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I. Introduction

1. A Study of the Urban-Rural Transition in Canada

This project, a part of PROJECT CANADA WEST, is endeavoring to develop an
instructional plan which will be useful in teaching about urban-rural transi-
tion in Canada. The project team works out of Edmonton, Alberta but has mem-

bers from Edmonton, Westlock and Cremona, Alberta.

Project SURT (The Study of Rural-Urban Transition) deals with the dynamics of
Canadian society. Instructional materials to be produced will be instrumental
in assisting students to assess the changes which are occurring in selected Can-
adian communities, the changes which occur in the transition of people from
rural to wrban surroundings and to gain some proficiency in predicting those
changes which may or "ought" to occur 1in Canadian society. This socio-cu]tura]
dynamics approach to Canadian society will entail historical, present and fu-
ture consideraéions of Canada.

2. Personnel

SURT’Members: R.W. Lamb, T. Rankel, J.P. Seward, D. Truss, T. Aoki, R.H. Sabey.

The make-up of the project parsonnel reflects the feeling that in a study of
urban-rural mbvement there smould he persons who are acquainted with the life
styles of communities @f various sizes. The project team also reflects a feel-
jng that personnel should be representative of the various componénts of the

educatianal enterprisa. There are thus teachers, university personnel and ad-

_ministra%mrs;

. 1

Mr. R.. w- Lamb and Mr._A G. manke. are teachers from the Edmonton system..

~ These peop]e teach at the M E. LaZerte H1gh Schoo] : Mr J. P. Seward is a

'tearher at westlock High Schmo] and Dr D. Truss is a teacher at Crbmona H1gh

4
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School. Dr. T. Aoki is an Associate Professor of Education specializing in
Curriculum and I struction in Social Studies at the University of Alberta. Dr.

R. H. Sabey is an administrator with PROJECT CANADA WEST.

SURT Consultants: Dr. F. L. Brissey and Dr. F. J. Hills

Consultants to the project include Drs. F. L. Brissey and F. J. Hills from the
University of British Colubmia. These men have contributed through their dis-
cussion reiated to organization theory and communication theory. In our dis-
cussions with Drs. Brissey and Hills, they urged us to question rigorously

what they consider is a crucial and central appraisive question: What is it

that SURT wants?

Further, they contributed greatly to our understanding of inquiry in the social
sciences. By the process of Designative Inquiry, we attempt to redtuce the
basic uncertainty we face much of tne time. By the process of Appraisive In-
quiry we 2ttempt o establish a hierarchy of goals through extensive use of
the question - "Is that what we want?". By the process of Presariptive In-
quiry we attempt to bring about what ought to be. Through familiarization we
should be able to say what we mean and mean what we say, therefore minimizing

communication breakdown and veinforcing communication benefits.

M. G. Gregoret an anthropologist and a C.B.C. producer, has contributed know-

1edge re]at1ve to the use of the film in study1ng an isolated commun1ty. His

f11m, Trout Lake Cree may serve as a: mode] for future deve]opment in ethnographic
film mater1a1 1n the;pPOJeCt. ‘ | , ‘ : |
Add1t1ona1 consu]tat1on has been rece1ved through attendanCe at sem1nars and
Hconvent1ons Team members attended the Amer1can Anthropo]ogy Assoc1at1on Con~
Q vent1on at San D1ego and an Ethnograph1c F11m Sem1nar he]d at Temp]e Un1ver51ty

EKC

wll Toxt Provided by ERIC
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The Temple University Fourth Annual Anthropological and Documentary Film
Cconference held on March 10 - 13, 1971, was structured around the problems of

controlling recorded 1ight and sound, both in obtaining records and reproducing

them for viewing and listening. A report of this conference is found in Appendix

B. An additional source of information for the team was a variety of books.
The bibliography in Appendix E represents those books most germane to this pro-

Jject.

1I1. Statement of Problem

What is the central goal of SURT?

In this connection, we deem it necessary that we untangle first of all the
jargon that obscure thought - particularly group thought - by explicating the
oft-used te.as. "cuvriculum", “curriculum development", "curriculum materials"

and other related terms.

In our sub-project, the above terms are defined as follows:
curriculum - a set of intended learning outcomes selected from disciplined and

non-disciplined domains of cultural content.

curriculum development - refers to the processes entailed in the construction
of a set of intended learning outcomes.

curriculum materjals - materials used by curriculum developers in the develop-

ment of a set of 1ntehded 1earn1ng outcomes.

1nstruct1ona1 mater1a1s - d1sp1ay mater1als conta1n1ng 1nstrumenta1 content

~used in the 1nstruct1ona1 process 1n wh1ch the cruc1a1 1nteract1on 1s between
students and the 1nstruct1ona1 mater1a1s d1sp1ayed A Instruct1ona1 content 1s

,conceptua11zed as "stuff to teach w1th‘I rather than as "stuff to teach" (A.

E“"hay, "A Modest Proposa] for the Improvement of Instruct1on 1n ASCD what

ERIC . .
= . 6
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e the Sources of the Curriculum? Wash: The Association, 1962). Instruction-

plan or program of study is a plan for instruction. As a plan for instruction

includes three components: (1) a set of intended learning outcomes (curricu-
m), (2) instrumental content and displays (instructional materials), (3)

rategies of teaching.

» may respond to the question: "What is it that SURT wants?". The central

yval of SURT is the development of an_Instructional Plan (a program of study)

raling with selected concepts coincerning rural-urban transition. The construct-

yn of such an instructional plan entails:
The identification and development of three components:

1. A set of intended learning cutcomes (curriculum).

(R

Instrumental content and displays (instructional materials). %
3. Strategies of teaching.

Demonstration of a functional relationshiv amongst the components:

srmative evaluation of the plans, i.e., testing for internal consistency among
he components as suggested by Michael Scriven is. being considered as an ap-
ropriate mode of evaluation during the construction phase of this instruction~

1 plan.

he target referent for the instructional plan are Canadian Grade X and XI

tudents The plan is conceived as a unit of study covering a time period of
- 3 months. ; f

he magor output of th1svproaect therefore will be an 1nstruct1ona1 p1an suit-

wb]e for use at the Grades X and XI 1eve1s.; An attempt w111 be made to make

he p]an f]ex1b1e so that 1t may be used as’ the bas1s for an e1ght week pro-f

|ram or may be expanded to f111 the needs of a. program p]anned for a 1onger

>eq:R\(f't1me - ‘_1, . t,:_ o ,vs o
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There are three major stages in the development of this plan.

STAGE I - Examination of curriculum material for the purpose of developing

a conceptual base from which intended learning outcomes will be
formu]ated;

STAGE II - The deve]opment of instructional material as it is related to

Stage I.
STAGE III- The development of teaching strategies to be assoctated with the

instructional material.

This present report is primarily concerned with a discussion of Stage I which

has been comp]eted during the past yearLA In discussing the development of a
conceptual base and reporting on the research and related reading this report

will present a variety of alternate conceptual framewcrks and suggested methods

of studying rural-urban transition. -There will, however, be a single conceptual
framework and method selected by this project for the development of the in-.
structional plan. Those conceptual frameworks and methods presented in this

paper but not selected for use in the development of curriculum material may

be of benefit to teachers and others who may wish to study the urban-rural transi-
tion.from a viewpoint different from the one chosen by the present project per-

sonnel. These frameworks are found in Appendix F.

The Problem of Formulating the Conceptual Base for the Study of Rural-Urban

Trans1t1on ‘

The three 1mportant concepts gu1d1ng th1s research are: systems,»var1at1on and
trad1t1on. Each commun1ty w111 ‘be observed (a) as a comp]ete system, (b) with
a v1ew to 1dent1fy1ng the var1at1ons of the cu]tura] components w1th1n the sy-

stem and (c) w1th a v1ew to 1dent1fy1ng those patterns of behav1or that appear

I:R\KZO be most stat1c and regu]ar. “In observ1ng a commun1ty, 1t w111 be necessary
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to identify the boundaries of the system and to estab]ish the openess or
closedness of the boundaries. Within the boundaries, it will be necessary to
jidentify and examine the variations in behavio§ which occur. The variaticn may
be associated with societal roles, e.g. male and female or it may be associated
with permissive variation between peers. Ir addition to the varietiss of be-
havior which are observed, it will be also necessary to observe those behaviors
which appear to be traditional and static. These behaviors would be those that

appear to maintain a regularity in time, space and persons.

The basic resgarch prob]em becomes: What does one need to know about a com-

munity to live successfully as a citizen in that conmun1ty? And how does a

person adapt to_successful 1iving in a different community? This question is

one that is faced by most people who migrate from rural Canada to urban Canada
or from urban Canada to.rural Canada. It is the purpose of this report to
investigate a number of suggested answers to the question. In a sense, the
question posed calls for a study of urbanization - if urbanization may be
defined as a process of pobu]ation concentration. This definition does not
fully encompass thé:ideas inherent in this pfoject. FPerhaps urbanization is
thought of more as people in transition. It is the emphasis upon the "social

dynamics" of people which is desired.

Urbanization in this report may be characterized by a continuum which proceeds
from an intact community to a megalopolis.and upon which movement is in two

directions:

L V4 /.
INTACT ~ N ‘S | .
T ----_--’~—-----"---_f--_-~f--_-~__f ----------------- MEGALGPOLIS
SEOMMUNITY N . N o RN
e : 7 ‘ i 7

ERIC

Brbanization is defined as a process of popu]atidh.migration; It proceeds in
a _
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two ways: The multiplication of points of concentration and the increase in
the size of existing concentrations. Urbanization is the change from an in- -
tact community to a conglomerate of many communities and social organizations.
Urbanization is also the process of individuals moving from an intact community
to the larger concentration of people - the city. A continuum of the degrees
of urbanization may begin with a small intact community and move through com-
munities of larger sizes to the megalopolis. Urbanization is also the move-

ment of people from a megalopolis to a smaller community.

The small intact community is cne in which:

1. There is “d1st1nct1veness“ - Where the community beg1ns and ends is apparent
to the outs1de observer and is expressed 1n the "group consciousness" of
the peop1e of the commun1ty.

2. The size is such that it can easily be a unit of personal observation.

3. There is homogeneity. Activities and states of mind are much alike for
all persons in corresponding sex and age positions. There is a tendency
for the career of one generation to repeat the career of the preceding
generation..

4. There is self-sufficiency. The community provides for all or most of the

activities and neede of the people in it.

The Mega]opo]1s is Character1zed‘gx

1. Nany of the popu]at1on being released from the role of pr1mary producers

| Of g°°ds , ‘ s | . o

_i2 Mutua] a1d and cooperat1ve enterpr1se, ii:éfre %orheldied*dﬁVi;fonlofd]abor.'
'v3 A preponderance of techno]ogy 1 i s- »p ; »n'v o |

"4 A tendency for one generat1on to enter careers of a d1fferent soc1a1 order
than the prev1ous generat1on ' | ' ‘

EHE
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5. A lack of group consciousness as applied to the city as a whole.
6. A concentration of many communities or social structures within the bound-

aries of the city.

It is recognized that the "ideal" intact community is of interest only for
theoretical purposes. Indeed it is unlikely that we could find a community

in Canada which meets the criteria as set out.

The foregoing continuum is not viewed as uni-directional! Urbanization as de-

fined in this project is the growth of a community or the movement of people
from one community to another. The movement of people from the core city to

the suburbs would thus be viewed as one form of urbanization.

In effect we are speaking of urbanization from the viewpoint of socialization.
What t,pes of socialization are needed when a person finds changes in his cur-

rent community or when he moves to a new community?

In one sense urbanization may be viewed as a change in an eXisting community.

An increase in population density or a change in social c1ass structure,
politics, educational organizations, technology or a host of other cultural
variables may Vita]]y alter the characteristics of a community. When these
changes occur it is necessary for the res1dents of the community to re- sof1a11ze

or adapt as soc1a1 ent1t1es 1n the new culture of the commun1ty.

In another sense urban1zat1on may be v1ewed as m1grat1on. The migration

from one po1nt on the urban cont1nuum to another po1nt 1s perhaps the greatest

cont1nu1ng process of soc1a11zat1on in Canada.' The many peop]c who - have been
‘\soc1a11zed to one set of cu]tura] patterns, 1nc1ud1ng the va]ues,,ab111t1es,

‘g know]edge and mot1vat1ons necessary and appropr1ate for membershvp in the1r

_I:R\(:soc1ety, but are at an 1ncreas1ng rate f1nd1ng themse]ves 1n another society

m— 11
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which asks for different behavior and values for membership. A move from

one point on the urban continuum to another point demands that new styles of
Jife be learned. What we wish to examine is the socialization of Canadians

who are mobile with respect to the rural-urban continuum. In SURT, we are

not interested in focussing on size nor proportion, although size may serve

as a criterion for selecting the variety of displays (our communities varying
in size). We are not so much interested”in urbanization as we are, at Teast

in parts in urbanism or wore accurately in compglexinns of urbanism ("urbanism" -

defined.at least for the moment as a way of .1ife in a city).

We are more moved to be concerned that students Tcok at elaborating socio-
cultural systems whose variance may we]] be in the character of their organi-
zation. It is suggested that in an elaborating social organization, the dy-
namic relationships of the components (which themselves are elaborating sub-
systems) are found in the on-going communicative network. (Note: in a "mechan-
istic organization", the linkage is in "energy"; in an "elaborating social or-
ganization", the 1linkage is in "communication".) The variance between or among

displays (i.e., variance among communities) we feel Tie in the complexion of

this communication network .. a network of signs and symbols. This network

should be seen in terms of the dynamics within and without (systemic openness).

What does this suggest?

The abqve'suggests that'wejmay be intereéted in the following kinds of things:

(1) We mayibe‘intéféSted in inteﬁpérSOnaJ'perceptions: é.g.;lhcw rural Joe
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and rural Sally perceive a variety of communities (their own included):
how urban John perceives a variety of comunities, etc.

(2) We may be interested in what rural Joe and urban John value in a variety
of communities.

(3) We may be interested in what Joe and John have done or do imn wrder to
operationalize their wants.

(4) We may be interested in contacts (symbolic interaction) of rurzli Joe with

urban John, etc.

If ideas such as the above (after rigorous. working over) are transllated Tnto

intended learning outcomes, then we will be better informed about wnat Tm-—

strumental content (imbedded in media displays) we need to develep in order

_to have the kind of student-display transaction we want; The capacity to under-
stand and to predict the concatenation of events of community 1iving depends
upon careful observation and upon theoretical speculation regarding the rela-

tions between events and properties observed.

The theoretical speculations which guides the development of this curriculum

includes ideas from communication-theory and social-cultural systems theory.

It is intended that we regard rural and urban societies as socio-eultura1 sy-
stems This implies that we attend to such things as:

(1) the quantity and var1ety of information stored in the system

(2) the structure of the commun1cat1on networksv

(3). the patterns of sub-systems w1th1n the who]e

(4) the number, 1ocat1on and funct1on of both p051t1ve and negat1ve feedback

1oops‘
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(5) the nature of the system memory facilities
(6) the nature of the operating rules or program determining the systems
stfucture and behavior will be considered in observing and analyzing the

communities selected.

II. Rationale For Selection and Development of Project SURT

In this section are essentially two basic questions:

1. What is the rationale for the selection of the chosen tonic? and

2. Of what value to Canadian society is the "instructional material?”

If we were to examine question 2. first, we are led to ask the relevance of
the question to our task. It may well be that the question is already answer-
ed in Canadian Studies statements, in which case it may be redundant. To the
sub-project, it seems that the more relevant questibn is, "Of what value to

Canadian students will this instructional plan be?".

RATIONALE FOR SELECTION OF RESEARCH TOPIC

The new Canadian urbanman is often quite different from the Canadian urbanman
of long standing and tradition. The new urbanman is often directly from non-
urban Canada, or he is the first generation urbanman. What problems does he
face? Are these problems which may be faced by any Canadian who finds himself
in'a new environment? - the Quebecois in Toronto? The Cape Bretoner in Halifax?
The Newfoundlander in Toronto? The man from Cadotte_Lake in Edmonton? The

man from Dipper in'Saskatoon?

Does the new urbanman become al1enated from . h1s new env1ronment? If‘so why?
Is it because he fa1ls to understand the new system? The new env1ronment?
Is it a- canFrontat1on between old ways and ‘new ways wh1ch baff]es h1m? Is it

+hat the degree of pess1m1sm, despa1r and uncerta1nty in urbanland d1ffers from

ss a
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that in his nld environment? Is it the differences in the division of labor
from one society to another? The differences in historical philosophy and
traditions? Social contacts? The detachment from nature? The preponderance

of technology? The complexity of socia‘ institutions?

The loss of community identity in which an individual fits into an intact com-
munity as opposed to the fitting into the fragmented community of an urban set-
ting may also be a major problem for our new urbanman. In the more traditional
community, the social, legal, religious, economic and other dinstitutions are
generally comprised of the same individuals. In the urban setting there s
usually a distinctly different set of individuals who perform the roles in each
of the above institutions. Thus, our new ur?anman must identify with a variety
of community segments - the economic - the social - the religious, etc. which
are composed of a variety of human beings. He must become acquainted with an
increasingly large number of individuals. He must differentiate between those
individuals who are part of his social community and those who are mere passers-

by who incidentally occupy an adjoining part of the environment.

It is the above questions and stafements which are of interest in this curric-
ulum project. It is anticipated that these questions can be examined through
the use of media as a documentary device which presents phenomenon and events
as raw material for student inquiry. Thé inclusion of material which reflects
the major cu]tura] components necessary for successful socialization will be

the goal of this curriCu]um’development‘project.

The material to be devéTopeq does not seek tokpkesent ahy"barticular socio-

culture systém in a pejorative manner. Rather we seek to provide for an ex-

ploration of values by the students. The free examination of alternatives

15
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ad the skills necessary wor this examination will be included. There will
be 7o urge for consensus and personal differences will remain. Through the
procass of examining, anaiyzing, comparing and appreciating different vailues
inherent in different socio-culture systems in Canada, it is anticipated that
the students will deVe]op a basic respect for points of view different from
his own. We seek not to develop conformity but to liberate individuality which
must include the right for other individuals to 1ive according to his own con-

victions within the legal framework of Canada.

We are told that Canada's population is rapidly becoming urbanized and con-
centrating in urban areas. Between 1871 and 1971, the pronortion of Canada's
population residing in urban areas increased from 20 per cent to 80 per

cent. In addition to the trend toward urban 1iving, there is also a distinct
trend towards'greateh mobility between urban centers in Canada. Within the

framework of this phesent study, both of these trends are included.

The study of urban:Canada differs from the study of urbanxUnited States in
many important ways. The accumulated research on American cities and the
curriculum mater1a1 based upon this research does give some insight into some
Canadian problems. But it is the differences in urban Canada and urban U.S.A.
based upon ethnic or1g1ns, institutional patterns, history and general life

" style which makes 1t necessary to develop Canadian material for purposes of

studying Canadian urbanization.

The 1nner city prob]ems 1n U S. A and the1r close’ assoc1at1on with negro ghettoes
are not of pr1mary 1mportance to the study of Canad1an urban1zat1on. The urban
renewa] schemes and the soc1a1 “and educat1ona1 panaceas proffered for U.S.

c1t1es are of necess1ty d1fferent from those needed in Canad1an cities. ‘The

16
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very magnitude of New York city presents problems which Canada will not

face, if at all, for many decades.

Political influence on‘city planning, development and programs differs greatly
from Canada to the U.S.A. The preponderance of the federal government in most
urban programs in the U.S.A. is notably absent in Canada. The constitutional
power of Canada's pravincial governments in their control of city governments,
boundaries, fiscal and educational policies is notably absent in U.S.A. cities.
The cities in the U.S‘A. develop much more closely along the lines decided

upon by the mﬁnicipé] government. Canadian cities are to a greater degree

controlled by provineial planning boards.

In essence, Canadiah cities and the pattern of urbanization differs to a high
'degree from those 4in the U.S.A. This fact also contribUted to the choice of

the study ‘of the rura]—urban transition in Canada for this proaect. It is im-
perative to the understand1ng of Canadian urbanization that mater1a1 be based

upon the Canadian 11fe style rather than the American Tife style.

In 1ight of the centrality of the term "topic", the question of concern can be

put as follows: "ihat is the rationale for the selection of the chosen topic?"

The team has found'that.the PCW's umbrella term "urbanfzation" iz not a theoret-
jcal construct (i.e., a type of concept which enters into an-explanatory system).
We agree with R. Adams that "urbanization" is best thought of as a field
~ in much the same way as‘“educat10n" is typ1ca11y cons1dered a field of
‘study. “Thus, we recogn1ze that “urban1zat1on" can be v1ewed 1n a var1ety

of weys. ”Typ1ca11y 1t is conceptua11zed in terms of movement of people

from rural -to urban communities.

17
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We have selected from this major field the topic "peural-urban transition”, al-
though one of the maJor social phenomena in Canada has been and is the rapid
pace of rural-urban movement of our population. SURT's concern is not so much
with a statistical study of demographic distribution over a period of time, nor
to causes of rural-urban transition of population, nor necessarily to physical
movement from one type of community to another. SURT's concern is with the
social-cultural dimensions of selected Canadians involved in_rural-urban transi-

tion.

Typically, "yural-urban movement" is perceived in a uni-diractional manner,
i.e., movement from'nural to urban centers. Although SURT necognizes that this
rural to urban centre has been a prominent trend over past decades, it appreci-
ates the possibility of the reverse urban to rural movement. ‘Thus, the topic

"rura]—urban tran51tion“ is conceptualized as at least a two dimensional process

The team examined the concept of "topic" end agrees with J. Goodlad that al-
though it éssists'in-marking out a field, it does not prqvide an organizing
focus. For instance, "rural-urban transition" does not operate as a criterion
“in the selection of 1ntended learning outcomes. Hence, it was found necessary
that SURT impose upon the term "rural-urban transition”, our own perspective.

We selected the socid—cu]turai perspective for it was felt that this perspective

offered us the best opportunity to focus directly on human concerns.

IV.‘ Related Readings;'Research Findings and Alternate Approaches to the

Studv of Rural- Urban Tran51eion

As stated in section IIl of th1s report, this teamfhas se1e¢ted the_socioACuitural
dynamics approach to 1nvestigating the topic of SURT deve]oping curriculum,
gu1d1ng the development of- 1nstruction al mater1a1 and subsequent teaching stra-

gies. It is recognized that a variety of other. appx*aches do exist. Some

18
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approaches exist within the jsolation of a specific discipline while other
approaches are multi-disciplinary or inter-disciplinary in nature. The socio-
cultural dynamics approach is one which transcends and includes many salient
features of alternate models but _51aces the theoretical emphasis up-
on a cybernetic-communication's model.. A total of ten alternate approaches

to the selected topic will be presented in Appendix F of the report.

The major purpose for presenting these alternate approaches 1is to identify
and discuss approaches which may be considered by teachers who desire to de-
velop instructional materials different from those associated with the socio-

cultural dynamics approach.

A. A Socijo-Cultural Dynamics Approach

Three important cohcepts in discussing problems of the urban-rural transition
are: systems,_variatioh and traditions. These three variables are interdepend-
ent and the interaction among them will vary as a function of the magnitude

of the organization being studied.

The concept, szstem; implies a functionalist approach in that it regards any
behavior or institution in terms of its role in a system. In another sense,

the idea of system is that of patterning and structuring, as in the social or-
ganization of people. The concept of an open system jmplies that survival of

the system is contingent upon omninresent change. The avenue to survival and
stability under chénging conditions is the continual evolvement of new structures
and behav1or. The key to survival of the open system is a commun1cat1on net-
work that conta1ns or acqu1res 1nformat1on that makes 1earn1ng and innovating

behaV1orvposs1b1e‘ There must be opportun1ty not only for ro]e tak1gg_(the

oy e e £ R e a frtines Ak

1
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ability to fit into normative established positions within the system), but

for role-making (the ability to "re-program", acquire rules of behavior and in-

structions regarding internal mechanisms and processes which will result in

performance identified as learning, problem~sulving and innovating) (Cadwallader,

1966). It is this concept of an open system which is important to the study

of rural-urban transition.

Another major concepf is variation. Behavior varies from one system to another.
This is the cornerstone of the comparative method employed in the study of the
urban~rural transition. Behav%or also varies within a given system. This is
the cornerstone of a statistical and probabalistic approach. It is the ident-
jfication of the d1verse behaviors between and w1th1n systems which is of in-
terest to project SURT. The variatjons of human values and belief systems be-

tween and within the systems identified is also of interest.

A third interest is the concept of traditions. There are those behaviors that
maintain a regularity in time and/or in space. Many people on the urban-rural
continuum behave in'regular1y comparabie ways. An interest"in those traditions
which are uniquely Canadian for reasons of history is of impertance to project
SURT. To identify tradition present at all levels of the nrban-rural cont inuum
provides for a more complete comparison between systems than does the identi-

fication only nf diverse behaviors.

Other concepts necessary to the study of the urban-rural transition includes:
innovation, va]ues,cbe11ef systems, social communication, ro]e taking, ro]e-
mak1ng, social m1grat1on, cybernetics, 1nteract1on, synchronoue programm1ng,
feedback, s1gn1f1cant symbels, kinesics, symb011c sources, ‘genetic programm1ng,

culture, designative, appraisive and prescriptive. These concepts w111 be d1s—

ERIC .
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cussed and an attempt made to organize them in a manner which will provide an
heuristic mode! for the study, comparison and constructing of 1ife in various

size communities on the urban-rural continuum.,

Innovation may be viewed as a process of creatively re-organizing and re-combining
jdeas provided by one's culture. Barnett (Barnett 1954) states that men are
highly innovative creatures, organizing and reorganizing their field of experiences
at every moment. Innovation or inventions may take place: by stimulus diffusien,
mistakes in the identification; analysis and synthesis of information, the loss

of information (forgetting) about the past and countermanding the freezing pro-
cess, and conscious attempts to formulate new re1at1onsh1ps between existing
materials. Of interest alsc is Barnett’s statement that it is often the “marginal
man"; the person unfamiliar with a particular social system or one who opposes

the existing social system who is successful in bringing about innovations. An-
other condition contributing to innovation is the amount of information avail-
able to an innovator. The communication overload jn cities will be discussed

later and will be seen to be related to the phenomen of innovation.

Values and belief systems refer to the conceived likes and dislikes of a per-
son or of a group of people. These stated values indicate the preferred way
of 1iving. These concepts refer to the "“ideal state as opposed to the "real®
state. Recognizing that although there 1is often congruence in veridical state-
ments of values and‘actual behavior such may not be the case. It thus becomes
jmportant  to 1dent1fy the "1dea1" wor1d of conce1ved va]ues as well as the

‘ "rea]" wor]d of. operat1ve va1ues. Th1s 1mp11es that a study of the urban—rura]
»trans1t1on cannot re1y ent1re1y upon the se1f reports of the~part1c1pants in

the process but- must a]so 1nvest1gate actUul behav1ors through the media of



Page 20
observers. (Morris 1964, Rokeach 1960, Bettinghaus 1966) ~ Differences in

belief systems affect communications.

Social communication encompass all interaction which an individual has with
other people, events and places within the system. It is the process employed
by individuals for the purpose of making predictions relative to the behavior
of other people, and of events and places. The major contribotion is knowledge
" of the composition and workings of his social system and the ability to pre-
dict how members of that social system will behave 1in a inen situation (Berlo
1960). It may be said then that social commun1c ation produces the necessary
cond1t1on for a soc1a1 system and that a soc1a1 system once developed influences
the commun1cat1on of 1ts members. " The size of the social system 1nf1uences
the frequency of messages, the direction of messages and the nature of the mes-
sages. . Kar1 W. Deutsch (Deutsch 1966) views any metropolis as a huge engine
of communication and,indicates that the size of a metropolis is limited by the
availability of communication facilities. The essential performance of the
metropo]1s then is in the enhancement of the range and number of commun1cat10n
choices. = People come to large cities because they find a wider range of cum-
munication choices. As a city grows these choices may provide an information
overload. This may-exh]ain the city dweller craving for privacy while the

villager engages in gossip.

‘The concept of the ro]e tak1ng refers to the idea that a- soc1ety is composed
of . a var1ety of d1screte ro]e p051t1ons w1th normat1ve behav1or attached to
each ro]e.v Movement w1th1n the soc1ety conS1sts of 1earn1ng the attr1butes
'of a part1cu1ar ro]e'- father doctor, p1umber, etc. and sett11ng into the

nonmat1ve behav1or pattern assoc1ated w1th the ro]e.

B
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Role-making, on the other hand refers to synchronous programming of a person
to fit inte roles which have not yet been identified. This idea is associated
with the system being in a constant state of flux and the survival of the
system being dependent upon a constant emergence of new roles, behaviors and

structures.

Feedback refers to that information which emanates as a result of some behavior
by a part of the social system. This feedback is necessary to the synchronous

programming associated with role-making.

The above pre-supposes a cybernetic model of a social system which would focus
attention on snch things as the following: (1) the quantity and variety of
information stored in the system, (2) the structure of the communication net~
work,_(3) the pattern of the subsystems within the who]e; (4) the number, loca-
tion, and function of negative feedback loops in the system, (5) the nature
of the systems memory fac111ty and (6) the operating rules, or program deter-
mining the systems structure and behavior (Cadwallader, 1966) Within the con-
text of this cybernetic model, Cadwallader suggested a few cybernetic propositions
with regard to determining the innovative processes in a complex communication
system: (1) the rate of innovation is a function of the variety and quantity
of 1nformation
(2) a faci]ity or rule for forgetting or disrupting organizing patterns
of a- h1gh probab111ty must b@ present
- (3) the rate of change 1n the system w111 1ncrease as the rate of
» change 1n the env1ronment increases. | ‘
All of the aboVe presupposes a conmun1cat1on network within this network
- the concept of s1gn1f1cant symbols, i. e.,words, gestures, draw1ngs - anyth1ng

O
]:R\ﬁ:t is d1sengaged from its mere actua11ty and used to impose meaning upon ex-
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perience (Geertz 1968) is important. This concept implies a rigorous study of
communication as advised by G. H. Mead, C. Morrisset al. It also implies a
study of the science of kinesics or body language, gestures, etc.,as discussed
by R. L. Birdwhistell. These components of the communication act seem import-
ant to the study of a constantly changing social system since they are the med-~

jators of these changes.

A major concept to-be included is that of culture. The concept may be viewed
as the accumulated totality of symbolic patterns (Geertz) or it may be viewed

in many other ways.

To discuss the above concepts within a system, it appears 1mportant that the
terms designative, appraisive and prescriptive as related by Morris (1964) be
included as organizing concepts. Designative refers to what is, appraisive to

what ought to be, and prescriptive to how to bring what ought to be to what is.

Individuals:

STATE Designative Appraisive Prescriptive
ACTION Perceptual Consummatory Manipulatory
VALUE Detachment Dependence Dominance

A MODEL FOR INQUIRY INTO SOCIAL SYSTEMS

Designative State Appraisive State Prescriptive
postu]ates - broadly postulates - preferred synchronous pro-

" generalized prOposa1 : states of de real state . gramming

of the "ideal state" '~ Dependence upon innova-|} - feedback

Belijef -system . S ' - tion for stability of cybernetic model
values system ' commun1cat1on model
communication network . social conmun1cat1on

Normative roles - ~

Behavior patterns

Significant symbols

O
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This model assists in the examination of change within the society} Such things
as technological change, population change, ecological change, social change
and individual change. Through the use of the above conceptual model one can
‘explain much that has Happened in the past, what is presently happening and what .
may happen in the future. The designative postulates examined reflect many
of the happenings of the past. The appraisive postulates examine the values,
desires and preferences of today's people. And the concept of synchronous
programming exp]ains the manipulation of the social system which 1s necessary

and sufficient to transform "what is" to "what ought to be".

B. The Social Cultural Dynamic Model Relative to the other Modelis Presented
SURT recognizes that'the segment entit]ed "pural -urbam trdnsiti@nﬁ‘se]ected
from the larger field of “urban1zat1on“ is a topic. Acknowledgin@:that a topic
cou]d be examined for a var1ety of perspectives, SURT committe& i=self to the
examination,of "prural-urban transition" in terms of the dynamic process of
socio-cultural change. The referent of the curricuiar content is the "socio-

cultural system".

In conceptualizing vgocio-cultural system”, we recognize the crucial distinction
that needs to be made in the character of the dynamism between closed and open
systems. Essentially, a closed system is entropic, i.e., its organization
changes toward disorganization when it reaches its appraisive'state (equilibrium).
In contrast an open system is character1zed by negative entropy (negentropic),
j.e., its organ1zat1on is maintained and/or e]aborated in 1ts prescriptive activ-
ities. In fact, the System s main features Tie in the process of ongoing inter-
action between the'system and its effective envirqnment characterized by its

variety and its constraints.

25
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Here, we need to distinguish between organismic systems and complex elaborating
systems, both of which are characterized by their openness. In an organismic
system, its dynamics are governed in the main by genetic control mechanisms
(self-regulated genetically), and hence, organismic change is phylogenetic. In
a complex elaborating system (e.g., socio-cultural system), its dynamics are
governed not only by genetic control mechanisms but also by non-genetic control
mechanisms that allow for self-direction as well as for self-reguliation. Hence.,
socio~cultural cthange is to a large extent ontogenetic. It.is recognized that
in the latter type of system, as complexity increases, there is increasing

weighting of the neon-genetic kind of control mechanisms in operation.

In examining socio-cultural systems (e.g., a town in transition) we agree with

S. F. Nade] who in The Theory of Social Structure states that:

."it seems impossible to speak of social structure in the singular. Arvalysis
in terms of structure is incapable of presenting whole societies; nor, which means
the same,can any society be said to exhibit an embracing, coherent structure as
we understand the term. There are always cleavages, dissociations, enclaves,
so that any description alleged to present a single structure will in fact pre-

sent only a fragmehtary or one-sided picture."

Nadel's concept of society as an open system fits with Allport’s concept of
personality as an open system. He states:
vparsonality as a total functioning structure... has structure but also un-

structure, functionibut also malfunction."

In fact the understanding of a dynamic sOcio-Cu]tura] system-Ties not in the
structure based quest1on' How does structure affect, 'defermine,.channe].actions
and interactions? but rather on the question: How is structure created, maintain-

d and recreated? .
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The unit of dynamic analysis thus becomes the systemic matrix of interacting,
goal-seeking, deciding individuals and sub-groups. Seen Pn this 1ight,
society becom2s a continuing morphological process, through which we may come
to understand in a unified conceptual manner the development of structures,
their maintenance and their change. And it is importanit to recognize that out
of this matrix is generated, not only social structure, but also personality
‘structure and meaning structure. W in SURT selected the socio-cultural dyramic

model as the one which best allows us to construct an insEructional plan

to examine rural-urban transition. We believe that the implementation of the
jnstructional plan will enable stugents (1) to examine socio-cultural change
phenomenon in light of the model, and (2) to guide their designative and ap-
praisive and prescriptive activities involved in their attempts to cope with

se]ected social problems.
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V. Instructional Planning

£. Intended Learning Outcomes of This Curyiculum

Criteria for the Selection of Curriculum Items (IL0's).

To provide guidelines for the select-ion of curriculum items, SURT has tentative~
1y set up a set of criteria, which are subject to revision as they will b= tested .

for their useZiilness.

SURT wants the curriculum items selected for the project to reflect accurately
the socio-cultural dynamic medel postulated as the team's focal sign within the
cultural content. This criterion of "accurate reflection of the basic model"
insists that the concepts selected he components of the socio-cultural model,
| that thé selected concepts reflect the supra and subordination of concepts em-
bedded in the'mode1,'that the significance of the concepts selected be demon-
strated in the network of relations among the concepts, and that the concepts

selected reflect the totality of the process embedded in the socio~-cultural

dynamic model.

The purpose of teaching is to modify pupil behavior. This need not be construed

as being a Pygma1{on-type of exercise which is aimed at producing shiny new

models or rep]icas‘o% what educators seem to be "good people". It can mean

that behavior of pupi]é is modified to the point where they are non-conformists,

rebellious, uncertain and critical of the model of man held by their teachers.
“whétéyer the outcome, it must be recognized that teachihg,is berformed for the

purpose of changing pupi1,behavior.

The matéria1 resulting from the kesearch described in the first parts of this

proposal will be organiZed'into instructiona]'materiaT comprised of: films, games,

O
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tapes and written material. This instructiona? material will be used to alter
the behavior of the children who @re exposed to it. The material will not,
however, be suizable for the incuicazion of “right" or "correct" 1life styles.
No 1iFe style w711 be shown as superior to any other 1ife style. The assign-
ment of preferemces to life styles will be up to the students after they ob-
tain the necessary information and Zustification of these preferences. Speci-
fically, SURT #s designed to presant the following concepts: ‘These concepts

and the behavioral changes are th= Intended Learning Qutcomes of this material.

a. Human behavior varies accordimg to the cultural milieu in which the humans Tlive.

b. Human behavior can only be considered within the cultural cbntext. The
"rightness" or "wrongness" of human behavior is dependent upon the cult-
ural context. |

c. As humans live invthe various cultural contexts of the rural-urban continuum,
their expected behavibr_varies. ‘

‘d. A1l cultural variables must be considered when examining human behavior.

e. The pluralism of cultures and values should be recognized, understood and
tolerated.

f. SuccessfuT transition from one culture to another is contingent upon the
recognition, understanding and acceptance of the cultural ways and values
of the newly encouniered culture.

g. In all cultures there is an "ideal” and a "real" culture.

h. Cu]tures are,dynaﬁic'and cannot be viewed as being static.

i. In a11~cu1thres»huméns_mustkbe prepafed td‘live with uncertainty due to

cultural dynamics and to-lack of information.
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The major pupil behavio#a! changes which it is anticipated will be associated

with this curriculum matz 521 are:

A. Procedural values. 2 pupils will develop a preference for a problem

solving approach @3 wlined:

1.
2.

Be able to recagmizz= a problem

Be able to descriies the problem in terms of who has the problem with
respect to who orrwiai

Be able to invemt ==uristic devices or hypotheses which may explain the

problem

Be able to collez= ‘information which has a bearing upon the hypothesized
relationship

Be able to recognizs the tentativeness of their findings

Be able to develop open minds which are constantly open to inquiry

Be able to view problems from their own point of view and to be able

to understand that tThe vieWpeint of others exists

Be able to live suwzcessfully in the world of uncertainty which they

discover

B. Attitudinal Changes. There will be changes in such dimensions as:

-l'

Authoritariah attitude as measured by an instrument such as the Adorno
F scale.

Social insight as measure by an instrument such as the Chopin Social
Insight ScaTe;e '

To]erance of nen conform1sts as measured by an 1nstrument such as
Stauffer s W1111wgnfss to To]erate Non- conform1sts Scale.

Soc1a1 part1c1patﬂmn as measured by an 1nstrument such as Chop1n s

Social Participatimyr Scale.
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5. Social distance as measured by the Boyordus Social Distance Scale.
6. Group Cooperation as measured by an instrument such as Hemphills Index
of Group Dimension.
7. Community Attitude as measured by an jnstrument such as the Busworth

Community Attitude Scale.

Further, SURT wants the decision with regard to the degree of complexity of the
component concepts and their relationships to be governed to some extent (a)
by teacher familiarity in the socio-cultural conceptual medel, and (b) by the

leve]l of student competence in coping with the concepts and their relationships.

Sti11 further, SURT wants the emphasis on the model and the degree of complexity
to be general, in part, by the requ1rement dictated by the social problem which
presumably will initiate inquiry. It is felt that the nature of the problem

will indicate, in the first jnstance, the pertinence of the socio-cultural model,
and in the second instance, the locus of emphasis and the degree of complexity of

the conceptual scheme of the model.

It is recognized by the team that the mere listing of curriculum items will not
assist the team in its tasks involved in instructional planning. These selected

items will need to be orderéd.

It is expected that as the team becomes actively engaged in the compilation of
the curr1cu1um jtems, there will be need to attend to the logical and pedagogi-
cal cr1ter1a that W111 aid the team in constrUCt1ng a: matr1x of curr1cu1um items

(1 e., an organ1zat1on of I.L. O° s).
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C. Plans For Development of Instructional Materials

The material developed by SURT should include:
A. Audio tapes of:
1. conversations between students in other communities on tha continuum dis-
cussing their Tikes and dislikes.
2. music played and listened to by students in other communities.
B. Video tapes of:
1. drama performed by students in other communities
2. activities by students in other communities
3. art and sculpture by students in other communities.
C. Film strips,.loops or slides of: _
1. specific activities in other communities
2. geographical features and economic activities of other communities.
D. Feature film of:
1. lifestyle in another community. i.e. Ethnographic film: The Trout Lake
Cree by Gene Gregoret. '
2. real 1ife movement on the rural-urban continuum. i.e. Going Down the Road.
E. Written material of:
1. poetry |
2. short stories
3. descriptions of 1life style in other communities
4. investigations by-other 0.1.S.E. and’Project Canada West Teams.
| i.e. Indians- Canad1ans. Plus or Minus. -
i.e. an account of the purchase of an art1f1c1a1 k1dney machine by means
of donat1ons for a member of a part1cu]ar commun1ty on the rural- urban

continuum.
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SUGGESTED MEDIA DEVELOPMENT
Stage One:
Aim; to determine the feasibility of collection methods by which teachers and
students can gather portable data from local projects, and to develop a methodol-

ogy in this area for the average classroom teacher.

Equipment:

Ava?lab]e: two 35 mm. cameras. two 8 mm. movie cameras, one 8 mm. movie pro-
jector, fiTm strip printer, 8 mm. developing tank, two portable
recorders, one Phillips 4 track recorder, dark room and recording
equipment, dual 8 film editor.

Purchased for project: one exposure meter, one s1lide projector‘(Carouse]).
This stage one equipment enables us to make slides and film sthips and movie
films, putting with them taped commentaries and portions of interview material.

Stage Two, which should e reached during 1972, will put us into super 8 movie
with sound track on film, and slides with synchronized tapes. -This material

is easily duplfcated and should be portable.

We would suggest the use of a half-frame 35 mm. camera to produce sets of film

strips with accompanying casette sound recordings.

D. Poss1b1e Teaching Strategies

~On the bas1s of the 1nvest1gat1on of d1fferent commun1t1es on the rural-urban
cont1nuum by ‘the students in the d1fferent commun1t1es, Spec1f1c cultural traits
would be Tocated. Th1s 1ocat1on of cuTtura] tra1ts in each cultural area wou]d

facilitate:

O

33



Page 32
A. the comparison of cultural areas to determine the presence or absence of
similar traits in the students own community. (on the rural-urban continuum
in Canada, all the traits would exist, but some would be more dominant in some
communities than in others.)
B. the reconstruction of the history of the cultural area to determine why there
is an absence or presence of certain traits.

C. the tracing of the cultural traits throughout Canada.

A sociological concept may be used to illustrate the process of investigation.
In each community on the rural-urban continuum in Canada, the social structure
provides the members of its society the means of and recognition of achievement

which is necessary to every human.

In each cultural area (i.e. classrocms) the means achieving récognition in that
particular size of community on the rural-urban continuum could be established
by a written questionnaire and a statistical analysis by students in groups of
two or three. The analysis of the information could be ii]ustrated by the stu-
dents to the rest of the class on a transparency or on a wall chart produced by

the students.

On the basis of the investigatiohkof a larger rural-urban community the analysis

would be:
Achievement of Recognition Continuum
Larcer Rural-Urban Cbmmunity
HIGH L | o ' LOW
SPORTS - POLITICS "PUBLLIC SPEAKING
(organized) . T |
| . JIY :
ACADEMIC ' INDIVIDUAL GOALS
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The guide to the Studies of Culture developed by SURT would provide the con-
cepts (cultural traits) to be investigated. Any number of concepts for investi-
gation could be chosen by the students according to their interest. The alterna-
tive to student choice of concepts would be teacher designation of study of those
concepts which the teacher determined as most relevant or those which could best

be investigated in that particular community.

Throtigh inquiry the students would discover the designative aspects of their
community (i.e. the “"what is") and, with material developed by SURT, the designa-

tive aspects of other communities on the rural-urban continuum.

Through inquiry the students would find, for example, that achiievement of re-
cognition in Trout Lake is reacfied according to the following continuum which is

significantly different from that of the larger rural-urban ceammunity.

Achievement of “=»cognition Continuum

Small Isolated Rural Community

HIGH , LOW
T I T
OWNERSHIP OF J, J,,
ACADEMIC
BOAT AND MOTOR - HUNTING
HIDE  TANNING MANUAL LABOR

Through this method of discovery, the students should become aware of the cultuvai
differences throughout Canada as well as the differences on the rural-urban con-
tinuum and the reasons for these differences. This awareness should better pre-
.pafe students to make.the transition-from ohe region of Canada to another as

well as the transition from rural to urban or urban to rural.

It is not enough, however, to discover only the designative. The student must

go further than that. After discevering the designative material, the student
Q )
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should better be able to suggest the appraisive aspect (i.e. the "what ought
to be%) in terms of his/her values. Through further study of the academic dis-
ciplines of the social sciences the student should suggest the prescriptive

aspect. (i.e. how to change the "what is" to the "what ought to be".)

The Case Study in Social Studies

Case studies are investigations of selected institutions or social phenomenom.
The objective of the investigations is to obtain information what may be validly

applied to a generalized class of the institution or phenomena being studied.

Thus the study of selected Canadian communities within the theoretical frame-

work of SURT will serve one and possibly two purposes.

First the material collected, and selected for inc]usion in fhe instructional
kit will be illustrative of specific communities. t is poSsiblevthat informa-
tion about the selected communities wiil b of interest to students in all parts
of Canada. It will be of interest to those 1iving in the communities because
of a certain familiarity with the material. It may e of interest to students
jiving in other regicsu of Canada because they desire to know how people live

in the various regions of Canada.

Secondly, this material may be studied for the purposes of arriving at generali-
zation application to the urban-rural transition in all parts of Canada. In or-
der to justify the making of generalizations, it will be necessary however, for
those study1ng the mater1a1 to inquire into other regions of Canada from the
same theoret1ca1 framework as was utilized in project SURT.- The mater1a1 will

tnus initiate a study of comparison and contrasts in Canadian communities. This

may lead to an understanding of Canada's unity based upon her djvers1ty.
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VI.

Budget for 1971-72 Fiscal Year

Released Time and Travel
Preparation of material

Total

$2,000
$7,000
$3.000
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vII. Evaluation of Team Development SURT

A.

Problems

1.

Surt initiated by Dr. Sabey only and all other team members became interested

later.

. Group members initiated to SURT at different periods during the past year

which meant a great deal of catch-up was necessary. This also meant that
the degree of commitment to the project varied.
Inconsistent meeting dates and a lack of time due to previous commitments

caused segmentation of the team.

. The meetings of the t=am were somewhat chaotic due to the introduction of

new material for discussion at each meeting.

. Results

. The introduction of new material at each meeting made each member ask what

is the meaning of SURT and therefore eventually brought about a synthesis.

. As a result of synthesizing the information, the team members now understand

what it is we are Seeking basically.
At the two day session May 25 and 26, the degree of committment by all team
members is established and the communication of ideas as well as the trans-

fer of information is easily facilitated.

. Suggestions

-t

. Establish over the summer, a well developed plan of activity for the time

pericd September, 1971 to June 30, 1972. o

Establish a meeting date once a month gnd have these meetfngs alternately
in each of the centers involved. (Cremona, Edmonton, and Westlock)

Early in September hold a sesgion at which our students‘iassistants are

made acquainted specifically with our plan for Phase II of SURT.
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4. The possible involvement of graduate students from the Faculty of Education
in SURT to assist in the evaluation of the instrumental content the team is

attempting to develop.

5. Distribution of all documents to boards and schools, Stolee, Jepson, County
of Mountain View.

D. Deadends

1. Avoid team members joining team at different times as it takes too long
to catch up and arrive at a point where transfer of information can be
facilitated.
. 2. Avoid the lack of sessions on terminology which are very important for the
| communication of ideas.
3. The teamh1ooks atvthe personnel involved as contributing to SURT in specific
ways.

a. Dr Sabey and Dr. Aoki faci1itatéd the development of the team's socio-
cultural dynamic model by providing the theoretical knowledge that the
remaining team members would nave been forced to gain from consultants
and books.

b. Truss, Lamb, Rankel and Seward will facilitate the application cf the
concepts in the socio-cultural dynamic model in the practical situatcion
and Dr. Sabey and Dr. Aoki will assist in analysing that which is deve]-

oped in the classroom.

TIME

E TRUSS
M

P iz .

q | SABEY R LAME

A ‘ ' ANKEL
; SEWARD
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c. This team make-up plus student involvement will provide the type of feed-

back which wil1l facilitate the development of our instrumental content.

i
i
i
1
i
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VIII. Appendix

Cremona Study
Westlock Study
Edmonton Study

oD O W >

Report on the Temple University Fourth Annual
Anthropological and Documentary Film Conference

E. Bibliography

F. Other Approaches to The Study of a Community

A Sociological Approach

A Geographic Approach

An Anthropological Approach

An Economics Approach

An Historical Approach

A Social Psychological Approach

An Human Ecology Approach

An Organic Approach

A Muiti-Dimensional Approach
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Appendix A
7 & 8 Geography Option
Project Canada West

Orientation of the Community with the Natural Environment

Topics:

Location: Topography, Water supplies, Vegetation, S0il Types,
Ciimate, Geolagy, Wild-life

Method: Pictoral, Graph, Pamphiet, Maps, Records, Charts, Students' descriptions.

Technological Aspects of Community
Topic: |
Transportafien
Method: Pictoral, Statistical (Road Usage), Graphic (Surface types)
Topic: Communicationv

Method: Statistical (AGT), Graphical (Transparency overlaps on circle graphs),
Pictoral (Cremona Transport) (Loading Grain Cars, Pipe Line).

Topic: Architecture

Method: Pictoral, Regulations from County Office.

Economic Aspects v»(Economic Cycle: Income and. expenditure; Food gathering and

preparation).

Topics: Agro-Industry .
Industry ‘ : . TOURIST INDUSTRY
Services (quTicb& Private) |

Methods:  Pictora1;thaphié,'souhd Tapess Charts (Transient“Summer'Workers)

Political

Topics: Levels of govérnmentv- local. . county, provincial. federal

; o | ‘
; [ﬂil(j Method: Pictoral, interviews (tape,), charts and graphs, records, collection of

IToxt Provided by ERI

pamphlets.
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Appendix A (cont.)
lLegal System

Topics: County and Federal

Methods: Pictoral and interview, and written information.
Student reporting.

Religious Influences DANGER HERE

Torics: Churches, Socio-reiigious interaction (Sunday games, T.V., Movie, Etc.)

Aesthetics
Topics: What is good? What is beautiful? What is desirable?

Method: Pictoral samples for comment - individual and group (Valuing!)

Recreational

Topics: Sports, Hobbies, Pastimes, General Interests in Leisure Time

Method: Sound Tapes, Pictoral, News Reports, Student Reporting.

Education
Topics: Public, Private, Formal, Informal

Method: Sound Tapes,,Pictoral, Statistics Evaluation

The Family

Topics: Family Units, Working Mothers, Following Father's Footsteps, Mothers
out to work, and Mothers working '

Method: Gatheriﬁgijnformation-to identify trends
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Appendix A (cont.)

Social Interaction

Topics: Life cycles {annual & Personal, interdependence, social controls,
iscussion).

Method: in every case implies that individual students will write letters
requesting information, and will take pictures and make tapes of the

reality in tHeir own conmunity.

Value judgements are expected, and should, with this process, be based

on some observable facts.

History

Topic: The deve]opment of the society (a dig is proposed for the summer tc in-
vestigate a site of tepee rings and an area in which the remains

of trade goods and settlement have already been found).
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CLASS PROJECT
D. J. Canning - Teacher
Geography Group B - Option

Grades Seven and Eight

A major part of this years course is devoted to a community study as a pilot
project for Project canada West. This portion of the year's work was suggested
to me by Dr. Don Truss, a fellow staff member and a member of Project Canada
West. The Canada Wést people have graciously supplied us with monies for film
and voice tapes with which to record our observations. A1l our findings will
be recorded and sent to the County Office for future use by any interested

parties.

Dr. Truss assisted me in organizing the content for this course and the follow-
ing is a brief outline. The class has been divided into eleven groups {three
to four students per group) with each group exploring a different aspect of

our community life.

1. Orientation of the Community with its Natural Resources.

Topics: Locatiqn, Topography, Water Supply, Vegetation, Soil Types,

~ Climate, Geo]ogy,'wili Life.

2. Techno]ogfca1 Aspects of Community.

Topics: Commun1cat1on, Transportat1on, Agrlculture.
3. Economic Aspects:_ (1ncome expend1ture) (food getting- preparat1on)

‘ Tépics: Agrd-lndbstry- Industr1es, Serv1ces (pub11c and pr1vate) Tourist.

a. Po]itica]l;‘ ' | |

Topics: Levels of Governmen. - local, county, provincia],-ahd federal



5. Legai Systems Page 5
Topics: County, Provincial, Federal
6. Religious Influences
Topics: Churches, socjo-re]igious41nteraction.
N.B. I am developing this topic myself as part of the course.
7. Aesthetics
Topics: What is good? What is beautiful? What is desirable?
8. Recreational | !
Topics: Sports, hobbies, pastimes, general interests in leisure time.
9. Education
Topics: Public, private, formal, infofma]
10. The»Fami]y
Topics: Eami]y units, workir~ others, foliowing father's footsteps
11. Socia]‘Interaction
Topics: Life Cycles (annual and personal)
Interdependence (social controls}) .
The methods used toydeve]op these topics vary greatly, although some remain
‘constant thraughout.eiThe students have, are, and using the‘following vehicles:
slide, snap and 8 mm. movie film; cassette and re2l to reel tape recorders;
written and oral qUeStionaires; graphs; charts; pamphlets; maps; records; and
student written descriptions, as well as personal interviews and invited guest

lecturers.

The classes are held three times weekly from 2:30 to 3:10 P.M. on Monday.,

Wednesday and Friday,

To date we have been involved in- organ1zat10n and Dreparat1on of groups, the
wr1t1ng and maf 11ng of letters, the gather1ng of information, mak1ng and pre-

sent1ng quest1ona1res (recreat1on group) and conduct.ng interviews. ConstabTe

46




Page 6
Stanley, Didsbury R.C.M.P., addressed the group in early November on the
Federal legal system and duties of the R.C.M;P. Un December 17 the Hon. Mr.
Clark, Minister of Education will be in attendence to discuss education at the
provincial level. Many other interviews and activities are in the planning
stage at this time. As well, the students have been spending much out of
school time attending meetings and functions of community oraanizations to

better understand and gather information about our community.

As a class, we are currently involved with topographical maps of our area (one
and a half periods a week) and the continuous work of each separate group. We
hope to place on film (movie) and tape cur efforts, observations and conclusions

for Project Canada Weét and tne County of Mountain View.

Please feei free to visit us at any time, and we welcome suggestﬁons from all
interested parties. | .

The students and Teacher

'Geography Option B

Cremona Junior High School
This work is being regarded by Project Canada West as 1 test of the feasibility
of developing a more realistic approach to the Canada Studies concept in our
schools. The stress is on student involvement, and a logical application of
the valuing process as‘envisage in the "New" Social Studies.

Don Truss
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. _ Appendix B
'CONCLUSIONS FOR QUESTION BATTERY #1 - wr1tten and oral for SURT.

The fo]]ow1ng des1gnat1ve 1nformat1on or an understand1ng of "what is" 1in
regard to the commun1ty of westlock ‘Alberta was derived from Quest1on Battery>
#1 (wr1ttnn) for SURT These qunst1ons were an attempt to d1SCOVer the cult-
ura] content pecu11ar to westlock A]berta. The quest1ons were answered by

between 20 and 30- stl.dente 1n one c]ass each of :conom1cs 30, Law.20- Geography

_f_;4g91450c10109y 203 Physwtal qucat1on 20, Art 20, Psychology 20 The character-

‘“Tfﬂquest1on.; There may have been some: Tackfof'comprphen51an °f the term1nology::

d by the greatest number of

_vstudents from max1mum‘to more than 5 1nd1cat1ons.@ Those,character1st1cs fo]— o

“;due to the new emester comnenc1ng one_month before the battery was adm1n1stered

,,,Economchasoa‘

nity of Westlock, Alberta dependent
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Appendix B (cont.)

. owning stores and being partners

A

B. teaching *
C. farming *
D

. c]erking»in stores

3. What do res1dents of Westlock A]berta sperd the1r 1ncome on?

A; C1oth1nr ‘ﬁ}~5fv"}f - ]_‘iE. Recreat1on>'

i B;;Hpuses * “ﬁffh,fii;"j,fﬂj:f-f” f"; Qf“;Enterta1nment

*fcarsf 7'

Full Tt Provided by ERIC.
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| - ' Appendix B (cont.)
2. What means of ehforcement of the Provintial 1ege]‘$ystem afe available in
Westlock, A]berta?; | ' v .7 '
A. the R.C.M.P. C. the court system

B. “he town police

3. What meahs of enforcement of the 1o¢a1.1ega1 system are available in;Westlock,
A]berta? | | B R i - |

Ay the town p011ce

c. the R c M P._,-u}-

b'jd“B. the mag1;trate

4 ‘What are the 1ega1 bou._’ fes’ ijgffﬁéf;g}’

,z-'A the towh 11m1ts“v

i3three m11es”North, EFast ‘West

}‘theecap1ta1 of the prov1nce.

Fa”cett Dapp, P1broch,.
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'Appendix B (cont.)

2. What types of vegetat1on are there in West1ock, Alberta?

A. Grasses * C. Poplar trees

B. Spruce treesv*,f

4._What types of so11 are there in West10uk Alberta?
Al Sandy * T o D Humus o
. B. Clay * '_{':jf | "‘ '_ »;E,‘Loam

ffic..Muskeg‘i,T: fo‘?

:S}ﬂWhat is the c11mate 11ke 1n westlock A1berta?

A“?A M1cro¥therma1 '

Coyotes
Gophers

D. Moose 7 .: ::v ﬁ >  ;‘ kf . 5;1;5éhéé§éﬁf5’»5ffil

‘:E, Deer,;Z

;57;1What 1s the sourceﬁuf water.supply for Westlock A1bert

{'7  A.vPemb1na River

the towns' waste?

8. How, does Westlack Alberta dispose of

one mijéijqth‘of-'
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Appendix B {cont.)

s 10 '~ E. Motorcycle 9
ain 10 F. Taxi 9

r 10 G. Plane

i-doo 9 ‘ H. Bicycle

at means of communication are available to residents of Westlock, Alberta?

 Telephone 11 E. Edmcntoh Journal
- Radio 11 A _ F. Hub (bi-weekly advertiser)
. Te1evisionE 10 | G. Westlock News (weekly) |

. post Office .10

OLOGY 20 | » L

n. what forhs does social 1nteract1on take pTace‘in Nestiock, Alberta?
. Schoo1 _f-' o . 97: E Theatre -

. barces :1 | 'TVE:GE’E‘F,E F Poo1 Ha11

. Churches} :"ET'E;;;' - ;2?i; G. parties

. Uports e I .

lhat are the forms of 50c1a1 control in West1ock A1berta?

\.. Parents *-l;fl - ”,“, ' ~ D. Town Po11ce *
3. R.C:M.P. fE L ; E Re11g1on o
. Teachers f‘-- '. F. Fr1ends ‘

Lhat is the persona] cyc1e of 11fe in Nest1ock A1be.ta?

A. E1ementary schoo1 S E Marr1age *
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.Appendix B (cont.)
4. what is the annual cycle of 1ife in Westlock. Alberta?

The annual cycle of 1ife varied with each student.

5. How are the residents of Westlock, Alberta dependent on the remainder of
the towns' population?
A. Food

6. How do residents of Westlock, Alberta achieve identity or recognition?
A. Sports achiévement
B. Academic achievement

C. Running for politicai office

7. What re]%gibus influences are tHere in Westlock, Alberta?
CA. Churches C. United Church *
B. Roman Catho]1c Church * B

-PHYSICAL EDUCATION 20 & 30

1. What do res1dents of West’ock A]berta dO‘Wﬁfh their 1ei$Qre ;ime?-

A. Badminton o K. Golfing 11
B. Skéting * 17 L. Snow‘skiing 13
C. Curling * 17 | . M Watching T.V. 11
D. Swimming 15' TR . N. Reading 7
E; Snow-cru1s1ng. 15 - ’ ;v ) 0. watch1ng hockey 7
A  F.'Bow11ng 15 l:f _; : '  » P.‘P1ay1ng softba]] ‘5

- G.1P1ay1ﬂg hockey 14 . F‘Sh’ﬂg'ﬂﬁz

14‘?-

ng Watch1ng basebau1 »13 
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Appendix B (cont.)
ART 10 & 20 - The festhetic

1. What types‘of architecture are there in Westiock, Alberta?
A. 01d *
B. Decorative *
C. Solid

2. What is good in Westlock, Albarta?
A. Municipal District Office
B. Ice Arana -'} ‘

7uv. The Bank of hcva Scotia Bu11d1ng

- 3. What is beau».fu]-gn Westlock, A]berta?

" A. The Bank of Nova:Scotia Building

”iPSYCHOLOGY zo

1, How are schoo]s contr011ed in Westlack A1berta?
' A. The Schoo] Board A ,>'c. The teachers

" B. The pr1nc1pa1 B ' . - -D. The super1ntendent

2. What takes place in the schools in Westlock, Alberta? {beth public and

_ separate)
A.' Vandalism R C. Classes *
‘B Educat1on * ; v_5 o ' , "D Sports *

3._Are most fam111es in West1ock A]b“rta nuclear fam111es7
Yes.u w6 : :“;J ‘.‘,:' No: ].;' | |

o Q?,Are most fam111es in We¢t1ock A1berta extended fam111es?_‘b

‘5.§What takes p]ace 1nnlhe fam11y home 1n westlofk Alberta?"f

o A. Watch1nq ve1ev1s1on B - ‘f" C. Fam14y d!scuss1onsgyA*

: KB Argumenhs *  ’ff‘ - D Mea]s *
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Appendix B (cont.)
hat parental controls are there on children in Westlock, Alberta?

. Not tco much * : B. Money *

IOMICS 30 |

lhat is the econoniic cycle of. the conmun1ty af westlock Alberta dependent
lpon?

Iow do- res1dents of Westnock A]berta earn their. 1ncome7‘

Jhat do res1dents of. West10ck A]berta Spend the1r 1ncome on’

dhat food gather1no act1v1t1es take rlace n Westlock ATberta?

dhat opportun1t1es are there for people to gather food 1n Westlcck A]berta?

dhat food preparation fac111t1es are there 1n West10ck A1ber‘a7'7'

20

Mhat means of enforcement of the FederaT Lega1 ﬁystem are ava11ab1e in

Mest]ock A1berta7 T . , :
Nhaf means of. enforcement of the Prov1nc1a1 Leqa1 System are ava11ab1e in
NestTock,kA1berta? . ' ' |

What means of enforcemant of +he Loca] Legax System are ava11ab1e in

NestTock ATberta7

what are the 1ega1 boundar1es of uhe Town of west1ock ATberta? :

. ,\‘:,v-

>GRAPHY 20

what 1s bhei1ecat1on of the Townfofﬁwe”

Tock

¢, Alberta in terms.of spatial .

relat1o h1p
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-Appendix B (cont.)
What types of vegetation are there in Westlock, Alberta? |
What types of soil are there in Westlock, Alberta?
What is the climate 1ike in Westlock, Aiberta?

What species of wildlife are there in Westlock, Alberta?

" What is the source of water supply for Westlock, Alberta?

How does Westlock, Alperta dispose of the towns' waste?
What transportation facilities are available in Westliock, Alberta%

What means of commun1cat1on are ava11ab1e to res1dex -5 of West]ock A1berta?

ﬁfsoc10Loev 20

iWhat 53 the annua] cyc]e of 11fe 1n,

,fIn what forms does soc1a1 1nteract1on take p]ace in Westiock A1berta? |
:"What are the forms of soc1a1 control 1n Westlock A]berta? '

1.What 15 the persona1 cycle of- 11Fe in Westlock A1berta7ftr""

}estlocK‘ A]berta? S

)fHow are the res1dents or Westlock A]berta dependent on the rema1nder (C

g the towns popu]at1on°'

How do res1dents of westlock A]berta ach1eve 1dent1ty or recogn1t1on?'

'What re11g1ous 1nf1u°nces are there in Westlock AIberta’n :

jff]-

'PHYS ED 20 & 30 J'5fﬁﬁ

What do res1dentc of Westlock A]bertc do’ w1th the1r 1e1sure t1me7
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Appendix B (cont.)
PSYCHOLCGY 20 ’

1. How are schoo:3 ”on rolled in Westlock A1berta?
2. What takes p]ace in the b"“OOlS in Westiock, Alberta? (both public and
separate)

Are most fam111es in WeSL]ork Alberta nuclear families?

>

3
4. Are most families in Westlock Alberta extended families?
5. what takes: p]ace in the fam11y home - in Westuock A]berta?
6

‘f ; what parenta? controls are there on the chlldren 1n Westlock Aigorta?







» Appendix F
OTHER APPROACHES TO THE STUDY OF A COMMUNITY_ Page 1

A Sociological Approach to

the Study of a Community

A designative study of a comnmunity may be approached by an analysis of selected
features of the community. Such a study might begin with a breliminary orienta-

tion to the community by focussing observation to characteristics of a communi-

ty such as the following:

(1) generally recognized physical boundaries

(2) 1abel or labels by which the cémmunity is known

(3) "social" centres such as schools, business area, residence area

(4) population and breakdown into families, houses and school-age children
population growth trend etc.

This orientation phase can be followed by a detailed analysis of community

features such as the‘following:

(1) housing analysed in terms of kinds of housing, age, ownership, rental fees,
condition of prdperty, car-parking, house construction'sty]e, etc.

(2) community amenities analysed in terms of presence and condition of side-
walk, streets, ]dhes, street patterns, street 1ighting, p]aygrounds, land-

scaping, proximity to industrial establishments, etc.
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(3) sooio-economic characteristics such as occupations, education levels, home
assessment values,.proportion of good, medium and poor districts within
commohity, etc;

(4) facilities in the community such as presence and condition of schools
(including nurseries, day-care centres, kindergarten), libraries, museums,
churches, community. clubs, shopping centres,.tranSportation facilities,
health and we1fare facilities, etc.

(5) recreational facilities such as presence and condition of community centres,

_recreationa1'agencies, libraries, theatres, movies, etc.

(6) community values - studied through interviews, guestionnaires or participant

observation. Focus might be given to variance in value systems among sub-

populations.

An approach as described above would help in illuminating the social character-
istics of a neighborhood or community. For more details pertaining to this
approach. see "A Guide For the Study of Neighborhoods and Local Communities"

Communities in Canada: Leonard Marsh, McClelland and Stewart Ltd. 1970, 179 -

182.

A‘Geographic Approach

There . is also a spatia] factor which is important to an understanding of one-
self and one's enviroﬂmeht. This approach is usually included in the discipline
of geography. The fo]]ow1ng conceptua1 framework of the geograph1c discipline

s extracted from N1sh1, M1dora,:“Geooraph1c Gu1de1‘nes for Reconstructing the

"fvSoc1a1 Stud1es Curr1cu1um" The Journal of Geography, October 1566.

.'_The conceptua1 structure of the geograph1c d1sc1p11ne offers both breadth ‘and

“5_'depth to an evo1v1ng soc1a1 stud1es framework The f0110W1n9 basic concepts
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and generalizations are derived from the current spate of redefinitions for
geography and are offered as guidelines for reconstrucfing the social studies
curriculum:

1. Spatial distribution - the distribution and arrangement in the modern world
of such geographic phenomena as peoplie, physical features, natural resources,
economic activities, socio-cultural patterns, political systems as they are
attributable to valid causal connections. |

2. Areal coherence»-iArea1 associations and variations of geographic phenomena
as they reflect the process/processes of cause and effect relationships.

Thus order and reason are observed in sets of geographic elements that co-
exist in an area.

3. Regional concept - "The face of the'earth ...marked off into areas of dis-
tinctive characteristics that are homogeneous in terms of specific criteria.”
Also pertinent are the theoretical aspects of the region.

4. Location theory - The attributes of place, the mode for estab]ishing posi-
tion, the significance of relative location (the ~%tuation), all of which
1mpart unjqueness and_persona]ity to any given p}ace on the face ¢f the
earth. |

5. The cu]tura] V1ewpo1nt - The s1gn1f1cance of a soc1ety (Jdls, technology,
va]ue system, socio- cul tura]—p011t1ca1 structure in creating a perceptua]
framework»for‘understanding man's 1mpact on the physical environment.

6. The human elationship to a natura1 resourcs - the interpretation of the
ex1stence, va]ue, and ut111ty OT a natura] resource 1n terms of the cultural
ach1evement of a soc1ety o ' | _ ‘

 .‘~7;_The dynam1c nature ot geograph1c ana1ys1s'— the gene;a] pr1nc1p1e of con-

| . t1nua1 change |n human affa1rs, in. fhe hab1tat features, and in thevr interre-~

1at1ons wh1ch necess1tates the reappra1sa1 of the geograph1c 1andscape at

. any given time. = | S e
e R L 77][
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8. The importance of time - intellectual insights into the nature of the human
occupancy and trends for the future revealed through cumulative knowledge
of historic occupancy. Tha time perspective, an essentail dimension of the
manland complex.

9. Spatial <interaction - the connections and movements within and between re-
gions as zones of dynamjc interaction which induce patterns of migration,
trade, and transportatign, or cultural diffusion.

10. Man-1land relationships - the entire man-land complex and the understanding
of every aspect of‘this interrelationship on a world wide system, a unifying
theme in geography.

11. Global interdependence - increasing interdependence on a wider and more com-

plex scale, concomitant with progress in the industrial-urban society.

The study of the en]arging orders of community which is of moie relevance o

this project is a]so present in the above article.

THE ENLARGING ORDERS OF COMMUNITY

Basic Human Activities Communities (Socio-Areal Patterns)

1. Food’production,'manufacture, trade 1. Child (man in general)

2. Communication 2. Family

3. Transportation 3. cha]-commﬁnity (school, neighborhood)
4. Education | 4. City, county, state

5 » 5. Sub-regions (geographic regions,

.. Organization - soqié], political

econom1c reg1ons, etc )

- 6. Recreation o ‘»-‘ :'_vf" 6. Nac1on
"_7Q:Aesthet1c express1on, re11g1ons; ~ f"7; Macro req16ns (cu]tural'régions -
. ph1losoph1es o , wtf;;,;' “‘»V“‘Afr1can, As1an, Is]am1c, Lat1n Amer1-

~.can, S]av1c, PaC1f1c, 1deo]og1ca1 com-

: IERJf:‘,: C ”j,"‘ o :u" R o mun1t1es, underdeve1oped 1ands, etc. )

v
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Basic Humar. Activities Communities Socio-Areal Patterns)
8. Tools, techniques (other cultural 8. World and space
attributes)

g. Protection and conservation (in-

cluding shelter, clothing)

An Anthropological Approach

Anthropology 1is unique in its study of man. The holistic viewpoint of Anthro-
pology presents bothtprob]ems and advantages. Two major emphases differentiate
Anthropology From other sciences which study man. The first is its biocultural
appreach, that is man is considered both as a biological and a cultural being.
The second is the cross-cultural approach with its emphasis upon comparative
analysis. It is this aspect which lends itself peculiarly to project SURT.

The Anthropologist feels compelled to make cross-cultural tests of assumptions
about human nature, and to do this he must take into account the variety and
total known range of ways in which humans have responded to the problems of
existence. A particular interest of Anthropologists is the 1nvestigation of
both rural and urban groups. This is partly because of the desire to apply
concepts and methods distinctive of Anthrono]ogy and partly beoa s, o AnZiro-
pologists are 1nterested in understandlng the impact of comp]ex communities

on peasant cu]tures.

Some gquestions associated with the process of urbanization aid in formulating
research strategieémfot an AnthrOpo]ogica] approach aref
. Q. Why do peop]e live in cities? o
J: A Econom1cs, co11ect1ve nature of man, the. prom1se that more means better
| Q What prob]ems 1n human 1nteract1on occur when 1arge numbers of people

occupy a sma11 space?k
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(1) Transportation and communication (NETWORKS)
(2) Housing and buildings in whiéh peopla
work and play » (SHELLS)
(3)>Interpersona1 re?ationshibs
Disparity in’material resources
Functions of governments (SOCIETY)
(4) Psychological states and Socio-
Psychological problems (MAN)
(5) Relationships with the natural
environment (NATURE)
3. Q. What does man do in his attempt to assure that the promfses of the city
are delivered to the inhabitants of the city?
A. Technological. developments

Social Sciences developments

Whatever the guidé employed to study a community, the observation for the pur-
pose of this project is made to seek answers to the ouestions: '"l.'  oon”
have to know to bééome adaptad to 1iving in a community? What cul tural com-
ponents can be 1dent1f1ed? Which are pecu]iar to a specific culture? If &
person should ch@ﬁse +5 move from one community to another, what would thak

parson have to kaow to be successful in adapt1ng to his new environment?

BASIC ASSUMPTIONS UNDERLYING THIS ANTHROPOLOGICAL APPROACH

Ta L1v1ng in a c0mmun1ty of a stated size has a certa1n regularﬁty which m&y
be compared to 11v1ng in another commun1ty of the same s1ze
2. Some of the essemt1dﬂ features aasuc1ated w1th each soc1a1 svstem can bg

1dent1f1ed,topserved, and amalyzed.
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3. There is no suggestion that the small communities included in this study
will evolve into larger communities. Rather the suggestion is that people
1iving in a community of oune size may choose to move to a community of
another size. ‘
4. People who are knowledgeable about the essential featufes of each community
would be better equipped to: a. move from one communify to another
b. induce sbcia] change within the community
in which they present]y Tive.
5. The essential features of a society can be explained in terms of the system
as a whole.
6. The essential features of a society may be shown to be static or dynamic.
7. The ubiquity of social change is recognized.
8. There is a lack of correspondence between the "ideal" world and the "real"
world in any society.
9. Population shifts are related to social organizations and cultural values
of societies. ‘
10. Non-conformity norhs are related to population shifts. .
11. Three aspects of a social system are: actors, forms (the‘petterns of inter-
action), and fuhctions.
The'AnthrOpo]ogiﬁt may be thought of as studying culture which is the way
of 1ife of a group. A suggested guide to be emp]oyed-for studying cultures
and one which wou]dllend itself to cross-cultural comparisons wouid also be
usefui in Studyingucommunities for prqjecf SURT. o

Name of Commun1ty to be Stud1ed

Gr1entav1on (Tne Sett1ng) (The Natura] Env1ronment)
Locat1on - Ident1fy the area in which the cu]ture is found

P]ace and names, Lat1tude and Long1tude

\‘1
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Climate, seasons, topography and geology (describe as if you were flying over
in an airplane), surface coveraga, soil (gravel, sand, dirt), grass, trees,
rivers, lakes

Natural Resources - Anyth1ng in nature which a group uses for its benefit.

Age Grading or Age Grouping - Each community divides its membérs into groups

whose individual members adopt the attitudes and behavior of their group. The
membership of each group is constantly changing as younger people move in and
older members "pass" ‘into the next group. Depending on the community, the
attitudes of each group are based, to a greater or lesser degree on age. The
age groupings wnay riot be the same for males and females and do not necessarily
coincide with physical maturity. No community has less than three age groups
(childhood, adulthood, and old age) and a city has about seven identifiable
C.u.JS « » » infancy, childhood, adolescence {which includes “"teenage"), young
adults, middle age adults, mature adults, and oid age. A1l communities have

“rites of passage" from one age group ta the next but in some cultures these

are less well defined.

How are groups divided: - Number of groups, sex divisions (groups for women

and groups for meﬁ)

Behavior expected‘frpm each group: - responsibilities, privi]eges

Symbo]é of each group - are symbols of one group imitated by younger or alder
age grbups: p]aying“house, smoking when young, oldsters p]aying children, older
womén wearing nﬁni-skirts. ﬁ

Body Adornment

:‘Cloth1ng -»1nc1ude age. und sex d1fferences

Typ1ca1 daily wear:—.jnc1ude footwear
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Special apparel: religious, other occasions

Trappings

Are garments manufactured or hand made?

Ornamentation: Hair-do's body makeup and paint, lipstick, rouge, eyebrow pencils,
body paint, featkers, ornamented eye-glasses.

Jewelry: earrings, combs, sticks, bracelets, pins, rings, necklaces.

Body reshaping and mutilation: teeth braces, teeth filiing, tooth or teeth
removal.

Aromatic preparaticns: incense, perfumes for males and females.

Change in Culture

Innovation within the culture

Diffusion te and from other cultures

Types of culture contact: aggressive cultures, non-aggressive cultures
Effects of change - there are always some

Cuiture shock; some cultures seem to experience more than others

Historical backgrounds

ngm!niCafion - note differenees, when they occur, between communications

| based. on age, sex, and social relationships.
Language fof special occasions, grunting, talking, chanting, singing, screaming,
crying,‘printed materials, writing systems, telephone and telegraph, radioc
and television, gossip, rumor, fires and smoke, symbols and signs, gestures,
sign 1anguage, touch, instrumenté such‘es "ta]kingbdrums", codes, facial ex-
‘preSS1ons, danc1ng, cartoon1ng,‘t1m1ng 1nstruments, s1gnals (bells, whistles,

'1bUZZers, 11ghts), smel]s e g. safety odors in domest1c gas, photographs

rirls
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Competition

Amount of competition - some seem to have nro more than sibling rivalry. Form
competition takes if any exists in the culture: sports and games - is there

a winner: between men and women, between two people or between organized groups?
Function of the competition - what are the rewards? Tand, wealth, women, pres-

tige, leadership.

Conditioning of Emotions

Value placed on suppression or expression: - during injtiations, after a sor-
vow such as death, following a pleasant incident.
Learning and knowing when to be: afraid, frustrated, happy, sad, disappointed,

angry, jealous. How is the emotion shown?

Courtship

Is courtship preliminary to marriage? Does there have to be courtship before
marriage? Does courtship usually end in marriage? What‘is the concept of
courtship in culture being studies? In polygamous groups - is there courtship
wifh'each wife? Who are the eligible courtship partners? Religion, kinship,

age, tribe - exogamous, endogamous, race, other special criteria.

Steps of courtship - include how arranged and by whom, pattern of actual court-
ship, mental, physical, when does courtship occur? where does it occur?

Who has greatest weight in selecting courtship partner? Man, woman, parents,
clan, kin group, tribe, other spouse (in polygamy)., 1ength qfvcourtship,

courtship terminology.

4Cu1fura1 jdeal of male and female in each age group
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Daily Routine

Describe both waking and sleeping behavior for a 24 hour period

Divisions of Labor

Sex differences, men‘s work - such as huniing, farming, carpentry.
womens' work - such as child care, gathering, cooking

Age differences - examine age groups of communﬁfy being studied

Race differences, class differences, social ciasses, mastef and servants,

economic social position, work specializations.

Dominance of individuals or groups based on:
Age, sex, social class - ecunoinic, group memberships, political, military,
religious, government, "in-groups" and cliques, race, physical characteristics,

majority-minority relationships (refer also to status).

Drugs and Intoxicants: trance inducements, health uses, smoking, drinking

habits (alcoholic beverages), age restrictions, experimentation (social, sci-
entific). How obtained, preparation methods, methods oY using or administering.
Ecology: the interrelationships between animals (including men), plants, and

their environment. No animal or plant escapes this critical relationship.
Economics: the‘methodé'used by a group to support itself.

Education: Learning how to 1ive in one's own culture (all societies have
education). Formal instruction - direct teaching, informal - imitative - often

_-withbut.being aware. ~ Alien influences of education.

Esthetics: Consider the ritualistic, ceremenial, religious, economic, social
,~and pq1fticaT”aspécts of-fhe‘f011OWing;.
‘;LitekatUre‘(Mytho!ogy,ﬁFdlkTQre);_Mquc (Folk songs, Love songs, War Songs,
. \‘1 ‘v » .‘ . . ) : . . .
ERIC

IToxt Provided by ERI

79



Marriage music and songs, expressions of happiness and sadness, funeral music),
“dancing (religious, as livelihood, recreation), art (handicrafts, photography,

plastic and graphic, ceremic).

Ethics and Values: Ethics are those things which one must or must not do.

Values are those things which one should or should not do.

Food: Selectivity (type of food) - not specific kinds, re]igioué restrictions,
taboos, kinds of food, how obtained (hunted, trapped, raised, gathered, pur-
chased), how prepared (peeled, skinned, boiled, baked, eviscerated, ground,

fried, mixed, raw, washed, seasoned, sun dried, butchered, smoked, roasted),

methods of preservat1on who cooks food, blessing, fasting, eating, superstitions

about food, r1tua1s,.mea1t1mes,_eat1ng arrangements (who is served first, do
wemeh eat togethék;kdo:men eat together, do adults eat’with children, ddes
group eat as'a fami]y;'are animals allowed ir the eating area), utensils and
tools (bowls, plates, carving tools - knives, hatchets, stene'too1s), eatfng'
tools (hands, spooné,»forks, knives, sticks, cups, discuss material from which
tools are made), feasting, water (how obtained: creeks, we]]s; rivers, reser-
voirs), how transported (bowls, pipes, aquaducts), drinking methods (1ips
against water - perhaps lying on stomach), cups, fountains, straws, sanitation

measures.

- Funeral rites: Preparations of the body, social arrangements, religious pro-

cedukeé - inc1ude myths; disposa] of'theIBOdy'(burial- land, water), cremat1on,
zhow is mourn1ng shown, trans1t1on of. the sou] or sp1r1t to the next place -
'hheaven dreamt1me, to the next caste,'1s the sou] or sp1r1t potent1a11y harm-

'ffu1@
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Government: Leadership (prestige versus authority), politics (groups and
how they function), presence or absence of gove''nment mechanisms, how does

group govern itself if there is no vested authority?

Hea1th Practices: Curative methods of the society (magic, faith healing, herbs,

leaves, preparations [inciuding prescriptions], surgery, psychosomafic remedies, )
hygiene training, sanitation facilities and practices, social involvement e.g.

medicare.
History: be brief (may include under “change").

Humor: What constitutes humor for group being studied? Is some form of humor

required on a kinship basis such as joking or teasing?

Laws: Inheritance - descent; how reckoned, crime concepts, sanctions, enforce-

ment methods.

Marriage: note any ré]ationshﬁps to courtship, arranging a marriage, “love"
marriages, 1nfan£ betrothal, purchasing a bride, endogamous - @xogamous, kin-
ship requirements, describe the nuptials, economic and po]ifica] overtones, re-
Tigious aspects (ff any), responsibilities of husband and wife after marriage,
“Spec1a1 marr1age forms e.g. "haH‘-malr'mage"‘i of Yurok Indians, terminating
- marriage (return of pride~pr1ce, divorce, death of a spouse), significance

of abstaining;- celibacy.

Mater1a1 Cu]ture art1facts, note sk1lls, such as pottery mak1ng, weaving,

forg1ng, necessary for mater1a1 possess1ons (weapons, general tools, special

' too]s, utens1ls, mechan1ca1 dev1ces)
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Names: taboos on names concerning -~ death, shared names - in ours, senior
and junior, name changes - note reasons e.g. marriage, all groups have per—
sonal names - are there other names?, names for animals, names for things,

names indicating status, role, and prestige.

Population Policy: Abortion, adoption, as a source of pride "my town is bigger
than yours", overpopulation as a probab]e'cause of mental illness e.g. New

~York City.

Property Concepts: natural resources, rrightss, and materials, private - may be

individual or partnership, public - regulations, if any.

Racial Types: (you may wish to note subraces),‘mongoloid; cauéasoid, negroid,

amerind.

Reciprocal and moral exchanges: gift giving, manners, etiquette, résbect,

greetings.

Recreation: games, sports, vacations, rest days, holidays, hobbies, conversations,

visiting.

Religion: A. Indigenous B. Imposed

Supefstition - magic; it is very 1mportant to remember that re]igion is often

not connected with morals.

Probitiation ofisupernétura] beings: animism, magic (19ve charms and potions)

curative photectiVe;‘déstructive (voodoo,-sorcery), soul concept,.greater and
nlesser de1t1es, u]t1mate dest1ny, luck and superst1t1ons, shaman, describe re-

:-11glon of group be1ng stud1ed

,Response to Env1ronment Natura] and supernatura] attempts to exp1a1n and/or

contro?, does the soc1ety see 1tse1f as part of the env1ronment in-control
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of it?, attitudes toward changing the environment, cosmology, dream interpre-

tation.

Response of one Culture: group to another after either limited or extended

contact.

Settlements: buildings and dwellings, settlement patterrs - gmvrangsments of
camps , villages, towns, cities, and larger units. Housing aczommcm@tions - one
family or more, streets and traffic (foot traffic, vehicTe traffic. straight
or winding), sanitary facilities, public utilities, water, €lsctricity, public
square or meeting places, who is acceptable for settlement?., (minorities, sub-
cultures), arch1tectura1 trends of culture (for example, cur marns. privies,
hoqses and sheds have peaked roofs ), shape, size, materiagis., exterior decor-
ation, dwellings - construction may.not:include a building, outbuildings -
barns, storehouse, bunkhouses, toilets (privies), public structures - govern-
ment, recreationai,_religious, educatiqna], business, industrial, lodges,
bachelor houses, éurrOUndfngs - grounds, streets, furniture - kinds and. purpose
(resting, eating, maintenance), shape, size, arrangement, sleeping accommodations,
" interior decoration, heating, 1ighting, methods of keeping housz, who "keeps
house". Authority Systems - note some groups have no positions of vested author-

ity: headmen, councils, law enforcement (see also Law), justice.

Social Groupings: family: residence, household, family relationships, nuclear

family, eXtended'fam11y; pregnancy att1tudes, obstetrics and birth practices.

K1nsh1p -re1at1onsh1ps, term1nrlogy, kin behavior patterns (av01dance, joking,
i restra1nt), po11t1ca1 arrdngements between groups, descent and inheritance.

- “Clan, mo1ety, tribe.
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Socialization of Ghouh Members: group members shape the behavior of other

members by using farMy OF approval and disapproval (rewards and punishments).
This shaping continu2y through 1ife. Infancy and childhood: infancy (care

and feeding, rewards apd pupishments - discipline patterns, weaning - may occur
later in childhood), epildhood: care, activities, rewards and punishmer s
(discipline patterns), Statys, adolescent, mature, and old age groups. Iorms

of: approval (rewa"dé), 4isapproval (buniShments). Social Control Mechanisms.
Status: Is it given On aghieved? How may high status be attained?

Time Concept:‘Le$g'q1Qar and 1ess important in some groups than others, what

is time in the groYp ynder study, how is the concept applied, does the group

"measure" time.

Transportation: 1and, water, air, transporting goods.

The use of the above Quide would allow for a ballistic study of the comrunities
selected and would a1lgW for a comparative study which would assist in one
knowing what it is that § Person should know to successfully adapt to living

in a new community-

An_Economic ApproaSh

It is conceivable that 2 stydy of the rural-urban transition would be based
primarily upon the diS¢ipline of economics. The conflict between unlimited
wants and limited NesQurees could be exp]ored within each community. The
»_scarc1ty concept of tha urban community cou]d be compared with scarcity in a
rural setting. Tne d&grge of spec1a]1zat1on and 1nterdependence and alloca-
tion of resources Could;a130 be‘compared. ‘This approach would provide a neces-
sary bUt’nOfvsUffiCi@ﬁf §XD]anét16h of diffefénces encounféred\on the rural-

I:R\(rban continuum. : ..,'l ' |
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An Historical Approach

The Historical approach implies that historical data is seen as a major
cultural determinant. One cannot fuily comprehend the phenomenon of urbani-
zation in Canada and in each of i%s regions without considsring its historical
antecedents. This approach 1ooks upon history as a resource to be utilized

rather than a compendium of discrete facts.

A discussion of the land settlement pattern in Canada provides some insight
into the unique urbanization of the country. In Quebec, the typical seigneurie
had no village to allow the habitants to occupy as much land as possible, the
State forbode the construction of buildings on areas less than one arpent and

a half by thirty. Even though the seigneuries became critically overpopulated,
the French Canadians, during the first third of the nineteenth century refused
to emigrate to the townships. The bas1c land settlement pattern was of a rural

nature.

In a similar manner the allocation of homestead land on the prairies was based
upon a 160 acre grid pattern. The settlement encouraged rural development as
opposed to urban development which followed when entrepeneurs detected an op-

portunity to'provide necessary services to those settled on the homestead plots.

A number of historians including: R. LaPierre, E.E. Hagen, E.Gorden Chiides,

and A. Toynbee have indicated that the basis for the study of urbanization is

the historical roots of the phenomena. They contend that there could be nothing
wh1ch we ca]] a c1ty unt11 mankind could produce an economic surplus and/or

a 1and def1c1t.‘ LaP1erre presents ten bas1c characteristics which were necessary

for-urban1zat1on to occur.
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.en Characteristics of Early Cities

1. Densely populated |
2. Specialists in their own trade full time
3. Taxation of producers ~ control surplus and contribute to specialist well beir 1.
4. Development of architecture and building specialty - temples, public building.,
5. Adequate labor force - paid for from public surplus and taxes.
6. Stratification of society - by speciality non-producers ~ priests, civil
servants, military spécia]ist (non-producers) form ruling class.
7. Ruling class develop communication system - writing. roads, etc.
8. New sty]e of art and self expressive -~ subsidy of the arts.
9. Development of exchange system - import and export of products and people.
a. confrontation of differences
b. youth feel free from constraints'of parents
c. impersonal and anonymity encourse diverse actions

10. Po]itica].organization developed - Kinship, common residence.

>The employment of an inquiry technique which would seek to support the exist-
ence of the above would enable us:td develop historical presentations of a
variety of Canadian cities: This approach has been fairly common and has re-
sulted in.a number af histories of Canadian cities being published. The his-
torical approach contributes a very necessary and intéresting facet of a com-~
munity study. No study of a community is complete unless the local, provincial

and national historical setting of the community is presented.

It seems important that we look at the actions of human beings in the past.

' Phasentbday ﬁan‘shou]d'know,himseif}_ In order to fully understand one's present
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day actians, it is imperative that one know what antecedent conditions have
been. It is often the antecedent conditions which influence present day actions.
Why are people from region X in Canada "supposed" to dislike people from region
Y? Many of our present generation have ambivalent feelings. They are taught
that certain parts of Canada are less desirable than others. It is part of
their folklore or tradition. An important component - the historical roots of
the action - is often not included in the folklore. An historical overview of
events which led to the animosity may cause members of the present generation
to discard the folklore on the grounds that the historical roots do not justi-
fy continuation. It is a]]}a part of the present generation getting to know

himself. It is the important temporal factor.

A Social Psychological Approach

The study of what it is one must know in order to be a successful member of a
community could be approached from the point of view of socialization. A per-
sons' social interaction with various institutions such as the family, the
peer group, the community etc. would serve as a focal point. The modification
of a person's behavior to conform with expectations held by various groups to
which he belongs wou]d serve as a method of observation. Some of the concepts
inherent in socialization are: imitation, identification, role learning, self

concept, dependency, aggression, goal achievement, social power and status.

The study of‘sociaiization may be viewed as an interaction, involving the above

stated concepts, between behavibr,‘Values, knowledge, ability and motivation.

o - Behavior . o _'v:Values
Kknowledge 1. | v |
bty oo v
'QV‘Cflo‘tivation; ] - v
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A person may know appropriate behavior (cell 1), have the ability to perform
that behavior (cell II) but not be motivated to behave in the appropriate
manner (ceil III). A persoﬁ% knowledge of appropriate behavior (cell I) may
be in conflict with behavior towards which the person has preferential values
(cell IV). This analysis could be eXtended to include most of the activity

faced by a person in the urban-rural transition.

If one thinks of a person moving from 6ne point on the continuum (rural-urban),
one can éonjecture some of the admission procedures: the 1oss of name (no one
knows it), the loss of status (not yet earned), the loss of possessions ( have
left some béhind), the loss of reinforcers (no one yet knows what reinforces
you), and the loss of identity (nothing as yet with which to form an identity).
Such a person is obviously a candidate for socialization just as is a new born
baby. Perhapé the suggested social interaction scheme may provide a useful

tool for analysis of the process.

An Human Ecology Approach

A modified and 1éss inclusive manner of analysis than the anthropological
analysis may be the human ecology approach. Human ecology serves as a tele-
ological framework for incorporating the social science discip]ines. This
can result in an explanation for a given pattern of behavior in terms of

the purposes it may be serving. This-sort of purposive explanation may be
valuable to the type of research into the communities on the rural-urban con-
tinuums 'As'SUCh théy may allow us to appreciate the connections existing
'amongst a number of soc1a1 phenomenon and to predict the future connection.

In short the human eco]ogy framework may allow a "systematic functional anal--

’ys1s‘w3th1n;spat1a31y defined units - it may be the heuristic framework which
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will best serve the purposes of SURT.

Human ecology is concerned with five categorically integrated aspects of man
within his environment: time, popu]atioﬁ, organization, environment and tech-
nology. These aspects may be viewed as the "control mechanisms" which are
sUggested by Geertz to be present in each culture. The regulating ideas which
shape the individual into a unique kind of human are probably closely related

with thase five aspects of man.

The maxim which may guide the work is stated in the Geertz article "seek com-
p1exity and order it". I believe we are aware of the complexity of our task.

How do we go about ordering the complexity of a socio-culturai setting?

Another viewpoint of Geertz ~ ... "it is the firm conviction that men unmod i -
fied by the customs'of particular places do not in fact exist. ...They are
always performing". -Perhaps an ordering method for our project is to consider
man's pevformance in the ecological stage. As such we would be concerned with
the: 1. time and 2. environment (the ecological stage) and population, organi-
zation, technology (the play or performance of human actions on the ecological

stage).

Tu follow this viewboint - what Geertz calls the "stratigraphic" conceptuali-
zation, demahds that we superimpose the findihgs from the various relevant
sc1ences - geography,_anthropo]ogy, sociology, psychology, history, economics,
”po11t1ca1 sc1ence and b1o]ogy, upon one another. in examining the socio- cu]tura]

' ‘sett1ng. This is essent1a11y a mu1t1 d1sc1p11nary approach.
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Geertz demands that we look for systemic relationships among diverse phenomena
(as indicated from the sciences) and the factors chosen for examination be
treated as variables within unitary systems of analysis rather than super-

imposing the discrete findings of each discipline upon human existence.

To tie the above idéas fogether, it seems as suggested by Geertz that we look
upon the concepts (categorically integrated aspects of man) as control mechan-
isms for the governing of behavior of people in the socio-cultural setting
which we choose for examination. We stress the behavior of man in the frame-
work of human ecology. What influences people in setting X to behave differ-

ently from people in setting Y?

To be human is to be aware of the control mechanisms which guide the behavior

of man. and to come to understand and control these mechanisms.

An Organic Approach

Onévresu1t of the feasibility study, curreniiv underway in the Cremona Junior
High Schocl is a developing view (an organic approach) based on the guide to
lthe study of cu]tures.suggested by earlier proposals. The function of the
inter-relationships is proving very fruitful in developing student understand-
ings.  In this appfoaéh, one is not committed to a particular method until the

method makes itself evident.

99



Page 23

Outline of developing frames of reference

HABITAT ECONOMY SOCIETY

Location : Business & Capital Government

Climate 'Agriculture Legal Systems

Geology Industry Services Religious
(Public and

Water Supply Tourism Private Com~ Aesthetics
munications

Soil Types ' Transporta~  Recreation

' ' t10n_§
Vegetation Historical Social inter-action
Background . (Community life-style)
Wild Life _

Family Life

Research Model Suggestions

The desired output or product of the research is the determining factor when

considering the formulation of procedures and activities.

Firstfy, the aim is to develop a working method by which‘teecher behaviour -
will be appropriately modified. The need is for an understandable pattern of
guidelines, general enough to form the basis of any community study, and
searching enough tc make it possible to compare one type of group modification

of the habitat with another.
(The phrase "self-supportive methodology" comes to mind here. )

Second]y, by maintaining emphasis on a study of the processes involved in the
3‘1nter-re1at1onsh1ps between the 1tems shown on the frame. of reference tabu]at1on,.
'}'one can look for the sort of 1nformat1on wh1ch w111 lead to an understand1ng

:‘t of the factors wh1ch are man1pu1ated by man to effect h1s soc1a1 group1ngs.

v:‘Iffthefffﬁdihgs’df;thefCremOné Juhior'High Schooi'that-suéh'a pattern of pre-
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dictability emerge , it may‘then be possible to provide guidelines to both
students and adults wno are the course of moving from one point of the urban-

rural continuum to another.

A Multi-Dimensional Approach

'The fo]]ow1ng matrix indicates a method whereby one can 1dent1fy concepts from
a variety of d1sc1p11nes,_app1y these concepts to the prob]em at hand and deve]—

op 1nstrumental content for.1nqu1r1ng 1nto the concepts.
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Rationale for concepts adapted to matrix

History - students need more contact with adults in the community and a study
jnto the origin of businesses in their community would provide this, one of

the reasons for alienation is an inability to get work duevto lack of experience.
Ohe way of impressing a prospective employer is to show interest in more than

the skill or output point of view.

Anthropclogy - Mankind has a need to create. The moves that are made on the

rural-urban cohtinuum often remove this satisfaction. If the student created
some tool or object and then purchased one of the same kind, he would get the
feeling and see that as he moved up the continuum he would be more likely to

lose this satisfaction. Alternatives could then be introduced through media.

Sociology - There are different means of achieving recognition or status on
the rural-urban continuum. By investigating these traits in one community and
comparing with another community, the student would become aware of the changes

necessary.

Political Science - Interdependence is greater in smaller comnunities than in

larger ones. By interviewing the law enforcement officials in their community,
students could discover how many residents appear in court away from their own

community. Interviewing local politicians would also show interdependence.

Economics - One of the most d1ff1cu1t steps 1n seeking employment for young
'adults 1s the 1nterV1ew In a sma11 ccommunity the employer may not know the
student but he w111 have at 1east heard the name or may even know the parents.
. Th1s g1ves students a fa]se sense of secur1ty wh1ch soon d1s1ntegrates when
applying for.a Job‘1n a larger center. A s1mu1at1on or a role-play would pro-

vide the student with experience.
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ngchologz - Mankind has a need to establish a reason For existence. 1In a
smaller community, this need may be established through work because of the
absence of mass production.. By interviewing artists, icraftsmen, etc. in their
community, students would become familiar with this and then look for alternatives

in material provided by.SURT.

Geography - The environment estmblishes reasons for location of communities on
the rural-urban continuum and &lso establishes the pafterns of the society. In-
vestigation into their environment would familiarize students with the patterns

in all communities on the continuum.
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