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An experiment was designed in whicn itvwo greups cf
intermecdizte Spanish students were offered two versicns cf
& training sessicn, involving situational stimuli in the
form of slides and recorded items cn tape. One version

rather completely imitated the dy-now traditional audio/linzual

methods,., The other sought, while maintezining strict comparability

in Training, to induce the subjects to creazte their own
responses, subjest to subsecuent verification by aprroved
solutions. It was znticipasted that & training nreograrm based
on an appeal to tne zbstracting znd grammar-mzking avilities
cf human learmers, making use of these zbpilities in = consciocus
wculd.show an eifect in added Tiuvency and improved conirel of
the languszge in uncentrelled situwetiions. -

Resuits show that the znticipatesd increazse in approprizte

anc well-Tformed resconses to novel situsticnzi stimeli occurred

H

in cne sense, but not in znother. That is, in
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;TouR. On The othser hand, the mezcsure ftzakxinge z2ccount of errors
g o b -~

(or depzrture from well-Tormedness) showed a very large supericrity
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ior ine experimentzl groun. To the axient, then, tnat etter
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For vzrious reascns it is felt that the nezative, or nezriy
neutral, c¢ifect in the case of the positive mazcsures iy be &n
artifact of the test cdesign, which mzy have been uwnduly bizsed
in faver of ihe centroi group. However, it is beiieved that the
errcr results constitute the real Tinding of the study.

The position is advanced that these results cccurred

-
=

bccause of thne appeal to human grammar-mpaking

increasad use ability. The discussicn t

¢f rules =GQed, medified, cr comcleted.
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INTRODUCTION

The problem proposed for investigation was the possible
influence of an apparent assumption from the field of generative
grammar in foreign language learning. Generative grammarians
have laid importance on the notion that at least for initial
language learners (babies), an adequately complete grammar of
the language of exposure is acquired by the learner on the basis
of what can only be described as a partial and inadequate sample.
That is, the learners acquire the ability to uaderstand and cre-
ate grammatical and situationally accurate utterances which they
have in all probability never heard, and thus could not have
learned by memory in any direct sense, probably not even in the

manner of appropriate recombination of learned partial sentences.

When considered in this light the acquisition of the 'grammar"

i
E
L

of a language implies the acquisition of some sort of strategy

SR TTe

for assempling grammatical utterances which transcends rememhered

ok n e T

or even unremembered experience. It is certainly true that native
and very fluent non-native speakers of a language behave as if
they have the ability to respond directly to situational stim- E

uli with language with no observable attenticn to the act of

assembling sentences, except when errors or noticeable stumbling

occur.

It seemed possibly profitable to explore the pessibility

that foreign language instruction offer=d to essentially adult

:
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learners made inadequate use of the obvious ability of first
language learners to generalize from a small sample (if that

is in any way an adequate description of the process) and to
function with an as yet incomplete command of the language in
direct response to situations. The structuralist approach,
heavy with pattern drills and patterned analyses, appeared to
rely on extensive repetition of known sequences, to the point
of overlearning, with the hope that learners would be able to
combine and recombine learned elements of these patterms to
accord with situational necessities in an unstructured situa-.
tion. It has been made clear over the years that this approach
can and does work, though unhappily it appears to work best with
those students who are highly motivated and already language-
oriented. An impressionistic description is that such studeats
are both able to profit directly, in terms of grammar-
internalizing, from massive and structurally-revealing drills,
and also interested encugh to put up with the massive repeti-
ticn required. Further, these students are often sufficiently
skilled that they are able to ex*ract and learn the patterms
being practiced with relatively short exposure, and then can
either move on or ignore further pattern practice. For those
learners the acquisition process appears to bear a close resem-
blance to the first language process, though with greater intel-

lectualization. Those students for whcm it does not werk so



well seem not to demonstrate the same kiund of pattera perceiving
and abstracting ability, whether because they no longer possess
it or because they do not call it into play. It is the latter
group which is often referred to as having lost the ability to
learn a language, presumably because maturation has blocked off
some abilities not normally needed after childhood. That con-
siderable numbers of adult learners do in fact succeed at
learning well one or moire additional languages indicates that
such a loss of language learning capability, if it exists at
all, is not a universal effect cf maturation.

The present study aimed at contrasting the results of a
rather rigidly specified, pattern-oriented apprcach, typical of
many of the structuralist-designed coursesl, with one which
made greater use of (and a greater virtue of). the origination
of sentences by the learner in direct response to stimuli in

the absence of pre-formed directed -responses.

1 Such as Entender y hablar, Holt.




METHODS

Since early stages of foreign language study tend to
resemble each other very much regardless of the age of the
learners involved, it was concluded that the issues in the
present project were more likely to be 2ncountered n what
might be termed "second level' language instruction. That
is, instruction dzsigned for students who had acquired some
degree of control, some amount of vocabulary, and who were
perhaps approaching a stage permitting rapid progress and/or
the onset of liberation from tightly controlled drill materi-
als. From general experience it was estimated that this level
meant approximately beginning second Year college courses OT
perhaps late second year high school courses. After testing
with secondary students proved impossible, it was determined
to use beginning students of Spanish 103, at the University of
Rochester, some of whom had recently completed two years of
high school Spanish, and some of whom had receantly completed
one year of Spanish at the University. They were indiscrimin-
ately mixed in the classes, and were randomly selected for the
experiment.

Experimental materials included Form A and Form B of a
rather lengthy sample lesson, presented to the subjects on tape
through a standard set of high quality headphones (Koss Pro-4A)

from an Ampex 601 recorder. The lesson texts (see Appendix A)



were accompanied by and keyecd to a set of fifty-five lesson

slides projected before the subject (Sawyer Rotomatic 700).

The slides were identical for both test and control groups,

as were the basic text sentences. A pretext and pbst-test,

identical for both groups, were included, and presented five
and fifteen additional slides respectively. Thus a total of
seventy-five slide stimuli were presented. A description .f
their content will be offered as Appendix B.

The responses of the subjects were recorded through a
microphone (Electro-Voice Model 664) on a Magnecord 1022
recorder. A monitor speaker circuit was left open, at reduced
voliume, both to keep the experimenter aware 9f the progress and
quality of the tape and to be re-recorded at reduced volume on
the subject-response tape so as to provide relative timing in-
formation. The subject of course could not hear this air-
borne version of the stimulus due to the degree of isolation
afforded by the earphones and the low volume of the monitor
signal. In any case, bcth signals were presumably simultaneous
at the distance involved. The voice on the lesson tapes and in
the two tests was that of Mr. D. Kenneth Johnsen, M.A., a grad-
uate student in linguistics at the University of Rochester, who
spent seventeen years as a missionary in Venezuela, and is indis-
tinguishable from a native speaker of Spanish by anyone. He was
selected for this task, rather than one of the many available

native speakers, because of his familiarity with recerding and

- 5 -
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microphone techniques and his ability to carefully control
speed of phonation (in the interests of uniformity) without
introducing distortion in language. Spaces left on the tape
for subject response were first estimated, then validated, and
were timed with a stop watch to be identical on both forms.
All instructicns to subjects were oral and ware con-

tained on the tape. As much as possible, consistent with
experimental differences in instructions and style of drill,
instructions to both groups were identical. When not identi-
cal, care was taken that they be worded in a similar fashion.
With respect to each test sentence and drill answer,videnti-
cal answers were provided in both Forms to each questiomn,
though presentation necessarily differed. As an example,
Form A instructions to part V read as follows:

You will hear three questions about each slide.

After each question you will hear an answer.

Repeat the answer aloud twice.

1) a. 4Con quién va a nadar el muchacho?

Answer) Vaa nadar con el hombre.

he same segment in Form B is as follows:

The following questions ask you who is going to

do what with whom. You will hear three questions

‘about each slide. Answer each one completely in

the pause provided. After the pause during which

you will respond, ‘you.will hear-a staztement that

answers the question. Repeat it zloud.

1} a. éCon quién va a nadar el muchacho?

Answer) Va a nadar con el hombre.

1¢



Thus subjects in both groups heard the same "approved
solution" in the case of each question. Clearly the intent of
Form A drill and instructicus was to offer little or no oppor-
tunity for the subject to fashion his own answer, instead
causing him to practice the plausible and correct answer pro-
vided. The intent of the Torm B driil and instructions was to
force the subject to create his own answer, appropriate to the
situation illustrated in the slide and called for by the
question. Then, both to make more similar the training exper-
jence of both groups, and to offer an appropriate solution 1in
the event that the subject failed to produce one or produced
an unsatisfactory one, the same correct answer was'offered.

It is recognized that this procedure renders the experience

of the two groups very similar.

EVALUATION

Evaluation of subject responses, as recorded on tape
with the stimulus items, was carried out by two experienced
Spanish teachers, Dr; John Oller, Jr., and Mr. Gordon Mundell,
both of whom were at the time graduate students of linguistics
at the University of Rochester. Both judges were kept in
ignorance'of which subjecté represented which group, and
monitored only the pretest and post-test. A rating system

was devised, as follows:

11
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1) Perfect answer, containing all relevant

information, no errors, fluent: +4
2) Near perfect answer; containing all or

nearly all relevant informationj;

syntactic errors possible: +3
3) Answer lacking essential information,

but containing some essential

information: +2

4) Answer containing only part of
essential information: +1

5) Answer not given or containing none

of essential information: +0
6) Count of errors: - =X

Scores were then rendered as two sequential figures, e.g.,

27 - 10, indicating twenty-seven plus-points for all answers
totalled, and ten minus points for total errors. Very minor
errors were ignored, and pronunciation errors were scored only
where they would probably have caused miscommunication in con-

versation with a native. Both judges' ratings were combined.
TESTS

A common pretest of five slide stimuli with appropriate
recorded instructions was administered to all subjects (see

Appendix C). A common post-test of fifteen slide stimuli

- 8 -



with appropriate recorded instructions was also administered

to all subjects subsequent to the training period (see Appen-
dix D). The same items comprising the pretest were included,
scattered randemly, in the post-test. Responses to these five
items have been extracted and scored separately, and will hence-
forth be referred to as Re-test. The complete post-test, these
five items plus ten more, was scored separately, and will hence-
forth be referred to as Post-test. It must be recalled that
Post-test includes Re-test. The ten items cof Po§t-test which
no subject had seen before were extracted and scored separately,
and will henceforth be referred to as New-test. For purposes

of simplicity, these tests will be labeled as Pre, Re, and New.



RESULTS

RAW SCORES:
Group A (Control)

Subject Pre Post Re New

1. 7-21 37 - 27 13 - 7 24 - 20
2. " 9-9 43 - 25 14 - 6 29 - 19
3. 4 -9 28 - 63 10 - 22 18 - 41
4. 7-68 42 - 15 15 - 4 27 - 11
5. 11 - 4 49 - 14 14 - 6 35 - §-
6. 6 -4 37 - 15 12 - 5 25 - 10
7. 12°- 9 42 - 37 13 - 15 29 - 22
8. 16 - 6 50 - 11 16 -5 346

Group B (Experimental)

1 , § - 8 54 - 7 16 - 1 38 - 6
2. 17 - 4 46 - 17 ° 16 - 6 30 - 9
3. 10 - 13 42.- 26 13 - 10 29 - 16
4. 16 - 6 50 -18 . 18 - 6 32 - 12
5. 11 - 8 52 - 11 16 - 7 36 - 4
6. 11 - 11 53 - 5 16 - 4 37 - 1
7. 14 -9 54 - 7 16 - 5 38 - 2
8. 14 - 8 49 - 18 16 - 9 33 - 9
5. 18 - 4 57-2 . 18-1 38 - 1
10. 10 - 13 51 - 7 18 - 3 33 - 4
11. 4-4 . 44 - 20 14 - 5 30 - 15
12. 19 - 1 55 - 6 18 - 3 37 - 3
Figure 1

- 10 -
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The raw data sheet just presented, sinc: its terms have
been carefully defined, obviously incorporates all the real
information to be garnered from this project. However, it may
be useful to consider these data in several ways, especially
since certain of the results were, while not contrary to the
experimenter's expectations, partially unexpected, and
certainly had not been conceived of as the primary result.

First, permit me to offer an amplified presentation of
Figure 1, with the addition of group totals. Further, since
the sizes of the two groups accidentally came out different,

a correction, or equalizing factor must be incorporated. All
figures can be equalized numerically by multiplying figures
for (control) Group A by three, and by multiplying figures
for (experimental) Group B by two. Figure 2 incorporates
these multiplications, carried out on both score and error
numbers. Perhaps it would be well to remind the reader that
the first figure in each entry represents the positive score
réting by the judges, while the second, preceeded by a minus
sign, represents the number of counted errors. Equalized

figures were used in all calculations.

Pl
wan
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Sroup A (Control)

Subiect Pre Post Re New
1. 7 - 21 37 - 27 13 - 7 24 - 20
2. 9 -9 43 - 25 14 - 6 29 - 19
3. 4 -9 28 - 63 10 - 22 18 - 41
4. 7-6 42 - 15 15 - 4 27 - 11
5. 11 - 4 49 - 14 14 - 6 35 - 8
6. 6 - 4 37 - 15 12 - 5§ 25 - 10
7. .12 - 9 42 - 37 13 - 15 29 - 22
8. 16 - 6 50 - 11 16 - § 34 - 6
TOTAL .72 - 68 328 - 207 107 - 70 221 - 137
EQUALIZED 216 - 204 984 - 621 321 - 210 663 - 411

Group B (Experimental)

1. 8 - 8 54 - 7 16 - 1 38 - 6
. 17 - 4 46 - 17 16 - 6 30 -9
3. 10 - 4 42 - 26 13 - 10 29 - 16
4. 16 - 6 50 - 73 18 - 6 32 - 12
5. 1 - 8 52 - 11 16 - 7 36 - &
6. 1 - 11 §3 - 5 16 - 4 37 -1
7. 14 - 9 54 - 7 16 - 5 38 - 2
8. | 14 - 8 49 - 18 16 - 9 33-9
9. 18 - 4 57 - 2 18 -1 39 - 1
10. 10 - 13 51 - 7 18 - 3 33 - 4
11. 4 -4 44 - 20 14 -5 30 - 15
12. L19 -1 55 - 6 18 - 3 37 - 3
TOTAL 152 - 89 607 - 144 195 - 60 412 - 82
EQUALIZED 304 - 178 1214 - 288 390 - 120 824 - 164
. Figure 2
- I2 -
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Given the scoring system and the number of test items,

the maximum possible scores for each test can be

Pre: 20; Post: 60; Re: 20; New: 40. Thus in the

calculated:

two mos”~.

interesting tests, Pre and New, the meximum possible group

totals are (Pre) 160(A) and 240(B), (New) 320(A)

and 480(Bj.

Equalization, again multiplying A result: by three, B results

by two, such that Pre maximum is equalized at 480 and New

maximum is equalized at 960 for both groups, discloses the

following:

Pre: Equalized maximum possible score, 480.
Group A actual score, equalized: 216, or 45%
Group B actual score, equalized: 304, or 63%

Difference between A and B: 18%.

New: Equalized maximum possible score, 960.
Group A actual score, equalized: 663, or 69%
Group B actual score, equalized: 824, or 86%

Difference between A and B: 17%.

Figure 3

of possible.

of possible.

of possible.

of possible.

Clearly, the difference in the gain between the two

groups is negligible in this measure, achievement in relation

to the possible maximum score.
- 13-
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Another measure, per cent improvement in Re score over

that in Pre, shows a different picture.

SCORE CHANGE, PRE TO RE

Pre Re
Group A: 216 321  : Net improvement of 105.
Group B: 304 390 : Net improvement of 86.

Per cent score change

Group A: Improvement of 49%.
Group B: Improvement of 28%.
Figure 4.

It is to be recalled that Re represents repetition of
precisely the same stimuli used in Pre, randomly scattered
through the items of New. There are two possible explanations,
both of which seem plausitle, for the considerably better per-
formance by Group A on this particular task: 1) Since Group B
exhibited a generally superior entering performance level, its
members had less improvement to make; 2) the training received
by Group A was exactly the sort (pattern practice) calculated by
standard audio/lingual methods to improve performance on repeti-
tive, non-novel tasks. Later analysis will show that the Pre
score difference between the two groups is significant. However,

the comparison of Pre with Re is of only incidental interest here.
- 14 -
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0f more interest, even in Pre to Re, is a comparison of

the change in error rate.

ERROR CHANGE, PRE TO RE
Pre  Re
Group A: -204 -210 : Net deterioration of 6.
Group B: -178 -120 : Net improvement of 58.

Per cent error change

Group A: 03% increase in errors.
Group B: 32% decrease in errors.
Figure 5

Later analysis will show that the error rate difference
in Pre between the two groups is not significant. The interest
in this particular result lies largely in the fact that it was
the first indication of what is felt to be the major outcome
of the study, that the type of training regime offered Group B
has a considerable effect in reducing linguistic errors.and errors
in appropriate verbal reaction to situational stimuli. The
effect shown in Figure 5, above, is believed to be a real one,
even in this relatively uninteresting comparison, since the
groups turn out not to be significantly different in error rate
on initial (Pre) testing, and since the trend to disparity con-
tinues and accelerates in New.

In comparing Pre to New, the change in score continues
to be somewhat disappointing, possibly for the reasons suggested

above, posibly not.
- 15 -
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SCORE CHANGE, PRE TO NEW

Group A: 216 (Pre score, equalized)

X2 (5-item Pre equalized to 10-item New)

432
663 actual New score
432 predicted New score

231 above prediction

Group B: 304 (Pre score, equalized)
X2 (5-item Pre equalized to 10-item New)
€08
824 actual New score
608 predicted New score

216 above prediction

Figure 6

PER CENT SCORE CH3NGE, PRE TO NEW

Group A: 53% gain above prediction.

Group B: 36% gain above prediction.

Figure 7

- 16 -

20




1t co» be seen that the performance of th: control group
exceeded <h:.. of the experimental group on this measure. Admit-
tedly, the measure is scant, but nonetheless the result opposes
the initial prediction of the study. Earlier results. which
showed thrt both groups improved in performance (as in score
comparisons between Pre and Re, Figure 4) simply supported the
noticn that both training regimes were effective. It was
already known that the A procedure was effective, since it is
precisely the audio-lingual method, long in use. Thus, that
the control group did well in general is not surprising. That
it surpassed the experimental B group in the task for which A
had received no specific training is surprising. It must be
borne in mind, however, that thils spectacular percentage
increase in score over the experimental group is somewhat arti-
ficial, as suggested earlier, since it represents a lower apso-
lute performance, and since the lower initial performance left
room for greater improvement.

An extremely significant comparison is that between Pre
and New error rates, in which the previously observed trend

becomes more striking (see Figure S).

-17..
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Group A:

Group B:

Group A:
Group B:

- ERROR CHANGE, PRE TO NEW

-204
X2

-408
-411
-408

3

-178
X2

-356

- 256
-164

192

(Pre errors, equaliized)

(5-item Pre equalized to 10-item New)

actual New errers

predicted New errors
worse than prediction

(Pre errors, equalized)

(5-item Pre equalized to 10-item New)

predicted New errors

actual New errors

"better than prediction

- Figare 8

PER CENT ERROR CHANGE, PRE TO NEW

1% worse than prediction.

54% better than prediction.

" Figure 9

-°18 -




A supplemental kind of measure occurred durihg the course
of this study. Given the small N and the occasionally great
variation between individuals Ss, it seemed appropriate to in-
spect for individual results, as well as for totzlled group
results. A "quick and dirty' measure that 2utomacically occurs
is to look for any Ss who doubled, or better than doubled, their
score from pretest to post-test. Inspection of results (see
Figure 10) arranged so as to display Pre results, New resuits,
and the numberical change between them revealed that in Group A
only one S (#6) had achieved this result, while in Group B only
two Ss (#1 and #11) had dome so. As usual; however, inspection
of the error results was more interesting. (See Figure 11.)
Investigatior of how many Ss in each group improved in their
New performance over their Pre performance indicated that the
B group outperformed tﬁe A grdup by roughtly two to one. Fig-
ure 11, below, shows that 38% of .Group A improved in error rate

(reduction), while 67% of Group B improved.

- 19 -



CHANGE IN SCORE, PRE TO NEW

. Pre (X2) New Change
Group A: 1. 14 24 +19
2. 18 29 +11
3. 8 18 +10
4. 14 27 +13
5. 22 . 35 +13
6. 12 25 +13
7. 24 _ 29 _ + 5
8. 32 34 + 2

Group B: . 1. 16 38 +Z2 .
2. 34 30 - 4
3. 20 29 +9
4. 32 32 --
5. 22 6 14

6. 22 57 " +15
7. 28 38 | +10
8. 28 33 .+ 5
9. 36 ' 39 o+ 3
10. 20 | 33 +13
1. 8 - 30 +22
12. 38 ' 37 | - i

Figure 10
- 20 -




CHANGE IN ERRORS, PRE TO NEW

Pre (X2)
Group A: 1. 22
2. 18
3. 18
4. 12
5. 8
6. 8
T 7. 18
8. 12
Group B: 1. 16
2. 8
3. 25
4, 12
5. 16
6. - 22
7. 18
8. i6
9. 8
19. 26
11. 8
12. 1

New
20
19
41
11

8
10
22

(4

16
12

E N o - I Y

15

(+ equals ‘errors added. or worse performance)

Figure 11

- 21 -
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T-tests for significance were performed on a number of

measuresz. Testing for 18 degrees of'freedom3 gave results as

follows:

1) Test for significance of

difference between

groups A and B on score, Pre: Significant at the

95 - 97.5% level.
2) Test for significance of

A and B on score, New:

99.5% level.
3) Test for significance of

A and B on errors, Pre:

4) Test for significance of

A and B on errors, New:

95 - 97.5% level.
5) Test for significance of
between groups A and B,

New: Significant at the

difference between groups

Significant at the

difference between groups
Not significant.
difference between groups

Significant at the

difference in error rate
as changed from Pre to

95% level.

2 Grateful acknowledgment for assistance with statistical

analysis is made to Dr. Mendu R. Rao and to.

Dr. Clinton B. Walker of the University of Rochester.

18




Since score results are nebulous, it will be seen that
the most interesting results of this analysis are points 3), 4),
and 5), above, wherein the groups differed nonsignificantly in
entering error rates, while after the training session the
experimental group had gained in a strikingly significant

fashion over the control group.




CONCLUSIONS

Contrary to expectations, this study did not reveal
significant improvements in the judged ability to respond
fluently and appropriately direcfly to a situation, with
"novel" utterances. In fact, as has been seen, the control
group improved slightly more than the experimental in its
responses to novel stimuli, which formed the post-test. It
is believed that the hypothesis should not be abandoned,
however, nor should the notion of specific training in
responding to novel situational stimuli. It has been sug-
gested earlier that there may be two explanations for this
score result: the accident of the superior entering per-
formance of the experimental group, which simply left less
room for improvement, or an error in the design of the train-
ing program, and perhaps in the design of the post-test, in
which inadequate opportunity for differentiation along the
predicted lines was allowed. The experimental design
favored, if anyone, the control group, and it 1s at least
possible that this was overdone. Clearly, both the rigiuly
controiled (classic audio-lingual) training program and the
experimental program, which placed more emphasis on origina-
tion of appropriate utterances, led to‘learning. If one were
to assume, for the moment, that the superior entering per-
formance of the experimental group were a plausible explanation

for a greater rate of learning by the control group, then one

_24_
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would like to say that both methods produced learning at
approximately the same rate. Were this the only result,
the project would only have proved that the audio-lingual
approach leads to learning, and that a less controlled and
more innovacive approach also leads to learning, and is -
under the most unfavorable condition - only slightly infer-
jor to the former. The statistical consultants have stated
that the experiment appeared to be well designed, and did
not tend to favor the experimental group.

But the score results were not the only outcome, and
certainly not the striking outcome. One may reject all the
above as strained and implausible, but it is believed that
the error rate results constitute the real finding of the
project. In a sense this outcome was anticipated, in that
superior control of language in response to novel situational
stimuli was predicted, and superior control automatically
includes fewer errors. But the experimental training program
appears to be substantially more powerful in this regard than
had been predicted, since quite obvious results,}not‘even
needing statistical amalysis, appeared in the'data as a result
of a relatively short training session. It has already been
suggested that the difference between the training regimes
was minimal, and that this constituted a perhaps excessive
handicap for the experimental program. rven so, the obvicus

effect of the experimental program is w.mistakably clear.
- 25 -
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From the standpoint of linguistics, the effect of the
experimental training regime in significantly reducing error
rates would seem best explained by the notion of acquisition
of rules of grammar. As suggested in the introduction, a
speaker of a language has acquired a competency for making gram-
matical and appropriate utterances in the language. A native
speaker presumably has a complete grammar of the language, such
that he can make indefinitely many grammatical utterances, with
only occasional slips (tips of the slung!). A learner, then,
presumably has a partial grammar of the language, as yet incom-
plete, and no doubt containing some rules which are partially
defective, not yet complete, or absent. Given the possession
of lexical items appropriate to a stiuational stimulus, and at
least some of the rules needed to combine them into an appropri-
ate and grammatical utterance in response, the learner may issue
a sentence which is partially defective. Let us say that within
his response he makes two errors involving pluralization because
he has not as yet added a complete and accurate rule(s) for
pluralization in the language. A training regime which

efficiently adds or completes the rule(s) for pluralization will

thus efficiently enable him to make similar utterances without
errors of pluralization. Siance in the present case both traimn-
ing regimes led to learning (let us say, regarding pluralizatiom},
and thus reduced the e¢rror rate, obviously the more efficient
program is that which reduced the error rate most rapidly. The

experimental program clearly accomplished this result.
- 26 -
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Why? It is believed that the experimental program was
more efficient in this regard because it comes closer to tap-
ping the normal human ability to abstract from slight and par-
**¢7 ~vidence the rules of grammar. This is thoroughly in
-accord with a gemerative approach to language, without regard
fer individual "schools™"™. The degree of freedom allowed the
$s in constructing their own sentences would seem to have in-
creased their attention to the proffered "approved solution"
which was given them after they had created their own response.
Though the control group did well in responding appropriately
to novel (though only slightly novel) stimuli, and very well
indeed in calling forth previously practiced utterances, one
can say that their "internal grammars' of Spanish did not
change very much as the result of the audio-lingual training.
In the case of the experimental group, howevﬁr, somehow their
grammars were changed significantly, even in such a brief
period. In a theoretical sense, then, some of their rules were
amended, completed, added, or perhaps recalled, - as a result
of the training session. If this is accepted as a reasbnable
interpretaticn of the results, then one feels free to assert
that language training programs less tightly structured, less
bound to patterm drill and rote repetition, and making increased
use of the notion of training geared to the generation of
"original' utterances (with adequate offering ¢f correct models)

is superior.
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INSTRUCTIONS: This 1s a losson im Spanish. It 1s a test PR
~of your ablliiy to learn to- communicate;effectively’ 1n -

.given sltuations. You will be glven a 'brief :‘.'.aat to see .

how well you can do.". Thnen you will receive a. period of .
- . inatruction ...ollowed hy a.nother test.‘ )
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GROUP A

I. LESSON A: Now &ou-will hear some Spanish sentences. . -
u Repéat them in the pauses provided. Each sentence . .
'"fcor-eqppnds‘to a Suatement being made by one of the :. i i

"Ip ersons in the slide. rocus vour a+t ntion on both the -
faﬂ_language and the situauion._ R@peatueach Spgnish_sentqppe:i?{i

'5;3'1;:ﬁ%aloud. ff[‘f ,5{_ -: -_.jf-.ﬂ o

e (1) .vamo0s al parque. ) i
1(2)?;be a nadar en &l pargﬁé.ﬁf,f ﬁi
: iIB);:VOY a Acapulco.- ' ' o ;

ff(4)Q-Vamos a jugar al tenis ‘en Acapulcu,x,;
:”f(5‘5 Vamos  a 1a‘tienda.:i;:ﬁ e
.(5) Vamos 2 Ia'escuéla}akﬁj?;ﬁf”
/ : o S

(7) VOY la casa. "’

o IT.- Now you Will Bee a s;éde illustrat ng ézsﬁanishfsenfencé;?;
?';Xbu will hear a queSuion, tnen—an appropriate response{’

'"?ﬁ“Repeau une answer @LOUd tylce in- the spa 44provided"

‘:jﬂﬁﬁkpeat ** eX@Culz as you hear it.'

f&Ad6hae van ustedes? .
e "7,”5{ﬂ5;;-;?_Vamos al parque.’ v |
17 (2) “¢addnde va usted? . .__';;_l;:\

.. Yoy a radar en el'parqueff;?f_f-ﬁﬁ‘kﬂf""“‘ﬁf

227 (3) « ¢addnde va usted?
- Voy a Acapulco. '-Eff.:pﬁ 'p'fff;i; :?i7“fkﬁf;fff
g_(#)f ¢Addnde van ustedea? : T .{;ﬂ";ii}_:;_gff\;

R '~fﬂg;thos a- jugar al uenis en Aoapuloo.,-' Y B

- - ) . e .V - .. = - . . - s ) ) bl . o~ "
it iy e T o s s e TsarEaties arh emehee e Sl e 34 oo < e e b 8 8 S S e e e e T



.:;;V IIT.
“in’ indirecu form._ For example, the boy in the slide

be,}'“El muchacho dice que va a 1a escuela. As you -
_ insee a. sllde you: will hear a senuence said by a person f
“:?fiJin,ohe picture.' Then you will hear a question and an'

. adswers Repeat’the answer aloud twice “

"‘fif(;jfgvamos/; nadar..

o %f?yaQué dicen 1as muvhauhas?

”={;16Qﬁé dice el hombre?

}(4); Vamos a jugar al -tenis en Acapulcg.-ﬁri'“"'

;';:'ftenis an Aoapuloo.:f _3_' ;L;35f:;f}ﬂgga_3  ?f;L2;

ikg)?¥Voy a'nadar en el parque.’gff-ﬁi
'%ﬁifoQue dice el muchacho? i *

(5) ¢&Addnde van ustedes?- :
| 'Vamos a-la tienda: o a
'(6) <¢Addnde van ustedes? ) e

' Vamos a la escuela.  3”,. ‘”!-§;35  5.';“i’<57f??r
(1) ssdbeto va wevear T lesis

1.be a casa.

-

The ¢0110wing activity illustrates restatement i

~m15nu say, "Voy a la escuela. The restatement ﬂouldgh'm

L . 3 T e -
e / L K

'{fLas muchachas dicen que van! a nadar.

-?fEl muchacho -dice que va a nadar en el

i'Voy a Acapulco.
*;El hombre dice que Vva & Acapulco.

Qué dicen la muchacha y la- mujer?

" La muchacha ¥y la mujer diéen que van a jugar al




(3) Vvoy a la tienda.
éQud dice ;a-mujer?

La mujer d;ce que'va a la tienda. S _ f" :7'3

':_IV.{ You will hear & ques»ion concerning a siuuation illustrated -

' in a Sllde. Then you will hear & statement that answers_;fl““f“”

]

3”tns question.. Repeat the answer aldud twice.ﬁ“‘i“'

-;f (l)f Ad&hde van ‘el hombre y el muchaeho?
i ”ffEl hozbre 'y el muchacro vaﬁ a nadarr
.'L,(2):.0Ad6hd# van las muchachas?
_ u- i?;Las muchacbas van al parqu
'.ﬁﬁi;?(BS:,oAdéhde van e1 hombre y 1a mujer?
. i"Lk‘El hombre 'y la muJer van a Acapulco;;l%u
 ?1?3(§)ifaAd6hde van la mucnacha ¥ la mujer?:
: _‘:':LT:‘::_-:La mucmcna .V la mujer‘ van a jugar al uenis...
Qﬂiz(s)f;aAd6hde van 1a mujer y. el muchacho? | _' W
Rad t;iLa mujer y el muchacho vaﬁ a la tienda.
:?:?;(6j;;aAd6hde va el hombre? fd,i Sasa

: Ll homore va a la casa. S

- You will hear ohree que3uions about each slade.ngfter_T
f eadh question you will hear an answer. Repeat the answcr

aloud uw;ce°

(L) fﬁocon quien va a nadar el muchacho? -

;'¢E;5:'.fejVa a_naaar con el homdbre.

. . '/iCon .quién va a padar: el hombre? . . .
'=;€.': ﬂi_’;f_El hombre va a nadar con ellhuchachd;
c. &Q,u : es ve.n a nadar? .. B
fi;El ho mbre y el muchacho van a nadar;i??ill*;fil;;fﬂt:jﬁ

".[ﬂ{U:  = *.ff .i_fjf?}:';Jfb;f ?,'3{j ,:~=“ﬁf3'§g“[.]z ,:f;7?1;."5? f%d : It.:i@
e T T P T T = 2 T IR SRR




L

(2) a. .éCon quiéhes va al parque la muchacha?
La muchacha va al pargque con las otras muchachaa.';jfi
-.b._ oCon quien van al parque 1aa otras muchachas. A
Las otras muchachas van al parque con su amigaQ if :ig

:iq}ﬂ anienes van al parque?

;  ﬂ Las ‘muchachas van al parque.

_ ?;5; T; (B’Zﬁg.fiécoanuiéb va a Acapulco el hombre?;;:“
.f;“f:: -:_ffﬁgfxﬁ?i-?l hombre va a Acapulco cbn 1a mujér{;fkg
H:f?fb;xﬁauon quien va a Acapulco la mujer? R

'h.'la mujer va a Acapulco con el hombre.u:

v oQJieneS van a Acapulco? ' -

Bl hombre y la‘fmujer van a Acapnlco.'/,/
e /’.

~ &Con quiéb va a jugar al. tenis Ia mujer? ;

. La mujer va a/itfif/gl/fénis con 1a muchacha.l
, oCoﬁ/quiéh ve-& jugar al tenis 1a muchacha. S

La machavha ve a Jugar al tenis con 1a mujer.,

T
I

.oQulébes van a jugar al tenis?

La muchacha y la mujer van . a jugar al,genis.;

.'iLEaCon quiéh va a la tienda el muchayho?

,El muchacho va a la ulenda con la mujer.

' ;,Con quien va a la uienda 1a mujer?

"La mujer Va a 1a tlenaa con el muchacho.:

\ -

‘c; &Qniéhes van a la tienda?

' La mujer y el muchacho. Van a 1a tienda.

_You will see slides 11lustrating activi‘bies [of. people - o

;ff ff f:"hﬁland/or their destinations. You will hear two questionsl i

about each-slide. Each question is followea by an answer.;:
Repeat the answer aloud twlcs.. o TR B

- ...‘_:V-.: .‘:-.._ _.j ..,.v_-- B ."

- :%?ﬁ{{?g g




.3
e

vize

" “ave ‘going to do immediately, and what they are 80135 B o
do afs erwardso
slide.
?g¥¢ééh:answer aloud uwice.

(1) a. oAdénde van? -

o Van al pargua. _ .
b,-7&Quienes van al parque? +
B ';; El hombre y el muchacno van a’I parduel?lll[{?;%5'7 f

: :. oAd(fnde va.n? |

f?;van a nadar en el parque.;
-f?&guiénes van a nadar en el parque?
ﬁij“as muchachas van a naiar en el parque.éf;??f

Ier;igaAadnde van?

jf:Van a Acapulco. _
.f;&Quienes van a Acapulcc?

-t El<hombre Y la mujer van a Acapulco.*'*:”y

7l ae _'-"_-j'f'.‘lu.ddnde van?
Van a jugar al oenis.

aQuiéhes van a Jugar al. tenis?

"la muchacha y la mujer Van a jugar al tenis.ff{f{

Y T SR

The following slides illustrate what -the people in them

You- will hear three questions about each

Alter each question you will hear an answert}FRepeat

Be -&AdJnde va.el. muchacho?

'f‘ ~E1l. mucnacho va parque.

:Tt:b-f iQué va a hacer el muchacho después?

N
' Después va a jugar- al tenis.

o

‘;’aAaéhde va el muchacho y que va a nacer después? 5}53”

El suchacho va al parque ¥ después va sl T R
. jugar al tenis. -~ . - " - :
. C g "




Lesson B:
Il. .t
._them

" te a statement being made oy one of

slide.

Now you will hear some SDanish sentences.

in the pauses provided.

Focus your_attention'on both the language and

the siuuation.

LT .
ey
L)
Ly
sy
S8
(7

Vamos
Voy a
voy a.

- Vamos
‘Vamps

Vamos

vvey a

‘a la uienda.-“?

.
NIRRT (= T T T—Ta—T

Repeat . ..
Each sentence corresponds

the persons in the -~ = .7

Repeat eaeh;Spanish_sentencs slousz;fgszu;;??"—
a2l perque. o " R =

nadar en el parque.:_”
Acapulco. . .'-_;°[',;j_} i f;ff;f

a’ Jusar al uenis en Aeapulco.hgf.g

a la escuela--

1a\casa.,

'fNow you will oe.asked a question concerning the situation 'f -

the slide. Answver the queSuion in Spanish

o illus urated/in

were one ‘of the persons in uhe slide. After a"'r

".as iivyou
"?pause YOu will near a stauement that answers the question..
ﬂﬂ';'{fLiﬁfgiRepeau it aloud To help you remember-ff?f, s

JFCo I

uAdcfnde van uStedes? - ._:

; - = EfVamos al parque.
. ;(2}5;&Ad6hde va usted? 3
3 %fvrv a nadar ‘en el parcue.;L;?ﬁ‘5- :

'foAdénde va ustea?

Voy a Acapulco. _ }' B fj;F5- ﬂ;j-gj iﬁ

}(4)':6Adonde van ustedes? . ' . \g.ff;f,ijﬁ{;ﬂfglﬁifgik

-;Vamos a-la tienaa-'

g " Vamos a Jugar al tenis en Acapulco.;f:"' N
(5) caadnde van wetedegz . L HETRlL it

._/ - :... - : - _. . - . St ‘..'-_.. .. - , .
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S

e

'7: Las mujeres van a la tienda.'

- ¢Qué van a hacer despuéa?

'-oAQGhde van las muchachas ¥ luego que- Van a.hacer;:;3=;r

) .-_..a’.

iﬁﬁa;'$ ¢Ad6hde van las mujeres?
Y qué'van a hacer después?
:'ﬂ Después van a casa. '

, oAd6hde van las mujeres y que van a hacer despuéé?

‘,aCOn quién va el muchacno al cine? ';' E
"*i pox’ muchacbo va al ciae con la muehacha..ffﬁ

.;::5Despues de ir al cine, qué'van a hacer7 o L

aCon quiéh va el hombre a Acapulco, Ly,qué Van

.‘ .
éQué van a hacer las muchachas? . L BT A

Las muchachas van a nadare.
Después van a jugar al tenis.

Lzs muchachas van a nadar y luego. van a Jusar
al tenlis. e

¢Con quien va el hombre a Acapulco? ;w' Do i'.{TQﬁi.a

"E1 hombre va con la mujer. -

Después de llegar en Acapulco, &qué*van a hauer?
Después de llegar el hombre y la; mujer van ,tw_b
a nadar. ' | SO .f

a hacer cuanés lleguen?°

pd
~

.

Las mujeres van a la tienda y 1v 0 - van a casa.?fff‘

Después van a jugar al tenis.'” S, -H"f.¢*ﬁ¥5“% 

aCon quién va el muchacho al cine y después que ;:;-j;la
van a hacer? _ . L B R

- BL muchacho va al cine con la muqhacha ¥ despuééh_ﬁ5_-

3 3.van a Jugar al tenis.f-;ft. s T 2



(6) ¢Addnde van ustedes?
" Vamos a la escuela.

' {7) adénde va usted? = -

Voy a casas: . o
| III ' 'The following activity requires restatement in indirect ' ii ="
. . » oL ’: :

.. form. For example, the boy in the slide might say, "Voy ngﬁhq

a la escuela.” Then you would be asked the question, "Qué

LN T Cr R

~I’~ﬂi}$i;e dice el muchacho?" -Iou;mightvrespond- '“El muchacho dice '-;;;

Que va-a la escuela.V Aft er a pause during wnich you

'-will raspond you will hear.a s»atement thau answers the E

question.

{ 1)

Gy
ey

,;}aQué dice el muchachos

3? Qué dice el hombre°,-f
']jEl hombre_dice que-va a Acapulco.

'~ Vamos a_JuSar~al-§Qnis en AgapulcoQ;?f"

fVoy a la

u“La mujer dice que va a la tienda.;;p

ST S - s ' T
e, s QY L ‘h!W

Repeau it a.louc"i. o _'-_ D i ~ i S

Vamos a nadar.,

oQué dicen las muchachas?ﬂ S ;ff$iL:;i;5m'

Laé/muchachas dicen que van a nadar.-m.

Voy a nadar en el parque.f:

”h;ml muchauho dice que va a nadar en el parque.( :

Voy a Apapulco.

-f;Qué dicen 1z muchacha y la mujerZ'??'f *:;'Efﬁ?§;if,

“La muchecha y la mujer -dicen quefvan'a,jugarfff{lj:'

-

~ - .

. al tenis en Acapulco. . f“j\f,j{g>fvjig;;: '
(5).
R &Qué dice la mujer?

¥

‘enda.

-



iV "Agaln jou wlll be asked questlons about a situation

illustrated in «he slide. Make your ansﬁers as.. comblete..}

.
M .
e . R
o el et R YR AR BT

‘as pOSsible. Afuer a pause during. vhich you will resgond, ?“i;,
" you will ‘-hear a statement ahat answers the question. ;; E
Repeau 1t aloud. o o o ‘
;‘ (1) ¢AdSnde van el hombre y el muchacho? ° ! } ? f}

| t‘ %ﬁbl nombre y el muchacho van a nadaré_fﬂiQ;fif;: }: ﬁ
:;i(E)f:&Addhde van 1as muchachas? o -h; TA‘ : 5

: Las muchachas van al parque.
.7 (3).::AdSnde van el hombre y la mujer?
' _El1 hombre y la mujer van'avACapulco. '¥jfﬁ‘iff:?fffk£

7 (4). ¢Addnde van la.muchacha y-la mujer?

‘ . " La muchacha y la mujer van a Jugar al tenis.gﬁf“;
'bwii(s)jfoAdéhde van la mujér y el - muchacho?.: -jwf?f:ﬁjﬁ?;?;ﬁﬂ
_ ‘ “er@/mujer Yy el muchacho van a 1a tienda. gi;_i;:ﬁ;;?isW
S S N T
2(6):-oAd6hde va el hombre? ..-_:

CE1 hombre ve a la: casa.. o T T

-

‘*The ~F‘ollowing questlons ask yoa who is going to do what

4#—;y3m;“ . with whom. You will hear’ uhree ouestions about each slide.:,;3f

Answer each one compleuely in the pause provided. After 1;:”%

the pause du“ing whicn you will respond, you will hear “a ; 3f:ff

auement that answers the queSuion. Repeat it aloud.i;}%*“”

(l) [e. ¢Con quién va a nadar el muchacho? _5ﬂ5'

Va a nadar con el hombre.

' ftf' 7'25. 'aCon quién ve a nadar el hombre? -
‘- EL hombre va a. nadar con el_muchacho,Aeff:;jﬂﬂ

.f;ﬂf'e}..guok_'&Quiéhes van & negdar2 = - - e . iy“;g<i7‘
L _ El hombre'y el muchacho van a madar.. . 7 7
Q o T IR S TR P e R

EBiq‘ ;- S f,,-f;:~ - ;?-'fg.:, u': 4é3"f; _.f;t'j;" frf‘{7fi‘_  ;§




<
(2) a. <iCon quidnes va al parque la muchacha?

* La. muchacha va al parque con las qtras muchachas..

.. be &Con quién va al parque las oiras muchachas? o

Las otras muchachas van al parque con su aniga.f

S+- ¢Quiénes van al parque? .‘ .
. ' Las muchachag ven al parque.

f.(3)_~ag ¢Con quién va a Acapulco el hombre?

R El hombre va a Acapulco con la.mujer.{ﬂ,iizf?

’”__b.: ¢Con quién va a Acapulco-la mujef?' ._-f;ﬁii'

. La mujer.va a Acapulco con el hombre.

ﬁ;c-',éQuiénes vén a Acapulco?.- -4v,.. ,',;'*jf&f:.f

. _ _ ) El hombre ¥y la mujer van a'Acapulco.'; o
:*ffﬂiiﬁ?;f;iff;(ﬁ);;aif &Con auién:va:a jugar él,tenis‘la‘mujsr?

L . ‘;"._ ' _ La mujer'va'a Jugarhal tenis con la mubhaéha-;

T}in,f ¢Con -quién va a jugar al tenils la muchacha?

La muchacha va a’ jugar al tenis con la mujer.{*

f?f‘%ﬁ:@j“"f;?TQ“ffiffc;ﬁ-oQuienes van'a jusar al tenis?

SR La muchacha-y la mujer ven a Jusar al. tenis...,__
N ;i%%f¥5(5§“ga§“i900n quien va 2 la tienda el muchacho? :
_ __-.“..:'__. _ ‘ . ‘ £l mucn_d,cno va a la ,,_Lendd_ con 1a mjer. ”.-.

-t e

IR :;B?ﬁ@ﬁﬂ;b;:;aCon quién va a la tienda la. mujer?

i La mujer va a '1a tienda con el muchacho. ;uffiff'

'c;fi&Quienes van a la tienda?

ia mujer y el muchacho wan a la tienda. e
“ yI ' Toils t ‘time attenLion will be Tocused either on the people ta L
F-;f :i the slides or on their particular destinations. Answer ahe'fj;}°
questions approPriately. ter the pause during which you -
: ,will respond you will hear a statement tna» answers ﬁhe ;?;;:;.
T uesuion- Re cat it aloud. S : o 7.?1 -37}-4;ii_
o R w:~%v'-~;u _ ST av L
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Tyl
e '

L1
(2) .
(3)

B (Quidnes van & jugar al tenis?

e

iQuiénes van al pirque?

--Van a Acapulco.

'ﬂ &Addhde van? _ 5 | Aftfj*liég'u"'

>4
&Aclg_fndo van?

_ Van.al pargue.

E1 hombre y el muchacho van al parque.
thddénde van ?

'Van a nadar .en el parque.. :

' ¢Quiénes van a nadarien’ el parque? -Eiﬁf;*?;:f

.Las muchacha$. van. a.nadar enzel. parque.;-{}'ﬁj :

- -

sQuienes van .a. Acapulco? 1_ ?ff' f'¢¢iiﬂ: ?x}-

' E1 hombre y la mujer van a Acapulco.§ :

Van a Jugar al ten+s.-

La mucnacha Yy la mujer van a jusar al tenis.vgﬂﬁ

3

The ;ollowing questions ask you What the people in the - i;fﬁiﬁﬁ

slides are going to do immediately, and then wnat they are

by tnree questions- Answer each one. After your answer ;,
you will hear a s»auemenu that answers the question. ;g-fv'
Repeat it aloud. . | . R
'3Zt_1(;)'f

8.

- ¢Qué€ va a nacer el muchacho._después?

"‘Después va a jugar al tenis.

-f{J going to do afterwards. Each’ picture will be accompanied

o~ Y-

aAddhde va el muchacho? _— _r;;,f; iffﬁk'”

=1 muchacao va al parque. - .'? ?;ffu?;wil

é' na6nde va el muchacho y - que va a hacer despues?

B El mucnacho va al parque y aespues va a}fsfiﬁ*w

- Juéar al tenis. ~‘-1ﬂ';rJ?ﬂwﬁ;f' »i53'%54i&55
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°"Ad6hue van? - - {';i.' .5f- Lot e e
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-2Con quién va el hombre a Acapulco?
'El .hombre va ‘con la mujer.'

| -Despues dé ilegar en Acapulcd,_oqué'van a hacer?:*

 1la- mujer van a nadar.

"&Con ouiéﬁ va el muchacho al cine y despuéé;'. ‘
" qué van a hacer? . | _

<
éQué van a hacer las muchachas?
Las muchachas van a nadar. ..

bQué van a hacer despuds?
espu€s van a Jugar al tenis.
Anéhde van las muchachas y luegp que van & hacar?

Las muchachas van a nadar y luego van a: Jusar

- el . RS ce
L. ‘- AR
. e T o

d

f; Después de llegar en Acapulco, el hombre y S

-

ff;Con cuien va el hombre a. Acapulco, Yy que Van

s hacer.cuando? lleguen? PR 5{ I

E1. hombre va’'a Acapulco con la mujer, y despuéé

-de llegar van a nadar. ‘g ;f_fii.
- ¢Addnde van las mujeresf :::. {ff?”

‘Las mujeres van a la tienda,<¢;;ﬂﬂii:5‘;;_3:: S

- &Y qué van z hacer despues? \

" - Despu€s van a casa. T o

-1 g addnde van 1as.mujeres‘y'que van a hacer aeébuéé?'

Las mujeres van a 1a tienda y 1uego van a casa.i;v

"oCon oulen va el muchacho al cine? I
"El muchacho va al ‘cine con la.muchacha. :
_ -Despuéé de ir al c1~e, &qaé~van a hacer? f::'}??;jM

' . Después van a jugar al tenls.

El muchacho va al cine con la muchacha, }sf.f 8 B
despkéé van a. jugar al ten;s._ S I Rt -g
a4 - .y . . . .

o R
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APPENDIX B

CONTENT OF STEMULUS SLIDES

Man and boy, going swimming in park.

Man going c¢wiming.

fon, going to Acapulco.

Two men, going to play tennis in Acapulco.

Two men, going into store.

T™vo girls, going to school.

Man's hand, ringing doorbeli. . -
Two men, going to nlay termis.

Roy, going éwimming.in rarke.

Man, hitchhiking to Acapulco. .

Girl and woman, going to playltgﬁnis in Acapulco.
Two women going into store. : | '
fwo girls, going into school.’

Man ébing intc house.

'iwo girls going swinmming.

Boy gbing swimming in park.

Man, Eitchhiking to Acapulco.

Girlsvand woman, going to play'tennis.in Acapulco.
Woman going into stoTe.

Man and ooy going swimming.in park.

Two girls going to park.

Woman and men in car, goling to Acapuicb.

Two wWomen, have played tennis, inAAcapulcé.
Voman and boy going to store.

Man's hand, ringing doorbell.

46



appendix B, &2

£6. HMen anc dboy going swimming in park.

27. Three girls going to park.

£8. VWoman and man in car, gcing to Acapulco to swim. -

27. VWoman and girls, have played tennis in Acapulco.

. 28. Woman and boy going into store.

29. Man and boy entering park in Acapulco.

30. Two girls, géing swirming in park. ‘

Sl. Woman and man, in car, going to Acapulco to play tennis.

32. ’Woman‘and girl vplaying tennis in Acapulco. |

53. THO PART; Boyugoing to park; boy going to play fennis.

34. TWO PART: Two girls going swimming; two tiny girls to play temnis.
25. Woman and man in car, going to‘AEapulco;

6. ITVWO PART? Two vomen going into store; two women going into house.
37« IWO PAERT: Boy anq/gigls going fo movie; boy and girl playing tennis.

-

™
]

.B. It should be noted that two part stimvli count as twé;
Further, character depicted as "boy", Ywoman", etc., are

reguently pictures of different individuals.

q7
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\‘QQELYB [X. Pre-test: This 1s a test. You will seec a slide illustrating -

'iki; a situation. Please comment on the situation in Spanish :
according to the instructions that you will receive with
each slide. Please speak clearly and directly into the o

microphone. You will be graded on the accuracy, fluency, and

appropriateness of your comments and answerse.

'.;,be;h(A man, a boy, and a woman are going to the park.)
“ﬁw:Pretend that you are a byeuander to the scens '

" in the slide. Tell where the people are 8°in8f;5

”fpﬁfand what tney are ‘going to do afterwards.* Tell
7 dlec who is going with whom!~ You have 30: seconds.
lﬂ;ﬁﬁlifgifBegin. (f£1lick slide.on)=} oo u .

A
~

'fiéf’féf'(A man'and woman going'to:the'store.)'

:;i;hls.time pretend thatv you are 1istening to the
'fcoppersauion takﬁné place between the people;i¥f€k
;pffégin the picture.' Make up a dialosue for ﬁhem. - f
'TﬁfEbeu have 60 seconds to tell vhat | they are sayins--

-1Beglngg

P;QQQKA.boy.ahd_some men:are'801n87t°ithe Parkit° éwim*

_“féThis time presend that you. are one of ‘the persons
i an gne.pirﬁure.- Tell in Spanish, where You are.
- golng, and what you are going to .d°°..- fou have'-

- 30 seconos.g | I

~

'f%4,“ff:-Answer the questicns aboud the.picﬁure_ig the .
‘pause after each question. There will be three
| questions after the picture. You will have

cevaral seconds to answer each. - Answer as gquickly

-

. and ccmpletely as you can. oQViaé;dff-f'gf_=in;

T
.



:(b) &Qﬁiéhes vaﬁ?

;5.73jaaxou lel be asked a question about tbe following
'°”sli¢e; Answer it as cOmpletely as. you can. Iou fﬁ}».m

-Tfjfwill have_QO seconds. . - _;'_;}fbg_éj":.l':"~.

. T

(A boy and some g*rls are going to play tennis.)

(a) <¢addnde van? e T _; 'L-}

(c) - éCon quiénes va el muchacho?

[T R VG E S SR SR GP

(Some women are going to the store, and then

they are going~to reuurn home.) i

L L e e e ctr e mes 4 & B B Tamescp Py SO, oRNe
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. Post-test: This 1is a test. You will see a slide illustrating

| a situation. Please commenwv in'Spanish on the situation
.{according to the instructions that you will recelve with'each”.__-t

slide. You w111 be graded on the accuracy, fluency, and ap-_. -

propriauenees of your comments and answerse.

"I;EJ‘(l);J(A man and woman going to the store.)

B “h#iPreuend that you are a bystander to the scene
izl;?in the-slide. Tell where the -people ars going: ' 1f£;;_%
| }fiana what they.ere going.tb‘do.afterﬁerce. Tell alsofa;;ig;

jfiwho is golng with whom. ' You have 30 seconds. Begin.gz;ﬁ::*
‘“f(g);;(A man and: two wonmeri- .going to restaurant and MOVIG.lfjfrg:f
:i;{As in number (1) describe what is taking .place or g‘

'-fbfgolng vo - take place in the picture.~}Iou:ha:e 30f.

‘5?5ffjf'=fif . . seconds. . Be in.
S U //// & . e
e *3;;f(3}{F(A mgh, a boy, and a woman are goimg to the park;);g
.C»‘jTDescriDe what is taking place or going to take ' )

¥ place in the picuure., You have 30 seconds. Begin.g

B ?gf(4)ff(A,man and a woman on’ the library steps. ) ' '[33"55
IIZEEfDescribe what is uaking place or going to +ake o ”?ﬁ

{fiplace in the picture.- You have 30 seconds.’ABegin;'@ffri"

ffrA?f*;JQQQi(s);_(A group of people going to Acapulco )

his me pretend that you are listening to the
‘conversauion ta&rng place oetween the people in the cf’

. -picture. Report what each one is saying. - You have “i.. -

) ) . . S . '.'A_\ . ., . ) - . ’.:.. - ..

60 seconds. Begin. B N - e '»'ﬂf.ﬁﬁ-*ii*

'’5) * (some men are golng to the park to'play.tenis.).fﬂff}:"m
# . This time pretend.thai you are one of the persons 1n:ﬂ,:"

R
- i :

N AL AN




the pilcture. Tell in Spanish where you are going

and what you are going to do. You have 30 seconds.;-

Answer the questlions about the following plctures 1in the ;‘ff}'
" pause after each. There will be three questions after :’”“
I_each plcture. You will have several seconds to answer.

Answer as auickly and comple’(;el“r as you can.

o b s sk g i et e B

o (Z) (A bc; and some men are going to -the park to swim )

oAdffnde van? R _7 B B s ff-'. . __-

Ty

h";b;'eoQuiénes van? o ; AR ;ﬁ?'”".f;qﬁﬁ":?_if*if
S -c.;AoCon quienes va el muchacho? _i | _ S g
;';fh(.) (A_boy and some girls are going to play tenis }
""*ﬁ“a. -éAddnde van? - e SER SR

R T

ﬂazb,17&Qu1énes van?"‘

c. &Con,quién van las muchachas?

L;f (9) (Some/éirls end a man’ are going to the store )

R T L ---—--__A

i .ra;ijoAddhde van?

"b. eOQuienes van? L ..ffiﬁff¥ffﬂﬁiiif'"

“?f;*” A.c.u'aCon quienes va el hombre?

(10) (Some women and a man are going to the store )

’f,la-lﬁ Ad6nae van? fﬂﬁﬂ‘3'5ef?f75:i:ﬁﬁ??

. bl quidnes van?

| c;iiaConfquiénee'va el hombre?”nf.wfi
You will be asked’ one question about each'oL the following _ﬁy?
3 slides._ Answer it as completely as you can.’ .You will )

have 20 seconds.

~(11) (A‘boy 1is going to play sennis in Acapdlco ) e"n;f:l ©
&Adénde va, el muchacho Yy qué va a hacer después de llegar?%

L1 SO, "
.
. .




s

" de llegar?.

- —

(Some women are going to the store and then they are..

_goilng to return home.)

¢Adénde van las mujeres y qué van a hacer después?
(Some girls‘are going to the park and then back home.) -
ZAddnde vah las muchachas h'g qué van'a}hacer desupds -

N
..

Some boys are golng to Acapulco'with tepnié rackets:;}=

."- and swim suius.) . Qj‘27 ;~-:'_} ,_',_' ;
”:_oAadhde van los muchachos y qué van a hacer despuéb T

:Fde 1lesar S . . T 1A7Jflféxt

(15)

'*figara carrying swim suits. tennis racketa, etc-)ufjii

(A large group of people is going to the park._fmhej,ii

oAd6hde van y qué van a hacer despuéé de llegar? L

- »
- - N
- . . -
. T o
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- -
~ -
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