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ABSTRACT
The major objective of PROBE is to provide the

beginning teacher with the support, assistance, and training needed
for success during the initial stages of a career in teaching. The
program--in the Model School Division--provides a 2-week period of
intensive training and orientation prior to the opening of school,
continuing individual support and assistance throughout the year, and

three 1-day released-time workshops during November, December, and
January. The content of the program consists of human relations
skills, methods of teaching reading and diagnosing reading
difficulties, and resource use. Each stage of the program was
evaluated by the three-member staff and 35 participants on its
success in these areas. The results of the evaluation questionnaires
indicated that the program was largely successful in attaining its

objectives Suggestions for improvement included lengthening the
program, providing more direct contact with children, and expanding
the program to include all new teachers. A problem noted
participants4 reactions vas that although all the teacher_ , ,re

to the Model Schools Division, some had had previous teaching
experience and thus had different concerns and interests than the

beginning teachers. (The report includes copies of the evaluation
questionnaires used and tables of responses to each item.) (RT)
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INTRODUCTION

This is an interim report (Part I) of Phase I and II "A Program

For The Recruitment and Orientation of Beginning Educators (PROBE)".

Phase I was a two-week period of intensive preservice training and

orientation prior to the opening of school and the-assumption of teach-

ing duties - August 17-28, 1970. Phase II is a program of "continuous

support" involving direct assistance and in-service training through-

out the academic year. Phase III (Part II of the Report) will consist

of three workshop days of release time during the months of November,

December and January.

Background and Rationale

PROBE was the product of the efforts of the Model School Planning

Committee. The major area of emphasis within the Model School Division

has been the planning and tmplementation of programs designed to develop

and upgrade the professional staff. In recent years the concern has been

focused upon developing a strategy for preventing "new teacher failures"

and increasing the possibilities for success and satisfaction for the new

entrants to the teaching profession. The previous Orientation Program

for new teachers, 1969-70, provided four (4) half-day sessions. Teacher

comments following the program indicated the value of the program, but

also noted that the period was too short and the area of greatest need

was reading.

Program Oblectives

A. The major goal of the program is to provide the beginning teacher

with the support, assistance, and training needed for success during

the initial stages of a career in teaching.

B. The Specific Oblectives are:

1. :To piovide a program of staff support and development that is

intensive, continuous, and responsive to the specific, individual

needs and concerns of the new teacher.

2. To increase the interpersonal awareness needed for dealing effec-

tively with children and adults in the inner city school. The

aim is to provide teachers with human relations skills which

enablct them to focus on their own roles and actions, and how

they affect children as learners. Specific skills stressed will

be:

-Skill to hia'r and communicate with other peoiole

Skill to understand and comprehend interpersonal relation-

ships

Skill. in. the flexibility and capacity to accept and

respond to change

Establishing trust in _the capacity of others

1



3. To develop skill in using varied approaches, materials, and equip-
ment in the teaching of reading skills. The program will acquaint
the teachers with three approaches to the teaching of reading and will
aim to make distinctions clear between these and the basal reader
method with which teachers will be familiar. The specific reading
approaches in which teachers will develop competencies include:

a. Individualized Readin - Individualized reading approaches
will be employed which emphasize the organization of class-
room and materials for individual pacing, choice, and
learning styles.

b. Lanpage Experience - Language experiences will be provided
which relate to the children's oral language and its devel-
opment as the core for building reading skill. This program
emphasized oral language, writing, the use of materials,
activities, and audio-visual equipment to enrich experiences
and become the subject for language practice.

c. Linguistic - Linguistic-based basal readers, and the theories
of linguistics and dialect which can be applied in wide-
ranging, flexible programs in oral and written language will
be utilized.

4. To train teachers in organizing students for individual learning.

This will be approached hrough:

a. Instruction in the physical arrangement of classrooms.

b. Instrution in the use of reading laboratories, listening
centers, science laboratories, mathematical learning cen-
ters in a classroom focused on individual learning.

5. To provide teachers with skills s follows:

a. Ability to diagnose reading difficulties of pupils, using
simple tests and diagnoses of errors.

b. Ability to decide on the basis of this and general obser-
vation of children, appropriate methods and growth aims
for the individual needs.

To assist beginning teachers in developing an effective and pro-
ductive teaching style.

7. To develop the teacher's competencies in the use of the follow-
ing resources:

a. Workshops

b. Innovation Team Members

c. Resource people within the system supervisors, special

teachers etc.



d. Other teachers

e. Parent and community people

1. Outside consultants

g. Professional materials, e.g., books, articles, etc.

The major goal (A) is on-going and will be obtained through Phases I,

II and III. Under B, specific objectives numbers 1, 6 and 7 also Ire

on-going objectives, involving all three phases of the orientation'pro-

gram. Specific objectives number 2, 3, 4 .1nd 5 were covered by Phase /9

and are not necessarily on-going objcxtives of the total program. :

Purpose of study

This report, (Part I), will attempt to make an assessment of Phase I,

a two-week orientation program, and a part of Phase II, a continuing sup-

port program, based on the objectives stated. Part II will follow. Part II

will be concerned with Phase II and Pnase III, (one day follow-up workshops)

of tht orientation program.

Delimitations

The task here is to try to make an assessment of Phase I of the pro-

gram after its completion. Therefore the evaluation is limited to the

responses of the director, the two instructors and the participants in the

two week orientation program.

PROCEDURE

Description of Small

Eligibility requirements for participants are shown here as they were

stated in the proposal.

A. Participants in the program will.be beginning teachers in the Model

School Division, The number will be limited to 35.

B. Recruitment will have been accomplished by the Personnel Office in

the Model School Division with the hiring of new teachers during the

preceding months.

C. All teaching personnel with less than one semester of teaching who are

not recent graduates of teacher education institutions will be eligible

for participation in this program. In keeping with the philosophy of

the Model School_Division and the emphasis on the prevention of reading
failure-; priori.ty Wal-be given to primary grade teachers, especially
those assigned to first grade.

D. Substitutes who have rendered satisfactory service and who have not

worked more than fifty percent of the time the previous year will also

be eligible. They must be interested in a career in teaching.

E. All will file written applications. The PROBE Corraittee will make the

final selection.



From the applications received, the PR0BE Committee selected 30 new

teachers and 6 substitutes to participate in the program. During the fol.,

low-up evaluation an instrument will be designed to determine the extent

to which these participants met the above requirements. This data will be

reported in Part II of the evaluation report, which will be released at a

later date.

Instruments

Two program evaluation forms were devised by the Department of Eval-

uation. These were the Participants' Program Evaluation Form and the

Staff Program Evaluation Form. (See appendixes A and B). Questions on

these forms were geared to obtain the individual's feelings on how well

each program objective was met. Items also were included to get informa-

tion concerning program content, attendance, methods of instruction, con-

tinuous support, overall program rating and suggestions for improving the

program.

Collection of Data

A personal, unstructured interview was held with the supervising

director of teacher education, Model School Division and with the program

director of PROBE to get the necessary background material. A staff eval-

uation form was delivered to the director and the two instructors of PROBE

for completion. A participants' evaluation form was delivered to 33 of the

36 participants in the program for completion. Three of the substitutes

could not be located at the time.

Methodology and Analysis of Data

Data obtained on the program evaluation form were tabulated. Total

responses for each item are shown. Means and percentages were computed

where appropriate and presented in tabular form.

RESULTS

Staff Program Evaluation

A completed program evaluation was received from each of the three

staff member. Part A concerned the program objectives. The items are

listed below.

Objectives

. The orientation program increased:

ai-awarenesi Of-children s reading-needs

b. ability to hear and-communicate with other people

c ability to understand and comprehend interpersonal relationships

id. ability to accept and respond to change

e ability,to establish trust in the capacity of others

1



2. Developed skill in

a. using the Individual Reading approach

b. using the Language Experience approach

c. using the Linguistic approach

d. organizing students for individual learning

e. diagnosing reading difficulties

f. using reading inventories

g. determining appropriate reading methods for individual needs

h. creating learning centers or stations

I. the physical arrangement of classrooms

j. making materials

3. Developed competencies in the use of the following resources:

a. workshops

b. Innovation Team Members

c. resource people within the system

d. other people

parents and community peoplee.

OUtside consultants:

g. professional materials, e.g., books, articles, etc.

The staff indicated how well the program met each of the above items.

Their ratings were based on the following scale. The results are shown in

Table I.

Totally

To A
Great Degree

To some
Extent

Not
At All

No
Response

4 ' 9 3 ' 4 0

(1-- Lai) 165 . 2.4) (2.5 , 3.4 ) (3.5 - 4.4)



TABLE I -

Staff Ratings of How Well Program Objectives Were Met

1

Mean (Ali Itenis) 2.2

Item
Number

1.a.

b.

C.

d,

e.

2.a.

Single Number

Item Mean 1 2

2.0

2.0

3.0

2.3

2.6

2.6

2.0

2.3

2.0

1.3

1.3

1.6

2.0

2.0

2.0

2.0

2.0

2.3

3.0:

2.0 ,

1.3

1

2

2

1

of Res onses
3 4 0

2

3

3

2

2

Part B of. the .staff evaluation form indicaes the staff ratings on

how Agell.the prOgrath Covered certain toOics. -Their responses are shown

in Table IT: Fo11Owing-the.7table:are sonie general: comments-made by the

starf supporting_tneirrespOnses.-



TABLE II

Staff's Response as to How Well Certain Topics Were Covered

Topics Very
Well

Fairly
Well

Poorly
-

Not At

All

No
Response

1. Information
3

2. Skills 3

3. Experiences 2

4,. Attitude Formation

5. Project Development 2
1

Percentages of total response 67 27 0 CO 7

Comments:

1. Information and skills were the main topics of umphasis.

2. Teachers wanted needed skills for carrying on a reading program.

3. Teachers were interested in information about the Clark proposal

and the Model School Division.

4. A wealth of information was shared with the participants to enable

them to identify their basic needs.

In part C of the staff evaluation form the staff indicated the attend-

ance of the participants during the two week program as being 90 to 100

percent.

Part D has to do with evaluation during the program. Following are the

staff comments concerning evaluation during the two week. program.

1. What if any, on-going evaluation was there?

Answers:

1. Therewas periodit evaluation betweerLstaff and participants

to assess:needs and todeterMine If Changes, in the program were

neceaaary:.:

daily iise§sment of the program was made by the staff.

Results of the evaluation if any:

Answers:

1 Changes in the daily sessions were made to meet varying..needs

of the group.

3



2. An overall evaluation at the end of the program by staff and

participants indicated that the program met about 90 percent of

the needs stated in the beginning.

The staff gave an overall rating of the program by using the fol-

lowing scale. This scale compared part E of the evaluation form. See

Table III.
SCALE

Excellent Good Fair Poor

12 11 10 9 8 7 6 5 4 3 2 1

TABLE III

Staffs Overall Rating of the Program

,

Rating

,

Value Number of
Responses

Excellent 12 0

Excellent 11 1

Excellent 10 2

Good 9 - 7 0

Fair 6 - 4 0

Poor 0

Mean 10.3

Part F of the staff evaluation form provided the staff the oppor-

tunity to make comments about the program as a whole. These comments are

shown in Table IV.



TABLE IV

Comments Made by the Staff

Comments Number
Responsc sJ01

I. No Comment
1

2. This, of course, was the first time for such a pro-

gram. It was very valuable for participants and

staff. The staff was able to become to know the

strengths and weaknesses of the new teachers and

prepare for follow-up assistance in the class-,:oam. 1

3. The group was very enthusiastic and anxious to see

materials and strategies for teaching skills and

concepts. The participants utilized resources

within the group and were very anxious to share

previous experiences with others in the group. 1
--

Total
3

Part G of the staff evaluation form obtained the staff's assess-

ment of the amount of continuous support given the participants fol-

lowing the rwo week program. This is presented in the following Table.



TABLE V

Stmff Response To Continuous Support

Has
Been
Given

Available
Not

Requested
Not . .

Available

Will Be
Availabl,e
Later

2. In-service train-

lk

Direct assistance

ing

3

3

. Close supervision 3

. Individual con-,
ferences 3

5. Workshops 2
1

6. Demonstration 3
.

7 Acquisition of
needed materials 3

Other support
services

Percentages of to-
tal response 83 0 17

* Comments by the staff were made on these two items.

1. The first one day workshop is scheduled for November 2, 1970.

All participants will attend.

Some participants have already been involved in in-building

training sessions.

Participants' Program Evaluation

Completed evaluation forms. were returned by 30 of the 33 partici-

pants who received the forms for completion. Part A of the participants'

form, covering the objectives of the program, was identical to Part A

of the Staff Form (see-page 4 for the items). The participants indicated

their feelings on how well the program met its objectives using the

scale below. The results are shown in Table VI.



SCALE

Totally
To A

Great Degree
'To Sone
Extent

Not
'-At2.Al1

No
Response

1

(1 to.U4)
2

(1.5 to 2.4)

3
2.5 to 3.4)

4
03.5 to 4.41

TABLE VI

Participants' Ratings of How Well Program Objectives Were Met

Item
Number

Single
Item Mean

Number of Responses
1 2 3 4 0

1.A. 1.8 2 216 6 1 0

. b. 2.0 8 15 6 1 0

c. 2.1 7 14 7 2 0

d. 2.0 7 15 4 3 1

e. 1.9 8 15 4 2 1

2.a. 2.4 3 15 10 2 0

b. 2.0 8 15 6 1 0

c. 2,4 6 10 10 4 0

d. 2.5 3 11 14 2 0

e. 2.1 8 12 10 0 0

f. 2.1 9 10 11 0 0

g 2.4 4 14 9 3 0

h. 1.8 13 10 7 0 0

1. 2.4 6 10 9 5 0 1

j. 1.7 12 14 4 0 0 '

3.a. 1.8 9 18 3 0 0

b. 1.4 17 13 0 0 0

c. 1.9 8 16 6 0 0

dc 2.4 3 12 15 0 0

e. 2.6 4 8 13 5 0

f. 2.8 1 11 11 7 0

g. 2.1 6 17 5 2 0

h. 1.7 12 11

Mean (All Itens ) 2.1

Fart B of the participantt/ eyaluation form was designed to get the

participantsIreactiant as to:the effeCtiveness of the methods of in-
.
-

struction uted dOringthe prograT4 The:;.methodpwere rated using the
,

eame:scale, UsetlHfor::rating the objeCtiVes-in Part:A.- The retUlts are

: thoWn.4n Table



TABLE VII

Participants' Responses To The Methods of Instruction Used

Methods of Instruction
Single
Item
Mean

Number of Responses

1 2 3 4

1. Demonstrations 1.5 16 13 1 0 0

2. Lecture 1.8 8 17 4 0 1

3. Laboratory Experiences 1.9 7 18 5 0 0

4. Discussion Groups 1.5 16 13 1 0 0 1

5. Readings 2.2 5 14 8 2 1

6. Writing 2.4 5 10 13 2 0

7. Attitude Statements 1.9 6 16 6 0 2

8. Video Tape 2.2 7 13 7 3 0

9. Instructional Televlsion
Project Equipment 2.3 4 10 10 4 2

10. Films 2.3 6 10 13

Mean (All Items) 2.1

In part C the participants indicated their satisfaction or dissatis-

faction with the major aspects of the program. The results are shown in

Table VIII.



TABLE VIII

Participants' Response To The Major Aspects of The Program

Item

Very
Satisfied

Moderately
Satisfied

Not
Satisfied

_
N° IResponse

L

1. Leadership 27 2 1 0

2. Subject Matter 23 6 1 0

3. Program Plan 20 9 1 0

4. Instruction 23 6 1 0

5. Materials 24 6 0 0

6. Facilities 22 7 1 0

Percentages of
Total Responses 1 77 20 3 0

'

The participants' overall ratings of the total program are shown in

Table IX. This information was supplied in Part D of the evaluation form.

The scale used in this rating is shown below.

SCALE

Excellent Good Fair Poor

12 11 10 9
4 3 2 1



Part
about the
number of
are also

TABLE IX

Participants' Ratings of The Overall Program

Rating Value

Excellent

Good

Fair

Poor

12
11
10
9
8
7

6
5
4

3 - 1

Number of
Responses

1 25 1
10
8
1

0
2

2
0
0

Mean 10.7

E offered the participants the opportunity to give comments

program as a whole. All comments are listed below with the

times each conment was made. The percentages of total comnents

shown.



TABLE X

Comments Made By The Participants

--

Comments

Number of
Responses

Percentages
of Total
Respons?s

1. No comment
14 41

2. Very interesting and rewarding,
helped me become a more effective

teacher.
5 15

3. Enjoyed the program, hope to get an-

other opportunity to enroll in a

similar program.
3 9

4. The program should be continued for

another year.
2 6

5. Was not relevant to preschool

teachers. They should have been

excluded.
1 3

6. The rapport and perceptiveness of
the leaders and the warmth of the
participants overcame tne limita-
tions of time and materials and
made the program successful. 1 3

7. The leaders were great in providing
solutions to classroom problems. 1 3

8. It is rare to find a program of this

nature move so smoothly and in such

a defined way.

. Teaching math through discovery, as

demonstrated, was most useful to me. 1 3

10. Excellent for beginning teachers.

I am looking forward to the follow-up.

11. Helped in some areas more than. my

college method courses.
1

12. Would like to be contacted by the

follow-up team.

Do The instructors wore great, but as
far as the workshop meeting any of the

needs I have noi4-tt.didn't bell) much-
Could have been more sPecifio.

1 . PROBE gave far too little actual first

hand experience with children.

Totals
,

34 101



In Part F the participants indicated the extent to which they had

received continuous support from the Innovation Team since the two week

program through October 2, 1970. The Table below gives the results.

TABLE XI

Participants Responses To Continuous Support

A
Great
Deal Some

Not An
No

Response
None
Requested

Requested
Not'Received

I. Direct assistance 3 14 13 0 0

2. In-service training 4 4 20 0 2

3. Close supervision 1 6 20 0 3

4. Individual
Conferences 3 5 22 0 0

5. Workshops 2 3 24 0 1

6. Demonstrations 3 4 22 0 1

7. Acquisition of
needed materials 3 14 8 5 0

. Other support ser-
i

vices 2 6 17 0 5

IPercentages of Total
Responses 9 23 61 5



In part G of the program evaluation, the participants made suggestions

for improving the program. All suggestions are listed below. The r.umber

of times each suggestion was made and the percentage of total suggestions

are shown below.

TABLE XII

Participants' Suggestions for Improving The Program

- plumber

Suggestions

of
Responses

--

Percentages
of Total
Responses

_.

1. No Suggestion 16 47

2. Longer program to provide more time for each

aspect.
4 12

3. Include more time for actual work with _

children. 2 6

4. Make the program available to all new teachers

regardless of their background in education. 2 6

5. Continue the program. 2 6

6. Provide small group instruction by grade

levels. 1 3

7. Include daily written evaluation. 1 3

S. Provide more specific skills in reading

approaches.
1 3

9. Emphasize the children's ways of life; how to

meet needs of problem children and non-

readers.
, 3

10.. More classroom follow through to help with

long range planning, espe,-;ially in

mathematics.

11. Part of PROBE should be extensive work with

reading and mathematics and the other half

geared to give teachers first hand experience

with children. 1 3

12. Continue to re-orient participants at sub-

sequent sessions, presenting the latest
techniques and revisions. 1 3

___ _
_

13. Greate-r scrutiny in the selection of

participants.

Totals 34 101



DISCUSSION

The responses of both staff and participants indicated that th,

program objectives were met. The mean of the participants' rating I

of objectives being met was 2.1. The staff mean rating was 2,2. Ech mean

falls into the To A Great Degree', category on the rating scale. See Tables

I and V/: Rated lowest by the staff, in the "To Some Extent category

were: The orientation program increased ability to understand and Compre-

hend tnterpersonal relationships (mean 3.0); Developed competencieslin

the use of the following resource3- other people (mean 2.6), parent

and community people (mean 3.0), and outside consultants (mean 3.0):

Rated lowest by the participants, in the ',To Some Extentu category were:

Developed skill in organizing students for individual learning (mean

2.5); Developed competencies in the use of the following resources .1 parents

and community people (mean 2.6), and outside consultants (2.8).

94% of the staff's response indicated that all of the topics in the

program wes covered fairly well or better. See Table II.

Participants attendance was good throughout the program. It was

indicated to be between 90 and 100 percent. This seers to indicate the

degree of interest in the program.

Although the staff said there was periodic evaluation between staff

and participants, one staff nember suggested there be daily written

evaluation.

In the overall rating of the program the staff's mean was 10.3. The

participants' mean was 10.7. Both means fall into the l'Excellent cate-

gory on the rating scale used. See Tables III and IX.

The staff indicated that continuous support has been given. Thirty-

two percent of the participants stated that they have received continuous

support. Sixty-one percent had not requested any. Of the remaining 7

percent, 5 percent did not respond to the question. The remaining 2 per-

cent indicated that they had requested support, but had not received it.

This 2 percent aimunted to 5 people who requested help in acquiring needed

materials, but as of the 2nd of October the materials had not arrived.

Seventeen of the participants did receive some needed materials. See Tables

V and XI.

The participants rated the methods of instruction in the program .as

effective to a great degree (mean 2.1). Demonstrations and discussion

groups got the highest rating (mean 1.5). See Table VII.

Ninety-seven percent of the participants were satisfied with the

majoi aspects of the-prcgram: See Table VIII. Of the twenty comments

made by the participants only three were negative. See Table X. The

main suggestions were for longer prograns, more time alloted for working

directly with children and continuing the program including all new

teachers. See Table XII.

1 R



CONCLUSIONS

The data indicates that the large majority of people involved in

the program said the program:

1. Provided the support, assistance and training needed for success

during the initial stages of a career in teaching.

2. Increased the interpersonal awareness needed for dealing effec-

tively with children.

3. Developed skill in using varied approaches, materials and equip-

ment in the teaching of reading skills.

4. Helped to train new teachers in organizing students for individ-

ual learning.

5. Provided the participants with skills necese-== for diagnosing

reading difficulties.

6. Developed competencies in the use of workshms, Innovatilom Team

Members, resources and materials.

In general the responses indicate that the pregtnam achieved-many

of its objectives. It should be noted that the resui:zs of this evaluation

were based on an anonymous evaluation form which shoLad have reduced any

perceived obligation on the part of tha respondents rm appear more favor-

ably disposed toward the program than was truly the case.



RECOMMENDATIONS

Comments and suggestions for improving the program leads to the

following recommendations:

l. Whenever possible, teachers should be given more opportunity to

work with children in actual training situations.

2. Teachers should have more opportunity to become effective in

using consultants.

3. More direct contact with parents and community people would be

helpful to new teachers.

4. Specific information should be geared to the kindergarten and

preschool teachers. Instructional breakdown by grade levels mkght

be helpful.
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AL Program For The Recruitment and Orientation of Beginning 2ducatorls

Number

Staff Program Evaluation

(Direct:ors, instructors, Consultants)

Date

This is a follow-up evaluation of the training program held August 17

ehrough 28. Please complete this form thoughtfully and return it to the

Devision of Planning, Research and Evaluation, Room 1013, 415 - 12th Street,

N. W. Thank you.

A. Objectives:

Indicate the extent to which the orientation program's objectives

ware met by using the following rating: 1 = Totally; 2 = To a great degree;

3 = To some extent; 4 = Not at all.

1. The orientation program increased:

a. awareness of children's reading needs

b. ability to hear and communicate with other people

c. ability to understand and comprehend interpersonal

relationships

d. ability to accept and respond to change

e, ability to establish trust in the capacity of others

2. Developed skill in

a. using the Individual Reading approach

b. using the Language Experience approach

c. using the Linguistic approach

d. organizing students for individual learning

e. diagnosing reading difficulties

using reading inventeiries

deterMining appropriate r ading methods for individual

necds

creating learning centers or stations

9'2



2. (conminued)

i. the physical arrangement of classrooms

3. making materia/s

3. Developed competencies in the use of the following resources:

a., workshops

b. Innovation Team Members

c. 'resource people within the system

d. other people

e. parents and community people

f. outside consultants

g. professional materials, e.g., books, articles, etc.

h. audio visual aids

B. Program Content

Indicate with an "X" in the appropriate column, how well the program

operated in providing the following:

1. Information

2. Skills

3. Experiences

4. Attitude Formation

5. Project Development

Comments

Very Fairly Not at

Well Well Poorli, All

MlimallMII.111

9
23



C. Attendance

Haw would you the attendance for the program? Indicate with an
"X" in the appropriar space.

...1.!1

90 to 100 percent

90 to 95 percent

85 to 90 percent

80 to 85 percent

75 to 80 percent

Less than 75

D. Evaluation durinm elle two weeks

1. What if any on-going evaluation was there?

Results of the evaluaUon if any:

E. Record your overall evaluation of the two-week orientation program as a
whole by placing an "X" in the appropriate box on the scale.

-

EXCellent Go d

12 11

Fair Poor



G. Continuous Support

To what extent is the folleywing services being offered the participants

since August 28? Indicate with an "X" in the appropriate column.

1. Direct assistance

2. In-service training

3. Close supervision

4. Individual conferences

5. Workshops

6. Demonstration

.7. Acquisition of
needed materials

8. Other support
services

s-

Ras Available Will Be

Been Not Not Available

Given Requested Available Later
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A Program For The Recruitment and Orientation of Beginning Educators

Participants' Program Evaluation

Number Date

This is a follow-up of the training program held August 17 through

28. It is an important means of enlarging and upgrading programs of tihis

type. Please help us by completing this form thoughtfully, and returning

it to the Division of Planning, Research and Evaluation, Room 1013,

415 - 12th Street, N. W. Thank you.

A. Objectives:

Indicate the extent to which the orientation program's objectives

were met by using the following rating: 1 = Totally: 2 = To a great degree;

3 = To some extent; 4 = Not at all.

l. The orientation program increased:

a. awareness of children's reading needs

b. ability to hear and communicate with other people

c. ability to understand and comprehend interpersonal

relationships

d. ability to accept and respond to change

e. ability to establish trust in the capacity of others

2. Developed skill in:

a. using the Individual Reading approach

using the Language Experience approach

c. using the Linguistic approach

d. organizing students for individual learning

e. diagnosing reading difficulties

f. -using reading inventori,es

determining appropriate rading methods for individual

needs

creating lee-ming centers or



2. (continued)

1. the physical arrangement of classrooms

j. making materials

3. Developed competencies in the use of the following resources:

a. workshops

b. Innovation Team Members

c. resource people within the system

d. other people

e. parents and community people

f, outside consultants

g. professional materials, e.g., books articles, etc.

h. audio visual aids

B. Program Subject Instruction:

Indicate the degree of effectiveness of the following instructional

methods used in the orientation program by using the following rating:

1 = Totally; 2 = To a great degree; 3 = To some extent; 4 = Not at all.

1. Demonstrations

2. Lecture

3. Laboratory Experiences

4. Discussion Groups

5. Readings

6. Writing

7. Attitude Statements

8. Video Tape

9. Inat'7uctional Television Project equipment
_ .

10. FilmS



I.

C. To what extent were you satisfied with the following aspects of the

orientation program.
Place an "X" the appropriate column.

1.

2.

3.

Leadership

Subject Matter

Program Plan

Very
Satisfied

Moderately
Satisfied

Not
Satisfiee

4., Instruction

5., Materials

6. Facilities

11.1.

D. Record your overall evaluation afthe orientation program as a whole

by placing an "X" in the appropriate box on the scale.

Excellent Good Fair Poor

12 11 10 9 8 7 6 5 4 3 1

E. Comments

P. Continuous Support

Since August 28 until the present time, to what extent have you received

the following: Indicate with an "X" in the appropriate column.

1. Direct assistance

2. In-service training

3. Close supervision

A Great
Deal Some Not Any

None Requested
Requested-. Not Received

293o

MI.

MI



I

1
'

.1

I

1

I

I

F. Continuous Support (continued)

A Great
Deal Some Not Any

None Requested
Requested Not Received

4. Individual Conferences

5. Workshops

6. Demonstrations ONI1011017.

7. Acquisition of needed
materials

8. Other support services

G. Suggestions

Please list any suggestions for improving the orientation program.

1111,111MMIID /Moot,
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INTRODUCTION

al.s.haraansl'

This report 1.s Part II of an evaluation of a Program for the

Recruitment and OrionLation of Beginning Educators (PROBE). Part I

covered the two-week summer session held in August 1970, known as

Phase I of the Program; This report covers the first of three one-

day workshops which make up Phase III of the PROBE program. Phase IC

of the program is one of continuous support and is included in.both

parts of the evaluation report.

Purpose of Study

The purpose of this report is to make an assessment of the one-

day workshop held on November 2, 1970 and to see to what extent the

needs and concern of the participants were met in the workshop.

Pro.gram Objectives

1. The major goal of the program (PROBE) is to provide the be-

ginning teacher with the support, assistance, and training

needed for success during the initial stages of a career

in teaching.

2. The specific objective is to provide a program of staff

support and development that is intensive, continuous,and

responsive to the specific, individual needs and concerns

of the new teacher.

In keeping with these objectives, PROBE participants were asked

to list areas of special needs and concerns they would like to have

covered in the one-day workshop. Lists received were compiled by tte

workshop staff. The areas of greater concern were found to be:

1. Individualizing reading instruction

a. Handling heterogenous grouping

b. Reading skills
c. rlanning enrichment activities

2. Individualizing mathematics instruction

a. Handling heterogenous grouping

b. Skills to be taught on specified levels

c. Planning enrichment activities

-1-
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I

Due to the one-day time limitation, staff focused the workshop

on these specific concerns. The instructions were presented through

the use of a film, a lecture, a demonstration, group discussion and

mall group activities.

EVALUATION PROCEDURES

Sample

The one-day workshop was intended to serve the thirty-six.ed-

ucators provionsly enrolled in the two week PROBE summer program of

which thirty of the participants were regular teachers in the Model

School Division and six were substitutes teachers in the Model School

Division. Only twenty-nine of the regular teachers and two of the

substitutes attended the one-day workshop. Substitutes were obtained

by the Model School Division to hold the classes of the regular teach-

ers attending the workshop.

Instruments

A questionnaire was constructed for completion by the participants.

An observation checklist was also constructed for the observers.

Collection of Data

The observation checklist was used by each of two evaluators

whc attended the one-day workshop. At eac end of the workshop, time

was alloted for each participant to complete a questionnaire. In

order to insure anonymity, names were not used on the questionnaires.

It was hoped that this would lead to a freer expression on the part

of the participants.

.611A1/21is_91_11Ela

Information from the two instruments was compiled and is described

in narrative form and in tables. Percentages and means were comput-

ed. A t-test was used to test for significance on the section that

called for "Before" and "After" responses by participants.

RESULTS

PART I

The folloWing resultswoxe Compiled from the questionnaire adminis-

tered to the participants. .(See Appendix A.)

The first part of the questionnaire was designed to get background

inforMation'relevant to each participant,

-2-
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Table I shows the age range of the P articipants.

TABLE

Age Range of Workshop Participants

Age.Range Number of Participants

20-30 25

30-40 6

40-1- 0

Total 31

Table II shows the types of degrees held by the participants.

TABLE II

Types of Degrees Held by Workshop Participants

Degree Number of Participants

B.A. or B.S. 21

M.A. 8

M. P. A. 1

M. H. L. 1

Total 31



Table III gives a breakdown of the present grades taught by the

participants.

TABLE III

Grade Level Workshop Participants Are Currently Teaching

Grade Level Number of Participants

/

Pre-Kindergarten
9

Kindergarten 2

1 3

.) 6

3 6

4 3

5
4

5-6 (Combined) 1

6 2

Substitute-K-6 2

Total 31

Table IV shows a breakdown of the participants into categories

according to their prior teaching experience both within the Model

cheol Division and outside the-Model School Division. The outside

of the.Model School Division experience is shown in three categories:

in the District of Columbia, in other U.S. Cities; and Overseas. In

the discussion of the results this data will be compared with the

selectioncriteria for the,PROBE program.



TABLE IV

Teaching Experience of Workshop Participants

Categories of Experience Number of Pe:rticipants

I. New Teachers in the Model School
one semester experiene or less

A. 2 months only
B. 2 months plus 1 semester or less-

II. Teachers new to the Model School Division
with more than one semester prior experi-
ence

A. in the District of Columbia
B. in other J. S. Cities
C. overseas

III. Teachers with more than one semester
prior experience in the Model School
Division

IV. Substitutes

12
3

2

9

1

2

2

Total 31

Categories twc and three of Table IV are examined in greater
detail in Table V which gives the breakdown of participants' prior
experience in The Model School Division; District of Columbia, other

than The Model School Division; Other Cities; Overseas; and Total

Experience.



TABLE V

Length and Location of Service of Workshop
Participants with Prior Teaching Experience

No. Years In Model School
Division

D. C. other
Than M.S.')

Other
Cities

Overseas To,ai

1-9 , 2 3 7

3-4 3 1 4

5-6

7-S

9-10 9 9

11-12 1 1

TOTAL 2 2 9 1 4 *

* The two teachers who served as substitutes are not included here.

PART II

Sections 1 and 2 on the questionnaire deal-with the types 'of class-

room groupings and reading approaches used by ?articipants this school
year, 1970-71. Each participant checked several possibilities in
each section. The responses are shown in Table VI and VII.
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TABLE VI

Types of Grouping Used In Classroom Activities
By Workshop Picipants

Types of Grouping Number of Teachers Using
this Grouping

Conference 9

Social 8

Pal reading 5

Permanent 3

Interest 12

Homogeneous 6

Heterogeneous 18

Special purpose 12

Skill need 23

Total class 21

Individualized 26

Other 0

No response 3

48
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TABLE VII

Reading Approaches Used by Workshop Participants

Reading Approaches Number of Teachers
Using Approach

Basal series

Linguistic/Phonics

Programmed/Structured

Language experience

Individualized

Supplemental materials

Other (specify)

(magazines, newspapers, ITA, readiness kit,
experience charts, weekly readers)

No response

20

17

3

15

16

12

5

4

PART III

In section.3 of the questionnaire, the participants rated the

one-day workshop. The rjating was based on how well the workshop met
their specific teachingconcerns. These concerns were expressed
to the workshop coordinators' bythe participants during the week prior

to the workshop. _Jae following scale was used in the rating. Mean

ratings were computed on the responses. The results are shown in

Table VIII.

Totally To a great
extent

To some
extent

Not at
all

No
response

1 2 3 4 0

40
-8-



TABLE VIII

Participants' Opinions About the Extent to Which
The Workshop Met Th.air Present Teaching Needs

.

Item

Number
i

Totally

of

To
Extent

Responses1
Single

Item Mean
A Great To Some

Extent
Not

At All
No

Response

A. How well did -11e .ik:.now.-.

ledes and ey.,..-iences

.

.gained in this workshopi
meet your present nendF2

in:
(

J
1. individualizing reaa- 2.3 2 16 10 0 3

ins instruction?

2. individualizing mat - 2.6
erantics instruction?

2 8 16 2 3

3. recognizing specifi 2.3 3 14 10 1 3

-:.-eading skills to b

taught?

4' recognizing specifi 2.7

math skills tc be

1 10 14 3
0
.)

taught?

5. planning activities 1.9

to enrich reading
needs?

8 16 4 0 1

6. planning activities 2.3 5 11 9 2, 4

to enri0 Math needa?

B. How satisfied were ycu
with all aspects of
work8hop?

2.1 5 16 7 0 3

Overall-Mean = 2.3



PAT;.T. IV

Questions pertaining to the participants overall teaching practices
and experiences during the current school year were presented in section
four. Participants were asked to rate each question as follows: once

1-, the "Before" column and once in the "After" column. In the "Befo-:e"
column participants indicated their feelings and expectations about
each question before their experiences in the one-day workshop. In the
"After" column the participants indicated the degree of fullfiliment of
their expectations concerning each question as a result of having exper-
ienced t._e one-day workshop. The rating was based on the following scale.
The responses are shown in table IX.

r

I

Very
Often

i

Often Sometimes Seidon Never

1 9 3 4 5

51
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TA.1:1:2. IX

Participants' Responses to .Crverell Practices

In Their Teaching Experiences

Questi:Is

Very
Often Often

BEFORE

d. 1:ow oft:en (Lid you meet with a
ro.Litcd prcillem yc wcrc

h:Ird pret;sed Lw olve?

B. :low often have you felt less
than sure of yourself as a
reading teacher?

c. How often ha'}e you felt less
than sure of yourself teaching
math?

d. How often have you had diffi-
culty in individualizing read-
ing instruction?

e. How often have you had Laffi-
.culty in individualizing math
instruction.?

f. How often did you receive pro-
fessional assistance from the
Innovation Team?

a How often were you offered pro-
fessional assistance from the
Innovation Team?

AFTER

a. How often did you meet with a
reading related problem you were
hard pressed to solve?

b. HOW' often have you felt less
than sure of yourself as a
reading teacher?

c. How often have you felt less
than sure of yourself teaching
wath?

of Resnons:..,s

So:;aetimes Seldoni

5 9 4 4 ()

a 7 4

5 3 6

6 9 5 5

4 6. 6 8

2 5 10 3

3 7 9 2

9 8 7 4

1 8 7 9

0 7 7 9



TAELE Tx (oont'd)

1.umber of Responses
I Very I

Questions Often Often Sometimes Seldon , Y.ever

AFTER(coneitt)

d. How often have you had diffi-
culty in individualizing read-
!jig in3t-zucCoft?

e. How often have you had diffi-
culty in individualizing Tra.th
instruction?

f. Hc.w often did you receive pro-
fessional assistance from the
liLlovaton Team?

g. How often were you offered pro-
fesional assistance from the'

3

1

4

7

7

6

8

1.2

8

8

1

2

-J

Inn: Team? 6 8 10 2

Each response was weighted according to the number values assigned

on the scale above. For questions "f" and "g" the number values were

reversed. The number of rPsponses in each category was multiplied by

the value of that responF. to get a total score for each question in
the "Before" column and in the "After" column. The totals are shown

in Table X.

53
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^,-7:1-:G" Xs

Tctal Valv,as of Responses To The Overall praccices

In Teaching Expel-iences

Questions Before After Difference

a. 51 60 9

b. 59 74 15

67 77 10

59 79 13

C. 76 81 5

a_ . 75 93 18

c,c 82 99 17

TOT,kLS 469 556 87

A mean score was computed for the "Before" and the "Afrer"responses.

A t-test was applied to test the significance of -.he difference bezween

mean scores. The results are shown in .Table XI.

TABLE XI

The Means and t-Score Of Participants' Responses

Before Mean 67..0

Aftel Mean 79.4

Mean Difference
12.4

t-Score
7.0

Section 5 of the qt....astic)nnairel consisted of one question - "As a

resu1 t-. of the workshop do you plan to make any changes in your teaching

meClods or techniques?" Participants' responses are shown in Table XII.

54
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TA:LF XII

Responses To Change In Teaching 1,e_thods And Techniques

Item
No Responses

No
3

response
Yes

27

No
1

T(TLAL
31

In secti011 6 the participants were asked to list any special concerns

they might have had at the beginning of the workshop which were not met.

These concerns are shown in Table XIII. Some participants listed more

than one concern. Percentages were computed on the total response5.

TABLE XIII

Participants Special Concerns Not Met By One-Day Workshop

Concerns

Total
Number

Percentage
of Total

1. No concerns
25 76

2. Discipline problems
2 6

3, Classroom management
1 3

4. Different value systems of pupils/teachers 7 3

5. Grouping
1 3

6. Individualizing math
1 3

7. Reading and math skills to be taught in

kindergarten and first grade
1 3

8. Certain types of wIministrative problems 1 3

t
TOTALS

33 100

Participants were asked to offer suggestions for improving the next

one-day workshop in section 7.. Again some participants made more than

one response. All respouses are shown in Table XIV. Percer-ages were

again computed on the total responses.

5 5
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Table XIV

In 7::hich The Uorkshop Can Butter Yiect
Participants' Needs

Suggestions

Tota1 1 Perc-ntaries'
No. 1 of Total

1. No suggestions

9. Mora on tching reading; readiness.approaches,
.:quence of siil1s, individualizing, etc.

3. Separate instruions geared to pre-school

11 I 39

7 91

and kindergarten teachers-' 6

4; More free-type group discussion wherein
participants can relate classroom experi-,
ences

6

5. Help :;.n reaching math; individualizing, se-
quence.skills, etc. 6

6. More organization; pre-arrangement with the

principal 1 3

. Foster a greater sense of accomplishment 1 3

B. Learning centers 1 3

9. By helping:us to come to some concrete con-
clusions about teaching 1 3

10. By more exposure to teacher-made materials 1 3

11. Demonstration of teaching method 1 3

12. Mbre time to focus specific problems 1

13. Help in acquiring needd materials; teacher

aides 1 3

14. Help with the problem of disruptive children 3

15. Discuss psychological reason . r.pathy

other than poor motivation or ooredom 1 3'

Totals 34 101

Ob
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DISCI:SSTO

Backrou-7 fnforma'cion on the participants reveals that most of

them arc .h the 20 :L.) 33 ye:7,rs of age group. Twenty-one hold -oachelor

de,:,rces a .1co hold masters. All are now working in elementary schools

teachi pre-kindergarten through third grade. The empha-

sis of the -1.)0BE sesc..lio-.1 committee was to include more teachers of the

gradc,. Ten participants teach the intermediate gzades and two

are substitutes workii,. in grades K-6. See Tables I, II and

According to the selation criteria for the PROBE Program, 611 par-

ticipants were to be beginning educators with no more than one-semester

reaching experience in the Model School Division. The data in Table IV

and V reveal that only fifteen of the partiCipants could be called begin-

ning educators. The other fourteen, excluding the two. substitutes, had

previus teaching .experience ranging from one to eleven year:.-. Two of

the fourteen had taught from one to two years in the District of Columbia

Public Schools outside of the Model School Division. Two -)thers had

tau211t from one to two years within the Model School Divson. Three

participants had over nine years total teaching experier,:e. All of the

participants, however, excludLng the two substitutes, were cithcr hired

or rehired since December 1969, and thus were entered in the Model

School Division's nf._..w teaclier file. Thus, in the selection pr:)crIss

teachers with previous experience were chosen.

To the observers of the one-day workshop, it appeared that the par-

ticipants had two distinct sets of concerns. One group seemed to have

real beginning teaching problems such'as classroom organization, disci-

pline, grouping and individualizing instruction: The other group appeared

more interested in being presented with new ideas, procedures and in-

structional methods. Perhaps the background experience of the partic-

ipants made this difference in the expressed concerns and needs.

Participants,. according to Tables VI and VII, have used a multitude

of classroom groupings and reading approaches during the current school

year, 1970-71. Listed according to the frequency with which they were

mentioned, the groupings used by more than half the PROBE participants

were: individualized groups, skill need groups, total class, and heter-

ogeneous groups. Among the participants the least popular grouping

method was permanent groups. Of the reading approaches, the basal series,

mentioned most frequently, was used by only two-thirds of the wo:,:kshop

participants. The other approaches used by more than half the partic-

ipants were the linguistic/phonics approaches- the individualized approach,

and the language experience approach, in that order. The least fre-

quently used approach was the programmed/structured approach.

The findings of both of these questions irldicate that the PROBE

teachers lean heavily toward flexibility in classroom organization.

Individualized instruction both in reading and in general classroom,

work ranked high in frequency of use among the participants. The more



troc.uto iappro:Iches, s6ch reading iascruct:(,n permiknent
r,roupng situati.ons,. W. least freqUantly used i.h'icoUld be ;1 reklec
tiOn. 01 taeir training in the two-w2:ek sumrler 1:1:01% workShop.

The findings ±ic Table VlIT show thaton, the average the participants
werd satisfied. "to a great extent".with:all- aspects of the'workshep. Of
the'teaching cencerns expreasedtto the organizers befere -the workshop,
the'nartiCipantsthoughtthe workshop had done most to help themplan
activities, E0 enrich reading:needs. All but two-ef,their, concerns wet's?

"te) a,great_eXtent." The;two concerns metoaly, "co some extent"
related to Mathematics:instruction: individualizing mathematics instruc-

and recogniZing:specific math skiilS te be taught. These findings
indicate that the workshop, in,the:particinants epinions. was more con-

. -
structive in meeting their :ceading Instruction:needs than-"their math-

.

ematics instruction needs.

. According to Tables IX,,X and XI, partici-Pants had significantly
higher expectations r-or.their s:eaching practices-following the'one-day
workshop than they 'felt they had'been,able to accomplish before the .

workshop. The mean"value of"participants' responses in the '!before"
column was 67.0; the'"after" mean was 79.4. A t-tast was applied, to 1-est

.thesignificence of the difference. To be significant at thepercent
level ofeOnfidence With 6 df,.a.-t Of 3.7 is needed'. The obtained t:is

Therefore, the difference between the "beforereSponses and the
"tefter"responSes',Waa'"stetisically significantendean 'be attributed
te the effectS Of the WorkShep. Compared With their teeching:eXperiences
priorto the, workshop; the partcipantsexpected to meet.fewer reading
and math-related problems to have leSS difficulty individualizing
reading'and math instruCtien, and to'reCeive more asSiatente from the'
Innevation Team. The' workshop then Can be seen as effeCtiVe in increas-
ing the participants self-confidence in their skill as clasaroom,Iteachers.

The data in Table XII: show that 27 of the-31 partiCipants plan tO make

chanes in their teaching-methoda and tachniqUes as a result of the, ,

-,,workshop. .This finding indicates thet.the participants did_gain concrete
'i.deas and suggeStions-during the workshop which they expected-to_be
adaptable'to,their teaching situations. :Thisfinding also helps explain
the,participants' higher'expeetations-for their ClassioomPerformance
-foileWinc; the WerkShop.

,

.Only, -Six of the 31 'workshop participants indicatedthat theii- had
-' some=---special,concerns thatrhad nbt-been Met:inithe,one-daY workshop;

,-

-7enty-!.fiVe, said-they hadHi.louna-iet-coneerm. T'We, Of the'Se:'Who,commented

:mentioned,:di*ciplineaS*L'UnMetcOndern. The-othercOnterns,'_mentiOned
once:,each-;_inCludediaSsrOoM'inanagefOnt.;.--readingand math _skills for
kindergarten :and_ first:gradeadMintatrative-problems, and individualizing
_math:instruction;;Although illath'needs receiVed the rOweS't average rating'
Hofthe aecOmPiiSh4riehtis-,of:therkShOp'(SeeTable VIII), enly -one person,
, ,

-indicatedheWaSeSPeCiallYCOneerned withnmet'MathematicSneeds.-From,-

thi"SWe'Calided,Utha.,:math'ePretileMS,":while,:,theyere,-:a concern;,do,not_
-coristitu:teeSlargesaitUiriblingbloCk-JfOr-the: I'ROtEcteachersaS'do other
eapeCtSHof7teaching:
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The suggestions for the next workshop shown in Table XIV emphasized
the need for additional assistance in reading7_instruction, including '

read ing readiness , reading approaches , individualizati-m and sequence
of reading skills.- This suggests. that, :although assistance in planning
read ins ac tivities VMS Lie MOS t effective aspect Of Lhe one-d ay -work- ,

shop, partiCipants.are, anxious to increase ,their, store of tC,ading
instruction, techAi.qUes,, antitipating continual problems-1n teaching
tivis":important skill.' That sue:: a-variety of suggestions for the next'

,

wOrkshep-i were offered by the partidipantS suggests that a workshop -format
designed_ to..:.touch a number of areas in small group aCCLVLLLC&

most eftectiVe.-
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SUMI4ARY' AND CONCLUSIONS-

-

The:one-day workshops designed as a ,follow-up to the two week:
orientation Program held inAdgUst 1970.- It Was-also consieered part-
ofyche-eontinned sUpporttphase ofthe orig..i.nal.,summer program. Anstruc-
ttOn in the one-day programwas-zeared to the needs 'and.concernsaired

by. the participants.

Jn general; the workshep was rated highly successful by the part;ic-

ipantsy, Nost of,:their teachingneeds had,been,met,"to,azreat extent.
(See Table VIII).' rolIewing theWo'lkshop,their.eXpectationsfor their
overall teachino:--practiceswere:.Statistieally higher than WaStheir
opinion of theteaching practices before the,werkshop. (See Table.IX)

,
;The workshop din'a.goed.job'of meeting-the stated preblems of the PROBE

Twenty-fiVe Of tAe.partiCipants-indicated they' had tiO

unmet needs at the end 61f: the. one7day Workshop.:(See Table.XIII)-The
'Rarticipents thought they had reCeived the most assi'stance in.planning
readlng enrichment activities. (See Table VIM',

-Ono unanticipa::ed butciom,.1 of Lho one-day PROM, workshop-was Lhat H.

the PROBE teachers began to, scp_then:Iselveas:'egroup. '1:heT,00so a '

commitzee Of fiye to stuqy ways pf airing- their act.ministrarive"-caints.
This :pcmmittee is scheduledto report:during the next oneday workshop,
which will'be held December

.

,
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:RECOWEDATIONs

Future PROBE-(A Program,for theTReCruitment and Orientation of
BeginningEdUcators),, twntweek programs shbuid,be liMited to
nducntorsAqithno:more than'_One Seester.of total teadhing
experience'.

- yetetan'teachers newta:the:Model School Division should be
given.at leasta one,-da)j oriantationHto, the Model School

'Division.

3. The oneday, follow-up wOrkshOp shOulcl:preSent:nupre specific
informatiOn geared;to Rrek:and'kindergarten instruction,

4... Time should be alloted at the workshop for discussing techniques
of handling,andisblVing -.discipline Problems.H

5. The workshop 8hould:inclUde an increased number'of:bmall groUp
activities designed tb meet the special needs of the participantS:
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A PROpRAM FOR THE RECRUITMENT AND ORIENTATION OF

-BEGTNN.INGICATORSPROBE) PART YY

Nburibef:.
Date '41

}-3

The puiLpb4e c).6 tIlto zukOery 4:to:.azteAriline;the vatUe 06 the On&day:6ottbui7-

up wo41,sho9 tn tight oii.the Panttcipantis needz. ALE Ae4p9nzez Wt.0 be:kept'

congd.entiiat. Ptease Ae6pond as-candictty co 044ibt.e.

Your age (check) 20-30 30-40 40 or abOve

Degree (s) held : Present grade taught

Teaching experience (D.C.): School years months

Teaching experience (other than D. C;): Place

Grade .No. School years months

1. The following items are concerned:with classroom activities.. Check the
one(s) that-indicate the types of grouping that you have Used this year;

conference:

social .

pal .mading

permanent

Interest

homogeneous

skill need

total class.

heterogeneous individualized

special purpose other (specify)

2. The following items are concerned with reading approaches. Check the
reading approach(es) that you have used this year.

Basal series

Linguistic/Phonics

Programmed/struc7
-tured

. 33

Language experience

Individualized

Supplemental
1:1ateria1s

,

other (specify)



To rata che following 8tateme4ht use:this rating.: 1 =?Jotally;.

2 = To -z1 gr.eat extant; 3 = To some exte4; 4 = Ncjt at all.HWrite the
-.Lumber thel:.blank!'

, .

a. HaV well did the knowledges and experiences
meat your present needs in:

gained

1._ individualizing reading instructien?

2., f_ndividualizingmathemetios 1nstruction9::

in this workshop

3. recognizing specific: reading skills to be taught?

4. recognizing specific math skills to be taught? OOOOO

5. planning activities to enrich reading needs?

6. planning activities to enrich math needs?

b. lioV satisfied were you with all the aspects of the workshop? ..

The following stateMents describe overall practices in your teaching
experiences this year. The "before" column indicates your response
prior -Co this vorkshDp. The "after" column indicates what you expect
In the future. Circle one number in "each" column for eadh statement.
Use the following scale for your ratiug: 1 = Very often; 2 = Often;
3 = SoraetImes; 4 . Seldom, 5 = Never

a. How often did you meet with a reading related
problem you were hard pressed to solve?

b. Hdrg often have You felt less than sure of your-
self as a reading teacherl

How often have you felt less than sure of your-
se12 teaching math?

. How often have You had difficulty in individual-
izng reading instruation?

e. How often have You'had difficulty in individual-
ing math instruction?

f. ilow often did you receive professional
aSsiStance from the, InnovatiOn team? 1 2 3 4 5 2 34 5

Before After 1

1 2 3 4 5 1 2 3 4 5

g. How often:Vera you" offered profesdional
_

assistance from the-InnoVatien team.?_

.'.:,16s a cult of-a4s, wo,rk6hopdb.you plan,to:Make:2Any 'changes in your teething
----methodS'Or,teChniclUeSI- .(CirCle one) c'-,': 'Yes '': -,: ,-,No,:-
._,



Are there spedial eoncern# youjiad:a_t_the beginning of this workshop'whieh
were noz .met? if so, please :State them here.-

. In what way (s) can the next workshop better meet your needs? (Specify)





Par:tieipzmts' involvement

IV. Attendance

Enthusiasm throughout the day

Probleths encountered



.
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PART III

Phase III of the PROBE program, a one-day follow-up workshop, was
concluded in December and January. Because of the difficulty of obr
taihing substitutes, half-day instead of full-day workshops were held
December 11 and January 12. About 25 of the original PROBE particiL
pants attended the sessions, slightly fewer than had attended the first
follow-up workshop. Both sessions involved an exchange of ideas among
the participants and an introduction to new materials and approaches to
teaching.

At the December 11, 1970 workshop Dr. Mary Ann Hall, guest con-
sultant from the University of:Maryland, lectured on the language ex-
perience approach to the teaching of reading and led a discussion on
the topic with the participants. Prior to the session each participant
had received a copy of Dr. Hall's book 1gAs_g_sALarTeachReadirivae

Ampsiuma, which served as a base for the discussion. Participants
readily joined in the discussion indicating that they found Dr. Hall's
presentation interesting and informative. During the afternoon the
few who had full-day substitutes remained at the Innovation Team center
for an informal classroom material construction session.

The January 12, 1971 workshop covered two main areas: 1) an ex-
change of teaching ideas and experiences among the PROBE teachers, and
2) their familiarization with films designed to stimulate language
experience lessons. During the first part of the morning about half
the participants freely shared some of their classroom ideas -- sug-
gestions ranged from a candy machire designed to stress the concept of
giving at Christmas time to an original word wheel for teaching how 'e'
at the end of a word changes the short vowel sound to a long vowel
sound. In the second part of the workshap three films, which were
created by Professor Roach Van Allen of the University of Arizona and
designed to inspire children to talk creatively about the things around
them, were shown: "What's Happening?", "Guessing Game", and "Getting
Even". Following each film an Innovation Team member led a discussion
about the film and stimulated the teachers to think about possible les-
sons relating to it. In both parts of the session, there was good
participation and a lively exchange of ideab.

Generally the group appeared to have maintained its unity: for
example, one member who was planning a school sharing program suggested
he woUld try'to,establish'it first'kewith the schools of PROBE.teachers.
However, thecommittee estabfishea at the fiist workshop to discuss
administrattie grietiances and deitise procedures for airing them,was not

A



mentioned at the final workshop. It made a report at the December
workehop, but seemed by January to have ceased functioning. In
addition, the differences in the concerns of the participants, which
has established a tension at the first workshop between those con-

cerned primarily with disciplinary methods and structural procedures
and those concerned primarily with teaching techniques and sug-
gestions, were not in evidence. Although some participants did not
dhare their teaching ideas with the group as a whole, all were atten-
tive during the exchange of substantive concrete suggestions for

classroom activities. Significantly there were no attempts to divert
the discussions into grievance sessions.

In conclusion, participants indicated their satisfaction with
the tasPonse of the Innovation Team to their individual needs. Same

noted specifically how quickly their requests for certain teaching

naterials had been met. Whether these teachers will in fact choose
to stay with the D. C. school system remains to be seen. It is clear,

though, that theY have received support and intensive training from

the PROBE program and this support and training will certainly be a

factor influencing their decisions.


