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Occupational Exploration

participants representing 18 western states and 37

cities attended an inservice institute designed to (1) identify
trends, (2) examnine current innovative prograss, {3) look at

roa dblock programs, and (4) develop impact plans to cause

improvement

in occupational programs in the participants' hone cities and states.

Participants, including counselors, teachers, supervisors,

administrators, commurity action workers, and teacher
assigned to task forces to develop action plans. Col .uly

~ators, were
.S at the

Institute made presentations concerning career develc . ., and
represented such areas as counseling and guidance, vocational
education, manpowver education, and state level administration. Also,
a student panel selected from the Seattle School District brought the
point of view of the junior high school to-the Institute by
identifying real student concern and feeling about the world of work.
A followup report 6 months later, indicated that plans of actions
developed through the task forces were actunally implemented in the
participants' home districts. Analysis of all evaluation iunstruments
jndicated that Institute VIII was successful. The speeches by the
various consultants are included in this final report, along with
committee reports and a list of participants and group assignnents.
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REPORT SUMMARY

Implementation methods of improving occupational orientation pro-
grams for junior high scheools will come about only by identification
of problems and road blocks and compil-ng plans of action to overcome
them and cause occupatio:: orientation experiences to be integrated
into the curriculum.

The Institute was appropriately timed to reach many now involved
or soon t >egin, programs of improwving Occupational Orientation Pro-—
grams for mior High School Students in Metropolitan Areas.

The pusposes of the Institute wers to identify trends, examine
current innovate rrograms, look at roadblock problems and develop impact
plans to cause improvement of occupational programs in the participant's
home cities and states. Incorporated in these purposes were the con-
cepts of new and innovative approaches and students perceptions of
curriculum already in use-.

Participants represented eighteen states and thirty seven cities.
Present were counselors; teachers, supervisors and administrators at
both the state and local education level. Also present were community
action workers and teacher educators.

‘Consultants were selected based on their contribution to careex
orientation programs and divergent points of view, Consultants repre-—
sented counseling and guidance, vocational education, manpower education
and state level administration. All guest speakers had recently been
involved in research and development of programs in career orientation.
A representative of the U.S. Office of Education provided the challenge
for the Institute. :

Eight task~-fource droups met in three workshop sessions. Each
group focused on the problem of identifyi: y problems and developing
plans and philosophies of 2>~ &' _enuition . L.t Juraor high. The
interaction and repoxrts ui wie task force contributed much tc the
overall value of the institute and is included in this report.

Task-force groups were reorganized on the final day of the Insti-
tute by individual cities and states. These groups dewveloped plans
of action that they intended to implement on return to, their home dis-—
tricts. It was understood by the participants that a follow~up study
at the end of gix months following the Institute would require them
to report on their accomplishments of theixr established goals.

Planned sharing of experiences of participants contributed much
to the Institute objectives and resulted in a mini-survey to identify
existing innovate orientation programs conducted by the participants.
Results of the mini-survey will be includeé in the final report.

b
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Tne studsnt panel selscied from the Ssatule Schoel Distriol wlougnt
the proint of view of the Zunior high student to the Institute The
studencts identifred rez=l student concern and feeling sboutr learyning more
informaticn ragarding the worlid of work.

Tha presentation of =zhe guest speakers are included 1n this repor
onE

along with task-forcs reports, Clty impact plans and n ; pesaition
and addregses of paxticipants. The effectiveness of the Inst:itute
as determined on tha final day indicates participant sautisfactzon;
aumerous correspondance nas been received from ths participants that

reflect they felt the In

]

titute worthwhile,

Final evaluation tock place seven months aftey complestion of the
Institute and is recorded in the final reyrort., Forty—-iour particlpants
who responded to the Post-Institute Evaluation Form indicated they had
implemented new programs in career orientation. Analysis of all <valua-
tion instruments indicated that Institute VIII was effective and acceum-
plished its identified objectives.

1.2
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CHAPTER I

INTRODUCT I ON

Providing inservice education for persons responsible for vocational
education is one of the fermidable tasks now facing the field of voca-
tional education. Skyrocketing student enrollments, expansion in tlhe num-—
ber of full~time and part-time vocational educators, needed reductions
in pupil-teacher ratics, ¢ccelerated development of occupational programs
for students with socioe_onomic or other handicaps; and new innovations
in educational technigques emphasize the demand for more and better inser-
vice training.

The need for staff development is further warranted by the nation's
rapid social and economic changes. Moreover, the widening gap betwe=an
available vocational education offerings and training required by today's
youth and adults has added to the urging for strengthening the inservice
training of educators-

Institute VITI, Improving Occupational Orientation Programs for
Junior High School Students in Metropolitan Areas, was one of a series of
Short-Term Institutes. The Short-—Term Institutes for Inservice training
of Professional Personnel Responsible for Vocational-Technical Education
in Western Metropolitan Areas is a multiple institute project, coordinated
by Colorado State University, under the auspices »f the United States
Office of Education. The project consists o’ .. " ate institute
conducted in varicus cities of the Western Uai .. . ates during the calen-
dar Year of 1970, and directed toward the involvement _f large city school
admiiistrators; vocational education directors, teachers, counselors,
State Cummissionexrs of Education, State Directors of Vocational Education,
persons responsible for teacher and counselor education programs, and
representatives from industry, business, labor and city government.

Each of the ten institutes was designed to deal directly with the
different cciucerns of persons responsible for vocational education.
They were intended to be working conferences, from which each participant
would obtain concrete materials with which he could operate. Each parti-
cipant combined his knowledge and special skills with that of others in
the development of mataerials, and committed himself to the utilization
of the knowledge and matexials he has obtained from the institute to imple-
ment a Program or project to bring about desirable changes in his area.

Institute VITT developed becatse of a specific concern relating to
career orientation in the junior high schools and middle schools.

With the increasing emphasis cn college and college preparatory pxo-
grams by the lay public, educators and mass communications media, there
is a great danger the non-college bound student and his needs, particularly
in occupational crientation, may be neglected.- The problem of such stu-
dents is further aggravated by the limitations of guidance counselors in
terms of occupational knowledge, complexity of the labor market, job entrance
requirements, and the difficulty of personally getting first~-hand infor-
mation essential to making career decisions.

3
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teraturs arzble evidence thzt ¢
can be effective fo. the junior high cr middls sc
xnown that as early as the fifth grade the cccupata
is knowledgeakle to youth, while at the same time they
the tasks; preparation and knowledge regquired in the occupati:
The youth are ready to learn, but the aducational system is n
to offer meaningful career orientation programs. It 18 the
this anstitute to: (1) EReview emexging concepts and current
cccupational oxientation prograns for junior high scheool students; and
(2) Develor an action plan fox planning, organ:izlng, and implenenting caresy
orientation programs in twenty-five major western ciLty junior hign school
svstems.
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OBJECTIVES

The objectives of the short-term institutes variad, being specirfically
directed toward the concern with which each institute dealt. Genarally
speaking, hcwever, all institutes dea. .t directly with the problems facing
Vocational Education and worked towar:l developing solutions to these pro-
blems in accordance with the Vocational Education amendments of 1968
Specifically, the multi-project goals were:

Goal Cne: To erxpand the knowledge of training needs and desires of
disadvantaged youth and adults.

Goal Two: To consider the problems and formulate medels for implesmentlng
a theme of "career centered" education into the present school systeri-

Goal Three: To assemble and evaluate innovative as well as provenh techni~-
ques of providing wvocational cuduation to disadvantaged persons 1n
the inner cities of metropolitan areac,

Goal Four: To produce attitudinal and behavioral changes in the paxrtai-
cipating "change agent" teams so that a dedication for implementing
the other institute outputsz will follow.

Institute VIII objectives were identafied in behavioral terins as
follows:

Given a five-day educzational workshop experience including curxent
research repoxrts, reading assignments,; lectures. workshop experiences,
participant~consultant interaction, a program visitation, and problem
brain-storming, the institute pi . ticipants (25 guidance personnel, 15 state
vocational directors, 10 school principals; 15 school board members; 5
community representatives ., 5 professional association representatives,
and 25 curriculum coordinatoxs) will:

1., Produce a document '"Implemantation Plan for Improving Occupa-
tional Orientation Programs for Metopolitan Junior High Scheol Students™.

2, Prepare individual "impact" plan for their own cities.

3. Devise an evaluation method and schedule for a post institute
“"impact report" and

4. Submit their final post "impact report" on schedule.

4
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ITnstituce success will be measured by 100% completion of the objectives
by the representatvives from major cities involved in the institute.

THE GENWERAL FPLAN

In order to accomplish the objectives of Imstitute VIII 1t was the
general plan to bring together three group types: experienced special-
ists (consultants) ., institute participants; and students. Concentrated
interaction between these three groups and separate work sessions as task
force groups were ths general method used to accemplish the objectives
of the institute. The experienced specialists orxr consultants were selected
to represent different points of view--the consultants were selected from
thrxee categories: counseling and guidance experts, economic education
experts; and vocational education experts. The reguirement for selection
included that the consultant must have had a recent involvement in &
career orientation program or experience that dealt with junior high

sct. ool level students. All consultants selected fit this criteria; in
fact research reports of their involvement have been published in both
regional and naticnal levels: The participants were selected represent-

ing multi educational functions in positions that potentially could bring
about change in their home cities. Some participants represented public
agencies and were 1nvolved because of that purpose. During the conference
the participants were organized into task force groups and reassigned

into impact plan groups by geographical areas c . the final dlay of the
institute. The student panel selected from the Seattle School District
pbrought the point of view of the junior high school student to the insti-
tute. The students identified real student concern and feeling regarding
learning more information about the world of work. It was the plan for

the objectives to be accomplished by: (1) having the consultants interact
directly in larye group sessicns with all participants of the institute;

(2) having the participant interact and prepare individual plan in the
task force group and in the impact plan group; (3) having the partici-
pants get the point of view of students and their ideas on career educational
needs through a panel discussion and intevaction with the students; and

(4) accomplish the objectives by follow up evaluation forms to see if in
fact the impact plan of the participants had been carried out.

INSTITUTE LOCATION ANDiAFCOMPLISHMENTS

Institute VIII was held at the University of Washington in Seattle,
Washington, beginning Sunday, August 2; and ended August 7; 1970. One
hundred twenty-seven pecple were involved in the institute during that
week; 98 of these penple were participants; 7 consultants, 4 institute
administrators,; 10 students, and & were classified non-professional staff.
Combined efforts of these 127 people concentrated on the theme “"Career
Orientation for the Junior High School Students in Metropolitan Areas"
did bring about, in the author*s opinion; accomplishiment of the insti-

tute objectives, Consultants presented their career orientation experi-
ences to the participants and interacted with the participants regarding
their concerns. Participants organized into task force groups brain-

stormed the carecr orientation problems and prepared task force group
reports. On the final day participants organized by geographical area
prepared impact plans to bring about change in the geographical area.
The student panel brought to the institute the thoughts and ideas of the

5
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students and sharsd them during a panel interaction wiyth the particirpant
The institutes administration and support personnel wosked harxc tTo keep
"¢ institute moving toward its goals and tc provide a meaningrful experi
ence and service to the institute participants.
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CHAPTER 1T
METHODS AND PROCEDURES
P;anning

A preliminary planning meeting in October of 1969 attended by repre-
sentatives of the U. S. Office of Education; the prime contractor, Colorado
State University; and sub-contractor multi-institute directors, was held
at Colorado State University for the purposes of planning the future
multi-institutes. Major objectives of this planning meeting was to review
individual institute goals and objectives, to determine institute dates,
to agree on rules and regulations and contractual reguirements. At the
completion of this two-day meeting the responsibilities of the prime con-
tractor and sub-contractors had been clearly delineated. The individual
institute directors were able to return to their home locations and begin
to prepare for the individual institute.

The Prime Contractor

Colorado State University, served as the source for distribution of
multi-institute information and collection of applications from candidates
wishing to participate. These applications were forwarded to the Institute
ViIT co~directors for analysis and selection. As the planning of the
ITnstitute VIII evolved,. and because of the need for direct ccrrespondence,
recruitment of candidates, and receipt of applications, became the res-
ponsibility of Institute VIII directors.

Participant Criteria

The criteria for selection of candidates included analysis of broad
general requirements and more specific charactevristics.

The broad general requirements for original screening was established
on a matrix. Criteria of group types of individuals to participate were
plotted against the twenty~five majoxr cities jdentified for participation.
Tnstitute VITI was seeking 25 guidance people, 15 state directoxrs, 10 school
principals, 15 teachers, 15 public employees and lay citizens, 5 represen-
tatives of professional associations, and 25 curriculum coordinators.

Number one selection priority went tc individuals in these categories

from the following major cities: Phoenix, Tucson, Arizona; Little Rock,
Arkansas; Oakland, Long Beach, Los Angeles, San Diego, San Francisco,
california; Denver, Colorado; Honolulu, Hawaii; New Orleans, Louisiara;
Minneapolis, St. Paul, Minnesota; Kansas City, St. ILouis; Missouxi; Omaha,
Nebraska; Albuquerque, New Mexicc; Oklahoma City, Tulsa, Oklahoma; Portland,
Oregon; Dallas, Fort Worth, Houston, Texas; Salt Lake City, Utah; and
Seattle, Washington.

Candidates who met the general requirements were screened more speci-
fically by (1) the priority they placed on Institute VIII as a preference;
(2) their major responsibilities; (3) their reason for attending; and (4)
nomination by major city appointed representative.

candidates who met the criteria were invited to attend by letter
and ask to complete an acceptance form and return it to the Institute
7
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VIII director. Follow—-up correspondence was forwarded to each particaipant
regarding housing and food facilities,; the program, and planned activities.

Institute Prxocedures

The procedures fox conducting this institute utilized four technigues .
(1) Formal presentations by consultants.

(2 Task force workshops.

(3) A student panel.

(4) Bring and Brag sessi a by participants.

‘The Essence

The essence of each formal presentation by consultants was to bring
to the participants of the institute their experiences in carrxying out
a particular aspect of career orientation for junior high school students.
Transcripts of each consultant's presentation are included in the appen-
“ixes; however, a capsule summary of the presentations follow:

Mr. Sam Kerr, representing the U. S. Office of Education; presented
the challenge to the institute participants on the first day of the insti-
tute., Mr. Kerr traced the evolution of vocational education from the 1917
Smith~Hughes Act to the present time, pointing out the change in rhilo-
sophy from limiting vocational education to the preparation of skills in
specific areas to the broad present concept of including attitude and
career orientation development at the lower grade levels.

The first consultant, Dr, Joe R. Clary, Executive Director of the
North Carolina Advisory Council on Vocational Education, was charged with
identifying problems and roadblocks to the development of career crienta-
tion programs. Dr. Clary successful gives us an overview of soms of the
realities of society as compared to the dreams of society and their effect
on vocational education. He persued four major roadblocks: 1) dealing !
with attitude; (2) lack of vision; (3) the personnel problem; and (4) ;
the lack of money. Dr. Clary’s approach to the solution of these problems
included real examples he had experienced in career programs in North :
carolina, The two programs explained to the group included Introduction
to Vocations, which began in the North Carolina school systems in the :
1963-64 school year; and a second North Carolina prodgram called the Middle i
School program which commenced in 1969, i

Dr. Wesley Tennyson, Counselor educatoxr from the University of Mlnnesota,
addressed himself to the issue of career develormeént through the curriculum
Dr. Tennyson successfully ties the every day's attivities of children to
the realities of the adult world of work. He points out' that children's
activities are elements of a career development program. This consultant
shared with us his beliefs on who is respoxslble for leadership to bring
about career education. Dr. Tennyson emphasizes the establishment of
relevancy for bridging the school and the community and for promoting ,
self-development. In his opinion carezar development cannot be separateaed |
\F"t must pervade the entire school curriculum in school programs and involve

F lCe community. .

[ ] ;
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Mr. kon Berg. State Supervisor of Vocational Guidance and Counseling.
and Mr. Gl n Adams,; a counselor at Edmonds Community College and State
dirrector oF he Washington State®s project NEED, shared with the group
their involvem:znt in Project NEED. This program deals with a systematic
process of blinging alfout knowledge and change on the part of classroom
teachers at the junior high and high school levels; as well as at pri-
mary schoouls. Mr. Adams explains his involvement in developing informa-
tional materials to present to school counselors and teachexrs. Mr. Rerg
discussed the state vocational education office’s involvement in rutting
togetner a program for changing attitude of the classroom teachexs-

Consultants Dir. Robert L., Darcy, Colorxado State University. and
professor Phillip Powell, Arkadelphia, Arxkansas, are a team of economic
educators devoted to the development of manpower in economic education.
Their presentation centers around the concern that manpower education
has two dimensions. The first is concerned with manpower development
in improving the capacity of men and women to participate successfully
irnn the labor force. The second dimens:.»a of manpower education is eco-—
nomic system functions; the role of human resources in the process of
production and distribution and the implication and sometimes forgotten
fact that man is more than a means of production--he 1is also a citizen,
consumer, and most of all, a person. They shared with the vazrticipants
the materials they have developed and their method of distrisution of
these materials in imclementing them in the local school system.

"pPr. Ben Yormark, Seattle Schools. Seattle; Washington, was the final
consultant to the institute and successfully put togethher a summary
evaluation. He critigques the institute and makes recommendations for
improvement in future institutes. He effectively threads together
the activities of the previous 5 days and summarized them for the parti-
cipants.

Throughout the conference time was allowed for task force workshops.
mask forces addressed themselves; immediately after hearing the speakers,
to the specific topics of the speakers and how they would effect them
in their own metropolitan city. The task force compiled their ideas
and concepts on the various areas of the conference and they arz included
in the appendixes of this report. There were originally nine task force
groups; however, prior to the Friday (the final day of the workshop) ,
these task force groups were reo¥rganized by geographic area. The geo-—
graphic area groups prepared impact plans for causing change to bring
about career oriantation in the junior high schools in their home state
or city. These impact plans are included in the appendixes.

A student panel from Jjunior high schools in the Central Seattle
area was organized by the Seattle School District and brought to share
their ideas with the participants of Institute VIII. They were charged
with a "Tell it How It Is" concept as relatad to occupational orientation.
Many of “hese students had been involved in occupational orientation
programs and they shared some of them, +their successes and others,
their failures in identifying the world of work with their needs. They
were both frank and blunt in expressing their concerns about teachers'
attitudes in relationship to aczademic aud vocational education. The
participants received new insights into the points of wview of students
from this panel discussion. The weakness of this discussion was the
fiFt that sufficient time was not allowed.

ERIC 12°
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One of the highlights of the institute was previously unpredicted
by the local director. The "Bring and Brag Show and Tell” section
proved to be exceptionally effective. Individual participants brought
examples of exemplary occupationsl orientation programs that they were
conducting to share with other participants of the institute. M™Much
was gained by those who brought their material and share it with others.
The resulis of this section resulted in a mini survey of existing exem-—
plary career orientation programs presently being conducted.

Iinstitute Evaluation Method

The primary method of evaluation of Institute VIII was brought

by an snalysis of two forms. Form 3, which was gi-ven at the end of

the ins-itute, sought the opinions of the institure participants rega .d-
ing “he —_nduct of the institute and its content. A post—institute
evalitatica form was mailed to each participanct 7 months afcrer the
complatizn of the institute. This instrument was designed to provide
feedbacl after an interval of time following rhe .nstitute. “The pur—
pose sf zhe post—institute eveluation form was: 1) to evaluare the
way ia v-ich the institute wase conducted; and (2) =o measure thsa desree

of chan;:zs being initiated and established by ins:izitute participation.
Pwe additional instruments were required by the prime contractor,
Colorado State University——-Forms 1 and 2. Form 1l was administered

at the beginning and again at the end of the institute soliciting
participant's opinions of vocational education. Form 2, which dealt
with the general beliefs of participants, was also administered at

the beginning and at the end of the institute.

10
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ylectives were alsso ool
: of an implementotion loo
prosring occupational programs for metropolitan junior hrign schocl
students™, was actually prepared (although in draft form) througn the
K OE t+he task force groups during the week of the institute. Yhe
ond objective, preparacion of individual impact plans, was accom-
pl*shed through the gesographlic organization of the lmpact plan grouy
on the final day of the institute- These impact plans wers actually
prepared—-many o. them were latex implemented as discovered in the post-
institute evaluation form. The impact plans are included in the appen-
dices for review by the readers of this documnent. Specific objective
three, of the institute, the devising of an evaluation method and the
scheduling of a post-institute impact evaluation and report, has been
completed. The seventh-month post-evaluation instrument has been mailed
to all participants and 61 participants responded to this evaluation
follow—un. They identified many things that happened because of theirvr
attendance at Institute VIIT and these items are included for your

of
i

perusal. Objective four reqguired that the :nstitute participants reapond
to this post—institute evaluation form and while we did not receive
100% response we did get some 62% response.

Evaluation daita of Institute VIIT reported in Chaptex IV indicotes
that 90% or more of the paviticipants felt that Institute VIII was very
worthwhile, both at the completion of the institute and seven morLHrs
later as determined by institute form. The wvast majoxity of those
attending did identify that the institute objectives were clear, that
thev were relative to . @:ix occupational area, and that they did have
arn .mpact on them. cxr:. 27% € the participants 2dc “tarified that they
ha learned things tl. 20 . 2re 2w and indicated that —he material was
valuable to them. Eognto—one percent of the particizants felt their
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force groups were worthwnils, that they had
= in these groups.

+a found that over 94% o tn articipants felt
wveryv helpful to them thuar they racasved at

zame participanits respondsd that thay nDlanned

to their pre=ent programs and planned to improve

e
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The post—-institute evaluatics ‘orm administered seven months aftex
complzaztion of the institute again r¢ .nforced the opinion of those parti-
cipants that the institute was of m :ch value to them—--and, in fact;

.ad caused change in their major ci’i1es. Seventy-seven percent of those
responding on the posT-institute evaluation form replied that they had
modified their present work and onlw 23% replied that they had made no
change in theiry present work because of the attendance at Institute VIII.
The 44 varticipants who did respond that they had modified their work

1dentified the kinds of modifications that had taken place. These
modifications are included in the appendices of this document., However,
as an srarmie, in Arkansas occupational education information packets

N

nave meer prepazred for elementary teachers and a wocrkshecp for the junior
high school teachers is going to be held this June. In Missouri a local
Airector had produced a video tape film in the area of wvocational school
offarings and is going to utilize this £film on the junior high school
level, Anothey director of vocational education in Arkansas had imple-—
mented vocaticnal orientation in the 5th and 6th grades in eight diffe-
rent schools and has plans for revising the original teacherfs guide

for vocational o=ientation occupations in junior high. In Louisiana

a curriculum supervisor stated that he had increased the emphasis on
occupational orientation in vocational guidance in the Jjunior high
schools and that they have added sections dealing with the world of

work at the elemantayy level. A response from Wyoming guidarice coun-
selor says, "Yes; we have established a work orientation program and

an on-the=~job explanation program in the junior high". A Washington
educator says, "Yes, we have implemented career planning programs into
our junior highs'. 2an Arizona training coordinator has devoted a com—
plete session to occupational study that previouvsly was &ll metal-working.
A California principal experienced difficulty with the staff in imple-~
menting a guidance and vocational education program in the state curri-
culum. A Texas consultant replied that they are using the ideas of
Institute VIII in an attempt to develop occupational guidance in the
total K through 12 currxiculum in their area. These kinds of accomplish-
ments becausae of their participation in Institute VIII are identified

in greater detazil in your appendices. They certainly point out that
Institute VIIi did in fact bring about change in occupational currxiculum
in the K thrcugh 12 areas on the part of the major portion of those
participants who were present at Institute VIII.

While Institute VIII seems to have accomplished its objectives

and krocught about change;, recommendations should be considered. I

would recommend that: (1) a closexr detail follow=~up of Institute VIII

participants be conducted by the Department of HEW to ascextain in

greatey details those things being implemented and their impact on the

@ ‘ocal school system, (2) follow—up fg,those individuals who responded
ERIC o
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teking place i1in their home arsa to ALsSTOVL £
changes lies with ths participant or withi. sone
voadblocks =sztabliished in the local distraci; 7Y £ ature nst
; ver; worthanile and would reo. ummand th «t tho
1o identify specaifis goals ar . cobjectiv.s
frer mearingful worxshop inst tutes such &3

tutes of
Department O
to be accomns
the Institcut

The "Bring and Brag . Show and Tell" session that vwi. establisnh=d
at Institute VI1I proved to be most rewarding to the pesciicipants.
It would appear that mary times a valuable sharing of ::2Zcrmation 13
overlooked when institutss are crowded with ccnsultants .nd work task
force groups. Future institutes should contain more tir.. forxr partici-
pants to share with othexrs in the institute their actua. plans that they
are attempting to or are implementing presently. This rroved to be
a most wvaluable session and I would urge future instituts directors to
incliude this type of activity in their institute.

Many specific recommendations could be determined from an analysis
of the =mvaluation datas However, the overall evaluation of Institute VIIT
seems to indicate that it had a positive effect on the participants
and did in fact bring akout change at the local junior high schools-.

ERIC 16
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=valuatoon o ziliedule for poet-ir , zitut” Lpact report; ana
(4: sSubm:v their final evaluation instruneri- on - shedule. These objec~
L vEs wWere pranmasily nzasured, as indicar 2é. Do tiia previous chapter

Lo gV luatiocn ngsosumants, (1) "Torm IM oand (2) "Post-Institute
‘aluacion Form® zind also by the work compl.eted during the institute.

FOPRM 5 BEVALUATION

A At e o ot e s oo et e

administered on Friday, August 3, I.ust day of the institute,
@valiate 2 £ the objectives wer- chbtained, z1f eff:crent

used, and if ti ry presented was relaited
Porm 3 are sur .marizad as follows:

Chjzctives oi the Institute: Question 1 through 4 dealt waith
thiex pgfzfalpant‘s perceptlons of the instituie objectives. Seventy-
four participants completed Form 3. Question 1 asked if objectives of
the institute were clear to them. Sixty-two perscns or 84 percent
respor:ded they strongly agreed that the institute objectives were clear.
Eighty~one percént disagreed with question 2, stating the institute
objzctives were not clear. Zighty-four Per-ent of the participants
felt they accepted the purpceses of the inst:tute and 82,5 percent felt
their objectives and the insztitute objectives were the same.

Participant Percapition Regarding Their Learning: uestions 5
through 11 attempted to measure if participants felt they had learned
new i1deas and their view of the topics and information.

TABLE I

FARTICIPANT RESPONSES REGARDING LEARNING

2 % Not %
Agreed Sure Disagreed
5. L have not lazrned anything new. 1.5 i 97.0
& Material vresenzad seemed valuable to me, 33.0 - 1.4
7. £ could nave lz2srned as much by reading 3.0 8.0 85,0
a book. '
8. Possaible sgolutions to my problems were 9.3 8.7 82.0
not consgrdersd,
Y. Lhe information was too elementary. 1.5 1.5 97.0
L. chhe speakers really knew their subjec:. 84.0 12.0 4.0
1l. I was 84.0 2.7 7.3

ras stimulated te think about the
¥
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mroucn 16 evaluated the paritli
group's proceduxes and £
in thie appendices; No

1y experiences in the task £
isfactory involvement.

Infoxrmation fvesentcd and Time Spent: Questions 17 through

e v e A e i e ot e et

atctemptad to measure DarLL ipant’'s perceptions of the information

content ¢f Institute VIII, Eighty~four percent felt their time
well spent., Yiewver end one-~half percent were unsure and 8.5% felt
thelr time well, The institute met the expectations

ipants with 12% being unsure; and the institute
ectactions of 13% of the participants.

Theory Related to Practice: Questions 22 through 24 measured

relationship of theory presented in Institute VIII to practice.

T2RBLE IT
NELATICONSHIP OF THREORY TO PRACTICES REISPONSES TO QUESTION 22 23, 24
% % Not %
Agreed Sure Disagreed

22, Theory was noit related to practice. ii.3 12.7 76.C
23. The printed materials provided were 24.0 .0 =0-

very nelpful.
24 . The schedule should have been more 15.5 21.5 63.0

flexible,

Participant’s Plans to Modify Future or Present Work: Question 25
asked participants if they planned to modify present or future work
because of participation in the institute, Ninety-three percent of
the participants responded that they planned to do so and 7% said they
had no such plans,

POST-INSTITUTE EVALUATION FORM

Seven months zfter attendance at Institute VIII the Post-Institute
Evaluation form was mailed to all participants. Sixty-one responded
to guestions designed to measure: {1) the manner in which the institute
was conducted, and (2) the effect it had upon the participants.

15
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Responding Agresd  Unouirt iz adge s
- cien oon el e, ol Trascatnute VIIX
- LA rbeas Lo e 54 S, F TG I
rmstatute VIIX
E 6L Z. G.o S0, G
e wniectives of this instaitute
e not the same as my objectives. 57 7.2 5.3 RTLS
. B anyching new at
. 59 ~O- 2.0 a8,0
. as heen
55 52.C 4,0 1.0
Vi much by N
59 2.0 5.0 GO
7. The information presented was
touw elemantary. 53 2.0 5.0 93.0
&,

ns 1 look kback, the speakexs really

knew their subjacts. 56 84.0 12,0 4 .0
<. As I loox lback; tlhie group discussions

waya excellent. 59 85.0 8.0 7.0

[
b
°

My time wissz well spent. 59 298.0 O 2.0
1L. The instirtute mat my expectations. 57 86.0 9.0 5.0

1z, Too much vime was devoted to
trivial mattars. 59 8,0 12.0 80.0

L3, n rresented at the
oo advancead. 59 0= 1.0 @0 .0
Lk ‘o not readily appli-
Lreortant problems in
58 7.0 3.0 90.0
15, waterials that were

s vary helpful, 59 91.0
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Present Work: Duestion 16 tried to escastain if
Lart +thelr pDresent WOrk because oL D&stalirnaticn
ia L seven perscns responded to tiis guestion.
Toxrt they had modified theix present WOXK. Thirt
ox Z not modified tvheixr present work. The 44
Xesm to identify such modification or activiities.
Thes in the aprendices.
idea Exchanges Betwaen Inst i1tuiee VIITI Particaipants. Guestion 17

asked 1:Z pax'
ParcircrLcants
or «45% had ¥

cipants S had estaclished contacts with Institute VIII
r consultants for exchanging inforxrmation. Twenty—-six
pondaed yes to this guestion; 32 oxr 55% responded no.

¢}

13ARTICIPANW':%;V.LEW AS TO THE EXTENT OF INSTITUTE VIII OBJECTIVES BEING

ACCOMPLISHED

Pertin=nt comments of Institute VIII participants are included
1n the appendices. These comments showed significant agreement among
participants that the goals and objectives of Institute VIII had been
accomplished.

TABLE IV

PARTICIPANT'S VIEWS OF ATTENDANCE AT INSTITUTE

YES NO
23. If you had it do over again would you apply
for Institute VIII? 58 0
24. If an institute such as this is held again
would you recommend to others like you that
they attend? 58 0

POST~INSTITUTE RESULTS AT PARTICIPANT'S LEVEL

Part II of the Post—-Institute Evaluation form asked each partici-
pant to respond to 18 self-related questions.

17
Q
20
Ny A
RN

]
v
-



O

ERIC

Aruitoxt provided by Eic:

[ )

o

i

. &~ PARTIZIEL
. o L aineld 2t the instawune
. Yaml LSea)
. . Doy 2.T vocational proorauns.

wsel district, institution.

Leae e e rasente.
SO T new curricula.

Lo s oedd orliers construct new curricula
il laainsd e wrnetawctional programs.
i onngcens of study,

alg for - vocational programs.

{
PN
4
-
j =
I
-
qe]
f.l
fal
o
i
0
s
J$H

Lave wWwriatihten axticles cr other materials.
Have initianed exemplary programs.

Hoewe been working wove closely with various
sugmenits of the comnmunity such as business,

induastry, and/oxr agriculture.

Have given talks on wvocational educatior and
oriantabicn programa at the junior hagh.

Have been working more effectively with otherx
zaucators.

Have baesn Jonstently using some of the
information prasented at the institute.

w2iv Loazrned new concepts rthich
hle to me.

A wsed the printed materd ali:
at the institute.

Urve become i@ aware of the vocational needs
junive hagh school age students,

c programs for improving
on programs for juniox
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COHER EVALULATION 'METHODS

The task force reporis and geoygraphical impact plans incliluded in
the appendices met critera established for measurement of objectives
1 and 2 as stated.

Forms I and II were administered at the beginning and end of
Institute VIII. PForm I dealt with participant’s opinions about voca-
tional education and Form II dealt with participant's general beliefs.
The ingtitute director could not identify significant correlation between
these instrumsnts and the goals and objectives of Institute VIII.
However, in analyzing the results of the instrument; no significant
change took place in the responses made by participants either on
Form+“1 ox Form II,

19
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AT TCATIONT }__‘O:Pji.

Short-Term Instiiutes For Insexvice Training of Professiona
Personncl Responsible for Vocational-Technical Eduzztion
in Yestern Metropolitan Areas

Improving Occupational Orientation Programs for Junior ligh School
Students in Metropolitan Areas. August 3-8, 1270, University of Wash-
ington, Seattle

Please tvpe all responses:
Miss
Mrs.

Name M1 -
Dr.

(Last) (First) (Initial)

Mailing Address

{(z1p Code)

Office Phone: Area Code Home Phone Area Code

Current Position

(Title)

(Years Held)

{Employer's name)

Major Responsibilities

(Address)

What knowledges; abilities,

or materials do you perceive your partici-

pation can contribute most to this institute?

Briefly describe your present or future activities which relate to
this institute.

What are your primary reasons for wanting to participate in this institute?

I AGREE that if accepted to participate in this institute, I will be

in attendance for the entire period unless prior arrangements have been
made. Further, I understand that reimbursement arrangements will differ
among the institutes, and I agree to accept either provision of room
and board, or a $75 per week stipend, whichever is offered by the spon-
soring institute. I understand that reimbursement for travel will be
made separatelv, and will be on the basis of air tourist rate, ‘tax
exempt, within the continental United States. If the total costs of
institute travel do not permit full reimbursement, a pro rata distribu-
tion of funds based on cost of air tourist fare will be rade. Further-
more, I understand that the programsldeveloped by this insticute will

ERIC
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be evaluated, and I agree to furnish the information necessary to eva-
luate my segment of the program.

Applicant

{(Signature:

I suggest that this person could serve as &
(to contribute to this institute!}

PLEASE COMPLETE AND RETURN TO:

Mr. Arthur A. Binnie

Director, Vocational Educ~tion
Green River Community Col. zge
12401 S. E. 320th Street
Auburn, Washington 98002

22
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12401 S.&. 320th St. Auburn, wWashington 98002
’ t4

Dear Applicant:

Congratulations! You have . <= selectel as a parzicipanT ain Inszitute VITIL,
Improving Cccupeiional Oxri. L.tion Prcorams for Junior H:xgh 3Schcol

Studenis in Metropolitan AL zs.

+

The Instivute wi..L bhe cond. .. 2. at the University of Wasihrington 3eattle,
washingt n, durr.i the wee.. ¢ ifugust I through August 8, 1S70. You

are regquested tc complete :.o.. Teturn the enclosed Torm tc my off ce
as soon as possible.

Detailed info.mation regard ..g housing accomodations will be forwarded
to you soon along with an Institute prodram.

We are looking forward to working with you at Institute VIII.

Sincerely,

Arthur 2. Binnie
Co~Director
Institute VIII

23
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GREEMN RIVER COMMUNITY COLLEGZ

12401 S.E. 320th St.. Auburn, Washingtoi: 93002

Your application form for Institute VIII. "Imprxoving
Occupational Programs for Junior High School Studen*s
in Metropolitan Ar=sas" has been forwarded to us fron
Colorado State University.

The applications ¢re presently being processed and all
candidates will be informed of theirxr status as rapidly
as we can determine eligibility as established by the
T.8.0.E, Our target completion date for informing all
applicants is June 1, 1970.

You will be hearing from us soon.

Sincerely;

Axrthur A, Binnie,; Director
Vocational Education

24
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SR N IR ATy OoTL OGE
Sl 21 2 E. 320Thy ET iz, STashrongton ol
IWNSTITITE “VILT
TLIDERG JIL T QU TURLATIO AL ORI FNTATION PR RAMS FOR
JUITEC 20 MTsd & JIINCI STTuDELTS I IET2OPOLITAY AREAS

L ACLER I wicun Loy atcend Inst.otate TIX,
Auvgust I through . at the iversitss o
Washington in Senctleae.

A I will e unaid>ic to atten

Perticapant Sigrature

Social activity

The Washington Council of Local Administrators of Vocational
Education is planning a No-Host Northwest Dinner on Tuesday
evening, August 4, 1970, at a new restaurant on Lake Union
close to the University campus. Many of the administrators
own small pleasure boats which will be available that evening

for boating

I plan
I will
Lo owall

O
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fun. We must know if you will participate.
to attend the Northwest Dinnexr.

not attend.

Numbei

QY]

bring guests.
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vz vy of the prog: » outlinindg rhie schedule
shrmaoie VIII, Improrr > ATz

. 1 i) oo, o - — - —
onal Drograms

¢ dents in Metyo o.o.itar

son i1s plarny. —toadent Unaon

cf Washingt +i1 o1 zants shouwld
dent Union E . -.ng -~ ths lucation of
ssted on tue . .ader board. This waill
ve vour Inston o T
crpants Dxou L5 -

S sion Mondav moxrning,; 83108 a.m.: will alsoc ke conducied
in the Student Union buairlding.

More chas on Wednzsday afterncon, August 5; 1970, there 1S an oppor-
sunity for paltlicipancs Lo "Bring and Brag - show and Tell."
This

: Fime 1s set aside for those with innovative programs 1n theaelr
home cirties to present them to the Instaitute or distribute or
display materials. I »you have something innovative to tell and
desire 15-20 minutes time, please inform me and I will try to make
arrangemegnts for vou.

You are probably awars that wedaral regulations no longer permit
tax exempt air fare as of July L. 1970, If it is possible fox you
rey travel air excursion fare,; please arrange it, Be surxe to make
your housing arrandgemants with Dr. Howard Larsen at the University
of Washingtona.

We mrze looking furvrarxd to meeting you and to a successful institute.

[ P O
ianceraely,

-

Arxthur ». BinnLe
Co~DirectoXx
Institute VIIL
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UNIVERSITY OF WASHINGTON

Seattle, Washington 98105

May 1, 1970

To s Conference Participants
Institute BEight
"Igproving Occupational Orientation Programs for Junior High
School Students in Metropolitan Areas”

FROM: Howard B. Larsen, Chairman
High.er Education
(University liaison for conference)

RE: Hous lng Accommodations

Residence space will be available for conference participants
under the following conditions.

Accomrodations will be provided in Haggett Hall and will consist
of twin bedded student rooms served by community bath facilities.
Bed linen, blankets and towels as well as daily maid sexvice will
be furnished. Food service will not be available in Haggett Hall
but may be obtained a short distance away in the Husky Urion
Building.

Rates for room only will be $3.50 per person per night for double
occupancy and $5.00 per pPerson per night for single occupancy.
Advance payment of room rent is not regquired, Interested parti-
cipants should write to the Manager, Haggett Hall, University of
Washington; Seattle, Washington, 98105 for resexrvations. Reser—
vation requests should be received at Haggett Hall by July 20th.

If you desirxe further information please contact me at 543-18°1.
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Y antly rsceived nowaification of your accsptancs to
Institirte VILI in Seatcie, Washaington for the dates of
T 270.

,~J
~J

r recveived anvy commuanication frow you regarding
r to date.

7%Will vou please respond immediately sc we may offer your
position to an alternate 1f you arge unable to attend.

Sl .erely

Arthur A&. Binnie
Co=-Directox
Institute VIIXL
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12401 S.E. 220th 3t., Auburn,; Washington 23002

vou recently received notification of your acceptance to
Institute VIII in Seattle, Washington foxr the dates of
August 3-8, 1970.

Ve have not received any communication from you regarding
this mattexr to date.

Will you please respond immediately so we may offer yvour
position to an alterxnate if you are unable to attend.

If we have hot neard from you by July 17th, we will assume
you do not plan to attend.

Sincerely,

arthur R. Binnie
Co=Directour
Institute VIII

Encl.
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GREEN RIVER COMMUNITY COLLEGH&;

i2401 S.E. 320th St., Auburn, Washington 98002

Dear Applicant:

You have been selected as an alternate to participate in
Institute VIII, Improving Occupational Orientation Pro-
grams for Junior High School Students in Metropolitan
Areas, Seattle, Washington.

We are allowed 100 participants and are anxious to have
that number in attendance. All alternates will be informed

by July 1, 1970, if they have been selected to participate.

We appreciate your interest in this institute and hope
you are afforded the opportunity to be with us.

Sincerely,

Arthur A. Binnie
Co-Director
Institute VIIL
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IMPROVING CCCUPATIONAL DRIENTATION TROGRAMS
FOR JUNIOR HIGH SCHOOL &7 UDEKTS

IN METROPOLITAN AREAS

instaitute VIII

Participants

Mr. Alburn M. Gustafson, Director (1)
Puplil Personnel Services

Morrow Educational Center

P. O. Box 4040
Tucson, Arizona 85717

Mr. Owen G. Carpenter, Coordinator (I11)
Elementary Pupil Personnel Services
Tucson School District #1

3120 East Lester Street

Tucson, Arizona 8t716

Mr. Louis J. Bazzetta, Cooxrdinator (ITI)
Industrial Education & Horticulture
Tucson Public School District #1

Morrow Education Center

P. ©C. Box 4040
Tucson, Arizona 85717

Mr. Maurice F. Guptill, Principal (IV)
Utterback Junior High Schocl

Tucson School District #1

5035 East Cooper Street

Tucson, Arizona 85711

Mr. John R. Swanson, Counselor (V)
Phoenix Union High School District

2829 West Solano Drive N.

Phoenix, Arizona 85017

Mr. Sanford Kalwara (V1)
Consultant for Special Education

Phoenix Union .iigh School District

2042 W. Thomas Road

Phoenix, Arizona 85015

Mr. Richard Troxel, Teacher
Phoenix Union High Schocol District
2042 West Thomas Road

Phoenix, Arizona 85015

(VII)

Mr. Grant Johnsorn, Director
Freshman Program

Phoenix Union High School
512 E. Van Buren Street

Phoenix, Arizona

(VIII)

32

Mr. Oswald Weise, Jr., Director

Vocational Orientation & Explozatcsy
Programs & Guidance

Arkansas Department of Education

Arch Ford Education Building

Capitol Complex

Little Rock, Arkansas 72201

Mr. William G. Knight, Administratox

Program Planning & Evaluation

Rcard for Vocational Education

State lepartment of Education

Little Rock, Arkansas 72201

My. Walter F. Sawrie, Supervisors
Vocational & Industrzal Education
Little Rock Public Schcols

West Markham and Izard Streats
Little Rock, Arkansas 7220.

Mr. Eugene E. Wise, Supervisor
Vocational Education

North Little Rock Special School Dist.
1909 Ponderosa Court

North Little Rock, Arkansas 72116
Dr. Don R. Rcberts

Assistant Superintendent

Pupil Personnel and Human Relations
Little Rock Public Schools

100 South Arch Stxreet
Little Rock, Arkansas 72201

Mr. Robart J. Menke, Director
Career Development Sexvices Dept.
San Diego Unified School Distract
835 Twelfth Avenue
San Diego, California 92101

Mr. Herbert Ellenburg, Consultant i
Work Experience Education

Room 424 . 721 Cap.tol Mall

Sacramento, California 95814

Mr. Jesse D. Morphew (v

‘Coordinator of Occupational Education

4100 Normal Street

San Diego, California 95814



Mr. leorxrge Mangusing
Community Relations 2advisor

Mabel E. O'Farrell Junior High School
6130 Skyline Drive
San Diego, California

(I)

92114
Mr. James Hilsgen (I1)
Instructional Consultant
6521 East Lai:e Drive
San Diego, California 92119
Mr. J. O. Brixey (I11)
Principal, Junior High School
3609 Bonita Vexde Drive
Bonita, Califeornia 92002
Mr. LeRoy B. Cavnar, Supervisor (IV)
Vocational Guidance
State Board for Community Colleges

& Occupational Education
207 State Sexvices Building
Denver, Colorado 80203

Mr. Donald Forster, Teacher~Coordinatox(V)

Industrial Cooperative Education

George Washington High School

Denver Public Schools

Denver, Colorado 80227

Mrs. Nellie R. McCool, Consultant: (vIi)

State Vocaticnal Guidance

State Board for Community Colleges
& Occupational Education '

Room 207 State Services Building

Denver, Colorado 80203

My. Thomas Manion, Supervisor (VII)

Industrial Education

Denver Public Schools

414 14 Street

Denver, Colorado 80202

My. Leonard Miles, Chairman

Industrial Education Department

Smiley Junior High School:

2781 South Reed Street

Denver, Colorado 80227

(VIII)

Mr. Patrxic R. Trujillo
Manpower Coach

Colorado State University
2611 W. 26 Avenue
Denver, Colorado

(X

80211

Dr. Mary Helen Haas (I1)
Department of Vocational Education
Colorado State Univeisity

Ft. Collins, Colorado 80521

Mr. Douglas Whitten (II1)
Vocational Supervisor

4128 South Knox Court

Ft. Logan, Colorado 80115

Mrs. Marcile Woed, Coordinatox (1v)
Consumery & Special Needs

1920 Sheely Drive

Ft. Collins, Colorado 80521

Mrs. Tlorence N. Sakai (v)
Prograwm Specialist .
Business Education Section

State Department of Education

P.0. Box 2360

Honolulu, Hawaii 96804

Mr. William G. Young, Supervisor (V1)
Industrial Education o '
Orleans Parish School Board

731 st. Charles Avenue -

New Orleans, Louisiana 70130

Mr. John E. Q'powd, Directox (VIII)
Secondary & Vocational Education

New Orleans Public Schools

731 st. Charles Avenue

New Orleans, Louisiana 70130

My. Reynold M. Erickson, Director (1)
Pupil Personnel Services (Guidance)
Minnesota Department of Education

482 Centennial Building

Sst. Paul, Minnesota
"My, Kenneth L. Thompson (11)
nesearch Consultant

Werk Opportunity Cernter

107 Fourth Street S.E.

Minneapolis, Minnesota 55414

Mr. William R. Lundell (I1I1)
Senior Coordinator

Distributive Education & Woxk

Experience Programs
Minneapolis Public Schools
807 Northeast Broadway

Minneapolis, Minnesota 55413



Mr. Sterling D.' Peterson
Consultant in Industrial Arts
Minneapolis Public Schools
807 Northeast Broadway
Minneapolis, Minnesota 55413
Miss Martrsne Woodard, Chairman
Home Economics Department
Mayo High School
1420 1lth Avenue S.E.
Rochester, Minnesota 55901
Mr. Leonard B. Kodet, Consultant
Program Planning & Development
State Department of Education
Centennial Building
St. Paul, Minnesota 55101
Miss Marjorie Niehart
Supexrvisor cof Curriculum
St. Paul Public School Dist. 525
Room 716 City Hall

£. Paul, Minnesota 55102

Mr. James C. Burke, Counselor
Marshall Junior High School
119 Battle Creek Place

$t. Paul, Minnesota 535119

Mr. Harold A. Specht, Chiairman
Citizens' Advisory Committee
701 Kenwood Parkway
Minneapolis, Minnesota 55403
Mr. Edward Peterson, Instructoxr
13092 North 20 Avenue East
Duluth, Minnesota 55812

Mr. Chester R. Andexrson

iv)

V)

(V1)

(VII)

(VIII)

(1)

(I1)

(ITIT)

General Coordinator for Occupational
Career Information & Internretation
Public Schools of Kansas City, Missouri

1514 Campbell

Kansas City, Missouri 64108
Mr. Jesse Jones, Jr., Teacher
Graphic Arts

St. Louis Board of Education
5849 Kennerly Avenue

St. Louis, Missouri 63112

(IV)
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Mr. Jay Willows, Directorxr
Voca .ional & Adult Education
David H. Hickman High School
Columbia, Missouri 65201

Mr. Tom Mock, Assistant Director
Guidance Sexrvices

State Department of Education

P. ©C. Box 480

Jefferson City, Missouri 65101
Myr. Edward A. Stitch, Consultant(
Vocational Agriculture Education
State of Nebraska

Department of Vocational Educatic
611 EFast Eldora Lane

Lincoln, Nebraska 68505

Mr. Robert R. Edwards (v
{(Teacher, Junioxr High Schocl)
5063 Locust Street
~incoln, Nebraska 68516

Mr. Richard F. Rarick
Assistant Area Superintendent
Albuquerque Public Schools
1411 Princeton Drive N.E-.
Albuguerque, New Mexico

Mr. Dever Langholf, Principal
Mission Avenue School
5808 Bellamah N.E.
Albuquerque, New Mexico 87110
Mr. Leonard M. Greenspan, Princig
Cleveland Junior High School
2914 La Camila N.E.
Albuquerque, New Mexico 87111
Mr. Delfino Valdez, Area Counselc
Technical~Vocational Institute
4024 Palo Duro N.E.

Albuguergue, New Mexico 87110
Mr. William R. .Gore

Assistant Principal

2304 Dietz Place, N.W.
Albuguerque, New Mexico 87107



Mr. Sizemcre Bowlen, Director {VI)
Voeationali-Technice L & Continuing Educ.
900 North Klein
Oklahoma City, Oklaihome 72106

Mr. Joe Starwal®, Teacher-Ccordinator
Oklahoma Ccity Public Schools (VIII)
504 Sovthwest %57 Streetl

Oklahoma City, Oklahoma 313%

Mrs. Gloria A. Rehrig (1)
Vocational Counselor

2900 Dogwood, Route 3
Edmond, Oklahoma 73034

Mr. Cas F. Heilman, Director (11)
Careers Oriented Relevant Education
1C2 Benton Hall

Oregon State Univexsity

Corvallis, Oregon 97330

Miss Ruth J. Lepschat, Supervisor (II1)
Health Occupations

Schcol Distxict #1

364 N. W. Brynwood Lane

Portland, Oregon 97229

Mr. Tom Williams, Specialist

Exemplary & Exploratory Programs

Division of Community Colleges and
Career Education

Gregon Board of Education

942 Lancaster Drive N.E.

Salem, Oregon 97310

(IV)

Mr. Fred A. Treadway, Assistant Director
Industrial Arts ' (V)
Houston Independent School District

3830 Richmond Avenue

Houston, Texas 77027

Mr. W. H. Fitz, Consultant (VII)

Department of Occupational Education &
Technology

Texas Educatlion Agency

Drawey AA Capitol Station

Austin, Texas 78711

Mr. Albert H. Bartschmid, Director
Division of Special Education (VIII)
Texas Education Agency

Drawer AA Capitol Station

austin, Texas 78711

Mr. Joe Seale, Curriculum Coordinator
Corsicana Independent School District
312 West First Street

Corsicana, Texas 75110 (1)

Mr. O. Eugene Thompson, Supervisor (II)
Basic Skills—--CVAE Program

Houston Independent School District
3830 Richmond Avenue

Houston, Texas 77027

Mr. H. C. Allen
(Principal--Junior High School)
2006 Mimosa Drive
Coxrsicana, Texas 75110

Mrs. Barbara P. Sorensen, Counselor (IV)
Southeast Junior High School

2269 Ramona Avenue _

Salt Lake City, Utah 84108

Jr. Leonard W. Glismann, Specialist (V)
Industrial Arts

Salt Lake City Board of Education

440 Bas’ First South

Salt Lake City, Utah 84111

Mrs. Rosamond Demman, Specialist
Vocational Education

Salt Lake City Board of Education
440 East First South '

Salt Lake City, Utah 84111

(V1)

Mr. Clinton D. Zollinger, Directoxr(VII)
Vocational Education

Davis County School District

45 East State

Farmington, Utah 84025



Mr. Henry P. Bell, Teacher
Industrial Arts

George Washington Junior High
210]. South Jackson Street
Seattle, Washington 98144

Mr. Donald W. Gallacher,

(VIIT)

Curriculum Coord.

Mr. Richard R. Lutz, Teacher
Cooperative Education
University of Wyoming
College of Education
Laramie, Wyoming 82070

Mr. Donald Simmons

Tndustrial Arts and Trade & Industrial Educ.Consultant--Pre-Career

815 Fourth Avenue North
Seattle Public Schools
Seattle, Washington 98109

Mr. Edward L.
Head Ccunselor
Highline Public Schools
1503 S. W. Thistle Street
Seattle, Washington 98106

Bailey

Mr. John M. Wilson, Director
Occupational Education
Yakima School District No. 7
104 Noxth Fourth Avenue
Yakima, Washington 98902

Mr. Jodie McCrackin

‘Special Assistant to the Mayor
City of Beattle

1200 Municipal Builiding
Seattle, Washington 98104

Mrs. Patricia H. Keenan, Counselor
Pacific Junior High School

5312 south Budd Court

Seattle, Washington 98118

Mr. Bruce D. Weise, Principal
Highline Public Schools

16210 25 Southwest
Seattle, Washington 93166

Mrs. Shirley M. Long, Counselor
18703 Fourth Avenue South
Seattle, Washington 98148

Mr. Thomas W. Hodgson, Director

(1)

(I1)

(I1II)

(IV)

(V)

(VI)

(VII)

(VIII)

Occupational Education & Industrial Arts

Seattle Public Schools
815 Fourth Avenue North
Seattle, Washington 98109

-
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Department of Public Instruction
State of Iowa

Grimes State Office Building

Des Moines, Iowa 50319

Mr. Robert Lamp

Vocational Guidance Exemplary Prog
900 East Boulevard
Bismark, North Dakota 58501

In Attendance, but no stipend allo

Randy Cacallori
Fred Dau
Robert DeCou
Edwin Doyle
Robert Elwood
JoAnn Gouker
Martha Gregory
Dexrwood Knebel
John Little
Merry Magid
Robert Tsukui
Lloyd Comstock
J. Alan Duncan



ADDENDUM

Participants

Mr. John Davis ) (Vii)
3418 Milwaukee Road

Denver, Colcorado

{(Model Cities)

Mr. Tom Klomparens, Guidance Supervisor
Cody Junior High School (I
Cody , Wyoming

(Replacing Mr. Bruce C. Perryman)

Mr. George L. Telge (VI
Vocational Counselor

Jack ¥Yates Senior High School

Houston Independent Schools

3830 Richmond Avenue

Houston, Texas 77027



IMPROVING OCCUPATIONAL ORIENTATICON FROGRAMS
FORK JUNIOR HIGH SCHOOL STUDENTS
IN METROPQOLITAN AREAS

inetitute VIIL

Group Assignments

GROUP I

Alburn M. Gustafson
Oswald Weise

Geoxrge Mangusing
Patrick R. Trujiilo
Reynold M. Erickson
Harold A. Specht
Richard S. Rarick
Gloria A. Rehrig
Joe Seale

Donald W. Gallachex
Edwin Doyle

Lloyd Comstock

GROUP T1

Owen G. Caxpenter
William G. Knight
Jameg Hilsgen

Mary .. Haas
Kenneth L. Thompson
Edward Peterson
Dever Langholf

Cas F. Heilman

0. Eugene Thompson
Edwarid L. Bailey
Richard R. Lutz
Robert Elwood

J. Alan Duncan

Louis J. Bazzetta
Waltex F. Sawrie

J. O. Brixey
Douglas Whitten
wWilliam Lundell
Chestar R. Anderson
Leonard M. Greenspan
Ruth J. Lepschat

H. C. Allen

John M. Wilson
Joann Gouker

GROUP IV

Maurice F. Guptilil
Eugene E. Wise
Leroy B. Cavnar
Marcile Wood

Jaesse Jones
Sterling D. Peterson
Delfino Valde=z

Tom Williams
Barbara P. Sorensen
Jodie McCrackin
Donald Simmons
Martha Gregory

GROUP V

John R. Swanson
Don R. Roberts
Donald Forster
Florence N. Sakai
Martrene Woodard
Jay Willows
wWilliam R. Gore
Fraed A. Treadway
L.eonard W. Glisman
Patxicia H. Keenan
Robext Lamp
Derwooa Knebel
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GROUP VI

Sanford Falwara
Rober?t J. Menke
Nellie K. McCool
William G. Young
Leonard B. Kodet
—om Mock
Sizemore Bowlan
Rosamond Demman
Bruce D. Weise
Randy Cacallori
John Little

QROUP VIL

Richard Troxel
Herbexrt Ellenburg
Thomas Manion
George Telge
Marjorie Niehart
Edward A. Stitch
W. H. Fitz
Shirley Long
Fred Dau

Merry Magid
Clinton Zollinger
John Davis

GROUP VIII

Grant Johnson
Jesse D. Morphew
Leonard Miles
John E. O'Dowd
Robert R. Edwards
Joe Starwalt
James C. Burke
Albert H. Bartschmid
Henry P. Beil
Thomas W. Hodgson
Robert DeCou
Robert Tsukui
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SHCORT TERM INZTYITUTES FOR NSERVICE TRAINING OF

Improving Occupational Orientation

Programs for Junior High Schocl
Students in Metropolitan Areas

GREEN RIVER COMMUNITY COLLEGE UNIVERSITY QO WASHINGTON

12401 Southeast 220 Street The College of Education

Auburn, Washington 98002 Seattle, Washington 98105

CO-DIRECTORS

Dr. Raymer i J. Needham Mr. Arthur A. Binnie

Dean of Iustruction Directo:.’ of Vocational Education

Green River Community College Green River Community College

Institute Dates
Avgust 3 - 7, 1970
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PROGRAM

Improving Occupational Orientation Prc. .ams for Junior High School Students in
Metropolitan Areas

INSTITUTE DATES: Sunday, August 2 - Friday, August 7, 1970

CO-DIRECTORS: Dr. Raymond J. Needham and Mr. Arthur A. Binnie

FACILITIES DIRECTOR/CONSULTANT: Dr. Howard B. Larsen

INSTITUTE FACILITIES: University of Washirgton

INSTITUTE OBJECTIVES

Given a five-day educational workshop experience including current research
reports, reading assignments, lectures, workshop experiences, participant-
consultant intexraction, a program visitation, and problem brain-storming, the
institute participants (25 guidance personnel, 15 state vocational directors,
10 school principals, 15 school board menbers, 5 community representatives, 5
professional association representatives, and-25 curriculum coordinators) will:.

1. Produce a document "Implementation Plan for Improving Occupational
Orientation -#®rograms for Metropolitan Junior High School Students™
.. 2. Prepare .individual 'impact' plants for their own cities
"3, Deviss an evaluation method and schedule for a post institute ‘impact
report;' and -
4. Submit their final post'impact report' on schedule. -
Institute success will be measured by 100% completion o the objectives by
the representatives from major cities involved in the institute.
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IMPROVING OCCUPATIONAL ORIENTATION FOR

JUNICR HIGH SCHOQL STUDENTS IN METRCPOLITAN AREAS
PURFOSE

With the increasing emphasis on college and college preparatory programs
by the lay public, educators and mass communications media, there

is a great danger the non-college bound student and his needs, parti-
cularly in occupational orientacion, may be neglected. Tne problem of
such students is further aggravated by the limitations of guidance
~ounselors in terms of occupational knowledge, complexity of the labor
market, job entrance requirements, and the difficul*y of personally

getting first-hand information essential to making career decisions.

The literature cites considerable evidence that career orientation

can be effective for the junior high or middle school age groups--it

is known that as early as the fifth grade the occupational hierarchy

of jobs is knowledgeable to youth, while at the same time they know
little about the tasks, preparation and knowledge required in the cccu-
pational world. The youth are ready to learn, but the educational
system is not prepared to offer meaningful career orientation programs.
It is the purpose of this institute to: (1) Review emerging concepts
and current exemplary occupational orientation programs for junior

high school scuderts; and (2) Develop an action plan for planning,
organizing, and implementing career orientation programs in tﬁenty—five

major western city junior high schonl systems.
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PROGRAM SCHEDULE

Sunday, August z, 1970

8:00 p-m. RECEPTION Student Union Building

Monday, August 3, 1979
8:00 a.m. OPENING

INTRODUCTION Dr. Duane L. Blake
Project Director
Short Term Inst’tutes for Western
Metropolitan Areas
Colorado State University

WELCOME Dr. Raymond J. Needham
Dean of Instxruction
Green River Community College

GREETINGS Dr. Fred T. Giles, Dean
a College of Education
University of Washington

ANNOUNCEMENTS & : Mr. Arthur A. Binnie, Director
INSTITUTE OBJECTIVES _ Vocational Education
Green River Community College-

9:00 a.m. THE CHALLENGE Mr. Sam Kerr
Why Vocational Orientation Regional Office
at the Junior High? U. 8. Office of Education

9:30 a.m. COFFEE BREAK

10:00 a.m. PROBLEMS AND RCAD BLOCKS Dr. Joe R. Clary
to Career.Orientation Executive Director
North Carolina Advisory Council on
Vocational Education

11:30 a.m. WORKSHOP GROUP ' Mr. Arthur Binnie
, ORGANIZATION and
Assignments
12:00 LUMCH
1:30 p.m. WORKSHOFP SESSIONS Grouwp I,II,III,IV,V,VI,VII,VIII,IX

Objective: 'On completion of this session each group will have prepared
an outline of Qfoblems and implementation of road blocks as relevant
to their groups® metrxcpolitan area.

4:00 p-m. GROUP REPORTS AND CISCUSSION Dr. Joe R. Clary

DINNER

43 463



Tuesday, August 4, 1970

8: 30

9:00

10:30

10:45

12:00

a.m.

REVIEW AND TRANSITION Mr. Arthur Binnie
CAREER DEVELGPMENT Dr. Wes Tennyson
Through the Curriculum Professor of Educational Psychology

University of Minnesota
COFFEE BREAK
QUESTIONS AND ANSWERS Dr. Wes Tennysasn
LUNCH
WORKSHOP SESSION
Objective: On completion of this workshop session the participants
will have developed an instrument or procedure model for implement!:
curricula programs in career development.
COFFEE BREAK
GROUP REPORTS AND DISCUSSION Dr. Wes Tennyson
ADJOURN

SPECIAL N.W. DINNER

Organized by the Washington Council of I:dcal Administrators of
Vocational Education. '

Wednesddy, August 5, 1970

10:15

10:30

11:30

\8}
G)
[

REVIEW AND TRANSITION

PROJECT NEED — Teachexr Mr. Glen Adams, Director
Orientation and Involvement Project Need

COFFEE BREAK

PROJECT NEED ~ Federal Mr. Ron Berg
State Involvement and Washington State Supervisor
Assistance Vocational Guidance & Counseling

Olympia, Washington
LUNCH
BRING AND BRAG - SHOW AND TELL

Participants present exemplary programs from howe areas - slides,
£films, materxial, etc.

COFFEE BKEAK
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Wednesday, August 5, 1970 (Continued)
3:00 p.m. STUDENT PANEL

2 panel of Junior High School students from the Central Seattle
Area to tell 'how—-it-~is' as related to vccupational orientation.

4:00 p.m. BRING AND BRAG - SHOW AND TELL (Continued)

Participants continue to present exXemplary occupation
orientztion program f£from home area.

Thursday, August 6, 1970

8:30 a.m. REVIEW AND TRANSITION

9:00 a.m. THE MANPOWER & ECONOMIC . ..Dr. Robert L. Darcy
EDUCATION (MEE) PROGRAM Professor of Economics
(Rationale, content and Coloracdlo State University
evaluation of a course Ft. Collins, Colorado

designed to help young
people prepare for their
roles as workers and income-—earners)

10:30 a.m. COFFEE BRE2ZK

10:45 a.m. QUESTIONS AND DISCUSSION Dr. Robert L. Darcy
Professor Phillip Powell
12:00 LuNCcH
1:30 p-m. IMPLEMENTING THE MEE Professor Phillip Powell, Director
: PROGRAM (Strategy and M. H. Russell Center for
tactics of getting MEE Economic Education
in the curriculum, includ- ‘Henderson State College
- ing TV series and materials, Arkadelphia, Arkansas

teacher training and commu-
nity participation and '
support)

3:00 p.m. COFFEE

3:15 p.m. QUESTIONS AND DISCUSSION Professor Phillip Powell
- Dr. Robert L. Darcy

4:00 »H.m. INDIVIDUAL COVFERENCES Dr. Robert L. Darcy

’ with participants : Professor Phillip Powell

5:00 p.m. DINNER -~
7:00 p-m. WORKSHOP SESSION - OPEN

Objective: Finalizatiocu of exemplary program plans.
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Friday, august 7, 1970

8:30

92:00

10:15

10:30

12:00

a.m.

a.m.

p.m.

Review and TRANSITION
GRCUP WORKSHOP SESSIONS

Objectives: On completion of this session each group will have pr

1. An ‘impact’ plan for each city represented in the institnrie.

2. A plan for past institute evaluation of institute related meas
change.

COFFEE

GROUP REFORTS AND DISCUSSION

WORKING LUNCH

GROUP REPORTS AND DISCUSSION

SUMMARY AND EVALUATION Dr. Ben Yormark, Director
Vocitional Education
Highline School District

Seattle, Washington

INSTITUTE COMPLETION
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VOCAT LT AL EDUCATION

Thark you very much Mz, Binnle, Dr. Neednam, lr. Larscn, and
-7 educacors, in the interesadgsf vosational education.

vt plezse to be here this morning I think would
wrsracemant of the vear. Please, for Lwo reascns——one
b4 concern o me to work with people who are involved
ntervested in advancing the programs of vccational
sducation thrcughont cur country. Secondly, bgcause it seems in
tlhie mast 5 or 6 weeks, ['ve done nothing but ask preople directions
on how do you get thazre. As you probably know, the Federal
govarnmant has ceen undergoing cnite an extensive revision in
rerms of regionail coffices and placement of Federal agencies in
curategis areas. The Federal government has been operating, as
d as re ional offices is concernedawith nine regional offices
~ated amcross the country. Tc serve all the states in the interest
0f vooca-ional and all of the educational and other Federal progrims.

. asident Nixon, back last March a year ago, indicated,
Grotated, that the regicnal structure would be changed, ana 'nat
rather than have nine regional offices to serve across the
country, there would be 2ight. And the boundaries of the states
would change as servaed through these regional offices. and the
raqgional office in whicii we were located, in Charlottesvilie,
virginia, which was Region 3 was to be moved to Philadelphia, so
_nat all the cothir Federal agencies involved could be rocated in
one central location. This would include Housing and Urbai Develap-
ment, Small Business, Department of Labor, HEW and all of the
other agencies, would be together in that one location. After this
initial decision that thare would be eight regional offices, it
was finally revised again and decided that instead of eig:
regional offices thére would bs ten regional offices to serve
the United States and Region 10 would then be located in Seattle.
And the reason for the lccation of Region 10 in Seattle was to
sayve the states and to help with Region 9 which was then located
in San ¥yancisco which they felt was covering a pretty "large area.
Sinca Regior 9 in San *rancisco was covering all the Pacific
Tsiands, co.erino California and Arizona, Oregon, and Washington

; was suite a broad geographlic area. S0 it was decided
16 tien would be located in Seattle and we would serve
vt Four statas of Oregon, Idaho, Alaska, and Washington.

gicn 9 would then sexve the othsr states which had been

=
zerved chrough that region. Lr! alse, that Ragion 3 which was
8 s C
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Second and Union, but unfortunately thac
readv yer so instead of golng there we would
for « week or so and then move vack 1nTo thea
so we have been doing a Lot >F moving

finally got to a telephone SUL TWO L
call from the Washington offlce and
and he wanted to inform me that you were
this week and 1t was unfortunate tIhiat
neduled to be here, for one reason or
era. As you know, in the Faderal wgove
operating at this the acd many
e are moved around rather gulckly, ... te
Otto Legg, I thuink orxiginally schedul
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proje-is and has been kept nra2tty busx in moving along in
connection with that; so-Al found that he couldn't make it,
unfortunately, because he really (and Dr. Briley also when

I tzlked to '.im again on Friday) was very concerned that he
could not make it because he was really looking forward to
coming out. Frank was with us in Charlottesville then he moved
to Washington and I talked to him there sev .ral times.

Before coming out, he indicated to me that he was coming and

how enthused he was about the opportunity to come to Seattle.
But unfortunately things did not work out. Well anyway, by
Friday when I moved intc the house-—~I finally finished mowvii:;
into the house Friday morning—~I went down to the office and

we had just moved into the mew office builiding Friday also---so
things were in pretty much of a hectic mess as you know, in terms
of moving, and I had a ce. . ‘here to call Dr. Needham's office
and talk to him about the -« 1ic and the confersnce which you
were having this week. So I called him and got Art Binnie, and
talked to him on the phone and explained the situation and

how unfortunate it was and said if there is anything I can do,
Art, to help out this week, let me kuow. He said there was—-—

bhe thought the best thing T could do is be here Monday morn..g
and make the presentation in place of Al Riendeau. So I knew
that sounded like =z pretty good solution to him, but it

dida't to me. So I said, well, we'll do the best we can and
even this morning, in coming out to the grounds——which is the
first time I have ever had the opportunity and pleasure to be
. at- the University of Washington-~~I hkad a little difficulty find-
- ing the parking area also, and finding the building, but I'm
glad to be able to get here and to get all my directions straigh-
tened out and to have .the opportunity to talk witt you just
a2 little bit in terms of the vocational education . gram ~nd
specifically in terms of the orientation or exploratory pigram
at the junior high school .level. We fesel, in terms of vocational
education that we have at the present time under the 1968
- Amendmeni, one of the most flexible pieces of legislation that
we have ever had in the field of vocational education in the

act which provides fuunds to enable us to do many of the things
which, in zhe past, those of us in vocational education have
said — I wish we could do that, but we can't becsause of the
- Wederal restrictions. But under the 1968 Vocational Education
Amendments to the 1963 Act, there are very few restrictions,
4in terms of what can be done tc serve people in the area of
vocational education. . Number one, of course, re have funds--
we have more funds under he Vocational Education Amendment of
1968 than we had in all 53 years of the Smith-Hughes Act.

One year's f£anding is greater tkan all 53 years under
the Smirh—Hughes Act. There are mauy things that can be done in
- terms of funds, but funds «lone is not the answer to a good wvoca-
tional education or te any . goocd aducational program. It takes
more than funds tc implement an effective educational program. I think
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nistorxry and develcpmeni Lo
= a¥waeat extent, the Thiz. o Lo

-

rocatior-al educ ation v R
the past. L this is bacause with the 1S

Training Act and ine 1262 Vocational Educat : R
placed on meeting the needs of peoplse rather R s NN
for skilled occupations. We are preparing
needed to be employed, and I welieve th’ 3

_an be done at the pesent time irn vocacicral 2ad a
what+ could have been done in the past. As y o pmoarolsan by St
original vocational education act of 18917, the &Smitihi—Fu , s

that altlhouglh the funds were limited the things thaz woud :
to promote programs were also limited. First of all, 2t s
in terms of area, of vocational area. The three arsass W

out very specifically, that you could train in vocanio
in the fields of home =2conomics, agriculture, and tyrads
And it was liwmited to these three occupational areas ’

.

in terms of vocational education that you could use the L9
to supplemernt the instructional operati.ns. That vo 1 <ol
the cost of the instrucrtc>rs in terms of vocational coursss [P
other than a small amoui.t for teacher training, was rezsil

T G,

oFf what could be Jdone wvith Fed ral funds in the besinn.ng o
Smith-~Hughes Act. ‘'This limited extensively in timos s
not use money for buildings, we could nct use money
we could not use money for many other things than w:

of vocaticnal education. We were limited in terms cf

programs, we were limited in terms of the age of thie swudonn sahs oo
enroll in vocational education at that time.

It is interesting tc note that a1l of the succeeding o o W
pieces of legislation which followed the Smith-Ilughes Act v © 1
the Manrpower Development and Training Act added occupational slcs.

2
which could be served rather than placing emphusis on pecple being
served. That each piece of legi~ =.on added another occugatl .n
area, we added the field of dis: 1ive educaticn if ~Ccu recall.
We added the health occupations, we add fisherxies ccougpatrions.
Under the National Defense Education Act of 1958 we addedi technical
education, but all of these were added in te.ms of occupational
areas and providing the skilled manpower to £ill the needs in thes:a
occupational areas. In 1962, with the Manpower Act, the smphasis

changed rathe. than vwzcupational areas to people to be sexvad. Tfez
must provide programs to meet the nacds of the neorle, lrpsespe . Lve
of what the occupational areas might be. In tre 1963 5 ocatioonnd

Education Act, if yecu recall, there was no mention of ccaupational
areas as sucan-—e:rcept the area of business education which was s
out and the reason it was spelled ocut was becausse it had ancver bae
included in any previous legislation, and it was speslad ouc v
that this was also included as an area of vocational eduration.
But in the 1963 aAct it was spelled out fou groups of paorlae and oo
charge was that you will provide training of a wvocatir &' . velats
nature to meet the needs of these four groups. And thuso fouy oo’
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erc the s;hool <
o emuployable) . The third groap was ;den" ied as that group which
cemptoye X0 und;r“mliﬁyﬁd }eop¢e, , who were nci emgloved
prese : wWers workis pelow tnieir
21, & rainlng, ; be elevatad to &
level 1w speak o aining and retraining
s paople.

1 was identified as those »lich soecio-
ds or persons with speciral needs !

new, grew out »f the report of the panel
.tuaded many f their racommendations, soms

4 in terms of funds which had to ba
Bl “he Ffourth axrsa, the group with
L seive type of provisions within the Act,
iy s money =—hat had to ke «. ~2ad<d in
oot astelk of what had een done in teirms
a +e. two or three vears, under the 1963
satisfied ~vith this group four - the group with
the persons with special neads. And they said mors must be done
in terms of this o»iveicular group. So with the 179€¢8 Amendment to
the 1963 Act, you wisi find these same groups identified. They

sre identified asz tho Hdisadvantaged group; this is t@: group with
special needs, socio—academic and econoumic needs. But 2lso another
grvup,o course, vi... addad to that and this was a group of the
randicapy hichh ircluded also the physical handicapped individual.
Bu_ to be sure the L thase groups would be served it then becameo
mandacooy that £fands would be expended in these areas. So we now
have the vrovizion that 15% of the money that is provided under
Lars B of voocaticnal sducation must e expended for secondary
edu ation. Fiftean percent must be expended for the group identi-
fied s the Jisadvantagcd, and ten percent must be exvended Ffor

a

-
o
S0

mn

of soacatiocnal ed
Ao, they were dis
<

the mandicapr:d; so we find now that we have these groups not only
identified, but specified in terms th. . they must be se.ved by

funrds for the programs in which they are involved.
+hen all of the groups that arc served, the high

; the post secondary peopls who h.ve graduated or
schoc ; the group that is on the labou market,
lLove:d or undecemployed; the disadvantaged group;
ononic and acadenica.ly handicapped.
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“hat can the scbﬁol provide 1i: orientation, pre-
e S rat should the hat these courses
7e usually tal ese in terms of

fivst. wWe
guli and counselil
nvolvé~"in'1v idusl guidance, group
ths junicr iuvh schoel lewel. it
to provide clinies and workshops ox S *nat will help to
preparae these guidanos counselors so v can provide the
of orientation and pre-vocationadl tralnlrg needed for the

i

ally develop a
c—-what does this

g oI programs---—
23 that we need

vie

tudent elther at the elementary/junior high school level, that
will give thoem the information that they need to help them form a
race for their total progrﬁl of vocational education. I tried
after talking with Mr. Binnis on Friday, to note possibly

Sme arzas that we might bons_d ey, in terms of what can be done.
Firrst we must provide, as I say, the insight thrcocugh good guidance
and counseling seyvice.  This might mean, at the junior high
sonooe! level and at the senicr hirgh school level, that we must

reduce the ratio which we have c-onsidered in terms of one guidance
counselor for 400 students. Thzat probably this ratio has to be
reduaced 1f we're goling to provide the type of serxrvice that needs

<

to he vrovided in pre-vocational training. We pr obably can

-

conslder setting ap group guldesnce courses, at the junior high
S0l leve i whers wa Cin take the students on a group basis to

< information and insighits into
indusczy.

myovide them with scome of tie

IS

chi2 world of weozik and the neals o

if we are to have the zounselors who are well versed in the
world of ~rk and -the needs cf industry, then I think we must
pProvide Lo : clinics or workshops to get the counselors together
and work with them in terms of developing good programs for this
level of student. Probably at these liavels we must make some
provisions in the junior high school for simylated work experiences
for tne students. We must make some provision for the students to
become involved ir cccupations which interest them. Now this can
include, of course, workluc and developing scrapbooks and pilctures
and other informatiocr on various industries that they might be
interested or con~emed with. We might consider developing mobile
units which include many of the facilities and equipment needed
to provide osccupational information with students. With the
possibility that these mobile units would be equipped with indiwidual
carrells where the student could get informatior either through
films or slides or fiimstrips or by some other means--the basic
information they're interested in, in terms of occupations.

EI{IC _ 23
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T think that ths 3Juniocr high
for uz to exricre how rndustrial art
cf tre major objectives cften stated N
15 trat of pre-vocatilonal instruction,
to me, would be a good place to expand and STl L
arts fazcilities micht be used to provide lakc
cccupaticnal information. I think part of Tl T

high school level and an integral part of =
should include real, meaningful field trips—--and now I empnasize
the real, meaningful field trips. Not just a trip tc go out and
walk around an industry or some place of business. and walk in <n:z
door and out the other, but meaningful field trips, which vou plian
in advance *o decide what we are going there for and what we can
see in these places of business that we visit and then discuss them
after we finish them. What did we really see and what did we Iind
out? I think that it is important at the junior high school level
that we might arrange for visitors and representatives from industiy
to come in to your group guidance courses to provide the students

with some real, first-hand information in terms of occupations

in industry. I think these are some of the things that the school
might provide the counseling/guidance facilities--simulated

taboratory experiences; provisions for field trips; visitors to

come in and discuss it; and the advantageous use Of industrial

arts laboratories for the student to explore and to receive soms
worthwhile information and some practical knowledge in terms of
industry. To do this at the junior high scanool level we need &
program of flexible scheduling so that these courses can be worked

in and that students can take advantage of the courses which they

need and when they need them during the course of a junior high schuol
vear.

We need also to see that we are providing as a follow-up to
your pre-vocational program at the junior high school level, opportuni-
ties for students to continue this type of training at the senior
high school level or post senior high school level. There is no
point in introducing the student to a multitude of industrial
opportunities and then tell him when he gets to the 11lth grade
that the only thing we can offer you is auto mechanlics or typewriting
when he ha- visions of many other areas. Now your 1968 amendments
of course makes provisions for this so that you don't have to set
up laboratcries for all of these areas at the senior high school ox
post high schcol level--the expense of which would be exorbitant--
but there is expanded in the 1968 Amendment, of course, provisions
for cooperative education using the facilities of industry as a
laboratory for coop programs which is being done to great advantage
in many places. I think that as part of your curriculum at the
junior high school level we need not only to provide the student
with insight and to the basic industrial occupations and opportunitles,
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but also to give him some first-hand information on the related
aspects cf smplcyment. I think we nesd o include in the curriculum
some information for the student in terms of - what would +hat job
really be like? What is it like to work in industry =ight hcurs a

day and five days a week on this job that I “hink is the one that

I think that I siiculd select for my life's work?® What is it like--
what are going to be the demands ohi me 23 & weoker 1i I choose

this field of endeavor. A&And I think tizs should involve, in terms

of related information, we have to give them, first =f all, some
information on what are the safety hazards involved in this type of
job. If you say we select this, what are the safety hazards involved
in working sight hours a day in this type of oucupation. What type

of clothing is involved; 1is this type of Job going to involve the

use of a uniform or overalls or white shirt and tie; what are going

to be the clothing requirements in terms of oy personal experiences

on this job? What is the noise factor in this work? You know, many
times we look at films and filmstrips or we read the occupational
inventory or the dictionary of occupaticnal titles or the occupational
outlook hendbcok and we get a word description of the job, but the
word description of the Jjob doesn't always tell us exactly what you are

geing to experience when you get out on that job. Wnhat are the noise
factors; you know, it might look like a cood job to work in a sheet
metal plant or a stamping plant and where you have rhesse glgantic

hydraulic presses that nobody in writing a descript:ion, probably,

tells him that there is a terrific amcunt of noise involved in that
job and some peoplrs are just not accustomed to woerking n=ar that

type of environment. So I think we ought to suform the student

about thesa things, these are the things that you zrs going to
encounter if you get vut on that type of job. How about the odor,

are there any unpleasant odors involved in this type of work? Is

this going to affect you if you get involved in this type of occupation?
How about height? Are you involved in working at great heights? Would
this be a factor if you were deciding the type of occupation that

best suits vou? How about working in confined quzrters--does this

7type of work invelved thisT If it does, is this a EFactor with you?

I remember talking with one boy working in the coal mine out
in Western Viraginia and he loved the job; hs thought it was the
greatest job he ever had and I said: what, just what, type of
environment do you work in? He said, "well, most of the day I'm
lying on my back and most of the time it's in water, and I'm in
confined quarters and I can't stand up. Even to get to the job we
have to crawl in order to get to it." 2And I said, well, you may
enjoy that kind of work, but I think maybe for others it might not
be the selected type of job, but people are affected by different
conditions in terms of working situations and there may be some that
you would like that other people would not like.
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this at the presaent o i@ 1n connection witl our ragular vocatlonal

pPrograms I think 211 students ne=d assisiance in deciding
g 3 find this no matter at whax

on the IlElﬂ of endeatoy . you Know, we
leveli ¢f educacion wvou onant find youself, whether voQ are WOrkKing
&t the junioxr & ait to.e seniocr high schoonl level,
or whether you _he college level. ¥ 1
vho are trying o decide whnat really is zhe field ~f endeavor whi
they should pursus. I lieve that I have found more &t the collags
level when working as a college instructor of s;udgnts who could nc
decide just wnat major to pursue. We found more curr culun changes
more reguests for curriculum changes and students Joslng not half

J)C
o

a year, but 1z a8 one vear or two years of college work, or
extending thex over that many vearsz, until they final.y

endeavor was best sulted

nal aspect of the whole ¢
an lmoorrvant area. I we
&

decided what

Them.
that this :

T
nrovide this and

aducaticn

help the cxuden: to decide in the formative yesuis &3 We Jo 2hrzeunh
elementary, iunior high—-when we reach the high school he may havs, au
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wo1rld 0f worlk snd whot ne might exnpect, and what types of jois
are avallable to faim and whet the reguirements of these jobs might
pce. This is what we try to provide in your basic orientation course.
I heiieve smhat as part of the 1968 amendnents, of course as you
know, in 2ddéition o the basic part of the 1968 emendment are what
we cail Part B of the Rct - which was the original vocational
education act - thare are several separate parts to 1t. These
separate parts 1nvolive specialized zreas, and as you kuow, we have
specialized areas in researcn, we have spe ialized areas in
evemplary or innovative programs — this 1s Par* D of the vocational
education amendment o©r exploratory and innovative courses. We

alsce have specialized areas for home economics, we have specialized
areas ror work study, we have specialized areas for cooperative
education, we have specialized areas for residential schools,

we have specialized areas for curriculum development.

In the development of your pre-vccational and orientation courses,
one of the major parts of the 1268 amendment wihiich you would ke
concerned with would be Part D of the Act which is identified as
exploratory or innovative projects. And the purpose of this part
was to attempt to implement some of the research which has been
done in the past in terms of how we ¢ n improve vocational education
programs. Fart D is not intended to cc ‘ew resezrch. Part D i1s
intended to implement some existing successful research and put it
into practice. Of the uriteria which were developed by Dr. venn,
the Commnissioney of vocational education, until he left that
position Julyl. But his prerequisities and criteria for a good
project under Part D exemplary was that it would include -work at the
elementary Jevel. Pre-vocational orientation programs -at the
elementary and junior high school le¢ -l--this was one of the prime

prerequisites in setting up an exemr 'y project, the others included
praovision for the disadvantaged and vy included the fact that

work experience coop programs shoul .come an integral part of the
total vocational education program. They provided that short

intensive courses should be given o should be set up for students
who have reached the 12th grade and .ave not previously taken
advantage of any of the vocational -ducation offered. '

It also provides that these programs will be included and
carried on as part of the reguiar vocational program after the three-
vzar exploratory phase. The exploratory programs, as you know, are
set up for three years and funded over. a three-year period. At
the end of that time they should bhecome an integral part of your
total vocational program. Well, these are some of the things I
think that we might consider as you begin your workshop or clinie in
terms of highly developed and group orientation or pre- ~vocational
programs. '

I hope that I have made some contributions to the workshop and
I look forward to being witl. you on and off part of the day and a
little bit tcomorrow if you will allow me to come. Thank you very
much. '

Q 59
ERIC 62



X ?
State Adviscyry Council on Vocationios

The story 15 toid o a weaoy young itraveler o w0
who sought the counsel oL a sage, bettsr To f[iad nis v
need," said ths sage, "is =2 dieam in your eye."” vl ;
man asked. YNo more than mds:s dreams do!'" ragpiisd .

The sage was raight. Dreams in the eye do huct.
life, as it ought to pe. The he comparxson witn Lo°
The man with a drcam i1n his eye 1s never fully satisz

gquo. His visual and mental 1mages are wrestling to shiic. L. L
to have no dream in the eye leavas one only with a biar D - :
better to dream and hurt a little, than to stare and neve: o .o .

I would lika oz w &2 srner? some v+ s hoday velitns .
for career orientaticn programs and how to curn these asguams Lot Lltin Ty

What 1s there about our society which gives rise to thisd  Laddted
dreams of ours? Recently Dr. William 5. Loomis reviewsd oo 07 L oe ot
he iooked at some of the ccnurasts and contradlctions e

In a society thet is or shortly will ke reachiag s anioaul
productivity of one trilliion dollars, over one-third Li %

eopla live in or on the margin of poverty.
g I Y

In a society where there are persistent unifilied dzivands 104
highly skilled employees, about four million anemproyed individaals
are unable to match their work skills to meaningfui employmens.

In a scciety where the scientific establishment has accuaily
reached the moon and is probing outer spate, less than one-halr
of the adults over 25 years of age have completed & high scnoo:
education.

In a society where education is increasingly the basic lLink
between youth and the world of work, some 20 percent of its ¥oung
people become high school dropouts.

In a society where over one-half of the student popuiation
does not enroll in post-high school education, less than 18 vercent
of its students are currently being enrolled in secondary proOJdrams
of vocational education of a gainful employment type.

In a society where preparation for work is reguired rox virtually
all people in all jobs, the prevailing educational structluie 1%
primarily designed to sexrve the 20 percent, or less, who wils
eventually complete a 4-year college degrae.
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from such training-

T¢ that mission statement Ls ¢oing to he met, then We oducaters have

sponsibilities to help stadents look av chemselves, at the world

Some re
rk, and the relationships between thesa twd 1n order to most effectively

of wo

take advantage of vocational ¢iucation opportunities oran to them. Hote
that the mission statement specifiically speaks to prnﬁram% suirted to the
heeds, interests, and abilities of persong to bhe enrolled. 1t seems tO

me that cccupational orientation programs at the junior high school level
are essential to more effengvely aCLn-pllShlng this mission and helping
students get into those programs whicah do meet their needs, interesis,
and akilities-.

L. . . . o

William G. Loomis. "Professional Development for Vocational

Fducation - Ifts Limitless Potential. Paper presented to the Thard

National Vocational-Tachnical Teacheyr BEducation Seminax, Deanville
X

Hotel, Miami Beach, Florida, October 23, 19%G9.

1A

o)
“p.1,. 80~476. 90th Congress. “Declaration of purpose.” Vocational

Rducation Amendments of 1958. Octoboer, 1868.
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Cccupational orientatidn Drograms L Jani
should not be designed with the expecrtation tha
them having made a firm occupational choice. What we know
and what we know about research in the area ©f vocationai maturity o

vocational development suggests to us that this is an unrealistic ezxpeccacion.

5 .
107 n.'_gxx BCRGI NN
o
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But career choice is important and the junior high school yeass Can
be extremely significant to the develiopment of the gventrual caresr ra
of the student. We too often force students at tne junior high levs. o
make occupational and educational decisions with Too little help to them
in their formation of bases for making such decisions. If we can develog
appropriate and sound programs of career orientation Lor our junior high
school students, we will have made a rxeal stride in public education.

H

Now, for a few minutes, why are career choices important?
According to Willa Norris, noted leader in the career guidance field:

The choice of an occupation 1is usually one of the most
important decisions a person makes in his lifetime. To choose
a vocation is actually to choose a way of life. A pexson
spends a large proportion of his waking hours on the job. In
fact, many workers spend more time on the job than they do with
theixr families. The average man can expect to work over a period
of forty to fifty years. Nor is the time he must devote TO 1t tne
only way his job will affect him. It can affect his heaith,

physical and mental. It will partially determine his values, and
it will influence his manner of speech, his dress, and even his
leisure—~time activities. It will tend te determine where his

family lives, whom they meet, and where his children go to

school.l In short, it will affect his whole social and economic
status.

Dr. Robert Hoppock has also stressed the importance of the occupationat
decision. He says:

1. The choice of an occupation may determine whether one will
be employed or unemployed.

2. The choice of an occupation may determine success or faillure.

3. The choice of an occupation may determine whether one will
enjoy or detest his woxk.

4. The choice of an occupation influences almest every other
aspect of life.

5. Occupational choices getermine how a democratic society will
utilize its manpower.

Norris, Willa. Occupational Information in the Elementary School.
Science Research Associates, Chicago, 19¢3.

2 . . . .
Hoppock, Robert. Occupational Infcrmation. McGraw Hill, Inc.,
New York, 1967.
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Dr. Hoppock suggested also that a person cannot choose what he does
not know, and many occubaticns are unknown to most people. A person might
stumble into an appropriate occupation by sheer luck, but to make a wise
choice, he requires accurate information about available occupations,
cheir requirsments, and tnair offerings. However, this information alone
is not sufficient. A person must also havse knowledge and acceptance of
his own aptitudes, abilities. nssds, limitations, interasts, values,
feelings, fears, likes, and 3disiikes and be able tc relate the signifi-
cance of all the facts. Hoppock summarized his idesas in the following ways:

(!

It i1s ohvious trat knowladge of occupations can be
effectively applied only when one knows something about
oneself. It 1s egually obvious that knowledge of oneself
can be effactively apprlisd to the choice of an occupation
only whe!lr one knows scmething abiut occupations. Either
without the other is incomplete.

Career orientatior. programs logically then should be concerned with
assisting students in learning mere about themselves, learning more about
cccupations, learning more sbout the relationships existing between
educational attainment and occupational oppeortunity, learning more about
the economic and social structure of cur society and their influence on
the world of work and the life-stylies of workers. 1 am sure you will
identi_.y other concerns of career orientation programs during the week.

“hat does the public axpect 5f us in vocational~-technical education?
Recently Hugh ¢alkins, Chairman of the National Advisory Council on
Vocational Education outlineg; these expectations as he saw them. The
first expectatica was simple enough. It was "that every child while in
school iearn to read, write, and compute.” Calkins illustrated his
expectation by looking at Cleveland, Ohio - his home town. He said
that they would educate only about half the young people there. About
half their 17 year—-olds wculd drop out of sc..col. Most of those who
dropped out, and some of those that graduated would be unable to do
arithmetic well enough to be a taxicab driver, and unable to read and write
well enough to pass most minimum tests for employment. But, still, why
the role of vocational-technical aeducation? Calkins thnought the answer
was to be "found in that stubborn problem of human motivation. Most
of those who fail to learn to figure, read, and write in our schools,
fail because schooling seems to them an exercise in futility. Books which
are irrelevant to their interests, classes which are oriented towards
further years of schooling after the twelfth grade, mathematics which seems
to serve no useful purpose, do not get the attent’on of young people being
brought up to solve immediate prohlems. The elementary grades are where
vocational and technical education should begin for many students —-— must
begin for all students. There is where the connection between reading
and employment, arithmetic and income, writing and self-respect, must be
made clear. To the public, these connections are obvious. The public
expects that schools will make them obvious to the students also."”

lIbid.
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You will note that this
for employability kut To n

The public also expecte those ©f us 1 volsTional-t..iiiicas T
and indeed 1n all sducaticri-~to ke patlant WiTn Thise Whd 18arn S1iowly
The tendency of some voceat:ional aducatsrs to r2ise admission Stancards
and exclude from training p:d>grams those who nsed the TXalning most,

flies sguarely in the face of the public's expectations for VvOCalionas
and technical education. Tne public does not oelileve that sducational
failure 1s inevitable, any more than the public accepus the 18ea tThat
the automobilz industry needs to manufacture defective cars. ubiie
exXpects the schools to work with those who need scho2iing the most,

and not to achieve easy statistical suc<css by limiting pre—empioyiteint
programs to those for whom success comes ea31ly.l

Iie

As we think about the topic of
junior high school students, I like
Professor of Education and Cha:rman
Education at the Pennsvlvania State
education can be built around a career development theme. He sSuggests
that efforts +to do thls are not premature Decause, o tlie outcom=z r
education obtained by many young persons are appraised objectively,
i1rrelevance and the lack of specific purpose which result can be read:il
documented.

occupational education programs Iror
the premise of Dr. Edwin L. Her:,
of Graduate Programs 1in Couns&io:

University, Tth&at an entire syscem -7

Dr. Herr

the student who drops out of school before completing high

The student who graduates from high schooi and goes

directly into employment does. If college choice can be seen as something
other than an end in itself, as an intermediate step in career development,
then those who select this educational option alsc need help in facilitaring
their carcer development.

Who needs help in facilitating their career develcopmernt?
suggests that
school does.

There are many studies which show conclusively that career development
and choice making are really of concern to students in elementary and

secondary schools. You guidance counseliors are aware of this. But, some
studies also show that alleviation of these concerns are not beinyg
accomplished for many students through the educational process. We have

been guilty of trying to respond to individual groups in our scnoois thrsugh
special programs or curriculums for the disadvantaged, the pre-dropout, the

1 . . .

Calkins, Hugh. "What the Public Expects of vocational-Technical
Education.” Remarks made at dedication of The Center %or Vocational and
Technical Education, The Chio State University, September 4, 1969.
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mentally retarded, the specialty-oriented, or the coliege bound. Dr. Herr
further suggested that, "education has often responded to the wiolie child

by allowing the objectives of particular disciplines to define the boundaries
within which educational experiences would be conceived, thus negating for

the individual the possibilities for interrelating, articulating, sequencing,
individualizing, differentiating and integratlng (si1c) the deluge of experiencis
which constitute growth, ..arning, and the attainment of personal competence.”

Now, let us turn our attention to some of the problems and roadblocks
to Geveloping the kinds of occupational orientation programs we need for
junior high school students in metropolitan areas. Actually T do not
think these are greatly different from the problems and roadklocks faced
in rural or small town areas. They are perhaps more intense and the
magnitude may be multiplied many times over.

T would like to identify some of these as I see them and have observed
them. You can probabily add many more to my list. I do nct have ready
answers to these—-hopefully you can zerO in on some possible answers this
week as thls workshop proceeds.

The Nati~nal Adv: -ory Council on Vocational Education, in their first
two reports, issued during the past 18 months state with great effective-
ness and force thr case for the school's responsibility foxr career
education. (Included in this would be career orientation programs.)

These reports support the widely held conviction that the violence that
wracke our cities has its roote in unemployment and unegual opportunity.
Those who have no jobs in an affluent society such as ours lash out in
anger and frustration. Young men and women who cannot gqualify for decent
jobs distrust the society which reared them. Many of these dissidents
speak with the voice of rebellion. '

Racicl unrest, violence, and the rrevalence of unemployment among
the yvoung have their roots in ow educational system. These young people
enter the job market lacking the skills and attitudes reqguired by employvers.
They and the millions of others who are underemployaed—--inadequately
prepared high school graduates as well as dropouts-—-are tragic evidence
of Failure on the part of the educational system of which we are a part.

Think of it--nearly one-fourth of our young people denied access to
the labor force. This is a waste of money as well as a waste of human
resources! Yet, insteed of concentrating on the problem at its source,
we have reilied more on remedial measures after the damage has been done
through retraining programs for hard-core ur2mployed, welfare, correctional
institutions. etc.

E——

Herr, Edwin L. "Uaifying an Entire System of Education Arxound a
Career Development Theme," Unjiversity Park, Pennsylvania: The Pennsylvania
State Univerzity.
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Yhy has tnis pattern developed?

Advisory Council took & raréd look at AT
problem they found & natiroundi attitu WOCEL
1s education for somehody eiss2's chil minds oI moso

a chat whichh leads
ege. We are all gullrty--businesssmen,
rs, counseliors, parents, students,

Americans the realily desirable se&
to the traditional four years of o
labor leaders, administrators, teach
and yes, even vocational educators.

)
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This has many implications f£oxY carger orientatlon programs at whe
junior high school level. It is reflected in such things as whether
or not the educational program is unified around a career development
theme, the philosophy or mission of the school, the adequacy and
direction of the guidance program in the school, the correlation of subject
matter with the real work worxld, the willingness of students to participate
in career orientation programs (especirally courses;, and the willingness
of parents to allow students to do so.

The first roadblock or problem then centers arxound attitude.

A second problem has to.do with the lack of vision to plan a
program of career orientation. We sometimes just assume that everybody
will do some career orientation or we assume the guidance person will caks
care of 1t. We sometimes are willing to settle for just a course, a unit
in civics or shop or home economics, a careers day, a few outside speskers,
a field trip or two, or perhaps the giving of a few tests or administrat.on
of an interest inventory and recording the results in students' fclders.
What kind of rrogram do we want? Will the career orientation program be
centered around a group guidance program ccordinated by a guidance counselor?
Will it be a course approach similar to one used in North Carolinar Will
it involve the total instructional staff correlating academic subject
' the world of worxk? Will the responsibility be given to
:rts and home economics teachers? Or can we use all these and

T ~pproaches in a caref'ly planned program of career orientation?
‘t.. ,  .olem for many of us comes wnen we look to other schools or in
books for a recipe, prescription, program, guide, stc. that we can pick
up and insert into our own school or school system. I doubt seriously
that you are going to find such and yet, there are a numper of approaches
going on over the country at which you should seriously look.

ne

¥

I note that your program this week has you looking at several
examples of career orientation programs. Perhaps some ideas from these
can be woven into that program model you will build in your own local

system. I urge you to borrow from anywhere you can--just don't expect

to find the whole package which can be neatly and painlessly slipped
into your system.

A little later 7 want to highlight two types of approaches we are
using in North Carolina. '
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We could probably enumeratre cther problems and roadbloecks, Dut most
of them, I believe, would fall into one of the four areas <r categorles
we have mentioned, namely, attvitude, program, personnel, and/0r monsy.

Let me share with you for just a few minutes Two approaches to
career orientation in the public schools of North Caroiina--one a
curricular or course approach which we calil Introduction to Vocations,
and the other a "non-course" approach we call the "Middle School Program."

Let me state at the outsex that we have other career orientaticn
approaches through our guidance programs, industrial arts programs,
the beginning courses in home ecocnomics, vocational agriculture, distributive
education, business education, trade and industrial education in scme
of our "academic" areas. The two approaches I waish to describe today
complement these other areas.

Introduction to Vocations in North Carolina is a one-year-—-one pericd
a day course for 9th graders (both boys and girls) to help them to take
a look at the world of work.

The program began in the 1963~64 school year with 45 programs and
2410 students. Today there are approximately 250 prcgrams and approximately
20,000 students enrolled.

The world of work looks awfully big and complex to a youngster
who knows little about it—-—-and also to many of us.

_ The primary purpose of cur Introaduction to Vocations course is
to help students develop techniques for educational and vocational

planning--or to say it another way--to help students plan for their
educational and occupational future.

The course objectives include:

"To help students:

1. Appraise their interests, aptit 7~ =~ .chievement
and relate these to possible At . opportunities.
2. Develop an understanding of changing employment pattexrns

in the world of work.

3. Develop an understanding of the basic processes in the
American economic system.

4. Become acgquainted with the major occupational fields.

5. Develop a healthy attitude towards work.
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Enthus:asm

£ Creatvivicy

X, Ability to do .odividuas . and Lliao. o D ap LABTISTDLON

4. Ability ©o wirn weii with 2thso toalnzos

5. Trained in gu:idance

6, Above average abilities .n publi.l fviral.dns

7. Industrial oc business experiencs

fow does Introducticn to Vocaticns fit intd ne selondary sd.. it ina:
program in North Carolina? Below 1s "A Su 3 ested Pattern That 1iGTLoGa Lo .
to Vocations Students Can Foilow 1a the Pubiic 3zhools of Nosth Jezo..ng U

See Nexv Faggl

Evaluation? -— A weak pcint with u8. One rathar major study waz
dons the first year. Iv showed some rather £OSiTIVE aspeCts abULL tile
program but left a number Jf unanswered giestions. We nd ionger Ionsider

that scudy valid for our present program. Program growth 18 pechaps

a positive indicator. Our subjective evidence from ALSCuUSsS10oNs With
teachers, administrators, and students looks gouod. & m&)lr study ~— Dul
still in the subjective realm -- was ccnducted tThree years &gs oo
attitudes of public schocl personnel--superintendents, princifals, and
teachers—-toward the progrzm. The resuits wers very posistive and very
encouraging. Other studies are in progress.

Hopefully, upon completion of the course, the world of work 1ooxks
neither so large or so compliex to the student.

A second program about which we are gquite zxcited in North Carciina
15, what we call, our "Middle Schooi Program." It is not a currzioualiax
or "course approach" as is our Introduction to Vocatlions pProgram.

In the fall of 1968, the State Director ofL Vocational Educartion
appointed a Committee on Occupationali Exploration and charged ic wirn
investigating occupational exploration opportunitiss jin the junicr
high grades in the North Carolina public schools. Their repoct, reiezizd
in April 1969, was entitled, "Exploring tne Wo.id or Work, Grades 6-32."

ERIC 73
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The committee identi
Needs >i Students in Gradss

tudents neesd MIre IPPIUITLLLL -
apprazsing theizr gbhiiitiss L7

and needs.

}-
n

2. Students need more OppP

wholesome human zZ&iatTioSnshlgs, LLol
positive attitudes toward the wor .l

5. Students need zddircronal couns:s: ciny-

4. Students need "pre~constructed" FiTw&iidns to identily
vocations available in their communiiiss and Lo éxplize the
occupational trends of a mobile wCrk rorce.

I 5. Students need additional opportunit:ies to familiarize
themselves with our basic economic sysiem.

5. Students need additional oppcrtun.tias to explore tne
world of work through actual or simuiated WOrkK expers.ente

7. Students need add:tional oppoertunities ts make educatilial
choices as they relate to futurs employment possibiiit.es.

8. Students need more knowledge of the occupational training
opportunities available in grades 9 tnrough 12 and on the
post high school level.

9. Students need opportunities to experisnce success and
develop personal pride through educitional expexileaces 1avoiving
manipulative Aactivities.

10. Students need mo 2 ~_ ortur .omér.  deci_ions and
- . zsponsipilities.

11. Students need more opportunities uo. ok=z:iva actual woik
situations. ’

From this report came an Act from the Gener . Assembly enzatled,
"An Act to Provide for a Program of Vo:ational  du.ation in the M.ddie
Grades of the Public School System."

Qur Governor, the Honorable Rob=xt W. Scot., ersonally rejacsted
the Legislature to appropriate $4 miilion to ds zip and becin .ne
implementation of such a program. Tie appropri . -on actualiy mzde was
$2 million for the firs: two years.
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ipiemented 1n & C&rsiely of ways, provide Iox

atedn and carees guodanie Lo De .ntegratsd .nto
the basiv middle £:.ho20i ¢uwrrifasum. it &is0 provides ftor the addition
and expensSion Of practicar, "hands-on', sNOp-Typs €XPEr.encEs «0 the
areas of practical arts, home arts, DUSINESS and marcketing, and aglavalruare,
nortizulture, and an iNLds:ion Of occupatlional infammation into ali subject
areas. These czomponents are supported by tmproved guldance seLviles.

2

Twenty-one plLlot fiuje-ls were begun in February 1970 and an
additional 16 are vo begln 1n September.

I have & Tew sildes i ilustrating the types of experiences the
students are getting. While you sce these, let me indicate that stiong
in-service education programs have been developed fot teachers and
leaders, an evaluacion program has been developed py the Divisaion of
Research, State Dapartment oif Public lnstruction, and the Occupational
Research Unit. Tentative results look good. We pelieve this type progzam
~an be of great benefit t> as here in North Carollna.

A high pr.ority item in Our State Board of Education's "B"
Budget Request tO our next session of the State Leglsiature wiil be
for the expansion of che program.

This is one of the most exclting programs TO COmMe OJuL way - -
iong time. The Governor is excited about 1t! The State Board and rcs
starfs are excited s.out it! Administrators and teachers and counseLors !
are ¢y~1ted about .t! Farente are excited--but; most important of ali, !
the students are excited!

we belicve we arg moving toward the time when the illogical and
perplexing division between occupational and academic educatlion no
longer exists, and when we can truly build an entire system ot education,
K~14, around a career development theme.

There are some other programs at which you should look. One that
exclites me 1s the Cholce or Chance program developed in the Oakland
Unified School District of Oakland, California. You may wish to visit ox
write to them for details and materlials.

The State of New Jersey has developaed an lntrodu.tion To Vocations
program Somewhat similar to the one 1n North Carolina but usSing a cyciing
approach to give students actual hands—on exploratory experiences in a
limited number of areas. The New Jersey Deparvtment of Education in
Trenton can supply you wich ilnformarion.
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Jrivers:

For those of us who live in that Northern state of Minnssc:a,
summer seems always to increase our perceptiveness of that which transolres
about us. In summer, we are a bit more conccious of the girls in all
their infinite variety; we notice the boys and their summer hairstyvles;
we rediscover our neighbors and enjoy the pleasantry of talk; and we
observe the children and stand in awe of their continuous and energetic
activity. In every respect we become more acutely aware of each othe.,
and we are consciously impressed with the biological phenomenon that
where there 1s life there is activity.

Summer ~n Minnesota provides those of us who live there with
beautiful weekends- Such wos the case this past weekend. Neighbors
whe cbserved my behavior over the weekend must surely have thought
that I had learned how to taka the business of leisure seriously, for
I spent the better part of two days lying on a lounge in the backyard.
They could not have kncwn that as I lay there sosking up sun, I was
actively at work, formulating a few thoughts and ideas for this
presentation. They could aot have knowr that during those hours, my
work and my play came together in a curicusly meaningful way, and I
was enjoying the leisure of working.

My attention focused on the children at play. A five-year old was
busying himself in a sandbox, using replicas of adult~like equipment--
toy graders and trucks-~to forge what I took to be a maze of roads ana
tunnels. He soberly informed me that he was really building freeways:
Another youngster, a bit younger, was preocuupied with investigating
objects around the vard, and all the while carrying on a running conver-
sation with some invigikle but presumably real person. At one moment
this child was engaged in the most serious study of a rock which she
manipulated in her hand; at the next she was laughing joyfully while
grasping at an insect. Still another child, older, was making something
out of a piece of balsom wood. Three hours later he had produced (of
all things) a 19th century saloon, with swinging doors, hitch rail, and
other intricate parts. Other children in the neighborhood were sharing
a mutual relatedness through various group activities.

As I observed these children, the constructiveness of the activities
they structured for themselves, and the joy they experienced, I thought
how incredible it is that some social philosophers of the day can be so
intent about drawing distinctions between work and play; how shortsighted
that these social analysts do not, instead, help us understand how man's
psychological fulfillment and his very biological existence depend upon
engaging in activity cf an ordered and disciplined sort.
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children were rhely personal worth, wairlding seil-
estesm, satisiying tasir needs for achievement; they wWere LEsting their
potentialities, discovering theuselves, and forming i1dentities. I
thought about these things and how central they are to the goals which
those of us in guldince consider most important. Buat che developmental

pattern which is so kaautifully revealed in the life style of these vouug
children, seems somehow to get rearranged and distorted as they adwvance
through the school yesrs. As we educators take a hand in structuring thne
child's activities, an attuitude seems to be subily conveyed, and uncon-—
sciously assimilzted, that work i1s somehow different than play--more
difficult, more degrading, withcut intrinsizc value or meaning unless

it 1s rewarded in grades, money, or other materialistic forms. Too often
the rewards acccrded by the system, whether we speak of the school

system or the industrial system, seem to be based upon a premise which
denies the naturalistic relationship between work and play. &nd our
faulty reinforcements cause many voungsters to lose all zest for wori,
to lose all zest for learning.

The error we make is similar to that committed by the father with
his chiluren. The father had a son and daughter and was very upset about
his children swearing at such an early stage of their life. £o he went®
off and consulted a counselor. The counselor told him, "Well, you know
if all else fails, why don't you try corporal punishment?" The father
then said, "You mean I can hit them?" And the counselor said, "Why ves,
but the thing is not to get excited about it. Don't show any emotion.
When something. like this happens, just punish them and don't show any
emotion, just punish the act.” So the father said, "Great, I am going
to go and try that as scon as I can." The next morning the Ffather was
sitting at the breakfast table and Johnny and Janie came tripping down
the stairs and dashed into the kitchen. The father said, "Gooa morning
Johmny. What would you iike for breakfast?" And Johnny said, "Well,

I guess I'll have scme of those goddamn corn flakes." wWith this the
father just leaned over and clipped Johnny with a backhander that sent
him sprawling--but without.showing any personal emotion. The father then
turned to Janie and said, "What would you like?" She said, "I don't
know, but it sure as hell ain't going to be.corn £lakes." This 1is
called reenforcing the wrong reaction, and it has its counterpart in

the way we educators reenforce work.

When the school builds upon the inherent interest of the child in
activity and exploration, enriching his learning through appropriate
experiences which help him see what he is about and to consider what is
most important to him in relation to the adult world, we then begin
to have the elaments of a career development program. With such a program,
each member of the school staff has a stake in the child's career develop-
ment; each teacher, and indeed each parent and businessman, carries
some responsibkility. But a more critical question for our consideration
is, "Who is to assume responsibility for providing the leadership needed
to build a comprehensive career development program?"
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We may anticipacs that schools in every state lLnoreasingly wi Ll
be encouraged to neet vocational needs of students through the estal
ment of comprehensive progrzws of career development. The success of
such programs rests upon the 1l adership which can be drawn from the
several disciplines represented in education. Hopefully counselors will
pe r1nvolved, for the counsslor brings both an attitude and a body ot
kncwledge which rzsential to the success of the program. I strongly
suspeact, however, v cask will be accomplished best by leadership
teams composed of vocaticnal educators, counselors, and academlc teachers
who can invest thelir ssparate talents in a program based upon the
career development concaiot

U
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Unfortunacely, we educators have not been prepared To contribute

most propiciously to the vocational development of students. Let's face
1. We operate under the handicap of having been indoctrinated with a
odel of vocational guidance which, though blessed with a rich tradicicn,

1s based upon a narrow conceptualization. A vocational guidance strategy
pased essentially on the Parsonian concept of matching individual
characteristics with occupational requirements simply does not provide
zn adeguate o meaningful framework for educalors who are Linvoived with
children ol Locr high age. Preoccupation with the problem of lmmedl
VOCRTIONAL L 18 1
inflvznce =

mposed constralnts which limit severcly the
ohew or counselor might have no a student's vocational
1 a

development. Ths constrainlng cffects are of sewvara
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First, indoctrinated as they have been with a single strategy,
teachers and counselors have forced decision of choice upon students
who were not developrmentally ready for them. In some instances this
has had the effect of arresting vocational development. One may
speculate that a recognition of the inappropriateness of the model
to much of their work is a principal reason why some counselors and
many teachers have rejected vocational guidance altogether. Second,
by concentrating upon assessment of abilities presumed to be related to
choice outcomes, educators have neglected to concern themselves with
the development of abilities and aptitudes. While it is generally
recognized that what a person is able to do' depends to a considerable
extent upon what he has learned or practiced, there has been an inclina-
tion to capitalize upon aptitudes already developed rather than
cultivating new talents. Third, an ingrained devotion to the part
that cognitive information and factual data play in choice-making has

. made it difficult for the practitioner to recognize that occupational
motives and behaviors are the result of a complex process of development
and experience, involving dynamic needs, values and personal striving--
a process subject to the influence of systematic learning. Fourth,
the focus upon choice has perpetuated the disjuncture between guidance
and the curriculum and distracted counselors and teachers from working
together to modify the school and its program to take into account
student needs.

Much of the current theory and research in vocational psychology
is directed at broadening the “raditional conception of vocational
guidance by drawing attention to the process by which vocationally
relevant behavior is developed and expressed. This broadened concept
of career development provides a logical framework for accomplishing

those goals which authorities see-as the essence of guidance: namely, .
the need for increased self-underatanding and the need to understand
how we as human beings might relate in more meaningful ways. Beyond

this, the concept also accommodates nicely the need for self-esteem,
which comes about primarily through productive effort appropriately
reenforced. ‘ :

PROVIDING A HUMAN AND RELEVANT ENVIRONMENT

Two seemingly unrelated developments hold important implications for
the career development curriculum. One is the continuing pattern of
unrest expressed by college and high school students across the nation.
The other has to do with recent theoretical propositions and empirical
findings from the field of industrial psychology. Each development
deserves our consideration.

Like the disgruntled Factory worker, many students today are show-
ing much dissatisfaction with their job--their job of lea¥ning.
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which make for a satisfied and happy worker may be cuite different Lhan
those which cause the worker to be dissatisfied and unhappy. Acoorany
to the theory, there ara certain factors relatad to the context
which the work is performad, and 1f these are absent ox missing in the
work environment, theyv lead to dissatisfaction. Thus, poor working
conditions, bad company rzolicies and administration, ineffective sur
vision, and poor interpersonal relations stimulate worker dissatisia
and unrest. These context-related or "hygiene" factors largely
determine the humanness of the work environment. If thay are good,
the worker will not be unhappy. But at the same time, & worker is
never completely happy, satisfied, or motivated deeply to work sclelyv
by benefit of management policies, administration and supervision, or
good human relations.

G-
‘Tion

A seccnd sat of factors are associated with the work Task 1iLself,
o satl ction and high motivation for work. Their
absence does not necessarily stimulate unhappiness, bub fhey must be
bresent for raazl satisfaction to occur. Includied here avre sazn variables
as: (1) int ¢ components of the werk, (2) a seuse of achievemenc,
(3} recog P*:;on, {4) responsibility, and (3) adva ent. These task-
related or "content'" factors detexmine the relevancy OFf the work envircnmen
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CAREER DEVELOPMENT CURRICULUM

W. Wesley Tennyson
University of Minnesota

I count it a special opportunity and pleasure to share some of the
work Professors Mary Klaurens, Sunny Hansen, and I, with the help of
two capable assistants by the ‘mas of Richard Thoni and Mary Antholtz,
are pursuing in curriculum mate. . ..3 development. Our work is in
process, and at this stage we hean ¢ sothered teo coin an appropriate
acronym to describe it. For pur.:ses Of crmmunication, let me refer

to it as CDC, standing for Career Dev=lopr..at Curriculum. In te=ing
you through the step-by-step procsdur:zs we have been follow-ng, =t
is my hope that you will become im—z===stea -n launching a szmileazx

curriculum development project in vcwr schezls, and that you may become
a bit more familiar with the apprcac =5 ans problems one encountrs
when he attempts to formulate curricu.um.

My colleagues and I got involved .n C2C beceause of a deep 1nterest

in helping young people develop in=zc¢ ully Zunctioning and effective
human beings. Members of the teaz i .72 badckgrounds in coordination,
counseling, and general teaching, ==d it is out of these respective

experiences that we have become aw:=re of the extent to which young
people today-~and not just the so—called non-motivated, disadvantaged
voungster but students of average or above average ability as well--are
not realizing their potentialities because they have failed to work
out the relationships between themselves and their society. CDC is an
attempt to identify important concepts of self and community which too
often are left at the periphery of the curriculum. Unlike the Western
States Small School Project which is aimed at building an Integrative
Career Development Curricuium leading to substantial modification of
the school program, our project is more modest, directed at specifying
career development objectives and learning activities which can be
implemented through the traditional subject matter areas. Let me

take you through the several steps that guide our work.

Value Premises

Goodlad (Goodlad and Richter, 1966) has spelled out a detailed
procedure for formulatirg curriculum. He proposes turning to values
first, then deriving educational aims from values, educational objec-
tives from educational aims, and learning activities or experiences
from educational objectives. Goodlad indicates that the process of
deriving educational aims.goes back first to selection among values.
A completely value-free position is impossible when establishing




In short, the unrestful student, like the unrestful worker, zis

trying to tell us something, but he may not know what it is. In
part it is "treat me well," "treat me as human." But the student is
alsc saying, "use me well. Let my life having meaning." Career davelop-

ment offers one way of bringing meaning to life through the wvurriculum.
No other concept holds as much promise for establishing relevancy, for
bridging school and community, and fc~r omoting self-~developmen=.
Career development cannot ke separated off in some office, 1t has to
Dervade the entire curriculum and schocl program, and involve the
community.

Work is central to the life styles f each of us. It will continue
to be in the years ahead. We should tea.h cur young people how to
enjoy it; and where it is not fun, we should teach the kids how to
reconstruct it so that it is fun, and meaningful.

Reference:

Herzberg, F., Mausner, B., and Snyderman, B. The Motivation to Work.
New York: Wiley, 1959.
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curriculum. He points out that the most serious difficulty in ccatem—
porary curriculum planning is a failure to begin with a set of va g
premises and to inform educational specialists of the value decisi. . ns
already made.

The value rationale underlying CDC has been drawn from two souvrces.
A gue has been taken, first, from —hose social and behavioral scier.tists

who advocate a goal of liberation Through education. This is ess=:tially
a concern with the "examined life" ~ an examination of self and cne's
motives, and an examination of the motives of others. Reflected _.: the

CDC obiactives and materials is the importance we attach to helpi=-
students think through what it is they value with respect to major
life issues and problems. Reflected also is ocur dasire to help th=
young person develop the skills needed to communicate and clarify his
ideas and feelings in the interpersonal sphere.

A second source of influence hLas come from those in the field cof
vocational education and occupatioral psychology who understand so
clearly that in an urban-industrialized society a man's work constitutes
the major factor in his style of life, providing many of the basic
motivations for his behavior and conditioning all other roles he will
play in society. While an individual may, znd indeed does, participate
in a number of different social worlds at one time, almost all men, and
an increasing number of women, eventually test their wvalues and
abilities in the context of realities presented by a work world.

Thus, three general value assumptions have figured prominently in
the efforts of the CDC team to derive learning objectives and experiences:

1. Students need to be provided experiences which foster
a process of valuing and value-~thinking.

2. They should be given opportunities to clarify and test
their value~thinking in interpersonal engagements with
peers, and they should be provided with appropriate
feedback regarding the effectiveness of their inter-—
personal behavior.

3. The students must be provided reality experiences which
will enable them to test their values and evolving self-
concepts in the larger community and the world of work.

In addition to these general value assumptions, a number of wvalue
premises related to the young person's socialization undergird the CDC
Project. Like other people who hold basic societal values, those who
work with curriculum are likely also to adopt certain value positions
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respect for the person and what he is capable of dc .y

Fourth, any worker who renders a socially val: drle service should
be accerded rcespact and given dignity. Most of al’ this we want to
teach youns pacpls.

Careex Development Dimsnsions

Guiczd by thess value vremises, the CDC team sought to find a
concept which would provide the language needed to state our educational
aims. Career development, a sub-science of occupational psychology,
seemed to fit our needs perfectly. Current theory and reseaxch in thas
field is directed a% sxrlaining how human development and life styles
are related towork and vcaation. Ur.fortunately ., th= parameters of
the field are not neatly clrcumscribkbed, but the CDC team, by drawing
from widely scattered propositions lhas identified seven dimensions which
we consider to constitute carsar development. These dimensions not -
only give definition to the concept of career development, but “hey
serve as tne broad instructional aims of CDC. The seven dimensions are ,
listed in Exkibit No. 1. ILet me comment briefly on each:

Dimension 1 focuses on self. It says we must utilize the stimuli
provided by occupational experisnce to help the learner come to a
clearer understanding of himself and his self-characteristics.

Dimension 2 is directed at helping students acquire occupational
informaticn. We believe that teachers who use career information
in relating their subject <o the world of wcrk find thais - ¥ 2n
effective way of motivating students to Jearn.
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The mattsz oL Lo oo 2 chjecz. a£s has also bzen an issue. with
curriculum smecialiszs _o7..rzoeing on Toe preciseness and specification
needed or reguired. In “ormalazting goals and objectives for CDC; the
team was influenced primarzzly v the -deas of Ralph Tyler and Robert Mager.

Tyler (Tvler, 1950, = } has said: "The most useful form for stat-
ing objectives is to express them in terms which identify both the kind
of behavior to be develonzad in the student and the content oxr area

in which this behaviox» s to cpesrate." While Tyler recommends stating
instructional objectives in behavioral terms, he does not appear to pe
greatly concerned about specificity. Thus, an objective in Tyler's

terms might read as follows: The student should be able to write clear
and well-organized reviews of books for Englash.

Mager seeks much greatar specificity, however, he does stale that
it is not necessary to include all three of his criteria in each objec-
tive. His criteria mayv be paraphrased in the following manner:

First: describe what =7
he has attained the oblsacii-ra,

learner will be doing to demonstrate that

Second, describe the important conditions under which the behavior
will be expected to occur.

Third, state the standaxds of performance expected of the student.
(Mager, 1982, p. 12).

Bn acceptable objscuiva in light of these criteria would be the
following:

GCiven a human skelecton; the student must be akble to correctly
ideatify by labeling at least 40 of the following bones: there
will be no penalty for gusssing. (list of bones inserted here).
(Mager, 1962, p. 49).

You will see that the terminal performance goals developed for
CDC represent a compromise between the recommendations of Tyler and
Mager; the degree of specificity varies depending on whether a parti-
cular goal is of a cognitive or an affective nature. Our terminal
goals represent directions; not absolute standards. Over 1l0J terminal
performance goals =~ drawn from many different sources, including the
National Assessment Program — have been assembled and classified. To
give you the idea, I have listed a few such goals under several of the
career development dimensions; and these appear in Exhibit 2.

You will xecall tkat Dimension 2 has tc do with exploring occupations.
The terminal perormance goal reads:

The student will identify the kXind and scope of capabilities

required by a few jobs in several occupational areas (e.g.,

focusing a micxogcope, scaling a drawing, deciding upon the

proper statistical routine, developing an improved approach to
Q cus tomexr sgervices). S
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i selested this example to 1llusitrate that much cof what you alrezdy
tecach has vocational relevance. This objective could be adopted Ly a
“cacher of science, mathematics, ©r a vocational subject, who may wish

to correiate thne content of nis course with the work world.

Several of the other terminal pexrformance goals were selected to
illustrate another point. See if you can identify what each of the follow-
ing objectives have in common.

No. 2, under Dimension 3, reads "The student will describe how
the work contribution of woman is as socially significant as that of
man._"

No. 2, under Dimension 4, states "The student will examine and dis-
cuss the structure and sources of power and authority in the work situa-
tion and their effect on his performance and behavior."

No. 2, under Dimension 5, reads "The student will examine lhe
issue of how work in America can help to overcome the poverty 1in whaich
the majority of mankind is steeped."

The common thread is that each of these goals has to do with =a
significant social issue which society is currently faced. The Women's
Liberation Movement is not only a problem for the female, but increasingly
will become a concexrn of the male. Power and authority has become a
critical issue with our yvoung people and it is being tested in school
work stiuations across the country. And, the problem of poverty threatens
to tear this nation and *he world assunder. These are the kinds of vital
and controversial themes which make up real 1life, and they are what
concerns youth today. Our timidity in approaching them through the
curriculum has limited the school's ability in developing personal ade-
quacy in its students. They are themes which cut across all subject
areas, and should be dealt with throughout the curriculum. The goal
related to women, for example, could be implemented through social
studies, health, biology, home economics, and I would surely hope,
industrial arts.

Learning Opportunities FPackets

Now let me tell you how we are using the terminal performance
goals in constructing Learning Opportunities Packets. As a first
step in the procedure, terminal goals which are related are grouped
together and given a packet label oxr title. Approximately 20 such
packets are in process of development at the present time.

After a group of related terminal goals has been selected the next
activity is directed at determining what the student needs to learn.
This is a matter of setting forth enabling objectives, which I shall
illustrate later. Our enabling objectives spell out the specific
learning tasks which facilitate the student's attainment of the terminal
performance goals. They are not instructional ends in themselves;
they are the means for achieving thie behaviors and attitudes represented
in the terminal goals. The enabling objectives also provide direction
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for the third step in construction of a Learning Opportunities Packet,
namely: the development of learning experiences and activities. In
many ways this third part is the most exciting aspect of the project,
for it challenges our creativity. At the same time, the determination
of appropriate learning experiences is very complicated,; and we are
presently feeling handicapped by our lack of familiarity with research
on the role of media in the learning process,

Taken together, the enabling objectives and learning experiences
or activities constitute what we call "learning opportunities", and
in creating learning opportunities, the CDC team has been guided by
several criteria. I should like to tell you what these criteria are:

l. ‘Learning opportunities must confront the student with the
behavior or attitude implied in the terminal performance
goals that are stated.

2. Learning opportunities must be within the range of abilities
and interests and styles of students involved,

3. BAn emphasis is placed upon developing learning oppoxtunities
which are fresh, innovative and excitingly different.

4. Learning opportunities should strike a balance between those
which can be undertaken through independent study and those
which are pursued through group interactions.

5. There should be a variety of learning opportunities provided
in order to accomodate the needs of teachers in all subject
areas.

6. Some learning opportunities must be of an open—-ended type,
providing possibilities for movements in un~anticipated
directions.

This last criterion reflects our conviction that children also ought
to be involved in the formulation of their learning opportunities.

The CDC team is acutely aware that a great part of the real learning
which occurs in the classroom has not been programmed previously.

That which emerges spontaneocusly in the interactions between students
and between students and teachers may often have greater wvalue than
that which appears on the program agenda for the day or hour. We feel
very strongly that the school, through its instructional procedures,
must provide for this student involvement in curriculum formulation.

P N T Th1

Now let me refer you to the Learning Opportunities Package I -
selected to exhibit (Exhibit 3). It is labeled "Wemen and the World
of Work" a title which I guess reflects my preoccupation with what ;
may be considered the two most interesting pPhenomenas in this world, :
women and work|! Let me draw your attention to a few features of the ;
document which may help you get the flavor of what we are about.
88
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Note, first, that we have grouped three terminal performance goals
which are related. These represent the ends, the ultimate behaviors
to be attained through our instruction. Following, you will note that
we have written an enabling objective, which is really an instructional
task to be accomplished. There are seven such objectives or instructional
tasks making up this particular package. We shall not take time to do
so, but later when you have an opportunity to study the package, you will
find that there is a sequential ordering of the enabling objectives.
The sequencing moves from basic concepts to more complex concepts.
A teacher has the option of teaching the entire package or selecting
those learning opportunities which interest her most, fit her time
schedule, or best meet the needs of her students.

Take a minute with me to look at a learning opportunity: Enabling
Objective No. 1 reads: "Discovers elements within our culture which
have contributed to the continuance of the traditional view of women."
Suppose now that the biology teacher looks at this objective and says:
"Hey, this is rather important, and it fits in with a unit I teach”.
She then looks over the learning activities and selects one, or maybe
she decides instead to design a learning activity of her own. Let's
assume she decided Learning Experience No., 3 is a good one for her
purposes. (I select this one because it is relatively short; and our
time is limited) It reads as follows:

Students in small groups prepare a questionnaire to be adminis-
tered to various males dealing with their attitudes toward women
and work. Students should construct questions which ask not only
what a person's attitude is but also his rationale for holding
this particular view. +“his questionnaire could be used in the
following manner:

A. Allow the girls in the class to interview the boys, using
the questionnaire. Let them reform into small groups to
discuss *the results.

B. Have the students administer the questiocnnaire to a variety
of males of different vocational areas (e.g., male teachers,
janitors, bus drivers, professional men, etc.). Also have
each member of the class interview his father; this will
hopefully lead to a more complete understanding of the origin
of the student's own opinions.

Let us look at another learning opportunity - one which may appeal
to the teachers of English. On page 4, Enabling Cbjective No. 3 is =
worded: "Reads and discusses relevant literature dealing with women,
their traditional roles, and their place in the world of work."
Learning Experience No. 2 is derived from a reading of Henrik Ibsen's
play, A Doll's House. Through a serxies of questions the student is
confronted with the concept of sex role differences, and he is immedi-
ately engaged in a process of value clarification. This particular
assignment may be used either as an individual or group learning
experience.,
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PROJECT NEED

Glenn Adams, Director
Project Need, State of Washington

Thank you, aArt. It is a pleasure to be able to address this
group of concerned educators. I am always at somewhat of a lost
when talking with a group such as this, since those who attend are
generally fairly well convinced of the validity of what I say about
our educational system. I have the feeling that I'm talking with

the wrong group-~-that I should be addressing all of those who are not
here.

As Art mentioned, I have created a directory of employment
opportunities in the Northwest that covers the states of Washington,
Oregon, and Alaska. There is quite a history behind the development
of this resource that may be of some interest to you——why it began,
how it developed, and how it eventually led into what we now call
Project NEED.

As I see it, we have two major problems. One concerns the shortage
of facilities and equipment for vocational education. The other
problem, and the one to which I will address myself today, concerns
the attitudes of our young people toward vocational education-~or toward
any kind of involvement in school other than academics. It seems to me
that we have gone to the extreme in exalting the academic pursuits,
no matcter how shoddily pursued, and in scorning the crafts and the
people who want to move into an area of vocational education (to para-
phrase John Gardner's observation). The result of this kind of thinking
over the past several years has been that in general, the high school
structure-—and more recently the community college structure—--have
developed curricula which are in large part academically oriented.

In the high school or secondary system, we have approximately 80
percent of the course work directly geared to the next step in the
academic process. One serious consequence has been that we have large
numbers of our young people drifting out of our schools. College
preparatory curricula have great status, vocational education little.

Our system loses something like 40 percent of our young people
before graduation from high school.. In a technological society such
as ours, these young people who do not even have a high school diploma
are virtually unemployable. Unemployed and unskilled people, as you
know, are hardly an asset to any community. Those people that are
employed are called upon for increasing proportions of their income to
support treatment programs for those who are non-productive. When you
couple large numbers of unemployed, uneducated, and unskilled people in
this society with the blatant materialistic press that we have coming at
us every day in all of the media, it quite naturally leads to higher
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and higher crime rates. This is a pburfjen that our soclety cannot
long endure. We simply cannot tolerate this very much longer.

Of those young persons who do graduate Ix¥om high school, approximately
half of them enter some form of higher education. They are about evenly
divided between entry into the community colleges and the four-year
institutions. I think the students entering the community college
represent rather dramatically, the almost total inadeguacy of our
secondary counseling and guidance system. These young people come to
us with a most unrealistic idea about themselves and about the world
of work.

For example, at Everett Community College, and I think that Everett
is not unique and probably represents quite well the national picture
for community colleges, each fall we enroll between 2,000 and 3,000
individuals who have had little or no prior experience in any collegiate
institution. Each June we graduate approximately 200 individuals.
Although some of the differential between induction and graduation figure-
may be accounted for by individuals who transfer prior to graduation and
others who may be there for purposes other than graduation, it can be
safely stated that we know relatively little about what happens to the
vast majority of our envollees. We know little about them prior to
entry, during their tenure in the college, or what happens to them
after they leave. BAbout all that we can be certain of is that for many,
we have pr~vided another in & continuing series of failure experiences,

Approximately 90 percent of the students coming to us as freshmen
declare an educational or occupational intent that would require the
completion of at least a B.A. degree--almost 50 percent saying that theiz
ultimate goal is a Ph.D. or its equivalent. These declarations are
made in spite of the fact that in general, the students present scant
evidence to indicate thzt they can successfully complete such & program
of study. Generally, they are people who have not done well in high school.
Their test scores do not differentiate them from a random sample of high
school seniors. Yet, they are making the same kind of chadges with regard
to occupation and educatiom as are students entering four-year schools.

Based on the bast estimates possible from currently available datz,
it is apparent that only about 15 pervent of the students who enter
community colleges do eventually obtain a B.A. degree from a senior
institution. The majority drop out before or after txansfer, frustrated
in their attempts to reach unwise or impossible goals. T ¢hink that the
community college student, both in this state, and nationally, is a victim
of this nation's obsession with the idea that the sheepskin is the only
dignified way to enter the world of work.

I think what is particularly distressing is that the failure of the
institution of the community college to meet the real needs of the majority
of its students is, in fact, a composite statement cf thousands of
individual failures of the individual human beings we are designed to serve.
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I don't think that there is any acceptable reason for the richest and
most powerful nation in the world to continue a relentless production
of 18 and 19 year-old failures. This carries a cost that again, we
cannot long endure.

After witnessing an every increasing parade of failures through
the counseling offices at Everett between 1962 and 1965, I decided to
create a directory of employment opportunities which would present careexr
possibilities in a realistic balance. It doesn't do much gocd to look 1in
the "Occupational Outlcok Handbook" and see that a particular kind of Job
category is trending in a certain direction if neither the counseloxr noxr
student hes any way to tie that informetion down to his own neighborhood
or city. 1Initially, we contacted only firms in Washington and Oregon
that had 50 or more employees. We asked the personnel managers of
over 2,000 employers what kinds of job opportunities they currently had
or anticipated having during the suksequent v=ar. The firm's las=zing -n
the directory also included the f- _owing information: How many neoplc
they employed, the firm's address =mi telephons number, the nam= and
title of the person to contact whsx =Izeking employment, whether they had
on-the-job or apprenticeship progrzs, and whether they had sunmer
employment opportunities for studsns. We alzc included appropriate
articles by recoanized authorities on vocatiomal education, how to get
a job, the community ccllage prog=ers, career possibilities in crowing
industries, etc. Our 1nitial assam*tcon was that this kznd of publica: _on
could serve as a bridge between tie employing &nd educating communities.
We believed that it would be percair=d by employers as a vehicle throug:
which they could present their induztry and its opportunities to the
teachers, counselors, and students. Further we believed that school
personnel would see this as a real opportunity to find out more about
what is really possible for today's youth in the world of woxk. wWhat
we experienced in fact was an incredible array of apathy on both sides.
We soon discovered that the concept of an employment directory was
clearly not one that could support itself financially, and that we would
either have to discontinue the project or seek financial assistance
from the state.

it was at this time that I discovered a report on the state of
‘education in Washington, published in October of 1966 by a legislative
subcommittee chaired by Representative Kull. That report spoke very
clearly and authoritatively to many problems that are being generated in
our state because of the general imbalance and inappropriate emphasis on

academics in our educational system. The findings and recommendations of
that report are substantial and impressive. It is, in fact, an indictment
of our secondary educational system. The fundamental theme observable

in all of -the recommendations contained in the report is that we need
to do a much better job of communicating with students, teachers,
parents, and industry regarding the realities of the world of work.




Using the report as a framework, I created Project NEED (named from

the title of the direc—ory, Northwest Education/Employvment Directoyy, .
Project NEED was a proposal o mount & comprenensive program to devalop
more effective career and educational guidance in the junior and senio:-
high schools throughout the State of Washington. The proposal was
unanimously approved by the Washington State Coordinating Council for
Occupational Education in November, 1967, and $14,000 was aprc-_opriated
for the support of the first vear's activities.

The initial phase of Project NEED was to insure that all counselcrs
in the junior and senior high schools of Washington had in their possession
a copy of the Directory. In conjunction with the prov:zion of the Directoxy,
there was a well-articulated prograrn. of personal contact and communicéa tion
with the counselors regarding, first of all, information relating to
the critical situation into which our current unbalanced practicss nave
led us; secondly, assistance with becoming more proficuient in utili:zing
the vast amount cf local data that is contzined in the Directory:
assistance with identifying and integrating other kincds of resource
materials; assistance with the development of career planning classas
and other vehicles through which this information could be communicated
to students in groups. The third major function of the program was to
require that those individuals enrolled in =he Project NEED Seminars
develop and implement some innovative program in their own districts
buildings or classrooms, which would solv: or ame_iorate one oOr more

- of the problems discussed in the Ser_nar. The Seminar 1s approved for

graduate credit by four state universities and one private university.
Participants in the Seminar represent elementary teachers and administrators,
segondary teachers and administrators, and community college personnel.
Resource speakers from business, industry, government, labor and education
freely volunteer their time amd talent to the project. I am confident

that most people in the state woulid agree that Project NEED has become

one of the most effective guidance projects not only of «his. state,

but in the nation generally.

The next step is to move in the direction of getting the information
to the students. Through the assistance provided by the State Division
of Vocational Education, we are moving into this phase this fall. We
will be helping school districts to establish career planning classes
at all levels from junior high school through junior college. We
will assist students to learn how to explore themselves and how to
write an effective resume, in addition to providing information about
careers.

In the final ahalysis, there are four essential ingredients in any
kind of successful program designed to break out of the dilemma we are
now in. One is that you must have a philosophy that says something like:
"Every student, every young person, every person--has the right to

choose freely--what he wants to do for a living." That implies a great

deal, not the least of which is, that the student knows what the

alternatives are. Secondly, you need money. The most promising ideas
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in trhe world will flounder without an adegquate financial kase. The
third major ingredient is tihrat you have creative leadership. You can
have =he philosophy, and yca can have the money, but unle=3 you've

got someone who can go out and tell the story and cresate --icitement

and interest in the midst ¢ apathy, nothing will hzppen. Nothing at
all. Fourth, action is reguired. This is a point that - so obviows ..t
should not have to be stated, but unfortunately, it is here where sc
manv sound programs fail—-in their execution, or lack of i1t. All of
rhese variables are interdemendent. None will be effective without all
of tihe others.

You may also be well zdvised to loock outside of your own ranks of
prof:z ;sional people ©o someone who wil’ sell your story for you. Tiae
concept of vocational educztion with all of its benefits m=eds to be
sold, just like "college education for everyone" has beex s0ld for the
last 15 to 20 years. A person from th2 outside has cons: ierable more

lati-ude-—~more freedom~-wiczih the general public. My oOwi. Iase may serve
as an example. If I workss for the Division oZ Vocaticnr.. Education,
whet T said would be stuspect, and taken as an attempt tc =uild my =mpire.

If v .u have someone from —ne outside who is ar<iculate, cmncerned, and
wilizng to speak for you, a person who is willing to beczre a critic
of our educational mess and present constructive alternstives, his
credibility will be much better.

A final point to be made is that you cannot approach this problem
with the attitude "look at the nice idea we have." No onz, strangely
enough, wants to hear about nice ideas. If you were to call all the
newspapers in your city and say: "I have a nice idea and would like to
call a press conference and tell you all about it," no one would come.
On the other hand, if you said: "GlemAdams is going to blast the
educational structure in this state, and it might be something you'd
want to hear," vou would pack the house. You would get attention.

When Project NEED was launched, that was exactly the approach we
used. We had television coverage on all three channels on the early
evening and late evening news. Approximately severn minutes of their
20 minute newscast was devoted to Project NEED. Channel 9, ocur educa-
tional station, did a half hour program on Project NEED - what it was
and why. Right now, KING TV, the largest network in this area is
beginning the production of a series of half hour films on vocational
education. KING initiated the project because they perceive a serious
problem. They perceive the pxoblem, I think, largely because of the
publicity and coverage that Project NEED has been given in the past
three years. Yes, we do have a nice idea, but it would never have been
realized without a direct frontal attack.

(Followed by a question and answer period.)
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PROJECT 1 EZD

Ron Berg, Wacshington @ tate Superviscr
Vocatioral Counsel..ng & Guidance

I am vexy happy to have a chancs to share wit. ycu scme of

cur concerns, some of our feelings and some of our hpess, maybe
some fears too. I'd like to t21ll a c:cuple of storie. =t first af
I could because we do have abott an I iur.

This happened in Seattle and i* really wasn't o leng agce
and I hope I'm rot insulting any--yoi. know-—any Seat ..2 people here,
but this particular high school and izs principal, I_k= all good

principals, was very conscientious-~h= knew it was hxs ship and he
was responsible for what went on. Sc in the matter of routinely
checking the multitude of details anc supervisors ari peopie that
he had to check with all the time--he¢ had a list ¢ those seniors
who had signed up already and had sen—- in their co.liscaz applications-—--
but he happened to notice that (we'll call the stu:lznt Jchn) John
had not sent his in yet, and John wzs Valedictorian. 5o the
principal got on the horn and called John out of cla::z and John

came up and the principal said "John, I noticed you ~zwven't filled
out your application, its getting kind of late." Jocun says,

"I'm not going to college." About 3 minutes of complete silence--
you know--that really chilling kind of silence--"go see the
counselor, he'll straighten you ocut." So off to the counselor's
office John goes. Well, the counselor was caught unaware, you know,
sometimes this happens to counselors and the counselor fell into
the trap. He said, “John, what are you down here for--you know--
gee, you haven't been down to see me--you know--as a referral from
the principal."” "Well, he talked to me and asked me if I was

going to go to college and I said no." Another 3 minutes of this
dead silence. Then the counselor starts in on him, "you have to

go to college, you're valedictorian," and so on and so on and sO on.
"No." The kid is stubborn. Well, the counselor being a good
counselor, calls in the parents; by golly, the parents go at the kid
and the counselor goes at the kid--no movement at all--and its
getting late.

o

Finally the counselor, being a good counselor, fell back on
some of tha old training and he said, "hey, in this whole cotton
pickin' process no one has asked the kid John--what does he want to

do." Sc he called John back in and said, "John, I apologize for
what's gone on before and really, kind of help me with it--what do
yvou want to do?" John said, "I'm going to be a carpenter, I'm

going to start by being a carpenter's apprentice; as a matter of
fact, I've already gone down to see the joint apprenticeship
council; I've taken the test, I'm already accepted. The minute I
graduate, I start my apprenticeship program."
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alr “poutr this John
Jct Lo pest carnanuer 's
apnr el e Lot ! g To be & car; ey’ s
ar : s m going to be a con yactoxy, end trnen n
EN t .0 ysals -6 come back--when I'm able to buy and sell
al vo,o guys, and give you the same rough time you gave me."

I dcn’ ¢ know whether you heard that Mr. Duncan or not. It zis

& nood stor. T think its a true storxy.

I haevs some concerns about John in this matter--1I wonder wnhere
he gor his rocaticnal guidance, where did he find out about
s certices...ps—-1t apparently wasn't the principal or the counselor.
‘ kind of occupational guidance did he get back in junior high
.51? On what is he basing his decisions? Is this the most
;noopriate route for his plans. I think these are all very, Vvery
. —i-ent kinds of things. Maybe John is taking the most appropriate

"

b

i

=

r¢a1ze, maybe not. What happened back in elementaryy? What were the
=---as that influenced John's decision? Well, let's bring this up
- the state level. Like you, we in the Coordinating Council are

e}

sncerned with where do the students ¢at the awarenesses, attitudes,
an’ skills needed to take that next step whenever that next step
occurs and where it occurs. And whether it's going into an entry
level job or going to the University of Washington and taking
vocational training in medicine. We're concerned with this too.

To kind of give you an idea, I think, to kind of help you unders tand
what we are, in terms of state organization. I am a staff membexr of
this particular unit which is known as the Coordinating Council for
Occupational Education. This is what, in other states, would be
called a State Board for Vocational Fducation. We had a State Board
for Vocational Education up until about two years ago, then we had
some reformation. What is our major responsibility? The supervision
of the administration of vocational edwcation in the State of
Washington both for K through 12 programs and for the community
collece programs. We are a service coordinating liaison unit.

We contract out through Mr. Rruno's office, our State Superintendent
of Public Instruction, and Mr. Jim Blue, who is our State Director

of Vocational Education in the K through 12 system and for vocational
technical schools. And with Mr. Moe who is the Director of Vocational

Counseling for the community college systems. They are the operating
agents.

We get monies from the Federal government and therefore this
makes it desirable for two agencies—-for a period of time, anyway--
while we have money. I might mention that in Washington about 75% of
the support of vocational education comes from state monies and about
25% from Federal. We allocate out monies to the K-12 and community
ccllege systems through what we call the state plans and everyboay has
a state plan. This was a demand placed upon states as a result of
the Vocational Act of 1968.
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I am not geing t©o read it to you, 1 think this would be
insulting your intelligence and we can provide ccpies 1f you'd
like to have 1t. When & scncol sends in z prolect--hey, we Waint
to provide some inservice tralning to upgrade our tsachers
and counselors in developing awareness about the world of wouk,
we have to take initc these goal categories and scome of them
will have to fit into his accounting vategory--consu 1t¢ng cservices
instructional support s<zvices, professional devejopment, program
planning, administrative sa2rvices and these kinds ot things.

Project Need and projzcts like Project Need, are funded
under .4, Professional Develcpment cf Staff.

I don't like to talk at people--it kind ¢f bothers me--so
if ycu have guestions you can just break right in. Feel free.

Under contract we cannot contact a school of the ¥K-12
system cr a community cocllege board without informing the othex
parties. We are a service consulting organization. How 1t really
works, if, let’s say if Seattle says they'd like us to help them.
Okay, I would contact Mr. Jim Blue from the Superintendent's
office and say ~ Hey Jim, Seattle's got some concerns, How A

this f1t in with what thev said in their state plan and ~-- see al.l
the districts sent in their state plans, about yearly and five-yeax
to Mr. Blue's offica. I[f there's something that his stafi can't
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I think the important thing is 1f we can provide service, I
+hink we'll be used; if we can't provide service, then we probably
don't need to exist anyway. We are staff members of the coordinating
council, which in effect, is the State Board, and they are the body
authorized to receive Federal funds. B2&long with this body there
are 9 members: 3 from the State Board of Education over hexe under
K-12; 3 from the community college board; and 3 appointed by the
Governor; and you have a member - I'll go into that in just a
minute ~ this other board. Two of the members appointed by the
Governor in the bylaws has to represent business and industry,
the other has to represent labor, and the third is his choice. Now,
along with the coordinating council there is formed in this state,

a citizens' advisory committee on vocational education, and I believz
this committee is appointed by the Governor - is that right?

What this committee does is —- they're really tuned in on needs

and concerns and they get their recommendations to the coordinating
council and this is then incorporated into the yearly and five-year
state plan.

That's a good point. So we have a lot of people concerned
with plans and needs -~ not just money you see for one.

Mr. Duncan is on that state advisory committee, acting as a
house resource pexrson.

Are there any guestions on the rxole and organization of the
coordinating council and what we do at a very general level?

How can we be of assistance? Project Need is, I think, a
real good example of how state can develoup a working relationship
and a par“nership with colleges and all the school districts for
an upgrading of teachers' skills so in turn they can help upgrade
and help the students.

Project Need, as I envisioned what it was, is a series of
workshops to inform all educators that are concerned ebcut the
world of work, the problems facing tnhne world of work, employers'
and employees' views.
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those attatudes, awaceres
students, not just oune. :
process of changing. -

One Project Heed workshop 1s not guite the same as the other -
some of the tools that we have to help teachers change with 2t - now
we have had the directory which T think speaks to helping ~ounselors
more directly than kids. I think it's a good counselor's reference
tcol. It's an important supplement.

The Coordinating Council puts out and distributes = publication
to 211 counselors and likraries in the state of Washington called
MAKNING YOUR OCCUPATICNAL TRAINING. This is anothay valaalklse resource
for educators. It tells what kind of training you can rscerve by
going to vocational colleges or vocatiuvnal schools and community
colleges.

Iit's a natural resouice for the couaselcr and the teacher can
use it in conijunction with the student.

We are back now to page 4; the development of a book such as
this which 1s available to counselors, teachers, and libraries in
the state. It's the program CATCH, and one of the wco-authors of 1t
1s Dr. Schile. It is & real good tool for at least 8th grade through
adult education. I1'll jeave this hexre and you can see it. It's good
because it kind of helps the junior higli student right away and says,
hey - yvou don't have to read the whole cotton pickin' thing and thais
helps. It says, turn to page 2 and asks you, what do you want to do;
what are your plans; what do vou think you want to do? Ch, I want
to join the military; I want to putt eround; I want to get married;
I want to do a variety of things.

Well, if you just want te putt around, then you turn to page 6
and this tells yvou what to do. If you decide you want to get married
and let your husband support you or you want to travel or pu*ter
around. Unfortunately, I have no information tc give you as this
book 1s not programmed for this. However, traveling or puttering
around weans that you are postponing for awhile «he decision, whelher
to continue yvour education or find a job. Gettaing wmarried usually
carries with it the necessity of working while you and your husband
settle in a home. This brings a person back to the resaliizy you want
to know more information about the educational jobs.
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Please turn t¢ psge 1ll. You get cver to rage 11 and it starts
talking about these kinds of things: do you like to work with people
or things; do you like to stand up or sit down; do vou like to work
indoors our outdoors? 1iIn the back of “he book it tells ar~ut all
+he different kinds of programs people can take to receive excellert
training. So we use all these kinds of tools in Project Need. This
is from the Interstate Printers and Publishers, Inc., Danville,
Tl1lincis. I'1l leave it with the Institute so you can get information
on it. I think the real excitement of Project Need has maybe not
been brought out and this is the involvement and spin-off projects
that have resulted, because of Project Need workshops. Project
Need workshops are about a 1l0-day experience, 3 hours a day and run
that way. And one of the unigue requirements of that course, as
such, is that you don't really get graded at the end. You have to
develop an action program based on the needs and problems you've
learned about in your experience in this workshop. Txy it out on
the school for 3 or 4 months and then send kack your evaluation you
see so in this essence it's kind of like th*s workshop, it's action
oriented. You've got speakers speaking at you, you know, you may
disagree with some and agree with some, but somewhere there s going
to be a spark, I think, where each one of you say -- hey, there is
a need, maybe I can use these kinds of things -- at least, let's
try it.

Well, one of the larger projects to come out of a 10-day workshop
is something called Project GIVE - it's Guidance in Vocational
Education. I don't know whether this one has been mentioned or not.
It was done by 3 participants and here the makeup is interesting.

The 3 participants were the Director of Vocational Education for
Kent schools, the Director of Pupil Personnel Services for Kent
schools, and one of their leading psychologists. You know, this is
unigue in itself -~ usually the way people dca't talk to counselors
and teachers don't talk to counselors and nobody talks to anybody.
Project Need seems to have fosterxed this~—~these 3 people with these
tremendous backgrounds and experiences got together on a project to
meet a need in vocational education and guidance. Well, as a result,
they sent proposals to the state office and were funded to the tune
of about $12,000. Because it met the needs of the kids. And it

fit the gcrls that you saw here. What did they do? They took a
survey of Ewin and 6th grade kids about what did they know about jobs.
What were their feelings about jobs. They surveyed the teachers as
to what they thought kids knew about jobs and what kind of programs
there were. '

Some of the gue:stions were:

I have thought about what my life work might be - yes or no.
(This is 5th and 6th graders.) 91% of the total showed concern about
the teacher by making it a career choice. This is the 6th grade
level — what they are really looking for is a comprehensive program

K-12 in the Kent schools to make sure that all kids are ready for the
iol
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next step, but they had tc findé out where the kids are now and

this is what this project speaks to -- where are they, what do they
really know —-- they asked the kids. Whe was really influential
in your career choice right now. Who had really had the greatest

impact. Eighty-nine of the kids responding on this said that TV

was the single most important factor influencing my decision on jobs.
Now that's kind of scarey when you really sit down and figure

what kind of jobs are really mentioned in a given night on TV.
Surprisingly enough there is another little problem I have with me--
in the normal study, Ohio State Interest Inventory--about 47,000
students nationwide found there was no significant change in
vocational choice for boys anyway between the 8th and 12th grades,
which is a very startiing thing. That means some real decisions

are being made at the junior high and intermediate schools.

This is what they will find out, this is what this is speaking
to. How they make their decisions; TV is making the decisions.
I don't know how, but TV is. The father and mother were very
influential. Down here about the bottom; well no, teachers are
about 3/4 of the way down and counselors on the very bottom of the
list. Oh yes, yes, I am suXe this is an answer; but you see, I
would come back and say--somebody should be accountable for developing
the information about the world of work in a curriculum and I think
that somebody, more than anvbody else, should be a counselor.
Parents and friends, friends were down about 7th, but parents were
2nd and 3rd.

I think, sir, what this study pointed out is that without
the kinds of knowledge that you're talking about, kids are making
choices inadeguate and inappropriate and uninformed choices.

I really can't speak to this, sir, I don't know. I think
maybe as thi: project develops, maybe we'll have an answer for the
Kent School District. But I think if you can start something,
Project Give, is in your own home area.

It's not getting me out of a bind, but we are not the opera-
tional agency, we cannot give money for eguipment that is under
Mr. Blue and Mr. Moe.

I had some crazy guestions myself. This is not equipment;
again, I'll have to say, we cannot provide equipment.

I have surveyed over 1,000 seniors personally and I spoke
to classes, it seems now, less than 5% of all the seniors had ever
head the word apprenticeship, I mean heard the word. Not all the
5% knew what it was, now what I'm asking is, doesn't somebody,
somewhere in the educational process have the responsibility for
providing information so that the person can make adequate and
informed choices.
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I'm with you 100%, I think you should have a K-12 developed
essantially. I don't know whether this $12,000 will help stud-:nts.
I have great hopes that it will produce many, many times the $12,000

in assistance.

I understand that is what that guestionnaire is for, basically
to find out what direction to take to train these students. Right.
Yes, here's a piece of answer research based on the needs of Kent
schools; they weren't concerned about feattle or any other place,
they wanted to know what we could do about Kent.

But I think out in the field it's real when you say: Can L
share with you some of the maybe things; I have seen too, I have
seen teachers doing tremendous jobs in their classrooms for a
class, but unfortunately he doesn't share or can't share with the
teacher over here and it's not part of the school program. It's
not part of the whole curriculum. We have such tremendous resources
within our schools; it's a shame that we can't use these in-house
research people. .

Okay, there are some other kinds of standout projects and I'll
leave these here. Somebody really developed a cute guestionnaire
and brochure, some cute cartoons, but the cartoons are very, very
intelligently done. They speak of attitudes. The direction that the
projects go ars unlimited all the way from big projects like Give to
down in Pasco and Kennewick and in that area-—a group of 5 people
said, hey, we don't really know what dropouts are, you know. They're
part of our population, they'rs part of our product, what we've
done somewhere. So, it sounds corny, but they invited a dropout
to dinner and it's not corny and they found out that low and beholid
this dropout was a person and he was working or he had goals orxr
dreams just like ewverybody else and I don't know how you measure
the attitude change that might develop from inviting a dropout home
to dinner.

What comes out of Project Need or Project Awareness or Whatever
title you want to give it is action and attitudes.

Okay, now, how much does Project Need cost? Roughly the cost
is about $3,000 for the workshop--who provides the money? This is
from the coordinating council undexr insexvice and teacher development,
I guess, or whatever the title was. The other moénies are expended
for the costs and honorariums of bringing in the guest speakers
from lakor and industry and also bringing in, I might mention this,
teachers in the field and counselors in the field and educators
in the field who have innovative and exemplary programs to share
with people. We have some people sitting here that fit into this
category. Mr. Wilson has been a resource person uany times, for
Project Need, because of the things he's done in the elenentary
grades with vocational guidance.
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I den't know whether other states have something s milar o
Project Need, I think they have tha capabilities of providing
these ongoing workshops to stimulate interxest and make people aware.

These requests come from schools-—-to kind of give you an idea
where . tiiey have heen; well, I can't find it right off hand, but, as
far as I know, they have not been reguested, now we have not been
able to £ill all the requests that have come in, £o maybe that is
what you &#an.

We are trying somsthing in the Yakimz area that sounds
very exciting. We have 10 school districts that want to hold two
projects each simultaneously. Five over here and five over Here;
so we can dovetail resource Pecple, so a person might drive from
one at Toppenish and then drisze down to Sunnyside. For you people
who are not natives, we are talking about a geographic area that
is zbout 30 or 40 miles. The speakey would speak from 4 to 5,
drive from 5 to 6, and speak from 6 to 7.

The exact format of Project Need will depend upon the needs of
the school; Seattle is certainly different, I thirk, in format thamn
Yakima valley. All other sources of funding from the coordinating
couricil and the ways that we can help you--one is through our research
department. planning and research. We funded an eXperimental
research project at Mercer Island--that's poverty walk oe¥w here
across the bay ~ you know, where the big houses are and all that.
stuff--in a junior high zchool. This speaks directly to the kinds
of concernes you have. I°m Going to talk to you by reading a
“ittle bit. Mercer Island is situated in Lake Washington, adjacent
to Seattle, is a high sdFioceconomic community -- 2,600 students
attend the one high school. Mercer Island High School students have
high aspiration levels for future professional goals. These goals
are gmmsibly sustained by parental philosophies and strong academic
instructional assistance. The general attitude held by the students
and some school personnel is that nearly all of the students will
graduate from a four-year college or university. Dc they know
their population; that is the first question they are asking.

A recent folliow-up study of the Mercer High Schoel graduates,
however, did not support this assurption. The survey indicated that
25% of the male students and 42% of the female students attend the
four-year colleges and univerisities, but if this percentage remains
constant, about 34% of those enrolled will not graduate with a
baccalaureate, which is tremendously high with everything else
they have. Anyway. they said, let’s take the students that are in
general math and develop, through English and Math, some interest
about jobs, and we'll get the video egquipment. We'll actually have
the kids write the scripts, find out what jobs they want to intexrview,
the kinds of information they %@ant, go out and actua.ly do this,
video tape.it, bring it back--have parents involved. An outstanding
program~-yes, that's up here on Neb Hill.
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RAoain, Wi res son = we Fidn't go outr and say — heyv, why
Aot vz try rhi1s, one deas came from there — and i1t vou have
something in the cential are. Oor Sa=zttle - something that you'd like
to try beyond what vou alresady h=ve. alright, e of ouxr goals 1s

the statewide determinat’ on of progy ms in occupational information -
this is one where we have w. work heaider. Yes, I thiank this is an
appropriate role — that Scazi)] ino sbout this kind of program.

and that they know about Seatt.: programs, too.

Well, in the past two or three years in Yakima, and for a year
down at Pasco through the EDPA grant, there have been summer
institutes for elementary, Jjunior high, and high school educators.
But the ones in Yakima have been primarily for elementary people to
make them aware of the world of work, the kind of skills, and
awareness of attitutdes that elementary kids might need, bringing
in excellent resource people and developing action programs. It's
kind of, again, a Project Need idea — it's not Project Need's 1dea,
it's getting information to people, having people take action on it.
This was also sponsored and helpeil throudh one of our divisions.

One other thing hexe that the state can help you with - we'll help

with projects. We'll help with research, we'll help with innovative
ideas.

One of the things that came through and I think was originally
developed in San Diego was something called Progect VIEW: Vital
Information on Education and Work. Really, wha hese things are,
are aperaturce cards with four pages of informat.on about the world
of work. The first three pages give national and state infermation,
about a job; the fourth page is developed regionally or l~cally
to give contact people; in a town like Yakima, contactec Joe for
architecture or whatever it might be: National, state, and local
information retrievable by students. How they receive this
information is through these reader printers - they have them now
down to about £300. The state has developed or has set aside some
money to develop enough of these decks of 400 for every high school
and hopefully, every djunior high school in the State of Washington.
We also have monay set aside to pay for teams of people throughout
the state to survey and develop: page four.

The implications of View ani kinds of things 1like View are
unlimited. We are developing not only Jjob decks, but are developinda
information about what you can take at community colleges, four-year
colleges. We want to develop a deck on apprenticeships. We want
to develop decks cn/for elementary, occupational education. Of
course, Jjunior highs are in this plan.

You can also have individvalized instruction programs set up
on these kinds of cards, but again, it's to provide seed money to
provide impetus for major programs. I think you have to kind of
look at it that way-—it's seed money.
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submitted a progosali o our office for vesearch and got fundsd L.
rhe tune of about 2,000 to finish thiys thing out. And slhie 1
doing a follow—up study ‘andan hat mas
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we've got, I think all cf us, one way to go-—this 1is a very,
very challenging bus:iness ¢ be in right ncow, but I'm very

optimistic.

I think we have more people with mora corncerns than we've
ever had, about getting kids ready for the nixt step-—the world
of werk.
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HELPING YOUTH EBRIDGE THE GAP FROM STHOOL TC WORK THROUGH
MANPOWER ZAND ECONOMIC EDUCATION

Robert L. Darcy*, Professor of Economics
Colonrado State University, Fort Collins, Colorado

Although work is not life‘s heart and soul, for individuals
or societies, it may nevertheless be true that for most Americans
the pursuit of happiness begins with the simple fact of a good Jjob.
And a good job is one that not only provides adegquate and secure
income, but also meets certain other human needs of men and women
who work —-- such as pProviding the worker with a sense of personal
usefulness, a feeling of participation in the socio—-econonic system,
and real opportunity for human development and pexsonal fulfillment.

Manpower policy, as it has evolved in the Sixties, is aimed
primarily at improving employment and earnings for thz American
people == by increasing job opportunities; assisting men and women
to become more employable and productive through educaticn and
training; and improving itne processes by which workers and iobs are
matched in the manpower market.

But a truly comprehensive human resource policy must strive for
grander goals than merely expanded job opportunities and higher earn-—
ings. As the United States Department of Labor acknowledges in its
1968 Manpower Report, we must seek to improve the guality of employ-
ment. We must be concerned about the extent to which employment sat-
isfies the needs —-- physical, psychological, and social —- of the in-
dividual, rather than merely meeting the Production requirements of
efficiency~oriented employers and the growth-minded economy. We must
view employment in the total scheme of 1life rather than in the isola-
tion of the work environment, and develop a dreater sensitivity to
both the adverse physical and mental effects of work and the extent
to which work can be a positive, beneficial, developmental expexience

for the men and women who participate as human resources in the pro-
ductive side of the economic processe

You people know very well that programs of occupational orienta-
tion and vocational education can help men and women become well-—

trained, employable, productive, self-supporting workers. If things
go well at the macro level of the economic system —-- for example, if

fiscal and monetary policies assure a full—-employment level of aggre-—
gate demand; and if tlhiings go well at the micro~organizational level

*Presentation to Short-~Term Institute in Vocational-Technical
BEducation, "Improving Occupational Orientation Programs for Junion
High School Students in Metropolitan Areas," at University of Wash-—
ington, Seattle, August 6, 19270, '
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~~ for example, 17 private and public entervprisa adopt egual-oppor-—
cunity employment prazchtices and proviuc career-developrment programs;
then the stage 1s set for rolicy implemenitstion at the micro-individ-
uzl level -- programs of vocational education, occupational orienta-
ticn,; work experience, vocaticnal counseling, mobilaty,Jjob information
and placement, post-placement support, and career davelopment. The
out-come of a successful meshing of macro, micro-crganizational, and
micro-individual policies from the viewpoint of the system as a whole
will be full employment with high productivity. From the individual
view—point the results will be men and women who are employable, who
have the motivation to work; who can f£ind and hold jobs, who are produc-
tive, earning a decent income, and who derive a measure of satisfaction,
enjoyment, and fulfillment from work itself.

e

i~
-
L

(SO

We have a long way to go before every American worker is adeguately

oriented to the world or work -- adeguate even in terms of preparing
people for successfirl labor force participation based on jobs and earn-—
ings. But ~~ as the Department of Labor has suggested -- we are partic-

ularly remiss when it comes to orienting workers to the gqualitative as-
pects of employment, helping them develop a meaningful perception of the
relationship between the individual as worker and that portion of man's
coclo-economic environment that prescribes and constrains his work be-
havior. To help young people bridge the gap from school to work we must
assist them not only to acguire vocational information and Jjob skills, but
we movst also help them to understand the broad soclio-economic environment
in which they will work,. as productive human recsources, and live, as men
and women- '

The social scientists among us will begin to sense that .I ‘am begin-
ning now to talk about scmething that goes Yeyond occupational education.
I am talking about econcmics and economic education. Work is part of the
economic process and is therefore a legitimate subJect for economists tc
study. But the vorld of work takes in more than just economics -- it's
far more than a process of earning an income and helping produce goods and
services. Work is part of economics . but more than economics. World-of-
work edvcation is part of environmental or ecological education, focussing
on man's relationship to his social environment rather than his physical
environment. It is more than occupational orientation and vocational ed-
ucation.

The purpose of manpower education, as my coileague Phillip Powell and 7
have termed chis area of instruction, is to help young people develop human
resource compelence along with a holistic undersitanding of the world of wor}k
or wage-employvment sys%em: i.e., the socio-economic inscitution of working
for pay in modern industrial society -- to become competent as workers and
comp¥ehending as men and women-
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A program of manpower edugation, as exemplified by the experi-
me tal c~ourse ard textbook, MANPOWER AND ECOHNCMIC EDUCATION, apprcaches
the study of work and the economic system from the point of view of
man in his capacity as a human resource, functioning on the productive
side in the economic process where tne creative "instinct of workman-
ship" may be expressed. It's dual objective is manpower development
and socio—economic understanding of the world of work.

The desired outcomes of such an educational program for young
people relate to a wide range of understandings, attitudes, and be-
haviors that will affect smployability, motivation, employment,
productivity, job tenure, earnings, work satisfaction, human develop-—
ment, social orientation, and the whole quality of employment and of
life for individuals and the nation. The practical benefits of
manpower education for disadvantaged youth can be escape from pQverty;
for middle-class youth prevention of alienation; for all youth an
awareness of the creative values of work in terms of productive con-
tributions that indi’iduals can make to society, secure and comfortable
levels of living, socio-psychological satisfactions, and human
development and fulfillment. Manpower education can help reduce rates
of involuntary unemployment, subemployment, dependency; and more
positively, manpower education can Promote social progress by

enhancing -the guality of employment and of life for the entire
community.

Education is no panacea for society's ills, as students of
poverty ahd human resources have learned. The same caveat applies
to vocational orientaticn or manpower education. But education
helps, and we have facts to prove 1it. Indeed, if you will agree
that more knowledge is better than less, and that a functional
knowledge «f the world of work in the "neurotic-trillionaire" economy
of the "Jnited States in the 1970's is ot simply picked up casually
in the =ou se of living to age 18 or 22, then a prima facie case
exists ror manpower education in the schools-~-to provide young
people with the awareness, information, and skills neaded to cope
with the werk environment (in which they spend one~third of their
waking hours for 40-odd years of their lives).

Let == turn now to an identification of the kinds of information,
awarenes : and skills that are included in a program in manpower
and economic education program that was originally developed under
the title: “"Manpower Development: Opportunities in American
Economic Life" as part of a curriculum project co-sponsored by
the U. S. Office of Education and officially labeled: "A Junior

High School Course in Occupational Opportunities and Labor Market
Processes."

The one-semester course was developed and initially field-tested
in Ohio during 1966~68. The instructional group of students con-~
sisted of approximately 600 eighth graders, 100 ninth gvaders, and

50 tenth graders enrolled in the Zanesville, Lancaster, and Columbus,

Ohio, schools.
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Prelimirary evaliation of the course was carried out to deter-
mine its effects on the understanding., attitudes, and behavicor of the
students who were enrolled. Instructional and control groups were &S5~
tablished, matched by mental ability. A A0-item multiple cheoice 10~
strument entitled "Manpower Economics Test of Understandiug'" was con-
structed, checked for reliability and validity, and administerxed pre
and post to the treatment and control groups. The 600 eighth-~grade
students who tock the one-~semester course increased their mean scoxre
on the test by 40%, the control students increased their mean score bY
é%, so the instructional group showed a net gain of a little ovzr 33%.

To determine the effect of the instructional program on student
attitudes toward world-of-~work opportunities, institutions, rolaicies.,
facts, and values, an agree-disagree instrument called "suxvey of Man-
power and Economic Attitudes" was prepared and administered pre and post
to the instructional and control croups. Results showed that eighth
graders enrolled in the course changed their opinions on 21 statements
out of 62 included in the survey (34%) whereas students in the control
group changed their responses on only 11 statements (18%). Subseguent
analysis of the data indicated that students who took the course de-
veloped greater confidence in coping with the world of work while con-
trol students showed no significant change during the semestex.

A third evaluation instrument was designed tc elicit ratings and

comments on the course itself. Three and one-half times as many stu-
dents rated the course "outstanding" or "above average' as vated it
"Lelow average" or "poor ." Overall, the eighth, ninth, and tenth

graders judged the course to be exceptionally valuable in terms of

their future decisions and actions. They regarded the course to be
above average in interest and below average in difficulty, The stu-
dents involved in the Ohio experiment covered the full range of akility,
and there was no consensus among teachers, guidance counselors, and prin-—
cipals as to whether the course was most valuable for below-averade,
avarage, or above-average students. The program is not slanted towaxrds
any particular group, and we feel that it offers substantial educational
benefits for both the disadvaritaged youngster =-- whose observation and
knowledge of the world of work and the economic system may be quite li-
mited and distorted -- and the so-called middle~class youth, w! ose per-—
ceptions of economic reality, including the dignity and value of work,
also are known occasionally to reveal some distortion.

What has happened to the MANPOWER AND ECONOMIC EDUCATION program
since the original pilot~testing in 1967-68 is the subject of Phillip
Powell's presentation, and T will not go into that now, othexr than to
observe that more than 50 school svstems have adopted the text fo1i use
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But what do Amerrca’s youth learn about the changing world or

I work
-- either from direct experience or from classroom instructicn? My cb-
servation is: Most of them learn vexry little. UWhat can wa Go to help
voung people develop a practicial, realistic,; and personal‘/ mesailngiul
perception of the work system? I believe we can heslp them to learn, Iust
as help them to learn mathematics,; geography; and home economics. bpé“.fw

ically, what contribution can the junior high schools make 1n helping pre-
pare young meh and women to bridge the gap Irom school to work? They can
provide opportunities within the curriculum and outside, for exploration
and learning about the facts, concepts,; principles, and values associated
with the world of work.

The plea for aconomic education in the schools is not new, thoudgn the
manpower, world-of-work approach 1s somewhat novel. But if it is true, as
author Robert Heilbroner asserts, that "the changing shape of the world of
work is Ehg_economic ~hallenge" Ffacing the U. S. 1n the Seventies, then we
nead to respond tc tl .t challenge by instructing our young people in the
principles, facts, values, opportunities; and demands associlated with the
socio-economic instituticn of woxking for pay in our modern, dynamic indus-
trial society. Given the nature and severity of the crisis that confronts

*n ravised edition of the Manpower & Economic Bducstion text is avail-
able from the Joint Council on Economic Education, L1212 Avenue of the Amari-

cas, New Yorxrk L0036 fox $3.50. I'he Teacher Manuzal to accompany Manpowe . &
E. onomic Education is $1.50,
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Mr. Mixon's Amexrica 13 ; sane of inflation, unem-
ployment, high interest rates, vacillating fiscal and monetaxry policies,
Lut alsc necause of the blemishes and socio~psychological pathologies that
accompany america’'s tritlion-dollax atffluence: the poverty, urban decay,
vouth unemployment, ilasacurity, environmental pollution, civil disordex,
alienation, anomie, and nihilisme Clavk ¥err, once upon a time a highly
esteemed manpower economlist, has commentead: e do something, you L ve
know something." There 1s much wisdoim in this advice for American society
in the Seventies.

In Conclusion, let me express the personal judgment that it is just
as mistaken to turn American youth out into our modern industrial world
without instructing them in some fundamentals of its values, institutions,
procedures, opportunities; and challenges asg it would have Dbeen for the
fisherman of Gloucester 150 years ado to send their sons to sea wilith no
Lnowledda of marine westhar,; the ztars, fish, beabts; hait, tackle, and
Ocean lore. Without =z understanding of the marine environment, Gloucestel
vouth would have perighed. Without an understanding of the industrial en-
vironment in which they must work and live today, young men and women sim-
ply can't ke expected to fenotion effactively and meaningfully within that
environment -~ as workers and as human beings, with competence, self-~confi-
dence, salf-esteem, a sense of identity and participation. On the contrary,
lacking instruction and preparation, they become vulnerable to the perscnal
and social tragedies of unemployment, insecurity,; social incompetence, de~
pendency, feelings of powerlessness, alienation,; the signs of which we al~
ready observe around us- ducation is no panacea, manpower education in no
nanaces, but grea.exr understanding in so c¢rucial an area as the world of
work would seem to merit priorxity status in the changing curriculum of our
nation's gchools as we seek to prepare yound people for the decade of the
70°s and beyond.
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IMPLEMEINTING TEES MANPCOWER AMD ZCORDIMIG fDUCARTION DPROGRAM™

rhi

My colleague, Bob Darcy, has discussed W "h you the wamicnazie for
and content of our Manpower and Economic Educa....: (MEE) program- You
will recall that MEE is an occupational orientation tyoe course for
either the Jjunior or senior high school. He has also described the
results which we have obtained from evalustlng our program. I would
like to continue this discussion of MEE by sharing with you some of
the experiences we have had in implementing MEE.

My description of some of the things which we have done, and what
we have learned, in three vears of work in implementation, may be of
some assistance to you as you become involved in getting occupational
orientation programs accepted and adopted by schools. The lessons
we have learned may be useful in identifying some opportunities for
implementation you nay have overlooked or in avoiding some problems we
haVe disCovered VYerhaps you can employ some cof the strategy and
tactacs which we have used in the implementation of MEE.

slementing new curriculum programs involves doing whatevex has
to be done to get the schools to accept and adopt your program &nd
present it as it is designed to be used. This three-fold task of
getting acceptance, adoption, and correct utilization may not sound
like too much of a job-—especially when compared to designing, writing,
and producing a new program. However, our experience has been that
implementation -is much more difficult than the original creative
efforts which produce a new program.

When you develop a new program, you often have good control
over the environment in which you work. You identify a need which
the current curriculum is not fulfilling, do some research to find _
out what needs to be done, and develop or obtain some materials which’
will help meet the need. This part of curriculum research and deve lop-
ment can be handled by a small number of competent peopla. You
organize yourselves as a team and set about to do your work. And with
time and some effort, you are able to come up with a new curriculum
cffering or at least & different package. Bob and I dsscribe
curriculum research and development as one-tenth inspiration and nine-
tenths perspiration.

x

Paper delivered August 6, 1970, at Seattle, Washington, for
Institute VIII, IMPROVING OCCUPATIONAL ORIENTATION PRCGRAMS FOR JUNIOR
HIGH SCHOOL STUDENTS IN METROPOLITAN AREAS.

114

Q

RIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

materials, you Zecome wnvoelved

vou have to £ind schools wind

fleld-testing involvas = <

and perhaps @evan £ome Uunasg

of the s:inccels. Schools m

they are going to give voul : Tocow many schoocl
systems are guite w*lling i R 1 y van lead in curriculum
reform. In the education do ncw immediate

"'1

o

beat a path to the docr ¢
educational program.

w and/or betterxr

Implementation involves working with people, groups, and
institutions outside of vour own organization. You no longer have
as good of control over what happens to yocur program as you did in
the earlier developmental phases. The success you have now is more
in the hands of other people. They will largely determine whether
vour program will be fullv implemented. Working with a great number
of other people can be frustrating, baffling, time consuming, and
inefficient—-but it is necessary to bring about curriculum change.
The success you have in implementing your program will greatly depend
upon how well you communicate, coopzrate, and coordinate with other
paople.

The strategy we have used in implementing MEE has involved
doing everything we can to prxomote programs whicli help soung people
prepare for effective participation in the manpower market. Bob
has spokern in some detail about how ‘mportant we think it is for
students to be given an opportunity to learn about the world of woxrk
and to gain the skills and develop the atti*udes and values which
will bring them personal satisfaction both as a worker and as an
individual.

Bob and I have spoken and written about our concern for several
different grocups. We have worked with universities; public organiza-—
tions such as state departments of education and state emp loyment
services; and private groups such as labor unions, Chambers of
Commerce, and economic education councils in encouraging and initiating
human resource development programs. We also have disseminated

information and materials which promote an interest in vocational
education.

More specifically, we try to encourage schools to develop
vo.ational or occupational orientation programs. These elementary
and secondary school offerinygs can be very useful in providing
students witl the general information and skills which are useful
in the world of work. They can also help students for attitudes
and values ard begin to identify their own roles in the manpower
market.
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What your strategy must include is a delivery system that
provides results similar to those you have indicated in your promo-—
tional activities. You must provide the schools with a complete
package of materials and services to insure full implementation of
your program. Curriculum innovators themselves should be prepared to
provide many of the rescurces needed to get the je.s done. Part of
this task may be fulfilled by asking individuals and. groups outside
of your organization for assistance. These could be people with whom
yvou have been working on other programs. Schools often don't have
either the types or amounts of materials and services which are
needed to fully implement a program.

Bob and I have tried, right from the beginning of our MEE
implementation efforts, to give the schools using our program all the
support we could. Our package oi materials ai.d services has included:
text: teacher manual; promotional and supplerx-- .1 handouts, brochures,
and pamphlets; evaluaticn instruments and ass. . .. .c€; classroom
and school visitation and conferences; supplemental TV series; and
school personnel and community orientation and training.

We have developed our own student and teacher materials
especially prepared to help the student toward the goal < I under-
etanding his role as a wotrker and income-earner. The text was
designed with the characteristics of our student audience in mind.

Daily lessons with an identical format of abstract, hody, and summary
offer brief, =asily digestible, bits of information and ideas for the
students. The teachers' guide provides practical information such as
answers to guestions in student materials, extra discussion guestions,
bibliography for further study, and overviews which place the individual
lessons i a larger thematic context.

We have also written and distributed materlals which explain
MEE, such as the green brochure you received this morning and our
monograph, Manpowe": Education in a Growing Economy. Supplemental
student and teacher materials which we have produced or secured from
various organizations.and groups have been disseminated through my -
Center. These materials include such things as bibliographies, audio-
. visual lists, pamphlets on topics discussed isn the student materials,
and brochures and booklets on the current economic- - situation or
" economic problems facing the nation, state, ard local community.

As Bok mentioned in i.is remarks, we have developed an evaluation
package for the schools which are using MEE. There are instruments
for measuring changes in students' understanding- and’ attitudes. We
also have prepared guestionnaires for evaluating the reactions of
students, teachers, and administrators tc the MEE program. We have
not only encouraged schools to evaluate, it we have worked with
them in doing the evaluation and interpreting the : :sults. Recently ;
1 rave worked with the Ft. Smi -k, Magnolia, and "<til= Rock school
syvsters in evaluating MEE. '
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One of the most. vaiuakle services that you can pirovide to the
schools wi: .ch are lmpLem@n;ing a program is toc orient and train theix
personnel who will be "nvolved in it. You must provide the teachers
with specific training related to the program. This trxraining should
deal with content, matasrials, and teaching techni~ues. If at all
possible, you want to ¢g-:z the a@ministrators and ccunselors who will
be dealing with the program thoroughly familiar with what you are
trying tec accomplish and how your goals can be reached. You should
also cry to orient the community an wh’'ch you are working, through
speeches; visitations; and press, radic, nd TV news releases.

Eob and I ha .z used short inservi e meetings, multi~week summer
workshops, and - sne-week summer workshop in Chio and Arkansas to train
instructors to teach MEE. We have also individually and collectively
put on orientation type progiams in various communities and at seversal
collegiote institutes or workshops. All of these activities have been
worthwhille. However, the summar workshops have pr7 duced the greatast
tangible results and the biggest 1mprovemenL in what 1is goling ©n 1n
the MEE classroc.

An example of the payoff which is possible with a complete anc
ell-functioning delivery system ccoccurved —“his luast school year in my

‘work with the Ft. .8Smith Public Schools. In either the fall oxr spring

cemesters, Ft. Smith had all of "heir 8th grade students (approximatelyv
L,000) enrolled in MEE. After only one year, Ft. Smith is crn 1ts woy
to having one of the finest MEE programs wln the nation. Thiis out-—
standing record has bzen achieved hecause of the leadership of .ne
superintendent, principals, and espacially Calvin Patterson, their
director of secondary education. Lis
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group cocrferences wich all the
visited each of the teache!'s cliass-—
rooms At least once, and the Center has sent materials to the teachers

during the school year. Evaluation of the program this year consisted
of pre—~ and post—-testing all second semester students with our Test
of Understanrding and Survsy of Attitudes.

We are currently making last minute arrangements for a week-lcong

MEE workshop which is to be held in tt. Smith later this month. all
the teachers, principals, counselcvrs, and supervi. ;ory personnel who
are involved in the program will ke present. Leading members of the
community will be visiting with us and/or serving as our luncheon
speakers. 'The workshop wi.l be a seminar in which ail of us will be
discussing the content of MEE and the teaching materials and methcds
which can be used with it.

The type of well-pliannsd and carefully executed 1mplementation
wihich we have had in Ft. Smith gets a program started and running wel
The delivery system of materials and services which my Center has
provided Ft. Smith is one of the key incyedients in the success we have
had there with MEE.

T.et's now turn to some of the lessons which we have learned
in the past three years while impis2menting the MEE program. These
lessons indicate some of the specific strategy and tactics which we
have used. The lessons are primarily based upon the experiences that
Bob and I have had in working with MEE in Ohio, Arkansas, and Colorado
schools. However, we have also worked with individuals, groups, and
organizations ir many other states and even in a few foreign nations,

These lessons are based -iypon our joint experiences. However, they
Go reflect more of my thinking, since I have devoted a greater amount
of time to implementation than Bob has. The lessons may not be
universally applicable, but they are based upon a great deal of
experience in a relatively large number of different situations.
Perhaps they can be the basis for an interesting guestion and answer
and discussion cession after this presentation.

~

I nave prepared a five-page handout (enclosed) which summarizes
the lessons. You will note that the lessons in the handout are divided
into six groups according to whom or to what the lesson refers. The
groups are the innovators, teachers, school admiinistroeitors, waterials,

‘uderts, ~nd community and public. These are the chief ingredie. ts
which .re involved in curriculum implementation. The handout will be
passed out at the end of my speech. What I am going to do is cite some
¢. the more significant lessons and tell you about the exp~riences
upon which they are based.
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SUMMARY OF LESSONS LEARNED FROM IMPLEMENTING THE MEZ PROGRAM™

Which Can Be Applied To Other Occupational Oriantation Prcocrams

Re!

Innovators

1. Set some specific goals for your program and evaluate to see whether
you are achieving them. vYou don't know what kind of program ycu have
if you don't evaluate it.

2. allow plenty of lead time in implementing your program in a
school or school system. It is better to put off implementation fcur
a semester or year rather than rushing in ill-prepared and not ful-

£illing the potential of the pr<:. .
i, It is better for the future of your program to have it working
well in a few places rather than so-so in many places. Schools are

more likely to Jet on a well-running bandwagon rather than one that
rattles along.

4. Try to get at least a complete semester of school time allocated
to your program. Teaching your program as a unit(s), especially in
courses where fitting it into the scope and sequence of the regular
CEferings is difficult, will nct maximize its potential contribution

to _he curriculum. If the program is worth doing, it's worth a
semester’s time.

5. Don't assume that people who should know certain things about your
program, do in fact know. What they don't know can hurt ' 2 program.
vou should see that their ignorance is replaced by under: ading

6. Find out who understands and approves of your program and use
them to promote it.

7. Get people, - -other than those with your own background and training,
involved in your program. They can be very helpful in implementation,

because they have different personal contacts and skills which you
can use.

8. Make sure that adegquate help is available for follow—-up and
follow—through once you det a school or school system interested in
your prograil.

_. Maintain continuity in personnel and policy in implementing your
program. Conftlicting advice and recommenda*ions will confuse teachers
and administrators.
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19, Know the curriculums of the schceols 2o oz’ cu I..n c20rdinate
your program with

course cIiiziingn.
11. Rzad the current z-hong cur~zs = e s roC L dAw LLOT oTour
vrogram can fir int riculnarn
12. Implementing rew curriculum Lrogremns & ARXa v 1o v Which
immediate and tanaible rasults are often Q... _.-uln o o..arve. Make

sure that your associates in impimmentation ars ths type who are not
easly frustrated ar . can work in a situaticn whers ti: rasults Of
their labor are nct always known.

13. Give your program academic respectéability by tying 1t 1nto <he oOr
more of the academic disciplinzs or fields.

i4. Check to see if there is any money available from other than
regular sources to help finance your program. Additional funds can
help you buy supplies and services which are needed, tut which are
not provided for in the regular budget.

\

-

15. When the curriculum contains an integrated and coorxrdinated program
in the elementary and secondary schools of  “:i.ration for the world

of work, you can accomplish & great dez! more Witin your occupational
orientation program.

*The Manpower and Economic Educetion program is an occupaiional
oriantation course for either the junior or senior high schoo! ceveloped
by Robert L. Darcy &ind Phillip E. Povell. ‘

Teachers

1. If you can't do evervthing that needs tc Lz dnn to iuplement your

prograamt, concentrate on working with the teacher .ause 1aey will
make or break the program.

2.  The attitude oF the tsschers toward your rrogram will pr sbably be
the greatest determiner of itis success or failure.

3. Help your instructors fee' thar the program is theirs--not yours.
ThL:y will do a better #job teaching their program rather than yours.

4, The first time your program is taught in & school or schco>l system
is crucial for the future of what you are trying . accompiish. Put a
great deal of affort into working with the insuructnrrs who aus teaching
it for the first time.

5. Recruit ajuropriate teachers for your progran ta hegin with rather
than relying on retreads who have taught in oth 'r cours Or rirograms.

v
W

6. Have instructors assigned to teach your program ful --2iie. Instructors
who are teachinyg :he proaram part-time can't gaive it =he -~ “t.oation it
deserves. 122
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7. Traditional college courses usually don't help much in preper
instructors to teach new curriculum progrsms.

8. Develop your own training coursz for tns insiructors of your
program. Use your own studert and t2acher materials as the basic
rz=ading for the courrce.

3
0

.
».

9. Inservice training of teachers for your program after regular
school hours is better than no special training at all. IHowever. it
is not as effective training as a summer institute or workshop.

10. Your instructors will need help with their teaching methods as well
as with content of the program.

11. Motivate the instructors to use innovative instruction2l methods
such as group guidance, role playing, and simulation.

12. If you want to demonstrate tc &a instructor how your program can
he taught, volunteer to teach ci.e 0x more of his classes.

13. Prepare student materials which are in complete form for the
instructors, instead of giving them just a guide to teach your prcgram.
They will feel more secure, especially in the first year of the progr:m,
with the firished materials, and will be more successful in the
classroom.

14. Keep in touch with ycur teachexrs by periodic mailings ~f supple-
mental materials. These mailings nct only improve the teaching that
is done, but are also good for the teachers' morale. They demonstrate
that you are interested in thewm and their students.

15. Provide released-time and other incentives for the instructors
of your program. These incentives are especially valuable when the
program is first introduced in a school.

16. Assist teachers and administrators in evaluating your program
to see wheth~r they have achieved their instructional goals.

17. Don't relv on written reports from teachers and administrators
to judge your program. Visit teachers in their classes, and =valuate

what you observe.

18. Teachers and counselors can make a good instructional team for
an occupAational orientation program.

19. Traditionaliy trained social studies teachers do not usually make
excepticnal occupational orientation instructors.

20. Encourage your o.cunational orientation teac.aers to work at various

types of jobs Auring the summer. See if wou can organi-e an internship
or work experience program for your teachers.
123
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21. Often the best teacher of a worlid-cf-work projram ig cne who
has also keen emploved at something elssz cthex ©
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Schcol Administrators

1. Active support for your program froo. scinocl a
extremely helpful in implementing it. This is esp
the ea+ly stuges of the program.

2. Stimulate administrators and teachers to innovaze with yocur
program to meet unfilled student neecs. Helr them to see that it
is better to innovate and be a leader than to be forced to change by
commun- ty pressure or legislation.

3. Avoid selling your program on the basis of adding sorething else
o the curriculum. Many school administrators think the curriculur
is already ove. -crcvded. Talk instead of setting priorities and
meeting student needs 2nd how the prcyram is a means rather than an end.

4. Get the administrators and teachers to accept the goals of your
program and then show them the materials which you have for helping
students reach their goals. You are selling a program not a
textbook. ‘

5. Be flexible in how you get your program in the curriculum, and
you can ir.crease the possibility of its being implemented. A new
program almost always creates schieduling difficulties.

6.. Don't count on administrators and teachers to keep you iniormed
about what is going on with your program. You will often have to
take the initiative yourself to f£ind out what 1s happening in
the classroom.

7. Try to get school administrators involved in your training
programs for teachers, so that they w&il know more &about the program.

8. The physical arrancement of the classroom will ‘affect your
progr-m. Student discusslion or group guidance are difficult where
students are sitting at desks which all face the front of the
classroom and are bolted to thz £f£loor.

Materials

1. Prer-.re materials which simply and briefly explain your program.

Th .11 be valuable for promotional and public information
ac. . vities.
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2. See to 1+ that administrators, counseleors, and taachers

closely exanine the materials for your program. They often mLs-
understznd the program hecause they do not know what 1t is tiying
to acc-omplish and how the materials can help the student reach
the program's goals.

3. Demonstrate, in your training program, how student materials
can be taught. Don't assume that the instructors will know
how to most effectively teach the materials.

4. Be sure that the tazachers' materials contain specific and
detailed background reading suggest:ons for the instructors.

5. Make sure there is enough money in the budget for instructors
to obtain the referenc: and supplemental materials they need to
teach your program.

6. A great deal of free supplemental materials are available
for teachers and/or students from local, state, and national
organizations and groups.

7. Carefully evaluate any supplemental materials you provide for
the teachers or studerits. Don't use the materials just Lecause
they ars available.

8. Provide the teachers, or have the tesachers develop, supple-
mental materials which will localize textbook content.

9. Keep up v « ties with the people who support your program
and/or who teach it through mailings of supplemental, promotional,
and other types of materials.

10. Many of the teachers will be tied to the printed page.
Identify audio-visual materials which can be used with your
program, and develop new materials when there is none available,
or what is available, is not appropriate.

11. The teachers will often not know how to maximize the use of
audio—visual materials and equipment. They will turn on a TV
program and sit in the back of the class with the students and

do and say nothing. You will have to assist them in learning how
to make wise use of audio-visual materials and eguipment.

Studernits

"1. Your program should help to bring about some changes in
students' understanding, attitudes, values, and bhehaior.

2. Recognize the sprecial characteristics or the students for
whom your program is designed. Preparss your materials and teachers

for the right audience.
125
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s like ox dislike about voul program will oo
3 - -~

3. What the tszache T ou
attitude toward thezr lz=

reflecrted in the stu

4. There 1s something for students oif a
motivation in occupaticnel orientation programs.

Community and Public

1. Discuss ycur program in the community, and have your asscciates
do likewise. Keep the prblic and professional groups informed
about what you are doing and why you are doing it.

2. 1nvolve community leaders and other appropriate individuals
and groups in participating in your program.

3. Find out who is opposed or neutral toward your program and why,
and either win them over to your side or ignorxe them.

4. Work for those who work with you. Help individuals and groups
who are assisting you in your program.

5. Encourage teachers to use community people in the classroom
when their experience, background, or training will provide additicnal
insights for the students.

6. Cive public recognition and awards to the teachers and admini-
strators who are involved in your program.

7. Invite people to visit the classrcoms where your program is
well-taught. The desire to emulate a program often begins with seeing
it in action.

8. Occupational orientation programs have some built-in advantages
for getting parents interested in what is going on in the classxoom.

9. Coordinate your occupational orientation program in the schools

with other programs in the community. Human resource development
takes place outside the school as well as in the classroom.

PEP 8/70
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summary of the events that have occurred during the last five Javs.
Actually, each of you sitting here has your own filtering system as
to how you accepted the ideas and the presentations that have been
made to you during the last several days and that iiltering system
is certainly based on your own experiences. I know that at cofifee
time, in talking to several of you, you thought that the strenath
of this workshop was that a real, sincere attempt was made to bring
together a heterogeneous group so that you could exchange ideas,
and as far as I'm concerned, we certainly have been successful in
doing this.

T am sure that some of you will be leaving today with possibly
two pages of notes, a lot of doodles on them-—-I'm sure that a
number of you will be leaving with about 30 pages of notes. Again,
in looking over some of your shoulders, looking at your note pages,
I've noticed a little star or an aryow towards a particular item.
I have a feeling that you will go back, dictate your notes of the
conference, and these starred 1deas will be adapted within the
framework that fits your area, that fits to your experiences, and
I think you have every right to consider 1t as an innovative progxram.
vou will have takern a seed from this seminar--as you all know,
the word "seminar" does come from the Greek "to seed; to seed an
idea'--a=d know that this is what has occurred during the time
that you've b&3n here.

In looking toward a critique or an evaluation of the institute,
you know we all kind of r lay the Monday morning quarterback, and I
have a feeling that every single one of you, at some time during this
week , has had some thoughts running through your mind--you know--"If
I were running this conference, this I would have done. Well, you
know, Art performed the courtesies as far as I personally am con-
cerned, in calling me~~oh, several months ago--with his preliminary
program—--in fact, as I recall, he sent me a copy of it, and as I
further recall, I dicd make some notations—-I don't recall now
whether we talked over the telephone, or if I actually sent him
something. I guess he must have taken some of my thoughts into
consideration, because Sunday night when I looked at the program,
it sure looked good! So he must have! You know, though, today,
I wouid still like to play the Monday morning guartexback and if we
could roll back the program, I think that because of the eXperience
of the last five days—-I don't know how you feel about it, but I
think I would have liked to do some things a little differently. To
begin with, I think I'm the only speaker who has been with you
during the entire conference. I think that these very good men that
we have had with us are missing something--there is something of
themselves that I would think that they could not give to you because
of the fact that they were here for such a short period of time.
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with Clary.

@] rne ; A [N
rstand his wprixority syscems. He might 2150 bhave gained
Fyom thls group sce Ldsas that possibly he di1dn't counsidey. i
think that the interchange of ideas is extremely rmpolrtant. 1 uhrink
Lhav 1s one of tihe most significant things that cams sut Lrom th.s
1

se

conference; I thind we & ;

tr1s kind of format is expected by the United States Oirile. But

vou know, we just don't have the kind of devivce va=t to ase tThie

potential of a group like this. I think that we can see tni

put what has occurred in the "show and tell' portion Cf our Lrogrdn.
¥

1 knew this before we came, and yat 1 gue:s
s

o

I

There are so many people here who have had experiences that they
would like tc bounce off of others with similar ianterests. Too bad
oul i
1

we &

S
d not eke out just a few more of thesge CoOntriburion
Wouldan ©

it be wonderful if we could find a method whereby we could
ubilize the full potential and interesc of a group such as this?
Fossibly 1t would be an objective and direction ror a Tutiuire

institure. We have just scratched the surface of the uotents al

¥

that 1s here.

In golng over my notes of the speakers, I think we have done
pretty well in looking at yesterday and looking at today. I think
that in our presentations this morning, we had the first indications
of what we might like tec do in our tomorrows. I would hope that
1t would have been a possibility to take a little more time for the
tomorrows, because I think this is really one of the problem areas
fhar we have to deal with in educational planning. There is thas
whole problem of forecasting, of trying to get some sort of impression
as to what tomorrow is all about. Those like you who have planning
responsibilities—~this is where our real contribution should be.

You know how forecasting is typically done. We are talking about
tomorrow's sales and manpower forecasting. On this invisable black-
board that [ have in front of me, we have the perpendicular lines-—-
the vertical being events, the horizontal being time. If we would
disperse events on this chart, typically, in forecasting, a trend
line is drawing to reflect tle movement of these events up to the
present and typically a dotted line is used as a direct extension
of the trend. If the environment is such that we feel optimistic,
the dotted trend line will reflect about a l5-degree increcase above
the trend-—if the environment is pessimistic, we will more than
likely extend the dotted line at about 15 degrees decrease. Look
at the terrible assumption that we make: that apparently locking
to tomorrow is basad on the yesterdays and the todays. I think
that looking to tomorrow by only looking at today is a poor premise
upornl with to base our planning. How many have read Peter Drucker's
128




book, out the last year or two, called Age of Discontinuity? It

is not the easiest thing to read. If you are looking for a
landmark piece of literature, though, I would suggast you take

a look at it. What Drucker is suggesting is that looking to
tomorrow with the technology moving the way that it has been, with
society moving the way that it has been, we Jjust can't look towar3i
a continuation of the trend line as really being an indice of
something. He contends we have to look toward a discontinuity--—
that there won't be a line, solid or dotted, but there might be
something completely different that would take off on the third
axis or Ffourth axis or fifth axis, if such a think is possible:
that it might be a mushroom rather than a line. Now, I am sure
that your parents and their parents have probably made a similar
remark-—-tomorrow to them was an ambiguity. I am sure it was true
at that time, but I think that the rapidity and mass of change
that we are involved with could very well enable us to say at the
present time that change appears to be snowballing at such a rate
that we have to stretch our thinking into looking toward an ambigaity
that goes beyond a trend line ir. order to get some sort of a feel
as to what is ahead of us. You all are educational leaders and
you should go out of your way to develop a tolerance for ambiguity.

There have been a number of thin s that have been covered
this past week. One can be the problem area that I will identify
as our value system. If we had a sociologist on our panel, we
could spend some time with the theories on occupations. We
could look at white collar workers and blue collar workers as being
on a different level than cther types of workers. This appears
to be ingrown into our culture. I think if we¢ look to the possi-
bility of discontinuity, here is a p’ ce where a change really

might really occur. Somebody brough: 'p in our discussions tnis
morning the value system regarding c rette smoking. Think
back ten vears as to the change our ture has made in viewing

cigarette smoking. What did it take .o bring this about? It

took the use of mass media. It tooi all that Madison Avenue

had to offer to counter the Madison venue of the tobacco industry.
It took action and counter-action t« bring this value system
change about. '

I notice in a number of the booklets that were passed around
today, publications of the ASCD (Association for Supervision and
Curriculum Development). I have been very fortunate this past
vear in that I am, and will be, involved for the next two years
serving on a national commissicn dealing with occupational prepara-
tion. Remember that this is an academic organization, not a
vocational organization. We are not looking toward putting out a
booklet; we are looking to a program of meeting with the Cronkites
and Brinkleys and actuvally trying to institute mass media as one
approach of trying to change a value system problem. This certainly
can be looked upon as trying to change the future and not being
dependent upon a trend line as to what we have today.
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£s this weelr, the use of
used a unegative stereotvpe of tharn
of vou fojlow the "VWall Street Journal”
faw monihs thava bhavs bhaen sevaral
Uniced Auuo Workers in BLeo. el
Ceneral Motors. [ am intrigused wit
cld—-tima union lzadevs h:
1e & growing rarosntagze of wo
They ave rnos inuesesied
if vou please, &nd scme youth, 2
svolving and developing. Thay have gor time o0 their s
there might be a dvcade r
different from what vou ps

nelve codav, What implications will

thig have As far as what we do and don' do  2id now wWo percesivi

occupaticnal preparation? I gave that as & single example:
certainly many eothers could be brought forth.

I don't know how many fans of Marshall McCluhan we have
in. the group. L think we really have to put on filter as far
as going through soms ©f the material published by this very
prolific man. One of his ideas that has impressed ma~-again
in this very difficuii arca of forecasting—-he contends that
we look to the art form—-we see in the inhibited arcist that
which serves as a forecazi of things to come. I don't know
how original this idea is, but let us just consider the "hippy"
movement, for lack of anything better to call it. What is the
hippy movement going to do as far as the value systcem is con-
cerned, in the way they look at the concept of work? We have
all been brought up under a protestant echic tcoward work as
belng good, and I think there seems to be, in many different
respects, a new culture evolving that might change this con-
cept. L deo not know if it will grow. If it does, rhisz has,

I think, some rather interesting implications: it is a culture
of non-work. What is our Faederal government doing as far as
some of the legislation which is encouraging this? 1s thas
good or is this bad? What implications will this have tor your
educational planning--occupational preparation? I chank this
1s the question you sghould ask.
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5 32 L1 segmsntation 1s xatel e
of new job titles. Lire Magazine, acout a moenth age, desoriped
4 doctor’'s assistant, a segmentation of the medical field work.
In how many other fislds have we seen this sort of thing occur?
Mavbe one of the answers to the rapidly moving technology 15 not
ro have our students invest so much of theix time in preparation.
My dad was a watchmaker; he spent a seven-year apprenticeship in
tha eold country Thie is comething of the past. Maviie 1t would
he better to develop a work force which does not have t
commitment to an area.

i

hat deep a

I would like to mentiorn. the final proklem here in regaxrd to

looking toward the future. This is the problem of dealing with
change. I think we all, being in the particular business that we

are, would contend that we are change agents, that we understand,
and yvet. if vou really look inwardly within vourself, yon will

find vou are what yocu are and get the present good salary that

you are getting because of the experience base that yvou have devel -
oped; and a rapid change 1s going to threaten that experience lase.
It is going to threaten the pers~-n you see as vours=lf I thinl:

our voung, I think 2all of the work force has faced similar probliems.
Wwhat does this do, or what implciations does this have in our devel-
oping K through 12 material as to what the "world of work" is all
about?

I would like to ciose, if I can,; with a guote from a card that
I have used a number of times in presentations. It is something
said by Mr. W. Willard Wirtz,; Secretary of Labor several years back:

"A job used to be, almost universally. something a man
expected to do the rest of his life, Often he inherited
it from his father, and his family name frequently came
from the craft. Or his lifetime work was dictated for
him by the accident of his hirth near a particular field
or mine or seacoast or forest or factory or mill. Yet
suddenly a man's work has beccme directly geared to the
developments of a science he neithexr controls nor under-
stands, and therefore fears.
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CCCUPATIONAL ORIENTATION PROGRAM

GROUP I
August 3, 12790
IDENTIFYING PROBLEMS OR ROAD BLOCKS TO CAREER CRIENTATION AND
’ VOCATIONAL EDUCATION

Group agreed to accept as a starting point for discussion the problems
in Occupational Orientation as enumicated by Dr. Clary.

I. ATTITIUDE: Teacher and administrators need to accept need for Occupational
Orientation. Without their involvement it will not be meaningful. There
is a need to change attitudes before "method and technigues" are developed.

Community is going to have to be sold first before implementation of a
program. Parents feel that teachers and counselors will lock students
into specific vocations (which was first the fault of the administration).

Since we as educators orientated the public that "everyone has to have

a college education" in the first place, we can by the same tcocken reverse
this attitude.

Parents involvement: &Advisory council, this group will hear all kinds
of problems, will disseminate information more effectively than adminis-
tration can.

Professional vorational educator has to have attitude revised. Title of
"Careers" can include all vocations and be more successful. Vocational
educators have to be flexible.

Attitude of business community is important factor in developing orienta-
tion program.

SHOULD OCCUPATIONAL ORIENTATION BE COMPULSORY?

Discussion — It should be worked into all areas of curricula. Specific
career classes can also be held but do not be so narrow in
our thinking by limiting it to a specialized course.

Rebuttal: - Not every teacher could handle this well, however.
Group - Agrees that every student should be provided with opportunity

to have career orientation whether it be through a specialized
course or not.

fad
b
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IT. PERSONNEL: One problem with personnel is lack of merit system. Until
teachers are well-informed in this area, they will not feel comfortable
in teaching in this area. It is difficult for changes to be made in
curriculum develcpment in teacher training program. Teacher educatoxrs
should be informed of the thinking of this Institute to take back to
their institutions of higher learning.

Teachers can improve by ccordinaring their curriculum as it is related

to other fields.

Successful orientation program will depend on the "teachers." All
(elementary, secondary, vocational and counselor) teacher should be capable

of vocaticnal orientation.

Paid in-service training for teacher is necessary and more effective way
to get into a career orientation program.

[II. MONEY: Resourse people from communiiy can be used. Pupil/counselor
ratio should be reduced. We should take a loock at teacher "use of time."

Need more true research in discovering ways to do a better job.

Money is not entire answer in this area. Substantial financial support
should be given to in-service training.

IV. TIME: Scheduling is a big problem.
Good results have cc e about by teachers who are willing to do extra
vvork and by giving more time than is required. This burxden should not

be carried by a few.

The teachers could use "time" to teach students skills as well as teach-
ing them to be capable of going out into life and/or on to college.

We are tied to tradition, hourly restriction, etc. by State Board reguire-
ments.

Middle school is advantageous.

V. PROGRAM: Ways orientation has been conducted as not been getting the
job dene. Communities do not know what each other is doing. "Need for
better communication. Research results could be made known.

VI, COMMUNICATION: Do we communicate as well as other areas of education?

Do we wrlte as well?

People who write about their programs will "Love the money."
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OCCUPATIONAL ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS IN CAREER DEVELOPMENT
August 4, 1970
I. INTRODUCTORY ACTION

A. Selection of key personnel to put in workshop (counselors, teachers,
administrators, Directors of Schools, coordinatoxs, etc.)-

1. Contact leaders of industry and labor leaders.

2. Select advisory committee from community, people including parencs.
3. Educational leaders and consultants.

4. Employment Security Commission.

5. 1Include students.

B. DlMeeting held for Orientation on Career Development with school
personnel.

1. Svatement ti.at past education has not been effective.
2. Planning sessions to deteriine aims and objectives and newxds.

C. Meeting with irdustrial leaders for recommendations.
1. Industrial leaders reinforced need for better trained personnel.
2. Attitudes
3. Standards
4. Communicative skills
5. Employer—employee relationships

D. Field trips by education people to industry.

II. DEVELOP CURRICULUM TO WEAVE CAREER ORIENTED MATERIAL INTO ALL AREAS OF
EDUCATIONAL EXPERIENCE 1 -~ 12.

ITIT. WORKSHOPS TO TRAIN ALL PERSCNNEL TO BE INVOLVED. (IN-SERVICE)
IV. ACTUAL IMPLEMENTATION BY SCHOOL PERSONNEL

V. EVALUATION AND FOLLUW-UP.




OCCUPATIONAL ORIENTATION PROGRAMS

August 6, 1970 - Group I

SUMMARY
IDEAS THAT WERE AGREED UPON IN OUR GROUF:

L. Tap community resource person who are willing to help and get involved
in developing programs in career development.

IL. Assign person in industry and community to head advisory council commi-
ttees who will help develop vocational educatiocnal planning.

IIL. Invite counselors outside the field of education - who will bring
industry concepts to vocational prodgrams.

IV. Take teams from different schools for career training. These teams
will develop plans for their own schools. These team members will
become leaders in their own schools. The state (or university) will
provide consultants who would provide help for on-going programs.

V. Free a counselor or gqualified motivated person to Career Orientation
programs, in the systems.

VL. Counselor training, pre of post, should include work experiences in
industry. Teachers should be encouraged to work in industry, too.
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OCCUPATICONAL ORIENTATION PROGRAM

GROUP IT
August 3, 1970

PROBLEMS AND ROAD BLOCKS IN IMPLEMENTING THIS OCCUPATIONAL ORIENTATICON PROGRAM.

I. ROADBLOCKS

A. Expression or impression of disinterest by pupils.

B. Lack of orientation at elementary level.

C. Teachers lack of ability to deal with individual differences.

D. Teachers lack of background in other than "teaching."

E. Lack of teaching technigues in terxrms of learning skills.

F. Lack of involvement of learner and community in determining what should
be taught.

G. Many teachers do not understand how people learn.

H. General ignorance of the ocbjectives of vocational education K-12.

T. Teachers are not adequately preparing themselves to fuictic y effec—
tively.

J. Teachers are noct provided the incentive to improve themselves
appropriately.

K. Inadequate pre-service training.

L. Youngsters generally do not understand themselves.

M. ‘"Lock step” education process hinders career development and the
education of the whole individual.

N. TLack of clear concept of what career development is.

O. Present career orientation is offered in -too superficial a manner.

P. TLack of teacher involvement in preparation of material.

Q. Lack of confidence -in involving teacher in development of material.

II. PROGRAM PLAN ROADBLOCKS

A. Lack of framework for career development in curriculum.

B. TLack of high rating in priority of.total education.

C. Priorities shift with funding of programs.

D. Prcecrams too often are built on "soft" federal monies.

E. Priorities and time allocations do not balance out.

¥. Programs planning is done on the basis of .Carnegie Unit . instead of
the needs of the individual and the labor market.’

G. There are presently too many alternatives to legitimant career work
that -our society accepts.

H. - We are not using the resources of the community in our career orienta-
tion programs. ' ’ ‘

T. Administrators are reluctant to involve the community in program
planning.

J. Advisory committees are too often used as a formality rather than
as & real functioning organ of planning and evaluation.

K.  Small pressure groups too often carry excessive influence in the
planning and implemeniation of programs.

I.. Lack of knowledge of how much solid or committed funds are available
hinders long range program planning and development.
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OCCUPATION ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS IN CAREER DEVELOPMENT

August 4, 1970

I. OBJECTIVES

A. Develop a positive self-concept.

B. Learning an appropriate role for male and female.
C. Learning skills of ingquiry.

D. Identifies with workers and concept of work.
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II. INTRODUCTION

Recognizing the national concern.for occupational education and
in keeping with the aims and objiectives of the 1968 Amendments to the
Vocational Education Act, a career oriented curriculum should be developed
in our schoel district..




TIT. SOLUTIONS TO THE ROAD BLOCKS IN SELLING A CAREER DEVELOPMENT PROGRAM

A. Cite, accrued district benefits.
B. Use of media (press, etc.), hire professional help.
C. Obtain committment of each sub-group or parts of advisory groups
to pledge money, time, and resources toward the development of
progra:s.
D. SOFT program - Student Occupational Field Training. Assign students
'to_a day with a tradesman to develop an understanding of the work
" and the worker (Imgplement industrial contact program).
E..  Student data made available to staff including teacherxs.
F. Distribute materials such as "I've taught in all" to teachers on
a_regular.'“
G. Utilize group dynamics, type workshops which allow for inter-action.
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OCCUPATIONAL ORIENTATION PROGRAMS

August 6, 1970 - Group II

SUMRY

We recognize a need for less criticism and more action with a willing-
ness to innovate.

We recommend the creation of system readiness before attempting imple-
mentation of new and unique programs. This might be done through in-service
activitv cutting across subject matter lines on a horizontal basis to promote
career development programs in education K-12. Then start working vertically
involving teachers of various levels and subject areas by having them work
together resulting in better perspective of their responsibilities in contri-

buting to the development of all the needs of their students.

.
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I.

II.

III.

Iv.

OCCUPATICNAL ORIENTATION PROGRAM

GROUP IIX

August 3; 1970
IDENTIFYING PROBLEMS OR ROAD BLOCKXS TO CAREER ORIENTATION
AND VOCATIONAL EDUCATIOL

Terminology and Semantics: Some parents (and others) caktegorize vocational
courses as being for someone else's children.

Personnel:

A.

Vocational teachers are own roadblock in terms of image, self esteem,
ress.

B. Teachers lack of background and or training in world of work.

C. Teacher trainers, as above, no philosophical base for teaching.

D. Counselors, as above, degree and certification problems, lack of time
because of other duties, lacking in number, group guidance infre—-
quentliy.

E. Administrators, as above, burdened with pressures of full schedules,
reports, and state reguirements.

Program:

A. Should orientation be a class or integrated with academ.ic subijects.

B. Vertical articulation not effected.

C. Categorization of "disadvantaged" and "handicapped" created problem.

D. Money is a problem.

E. No clearly defined philosophy at any level.

Community ERelationships:

A. Lack of community involvement.

B. Lack of knowledge of emplcyexr — employee relationship on part of
students.

C. No survey of occupations and resource people.

D. Lack of availability of jobs because of problems with union regula-
tions, labor laws, and liability.

Students:

A. Tack of commonality of background.

B. Academically oriented.

. . 0141
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OCCUPATION ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS XN CAREER DEVELOPMENT

August 4, 1970

PHILOSOPHY

We believe that introduction to careexrs snould he part of a K-12

Continuim. It must include a total involvement of all curricular areas,

all administrative staff, students, and the community. The orientation

should broadly cover all levels from entxy level jocbs to professional.

SUGGESTED ACTION STEPS

A,

B.

F.

Secure a person with leadexrship ability to sell the need.

Develop an advisory group consisting of teachers,. counselors, adminis-
trators, students, and community to determine prdécedures.

Pre-service work-shop, possibly» s~r e prlanning grant.
Lo o B v.L,gZ‘aIn.
Full impldmentation.

Employ strong coordinator to assure contiruance and organization of
content.



OCCUPATIONAL ORIENTATION PROGRAM

August 6, 1270 - Group III

SUMMARY
I. PHILOSOPHY

We believe that introduction to carzers should be part of a K-12
Continuim. It must include a total involvement of all curricular areas,
all administrative staff, students, and the community. The orientation
should broadly cover all levels from entry level jobs to professional.

II. MAINTAINING VERTICAL IUTEGRATION

It is imperative that the Jr. high program be developed with full
articulation between the K-6 and Jr. high as well as between the Sx.
high program. We visualize the approach as two triangles placed together
to form a diamond shape. The bottom point of the diamond indicates that
the student in early childhood education has a limited but specific
perception of the World of Work. The elementary "vocational awareness”
program would seek to broaden the sensory and informational base of the
primary and intermediate grade child.

At the Jr. high level the broadening process would be reinforced
and extended with an emphasis being placed on "hands on" actiwvities.
For some students the narrowing toward a specialization may start.

For others the exploration would continve into high schocrl. Obviously
a gray area of individually varying width would exist at Tacture.

III. SUGGESTED ACTION STEPS

>

\. Secure a person with leadecship ability to sell the need.

B. Develop an- advisory group consisting of teachers, counselors,
administrators, students, and community to determine procedures.

C. Pre-service mult-session work-shop, possibly secure planning grant.

1. Establish incentive (credit, pay. released time)
2. Use human relations approach to establish harmonious working

relationship.
3. Develop Jr. High career development curriculum.
a. Define local needs - surveys, manpower information, etc.

b. Draw up tentative plan.
:. Bring in consultants who have established successful programs.
d. Finalize trial plan.
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D. Pilot Program
D. Evaluate and revise
F. Full implementation

G. Employ strong coordinator to assure continuance and organization
of content.

o
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OCCUPATIONAL ORIENTATION PROGRAM

GROUP IV
August 3, 1870
IDENTIZFYING PROL.JEMS OR ROAD BLOCKS TO CAREER ORIENTATION
AND VOCATIONAL EDUCATION

Mutual Agreement: Focus on things we have most hope for accompliishments,
mcat proud of.

Involvement of learner, parents, and community.

Realistic approach to teachers, their expertise and

how to use this. Best channels for getting together
on contributions of each grade level and area toward
XK-12, etc. ‘

Sterling Peterson: Oversees individual arts program - construction shop,
communication shop. ztc.

Stanfront schools: General Mills Toy Business, 30 kids, Honeywell -~
$50,000. Send their own top management, photogra-
phers, chef, cafeteria.

Work Experience Career Exploration: 1/2 day and scnool 1/2 day- Kids
working in Interstate Cormerce.
Will have 15. Opportunities for
community, such as opportunity
to help, work opportunity ceanter -
designed for drop-cuts, boys and girls
together, rotate through.

Lots of experiences - Business

~.Gene Wiese: Five Jr. High Schools - 7 through 9.
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ERIC

Aruitoxt provided by Eic:

Del Valdez: More affective department head, rural backgrouad counselors busy
with record, try to think what teachers want - not so much talk, work with us.

A new program last year of mini classes. The classes wvers two hours,
twice a week, for 1/2 credit, taught in vocational oriented classes a¥texr
school. I+ was a voluntary attendance and the students were exposed to

vocational programs. 1200 students signed up for the mini classes.
First Objective: Help education teacher redirect thinking. This year
department heads polled students -~ "150% more realistic."

Most popular vocational area is in business education, and health
occupations, placed on the job.

Don Simmons: Wide experience as general vocational consultant with state
department. Been in 800 school buildings. Iowa program is now career educa-
tion. Interested in staff attitudes. This fall we’ll do group counseling-.

Staff attitudes: K-12 awareness - challenge most important aides to
teacher in classroom involve teacher education institutions.

Jesse Jon~s: 16th year, stayed in shop as counselor for 16 years. St. Louis
scoreboard - every teacher, every parent, every student involved with work-
study program - "Stigma of Dumping Ground". Boy or girl computer training -

excellied in math.

Barbarzs Sorenson: Jr. High counselor, exemplory. Complete testing program
in comncction with English. No letterxr grades, levels "works on occupations”,
"want-ads" top research. Occupation implemented in Social Studies -~ what
they do has dignity. Master Teaching Schedule - helping students make deci-
sions and set goals for themselves, make changes. Parent rsesources — one
father is an interviewer. One field trip weekly.

Talked with parents about past high schools plans. One unit in basic
personal up~dating. Interest gradually spread.

Maury Guptill: Never certain on high school or jr. high. Talked a lot with

kids in homes, assigned teacher to visit, trying to get teacher involved -
team thinking. ~

Lee Cavnar: Developmental in nature. How are you to help them on different
levels?
Tom Williams: Tnnovate, write proposals. Title I Coordinator, 17 year olds -

6th grade. Eight guides, Multi-cluster occupations, grouping by age rather
than grade, 3-6 years to get through, self-understanding through contest,
work sheet, occupations, through town.
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OCCUPATION ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS IN CAREER DEVELOPMENT

August 4, 1870

I. PROCEDURES

A,

O

ERIC

Aruitoxt provided by Eic:

Invite counselors outside the field of education - who will bring
industry concepts to vocational counseling and vocational programs.

Tap community resource persons who are willing to help and get involved

in developing programs in career development.

Prior to certification, counselor training should include work
experience in industry. Teachers should be encouraged to work in
industry, too.

~ Take teams from different schools for career training. These teams

will develop plans for their own schools. These team members will
become leaders in their own'schools. The state (or university)
will provide consultant; who would provide help for on-going pro-
grams. ‘

Consider eliminating the word "model'. 'Model" appears better than
a program. A model-is temporary. St. Louis no longer has Model
Cities = just a city to improve.

Assign persons in industry to head advisory council committees
who. will help develop vocational educational planning.

Free a counselor from coordinate vocational education programs in
the systems.



OCCUPATIONAL ORIENTATION PROGRAM

August 6, 1970 - Group IV
SUMMARY

We reéommend citizen and/or staff committeés charged with study and
plans for establishing a unified educational program.

We believe that combined planning for a comprehensive career develop-—
ment plan (X-12) must be considered an essential element of the total edu~
cational program. We believe the criteria proposed by Dr. Tennyson would
be wvaluable basis for developing such a program.

Whatever the starting point for such a program, the involvement of stu-
dents, community, is vital. With reference to the early grades, the stress
on attitudes basic to self-worth and a good understanding of the world of
work are critical.

In the Jr. high vea_u, youngsters are most curious about the adult
world, the decision they will be making and things they nded to know to make
those decisions. They must understand that education is vital in prepar-
ing for a successful career at any level., At this time the world of werk
needs to be introduced on the broadest possible scale, with as much explora—
tign as possible into the real experiences related to the world of work.
It%s a time when young people are becoming more independent and a crucial
time to explore and experiernce the world of work, the society and economic
system, that will permeate their lives.

Advisory Committees must be structured to take real responsibility, for
goals, direction and widespread community involvement and support for the
career development plan. People who are genuinely involved will insure the
success of the program. ’

We further recommend that the Institute brass work on an -inventory
participants-involved in significant, programs in thls area. (Survey
attached) '
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II.

OCCUPATIONAL ORIENTATION PROGRAMS

GROUP V
August 3, 1970
IDENTIFYING PROBLEMS OR ROAD BLOCKS TO CAREER ORIENTATION
AND VOCATIONAL EDUCATION

ATTITUDES

A,

Reservation on the part of some as to whether the junior high level
is the appropriate time to initiate the Occupational Orientation
Program.

B, Shouldn't the need of the student be the criterion as to when is
the most effective time to initiate such a program.

C. VNegati-=2 ati._tude of parents *toward certain areas of vocation are
definiws prcilens,
Emphasis on grading by parents, t=z=achers and students,

D. Increasing =wmphasis on acadamic achievements by some =chools.
Apathy towards changes on the part of school's administrators, teachers;
Board of Education and the community.

E. Lack of vocational experience and knowledge on the part of our
instructional staff.

F, Lack of effective communication between vocational educators and
the community.

PROGRAMS

A. Need to have administratecxs, counselors, and the total. staff to be
involved in planning the program.
Rigid program guides.

B, Misusge of tests.
Need to clarify what this orientation program will include with the
students it will involve.

C. Question as to the need and extent of this orientation program before
the junior high level.

D. How to motivate or reach the students in need before they drop out
of school because of boredom or other causes.

E, Need to structure the program that would be most relevant to the
child at the level of his interest.

F. Inflexible school schedule, grading system, and tradition, are other

blocks.



III.

L]

PERSONNEL

AB

Need to clarify the kind of personnel desired to handle the occu-
pational qrientation program effectively.

BR. Need for in-sexvice training to update, the upgrade personnel.
Téacher educators need to be involved in preparing personnel.

TIME

A. Need to resolve probl - m oi oroviding additional time needed by
teachers, administratozs, =nd esvecially studgnts.

B. Probliem relating to tr =nsneirtar=on of studenté that z=ght be
needed for program.

c. Need for more flexible s zdulimz of student time.

- MONEY
A. Prioriéies for fundihg.



II.

III.

IVv.

VT,

OCCUPATION ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS IN CAREER DEVELOPMENT

August 4, 1970

DEVELOP PHILOSOPHY OF A CAREER DEVELOPMEI" “ROGRAM

values to be identified by considering existing policy and programs
or establishing a study committee to formulate a policy.

INITIATE PILOT PROGRAM IN SELECTED SCHOOLS

Selection of schools to be determined Dy a study committee with
Becard approval,

SELECTED SCHOOLS SET UP A PLANNINEG COMMITTEE
A. ZIdentify educational. views.
B, Develop behavioral objectives.

C. Establish evaluation procedures.

SELECT COORDINATOR AND PERSONNEL FOR PROGRAM IN EACH SCHOOL AND PROVIDE
TRAINING OF PERSONNEL ;

DETERMINE LEARNING EXPERIENCES

A, Direct, indirect, and simulated experiences.

B. Provide vocaticnal materials through resource centers.
C. Structured dgroup experience in interpersonal relationships.
D. Subject disciplines related to the world of work.

FACILITIES AND EQUIPMENT
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OCCUPATIONLZ .. ORIENTATION PROGRAM
GROUZ V

August 6; 1970 - Group V

SUMMERY

Ths group session meetings provided opportunity for members
tc share ideas and answers.

The conclusions of the group however, was that we could
have accomplished more had we understood *he objectives
of the group sessions more clearly.

The group recommends the attached outline of procedure for
the implementation of the career development program.

The program should not be offered as a separate course
but it should be integrated as a part of the total school
curriculum.

There should be a coordinator selected for each school to
coordinate the program with the entire faculty.



OCCUPATIONAL ORIENTATION PROGE
. GROUP VI
August 3, 1970

IDENTIFYING PROBLEMS OR ROAD BI.OCKS TO CEREE! ‘RIENTATION AND
VOCATION+.L EDUCATICN

I. PROBLEMS IDENTIFIED
A, Parents feel vocational education is termina.' and not for all students.
B. College oriented, community attitudes.
c. Unions.oppose.young people becoming orionted to txades.
D. Background of family toward gainful employment (remaining on welfare).
E. Attitudes of teachers within a school or sys—sari toward career education.
F, Cultural and economic programs cause "attitiie" changes in children.

G., Communications - selling programs to student.., parents, community,
: and administration, teachers,

H. Hes to make vocational education "pretigeous".

I. Adequately trained personnel who are interested in career education.
J. Lack of “appreciation for work" on part of students.

K. <Rigid curriculum redquirements.

.. Lack of exploratory courseé in high school.

M. Monay - state or federal monies coming. at "inconvenient" times not
coordinated with District fiscal year.

N. Responsibilities of teachexs - training institutions in preparing
perscnnel who can direct or teach "career orientation”.

0. 2ppropriate guidance or instructional materials - up-to-date, etc.

P. Commitment of Board of Education and administrators to careex orienta-
tion.
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II.

Iv.

VI.

OCCUPATION ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS IN CAREER DEVELOPMENT

August 4, 1970

Determine a follow—up of students to show what high school students
and/or graduates are doing and the need for a Career Development program.

LEADERSHIP AND IN-SERVICE

Gain approval to implement program and obtain a leader who may be
a principal, counselor, teacher, etc.

Involve specific groups of pecple:

A. Board of Education
B. Administrators

C. Teacherg-Counselors
D. Parents

E. Laymen

COMPONENTS

A. Physical plant

B, Staff

C. Funding

D. Long-range planning

DETERMINE GOALS, BEHAVIORAIL, OBJECTIVES AND LEARNING ACTIVITIES - TEACHERS
WILL NEED HELP FROM CONSULTANTS AND RESOURCE PECPLE.

" DESIGNING THE CURRICULUM

A. Cooperative work with specialist and teachers.
EVALUATION

What happens to studants? Is there a change in values, aims, self-
esteem?

155




OCCUPATIONAL ORIENTATION PROGRAM

Aaugust 6, 1970 ~ Group VI

Review existing programs and activities -- establish a Study Committee.

Start with one individual to introduce the plan to an interested Jr. High
school principal, teachers, and student. (Pilot program to start in one
school.) This is a future move toward K-12

General Career Orientation is assembly type sessions and must have an out-
standing speaker,

Implicate through Teaching aids:

I. Films
IT. Slides/taped combination
IITI. Informative pamphlet
IV. Invite former students now employed, to speak to classes

small class/droups sessions would then follow with guidance counselor,
interested teachers, and oriented career co-ordinator, sharing the individual

. class session responsibility, on a pre-determined regular schedule. (Will
vary according to local situation)

Example: One day per week in 8th or 9th dgrade, involve classes for one
vear.

Note: WE MUST HAVE TEACHERS THAT CARE ABOUT STUDENTS.
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vVI.

viz.

VIII.

IX.

XIO

OCCUPATIONAL ORIENTATION PROGRAM

August 6, 1970 - Group VI

SUMMARY
Problems are rather common to each area represented.

A design for a program could have value ta each area with certain

modifications to tailor it foxr specific emplimentation.
Funding is necessary in oxder to implement programs.

Procedural plans are of necessity to be tailored to meet
individual localities.

Any program to be beneficial should be phased both upward and down-
ward from the junior high level to eventually be K-12.

Total involvement of faculty must brought about if program is to
be successful.

Help promote meaningful curriculum at teacher and counselor
preparation institutions.

Redirect educational philosophy for teachers ~ make it relevant.
Creaie an awareness of .the world of work in the total community.

student-centered plans - create the importance of occupational
choice and preparation.

Accountability has to be an integral part of any adopted program.
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I.

II.

QCCUPATIONAL ORIENTATION PROGRAM
GROUP VII
August 3, 1970

IDENTIFYING PROBLEMS OR ROAD BLOCKS TO CAREER ORIENTATION
AND VOCATIONAL EDUCATION

Our group chose to begin with the roadblock classification presented
by Dr.
and exchange of ideas brought out the following:

Clary earlier. ATTITUDES, PROGRAM, PERSONNEL, FUND, TIME. Discussion

Major attitude concerns and influences to consider:

A,
B.
C.
D.
E.
F.
G.
H.
I.
J.
K.

Public

Congressional influences

Teacher

Student

Boards of Education

Administrators

Parents

"College bound" concept

The terminology vocational education
Community college "open dooxr" policies
Priorities

Major program considerations:

The adviscbility of group orientation at the Jr. high school level.
Do not want a pencil and paper type orientation program.

Urban needs are different than rural need in some cases.

We have a breakdown between theoretical and practical aspects of
orientation.

We must consider the desires and needs of students of Jr. high age.
Undesireability cf locking students to a track.

.We should utilize industrxy help.

Jr. high program should be broad exploratory - across all field.
Program should include boys and girls.

Work experience has a contribution to make.

Elementary school must provide some occupational orientation.
Teachers must be involved with program planning and preparation.
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Further discussion began to point out the difficulty of avoiding cross-—
influences of the categories we started with and led to a liberalized
discussion which brought out these additional ideas.

The group agreed that for our purposes we would have to assume certain
things were being done at the elementary school level and that we were con-
cerned with grade levels 7, 8, and 9 as <he Jr. high school. It was further
agreed that much needs to be done in occupational orientation at the Jx. high
level. The point was made that some thingS'gfg'being done but it appears
to be an uncoordinated piece meal approach in most instances.

We concluded the afternoon’s activities by starting to identify some
goals we would set for a Jr. high- school occupational orientation program.




OCCUPATION ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS IN CAREER DEVELOPMENT

August 4, 1970

What do we want to do:
L. Design = we assume there is nothing or little done at elementary.
2. Methods of achieving objectives

a. A. V, Material

b. Role Playing

c. Interest Inventory

d. Interviewing - guestionngires
e. Game Playing - simulated

3. Program or Course? What are the goals?
Agreed that we need a model of how to develop a program and
curriculum.
Try to build a systems approach on how to get this started.
What Steps to take to cause change in your community.

a. Define = need ~ power structure - advisory committee
b. Design =~ how to function

.c. Curriculum - who develops?

d, Implement = seguential? - Where?

e, Evaluation - up-date

4. Need to function on the Define and Design steps at this point.

5. Student needs, school needs and community needs we are consider-
ing as a pre~vocational level.

I. STUDENT NEEDS

A. Must be defined, must organize time and energy and must have an aware-
ness to the world of work.

B. Community involves people, organizations, students, faculty, and
) parents. ’

C. Ad Hoc Committee representing all segments of the community. May
need subcommittees, elementary, Jr. high, Sr. high, etc..

1. Who would organize this committee:

2. Power structure = Board of Education - Service Organization -
Administrators - Industry - State Vocational Advisory Committees -
Teachers.
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1I. KIND OR PATTERN OF PROGRAM

A. To design, bring in educators, and lay people (ad Hoc)

B, Break down to task forces by areas of concern

C. Advisory committee

D. Elementary - general occupation orientation, field trips, speakers., etc.
Junior High
Senior High

TII. CURRICULUM DEVELOPMENT

a. Educators task-force

B. Write curriculum

C. Facilities and equipment = introduction of program
D. Develop materials and resources

Iv. A. Teacher training—-- (Pre- and in-service)
B. Introduction of program
C. Utilization of community and other resources

V. EVALUATION

a. Advisory Committee
B, Flexibility to change and improve




MODEIL FOR IMPLEMENTING JR. HIGH CAREER PROGRAMS
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II.

III.

iv.

OCCUPATIONAL ORIENTATION PROGRAM
2ugust 6, 1970 Group VII

SUMMARY

Group discussion made the following points:

Establish or organize study committee to deterxmine the needs in the

local community for a career orientation educatiocn and opportunities.
Made a START. Involve total community. Dc not superimpose a program
on your staff., Utilize consultants and material from this conference.

Set goals and objectives.

Study legislation for relationships, influences, and change:s needed to
permit a workable Career Orientation program in your district. Also,
study State Vocatiocnal Plan and other influence on utilizing the com-
munity resources for a work environment.

As a group we would make the following recommendation:

A. The study committee should determine the s=cpe (K-12} of the career
orientation program.

B. That career orientation wherever practical and possible should be
activity - hands on experience.




OCCUPATIONAL " RIENTATION PROGRAMS
GROUP V1II

PROBLEMS AND ROAD BLOCKS IN IMPLEMENTING THIS OZCUPATI ZNAL
ORIENTATION PROGRAM.

(2} 1. Attitudes - community understanding of wozrld of work.
(4) 2. College orientation - in school and homes.
(8} 3, Lack of ccmprehension oI vocational educat-on by staff and personnel.

(6) 4. Jralousy of faculty* -~ additional fanding of time.

(4) 5. Transient neighborhood* - student moving.

(4) 6. L.strict organization - lack of proper lines of auth -ity.
(4) 7. o>dsplacement ¢f teashscs by personnel deparzment¥®.

(8) 8. uotivation of teachers to accept programs.

(7) 9. No identification of poten@ial drop-outs.

(4) 10. ©No regquired multi-elective programs.

{(5) 1ll. Inadeguate, inflexible scheduling.

(4) 12: No extended day, work study, field trips*.

(4) 13. Unavilability of job opportunities.

(6) 14. Student'attitude toward world of work*,

(4) .15. State education requirements*.

(6) 16. Adeguacy of curriculum - comprehensiv§ offerings.

(7) 17. Lack of student knowledge of vocational programs.

il
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OTCUPATIONAL ORIENTATION PROGRAMS
IMPLEMENTIVE CURRICULA PROGRAMS N CAREER DEVELOP:IENT

August 4, 1970

Recocnize broad scope of occupationral edu:. vwion by commuriity involvement.
The community will include staff, parents, students, and " -usiness. A sur-
vey ci the community will determine the availability of = rz=2riences.

I. STRATEGY -~ ORIENTATION OF STAFF BY:

2. Review of successful programs
B, Show results for students

C. Visit community Business

D. Involve student ideas

. Involve teacher organizations

{x

ITI. ORIENTATION OF PARENTS BY

A, Advisory committee made up of:
1. labox/management
2. Community Business
3, Parents
4. Student cross section
5. School related organizations

B. Once a successful orientation has been conducted, identification

of behavioral objectives for each subject area will be develcped
by the staff and student body.
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OCCUPATIONAL ORIENTATION PROGRAM

August 6, 1970 - Group VIII

SUMMARY

EOACBLOCKS TO IMPLEMENTATION OF OCCUPATIONAL ORIENTATION

GOy W
P )

State Regulations

Administration

Teaching Staff

student Interest - Needs
Parental Aspirations

Job Opportunities

AZTION MODEL

Curriculum Needs

1. New philoscophy

2, Statement of goals

3. Method of implementation

Orientation

1. staff

2. Student

3. Community

Development of Measureable Behavioral Objectives
1. Attitudinal

2. Performance

3, Social/economic

Student Exploratory Experience and Activities

Implementation of Program

Program Evaluation
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GROUP SUMMARY REPORT
Tuesday, August 4, 1970
GROUP II1

A nurber of concerns that we discussed have already been discussed;
however, we have taken somewhat of a different approach to this, we spent
a great deal of time discussing the Corvallis plan and felt that it was a
valid one. We considered the problems of implementing it in each of our
districts and felt that really what we needed to dc was remove the roadblocks
+that we enumerated yesterday. So we started on the premise that recogniz~
ing the national concern for vocational education an¢ in keeping with the aims
and objectives of the 1968 Act that a K-12Z career oriented curriculum should
be developed in our school system. And then on that basis what are the
things that need to be done. Ouxr approach was to overcome the roadblocks.
Now many of these schemes for removing the roadblocks have been already
discussed and I might just mention a number of the additional ones that were
mentioned in our group: Of course one of the major roadblocks was the need
for a change in behavior of all persons involved in vocational education.
That involves the teachers, the supervisors, the administrators, the commu-
nity, everxyone. So there is a massive problem there; and it was £felt that
in improving this behavioral pattern that we should primarily develop a type
of group action that involves a feedback in intereaction among people in the
group, that is to say, as opposed to a lecture type of instruction. I think
that this was quite a major point. Also, it was felt that the use of media
on a day-in-day-out, year-in-year-out basis through the leadership of a
professional media person was necessary in order to create and maintain the
appropriate image of all types of work. I think that this is the greatest
contriburtion that our committee could make ir addition to the other comments
that we have heard.

GROUP III

First let me say that when Art put that on the board he had "Phil and
Stud Invoivement" - Phil is suppose to stand fcr philosophy and stud for
student involvement. Let me say that we have here, strictly speaking, a
philosophy, but it's a belief ~ we felt we would like to get the first thing
down in our group ~ that we are really txying to accomplish. We believe. that
the introduction to careers should be part of a K~12 through 12 continuance.
It must include a total involvement and let me emphasize total involvement,
and that means of all curricusdar areas = all administrators, staff, students,
and the community. We didn*t put them in any particular order, but everybody
should be involved. The orientatinn should broadly cover all levels from
entry level jobs to professional level jobs. Before you can tackle any task
you would have to know what you are trying to accomplish, what you aims are,
and you should write down some goals, objectives, philosophy, or whatever
term you want to use--but you should have something to aim for. The second
report that I would like to make is talking, talking, and talking and nobody
mentioned student involvement. When we were gathering here at 3:30 we talked
alot about involvement, nobody specifically said student involvement.
We think,.I am guilty about this, and we think other people are, too, as
educators and Dr. Tennyson mentioned this morning, that we often talk down
and tell the kids what to do without asking them. So student involvement
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can mean a lot of things. We think that one of the earliest things on
each of those levels it would be very wise to have student involvement.
Our group would say that probably the best type of involvement is having
students actually sitting in on those groups. I think that you will find
that they have a lot to contribute and they also will thiink of things that
you have never thought of before and they'1l tell ycu just what they want.
Now you might not agree but at least you'll know what they want.

GROUP IV

We approached our group a little bit different than the others I think.
Yesterday we were each asked to identify ourselves and perhaps point out
some of the things that we thought were major strengths or accomplishments
in our respective work, Of course we found that we were very diversified
and very strong and able group. We did come out with a few suggestions:
we thought that perhaps one of the things we should do would be to free a
counselor to coordinate vocational education programs in the systems and
in this business and community involvement we took a little different approach.
We thought that perhaps it would be just as good for industry as it would
be for education to involve industry curriculum planning, objectives bg=-
havioral and otherwise, we thought that it would work both ways and that
each could profit from the other. We sugges*ed that we take a team of
different schools for career training. These teams would develop plans
for their own schools, they would go hack to the schools and identify them-
selves as leaders, and perhaps the university of the state department could
provide consultants for a follow up. One of the group members was Very
strong against eliminating the word model from the word procedures or models
of any kind. His suggestion was that the word model is very temporary and
that it appears better than the program itself. ' .

GROUE~K .

In our group we tcok the approach of more or less guidelines preparing
a program, not preparing but initiating a program. The general directions
that were given this morning in regards to attitudes, values, aims, etc.
and under values we thought they should be identified and reviewed in exi~t-
ing policies and programs Ox we should establish a study committee to formu-
late a2 policy. The next step would be to select a pilot and then the school
to identify the educational aims, develop behavioral objectives and estab-
lish some evaluation procedures. After this was comvleted we felt that we
needed to determine the learning experiences. It was our opinion. that they
should be direct, indirect, and simulated experiences and experiences pro-
viding vocational material through various resource centers. We needed
structured dqroup experiences in their personal relationships and subject
disciplines related to the World of Work. ‘

GROUP VI

We felt that we needed to develop a rationale for a career development
program and a follow-up study of the high school students or graduates was
needed. Perhaps a five-year study to show how many had dropped out, how
many had gone on to college and had achieved a baccalaureate degree. One
of our participants had some figures from Minnesota showing actually the
number who did complete college and we felt that this was needed to show the
need for a careex development program. Our second point we wanted to make
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was that we needed to gain approval to implement such a program and to find
the people to lead this program. Perhaps it sl.ould be the principal of the
school or if he has other duties, then it should be delegated perhaps to
the guidance service, the counselors,; vocational personnel, or Ssomeone else
in the school who actually can take a held and develop and implement the
program. But it was important to have the commitment or approval of the
Board of Education, superintendent, principals and then to obtain a good
leader.

GROUP VII

Again we started off as probably some of you did, kind of floundering
around trying tec determine where we were going and what we were supposed
to be doing and we finally decided to come up with a procedure and possibly
you might call it a systems approach to removing some of these roadblocks.
In order to remove roadblocks we would have to develop program OXY initiate
one. I+ would probably be up to us to be a planning coordinator in our home
cities to start this system going. And, of course, to do this we woild
have to take it to the administration, the Board of Edudation, and get their
approval on it and from there we would plan amn Ad hoc committee. Through
this Ad hoc committee we would be concerned definitely with student needs.
We wouldn't be just concerned with them, but we would also get them involved
with it. Through these educators and lay people we would develop task forces
and these task forces would develop a career program, Again, we felt there
were many plans that we could probably adapt to our own local community
and being twelve people from all different communities, we didn't feel that
we could accomplish this in an hour and a half or twc hours this afternoon.
Another aspect would be a teacher task force, to review curriculum. Basi-
cally, teacher-—oriented they would implement the curriculum and then from
there we would have to go into in-service training, pre-service and in-serxrvice
training of teachers. An important part of this course wonld be an advisory
committee for evaluation and make sure and if not change and yo from there.
So we would hope by using this approach, involving the community right from
the beginning and we would remove many of these roadblocks.

GROUP VIIZ

We felt that in orxrder to attack the problem you have to recognize the
broad scope of occupational -education through community involvement and
by we include the staff, parents, students, and the community business.
The way this is going to be carried out was by orientation of staff and of
the parents. An orientation of the staff, what we should set about to do
was review successful programs, to show results for students, to show this
to the staff, visit community businesses to get input of student ideas and
also, to involve teacher oxganization. In oxrientation of the parents we
wera going to set up an advisory committee and this would be made up of labor
and management, community businesses, parents, cross~section of students, and
school related organizations. Once this was accomplished, then we could
set up behavioxal objectives, for each subject area to develop by the staff
and student.body. One of the ways that we discussed the community involve-
ment is to have them meet with the education team and tell the educators
how they have now accomplished the educational goals that they should tell
them the things that they need from employees and the things that they are
not getting. To reinforce attitudes, standard, communicative skills inter-
personal relationships, employexr and employee relationships and this sort
of thing, industry needs to tell the school people so that they will know
Q@ to develop this into their curr@qﬁlym, School people must visit busi-

]ERi(} and have them show the actual wotki experience they hire from their school.
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GROUP OCCUPATIONAL ORIENTATION PLANS

BY GEOGRAPHIC AREA




TUCSON,; ARIZONA

We believe that there i=s a definite need in the Tucson Public Schools
for an organized program for Career Orientation.

As a result of this con-

ference we believe:

In

II.

III.

Iv.

VI.

II.
iIl.

iv.

vVIi.

O

ERIC

Aruitoxt provided by Eic:

That introduction to carsers is a definite part of a K-12 continum
and part of the total curriculum,

That total involvement is mandatory if a program of Career Orienta-
tion is to be planned and implemented. This would include students,
parents, teachers,; counselors, administratoxs, and the community .

That Career Orientation should include all levels from entry level
careers to professional.

That all of the curriculums have a part in developing and implementing
the Pprogram.

That a planned program will result in a better understanding of s2lf
and others.

That an implemented program will develop an understanding, apprecia-—
tion and respect for all careers and their importance to our society.

SUGGESTED ACTION PLAN

The conference participants meet with the Deputy Superintendent

to present materials and information for a Career Orientation program
with the purpose of planning procedures for initiation of a program
K-12.

Personnel involved will be: Curriculum Supervisors, Coordinators,
Principels, Teachexs, Parents, Students, Research Specialists and

Community.

We explore possibilities for financial sugport - local, state and
federal.

Recommend the appointment of psople to coorxrdinate the programs.

Plan in~service programs - resource personnel, selection of partici-
pants, develop instructional materials and teaching techniques.

Evaluation of the program will be made (short and long term).



DENVER, COLORADO

The group agreed to develop this report to be generally applicable
to any school district in Colorado, but having in mind the Denver Public
School System.

I. Report the efforts and results of this Institute to the appropriate
school power structure to initiate obtaining support and commitment
to the concept of K-12 career oriented education.

A, Establish need and jJustification
B. Utilize the attending Institute VIII group to help communicate

C. Communicate the fact that the Colorado State Board for Community
Colleges and Occupational Education supports and will provide
funds to develop the concept.

II. Recommend that the position of Coordinator for Vocational Guidance
and Counseling be created and filled to coordinate all Career Orien-—
ted education efforts. Clarify that state financial support has been
committed for this program.

III. Inventory what ig.being done in the school system and how it contri-~
butes to career oriented education. As a result; identify areas
which are VQIDS.

TIV. Organize a Stud Committee ~ very broad based committee.

V. Take steps to determine specific needs and identify a K-12 Career
Orientation type programe.

VI. Organize task groups of school personnel to develop career oriented
curriculum and materials for each of their grade levels or subject
matter areas, with a close liason between all the task groups to
assure that a K-12 unified program is developed.

ViI. Provide gggjservice and in-service teacher training.
VIII. Implement the developed unified program for at least a pilot effort.
Provide for revision, flexibility for change and improvement at

anytime advisable,

IX. Evaluate, revise, re-implement and expand the pilot concept.

ERIC L
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STATE OF IOWA
Department of Public Instruction
Career Education Branch

DEFINITION: A Pre-Carcer education program is a coordinated program of
instruction designed to assist individuals in grades K~12 to understand and
respect the world of work and to make individual choices of careers that
are realistic.

STATEMENT OF OBJECTIVE: By FY 1975 the DPI, L.EA's, and Universities will
develop and implement a Pre—Career program for 38,400 Iowa school students
in grades K~12. 47,288 students will have participated in the five (5)
year prugram with 30,57« students in grades K-8 participating.

I. DESCRIPTION OF ACTIVITY
By FY 1971 the following activities will he accomplished:

A. Locate two (2) school districts to participate in the Pilct pro-
ject (September 1971).

B. Locate znd contract Teacher Education institution (s) to develop
Phase I (grades 7 & 8) curriculum and materials.

c. Increase Tie=Career staff to three (3) Professional Staff and
one (1) clerical (June 30, 1271).

D. Preni¥e in-service training fox participating demonstration pro-
4met school staffs (Summer FY 71 and Fall FY 72)

E. Order final materials needed to implement Phase I program.
F. Report Zindings of demonstration Pilot project to public.

By FY 1972 the following activities will be accomplisheds
A. Purchase final materials needed to implement Phase I (september 1,
1971) .

B. Implement Phase I program (grades 7 & n) for 224 students.

C. Contract Teacher kducation institution(s) to develop Phase II
(K=6) and III (9=12).

D. Prepare in-service training for participating demonstration
project school staffs for Phase II and III (Summer FY 1971 and
Fall FY 1972) for 656 students.

£, Review and update Phase I curriculum and materials (Summer FY
1271) .

F. Locate additional school district to participate in the Pilot
project Phase I (Winter 1971) for an additional 112 students
{(three (3) districts total of 336 students).
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By
A,

Prepare Pnez: - in-service training for new demonstration pro-
ject schoc. staffs (211 FY 1673) for an additional 112 students.

order additional racerials :eeded to implement all phases of the
program in the demcnstrat. >n project schools.

Report findings of dermonstration Pilot projects to public.
FY 1973 the following actiwvi  res will be accomplished:

Purchase additional materials needed to implement all phases

of the program in the demonstration project schools (September 1,
1972) .

Prepare and hold in-service training for all phases of the pro-
gram participating schools (Summex 1972) .

Implement Phase II and III programs for 656 students.

Implement Phase I program for new demonstration project school
district for 112 students. (Total of 992 students in all phases) .

Review and update curriculum and materials for all phases of the-
programa. (Summer 1972)

locate seven (7) additional school districts to participate in
the Pilot project (Winter 1972) for a total of ten (10) districts
and 7,672 students.

Prepare and hold in-sexvice training for all phases of the programs

for on~going and new schools in the program (Summer 1973 and
Fall 1973). '

Review and update curriculum and materials for all phases of
the program (Summer 1973},

FY 1074 the following activities will be accomplished:
Purchase additional materials needed to implement all phases

of the program in the demonstration Pilot schools (september 1,
1973 for 992 students).

Prepare and_hold in=service training for all phases of the pro-"
gram for participating schools (Fall 1973, 10 districts).

Implement Phase I program for new demonstration project schools.
Implgment all phases of the program for a total of 7,672 students.
Locate forty (40) additional school districts to participate in
the Pilot project (Winter 1973) for a total of fifty (50) dis-
tricts and 38,400 students.

Prepare and hold in-service training for all phases of the prograi

for on-going and new schools in the program {(Summer 1974 and
Fall 1974).
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G. Review and update curriculum and materials for all rphases of the
program Summer 1974) .

H. Report finding of demonstration project to the public.
By FY 1975 the following activities will ke aécomplished:

A. Purchase additional materials needed to implement all phases of
the programs in the demonsatration Pilot schools (September 1,
1975 for 38,400 students).

B. Prepare and hold in~sexvice training for all prhases of the pro-
gram for participating schools (Fall 1974, SO districts).

¢, Implement Phase I program for new demonstration project schools.
D. ZImplement all phases of the program for a total of 38,400 students.
E. Review and update all phases of the program (Summer 1975).

F. Prepare to provide programs to all school districts in Iowa
(Wintexr 1974).

G. Prepare program materials and in-service training for state-wide
implementation of the program.

H. Report finding of demonstration project to the public.

STATE OF IOWA
DEPARTMENT OF PUBLIC INSTRUCTION
CAREER EDUCATION BRANCH

A pre-career education program is being developed to provide assistance
in the career development process of youth. Pre~Career education is a
coordinated program of instruction designed to assist individuals in grades
K~12 to understand and respect the world of work and to make individual
choices of careers that are realistic.

By fiscal year 1975 a Pre—Career education program will be developed
and implemanted for 38,400 Iowa school students in grades K~12 (47,288 stu-
dents will have participated in the five (5) year program, with 30,574 stu-
dents in grades K-8 enrolled in the program. ) During fiscal year 1971, a
minimum of two (2) sSchool districts will be located to participate in a
Pilot program. A contract will be negotiated with Teacher Education insti~
tutions to develop the Pre-Career curricuium and assist with the in-service
training for the participating Pilot program school(s). Plans to implement
Phase I (grades 7 & 8) program foxr 224 students will be developed.

Institute VIII ideas and materials will be utilized as LEA's commexce
developing their program materials.
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PRE~CAREER ENROLLMENT CHART

Phase Sample Figscal Yeax Totals
District |1971 1972 1973 1974 1975
768 0 2 . 3 ‘ 10 50 50
I
Grades
. 7-8
Class size
112 0O 224 336 1,112 5,600 7,272
1T
Grades 382 0 Q . 382 3,820 19,100 23,302
k-6 _
T1I i ,
Grades 274 0 0] 274 2,740 {12,700 16,714
 9-12
¥ Totals
K=12 ) 0 224 992 7,672 38,400 47,288
K-8 0O 224 718 4,932 24,700 30,574
177




II.

I1Xl.

1iv.

*VI.

VII.

VIII.

NEW ORLEANS
LOUISIANA

FOR IMPLEMENTING A CAREER QRIENTATION PROGRAM IN LITTLE ROCK, NORTH
LITYLE ROCK, AND NEW ORLEANS.

DETERMINE THE WNEED

A. Investigate existing policies and programs
B. Gather statistical data

STATEMENT OF PROBLEM BASED ON INFORMATION GATHERED

. ESTABLISH GOaLS TO BE REACHED

IDENTIFY OBRJECHIVES TO ACHIEVE DESIRED GOALS
PLAN OF ACTION

2. Get administrative approval

B, Organize steering committees

C. Select schools for pilot programs

IMPLEMENT PILOT PROGRAMS INVOLVING TOTAL STAFFS OF SCHOOLS SELECTED

EVALUATE PILOT PROGRAMS AND MAKE NEEDED CHANGES

DEMONSTRATE PILOT PROGRAMS AND DISSEMINATE INFORMATION

*Little Rock Plan of Implementation for the 1970~71 school Year:

A. .Develop enrichment activities in existing'curricula at the Jjunior
high level. :

B.. Continue and improve the Manpower Economic Education Program.

C. Develop staff awareness of the need for Career Orientation and
materials -available.

D. Make full use of community resources.
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MINNESOTA

SUMMARY

I. PDPHILOSOPHY: Career Development is a continous process beginning at
early awarsness and progressing through adulthood, resulting from the
influences and cortributions of the home, community and all discip-
lines within the scheoeol structure.

II. MODEL: A conceptual model for intexdisiplinary Career Development
for boys and girls from kindergarden through adult.

— o — e —

cus on area of interest,
4--explore specific areas

Beginning of &or al education

ITI. GEKERAYL OBJECTIVES:

2. 7o develop a positive self image, and recognize the right and
difference of others.

B., To develop an appreciation of the dignity of all work (to identify
with workers) . - :

C. To develop basic skills and work habits for the individunal's life
work.

R D. To provide a broad opportunity for the stuydent ‘to identify occu-

Nations through direct and indirect processes.

IV, ~IMPLEMENTATIONM - AT LOCAL LEVEL

A, Establish a steering committee. ]

1, Made up of committee leaders, students, parents, and school
personnel representing varied disciplines.

B. Initiate an informational program in school communication work
shops. Participants includes, teachers, administrators, and
supportive pexsonnel. )

C. Developmental activities program design workshops, participants
include, community, students, and school personnel. Resource
material work shop students and school personnel.

. D, Begin operation ~ probably inpilot schools provide continuous
o leadership and help from cooxdinator and consultants.
ERIC E. Evaluation activities.i:y¢7:
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Oklahoma City and Albuquerque
THREE MAJOR STEPS TO INSTITUTE CAREER EDUCATION IN ITS PROPER PERSPECTIVE

I. Communication of Career Awareness
IT. Cooperation in local design
IIT. Coordination of local accions

These three steps will often be pursued in sequence and often together.
I. Carry message back to top administrative echelon.

A. To get lsadership and encouragement from the Board of Edu-
cation and Superintendent of Schools.

B. To clear communications and actions lines of middles admin-
istrator.

C. To receive financial guarantee for positive progranms.

IZ. To meet with parents, teachers advisory groups and communlty
leaders.

A. In setting up most conducive communicative success.
B. Present need of career in a positive way but structure commu-
nication so groups take the leadership in developing program.

1. For example present the questlon "Do we have career aware-
ngss in our schools? What can we do to change this lack?"

C. Plant idea seeds with all person and groups.

1. For example encourage a teacher and students to develop
siide collection and script about occupations in city ox
community.

2. Ask parents to tell of their occupations.

3. With cooperative group action develop a pllot project
that is carefully deVlsed to succeed,

III. Be prepared to expand pilot program ts future.
A. Conzsider using enthusiastj: parents, teachers, etc. to carry
ideas into new settirgs.

B. Have consiscent evaluation by all who helped develop program.

1. To encourage improvement and maintain enthusiasm.

1890
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"BISMARCK, NORTH DAKOTA

Because North Dakota is a rural, agricultural state, lacking
major industry, we find it extremely important to acguaint students
about the range of opportunities available o them in the world
of work.

IMPACT PLAN:

I. Form Advisory Committee.
II. First priority to begin work on occupational curriculum,
III. One of top priorities will be to establish a model sightin which
to test and implement the objectives of the program.
IV. Worxkshop situation for teachers and counselors and administra-
tors (be sure to involve parents, community, members) .
V. Work with teacher educators and counselor educators to trxain
people who will become capable of working with these students.
VI. ©Put together guidelines for elementary teachers (cooperative
effort) starting at elementary level K-6.
VIT. Call in consultants to talk to and work with teachers, counse=
lors and administrators.
" VIII.  Begin implementation of Career Development Program K~-6.
IX. Continuous Education.

If we are successful we hope to:

T. Increase student awareness
ITI. Help studgnt make realistic carecr choices
III. Increase employability
IV. Reduce number of dropouts
7. Increase guidance serxrvices
VI.

Increase job placement

our objective will be designed to provide broad occupational owrien-

tation at both elementary and secondary levels, provide specific
training in job entry skills who have not had access to wvocational
education, provide intensive occupation guidance and counseling during
last vears of school and assist in initial placement.
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OREGON
To develop and implement a pilot program of exploratory career education

consistant with the existing committment to the cluster concept and in
keeping with the Cregon Board Philoscphy and General Guidelines.

OBJECTIVES:

Be~ome familiar with existing philosophy and guidelines by writing
a summary of the same-

Gain an understanding of existing cluster developmental centers
through personal visitations and written assessments of each.

study and render initial evaluation of existing programs and material
for exploratory experiences in grade levels 7-10 by:

I. Attending Institute VIII and obtaining philosophy and
written and spoken materials.

ITI. Securing additional ideas and materials through post
institute follow up.

III. Instigate an Eric search of material on this program.
Design proposed instructicnal program of exploratory education.

Design, structure, select and appoint State exploratory'programs
advisory committee.

Present plan to advisory committee for evaluation, revision and
approval or disapproval.

Reorganize, revise and/or redesign plan and submit to advisory commi-
titee for final appxcval,

Publish f£inal proposed program and solicit developmental school for
implementation.

Select developmental school, orient staff and administration and
commence program.

Evaluate periodically, revise emphasis and re-direct.

Disseminate findings and arrrnge program of visitation for interested
schools.

182
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II.

IV.

vVI.

VII.

TEXAS
Set up a district or state structure plan.
TOTAL INVOLVEMENT

Administrators

Teachers

Industry

All community organizations
Students

Parents

State advisory committese

0 ¢

o

aHdH"UOQw @
[ ]

ESTABLISH NEEDS
A. Define roadblocks
l. inputs and outputs
SELECT PILOT OR EXEMPLARY SCHOOLS
A, K=12 and adults.
DEVELOP CURRICULUM
A, Change educational concept from traditional to open end.
B. Decisions on grade levels.
C. Decision on program or as a course.
IMPLEMENTATION
a, Decisions
° administrators
teachers
line of authority
total student involvement

discrimination of matexials
. TFfacilities, equipment

L]

oUW
L]

IN~-SERVICE OR PRE-SERVICE OF TEACHERS ACCORDING TO PLAN OR PROPOSAL

A. Make available workshop materials being used by other states ox
programs.

B. State and local plans

C. Philosophy of occupational orientation

D. Technigques, procedures

E. Enrichment of personal behavioral attitudes

F. Awareness to the world of work

G. Awareness of occupational opportunities

EVALUATION

A. Follow="1p

B. Progress oL
C, Changes o
D. Flexibility

0
op
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II.

I1T.

iv,

UuTArH
Salt Lake City and Davis

A three~year pilot program of Career Development for
Salt Lake City and Davis District School Systems.

FUNDING: Reqguest state funds for a 3 year program with a possibi-
lity of a 2 year extension.

SCOPQe Each district will select one elementary,; one Junicr high
and one senior high school, that feed to each cther. Salt Lake
City will use middle income schsols and Davis District will use low
income schools. This will be a K~12, sequential Career Development
program, attempting to give students a direction in planning their
next step in l1life.

ORGANIZATTON: All inter-disciplinary approach with entire faculty

of each school being involved. A planning committee composed of
administrators, teachers, counselors, parents, students, ard indus-
trial leaders from each district will help formulate plans to identify
philosophy, goals, values and evaluation procedures.

Pre~service planning sessions to be held during first semester of
hool year. The prcgram to begin second semester and conclude
1iy, 1971. Followed by in-service in August, 19271.

LEARNING GUIDELINES:

A, Individualized learning procedures

B. Simulated experiences

C. Direct and in-=-direct work experience (hands=-on time)

D. Extensive use of media

E. Field trips

F. Counseling parent and student

G. "Bank" of resource persons available to students and schools.

EVALUATION: Utilize state specialists and research people in sett-
ing evaluation procedures. It is expected that this will bring about
a realistic attitude toward the World of Work.

This proposal is the result of expanding ouixr present program
and implementing some of the many very valuable suggestions
we have received at this Institute.



AT OMING

A comprehensive Occupational Education Program has been in the
offering in Wyoming for the past year and one-half. As of September 1570
pilot programs will begin in the state. It is projected that these pro-
grams will lead to a state wide plan which will have comprehensive occupa-
tional education in all schools.

The University of Wyoming has in the development stages an Occupa-
tional Careers Program geared to the elementaxry +eacher education curxi-—
culum. It is anticipated that this program will begin in Fall of 1971.
Before this program is put into the curriculum, the University and the
State Department of education will work together utilizing feedback from
the pilot programs to determine what will be needed at the teacher edu-
cation level,

The attached is the model fox Wyoming's State wide program.
Due to Institute VIII, a plan to improve teacher education in the
State of Wyoming will be started in the Fall of 1970. This will mainly

take place at the University of Wyoming, but it is hoped that s..me type
of in-service training will take placce,

185
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APPENDIX F

INSTITUTE EVALUATIOW FORMS
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NEW VOCATIONAL ELDJCATION COMNCEPTS AND PRCGEAMS
IN HETROPOLITZN AREAS

INSTITUTE EVALUATION INSTRUMENTS
TO THE PARTICIPANT:

We solicit your cooperation in helping us to evaluate this
institute., The evaluation of the institute consists of two forms
to be administered at the end of the institute. Form 1, which will
be administered at the beginning and again at the end of the institute,
solicits your opinions about vocational education. Form 2, which deals
with general b-liefs, also will be administered at the beginning and
again at the end of the institute. Form 3; which seeks your opinion
regarding the conduct of the institute, will be given only at the
end of the institute,

Please provide the following information about yourself. BE ASSURED
THAT ALL RESPONSES WILL BE TREATED CONFIDENTIALLY, Only the evaluator
will see your paper. The responses will be summarized and used in the
interim and final reports. SINCE WE ARE NOT ASKING YOU FOR YOUR NaME,
PLEASE BE SURE TO INMCLUDE YOUR DATE OF BIRTH SO THAT WE CAN PAIR YOUR
PRETEST WITH YOUR POSTTEST.

Institute: Date:

sax: Date of Rirth:

Position:

Highest Degree Obtaii 2d:

Vocational Field: Agricultural Education

Business and Office Education

Distributive Education

Health Education

Home Economics

Industrial Axrts

Techr..cal Education

Trade and Inciisvsoial Education

Guidance

Other (Specify)
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FORM 1

KEY: BSA (Strongly Agree), A (Agree); 2 {Undecideaad) , EV(Disaqree},
SD_(Strongly Disagree)
1. No real benefit can be expected of sSa A ? o SD
vocational education courses.
2. Students capable of success in college SA A ? D sSb
should be discouraged from taking
vocational education courses.
3. The importance of vocational education SA A ? D SD
cannot be emphasized enough.
4. Failure to offer vocational education
cannot be justified in a democratic society.SA A ? D SD
5. Vocational education is geared to the past. SA A ? D Su
6. The major function of the high school SA A ? D 8D
should be the preparation of students
for entrance into college.
7. Vocational education should be offered sa A ? D SD
only to students with low academic
ability.,
8. The cost of training workers should not SA A ? D SD
be born by the public school system.
9, There is no place in secondary schools SA A ? D SD
for vocational education.
10, Vocational education should be handled Sa A ? D sSD
outside the academic school system=-in
tachnical institutes or community
colleges.
11, Increased emphasis on vocational educa=- SA A ? D SD
tion would not result in fewer dropouts.
12. Every high school graduate shculd be SA A ? D SD
equ_pped with a salable skill.
13. Increased vocat:ional education may be SA A ? D 2D
“e answer to the problems of unem-
ployme t.
14, Academic educational courses are more - SA A ? D SD
useful than vocational courses to the
averags student.
5. Yo secondary school shculd be accredited SA A ? D SD
[]il(r urless it offers a cowprehensive program
e ©F vocational education, given adequate

funds. 189
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S& (Strongly agree ),
SO (Strongly Disagres!)

-t

-t
[o)}
>

17.

18.

19.

20.

21,

R
N
3

23,

24,

25.

26,

27.

The informaticn nrovided in the colledge
preparatoxry cour czn be appliied to
more joke than vhe infeormazion available
in vocational education courses .

@
1]

More students should be encouraged to
enrol.l in wvocaticnal education prog-ams.

Voocational education is an educaticnal
frill.

No area of education is more important <than
vocational education.

Public expenditure of funds for voca-
tional education is the best educational
expenditure that can be .iade.

The general education curriculum is the
best preparation for entry into an occu-
paticr: upon graduation from high school.

Vocational education courses are as impor-
cant for college nound students as they
are for non~college bound students.

The propcrtion of the schocl budget allo-
cated to vacational education should be
increased markedly.

Vocational education is one answer to
youth unrest in this country.

Redistribution of present education funds
to emphasize vocational education would
probably yield a higher national per
capita income.

Vocaticnal education courses prepare
students for many jobs which lack presticez.

All students should be enxolled in at
leasi one vocational education class
whil2 in school.

Rural youth are being educationall: short-
changed dre to inadeguate vouaticnal
offerings.

Vocational ecducation in xrural aFeas is
more important than vocational 'educati ..

in urban areas.
190
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KEY: SA (Strongly Agree) ; A (Agree), 2 (Unedcided), D (Disagree),

SD (Strongly Disagree)

30,

32.

3z
3
2.

350

36.

37.

38,

Curzently employved rural vocational
education teachers are less adesguately
prepared than vocational education
teachers in general.

More inclusive preparation is required
for vocational teachers in general than
for rural vocational education teachers.

Only the non=-college-bound need voca-
tional education.

Academic courses are applicable to a
wider spectrum of jobs than vocational
education courses.

Most students would not benefit from the
job skill instruction offered in voca-=
tional education programs.

"scational education courses are bene~
ficial primarily for those who are
terminating their education at the end
of high school.

The vocational education curriculum pro-
vides a better preparation for more jobs
than does the college preparatory
currxiculume.

Vocational education courses provide
learning experiences geared to individual

needs better than academic CcoOUrsesS.

Vocational education programs help keep
the potential dropouat in school.

Vocational training is not as valuapble to
society as training for the professions.
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FORM 2

*This is a guestionnaire to find cut the way in wailch certain lmpcrtant
events in our society affect different people. ZTacn ltem consists of a
pair of alternatives lettered a or b. Please selcct the wne statement
of each pair (and only one; which ycu more strongly beiisve tc be the
case as far as you're concerned. Be sure to select the one ycu “haink

you should choose or the one you would like to be true. This is a
measure of perscnal beslief: obviously thsei: are no ¥ _ht or wrong
answezxrd.

_.a. Children get into trouble because their parents punish them too
nmuch .,
L. The trouble with most children nowadays is that their parents
are too easy with them-

2.a, Many of the unhappy things in people's lives are partly due to bad
luck.
b. People’s misfortunes result from the mistakes they make.

3.a. Cne of the major reasons why we have wars is because people don't
take enough interest in politics.

. There will always be wars, no matter hc~ hard people try to pre-
vant them.

4.a. In the long run people ¢et the respect they deserve in this world.
b, Unfortunately, an individualfs worth often passes unrecognized
no matter how hard he tries.

5,8. ‘he idea that t.:xachers are unfair to students .s nonsense.
b. Most students don't realize the extent to which their grades are
influenced by accidei:al happenings.

6.a. Without the right hreaks one cannot be an ef factive leader.
. Capable people who fail to become leader -7e now taken advan-—
tage of their opportunities.

7.a. No mazter how hanrd vou txy some people just don't likz you.
b. People who can't yget others to like them don't understand how
to get along with othezrs.

B.,a. Heredity plays the major role in determining one's personality.
b. It is one's experiences in life which determine what thry're like.

9.a. I have often found that what is going to happen will happen.
b. Trusting to fate has never turned out as well for me as making
a decision to take a definire course of action.

10.a. In the case of the well prepaced student -here is rarely if ever

such a thing as an unfair tcst.
h. Many times exam guestions tend to be so vnrelated uo course work
that studying is really useless.

le2
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li.a. Becoming a Succ
nothing to do w

b, Getting a gond
the right time-

& metcer of nard work, luck has l_ttlie or

. oD

- -~
(8 L o
ok depends mainly on being in the rig t »lace at

12.a. The average citizen can have an influence in government decisions.
h)

%, This world is run by the few people in power, and there is not
much the little guy can do about it.

13.a. When I make plans; I am almost cerxtain that I can make them work.
b. It is not always wise to plan too far ahead beczuse many things
turn out to be a matter of good crt bad fortune anyvhow.

l4.a. There are certain people who are Jjust no good.
b. There is some good in everybody.

15.a. Ir my case getting what I want has Jittle or nothing tc o with
1k,
b. Many times we mignt just as well decade what to A by flipping
a coin.

16.a. Who gets %o be the boss often depends on who was lucky enough
+to ke in the right place first.
i.. “atting people to do the right thiung depends upon ability., luck
ras little or nothing to dc with it.

17.a. As far as world affairs are concerned, most of us are *the victims
of forces we can neither understand, nor control.
b. By taking an active part in political and social affairs the
people can control world events.

18.a. Most people don'‘t realize the extent to which their lives are
controlled by acciéental happenings.
b. There is really no such thing as "luck."

19.a. One should always be willing to admit mistakes.
b. It is usuall, best to cover up one's mistakes.

20.a. It is hard to know whether or not a person really likes you.
b. How many friends you have depends upon how nice a person you are.

2l.a, In the long run the bad things that happen to us &re balanced by
the good ones,.
b. Most misfortunes are the result of lack of ability, ignorance,
laziness,; or &ll thre«.

22.a. With enough effort .e nan wipe out political corruption.
b, It is difficult for people to have much control over the things=
politicians do in office.

23.a. Sometimes I can't understand how teachers arrive 2t the grades
they give.

Q@ . There is a direct connection between how hard I study and the
grades I get. 153
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26,

o'

27.

U

28.a.
b

29#af.'

-3-

2 good leadear expects reople Lo decidz for =hemselves what they
should do-.
A good leader makes it ~lery TO evarvrhody what their joks are.

Many times I feel that I have little influence over the <things
that happen to me-.

I= is impossible for me to Helieve tha+ chance or luck plars
an i~ portaat role in my life.

People are lonely because they don't try to be friesndly.
There's not much use in trying too hard to please veople, if
they like you, they like you.

There is too much emphasis on athletics in high school.
Team sports are an 2xcellent way to build character.

What happens to e is my own doing.
Sometimes I fcel that I don't have enough control over the
Airection my life is taking.

Mos+ of the time I can't understand why politicians behave the
way they do.

In the long run the people are responsible for bad govarnment
on a national as well as on a local level.

*Rotter, J. B. Genaralized expectancies for internal versus external
control of reinforcement. Psyc@qlogical Monographs, 80, 1966, 1-28.
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FORM 3

NOTE: Please Do Not Sign Your Name

Key: §§_(Strongly Agree) , é_(Agree),_z (Undecided) ,; Ev(Disagree),
SD (Strongly Disagree)

1. The objectives of this institute were. (12) (43) (5) (5) (2)
clear to me. SA A ? D SD
2. The objectives of this institute were (0} (10) (4) (48) (12)
not realistice. ' SA A ? D SD
3. The participants accepted the purposes (16) (47) (6) (2) (0)
of this institute. SA A ? D SD
4. The objectives of this institute were (0)  (0) (@) (54) (D
not the same as my ci:jectives. sA A ? D sD
5. I have not learned anything new. (OgA (&) (%) (63) (gg)
6. The material presented seemed valuable (21) (45) (4) (1) (0)
to me. SA A ? D sD
7. I could have learned as much by reading (1) {1y (&) (39) (27}
a book. SA A ? D sDh
8. Possible solutions to my problems weXe (0) (8) (5) (47) (14)
not considered. SA A ? D sD
9, The information presented was too {0) (1) (1) (53) (19)

elementarya 7 A ? D SD

10. The speakers really knew their subject, (EA (27) (%) (B) (gﬁ

11. I was stimulated to think about the (13) (49) (5) (3) (1)

topics presented. sA A ? D sD
12. We worked together well as a droup. (éi) (52) (%) (B) (éb
13. The group discussions were excellent. (gi)’(QS) (g) (%) (gb
14. There was little time for informal con- {2) (15) (2) (45) (6)

versation. SA A ? D sSD

15. I had no oppertunity to express my ideas. (§A (ﬁ) (9) (66) (%g)

16, I really felt a part of this group. (ég) (%6) (%) (B) (gb
17. My time was well spent. (él) (£2) (g) (S) (gb
18, The institute met my expectations. l (EA (ﬁg) (%) (Bl) (gb
19. Too much time was devoted to trivial (1) (2) (°) (58) (4)

mattexrs. 195 SA A ? D sD

R




. , . “ {G1 oy {3 (48 1 9)

20. Tihe information pressnted was Too advanced. 35 = ; 0 S
21. ‘The content was neou readily applicable (<) L8y (7 (26) 2

to the i1mportant problems in this area. S A T i

- - . (43 (73 {2 (0] 4)

22. Theory was not zelaved to practicsa. Sa P2y ¢ [ S
23. The printed materials that were provided (i10) (56) (4) Q) 10

were very helpful, Sk A 7 D SD

24. The schedule should h:ave been more (2 {(L1) (15) (Z7; {6:

flexikle, Sk 2 ? 0 sD

25. s a result of vour participation in this
institute, do you pian to modify either youxr
present oxr future work? YES_{€6) NO(4) ? (1)

If YES, please describe the nature cf the most important of such
modifications and the activities which will be affected.

26, As a result of your centacits with the participants and consultants
at this institute, have you decided tc seek scme continuing means
of exchanging information with any of them, 1.e., to establish some

continuing relation with a participant(s) and/or consultant(s), for
the purpose of information exchange?

YES (60) NO (8) ?_(3)

If YES, what types of infcrmation can the consultant or participant
contribute that would be helpful to your work?

27. To what extent were the objectives of this institute attained?

28, In your opinion, what were the major strengths of this institute?

O
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POST INSTITUTE EVALUATION FORNM

Institute VIII
Iinproving Occupational Orientation
Prxograms for Juniox Hidgh Schcol
Students in Metropolitan Areas

This evaluation form is being administered seven months after your atten-
dance at Institute VIII in Seattle, Washington. This foxm,; #long with

the pre-test and post~test already given, provides evaluative data regard-
ing: (1) the manner in which the Institute was conducted, and (2) the
effect it may have had upon you.

Please provide the following information about yourselif., BE ASSURED THAT
ALI. RESPONSES WILL BE TREATED CONFIDENTIALLY, Only the ewvaluator will
see your paper. The responses will be summarized arnd used i1n the final
reporte. SINCE WE ARE NOT ASKING YOU FOR YOUR NaMIi; PLEASE BE SURE TO
INCLUDE YOUR DATE OF BIRTH SO THAT WE CAN PAIR YOUR PRE~TEST WITH YOUR
POST-TEST.

Sex: Date of Birth:

State:

Position:

Highest Degree Obtained:

Vocational Field: Agricultural Education

Business and Office Education

Distributive Education

Health Education

Home  Economics

Industrial Arts

Technical Education

Trade and Industrial Education

Guidance

Other (Specicfy)

198



PART T
Participant Opinicns of Institute and Its Affect
DIRECTIONS:

Please circle the response which best describes your opinion.

CODE:
sa = "strongly Adgree' D = '"Disagree"
A = "Agree" SD = "Strongly Disagree'
? = "Undecided"

1. The objectives of Institute VIII are still (16) (33) (3) (r) ()

cleaxy to me. .SA A ? D SD
2. The objectives of Institute VIII were not (0) (2) (4) (36) (i9)
realistic. SA A ? D SD
3. The objectives of this institute were not (0O) (4) (3) (40) (10)
the same as my objectives. SA A ? D SD
4, I did not lezrn anything new at Institute (O) (o) (L) (32) (26)
VIIXI. SA A ? D SD

5. The material presented has been valuable (13) (41) (2) (1) (1)
to meos SA A ? D SD
6. I could h 7e learned as much by reading (1) (1) (3 (38) (16)
a book. SA A ? D SD
7. The infor ion presented was too elemen=- (O) (1) (3) (40) (15)
tary. sSA A ? D SD

8, As I loo »vack,; the speakers really knew (3) (44) (7) (2) (0)
their su jects. SA A ? D SD

9., As I look back, the groun discussions {8) (42) (5) (3) (1)
were excellent. SA A ? D SD

' : . ‘ 43 (0 2 0
10, My time was well spent. (%§} (A ) (?) (D) (Sb
9] 43 5 3 o)

1l. The institute met my expectations. (SA (A ) <?) (D) (SE
12. Too much time was devoted to trivial (1) (4) (7) (40) (7)
matters. SA A ? D 5D
13, The information presented at the insti- (0) (0) (1) (42) (15)
tute was too advanced. SA A ? D sSD

14, The content was not readily applicable (0) (4) (2) (46) (6)
to the important problems in this area. SA A ? D sn
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15. The printed materials that were pProvic
were very helpful. Sk R : o SD
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16. As a result of vour participation in Instiiu
your present work?

ves (44) NO__(13)

If YES, please describe the nature of the most important of such
modifications and the activities whaich will be affectad.

17. As a result of your contacts with the participants and consultants
at the institute, have yvou established a means of exchancing information

WLl aany o thoeou?

Yes (26) NO (32)

if YES, what types of information are being exchanged and how does
it contribute to your work?

18. To what extent were the objectives of this institute attained?

19. In your opinion, what was the major strength of Institute VIII?

20, In your opinion, what were the major weaknesses of the institute?
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22.

23.

24&

If you were asked to conduct a similar institute, what would you do
differently from what was done in Institute VIII?

Additional comments about the institute.

If you had it to do over again would you apply for Institute VIII?

YES (58) NO (0) UNCERTAIN

If an institute such as this is held again would yon recommend to
others like you that they attend?

YES(58) NO(0) UNCERTAIN

201
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POST~11

PAFT IX

[ <

STITUTE VIII RESULTS AT PARTICIPANT LLEVELS

Because of information gain=ad at the institute,; I:

(Please check correct response) ZES el
1. Have re-evaluated present vocational programs. ida4) (3]
2. Have made changes in present vocatlional programs. (10) (10)
3. Have explained new concepts to educators and/or
citizens in the school district, institution; ox
state that I represent. (50) (4)
4. Have constructed new curricula. £27) (25)
S. Have helped others construct new curricula. £33) (18)
6. Have planned new instructional programs. (37) (13)
7. Have written courses of study. (15) 139)
8. Have written proposals for vocational programs- (33) (12)
9. Have written articles or other materials. (14) (36)
10. Have initiated exemplary programs. (32) (19)
11. Have been working more closely with various segments
of the community such as business, industry, and/or
agriculture. (42) 10)
12, Have given talks on vocational education and
orientation programs at the Jjunioxr high. L31) (19)
13. Have been working more effectively with other
educators. (49) {4)
14. Have been constantly using some of the information
presented at the institute. 40) (1L
15, Have definitely learned new concepts which have been
valuable to me, (49) (4)
16. Have referred to and used the printed materials N
that were provided at the institute, (45) ()
17. Have become more aware of the vocational needs of
junioxr high school age students. (49) (5)
18. Have developed specific programs for improving occu-
pational orientation programs for Jjunior high students. (39) (19)
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19, Have modified some of my present or vlammad aotivitiss

fie
[SS)
b

2G. Have kapt in contact with some of the participants

and/or consultants I met during instiltute. (27} 119
n addition te the sbove, please describe those specific things that You
have done as a direct result of having participated in the Institute V1IX
and brieflw cescribe the changes in Vocational Education that resulted

(use additzonal paper as needed) :

O
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PARTICIPANT RESPONSES TO QUESTION %12 ON THE

POST~INSTITUTE VIII EVALUATION FORM

To What Extent were the objectives of this institute attained?

9

L >

10.

1l.

12.

13‘

14.

15.

16.

17,

.hey were attained through improvement of the University of
Wyoming Occupational Explorator Program.

It made leaders in Vocational Educatior. aware of the n=ed for
vocational orientation.

A great extent - change attitudes & practices.

It made me aware of the need for orientation information &
programs for Junior High students.

Basically, I feel we covered our objectives.

50%

a, To acquaint people with innovative programs.
b. Disseminate information

c. To influence the participants to try new ideas

Fairly dgood overall; but could have focused more on prcblems
of minority (especially. Black) students.

It provided us with better insight into what attempts are being
made to orientate Jr. High students vocationally in other cities.

Provided basis for establishing general plans of implementation
of V. 0. state wide in Arkansas.

The things that can be done to identify students who can pro-
fit from wocational education early were fairly well represented.

I felt that the objectives as I saw them were met.
We have been doing it here in our system for some time.

We have baen able to incorporate our own schcol faculty in a
concern for vecational education.

The overall cbijectives wera met successfully.

Broad view of national direction & extent of prior work in
area of Jx, High.

#16 plus we are going to attempt some program at 6th grade
level then work toward lowexr grades.

I believe we attained all of the objectives.
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Responses to Question #18 (Continued)

19. Good participation & sharing of concepts permitted wide disse—
mination practices demonstrated & discussed were particularivy
helpful to the objectives.

20. Fairly Well

21. Setting new goals in H.L1.S.D. (Huston Ind. School)

22, To a great degree by district officials in our district.

23. We were given approaches & techniques for orienting youth
to the world of work. While not in a key position to effect
change directly, the information learned is making it possible

for me to sell program improvements.

24. I felt the ;objectives, with a few exceptions. were met quite
well.

25. The planning & development objectives were achieved. However,
the implementation will psobably be slow & from my positiocn
there objectives will take time.

26. For me, limited though helpful.

27. Awareness of what could be done & how to go about it.

28. Partially

29, The objectives were extremely vague.

30. We worked with the elementary grade level - we were supposed
"to work at the Jr. High level.

31. I been more aware of the need for vocational orientation in
* the Jr. High level. .

‘32. Largely

33. "We went about as far as we could go in the exchange of ideas,

v gxposure to what is being done, and planning at . that time &
place.

34. It gave us more specific directions & the enthusiasm to work

toward the fulfillment of plans realized by others.
35. To good degree, locally (this school)

36. Due to reduction of personnel in our area we have not begun
but I have not forgcotten the importance of elementary and
junior high career education.

37. Have had one conference on Career Education — Everybodies Business.
' "Utilized some of the materials in a proposal for Model Cities
on: Vocational Education.
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Responses to Questicn #18 (continued)

38. New idees for orierniacion and & broader knowladge of what is
being dona 1n ciher geographic areas.

39. Making people more aware of the need TCo acquaint all students
to the job world thatr hopefully will enable the student to
become a productive within society.

40. Communications were opened across the country.

41 . Average success

42. We were not able to incorporate all ideas that were obrained
at the institute in our programs the first year; about 40%

I would say.

43. Enforced some of my own beliefs. Gave me a more positive our—
look and encouraged me to get off my rear.

44, Fairly well
45. Teco early to tell yet.

46, 1 feel that there was much inspiration and motivation, but
we needed more time for getting ddeas for implemenvation.

47. Awareness of need was achieved. Specific programs of how
we're looking. Need more strategies for staff developmenct.

48. Only minimally—-I think the objectives changed after paxti-
cipants began tve interact!

49 Dist. personnel agreeable to programs beginning in juniox
high vocational, but a budget problem exists.

50. Exchange of ideas, concepts, opinions and experiences by local,
county and state pecople as well as teachers, counselors and
administrators concerning occupation orientation education.

51.- The need for the exchange of ideas having to do with the Jr.
Hi. area.
52. Reasonable extent.

206

5 l{lC ¢ 80 n?‘ﬂ 3

Aruitoxt provided by Eic:



PARTICIPANT RESPONSES TO QUESTION %16 ON THE

POST-INSTITUTE VIII EVALUATION FORM

As a result of your participation in Institute VIII, have you modified
vour present work?

le

10.

11,

Wyoming; Teacher Educator = A Proposal is included YES
"Cooperative Occupational Education Teacher—-Education Program
in the Department of Vocational Education"

Arkansas; Administrator of Program Planning YES--~Occupational
information packets will be prepared for elementary teachers
during the next year. A workshop for junior high teachers
will be held in June.

Utah; Specialist, Director of Vocati>nal Education and Business
and Distributive Education YES~~Innovated programs in Career
Development Directed in=service workshops for counselors.

Oregon; Specialist, Exemplary & Expioratory Career Education--—
YES~=an increased awareness of innovative programs has helped
me sponsor and recognize for reaching exemplary programs.

Minnesotaj; Research Consultant YES=-I have passed on some
of the things that I heard there.

Utah; Director Vocational Educatior YES--Junior High School
approach to world of work.

MNew Mexico; Ad., University of New Mexico YES=-Only in my
approach to the entire subject of vocational education, etc.

I have had little opportunity to put the new ideas in practice.

Missouri; Director, Vocational—-Tech. . ac Ed. YES~~I have

directed the Production of a video ta ‘ aA of the area wvoca-

tional school course offering. (30 mins. in 10 areas). This
will be utilized on the Jr. High level for vocational orien-—
tation.

Washington; Teacher, Industrial Arts YES~-~To some extent, T
have been able to contribute to the middle school planning
concerning occupational orientation.

Texas; Supervisor Basic Skills/coordinated Vocational Academic
Educ. YES=-=Have tried to ‘include a more diagnostic approach
o determining eligibility. More follow=-up,

Arkansas; Director Voc. Orientation, YES-~-We have implemented
voc—orientation in 5th and 6th grade exemplary programs  in
(8) different schools; plans for revigsing the original teachers
guide for V.0O. Jr, high are in progress.
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Responses to Questior #16 (continued)

12,

13.

14.

15.

16.

17,

18.

19.

20,

21.

22,

23,

24.

25.

Utah; School Counselor (Jxr. High) NO~~The modifications I
want to make concerning Jjunior high school guidance need moxa
time.

Colorado; Teacher/Coocrdinator Industrial Coop. Educ. YES—-
Counseling & Recrxuitment of Traineesi.

Lousiana; Supervisor YES~-Increased emphasis on Occupational
Orientation and Vocational Guidance in I. A. in Jr. High schools;
World of Work at the elementary level,

Wyoming; Guidance YES--We have established a woxrk orientation
--on the job explanation program in the junior high.

Washington; Counselor YES—~-We now have a wvocational guidance
clasg for our eighth graders.

Washington; Educator YES=—-~Implementation of activities.
(Parallel) Already instituted in career planning.

Oklahoma; Director, Voc.-Tech. Ed. YES--Materials have helped
in our new program of orientation to world of construction.

Arizona; Vocational Treining Coordinator YES--I have broken
our metal working program down into 1l semester classes. One
semester will be devoted to occupational study.

Texas; Occupational Counselor YES~~More consultative work
from junior hi school.

Californias Principal; Jr. H.S. YES~-An attempt was made to
institute Voc. Guidance & Voc. Educ. into the site curriculum.
Weakness of local staff prohibited this!

Arizonaj; Ve ~t7om .ounselor YES~~Have been giving more time
to group ca.. .. in vocations. Have received authoriza-
tion for a workshop for counselors which will be held in April.
Even have the governor coming!

Nebraska; Consultant in Vocational Education, State Dept. of
Ed. YES--I am strongly encouraging and have accomplished
programs at the jx. high lavel., Also I have been instrumental
in adding to the State Guidelines recommendations that jr.
high programs be developed.

Minnesota; State Dept. of Ed4d. NO ?=-Some of the information
has been helpful but hardly caused what I would call a modifi-
cation,

Oklahoma; Counselor YES--Held orientation sessions with more
Jr. High Schools about vocaticnal cpportunities at the Area
School.
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Responses to Question £16 (continued)

26. Texas; Consultant YES—-1 am using some of the ideas as we attenpt
in Texas to develop occupational guidance in the total curri-
culum K-12.

27. California; Consultant, Work Experience Education YES--Have
concentrated efforts toward pre-vocationali training.

28. Minnesota; Counselor YES—=A "hands-on'" exploratory vocational
unit was initiated. Selected jr. high students were placed
in the local TVI to work with the regular students.

23, Washington; Head Counselor YES-~-Instigation of a Vocational
orieantation class as a required course for all 8th graders.

30. llasrington; Directox YES~~Greater push in junior high occupational
exploraticn.,
31, Oor' ansas; Vocational Supervisor YES=~Modification of programs

is still in the planning stage.
32. ILcousiana; Dire. Secondary & Vocational Educaticn YES--

33, ‘z. Mexico; Principal YES—=~ (1) attitude (2) occupational
swareness, elementary program (3) careex orientation program
T BLS.) (4) mission shop program (5) video tape demo.

34. Axizona; Director of Occupational Education YES--Gave me a
: stronger feeling fox career exploration and development=~a
scncern of all in education grades K-12.

35, Arizona; Director of experimental Fres. program YES=-Changed
orientation program with freshmen to include more time in
Vocational shops.

36, Texas; Pri.cipal, Drane middle school YES~~We began a Vocational
program .in our middle school for the first time--C.V.A,E. &
Occupational Orientation type-

37. Washington; Principal YES-~Broadening the base of vocational
education to accomodate educational needs of students in lower
grades and Jjunioxr high school.

38. Arkansas; Supervisor of Tndustrial Education YES--We have
started seven vocational orientation programs in our Junior
high schoecls.

39. Nebraska; Special Education Teacher YES--Plans to start a
summer school for our pupils in this area.

40. New Mexico; Counselor YES~—I have initiated units on voc. ed.

i~ elnmentary & jr. high schools in broad scopes of content.
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Responses to Question #16 (continued)

41.

42.

43.

44,

45,

46.

The

California; Consultant, Prac. Arts & Voc. Ed. YES-=-9th dgrade
occup«tions crientation course for guidance will be in effect
this coming school year.

Arizona; Cocrdinator, Elementary & Jr. High Guidance YES--
Have tried to emphasize career development concept in elemen-
tary and junior high schools. I have served as consultant on
two proposals for Federal projects for grades 1-12 embodying
careey devel pment.

Oregon; Teacher Education - Career Education NO--I was already
directing my efforts in the direction of career sducation.
The institute helped me to gain additional perspective.

Colorado; Supervisor, Industrial Education YES~~I promote

more World of Work information & vocaticnal guidance by the
teachers of indusitrial arts. I approve more such materials for
purchase.

Uvah; Specialist Ind. Arts NO~-Ncot enough days in a week.

Arizonaj Coordinator of Industrial Education YES=-Inclusion
of occupational orientation terms & titles introduced at the
elementary levels to provide strondger emphasis upon articula-
tion of industrial arts and occupational education in Jjunior
and senior high schocl.

following are flat NO's:s

Kansas; Genecal Coordinator Occup. Edu.
Texas; Asst, Dir. Ind. Arts

Colorado; Supervisox

Oregon; Voc, Counselor = Teacher

North Dakota; Area Guidance Counselor
Missouri; Asst. Director, State Dept.

New Mexico; Asst. Area Supt. _
Washington; Director Occup. Ed, Task Force
Wit.; Agsist in Imd. Axrt & T & I

Arkangas; Assistant. Superinténdent
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