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PURPOSE

In the field of Special Education, guidance and counreling of and
for the parent has definitely been lacking. A fair share has been
written recently of guidance for the educated parents of the average
child, but not so for the parents of the exceptional child and "... even
less has been directed to the parents with limited background of formal
education or little or no knowledge of the nature of handicapping and
what it entails." (1) Literature on guidance and counseling minority
groups is beginning to make its appearance; however, the parents of
the Mexican-American exceptional child have been complctely neglected.
In reviewing the existing literature, we find that nothing is on hand
concerning this ethnic group -- the largest of the minority groups in
Texas.

It is for this parent and those who work with this ethnic group
that this monograph is intended. The ideas herein experienced are
from experts in the field, mostly professors, and from a dozen years
experience in the field of counseling and guldance on the Texas-
Mexico border. It is this writer's humble opinion that we have long
neglected this population, have made our job a little harder, and
have flatly 'short changed" the child himself. It is further intended
that this work be at a level that will be comprehended by the parent

as well as adding insight for all who must meet énd understand this

parent.




WHO IS THE MEXICAN-AMERICAN?

The popt.lation of the border area presents a social situation in
which people from two countries have settled to create a sub-culture
different from the two national norms. There still exists, however,
some strong ties with the mother country and the vernacular tongue
prevails with the great majority of these people. It is indeed a
distinctive border culture with a dual soclety based on ethnic dif-
ierences.

To begin to understand this breed of people, we must-go back and
take a look at the foundation of this area. This will hold true to all
the border area {rom El Paso to Brownsville; however, it could also
apply to the entire Mexico-United States border area.

Originally inhabited by migratory Indians, the border was perma-
nently settled from Mexico as an extension of new Spain around the
middle of the 18th century. Families from northern Mexico who col~-
onized the border were given free iand grants by Spanish authorities.
United States settlers entered the area at the beginning of the 19th
century, but the Mexicans and Mexican way of life continued to domi-
nate the area. After Texas won its independence, United States cul-
tural influences increased although the population 1is still primarily
of Mexican descent. The major settlement of Anglo—Americans in the
Valley and border area of the state began in the early part of the 20th
centurv. Purchasers of this undeveloped land came mainly from the
United States Midwest. Real estate syndicates promoted the area as

truck farming, citrus, and cattle country. ‘There was a heavy influx

of Mexicans who were political refugees from the Revolution of 1910.
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Immigration has continued since then at a heavy pace.

At preseni the two main ethnic groups on the border are the Anglos,
white residents who came primarily €from the Midwest, and the Mexican-
Americans, who are descendants of early settlers and recent immigrancs
from Mexico. For a while, there was a group of fluctuating size and
significance composed of "braceros'", the transient Mexican laborers
imported ty international agreement to plck crops and work for the
railroads. The agreemenis have ceased or are down to almost nil.
Another group that comes and goes in composed of Mexican Nationals
("wetbacks") that live on the Mexican border and cross to work ille-
2aliy. Some use local passports to cross but are not eligible to work,
although many do work. There arealsc the ‘‘green card' holders that
can come to work legally for specific periods of time. The number of
Negroes residing in this area never amounie to more than one percent.

The typical town is populated by both Anglos and Mexican-Americans,
1living mostly in separated residential districts divided by a highway or
railroad tracks. Most of the towns and citias line the main highways.
A few hamlets inhabited only by che Mexican-Americans can be found along
the main highways near the border. Anglo isolation from the Mexican-
American is not only spatial but with a very few exceptions also 3ocial.
Virtually the only relationship between the two groups is econcmlic.
Except for a small phase, most of the Mexican-American population con-
sists of wage workers in stores, canneries, light factories, and field
workers. There is an increase in number of Mexican-Americans coming
into the school systems. Even though there are many Mexican~American

teachers, Mexican-American top administrutors are very few and Mexican-—

&




American superintendents are extremely rare.

A stereotyped image of the other is held by each ethnic group. This
image 1s'ref1ected daily in descriptive terms used by one group to desig—-
nate members of the other group. Mexican-Americans refer to Anglos with
the derisive terms, 'gringos", ''gabachos', and "bolillos". Non-~deroga-
tory terms for English speaking people are "Anglos' and '"Americanos' .
Mexican—-Arericans reserve the termsof "chicanos", "mejicanos", and “raza'
for themselves. At present, the young Mexican-Americans prefer the "new"
term of chicano for themselves, while the older Mexican-American prefers
mejicano or even Latin Americaa or Spanish American. Anglos refer tec
the Spanish speaking population as "Latins' and "Mexicans', but also
use the derogatory term of "Meskins'. Some use the face-slapping word of
“"oreasers''.

More and more the Mexican-Americans .have come to resent the economic
dominance of the Anglo and his associated air of superfority. Due to lack
of education and training, the majority of Mexican-Americans obtain under-
paid work and even those who are fully qualified for good jobs receive
lower salaries than Anglos —— if and when given an opportunity at‘these
positions. Thev also resent the contempt for their customs. Some
school authorities have punished Mexican-American children and threatened
them with expulsion for speaking Spanish at school.(2) At this very
moment, certain schools in the Valley are being challenged by students
through boycotts. It appears that the sleeping giant is awakening and

not in a very happy mood.

The Anglo regards the Mexican—American as lazy, morally~lax, igno-

rant, and superstitious.




Many Anglos have expr2ssed the opinion that "We know what the
Meskins need and what is good for them'". Such misconceptions unfor-
tunately exist today and are due to the Anglo's frequent failure to
understand the Mexican-American's customs and values. This is com-
pounded with the hope of remaining in control of a servile labor force.
The Anglo white-collar worker also depreciates Mexican—Americans because
he regards the educated members of their group as a threat to his job
which may be taken away from him and given to a lowef-paid, darker
skinned employee. |

The Anglo stereotype of the Mexican-American is E;lso applied to the
Mexican bracero, wetback, and green cards, who ar§ also lboked down upon by
both Anglos and Mexican-Americans. The latter grdqp also regardes them
as economic threats because they work for lower wages than United States
citizens are willing to accept. Mexican farm workers are contemptously‘
called "mariachis'" in Mexican—-American circles.

The social relationship between Anglos and Mexican—Amefiéans is
changing with the economic advancement of educated‘MexicanrAmeric&ns and
their gradual but slow acceptance in Anglo circles. This trend 18 re-
flected in rhz increasing number of Mexican-Americans who live on the
Apglo side of the tracks and in marriage between the two groups. However,
this is hardly the case in middle and 10Wer.socio-economic levels.

Mexican-Americans consider théﬁaelves members of "La Raza', which
carries the broader meaning of a group of people united by common values
and customs. La Raza means enduring spirit, nqt xace. Alghéugh differ-
ent in connotation from the meaning 1n M£xico, the Hexicanpameficans'use
the termtto'chafactefize'theméélves és a.ﬁino:ity grﬁﬁb within the context.

of United States culture and to dietinguish themselves from theé Angld

Q

18



6

members of their particular coramunity. (3) The coqiéﬁﬁ of "La Raza"
in South Texas embodies much of the old value system derived from
Mexican folk culture. Religion and group loyalty are focal values in
this system. The ideal behavior pattern prescribed by the concept
stresses good manners, performance of religious duties and observance of
high moral standards.

Certain character traits valued by the group must be developed by
the individual to be a respected member of "La Reza'". Foremost of
the traits essential to male prestige is "machismo'' ——full development
of manliness. He must display this quality by his sekual prowess, dig-
nity, aloofness, and ability to stand up for his own rights. He 1s the
absolute mastér in his home. As for the woman, she cultivates the quiet‘
quality of womanliness which_makes a mon feel viril. She waits on her
husband and shows him absolute respect. She does not resent her role
or envy the independence of the Anglo woman, sinch her fulfillment lies
in helping her husband achieve his goals. Female gossip is tolerated--
never with man. The head of the family receives respect not only from
his family but also from any visitor who crosses his threshold. A
visitor must never enter a home, be seated, or take any liberty until
he is invited to do so. So precious is the dignity of the individual
that he constantly guards it against any who would lower it. He par-
ticularly mistrusts strangers who might take advantage of him and the
poorer he is the more suspicious he will te. |

The children are taught to defend tﬁemselves in a hostile world in
order that they will know to maintain their dignity as adults. Meny of
these lessons are taught verbally or nonrverbally. This education takes

place primarily in the home. Every child must learn a cdmplex system of

i1



etiquette which enables him to show respect for others while maintaining
his own dignity. He is taught to refuse charity. Formal schooling con~-
stitutes a small part of the child's education. Wi;h the lower classes,
only a few yeaxs of schooling are regarded as necessary for a child
before he goes tc work in the fields to help his family earn a livable
income; however, this has changed drastically in the last 25 years.

Many a youngster, before he has reached his tenth birthday, concludes
that there is no advantage in intensive schocling. Discrimination and
indifferences of many teachers —- overtly or inadvertently —- have been
major causes for youngsters to develop this negative concept. Among

upper classes and most of the middle classes, higher education is always

the major goal.
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THE FAMILY

Nowhere is the conflict between the Anglo and the Mexican-American
more pronounced than in the values of the family. The Anglo democratic
family with its concept of female equality violates Mexican-American ideals.
No respectable Mexican-American male would ever doﬁ‘an apron to do the
dishes. His philosophy is summed up in saying "En Mi Casa, Yo Mando" (In
rr7 house, I command). Within che family is foqu the strongest feeling of
belonging. The Anglo practice of divorce end gerial monogamy is regarded
as immoral and disgusting. Outside the home, the Mexican;American husband
enjoys extra-marital freedoms that give ;he Anglo husband a sense of guilt
or sin. The Anglo concept of sexual fidelity in marriage is foreign to
Mexican—-American culture which brands 1nfiqe;ity as a vice only when it
involves neglect or abandonment of a man's family.  Im many cases, a hus-
band maintains a mistress. The nearer he lives to the bo?der, the more
often this happens. This is not_restpic;edfgo any_gerticular socio-
economic level.

Parents are responsible for the physical welfare, morality, and edu—
cation of their childrea. Children:ereetegght:gooo ﬁanqeﬁs, ?QQial’
and religious obligatioms, the_velueeyegemioffﬁpa;gagaﬁ,'end the per-
formance of everyday. taeks. Aoove‘ailﬁjthefChiid ie taught tofhoﬁof aod
defend. the fanmily. His family qepe 15 fi:st, the given name is eecond.,

Marriage is a contract between families as well as between 1nd1viduals.
No proper. person.would marxy without the consent and approval of the elders'
in his family. . He should not marry below his family s claas and prestige

level. The MexicanrAmerican family does not fragmmnt into biological
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units as the Anglo does zfter marriage. The majority of the marriages

are performed in church since the great majority of Mexican~Americans

are cathciic and the church will niot recognize the marriage if it is

noc performed in the church. Divorce 1s scarce with these people.
Outside the family, the closest gocial relationships are the ritual

kinship ties of the godparenthood system (compadrazo).(Z).
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THE CONCEPT OF HEALTH

It is always a matter of concern for the entire family when an
individual of the family is ill. No major treatment 1is ever accepted
for a sick person unless the head of the family approved of it. So
when a health worker or a school worker is dealing with a member of
the family, he is really dealing with the entire family which often
includes distant relatives and compadres.

The Mexican-American diagnoses illmness on the basis of its natural
or supernatural causation. They feel most mental illnesses are of super-
natural origin. Diseases of supernatural origin fall into three main
categories: (1) those sent by God er a Saint as punishment on misdeeds;
(2) those caused by witchcraft or the evil eye; and (3) fright sickness
caused by seeing ghosts. Even though these theories are most prevalent
among the loweir classes, they permeate the entire class system. Even
the most avowed skeptics of the entire scratification of classes will

cite casés of witcheraft which they have witnessed.
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A LOOK AT THE FACTS

With th’s abbreviated look at the background of this group of people,
the records and all the related information of the child to be counseled
% are reviewed. Is he really a mentally retarded child or has he been la-
beled &8s one because of his low achievement in the regular classroom. Ruth
Rice tells us that she believes that as high as seventy percent of children
in Special Education classes for the mentally retarded are not mentally

yatarded but have iearning disabilities.(4) In testing these children,

are the best instruments used? Are the most approtrriate personnel doing

the testing? The author sincerely believes that these‘questions are

always in the back of the mind of the parent -- but seldom asked. In case
after case, the parent will nod her head agreeing with the test interpreter,
however, one knows that she has not understood a word. As Dr. William
Wolfe says, “Are we 'eye-balling' this person? When this youngster has
been classified as a mental retardate, is the evaluation as accurate as

possible with the data available? Do we know this 1ittle fellow?"
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THE COUNSELING SESSION

The setting is ready for the counseling session with the parent.
All the anmunition needed is at hand to come face to face with the parent.
It is now the "hour of truth" (La hora de la verdad). Amd so, the session
begins.

Part I

Mr. and Mrs. Jose Garcia have just walked into your officg to talk
to you about their son being transferred to Special Education class for
the mentally retarded. Their son, Tomas, twelve years old, after being
retained at the third grade for the second time, was referred forrtesting.
After all required tests were administered, Tomas was diagnosed as a M. R.
child with an I. Q. of 60. All documents were properly signed by the

appropriate personnel, including the parents' consent to place Tomas 1n

Special Education. They aye here %2 .ﬁglkwﬁsqxgp’ the counselor, about

e e

their son ending up in a class for the 'crazy" children. As hypothetical
ae thidcddd way sound ¥t U & Very FedI{dE1 &Hnd ‘Somiion' $TEuAFLGR Ve
Fird 4i¢ ouE ﬁéﬁi&lfﬂaﬁéaifon~cias s 'Whérethere & 4 Hfgh Pdrderitadd -
F Mextcan-hmer fean GHLEdEER. @ie '0dTc s Wrd HelPé o £1ill et Aot THIS
dTudéand how "sick" their som is —-- siace they have heard that these
special classes are for the mentéiiﬁigick. They are a confused couple

and aré heve séekin‘g yourlhélp 1’a’ﬁ’c? c1EY1 £¥catibn T TheyY e an Pdrely sﬁeak
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cﬂtmmss dau%enféa qﬁmfauseh&wafr%zwﬂﬁweﬁ‘sww 5 say
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anything about Tomas being sick or crazy or M.R. If he is sick, how
long will it be before he gets well? When they go to Michigan to work
in the sugar beet fields, Tomasito goes to the stores on errands and -
brings the correct change. He follows instructions well at work and
speaks in English with his foreman. That he is obedient, has made his
first communion and recites his prayers in Spanish and English. That
he eats well and loves to play and watch television. That he brings
home all the 'papers" that are sent from school to the pateﬂfs and after
they sign them, Tomasito retutns Ehem to school -- without ever losing

a single oﬁe.

As you patiently listen to this parent, your mind is recoxding
And analyzing all this information and wondering if this parent is even
aware that Tomasito is a M. R. child. That maybe they have not accepted
the cold fact that their son is a M. R. and last but not least, that maybe
they do not know what a M. R. chiid i3.

Then you start -- that everyday a handicapped child is born, and that
we have over six million M. R.'s of every ethnic group in the United States.
No, it is not a punishment from God or some Saint, nor that it is a re-
flection of weak or low marhismo (manliness) on the part of the father.
Causes for this child being M. R. are many, including German measles
and how it affects child; very fast or very slow delivery; position of
the baby; congential disorder -~ situations and conditions that only fate
controls. Things that nobody can control -— we just don't know enough,
even thcugh medical'écience has made great strides. In telling this

parent the above, you must remember that vou are talking to Mexican-

American parents. Terminology must be kept very, very simple. Let us

18
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not forget that the median of school years completed by Mexican-—-Americans

25 years of age and over in the state of Texas in 1950 was 3.6 and in 1qgg

it came up to 6.1.(5) Also, these parents are very sentimental, extremely
sensitive and highly emotional. They have been hurt many times through
discrimination, humilitation, stereotyping, and misunderstandings. You
will probably have a hard time making them look at you “straight in the
eye."

then the author works with parents of exceptiomal children, after
receiving them wherever the session is to take place and making them as
comfortable as possible, they are handed a coin that reads on one side --
"] accept you as human beings regardless of the circumstances -- that
I am aware of your background, your customé, your heritage, your feel-
ings." On the other side of the coin, it reads, "I am only a human
being like you are and I am willing to work with you so that we can get
to know each other better and both can get maximum benefits and be
able to plan for your child. We are going to communicate and talk with
each other."” This feeling must be conveyed to the parents -- verbally
and non-verbally. Not until one has achieved this task will parents
begin to listen, hear, accept and relate to the counselor.

It is the opinion of this writer that without a good knecwledge of
background, culture, customs, and mores of these people, you will not be

able to fully understand and coumséel them.

Part II

The second phase of the coumseling session will take you into what

roles will be played by the school and by the parents.

19



The program must be discussed in depth and must be understood
from the very beginmning to its projected end. All the procedutéé and
cbjectives musﬁ be clear to the parents. Questions must be answered
completely. Don't forget that these people are suspicious and the
lower their standing in socio-economié level the more suspicious théy
are. Coﬁstant positive re-enforceuent of tﬁis factor of nnderacanding
and trust is a must at this stage. The child's welfare must be képt
afront of all feelings, decisions, and consequences. Acdeptance can
be an awfully hard and bitter pill to swallcw for these parents, being
that they are highly emotional and might feel that their child is "handi-
capped' enough or has had enough sadness and hurt. In discussing the
program, you will inevitably run into the biggést barrier you will
encounter —- conflict of values. You will find that the WASP values
are very different and at times directly opposite to their values.
The child is a product of his home, his barrio (neighborhood), his environ-
ment. The school's program must meet the child's needs. How much accul-
turation are the parents willing to compromise? If the child is the
oldest son of the family, the psychological impact will cut much deeper
than if the chilg is the youngest son. The oldest son automatically
is heir to tcking owver the family structure in the gbéénce of the father.

Will they deleéate this responsibility to the next oldest son? Suppose

he is the only son? Will the parents;get‘imvolved in the process?  Will
they stand the pressure of the neighbors? You must support them and re-
enforce the concept that what you are planningbfor’zheir son is the para-

mount issue and not what the neighbors feel, say, or do. To be a gbod

"ot
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parent is not a small order--to be a good parent gﬂ_gﬁhentally retarded
child is a much taller order. Can you relay to ﬁﬁéﬁ:that exceptional
children give parents joy and happiness as much as so called 'mormal.
children?" That even "handicapped" children can be trained to be useful
and productive citizens? The task is gigantic, but so are the rewards.
The eternal gratitude and smile of thelr eyes is worth all efforts in
working with these long forgotten and neglected people.

In closing, one last recommendation to the counselor -— that he take
pride and joy in his work. No one has said it better than %ahlil Gibran in
The Prophet:

Work is love made visible.

And if you canmot work with love but only with distaste,

It is better that you should leave your work

And sit at the gate of the temple and take

Alms of those who work with joy.

For if you bake bread with indifference, you

Bake a bitter bread that feeds but half a man's hunger. {6)

The M. R. child deserves more than bitter bread from all of us.
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Lamar Junior High School
Laredo Independent Scheool District
Laredo, Texas 78040

Responsible for iritiating and organizing
counseling and guidance services for entire
school and served as first director and
counselor of program. The school had 1550
students, grades 7 through 9

PROFESSIONAL ORGANIZATIONS : i

Texas State Teachers Aszsocilation
Texas Personnel and Guidance Association
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ROFESSIONAL ORGANIZATIONS (Contﬁnued)

American Personnel and Guidance Association

American Group Psychotherapy Association, Inc:

Phi Delta Kappa o _
Special Examiner of Psychometrics for Texas State Schools
Approved Examiner for Texas Vocational Rehabilitarion Agency




