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INTRODUCTION

On September 19, 1970, librarians, specialists in educational
comnunicetion and technology, and other educators met in a conference
at East Texaz State University in Commerce, Texas to discuss cericification
requirements for the school media specialist in Texas. Prior to the
conference, committses from both the Texas Association of School
Librarisns snd the Texas Association of Educational Technology, as well
as a joint committee from the two orgenizations, had been engaged in
drafting recommendations for certificstion. When tentative recommendations
from the committees had been formulsted, it was suggested thet a Joint
meeting of those concerned would provide a forum for discussion of the
jssues involved. Accordingly., the Department of Library Science et
Bast Texas State University offered to serve as host for a eonference,
which was conceived as a work session wherein dialogue among the
verious interests would yield both criticisms and suggestions for the
certificaiion recommendatioﬁs, produce feedback from college and
university lesdership, and sevure incressed individuel involvement.

\t the conference were‘fifty—two participants including sixteen
sudio-visual educators and specialists, and twenty—three faculty
memﬁers from eight of the ten libraxy science éeaching sgencies in
Texas. Reprezentatives from the Certification Committee of TAET, the

‘ Cerfification Committee of TASL, the Texas Teacher Certification
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iv
Committee, the Texas Tducation Agency, and the Texas State Library
attended, as well as library and media consultants from across the state.

Program arrangements were made by Dr. Mary Boyvey, Program

Director of the Division of Instru ional Media of the Texas Education
Agency, and local arrangements were made by ETSU's Department of
Library Science. Opening remarks and introductions were made by
Dr. Dorothy B. Lilley, Head of the Department of Library Science,
end an official welcome was given by Dr. D. Whitney Halladay,
President of East Texas State University.

. Rast participant was given a kit which contained TAET and TASL
certificetion proposals, a tentative draft of "Objectives of a School
Medis Prograan,’ a tentative draft of "Occupational Definitions,"
directives for the group discussions, and a directory of the
conference participants. These documents are included here in

Appendixes I through VII.
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Chapter I.-
THE EMERGING PROFESSION OF MEDIA SPECIALISTS
Billy Pope

The State Baard of Education, in assessing the educational needs
in the state of Texas in 1968, found the reconstitution of teacher
education to be one of the main priorities in Texas. Today, this is
still a major priority, a major concern in the state. Last fall
six conferences were held throughotit the state, which were at the
consortium-level and dealt with teacher educaticn., Six_outstanding ]

Texas educators were asked. to-present.a paper-at ‘each-of these cone

-ferances to show-the divergent views as far as teacher education and.

téache; preparation are concerned. These same six men'weré.invﬁted~
to-a-conference in Dallas to again present their views. and to

serve on a panel. so that those_who participated~in the conference
might.a sk questions -and so that more interest in the reconsti-
tution of teacher gducation rmight be generated. Then, this éast-

spring;_people at the graﬁs-root level in Texas. were given the

opportunity to participate in a study of teacher certification« and .

“she_administration of student teaching. ~Some of you may have’

v

bart1c1pated 1n ‘these conferences or had the opportunity to make
your input as to standards -~ the direction teacher education
snould take.

From—these-conferencés two things emerged which have.real -
imor tance to us here -today. First,. there was.strong-agreement
among all those participating that statutory qualifications-for
prof¢551ona] certification shoutd be repealed. The State Baard. cf

Educgiion'should,be~given'the-re5p0n§1b11ty for establishing .



qualifications for professionals suitabie to the changing requirements
in the public schools. And sccondly, there was strong agreement, again
by all those who participated, that on-the~job-per formance preparation
programs should be designed around, or based on, p<rformance objectives
and performance outcomes. In other words, we may be moving in the
direction of performance-based teacher education. I think these twec
jdeas have a great deal of bearing on the ccrtification of media and
library personnel,

Today's media and library personnel are aware that changes occur
rapidly. All of us are continually bombarded with the causes and effects
‘of technological advances and knowledge explosion. You may not realize
this until you deal with young people today. I know my daughter came
home the other night and really brought it home to me. She said,
""Daddy, we played a new game tonfght at the party."” "A new game; what
did you play?* She said, "We played zip code.!' "What in the world is
zip code?' She said, 1t is post office but much faster,'' Things are
moving much faster as we go along today. Ve all realize this.

The library and media perscnnel must provide resources in all
media to establish communication with every student and teacher who

js served. In the Standards for School Media Programs, ''media center!!

js the term used to designate 'a learning center in a school where a
fuit range of printed and audio-visual material, neceSsanyequipment
and services for media specialists are accesséble to students aﬁd
teachers.!" 1 am not sure about the intent of the standards there, but
1 believe that the intent is to provide a definition comphrehensive
enough to encompass all serv1ces, fac1l1t1es and resources ava1lable.

to both students and teachers in places called by various names.
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And this is where I become confused, What are you going to call this
place? Will you call it a library, an instructional center, a media
center, a learning resource center, a communication center, or an audio~
visual center? I think we need to come to some kind of definite name

to eliminate the confusion a lay person has in these areas.

As you perhaps know, in administration jobs are often inkerited. Well,
as assistant superintendent in South Park, Beaumont, I inherited media
and 1 inherited libraries. So, under my definition and leadership we
tried to establish the library as a comprehensive resource center. The
major geal in our prograﬁ was to set up realistic methods of handiing
the many different kinds of books and non~boek materials in order that
a maximum use of all resources could be achieved. To try to eliminate
some of the confusion concerning the name of this place-~this gathering
of all kinds of materials--we called our place a ''Learning Center,'

The library, or as many of you know it, the media center, is seen as a
total learning center.

Unfortunately, I have known some ‘''keepers of the books." I am
glad that their day is rapidly passing. I°m sure all of you know the
definition of the old-time, typical librarian, It was a person who had
all the bocks on the shelf except one, and she was looking for it. I'm
glad that day is gone. But some librarians are afraid of the media and,
believe it or not, I've met one or twc media specialists who are afraid of
libraries. They didn't want to mix or mingle, Learning ceﬁters should
exist to contribute to the total of the school life and the community
life, if it is to be a real learning center. Since library means only
...- books to many people and media means something else, we need to get the two

together,




4
Learning center means all the resources, both software and hard-
ware, marshalled to assist in the learning process. The ""hub' of a
modern school should be the learning center, Learning centers are
based upon the concept that this is the place where learning occurs
rather than where materials are stored. Its primary function is to
promote learning by making materials and services available to students
and teachers, Stress should be given on rnioving information to students,
not on collecting information. We have such services as ERIC, and
others, that collect and disséminate information, With this kind of
concept, the role of the teacher changes from teaching to managing
tearning in such a way that the student gains knowledge, The major
problem in this type of program is determining how a particular student
learns and then matching him with the best service and facilities to
bring about learning. In carrying out such a program to its fullest
extent, we find that the learning center becomes a real focal point
for all of the school's activities, If wc areg'oing to aceept this,
‘we must bring about some drastic changes in teaching methods and teacher
preparatIon; This concept is operat1onalﬂln several places, Matthew
Elemehtary School, 1 think, is an excellent example of éh open school
’ concept wh1ch actually revOlvcs around a iearnlng ccnter. If'you haven't
sited Matthew, 1 suggest that you pay it a v1swt. The modern
léarn1ng center can become a real1ty when there has been pract{cal
planning. | h
Wle talked today about Iong-range planning, five-year plans, and
such things, but we must remember that scheol districts are just 1ike
' people-—they Va?y; - The capabilities éf one schocl district are

different from others. Yet it seems to me that all planning for a’
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learning center should provide five major compcnenfs: (1) printed
matcrials, whether it be bocks, magazineg, or any other area of printed
matter; (2) all audiovisual materials; (3) matecrial production; ()
television, and (5) electronic data processing. There's no way that a
schocl district will have money to implement all of these at one times
Still, we should blan the total program because it can become cperational
without all of the components being initated at once, Locking back, I
am amazed that we had library on one side and then over in another
place we had media. It didn't take us long to realize it wasn't
possible to seperate the two, They had to:be a cohesive unit, if the
unit was to function as a learning center. Viewing and listening
facilities can be incorpcrated within the area traditionatlly reserved
for books, There are soume outstanding cxamples of this in existence
today, Material production needs to be developed in the overwall
plan since conmereial materials are not the answlr in all instances,
Since the homemade, o teacher-made, materials are often the most
effective, this production area ig Smportant, Television also has a
real place, I think, in’theblearning center; The continuous improvement
of video tape production has increased the‘potential of television for
individualfzad instrUCtion beand our imagination_of, say, five ycars
ago, particularly today's dialraccess.systam. where‘you can simply
dial in and call up a éolorful programe. Tremendous advances have been
m;pe,whigh afe 6pefatfonél im many places. Programs that make
éudio-vfsqgl tapes, programmed materials, amd other multi-media
resources readily available make learning centers a realitye

Electronic défa proceésing also has tremendéus potential, The

search for information through the use of communication networks means
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a person is no longer limited t¢ the materials in his own library.

Actually, the amount of materials he can bc exposed to or can call

up will be aliiest unlimited. Hany say that it's geingtc be tao expensive,
that we'dl never be able to have a terminal in our building. I'd like

to remind you that the first T-Model Ford sold for F1400. Just ten years
later that same T-Model Ford sold for gL0O under the same kind of
economic conditions. Efficiency and production, efficiency and

marketing all contribute to this, Look at the history of ccmputers,
Beginning with the first computer, I think you'll find that their

prices, and the prices of terminals, have gone down while their

efficiency has increased.

How do you bring all this about? How do you bring to reality the
concept of the learning center? What kind of people are needed? That
is really the thing that I am most interested in--peopie, pcrsonnel,
and education personncl development, Ivthink there are some real
questions that must be answeped. Hw do you train personnel for this
kind of learning center? How do we recruit these people? UWhen does
the fraining bégin? Should the training be déne at the graduate level’
or at the undergraduate level? What is the basis for training? Are
we going>tovsay they should have thfeelﬁours of this and three hours
of that? Are we going to develop séme performance—baSed criteria?
Where can we begin to lock at the performance of these pecpie? What
shouid the standards for cerfification bé:in Texas? What direction
are we going-there? These are only a few of the qﬁestions that con=
cern those interested in seeing a learning center concept beccme @
reality in Texas public schools.,

I was faced wfth‘the responsibility, about threc years ago, of

12



jmplementing a new learning center at the new Forrest Park High Schocl
in Scuth Park, Deaumont. In scarching for a director of this learning
center, I described that person something like this: ''I want scmeone
who has a real knowledge cf public relaticns, scmeone whoe can incor porate
every facet of the schocl and ccmmunity into the lcarning center, ot
only that, I want scneone who can go out in the community and entice
that community tc usc a learning centor and make it a community library
center--not just schocl oricnted." In adifition, I wanted a person
who knew about the space in a learning centoer-=now to best utilize
every nock and corner, hew T pT=n for, not just today, but five ycars
from now, or ten years from now, I wantcd a person who know about
federal funds. 1 wanted a person who would De able to squeeze cvary
dollar they could find from any source to plug intc that learning center.
I wanted a person who could track down foundation mcnies. There are
several foundations that will make contributions or grants to this
type of program. I wanted a perscn who had a knowledge of the kind of
staff that this type of centecr needed, a person who would be able to
differentiate in staff assignments. I wanted someene who could
maﬁage'ngp!e to do the job that had to be done. I wanted someone
who could do something abéut»all areas of the school program,
This would include not only the programs in elementary schools,
middle schools, and senior h{Qh schools, but the vacational programs,
special education, Title 111 programs, pre-sefvice and in~-service
training of teachers, the disadvantaged, and any.other areas that
make up a total school programe

I wanted the learning center Jirector to know about materials,

to know where to find materials, and what materials were needed, and to
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be able to assign prioritiecs to materials, so that if we had X amcunt
of money ohe ycar, he would know how that mroney could best be spente.
I wanted a person who knew about equipment, whc could tell me -that
this piece of equipment has merit over ancther piece of equipment

so that we could make the best usé of our money in the cquipment
purchased. Also, the director of the learning centcr would need to
sponscr the library club, participate in F7A, and work up the rotaticn
of the staff so that the center could ie k=pt cpen from 7 a.me. in

the morning till 9 p.m. at night, iondzy ttarouch Thyrsday, and from
8 to 4 on Friday and 12 to L on Saturday. All tiis now on a ten
month salary plus 500 based on cegree and! expertence. Then I

added, "I'd like to find sanebody not too mid, hot too, ycung, with a
pleasing personality."

Jow, speaking quite seriously, we still need that kind of person{/
today. I think the director of a learning center needs to be
certified as more than a librarian or a media specialist, I think
possﬂbly we need a new term, a new kind of certification, for this
type of person,

I read with interest the ﬁbsition‘paper prepared by the librarians
and the position paper prepared by the media pecple. 1 agree with
some of the things T read there. DBut I think there are also some
voids. 1 agree that the preparétion éf these people needs to be at
the graduate level, ‘1 think that the pecple who work in media,
libraries, or in learn{né centers, as I would like to cali them,
need to have experience as public school teachers first, This enables
the leérning center personnel to ccmmﬁn?cate with teachers, to

und-rstand the problems the: teacher s having in a classroom, and to
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recommend materials based on experience., I realize that this imposes
a penalty on people preparing as librarians at the undergraduate level
and sometling needs to he done about this. I think the realistic
approach to this wculd be to develop the master's degree program for
this new breed of person we are tziking aboute Just thii.. now, if
the State Board of Education controlled the certificaticn instead of
the Legislature, this Qould be a simple matter,

It is essential that the national guidelines, which provide that
professional preparation of all school librarians he expanded to
rinclude the unified media concept of library service be followeds 1
hate to think of us here in Texas continuing to train personnel for
services which are realiy‘not relevant to the job they are going to do.
I think it's time that we begin to think in terms of our consumer, the
public schools of Texas. And it is time to allow the schoois to have
some input as to what kinds of people they need. You know, consumers
are supposed to dictate to the producers, somewhere along the line,
about what's to Be consumed and what should be pfoduced. 1 think
it's time we pay socme attention to Texas public schoois. I think we
must have a‘more realistic apprdach to saléry, too. We lose good
people every year, people:with tremendéus_quaiifications, fo libraries
in other‘areas becéuse 6f fheisalary base'in'Texés. You know, if a
counselor is a'reaiiy éssentiéi peran.in the school district, or if
a supervisor is atreally»éssentiaj bersonnel in the schqolvdiétrict,
then I think this learning center person ié also essential and
should be on the same kind of salary schedule--the eteven months plus
the 1.1 multipliéf'effect, or the same type of index és fhe counselor

and supervisor.
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dow we come to this thing of performance. ifany times a senior in
college, suddenly dropped inte student teaching with no previous
exposure to a classroom except as a s'tudent, discovers that working
with children or young people is not his cup of tea. You may say,
this doesnit happen at my college. ell, %t happens in many calleges
in Texas, How can we, then, begin to prepare people in such a way that
they are exposed to classroom performance and to certain performance
criteria, vhich we expect professionals to have, before the act
instead of after the act.,

A1l phases of the profession need tc have their input as we make
this study of certification. There is a large state project now
called the Texas Perforuance-Based Teacher Education Project. This
project is trying to develop models for training pecple based on
performance criteria with four colleges participating, plus the state
of Texas, plus the national organization for teacher training
institutions, Have you ever taken a course feeling that you already
knew what was being taught in the course? If performance criteria
were established and the sthent allowed to advance at his own speed,
he might canplete a course satisféctori]y'in two or three weeks, One
persen from a university participating in this’performance—based
‘project thinks that a post-bacca]aureafe person who wants to ¢o into
teaching, a person who has a bacheﬂor's‘degwee but ﬁo professional
education, could ddﬁthe'necessaty work based on the per formance
criteria in oné semester, at the elémentary level, rather thaﬁ the
two semesters it takes now. Performance criteria considers the skills

a person brings to the job, and not the number of hours taken.
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Six conferences are to be held during Tate September, and ear
October, dealing with performance-based education, 0r., druce Jjoyc—:
from Teachers College, Columbia University, is to comduct these
conferences, I'd like to extend to you an invitation to attend,

The conference bheing held for Consortium D is on Monday, October 5.,
beginning at 10 a.m, at Dallas Baptist College. Then, on Cctober ZZF
through 27, the Texas Conference on Teacher Education will be held
in Austin, Texas. This will be a work conference for teams conposecd
of college teachers, student teachers; classroom teachers,
administrators, and service center personnel, all of whori will work
on performance criteria.

This is the dawning of a new age~~an age with new standards,
new certification, and a new breed of people. Isn’t it going to be
great if the next fifteen years are as innovative as the last fifteen?
It seems that George Washington had more ready-wit than history is
inclined to accord him. One day at the table after dinner, he
complained that the fire burning on the hearth behind him was too
large and uncomfortably het. '""3ut, sir,' interjected ohé of the guests,
'it behooves a generalvto stand fire." "But," came the instant reply,
"it dbes not bécome a general to receive it ffdm 'f;he'revar.'vl
Therefore, let me say, let's face the new frends in training and

certifying of personnel together--not turn our backs on them,
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Chaptgr I
CERTIFICATION FOR TOMORROW
William E. Truax

It seems to me that one of the things we neéd to do in educsation
is not to forget our history. It's amazing how many times in education
we re-discover the wheel. As I was sitting in a vocational conference
in Reno, Nevada, we heard speakers talking about voéational education,
the necessity for vocational education, and so forth. Several times
I closed my eyes and inserted the words science, math, or foreign
languages for vocational education, and it sounded like the speeches
right after Sputnik. The big word now is vocational educetion which
is something of a change.

As we look at the history of certification, we must look at the
whole. We have to ask ourselves how schools are improved. It seems
to me there are at least two ways in which schools are improved. One
is through certification, and the other iz through accreditation.
Accreditation has been going on in Texas for a long time; yet before I
came here I had never heard of anything called accreditation, although
I had, of course, heard of certification. 1In a 1927 document concerning
education, the authors talk about sn applicant who has met the college
entrance reqﬁirements of any Texas state normsl college or any univérsity
senior collége‘or normal college which is ranked eas "first class." In
other words, schools were ranked. They were, in effect, accrediting
school programs; they wer'e looking at school programs. Basicelly,
certification is a little different, and certitrication has taken a
variety of forms. Accreditation is concerned with such things as the

number of books in the library, the qﬁaiifications_of the faculty,
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facilities avallable, but certification, which is an American institution,
concentrates almost exclusively on the program.

In the beginning. certification concerned itself witkh examinations
conducted by & variety of types of examiners. Then certification began
+o0 imvolve specitic courses, and if you will look at the certification
programs for many kinds of people in many states throughout the
‘Union, they're course-oriented. Wow in Texas, we have a program-based
sort of credential or certification progrem. In other words, for the
preparation of librariens or the preparation of counselors and super-
visors, we submit a program to the Board of Examiners who approve the
program. They're not really so much concerned about what the courses
are nemed. It's a little different with vocational people in Texas.
Vocational people still carry on their certification program primarily
on a course basis. In other words, they want a course called XYZ.

The other group concerned with certification, which is represented by
Waurine Walker, is more concerned with pProgram certification. Thus,
we seem to have two kihds of certification in this state.

At first, as certification begen, it was a local thing; people
decided.wha£ kind of a teacher they wanted, and they carried on the;r
own evaluation of that teacher. Done locsally, this was soon to bé
inadequate, althoughivhen if began, it worked fairly effectively.

Some of the reguirements for teachers to be certified are amusing novw.
For instance, in New York City, a woman who married wasn't suitable to
teach in the public schools, and a man who went to the barber shop for

a shave was looked on with a great deal of suspicion. Teachers were also
supposed to cutipehéils, deliver bucketé of coal to the schools and

perform other such tasks. BSome of these early certification
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requirements were not developed to insure suitable training of school
teachers. Of course, later when county control emerged, county
examinations were given. We had c ounty exeminations in Texas for a
long time.

Some of these county examinations were interesting to look at.
They were general examinations in most cases, with the examiners
occasionally having trouble here and there. There were even fist
fights with some of the people who had been rejected. Then of course,
the professional programs-~preparation programs--began certification
in this gtate, patterned after the ﬁew England States where the
normal school started. In the beginning, the normal school was
primarily concerned with the preparation of elementary school teachers.
Then, going through a series of transitions, we reached what we
have now.

Tt's interesting to note Billy Pope's remarks about involving
prospective teachers with students much earlier. I think this is
amusing because in my first year of college, which was & teacher's
college or & normal school, we did all the things that they are talking
about now. We were involved with children the first year. Then
educators threw all this out and‘put education courses up in the junior
year, holding off student teaching until the senior year. Now we've
decided again that this is bad, and we're going hack to some elements
of the older system. |

It is interesting to observe that in education we seldom seem to
profit from the history of education. There have been a number of

significant influences on certification that have caused it to change.
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For example, the examinations that I mentioned were rigid, stilted, and
ineffective. There weren't many secondary schools around the 1850's
and before, but with the increase in the number of secondary schools,
we found that some of the students who were coming out of secondery
schools were better prepared on these examinations than Some of the
teachers. This is one of the things that called for 2 college prep-
aration program for secondary education. Of course, it took some
time to get this started because 2a number of colleges and universities
didn't want to be involved with it. But some of the leaders, such
as Harvard, Wisconsin, and Columbia, developed programs for the
preparation of secondary school teachers. Another thing that had some
influence on all this was the Ccivil Service Program. You recall that
the Civil Service Program was severely affected when & dissppointed
office holder killed or assassinated one of our Presidents. .The
resulting official scrutiny gave 2 tremendous impetus to the Civil
Servide movement. And, of course, the Civil Service movement end its
requirements influenced teacher certification.

Another influence, it seems to me, was the specialization of certain
activities in state aeparfmentS»of pducation. Perhaps becausq_of
the many conflicting interests, certification has a rather interésting
history. Omne intereéting aspect of the history of certification in
the United States is that the members of the profession in teaching
have not been greatly involved in the past with certification. The
NEA really did not become active in the professional preparation
of teachers until after World Wér ITI. Before then a person who took

his cocker speniel to a veterinarian was better assured of competent



attention to his dog than the average person taking a child to the
elementary school. Approximately one out of t+hirteen teachers was
not adequately prepared or was teaching under some sort of temporary
certificate. We had the old fashioned "school-marm' attitude toward
teaching., and the NEA as a professional group was not concerned, in
contrast with veterinarian associations or American medical asso-
ciations. In medicine, for example, professional organizations have
been concerned with certification of doctors since the 1500's. But
we haven't had the same thrust in teaching. Soon after World War
ITI, the NEA set up the TEPS Commission as a result of their New
Horizon Study. Of course, as you know, TEPS is very active now.
We also find that the NEA was a great implementer in the development
of NCATE. NCATE places on the college staff the responsibility for
developing adequate programs.
Another characteristic of a profession is systematic appraisal
and accrediting of programs by an agency of the profes510n. Now I
think when we look at the future of certiflcation, we are going to
~..see much more 1nvolvement on the part of profess1onal groups. We
ere concerned in Texas today With the TTT components the Triple T
components. There are two Trlple T programs operatlng in th1s state
today. One program 1s the stateW1de l*iple T program; whlch 1nVOlves
prlmarily four universities and colleges plus reglonal service
centers and a state agency. It is also going to have a national
component associated with AACTE. At the<state level, it's going to
have, . in addltlon to the public school component the fegional
service centers, the communltles and.the education liberal arts

EKC
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components as well as the universities. In addition to that, of
coﬁrse, this program will involve every institution and every
regional service center in this state before it's all over. This
is probably one of the most significant programs that has ever been
mounted in Texas.

T think one of the important trends of the future will be an
emphasis on performance--based criteria. For instance, the NCATE
standards state ‘Criteria for advance programs are designed to achieVe
explicitely stated objectives. These objectives are expressed
behaviorally and are determined in relationships with the professional
roles which people will play.'" What that meané is simply that when
talking about the preparation of librarians, A-V specialists or
whatever designation ycu choose, the emphasis is going to be less
and less on accumulating so many courses oY so many credit hours.

The emphasis is going to be, in the futufe (and to say the future is
pointless, as a matter of factji'on the ability to do, the ability to
perform én some kind of a job. As you mentioned this morning, we
haven't had a change in fifteeh years. I think this is one of the
significant changes thét,is-going to take Pplace in this new program

of teachef certification in Texas. There is no question in my mind.
Of course if an institution is going to be accredited by NCATE, there
won't be any choice in the matter. If you are preparing librarians or
if you're preparing A-V technologistsand plan to be accredited by NCATE.
you'd better learn to wrife behavioral objectives. You'd better learn
to state your objectives in explicit terms.

You can call these obJectives whatever you want to call them, but
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if you don't know how to write them, you must learn. I've been having
conversations with people in the education community, and some of them

have dragged their feet about as hard as they can drag them. But this

is something we have no choice about. It is what we're going to have

to do. The Texas plan for devéloping a performancerased.program has
carried out an awareness program. Now Billy Pope told you gbout some
of the things that have been going on at the donsoitium level. We've
had hundreds and hundreds of pecple involved in the study of teacher
certification in this State. Now the committee I'm on (Cormittee to
Study Teacher Certification) has met several times. Two things we
all seem to sgree on, and We don't agree on much, are that the certifi-
cation program,should be performed by the state, and that we should be
dealing with explicit criteria. Tventually every institution, every
service center in this state will be involved in the Triple T program
in some way. Right now the institutions invoived in the state-wide
Triple T ?rogram are in the process of writing behavioral objectives.
The Dallas Triple T Program, which some of you have not heard much
about yet, but which our institution is deeply involved with, is
starting with the proceSs first,and +then we're going to write the
explicit objectives afterward. Wé're taking a different path from
the_gtatewwide progréms. The state-wide programs are going to write
the behsvioral objectives first,and then they're to come out with the
proéess later. We're going to start with the process and come out with
the behgvioral objectivesf

Of course, you don't'do any thing in Texas without involving and

without thinking about the Legislature. You also don't do anything-
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about teacher education in Texas withou# thinking about the Board of
Examiners and also the State Board of Education. One other group that
we haven't heard much about, but we're going to hear about in the future,
is this €ommittee on Texas Professional Practice. It looks to me, as

T watch this discussion and participate in it, that what we're going to
have are groups of teacher education centers. If you don't know anything
about the Maryland model for the preparation of teachers, I would suggest
you get acquainted with it. TI've seen that Maryland film on a number of
occasionq)and it seems to me that someone is trying to tell me something.

And if you've never read Smith Phillips, Teachers for Tomorrow, you

should read it because they're talking about the same thing. I suspect
that there will be components for the preparation of various kinds of
professionals in that teacher education center. Not just teachers, not
just administrators, not Jjust county supervisors, but also A-V tech-
nologists or librarians or whatever name you finally choose, are going
to be involved. This thing is moving along slowly and is suppoSed to
be done about 1973.

One of the.beautiful things about Texas is that in anything involving
certification, I have always>had an opportunity to-disagree-with what's
going on and fo be involved in the process if I wanted to be involved.
Now it seems to me this is quite a commendable thing in a s tate as big
as Texas. There are many oppor%unities now to participate, and I'm
delighted to see you here today talking o#er this problem of certification.
This is the way we're going to get the best kind of certification
program, whether it's for librarians, whether it's for counselors or
teachers or administrators. I think the thing we have to recognize is
that we have a big job to do, and I hope we're all big enough* to

‘overlook some of our petty jealousies and concerns in order to do the

) ) »
El{lC best job of developing the best kind of program for Texas.
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Chapter I1I

Panel on ‘Certification

Waurine Walker

One of the most refreshing things about this conference has been to
hééf-yoﬁ people telking about a learning resource center and about preparing
peoﬁle to serve adequately in such a centexr for the improvement of total
edugation. I think that if we follow through with this, we can paraphrase
the%great navigator's statement which all of us thrilled to hear not long
agoi We can say, '"Here is one small step for man and one giant step for
education.”

The whole trend of education in our sciuals today Is toward a resource
centerﬁlearning. Flexible scheduling withix our schools, independent strdy,
individualization of education, small-~group @Ami large~group techmniques of
teaching and learning, ail centex upon learnimg resources. The teacher can
no Ionger be the fountain of knowledge--and L am not sure she ever was—-with
the old concept of the children bringing theirr little buckets to the fountain
and the teacher pumping. This concept is gone because there isn't a teacher
in the classroom in the nation today who doesn'f find a child in that

classroom who knows far more than the teacher knows about many subjects. So

the idea of the learning resource center must be capitalized upon, not only
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fbr learning today, but because of the need for continuous education and
re—education of the total citizenship of the United States. Now with the
rapidity with which things are changing and developing, We can never say
that we are educated. We will continue to be in the process of being.
educated for tﬁe rest of our lives. I think thisvconcept, if you can carry

it through, and if you can build on the dreams that have been expressed

‘here today, will do more for the‘imprOVement of education than anything else.

I think we are going to find that the persons wiho have been called

librarians, or who have been called audio-visuval technicians, are going to
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be the peorle in the foreground. They will be the ones to whom children,
teachers, supervisors, counselors--the whole school staff--will turmn for
assistance in doing a better Job than has ever been done before. This
simply means, as many of you said today, we are thinking of an entirely new
person, an entirely new educational position. This is the time to dream
big as you think in terms of what this person can be, and must be, and will
be.

Now I think we face some problems. First of all, what are we goling to
call the person who is going to be in chsrge of a lesrning resource center?
I think you need to put your heads together to come up with a title that will
be understandable, not only to yourselves, but to the public. We've developed,
through many many years, the idea of a librarian; the idea.cf an audio-visual
technician came later. But we applied this terminology until people now
understand what you mean when you say a librarian or an audio-visual director,
or technician. But when you start talking about a person who is going to be
in charge of a learning resou:2e center, you are developing an entirely new
picture .and the title of this person mast have méaning in the minds of the publ

I think also you are going to have to came‘to some agreement as to a
definition of a Jjob amaly;is for this peison. What does the person do? What
are the compentencies that such an individual must have? Let's start thinking
of the "must have' alk a certain level and thén add on as the respousibilities
increase. But we must have a base of competencies. Once we determine the
base of compentencies, ﬁe can say to the colleges, "Here is what we want. Now
it is up to you to organize the knowledge, the skills, the techniques, the
dbiiities within courses that you are going to offer soc that we can Judge this

individual and see waether or not he can demonstrate the competencies. we req
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In this conference you began somethimg that cannot be finished in
one day or one year, but every time yocu meet €O work you can make headway.
We are involved now in a state-wide teacke=r education certification
program. We are trying to get evervhody in the state of Texas concerned
with the education of teachers involved im the program. Too often people
don't become involiwed or concarned until after the standards have been
developed. Then &31 we hear are complaimts of why gidn't I know about
this, or you didn't pay any attention to the things I would h=ve said.
Well, now is the +ime to have your Say.

We spent five years, from 1950 ko 1955, developing the standards that
we now have, but -that was fifteen years ago. Our schools amd our chiifren
have changed tremendously in that period of fifteen years. So, we ne=d to
take a whole new loock at what it now takes to prepare people Who are @oing
to work with the children in the public schools in the State of Texas. I
think you have a marvelous opportunity to do the essential things if what
we know now about the learning precesses , the psychology and the sociology
of the background of ehildren, is put into effect in termé qf learning
abilities.

To do this, however, you are going to have to do a selling Jjob. You
are going to have to sell some of your own members because theré are many
people who belong to you professional associations now who would much rather
let things stay Just as they are. I think you must sell to your total
professional membership this new kind of person you are envisioning as @&
director of a learning resource center. You are also going to have to sell
achool administrators. Too many of our administrators still look for the

1ibrarian to be the keeper of books and for the audio man to run around
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repairing equipment and perhaps turning out a few slides. Many school
administrators have this antiquated viewpoint. They must be educatzd along
with the generzl public as to the rale that this individusl can Elay and must
play in the dsvelopment of education in the public schools of our:shate.
Therefore, after you've made up your own minds, yet mast do a selZimg job so
that other people will understand what you are enwisioning in term= of
developing educatiom.

' Unfortuneately, the history of certification has not, in a way, been to
our advantage. When the Gilmer-Aiken program was set up, certzin classifi-
cations were designated. One group was called supporting persamms=i.. These
were supervisors, counselors, principels, and administrators. The=r= another
group was called special service people,and these Wwere the school. murses,
the visiting teachers, and the librarians. The saudio--visual people were not
much in the picture, certification-wise, back in the 1950 to 1959 period.
Thus the librarian was put in a group that required practically no special
preparation. The school nurse, if she were a registered nurse in the state
of Texas, needed no other preparation. The visiting te.aéher, at thet time,
was anyone who held a degree from an a.ccredited institution and a teaching
certificate. The librarian, at that time, was anycne who had twelve hours i
library séience of any kind or description of courses, coming from any kind
of an institution. So, historically, you started off without the recognitia
thet this was a position needing advanced or specialized preparation. I
think this is one of the mreas where you must do some thinking.

The Governor's Committee oﬁ Public Education came slong and said we've
got to think about education, not only. in terms cf the classroom teacher, h

in terms of all of the supporting personnel who make it comfortseble for the
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ctassroom teacher to do a better job. But they didn't spell out the positions
of learnimz resource center personnel. Thus, here again, occurs the need for
you to seitle on thie kind of person you have in mind, the title you are going
to give him, and then for you to get out and sell the position. Only as a
person is recognized as being supportive to the general program will you
receive the Tecognition and the status that makes Ppeople want to get into

the work and contimue with it. Unfortunately House Bill 240 still maintains
the stztms quo. In the House Bill 240 there is a job clussification and &
salary position for a librarian that is one step above a teacher. I doubt
that at-this time many changes can be made in House Bill 240. ©Now you know,
it was pessed by the Legislature, but it was not funded. The current session
cf the Legislature is to provide the money to pay_the salaries plugged in at
the various levels. It seems to me that if you are going to get the kind of
professional recognition that is needed, you are going to have to develop the
specialist role to get that person plugged in at a professional level. The
people in instructional media, as they have listed it, get incidental notice
in House Bill 240. But they have to be certified as administrators, which

is now a sixty hour program sbove the baccalaureate degree.

The task shead of you, in coming together, is to get a meeting of minds
as to the type of persdn you envision to do the kind of Jjob that must be done,
and then to sell this professionally and to the general public. In areas in
which there are already learhing resource centers in the communities, you
won't have to do a se;ling job Tbecause the Jjob has already been done for you.
They have seen the advanteges of a school that is built around a learning
center. But unfortinately, the majority of schools in the state of Texas today
are the match-box type. And the library, many times, is way off at the end
of & corridor somewhere. Although there is a big job to be done, I thirk it
Q
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v be #c, =. And I thirk it must be done because I think this is the
rectio’ ;. ©n which we must move as we improve education.

#e '] talk o librarians and to audio-visual people, I find that they
~e mo¥ rii=ary in their own thirking. Here are some facts that will help you
ske up yomr mind. Many of you talk in terms of a teaching field in library
cienc=. Do you realize that if you want this to become a teaching field,

t Wil d%mave & code number on a certificate and the name Ylibrarian'" will not
ppea=-~= that certificate? Teaching fields are academic subjects in which
he inftw=dual qualifies to teach,and they do not appear on a certificate.
hey ere ®imply & code number. Yet, I find many people who say they want
ibrary science as a teaching field. I believe anyone in a learning resource
renter needsbto have the broadest, academic background possible with a
specialization in at least one field. T think subject metter knowledge is
hasic to anyone in a learning resource center. If you make library science
n. teachimg fieild, you &are taking away twenty-four semester hours that could
be in srmifilemic subjects. I would like for you to think of this carefully as
you mave: forward in your study of programs.

Zstill find people who want to talk only in terms of mental requirements
rather-$hen thinking of the job that needs to be done. Today, as we began to
describ=z the lea.i'ning resource center specialist, I heard several people say,
"And do that in eighteen hours?" .No, T don't think we can 4o it in eighteen
hours. You might be interested to know that at the present time in the Unitecd
States, twenty-eight states now require, for the pasic certificete for a
person in the library science field, twenty-one or mo¥e semester hours of
treinimg. One state requires twenty-ome hours, one state requires twenty-

two hours, eleven states reguire twenty-four hours, seven states now require
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thirty hours, one state requires thirty-six hours and one state requires forty.
Thus, in the last eight years, +the preparation of people just in library science
has been re-directed in an upward trend as the recognition came that these
people needed more knowledge. Fortunately many of these states have recognized
the coming of this resource center group and have been bringing in all kinds

of media and instructional materiais in order that this broader aspect may be
developed.

The trend in the United States at the present time is toward a requirement
of five years of preparation for all school personnel. You may be interested
to know that there are thirty-three states that are, at the present time,
engaged in re-studies of teacher education and certification. So, we are not
doing this alone. The majority of the states are taking a new look either
at teacher.preparation or at certification. And in practically ell of them
there is a mandatory requirement for a fifth year of preparation. Twelve
states are already requiring this within a period from five to ten years.

Seven other states had the mandatory fifth year up for consideration at
legislaxive sessions this year. There is then a trend toward this fifth year
of preparation for people who are going to continue in the field of education.
Since direction is definitely toward grea£er preparation in the field of
vservice, I hope you will give careful consideration to the requirement of a
gréduate program. You will at least have a talking point, along with super-
visors and counselors, as to the importance of your role in the total school
program. I think this is an essential point. If you say it takes only
eighteen hours of nondescript, undergraduate or graduate course work, you

are not going to have what someone has called first class citizenship with

those who are requlring the fifth year of preparation or a master's degree.
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Your professions play a vital role in certification. I think there is
th; possibility that one of these days, not too far off, the profession of
teaching and their professional associations are going to determine the
qualification for entrance into their profession. When you have met the
profession's gqualifications, the profession will recommend to the state
that you be issued a certificate. The professions are playing increasingly
important roles in determining the qualifications of those who will join
their ranks. You now have the best chance you ever had to determine the
qualifications of the individual who is going to be in charge of the total
learning resource centers in ‘the publiec schools of the state.

In determining qualifications, think too of differentiating standards.
We can't all be the district director of a resource center for media. We are
going to have to grow in rank and in understanding and in additional preparation.
We don't develop People full-fledged over night to do the kind of job that
is being done by Elenora Alexander in Houston. And yet we need more people
of her stature, of her background, of her understanding, capable of the kind
of development that'she is bringing about in a total instructional program
for the children of a metropolitan center. So you want to hear from your two
professional associations because they have a great role to play in the kind
of individual that you are going to develop, an individual who is to become

important in the development of learning.
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Panei on "Certification”

Catheryne Franklin

The dichotomy of being a library educator on one hand and a card-
carrying , professionally certified school librarian based on a valid
Texes teaching certificate on the other hand, has been challenging,
rather difficult, and at times somewhat fyustrating. But it is as a
school librarian and a memher of the Texas Association of School
Tibrarians (TASL) that I would like to speak first.

To give our discussion of certification a chronological focus,

I will remind you that Texas Association of Educational Technology
(TART) had a comnittee working on certification quite some time before
there was even an appointment or a decision to have a state-wide,
across the board, study on certification. TASL's executive board

asked TAEY if a committee might be eppointed to work with them and such
a committee was appointed. It was not a very largé committee, but

for many reasons, some of them of a personal nature, it became 2

still smaller commiftee. A1l we seemed to be sble to do was to
circulate among ourselves a great deal of material and to meet in small
groups every now and then. Not much came out of all our work except
nerhaps an understandlng of each other s problems.

Later this commlttee was dlssolved and a larger one gppointed.

The cherge of the new commlttee was to come up with a proposal, a
working paper that could be pre-tested prior to field testing. I can
assure you that the committee members were not in full agreement as to
what wevthought this proposal for certificetion should be or what
.would meke up a viable program. But I do think we were in sgreement on
two p01nts.,vFirst that whatever proposal we came up with should

provide for the needs of the present and serve the needs of the future.
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And secondly, it should be a proposal that would provide for an
individual who would be sufficiently trained in gualities of leader-
ship. This professional would have to have training in his own field
so that he could be a leader there and certainly be a leader in the
schools. If this was a bold yrogram, it seemed to the committee that
it was about time the school libraries had one.

By Qgreement of the committee members, the first draft of this
preposal was circulated to library training agencies. The statement
accompanying the proposal said, and we hoped it was very clear, that this
was the first draft of the first draft of the first draft. It was
a working paper. We sought, urged, that there be written comments and
reactions and then a little later we submitted the same draft to

school library supervisors at a meeting in Amarillo. The committee

needed reactions because the proposal was to be reworked and then

eventually submitted at the grass-roots level to the membership of

e b e s TS

TASL,. Frankly, some of the reactions and comments took us sback %
considerabley., snd that is putting it mildly. Criticisms were
balanced, however, by constructive suggestions,and one that pleased

me particularly was the suggestion that, in our f?ield-testing, the
proposal be sent to administraxors for their reactions, as well as

to the librarians in_the f£ield. The committee does need the considered
reactions of all who are involved. We are grateful for the comments
because we think this will help us in whatever proposal finally
emerges. We are grateful to many of you for the time and effort that
you took to give your reactions. A great deal of time was spent by

g great many people in sincerely looking at the proposal in order to

resct for us.
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I would like to think that out of this meeting can come an
opportunity for us to provide for school librarians who can achieve
professional status commensurate with their skills and their training.
I think we all tend to emote a great deal for the sake of the art,
rather than putting our minds to it. Certainly TASL's proposal, and I
believe TAET's as well, was an attempt to put something down on paper

so that we could begin to talk about certification.

I doubt that anyone could devise the perfect certification paper.

1 doubt that there even is one. But I think we should try to come up
with something that is forward looking and something with which we
can live for quite some time. I am convinced that if we who are &
part of this profession don't create such a program, as sure as you
are sitting there, somebody else will do it for us. And it may be
thet whatever our proposel is, it may be the best of the two. Those
of you who saw the original TAéL proposal will know that the proposal
you find in your packets represents some revisions, and in addition,
we printed the , competencieS and suggestions for various levels of
training. We hope to come up with a much better proposal than this.
Now, I don't intend to relinquish thz floor without speaking to
the library educatcrr. Certification is a tool, whether it's used
in law uvr medicine or engineering. And as a tool, it is used to &
insure quality in the production of members of a profession.
Through certification and the use of certificavion standards prbfessional

people will reach a desired proficiency of performance. Certainly

educators. and those who employ the products of education, can be

assnured that the people we give them have been trained for the tasks
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they are to perform. Library education has had its share of unloving
eritics and uneritical lovers. And it would be hard to demonstrate
which one of these grcups have 3ione harm or good. If you consider
either one of these proposals not as minor reconstruction of school
certification laws, but as total demolition, or if you believe we are
trying to browheat some training agency, T ask that you consider these
points. The last time we had a chance to revise certification was
fifteen years ago. Everything has changed since then. Can we continue
to support a certification program which looks into a rear-view mirror?
I think we must, somehow, rise above the dictates of our own
programs and orient owr goals to those of the profession. We need to
meke scheol librarienship, or learning resources specialists, a
profession with its members prepared to service the public properly.
We need to consider what is best and not what's best for the circum-
stance. I think that our own vested interests, our own recollections
of our old training as school librarians may actually be more of a
hindrance than anything else. We have old philosophies to review; old
controversies to submerge. We have hard‘decisions to make ,and I hope
we have the internal fortitudé to be bold enough to make these decisions.
Time, I think, has shown us that nothing grows without a certain
amount of change. It has almost become commonplace to say that change
is a characteristic of our time. But when we look at our certification
progrém, wehgye had more time than change in the period of our history.
0l1d ways dle slowly,and some of us are cauvght between our book-oriented
past and our media-oriented future. I think we must look with awareness
at the present and the future and then build a guality program of

education. We must also provide a career ladder for the people we train.
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1 think we need to look carefuliy at the treining we offer tc see if
some of those competencies that we have so long considered professional
might better be placed in a training program--a progream aimed at
providing supportive personnel. It is necessary, T think, that we
accept the truth that right now, in Texas, salary often depends upon
the highest degree earned, and, realizing that, we should point our
school librarians toward e higher degree. Considering the high level

of competencies required by Standerds for School Media Programs, can wve

accept obsolescence for our school personnel?
Those of you in the field of education technology, since that field
is newer than the field of librarianship, will not have gone through
the years. of apathy and self-depreciation that I think school
librarians have gone through. But right now while we & ¢ working on
certificction problems in all areas, it seems to me that we must teke %

this opvrortunity to push forward a program that will move the learning
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resources specialist into the forefront and out of the fringe of what
we call "'faulty education.” I seem to be haunted these days by a
statement that I read not long ago, which said, "m3ucation is catching
on; libraries havez yet to catch up."” We have to change whatever it is
that we need to change so that our certification progrem can be a device %
for improving the quality of both the librarian and the media specialist. E
Unless we do this, we may as well accept the fact that we really arvre
merely clingirg tightly to the status gquo. It seems to me that if all
materials are to be combined in a learning resources center, we should !
strive for a unified certificate for our leerning resources specialists --
two tracks perhaps but at least a unified certificate.
Now, on the threshold of the seventies, it would be as .
I{ﬁ:asy to look backward as it is to look é
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forward., which gives us the opportunity to learn from the past and to
snticipate and mold the future of this emerging profession.

I am reminded of & quotation from a book called The Cat by William
Faulkner. When one of the characters was complimented for all of his
accomplishments throughout his life, he said, " . . . except it
wasn't a monument, it was a blueprint. A monument only says that we
got this far, while a blueprint says this is where I was and I moved
again.” And this, as Irsee it , means that we must seek, not a monument,

but a blueprint.

Panel on "Certification”

Donaida Nicheolas

Let me say, first of all, that you have a copy of the TAET position
paper in the materials that were handed to you. Although the work on
the part of TAET toward certification was begun some yegrs before I
came to Texas, I became involved with this abrut a year and a half ago.
Since that time, both TASL and TAET have been working somewhat
together, as well as separately, in thet they've done some conferring
with one another. I think that very great strides toward what needs
to be done may be made as we talk informally here today.

In trying to wrap-up this panel discussion, I would like to say
firat of all that I don't disagree with very much that has been said
thus far. As a matter of fact, I rather heartily agree with most that
T have heard here today. There are, however, some things that I would
like to re--emphasize--~things to which we as a group or as separate
groups, if you will, need to give some thought.

First of all, I hear implications that there should be on one
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campus - for example, & high school campus-—-a Derson, a media
specialist, a librarian, whatever term you want to apply, who is
very much more highly trained than persons previously in this
cepacity. The people who have wcrked for some time as librarians,
or as media specialists, or as teachers have bezen saying for years
that one librarian, doing an ironically restricted kind of job in
terms of what we're not thinking of, has been ungble to do the kinds
of things that he or she ought to be doing. Now for us to think in
terms of these very much more complex tasks being performed by one
person is tremendously naive. I think we'd better start thinking
ebout not one person, but the several personS necessary to get the
j0b done. In thinking about specialists, or generalists as the group
T was with & while ago called them, it seems to me that we have g0t
+o think about certification in at least two areas. I would prefer
to think of three., though one is not proeperly a certification kind of
thingz. It seems to me that we are, in fact, going to need three kinds
of people. All of us, I think, recognize this. One of them is a
person who has been called an aide, although the term we've been using
today is technician. I see this technician being in a sense certified
on different levels, that is, in different areas. You might have
technicizns or paraprofessionals who perform a% different levels. This
is especially necessary as you look at the complexities of operation
that we are developing ir some learning resources rcenters.

Secondly, I think we are going to need persons whose primary
preparation is in the area referred to in the past as audiovisual.

In other words, a non--book speciality. And this person., I also see
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as peeded in many areas, not, for example., at a single level such as
ﬁigh schooli, Also, I see a need for a person who has tremendous
conmvetency in what w7e have traditionally thought of as a library
situaticon, but a traditional library certificate will not suffice.

We don't have need for that kird of preparstion, and again I see
verious levels of preparation necessary there. So, I see two kinds

of professional preparation--for people to be prepared primarily in
the audiovisual area and for people to be prepared primarily in the
libraxry science area, or the print and non-print, if you prefer. I
want to point out again the necessity for the téchnician, and to say
that for vears in certain situations I hawve seen professicnals
performing much of the work of the technician. The realities of today
and for many years to come in some =reas suggests to me that we are
roing to have professiocnalgyerforming a lot of paraprofessional tasks,
which is what has been happening over the last fifteen years.

Another area, which I think we heave %o give some real consideration
to and which I brought out in our group meeting a while ago, is one
that I'm told represents rather z national 4rend. That is, the librarian
is becoming a teaching kind of person, not just in the sense that
Waurine was talking about a while ago wherre the librarian has o teaching
certificate, but I mean in terms of & librarien spending his or her
time working with students. I don‘t see that as the Tmiction of a
librarian, contrary to what has been happening apparently nationally.
If, as librarians. media specialists., or whatever you want to call us,
we are going to move into g higher pay scale and all thet goes with it,
and, incidentally., if we are going to keep the good will of the class-~

room tesaschers., we must not threaten them. We must support them.

IToxt Provided by ERI
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Tt secems to me that if w¢ continually move into the teaching area, we
come to threaten them, and they're threatened enough by all the kinds
of things we are being threatened by-. It seems to me that the role of
the learning resources specialist should not be that of teacher of
students. ‘e have teachers who ought ©o be performing that kind of task,
and we ought to be assisting them. If we're going to be moving to a
nisher pay scale and if we're goins to be performing tasks commensurate
with that higher pay scale, we'’ve got to be doinz scmething other than
working with students dirc “1y. There is another, I think, more
important reason for Aoing thst , which is that you as a more hizhly
trained individual can have a very much greater impact on the total
education program if you are vorking with teachers, administrators,
and the like than if you are spending your time working directly with
students. Please don't interpret this as meaning that TAET is not in
favor of working with the students. I am séying that your influence
will be very much multiplied if you work with the teachers rather than
spending your *.me working with the students. TI'll say, further, if
this bothers persons in the field of library science, or media, or
whatever, they should consider changing their fields because I really
think we aren't going tc have any choice.

In looking «% learning centers, to use Dr. Pope's term of this
morning, relative to the library person or resources center person
teaching the student, I'm not sure I like the concept of the learning
center unless we are very careful to re-define the role of the
classroom teacher in this situation. T think politically we must be
realistic, especiellv in Texas, if we are going to do anything in

terms of certification. YWe must see this whole certification business
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from the standpoint of plain hard-headed politics because before the
task is fipished, it is going to become a political concern in order

to get the support of influential grouns in the s'tate of Texas. The
ciassroom teacher group is one of these. And if we attempt to et the
support of 'ISTA without the suprort of the classroom teachers, I

think we are being tremendously naive. I think we have to be careful
in usins the concept of the learning center and relating the concept

40 the total school. And if we are going to use that term, I believe
we must be careful how we define the role of the teacher in thet
situation. My own preference is for tne concept of a learning resources
center as a support to the classroom teacher, or the learning manager--
a term that is widely used.

I have heard about the support in scume circles of an undergraduate
program in this area and I'd like to re-~mphasize the naive thinking
which T believe this viewpoint reflects. T believe that we are
completely out of it if we are talking about an undergraduate Dprogram
tor preparation of learning resources personnel. T think most of us
here &gree that‘persons who are going to function as learning resources
center personnel must have a background in classroom teaching. I'm
not certeain., however, how much background is needed in order that
learning resources specialists will understand the froblems of the
teachers who work with students.

I believe that as we move toward a performance based program, We
must give more thought to the implications of suck a prosgram. I
believe that many of us wvho are concerned with preparation programs in
the colleges and wniversities, as well as librarisns and audiovisual
specialists in the field, have not given s great deal of thought to

ERikrthese implications. It seems to me that it is relatively simple to
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1ist a number of competencies that we want to develop in persons who are
to be learning resources specialists. But there's a great deal more to
it than that. For example, if you’re going to go to a competency based
progrem, it seems to me that you are implying some kind of evaluation
procedure. Very much more than we novw have. As a matter of fact we
have almost no evaluation except in terms of A, B, and C awarded in a
class somevhere. I think we should be concerned with something very,
very much more structured than that. As Waurine vointed out, we very
likely are coming to +the point where the members of this profession
will certify entering members of the profession with perhaps, State
Boards ., or something of the kind. As a matter of fact, I suppose I
might as well say here “%that I would favor at this moment a move of
that sort. I believe it would strengthen our profession tremendously.
Another implication of the performance based approach is that there
would be some means of updating. We have veople in the field--the
audiovisual field -who started out as & s.ience teacher , became
interested in cameras and has been an audiovisual specialist ever
since, and that is the place where he is now in terms of prevaration.

T don': think we can live with that kind of thing.

I'm sure that some of vou sitting out there have comments or
questions about whet has been said by one or another of us. Do vwe have
time for that, Mickey? [Dr. Boyvey] And would you serve as moderator ,
please?

Tl enora Alexander: You spoke of the two professions, two kinds of

persons, in addition to the aide or technician. Do you think there

are common areas of knowledge which would be basic for both positions

44

38



39

so that we could think of the first level as being these basic

knowledges?

Doneld Nicholas: Yes. That's very much the way we outlined it in

the TAET proposal,and I still support that.

William Truax: You were saying that we need better evaluation

procedures,and T think this is the point. Our evaluation procedures
are very crude. We'don't know what kind of & Joo we are doing; we
don't even know what we are evaluating. It's just a ‘'by guess and

> golly" sort of thing, and that's the reason NCATE and other such
groups are talking about explicit objectives because wWe can't

evaluate what we're doing right now. We're doing a very poor job, and
as . member of the TLA said, "If we don't do it, somebody else is

going to do if for us.

We've got to clean our house. We've got to
stop resisting it, stop dragging our feet. We've got to get on with
the job. Because when this war in Vietnam is over, I'm convinced that
these businesses that have such a tremendous amourit invested in capital
equipment are goinz to be looking around for places to capitalize on
this investment. And they're going to be taking over our Jjob, if we
don't do it ourselves. I'm speeking of such performance based programs
as we have in Dallas and Texarkana. We may not like what they ‘'re doing,
but I think we're going to see a ot more of them. If we don't get

on with this business, they're going to be helping us do our Jjob.

Donald Nicholas: Thank you, Dr. Truax. I hoped you would say that

to this group. 1'd Just 1ike to say in reaction to what Elenora
brought out about the commonsalities that exist between us that,

certainly, there is a core that all of us could work around and that
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we have in common, but I think that this commonality is going to

be achieved more at the higher levels than at the lower levelt T
think specialization is necessary at the lower levels %o do some of
the nitty-gritty jobs Just ‘gpbve the technician level. As the concept
of the director of the learning resource center develops, more and
more we have to reach an understanding of the commonality of our
capabilities.

Alice Brooks Mcuire: I would like to take exception, Don, to your

point about our threatening the teacher when you said you thought

it would be better --we would have greater impact--if we worked
directly with the teachers and administrators instead of with students.
Now I go along with you one hundred per cent-that-we've got to wark
with teachers, and we've got to work with administrators, but I do
believe that if we continue in this learning resources center concept,
we can't Jjust pﬁé young people in there, wind thenm up, and let them
operate. I do believe that we have a function in relation. to the
students , which need never threaten the teacher. I'm going to work
with the teacher. And the day when u teacher comes to me and says,
"Listen to this. I need help. What do you think of this?™ is the
day when I fcel that I am really functioning as I should. So I'm

not going to threaten any teacher.

A Conference Participant: In addition to what Sally [Dr. McGuire ]
says, I must say also thét we are supporting the teacher when ghe
sends small groups into the learning resource center for us to work
with those stﬁdengga and that is what, more &nd wore, the teacher is
expecting when she herself feels the student needs the help of another

specialist.
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Donald Nicholas: Let me Just say to you (Sally and I have debated

this before) if you devote your time to these small groups of students,
then, so far as I'm concerned, you ought tc be paid on a teacher
level —working with these students.

Catheryne Franklin: Thig¢ is where your differentiation of staff comes

in because you're thinking in terms of people serving in so many
different capacities. I think some of us are trying to gesr up here

to a person who is the superwoman that Zella Lewis talked about. In
o+ther words, it is necessary to have a person with this broad knowledge
and unierstarding, not only in books and non-book material, but in
mansgement , budget, planning, evaluation, and all of this. We see the
need for suct 3 person so desperately:; but at the same time, we must
think in terms of differentiated staff so that thére are many different
levels where different people can function.

Katherine Ard: T want to point out the Asheim report prepared for

librarians which does differentiste the classes of work and preparation
of librarians. Perhaps we failed to take this into consideration in
our deliberations here today .

Donald Nicholas: 1I'm familiar with it. I don’t necessarily agree

with all of the provisions in it. Also9 we are talking sbout the
immediate present, not some time way‘out there. lLet me say, too, in
terms of this differentiating staffing concept, that many of the
things that librarians now do with students could very well be done
by some of these paraprofessionals we're talking about.

7ells Lewis: Are we not saying, but in different ways, that we need

more than one person in any one situation? Is this not what we're

saying?
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Waurine Walker: Of course we've been suying this in the ordinar,
ciassroom for years —that the teacher, the professional teacher,
ought to be relieved of ail this minutae and be allowed to concentrate
solely on teaching. Now we want to say the same thing, it seems to
me, for the librarian. And you know, I know librarians who had rather
sit snd catalog books than do anything else pertaining to the library.
There may be a place for them.

A Conference Participant: I believe most of us would agree that

threading projectors, making slides from picturas, and wheeling carts
around are technician-levei jobs. You [ Dr. Nicholas ] seem to inmply
that helping a student find a book on the shelf or pasting the little
cards in books, or envelopes on books--things of this scrt--are also
technician--type work. and that the highly trained people in media,
whether they be audiovisual-oriented cr library~oriented, should be
above this type work snd should be on the job developing techniques
and resources and procedures in helping the classroom teacher with her

Job.

Dorald Nicholas: I think I would agree almost entirely with that.

Mary Boyvey: There's time for one more comment. We'll hear from
Dr. Titus.

Robert Titus: There's one thing I've heard here today that it appears

we've overlooked. That is, we're assuming in this discussion that

our areas of knowledge, both areas, are our privat> prerogatives and
we're keeping these to ourselves. We haven't mentioned or discussed
at all what wie're going to propose for the certification of classroom
teachers. In our TAET groups we made a recommendation about what type

of training, or minimal training, classroom teachers ought to have,
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and vet if the classroom teachers have what we recommend, then these
technician jobs in terms of media specialists are not going to be there.
Also I think the same thing may be true of the library. If there's
something sbout working with students in the library that the librarian
ought not to be doing, then mayhHe the classroom teacher ought to know
how to do that. What training does every classroom teacher get that
has to do with the litrary, other than writing a research papver? If

we answer such questions as these, then we may be able to deal with

professionalism on a different level.



Chapter 1V

CKOUP REPORTS AND RECOMMENDATIONS
Reports

Group I (Reported by Dorothy Lilley)

We considered the areas of knowledge, oOTr competencies,.and, as
far as I know, there weren't any areas there with which we disagreed
in terms of the position or positions we: are talking about. But we
felt that this total program could not be accomplished by any one person,
so that there would need to be different levels Or perhaps even
different trecks in education. We completely rejected the <v .. Lhat
one person could b2 competent in all areas. One of our main discussion
topics was how to test for competence on the job and at the university
because we felt very strongly that accountability was going to enter

into the picture both on the jJob and at the university level.

Group II (Reported by Zella Lewis)
We went through the competencies that were listed (Appendix V)

- and fTelt that all of +hem would be necessary, although competencies
for a professional would vary depending upon‘%hether the professional
was tie only cne on a campus , was one of several, or was responsible
for adminis. 'ring the learning rescvurces of an entire district.

In examining “HUMAN BEHAVIOR: DEVELOPMENT AND INTEHACTION™ , we

e
agreed that these areas should be in the curriculum, but we felt that
gome sperific mention should be made of the disa&vanﬁage@ and of urban
patterns of(living, particularly for professionals whe would be inmvolved
in administering districts in such cities as Houston or Dallas. The
group also believed that Number 6, "Instruc a2l Systems ., -ad T,
“oc municacaons Theory,"’ need not be listed separatgly ~ut would be
) )
ERIC g
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inecluded in Number 8§, "Media Strategies for Learning,’ and that Number 8
was of prime importance for personnel in a learning resource center.

As to ""Budgeting Techniques' under "Management» . the group agreed
that since budgets were usually determined at a higher level than at
the campus level, persons in charge of a district should know budgeting.
Numbers 13 and 14, "Education Specifications for Facility Design” and
“Interpretation of the Media Program to the Total School Community,"”
would be implemented primarily by those responsible for the whole
system, but there should be involvemeni by persons at the campus level.

In considering the section entitled "MEDTA" we ranked the
subjects in order of their importance. We placed MNumber 1, “gSelection,"
first. In second place, we ranked Number 6 and T, 'Interpretation of
the Content of Media™ and "Integration of Media with the Curriculum and
Extension Beyond,' believing that the two meant virtually the same.

We rated Number S, "Production Techniques,” as third, noting that

evan though the professional had aides or parasprofessionals to do this
work, the professional would need a thorough knowledge in order to
direct and supervise.

Under the next heading, "Bffective application of the above
curriculum areas . . .,'! we starred Number 8, "Curriculum,” because
we felt that other things listed, such as "Learning Theory' and
"Meaching Methods," were all a part of curriculum, and that all
professionals should be completely knowledgeable as to curriculum.

We then moved to the area of "LEARNING AND LEARNING ENVIRONMENT . "
We believed that Number 9, ''The Interpretation of Media," was the most

important and that this would be done at the building or campus level
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with faculty and with students, and system-wide in working with the
professionals on each campus. We thought second emphasis should be
given Number L, “Curriculum Application,” which we thought included
many of the other areas listed, even to the design of facilities.

In considering “PROFESSIONALISM:" we agreed that Number 1, “The
yole, function and philosophy of the media specialist,” was of first
importance. Next should come Number S, ''Total code of ethics,” then
Number 6, '"Professinnal responsibility.” We did not include Number 11,
“In-service,” since we thought that was & part of total professional
developnrent , but we did stress the importance of Numbers 9 and 10,
“oontinuocus evaluation and professional development of the individual
and the profession’ and "Provide and protect the students’ '‘right to
access.'"

Tn considering the section "PLANNING AND EVALUATION," we felt that
although Number 1, "Group Dynamics ," was of great importance at the
district level, it was also important to the professional directly
jnvolved on the cempus witn students and faculty. Number 2, "Knowledge
of Learning Skills and Educational Psychology," Wwas egually important.
In fact, group members stressed over and over that a firm understanding
of learning and educationati psychology would be necessary to any person

at any level.

Group III (Reported by Beatrice Murphy)
We spent considerable time in the beginning trying to formulate
a base line from which to work. We agreed that the person Dr. Pope

described was a desirable type of person. We locked over these
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competencies end we agreed that they wex
time a person achieved all of these, IosS

obtained a doctor's degree. Since we're

e all good. But by the
+ likely he would have

concerned with certification

for public school personnel, we thought we had better first determine

what level person ve're talking about.

think in terms of two d&ifferent levels—-

The group decide: thay we would

at least two different levels——

and divide =ach of thcse levels into tracks. Tor example, there might

be a school in which there was 2 desire

for a person Who had more

specialization'within the area of library science. On the other handg,

there night be a school that needed 2 person wWho had a greater

specialization in sudio-visual education. Thus having decided there

should be two tracks for each level, we

petencies. (Appencix Iv.)

started to work on the con~

We used a scale from four to one, with one the highest level, to

designate which 1evel each one of these

tragks should reach on each

competency. That was the approach we took, although we were unable to

complete assigning levels to all of the

Group IV (Reported by Frances deCordova)

competencies.

Our group started by discussing the curriculum content areas

(Appendix V)

beginning with ‘Human behkavior: development and interaction.” We

talked about psychology of learning and
what weuld be inciuded in each of these.

so involved that we decided to put this

psychology of development and
But our discussion became

agide, pick up our "Objectives

of & School Media BEducation Program“ (Appendix IV) and consider aresas

of competencies.

o3



L8

In the first place, we were informed that the behavioral objectives
had not been stated in behavioral terms. So we crossed out the words
“pehavioral objectives ' and substituted “goals.” In the first area of
humen behavior, on Number 1, we added the word 'psychomoter" to the
terms 'cognitive, affective, physiélogical anf. social.’ We would like
Numbez 3 to read “to develop &an awarenesSs of the needs of learners; to
1isten critically., and to act upon what I *“=ard; -and to formulste
pertinent ideas and values and to implemént effectively mwedia utilization.”

We then went on to "professionsiism.” Again we changed the term
"pehavioral objectives” to “goals’ and changed Number 1 to "exercise a
key leadership role in the total educational community; to design and
administer .n effective unified school media progrem.” In Number 3, we
would like to see the word "aontribution” given some thought. We did
not think this applied as it should.

Then going on to “MEDIA,” we began working faster. Wa realized
we hacC a great deal nore to discuss. Ve decided we would not be able t.
get through today or éven iy, a week, so we started reading only the
paragraphs headed pefired.’ We accepted media as it was stated. However,
when we considered. "Management , ' we felt that, as defined, it certainly
involved levels of competencies. We did not like the words at the end
of the definition " . . of recorded knowledge." We though* ‘‘recorded’
should be deleted. #4s tO "Planning and Tvaluation,”" we suggest that very
serious thought be givern to having thic one simply praluation.” Place
"Planning'with'“Management” and leave this one “pvalustion.” In the

definition of ‘pyaluation,” the last words are v, objectives of the
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district and schools.’ We felt 1gistrict and schools’ did not iean
what it should. After considering seVerél ways of saying it , we agreed
upon 'educaiional unit cdﬁee;ned.“ It wauld then read " . . . based
upon unique educaticnal goals end objectives of the educational unit
concerned. '

Tn the definition of 'Learning and Learning Fnvironment ,”' we were
confused over the statement . . learning and learning environment
consists of the knowledge. . " Ve asked ourselves if learning was one
+hing and learning environment another. It was suggested that “re night
say "'Design of learning and jearning environment consists of the knovw-
ledge. - .  We also questioned the word "strategy'’ =aad the word
“pecognizing' in this context. We felt that the entire definition

should have adéditional consideration.

Recommendations

Group I

We took a vote tally on several issues. The first *7as= that
initial certification should be permissable at the baccalaureate level.
The vote on this was five Lo Five. On the second, that one year of
clesssroom teaching experience should be a prerequisite for initial
certification, we hwad eight for and two against.

The group voted unanimously that the learning Yyesources center
director, on whatever level, ought to have education in both audio-
vigual and library science. The group also voted unanimously that the
jevel of preparstion of lesrning resources center directors should be
at & level comrarsble to building principals, and appropriate provisions

should be made in the salary structure.
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Group II

Group IT makes {the Tollowing roonmendations:
(1) That we are workingz tow.rd = staff, nct & pevrson, und that in the
publicec schools, 212 mcr™ s of this staff should Le persons who can
communicate with chiléren. (2) Tiot we need new bLerminclogy and defini-

tions. (3) Thet IZastroucetion that integrates &ll vypes of med a training
i:. the common orecs chould be orrared, cuch as selectioa zad crganization.
(4) That <here chonld be differcat levels of certification for which
criteria are darined Tor prolessicnal, paraprofessioncl, technicians,
aides, and that the skills 2pd chilities be.dofined, ond that some
provision be made for conrbinucd growhii at whatever lcxel a person chooses
to work. (5) That professional porsons mult hold o Fifth year of
preparation. (£) Thes poreproimcsionals ' certificotion could be below

“he bachelor's leveli smd shas thorc couid ba somz ccrbification icr

tecticians 208 aldeds.

roup IIT
We supported o dhol wrucii, walbi-level certification program for
the training of th~ rarzoprel of whe Lesirning renources ceater. We
considared the recowwaniationc cf TAET (Appendix i)}, out we got no
further than the pirovisicaal ecyrtidficzte We did approve a multi-
level in tems or pwovisicocl, professionel, gnd supervisor's certificates.
We decided tc use “he tewr Taudio-visual’' along witk "educatic¢nal

technology, for the uninforwcd, ané thought that Library science would

do until we find souathing else

For the pro onel. certificate -rith the two tracks, audio-visual
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or educational technology and library science, the requirements would be
an approved teacher certification prosram and a minimum of twenty-four
semester hours beyond the bachelor's degree, divided as follows: a minimumn
of twelve semester hours ‘in the learning resources specialty, either
educational technology or library sclence; and a ninimum of twelve
semester hours selected from other professional education areas and the
behavinral sciences.

As to the number of years of tesaching experience, & majority
approved the phrase . . . has tausnt a minimm of 3 years in an
approved schnol.  The minority advocated chenging the words "teaching

experience.” to include the idea that this could be experience in a

learning resources center.

Group IV

We were a large group, quite articulate, end, al+though we did
not tabulate votes. there was a general concensus of opinion on the
following points. There should be several levels of certification
besed on job competencies. There should be variant pattérns in the
totel certification progrem. There should be a core curriculum with
cpportunity to specialize in many areas~-printed materials, audio-
visual, cataloging, production, etc. =Certifiéation should begin at
the graduate level and the highest level of certification should be at

the supervisory lev:

e
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Appendix I

A PROPOSED PATTERN FOR CERTIFICATION OF
LEARNING RESOURCES SPECIALISTS
(Educational Technology)--(Library Science)

Today's unprecedented interest in and support of educational
innovations in schools has brought about new relationships among
academic disciplines, creative arts, behavioral sciences,
communications technology, school personnel, and students,

These new relationships among people, thecries, and things are
producing major changes in the use of human resources and in
the materials, facilities, and techniques of instruction.

Such relationships reflect the realization that schools
must be served by good teachers, that good teaching requires
adequate 1earningiresources, and that these, in turn, require
well prepared learning resources specialists.

To provide for the preparation of learning resources
specialists who can meet these needs, we propose two levels df
certification, or of endorsements to the teaching certifica£;=

1. A Level I Learning Resources Specialist Certificate
(Provisional Certificate).

2. A Level II Learning Resources Specialist Certificate

(Professional Certificate).

The Level I Learning Resources Specialist Certificate--

(Educational Technology) or (Library Science)
The Level I certificate relates to minimum competencies for
performance of the necessary functions of a learning resources

. g s s * . ‘
specialist on individual campuses. It is issued upon recommenda-
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tion of a college to a person who:
l. Has complieted an approved teacher certification program.
2. Has taught a minimum of three years in an approved school.
3. Has completed a minimum of 24 semester hours beyond the
bachelor;s degree, divided as follow:

a) A minimum of 12 semester hours in the learning
resources specialty, either Educational Technology or Library
Science,

b} A minimum of 12 semester liours selected from other
professional education areas such as curriculum, educétional
psychology; and tearning theory.,

The Level II Learning Resources Specialist Certificate

The Leyel I1 certificate relates to minimum competencies
for performance of the necessary functions of a learning
resources specialist on a district-wide basis or on a_sﬁpervisory
; ‘ ®
level at the campus level, :
The Level II Learning Resources Specialist certificate shall
be issued onn the reébmmeﬁdatioh of a coilege to a persoﬁ whoz?
1. ~Has completed the requirements for a Level I Learning
Resources Specialist certificate, (Educational Technology) or
(Library Science)e
2, Has comﬁieted the requirements for a superviser's

certificate or for an administrator's certificate,

* .
See attached list of Level 1 Competency Requirements
%% ’ -

See attached list of Level II Competency Requirements

oJ



3. Has completed an additional 6 graduate semester hours
in Library Science and 6 graduzte semester hours in Educational
Technology beyond the Level 1 certification, for a total of 24

hours in the learning resources specialization,

LEVEL 1 COIPETENCY REQUIREMENTS

The minimally trained Level 1 Legrning Resources Specialist
(Provisional Certificate) shall have a broad knowledge of
instructional materials, curriculum, and instructional methods.
While the following lists of competencies are quite general and
meant to be suggestive only, they are indicative of the type of
preparation needed by Learning Resources Specialists.

Educational Technology. The minimally trained Level I

Learning Resources Specialist (Educational Technology) shall be
competent to perform the following professional activities or
demonstrate the knowledge specified:

I.Y Shall be able to demonstrate a knowledge of the unique
characteristics of the various forms of instructional materials
and équipment which affect their selection and utilization in
solving specific instructional probliemsa |

2, Shalf be able, given specific content or teaching~learning
goals, to translate such content or goals into specific instructional
objectives, the accomplishment of which can be demonstirated.

3. Shall be able, given specific instructional objectives,
to apply technology to deve10p‘instructiona} sequences to achieve

the objectives,

*
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h; Shall be abie to analyze an instructional task and design
a training program to satisfactorily accomplish the instructional
taske

5. Shall be able to develop and apply specific criteria to
the evaluation and selection of materials and equipment for the
accomplishment of specific instructional objectives,

6. Shzll be able to demonstrate knowledge of and skill in
graphic and photographic techniques for producing instructional
materialse,

7. Shail be able to demonstrate an- understanding of basic
television writing and production techniques.

8. Shall be able to demonstrate an understanding of the
basic principles of the communications process through the
production of photographic materials for the accompiishment of
specific educational objectives.

9. Sihall be able to combine photography and sound in the
preparation of instructional sequences,

10, Shall be able to demonstrate competence in basic
cinematography techniques, such as: camera operaticn, story
boarding, and editing.

11, Shall be able t§ specify facta s which affect both sound
and image quality and develop criteria for evaluating their degree
of excellance (in terms of technical quality and effectiveness

in communication),

12. Shall be able to prepare inexpensive instructional materials

using such equipment as mechanical lettering devices, dry mounting
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presses, thermal type office copy machines, and diazo materials,

13, Shall be abile to demonstrate an awareness of the theory,
appiicaticn, production and role of motion picture fiims and
their usage in education,

14, Shall be able to demonstrate a knowledge of communica-
tions theory,

15, Shall be able to demonstrate proficiency in the operation
and use of instructional equipment,

16, Shall be able to demonstrate an awareness of the strengths
and lTimitations inherent in the use of the visual image for
ccmmunicatione

17.  Shall be abieg Qﬁen given such evaluative criteria as
EFLA prescribes, to apply these criteria to the evaluation and
selgction of instructional materialsa.

18, Shall be able to operate all the diff rent types of audio-
visual equipment commonly found in elementary : secondary schoolse

19, Shall be able to apply the most appr . iate utilization
techniques with specific media to maximize lea .ing.

20, Shall be able to list, compare, and use the majer sources
of information about instructional materials and equipment,

21, Shall be able to define the principles of management as
they apply to the operation of an instructional media program.

22, Shall be able to develop criteria for and to evaluate
an instructional media program in terms of the accomplishm;nttf

educational cbjectives,
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Library Science. The minimally trained Level 1 Learning

fesources Specialist (Library Science) shall be competent to
perform the following proféssional activities or demonstrate the
kncwledge specified:

1. Establish policies of technical processing procedures;

2. Plan and direct the organization, cperation, and
maintenance of resources and services,

3, Formulate and implement the center's program of serwvices
to students and teachers.

L, Prepare inexpensive instructional materials, and operate
the a/v equipment normally available at the building levcl,

5. Assist teachers in locating, evaluating; seclecting
developing, and using materials in all formats, as an integrated
element of the curriculum,

6. Supervise and direct clerical or para-professional

personnel,

7. Prepare bibliographic listings of instructional aids.

!

§. Implement an integrated, sequeﬁtial program of teaching
students use of materials.

9. Prepare reports based on data and statistics determined
as hecessary.

10. A knowledge of criteria and sources used in evaluation
and selecticn of material in all formats.

11, A knowledie of technical processing procedures.,

12. A knowledge of the nature, content, and effective use

of a variety of jnstructional materials.
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.

13. Formulating and iwplementing an integrated sequential

pregram of teaching students use of materials.

LEVEL 11 CC Wt TEHCY REQUIREMENTS

The minimaily troined Level 11 Learning Resources Specialist
(Professicnail Certificate) shall bhave demcnstrated ahilities.of
leadership, breadth of visicn, efficiency, and competencies based
on a broad preparation in educaticnal media, and is an authoriata-
tive specialist for all fermats of materialy, with a working
knowledge of their distinctive characteristics and their unique
contribution to the learning process.

Educational Technology. The minimally trained Level 11

Learning Resources Specialist should be competent to perform the
following professional activities and demonstrate the knowledge
specified:

1. Shall be able to demonstrate competency in those activities
listed under Level 1 Competency Requirement$es

2. Shall be able to demonstrate a knowledge of factors
involved in curriculum development and in the design and
implementation of instructional programs and/or systems.

3. Shall be able to denconstrate a knowledge of techniqqes
and applicaticns of instructional systems design and analysis.

4, Shall be able to demonstrate knowledge of and the
application of learning theory in the soluticn of instructional

problems,
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5. Shall be able to daionstrate a knewledge of research in
educational technology, the ability to apjly rescarch to the
sclution of instructional problems, and a knowledge of methods of
conducting research.

6. Shall be able to demonstrate a knowledge of communications
theorye.

7. Shall be able tc denionstrate a knowledge of the socioclegical
effects of the mass media.

8. sShall be able to demoﬁstrate a knowledge of aldl aspects of
adiministering ltearning resources programse.

9. Shall be able to demonstrate a knawledge of design of
nhysical facilities for inmplementation of cducational technologye.

10. Shall be able to plan for space and facilities required
for cowprehensive learning resources centers and/or system-wide
media centers for print and non-print materials and equipment,
information retrieval systemns and other relsted services.

11, Shall be able to specify the considerations of importance
in writing specifications for facilitics and equipinent,

12. Shatl be able to plan and manage a budget based upon
established needs, justifiable on the basis of educational objectives.

13. Shall be able to demonstrate a knowledge of techniques
for designing and implementing faculty and staff developinent programs,

14, Shall be able to determine learning resources staff
requirements and participate in the selection, training, and super-

vision of appropriate professional, clerical, and technical personnel,

6o
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15. Shall be able to identify needs and plan and crganize
programs for the inscrvice developnent of wedia coips tencies.

16, Shall be able to apply sound cr ganizatiecnal principles
to the contrel of materials and equipment.

17. Shall be able to exercise leadership in organizing the
efforts of others to carry out the objectives of the instructicnal
media programe

13. Shall be able to gather and disseminate information
relating to significant new developnents in instructional materials,

communications, and technology.

Library Science. The minimally trained Level 11 Learning

Resources Specialist (Library Science) should be caspetent to
perform the following professicnal activities and demonstrate
the knowledge specified,

1. Shall be able to demonstrate cospetency in those activities
listed under Level 1 Cﬂmpéfency requirements {Provisional Certificate).

2. Determine staff requirements of the leafning resource
center(s), recommending criteria for, and assisting in, the
selection, appointment and promction of professional, technical
and clerical staff.

3. Formulate and implement staff levelopment programse.

L., Gather and dJdisseminate information relating to signifi-
cant developments affecting education and the learning resources
center,

5. Maintain tinus of communication with the adminstration at

building and/or system level,
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6. Plan for space and facilities required for canprehensive
learning resource centers and/or system-wide media centers for
print and non-print materials and equipment, producticn centers,
and other related services,

7. Plan, conduct; and participate in programs for the
inservice development of coapetencies on the part of teachers
and beginning librarians,

8. Formulate and administer a budget.

9. Prepare and analyze statistical reports based on

predetermined records and data,

67
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Appendix II

TEXAS ASSOCIATIOWN OF SCHOOL LIBRARIANS
PROPOSAL FOR CERTIFICATION PROGRAM
FOR LEARNING RESOURCES SPECIALIST~LIBRARIAH

A review of the literature and a careful analysis of trends:
that are discernable in quality school library programs ciearly
delineate the philosophy of a unified program of audiovisual
and printed services and resources in the indiviaual school.
This fusion of multi media resources and services provides

optimum benefits for students and teachers.

In the past decade the rapid expansion and continuing change

in knowledge communications, curricuiar developments and tech~
nology have resuited in sharply increased demands upon schoeol
library resources and services. The technological revolution

has produced a new educational environment in which school
libkrary responsibilities, roles; functions and relationships
‘have been rcappraised and realigned for a more rational approach
“to the oréan{zaiioh“énd'fhe‘ﬁroceéses of education. It is
recognized today thatheqUCaticna! programs of vitality, worth
“and siéhif{tance‘té‘studehﬁs,and tthOC{éty depend upon excellent

media libkary’serviées and resources in the school.

In V1ew of themohgo1ng changes 1n educqtienamd part1cularly in
‘the 1ncreas1ng dependence placed upon ned1a llbrary resources;v
h,and servxces Ain the new programs, the whole area of profess1onal
eeducatwon for l1brar1ansh1p requ1res careful>cons1derat10nand

advancement. The school library cert1f1cat1on program is a
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relevant aspect of professional education and is the focus of

this proposal.

In order to prepare media librarians qualified to make instructional:
decisions, offcr appropriate leadership in the educational prccess,
plan and implement the media library program, and extend individu-
alized media library services to students and teachers, an expanded
program of professional education is imperative. Therefore, the
Texas Association of School Librarians proposes to the Certification

Review Committee the following recommendations:

1. That school library certification courses be offered at the
graduate level within the framework of a graduate degree:

. to take advantage of interdisciplinary approaches to library
training (that is with Schools of Cducation, Cammunication,
Computer Sc” = es etc.) and in recognition of the fact
that uC -he rants into the library program come from
the ranks of trained teachers who ere working at the post
baccaulaureate level. (Furthermore, the present 18 hour
library certification program is often difficult to
aeCOmplieh within the frameWOrk'of'a.four-year undergradUate

4vprogram and 1tv1s not rec°gn1zed for pay purposes or other

"benef1ts as.an add1t1on to the teacher preparat1on program)

_to el1m1nate the present penalty 1ncurred by school
l1brar1ans who wish to complete a master's degree in. school

librarianship. (At present most school librarians who
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complete certification requirements of 18 semester hours in
Library Science at the undergraduate level must add an
additional 30 to 36 semester hours of graduate work for a
master's degree -~ a total of 48 to 54 semester hours.
Prospective college, pubtic and special librarians with a
bacheior's degree in a subject field can enter the library
education program at the graduate level and usually earn

a master's degree with 36 to 42 hours of course work. It
is probable that many more professionally trained schuol
librarians would become available if the 18 hour certifi-
cation program were offered at the graduate level within

the framework of a graduate degree program.)

toc assure a supply of professionally—trainéd, degree
librarians by making the present provisional certificate
an essential part of the professional program, thus

offering encouragement and incentive toward the acquisi-

tion of a master's degree with a learning resources speciali-

zation emphasizing the unified media COhcept, and providing
the eduéétion and vision tq,fmplement the program.
(Learhing re50urces’5peciélists could meet requirements
fof fHe pfofeSSiqnalvéefﬁificate withiﬁ_the framewor k of

é ﬁaster'$ degféé fn jibrary sciencé oria master'!s degrée'

in education.)

3
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2. That the prefessional preparation of school librarians be ex-
panded in scope and sequence at the graduate level to develop
the unified media.concept of library service for the provisional,
professional and supervisory certificates. (National guidelines
for programs of professional preparation for school media
tibrarians have been generated from a comprehensive school
library personnel taskanalysis survey. Leading tlibrary
schools in Texas have already initiated extensive curriculum
revision and expansicn to meet the demands of today's schools
for professional Learning Resources Specialists to work with
teachers and students in the utilization of materials in all
formats, in the production of materials, and in curriculum

development and instructional design.)
PROPOSED CGUALIFICATIONS FOR LEARNING RESOJRCES SPECIALIST-LIBRARIAN

The Learning Recources Specialist Certificate Program shall be

based upon:
1. A bachetlor's degree

2.. A valid Texas teacher's certificate

PROQISIONAL‘CERTIFICATE'

/
/

18 semester haurs of tibrary science (12 of whiéh_must be

graduate level).
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This area provides:

. the knowledge, skills and technigues concerned with
the evaluation, selection and acquisition of printed
and audio-visual materials; the administrationand
organization of audiovisual and printed materials
and services; and the objectives, functions and
program of the learning resources (audiovisual/
iibrary) center.

. an understanding of the proccdures for the utilization
of audiovisual materials and equipment and the produc-
tion of materials.

. a knowledge of information sources a nd of materials.

The minimally trained librarian specialist with the
Provisional Certificate, has a broad knowledge of in-
structional matgrials, an understanding of curriculum

and instructional metheds, and is qualified to organize
and administer a learning resources center at the building

levei.

This iﬁdividual shall be able to demonstrate the following
knowledge and/or competencies:
1. Establishing‘policieﬁyof téchnicai processing
.procedures.

2. Planning and directing the organization, operation,

72
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and maintenance of resources and services

Formulating and implementing the center's program

of services to students and teachers

Preparing inexpensive instructional materials, and
operating the a/v equipment normally availablie at

the building level

Assisting teacher in locating, evaluating, selecting,
developing and using materials in all formats, as an
integrated element of the curriculum

Supervising and directing clerical or paraprofessional
personnel

Preparing bibliographic and instructional aids
Implenienting an integrated, sequential program of
teachﬁng students use of materials

Preparing reports based on data and statistics

deterinined as necessary
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PROFESSIOAL CERTIFICATE

( 3 years af successful experience is required for a professional
certificate. This experience may be in school libraries exclusively,
or may represent both teaching and library experience).

12 additional hours of graduare library science

Course content which will provide expertise in such areas as:
. information science, research, systems analysis and design,,
trends in librarianship, and services to children and young people

6 hours of professional development

Course content shall provide expertise in such areas as:
. curriculum structure, student growth and development,
jnstructional methods and psychology, communication theory.

audiovisual educatian, and learning resources.

The trained Librarian Specialist, with the Professional

Certificate, has demonstrated abilities of Ieadersh{p, breadth

of visions, efficiency, and competencies based on & br“‘”:p\e§&Wation
in educational media, and is an authoritative specialist for all
formats of material, with a working khowledge of their distinctive

characteristics and their unique contribution to the learning proceses.

This individual shall be able to demonstrate the following

&
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knowledge and/or profici.ncies:

1.

Qa

Those activities listed under provisional Certification
requirements.

A11 aspects of administering a unified program of
resources and serviccs involving both prine and non-
print materials.

Planning for space and facilities required for com-
orehensive learning resource ccnters and/or system-
wide media centers for print and nori-print materials
and equipment, production centcrs, and other related
servicese.

Planning, conducting, and participating in, programs
for the inservice development of conpetencies on the-
part of teachers and beginning librarians.
Formulating and administering a budget.

Preparing and analyzing statistical reports based on

' predetermined ~72cor d< 2nd data.
. Determining staff requirements of the learning resource

-center(s), recommending criteria for, and assisting Ty

the selection, appoinfment énd promdtion of professﬁwnal,
fgchnical and éferical staff. |

’Fdéﬁu]atﬁhg and implementing staff devclopement

programs. | | |
Gathering amd disséminating inforﬁation refating to
sﬁgﬁif?cahf daweaopmentvaffecting edﬁcation and the .
learning resources center.

Maintaiming lines of communication with the adminisgtration
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10.

11.

79

at building and/or system level.

Serving as resource consultant to committees, or policy~
making groups concerned with curricutum matters or instruc-
tional strategies.

Formulating and implementing an integrated sequential

program of teaching students use of materials,
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SUPERVISOR'S CERTIFICATE

(This area is proposed for preparation of supervisors of

learning resource centers.)

The Learning Resources Specialist Supervisor's Certificate
Program shall be based upon:
1. A master's degree

2. A Professional Certificate

Elements for the program of preparation of supervisors of
school libraries include:

12 additional semester hours in Resource Areas.

Course content should inciude:

. Leadership for instructional improvement (at Reast 9
semester hours). This area provides the additional
knowle:ige, skilis and techniques necessary for
effective supervision of school libraries to facilitate
instructional improvement.

. The learning process (3 bours). This area should

emphasize the use of materials in the learning process.

The Supervisor is a Resources Specialist who has demonstrated
the knowledge, abilities and proficiencies listed under
Professional Certification requirements, and who is able

to perform the necessary functions of a Learning Resources
Specialist at the school district level., The supervisor

‘shall have the personal qualities, the professiom |
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background, and the administrative abilities to work with
the total school community in the attainment of instructional
goals.

The Texas Associatiocn of School Librarians further proposes to

the Certification Review Committee two additicnal and related

recommendations:

3. That new educational trends emphasize the library as a
learning resource center, and in order to provide essential
media library services at a base level to all teachers and
students, attention be directed toward the Foundation
School Program in an effort to reclassify librarians as a
separate professional position unit rather than one of
five special service personnel as currently designated.

(At present school districts which have twenty (20) or
more approved classroom teacher units are eligible for

one (1) special service teacher unit fa each twenty (20)
classroom teacher units. Special service teachers include
librarians, school nurses, school physiciaﬁs, visiting
teachers and itinerant teachers, This procedure of having
to choose among the special service personnel penalizes
many Texas students in either the important areas of health
services, visiting teacher services or in an equallu im-

portant area of instructional services.)

4. That graduate preparation together with increased responsi=~
ities and duties in a unified media tibrary _program be

toghized and considered in respect to pay grade and class
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title assigned to school librarians as delineated in House
3i11 ého. (Current salary scales do not enable school

distyricts to ﬁompete favorably with other library agencies
in the employment of professional librarians with graduate

degree. )
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Appendix IIT

TENTATIVE DRAFT
OCCUPATIONAL DEFINITIONS

POSITION TITLE: District Media Director SUPERVISES:
(nay include) Heads of
REPORTS TO: Designated Administrative Media Centers District
Authority Center Supportive Personnel

NATURE OF POSITION:

The primary role of the district media director is to provide
leadership in all aspects of the district.media program. The district
media director serves on the school district administrative staff and
is responsible for planning and co--ordinating district wide programs'to
provide media services which may include educational radio and television,
programmed and computer-based teaching systems, information storage and
retrievel and display facilities. These programs may be at a single
scheol, district or multi—distriet level. The incumbent provides
leadership for the education of the individual by guiding media center
personnel and school administrators in the planning, development,
evaluation and analysis of programs and services Othhe medie center.
The district media director serves as a consultant in thevselection
and evaluatlon of school media cente; personnel. Thenincumbent,selecfs,
superv1ses and evaluates distriet medla center personnel. The district
media,director is a membereof the curriculum staffl and,reletes‘the media
prcgram to the educationeliobjectiVes<of the district. The incumbent
administers the district media center which may embody such services
as a professidnal 1ibrary, a curriculum library, & materials exam—
ination center, a dlstrlct medla and equlpment center, production of
materials, and cdmputer serv1ces. He makes recommendations for the

recrultment and qua:l.iflcations of school and district media center
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personnel and supportive staff, and ia responsible for representing
and communicating the objectives and scope of the media program to the
community .

MAJOR DUTIES:

The district media director plans and develops the direction for the
medis program of the district and makes recommendations to the district
administration for the improvement of instruction through the media
program. The incumbent contributes to curriculum planning and re-—
evaluates the educational goals of the district with district curriculum

personnel.

The district medis director participates in district curriculum
staff meetings and serves in a consultative capacity to subject and
grade level specialists, heads of media centers and supportive staff,

end building and district level administration.

The dlstrlct medla director systematlcally explores current
developments and 1nnovat10ns in the field of instructional media. He
reletes these to trends in edueatlon and communlcates pertlnent infor-
'matlon to district admlnlstratlon, building level admlnlstrators,
faculty and. medla center personnel. The 1ncumhent plans, initiates,
and develops the dlstrlct media program to meet the educatlonal goals
and to permlt flex1b111tv for dlfferences unlqne to 1nd1v1dua1
schools. He provides the leadership for implementation of the adopted
program

The dlstrlct medla d1rector coordinates all media programs within

the d1str1ct and makes provisions for the use of inter-district and

81
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community library resources. Provision for free access by all schools
to district and external media resources; optimum staffing of media
centers; district-wide scheduling of presentations and exhibits
review of individual school media programs for the prescribed
educational functions:; the centralized processes essential to the
selection, acquisition, cataloging , preparation and supply of
materi@ls and equipment; and the exercise of pudget controls within
the framework of the system are examples of some of the coordinating
activities.

The district media director plans and develops policy recommen-
dations and implements and interprets established policy in such
areas as:levaluation, selection and use of media and egquipment
performancc standards; budgetvexpenditures; and personnel‘practices.
The incumbent consﬁlts with heads of media centers and school admin-
istrators for the purpose of reviewing ., analyzing and making recommen-
dations for school media center budget proposals.b After such
consultaticn he plans, develops, propcses, justifies and defends

immediate ‘and long range budget requests for the district media program.

The dlstrlct medla dlrector plans, achedules and conducts medla‘
related in~service and contlnulrg educatlon progrems for faculty,
admlnlstratvrs,.medla staffs and communlty Zroups .

The district media director interviews and makes recommendations
for staff ap901ntments to school and district media center positions
=based on media personnel needs. He may sServe as a consultant in the
‘evaluatlon of school med:a center personnel. He superV1scs and
evaluates supnortlng staff in the dlstrlct media center. The‘incumP

bent“administers serv;ces of: centrallzed medla proce551ng center,



77

repalir and maintenance facility ., media collection, equipment testing
and production of instructional materials and other services provided
for district wide use.

The district media director uses his knowledge of construction
design to plan for new and remodeled school Bnd district media centers.
He consults with school architects and makes recommendations to amsure
the inclusion of optimum facilities for media services in a variety
of settings.

A district liaison function s pe~formed by the district media
director to ‘interpret and carry cut within his divisicn all directions
snd policies formulated by the Superintendent and/or School Board. A
liaison function is also performed with county , state, regional and
nationsl educational agencies. The incumbent provides appropriate
reports to these agencies and to the district administration. He
maintains lines of communication with the community ., professional
organiaations, broadCastinF and telecasting companies and stations,
and produﬂers and distributors of media and equipment and their agents.

- The district media director is aware of new developments in the field
of media and related technology through his participation in various
organiza,i ns 5 seminars, workshops and conferences.

The district media director constantly examines and appraises existing
media programs to determine their continuing feasibility and effective--
ness, incorporating new features when required, and changing objec-
tives, methods ., and estimates of resources as circumstances demand.

The district media director is alert 4o changing community resources,
evolving community problems and their effect upon the objectives of the
media program He develops immediate and long-range plans for media

ERk(fogram development based on tnis knowledge._
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Every district media director has the expertise as stated above.
Through attainment of additional knowledge and/or experience, he may
elect to concentrate further in a varticular area such as: curri-
culum, administration, personnel management, organization and control

of materials, media production and design, or media technology.

KNOWLEGES AND ABILITIES:

The nature of the services and responsibilfities of -mhe district
media director's position makes it necessary ims heve sperial competen-—
cies beyond those of the head of the media center. The Znowledzes and
abilities listed for the district medisa director are ir =mddition to

those identified for the head of the media cemter.

KNOWLEDGES :

The district media director must have knowledge of:
1. school =ad community characteristics.

2. government educational agencies including their organization, programs,
requirements and services.

. 3. educational specifications for facility design and construction.

h.'organizatiOnkand operation of centralized services, such as:
cataloging and processing, information networks, warehousing and
traffic management. : :

5. school law.

6. school finance.

7. school administration.

8. principles of supervisibn and psrsonnel menagement .

"9, principles of serxrvice for special progrems in the school community,

such as: vspecia.l education, exceptional children, programs for

minority groups, vocational education and the disadventaged.

lO.ipubliShing, producinguand.manufacturing;memketsm
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ABILITIES:
The district media director must have the ability to:

1. concgeive, synthesize, promote and direct broader gauged, geograph-
ically dismersed media programs as they relate to the many variables

and complexities of the total school community, orgenization and
objectives.

5. coordinate staff and operational activities to aciieve h
the functions and services of the unified media progream.

armony in
3. determine personnel needs and assignments.

k. supervize and evaluate personnel.

5. justify budget requests and resolve fiscal problems .

6. develop, interpret and implement policy.

7. contribute to the planning and design for nev and remodeled media
centers and other facilities related to the media service.

8. project the enthusiasm, commitment and self-confidence necessary
for working with district, county , regional, state, and nationel
level organizations, officials, academic authorities, mass media
executives, contractors and other allied ipdividuals and groups.

9. evalusate needs and demands from particular community sources and

cchool authorities in the interest of achieving balanced district
wide prograns.

POSITION TITLE: Head of Media Center . SUPERVISES:
. - (may include) Media
REPORTS TO: Designated Administrative . . Specialist
Authority Secretary
‘ Clerk
Technician

NATURE AND SCOPE OF POSITION:

The head of the media center has the responsibility to plan,
develop and administer the total program of the media center to
accomplish'the educatioﬁal dbjectiVes of the school and the commnity.
He provides one of the vrimary 1eadership roles in the education of the

individual through active participation in curriCulum planning , program
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develooment and implementation. Within the individual building
administrative authority, he may also have designated responsibilities
to district level authority. The scope of the job assignment may range
from being the sole professional with the respomsibility for operating
a media center prograr encompassing all media functions, to supervising
departmentalized cemnters in a vefy large school with a staff of
professional specialists, technicians, and other supporting personnel
who perform the many different services provided. The services of the
achool media center may incorporate print and non-print materials and
services, educational radio and television services, programmed and
computer related systems ancillary to teaching and learning, and other
information storing, retrieving, and display processes utilized in

modern school organization.

' MAJOR DUTIES:

The head of the media center makes recommendations to the adminis-—
tration and faculty regarding the improvement of instruction by effective
and economic use of educational media. ide contributes to the
detérminafion of desirable educational -outcomes of the particular
institutidn; He consults with teachers regarding curriculun and
plans and guides the integration of appropriate materials ir the
teaching and learning process. A systematic'exploration of currenﬁ
developments in the field of instructional media enables him to relate
this information to trends-in-education and to communicate pertinent
facts to administration and facu;ty. Through direct observation or
acquaintance with appropriate research, he,eValuates and applies the

results to the development of_an increasingly productive program for
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the wrilization of media. He continuously evaluates and assessef
the effectiveness and potentials of the program resulting in subs’ i-
tution, rejection, modification, reinforcement, and renewzl of the.

media program to meet the present and changing needs of the mducsit.ional
objectives of the school. The incumbent plans and contributes to the
in-service educaetion programs for teachers and media center staff  related
to educational media and its use.

The head of the media center applies initiative, directiion &ndd
leadership for the planning and development of policies and procedures
for the optimum function of the media center. He develcps the
educational program of the media center cooperating and coordinating
the program with other media centers and libraries within the
community. He delegates quties, responsibilities, and the proper
authority to fhe media center staff. The incumbent exercises desirable
controls and provides adequate'guidance and support to the staff. The
head of the media center evaluates staff performance and providess
educational and experience opportunities for their professional
development. He serves as a liaison with the administration, other
school and district pefsonnel; the community, professional organiza-
tions, and cregtors, producers»and,distributors of educational media
and equipment. After consulting with sﬁaff and administration he
‘develops . plané9 proposes , defends and justifies budget requesits for
immediate and 1ong¥range needs of the media center program. The head
of the media center establishes performance standards for media center
equipment , supplies, and furnishings in cooperation with the district

media director. He plans and.supervises.the distribution and control
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of the center's materials and equipmeat. The incumbent may plan and
supervise the organization of materials when this service is not
performed at the distriect level.

The incumbent plans and applies communication and public relation
technigues to convey the philosophy and goals of the media center to
the students, faculty, adminstration and community. The head of the

media center is responsible for creating an environment conducive to

learning and personal development .

KNOWLEDGE AND ABILITIES:

The head of the media center has the same knowledges and abilities
required for the media specialist. The knowledges &nd abilities
required for the head of the media center are in addition to those
identified for the media specialist. He may also have additional
expertise in areas of specialization”such as: subject discipline and/or
grade level; organization of materials; media production and design;

media technology; OX adminstration.

KNOWLEDGES :

The head of the media center must have knowledge of:
theory of educational media technology.
message design.

materials and methods of research.

principles and techniques of leadership.

1.
2.
3.
). administration and personnel practices.
5.
6. behavioral science.

T.

communication theory.

8. systems‘analysis and design technigues.

9. public relation principles and techniques.
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ABILITIES:
The head of the media center must have the ability to:
1. apply the appropriste media technology.
2. interpret and utilize message design.
3. analyze. interpret and apply appropriate research findings.

4. recognize the implications of new developments ip* the media field
for the learning processes.

5. synthesize, evaluate, communicate and utilize the implications of
sducational trends for media program planmning and development .

6. apply the principles of administration and personnel practice..

7. conceptualize and verbalize the contritution of the media program
o curriculum gosals.

8. uphold established policies and mediate differences.
9. communicate orally and in writing to a variety of audiences.
10. elicit and provide channels for free interchange of ideas and feelings.

11. relate in acceptable human terms to a variety of individuals and

groups.
POSITION TITLE: Media Specialist SUPERVISES :
' _ (may include) Clerk
REPORTS TO: Head of Media Center Technician
’ Student Assistant
Media Aide

NATURE AND SCOPE OF POSITION :

The media spetialist fepresents the first level of professional
respousibility on the media center staff. This role includes expertise
in the broad range of both print and non-print materials and related
equipment. It incorporates the evaluation, selection, classification,
scheduling and u:ilization ofiprint and._non-print; the evaluation,

seiection, scheduling and utilizatioh of related‘ehuiﬁﬁenﬁ;

and the comntinuous analysis of the materials collection and related
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equipment to provide the basis for long range program change and

develoyment.

The incumbent participates as a specialist in instructional media

applying knowledge of media categories to the development and imple-

mentation of curriculum. In addition the media specialist fills an

active teaching role in the instructional program of the school

through instruction in the effective use of media and equipment.

MAJOR DUTIES:

The media specialist applies expertise in selection of all
materials, both print and non-print. This includes the evaluation,
selection, and acquisition of materiels in terms of the criterie
established to meet the needs of the instructional program and the
variation of pupil, faculty end community characteristics and
interests. The incumbent relates the utilization of materials and
equipment to learning situations to serve effectively various
instructional and organizational pattérns encompassing subject area
and grade level instructional needs. The incumbent provides
supplementary resources through local production of materials and use
of community resources.

The media specialist participates in the development and implemen-
tation of policies and procédnres for the organization 8f the
physical facilities, materials and equipment to assure optimum accesSS=
ibility. This includes the organizéation of circulation procedures

and schedules. The incumbent may be responsible for the organization

of materials when this service is not performed at the dietrict level.
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The medis specialist serves as a full participating member of
curriculun committees and study groups at grade, subject or department
levels. As such, he applies knowledge of both educational principles
and media technology to enrich the instructional program. One of
the primary responsibilities of the media specialist is to know and
support the educational goals of the school and community. The incum-
bent is aware of teacher goals and classroom activities necessary to
expedite services in the media center. Since this liaison function
provides the incumbent with information for long-range Pplanning and
program proposals to meet the needs of the school, the media specialist
analyzes and evaluates the present program and makes recommendations
+o substantiate projected prograns.

The media specialist provides reading, listening and viewing
guidance for students and teachers and instills an appreciation for
the knowledge acquired through the utilization of a variety of media.
He instructs and encourages students and teachers, both individually
and in groups, to use materials, equipment, and production technigues
effectively, and contributes to the in-service educetion programs for
teacheys: The incumbentvanswers inquiries'and asists students and
teachers to locate resources valuable to their educational needs and
to the groﬁth of their personal interests and abilities.

The media specialist supervises supporting staff as assigned. The
incumbent designates duties and treains subordinate staff members based
on the established criteria for instfuctional, technical and clerical
positions. This supervision includes the diagnosis of the strengths
and.weaknesses of theistaff end the assignment of tasks according to

the strengths; while,providing,opportunities to improve the weaknesses.
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Based on the knowledge of instructional goals requirements , the
incumbent participsates in the development of procedures and the recom-
mendation of policies. These procedures and policies must provide an
acceptable program for evaluation, correction and improvement which
permits the Plexibility necessary to meet the objectives and instruc-
tional methods of the schools.

The media specialist informs the faculty and administration of
materials, equipment, innovations, research and current developments
in the field of instructional technology. The incumbent participates
in implementing an appropriate public relations progream designed to
communicate the philosophy and goals of the media center to the students,
faculty, administration and community.

The media specialist has the‘expertise as stated above. Through
the attainment of edditional knowledge and/or experience, he may elect
to pursue a particular field of specialization, such as:

Subject Area and/or Grade Level: an expertise in a

particular subject discipline or grade level and a depth
of knowledge in materials‘appropriate to the educa+1onal
objectlves of the’ subgect dlsc1p11ne and/or grade level.

OrganiZation of Materlals: an addltlonal expertlse in the

organlzatlon of medla 1ncluding the classification of

prlnt end non-prlnt materlals.

Media Production and Design: additional expertise in

such areas as message design, production, photography s

graphic arts.
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Media Technology: additional expertise in such areas

as reading and language laboratories, programmed instruc-
tion, dial access, computer technology, random access,
electronics, radio and educational televisicn, and communi -

cation systems.

KNOWLEDGES :

T.

8.

9.
10.
11.
12.
13.
1k,
15.
16.

The media specialist must have knowledge of:

content of a broad range of print and non-print materials.
evaluation selection criteria for print and non-print materials.
orgenization of media collections.

print and non-print materials related to literature for children
and adolescents.

reference materials.

reading, listening, and viewing skills to assure proper guidance for
the utilization of print and non-print materials.

evaluation, selection and utilization of equipment.
administrationvof school media programs.

theery and function of school media programs.
insﬁructional methods and tecﬁniques.

curriculum development. .

learning theofy.

studeﬁt growth and development.

humen behavior.

communication techniques.

production techniques.

"23:3
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ABILITIBS:
The media specialist must have the ability to:
1. interpret content of print and non-print materials.

5. determine and apply suitable criteria for the evaluation and selection
of materials and equipment.

3. involve faculty and students in the evaluetion of materials.

. organize matérials and equipmént:.’.

5. communicate knowledge of materials and equipment and their appropriate
use.

6. apply administrative principles within a structurel framework.

7. implement established policy.

8. apply the results of institutional experience to the future develop-
ment of the materials collection and the utili-ation of this

collection and related equipment.

9. understand the relationship of educational policy to the achievement
of educational goals.

10. contribute effectively to curriculum development.

11. analyza, evaluate, and apply basic research data.

12. establish»rapport with students ahd faculty.

13. plan cooperati#ely programs involving meny variables.

14, work cooperatively»and effectively with the head of the media center,
other media center staff and teachers. : L

15. teach}studehté{hbw to use’materiais and equipment ckitically and
independently. a

16. assume a leadership role.

POSITION TITLE: Media Center Technician SUPERVISES :
(may include) Technician
REPORTS TO: Designated Administrative ‘ Clerk
Authority Student Assistant
(cont.)
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NATURE AND SCOPE OF POSITION:

The media technician performs technical functions unique to
specialized operations of the media center within the limits of
delegated authority and responsibilities. The scope c¢f the position
may range from trainee in a particular srea of specialization to
supervisor of all technical operations imder the general supervision
of the désignated administrative authority. Depending upon the size
of the media center staff, the technician may be responsible for the
supervision of other technicians, clerks or student assistants. The
incumbent contributes his expertise as a team merber of the media
center staff and provides the technical services which support the
media center program.

The media technician has the responsibility for the technical
details of the area to which he is assigned. The assignment may be in
one or more of the functional media center operations, such as:
acquisition, processlng and maintepance of materials and equipment:
c1rculat10* and dlssemlnatlon of materlalss inventory and Lecords
control9 1nformat10n and blbllograpnlc services; production of
1nstructlona:l materla.ls, repalr and ad +tation of mamerlals and
‘equipment; medla presentatlons, and operatlonal aspects of computer
tecﬁnolbgy.

MAJOR DUTIES :

The media Benter technician orders and receives materials aznd
equipment and verifies invoices on approved requisitions. He mairi-
tains informational files and catalogs aboutb characteristics of items,

prices, delivery, and special features. The incuwbent completes




90

ordering processes, maintains order records, inspects materials and
handles returns and cresdits. Following established guides and procedurEs,
the media technician prepares catalogs and instructional materials for
reference use and circulation, and under supervision prepares and adapts
catalog cards and maintains card catalogs. The incumbent issues,

receives and recalls instructional materials, implements circulation
policies and procedures . inventories materials, and maintains circulation
and inventory records. The media center technician locates readily
accessible bibliographic data, anAwWers ready refezrence questions and
directs students and teachers to materials and -=zurfpment aveilable.

The media center technician designs, lays ot » 'and prodmgees graphic,
photographic, and audiominstructional,material&mﬁaﬂ.displays to conform
to requests and instructions from tesachers, utili~=ing techmical skills
generally appropriate to each cat~gory of materisis. He provides +tech~-
nical guidance, assistance and direc ~ticn in planning, prepaering and
producing media presentations.

The media center technician maintains and repalrs - instructional
materlals and equlpment and adapt these to meet specific needs within
11m1ts of their normaﬂ capac1t;.’ The incumbent advises regarding
equipment replacement rans tPStS and &rawe up speclflcatlons for new
egquipment w1th1n his area OL tralnlng and competence. He arranges
for and schedules the prev1ew and evaluatlon of instructional materials
and egquipment and schedides the use of these items %to insure the best
possible utilization.  The media center technician operates and
demonstrates a'varlety of sudiovisual equipment and sophisticated

electronic dev1ces'as they are incorporated withir the instructional
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program. The incumbent is alert to new developments in the technical
field and prepares recomnmendations for the improvement of the media
center program.

The media center technician has the stated expertise required for
his specific assignment in the media center. Through attainment of
additional knowledge and/or cxperience, he may elect to pursue other
fields of specialization, such as:

Materials organization and control: additional expertise

in such areas as photocopying, microforns., long ‘distance
reprograpiny and.production of visuals.

Graphics design: additional expertise in such areas as

design, printing and reprographic technigues and
production of instructional materials and grazghic displays,
mechanical drawing and drafting.

Photography : additional expertise in such areas as managing

photograp41c studlo and film production functions, processing
and developing, composition and color techniques and photo--

graphic design.

Electronics: additional expertise in such areas as
’fecording and reproductibn-of sudio and video tapes,
broadcastlng serv1ces, repalr and use of electronic

qulpment and equlbmenu speclflcatlons apd testing.

Computerlzed services: additional expertise in such

areas as conventional computer systems, data processing,

information retrieval and computer assisted instruction.
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KNOWLEDGES :

The media center technician must have those knowledges below which

relate to the specific assignment:

1. general and specific policies, procedures and practices in effect
in the educational system and media cemter.

2. basic reference techniques, customary m=dis terminology , tools and
devices and standard testing procedures for materials and equipment
es they relate to the media program.

3. preparation and. -processing of materials.

L. sources for bibliographic data.

5. circulation services.

6. production and reproduction including; basic design fabrication
and adaptetion ©f instructional matexrfals and displays.

7. procurement., maintenance and cperation of various types of
audiovisual equipment.

8. operation and utilization of electronic and other sophistitated
devices and systems used for instructicn.

ABILITIES :

The media center technician must have those abilities below which

relate to the specific assignment:

1.

2.

understend and follow oral and written direction.
perform.clerlcal skllls reguired in such areas as: acquisitions,
maintaining records, receiving and issuing materials, taking
inventory, {note: ability to type and take dichtation may be
spec1f1ed.by the employer. )

operate various office machines and equipment.

organize materials in accordance with an established systen.

use catalogs, indexes, and similar references to locate materisls,
equipment, individuals, organizations end bibliographic data.

prepare and produce graphic and photographic material for projection
and other means of display.
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10.

i1.

1z2.

apply Principles and technigues of color, composition, design and
layout in developing and producing instructional materials.

operate, maintain, adzpt and test photographic, audiovisual, elec—
tronic, and oiher eguipnent.

recognize, evaluate, and recommend technical characteristics of
equipment which make it useful for specified purposes.

develop clear., concise specifications for supplies and equipment.

work harmoniocusily with media center staff, teachers, students andé
other users of media center services and resources.

explain and teach, in nontechnical language, the use of technical
materials and equipment. '
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Appendix IV
OBJECTIWVES OF A SCHOOL MEDIA EDUCATION PROGRAM
To develop im students the competencies and attitudes required

for desigming., s=iecting., acquiring, organizing, and evaluating media;
for serving as responsible mediators with potential users; and for

planning and meraging a total media program related to general

educationsl gos&ls :and specific school objectives.

AREAS OF COMPETENCIES

Persons wumpleting a program of school media education shouild:
be able to perform within the areas indicated below in a school media
program. The Tevel of independence and scope of activities that may
be achieved will be determined by the academic level and the
orientation cf “‘the media education program. The instructional
objectives ar= grouped for convenience under headings representing
aspects of the school media program that are in practice completely
interrelated.

MAJOR AREAS OF COMPETENCIES
FOR
EDUCATION OF MEDIA SPECIALIST

Media

Human Behavior: Development and Interaction
Learning and Learning Environment
Professionalism

Planning and Evaluation

Management

Research

HUMAN BEHAVIOR: DEVELOPMENT AND INTERACTION

Defined: Human Behavior is an evolving series of physical, mental,
emotional, and social processes occurring in human beings., ' The
total mode of learning., including the effective utilization of media
and the media program, is dependent upon a knowledge of the human
behavior processes and the application of this knowledge to inter-
action with people.

Behavioral ObjJectives:

1. To identify the major characteristics of human growth and the
factors aeffecting development from infancy through zdulthood in
cognitive, affective, physiological and social terms.

2. To relate *his knowledge to effective media utilization.
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Ter Wi +hen oritically and act upon what is heard, and to enunciate
s mnd values precisely and clearly to implement media utilization.

P, szerecise leadership and diplomacy in assisting individuals and
Ersums in the learning process.

e a=ztablish and maintain an atmosphere in which media staff,
Pl and students work harmoniously at optimum levels.

M sfisblish rapport with other groups and individuals in the
swmmail and community.

PROFESSIONALISM

Defime:.. Professionalism is the conduct of qualified people who share

responsibilities for rendering a service; for engaging in
continued study; and for meintaining high standards of
achievement and practice within the prineciples, structure
and content of a body of knowledge.

Behavioral Objectives:

1.

2.

To exercise a key leadership role in the total educational community,
design, and administer 2 unified school media program. :

To practice effective interpersonrnal relationships with colleagues
workimg toward common goals.

To emgage in continuous study for professional growth, including the
studyw of current information and trends affecting message design
and system analysis and contribution to the creation of such processes.

Te Felp colleagues implement clearly defined specific instructional
onffectives through the utilization of appropriate media.

To participate in and initiate research activities that diagnose,
assess, and evaluate learning environmments and media support systems.

To support and play a constructive role in professional organizations
anda activities.

To adhere tb a code of ethies which defines a high level of performance
and conduct.

To advocate and support opportunities to improve the profession.
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MEDIA
Defined: Media are the printed and audiovisual forms of communication
and their accompanying technologies . The media program pro-

vides a totality of services focused on the best utilization

of these media to facilitate, improve and support the learning
process.

Behavioral Objectives:

1.

2.

10.

11.

12.

To locate and select reliable sources of information ahout medie.

To develop a collection of bibliographic tools essential for keeping
abreast of output in media and technology.

To differentiate between the processes of assessment based on
professional Judgement and evaluation based upon prescribed
eriteria and/or satisfaction of the user.

To identify and apply appropriate criteria for assessing and
evaluating materials and equipment in terms of their purported

function and the needs (cognitive, physiological and affective)
of the potential user.

To provide accessibility to resources and equipment through

processing and a systematic physical arrengement amenable to the
user.

To apply and adapt principles of classifying, cataloging ., and
indexing to the media collection.

To appraise systems and aids for classifying and cataloging of
resources aveilable from other agencies.

To create, produce or adapt resources, progr ams and/or technology
to meet special needs.

To instfuct students =and teachers in the use of printed and audio~
visual materials end equipment. :

To interpret the content and intent of media and equipment to
students and teachers.

To plen, arrange and conduct in-service education for teachers and
media staff in the effective use of media.

To motivate and guide students and teachers in developing reading,

viewing and listening competencies, including skills, attitudes and
appreciation.

To demonstrate by example, effective ways to utilize media.
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14. To apply instructional methodology and knowledge of instructional

objectives to the place and utilization of media in the educational
program.

MANAGEMENT

Defined: Management is the operational direction and leadership
exercised for optimum operation of the school media program.
It includes the identification, acquisition, organization,
administration, supervision and evaluation of the use of
funds , personnel, resources and facilities to support a program
for utilization of recorded knowledge. -

Behavioral Objectives:
1. To apply the philosophies and principles of management.

2. To relate the direction of management to accepted standards of
performance. ’

3. To relate and interpret the functions and goals of the school media
program to the instructional program.

4. To apply system analysis to the media program operations.

5. To develop and implement policies and procedures for the school
media program.

6. To prepare appropriate plans for the media program and to interpret
them effectively to the administration of the school and of the
school system. ~

T. To establish process for periodic appraisal of program.

8. To establish proeess to provide for necessary experimentation with
aspects of the program. :

9. To maintain flexibility for the expedition of the school media
. program. '

10. ‘To cooperate with the collective school staff in the direction and
maenagement of the school media program. '

11. To cocordinete the operations of the media center with curriculum
planning, the instructionsal program and the focilities of the
total school. :

12. To workfwithin the channels and structure of the school and district
administration.

103



98

13. To comprehend the contribution of information science through its

application to the processes and support services of the school
media program:

Personnel
14 . To specify the qualifications for a given position classification.

15. To assess personal, educational , and experiental characteristics

in personnel selection as related to a given position description.
16. To establish staffing patterns and deploy staff.

17. To supervise and evaluate persommel in relation to the effective

use of their time and talents and to enccurage their personal and
professional growth.

18. To develop and maintain staff harmony.

19. To provide opprortunity and flexibility for staff development and
creativity.

Resources

20. To establish and sdminister procedures for identifying, previewing,
evaluating, and selecting media.

21. To pursue constant investigation of products and services

avaiisble in order to choose the best ones to accomplish the
desired purposes.

20, To establish priorities with school staff for selection and
acquisition of materials and equipment.

23. To establish and administer procéss for acguisition of media.

o, To establish and administer procedures for systematic arrangemernt,
indexing, maintenance, and inventory of media..
25. To establish, facilitate, and administer procedures for the

generation of message design and production of instruetional
media.

Facilities

26. To write educational specifications for design and construction
of media facilities (centralized and/or decentralized).

27. To arrange and allocate space for effective utilization and
maximum accessibility. :
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28. To apply knowledge of technological developments for the improvement
of media facilities.

29. To plan systemes for housing media in terms of their characteristics
and potential use.

Budget

30. To prepare, document, and justify the budget to implement the media
program.

31. To establish and administer procedures for allocation and account-
ability for expenditure of funds.

Utilization

32, To establish and administer procedures for the retrieval. ,
circulation, and distribution of media.

33. To establish and administer procedures for systematic dissemination
of information about media resources.

34. To plan and direct a comprehensive program of instruction and
guidance to users in reading, listening, viewing, and use of the
media center and its resources.

35, To contribute to the planning and execution of in-service training
programs for the school media staff and faculty.

PLANNING AND EVALUATION

Defined: Flanning is the design and methods for achieving the goals of
+he school media program involving the identification, inter-
pretation, development, implementation and evaluation of all
the inherent components of the program. It incorporates
assessment , analysis, synthesis, evaluation and recommendations
for program developument based upon unique educational goals
and objectives of the district and schools.

Behavioral Objectives:

1. To determine the philosophy for the media program with the members
of the educational team.

2. To convey the generic components of a school media program.

3. %o assess the current status of the program through observation
and/or planned research.
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h. To anslyze and relate the assessment ot the educational objectives
of the school.

a. Identify the population characteristics and needs
both for school and community.

b. Identify goals of the community ., school district and
school.

c. 'To identify objectives of school's learning program
and apply them for the development of the school
media programe. ’

d. Identify the specific components for school media
program.

e. Formulate guidelines for the development of the
school’s media program.

£. Establish short--term and long-—-range goals.
5. To communicate the analysis of the assessment.

6. To identify a sequence of goals, methods, means and evaluation
to design the school media progran.

a. To define efficient ways for incorporating the goals,
methods , means and evaluation into a programe.

b. To formulate policy and establish priorities for
recommendations on hudget, stafrf, facilities,
collections and equipment necessary to implement

- the proposed school media program.

T. To reevaluate the operational strengths and weaknesses of the
program in order to plan for inprovement.

a. To achieve feed-back from students and teachers

through surveys, tests, conferences, observation and
informal means.

b. To process and act on the feed-back from students
and teachers.

—

c. 'To modify and revise the school media program when

necessary, with due regard to the originel and/or
changing objectives.

106



101

LEARNING AND LEARNING ENVIRONMENT

Tefined: Learning and learning environment consists of the knowledge,
abilities and attitudes assoeci ;ed with curriculum;
learning theories as they relate to human growth and behavior;
and strategies for teaching and learning within the 1life-
space of the individual, recoganizing the home and the total
community &as contributing elements in his education.

RBehavioral Objectives:

1. To apply principles of learning theories as they relate to human

growth and development in helping the learner pursue individual
search and inquiry-.

5. To recognize that the learning environment encompassSes the total
l1ive—space of the individual.

3. To plan fearning experiences with educational staff utilizing
a knowledge of learning theories and learning strategies.

h. To evaluate, utilize,

and design media technology to facilitate
learning.

5. To participate in curriculum design and construction as a full
member of the educational team.

6. To relate media +¢ methods of instruction and curriculum design.

7. To participate in a continuous program of assessment and evaluation

of the curriculum content to determine ijts effectiveness in relation

to the objectives of the educational. program.

8. To interpret the goals and functions of the total media program
as it relates to a variety of audiences who support learning.
e.g. School Boards, P.T.A., Civic organizations, and industry-

o, To provide‘media for learning within the home and family setting.
10. To define and communicate the role of the media program in
relation to the goals of the family and school.

31. To involve the members of the family unit in

+he accomplishment
of the individual learner's goals.

12. To recognize and identify the potential of human, naturel,

industrisl. and cultural resources +to extend the learning
environment.

13. To supplement the media resources of the school me

dia program with
community rescurces.
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a. To plan with others for the wtilization of community
resources.

b. To support and contribute to mass media programming.

c. To organize and distribute information about
community resources.

1k. To design pPhysical settings conducjive to self-directed learning.
15. To utilize the influence of peer groups in designing learning
experiences.

16. To interpret the influence of adult models in developing attitudes
toward learning.
RESEARCH
PDefined: Research as a process is searching, documenting, evaluating,
and applying information. Research as a product is a body
of recorded and documented knowledge. The process and
product of research are integral parts of all aspects of

+he school media program.

Behavioral Objectives:

1. To recognize and identify a need for research in the sichool media
pProgram. .

2. To identify and differentiate among research methods.
3. To locate vertinent research.
k. To interpret findings of existing research.

5. To determine the need for conducting research related to the
school media program.

6. To design and conduct research.
a. To design a research plan.
b. To state hypotheses.
c. To selsct a method.
d. To gather date.
e. To organize information.
f. To assess information and draw conciusions.

7. To evaluate and apply research findings for the improvement of the
‘ . school media yrogram.
Q .
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Appendix V

OUTLINE FOR DISCUSSION OF CURRICULUM-CONTENT

The morning group sessions were devoted to recommending essential
areas of emphasis within broad curriculum areas tentatively identified
as required for the education of a media specialist.

The areas considered are 1isted below, preceded by the explanation

given to the groups.

Discussion: The broad curriculum content areas listed on the

sttached sheet have been tentatively identified as a requirement for

the education of a Media Specialist. Within each of these curricular

areas what do you recommend for the essential areas of emphasis? If in
your discussion your group wishes to make additions, deletions or

changes, please feel free to incorporate such modifications in your

recommendations.

T. HUMAN BEHAVIOR: DEVELOPMENT AND INTERACTION

A. Psychology of learning

B. Psychology of development
C. Basic Sociology

D. Group Theory

®. Organization Theoxry

F. Instructional Systems

G. Communications Theory (includes perception theory)

H. Media Strategies for T.earning

I. Budgeting Techniques

J. Evaluation Techniqgues

K. Education Specifications for Facility Design

I,. Interpretation of the Media Program to the Total School
Zommunity

IT. MEDIA

A. Selection

B. Organization

C. Physical Arrangement of Facilities

D. Information Retrieval

E. Production Techniques

7. Interpretation of the Content of Media

G. Integration of Media with the Curriculum and Extension
Beyond

H. Curriculum
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TI.
J.
K.
L.

Teaching Methods

Learning Theory

Behavioral Sciences
In-service——Instruction and Method

ITI. LEARNING AND LEARNING ENVIRONMENT

A.
B.
Cc.
D.
E.
F.
G.
H.
TI.

Education Psychology

Social Poundations

Instructional Systems

Curriculum Application

Home , Family and Commuaity Life

Physical Settings and Layout Designs Trends
Environmental Planning

Research snd Evaluation Technigues
Interpretation of Media

IV. PROFESSIONALISM

A.
B.
C.
D.
E.
F.
G.
H.
T.

g
K.
L.

104

The role, function and philosophy of the media specialist

Principles and practices of education

Media Resources

Teaching methods

Total code of ethics

Professional responsibility

Learning theorxry

Guided field experience

Continuous evaluation and professional development of
the individual and the profession :

Provide and protect the students'! "right to access"
In-service

Utilization of research

V. PLANNING AND EVALUATION

A.
B.
C.
D.
™

Al e

F.
G.

H.
I.

J.;

K.

L.
1.

N.

Group Dynamics

Knowledge of Learuing Skills and Educational Psychology
Communication Skills

Edusational Statistics

Educational Tests and Measurcements

Survey and Research Techniques

Design, Construction and Validation of Instruments for
Assessment

Interpretation and Application of Research Findings
Comparative Analysis in Parallel Research Studies
Systems Analysis as Techniques for Planning

Design, Execution and Evaluation of Pilot Projects

and Programs

Manpower and Cost Analysis Systems

Continuocus Assessment before Evaluation and Diffusion
after BEvaluation

Techniques for Mediating Curriculum
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Vi. ERESEARCH

A.
B.
C.
D.

E.
F.
G.
H.
TI.

Statistics
Research Procedures

105

Research Bibliographies and Interpretation of Research
Practicum Research Project with Emphasis on Procedure

rather than Resulis

Message Design for Cemmunicating Research Results
Lezrning Theory

Human Relations

Team Research

Potential of Information Storage and Retrieval

VII. MANAGEMENT

A.
B.

i
7 .

D.
B.
F.
G.
H.

I.
J.

Philosophy and Principles of CGenersal Management
Group Dynamics and Interpersonal Relationships
Job Descriptions and Staff Utilization
Interpretation and Application of School Law,
Goveriment Educational Agencies and Local Policy
Techniques in Organization, Administration and
Utilization of Medisa

Program Development in Services, Instruction and
Guidance

Systems Analysis and Design

In-service Planning and Execution

Design of Environment for Learning

School Finance
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Appendix VI
REACTIOHTATRE. ~ .-

In the afternoon group sessions, the conference participants were
given a list of thirty-one statements, which they were to consider and
discuss. Renclions -to each statement were to e indicated by checking,
in the space provided, ‘'Accept,’ "Reject,” "No opinion," or by a
written comment.

The statements are given below, preceded by on explanatory note as
to their source and nature:

Resctionnaire: Unless otherwise indicated, the following statements
are extracted from field reactions to the proposed TASL Certification
Program. Synthesis =nd paraphrasing was sometimes necessary in the
interest of brevity, but a serious cttempt was made to retain the
original context. Your commenis.- are of utmost .importance.

1. BS8tudy and re’ ‘inition of certification regquirements- need to.be
undertaken in the light of currently accepted objectives of media
ceuters, O services performed by media -specialists of “types of - -

positions in centers having more +han orne media specialistg ....
: .Standards_ for 'School Media Programs : .

2. As in the matter nf w»rofessional education, the problems must be
resolved concernlnv the -dichotomy:of certification---cne - for school
librerians end one for audiovisual specialists. Some kind of
certification zllowing for -all the variant patterns that have been
recognized seems essential. %his not only would speed the develop-

.. ment of unified medis centers but would also help to correct the
serious man--power prrblem and promote recruiting.

Ibid -

3. YA. danger of “the undergraduate programs in librarianship is that’

they tend to concentrate on skills, techniques and routines most R

readlly mastered in ‘the undergraduate classroom, rather than on the -
philosophy of library service and the.professional aspects of the.
_ﬂdlsc1p11ne.

4. "Until some title or certificate can be devised which will indicate
-+ .. the holder of an undergraduate degree’ in 11brar1ansh1p is a technician
or aide.but not a fuily gqualified librarian, I think the Association

c=lL (ALA) will be 1oath to-put its official seal-of. approval . on-the: under-

graduate program. '
Asheim. ’ R S e
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10.

11.

13.

k.

iUndergraduate courses in library science, leading to the Provisional
Certificate, would permit decisions concerning career commitments to
be made and entry level preparation started, and possibly completed,
during the undergraduate years when young people are most actively
weighing and sorting opportuniti=s open to them."

"Library education programs at the undergraduate level permits us to
attract youag people at a point when they are making career decisions.”

"Forced postvonement of entry into the field of school librarianship
until the graduste level would reduce the nuriber of candidates for
the program. This could well result :n a critical shortage if, as
suggested, the position of librarian should become a '"bonus' position
under the Minimum Foundation program."

"Bvery other profession has a foothold in the iundergraduate college.
Why should not the library also? Are we not losing out on some

good four year prospects by confining 1ibrary education to the 5th
vear."

"Making the Program of preparation strictly graduate level could
possibly create an even greater shortage of certified librarians
than is currently being experienced.”

"Can we justify undergraduate programs purely in order tc increase
the wumber of recruits into the profession?”

"I+ 80% of the entrants inte library programs come from the ranks of
trained teachers working at the post baccalaureate level, because

the requirement of a classroom teachers certificate as a pre-
requisite to librarian certification coupled with the decision to
disallow 2 library science minor as an academic area for certification
purposes virtually eliminated the possibility of combining library
certification with baccalaureate degree requirements."

"Both professional teacher education and professional likrary science
courses cannot be taken concurrentlywithin a bachelor degree frame-~
work , but does it matter which block of courses comes first. Which-
ever discipline is taken at the master's level will supplement, not
repeat, the discipline taken at the undergraduate level."”

"p concerted effort should be made to increase the flexibility of
undergraduate certificate programs for classroom teachers to better
accomodate the possibility of single teaching field certification.”

"Phe medivm-sized or large public library would only be able to
offer a clerical position to the individual whose library science
hours were undergraduate. The individual with graduate hours in
library science might gualify for the Juniox Librarian position if
he presented a planned program for the completion of the master's
degree within a stated pexiod of time."
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15.

16.

17.

18.

19.

20.

21.

108

“If & hours of the library science course work could be considered
common to the field of media education, then it would follow that
12 additional hours of 1ibrary science and 12 hours of media education

would provide a viable program for the training of the school media
specialist.”

"The undergraduate minor or major, common in library science, is

rare in audiovisual education. Integration of the two programs would
seem to present difficulties."

YA significant <umber of graduates with the undergraduate library
science major later decide to go into school 1libraries, and then
+.Xe their required education courses. If they <ould not use ‘their

undergraduate 1ibrary science credits they would be lost to school
librarianship.”

An introductory program of education for 1librarianship may legitimately
be given at the undergraduate level, but the amount of such work in
library science shall not be so great as to 1imit seriously the

amount of general education .... ALA Standards for Undergraduate
Library Science Programs, 1959.

tgertainly, in my experience at 1s5rary School,
we mupsh preferred a good student from a good college with no
introducation to 1ibrarianship, than most of the students with
undergraduate library courses who rather expected a reduction in
their program in recognition of their professional course work."

WA truly respectable professional program nmust be firmly grounded
in General Education, and not merely provide certain special

techniques and skills. This is not a problem of librarianship
alone. '’

TLibrary education must be built upon sound intellectual foundations,
but at the same time it cannot ignore the vocational skills needed
in the practice of 1ibrarianship. The vocational needs of the
profession are great, and the skills not difficult to recognize,
but their intellectual content is often obscure and subject to
divided opinion. We suggest here that this intellectual content is
just that aspect that does stand the test of time. For education
to respond solely to today's nerds may result in failure to produce
tomorrow's leaders, SO the search for proper T'oundations is more
than academic interest.

Don Swanson. The Intellectual Foundation of Library Education- 1965
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22.

23.

2k,

25.

26.

27.

109

“There is no particular penalty uvon the person who manages the
Provisional Certificate within the framework of the undergraduate
degree. He then may complete the Master's program with 30 hours
study beyond this degree. The penalty falls upon the individual
who adds 18 undergraduate hours for the provisional certificate,
and then decides to pursue the Master's program. True, some
colleges allow graduate credit for 6 to 9 semester hours of upper
division work, but the time limitations of the Master's program
often negate this advantage."

"The many single purpose library science departments in colleges of
education are in an excellent position to administer a coordinated
media prugram. If 12 hours in librarxry science were to be offered

at the graduate level and integrated with graduate courses in media
education, the resulting MEd degree would provide gualified pro-
fessional personnel for gchool media centers. ('"This comment reflects
the opinions of several individuals, who also pointed out that
position requirements for school library science'" or Graduate of

an AI-* accredited school' [sicl).

"It is our sincere belicef that a few technique courses, taken at

the undergradusate level at the expense of some parts of the student's
liberal educaticn, will not provide us with the kind of professional
librarisnship that librarianship needs and that library users
deserxrve. And when those library users are school shildren, the need
for truly knowledgeable and professional librarians is likely to be
greater rather than less."

"There is an aspect of recruitment which many librarians seem to
overlook. Recruitment is not merely the shanghsdi.ing of any body
that can be lured into library work. It is a selection of those
best qualified to worlk on a high level, and to improve and enhance
the profession. In other words, recruitment is as much concerred
with keeping out those who should not be in, as in attracting the
best."

"The requirement of courses at the ''Graduate level'' does not
necessarily assume that isdividuals will either need, or want, to
meet CGraduate School requirements oth~r than that of the Bacca-
laureate degree. Enrollment in courses and Graduate credit can be
obtained on a "'non degree" basis."

"The title '"Librarian' carries with it the connotation of
"Professional" in the sense that professional tasks are those
which require a special background and education . . .

Positions which are primarily devoted to the routine application
of established rules and techniques, however useful and essential
to the effective operation of a library's ongoing services,
should not carry the word "Librarian" in the job title.”

Library Education and Manpower... ALA Poliicy Proposal, 197C
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28.

29.

30.

31.

32.

“"Course content for a provisional certificate should contain
basic courses in iibrarianship ... For example, materials
selections should not be 1imited to a study of sourcss
specifically for elementary and secondary school media centers.
School librarians should be able to move into positions in junior
colleges and public libraries or into supervised professional
positions in wniversity libraries.” (This comment accompanied
the suggestion that the 18 hours of library science for the
provisional certificate be texen either on the graduate or under-
graduate level.)

"The recommendation of the STANDARDS for a unified prograu Or a
coordinated program leading to a joint degree may deprive the
“hew" school media specialist of the security of the professicnal
library degree as an insurance pollicy against the time he might
wish to switch to public or college librarianship. Since I
strongly believe that only the individual who is vitally interested
in the educztion of children and youth is gquaiified for school
library or medis serive, the possible loss of manpower and
recruitment problems do not trouble me."

Margaret H. Graszier.

Library Trends, April, 1969 .

"Regardless of the form of the final Certificate Program, We urge
that all programs »e articulated so that library practitioners may
change from one type of library to another and students may move
readily from the beginning 1ibrary courses to further professional
library education.™

e recommend that the Professional Certificate be given only to
those persons with a master's degres. (Degree may be either in
lipbrary science or education.) [A prior statement opted for 12
additionai hours in library science at the graduate level, whiclhi,
with the 18 hours for the provisional certificate (graduate or
undergraduate) would total 30 hourss of library science].

"professional certification should be based on a minimum of an
additional 12 semester hours of library science at the graduate
level."

The argument that high standards of certification will thwart
recruitment is often used in an attempt to lower requirements.
Although this argument may appeat veric in the light of unfilled
positions around the state, it is questionable for the professioi
to support the certification of inadequately trained persons,
since poor library service may be a greater dissexrvice to boys
and girls than no library service at all."”
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34. To school librarians need the same core courses as college librarians?
School librarians say "no.” There is increasing pressure to treat
school librarianship-as a separate discipline of almost egual
stature with the rest of the librarianship. School librarians
are said to need a separate curriculum, partly because of the
extensiveness of the children's and young adult literature with
vhich they deal, because cof their concern to learn more <. that
literature than adult speeialists learn about theirs, and because
there is now a rapidly increasing per cent of school-bound students
in the library schools. It seems clear that such separate treatment
is increasingly common and that this trend will continue with school
as well as other specialties, alsc.

Richard Darling in
Drexel Library Quarterly

35. "This whole approach is wrong. We should be working on a unified
certification program which will relate to the personnel required
by the unified media program in the schools."
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Appendix VIT
DIRECTORY OF PARTICIPANTS

Alexander , Elenora

Texas Teacher Certification Committee. pivector, Instructional
Materials Services; Houston, ISp

Ard, Katherine
Field Services Division, Texas State Library, Austin

Boyvey, Dr. Mary
Library Program Dirctor, Division of Instructional Media;
Texas Education Agency, Austin

Brooks , Dr. Roger L.

Dean of the School of Arts and Sciences, East Texas State
University, Commerce

Bryant, Mrs. Rita
Tlementary Education, Rast Texas State University, Commerce

Burke., Dr. John
Department of Library Science, Last Texas State University, Comuerce

Chen ., Ming Huan
Department of Library Science, East Texas State University, Commerce

deCordovea., Mrs. Frunces
School. of Library Science, Texas Woman's University, Denton

Dixon, D. Genevieve
Director, School of Library Science; Texas Woman 's University, Denton

Doraldson, David
Department of Library Science, East TexasS State University, Commerce

Dougherty . Charles

Education Service Center,‘Region XTI . Coordinator of Media Services,
Fort Worth

Echols, Ciyde Dan

Certification Committee TART. Tarrant County Junior College,
Fort Worth

Tleming, Mrs. Ann

Director, Department of Library Science; Sam Houston State
University., Huntsville

Franklin, Mrs. Catheryne
Graduste School of Library Science, University of Texss, Austin
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urman , Hazel
School of Library Science, Texas Woman's University, Denton

arcia, Ed
Audio-Visual Center & Education, fast Texas State University, Commerce

Jrubb, Elizabeth
Instructor of Library Science, Universit -~ of Texas, El Paso

laliaday, Dr. D. Whitney
President , Bast Texas State University, Commerce

Tatchett, Harold
Audio~Visual Center & Education, Tast Texas State University, Commerce

Hawthorne, Mrs. Dorothy
Department of Library Science, East Texas State University, Commerce

Highfill, Dr. William
Department of Library Science, Bast 'Texas State University, Commerce

Jones , Lee
Audio-Visual Center & Edr.cation, East Texas State University, Commerce

Kennerly, Dr. Sarzh Law
Department of Library Sexrice, North Texas State University, Denton

Kerr, Donald
Department of Library Science, East Texas “inte University, Commerce

Kozialek, Gerald F.
Media Consultant: Education Service Center, Region XI; Fort Worth

Kunkle, Dr. Josephine
School of Librery Science, Texas Woman's University, Denton

Land, Mrs. Lois
Certification Committee TAET. Director, Learning Medie Services;
Houston

Lanmon, Linda
Audio-Visual Center & Education, East Texas State University, Conmmexr ce

Tedlow, Mrs. Elaine
Department of Library Service, North Texas State University, Denton

Lewis, Mrs. Zella
Coordinator of School Libraries, Tyler

Tilley, Dr. Dorothy
Head, Department of Library Science, Bast Texas State University.,

\ Conmerce

ERIC

IToxt Provided by ERI
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Lipscomb, Gecrge

Director, Division of Instructional Media: Texas Education Agency.,
Austin

MacDonald, Mrs. Zula Zon
Director , Department of Library Science; Baylor University, Waco’

McGuire., Dr. Alice Brooks
Graduate School of Library Science, University of Texas, Austin

Meyer., Dr. Richard C.

Aice President of Academic Affairs, East Texas State
University, Commerce

Miller, Dr. Irvin Bennett
TAET Board. Cooperative Tducation Department, University <. . .uston

Moore, Mattie Ruth
Library Consultant, Dallas, IsD

Moss, Dr. John F.

Assistant Dean-School of Bducation, East Texas State University,
Commerce

Murphy , Dr. Beatrice

Director and Head, Audio-Visual Center & Education; East Texas
t . .State University, Commerce

Nelson, Dorothy

Audio-Visual Center & Education, East Texas State University,
Commerce

Nelson, Mike

Audic~Visual Center & Bducation, East Texas State University .
Commerce

Nicholas, Dr. Dr ald L.

Committee on Certification TAET. Curricului and Instruction
Department, University of Texas, Austin

Nicosia, Alfred
School of Library Science, Texas Woman's University., Denton

Pope, Dr. Billy
Consortium Director: Education Serviece Center , Regions Vii, VvIiit,
X, and XI; East Texas State University, Commerce

Powell, Mrs. Louise

Media Libraxry Certification Committee. Gz il1le State Sebhowil,
Gatesville ‘
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Ryan, Dr. Suler
Dean of School of Education, Sam Houston State University, Runtsville

Standley, Mrs. Grace
Department of Library Science, Sam Houston State University, Huntsville

Thomas , Dorothy
Department of Library Service, North Texas State University, Denton

Thompson, Doris A
Department of Library Science, Baylor University., Waco

T+ mpson, Mrs. Kathryn F.

Certification Committee TAET. Learning Media Services, Spring Branch
Schools; Houston

Thorne, Mrs. Bonnie
Department of Library Science, Sam Houston State University, Huntsville

Thiall, Price . )
Audio-~Visual Center & Education, Bast Texas State University, Commerce

Titus, Dr. Robert

Certification Committee TAET. Audio-Visuel Center & Education,
Fast Texas State University; Commerce

Truax, Dr. William
Dean of School of Education, Rast Texas State University, Commerce

Wzlker, Waurine

Division of Teacher Fducation and Certification, Texas Education Agency,
pustin

Ynfante, Glendsa
Audio~Visual Center & Educsiion, Bast Texas State University, Commerce

Zacher, Mrs. Marlene
‘Department of Library Science, East Texas State University, Coumerce
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