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INTRODUCT1ON

Genosis of the OSTI-SEA project
The project was conceived as a result of the growing

consciousness of the Bditor of Socioloamy of Fducation Abstracts

(SEA) that as a service SEA had set itself a task which is
steadily incrcasing in complexity and size. Public and
acadenic awareness of the ccﬁtriﬁuti@n which scciolégy can nake
to the.sgluticn of educational problens is growing. Conversely,
sociologists are beconing nore iﬁterested in the contribution
which the study of eduzaticnrcan méke to the deveiopggnf of
sociology. These two trends arc reflected in an increasing
volume of research and Wr1t1ng on the subject.

There is sone eviaence that SEA has contributed both tc the
volune and to the quality of the British literature and it is
still 1up@rthn+ that the service should be looked upcﬁ:as,a neans
by whlch the sociological quallty Qf educatlanal research is
raised.

At the sane tlme the ccnceptual 1nd meth@dologlcal gquality
of sociological research is developing. | Older ClasglflcatanS
rare no 1cnggr adequate. | |

SEA was L@Signeﬁ prlmarlly as a current awaienéss service.
It was!a serv1ce by subgect speclallsts for sub;ect speclallsts.
.We are nGW CGnSGlQuS of new ﬂemﬂﬂds as the nupber and variety of
;cllents 1nsreases. SEA has qulckly Passed through the 'anateur'

'_phase in’ wh1c:h acac‘lémlc DTgE.I‘llSEIS e:rplolt themselves in order

to meet ‘an 1mportant and immedlate need as they perce;va it.

It was clear that ihe serv1ce should be 6eveloped as a tool

11



2
for retrieval. The exact nature and direction of development
however posed najcr questions to which existing experience and
research could givé no guidance.

The Ecitor therefore took the initiative of seeking
' discuééiéﬁ with OSTT and, as a result of an encouraging response,
a proposal for a three-year project was submitted in which 'the
ain oflﬂhe research will be to develop a sﬁstem which will neet
the inforration needs, Pnttérns of enguiry and preferences as to
type of service of its users'. In the pieparaticn of the
propésal experts such as D. J. Foskett and M. B. Line were
§alledbupcn for advice and contributed substantizlly to our
thinking. | | |

Tt was known by sumner 1968 that OSTI were prepared to
smpport the wcrk. St uross College, Oxford, also becane
1nterestei in the project, and it was agreed that suogect to
spprgval of the person app51ntcé, %h% pcst would carry with it
Fellowship of the College. Ad@itionally, St. Cross is unique
anengs? Oxford colleges in having arrangenents for on-line access
to the Atlas Conputing Laboratory aﬁ Chiltern, a facility nost
veluable to this research. A research officer (Miss V. Winn)
was appolntec in September an& began work in DeGEﬂbar 1958, under
the direction of the Eéltar, Tr. D. F. Sw;ft. Mré. P. Jackson
waé appolnted as Research Sacretary in Octobe? 1968. .

A Steering Committee was in the ﬁeantlde set up consisting
of the “@llcwing: A, Macgregor, USTI; H, Line, Bath University
 §f Technology; Professor Wf:A;.L.,Blyth; ﬁﬂive#sity of Liverpool;
M. Craft, University of Eﬁ:g'te:; and D;A J. Toskett, University of
Londog,Iﬁstitute af Eéucéﬁiéﬁg | |

The research proposal (see Appendix.A) outlines the intended

if



3
content of the project. 4 tine schedule was incluced but, in
view of the fact that the rescarcher could not take up the
appointment as soon as was hoped, this, with the approval of the
Steering Coimittee, was nodified. Stage 1 work will now be
cbmpleted.at Easter 1970 when as an alternative to. o scries of
inter%iews, a number of experts have becn convened for a 'seninar!
consisting of nanel work and discussion in Oxfordil

Detailed planning

ié will be seen that th@_brief wa% very general. The
zeariy'mcnths were therefore devoted in large part to (2) a nore
exhaustive study of the inforpation literzture than was possible
at the time of preparation of the proposal, (&) detailed planning.

It hns been considered unnecessary to preface this report
with a survey Df the literature. A recent reading, in draft,
of the conprehcnsive survey being prepared by M. Brittain of the
- INFROSS project at the Bath University of Technology (Infcrmation
Requirenents in the S@cial Sciences), shows that the work
relevant to ours is substantially covered in this volune. We
have therefore confingd ourselves to citing at appropriate points
when a given pieqe of work is pertinent to a particular problen.

With regard to planging, ?he main task in relation to Stage
1 was to iﬂentify.the-mcst important questions and to evolve
strategies for collecting‘déta to enablgzusrtﬁ anéwe; then.
There was a gieaf‘dagl of grﬁug@sﬁc cover, and it seemed desir-
able telafteﬁgt‘fé stgd& as nany aspects of the service as
“hiposéiﬁie,even if only in a general way, rather than to look at

- selected aspects only in ﬂgtail, A pa:ticula:rpggﬁleq"has been

. 1... Tt was/hoped to hold this seminar in September 1969 but this

proved impossible.
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cducation/of sociology).

411 the studies are based, as is SBEAL itself, on the notion
of reliance on the judgnent @f'experts in the field. In the
étudy of the présent sgrvice, for instance, it is undecrstood

that there will be aifferences in judgment for éifferent valid

reasons. The object is to attempt to assess the extent ‘and
understand the reasons for differences. This im necessary in

ofdar té see how we nay best achieve a comprcmisé between the
consistency necded for practical feascns and the desire, for
.intellectual reasaﬁs, gr{e] reflect the thinking of éi;@rts about
'fﬁei§ Qwﬁ 1i terature. |

Sinilarly in the consideration cf user needs, althcugh con-—-
textual cata on sgclgléglsts and educat;@nallsts is available
(data colleci.1 by the INFROSS teaﬁ), it has still been deslrable
tovstudy sociologists of educatlon as a ﬁzcup- Thelr acacdenie
habits, prablems anc neeés are the bas;s on which we ha ve to
worlc,; and even then it is nét fron the v;ews of a',g;?esentative
range of such sgecialisfa that “we nay derive definite gﬁidance.
S@eciéily selected gréupsAﬁf expééts; gpeaking for the 'best!
'iﬁférééts dfv£5é‘fielé, afé:felf-fé be required fcrgthis puUrpoOsSe.
) One ccn33quénéé'5f this approééh is unfcrﬁtnéfély that we
‘have a feiativélj snall ﬁcpﬁiatioﬁ with which to work. This
Qay'beuén“aﬂ#antage in that a ceﬁsﬁs rather than & sample pay be
téken;  On tﬁé cthéfTﬁané, since there is ﬁ considerable nunber
Df 1mportant po;nts to con51der in éetall,'cur denands on the

tlme Df these people cauld ba such as dr&stlcaliy %o 1Qwer the

response rate',_v The plannlng of the stuﬂles had to take thls

Y A



consideration into account.

In relating the viewpeints both of users and of abstractors
(who serve the discipline from within the Aiscipline) to the
practical situation (i.e. the nroduct and the service as an

orrrhisetic, ). an atternpt has been made to study the problenm in
» T y P

a broad contoxt:

Figure ‘1 : Factors in-luencing long-term planning of SEA

*?f4¥-
3Planning of « -~ ey Discussion e ——sTdeas for
teaching or research (—3& Development T -S%A
N i %V 7 s 4 ﬁ;
Actual demand for ~} More need Deductions
informnation %far infornmation about need
L [ |
A7 . b
Sources of supply, 1 ﬂjproéed Translation
L-Librariea, services .Lﬁlerary facilities into 'new' SEA
| ”such a§rSEA é#g. s _ etc. P ] e}
i T = = " = = - \!‘i T = = 5,,-‘ -

At the sane time cur attention has also been focused in
detail on the SEA service in both its intellectual and practical
aspects: ' P '

Tigure 2 ':  SEA as a systen

Mhnageﬁéht

7;”1,,,,, ] 1 el = v . : —
Stage 2 ____=§q§§ Usex Ba. l{ “|Finance N
7N l ineeds  Aips| p— , ¥

. 1Legal factors

P A

tActgallusul o . | SEA }Féfgamon

1|— policy etc.

ECTIRIETUR B S . _
jof SEJ ——— — s —
N . Lj*_fgf'fzréduat? _,Organisation elec.]

| Coverage - Procedures }\
ilRepresentation 7 (intellectual i

of dccuments,_
Intellectual ~

elerical

~ De Velcpment

ﬁh

. ersomnel
Stages ‘ ?rggn;satlcg T
1&3 ¥|Physical present “i--——“BEquipment .
,”cantextr. H ) L i

0STI Inveatigationv ' N@t 61rect concern of OSTT

'suhere of interest e ;nvestlgatlcn but to take

account of
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The arcas for study as represented above however do not forn
the boundaries of the studies which are organised rather by user

as follows:

Figure 3 : Type of infornation obtained iun nain
Vstugles (excludins “ocunentary vnalvscs)

College of Ed,. sociologists of
education (largely excluding
d. e. T. and g,)

A User needs .

Univeraity socioclogists of educ-—
ca?icn (excluding d. e. f£. and
g.

Librarians

Usera of biblicgraphiecal

Drganisatio:'; b enquiry service
E Physical A; L L\ ~we Advanced students in sociclogy
FPormat - : of education

Se%fﬁselected group (exeluding
£.

~ 7. Abstractors

For the general context of the investigation see Appendix B,
which contains an infornmation paper, addressed to users; on the
particular problems of access to information in the sociology of

education.-

The reasons fcf studying the present servica afé'fa discover
how the broad pollcy lines establlshed by the E&ltDr are inter—
preted bngontributors to SEA, anﬂ to éescrlbe the effects of

theiéystéﬁ'ss‘that péssiblé”effeC%S*Gf-POliEy change can be

gauged. ... .. _.
The system is partly decentralised. . Journé;ls,; once

selecteé for‘i, lu51cn by the Editor 3re farwarded direct fronm

publisher tG ab tractor, and Qeclsicns tG abstract and on forn of

H
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4
abstract are the:respansibility of the abstractor. Books are
selecteé by the Books Editor; these are received in the officse
for allocation end forwsrding to abstractors; in sonc cases

suggestions are nacde as to forn of abstract bu there are no

l’ﬂ

sten,

i

general guidelines. The flow of raterial through the sy
wnce an instructién is given to 'obtain for SEA', has been
initiatecd an@ controlled without supervision by an 'adoinistrat-—
ive gssiétant‘, who also prepares copy for the printer. There
is thus =2 large neasure of ﬂelegaticn of authority.

This Celegation of authority to abstractors has been a
natter of principle as well és neceasity. fibe tractors are
acadenics and it was felt thatlthe service could in sone real
lséﬁS? repfeégnt the éiscipline. Tt is true that the naterial
'covered' by each abstractor was realiséé to be only a very snall
part of the whole aﬁd £hus fhat‘}iesisicns' rnight be 1V iased.

But 31ncé; as academics; abstracforé!have a lnowledge ~f the
1;terature rather Wl@er than that derLVEé fron the nater 1

abetraﬂted for SEA, it may be argued that collectively tizir
decisions ?eyresent a reasonable approxination to the 'best!
éeqisicns;

Varigus factors:ccnfrihuta to moke this argument less ~' .y
to support now than in SEA's early ddys. The coopany of
abstractors has nore than doubled and whereas nenbers of the
original group were nostly fairly closely acquainted with each
other and shared common aims in-agreeing to participate in SEA,
this is less true today, and abstractors are less able to work
as a ‘tean'. Additionally the numbers of those engaged in the
saclolggy of education was then relatively small and the

abstractcrs probably nueh more repregentative of their colleagues

14



8
than is the case tc . The introduction of abstractors fron
overseas has no coubt tended to blur the original focus.
| Abstractaré are!naw too less able to keop a complete overview of
the field (even with the aid of SEA!) to which they can relate
their iﬁdiviéual decisions.

With regard to administration a nojor change was the
inclusion Ofvbocks in addition to jcﬁrnais, anc the appointment
to the editorial staff of a (voluntary) Books Editor. Policy
with regard to hooks was necessarily sonewhat ifferent but,
working within the sane Depar*tnent, close consultation with the
Eiitcr has Dbeen possible. Additional office work as the
seivica grew brought the appointment of a full-time clerk, and
another factor inpingeing upon realisation of policy ains.

Contrcl is exercised at the outset, in inviting appropriate
people to collzhorate in accepting offers of halp, and in the
final analysis by the right of veto. The situation %o be
inveétigated is not one in which exercise of’juﬂgmentlis°in any
way questioned bﬁt rafﬁer éne of varyiné pérceptions of aims.
Hunan error ié:aisa inevitable. The situation has been
recagnised‘as'héving ybtential dangers. Tt is intended’ to
appoint an Assistant BEditor to co-—ordinate and ensﬁfe'éiﬁgleness

of purpose and vision.



Figure 4 : [The organisation of the SBEA service
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CHAFTER 1

COVERAGE OF SEA

Backaround

In am ares such as the sociology of e&ﬁcaticn it is far from
easy to describe simply the coverage of a service eithexr in terns
of polliey or of practice. SEA's aln is to offor wide coverage
of published material relewant to the study of the éocielogy of
edueation. ‘ The field is neither wholly pure nor wholly applied _
(those working within it may be concerned either simpiy with
ImowIedge as knowledge or with providing information which may be
of immediate practical value). It is not simply academic dis-
cipline oriented, nor is it essentially problem centred.

Perhaﬁs it nay best be regarded as group oriented. In view of
+he hé?ercgeneity Qf our users, cevident in the analysiz given in
ehapter 3, Such a aesc“iption offers no elear guidance as to
precisely how 'relsvance to the study of the mociollogy of
education' ahould be defined.

There is no generally agreed definition of the conceptual
érea aociology of education; but it is adaquate for the purpose
Qf this investigation to equate it with the Eﬁciglﬂgﬂﬂél.ﬁnalysls of
education, a study aresa. There is less 1ik911haad of différense
‘of opinion, although the ‘boundary with the-genoral study of sduc
~ation in its aoccial asPéeia is Ey no means obvious.

The tarm 'eaucatlcn‘ is qpan to varying intarpretatzons
fnzmal/infcrmal, in educational/non educational settinrgs.

Perhaps a middle course is wost apprepriate for tha present
purpose,' a hroad ecnceptian embracing hoth fcrmal and informal

,educatlcn (inciuding,fcr aiampja,social laarning) but restricted

18
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to educaticnal settings (i.e. excluding familial socialisation
which would be regarded as another (closely related) area of study
vnder the heading of sociology, though no less central to the
study of the sociology of education).

The term sociology' may alsoc be used with varying and over—

lapping connotations. Two usages are in this context best kept dis-—
tinct. First, use of the term 'sociology' to include social psychol-
ogy and socio-—economic studies. We make a distinction between socio—

logical analysis of education on the one hand and social-psychological
study of education, economics of education on the other. Then, with
less Jjustification perhaps, 'sociology' is semetimes taken to include
social description; in the context of the study of education, thie

is more properly included here in the category established earlier,

historylcf education) may warrant separate headings.

relationshi
other areas

Figure 1:1 The of sociology of education to

of study

ion

— . e

Sociclogy Educat

Related / ..
sociol. | - : A Education
) -0 : - fBociol -
Gen. sociol. | ‘study studies\ in soc. 1\\\
thEQTY study ! areas ) Dfﬁl"' agpecta ‘,‘\gen.
II areas educatiod.  Other specific thought

~ Related
' ‘discéiplines
.o paychology

- ”déﬁ:-pgyche‘




1.3

These interloc'ing areas are all of potential relevance to

the study of the sociology of education. Material can relatively

reliably be assigned to these categaries% naterial offering
theoretiecal baclking or background data from the disciplines nmay
be readily assigned to ancillory categories. But SRA ism
selective in probably alI,aréas'ezcépﬁ 'sacioldgical studiea of
education', Its boundaries do not circumseribe a certain
nunber of these areas. Relevance is not to be defined sinply in
ternma: of the subjeet‘mattér dealt with in a given document, nor
is Tow/no relevance necessarily syronymous with marginality/
absence of subject interest. There is another kind of relevance
'indirect?! or 'substitutional'; & margina} document which has
nothing to do with the sociology of education may be as valuable
in the study of the sociology of cducation and as essential to a
worker on the field, as a document of obvious relevance in termé
both of subject natter aﬁd'apprcach.

Figure 1.2 Types of relevance

Suﬁstifutional

Central . Marginal _ - Relevance
_ Work actually in|{ Analyses of the | Models for the
- Soeiol.| the soc. of ed. '| context of educ. | aoc. of ed.
Approach ) : - =
Non~ | Essential back- | Description of -
‘Soaiol,] -ground data = - } ‘the context of ’ -
- educ. . S




1.4

In addition there are also various other paraneters such as forn,
treatment, quality, lswval., whieh detlermine the usefulness or
importance of marginal, substitutiornal and non-sociological
naterial and thus SEA's principles of selection.

The description of coverage has been apyoroached in two ﬁays;
A sizeable sample of documents abstracted in SEA has been analysed
in some detail with regard to features on which there can be at
least a conaiderable measure of agreenent. Bach feature was
@oded twice (by a sociologist and by a Iibrarian) and for some
the process was repeated after z period of some weeks.  Agree-
ment to within 5% was achieved. (The coding schedule is to be
found in Appendizlb) Featurea of which aceount was taken were:
length of original; whether book or journal (and which jcurnal);
whether whole or some part of work; fornm (e.gs book or readings,
textbook, report ete.js area of study or perspective {(eeg. socio-
logy, sociology of education); specific topic; language. The
sample consisted of Vol.4 of SEA, the last complete volume at the
tine this study began. This data ensbles us to characterize in
sone detail the material we aéailwith, an& to Quantify some of
the problems Qf,which Wwe are cagsciousg

The ggccnilapprcach was taicqndﬁét a nuch ﬁare intenaive
study with selected abstractors in order to studytthe kinds of
evaluative judgnent that éiérﬁaae;raﬁi their effect, and to rolate
SEA material o the population of documents from which we select.

fhis latter work is reported on page 1.16.

Results of snalysis of naterial

Detailed tables were prepared (thesme will be made available

on request). These were summarised for the purposes of the



follewring aigcnsgigﬁ.l It éhazli be noted thnt the unit of
analysis is the ggiérof.ﬁhe.aﬁstracf, i.e, 1f a single chapter of
a book was significant enough to be accorded a aseparate abstract
itris treétéd as s separate ‘'iten' for the purpose of this
analysis.

Discipline perspective

Thg proportion of items which are sociological astudies of
education is surprisingly small (20%) and even if one adds in
social psychology of education (25%) thim still amounts to leas
than half the contents of SEA. The renainder is genéral educ—
atioﬁ (roughly another 25%), eccnomicé of e;ﬁcatién and rélévant
sociology (13% and 9% respectively), together with a few studies

in other areas. (For table see overleaf.)

An analysis by specific tcpié (focal topic cf each docurient)
was made. .  This has also been‘g;éuped ac#qf&ing tc'braaﬁ’
categories énd a summaiy prepared to show distribytion
over thg_ﬁgin_iiscipiine'ériéniaiiqns reprgségfed- Sﬁﬁdieé of
types of institutions, of educative groups, broad areas of educ—
ational study (e.g. comparative education), spoeial proeesses and
characteristics, and;ﬁSycholagiéél:sharacteii;tics are the largest
categories, ranging from 15% to 23% The samaftcpic_may of
course be- traated frcm a number af viewpaints. - The prepcnﬁerancs
of instltut1cnal studles is frcm the educatlonallst's standpoint.
There~are-no-studieswcfann—e&ﬁeational institutlcns; although SEA

has included a handful of such studies of groups, andrgiéQ of.

1. Data on eoverage by"languagé'is not yetﬁavailable;;J Datails
of +time-lag between puhlicatlon af erginal and publicat1an of

, ﬂbstracts will alsc be repcrted latér.

£20



TAHLE 1.1,

NUMBERS OF ABSTRACTS IN SEA VOL. 4
ACCORDING TO. DISCIPLINE ORTERTATION

Vol. 4 Soeciocl, Social EBEducation Ed. BEd.
of ¢d. payech, systen research admin.
of ed. pedagogy ete.

(1) 32(10) 33(7) 24(C7) 0(o) 13(6)
(2) 37(11) 39(8) 8(7) 3(2) 21(7)
(3) 33(9) 33(7) 36(9) 3(1) 23(6)
(4) 40(12) 32(4) 14(6) 1(1) 15(6)
242(42) 137(26) 93(29) 2(4) 72(25)

Bociol, Gen. soc. Fecon. Socinl lothropol.
sci. & ed. of od. hi=st. and od,
— o ofod.
(1) 15(8) 3(2) 38( 4) 8(4) 5(1)
(2) z7(8) 2(2) 25(12) 6(3) 1(0)
(3) z4(e) 4(1) cxx( 1) 3(2) o(o)
(4) x9(8) 1(0) 13( 4) 3(3) 1(2)
65(30)  10(5) 87(21) 20(12) 7(2)

Paych. - Pol. Gen. soc. Economics Social
of cla-, . -of ed, Scilence history
€x) o(o) o(o) 3(2) o(o)
(2) 3(0) 3(2) . 2(2) . . 1(1)
(3) &)  5(3) 4(1) - 2(2)
(4) 17(0) 3(1) 1(0) 1(1)
28(1)  1x(e) ' 120(5) 44) 9

o Social Psychéicgy Seeial Soéial Managenent
- enthrop. exel. =oc. psych. - admin., - study. -
pasyeh.

(1) ofo) o(0). 10(4) o)  2(2)
) o) o) x5 o) . 1(x).
3)y. 1(0).. ;. -0(0)- .- - 6(2) -1(1) . -2€1) -
(4) o(0).  z2(0). . 4a(x)  3(2) 1(1) -
 x(0) a0  32(12) 43 ()
S Figures in brackets are for books only

ERIC U1
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1.7
sosial prooscoog. Not surprisingly most of the work dealing with
psychological characteristics is viewed from a social-psychologi-
cal persrective. Most work in the economics of education is of
a general nature. (For table sece overleaf.)

Journal coverage

In analysis of journals covered was also prepared.
A sumnmary list, in rank order, of the 'top' journals  is merely
given here. (For table see p.1.9) There is of course only
one Jjournal devoted exclusively to the sociology of education -
even this does not show 100% coverage since although all full
rapers were absiracted certain 'communications' were not. Fox
the rest the proportion of articles abstracted does not rise
above 40% and there iz a very long tail as would be expected.
British journals are well placed; prestige American journals rank
rather lower. Educational journals outrank sociological journals
at the top, and British sociological journals tend to outrank
their American counterparts. Thia feature perhaps reflects a
greater interest in the sociology of education amongst British
sociologists. Journals outside the fields of sociology and
education figure hardly at all amongst our top journals but this
ranking is of course based on quantity rather thaﬁ qualitj;bf

material drawn fron individual j@urnals.l

1. - The 1968 figures are shown in the context of a four year

Peribd. There are of course many factors ﬁhiéh nay distorﬁ the

pattern: gaps due to3slip+ups‘dn the part of suppliewrs or.

abatractors; Ffluectuation in selection criteria; pressure on

spacé giving risge to. backlogs, ete.. It was relatively simple to

oy Bt

extend this analysis ovéer & longer period; other analyses unfort-

unately for reasons of time have had +to be restricted to 1968 alone.

Q i
{]{U: : v . .
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Average no. articles
per issue of cited
journal

Issues p.a. of cited
Journal
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no. of articlea in
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‘No. of articles in
eited Journal
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Balance between bhooks and journals

It is evident that there is a roughly sinilar balance between
nunbers of book and journal abstracts in each issue, but that this
is not necessarily represented in the nurbers of publications
revresented in each category. In the case of sgsymposia contain-
ing sets of separately authored papers, individual papers méy be
abatracted individually, but as in issue 4;'book§ of this type
and of sufficient intereat to nerlt this. treatment may not come
to hand for any given issue. The fifty-fifty allocation of
abstracts amongst books and journals abstracts which was. up to
volume 4 our aim was upset by issue 4 (roughly %-bocks/;gcurnalsl
probably due to a mounting backlog of journal abstracts.

TABLE i.4

NUMEERS OF BOOK AND JOURNAL ABSTRACTS IN SEA, VOL. 4

Bookse Chapters Journals: Articeles in
‘entire)t of books (whole issues) __Jjournals
Vol. 4

(1) . 58 38 3 a7
(2) 76 21 3 91
(3) 52 34 1 98
(4) 50 0 5 114
Totals 236 .93 22 390

In volume 5 policy has been altered to /% distribution.
The need for this is due in part at least to the addition of about
60 new journals to the list of those ‘'covered', and the change has
resultea in a rise from an average 3t to 45 abstracts per journal

in vclume 5. Since in general the gournals added tend to contain

1l Includ1ng “those treatea by fDGLSing on a partlcuiar Seﬁtlﬁn
. or theme but sattlng this in the context of the whole work.
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discursivs srticlezs on topics of current ox contruverasial interest,
this Eéy:repfeseﬁt:in seme sense a dilution of coverage, though
pérhaps more accurato representation of the total relevant liter-—
ature. th maj-eéually well be regarded rather as a difference
in coverage. Such 'current' topics are of importanée but too
newly pfaminent to0 have been thoroughly researched; Jjournal-
isticvtraatment may therefore be the best avallable. Thé increase
in numbers of abstracts per jéurnal nay aléo mean that a smallex
amounf of relévant work of a ﬁﬁre rigorous kind was found in
jeufnals previously covered ﬁut it igs in the main prcﬁébiy that
we are including nore work of & less scholarly Iind. |

Quality i= not something which could be directly measured
for the purpose of this analysis but to the extent that length is
aniiQQicaﬁQr of a 'solid' contribution to the literature the

proportion of items of .5 pages and under was about 12% in volume 4.

TASLE 1.5

ABSTRACTS IN SEA VOL.4 ACCORDING TO LENGTH OF ORIGINAL DOCTMENT

Short Long Short Long Total
Articles Articles Monographs Monographs
1-5pp. 6—25pp. 26-100pp. 101 +

) - me . w0 . . 2 a8 . 18

‘Potels - 9L 38 @ v cxee T3
R ' Figures in brackets are for books: alone

é‘ggsg



1,13
Anntheir indicator of quality is the natrre of the work;
about 17% was classified as beilng in some sense of genmeral interest
as contrasted with 'scholarly' studies (i.e. set within a theoret—
ical framework, fully documented, referenced ete.).
TABLE 1.6

ABSTRACTS IN VOLUME 4 ACCORDING TO TYPE OF ORIGINAL DOCUMENT

off. Text

Ref.

Readings Conf.

Papors bodks Reports books
Vol.4
(1) ( 4) 4( 3) (o) 10(10) 7( 5)
(2) (13)  10( 9) (V) 3( 2) 7( 7
(3) (13) a( 3) (0) 1( 1) 3( 3)
(4) (7 4( 3) (0) o( o) 15(15)
(37) 22(18) - (1) 14(23) 32(30)
Gen. background Pract. Reviews Bibliogs.
reading guidea of the lit.
Vol -
(3) 4(3) 0(o0) 4( 2) o(o)
(2) 3(2) 8(7) 9( 3) 1(0)
(3) 3(1) 2(2) 9( 4) 1(1)
(4) 7(3) .3(3) 4( 1) 3(1)
17(9) a3(12) 26(10) 5(2)
. Diggiphs :'Z;i;% 4 Critiques Proposals
Vol.4 o . ,
(1) 112(23) 36(6) 3(1) o0
(2) 111(27) ¥7( 6)  8(1) 1(0)
(3). 109(17) 35( 8) 2(0) - 2(0)
. (4)  103(13) 17¢ 7) - 3(0). 3(1)

C4zs(e0)  zos(e) 16(2) 6D

Figures in brackets are for books alone '
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In terms of treatment, about 40% of the raterial is classified

in categcries other than 'theoretical! and 'empirical!.

ABSTRACTS IN SEA WOL. 4 ACCORDING TO TREATFIENT

Theoretical Enpirical Factual Discursive

A = i i

Vol.4
(1) 7(3) 60(18) 32( 9) 59(15)
(2) 8(3) 64(16) 24(10) 68(32)
(3) . 7(2) . 64( 8) 35( 9) 61(24)
(4) 11(3) 64( 7) 20( 9)- 54(25)

Totals 33(11) 252(49)  131(37) 242(96)

Polemical Historical Mizxture Totals

SR s ¢ o, i

Vol.4 ,
(1) 17(6) 9(6) (i) 185
(2) 9(2) 10(6)  8(6) 191
(3) 7(1) 6(3) 2(2) 182
(4) 12(3) 5(4) 1(1) 167
Totals  45@2) - 30019) 22(10) 725

Figures in brackets are for books alone

The selection process

Backeround

Tt is inevitable that there should be individual differences
in selection practices'acrcss ogr_abstraefoés. Perceptian of
relevance in the SEL_epntext isfto a Yarge extent a matter of
evaluation. Indeed an abstractor's changing interests and comrit~
ments nay tend to undermine the ccﬁsisténcy of his own successive

judgments. Such factors are considered in detail lstexnsin-this

.0 30
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chaplexr bwt 1t im npposite here Lo discuss possible factors influ-~
encing abatractors. SEA's abstractors are all busy academics
with considerable responsibilities and pressures on them; they
give up their own time to do this work and fluctuation in
available time is bound imperceptibly to influence decisions.

This is a fact of life if one is fortunate enough to be able to
call on abstractors of the academic calibre of ours. Other
factors may be more amenable to adjustment.

Without guidelines abstractors have had to develop their own
frame of reference to guide their selection, which will no doub%d
be related not merely to natural bent but to academic background
and training, especially any recent qualification. For example
some may be more preoccupied with questions of methodology than
others and resultantly more rigorous in s»me respectes and more
pernissive in others than colleagues. The frame cof refersnce is
likely to be not merely a notion of what is appropriate to the
discipline but will also involve some practical consideration of
what will be helpful %o users, given limitations on SEA's space.
Thoroughly to disentangle these kinds of factors would be a
complex piece of reszearch.

In the studies next described SEA coverage is related to the
total range of material from which selsction is made.

Under the heading of reproducibility of selection, two points
have been considered:

1. - The exbtent to which a number of individuals can agree upon
material appropriate for inclusion in SEA (validity).
2.- The exbent to which an individual will make the same decision

after a period of time (reliability).
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Foxr convenience this work was divided into two sub-studies:

books and journals.

5lidity of Selection

Tt was impossible for reasons of illness to conduct a panel
study in which the Books Editor and other experts evaluated a
ssmple of becoks for inclusion in SEA, Comparison between the
Book Editor's original decisions and decisions made later by a
penzl would not be wholly walid, and a study without the partici-
pation of the person responsible for book selection would have
logt much of its point. HOﬁever at a later stage the Books Editor
wzs able to do a decision replication exercise on a sample of .
materiall and the results have been compared with the General
Editor's decisgions on the same material (see p.l.26).

Data on ré§rcducibility?@f selsction .. reépeet of journals
was obtained in the course of a panel study with selected abstrac-—
tora, Selected issues of eight journals were worked by fourl
abatractors of thé.six invited to participate.: BEach abstractor's
list contained eight journals iucluding one ﬁpurnal 'belonging' to
him (i.e. abstracted regularly by him). In addivion each
abatractor reworked one other of his 'own' journals. 'Deciaions’
were recorded on a proforma according to specially devised coding
schemes (séa 2ppendix D ). Apart from this the situation was the
gorma; SEA one, though no gﬁstractar is responsible for as many
journals as this.

‘ Fgcfcrs taken into account in 3electing journals and inviting
participation were: - )

L. To include journals readily available, and to cover as varied

=

. A fifth partially completed the study.

32.-
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a range of jourueis (and thus problems) neo poseible, educational
and sociological, general and ‘'special aspects'! - academic ar?
journalistic. (Foreign language Jjournels were exeluded. ) This
is a contrast to an abstractor's normal load, which has some
homogeneity in terms of his particular - interests. It was
hoped in this way to highlight the effect on selection of our
policy of allocating material. The journals dealt with by all
partici?ants were:

American Sociological Review

Conparative Education Review

Journal of Bducational Research

Journal of Social Paychology

New Society

Record

Sociological Review

Unesco Chronicle
2. Abstractors were partly selected by virtue of the Journals
required; personnl factors also influenced the choice and number
of abstractors invelved. It was not possible to take account of
individuals'orientations toward the sociology of education. ' It is
p;ain that the participants are far foo faw to allow us to draw
any firm conclusions, and the exercise should be viewed rabther as
an attempt to discover something about the nature of the problem
of inconsisteﬁcy in selecﬁiéni (For table see overleaf. ) -

There is more 'total agréemenfi on scéialégicéi tﬁaﬁ educational

journal material (40%/28%), agreement laﬁgelﬁras“ta wﬁé£ should be
excluded rather than what should be ineluded. It is noted thet
whilst the Dverall'méasﬁre ofveémpléfe agreement is 16&; é_gfeat

deal of the difference is to be attributed to a simple difference

33
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TABLE 1.8

: AGREEMENT AMONCET FANEL MEMBERS IN SELECTiON
OF ARTICLES FROM SOCIOLOGICAL JOURNALS

ASR JSP NS SR
Total no. articles , -
in samplo ( 18 30 31 16
Nos. on which total Yes o 1 2 0
agreement No 6 7 20 2

Nos. on which one dissent only
(by single abstractor I:Yé%',”
in 3+ cases)

o(m) T6(b) 2 10(b)
2 1 2 2

No. cases in which variation o
not attributable to views of 1 5 5 2
Single abstractor

TABLE 1.9

AGRUEVENT AMONGST PANEL MEMBERS IN SELECTION
OF ARTICLES FROM EDUCATIONAL JOURNALS

JER CER R uc

Total no. articles in sample = 14 21 z2 14

Nos. on which.total agrecment XYes 1. 4 0 1l
No 2 1 4 7

Nos. on which one dissent only

(by single abstractor 1 Yes: 3. 5%&3- 553) Bgd) gsa
in 3+ cases) . 1 No: 3 Yes 4(a, 8(a) 7(a) 4(a
No. cases in ﬁh;ch variation

not attributable to views. of . B 2 4 3 0

gingle abstractar

(a, b, c, d, rafar to ind;vidual abstractcrs- 2 and d have
saciolaglcal lnstltutlonal afflllatian, b and e eduest;onal)

ASR

American SDGlQngiGal Review NS = New Society
JSP = qurnal of Social Psychology SR = Sq;iclqgieal.ﬁeview
JES-= Iournal cf Educatlangl Research. R Reccrd

CER = CQmparatlve Education » Rav1ew ﬁG Unesco Chronzele‘

. T
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in critoeic appliad by cne imdividnal. Mhe mere codplex casaes
are relatively few (13%). It may be significant that simple
disagreement in the case oi educational journals came from
gbatractors with sociological affiligtionsl while the reverse is
true in the case of sgoeiological journals, though this is less
clear cut. It may be significant that 'permissiveness' in an
abstractor (in the 1 yes/3 no cases) iz associated with the
inclusion of journals of a Journalistic type in the abstracting
load (true in the case of abstracicrs b and d), with the effect
of lowering the 'cut—off point' in selection. Time unfortunately
will not permit us to test such possible inferences. However,
even to know that such differences do occur ig of practical value.
Whether their incidence is low or high, precautions are still
called for.

Reasons for differences can be suggested from a comparison
of other information provided by the panellists on the nature of
their decision in each case.

We offered the following broad categories:

1. Inclusion for one of the following reasons:

~a) On the sociology of education.

b) Of immediate bearing though not strictly 'sociology
of education'.

¢) Of relevance in the sense that a wide range of

social science and educational writing is relevant,
but has special feature(s) which make it appropriate
in the SEA éontext-(e,gambearing on problems of

current concern in educational research),

1. i.e. in soeiology departments of universities or colleges.

#{30



a) Of the same type as (le) but having no features to
justify inclusion.

b) Of the same type as (le¢) but having features which
make it undesirable cr inappropriate in the SEA
context.

¢) Of little or no relevance.

d). Other.

It was expected that there might be differences in boundary lines,
particularly between (Ic) and (2a) (include or reject in border-
line cases) and between (1a)/(1b) and (1lc) ('musts' because
material is on or highly germane to the sociology of education or
general relevence only therefore marginal to SEA). Differences
of the latter kilnd would be crucial if any attempt were to be
made to 'trim' our coverage.

In fact the differences were much mcre fundamental than
they at first appear. BEven in cases of simple disagreement (e.g.
1 no/3 ye=s), the threé abstractors wishing to include .an item
couid vary between regarding it as a 'must' and marginally
relevant whilst the fourth deemed it irrelevant (e.z. a paper on
personality characteristics of bright adults), too trivial (a
paper called 'Onward from approved schools') and so on. In the
'3 no/1 yes' situsation an abstractor wishing 1> include an item
could regard it as being 'on the sociology of education' (e.g. an
article cn-valunﬁary.associationécand-the structure of power), or
of immadiate’bearingi(an’article on labour relations and the
. Workers! Court, seen as relevant to univeraity struecture and

organisation). = We need therefore to achieve greater consistency
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not merely im weseamine degree of xolovauce bLut aleso in defining
what constitutes relevance, especially in casas such as those
cited where the relevance is of an indirect or 'substitutional’
nature. The more conplex cases of disagreement present similar
situations but with a greater range of alternative view points.
(Lists of these several sets of items are available on request.)

It is possible that this study does not reveal the full
complexity of the selection process because of the small number
of participants, although we believe that the literature sanmple
was adequate to raise most of the problems. For this reason,
selected items from this sample are being used to formulate a
set of guiding principles to be sent out as a working paper to
abstroctors for their comments. Some of the different ways in
which individual abstractors may tend to view the material are
illustrated by the four panellists in this study:

One makes rigorous demands in terms of gociological
content of writing on educational topics. Material mugt either
focus directly on educational topics (vague reference will not do)
or have high substitutional relevance. - Occasionally where educ-—-
ational problems are of current importance (e.g. education and
the economy) material which is not strictly soeciological (e.g-
would normally be regerded as too economic, too psychological etc.)
may be admitted.  Items included should exhibit scholarly treat-
men* (e.g..should present evidence for-statements, not too super-
ficial a discussion of theme).

Lnother is permissive to non~sociological material if both
relevant to educational problems and 'important' (c.g. probably
not history). AIl material of possible substitutional relevance

should be included, together with all educational material even if

o137
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only small 'educational element' is present, but nothing '"too
discuraive' even if relevant,

- snother is admissive of non-sociological writing on educ-—
ational topics provided the emphasis is appropriate for SEA (thore
was regard for limits on space). Pure sociology should be
included if the topic is relevant to one of the current central
fields of sociology of education. The principal concern was
with educ&tiénal problems rgzther than educational study areas.
Consideration should be given to users both at home and abrosd
(what is likely to be of interest, what they should be aware of
etz.). Nothing too general would be appropriate.

The last is very permissive of non-sociological writing on
education, but not hospitable to substitutionally relevant
- material unless obviously relevant to specific educational problem
or activity. If there is marginal relevance only to such problens
the material would usually be excluded. The main concern was
with British users. Nothing too general would be included.

Deeisions may be studied in more detail from statements made
by panellists about the #eatures, and priorities amongst features,
of documents which influenced their decisions. A journal=by-—

Journal account servea: to structure the discussion and t¢ outline

- the .particular problems presented by particular types of material.

»the American Sociological Review

Of sociological journals

. presented no problems with regard to quality considerations, but
relevance was not merely a matter of direct or indirect (e.g. -

‘methodological) relevance of subject matter. Most of the
difference was accounted for by a single panellist who took a

- much broader view than the others, ‘and who saw an ‘educational

element' where others did not (e.g. 'deviance has educational
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implications: 'education is one of the co—efficients emphasised'),
although this panellist was still selective and where the relev—
arice was t00 marginal decided 'no'. The other panellists were
not searching for points of relevance, and in the few cases where
they wore at variance this seemed to be rather that there was
common recognition of a certain kind of relevance (eag. some data
on education and mobility) but appreciation of marginality led to
differing decisions. There was also another kind of case in
which marginal relevance was perceived, but differently perceived
e.g. one article was variously described as dealing with social
problems of poverty, innovation in a subculture and relevant to
learning thecry.

The Journal of Social Psychology raises the question of how

far the social prychology of education may be considered to be
automatically appropriate to SEA and how far items of more theor-—
etical and indirect relevance from social psychology itself should
be included. A similar pattern was found (+though with lower
'total agreement') as in the ASR, with the same abstractor talking
a much broader view than the rest. The kindas of grounds were
methodological, or e.g. 'a satudy of the influence of the leader
would be helpful to those concerned with leadership development'.
Other panellists noted marginal relevance but considered it too
slight because the approach was not appropriate e.g. toQ psychoe
logical, 'really small group theory'. . By contrast with 'straight
sociology' the guestion is not just 'is there any relevance to
education' buv also 'is it important'.

New Society produced about 70% total agreement largely
because a great deal was clearly irrelevant. The remaining

disagreement was spread over all the panellists and derived again

i
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from common perceullun Af guality and relevance but triggering off
-three main types of decision: problem is relevant s0 include;
anecdotal but relevant and little else written so include;
relevant but treatment is too trivial so exclude.

The Sociplogical Review presented no guality problems

and the low measure of total agreement was surprising. The single
'admisgive! panellist who accowited for most of the difference did
not unfortunately in all cases indicate his grounds for selection
of items macked by others as irrelevant, but they appeared to be

of very indirect relevance e.g. 'influence of gocial facts on
social thought is relevant to educational administration®. Other
conflicts of opinion were of two kinds. Reference to education
in a more general work did not necessarily ensure inclusion; one
panellist excluded one item despite rolovance to education (as
oppoaed to sociology) and included another because of it -t7.2 was
tcducation and economy! which was xusgarded as of central import-
ance. Another problem occurred with regard to general methodol-
ogy: whether this was of sufficient relevance to include.

With regard to educational journals, the Journal of Education~-

ol Research was included because its contents are educational but
largely non-sociological, and also because some of the research
reported is on problems of lesser importance. Reactions varied.
Material was by some excluded on the grounds that it was for
. example too psychological. Others felt that articles were rele-
vant because they had a bearing on,for exzample,child development,
perhaps a problem/discipline oriented difference? ' Yet another
reaction was to be selective according to degree of relevance
(e.g. purely child psycholégy but has important social aspects).

' Tmportance' of topic was not raised.

40
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Gompaeabive Bducation Review raisced probloms of a different

range of non-sociclogical writing in education. Again there were
contrasting viewpoints: (1) marginal so 'no'; (2) relevant though
marginal so 'yes'; (3) relevant — relevant enough?). (This is
probably inevitable where few items are overtly socioclogical in
approach, all items deal with educational matters and thus
high/iow/no relevance is in question rather than, in the case of
sociologicnl journals, whether there is direct or indirect
relevance to education. Some reagons for inclusion mentioned
were: research methodology, implicationa for sociology, abaence
of other work of an empirical nature on a given topic.

The Record, an 'ideas' journal, was considered to present a

different type of problem in selection, thse majority of items
being of a 'general interest' kind of relevance. Over—-general-
ity tipped the balance against relevance of topic in a number of
cases, as also did ‘prescription' veiled or otherwise, zond
concentration on pedagogical aspects of teaching method or
curriculum,

Unesco Chronicle contained a fair amount of clearly non-

relevant material. The general problem again was one of rele~
vance V. generality, though pitched at a lower level. Panecllists
were not os highly sclective cn-the-wbéle'aa expectedy though
comments suggested that mony items were 'only just' included.
These differencag in adoption of guiding principles ani in
handling of differént types of material may represent all the
patterns or may be merely a random sampling of patterns of actual
(and Pcfential) abstracfcra.: .Consultation-with abstractors is
now clearly desirable. It is understood that in work at this

iuvel there are bound to be: differences in individual judgment and
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often more than one point of viow which is wholly valid. Total
congistency would never be achieved, and human factors can never
be ruled out, but it would perhaps be possible to agr=e, arbitr-
arily if need be, on criteria and the values +to be attached to
eriteria in a range of standard situations,

Reliakility of selection deecisions

A Dboolks sub-study focusad on a three wmonth period (January
to March, 1969).  AlL publishers' catalogues received during
that period were scanned, together: with issues arriviﬁé during

the periocd of the British National Bibliography, Book Publishing

Record and ten journals of which the review and 'books received!
sections are regularly searched by the Books Editor for material
for SEA. A few other sources which were used (e.g. library
accessions lists) were also inecluded.

In order to reduce the exercise to roasonable proportions
the researcher listed from all the sources those items which
potentially fell within SEA's outmost boundaries as these were
seen to have been defined in volume 4 (which was analysed in
detail).  For oxample, since at least one bock on methods of
social research appeared in volume 4, all such works traced in
any of the 1969 sources were listed for consideration, irrespect-
ive of whether they had any special features to commend +them as
did those inciuded in volume 4. Thias gave a total of soms 240
titles. Several months elapsed between the 'subject' analysis
of volume 4.and the preparation of this exercise and reference
was to headings not titles so as to minimise the effect of memory.

. The .Books Editor then scanned this iist of titles (full
bibliographicel details were given) and indicated which items he

-would now wish to include. There must inevitably be contamination
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by knowlodgoe of what SEA included, together with greater famili-
arity with the detailed contents of the material than at the time
of original seclection. However to use oclder material, whilst
perhaps reducing the influsnce of memory, would mean possibly
considerable differences in external influences on decisiouns.
We have found no solution to this problem.

The list of titles has been checked against our order files
and against issues of SEA volumes 4 and 5, and present decisions
are compared with original decisions:

TABLE 1.9
CONSISTENCY OF DECISIONS IN BOOK SELECTION

High Desirable Inappropriate Would need to
Priority but space examine in
would not more detaill
permit
o L , .-
In SEa” 70 10 3 13 96
Not in SEA 37 16 33 27 113
Totals 107 26 z6 40 209

A little over cné third of the items now marked high priority
were not agtﬂaliy seiectéd fcr ineclusion. A little under one
rd of the items included ln 5EA were now reaected This seecms
on thé su;faee to reprasent a ccnslderabla dlfference bu% there
are a number of factors to take 1nt0 accaunt.
There are some items (about 20% of the total) on which

judgment was aeférrei and time did not permit a follow-up. An

1. i.e. either on order, received and awaiting abstract or

abstract published.
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examination of the most exireme effects which the alternative
possible decisions on this material might producel shows that at
worst. the disagrecment might amount to around 50%. Bven the

'most favourable alternative' (about I5% disagreement) must give

book selection is entirely in the hands of a aingle person working
his own single set of criteria. If it is correct to assume that
these figures are misleapding as a picture of reliability in
decision making it muet be then that there are intervening factors

between decisions to obtain and iﬁclusicﬁ in £3A. Various

i=s not effegted or there is delay in gffectiﬁg it and Tollowing
it through. Tﬁese are domestic mattersrand;spgt checks tend to
guggeat thatk a streamlining of acquisition procedures and ¢f: the
'"transaction' with abastractors could reduce the prabiem ccn51ders
ably. Such measures are now be;ng 1ntroduced

Reliability of decisians with regard to journal material
was studlcd simply by chgcking all items in the samplc used in
the study with abstractors for 1nclﬁéiaﬁ in SEA. These itoms
were all Publ;shed iﬁ 1968 and it waslhoped that in borderiin .
'cases at any ratc, in which we were particularly intergsfed,
abstractcrs would not recall thclr dQGéSlQ@E and thus be influ—
cnecd by thom. | It was also plannad 20 that the lapse of time

shculd not bc 80 great that external factnrs 1nf1ucnc1ng their

1. i.¢a " - - - _ : 7
most optimistic . . most pessimistic
83 13 g% - 0 T0 26 ) 96
3T e | s 24 49 | 113
120 89 | 209 . 134 75 | 209

- ¢;




docigions would ho totally difforont.

Neither hope was fully realiscod; somo pancllists apologisced
for at lcast partial rcecall and some drew attontion to those items
where wiey know they had altored their opinion and zouvld pinpoint
the rcason. It is dixfTicult to sce how clasc the study could be
organised but the results, for thesc reasons, should be regarded
with caution, and arc not in fact described in detail. Briefly,
in the eight cascs 4in which compariso~r can be made, the number
of discrepanciss ranged from O in 5 cases to 2 in 2 cases, tho
total dividced roughly cgually between formerly abs%raa%ed/ncw to
be cxcludcd and the reversc.

This ropresents the work of four out of all the ShA
abstractoras on two cr threo issucs out of eight of the 250 odd
journals we cover. It would scem that if typical this variance
(about 3%) could in practice affeet gquite s number of items -
perhaps 100 items per yecar (say 10% of the material we antually
inelude), perhaps morc. On the other hand, considering the .
problems presented by our material this would not be too disecred-
itable. A larger study would be necessary accurately to quantify
the problem. We have no data on performance of other secrvices
with which to compare.

Comparigon of actual inclusion with editorial policy

The editorial policy of SEA is, expressed simply, to include
(witdiﬁ a certain, now guite gencrous,. aveilable amount o1’ space)
such published material r.s is relevant to the current stage . of
sociological thinking and resecarch into education. - This is our

general aim. Ideally, to assess how far we realise it, thizs ainm

" ghould be translated into specific principles; against which we

may measure ouxr performance.. However if such principles are to
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be related to the current stage of work in the field they mugt
of necessity be shifting. Further, even had specific guidelincs
been available +their application would be highly subjec—
tive . For instance one direcction would probably have indiecated
that any picce of rosearch perceived to offer a useful model for
a particular type educational research should be included,
irrogpective of the population or context in which the rescarch
was carried out - it might fer oxample bo hospital administration.
This requireés depth of specialist knowledge and insight, a
roscurco which the service aims to tap. There was the further
question of where the boundary should be drawn with this kind of
WOTI'l.

It was dcecided that the only way in which it woald be
possible to sce how far the Editor's intentions were roalised would
be for him to indicate his judgménts on a sample of material for
purposes of comparison. It should bo strossed that this is in
no scnsa to suggest that in cases of differcence there arc right
and wrong. judgnents. But it is more likely that someone with a
complete overview of the material handled by SEA will be able +o
make a balanced appraisel in tie more borderline cases and cate-
gories. This is a complementary study to that with aﬁstractors,
studying selection in broad whereas in that study a limited
range of ‘material was worked in depth. It was also a study on
the Editor's personal province of selection,  that of the journals
to be covered.

With these objectives it was essential to cast the net -
widely amongst journals less 1ikely.to'éantain relevant material
as well as those of more immediante interest. At the same time

impossible -demands upon the Editor's time were to be avoided.’
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20 sbudy was econdutlcd iun Lla oo pewbe dealling vith books,
educational journals and sociological journals. Practical
consideraitions dictated the mgthcd which varicd from cne part to
another.
With regard to the consonance of book sclection with

editorial policy, the Editor does not deal in dotail with

selecction of books, but he seces the cend product. There is there-
fore some of the contamination which would seem %o be inseparable
from this type of study. The sample of material was that used
in the study with the Books Bditor (sce pp.1.26 ). Titles were
marked for rclevance to SEs and a comparison was made with the
abstracts actually published in SEA:

TABLE 1.10

COMPARISON BETWEEN EDITOR'S EX POST FACTO DECISIONS
AND ULTIMATE PUBLICATION OF BOOK ABSTRACTS.

— I - R e — .

High Degirable Inappropriate Would need to
priority bu: spacco examine in
would not detail
permit
In SEA ' 67 20 8 1 96
Not in SEA 38 30 4 5 1I3
105 50 48 [3 200

About 65% of those comsidered to be a high priority (i.e.
thoce for which space would be a%ailablé) were included and 40%
of thage ratad 6951rable had aiso been 1 "nciu&ed in SEA. The
magarlty Of ﬁhose cgns;derad lnappraprlate were nct abstracted
About 30% of thc 1tems astually appearlng in SEA were nat

cons;dered hlgh Prlﬂrity by the Edltor.

e
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in the exercise referred to carlier. It would be unwise

to assume, because decisions made in a similar situation are
being comparcd that this is more wvwalid becauss the items to be
considered in t¥r~ panel study far outnumbercd anything eéncountered
in the real life situation and the effects on individuals may vary.
However, by climinating the domestic/organisational ete. factors
roferred to in the earlier exercise) which are prosent in the rea:
life situation, one is better able to assesa the validity of the

decisions

TABLE l.11
A COMPARISON BETWEEN EDITORS DECISIONS TO ABSTRACT

BOOKS - High Desirable Inappro- Would need Total
EDETOR  priority but space priate to examine
would not in detail
permit

EDITOR
High priority 85(58) 7( 3) - 3(1) x0o( 5) 105
Desirable but 1 | i
space would r8( 9) 12( 4) 6(2) 14( 5) 50
not permit ;
Inappropriate a( 3) 6( 2) 27(0) 1x( 3) 48
Would need to .

examine in o( o) 1( 1) o(o) 5( 0)
detail

Totals | - 207(70)  26(10) 26(3) 42(135 209

Figures in brackets = incIuded in SEA

i

If we consider all those ivems on which both editors made &
decision, the simple difforences of opinion (i.e. anything outside

the diasgonal in Table 1.11) amounted to 37% of cases. Such a

&3
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figure fails to take account of the relative 'importance' of iters
and a morc valuable way of looking at the table would be to
congider the proportion of uune editor's ‘high priority’® decision s
with whickh the other editor agrees. Ignoring books on which
either editor needed further information, we see that the Books
Editor had 85 out of his 107 high priority books accepted by the
General Editor. Similarly the Books Editor accepted 85 out of
95 of the General Editor's high priority books. Again we have
no data on performances of other services with which t0 compare.

Practical steps are now being taken to formulate a detailed
statement of selection criteria for books based on a re-—examination
of those items on which the Editor and the Books Editor failed to
a,rec.

A preliminary examination of the items on which opinions
differcd, contrasting inclusion/exclusion decisinns, might be
taken to show ¢ more catholie attitude on the part of the Books
Editor towards social foundations (e.g. children and poverty, the
fubture south and higher education, social foundations of edueation,
of educational guidance ete.). Theoretical works tend to be in
quite speeinlised arcas (e.g. supervision). Sociological works
(c.g. class, occupation and values, social stratification)
arc  less likely to be selected, #ogether'with,ﬁorks on certain
fringe topics such as delinguency.

By contrast the General Editor would appear to give secapd
pricrity to a gregtér range of 'social background' than the Books
Editor,'saciclcgical Works being likely to be either clearly ‘'inf
or definitely excluded, facﬁors of treatment pqssibly pperating
here. Faptersvaffectipg seieeticnvcf work on gethcds of research

are similarly not immediately obvious but it is probably true teo
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say that the Books Editor would prefer a general text .c.g. loglc
of survey analysis) whateiver the level, to the more specialised
cne preferred by the General Editor (e.g. issues of partiecipant
observation) which would perhaps be justified on current intoreést
ete. grounds. The General REditor would perhaps however draw the
line on highly technical works (e.g. latent structure analysis)gl

With regard to gongonance of selection from educational

Journals with editorisl policy,  since SEA is housed side by side

with and has close contacts with a specialist education library,
it seemed reasonable to assume that its awareness of . levant
.educational journals was adequate even if not total. The work
with édugatianal-jcurnalsgthereforé; reia%és merely to consonance
with editorial policy in inclusion of it_ms from sclected journals,>
44 educational journdls were covered bz SEA ir volume 4, six
of which were foreign language journals and excluded from +thia
ex%rcisa; Of the remeinder, fourteen journals were immediately
available aud were subjecteu to detailed study. (These four.cen
contained two in which there havebeen problems with rogard to
supply of the journzl to SBA, and two cases of problems (such as
resignation) of abstractors.) = The journals represented a wide

though perhaps not total range of educational thought and research.

l.JV Im 1atef:écﬁﬁgﬁt the éé£e$a1 Edif@£ éuggésfeif£hat;uﬁﬁ fﬁiéi
sample, his non~inclusion of basiec reséarch texts could be
attributed to their failuro to meet quality eriteria. As the
nunmber éf books in this ‘area increases, so boundaries tend to |
shift. | |

2. SEA of course dées'ﬁé% deal with pe&aécgy, edueational

technology, curriculum subjects (except some social scicnce).
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Selected 1968 issues of these journals were gcanned and ar—
ticles appropriate for inclusion in SEA were indicated by the Editor.
This selection was then checked against the actual selection made

Tor SHEA:
TABLE l1l.12
COMPARISON OF EDITOR'S AND ACTUAL SEA SELECTION
OF ARTICLES FROM EDUCATIONAL JOURNALS

5% ) ) o j )

- 71772+ 3 4 5" 6+ 7 8,7?, lQ;:ll 12 13 ;4;
Total no.
of articles a5 - o - . -
in issues 8 113 32 13 22 28 21 12 30 38 13 44 21 LY

scanned

gelected by:

Editor only i 7 3

Abgtractor
only

Both 1

Neither

b

1
2

d

L N
{30+l“§6

39

Editor only

-%q. —

A

P

™~

+1°°}

14

o
I W
S

> N

M_J\
L
-
na

Abstractor only

+ Abetractor etc. problems
** Including one abstract for whole

1 Adnlt Education
Child Development
Dasdalus
Drarham Reseaxrch Review
Education for Teaching

Forum ...

~ e W N

EBducational Review -

izsue .

Journal of CRAC

Teacher Education
Journal of Teacher Education
Social & Economic Admin.
Technical Education

Theory into Practice |

. Universities Quarterly
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The mAain discrepancy appears to be thal the Rditor ideally
would wish to see a wider range of material inc.uded - this would
be expected since his view of the field must accomolate the outer
bocundaries of the combined views of abstractors. Despite pressure
on gpace the possibility that it might be considered casential to
include a selectond portion of this wider rangec of matcrial is not
rilcd out; this would be possible:if highly curtailcd abstracts
were permitted for a groator amount of the material  of a more
gonsval nature then 15 our practlce at the moment. A scheme has
been devised and put to the Editor farveonsideratlcn, suggesting
principles for differentizl treatment of this kind and discuasing
the prectical implications (memo availeble on rzquest).

Another point which comes out clearly from the study is the
digtortion of coverage which may ensue through practigal préﬁlems
e.8. failure in supply from publishers. This would tend to suggest
that it is essential to “nstitute a continuous and clcse watch (as
part of the process of quality control) on the practical details of
the running of ‘he service so that immediate steps may be taken to
remedy the situation (e.g. in the example used, obtaining a library
copy of a missing journal).

Apart from cases in which factors such as these have operated
differences of view-point are being examined and this experiaence
will contribute to.fh§ detailed formulation of selection criteria,

4 preliminary examinatien;pf the nature of the additional
material which the Editor would uave wished to'be included suggests
that there is a variety of reasons for different deciaicns on the
part of dlffe*ent abst:actors"; ;In one or two cases there have
teen obvious oversights, but the great majority of cases seams to

represent a2 situation in which worka on topics of clear immediacy

A
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of interest to the =ocirlogist of educ.:.tion have Doeeon excluded for
some reason other than relevance of subject matter. Tor exanple,
articles on compenaatory education, quality of education in
developing countries, urban education, the Open University, would
seem tO hove been excluded because the treatnment is not overtiy
sociological. In other cases the judgment may be influenced by
level of treatment (a journalistic discussion of student power).
Another substantial group of itens was probably seer. as griole]
marginal for inclusion, the slant being too pedagogical ( streanming,
teaching of anthrgpclcgy), too paychological (student—taachers‘
self-perceptions, etc.).

The study of sociological journals took a rather different

form from that of the educational journal study. In the case of
sociological journals both selection of individual items and
adequacy of coverage of sources was felt to need investigation.
Since the Oxford University Department of FEducational Studies
Library has limited holdings of sociological journals and many such
jcurnais are not available for loan in Oxford, there was sonething
of a problerm in obtaining the necesséry material coupled with the
time involved in scanning it, It was decided therefore to base

the study on the material abstracted in Sociological Abstracts (SA)

as a comprehensive though not perhaps exhaustive coverage of gocio—
logical journals and to rely Qn-the abstracts to determine relev-
ance fcr SEA. (This incidentally provided an opportunity to
explore the question of overlap -between SA and SEA. )

Tssues of SA for the latter half of 1968 were scanned from
cover toc cover by the Editor (together with Pebruary 1969 to test
for possible policy chonges in the new annual volume), and those

items which it was felt should have been abatract=d in SEA were

R
g
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narked. Since the time lag between publication of original and
appearance of abs%raG% was known to be much greater than in SEA,
thése items were checked against the total back filé of SBA; a
few itens publishe& pricr:tc the i;ést issueraf SEA in 1965 had to
be excluded from the study. |

This then gave three sets of references for material rele-
vant to fherscciolagy ol educafiona'
a) Daemed.apgzapriate by the Editor and selected b&
SEA absfrécfor. '
b) Deemed appropriate by SEA abetractor but not
selected by Editor. ‘
c) Deemed appropriate by BEditor but!ggi éelected by
abstractor. This set was divided into:
i. Mot selected because journal not covered.
ii. Journal covered but item not selected.
The seriousness of the omisaion was also assessed.
DAELE  1.15 |

EXTENT OF AGREEMENT BETWEEN EDITOE‘S.AND ACTUAL SEA SELECTION
OF ARTICLES FROM SOCIOLOGICAL JOURNALS COVERED BY SA

July Augz. Oet.  TNov. Feb., Total

ﬁiieggidi?sgf‘“’r s8 | 535 | 78 | a1 | 64 | 204
 Totals . 61 18 15 4 64 - 365
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In oxrder to ostimaote the exbeni of dimcwreocpancy between
editorial and actual selection it was necessary to siudy reasons
for non-inclusion in SEA. The following table shows that in a
number of cases the journals containing items not included in SEA
ware not scanned by SEA:
TAELE 1.14

FACTORS AFFECTING AGREEMENT BETWEEN EDITOR'S AND ACTUAL. SEA
SELECTION OF ARTICLES FROM SOCIOLOGICAL JOURNALS COVERED BY SA

July

Aug.

cct.

Nov.

Feb.

No. of journals
not covered by SEA

20

33

12

118

No. of Jjournals
covered by SBEA

14

13

53

No. of articles sel-

ected by BEditor not

in SEA though in

journals covered by
SEA

13

T0

46

No. of SBEA abastractors
represented

o

33

No. of 'important!

articles selected by

Bditor not in SEA though

in journals covered by
SBEA

28

No. of SEA sbstractors
represented L

3

4

6

4

5

(Details of the journals containing relevant material and
not covered in SEA were given to the Editor to enable him to take
action if he saw Tit -~ a 1list of those oceurring more than twice
is available on request - the *ail is substantial.)

""Aﬁtugl;fas'cpﬁéSE&'to'apparen%;-Eiséféyancy between

editorial/abstractors' seclection was then seen to be as follows:

3
3y
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TABLE 1.15

REAL DISAGREGEMENT BETWEEN EDITOR'S AND ACTUAL SE. SELECTION
OF ARTICLES FROM SOCIOLOGICAL JOURNALS COVERED BY SA

July  Aug. Oet. Nov. Feb.

Not selected by : _

Editor but in SEA 4 t 1L ° ° 1
Selected by Editor and o ; 7
in SEA covered journals - 9 9 I3 5 10 46
but not in SEA :

Totals o i3 10 24 5 10 62

giving:
SBEA selection : Ed. selection

In SEA In SEA Not in SEA

and not selescted and selected but selected
by Ed. by Ed. . _ by E4d.

A simliar situation obtsins here as w1th educational jaurnals,

in that it is the functlcn of the Edltor in natters of seclection,
to take a broader view than that of -any s1ngie abstractor- that
this is hapnenlng 13 clearly a healthy si tuation, Ind_vidual ;;
titles are being examined andgmay_;snyribuﬁé to. the detailed form—
ulation of selection criteria.

A preliminary survey of the additional items 'selected' by
the Bditor seems 10 reveal three main kinds of .difference. = One -
group of items deals with tqpiga.ingluaing~methgaolcgy, which are

strigtlyunanseducationg; but highly ralgvant;(e.g§ family and.
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achieverent, sociolinguistics and the disadvantaged, path analysis),
together with some more marginal pe_haps (e.g. status and social
‘mobility). Lnother group, whilst dealing explicitly with educat-
ional »roblems, would seen to have been regarded as economie,
psychological etc. rather than sociological (e.g. aspirations and
performance) and even too education-oriented (e.g. school reorgan-
isation and ninority groups). In a third group it would appear
that consideration of quality has determired the decision (e.gzs
universities in the year 20C0).

SEA coverage in relation %o present use of the literature

The purpose of +this part of the investigation was tc make
iten-by-iten checlks of material aéﬁuglly used or found useful by
gociologists of education, or problems sctually being investigated
by then, for comparison with the coverage of SEA. Similar checks
in related services were not considered %o be feasible within our
resources; a rough measure of overlap only was planned. The
point has.been madel that standard measures of uvse tend to be
unreliable. For instaure analyses of library loans records and
citations may produce rather different pictﬁres of use. Prasence
of an iten in such records cénnc%’necessarily be assumed to indic-
ate use, nor are all itens usad necessarlly cited in such recordeﬁ
The solution suggested is ths complenentary use of several measures.

Varlﬁus types of 1nilcators of use or usefulness were |
considered: | - |

1. e.g. Earle, P. and Vickery, B. Soclal science 11terature

in tha U K as - lnalcatad by c;tat;ons. Journal of Documenﬁatlcn,

1969, 25(2), 123-14I.

G557
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1. Bitliogrophies of the socliology of education or of aspecta of

the sociology of education.

2. Library loans records.
5. Course booklists.
4. Citations in writings by sociologists of education.

At a broader lavel, topics of gurregt interest, as distiﬁct
frcm.items actually used, nay in theory be.aﬁaIYSéa fron:
5. Teztbgcks or books of readings.
6. | Reglaters of research.

The problems involved were seen to be:
1. It waé in the firat p;ace inpossible to find a suitable
bibliography against which to assess the coverage of SEA. Our
requiremnents were that it sh@ul@ be recent, covering at least a
substantial part if not the whole of the field, exhaustive within
its égcpe, and not contaminated by use, on the part of the
compiler, of SEA. There wag therefore no guestion of using thg
nethod of Martyn and Sléterl either for assessing-our coverage or
for ccmparlscn with other services. |
2. Had the researeh 1nto the facilities provided by-eaucaiicn
libraries 1nd the;r use (see p 34&4 cone to ?rULtien in tinme,
an an31731s of 1oana recorag would have been extremely valuable.
_Ecwever, such records WOuLd prcbably have related merely to honks
would prcbably not havs 1niicated ths partlcular area of gtudy for
which a given work'was used, and wauld not necessarily be a ‘ 
reliable nor a complete record of book use. It was beyaﬂd oux
resources to collect such data, although analysis of data collected

1, - Martyn, J. and Slater, M. Tests on abatracts journals.

Journal of Documentation, 1964, 20(4), 212-234.




by othera would have been of mome interest.
3. The value of sociology of education course booklists as a
check on adequacy of coverage was felt to be debatable. Sonms
lists give nerely required reading, others are rather fuller.
Lecturers' and tutora' own reading is far from fully represented.
Such lists rarely relate to serinar work, special projects etc.
in which a range of literature outside {that associated with
goneral course work is ezplored. However it was felt that the
lists could be regarded as indicating o minimum level of coverage.
It was known that education librarians intended to collect
guch lists in connection with the project described on p. 3.32
and it was agreed that the relevant material would be made
available to us for checking against SEA. In the event the
response rate was rather low (roughly %) and in many Tists the
level of work and typ- of course was unclear, despite a regquest
that this should be indicated. One or two librarians mnentioned
difficulty in obtaining bockliasta from lecturers. No detailed
check was therefore worthwhile.
4a A citation analysislappearei to be the most feasible approach
to a comparison of SEA'a coverage with that required by users,
desgpite the disadvantages gantimned earlisar. Detailed consider-
ation was given tp the nost appropriate type of source items.
Requirements were that they should represent a reasonable though
r.ot ngce§sa;i}y a_ complete sprgad of use, should b; recent and
not eantamiﬁated by_SEAg Séve;al regently publish?d_teztbccks
are available but were ruled out mainly on contaminaticn grounds.

Several recently-published readers were unacceptable since the

1. This was not intended to be a study of citationsv(i.e.,,et—

worlks of citations) in the strict sense.
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material they contained had been originally published over a per—
icd of ysars and not updated. It was eventually decided to
concentrate upon original journal literature.

A provlem then was to decide whether to check by iten,
journal or suﬁjee%. In view of the difficulty Sf subject
indexing on the basis of limited information it was dscided to
confine the work to item and jouinal ccmparisoﬁs. There were in
fact two typos of assessment we wished to mske: a) the extent to
" which SEA ercludes any appropriate material and b) the extent %c
which it includes inappropriate material. We concentrated upon
the former task; it would be unwise to form any comclusions upon
the latter point from a study such as this (consultation with
users would seem to be the only satisfactory way of investigating
this ‘aspect of coverage).

5. The peseibility of broadly subject indexing other sources
for comporigor with the analysis of topics in SEA was cdhsidered
before eny decision was made. 'The contents of textbooks have
been used by Dthersl to describe the conteni of a field of studﬁ;
‘This however would be likely +to relate to & too general view of
the field (possibly limited in scope).

6. * An alternative is similar treatment of registers of research
in progress. It was impossible in.practiéé'tb'ascertaiﬁ'froﬁ
the limited information given in most of the sources exactly
which work might properly be classed ay’ the sbciclégy'bf'edﬁcas'
tion, and we had little confidenés ix the completencas of ‘the

theg'avaiiéﬁlé‘regisfers.i' The British Sociological Association

1. e.g. Cusdra, C.A. Identifying key contributions to inform-

ation scieénce. Santa Noniea, California, Systen Developnent

Corporation, 1963,
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Regioter does identify research in the field but is known to be
both incomplete and out of date, so that it was noet even felt
worth-while to analyse the available information in this source.

SEA end use of the literature in teaching
the saclnl_glgaf education

of atudy was abortlve, a recent surveyl of sociology of education
courses in Colleges of Education provides some of the information
we hoped to collect. Lecturers attending a conference on the
teaching of sociology of educaticng were questionnaired and their
responses relating to the teaching of the subject in education
courses (as distinct from its teaching in main gociology courses)
were obtained from forty~five colleges. The membership was
roughly representative of all colleges teaching sociology of
education or education . courses since it was by invitation of
DES.

Respondents were asked to describe the content of theix
courses by marking a check list Df.tcpics under the following
headinga'

Bagic soclelog1cal theary and concepts, gociological methods;
the sociology of education; +the selective functions of education;
socinl psychology; the sociclogy of modern Britain; social
philosophy. R |

1. ‘Chaﬂbers, P. The soc;oiqgﬂ,cf educat;on uaurses (questlon—

nai:éﬁag@,écﬁmenésL. Walsall, West Midlends College, mimeo, 1969.

2. r of soc;alcr

-~ of educatlcn 1nfColleg ag of Educatlon.

N 119 DES/ITCDE Course, 8-12 Sept., 1969, Walsall.
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The nmost popular selection and order of presentation of +topics
Was s
1. Sociological theory and method.

2, Socialisation and stratification.
3. Sociology of the schocl.

Syllabi were also received from 28 Collegesi The nost fre-—
quently cited topica (in more than 50% of cases) were:

The nature of sac;cloglcal theory and methcd~ the familyf
Le;ghbcurhoﬁd and commuﬂitg, education and socicl change; the
gchool as an organisation; rcle thecry and the role of the
.teacher,f- Individual éitles,were ant analysed, the most preferred
general course text books merely wore cited.

Various ﬁaints were raised for discussion. Significant
frori SEA's point of view is the iﬁfarmaﬁion that, deapite the fact
that about one half of the Galléges involve non-sociologists in
the teaching of the subject, Colleges are concerned at least as
much with the.teaéhing of sociological theory as with.its
'educational &pplicationé’. it was foﬁnd alsé that ‘B;ED.
stndieg indicaie a slight increase in theoretical Qrientgtions in
sccioiagy - |

Theze is no ccnfllet between tha range of sub;ects studled
and SEL's coverage, but there is a difference in that beyend its
coverage of the sociology of edueation ner_se, SEL accords spaca
) not merely to SDClDnglcal theory and method but also +o nore -
descrlptlve ngn—scciolcglcal works and to a range oE educatlon

'baskground' maﬁerial.l‘ ' o o
B Lomparable data fcr unlve151ty éaurses is not é§a¢1able but
it seenms highly l_kely that tha theoretzcal bias would be generally

as great if not greater than in College of Education sducation
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courses. . (This would also probably be true of the teaching of
the sociolagy of education in sociology courgses in Colleges of
Education.) Whilst some sociology enters incidentally into a
range of other education teaching also, this is irrelevant in the
context of this discussion, since SEA's function has been defined
as serving those concerned with the sociology of education gua
sociology of education and not with these people a=z general educ=
ationalists. It seems therefore that any reduection .of coverage
should relate to non-sociological writing about education.

BEA _and the use of the literature in preparation
of papers‘pub shed in scholarlv journals.

Information on a more detailed use of the literature than is
usually demanded by teaching commnitments was derived from a study
of citations appended to journal articles. The limitations of
citationas as an indicator of use have already becn discussed.

The source journals were selected to include scholarly
journals and journals of prestige\(i.e. likely to attract contri-
butions from noted scholars), both British and American, published
over the period 1966%8. Journala in certain related areas were
necessarily used because of the sbsence of journals devoted
specifically to the sociology of education, with the exception of

Socioloy ongducationsl- . 8ix further journals were selected, all

najor sociological or educational journals, four American and
four British. Time did not allow a wider sample, and in view of
rapid development cf the fleld,lt did not seem worthwhile to take
longer .vuns of *ha ;ournals for our 1mmealate PUIPGSEE ' SEA's
Editor identified, consonant with SEA's policy, the source items

to be studied in source journals.

1. ' Not however a fully representative sample, sihée“ali sccial

science journals would be +he total population.

~2if 63
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" pmericen snd British journals were analysed separately, and
analysis was by title of journal cited. Additionally, in the case
of 1968 issues only, some preliminary slightly more detailed study
was introduced. Pive more journals from other related fields were
analysed, znd extra analysis of all journals included: numbers of
books, reports and thesos cited; differences when 2 distinction
ig drawn between a narrow dafinition of the sociology of education
(i.c. material specificelly in or on the socioclogy of educetion) and
a broad definition (i.e. including material relevant to the strdy
of the sociology of education); an item check for inclusion in SEA
(i.e. items published since jte inception in 1965). o |
No attempt was made to distinguish between Engiish ox Egglish
language and foreign items, though this is fairly obvious from
journal titles. itris kncwnl that secial.scianiists are not B
heavy users of foreign language literature. The exceptions in the
case of our mample are two comparative journale.

The journals concerned were: )
+_in 1968 _only

American Journal of Sociology - Sociolagical Review

American Sociological Review ‘Educational Reseaxch

‘Comperative Ediucation Review . British Journal of Sociolegy

Horverd Bducational Review - Comparative Education B

Journal of Bducational Psy- = - British Journil of Educational
dhology L o Psychalogy

,qurnal of E&ucatlenal Besearah , rScciclogy

Sociology of Education _ 4Br1t1$h Jaurnal Qf SQGlal and
: T SUYee -7 Clinical Psychology

1. e.g. Guttsman, W.L. 'The 1itera*“rew°f~thefﬂﬁéialﬂscignqgg
. and provision of research in them' Journal of Documentation,
1966, 22(3). 186a-194. T = ‘
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Tho following tables in the following discussion show figures
‘for the top journals (cited 10+ times over the three year pexriod.).
A full anclysis of citations 4+ times and a conmplete list of 'tail’
journals is available on request.

The first question to answer wag: what range of journals
should SEL a) ideally b) reasonably cover? 7

It is possible to argue that a service such as SEA should
identify 'important' journals (i.e. those containing material to
which if relevant, it is likely to be important for the specialist
to refer), and thus to which the service should give special
attention. Lpart from the difficulty of obtaining agreement on
'importance' in this sense, this should strictly iavolve all
journals in which an 'important' article has ever appeared even
if once, by some chance, and once only. Also o wide watching
brief would have to be kept for current appearance of such items
in other Jjournals. Such a notion is thus difficult to apply
logically and in practice.

A more helpful notion perhaps is to define importance of
journals in %erms of productivity. Once measures of productivity
are available it is possible to use an agreed measure of freguency
of aypéaranéé of relevant articles as a guide to the journals to
be coﬁered, the neasure beingtfixeé‘subjec% to theravailable
resources. This however involves the assumption that relevant
itens drawn from mc:e;proauetivEgjgurpalé wii1;a11fbé sppropriate
for inclusion, which is not éééegsafily1fﬁélqése§‘_a_measuré of
selection by Qﬁglity‘ié'probably dusirable4even amongst
subﬁec%rfgle;ant’maiﬁrial;“"“T‘“("'“fIﬁ“is‘fﬁrther jbssiblé“te'”
identify~a@pgg§£_eg;iudgd journals  those.likely :to- produce work .

of high quality, and :in which artiecles appropriate in subject

Jg5
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matter do occcasionally appear. Frobably = compromise of this
kind is therbest'arrangement thét can be achieved.

Cur citéﬁien analysis has teen based primarily on the measure
of frequenéy‘cf éitaiian, ﬁut it does also begin to explore ques—
tions of 'importance'. ‘ |

Citation to journals in American journals gives the following

‘*Yop' journals:

TABLE 1.16
CITATIONS. (%o AND OVER) TO JOURNAL ARTICLES IN
SEA—BELEVANT ARTICLES IN SELECT RANGE OF JOURNALS

Year of i
= sha = - Number of
§§u;¢e: - . Cited journals. ] citations
Jjournal
1966 American Sociological Review 54
American Journal of Sociology ' 24
Sociology of Bducation 13
Social Forces ' 12
Population Quarterly 11
Total cltatlon = 190
'Top' = 60%
1967 American Sociological Review - 79
American Journal of Sociclogy a2
Sociology of Education . 14
China Quarterly 12
Journal of Social Issues% , 1
Psycnological Bulletin , -
Journal of Tducational Psychology ) 10
Journal of Abnormal & Social Psychclcgy) e
' ‘ Total citation = 298
 'Top' = 60%
1968 American Sosc 1ologlca1 Review - 93
0 - pmerican Journal of Sociology @ ' 58
~ Sociology of Educatlan _ o _ 22
: ' “Science - ¢ o : ' 19
. _ Social Forces v - 14
“.0 . 4 American Politiocal’ Soience Review o 12
Harvard Educational Review) - 10

Pubiic Opinion Quarterly ' )"

-Total citation =353 - -
'Tgp' = 6T%

¥ fThe soclolcgy of educatlcn, fcr SEA'E pubposes, tends to’ g b
raxher brcadly deflned.”
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It will be seen that the American Sociological Review, American

Journal of Sociology and Sociology of Fdueaticn consistently hold

high place, lut for the rest there is fluctuation, although the
proportion of these amongst all journals cited 4+ times is fairly
constant. This is possibly because the sociology of education is
a relatively young field and if material cannot find a place in
these journals there is no firm order of prestige amongst other
journals in the eyes of sasi@lagisté of education which may deter-
mine the further journsals in which they would like to have their
work appear.

If a wider range of source journals is considered, or if on
either basis the sociology of education is more narrowly defined,
the effect is similar;r

TABLE  1.17
CITATIONS (10 AND OVER) TO JOURNAL ARTICLES RELATING
70 THE SOCIOLOGY OF EDUCATION NARROWLY DEFINED

re—— A e

Year of

gource Cited journals g?gbiicii
journal B B ﬁl abL
1968 In seleéted range of journals
American Sociological Review ! 55
American Journal of Sociology 35
Sociology of Education 21
"Beience ‘ ’ 14

Public Opinion Quarterly 10
: Total citaticn = 216
'"Top' = 60%

1968 In w1der rangs of jcurnals

American Sociological Review N ' 14

_ American Journal of Sociology - 39
Sociology of Education ‘ S 26
Journal of Educational Psycholcgy : . 19
Science ' 14

.. British Journal of Sociology) . o 12
Social Forces o o :
~Journal of Educational Research ~ S 11

"Public Opinion Quarteriy ' : T © 10

‘ 7 Total- eitetion = 315
' © YTop' = 655
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TABLE 1.18

CITATIONS (10 & OVER) TO JOURNAL ARTICLES RELATING
"TO THE SOCICLOGY OF EDUCATION BROADLY DFFINED

Year of Vi 4 . Number éf
source ' Cited journals citations
journal : ) ’
1968 In selected range of journals
American Sociological Review 93
American Journal of Sociology : 58
Sociology of Education 22
Science : 19
Snecial Forces 14
American Political Secience RHeview .12
Harvard Educational Rev1ew) 10
Public Opinion Quarterly) Total citations = 353 :
. In wider range of journals 'Top* = 67%
American Socioclogical Review 115
American Journal of Sociology 63
Journal of Educational Psychology 32
Sociology of Education 27
Journal of Educational Research)
Science ) 19
Social Forces ) _
British Journal of Sociology ' 14
Journal of Abnormal & Social Psychology 13
Harvard BEducational Review ) i2
Child Development g
Congo Magazine :
Journal of Marriage. and ths Family % 10

Journal of Personaiity & Social Psychélcgy
Journal of Social Psychology ; 3.

" Total citations = 553

-'~ '"Top' = T1%

Detailed analysis was in fact méda of all 1968 issues of
Joufnais cited 4+ times (or a 1ittle more than once each year) =
it might be argued that coverage of al1 suah qurnals wculd be
a viab;e proposition for a servige_§qahra§ SEA?, ?@;s amounts 1o
some - 42 jou:nals,'“FIn‘félatibn‘té°tﬁé tatéljﬁumﬁsf of items

citeé;however, this meanéfﬁhat"a"eénsidérablé ﬁnﬁbér7nf items are
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If one comsiders the number of 'guality' journals represented
in the residue, without defining quality too oclosely, there are
perhaps 25% journals meriting a watching brief, excluding those 35%
already covered by SEA.

The items cited are,:af course, not merely recent items. An

 examination of 1968-cited items dated 1966 onwards shows the foll—

owing (only 20% of the citations to American Sociclogical Review,
for instance, were of recent date):
TABLE 1.19

% RECENT CITATIONS DATED 1966-1968 IN EACH
JOURNAL CITED 10+ TIMES IN 1968

b = ——

Journals cited %

i - M ——— = o, o e— w— e e s e s
= = = — S e i —— —

Articles narrowly relevant to the sociology of education

Sociology of Education 62
American Journal of Sociology) o
Science 4
Journal of BEducational Research 36
British Journal of Sociology) : on

25
Social Forces :
American Sociological Review 20
Public Opinion Quarterly 10
Journal of BEducational Paychology : = 0

Articles broadly relevant to the sociology of education

Journal of Personality & Sccial Psycho ogy -~ T0
Sociology of Education. ) S . 60
American Political Science Review ) 50
Journal of Marriage and the Family) ,

Science ) 45
American Journal of Saclolcgy) 40
Harvard. Educational Review. S o .
British Journal of Sociology ) : L
Congo Magazine L) ... . . 20

. Journal of Educational Research) . R

American Sociclogical Review o .18

- Social .Forces. .. . S N 15 .
Journal of Educa$1una1 Psychology R A
Public Opinion Quarterly ‘ e 10
‘"Child Developmernt - : ") L
Journal of Abnormal & Social Psycholcgy) e 0

* Journal of-Social Psychology Y . =

P9
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The ranking effect remains similar, although some journals carr—

jed in 1968 more citations of recent material than others:

TABLE 1.20
% RECENT CITATIONS DATED 1966-68 IN 1968 SOURCE JOURNALS
Soc. of ed. Soc. of eds
Source Journals narrowly broadly
defined defined

e

American Journal of Sociology 50% 33%
American Sociological Review 28% 25

Comparative Education Review 23% 42%
Harvard Educaticnal Revisw 25% ' 44%
Journal of Educational Psychology 0% 17%
Journal of Educational Research % 0%
Sociology of Education : 34% 0%

Citations to books in American journalse “are more frequent than
citations to journals - roughly twice as many, whether the boundaries
of the scurce'jéurnals-er itemg are n=rrowed or widened:

TABLE 1.21 | TABLE 1,22

COMP..iISON OF JOURNALS/BOOKS CITATIONS (JOURNALS/BOOKS) TO
CITED - RECENT (1966-68) MATERIAL
IN 1968 SCURCE JOURNALS IN 1958 SOURCE JOURNALS

Journals ~Books - ~Journals = Books

Select range of .

source journals, . . L aeg. - - an
narrow definition - *216 . 429 - . . 74‘ . 144
of relevance ’

Select range of
source Jjournals, 15
SEA definition of 315

693 " 122 ... 140
relevance ' ' C

Wider range of . , .
gsource journals, A : . T
narrow definition 298 S 579» - 86 t 1150
of relevance ‘ ‘ : :

Wider range of o ‘ o

gource journals ' . L SRPIIRREE ST
SEA dofinition | 553 1111 . 163 ... ;. 263
of relevance R RN : S

There is, however, some variation when citation to recent (1566-68)

material only is considered.

%égigl
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Citations in British journals show a different range of 'top' Jjournals.

TABLE 1.23
CITATIONS (10 AND QVER) TO JOURNAL ARTICLES IN
SEL-RELEVANT ARTICLES IN SELECT RANGE OF JOURNALS

e 1 m——
_——

Year Gfr

source Cited journals Number of
journal citations

1966 British Journal of Educational Psychology 35
British Journal of Sociology ~ 15
American Sociological Review 14

Total citation = 174
"Top' = 37%

1967 British Journal of Sociology 30
British Journal of Educational Psychology 27
Mmerican Sociological Review 22
Ecducational Research 22
American Journal of Bociclogy 21
Universities Quarterly 20
Harvard Educational Review 17
Occupational Psychology 17
Social Forces 15
Sociological Review - 15
Sociology of Education 14

Total citation = 306
*Top' = 72%

1968 British Journal of Educational Psychology - 48
Educational Research 21
American Sociological Review 18
AMmerican Journal of Sociology 14
British Journal of Sociology ‘ 11

Total citation = 238
tTop' = 50%

American SQGlQnglGal Revlaw. Amerlcan Jourral of SDGlD]QgZ

and Scclclggxfof Educat;on flgure as 1n the Amerlcan jcurnals

sﬁudled bux not as prominently or ccnslstently, citations to -
British journals auirank them,<» A ilm;lar m1xture of sss1c4cnv,'
e&ucailcn and psycholcgy is fcund, perhaps sllghtLy lass wide—
ranging in EﬁQpE-,: The hlghly placed journals are fewer in number
and repreaent a.varylng proport1on cf all Journals'éiﬁed 4 t;mes,

but it” appears thaﬁ the paitern may be stab;llslng.iﬁA'-

X
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If the range of journals iz extended the effect iz similar:

TABLE 1.2¢

CITATIONS (10 AND OVER) TO JOURNAL ARTICLES RELATING
TO THE SOCIOLOGY OF EDUCATICN BROADLY DERINED

Year of
source Cited journals Number of
" citations
journal ——
1968 In selected range of ﬂaurnals _
British Journal of Educational Psychology 48
Bducational Research 21
American Sociological Review 18
American Journal of Sociology 14
British Journal of Secciology 11

" Total citations = 238
*Top' = 50%

1968 In wider range of journals

British Journal of BEducational- Psychclagy 49
AMmerican Sociological Review 24
Educational Research - 21
American Journal of Sociology _ 19
British Journal of Scciology 15
Journal of Abnoemal % Sociel Paychology 12

British Jeournal of Social & Clinical Psychology 10

Total citations = 249
‘T@P‘ = 5@?

However in both a select and a wider range of journals, if the
sociology of education is narrowly defined the pattern changes and
the range of itép' journals drastically reduced in number and scope.

- aRiE 1.25
CITATIONS (10 AND OVER) TO JOURNAL ARTICLES RELATING TO THE
. SOCIOLOGY OF EDUCATION NARROWLY DEFINED

' i o E o Number of
source _ ﬁlted jcurnals oitations
Journal e e P _ : A

1968. . In_pelected rangs, ¢:” journals : R
- British Journal of Eiucat;onal ﬁaychclogy 21
- Bducational Research . - : Co ia B

e . Tctal citations = 84

1968. Tn wider re ige of journals . o L

British Jaﬁrnal of Educaiicnal Psychalcgy 22

Educat1onal Research - : R 1)
Total citabticas = 90

tTop' = 4%
iii?%?“"
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If one looks at the journals cited 44 times in 1968 British
source journals, these number some 24, However, there is a further
tail of about 90 journals, representing a scatter of about 42% of ihe
total number of itemes cited. 25% of the journals concerned might be

worth a watching brief, excludiag the 45% already covered by SEA.

In terms of recency of citation, the 1968-cited items dated
1966 onwards tend to be relatively few except in the case of Bduc-

ational Research.

TABLE 1.26

% RECENT CITATIONS DATED 1966-1968 IN EACH
JOURNAL CITED 10+ TIMES IN 1968

Cited journals %

@rﬁielgs,narrpwly,rélevant to _the sociology of education

Educational Research 60
British Journal of Fducational Psychology 18

Articles broadly relevant to the sociology of education

Bducational Research TO
British Journal of Social % Clinical Psychology 40
British Journal of Educavional Paychology 22
American Journal of Sociology 20
British Journal of Sooiology 20
American Sociological Review 0
Journal of Abmnormal & Social Psychology 0

Thiz does not seem to bhe attributable to any particular clase
of_jcﬁrnél émangst'éourcé'jéurnals:'
TABLE 1.27
IN 1968 SOURCE JOURNALS

% RECENT CITATIONS DATED 1966-68

'ééé. of ai; 7S6é; Sf”éa,
Source journals narrowly broadly
defined defined

ey

British Journal of Educational Psychology 25% 25%
British Journal of Social & Clinical Psy. o]
British Journal of Sociology 0% 15%
Comparative Education 25% 33%
Educational Research aA5% y
o Sociological Review ' ' 0% 3;?
: Sociology 505 33
ERIC Soelology _ 50% 337
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Citations to books in British journals shows a different

pattern from that in [American journals (half ag many Jjournals as

books ) :
TABLE. 1.28 TABLE 1.29
o , CITATIONS (JOURNALS/
- COMPARISON OF JOURNALS/BCOKS . BOOKS) TO RECENT
CITED (1966-68) MATERIAL
I 1958 SOURCE JOURNALS IN 1968 SOURCE JOURNALS
) o Tournals o BbaEé Jaurnals 7 Baaks

Select range of
source journals, 8o . -
narrow definition . 81 32 18
of relevance

Select range of

source Jjuurnals, - . .
SEA definltﬁen of 205 432 64 91
relevance '

Wlder range of .
gource Jjournals, Y. .

narrow definition 68 108 ;6 22
of relevance

Wider range of K .
gource journals, e 5 -
SEA definition 249 230 (C o3
of relevance

Fumbers of books cited in relation to numbers of Journals cited are
‘fluctuating, journal citations sometimes cutnumbéring‘citatians to
bhooks.

Ccmparlscn of ;ournals clfed by soc;clog;sts of educaticn w1th

SEA coverage shows that SEA's qurnals list m1gh+ well be extended

and indeed action has been taken already on the information derived




TABLE 1.30
NUMBER OF JOURNALS CITED IN 1968 SOURCE JOURNALS ACCORDING
TO FREQUENCY OF CITATION AND INCLUSION IN SEA

British source journals

Journals covered by SEA or .
requested 17 36

Journal: not covered by SEA 7 53

American source journals

Journals covered by SEA or
requested 25 48

Journals not covered by SEA 17 98

In terms of items cited, SEA's performance is less sgtisfactory,
even on items cited in articles closely relevent to the sociology of
educations:

PABLE 1.31

RECENT (1966-68 )% CITATIONS MADE IN 1968 ARTICLES NARROWLY
RELEVANT TO THE SOCIOLOGY OF EDUCATION ACCORDING TO

JOURNAL AND INCLUSION IN SEA

Source journal

168 articles
Journals in

| Journals not
| SFA

Books not
in SBA
ﬂn%ﬂ

| citations in
L-EBnnks in SEA YL

| Total no.

Brifis£ 

British Journal Educ. Psychology . 30
British J. Soeial & Clinical T
. .. Psychology .. ... ... . 16
British Journal of Sociology o
Comparative Education . . .. . 17
“ Bducaticnel Research T 160
Sociological. Review. = . o .. .0
Sociology ) R AT

R
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o oo = 4=
= QO oy =] =
— 2] <] o
: N BT = " ] .
] . a oA s -~ @ ™
Source Journals q o = o — o, o
o ' —~ s W @ g 8 H =]
O 3 LI lug Fy ¥
£ P o o 5 g;g
O D [= 0 =1 [=] o o [=]
American
American Journal of Sociology 46 6 0 T 6
American Sociclogical Review 8o 8 0 10 0
Comparative Education Review 144 & 0 12 0
Harvard Educational Review 143 a1 5 12 2
Journal of Educational Pasychology 0 0 0 0 O
Journal of Educational Research 232 3 0 13 o
Sociology of Education 531 83 8 63 27
Totals 1176 137 13 118 35

It is possible that this is partly due to application of diff-
erent zclection oriteria by different abstractors. In the case of
 jourmel items, additionally, over 50% of the journals are not cover—
ed by SEA and could not be expected to be included. Some of these
items deal with general questions of theory or methodology or are
clearly imtroduced to back up a:spéjcjii‘iéu point but a mumber clearly
fall within SEA'E terms erreferencee Aétién:en the 'tail’ (i €.
extension Gf the SEA's ;Durnals llst) may be expected to reduce
this ;uﬁber, ‘ . :7_;_v

iue baoks fdll lnto the Eame kinds of calegories but the
potenilial range of narrowly relevant items is rather smaller and
a highéTAPTéPOItiGn of the material is éf an indirect or mo£éyr

genéral iﬁteresf;' A small mlnority of 1tems may repreaent cvers‘

vsiggi but;igive£ 11m1tgd spacg‘ava;lah;séfqr_bgcgg,?;t 1Efd1ff;cult

‘ to.éeé hoﬁrperféfﬁance?could.ﬁé.greatly'impréﬁg_:'

"'. perhaps that some allaeatlan of space as’batween mater1a1 of,;jjff

- dlffarent kinds nf relevance might be halpful. SEA'E present

S

'd1v1310n af space between haaks and ;curnal artlcles appears to

w6
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be less in line with the British academic practice of citing many more
journals than books than the Amevican practice which is a roughly equal
distribution. Reasona for this difiference are not clear.

Availability of material in libraries

L recurrént theme amongst users' comments and suggestions is
that the service should have regard to the quality of the libraries
to which they have accessS. This may be used ag an argument to supp-
ort conflicting points of view as to the desirability of inecluding
certain types of material in SEA. It has not been possible to explore
this question in detail, but it may be mentioned that SEA records and
describes a not inconsiderable range of material not generally avail—
able in libraries. 7

Roughly 120 journals covered by SEA are available in one or maie
School etec. of Education library and thus may at least be obtained
quickly on inter-library loan. About 100 SEA journals however
{(mainly non-educational ones — list available on request) are not
available in such a library — often an important factor for College
of Education Staff. - For about half of these no British location
could be traced in the British Union Catalogue of Pericdicals, about
a quarte?-were qnly in one or two libraries. It is possible that
most will saen;hg.gxaiiablgjin;the‘ﬁa$iogal Legﬁigg-Library for Science
Vand Technology, which hasr%aaiveéfglcqpy~o?:SEA!s journals list.

It is SEA's contention fhai'aistragtigg,cf such non-—available
jcurnals‘is‘a‘us§£gl,serfice, although. some users see non—availability
as an avgument for exolusion. They would tend %o see the fact
that é number of these journals are in foreign languages as strength—
ening %heir%aﬁgumggigi ce .

Wiih‘regari tc'boqks, the pésificn;may well be: similar. - It
has been,impossible to chéckvin detail but many libraries aré as

yet building up their holdingg'in the sociology of education.

0y

77
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Even alsﬁrveyl_cf the holdings, in relation to bihliographies on
selected tc?ics, of five Schools ete., of Liucation libraries
showed that the average h@léings wore gbout 30% of the titles
.listed in any case.

A comparison of the accessions listas (cvar 6 months) of two
najor cducation 1ibra¥ies with books cbutracted in EE.L shouws that,
excluding pedagogy, épecial education and other largely non-~
relevant areas, an averége of EQ%’are gbstractedAin SEAt A
'n@nber of the itens not.ggéﬁractgd in Sﬁ; are however highly

marginal to SEA'B f;ald.

Availability of b;bllagraphlcal infornation
through bibliographical services other than SEA.

Indexing services are left out of account here since they
have a somewhat narrower function. No extensive study of other
abstracting services, Lndeed hos been made, but 2 formal compar-—
isnn of SEA coverage with that of three services used heuvily for
the purposes of the bibliographical onquiry service was felt to
be helpful. It would be possible to extend this to services
mentionéd as used frequently by respondents to our questionnaire

cr ithis matter. . The threo services examined are Sociological
2

Lbgtrasts,” Research in Higher Bducation Abstracts (RHBA),

Edugational Adninistration Abstracts (BAA).

TSéues”ofmeach'servicé‘fcr’19683€Wéra*éhsckedisgﬁinst'issﬁes

of SEA (span checked depending on dates -of itéms concerned).

1. Unpublished: '
2. Thls was 1neldenta1 +o0 another study, gee ps 1.37T

N



The anocunt of overlap was as follows:

ITtens in common Total number of items
with SEA in issues checked

SA 53 4240
RHEA 89 298
EAA 55 | 753

Five itenms were abgtraéted by all four services, fifteen by
three of.the four.

The great najority of these itens are journal articles and
the number of journal titles represented is guitersmall (e.g. in
BAA set: Journals). 30% of the RHEA abatraocts were reprinted
from SEA. Apart from this it would scem fair to argue that the
overlap is not a matter for seriaﬁs concern, and in view of the
differont audiénéés ond abstracting procedures the duplication
of effortiinvolved is-probably "not wasted. L

Book reviews in journals regularly scanned are a source of
information to which g number of users have.feferred; Accord—
ingly a study was devised to exanine the extent to which books
sbatraztad in SBA fail to receive reviews or note in a range of

fairly widely held journals. It was oxtended.to take in sources

. quite widely used by librarians (the British National Bibliography,

:th§,§P?g‘?ﬁbliShiP'zﬁéﬁﬁrd and a;variety:cf publishers'rcatalegueél
Books noted.or ordered for SEA during the period Jan-Mor. 1969

(exg;ﬁdipg'thQsefg%rgady;derivei from these aources in a previous

. study, sec p.1.26) were chocked against all,the sources mentioned

‘above back to July 1968.  Publishers' oatalogues were those, a

wide range, received in'thengﬁdpﬁfige;? the journals concerned

CWeTOI e



LApsTican Journal of Socioclogy BEauvucational Raview
American Socioclogical Review Harvard Educational Review

British Journal of Educatlonal New Society

Psvchology

. Record
British Journal of Educational
Studies Social Forces
British Journal of Sociology Sociological Review
Cormparative Education Sociology

Couperative Education Review  Sociology of Edueation
Bducation for Teaching PTines Educational Supplement
Educatiaﬁal Research | |
About 120 books were 1nva1ved and these were traced in the
relevant gources as follows (some itenms represented more than once):
TAB&E 1.32

ALTERNATIVE SOﬁRSES OF INFORMATION ABOUT BOORS
ABSTRACTED OR TO BE ABSTRACTED BY SEA

Journals - BNB/BPR . Publishers!  In none of -

catalogues gources
23 - . . 43 o .48 - 42

S —

Thus, out of a total of éhaut’iﬁozi%éés,‘arbﬁﬁ&'zﬂ% wonuld
‘now beskﬂ@ﬁnhbutwfaifSEA; "(ﬁbnnﬁhezref‘thésé itoms are in foreign
1a u&uages of which we prahably became amare on: the recomm,ﬂdation
"of'ébstractdrs’cr”thréugh‘thé“efforts”bf‘tha SEA”aEs;stant in
‘vuilding up contacts with publishors.) ~ This might ropresent up
o gay 20 Ltems ‘per issue; not perhaps of ‘widé' interest but other—

wiSe not Teadily traded.

Diplidations of “findings ‘o ‘coveras
In general tha znvestigatlgn seems to indicate that a relat-

: ively hlgh degree of conslatency in salecticn uay be a;hia*au by
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Wi

individuals. With a nore detailed brief nuch of <vho present
inconsistency in decision-nmalking could probably be elininated.

4 set of proposed guidelines is in preparation and will be circu-
lated for ccmment. For sone abs’ ~actors this will mesan extending,
for others retracting their boundaries in respect of certain
categories of material. Criteria other than sudject relevance
rmist clearly be taken into account. The detailed findings of

the citation analysis and the views of users now being question-—
naired (see Ch. 3) will be taken into account.

In preparation for the quality control needed for the service
(whatever its precise form), questions of office organisatirn,
files etc. have been considered and a two stage plan for reorgan-—
isation has been evolved. Stage 1 basically w1l speed up and
regularise the flow of material probably with some saving of staff
tine; stage 2 will enable us to bulld in and to control alterna-
tive treatrnents of the material without disturbing the general
structure of the organisation. Further detail can be given to
any who are especially in%eresfed in the organisational aspect of

the deivice.
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Pocument descriptieonm, a rather clumsy term, is used here
#p imdicate that we Bawve beem careful mot to prejudge the
watue of the abstraet as compared wiith other forms of
descripiion (e.g. purely bibliographical descriptiom, broad
surveys: of ithe literature er trend reperts ete.)

Perbaps one of the maast striking features of SEA is the
variety of types of sbstract te be found within it. The
gomeral aim of this aspect of the investdigation was to study
the offectivercss off our policy; our poliey is to regard the
individval abgtractor in interaction with the materlial as the
best judge of what treatmemt is appropriate to the material.
Just as selectior critoria are complex, involvimg appreisal of
qualiities of documsnts other than immediate relewvance of
subject matter, Sa the abstracting process is also likely to
ahmw sonething of -lﬁ-;is camplexity. The problem atudiea is the
e::t:emt to which sinilar iﬂgms racoive gimilar treatment, and
the nature off the :E'ar.t@rs which tend t@ influence the form and
eontont of the abstracti ,

A rominder is perhaps needed at this peint that SBA's
abstractiors arc acadenics ( saeiélbgists and edueationalists)

who give up ‘tl;eii? own tine to prepere abstracts for SEA as a
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2.2
neans of serving their colleagues in the field. For this
resson ths relationship with abstractors has been kept as
informal as possible with a2 copplete absence of 'rules' fto be
cuserved. A nore inmportant reason for not laying down rules
was that it was taken as axionatic when SEA was started that
no~one is nore competent to abstract the literature of
specialists for specialists than spocialists.

This assunption is re: longer wholly valid for two najor
reasons:

1. A eonparison of the journals covered in volume 1 and
those covered at the present time will show that the enphasis
is no longer only on literature for speeialists.

2. Growth and increasing diversificatiom within the field
have tended to blur any cormon franme of referonce.

The approach was sinilar to that in the concurrent
study of coweragoe. SEA wolune 4 and issue 2 of volune 5
were analysed in detail to obtain a general picture of our
practice (scarching for patterns rather than assessing against
predeternined n"c;i:ions of 'model! abstracts). Validity and
roliabiliity were investigated in a more dotniled study with
selected obstractors, using a snaller sanple of journal
iiterature (the speaial problens presented by books have been
considered in rolation to a fow cases which tend to highlight
these probilens). VThe posgitile intorvontion of organisational
factois has also been considored. The user's view is

discussed.

83




Description of abstracts

¥t is custonary to characterisce abstracts along the
continuun annotation/indicative/infornative/exteonded absiraet
or digest. We have found this to be inadequate for our
purposes. Such terns seen in tho nain tc be related to the
length of the doscription, despite the apparent reforence to
the kind of guicdance given to the user in asscessing tho
potential usefulnecss of a doecunent.

Length is only one dinension of a docunent descoription.
An abstract nay also Be deseribed in terns of concreteness,
gpecificity, shape, halance and structure.

The nore neasureable features, which were coded in the
analysis of SEA volune 4, were the following:
1. Whother the description identifics the nature of the
subbjoct nattor, or doals with the actual ideas sct down by the
author about his subject or theme (i.e. lovel of abstraction).
2. VWhether the general topic or thé gencral thore are stated
oerely, or whothor the vorious headings under which a topic is
trecateod or the steps in the developnent of a thene, (the
thosis) aro speoified (i.c. degree of detail).
%. Whether the origincl scquence of ideas is preserved.
4. VWhothor the structure of ideas is indicated (i.e. the
Oajor diversions of thought indicated by chapters, headings,
verbal ciucs cte.) and in how ruch detail.
(The full codes are given in appendix I)

The deseription of an abstract is not of cau:ée peaning-—

ful without reference to the original. VWhat one is eoncorned
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2.4

with is not for instanéc the length of abstract, but the degree
of reduction. Length, structure, degree of detall ele. ara
21l influenced by factors such as density of ideas, concise—-
ness of expression, znount of 'padding', novelty of the
concepts used and so on, in the original. Such features as
these are virtually inpossible to codify but worc raised in
the study with cbstractors. In the broad analysis the
following were taken into account:

1. Length of docunent.

2. Whole or part of docunent.

3., Torm of docuncnt (textbook, roader, monograph ete.).

4. a) Country of publication, b) language.

5. Author's treatnent of subject (deseriptive, theoretical

etec.). 7
6. Porspectivo (e.g. educational, gociological).

Coding was donec both by a sociologist and a librarian, and
codings were conpared. Rules for 'difficult casen' were
agreed and after a period of sceveral wecks each =ecoded all
the docunecnts and after comparison the ronaining discrepancies
(about 5%) were finally elininated.

Tn forrulating the codes we had very nuch in nind the
different ways in which an abstract night be used as a guiﬂe
to the original, and in applying then wo attenpted to put our-
selvea in the position of the user. For inastance in
considering degrec of detail we asged Durseives quostions such
as: does the abstract leave inportant gquestions about the

docunent unanswered? We considered three nain levela of use:



2.5

1. Enabling the user to discard or pass over non-relevant
docunents,

Ee Enabling hin to identify those prohably reclevant.
Se Ensbling hin to discrininate alnost as finely and
accuratecly as betwecn osriginal docunents, wore they

availablo for detailed cexamination.

This oxercisc was helpful also in that there was occasion
to rofer to the abstracts in various ways -~ scanning, detail.d
reading ote. This has given us cxperience of the ways in
which features of style, presentation and so on can help or
hinder the user. SEA has probably never been subjeccted to
guch intonsive and extensive use by any user and we have folt
it worthwhile to offor the researcher's subjective inpressions
as a ‘user'.

In 'using' SEA for the purposes of this analysis accuracy
of representétion has been found to be the quality nost
esgentinl in the abatract. This does not necessarily nean
in the SEA context a unifor:a relationship between abstract and
original, In, for instance, degree of reduction, it nay be
nisleading if an extonded descriptive work receives the sane
detailed treatuont as the report of an coxtended picce of
enpirieal rescavch. Works of partial rclevance would be
inappropriately treated if there were uniforn degrea of
reduction throughout, but this is plainly essential in the
case or wholly relevant worksa. J

The abstract nay present two kinds of images of the

original - a photographic inage and an inproessionistic view of .

86



2.6
it, the specialist's view. Ideally we believe it should do
both - should convey both what a docunent objectively ig, and,
where there is no one-to-one relationship between docunent
and user, how the specialist views it (i.e. how the user would
view it had he the actual docunent before hin rather than
rnerely an abstract of it). Deaspite the dangers of nisinter-
pretation, cete., it has been felt that if the service is %o
save the tine of the user SEA rust also attempt this latter
function.

Specific _characteristics of S@é_abstrqgtgl

Detailed tables are available on request. The general
picture is as follows.

With regard to length of abatract a sinilar pattern
obtains in all the issues studied. 6 - 10 lines (of print)
or about 70 ~ 120 words is nost connon (30 ~ 40% of cases).
There is also a not inconsiderable nunber of sghorter abstracts
of 3 - 5 lines or about 40 ~ 70 words (ranging from:iD - 20%
per issue). Abstracts of 11 - 20 lines (120 = 240 words)
represent about 30 — 35% in three issues, though dropping to

15% in the last issuec.

1. This account relates to volune 4. A conparison with
volune 5; to test for recent changes in practice is also

‘being prepared and will be included:in the final report.
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2.8

The balance between short papers, long papers (1 — 5 and 5 - 25
pages), short nonographs (26 — 100 pages) and longer nonographs
(100 + pages) is roughly sinilar in each of these categories,
although short papers tend towards short abstracts and long
ronographs toward the longer abatract as would be expected.

With regard to the structurel of our abstracts (e.g.
indication of points at which new chapters begin) cur practice
shows no clear pattern fron issue to issue, though there is
less variance in treatment of books than of journals. Overall
we tend nost tcwérds non-structured abstracts and least towards
those bearing a close formal relationship with the original,
but non-structurcd abstracts are devoted largely to jourmals.
Book abstracts tend at least to rough-group though not to

indicate in detail the structuring of contents of the original.

1. The visible presence of the original structure is not a

gsine qua non of a 'good' abstract. An accepted style of

presentation of infornmation (as in research reports), the logic
of the argunent (as in some theoretical work) etc. nay render
it strictly superfluous, but nevertheless it would still seen
0 have a function oven as no nore than a tine-saving and

place~finding -device in a dense expanse of print.
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TABLE 2.2

STRUCTURE OF SEA ABSTRACTS

Non=fornal Infornal Seni-formal Fornal Totals

Vol.4
(1) 79 ( 8) 25 ( 6) 61 (34) 21 (7) (55) 186
(2) 59 (11) 38 (17) 58 (35) 36 ( 9) (72) 191
(3) 58 ( 4) 54 (22) 39 (22) 34 ( 8) (56) 185
(4) 62 ( 5) 32 (18) 38 (19) 37 ( 9) (51) 169

Total 258 (28) 149 (63) 196 (110) 2128 (33) (234) 751

“ " (books nlone in brackets)

It was expected that the longor the abatract the nore
detailed would be the organisation of its contents and the nore
apparent this would be. Length however is by no neans clearly
associated with visible structure, although over the four nost
used lengths (3 - 5, 6 -~ 10, 11 - 15, 16 — 20 lines) thexe iz 2
predominance of non-structured abstracts in the 3 — 5 category
and of fully 'guided' abstracts in the 16 — 20 line category.
Beyond 20 lines sone guiding is found but the pattern is not as

clear cut as expected.
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2.11

This is not to say that the order of precsentation does not
follow that of the original; 50% of the itens in volure 4 were
examined fron this point of view and it was found that in the
great majority of cases abstracts followed the original quite
closely. In a large number of cases however the balance of the
original was not preserved exactly (this is discusaed in nore
detail later). 'Disturbance of balance' is virtually inpossaible
to quantify but plainly without sone indication of structure the
user might well under-~ or over-estimate the anount of inform-
ation in an original to which some part of the abstract refers.
This kind of situation can lead either to infornation lass oxr to
conplete waste of time in turning up the Qriginnlii

The factors so far considered relate to the form of the
abstract (length and structure). With regard to content the
najor factors studied in cetail may be sunmed up as 'level of

abstraction' and degree of generaiitygg

l. In two exireme cases a single sentence in a medium length
abstract referred to a single-sentenced 'asicde' in a longish
journsl article - no justification could be secn.

2. May be coded as:

7(c) Whero:
(D) T = TOPIC (Statement of what topic(s) or aspects
(), EB(G) of topic(s) are dealt with)
3 .
E = FEXPOSITION (Surmery of author's exposition of

v(c¢), B(D)
(D), E(G)
(D), B(D)

E(G) (¢) = GENERAL (Broad statenent(s) of contents at
B(D) the level of a well chosen ti.tle)

DETATLED (Any nore detailed description)

his topic)

and (referring to overall level of detail and ig-
noring individunl variations amongst abstracts):

(D)
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Broadly, the abstractor nay:

1. State which topic o» area (within the universe of topics
or study areas potentially of interest to users) the author
deals with or is working in.

(r(c) = general statenent of topic)
2. State the topic and indicate what aspects of the topic
are dealt with.

(T7(D) = detailed statenent of topic)

Alternatively the abstractor nay:

1. State the nature of the nain thene or thesis the author
expounds.

(E(¢) = general exposition)
2. Follow the developnent of the argument in detail.

(BE(D) = detailed exposition)

.A statenent of both topic and exposition nay be appropri-
ate (T/E), and either nay be general or detailed ((G) or (D)).
Thus we arrive at a set of eight categories.

Graphs of distribution over these categories in SEA
volune 4 shows there is little sinilarity of pattern in the
various issués; Overall about 57% are devoted to abatracts of
a 'nixed' (T+B) type, 2%} deal with topic alone and 20%
exposition alone. Books are roughly equally divided between
'mixed' and *topic alone' abstracts, about half the nixed ones
ineluding a detailed presentation of exposition. Those who
clain that the najority of SEA's bock abstracts are ‘only lists
of contents' are not too far fron the truth. About 15% of all
abastracts, and about 10% of the book abstractss were puraiy

‘ generél in character.

93



O

ERIC

Aruitoxt provided by Eic:

2.4

TABLE

DEGREE OF GENERALITY OF SEA ABSTRACTS, BY ISSUE

LEVEL OF ABSTRACTION

TOTAL

)

(2] w

S e

E

B e
&= =

——
s 4 =
e e
B B

L =i] oJd
] A

— —— —
o o (=)
S e il e
— o [3Y)
[ ¥ g [aY] [+ I
A Lo -
o < o
p g e Feae®
i [ ] [aY]
- - -
(s8] D o«
=
S o o
o 2 (9]
—— — o
[ve) = =t
i
[T | 2 (oY}
o 1 i
— — ——
—~ h O
~—
L L —
=} [0} =3
L D [
[ Ty =1 w
- o 1
— P .
[ 30} (] =
—4 By o
a L L=
—~ = 330
-— - E e
~ LTy =
e e e
(Y=} = =¥
~ —
=+
-
- - - -
=] L I o "©y
= S - e

94

725

(0) 137(6)

131(90) 66(14) 147(29) 64(35) 134(48)

4002

Total

Figures in brackets are for books alcne

% See page 2.12



O

ERIC

Aruitoxt provided by Eic:

2.5

TABLE

LITY OF SEA ABSTRACTS

EE OF GENER.

1N RELATION TO LENGTH OF ORIGINAL

AND DEG

i
2.

TI0W

LEVEL OF ABSTR'D

TOTAL

)

LY

7(¢)e(e) m(e)e(p) 7(p)E(e) T(D)E(D) E(¢) E(:

(e)

Length of
original
in lines

—_— —~— o~
i - [ In]
A
= — -
[ O (o]
e o St
—t =+ | al
o o

R I
[ Y] o

o o o
i [4Y] o
— — —
) i i
o S St
—{ O =
= L] =
3 o ~
S S il
1) (= Q
(98] =} [§F]
— — ——
o (=] =i
S S S
~ (¥a) O
— —i

< L) ~t
[} |19 L]
o ] i
— < —
o —
i i

) < 10 Y
u~ —l 1
1 1 4

15{ 0) 1({0) 21(0) 76(5)

15( 0)

7(2)

2(0) 11( 2)

16-20

0(2)

By

8(1)

2125

26=50

2(1) 36(

3(3)
5(0) 139(6) 728(238)

6(6) 805 66

2(0)

12(10)

51=100

2. 14

(185)

7

10(9)

9(9) 73(73)

43(12) 132(88)

100+

136(52)

£369)

148(30)

)

g2

Total

braclkets are for books alone

igures in

F



TABLE 2.6

SUMMARY OF TABLE 2.5

T(g) (D) T(e¢) 7T(e) T(D) T(D)
5oy m(n) me) m(p) XS ED
0-25 13 10 14 23 1 10 2 17
26-100 21 19 58 105 35 82 3 119
100+ 9 75 10 20 27 44 O 3

Next, the documents handled by SEA were considered fron
various points of view, and in each case an attenpt was nade
to identify characteristics of abstracts cormonly associated
with particular featurea of documents. Features of originals

studied were:

1. treatrnent of subject (enpirical, theoretical etc.)
2. discipline orientation (sociological, social-

psychological, econcmic ete.)
3., forn (journal articles/books (readers, textbooks

etc.))-

Whilst in general abstracts of =all types of naterial
clﬁstér around 6 — 10 lines in length, theoretical naterial
nost often receives1l — 15 lines, no doubt because such
naterial canhct alwaya:be éﬁﬂﬂariséé shortly and concisely.
substantial prapcrtlon af the empirical studies also (551)
received nore than 10 l;nes, perhaps because of those casmes

where renarks ab@ut methgdglcgy were extensive. Purely
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2.16

descriptive writing received nearly as many 3 = 5 as 6 — 10 line
abstracts. Discussions of current educsational problems also
received, as well as 6 — .10 line abstracts, a fair number of
3 = 5 and rather more 11 — 15 line abstracts. This probably
varied to a certain extent with rigour of argument. The
amount of historical material is not great'but abstracts
clustered both around 6 — 10 and 16 — 20 lines. Possibly
different treatment is accorded *to descriptive and quasi-
empirical work in this category (it was realised that to a
point 'historical' cut across other categories) but also books
represented most of the 16 ~ 20 line category.

(For table see overleaf.)

With regard to level of abstraction and deg

generality, theoretical and historical material are both fairly

evenly distributed over all categories. Detailed exposition,
even if not detailed statement of problem , tends to Le
accorded empirical studies. Descriptive material attracts a
large number of detailed astatements of contents. Discursive
items have a considerable number of such absiracts but an
almost equal number of abstracts giving a detailed statement

of exposition (nearly 25%). The latter type is characteristic
of a fair proportion of polemical items (50%). (For table

see p.2.18 ).

The presence of vigible gﬁructu;grin an abstract was
thought likely to bhe influenééd by the nature of treatment of
subject. In the case of theoretical, descriptive, discuraive
and polemical material between 40% and 50% of the abstracts
tend not to be structured in any way. ‘The pattern for

empirical studies is rather different, with all but 20% of the
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relevant abstracts having at least some visible structure.

Also the other categories of material have a very low proportion
of fully structured abstracts whereas 40% of these for empirical
studies are detailed 'section-by—section’ abstracts. SEA has

a standard pattern for research reports, often though not
invariably used, which accounts for this difference.

Historical material was accorded no such abstract, but 'mixed'
material (in which different approaches are used in different
sections of a work e.g. in books of readings) tended to have

highly structured abstracts. (For table see overleaf.)

Discipline orientation

To a point discipline orientation iz associated with treat—
ment, some disciplines becoming muach more 'scientific' than
others. T+ is interesting for instance to see that with regard
to length of abstract a pattern similar to that for 'description'
and 'discussion' is found for instance in education, and in
cducational administration (abstracts of 3 — 10 lines), whereas
the theoretical/empirical pattern (11 - 15 lines) is character—
istic of the sociology, economics and sociwl psychology of
education, and of sociology per g&. Rigour of treatment and
quality rather than degree of relevance are perhaps the decisive
iactors, since, for example, a 'general discussion' may be good
of its kipd, and if closely argued may need more detailed treat—
ment. (For table see p.2.21 o)

With regard to lével of abgiraction and degree of general-—

ity (see p.2.12) the following atiract detailed statements of
either topic or exposition, or ‘mixed' types of abstract
including a detailed statement of exposition: sociology of

education, economice of education, and 'pure' sociology-
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2,22
Social psychology of education attracts especiclly abstracts
containing a detailed expositionj the psychology of education
and 'pure' social psychology tend towards detailed exposition
alone. In education and educationazl administration, the other
sizeable categories, there is a spread of all those types of
abstract. (Table overleaf.)

Form,of document

In length of abstract, reviews of the literature and con-
fercnce report abstracts tend to cluster round 6 = 10 lines.
Books of readings and textbooks attract, more or less equally,
abatracts of 6 — 10 and 11 — 15 lines. Scholarly studies and
general discussions received a substantial number of 16 -~ 20
and 3 — 5 line abstracts respectively. The pattern is broadly
the same for books and journal articles with the exception
that 'scholarly' books cluster round 16 = 20 and 'scholarly'

papers round 11 — 15 lines. (For table see p.2.24-)

With regard to level of abstraction and dggreewafﬂdetail,

with the exception of 'scholarly studies®, general discussions'
and eritiques, abstracts for all forma tend to take the form
of a detailed statement of contents. The most used categories
for 'scholarly studies' are: detailed statement of exposition
together with either a general or detailed statement of topic
(T(G)E(D) or T(D)E(D)), or a detailed statement of exposition
only (E(D)), each of which accounts for about a quarter of the
relevant abstracts. ' General discgesicns‘ and critiques are
distributed over all categories except 'E(G)'.

Taking books and journals separately it may be surprising

to find 40% of book abetracts offer a detailed statement of
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TABLE 2.11

EFFECT OF DISCIPLINE ORIENTATION ON LEVEL OF
ABSTRACTION AND DEGREE oF GgNERALITY OF SEA ABSTRACTS;

SGClQl; Lch, SDGl;l psych. ’Psych Pci;

o of cd Qf ed. of ed. of e, of ed. Tctal”
7(c) o n L 21w 2(1) 28
(D) . 25(16) 9% 9) 8( 5 2(1) !5_4?1)
m(e)e(e)  12( 2) 7( © 11( 3 3(0) ED) 34( 5
(¢)e(p) 32( 8) 15( 1, 47( 4, 7(0) 2(2) 103(15
(D E(C—P; 6( 4) '7( 3 9( 4% - 22(11
TéD E(p) 29( 8) g 73 37( 8 5€o) 3(2) 87(25
E(G - 0 - 2(0) - 3( 0
E(D) 29( 0) 18( 0) 23( 1) 10(0) 1(o) 81( 1)
Total 142(42) 87(21) 137(26) 28(1) 11(e) 405(95)
E&;VV  :S§ci?i Vﬁﬁéhr@pci; mﬁé.

N Nai21n* hi%?i,cf od. 7and e%e ~ resea%ﬁ; 7W:AW‘??ﬁali
T(G) 5( 0) 1( 1) - - §(1§
(D)  17( 9) 6( 4% 1(0) 2(2) 26(15
T(G—KE(G) 6( 2% 3( 2 3(0) 2(0) 240 4)
(G E(D% ag 1 3( 3) - 2(1) 13(55)
T(D)E(c) 11( 8) 1.( 13 3(2) 1(1) 16(12)
T(D)E(p) 8( 4) 5( 2 - - 15( 6;
B(e) - a0
E(D, 17( 1) 1( 0) - - as8( 1)
Total  72(25) 20(13) 7(2) 7(4) 106(44)

Sociel * ]

?ézzziil) Scriol. Ed. i:;ii% Total

and ed.
(G f—,- s 0) 15( 2) "1{:&) ﬂﬁ zg
(D 7 4(a) 14 12% 20%11 7( 63 45(33
T(GB(&) - 5( 2 ator 169 ;_22;
T(G)E(D 2{2% 12( 5% 10% 1 5 g% 29(10
7(D)E(G 1(1, 9( 5 12( 6 1( O, 23(12
T§D§E(D) 2(0) 11( 6) 12%} 7) 6( 3) leég
E(G - 3( O - 3( 0
B(D, 1(0) lI( 0) 15 23 11( 1) 28( 3,
Total 20(7) 65(%0)  33(29) 32(12) 2Qo(78)

Pigures in brackets are for books only.

104



TABLE 2.12

EFFECT OF FORM OF ORIGINAL
ON LENGTH OF SEA ABSTRACT

Length of Conf. Ref. off. Text

abstract Readings papers books reports books Total
in lines

1-2 1( 1% 3( 1; -~ - - . 4( 2)
3-5 6( 4 2( 2 - - 7( 7) 15(13)
6-10 14%14% 7{ 7)  2(1) - 15§15§ 2&%375
11-15 12(10 3( 2 - - 15(14 30(26
16-20 4 4 2( 1 - - 3( 3 a( 8
21-25 2( 2) 2( 2 - 2(2) 1( 1) ¢ 7)
26-30 - 1( 1 - 1(1) - 2( 2;
31-35 - - - - - o{ o
36-40 - - - - - o( o)
40+ - - - Q‘E o;
Total 39(35) zoue:) 2(1) 30 1_( 0)  105(95
Length of Pruct Gen. Reviews cam - ‘
abstract guides Dbackpground of the 1it. Bibliogs. Total
in lines

1-2 1( 0) 2(0) - 1(c) 4( 0)
3-5 4( 2) 4%0) 7(23 - 15( 4)
6-10 55 5) 5(3) 12(2 2(2) 24(12)
11-15 3( 3) 5(5) 3(2) 1(0) 22(10)
16-20 - 1.(0) 3(3) - 4( 3%
2125 - - - - o(o
26-30 1( 1) - 1(1) ~ 2( 2)
31-35 1( 1) - - - a( 1)
36-40 - - - - QE Og
40+ - - - c{ o
Total 15(12) _1(8) 26(10) 4(2) 62(%2)
Length of Schol. Trend

abstract nonographs reports Critiques Proposals Total
in lines

1-2 9% 1) ~6( 0 2( 0 lglg g
3 59( 4) 23( O 5( 1 3(0

6-10 154(11) 35( 4, 3( © 1.(0) __az
11-15 117%212 122 3} 1( . 1(1) _1 25
16-20 4414 10( 6 4 20
21-25 20( 9) 5( 4) 1( o) - 25(13
2630 132 43 ﬁrg 3 - - 3
31-35 16(14 1 - -

3640 1( 1) 2( 2 - - _§_( 3
40+ 3( 1) - - -

Totel 436(80) 98(23)  12( 1) 6(2) 52(106)

Figures in brackets are for books alone
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2.25
topic alome, although about 20% are fully detailed.  This is
perhaps the effcct of having to choose between o very long
abstract to do the work justice or nerely stating what it is
about. (For table see overleaf)

As to structure of abstract, nost abstracts of whole books tend
to hawe sone sign-jposting (90%) though in the :xdnority of thusa
(16%) this is not o detailed chapter-by—chapter tresiment.
Abstrncts releting to specific chapters of books only, like
journal articles, have a ruch higher proportion of unstruct-
ured abstracts (55% and 46% respeoctively), but a fair nunber

of journal articles (23%) are also structured in detail.

(For table see p.2.27.)

when structure is considered .in relation to the ancunt of
detail; 24% received nerely a title-like fornm of description
and in a further 36% of cases abstracts took the form of a
detailed exposition of the author's argunment, where points
night be expected to be presented as a single sequence rather
than grouped under headings. Fine distinctions as to the
ancunt and type of detail could not satisfactorily be nade ané
thus it is not possible to relate further enphasis on structure
to further degrces of detail. (Por table see D.2.28.)

There appears to be no other particulsr pattern except
that over all categories, except general background, literat-
ure reviews, critiques and bibliographies, and reports, the
nunber of abstracts in which there is sone but not cdetailed
strueturing outnunber those structured in deteil and those not
structured at all, angv§r, in the case of books of readings,
detailed stiucture is nearly always to be found; in all other
categories absence of structure is nore coonon. (For table

106
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TABLE 2.13

EFFECT OF FORM OF ORIGINAL ON LEVEL OF
ABSTRACTION 4AND DEGREE OF GENERALITY

Conf.  Ret. Teoxt

. off.

Reacings papers bhooks reports books Total
(c) 5(3)  2(2) - - a0y 21(9)
T(D) 25(23) .o(8) 1(1) - 24(24) 60(56)
7(¢)B(G) 3( 3) 2(1) - -~ 1( 1) 6( 5)
7(c)E(D) 2( 2) 1(1) - 1(1) - a( 4)
T(D)E(G) 3( 2) 3(3) -~ - 8( 8) 24(13)
7(D)E(D) 2( 2) 1(1) - 2(2) 2( 2) (¢ 7)
E(G) - - - - - o( 0)
E(D) - 1(0) - -~ 1( o) 2( 0)
Total 40(35)  2006) (1) 3(3) 240(39) 104(94)
7(c) 1(0) 3(0) 1(1) 1(0) 8( 1)
7(D) 9(3) 4(0) 9(5) 3(2) 25(15)
T(a)e(e)  1(1) 1(0) 5(1) -~ 7( 2)
7(e)B(D) 2(2) 2(2) 3(2) - 7( 6)
T(D)EB(E) - 2(2) 5(2) - 5( 4)
T(D)B(D)  2(2) 3(2) 3(0) ~ 8( 4)
E(a) 1(1) - -~ - a( 1)
E(D) - 2(1) 2(1) 1(0) 5( 2)
Total 1604 27(7) 26(12) 5(2) 64(35)

izﬁggaphs gzggi‘dts Critigques Proposals Total
(&) 10( 1) 12(0) 2(0) 2(1) 26( 2)
(D) 29(10) 20(7) 1(1) 1(0) 51(18)
T(G)E(G) 36( 5) 9(3) 4(0) 1(0)  50( 8)
(a)B(p)  116(17) 17(3) 5(1) - 138(21)
T(D)E(G) 25(11) 17(7) 1(1) - 43(19)
T(D)E(D)  104(34) 14(6) 2(o) 1(1)  x21(41)
B(G) 3( 0) 1(0) - 1(0) 5( 0)
B(D) 111( 4) 16(%) 1(0) 1(0)  129( 5)
Total 434(82) los(2p 16(3) 7(2) 563(114)

| (Figures in brackets are for books
al@ne)
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TLBLE 2. 1%
EFFECT. 07 P.T OF CunIGIILI, LBSTILLCTED

ON SWYLLCTURE CF S2.L LDSTL.CT

Structure Book Particulaxr Chepter Total
of abstract thenoe or of book
part in
book

Non~fornal 24 2 52
Infornal 61 a4 16
Seni~fornal 131 2 25 136
Formal 352 - 2 34

Total 228 B8 25 329

Structure Journal Journal Particular Total
of ahstreoct iasue article theme or
part in
journal
article

179 - 180

o

Non-fornal
Informal 1 69
Seni-fornal

Fornal

402

o W = 9
R = =
|

Total =
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TABLE 2.16

EFFECT OF FORM OF ORIGINAL ON
STRUCTURE OF SEL ABSTHRLCTS

%%ruC%urQ Readings Conf, Ref. off, Text Total
abstroct papers books reports books o
Non-fornal  1(1) 6(5) - 1(0) 3(2) 11( 8)
Infornal 11(9) 7(6)  1(1) 3(3) 9(8) 31(27)
Seni-fornal 10(9) 6(5) - 10(0) 20(=20) 46(44)
Fornal. 15(13) 3(2) - - 18(15)
Total 3162 2208 (1) 14(13) 3230 106(94)
§§ruct“re Pract. Gen. Reviews  Bibliogs. Total
abstract guides background of the 1it.
Non-fornal 2(1) 7(2) 8(1) 1(2) as( 5)
Infornal 6(6) 3(2) 9(3) 2(1) 20(12)
Seni~fornal 4(4) 5(3) 7(4) - 16(11)
Fornal 1(1) 2(2) 2(2) 2(1) 7( 6)
Total 13Q2) 17(9) 2600) 5(3) 61(35)
tructure 1 T e - ]
éﬁstrac% igigé;gphs. Zziggts Critiques Proposals Total
Non—fornal 159( 8) 51( 4) 13(2) 5(2) 228(15)
Infornal 74(19) 20( 6) 2(0) 1(1) 97(26)
Fom~, 101(43) 52(15) 1(0) - 134.(58)
Fornal 101(10) 2( 2) - - 103(12)
Total 435(80) 105(27) 16(2) 6(2) 562 (111)

(Figures in brackets are for books alone)

Specinl characteristics of SEA abstracts

The patterns which energe fron the general analysis des-
cribec in the previous pages are not by any neans clear cut.
Even in the way we handle reports of empirical rescarch, where
authors tund to follew a stancdard pattern of presentation, SBA's
' EBither we are not

practice does not appear tv be consistent.

in fact consistent or there are subsidiary patterns to be
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230
identificd, In the latter case, those patterns night be
asgociated with combinations of characteristics rather than
individual characteristics of the docunents and niight becone
obvious with further threc— and four-way analyses. LHlternat--
ively they nay reflect evaluations of the naterial which were
too subjeetive to fora part of the gcneral analysis.

The obiesect in describing our prosent practice is to help
us to systenatise cur future practice. There is o point at
which the icentification of distinct types of abstract becones
an acaderniec exercise and no nore. Even if we had conpletc
knowledge and were to embody it in any guice for abstiractors
this guide would either be too complex to be usable, or the
atterpt to apply it would lead to nore inconsistency rather
than less. It did however seen likely to be helpful to
exanine any further characteristic types of abstract which
becone evident in usel in orcer to indicate the kinds of circun-
stances in which they may be appropriate, even if no 'rules?
can be formulatéd.

The gcneral features_gtudieé Iave becone lmown to us o233
'topping', 'tailing’, Toirceundescription'. These arce all
concerned with the relationship between the content of the
docunent and the content of the abstract. In acdition, sone
niscellancous characteristics of style and presentation nay be

rentioned at this point.

-

1. Our own 'use' of the service both in making the gencral
analysis, for searching purposes in the course of rﬁnning the
bibliographical enquiry service, and in indexing experinents

"have brought these practices to light.
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2.31

FPeatures of content

It 1oy be helpful first to Cesoribe the basic types of
relationship which nay be derived fron our conccption of the
abstract consisting of cither 'topic', 'oxposition', or both
topic and exposition,

4 docuncnt dcals with a given topic which is of'ten identi-
fied in the title; this noy be amplified (e.g. how treated) in
an introcuctory soction or chapter. The entire document may
nay be treated aspect by aspect. If treated at the nost
general level the discussion is a sinple exposition of a thesis.
if treated in nore detail the individual aspects considered
each receive a separate expraition, though these will tend to
advance o main thesis. (Sone works are of course nore
corplex, dealing with several topics simultaneously, but this

does not invalidate the noture of the wnderlying pattern)

a T

T TITLE ~ TITLE

Intro

Intro |

General General
thesis thesis

Aspect
Expo -

Asﬁegt
Expo .

12



An abstract for cdocument type (a) nay take the forms

a(i) a(ii) a(;ii)

S e P e . ek S

U,

TITLE

§ TITLE
!
!

TITLE

+ +

el 2 o R

. B, e

i
]
Topic General i Topic
Thesis | t
T !
%

i e e AP P
RS —p———— -

e n ron st e e et -+

General
Thesis

)
| Dp——

An abstract for docunent type (b):

LI N 1G> .

TITLE | TITLE TITLE

Topic Topic |

+ lceneral i lGeneral

| thesis _thesis

, : S o
Aspect L | BExposition lAspecﬁ
P | L | Bxposition

+

e e e g

+
Aspect l

|

| Exposition

hepect |
Exposition

(Type (b) documents may also of course be accorded type

(a) abstracts.)
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2.33
The further possible perrmutations nay be worked out.
wet topic = TO, thesis = TH, aspects of topic = A, expogition
of aspects of topics = E (the order nay vary in the actual
abstract):

TO + E
TO + A + B

TO + TH + E

*L + B

A start was nade upon classifying abstracts into these
categories but it becane evident that the assurmption, inplicit
in the construction of these categories - that abstractors
would for the nost part treat all parts of a docunment sinilarly
- was not valid. Abstracts of type (b) were then classifi:d
sinply into '‘regular' and 'irregular' and the latter were found
greatly to outnumber the forner, 'Irregular' abstracts could
be described by a forn of 'algebra' (e.g. TO + A + A + AE + E)
and thus divided further into sets but this did not seen likely
to be of practical value unless docunents also could be
analysed part by part. Additionally there was a considerable
nunber of sets of one. This line of enquiry was not further
pursued.

It was in the course of this work that the practices now

* These are not in practice, though loglcally possible,

likely to occur.

114



2.34
+o0 be described were first noted. (In other activities con-
nocted with the investigation their effect on use of the abst-
racts (helpful or otherwise) becane evilent; sec footnote
P.2.30.)

Topping and teailing

These arc situations in which docunents are treated in
type (b) way (part by part rather than in sunoary fashion) but
parts arc not all treated in the sane way. Sections of
especial interest nay be given an exposition, others of lauss
interest (or for other reasons c.g. coallexity) nay rerely be
nentioned in terns of the aspect of the topic which is
discusseéli The variztions are nunerous.

Two forms were found to recur gquite frequently:

1. 'Exposition' is used throughout but the abstract suffers
a 'change of gear' at the end and the latter part of a work
is represented rierely as e.g. 'further topics {discussed are
.. ', 'the inplications are Ciscussed' etc. This for
convenience may be called 'tailing' or 'telescoping’.

2. The prelininary part of a work is sunnarily dealt with;
exposition is accorded only to findings or conclusions
arrived at oy experiment or argument which is not outlined in
the abetract. In thic case the docunent nay be said fo

have suffered 'topping'.

1 e.g. 1in books of readings.



2.35

TREQUEMNCY OF TOPPING AND TATILIN

SEA

Vol. 4 Tailing Topping Total no. abstracts
Issues ) ) _

1 16 15 187

2 10 9 193

3 10 5 187

A 10 4 170

Exanples are:

Tailya

Cecetka, Jura] '"The gucation of the group variant of the
socionetrical tost and its statistical appraisal’’ _Pedagogika,
1967, 5, 569-682.

The author believes that the classiocal forn of Moreno's
socionetry is not suffiecient to reliably ascertecin the real
group relations of individuals and the actual group structure
of the population that is the subject of the research. To
supplenent socionetric resesarch he proposes a group variant of
the socionetric test whose substance and specific feature is
the fact that the person examined is called upon explicitly

to make up o group of people, to choose incdivicduals with whon
he or she would like to undertake a certain group action and
the like. The author explains his procedure ond shows how,
on the basis of tables aad sociograns and also by means of sct
percentile curves, "group attraccivencss® of individuals in a
given population and their "group oricntation" nay be
ascertained.

Jonassen, Christen T. Community confligt in school district

reorganization . Oslo, Universitetsforlaget, 1968. 132pp.
Paper Nkr 19.50 (approx 23/?).
PROBLEM: A study of community conflict in a specific instdatice

where urbanization, nodernization and centralization inpinges
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2. 36

upon traditional comnunity patte ' - and local loyaltics, nanely,
in the issue of closing a twe-roon village school in a rural
area of Norway and transporting the children to the local town-—
ship for their education.

METHOD: "Svent analysis" The application of survey technique
using a schedule, three specially constructed scales -~ a
ruralisn scale, a school localisr scale and an alienation sccle
- and probability statistles within the holistic approach of
the comnunity study nmethnd.

DISCUSSTION: Covers cultural and psychological factors
including local rivalries, rivalry betwecn town and country
and idealogical oppositions reflected in the rasults of

various intorest groups on the scales; and social structure
factors ineluding grouplings, statuscs and roles. The~retical

inplications are pointed.

Dale, R. R. ‘'Prcuature retironent of wouen teachers fron
girls' and nixed secondary schools’ | J
_Bducational Psychology, 1967, 37(3), 329*338.

This articlc is one of a scories of attempts by the investi-

gator to introduce more objective criteria into the study of
the coirparative effects of coe?ucational and single-sex
gchooling. There was no significant difference between
breakdown rates in mixed and single-sex schools. The writer
suggests t :t the predominantly urban siting of the single-s.X
schools probably places then at a disadvantrge and nay account
for the slight tendency for nixed schcols to have a batter
health record -niong staffs as judged by the breakdown
criterion. T+ was noted that the rates of breakdown were
sone 40% higher in gramner schools than in secondary nodern
schools,

Fasick, Prank, A. ‘'Educational retardation anong children of
nigratory agricultural workers) 1967, 32(4),
399-413.

A study of fanilies with children sttending specianl sunmer

schools for agricultural migrants during 1962 and 1963, as
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2.37

well as previously published data, show that familiez enter
nigratory form labour to improve the fz ily incone through
coploynent of the children. The parents' low evaluation of
fornal education contributes to their willingness to engage
in this work. The consequence for the children is severe
educational retardation, which is supported indirectly by
farmers who hove integrated migratory families into their
operations and by laws dealing with farn labour, The factors
leading to youth enploynment in ogriculture are gimilar to
those that led to youth enploynent in industry at an earlier
period. The short-run educational outlook for nigratory

children is bleal, but long-run prospects are more hopeful.

It ie planncd to study such abstracts in relation to the docu-—
nents they represent. It is believed that this nay throw
sone light on the art of abstracting as distinct fron the

- 'segientific' nethod. SEA's approach has its Cangers but,
given safeguards against distortion, is =also a ccnsiderable
strength.

~Circundescription'

This was o feature of our abstracts noted in anzalysis
when recording the statement of topie, prior to studying 'part
by part' treatment of a docunent. It was found that about
20% of the abstracts of type (b) devoted nore than 50% to a
statenent of tapic.l In these cascs only rarely did the
statemeont of topic incorporate details of the aspects of the
topic treated. The anount of space devoted to 'topic' in
these cascs was accounted for by sonething more even than the
statement of 'treatment' we included under the heading 'topie'.

It is perhops best described as 'context' (i e. its function is

1. It is not iQPGSSiblé for an abstract to be devoted entirely
to what an author ained to do and never actually to describe

what he did do.
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to zic the user to understand what the topie is, thus bheing
aicditional to information ns +to what is said zbout the topie,
how it is treated cte.). 'Context' was found to occeur
counonly in the eaxrly part of en cbstract, but could also be
found in the niddle or at the end. It is nornnlly derived
fron the introduction or a first introductory chapter in the
original.

Exanples aro:

Clark, 8. D. 'Higher cducction and the new nen of power in
society.' The Journal of Educational Thought, 1967, 1(2j,
T7-87.

Whai are the conscquences for society when a large proportion

of young people do not have the benefit of a higher cducation
at a time when higher cducation has increasing inportance?
The spread of higher education in North lnerican society ir
directly related to an increased standard of living and the
ronoval of barriers to upward nobility. However, increased
dependence on the nan of specialised knowledge is creating
new social divie’ ns and new power structures which uncerlie
revolt against niddle-class social values and the rise of
anti-intellectunl novcaents. A comparison is nade of the
rise of the conspicuously deprived young people in United
States, Englich- and French-spoalding Canada, with special
attention foecused on the rural iimigrant toc eitics. There
is a need to cdevelop other types of educational institutions
than universities to bridge the gulf being created between

the educated or not educated.

Lynch, Janes. 'A problen of status: teacher training in

West Gernany.' (Comparative Blucation, 1967, 3(3), 219-224.

Discr3sion of efforts made {his century by Geruen clenentary
school teachers +to improve their status. Their denand has
been for equal status with secondary school teachers by virtue
of training at university. 'This has never been achieved
despite several 'near-nisses'. Genuine doubt about the

advisnbility of the university beconing the overseer of a
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training so cinsely geared to practical work has usually beea
the diffieulty. The alternative solution, to nake elencnt-
ary teacher training colleges autononous but of univeraity
status, hos et with no further success. (Though latterly a
crouping of such colleges into university-equivalent
institutions hos been announced in Westphalia.) The article
traces the inportant stages of the hattle (siec), ineclu’ing

1945, and various noves, in advance of elsewhere, in Bavaria.

Features of style and presentation

SEA hns always taken the view thet individuality of style
enhances rather than detracts from readability and usability
of its abstracts. The only stipulation is that connmuni-
cation should not be inpaired e,g. successive points may be
tabulated but 'telegraphese' is not acceptable since 1t
requires internrcetation, Wilhout ready access to the
originals it is c¢ifficult, in the office, tc do much editing
for clarity, and there has been inadequate time on the edit—
orial side to correaspond with abstractors on such points.

A nurber of instances of unconventional spelling,
gramnar and punctuation were noted;l thess disturb the
reader but do not on the whole lead to information loss.

More serious are iusatances of anbiguity. Thesc nay result
cither from statenents which are open to nmore than one inter-
pretation, or from the onission of essential information.

The coffectas of this situation are obvious, It has becone

evident that it iz far from uncomnon, thouzh not always

1. Ranging fron one instance Pef 9 pages to one instoance per

2 pages. © Investigation shows that these are often not
anended before copy goes to the printer, although printer's

errors add to this and are not detected in proof reading,
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apparent until an atterpt is nade, from on abstract to describe
in detail the expected contents of o docunent.

Denscness of print and absence of paragraphs are, in
longer abatracts at least, likely to detract fron usability,
but econonic factors arc overriding on these points.

The concept of the 'conploteness' of an SRA obstract is
rather (ifficult to cefine, and is entangled with notions of,
ond aspirations to, objectivity. SEL hos alwoys set its
face ageinst critical evaluation, although minor exanples nay
be found. At the seorie tine sufficient information should be
available for the user to evaluate, and to evaluaie not nerely
for relevance to a given problem or topic but to sclect the
nost worthwhile anongst docunents on his problem or topic.
Therefore in sorie pieces of research it nay not be necessary
to go into detail about for instance the sanple; in other
cases 1t could be gisleading'not to do =o.

The process becones nore subjective in case of 'ideas'
writing. Thore are instances where tho presentation is such
that one caﬁnét tell fron the abstract whether a rigorous
experincntal study or a general airing of ideas nay be
axpected from the study. Uaterinl of indirecct relevance
also nay be misjudged if the specific reason for its
inclusion is not clear.

It should be stressed that such cases are isoluizd.
Nevertheless the fact that they nmay oeceur ropresents a trap
for the unwary and particularly those with less sociological
background ond thus less ability to 'read between the lines'.
It tends to lower the relinnce that may be placed in SEA for

purposes of detailed study,
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Validity of SEA abstractss journsl abstracts

The cetailed study carried out with the help of salected
abstractors (see zl30o p- 3. ) is oxtrenely helpful in throw-
ing some light on the refsons for which aspects of originals
influence abstracts in scme particular way. This study
related to journal ﬁateriail only. Abstractors were asked to
indicete the length of abstract appropriate to cach iterm
selected for inclusion. This seened to vary with perception
of ‘.mediacy of interest of the nmaterial; the two abstractors
who were nore highly selective in what they would include
tended to have a larger prodortion of longer abstracts. Thoae
who were more liberal or ineclusive tended to use shorter abstraéta
Since abmtractors sonmetines viewed irmediacy of interest
differently there wers occasional wide differences in the
arnount of space deened appropriate to sonme items.

Sone abstractors wished sonetimes to be selective anongst
the contents of individual itenms. Scrme itens were seen to be
very concise or closely argued, thus roquiring a longer

abatract. There was consciousness of pressure on space in

iér Journals ﬁsé&rveres
Arerican Sociological Review
Comparative Education Review
Journal of Bducational Research
Journal of Social Psychology
Hew Society
Heeord
¢ 5, gical Review

Uone o Chronicle
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SEL and length was clearly asscclated with +the amnount of =space
a givea iten was 'worth' in SEA. Material of a very general
nature was not considered worth extensive treatment.

Panclists were also asked a) whether they would tend to
treat any iten formally section by section or whether they
would treat it in & looser, norz 'thenatic' ways and in
either case b) whether they would consicder it nest appropriate
to treat all points of the original unifornly or would wish to
thighlight' or 'telescope’ certain parts relative to the rest.
One abstractor only favourced 'loose' abstracts and then only
slightly. Others thought that in about 4 of cases the
ooser' abstract would be more appropriate.

However, there was 50% disagreenent as to which items
required which type of treatment. This was spread over all
journals with the exception of the Record, an edutational
tideas type' journal unaninously considered not to need formal
abstracts.

On the point of uniformity of reduction there was a stirong
tendency towards uniformity but, in a proportion of cases
ranging fron 1/7 to ¥, panellists felt that special or
selective treatnent was desirable. These particular itens
will be studied in detail.

Panellists were then asked to indicate the approprisate
level of abstraction (see 1.2.12) using the code previously
described. For naterial in, or directly bearing on, the
sociology of edueation, 50% of the itens were deenmed to warrant
statenents of both topic and exposition, and the rest in alnosat
equal parts topic or exposition only.  60% of material of nore

general interest was accorded topic only, and a quarter both
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topic anéd exposition. Sincc the cegree of relevance could not
be agreed upon there was sinilar disagreenent hcere as to type
of trestnent although individual abstractors tended to have
their own stercotyped patterns of treatnent.

No nention was nade of the specific purposes the abstracts
night be considered to serve but the guidelines were worded =0
that this could energe unpronpted fronm the colunn for t grounds
for cecision as to forn of aobstract' which panellistn were
asked to conplete. It would seern that the service is viewed
largely as a bibliographical record of work in the field and
relevant to it, the prinary functicn of which is to identify
relevant naterinl, secondarily to sef down the substantive
contents of the material so as to draw attention to it.
Corments were made as to 'politiecal' reasons for representing
certain work ond enccuraging interest in certain areas, also
on the acdequacy in sone cases of advertising the existence of a
pjece of work rather than giving details,

Particular groups of users were not nentioned; corinents
on selection were based on an appreciation of the docunent
vis=3-vis the field as a whole rather than individual groups
of people in the field. It is perhaps that SEA is seen at
present as a shop window, where the onus is on the custoners,
a diverse boldy, to search out andrexamine further anything
that appeala to then. One abstfaétor clearly took the view
that brief abstracts were aivertiéement for the user who is
interested and will obtain the @#iginal. It was not clear
whether it is felt that if substantive findings are extractead,

an abstract night serve as a substitute for the original.
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Relinbility of SEAL cbstracts: journal abstracts

In cases of abstractors dealing in the stuly with the
journals they resulerly abstract for SEA, it is possible to
conpare their actusl decisions with these later recormendations.

This analysis is now in hand.

General aspects of book abstracting
Reluctance to impose further upon any of our abstractors at
thie tine ‘eterred us from naking a detailed study of validity
and reliability of SEA book abstracts. I+ seens a reasonable
assunption that neither validity nor reliability is higher and
both are probably rather lower than is the case with journal

abstracts, despite the fact that a substantial proportion (25%)

of book abstracts are prepared in-house fron locally available

naterial. Sone 'case studies' illustrate the problems of book
abstracting.

There aro sone najor problems which books seen to present
in addition to those they share with journal nabterial:

1. There is nore naterial to reduce into a linited space.

2. The structure iz nore conplex.

3. LA book ia likely to have contents of a nmore Aiverse nature
than a journal artiecle (a book of reacdings is an extrene
cese).

4. Material of a higher degree of narginality or incdirect~
ness of relevance than in our journal naterial nay,
because of its authoritative nature, bé selected for SEA.
It may also be only pertially rglevant.

5. Pressurcs fron publishers.

Where 1engfh,!ccﬁglexity'cr diversity is the nain problen

separate chapter abstracts nay be provided, if space pernits-—
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a prectice sonctines, but not invariabkly, aldopied by SEA and
only in the case of rulti-authored works such as symposia. At
the othor cxtrene is a sinmple contents list, either nore or loas
as in the book itself or in a nore sunnary and possibly narrat-
ive forn.

Lot us suppose however that a Jora cf treatnent internoed-
inte to these alternatives (i.e. to scparate chapter abatracts
or surmary treatnent of sone kind) is considered essential for
worl, cithor experimental or theoretiecal, felt te ropresent a
aignificant contribution to the liternture.

Two posaibilities aro illustrated in the following abstracts,

appearing in different scrvicos, both relating to the sanc WGfk-l

(l) (SEA 4(4) 600) A contribution to theoretical sociology
as well as to acadenic erininology. The author procecds fron
the base that analysis of deeision-naking requircs an under=
standing of the 'invariant proportics ncking up +he background
expectancies! of people inveolved in the process. Like all
people, they operate with expectatiocns and norns and a 'scnse
of social structure! which cnables then to make sense of what
they do. Conventional sociologists and crininologints ore
criticised for usunlly failing to appreciate this faed and for
accopting as obviocua corrmnity and law=—enforcenent definitions
of deviance and so-called social problens. Thus the connon
complaint nade about *bad' crine statisties should lead soecial
seientists to study the procedures which produce the warpoed
statistics as woll as to try to correct the figurcs thenselves.

The basic assunption of conventional research on crine and

1. Cicourel, Acron V. The soeial organisation of juvenile
justice. Loncon ond New York, Jolm Wiley, 1968. 345pp. 84/-.
8EA, 4(4), 600;

Sociological Abstracts, 16(4), D1904.
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' delinguency nisguiltedly views compliance and Jeviance as haviirg
their own mntologiczal significance but progress reguires
recognising thot how nerbers of roups cone to be 1lobelled
' deviant! is rueh nore essentinl for a truly sociological under-
standing. Thus the view that delinquents are 'matural' social
types produced by various internal and external pressures is
eriticiscd and an alternative view is offered that law enfore-
ing orgenisations thensclves produce anc decide what is
deviant and delinguent in their own comnunities. The
delinguent is scen as 'an cnergent product, transforned over
tine acecording to a sequence of oncounters, oral and written
reports, prospective recadings, retrospective recadings of "what
happened’, and the practical circumstances of 'settling' antters
in everyday ngency bhusinocss. This is termned by the author
‘the creation of history' and the thesis is denonstrated and
illuninated by a description of the ovganisational workings of
police and probation depoarinents in this regard. A number of
case studics of actual children are also analysed in support
of the nain thesis and revenl the problemnatic nature of soeial

control and juridical procedurcs generally.

(2) (=4, 168(4), p1904) Ain examination cf the everyday
practices of the police, prcbation officials, and the courts,
which vicws these agoncies as actually genera’ing DEL'cy by
their routine cncounters with juvenile, in € Chpt's, preceded
by an Author's Proface. (1) Prelininary Issues of Theory and :
Method -~ enphasizes the empiriecisn, cobjectification and
verification of the data, on which the concluaions of this
book are based, and reviews sone published literature on
objectivity and verification in scciol'al res. . (2) Theories
of Delingquency and the Rule otf Law - states that JD'ey theory
rarely 3ces JD'cy as a prodﬁct of the agencies of soc. control.
Sone of these thecories ore exanined. (3) Delinguency Rates "
and Organizational Settings — analyzes naterial on DEL'ey and
DEL's taken from police and probation filea to show how official
statistics are assenbled, It is obsorved that conventional
sociol'al explanations often rely upon unexanined, unverified
tacit assunptions re the workings of gov and law-enforcenent

agencies, and that they often do not take sufficient account of

Q
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the encoding operations employed by these who asacrible official
atatisties, and by the res'er. (4) Conversational Depictions
of Social Organiszaotion - deals with the JD'cy situation as a
soc scene, in which particular language, gestures, facial
expressions, etc, arc enployed. The systen of coding juvenile
offenses is riscussed, and sone dialogue is quoted verbatin.
(5) Routine Practices of Law-Enforcement Agencies — presents
findings on the procedures and techniques followed toward JD%'sa.
Several case hisgstories are presented. (6) Law=Enforcenent
Practices and idcle-Incone Families ~ describes how Me parents
often challenge law-enforcerient agencies when their children
are charged with JD'cy, and how this makes it Adifficult to nake
a case for crininality in direct confrontation with fan
resources. Here imputations of illness replace those of
criminality. Again, case histories are given anc sone
suggestions are offered. (7) Court Hearings: The Negotiation
of Dispositions - describes court hearings in one city in Calif,
with excerpts of records quoted for a nunber of JD's. Special
attention is paicd to the nanner of verbalization in the reports
of experts and officials and in questioning the offender.

(8) Concluding Renarks — points out that the special skills,
which the police aequirc to enable then to decide "nornal” and
minusual' eircunstances, becone crucial elements of their sense
of soe structurc. General policies and rules are implenented
within a context of unfolding contingencies attached to actual
soa scenes. The verbal interpretation given by police and
official agencies to situations "maken" a DEL, who engaged in
activitiesblabeled "DRELY, who is described as "defiant", or as
having "a bad att" ete. The study challenges the view which
assunes "DEL's" are "natural" soc types distributed in sone
ordered fashion and produced by a set of abstract "pressures"
fron the "soc structures". 41 Tables and separate name and

subject Indices.

In the first instance the abstract consists of majar points
in the argument of the nmonograph set down in sequence to fornm an
extended statement of the author's thesis as sunmarised by the

abstractor (our forn E + E + En). The second abatract offers
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a chapter by chapter treatment in which the thesis is similarly
developed, but in its context, and in a little nore adatail,
We have yet to have such contrasting abstracts (the essence v.
the 'faithful record'!) evaluated by users but on the face of it
abstract no.2 appears to have a nunber of advantages:
1. The general statement of thesis which prefaces the abstract
igs conveniently placed for those scanning through the abstracts
to cdecice vhether to delay or return to read the entire (quite
lengthy) sbstract. It is not until over half way through
sbstract no.l that one encounters such a statenent.
2. Subdivieion by chapter is helpful in enakling the user to
take o swift overviaw of contents.
3. The chaptes by chapter treatment of thesis is likely to
ensure that inportant statements are not omitted e.g. the Zfact
that this work is based o:x an empirical study and is not neruly
a personal expresaion ~T ideas. (The author's standing nay be
sufficient to indicate that this would be the casze but this nay
not be known to these witﬁcut an extensive cociological back-~
ground. )
4. It avoids the anmbiguities which nay occur in a nore con-
pressed abatrsct as in the sentence (third fron the enﬂ) in
abatract no.l reanding 'The delinquent is seen as "an energent
product ..." . Cf. also the conclusions of the two abatracts
~ the telescoping in (1) ('the problematic nature of soeial
control and juridical procedurss generally') and the detail in
(2).
5. Some of the additional infornation e.g. on ‘Conversational
Depicticns of Social Organisation' might be regarded as being of

lesser interost but this is a dangerous kind of assumption.
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Even if, as in sbstraet no.2, such infornction is cited only
as an ‘aspect digcussed's without actual.exposition‘, this secens
preferable to onission of this detail.

Abstracts of type (2) do occur in SEA and it is possible
that for 'significant' works they should be encouraged, where
aeparate chapter ahstracts are inapprovriate or not feasible,
and the 'contents list' is felt to be inadequate. For works
of o nore popular nature, where treatnent of subject in not
closely argued or unurual,a ginple statenent of general thesis
alone is probably adequate.

The general inadequacy of the contents list type of
abstract will be evideut from a comparison of the following
two abstracts;l
(1) (s®BA 4(2) 197) Intended for undergraduante students of
education in the USA and derived from a wide background of
nostly secondary sources in English, referred to in a iong
appendix, this introduction surveys generally the social back-
ground of schooling - the fanily, nyths about Negroes, lteacner
supply, veacher education. curriculun, education costs, adnoin-
istration, grants and loans, adult education, leisure and

Yaducare'. This last 3 defined as the education orf urban

ninorities.

1. Bernstcin, Abrahan. ‘The ofucation ¢f urban population.

New Yorlk, LenCow Iousc, 1967. 398pp. Poper ¥3.95.

SpA 4(2) 197; Sociological Abstracts 16(4), DL84T.
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(2) (Si D1847 Jul 68) An introductory cluec text ainmed at a
new kind of teacher=-candidate and intencded for new circun-
stancen in educ, in II Parts and 17 Chpt's, preceded by an
Author's Preface. I — THE PROBLEM - includes: (1) Urban
Rduczation and Rural Reclanation - whick Ciscusses the following
typea of educ: Dixie, Ttalien style; English style; French
style; US style in terms of flow and stasis of people, capital,
and ideas: and suburb and "super-burb" ecuc. (2) Fanily
structure and Education — exaninee Negro and Latin fen atyles
and Ur brotherhood in US cities. (3) Stupidity and Tgnorancs -
is concerned with educating the stupid vs educating the intelli-
gent. (4) Militancy and Intelligance -~ discusses the aggress—
iveness of rinority groups. (5) The Teacher - cdeals with
evaluating the teacher aund problems of teacher training vs Ur
educ. (6) The Curriculun - considers the nerchandising of
educ'al naterials and techniques, aspecta of tean learning, and
the dichotony of content vs concept in curriculum. (7) The
Bureaucracies ir Urban Edueation -~ provides o bhrief history of
Western Burcpean educ'al bur'cy and discusses the bur'ciss of
eathetics and deprivation. 1T -~ THE SOLUTION - contains:

(8) The Budget and the Progran - which is concernec with

educ'al funds. (9) Bdueational Extencers, Fcre and Aft -
exanines after-Sch, weekend, and Sun prograns of Sch's.

{10) Mcney Incentives for the Learmer - presents the possibility
of paying the pupil to learun. (11) Currieular Psychology =
considers separately the various subjects taught in U5 Sch's:
reading, English, nathematies, soc studies, etc. (12) The
Training of Teachera -~ exanines the inprovenment of in-service
training and the teaching candidate's pre-service training in
relationship to the needs of the nearby Sch ayscen. (13) The
In-Service Course -~ An Exanple — suggests in detail a 30=soapsion
course on cduc in deprived conrmnitiea, while the candidate i=
undergoing in-service training. (14) The Pre-Sexrvice Course -
Two Exzanples — proposes 2 courses: (a) educ'al philosophy and
history:; (b) hunan developnent and eduec'al psychol for the
pre—-service teaching candicate. (15) The Administration of the
Urban School—ceals with the relations between the Sch adnin and
the staff and the parents, as well as the role of the adnin'or
'4n educ'al innovation. IIT - PROSPECTS — incluces: (16) Adult
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Bduecation, Autonation, and Leisure — which offers genecreal
obaervaticns on nrograns of adult edue, on modarn Aevelopnents
of autoretion, the sudden abundarce of funds available for
educ, the educ of the gifted and the problen of ecucating
everyone in terrns of his shilities. (17) Toward Educare -
Total Bducation for Urban Minorities - urges a heter :geneous
approach fur educating US ninorities “he training of teachers
who are as nuch at honme in the comrmunity as they are in the Sch
and who ¢o not nllow cormunity leaders to browbeat then. Bduo
should becone nore diversified as guided by enpirical res data
on a variety of conounities. The teacher rust no longer be an

ovtsider; le nust bring with hin the values of the exp'al as

against the traditional. ian Appendix, a Bibliog, and a joint
nene and subject Index.

The advantage of the latter over the former is quite sinply
that there is (and was at the time the abstracts were published)
a wealth of material on urban education. The topics coversd in
a work of some 400 pages could probably be predictecd with sone
accuracy fron the title; the potential valuc of nn abstraect is
rather to indicate the particular standpoint on each topic of
this author. Knowledge of the author cannot be assuned.
Prezsunably since the work is said to derive largely fron
secondary sources the sunnary of contents is felt to be
adequate but, since the nature of these sources ig not indicated,
the user can nake no deductions about the nature of the naterial
under each heading. Unless urban education is being explored
exhaustively, additional detail would be crucial in deciding
whether to follow up the reference. The book might well have
to be obtained solely on the basis of the infcrﬁation in the
abstract, on inter-library loan or on approval fronm the
publishers, unless a review happened to have beecn traced. BEven

a conplete contents list »ather than a summary of topies would
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be less thon helpful,

It is aifficult to conceive of a situation in which a
sinple contents list alone can be acdequately helpful except in
the casc of uooks of recadings. Part, section or chapter
heacdings only tend to have the same cisadvantages as titles
(gee p.2.55). Such an analysis of a book of readings, how-
ever, is quite appropriate since the infornation sought is
bibliographical rather than subject infornation. Thia does
not, of course, apply to symposia containing original work,
where one canmot expect prior knowledge of the work.

When factors of narginal, indirect or partial relevance
further conplicate the issueg sone nodification of technigue nay
be required.

It may be argued that sone of the works ineluded are
narginal in that they ars of an order of generality such that a
hrief abstract is all the work is 'worth'. Were there a

general education abatractas service such hooks would probably

not be included. As things are they tend to be included but
treated very cursorily. Some would contend that such works

should be !announced! and that those interested should refer to
the actusl work. On the other hand it is equally valid to

suggest thatrsince'they are so general this would not be the

best use of the user's time and a full abstract would be an
adequate substitute for the original. Again if they are =o
general should they be included at ali? Or at any rate would
it not be more helpful to exclude then fron the abstracts but

to append details in an 'also of possible interesat! section?

Iy

(Ths Bditor is consicering this suggestion.)

The sane argunents may be applied to naterial of narginal
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subjcect intercst; the problen here is that asuch naterial ooy
nevertheless be of central interest to narginal users. It
would seen to be a safer principle that such naterial, if worth
inclusion, should be accorded girilar treatnent to that given_
to raterial of more central interest.

Books of indirect relevance are & aifficult category.

There arc at least two major types of indirect relevance (see

el ): +theoretical and factunl 'backin g', and itens
unrelated to education per se but relevant as nodels. The

former type noy have as nuch inmedicey of interezt as naterial
in, or closely relevant %o, the sociology of education and
would seen to nerit the same type of treatnent. In the case
of the latbter it would sceono nore appropriate to sketch the
content of the work as background to the special features which
nake the work of interest to the gociclogist of education. In
either case the particular relevance needs to be spelt out
since it may not be obvious, e.gz.:

(sEA, 4(4), 723).

Although speaking primarily to nanagers of business CONCerns,
the author discusses formal organisations in terns which can be
used nlso for the analysis of service (including cducational)
organisations. He begins by using a aiscussion of single and
multiple ca usatlcn to lead to a discussion of the iden of
"systen", emphasising especially equilibriun and feedbich
Systens analysis is seen as an analysis of functions. TFornal
orggnlsatlcns as systems are viewed as involving four types of
variables: hunan, technolaglcal, organlsatlcnal and social-
structural/nornative. Bach of these is congidered in turn.
The final chapter, “Aﬁalysis and Aetion", is concerned with the
relatlcnshlp between systens ﬁnﬁlysls and subsequen’ -action,
and with the ways in which the analytic categories f@rgulated
in the earlier part of the book can bae used. A nurber «f case

studies, designed for proctice in analysis, are included.
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For raterizl of partial relevance a sinilar treatment to
that for itens such as the fermer scens to he required, unless
the relevant portion forms a scparate physical unit in the
book and eaon reoccive an individual abstract. - I not it is
highly desirable to incicate the total scope and coverage of
the book, lest a cistorted inpression of the portion high-~
lighted is conveyed, G.&.:
(sEs, 4 (3), 385,.
Designed as an introduction to the foundation Aisciplines of
cducation, the volume is intended "to provicde sone prelinminary
perspectives on the various ways of investigating cducational
problens and concepts...” and to introduce the student "to
sociological, historical, philesophical and cornparative inforn-
ation significant to educators, and to important ideas that have

contributed to the development of our educational systen". The

first section, Sociological perspectives on ecducntion by

D. F. sSwift (»p. 11.-24) outlincs the sociological approach to
problens, the role of cducation for the socioclogist, the
institution of education, the function of the cCucational
syaten, the culturc of nan, the school as a social group,
education ond social class, and education and social change.
Further scctions are concerned with the history, and philosophy,

of edueaticn, and with comparative education.

With rogard to pressure from publishers, there are two
problens. Either publishers are loath to provide books for
abstracting, lest this diminish sales, or, having provided a
*review copy', they are c@néérned thet their book should figure
proninently in terms of space. In either case library coples
nay be used for obstracting - that the wishes of publishors
should continuec fé_influence either presence or length of

abstract and disrupt prospective measures of quality control
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is to be demlored.

Two nlternatives to abstracts

Titles as prodictors of content of docunents

There have been. studies in sone scientific fields (e.g.
biol@gyz) into the value of titles as predictors of contexts.
Many are sceptical of their value in the social science context,
but there are ncvertheless 'Current Contents' services in both
education and other fields3. 1t was felt that this question
should be clarified before going too deeply intoc the problenzs .
of abstracting.

Such services night be of value at two levels:

a) to eliminate non=relevant naterial from congideration,
b) to identify, and indicate oriorities ancongst, posgsibly
relevant material.

Fron SEA's point of view there is no interest in titles
alone; in our context we would expect to supply at least full
bibliocgraphical infornation. It is possible that a great deal
of what the user nceds to know in assessing for relevance nay

be derived from information about the author, his affiliation,

1. The Editor comments: 'Neither reason 1s a justification for
varying any future policy of quality control’.

2. Bernard, J. and Shilling, C.E. Accuracy of titles in des—

oribing content cfrbiGLQgica;rsciences articles. (Biological
Sciences Communication Project Communicque) American Institute of
Biologinal Sciences, 1963.

3. 2.8. Current Contents, Behaviourzl, Social and Managenent
Sciences, Philadelphia, Pennsylvania Institute for Scientific

Information, 1969 -, 1 (1) = (Wheatley).
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publisher, cote and length of work. together with its title.
With this infornation at his disposal, in particular if he
has prior knowledge of the author and his general =ppreach, the
spceielist mny well be ahle to nmake o foirly accurante prediction,

although an abstract may confirm his prediction and provide
additional detail. It was felt that the more important
question in considering the effectiveness of bhibliographical
references as predictors, as distinct frono questions of
convenience, was their value to users with only a minimn
gociological background.

A snall ~tudy was conducted with about 20 nenbers of an
advanced course in the sociology of education at the Oxford
Departnent of BEducational Stucdies. About forty itens which
were abstracted in a recent issue of SEA (5(4)) were selected.
These itens roepresented certain types of books and Jjournal
articles, and included bhoth scholarly work and naterial nore
popular in approach with 'catchier' titles, although no titles
wholly lacking in information content were includled (it is
obvious that such titles would need to be extended in any
purely bibliographical service). Both empirical and 1idons’
doeuments were represented as well ns sone non-sociological
work. |

Biblicgraphical details of these items were Auplicated
on a pro forma together with SEA references, and nenbers of the
group were provided with copiea of the appropriate issue of
SEA. Each panellist was asked to note against eaéh isen
whother he had previous knowledge of it, and on the basis_of
such knowledge és he had already, or had been given, to write

brief notes on expeéted scope and contents. Then he was
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asked to work through the list agoin conparing notes with
abstracts and to sssess the accuracy of this prediction.

Students ho: just completed a diagnosiic test in intro=
ductory sociology so this nade it nosaible to group then
accoxcirg to their knowledge of sociology ai1d relate this to
their responses, as well as to conpare accuracy in relation to
different types of naterial.

Returns are not yet complete. Results will be reported

in due course.

JContents lists' versus absiroots

It has been seen that nany of SEi's bool: ahstracts take
the forrm of 'contents lists' rather than, strictly speaking,
abstracts of the author's views, atatenents, findings ete. oOn
the subject he is treating. It is clearly a sinple matter to
reproduce the list of contents fron the front of the bock,
whilst an abstract takes rather longer to prepar’. It i=s not
lnown to what extent the extra labour (tiie ond cost)
involved in preparing an abstract is worthwhile in terns of
enabling the user to make a nore accurate assessnent of the
relevance cf the book. (We make the assumnption that an
ahstract can rarely serve as a substituts for the reading of
o book (in the way that it perhaps sometines can for a
journal article) by providing adequate lkmowledge even for
general interest purposes, of the contents of the book. )

A special study inv@lviﬁg comparison of contents liata
and abstracts was considered but it was abandoned on the
grcundsfthét evidence of the effectiveness of titles would

probably apply equally'tc contents lists, which are essent—
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of a work.

Bffectiveness of SEA gbatracts

This question has necessarily becn atudicd sonewhat
unscientifically up to the present stage. - Phere are not even
eny crude but independent mecsures of use (such as citations,
in the context of coverage) which could he utilised. Self
recording and reporting were considered as a possible nethod
but, sinece abstracts 'stand' for docunents, any exercise studying
the effectivoness of abstracts should include parallel use of
the cocunents for purposes of couparison, with obvious problens.

Tt was decided therefore to approach this work fromo
anothor angle and first to consider the requirenments likely to
be nade of EEA abstrﬁcts in use, then to assess subjectively
how far the abstracts do or do not neet these requirenents.
SEA's own experience of SEA (e.g. in running an experinental
bibliographical enquiry service, see P 3. ) provide the basis
for such an assessnent.

The main aspects of use considered are:

1. Seanning/referenee (fron index to individual abstracts),
/reading.
2, High/low discrimination.

The following basic requirements were suggested:
1. A user may of course switch from one mode of use to
ancther nlmost from one ninute to the next - abstracts should

be capable of use at different levels.

2. Users'! needs arc not honogenous sven when their interests
are congruent (i.e. a given task nay. validly be approached fron

several perspectives) - abstracts should thus allow of

different approaches to ugse of the docunments they represent.
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3. Users will sonetines require to locate and peruse inforn-
etion about o previously identified iten, sometimes will wish
o icdentify their requircnents by surveying the zveilahle itens
of

- abstracts should allow for different technigues searching

Lo Users have linited time — =211 possible devices should be

explored which nay contribute to goge of assipilation of inforn-

ation.

The following were felt to be desirable feagtures:
1. The nbhatract should contain a brief opening sgtatement of a
title-like ¥ind indicating the nature, level, scoge of the work
and the subjcct or theme of the work, prior +0 the body of the
pbstract, which in fact users nay not then need to study.
2. Where the subjoct natter is of indireet bearing on the
sociology of education the reagson for its inclusion should be
stated unless self-evident.
e If a selected part of a work only is reported, but this is
not clear fronm the bibliographical citation, the relation of the
part to the whole should be indicated. Even where the whole
is cobstracted the balance of the original should be indicated
even if not naintained.
4. For the benefit of those selecting items identified via the
index, the appropriate 'tags' sh@uld-be cistinctive and the lay-
out helpful for this purpose.
5. Where an index entry refers to a part rather than the
whole of a work, and thus of un abatract; paragraphis at least
should indicato where new ideas are iatroduced, and preferably
ttaga' would be helpfﬁl,
6. Those scanning all or a section of the ebstracts were felt

to0 be well served by an introductory statenent of a general
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nature. If howeover a nunber of abstracts are to be read in
entirety, readability becones inportant. It was felt that

breaks and tags would not be unhelpful in this respect, but
that complete sentences were preferable to telegraphese, and
that a certain snoothness of expression or style was not incon—
patable with azcuratc representation of the author's text.
Unduly long sentences however are unfdegirahle.

7. In certain types of work visual presentation (e.rre table,
dlagrai) nay be a nore effective mcans of corveying information.
8. With regard to nature and anount of detail it would have
of detail should be given. Instead this quostion has been
approached from the angle of important questions which should
be answered (ige. to which the user would seek the answer had
he the actual work in his hands) . These¢ are still under
congideration.

These suggestions amongst others are to be circulated,
with exanples, to abatractors, and nay ba nodified in the ~
light of their comments (both on acadenic and practical points).
Abstracts embodying these suggestions will slso be subjected to
test at the ‘Baster seminar. In the neantime it was considered
worthwhile %o nssess the sort of change this would involve in
our praesent practice.

General introductory charactecisction

It is not our inveriable practice to preface an abstract in
this way, This is sometimes perhaps because the title is held
to convey this sumnary information so that for instance an

ﬂhstract mlght ﬂerely deal with sanple. 1nstrument and resultsl

1. Results alane however wauld saen, YN acadeulc gvcunds, to be

inadequate.
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of a given picce of rescarch. However, while o title nmay be
iﬂf@rgafive, it nay yet be ombiguous \see F.EaSS) and thus
harper recognition of relevance. A+ the other extreme there
are a nunber of obscracts, nostly books, .where the major part
of the nbstroet is cdevoted to such nrelininarics, and the
contents of the worls are not specified in any detail. This,
for works such ns toxtbooks covering nost aspecta of o given
topic, is perhaps acceptable, since the eontents can readily be
predicted, possibly also for works of narginal interest, but in
nost coses this would satisfy only - the "Low discrinination' user.

Statecpent of nature of indirect relevinco

SEA is now used by students and librarinns 23 well as
professional sociologists of education. For their benefit if
for no other reason it would be helpful if the precise reason
for the inclusion of naterial of indirect relevance could be
given. This is often self evident in tha case of 'backing'
material (i.e. scciologicel or educational theory or dato) .
But selected worlks are included in areas such as scecial
stratification, and whilst their general relevance is obvious,
the pariticular features of these works which justify their
inclusion, wherc ochers in the sane areo are not included, are
not always clear. This comment relates neinly to books and
concerns inrgely work of an authoritative nature, likely to
beecona a sicudard reference for those concerned with e.g.
stratification, the fawdly, but this nny not e rnde clear
to the user. A further range of naterial in related areas of
study (e.g. nenagenent study)imey require similar comment to
show the:wnrk to be of special interest to a particular group,
approach, fype of problem, spocial area of study cte. within
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tha socioclogy of educatieon. In this way SEA would rely leas
on the insight of the uszexr and assune no highly speecianlised
knowledge, though at risk of stating the obvious. There is
clearly a linited anount of naterial only to which these
connents apply.

Lbstracts of worlks of partial relevance

S@mA haos two mothods of treating works of partial relevonce.

units of a worl:, =znd can be abstrzcted separately, this is donc.
Problens arise when sore part{s) of thec work are felt to be

highly gernmone but either they do not form a physically distinct
unit (e.g. recurrent references to an educational context in a

work of sociologicnl theory or nethod, but not focussed on

education), or they do forn separate wnits hut the reat of the

work im also of low but sone relevance. The danger here if the
work is abstracied as a whole is of a nmisleading abstrect. In

the first case a subsidiary theme nay appear to have rwuch nore
attention than is in fact the case, and the user uay be disap-
pointed if he refers to the original thinking that this is the
case and wanting only compact accounts of his topic. in the
latter case, if an abstract devotes half its space say %0 >ne
tenth of a book or journal article without naking this quite
clear, the user nay be nmisled into expecting a nuch mafe extended
account of his topic than he will in fact find. It should be
nentioned that this may also happen within on abstract levoted
to a givcﬂ'saction of a worl.

Layout and tagging

Presentation of the sbstract in relation to the following

up of index entries has not greatly concerned SEA to date. In
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general there are several points deserving meniion. One is the
bibliographical citation practice which is sometimes inconaistent,
sometimes floute convention. When the volume of material was not
great thie did not cause serious inconvenience (this is in any case
ﬁct’always a matter of concern to academics ), but as SEA grows there
ig an inereased risk of overlooking sought items. A further point
is that the text, not physically split into paragraphs except in the
case of items accorded the problam/method/findings treatment, appears
dense. This would seem to assist no—one. There is of course saving
on space. Once the contents of the abstract can be agreed, some
small experiments with different laycut, type etc. will be desirak’” e.
Style

The dangers of '‘telegraphese' need no illustration. A greater
problem in the context of SEA occurs when the complexity of the
ideas to be presented is considerable, e.g.:

"The data suggest that teaching is likely to be attractive
4o those who have low achievement needs and high deference needs,
though the findings that satigfaction accompanies strong needs for
effiliation and nurturance are difficult to reconcile with the
view that teachers are discouraged from displaying warmth. That a
low dominance need appears to accompany high job satisfaction might
be taken as evidence that confarmism rather than origirality is
cncouraged in Australian teachers." (From SEA, 4(4), 610, Journal

abastract.)

Tn such cases length and complexity of sentence structure
could probably not be greatly reduced to minimise the amount of
intellectual effort regquired of the users. But in other cases
4EA could do more along these lines to aid easy assimilation of
ideas. Congider the following: |

"Whether it be a ques.  ~n of primary education, where as
soon as it is possible to establish compulsory edusation, this
largely solves the problem; or a question of gsecondary education,
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which especially in the technical and professional domain, reflects
more directly woman's role in society and its gocic—economic rev—
olution; or a question of higher education, a relatively new con-
gquest for women,; who, except in a few countries, still tend %o
pursue quite traditional study programmes — the proportion of wcmen
in education varies from a small percentage to half or more of the
total numbers enrolled, always lesser in the rurél arceas and some-—
times overwhelmingly & large in teacher-training courses.'" (Frcm
sma, 4(1), 59, Journal abstract.)

such cases are probably the result oi an effart to condense
either complex or diffuse ideas into a small space. Shiort sen-
tences and liberal punctuation may however be more effactive.

Punctuation is a question which will be ztudied in more
detail. The sociologist has some idicocyncracies in the use of
language, e.g. the use of nouns as, effectively, qualifiers, @.g&.
achievement motivation, role conflict, teacher role. Soms of
these forms are 'occasional' whilst others, by usage, have become
new and distinct concepts. These compounds may or may not be hy—-
phenated. Such terms may be further compounded, c.g. teacher role
conflict ~ a simple example. It is though®t that a linguistic
gtudy of such practices might be helpful in throwing light on the
development =and elaboration of the concepts expfessed by thes=e
terms. |

Use of tables, diagrams etc.

This is not onr present practice and questions of cost and
effectiveness need considerable study. In principle the idea
would seem to merit further exploration. Some users may find
assimilation of details of %ariables and hypctheses in a research
gtudy easier by means of a path analysis type diagram than by

10 = 15 lines of print.
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Nature and anmount of detail

SEA's practice varies very considerably and the general
effect is that it would be unwise to make any final relevance
judgnents without reference to originals. The major change
required would therefore seen to be towards more attention to
the neceds of those, possibly without easy =ccess to a good
library, who wish to use the abstracts for 'high discrimination’®.
It is probably unrealistic to think that for most purposes read-—
ing of an abstract can be an adequate substitute for reference
to the original. Phere will nevertheless always also be those
who do use abstracts in this way and thus eny help afforded to
them will not bhe wasted.

quparigqn,@iﬁhfpracticeﬁgfrgﬁhggiapgtracting,se;yi;es

Coverage overlap between SEA and other services is not
great (see p. ). However the possibility of exchange of
abstracts amongst services is an attractive idea, c:znecinlly
offering the possibility of filling in gaps in coverage. The
question of feasibility and desirability of aiming at compat-
ibility is being considered.

Simﬁle exchange wauld n@t necessarily be appropriate.
material of central importance to users of another but appear-—
:ing in a ‘marginal’ journal. An abstraét prepared for marginal
1nterest mlght nat be sultable. Again an absfract prepared for

'teaehers ﬁf a. subgect Would pr@bably not answer all *he
vquestions a researcher would have abcut a doeumsﬂf-' an abstract
' vcoutalnlng +he necessary 1nfcrmatlan mlght not appear to have
’ 1mmediacy far +the teaeher. »

Clearly each serv1ce w;shes to cater fcr the apeclal
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interests and approaches of its own clientele and & more appro-
priate arrangement would perhaps be for the service catering for
the target population of a given cdocument to prepare a full and
balanced abstract which othér services might reduce, sinplify or
slant as they saw fit. This target population would be deter-
minéd by discipline orientation, except in the case of purely
technical and pedagogical naterial which would be the central
province of a general education or rather teaching abstrgcts
service. Specialist services such as SEA and hopefully soon
psychology of education ete. services would ensure that special-
ist material was presented appropriately. Such gervices night
exchange abstracts, and a general education abstracts service,
and related services in areas such as higher education, would
draw upon the specialist services for material of niore general
intarest!l Were the general service to provide the pool upon
which specialist services should draw it is probable that a
number of sbatracts would not be fully appropriate to the needs
of the specialist and the originals would have to be sought and
reabatracted.

There are no generally recognised standards for abstracting
(those of the International Orgrais- tion for Stondnrdiz-tiwn doals
only with the nost general principles). It is suggested that,
whilst standards for the complete balanced abstract nay be
helpful, sppplegentary'stanaards for different diseipiines nay

additiénally be essential, in which general prineciples nay be

1. Abstracts might be prepared in’a noduigr way (general des=
‘cript;éﬁ folicwéd'bj:a norea detailed account, as suggested for
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CHAPTER 3

USERS AND USER NEEDS

Part of the brief for the first stage of the project was to
provide answers to the following questions:
(1) Vho uses SEA at present?
(2) How is it used?
(3) For what kinds of use ultimately should SEA attempt to
cater? ‘

Planning of user studies

Tt was decided, at this stage at any rate, to restrict our
enquiries to British specialists. It was considered undesirable to
ﬂonductAa comprehensive and detailed survey anongst British sociolog=—
_ists of education for several reasons. TFirst, the Infross survey
ﬁad already included members of our population in such a survey. The
other major reason is that we wanted not merely to collect basic data
from sociologists of education but also to ask then 0 help us evaluate
alternative forms of service, and we wished to nake 'econonical! use of
was strictly ncccssary.. It w§5‘thezéfore decided to make a series of
snall atudies relating %o particuiar kinds of ‘questions of gpecial
interest.

This decision was also associated with a particular view of
the concept of user needs in the context of ‘the sociology of education
(see p.3.3). -It is plainly e. ential “to have an understanding of
overall current information .seeking habits (use ‘of ‘SEA in’context).

In de%erminiﬁg tha?désifabianfﬁtufemﬁattern éfkﬁn?inféfméiicﬁ;sgrvice,

 however, we have established as a principle that we will be. guided. in

1. Tnveotigatioh into the Infornation Requitenents of ‘the Social Sciences.

Director: M.B. Line, Librarian, Eéth’ﬁﬁiﬁéféﬁf&aof:%edﬁﬁaiﬁéfi?7
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the nmain by tho west' view rather than by the nmajority view. Our
gtudies therefore have incorporated the 'funnelling down' process
referred to in the research propo=al. This is not to say thav the
najority view will be disregarded, but to indicate that knowledge of

the present stage of information practices will be used rather to enable.
us nore effectively to assist developmnent to a state which i:iforned
opinion in the sociology of education identifies as desirable.

.We have relied extensively upon subjective nethods, and
have becen concerned to ceollect information not merely from a range of
users or potential users, but nore specifically, from those who are
‘'concorned' about the use of the literature in relation to the devel-
opnent of the field7(i§e. 0 obtain the 'best' view referred to).

‘Criteria of g;gg of performance, as well as level of
performance, have had to be investigated. A sonmewhat open-—ended
‘approach seemed desirable in order to avoid assunptions as to the
nature of,tﬁe'criteria which sociologists of education apply. The
points of interest are the extent to which and the ways in which, in
. the light of +the nature of their work, specialists are. or should be
‘prepared -to delegate intellectual effort in literature searching:to

- an -information-service. -The ain:was to investigate the ranges of

considerations of which future policy should take account, and the-
relative inportance of these-éonsideraticns, rather than to 'collect.
"o quantitative, atatistically significant .data.

It was felt that future SEA policy rust ultinately be a-
subjective matter; for decision:dt editorial level, based on’an -
evaluation -of :the ‘argunents put forward, :and resulting-in:a state=.

ment of policy as to Sii'srole within ‘the sociology of e_dﬁcatiozi.-l Co

Pl -

PN LS SIS Pt S SIS D Yo ik A

of edwoation,,BEA is. & part of, as well as.a service 1o, tho field.
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Such a policy would have regard not only Lo differvent intelloctual
positions, of course,but also %o financial, nanagerial, technical
feasibility, organisational and posesibly other considerations.
SEA's ethos
- A bagic problem is that those concernnd with the sociology
of education do not form a honogenous group. - Subgroups inciudes

(1) sociologists of education working in the sociology of
educations

(2) sociologists working in the sociology of education;

(3) educationalists working in the sociology of education;

(4) non—sociologists of education working in the sociology
of gﬁucaticn (e.c. 1ibraxians);

(5) sociologists of cducation working outside the
sociology of education (e.g. with pfimary
professional affiliations to related areas such

. as administration, counselling - plainly any
sociologist .of education nay have secondary
commitnents) .

SEA is seen essentially as a service for specialists,
"although the literature of the sociology -of education is clearly
valuable at a practical level in offering insights in%o educational
problens and practice, arid SEA is thus of potential interest to a wide
circle of non-gociologists. However the:literature presents gserious
~pitfalls to-the ncnnscclcl@glst who nay be. +tenpted to regard: sociological
findings as facts, and to apply: ther:in a range-of- ;situations ta which

- they Hre'inappfopriaté ‘because:of a—ﬁisundarstanding‘nythexgctual or

theoretical’ backgiround or methodology: o whlcn the findings relate.l

L. Swift has pointed %o other dengers in b iaunderstanding of the

" nature of sociological research,cf .Swift, D. F..and Aclend, H. ~ 'The
sa¢1olagy of education in Brltaln, 1960—1968- a bibliographical review.,
O ial Sc1ence Infcrmatlan, 1969,8(4), 31-64.
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(For exanple, a study in which educational achievenent is found tc be
inversely related to size of class might be used to argue for large
classes, when in fact the relationship could be shown to be the effect
of declining neighbourhood and size of school and the findings thus
not necesgarily generalisable - other contexts.)

It nuat be assuned that SEA users are either socillogisis
or will behave like sociologists in utilisinge its contanfs,.but there
is, we believe, a place for a quite different presentation of a
selection of SEA naterial, dealing not so ouch with the naterial itself
but with its inmplications for the practical educational situation,
possibly even a range of such services. These services could be
offered perhaps at a lower subscription than the nain service and
would be nore attractive %o those for whom the sociological literature
is only one of several literatures on which t. draw.

‘It had been hoped that a study which OSTI considered
sponsoring, a study into infornation use anongst educational adnin-
istrators, would receive approval. TThfortunately, we understand it
to have been deferred gine die. Bducational administrators exenplify
a.group working in a field on which the sociology of education has an
obvious bearing. - Increasing professionalisn: is. likely to involve

"nore who are seriocus students of, if not acadenically qualified in,
the sociology of éducdation.:: Bducational adninistration is now widely
taught as an acadenic study as well as practised. - There may .be sone

~to Whon SEA has a’direct appeal,.but. there are also nons~sociologists,
7 ywHo bring-other-specialisns -to: $he. field, who might welcone an'alter—
‘native preseéentation such as has béen»auggested;*.;We have as yet no

" -“evidence to support’ this view,; but it is hoped to follow it.up.in the

cmu:se ‘of “later worke e e
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scen to be that of studying the recording and storage of infornmation
for the specific purposes of sociologists working in education. Only
once their primary concerns have been clarified and net, can it be
seen how fgr such concerns are conpatible with those of other special-
sats or those with more general or 'lay' interests, what nodifications
in treatrnent would be required to give 2o fully effective service %o
such others, asnd whether the result would be to dinminish, beyond a
tolerable point, either the effectiveness of the service for sociolo-
gists of education or the possi ibili tles of cﬁoperatlcn or interchange
of naterlal with other serv1ges.r |

Rat;onale of Studiés

The diétinctian between demands and needs, and bétweénv
expressed and unexpressed needs is now widely acceptéd, thcugh we have
begun to have doubts as to the value of thé coneeptréf 'ﬁeeds' in the
context of a study such as ours. It is obvious that a knowledge of
denands, though essentlal as a starting palﬂt aces not alone provide
an adequate ba515 for policy and plannlnﬂ But equally, the study of
needa would net seen 11kely to provide the approprlate infornation for
this purpose, ;f 5y fniceds' we mean that which the user !'lacks that
Would be “gogd for hio"’ (or rather, fcr his Wcrk)'l‘

The 1npllc3t;cn ig thnt needs in gsone. -sense texist', and
await c1saovery.£’ Pace Menzel we ao nct belleve that there are such
latent needs, fcr +he 31nple reason that the disc;pline is sHill
aevelopln aﬁ the present étage of developnent 1n the sociology of

gducatlon (whatever may be the’case 1n cher flalds) ﬁhe“e is, for

1nstance no- ccnsensus as to What soﬁlclcgy cf educatlcg is (e.g. has
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There is an inplication also that the needs to be considercd are those
of individuzls, whereas SEA atterpts to distinguish between the needs
of individuals and the needs of the discipline or sub-discipline. In
opnent of SEA should be geared to the latter.

We are again brought into possible disagreement w’ih Menzcl
when he stipulates:

'Phe knowledge and insight of information experts
cannot be replaced by the judgenent of a cross-
seation of scientists or even of the best

s “antists.' (Menzel, 1964, op.cit.)

We believe that only with the aid of sociolcgisté of education can we
hope %o develop a service which will be at all eccoptable in ternos of
'inproving the sociological quality of research in education' ~ SEA's

prine ain. The grounds fov this view are:

'T welcone the aid of professional docunentalists
who know tlic science of processing mass data, who
know the problens of classification, who have the
technical know~how. to utilize electronic equipnment
with which to reduce the "slavery of c¢lerical
behavior" inevitable to the docurmentation of a
field. At the sanc tine, I wish to caution the
profesgional docurnentalists that sociology is both
an art and a science which betrays a range of
'larpuages' and has not reached a stage - nor will
it ~ in the forcseceable future where the variables
with which sociologists work will receive the kind
of clarity and symbolic denotation which our
brethron, the chenists and physicist have .achieved.
To this extent, the creation of ex post facto
aystens. of classification or new neta-languages by
docunentation specialists, though elegant and
acsthetically beautifu;};invclve”EVALHATIQNS,ian@;a
this is something scciologists consider to be the

- .essgende of THEIR discipline. . I am not aware in .
the history of science that chemists and physicists

-.aﬁdfbatanists;andibiologisis‘hagefhaﬂ,qugumgptf~,
ation people' prepare their clagsifications and
.synbolic languages. : -These functions -the chenists, ...
physicists, botanists and biologists perforned then-

. ~g8elves. - They  set.their. house.in. their OWN.order. ...
‘Though neta-lenguages,-clagsification.schenes, .. .

hierarchies and i%inéiples of data organization are
.{the résﬁlt’cf,grggt:igtglligence,MIPdéubtyif they., .. ..

g 3 g ente e
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will be used by 'intelligent’ soaiologists.

It is one thing to create a bem ful hcuse

for sociologists to live in, 1¢ =3 qulte another
to make then look at it, no less live in it!! 1

This is not to undervalue the experience of infornation
experts nor that of iscientific' planning. It ig to insist upon a
distinction between neans and endss %o the extent that means nay
pould or deflect ends, ‘discipline’ considerations for us override the
"kmowledge! of infornation experis +o which Menzel refers. This view
permeates the work of the SEA4p:ajeqf, |

studies

The variocus studies are not reported segarafély (4hough a
general account and/or data on any one of then will be made available
to any enquiror). Information fron various studies has inatead been
%rcﬁght together to answer tﬁe broad questicna stated above, together
with tho ancillary questions they generate. Essential details of the
various studies (instrugen%s arc agpendeé to this report) are as

follows:

(1) Analysis of data on subscriberg fron:
(a) SubSérlpthﬂ recarﬂs
N (b) reccrds QF blbllographlcal enqulry serv;ce offered to
perscnal subscrlbers.

(2) _ , ﬁse, factcrs affecting use, and ae31rable deTGlGPDEntS in

use of infornmation serv1ces, w1th Speclal reference to SEA ancggst

Callage of Eduﬁai;on lecturers t;achln the sgclglggy gf education
Ealnl* 1n aduhatlcn éepartments. 7 7 ‘
Saaplg;_ abcuﬁ 80 lecturE?s attenalnﬁ a cculerense (N119)

“hela by the=DepaItnent Qf mducat;on and Sglence at Walsall, West

DTN

”‘“Ghull, Lec P. Dncumentlnp saclology,, CPaper read aE”Sii%H*“

r,aclology, Ev1an, 1966 ) : Mlmee.'



Method: nenbers were divided into 6 groups for group
discussion led by chairmen who all worked to the same sct of guido-
lines. All participants had previously been circulated with an
information paper, describing and ill ustratlng the present stage of
devalppment in published bibliographical services.

(3) Use of SEA in education librarics, other services used in

the study of the sociology of edugatian, and desirable developnents:

a survey anongst pducation librarigas.

Sanple: one in three Celleges of Bducation as listed in

the IHandbook of Colleges and Departments of iiducation; all Schools eto.

of Education librari@s; wi%h the excaption o»f severasl omitted fox
spesial réascns, €eZa ciose association with SEA.

Method: 2 page questionnaire. Comments on developnents
structured by sheot of 'painta'fér.goﬁsideration' sinilar to guidelines
used in (1) deseribed above. | |

Resﬁénéé-ratez Golleéa‘éf Education librarians 68%, School
etc. of Bducation librarians 86%. |
(4) Use of, and desirable dééélaﬁﬁénts in, biblicgraphical

services anongst unlver51tv soc;cla'lsts of,educatlen.

Samplez' all neribers of the Brltlsh SDQlDnglcal Azsociation
citing, in the BSA register, the scclclogy of eduéatlon asa a speelal
71nterest* 1Q? of remaining cSQ% of BSA menmbors who falred to return
sperscnal data for 1nclu51on in the réﬂLster¢: ' o

Methodi‘.z page questlcnhaire,”accbﬁﬁéﬁiéébﬂyziiét'of*
potentially relevant services and pelnts for cona;;erétvcn in’
‘reldtion to future develcpnant as used in (2) abcve_:‘i

| “ Respcnse rafe* BSA nenbers anWn ta hava 1nterest {é:%he

sociology of educatlan 65%,‘ nenbers nat 1nd1ca+1ng 1ﬂberests 6&% (of

1. Ezcludlng members wha hud accegtéd an 1nV1tatlcn ta attend a semlnar
s 5 S DI e




these 10% proved to have an interest in the field).
{(s5) Follow-up s=+udy to (%) above, with a self-selected group
fron the sample who expressed willingness to help us further.

Method: 6 page questionnaire (senantic differential
technique). -

Response rate: 20% of original sanple.
(6) Seninar on acceptabillty, in terns of dlsclpline consider-
ations, of speclflc types of indexing, classification and of forns of
abstract.

Sample: 22 sociologists of education (11 from Colleges of

Bducation, 9 fron Universities, 2 fron other types of establishment),
iﬁvited because of k¥nown interest in these areas or aliiad prcbléms
(five nanesociolééists of cducation, concerned in different ways with
information problems, also took part).

Mothod: seninar, study of exanmplea of aifferent types of
indexes ote., discussion and series of ﬁiniﬁqﬁeéticnnairasg

E;eséﬁt ﬁsgrs.

"Who uses SEA at present?' is a decepfiﬁély'gimplé'éués%icn

to ﬁhiéh ‘there is ﬁc'éinﬁie answer. A first @ource of information

was the llst cf subscrlbers,l but thls ‘ecould glve only an 1nconplate

Picturea' The subscripticns fall 1ntg fwc categorles- indlvidual and
1ﬁst1tutiona1 Wlth regard to 1nd;v1duals, scme subscrlbers have SEA
- sent tc th61r place cf wark, others ta their hone, 50 that we &c not
alWEyE hgve even minlﬂun perscnal data. The 1nst1tuticnal subscrip—
'>tlons tell us nathing of wha actually-usés SEA.’ R
Ths availabla data indlcate that roughly 25% of subscrlbers
are indiv1duals, the renalnder 1nstitut;ons.' Abcut 2q% of individual

" and 45% of instltutlonal subscriptlons are frou wrerseas (28 couptr;es)

R B Pl : - o e DS R sy omp ey
L F EE O G iet 100 SOLAI T S I SO S SR A oy Ll Eay

1,“?I.e;iéﬁﬁédribéréép%i§r4ﬁﬁ’%EA'éfd%%bcié%iﬁﬁ?ﬁifh’Pérgaﬂcn; details

of" féuﬁgéaﬁéhf ohanges ‘if ‘the 1iht are not’ readily &vailabled ™™

ERIC * 136
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Of British subscriptions, the known affiliations of individuals
represent: University Departnents — 38% (of these 61% are fron
Educétion ﬁepartments, 32% fr@ﬁ SoéiclOgy or other Social Studies
Departoments, 7% from other Depaxtgents); Colleges of Eéucatlon - 49%
(few spcecify Départnents) Schoals, prinary or secondary - 13%
Brltlsh 1nst1tut10nal subsczéptlons (in the nain to
llbrarles) ;ncluﬂe the follow1ng. Unlverslty 11brarles represent
19% of the total; th;s figure includes sone nain Unlver91£y libraries
but conprlses 1argely tha Schocls, Instltutes and Dapartments of
Educatlan, Calleges of qugatlon account for a further A7%. The
remalnder 1ncludes- _educaticnal assoc;;t;cﬂs and cherrspee;a;ist
: bodies - 11% _ technlcal cclleges —_&%;é Lccal Educatlon Authcrltles -
T%: and snaller nunbers of Colleges of Further Educatlgn, publlc
llbrarles and. bocksellers Wlth subscrlthGns for unspeclfled custoners.
| =$h%_é§#%,f?9mZthe‘analyg}g_éf subsg;;ptlcns.wagtsupplemented

as far as possible by information collected in other studies.

Inleldual subscrlbers

,A bl'bllograph:_cal enqulry serv1ce (sea pa3£8),mu:- on an

[

ﬂxpar;nen+al basls 1n connect;cn hlth the prc;ect, was offered to all

1
I

in di al subscrlbers. Of the SE? cf thls group whc replled t@ a

snall quegtlennalre, 70% were ecllege cf educat;cn staff neabérs of

e X : . :
SN 2 FEa o . N FE PR 1 -

unlver51ty educatlon departmegts predcmlnatlng aﬂongst the remalnuer.
SRS g wias SR 5 R

A check cf (a) unlver51ty nemb;rs cf the Brltlsh SGGlDnglGal

HRSOFE N S A LILEL FECRRRNS

AESQGiathn nctlng a spec;al 1nxerest in the EDGlOngy of e;ucatﬂon,.

fd 0w R R i srrey o

,..‘l.,‘_ Lisa = L

'sﬁlp ligts of several Gﬂnfefeﬁ“GS of ecllege of education

?;:v r‘- "

mee e wniid

and (b) uenh

I PR,

i ,;:-;}..LI s " vep Banitad agid il

X B i o ';. Cw SR
aga;nst our subscrlberxllst shcwe& roughly equal th@ugh low n bers

P # £ -~
P S 1;4\5'3"! ""1 A IR0 Ry [N 5T PN S

Qf people w1th a persﬁnnl subscrlption to SEL.

P L LY g et rh, P - A B it 3;-@- L - hEAE TR 6] AT A S e SR b S— kats

T %ﬁwéw,,ﬂa cpnciu51ons can‘be.d;aqp about. the, GQEPGElthn of W5

personal; gupscsibers.
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are not in fact genuine individual subscribers. In SEA's early days,
when there were preferential rates for such subscribers, advantage was
taken of this fact by sone to obtain copies for libraries or departments
thraugh individuala.

NG attenpt was nade ta féllaw this up fur%he*'51nce,fr0n the
point of view of future developnent,our intention was to study the
needs of sociologists of education in general, and not nerely those of
present users.

Institutional uce

With regard to institutioﬁal'éubscripticns; there are no
records which could be used %o'tell us'exactlj wﬁé’uses library copies
of SEA, the nain type of institutional use. ' Librarians do not
nornally lend such a publication aﬁd %Eﬁs ﬂc'nét hafé loan reccréé,
and they are unlikely to keep any record of its use within their -
library. Quostionnaires sent out in library copies were not likely
to produce reliablé- data. Continuous observation over a péfie& of
tine even im a small sample of libraries was not feasible. It was
therefore decided instead to colléet indirect evidence and 'irpressions'
of use.

'TLibrarians’ in selecfé&'déileéeé'bf Bducation and Séhbélé,
ote. of Bducation (the two main types of institution served by SEA)
were questionneired (see p.3.8 ). The purpose wels to estinate the
extont to which SEA ié used, based on 1iPrarians’ observations and on

‘ovidence of ude. - Tmpressions as to the categories of réaders naking

most use of SEA were also sought; ' resporises were given with caution

“and have bosh treated in the same spirit. ;

R T ahont 60% of ggllcges and 50‘}3 Df se-hcols etc. Of

GLuGatlQn, librarians report that SEA appears to be usad far the most

part- 'cccasicnally . T
YT Lo o 4o e ad okooem e fan Dedonn o
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TABLE 3,1

USE OF SEA IN SELECTED GROUPS OF LIBRARIES

- Rarely/
Frequently Occasionally Never

20 12

(i8]

Colleges

Schools etc. of id. 2 6 4

Iibrarians based this view on their observations, which were supported,
for ezample, by responses ag to the degree of wear and tear upon copies
of SEAL. ,Thi? view is\clearly asspciated with the extent to which
college librariang ;gceive enquiries about SEA (e.g. its whereabouts
in the,library); -schools etec of education libraries receive a
ﬁigher proportion of such enquiries than do colleges (7:%/50% of cases),
thcugh_usual;y only 'oeccasionally'. In all but three of the colleges
in the sanple the secgg}cgy Df:eﬂucgticn is taught as part of an
educationvar scciclpgy course, if not‘asvarfull course, but this is
often a recenfli@t;gﬂu;ﬁian and not nccessarily to an advanced level.
The extent to which a journal such as SEA is used nay be
ﬂipf;ug;caitby its location in_ﬁhg library. It .seens that in roughly
half the libraries (ccl;gga Qrﬁgther)fSEA_is housed with the journals;
’;;tggnqﬁivglyxig”§bgg$_hglfwiﬁ is to be found in the refercnce section
=2 few librarios display the current copy with journals, but file
back gopies:ig”theangggegcgagegtion.vq It was thought. that location
in the reference section night be associgted with a lower use of SEA,
but the extent cf use is raggh;yasigilapdwhe?he?ithis is. the case or

Whethg; SEA is treated as a journal, Fhiéhjis3§t;th§,preSéﬂt tine its

LN DR R

prime funetion. . .
Size of library (measured in nunmber @f‘v9132$51g§§355¢t9

bear no special relationship to extent of use. It had been
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supposed that 'frequent' use might tend to occur in large libraries in
which a wider range of books and journzls night stinulate the use of
SEA, and that use '‘rarely or never' would be nore typical of snall
libraries. Alternatively the reverse case night be expected, use of
SEA being highest in small libraries as a neans of extending linited
library resources. Neither supposition was suppcried.. .

There appears to be no atrildng difference anongst types
of use (teacher~teaching use, teacher-research use, student use,
library staff use).

PABLE 3.2. .

USE OF SEA BY DIFFERENT GROUPS OF USERS IN LIBRARIES

____Collegss : Schools etc. of Zduc.
Freq. Occ. Rarely/ Freq. Occ. Rarely/
S Nevexr . Never

Teaching staff ‘ 4 . 24 2 1 .9 1
(teaching purposes)
Teaching stoff 4 22 32 9 0
(research purposes) i SR - S

Students .

Library ataff

o m M
)
O
now
v
=
<
o]

Othexs - -

— T T T T T T T T e e
The. .balance-between "frequent' and. 'occasiocnal' use: is .roughly the'
sgme-Within-qaqh@catego%y of: uze -(over 80% .4 occasional'’ use in-each
case). The proportion of use to non-use or viritual nonwige’is ™
respectively 82%, 765, 50%, 65% in colleges, 83%, 92%, 507%,..100% 41" the
c?se;pfﬂgghopls-etQ;:OfNEQucatiGn;’* nger”stuﬂénfﬁuséfmay well be
accpuntedgfcrAby,difficulty;fcuﬁd,in uéiggithéﬁindezifwhiéh«a&nuﬁber
of librarians megﬁiqn;a;in:same}gggngi?tis,saiditqghé’gréaually°V“‘
c?@i?gatq;befgo;g‘usgﬂubyastudents;astitfiserecaﬁmendedstcathém?byua

~tutors or librarians;:and as:thaﬁétudy;cfgtheasbéiolcgy of odiication
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zradvally (Tévglgps inn tho vollogeo.

How SEA is used

Colleges of education

Evidence about the kind of use at prosment mate of SEA has
been drawn fron several of our gtudies. Fron our discussions with
college of education staff it was evident that SEA wez used nainly in
tracing naterial for teaching purposes, generally by browsing,'ﬂr
having students browse, through the contents. A small proportion of
the group only (25%) were engaged in research as well as teaching.
4L few used SEA in updating their personal indexes. About 80% had
SEA in their college 11brar1es.

R It is clear fron 11brarlans' éoﬂmants that, aa a body,
.libiarigns nake'every;effcrt to bring the évailability of SBEA in the
library to the notice of their academic colleagues,and that nany
lecturers reconmend it to students ag well as browsing through it
thegéelves.. It seems that the nain function of SEA for studerits is
retrieval, for which in its present form, SEA is not ideally suited.
Librarians themselves may use it in selection, in dealing with
enquiries or in noting recently publishei’Werk. But several cormnent
on %henlaekuaf tine- to guide-students in-the use of SEA, partiéularly
in the ~understanding of .its. indexes.. Onie or-“two note that SEL's
extensive coverage nay . not necessarily be' an advantage, in fact it -
nay be ‘off-putting'. - |
Universities '

We -lack data on use’ of SEA in nain university Libraries,-

but these do:not: Pigure . 1argely amongst our subigeribersiand it-is

prabable:that Sgelﬁlog&cal-Abstraats is**hefmaiﬁlﬁool'uSe&“»*

Librarians:- of schools ete.’ of f educatiohindicate - that iise’ ef SEA by

academlcs in tha;r llbrarles is nainlysfor retrleval purposés and’ -that
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the arrangerent and indexing is not found satisfnotory. One or two
librarians note that SEA is helpful in tracing current naterial other-
wise unnoticed, but for books in particular is not sufficicntly up to
date.

Qur survey of university sociologistas of education shows
that SBA is used extensively by nany (75%), and is used both for
‘keeping up to date' (85%) and for retrieval (c80%) (see PRe 3.20 & 3,22),
As in the case of the college group, one Or two nention the use of
SEA to naintain a personal index.. Only 387% had sccess to SEA in the

1ibrarics of their own institutions.

For what kinds of use should SEA ultima@g;zga$tempj to cater?

Investigation of user requirements was at two levels.
First, general data on = broad though not necessarily fully repres-—=
entative GTOSSEEBthcn ef soc1ologists of education (users and non-—
users), was derived from several of our studies: (1) to discover
the range of b1bllcgraphlcal:tcalé used at present, which might
colour praferences or condition use of an improved SEA; (2) to
stﬁay“the kinds of enﬁuifies which may be addressed +o SEA, for the
samé;réascnsg (3) to discover the general kinds of developments.which
would be welcomed. Librarians were gimilarly consulted.
7 Seccndly, detalled views on 3981rable develapmeats were
collected frpm two. groups: (l) a self;selected gﬂcup completed a
~detailed questlcnna;re, (2) a graup known to be 'conrerned' about
..problems . in the organisation of kncwledge was lrv;tedrg9,§‘§emlnar
in which some of tge intellectual aspects of the ‘infcrméﬁiééjﬁﬁablem'
.. Were. examined. . L?h?;3%@?3??_5?9up,maywbe regarded,-iﬁ ?;;éﬁicﬁ.tc

o

SEA, as a reference group. . .




3.16

Bibliographical 'experience’ amongst sociologists of =sducation

Few of the personal subscribers psing the bibliographical
enquiry service reported exten;ive use of published services, once
obvious sources had failed, prior to seeking help.

Tn the college gronp with whem discussions were held, the
use of published information services was not wide—ranging. Not

many were engaged upon research (about 25%). Apart from the use

of SEA for browsing, the British Education Index was the ~ply other

tool cited (this tended to be used for retrieval purposes). SBEA's
indexes appeared to defeat most of the group. The information
provided by college librariaus tended to confirm this (eight out of

eleven librarisms cited use of the British Bducation Index by their

readers); other tools such as Edncation Iq@géi ﬁesearsh,ian&upaﬁion,

were rarely mentioned).  Apart from this it seems that the available

journals are socanned, but the avallable geurnals are 11m1teig

- Amongst the un;versity group more serv1ces are known (na
doubt because a Widar_range iz available — abaut twenty were 115%3&
az an aideamemoire), but in tarms_cf the servisés EEE%: and ;n

particular used at all extens;vely (lgég more than once or ﬁW1ce),

the general picture 13 much the same as 1r the colleges.g‘

lﬁ Thé lecturer gébﬁﬁ’réﬁéftéi‘thaﬁ efen'such'ﬁésic’joﬁrﬁals'as
the Amerlcan ‘Journal of Soc;alcgy were not in the college- 1ibrary;

as another example; hardly any of their libraries were Bald to sub--

'scrlbe to- Soclclsgg -

F

2. Tha data are not strlcbly compa;able since clrcumstanues ‘Forced

us to employ two diffeowvent methods of data collection. ~

O




3.17

TABLE 3.3

NUI\'EER OF BRIBLIOGRAPHICAL SERVICES USED BY UNIVERSITY
GROUP IN RELATION TO SEHV’IGE KNOWN

Number of S ' I Ll %resgonden’ﬁﬂ )

pibliographical T ] . — . Using
services used | Kncwiﬂg ' - Using ' extensively

o .. - 03 33
6 . 20 _ 23

2 . 24

Do

16 - . 10
1 .23

24 12

P - I I
=
N

‘= G -8;"‘.»'. SIS LR PR T o N T 3 -

=
o]
0 0 w w

B T R
B T T L R 0

(Where rowe do. ot sum to 100% this is due to rounding off)

o o o o © o o O

A’bou't one third have never used any mervice moré" 'Ehan

once or twice. Only aboiit 20% have used moie ‘than two -gervices

(frcm the 'twenty or so of petem:bial relevance) to’ ‘even this’ exten'b.

Grﬂ.y T serv;ees are usad. by - respanden’bﬂ.l

1. Infross data indicates that this ig typical of vniversityisocial
scientistey66% of —their-university -respondents- used -only.-one .ser-
vices 13% of their college of education respondents used more than

[KC 2 services, 84% used only one.

IR 1Y 3
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'Librarians cited the usé only of the British Education

Imiex a.nd Education Ind.e:t, togetl ar with Seclolcglcal Abstracts, in

acld.ltlon to SEA..{,V Saclaln& Abgtzzg,gtg (SA) was reparted as the’

most W1dgLy used service (77%) byithégﬁpiversity group, followed by

SEA (c50%) and Research into Higher Education Abstracts (RHEA) (40%).

Research in Education (RIE) and Psychological Abstracts (PA) jointly

occupy 'fourth position' (30%), followed by Review of Edncabional

Research (RER) (27%) and British Education Index (BEI) (23%).
Other services were used by 13% or less of respondents and ‘none was

used. more than once or twice.

TABLE 3.4 '
KNOWLEDGE AND USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES

) % respondents S
Known and Known and Not =~ Totals
used - not used known Ay

British Bducation 23 ‘16 7 61’ 7 1067
Ina_ex SR e s e s e = elees s e e we sk e oo s aetemns S an e wriniin s et ey T RS MR RERL e ¢ e b S e Dt~ 1 x e -

Review of Educational 27 14 59 100
Research. .. . . . ... .. N : oot .

Psychological Abstracts . 30 . .. 28 . = 42 100
.Resesrch in Bdugation ... . 30 . 14 = 56 100
A T e e R L N s s SO S E S SRS

Research into Higher = -40_ . 3. 5T . 100
Education Abstracts MR e B T e N e

Sociological Abstracts T7 10 13 100

Bociology “of "Education =B s 200 i e B0 e 0. 100-
‘};-JAbStI‘aGtB SIS TR L T A R AT S S LT BER S+ . T -

STy Hoppvresiocs o 4 Do ey i T g N
B S S S T N A P P b S T ey




TABLE 3.5

RECENCY IN USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES

% respondents i
Using within  Not using  Not used
lagt 6 nonths so recently at all

British Bducation Index 20 7 77
Review of Educational I
Research ' 14 10 : >
Paychological Lbstracts - 16 14 ) 70
Research in Education 14 14 B (o)
Research into Higher ‘

Education Abstracts 28 14 60
Sociological Abstracts 30 43 : 23
Soclology of BEducation 40 14 50

Lbhstracts

(Where rows do not sun to 100% this ies due to rounding of £)

reprints of SEA abstracts.)

ovarlcaked)- s

For retrieval purposes (researching a topic in dépth), SEL
and REBA are nost used (each 37% of réspanaents)i use of the other

five nost W1dely used services is rather lower (7-17%). (For table

seo overlaaf.);

Neither SEA nor RHEA are prinarily geared to retreival.

: It nay be that the neea or preference is nore often far a 11nitad ana

‘managaable' range of closely relsvant naterlgl and that the nore

reatrlcted acope and focus of thssa two sarvices are tha reasons for

~which they are preferred. (RHEA abastracts 1nclude a number of

‘! 4:,\‘-

r "

Respcndents also gave 1n£ormatlcn abnut thel Tise Df

=:biblicgraphica1*services for exhaustive searches (i.e. searches in"

”whlch every care is taken to see that no pcssibiy relevant' iten b {8

R . el o
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TABLE 3.6

RETRIEVAL, USE OF MOST WIDELY USED BIBLIOGR/APHICAL SERVICES

B % respondents ____ ,
- iUsing for Uszing but not Not using
~retrieval for retrieval at all

British Bducation:Index 17 - T .10 S LTT

Review of Bducational L . o "
Rezeanrch - 10 13 | 77

Pasychological Lbstracts 13 - A3 e TR
Research in Education 1 13 13 75

Research into Higher - P T -
RBaucation Abstracts 7 7 . ;S7

Sociological Abstracts T 10 L B3

Socioclogy of Education i AR o
Lbstracts - 13 50

(Where.-rows: do .not sun to: 100% +this is due to-rounding-off.)

oo it TABLE 3.7
USE_OF;MBST;WIDELY=USE31BIBLIOGRLEHIG@L;SERVICESgFCR;EXH%USTiYE SEALRCHES

] ) g% resPcndentS us;ngi
Inten31vely Non—intensively Rriown & not
L e - (i.e. not ex- using or
P TR haustive searcﬁ not kmowing

Brlt;gh.Eduuatlan Indez - wwmi‘14"l' ' ‘ ““10 TR e
"""" SR T ' Pl e T o A s 0 wrooen o ’

Rev;ew of Edueat;cnal Research 7 is 73

1Psychaloglcal Abstracts S 14 T T a0

Research in Educatlon 0 28 ’ 70

Rosoarch into Higher . IR 0 ?.., o mEe
Educa;zbion_;,ﬂb;sjmaﬁ B85 iy, oo J—QJ sooEier e 2-) sl 60

Sociological Abstractay -~:- .7 ron@8. ol o upep A6 e; vzt o523

Soclolcgy'af Bducation: Abstrocis: 27T o4 oo .m;EO;:Q ey L 150
(Where rows do not sun to qu% this is due to rounding off.)

\)‘ - Y B ) - i W ] e 777777777‘\"-‘-7;;7‘
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It is to be noted thot use of RHEL drops considerably when
the search is to be éxhaustive, whilst use of SEA repains fairly
high, probably for scope reasons. Exhaustivity would seen to be
taken to signify the identification above all of relevant socicl@g;
ical naterial, aince use of SA leaps fron 7% (retrieval) to 287
(exhaustive searching). This night Bé because a different nethod
of seaxrch, to Wthh SA lends itself, is considered appropriate, but
discussion with sociologists of education indicates that in the nain,
for whatever purposec; the preferred nethod is beginning-to-end
scanning. This is time—consuming but not impossible at present.

No preference emerges for any particular type of organisation
for retrleval. Those services nost used anongsf the 'top' services
1ncluéa both alphabetical indexing by subject ané systenatlc arrenge-
nent, and varylng negrees of specificity in indexing. Preference
probably éepencs mnsh n@re on the kinds of térms in which ﬂccunent%
are gescribed relative to the kind Qf enqulry in hand (glven thgt ihc
scope of a service-iSjapprcpriate),‘than cn.questions»cf?gechanlcg

With regard to current awareness use, SEA, RHEA and 8.4 are
used by the greatost proportion of respondents: (For tabid seé
‘ overleaf ) k | o |

The saneo twc serv1ces Whlﬂh,tOQGther.wlth SBL (Wh+ﬁh alone
spec;flcally focuses upan the SDClQngy of educatlon),are nnst used
fcr retrleval are alsc thasa mégfr;sea for awareness.i Ana1y31s of
A1nm1v1aua1 resPOnses glves 11ttle lnhlcatlon that services are usea
”select1VQly accorc1ng ta the apé?oprlateness cf thalr Qrganiaatlanal
features fcr é glven type Df use. | Thus, in cases where,'aay, BEI or
SAL are both ﬁsea for ratr;eval 1t woula be on the whole true'either
that both BEI and SL are also used for awareness ox that thewréépéﬂ—

\)ﬂent doea not use bibliographical services i'or keeping up to date.

An apparent lack of sgphi’zgg.gatian anongst both college 168
5 A



---} F A

A
»

]
]

TLBLE 3.8

CURRENT LAWARENESS USE OF MOST WIDELY
USED BIBLIOGRAPHICLL SERVICES

_% resworaents using for:
KEeplng up Not for keep— Not u51ng or
to date ing up to dave  not knowing

British Bducation Index 6 16 77
ﬁeviéwibf“Eéucational,. - '”ibi A B 14 o 73
Research : .- . - . ‘ .
Psychological Abstracts . . Be e .., 20 . 70
Research in Bducation - 10 L - 16 . TO0.
Research into Higher - 28 S 16 e 60
Educaticn Abstracts '

Soe¢clagica1 Lbstracts ) 23 - 50 o 23
iﬁ;%;i;%g of Educaﬁlon ’ 36 | 14_ 50

(Where rows do not sum to 100% this is due to rounding off.)

and university groups may be due also’ to the faét that their needs

" as they see them are Iimited or sre satisfied by other means.”

BN

1. Infroas data indicates that, 'Qf all the methads used for k32p1ng

1ﬂforﬂsa of current Iltcraturc, about L/; cf both educatlonallst and

A L iy

_soc;ologlst resPondents rcly on scannlng abstracts or gcurnﬁly (nbcuﬁ

R

1/3) gezsanal cantgcts ana brawslng(a.g._én librarlcs)flwure 1ess

YA ; i i T O e ST

ljroglnenily (10*2Q%) Po 51b1y tho eﬂphﬂSlS is on aournals rather
thgg abstrscts. _Fg; aisceverlng refcrences to publlshcd 1nférmatlon

ij_gclnral the use Df abstracts and Jnéexas

llbrary sources are narc 1lkely ta bg used by educatL abiistsp

_‘scclologlsts tend to refer tc acllahgxes,
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It is probably in somo nessurs alao slblributable to the lack of
imowledge of the available tools and thus the ability to 'shop
around', partly also perhaps to the bewildéring variety of aervices,
cach with its own systen to be nastered by the enquirer. It cannot
however be assuned that lack of sophistication in this reapect 1is
necessarily a drawback in the work upon which resgcﬁdents are
engagel. The najority report no serious bibliographical problems.

The reference group

Tt will be renenbered that this (senlnar)group was selected
on grounds of evidence of concern with bibliographical problens.
Nunbers were asked to comnplete the =sane questionnaire as the
university group (which covered the ground dealt with in discussion
w1th the college group), to enable us to nake a rough eatinate of the
typicality of the seminar graup in terus of experience 1n use of

bibliographical services.

Tt was fcund that SA is the moswt w1dé1y used service (50%),
from amonget twenty or SO passlb]y rclevant serv1c;s, amaugst the‘
seminar group, the rank order ihen “2ing RIE (53%), PA (50%), =il (43%),
BET (40%), EBR (33%), RHEA (27%), shaw1ng a g;eaier prefsjenaﬁ.gor tha
mcre_ccmprehensivg discipline services.

There is a sligﬁtly higher proportion of seminar réspﬁﬁ—
dents with knowledge of more than two services, and a considerably
higher}praﬁcrtien;ggcwing'fivgiar more. About 40% of the seminaxr
group. make extensive use qf more than 2 services, whereas this is
true of only 2@% of . the university groupe (For table 10 see overleaf.)

A sllgh 1y hlghéﬂ degrae of recency of usze 1s also reported

- an, gverage of’ Ejp (un;verélty group), 38% (seminar gxuup) usage

withig the last six months. ,‘(Far table 11 see pPo25.)
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TLBLE 3.9

KNOWLEDGE LND USE OF MOST WIDELY USED BIBLIOGRAPHICLL SERVICES
(SEMINAR GROUP COMPARED WITH UNIVERSITY GROUP)

% respondents:

Using Tot using

British Bducotion Index 40(23)* : 20(16)
Review of Bducational Research 35(24) 20(14)
Psychological LAbstracts 50(30) - 20(28)
Researeh in Education 5%(30) 6(x4)
Research into Higher Bducation . '

Lbstracts | 27(40) 20( 3)
Sociological Lbstracts 60('76) 3(10)
Sociology of Education Abstracts 43(50) ; 0(20)

# Nosg. in brackets refer to univeraity group.

TLBLE 3,10

NUMBER OF BIBLIOGRAPHICAL SERVICES USED IN RELATION TO SERVICES KNCUN
(SEMINAR GROUP COMPLRED WITH UNLVERSITY GROUP)

No. of bibliographical . % respondents:
aervices _ Knowing Using Using
’ : e extensively

o( o) - o( 3) 6(%3)
6( 6)  6(20) 20(23)
5(12) 24(24) ~  32(24)
6(15) 6(10) x2( 6)
‘12(12) 20(23) 20( 6) -
6(12) Tap(12) 0 o( 6):
24(Lo) 20( 3)  ©  6(0)
12(10) o 33 o( 0)
o(3  6(0o) - “ofo)
“o(3) oo '  ofo)

10 20{ 0) o( 0) o( o)
#* Nos, in %quﬁgts refer to university group.

© N o0 W S W oN O

o
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TLBLE 311

RECENCY IN USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES
(SEMINAR GROUP COMPARED WITH UNIVERSITY GROUP)

% respondents: o
Using within Not using so

last 6 nes. recently

British BEducation Index 53(20)'* 6( 7)
Review of Bducational Research 7(14) 24(10)
Psychological Abstracts 33(16) 12(14)
Research in BEducation 40(14) 12(14)
Research into Highor . w oA

Bducation Abstracts 14(28) 12(14)
Soeciological Lbstracts 56 (350) 12(43)
Sociology of BEducation 82{40) 6(14)

Lbatracts

*Nos. in brackets refer to university group.

Overall use for retrieval is rather higher:

TABLE 312
RETRIEVAL USE OF MOST WIDELY USED BIELIQGRAPHICAL SERVICES

% respondenis: ..

Using for Using but not

retrieval for retricval
British Education Index 40(17)‘*01 | o( 7)
Review of BAucational Research _ 20(10) B _ .29(13)_
Peychological Abstracts o 27(13) 20{13)
Research in Education - 7a46{1§j o 13(13)
Rosearch into HigherrEducétian Abstracts g?(j?f o( 7)
ééciﬁlagi&al Abstracts o ‘ AR VSS(MT)‘ B 13(10)
Soclelogy of Fducation Lbstracts o ‘80(37)“‘: o 13(a3)

- *Nes. in brackets refer ta univer31ty group.

53
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SEL figures prominently as a tool for retrieval, followed
by Si and to a lesser extént BEL ‘and RIE. With the exception of

SEA, these Serv1ces are ﬁell organiased (thcurh not perhaps 1ceq11y

for the soclaloglst of educatlcn) fcr searchlng. Tt nay be

SLgnlflcant that SQGlGnglG&l services are nore Ffavoured than
cduca tlanal servlces. The use of RIE nay éﬂgleate a strcn&a_

research igterest. : 5 o

There is less use of servicea for ¢xhaustive searching

:

than for general retrieval Pu:pcses, as would be expected, though

still substanfially rcre than in the uﬁlver51ty group:

H

TLBLE 3.13

USE OF MOST WIDELY USED BIBLTOGRAPHICAL SERVICES FOR EFHAUSTIVE
SEARCHES (SEMINLR GROUP COMPLRED WITH UNIVERSITY GROUP)

% respondents

Using Not using
intensively intenasively

British Education Tndex 20(xz4)*  20(10)
Raview Qf Eduga#i@nal_Rggegpch T o( 7). - ?’(16)
Peyohological sbetraots = o(i4) 7_50(141u_
Research in Educatlcn o{ 0) HO RE)
Research'lnﬁg H;gher P ~ e

" Baucation Abgtracts T 7 6(18).. .. . . 20(23)
Séclologlcal Abstracts- 20(28) - ' 5é(46)
Scclalagy of Educatlcn lf' -

*Nos. 1n brackets refer to un1VGr31%y Eruuﬁ-

-:..4,

e an st
PR

, iny SEA, ShA. ané BEI are used ruch fcr EYﬂaubth§ gearcnes.
RER PA anﬂ RIE drop complétely out Df the glcture, Pyh; hly
becanse they are less apprcprlately orgﬁnL%wu 13 relitlcn to the

sociology OfweﬂucaiLQQ and t@us_ﬁ???ﬁwf?mﬁ_5??§t??m??§ﬁmiﬂgtmPEEeYﬂﬁi
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itens nay be overlooked, though the favoured services are not
perfect in this respect.

Current awareness use too is higher in the seninar group:

TABLE 314

CURRENT LWARENESS USE OF MOST WIDELY USED BIBLIOGRAPHICAL SERVICES
(SEMINAR GROUP COMPARED WITH UNIVERSITY GROUP)

% respcndeﬁtg uslﬁgrfar.

'Kbeplng up Not for keeping
to date up to date

British Education Index - 28( 6) 14(16)
Laoview of Educational Research 14(10) 20(14)
Psychological Abatracts 20( 3) - 28(20)
Research in Education : 20(10) 33(16)
Research into Higherx v P
Bducation Abstracts 7<28) 20(16)
Sociological Abstracts 53 (23) 33(50)
lacioloss e 3 o~ — =

Sociology of Education 90(36) | 7(14)

Abstracts ,
Figures in brackets refer to university group.

- - - — i x5

SEL, SA and perhaps Eurprlslngly, BEI are the nesy prererred
services for awareness purposes. Such a use cf BFI nay be exPlaln—
able by the practlce of ccver-ta—ucver scannlng gentlcned earller.
This wsuiﬂ seer. to be due not merely to a bellef in the valua of
serendiplty but to be a Practlcal necessity lf the head;ngs used are
1nappropriatei As w1th the univers;ty grcup,‘semlnar mgmbers tend

_to use the sane serv1ce(s) for awarenea anﬂ retrleval 1f they use
bibllegraphlcal serv1ces at all for these purpcses, Thé ma;orlty
reparted that bibllographical prnblems serlcusiy lnCGnT&hluL?e them
in their work. . o

I+ would be unwise to read too much into these data. The
Q
EKC aunber of respanclents, despife a go;r;é;\géfonse rate, was snall 1?4

wll Toxt Provided by ERIC
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because the total population is snali, and the number of those
seriously concerned about such Qatters is even snaller. Neverthe-
less the seninar group are clearly shown to be more experienced if
not rore skilled in bibliographical natters than either the univer—
sity or college groups and, as a referﬁﬂce group, nay thus be
rogarded as informed éﬂvigorg. At the same time a breadly similar
pattern of use seens to be indicated, possibly rather uranbitious,
which éiniﬁizes therriskrthat their views on desirable developnents
nay bé:aivofced from. the ways‘in which.sociologists of education go
about exploring the 1iterature if they attermpt to do-so via biblio-
graphical‘services.

Tn seneral the great majority do not asen to be at all
thorouzh in their use of bibliographical services, and the mechanics
of different systems appear to he ignored rather mhan utLllSéd.l
Mo Dreference are evident, Df which SEA pallcy shauld take account,
wvhich can he attz;buteg tc anythlr& other than concern abcut th‘
content of a serv1cé, and even preferences of thas kind are far

fron cleor.

Vszes Df enqulrg

It was felt thaﬁ 1t was essentlal at the sane tlme to

ccllect nore detalleg 1nfcrgatlgn abcuu tha actual prgblems wn< ch

e - Py o

users a&dress or, try to aegrc%g +0 SE&, and the k‘igh cf searches

-1 . l‘::’.

1. A h;ghly soph;stlcated or systematic approach ta 1i ?atuié'r‘

segrchlng nay not nnuessal1¢y be 'the best or most sph }Mﬁriaté approach.

Tlne sp@nt in scanning abstraCua (0* -ﬂdéxes) as o npthou o vetrleval

y not nscessarlly ba t;ne Wh;ch can or should bg ' ved"’ Orga@—

“isation for retrlevai nﬂy lﬂhAblt explordtlgn.
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théy need to nake, than it would bggpcasibla o gain fron retro-
spective reports., It was oriéin#liy iﬁfenéed to do this By méans
of intervicws, but the Steering Cormittec agreed that this objective
night be better achieved by running a free bibliographical enquiry
gervice for a limited period.

They, and we, had one feér ; that if.ﬁhé ssrviee
received a flood of requests the researcher would have no time for
other activities - but it was decided to take the risk. = In the
event this fear was not réalised. -During the period-of this
experinent (May - November 1969) we received merely a thin triekle
of énquifieé.l

Twelve requests for help were received in all, coming fron
five of the mixty to whon- the service was offered. The snall
nunber was in a sense a relief, since each enquiry took 1-2 days to
research at least, ‘It was stressed in the letter of announcenent
that this was'not intended as ar alternativc to library searching
but should be rogarded as +thHe equivalent of consulting a colleagusc
in case of difficulty after the available ‘documentary-sources had
been exploited. BEEAE

The range of enquiries covered topics within the fields of
educational adninistration (1), ‘siecial pasychélogy of education
(2), the fanmily (1), sociology of higher education (6), education
_and migration (1), sociology of feaching (1). " The purposes for

whigh bibliographical references were needed included: - ...

1. ‘Use of such'a sorviée' probably buiicsup 'ratheér draduaiiy; it
was nAot podsiblé to oxténd’ the  lerigthiof "the’ expériment But nesrly- as
nony requests have 'besh’ roéeived slfcs the eiosing date Aé were

" roceived during tho period of the service. -7 0 7L fuEe o
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Research projccta - preliminary literature survey 3
- intermedinte stages (exploring
patterns energing fron data , 2
collected)
- writing up ' ' 2

Highex degree - information on research instru- A
nenta AP .

Preparing a paper P - -1
Teaching and seninars ‘ : . : >

The enguiries received, as compared with the bulk of
'librory' research, whether carried out by librarians or readers
thenselves, necessitated exhaustive searching for the nost part.
Also, whereas with library vrobleons there is usually sone gtarting
point - a recent important paper, a survey, an author lknown to be an
expert in the given area — thesc problens . were 'fron cold'.

_There seens to be no difficulty in defining such p:cb;agsAr
quite precisely, but either the subjeet area cuts right acroas tla
usual boundaries or the concepts are nore specific than are ind:..a%
in the normal range. of bibliographical services available in 1librares
and reasonably adegquate for a large nunber of enguirigsil

A brief questionnaire was sent at the close of the
experinent in November: to non-userg of the service (the majority of
the group), ovahﬂmaiféxéspénded- They were asked:

1. VWhy they had nade no usg}cf_tbs;service.

1. Infross findings indicate thathneg?ly“hali of the sociologisis

and eduggtiqnalistg:aggngst their 3@;y§n@gmﬁs;have difficulty eithex

with verbalising égageptg.arziigdiggrthﬁ;terﬂsabyr?hich;they are

described in subject.indexes.(more commonly the latteor),- ond 17%

hnve prob.j‘.ems with bobthe e 0 U e 0 e T i TE

177
oI
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5. Whether they thought such a service desirable as well
as more detailed indexes.

3, For what kinde of purpose it would be desirable.

Reasons for non-—use of the service (not of course mutually
exclusive) included: no problems (various reasons given)(45%)3
problems, but local sources adequate (10%); problems outside SEA's
scopé (8%); other (e.g. no time; cancelled subscriptions because of
price increase; thought it was . an SDI service; not engaged in research
at present; no longer interested in the-sazielcgy,cf_education)(}S%).
44% of thege respondents:would like a service. of this kind as well
as detailed indexes; 10% thought it would be unnecessary; the remain-—
der gave no definite reply. Although nearly half experienced no
literature searching problems, some at least would seem %O welcome
either a personal search service or the +tools with which to do the
job themselves, -and cover—to-=cover scanning was not ruled Qu*é

‘The kind of material which was said to be most diffimwif
to trace was that of indirect relevance. The need to identify
indirectly relevant material seems to be especially evideﬂt ;n aE
&tion to the type of problem in which the enquirer is §;gamptiﬂg
to break neﬁ ground rather than to acquaimi;himge;frwithrwérk in well

researched .areas. There is prsbab1y<a~higharaprppartion of such

‘engquiries in7any~deve;dping<aréaxcf<studywﬁpgg_jn,ma:ej;ang7¢stab—

'1lshed arédss; this:ds:likely . to: be a guestion of stage. of develop—

ment ‘rather than a_pecullarly scclal science problem.. ..
‘Another -problem mentioned s%vat@%yg;mgs,y§§ﬁ@heﬁgsgé for

mefierial. with a _particular slant €.g. PTEﬁaTlng a “ew lec tuyve course

on the sociology of : the famlly fcr a jbint teaéher“‘:fJL woTrker

=i
_v_)fﬁ

course. There seemed to be 11ttle dlffarence be:

researchers in the bypes of problems whlch presentea Lol a¢fflP Ttya

1'28‘!
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A number welcome a servios surh as SEA for knowledge of
wider resources than are locally availéble. One or two refer to
its value for a more specialist approach then most other sources
can offer - iﬁstaneing aid in evaluation so that time is not wasted on
ftrivia’, in bringing to light material which is not immediately
apparent as bearing on the educational problems studied by sociol-
ogists, and in ‘suggesting acceptable alternatives when required
material is not locally available.

I+ had been hoped that a project eiéewherel to colleect and
pool information on the use of education libraries would provide
data on the more 'run of the mill' enquiries and the bibliographical
sources to which they are addressed,but it has not been posaible to
launch this project.

In terms of the range of enquiries for which SELA may be
used, it seems reasonable to assume that there is a fair propor™i.ou
of general library research ;f the kind in which a selection .’
material on a fairly broad topic is required, and pern=sps a lewes
prcportién of ‘awareness' use at the general interest level. . We
have some experiénce‘cf'this-kind’cf:workvin.the Library of the
oxford Dspa’ftmeﬁt of Edncational Studies. -

It is no doubt true that present use of SEA, and other
gervices, is conditioned by the kinds of use to which the services
iehd;thémééives;‘j‘TherEQWiii-probablyﬁalw#yaﬁhe many whose approach
%c the literature ié-pélati#élyuundemandingi:v;Gompared with
university éocibldgigté“éf éducation,utﬁbae;in.collgges of education

IR T T LT e ST eyt T P . )
1. Preliminary plans were discussed in outline b Livrariang of

Institutes and écﬁééiéléf:E&aéégiénf(LiéE)gT”'

Sy one

1RS!
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stressed that factors such as teachiﬁg load, allowance of time for
research, access t§ library resourcesl constitute considerable con=-
straints upon individual intellectual activity {(as distinct from
contact with students).

Similar comments were made by college and university non-
users of the enquiry service (only 10% took advantage of the
servica), th referred to pressure of commitments such as adminis-
tration, to different patterns imposed ty different levels of work
and the view was even put 'forward, by one respondent, that
.bibllographical activity is an 1mproper use of time during term.

A per1pheral raxher tkan a central interest in the sociology of
educatlon was found amongst some n@nsusers of the enquiry service.

The hlbllographlcal Enqulry gérvice provided us with a
number of instances of the kinds of enquiries which users would
1ike to be able to. address to SEA (about 50% of non-users offered
ccmméhté, apart from the 10% who sent actual enquiries). It is
éleaf that ‘an undemanding approéach to the literature does not mean
that approsch to a bibliographical service will be undemanding
(e.g. the bibliographical enquiry service non-user respondent
who would use SEA to trace substitutes for works not readily avail-
able to him:wéuid”ﬁave'qﬁite°a‘precise jdea of the requirements
any substitute should satisfy). - ‘Séme users (probably an increas—~
ing numbér as wori in.the field advénces) were investigating quite
 épééifié pfdﬁiéﬁs,'6ftéﬁ”éomﬁining a'need farhaocumeﬂts~with.é need

‘ap?%ﬁiima%éitc;%hé”iiffeféﬁcesxﬁetwéen'lcealsland‘éésmcpglitans

AN v Ergs ENn el Ty . L e - . -

EEA AR A 3 SR R 00 S S B

1. Interlibrary loans were not felt to offer an adequate solution

to this problem. . %%{
| 1
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found in other reséarches), Enquiries of both kinds are probably
represonted amongst the use of differént services, reported‘earlier
(see p.3.17), even amongst 'the uncoﬁcerned' respondents ani des—
pite the problems of search strotegy, 1f é t@tml scanning methad

ise adopted.

The latter klnd of enqulry is likely to come frcm thc user

who is attempting to0 break new groundg seek new syntheges Qf datd or

*

ideas. He may be very much 1n the mlnorlty (data from our serv1c9

was 1ntended not to quantlfy but to 1dent1fy klnds of enqulry), which

in a developing fleld is the questlon in whlch we are at thls s%age

prirarily interested. Our present data is 1nadequate to g:ve us

oi

mppg.ﬁhan a general idea of the range af enquirles which may be

addressed to SEA. _HFurther 1nvest1ga$10n lnto fhls quest1an is

- planned.
Views on criteria for an improved service
B - .The object of this part. of our work was to discover per—

 sonal preferences as to form and. content of an improved service of
‘which account shOuld_hé-taken;in-pq;icy‘mgkinga .. In the light of
these data, together with that on use qugxiéﬁingigegv;cgéygnd types
5 .-of .eriquiry, a ronge. of suggestions was put to the 'concerned! group
. for comment .and .actual axgmp%gs&ogféiifgggpt;igggsﬁgf indegeg etc.
~.were presented. to.the seminar group,for comment. . . ...
“iug v hesss With.regard. to.oriteria to which fihe ideal service' would
¢ ..conformy. views; were invited on ggverage (boundaries, g?}§§£%¥ify):
& form: of ~abstract;ior Qiggr’typev?f:§§§9£i9ﬁi?91ﬁ§f?§%§5@§§tﬂé€ ab-~
cgtractesyrformsof subject .index, . other. feaiuresa,yﬂespcndents to

the questlonnalre to BSA members and to librarians all received

R T ey -

the same guldellnes ag fs the general questlons in which we were

H T I e 5 .-,1 . -
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particularly interes'ted.l The stiucburc was that nsed in dis-—
cussion with college lecturers and also, although more specific
cquestions wore asked under each of the headings, in the optional

follow—up questionnaire to BSA respondentse.

The genéral view

A wide ranging but selec%ive:service was generally
favoured by the broad groups initially contacted, although criteria

of selection varied, except in the case of college librarians who

did not want selectivitye. There was a plea for evaluation of
material included. Comments suggested that SEA already contains

more material than people feel they can handle, and that any
measures to reduce tﬁe amount of material to be considered in rel-
gtian.ta its pctential'interé3£ would be welcomed. The problem
of access to much of the material is & recurrent theme.

géﬁeral preference was noted, excépt amongst some
school etc. ai education llbrarians, féf'ﬁriéfvabstracts;‘ These
shoula preferably be broadly grauped by Sﬁbjeét énd acéempanied by
an alphabetical index (2/3 of respsndents would like detailed index—
ing, whilst 1/3 would like rather. broad indexing).  Librarians tend
+o stress{%he;impgrtangezpf,the apysagap;gdéfgabsﬁg;cﬁs as soon as

possiblé,afieripublicaii@nglﬁj»:

1., . ThlE part af the enqulry WﬂE an Open 1nv1ta$1cn to thgse who

wished to comment; we did not want respcnse fcr the sike of response

;fram,#hqgé_whé really had no v;ewsg
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Viéws,of,ihe 'concerned' as to criteria

Those who gave their views in more detail in the follow-
up guestionnaire favoured a more restricted coverage (perhaps
because of more specialised interests), excluding 'background’
material, but they wantéa exhaustive coverage within the agreed
boundaries. 'Journalism' might be excluded but 'academic' work
should not be passed over on quality or any other grounds . Their
views on treatment were inconclusive; they tended to see treatment
varying in relation tQAthe nature of the document. There was a
alight leaning towards approval of evaluative comment, but the
ebstract should basically be an objective representation of the:
original, wecll organised under sub-headings.

Broad subject arrangement of abatracts, with detaiiei
alphabetical subject indexing was generally favoured. There was
no grcat insistence on speed of publieaiicﬁ of absfraets,l
Retrieval facilities‘arelimpertan% and high:iiscriminaticn is wanted,
but this group would still want to Gansul%rthe originals to azsess

,relevanceeg (The detailed aﬁalysis of responses will be madeq.

available to any interested enquirer.)

1. Tnfross findings indicate that nearly 2/3 of both educationalists
and sociolegists amongst the respcnden%s'woﬁli like abstracts pub=—
lished within 6 months of publication of the original, roughly 30%
‘within 3 monthrs and 10% within one month. . Nearly half of both

grcups atate that 1t is very 1mparfant tD know very soon after pub-

R

llcailon whai ;s be1ng Tu 1shed and abou+ a thlrd in each case

:regard ;t as modératelv 1mpcrtant; |

2. Both educationalista and seciclag1s£siamcngst Infrcgs respandents
npart use of a range of libraries; roughly 2/3 of each group use 3

.'= mor~ libraries. \&‘E 183
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In general the differences in preferences between the 'general'
and the 'concerned' view are differences iﬁ emphasis rather than in
kind, the 'unconcerned' group wanting a higher degree of guidance as
to what iz important as well aé to whéi is I%iévant in terms of subject
matter, but there is no technical incompatibility. The kind of
service they both have in mind is of a conventional type, modelled on
existing abstracting services such as SA (which they mostlyﬁknew even
if they do not use), with the addition of a grading as well as a
sorting process further to reduce (for a variety »f reasons) their

contact with the literature.

SEA criteria in relation to the nee@grgfrthe=discipline

Whilest individual preferences of users represent a major
factor in policy decigions, it must be remembered that alsc of impor-
tance, indeed of overriding importance in the SEA view (see p.3.6), are
the 'needs' of the discipline, though as far as poesible the two should
be reconcilzd. As Challl peints out, the processing of sociological
liferaiure necessarily involves participation in the academic debate.
It . is for this reason that SEA is more than a service to the discipline
and is rather to be regarded as a part of the discipline. - As such it
has a respchgibility ta gear its develcpment as an IR system to
'des;rable' developments in the d;sclpllné. It will be recalled
that the SDClQngy of e&ucatlan is seen essentlally as soczeloglcal
study (see p.3n4). Ir SEA is effectlvely to support such gtudy it
!shauld not onéy“be accéptable to the user 1n practlcal t%rm: ‘of. con— -
-ven1ence in use,_ the methcds cf 1nfcrmailon praeesslng aicpted must

alsc af*ﬁrd a treatment cf 1ts maierlal which is 1ntellectually

1. Chall, Leo P. op. cit.
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acceptable in sociological terms. The socioclogist is, fox SEA,
the arbiter, and at the present time even such important questions

as ensBuring consistency in trez’ ..ent are for us secondary to the
intellectual problems to be explored with regard to the nature of
treatment appropriate to the material.

Intelleciual problems

It ig a truism to note that natural scientists have zgreed

waya of categorising and describing the phenomena in which they are

interested. The indeterminate boundaries of social science fields
have often been the subject of sommen‘bla This indeterminacy is a

congequence of the fact that a smocial science discipline does not
deal with a 'special clazss of empirical data; insiead it deals with
data as interpreted within a special type of conceptual framework'gn
There is falrly general agreement ss to the subject matter
of, for instance, sociology, but this does not alone constitute a
description of the field; other social sciences cover much the same

ground. The distinctive characteristic of a social science discip—

1, Line, #.B. Investigation into information requirements of the
social seiences: report of the preliminary stage S:ptember, 1967—
March, 1968. Bath University of Technology, 1968.

2. Smelser, N.J. 'The optimum'scoﬁe of ééciclégy"in: Bierstedt, R.

ed. AVQESignAfp;fgqg;péggﬁiigggpé,'phjectives and methods. Philadel—
phia, American Académy of Political and Social Sciencé; 1969. (Mono.
9 in & series Sponsored by the American Academy of Political and

Social Science.)




1line is the kind of coanceptual model employed, in particular the
unit'of.anélysis.

The sociologist and the psycholesist, for instance, may
deal with identical social situations yet, by virtue of a concern
with the structure and funciicning of human groups, =~ sociological
analysis is quite distinot from a jsyehclagical study, the focus
of wbich ig the behaviour of the individual. Whilst it is true
that the individual perscn is both an element of the social process
and an 'entity? respcnd;ng to it, there is a conceptual differecence
between studies of the ways in which the individual as én-'sntlty!
way influence social processes and stﬁdiea of the individual's
regponse to gpocial gituations. The former add to our understanding
of the mechanisms cf'séciai-prccessea, the latter to our un&efétah—

ding of the functioning of the individual person.

swiftl warns of possibly difficurlty: 'Because we are
so used to individuals as concrete things we find it easy to tal# in
terme of -the individual level of abstraction. On the other hand,
because the group is not a concreile thing2 we often find it a diff-
icult idea to deal with caese’

’,Gf e&ueailanﬁ 1ntrc&uc tory anas,

1. Swift, D . The_scclela

Eg;gpectlvés, Lcndcn, Rautledge &. Kegan Paul, 1969.-

72.!4n Grd%r to have utlllty for SDGlQngiGal analysls, a deflnltlen
of a graup must refer tc an 1ntégraied saclal structura ramher than
& mere caﬁegcry of 1ndiv1&uals l};..’ ccllectlon of people together*

is not necessarlly a group, and a group may be- geagraphlcally dige-

perseij‘ Gaulcl, J.. and Kolby W.L. “’e&s. 4 dictidnary ‘OFf the social

sciéncés. ‘ andcg, Tav1stock Publlcamlans, 1959;f_,’
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We feel these klaus of distinctions are important from the
point of view of information processing, in so far as such processing
is concerned with information and not merely with 'concrete things'.

Also, although some SEA-relevant material (relevant as raw
data) is concerned with either description or prescription, sociology
is essentially concerned with explanation. The selection of the
variables which will be studied in any analysis, and the way in which
these variables are defined, depend upon the individual's conceptual—
isation of the situation he is S%udyinglg ~ince a sociological
study has no meaning without reference to this individual frame of
reference (sece P.3.3), descriptions of a given study, divarcedKfrcm
this context, should be seen not merely as relating to data rather
than information buf to be potentially misleading if taken to refer
to informatigﬂgg

Frobably most would agree in principle that representations
of individual documents should reflect the persr2ctive of the writer
as well as the 'concrete things' with which he deals. The differences
may be quite subtle and go unrecognised. Compare the conceptas of
forei¢ birth and foreign born people in the following example:

'The logically clear fallacy of inference from an

aggregate to the individual has been shown to hold in
aotual research when Robinson (1950) tested an hypothesis

that since educational standerds are lower for the foreign-
born; there ought to be a positive ecological correlaiion

1. MEehan, Eupene J. Eiplanatlen in. BOGlal science: a system paradﬁggu

Homewood, Illinois, Dorséy Press, 1968,
2. Swift, D.F. . "Recént research - in the sociology of education' in:

Depa;tment of Educatlon and Science Report: of. the _Joint DES/ATCDE,gonﬁ

férence on thé scclo;“gv of education in colleges of education held

at Weast Mldlands Col 1ege of Educatlon. Walsall 7!11 Sapt.. 1969.

1B Feei¥
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between foreign birth and illiteracy. However, when
the data for groups in ce.sus areas wer: analysed, a
negative correlation was found to exist between the
proportions of foreign-born and the proportions of
illiterates. When, on the other hand, the data were
analvsed in terms of INDIVIDUALS, a positive correl-
ation was found. The point is, of course, that the
ecological characteristics of groups have no necessary
connection with the relationshi,s of .these same char—
acteristics in individuals.’

1tAis 1esslqbvious that reflection of perspective is a
primary consideration in the grouping of related documents. It may
be argued that an empirical-world oriented scheme is (a) more helpful
to usérs, gpince this is what users are primarily interested in, irres—
ment of the literature, since documents deal with the same 'things®
though from aiiferent perspectives. These arguments have a particular
appeal in a field such as the soociology of education in which "prac~
titioners take the knowledge and theories evolved by the pure scient-—
ists and apply them to the solution of p:actical pr@blemsg.

The following caunter—arguments may be put forward. In the
first place, whilst practitioners are undoubteily_largely ooncerned

with practical, technical and administrative problems and with problem—

- the primary interests of sociologists of education lie in sociological

problems, of economists in economic, manpower etc. problems and so oxm,

l L SWift, DBFE gé Git *

2. Swift; D.F. ‘Th$,$@¢i§l921,gf education: int;@iugtog¥i§nalyti§§;

éezsgééti?§é. London, Routledge and Kegan Paul, 1969.
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though additionally, it is hoped’ that sociological etc. study will
help to solve practical problems. Thus a scheme allowing for a
disciplire (e.g- sociology) approach rather than a mission or problem
(cage education) approach is to be preferred by specialists. More—
ovér, bearing in mind the now familar distinction between data and
information, it could be highly misleading to bresent, as 'information’',
sociological findings divorced from their conceptual context (of.

example on p.3.4).
With regard to argument (b), let a sociologist reply:

' eco sSociological explanation has to be defined not

as the relation between two different classes of

things ~ theories mnd facts -~ but as a relation between
two conceptual frameworks. It consists in comparing
the linguistic and conceptual conventions by which we
organise the phenomena that we call the empirical world
with the linguistic and conceptual conven*ions by which
we organise the phenomena that we call ideas. ses This
kind of conclusion is somewhat disturbing to those of us
who like to think of a 'real world! that is separate
from our ideas about it; but it is more in keeping witk
the ways in which experience is organised and scientific
“nvestigation proceede.!

If then the 'empirical world' view is merely one amongst
a numbher of conceptual frameworks, and the observable just another
unit of analysis, this offers no common ground for the purposes of
intellectual organisation. We are therefore faced with a range of
alternative sets of abstractions each represenfing'a different way of
analysing the real 'real world' and thus as concepts (withcut entering

the aninalist/bea;ist ccntr@versyS) relating to different 'things'.

1 - : Swift' ] D - F a 2£° Gfit, n- ’
2. ©Smelser; N.J. op. cit.
3. Acknowledgement is due to L.E. Watson(of Sheffield Polyteghnlc)far a

1uc1d exposltlcn of the pltfalls yawnlng before those who venture there;ng

Qligf)' {E%;§EA




' ... beginning to tszke seriously, and as not incom-—
patible, the principles of the continuity of nature on
the one hand, and the emergence of gualitatively
different wholes on the other. Each of the basic
scientific disciplines can be seen to treat az its unit
of discourse some kind of whole whose parts constitute
the wholes studied by the discipline on the next lower
level of integration, and which in tuin becomes only

a component of the whole treated on the next higher
level. This viewpoint seems not so problematic at the
lower levels of the atomic nucleus, the atom and the
molecule, but encounters increasing resistance as we
reach higher levels or the complex organism, the
species, the ecosystem, and especially the human society.'

Sociology deals with abstractions from the 'resl world'
but there should be in principle no difficulty since, as Buckley says,

'it becomes increasingly difficult for any discipline

to claim that it is dealing with a ‘'real entity' or
'subatance' while another's subject matter is an abstrac—
tion or mental construct. And should the practitioner
of any discipline :laim that the unit of focus on the next
higher level must be explained basically in terms of his
unit of analysis, then he must be prepared to give up
his own autonomy in the face of the similar claims of the
discipline Jjust below him. The end point of such an
" argument, of course, is the not very helpful evaporation
of everyone's unit of analysis into a swiri of electro-
magnetic fields and nuclear forces.'

Aneillary problemz for information processing, inherent in
the sociological literature though by no meane peculiar to sociology,
may be mentioned more briefly. Social situations by their nature

arc compounded of a counsiderable number‘cf_variabiesgn Gould and Kolb>

1. Buckley, L. ed. Modern systems research ror the bshavioral

scientist. Chicago, Aldine Fublishing Cc., 1968.

2. Nagel, E. The structure of science: problems in the logic of

scientifié,e”{}gngﬁipng* N.Y, Harﬁcurt,fBraéa7and World, 1961,

3. Gould, J. and Kolb, W.L. 0p. cite
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note that under conditions of controlled experimentation it is

usual to refer to the independent variable, which under manipulation
produces changes whioch are to be associated with changes or differ-

ences in the dependent variablc, but 'this clear cui direct relation—

ship Ea%ween “wo variables has, however, been a most evasive goal
for social scientigta'. The principai reason is the difficulty
of identifying and controlling other relévaﬁt variables. Not only
may the nuﬁﬁér of variables be great btut their interrelationships
may be complex - the simple:paradigm of causal relationship is seldom
appropriate to sociological ansalysis. To be effactive in terme of
intellectual a@ceptability, an IR system should, in the SEA view,
accurately reflect this complexity. |
5 It follows also théﬁ problems of terminology should be
approached with caution. In a field dealing with sbstractions, it
is esseﬁtial to have regard to the writer's definitions of the terms
he uses. Bubtle distiﬁstions_may be crucial to an understanding
of the 'meaning® of a document, vis & vis others dealing with the
game empirical world gituation. Standardisation in use of termin-
-olcgy, whilst & long term ideal,; should wot be imposed artificially
‘for so-called convenience = the bazis must be a conceptual one agreed
upon by specialists. Terminological contrel without conceptusal
clarification ims not likely to bé'helpful to specialists -~ it may
~indeed be harmful...
DT Fawler'sl comments on 'sociologeui'! are amusing, ‘but at
the same time, the use of 'jargon' which makes necessary conceptual
_digtinstiépgﬁgpg_w@ig@édoegurgpresgnt:§'strictly techniéaliu§e of
language for a valid purpose should.be respected.  The use of

l. Fowler, H.W. A dictionary of modern English usage. 2nd ed. revised

by Sir Ernest Gowers. Oxford, Clarendon Press, 1965.
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'shestractitis' to which Fowler also refers may be similarly nocessary,
though it i~ no doubt often true that the writer 'may end by con-—
cealing hie meaning not only from his readers but also from himself'.
A particular kind of distinction of which we have become
congcious, and which we feel to be important, is that between
specialist or technical and 'everydsy' use of a term. The sociol-
ogist's use of a term such as 'role' is a reference to somethiung
quite different from that in the mind of the non—sociologist. The
latter refers to something much closer to 'function', whereas, to the
former, role may be defined as 'an aspect of social structure ... a
named social position characterised by a set of (a) personal gqual-
ities and (b) activities, the set being normatively evaluated to
some degree both by those in the situation and oth;rs'la So, for
instance, two documents; both accurately described as dealing with
the role of the teacher, may deal in fact with different "things',
and need to be distinguishc. as such if both sociologist and non-
sociologist are not to be referred to a proportion of (to them) non-
relevant material.

Appropriasteness of existing techniques of information
processing

In considering the feasibility of different techniques

of information processing in relation to the intellectual problems

of the sociological literature, SEA's prime concern, it is impossible
wholly to separate abstracting, indexing and clagsification as in-
formation processing activities, since these represent 'successive
reductions of the content of a given document and not 'different'
activitias. MWHowever, since specific techniques are involved, +they

may bu o-rosiliured .separately for convenience, though the same

~

li GGilld, Jc a.tla. Kalb;; W-:Le' -C-,E‘ Ci-tﬁ

&
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considerations (e.g. control of terminolggy as far as is aﬁprcpriate)
apply in each case. The focllowing sections ccntain an account, under
these 5road headings, of our thinking at the present time based, in
consultation with Eaclcloglsts, on (a) study and experiment with
different techniques, bLoth in=house and in cccperatlgn with others, and
(b) examination and discussion of exumples illustrating different
types of téchniques with a;self;selécfed (by virtue of a éancern

with the 'information problem®) group of sociologists in a seminar
situation. |

The raﬁge of gueations studied by the seminar group was
similar to that upon Whiéh other groups were asked to give their
views. The seminar situation, however, allowed detailed discussion,
and members could question each other asbout thelprcposi%ions upon
which their views wére based;: |
The object was to consider the feasibility of different

kinds Gf‘alternaﬁives, not to evaluate specific alternatives - eval-
unation of %he latter kind will only be-apprcpriaie when more detailed
work has been done upon the intellectual basis iequiﬁedreffeétively
to proceéé our materisl és iﬂfarmétieng The ééminar wag convened
. to give us the views of subject experts ag to the approach(es) which
merited studying in this greater detail. . These views were not geen,
either by SEA or by members of the seminar to offer definitive
‘guidance but rather to add to our knowledge of the range of views
. %o be. considered.

- Menibers wore presented with specific examplec of abstracts,
indexes etg,.(about_loQaiocuments:Fere processed in various ‘ways) for
elcse,examingtion and comment. ) In this way it was possible to go
beyond generol statements of principles, and to comeider the practical

effects of such principles and their acceptability in the SEA context.

Mo & A%
= A,
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All received a folder containing the following material, accompanied
by papers giving technical description:

Abstracts (classified and serially numbered)
Lfuthor Index

Subject Indexes
ERIC—style Index
Faceted Index
Articulated Subject Index
PRECIS Index

Indexes by Journal and Publisher
General Information
Outline of Subject Arrangement
List of Headings and Crogs-—-Raferences
Diagrams — Concepts and Conceptual Links
Scope and Size of Annual Volume
The group was given a brief overview of the materials and
the ways in which items could (and could not) be used, and questions
were answered., Various 'exercises' were worked; these were designed
to give members insight into different approaches to information
processing.
In the following sections SEL'S in-house study of intellee—
tual problems and the viecws of seminar members are in turn reported.
(1) Subject indexing
(a) In-house study

SEA's present study areas indexes (éducaticnal and sociol-
_ogica;)have not found favour with users. No research was needed to
discover this fact; it was abundantly evident from unsolicited comments.
For some purposes the system is too broad (e.g. the heading educational
and scientific institations attracts in each issue some 100 refer—
ences), for others too detailed (e.g. subdivisions of curriculum). Tt
ig, in principlé, possible to gsevtha,in&exas in a pcstfcoordinate
fashion, but users find it too complicated for convenience.

Neither pf the schemes was intended for bibliocgraphical pur-—
poses. It will be seen that the ‘facets{ of t@g:aducaticﬁal scheme are

not mutually exolusive (cf. topics associated with counselling). The
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sociological 'facets' are not fully enumerated mo that those with

less sociologicel background have difficulty in deciding in which
conceptual arez to search for specific concepts (e.g. role) and we
have found that abstractors are sometimes inconsistent in the way they
deal with such concepts. There is also overlap between the two schemes
(ef. social relationships/interpersonal relationships) which in the
absence of ciear definition of the difference in scope of these terms
(primarily a question of level of analysis) may be confusing.

Tﬁ the course of preliminary thinking and study of alter;

native indexing systems we formulated the following requirements:

(a) Indexes should be suitable for manﬁal searching by
users, often unaided by librarisans.

(b) Indexes should be capable of production by computer,
even 1f at least for the time being SEA's indexes are
manually produced.

- {(¢) Preparation of input should, since indexing like ab-—
stracting is regarded (in view of the problems described)
ag a matter for subject specialist judgment, be a pro-—
cess in which sociologists, who give up their own time
to contribute to SEA and who are amateuvrs at indexing,
can participate with a minimum of instruction.

{a) Thé'mechanics of the system should be such thet there is
no distortion of fhe'maieriai;’eitﬁér in’reyrééénﬁaiian
of individual items or of collections of méieriél.'

(e) Control of terminology is essential (exﬁérimenfa we
carried out showed that the use of natural language
is not efféctive in such a 'soft? subject area as the

sociclogy of education)s
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Apart from various systems of the KWIC (keyword in cantext )
family, and given that we had not the resources to produce our own
complete new indexing system, the three main systems available are
the articulated subject indexl being developed by Dr. M. Lynch of
the Sheffield Postgraduate School of Librarianship and Information
Science, the PRECIS systeﬁzheing developed by Derek Austin for the

British National Bibliography and the system developed by E.J. Coates

for the British Techncicgy_ln@eng Of a different kind are indexes

using "the ERIC (Educational Resources Information Center) thes-
auruse of descriptors%', Finally D.J. Foskett has experimented
with the production of a clasgified index by rotation of terms in

51!

entries in a faceted catalogue

1. Armitage, Janet B. and Lynch, Michael F. ‘'Articulation in the

generation of subject indexes by computer.’ Journal of Chemical

Documentation, 1967, 7(3), 170-178.

2. Austin, D. and Butcher, P. PHEECIS: a rotated subject index

gysiem. London, Council of the British National Bibliography Ltd.,
1969,
3. Coates, E.J. 'Computer handling of mocial science terme and their

relationships' in:Council of Europe, European documentation and infor—

mation system for education, Vol. IIT Technical Studies. Strasbourg,

Council of Eufcpe Documentation Centre for Documentation in BEurope,

1969.

4. BEducational Resources Information Center Thesaurus of ERIC -des--

criptors- Washington, U.S. Department of Health, Education and Wel-
fare, latest ed.
5. Foskett, D.J. 'The London education classification.' Education

Libraries Bulletin Supplement 6, 1963.
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The following discussion of alternative kinds of indexing
system, each of which satisfied requirements (a) and (b) z=lates
merely to ftechnical features of the different sgystems, requirement
(a). Questions of intellectual organisation of +the literature of
the sociology of education, requircments (c) ond (e¢) (including
e.g. structure of cross-—references in alphabetical indexes) are con-
gidared in the following saction. It may bhe argued that this is
en artificial distinction, but the seminar was organised in this
way so that, for instance, disagreement over collocation of topic
4 with topic Z in a classified index could be isolated from dis—
agreemcut with the value of the technigue of systematic arrangement
as an eid to searching the literature. The smame ccncept analysis
of a dooument formed the basis fgr the entries in ail the sample
indexes and as. far .as possible the same %efminalogy wag used in
each. |

it must be stressed thalt we had to consider each indexing
system at two 1evels.

(a) aé‘a member of a type (alphabetical/classified, pre-/

post—cocrdinate); 7 o
'(b) as a unique system (i.e. as set up by its designér),
- embodylng an 1ndxv1duaé saﬁ cf values about desirable

and v1éble qualltles in 1ndexes, and des;gned tc .

achieve a particular range of performance.l

1¢'é§g,'tha ASI was developed with scientific material primariiy'in4

-

mind, the Precls Bys tem was deve1oped for use in 2 serv1cc nandllng

books, hut not at the present tlme, 1tems 1n Jaurnals.
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In experimental work we have attempted to study how far
cur material can be treated appropriately within given individual
gystems, not how to fit our material into the preferred pattern of
the system designer, though we have, of course, been bounded by
the characteristics of the type of system represented by cach. In
so far as the results are at variance with the values and inten-
tions of the system designer, this should be atiributed not to the
system tnt to the use we have madc of it. FEqually, however,
judgment of the resulbs should be on the basis of (a) the validity
cfhdﬁr views as to the way in which our material should be treated
(implicit in the following appraisals of different systems in the
1ight of our nceds) and (b) the effectiveness with which, in the
eyes of sociologists of education as arbiters, an individual
system has been exploited to produce an iﬁdgx of a certain type
suited to use by sociologists of education (viéwé of seminar group
repcrtedson p;3ﬂ§). | |

| Thus, far‘instance, it has been fapnd that in mény cases
an accurate description of a document can only be a detailed cne. |
in that, if subjects are not analysed in depth, descriptions are
either incomplete or so general as to convey no ugefvl information.
E.g. a study (8BA, 6(1), 30) of 'Social class origin and academioc
success! is one of a great many on the general topic of: social
class and achievement. A distinguishing feature of this study is
that 'success'iz broadly defined as entering a prestigeful ocoup-
ation and, 'using the academic profession as an exampie of a

prestigeful ocoupation', is defined therefore for the purposes of

as 'holding positions at top~ranking universities’.

19807
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Additionally, the study, in dealing with social cless origin,
focusses on two Epééific gystems of stratification; in recruitment
1o high~ranking universities of those having atiended 1Qw%ranking
universities (the latter itending to draw étudents from lower
classes), and in recruitment to high—ranking v iversities from
high~ranking universities (appointment tending to be associated
with 5cciai cléss). A more specific description than 'social
claga and achievament' wouid be 'social clasa origin and cquality
in occupational opportunity'; the actual situation investigated
waa *thé passible'aéécéiéiicn S% uﬁiﬁersi%y atfended and social
class origin with appointment to posts in prestige mniversities'.
Neither fully'éanvéyé %he signifiéanéevaf the study as one &f
'social stnatificatian, resulting from aniésscéiaiibn (direct

or indirect) botween édei%ilclassiarigiﬁ and careerreppcrtunity,
as perceived in the recruitment of persomnel to prestige estab-
lishménfg;e,ga prestige uni#ersitieg‘;. ($eé figtre overn

leafs)

The efféctive system should enzble the subjects of
documents, snelysed to the satisfaction of subject epecialists by
subject specialist - abstractors’ (some subjects sre less, Aomé
more complex), to be-conveyed without distortion, fully and - -
without “ambiguity to" dobiologist of education usérs. -
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The Lcordlnatn indexes may he contrasted with postcoordinate,
and alphabetical w1th classified arrangement of subjeat statements.

We ruled out keyword indexes of the KWIC (keyword in con-~

text) famlly y except in so far as specially ;repaxed phrases or
‘fransla%ed‘titles might be used instead of actual titlesg. This
peesibility was explored but it was founrnd that an édequate expression
of the subjects of many of our documenis required a phrase too long
for the standard KWIC format. KWOC (kEywcrd out of céntext) indexing
was an al*ernaiive,.but it was felt that having reached this point,
one might take the further step to an articulated subject index, -

the first processing stage of Which'is a KWOC.

The articulated subject index (4SI), as used in scientifie

fields, is applied to material which can be described relatively con-
cisely, reiatively unémbiguously end relatively consistently. A
minimum amount of control is therefore required in input prepar-
ation to produce reliable index entries under réquired headings,
in a well organised display. The simple algorithm employei merely
requires that certain forms éf linguistic structure be avoided and’
it im recogmised that it may be necessary to control €. &, compound
terms either in compilaiién of phrases or by program. »

It is olaimod that the scheme is potentially 'a widely
adaptable proceiuré'which can be a@pligd:in any Qf_; widé.range of
diﬁciplinés‘, and ﬁhai 'it may be possible in time to develop this

gimple model yot fuarther to accommodate more complex forms mfstrﬁc%ure;h

1. Reade:é not familiar with the systéﬁs upon which we offer éamment
in this and fcllaw;ng sections will flnd 6escr1ptlens of them in the

works clfeé ONn P. 3,494 &

2« Titles an descrlptlans ‘have been found tD be ;nadequate (393;33 118)

3. Armitage, Janet E, and Lynch, Mlchael P. _;yclt.

o
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It secemed to us highly likely that cur material would bring to
light problems not encountered in science fields but that by a
greater effort in preparation of indexing phrases, such as iz deman—
ded by many indexing systems, the program would at the least offer
facilities for the automatic generation and organisation of required
index entries. We felt too that we might be of assistance in the
further derzlopment of the system.
ation with NMiss Janet iLrmitage, of Dr. Lynch's team, a number of
problems emerged:
(1) Standardised terminology was essexmtbtial,
(2) The complexity of the subjects dealt with in our
material leads to much longer phrases than is
cornmon with secientific material and thus to index
entries which demand more effort omn the part of
the user to transpose to their original form. (Such
subjects cannot normally be treated adequately by
using several short phrases instead of one lgng one, )
(3) There is frequent occurrence of coordinate concepts
e.g« Reliability of differentiation in verbal reason—
ing, vocabulary and personality, as means of predicticn
of pexjform%.xme amcngs%-ccllege of education studsnts.
Therg are two sjstem de&icesrfcr this situation: thé
writing of separéfe phrasesror the fampersand' program

faeilityl, which distinguishes between 'and' as an

1. Only recently available.
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articulating device and 'and' as a coordinating device,
and in fact generates separate phrases. This is appro-—
priate when the ifftems joined by 'and' zre treated separ-—
ately and consecutively, but not in cases where the
items arc treated concurrently although for some reason
it is not possible to specify their relationship one to
another. The inability to specify 'nested' fterms as
entry points except to onc level is a disadvantage, e.g.
(economic (political ond (eodisl chenge))) ie not ~llowsd.

(4) There is frequent occurrence of compound termes of two
kinds: the complex noun phrasel; which may include up
to three or more compcnent terms (e.g. ideal self con--
cept, dissdvantaged family environment), and the phrase
linked by preposition(s) (e.g. perceptions of role of
%éaéher, attitudes to ﬁeachér)e The two are sometimes
alternative forms (e.g. teacher role) but not always
(eege 'teacher attitudes' is not the equivalent of

tattitudes to. teacher'). Both kinds of phrase can

ls It is our ;mpresslon that EOGlDnglGal wrltlng ccntains a bhigher
propcrtlan Qf nouns than most other writlng, and that nouns are often
used where other parts of speesh or anather grammatlcal ‘struciuvre
wonld atr;ctly be more *correct’ (e.g. 'achlevement‘ 1n Yachievement
motivaiicn')a This is nct, hawever, supported by the 1nvestlgailon

of F.H. Cheeck and M. Rosenhaupt 'Are sociologists incomprehensible?

An objective study.' American Journal of Sociology, 1968, T73(5),.

617-627.
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sometimes become split in a misleading way, and beyond
a certain level of complexity recent program modif—
ications do not solve these problems.

(5) A further complication is caused by the fact that the
subject area with which a document deals is not the
only factor of concern to our users. Two docvments
may deal with precisely the same problem (e.g. one an
airing of opinions, the other an empirical study) but
only one will be relevant for the user's purpose. We
therefore found it necessary to include appropriate
qualification in the description (e.g. comments on,
preliminary report on). However the selection of most
frequently used words is an important system principle
in organising the display. Such gqualifying terms,
which we would not wish to bring to the fore as'sub-
headings", are selected in this way because of their
frequency. Some alternative principle by which terms
with greater information content are selected would be

preferable.

These aréialllp*cﬁieméqcf whichﬁaccaun% may pérhaps be taken
in therfurtber &evelcpment Qf the system, Féf‘éur immediaie'purposes
in preparlng sampla 1ndexes (bcth by camputér and manuaily) 1t was |
found that, with = few simple rules for phrase pr3p1r1tlan 1dd;tlcnal to

ﬁhcgg;sgepifieﬂlby_theﬁsysjem.agsigners;i,andmbyudelet;ngfthe instruction

< for” thé purpgse ‘show thai ‘such’ rules are esaentlal-

-

204 gee
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to select by frequency of word use), it was possible consistently
to generate entries which were accurate represcentations of subjects.
The cost is sometimes cﬁe of undesgirable clumsiness of expression.
However such phrases should be compared not with phrases which des—
cribe scientific documents but with statements of problems as made
by sociologista (cf. SE4, 6(1), 113: 'A study of the differences
between culturally—advantaged and disadvantaged and between acad-—
emically successful and unsuccessful tenth-grade students on the
variable of universalistic/particularistic modes of resolving
conflict?’).

The work involved in phrase writing, once the initial
concept analysis has been made, does not impose a burden greater
than that of preparing input for more formalised indexing systems.

. Thus, even though an advantage is particlly lost, the system is
in no way handicepped in this respect relative to other systems.
Our experimental work was felt to be sufficiently promising to
Justify including an ASI amongst others for study in ocur seminar.

We were fortunate in having an opportunity, throusgh the
good offices of D.J. chkett, and by permission of A J. Wells of

the Brlﬁlsh Nailonal Blbllagraphy, to cacperate w;th Berek Aust;n

in an experlment in the preparailon of aPEECIS 1ndax to a sample

of about 50 SEA decuments.

The PRECIS system is in many respects similar to the ASI in
=¥

*hat both offer an, alphahet;cal arrangement, both are two -stage sys—..

tems,, & complete description of the document - sppears st every entry
LR PO} 3,

point, there is index&r designation of terms to be used as ent:y .points,
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language control can be applied. Both, as systems, are still in
process of development.

The starting point for the preparation of a set of PRFCIS
entries for a given document is, either on paper or in the indexer's
head, something very akin to the title-like description from which
the ASI entries are derived. The ASI entries are generated by a
process of permutation and there are rules to ensure that closely
related c@ncepts or terms are not separated. But although the
index entries, taken as they stand, should not give a misleading
first impression, use is essentially a process, conscious or sub-
conscious, of translation of the entry back into its original form.

It is thé natural language structure and citation order of the

AST input description (not the variable forms of the set of index
entries relating to a given document) which should be compared with
the diséreﬁe elements énd formalised indication of relationships

in the PRECTS entry — both are in their way preserved context systems.
There is then the further and separate question of the extent to whiéh
the manipulation procedures by which individual entries are generated
(permutation in the ASI, rotation in PRECIS) help or impede the

user's comprehension of the content of an!entry;

Wifh regard to structure and citation Grder, naiural 1aﬂguage
is flexible but may be more loose, and canslsten;y 1s l;kely to be
1Dwerg In practice, hcwever,>an lnd1v1dual prabably, 1f our Pzperience
%9 typical, tends to develop patterns for similar treatment of mimilar

items, as in abstracting; if so, such patterns, set down in guidelines,

may be taught. The advantage of natural - language is . immediacy in.

206
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cammuniqaﬁicnf However, in the case of complex subjects requiring
Lengthy-iéscription, immediacy of communication may be better
served by setting down the subject in a series of smaller units as
in PRECIS. meﬁtal effort is still required of the user, since he
magt éupﬁly some of the implicit links, and. the grucialiguestian is
whether the formal manner in which the subject is then presented

(a pattern is essential since natural languagériinks may be last)
matches ;easonably well with the user's thought patterns, or is so.
alien that it is preferable for him to 'struggle' with natural
language.

The mcdei_emplgyed by the PRECIS system is of a systems—
analytiq type, and relates to a new general classification being
develeped in which there will be separate vocabularies of entities
and aitribuiesﬁ The 'logic' of the system however (28 secn in the
rules for classing)léoas npt_congist of a set_gf propositions
dgrivea ffomvthe‘maiel but, as Ausfing points out, is 'invested'
ig_it; The rules'are based on the .recognition of certain fun-
daﬁental;relaiicnghiPEB between entities and their attributes, or
between one entity and another'.

In the SEA context, the distinction between these types

of concepts is very hard to spply. Inconclusive discussion as
1. JAustin, D. Fprthaéming-iﬂtrciustion‘toFﬁEGiSféysteme-
- .2, Austin, D. = op. git.

3, The generic, attributive’ and possessive relationships, the inter—
active, defined as causal relationship, together with a fifth, the

phase relationship, which is now being developed.
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to the nature of 'entitabtivity' may be found in the socio—
logical literaturél@ Smelserz points ocut that there are in fact
varioug conceptual frameworks. For <example, a person may be
attributed many roles; at the same time a role does rnot refer to
a complete person but, studied across persons, the concept of role
is itself an entity, analytically separate from the subjects amongst
whom roles, role-relationships etc. operate. In another perspective

the relationship betwecn the concepts of *person’ and 'role', as

an entity, may be the subject of study. The statuzs of any concept
within a system is assigned to it by the researcher for the purposes
of a given study. Accurate repregentation of smubjects must there-—
fore depend upeon recognition of the researcher's view of his
'*problem! (consistency in description should similarly be seen in
these terms), rather than upon reference to one selected model.

With regard to relationships, also, the distinction
between active and passive systems is not meaningful in the socio-
logical context, tAetivity' and ‘passivity' are alien notions
in relation to social systems which by definition 'denote patterns
of interhuman tehaviour which are interdependent in such a way that
any change in one pattern is attended by changes in the c%hers‘3n
Identification of types of variables may be more helpful in categ-
orising concepts.

There has been discussion with the Precis designers on
these questions, which relate to the theoretical basis of the
scheme and it is understood that a more complex model has been
developed. Full details are ﬁot fet available, but for instance
in experimental work it has been found possible to distinguish
between (a) research iﬁ which the subjects of a research (or some
characteristic of them) are the subject of research and. (b) res—
earch in which the aim is not to study any characteristic of a

1. Borgatta, Bdgar F. gd. Soociological methodology :

‘Frénsisgc,'JasseysBass,VIQSQQ

2. Smelsér, N.J. op. cit.

3. Lundberg,; GiA:, Schiag; C.C. and Larsen, O.N.
ed. New York and London, Harper & Row, 1963.

208-4%
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particular set of subjects, but rather the characteristic is the
subject of investigation and the selection of one set of subjects
rather than another ig of no significance in the design of the
researche.

Other problems remain for investigation. We feel, for
instance, tha% the function of theA'qualifier', in descriptions of
subjects for use in specialist fields, and in particular in social
science fields, needs ccnsi&e:ation. In experimentation with SEA
and in handling BNB material, the qualifier has been used to
'establi_ i the context in which the lead concept is considered in
the document indexed'. This has been taken to indicate the
discipline andi/or material world context. In a specialist field,
even one drawing on several disciplines, it may be bedter to -
indicate the approach employed (strﬁctural—fuﬂcticnal,=Parscnian,
developmental perspective, rate of return analysis) than to in—
dicate the field of study since boundaries at this level are so
Tluid. i1t may be, except in the case of purely descriptive
writing, that the specific material world context studied would be
more accurately indicated as a llmltlng factor on the understandlng
of general behayIOﬁr patterns than as 'ccnteft' which by definition
implies *something breaier‘;

Such questions are important ones if the essential nature
of sociélogiéalkthinking is not to ﬁe miéreﬁresenfei.ll They ara;r
also important if our sociologist contributors are tc be ensbled - .
to specify the. subjects of the documents tﬁéy hgnalé“far” 1miexmg
purposes. The kind of statement 1éﬁu;red (bcth c@ntentgand ‘1Qg1c'

of the 1nd1v1dual entry- i.e. rules determ;nlng citailcnﬁﬁrder);must
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not conflict with the ways in which sncioclogists organise their

data and their ideas.

The whole question of modification in description for
diiferent gféﬁps of useré and for different purposes. (e.g. degree
of depth) is difficult but important. Ideally one would hope that
a single string might be prepared in a once-for—all analysis, from
which sets of entries could be generated for a range of services
with different orientations. The SEA view is that this would
require a team of subject specialists covering all disciplines,
if possible engaged parsit~time in academic work and actively working
in the discipline. Bven with these circumstances, we feel that a
once—for—gll concept analysis would probably not be viable, if the

significance of a work, as well as what it is in terms of the

author's intentions, is to be ocomveyed to the user, It is more
likely that a network of specialist services, though possibly
using a system technically compatible, would (despite duplication
of effort) more effectively meet the needa of specialists. Such
services, with contributors in immedisnte contact with developments
in their disciplines, woulid be better able +to achieve the, neccessary
identification with researchers' conceptualisation procssses foxr
accuracy in representations ol subjects.

With regard to the mechanics of the, system the use of a
vrocess of rotation (as opposed tc permutation in the AST) ensures
that the citation order is held constant in all the entries gener-

_ated from an input description. Less mental gymnastics therefore
are required of the user in reading the entry. Tc_help him still
further, relationships between elements in the description of a

complex subject are often expressed in prepositional phrases to which

2108858
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attention is drawn by ahange of type face; rather than by any
formal means (e.g., punctuation symbols), although simple possessive
or attributive relationships are indicatelpositionally, and the
formal three-—-part structure of an eﬁtry carries additional relational
informatioin. The main effort required of the user, therefore, in
Tormulating a cohesive staiement of a. subject, is o start at the
end of the phrase and read backwards, making a small intellectual
leap from each element to the preceding one.

Austing Coates and others consider chaining as an alter—
native procedure znd conclude that there is undue noise for users
entering the index at or near the agtart of the ch&inl. This may
not be toc inconvenient if users are making a search of the 1liter—
ature as a means tcwards rather than as a consequence of the fore
muilation of their requircments. Nevertheless if it were decided
to couple such an index with an arraagement of ahstracts other than
classifiecation by subject, the traeigg of individual abstracts
diépersed throughout the file would be tedious. Additionally, if
space etc. permits, +the complule representation of a subject at
every entry point is clearly preferable. The SLIC. technigque is
attractive but, as compared with PRECIS, does not readily aliow the

indication of relationships.

l‘:. : &‘ustin, Di a;ld_ Bll‘t(.}her, Pi ’ giil Git ;
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In terms of use of space and other economic considera
tions, F:ii2I3 may be considered a luxury system. Given, however,
that the economics are acceptable, and given that the theoretical
model underlyirg the structure of the entries does not conflict
with the intellectual approach to the literature of the user, the
appropriateness of the mechanics of the system is felt to be

entirely a matter of user preference for one kind of visual

systems discussed so far) rather than another. (Even so there
are a number of relevant factors, e.g. academic background and
training, work habits, verbal/visuo-spatial ability are some of
the user variables, features of typography, layout etc. are amongst
the system variables.) At this stage, the possible economic
constraints are impossible to predict, but it was clear that *he
experimental work was. of considerable interest and that an assesg-—
ment of user reaction would be valuable.

As arn alternative, a system which produces an index
gimilar in many respects to a PRECIS index, but rather more econom-

ical of space, is that developed for the British Technology Index

(BTI) by E.J. Coates. Like the PRICIS system, it offers an alpha—
betical arrangement, is precoordinated; contrasting like PHECIS

with an AST, relationships are indicsted and, as Coates stresses’;
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Yimtellectual effort is applied at the input Esfage]' to achieve
formal etatements of subjects in accord with an algorithm broadly
similar to thalt of FEECIS .

.Unlike PRFECIS, which is intended to be coupled with a
classified arrangement  of document descripiions, it is designed as
2, one stage system. Howevcr, if used in the context of an abstrac—
%ing service, it would be expected that there would be & separation
of 'descriptive detail from the subject heading structurell, to form
a two astage system.

Another difference between the two systems is that in the
BTI system the subject description appears only once in the index,
under its lead concept bubt not under other key concepts. Users
entering the jindex under other concepta in the string are referred
to the main entry by meapns of a system of inverted cros§=rEferénces.
As.Austing points out, the effect of this practice is that in depth
indexing 'the number of subject elements from which:only references
are made always exceeds the number of sali~nt entries, so that some
pages ... seem to lose impact by consistirg largely of references?,
However, again, in the context of an abstracting service, document
references would be expected to accompany the first half of the
inversion reference, eliminating the need to cross-refer between
headings.

Austin® also notes that with a chain procedure there is
a "tendency to handle concepts in their substantive form'. This may

not be too great a disadvantage where this tendency appears to exiat

1. Coates, E.J. op. oit.
2. Austin, D. Forthcoming introduction to PIECIS system.

Agiuéiifa‘
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in the literature, although it may (cf. Slum dwellers. <Children)
inhibit immediate comprehension. But it does lead to clumsiness
(e.ge Bast Africans: Universities), and it could lead to infor—
mation loss (e.g. 'Maternal deprivation' would not be sought under
'"Mother asee')e

There are further points of contrast. The method invoives
th: use of inversion in citing compound terms; this cannot be avoided.
Where compounds often consist of two or more substantives this may
be confusing \e.g. Motivation, achievement); where the qualifier is
an adjective (ec.g. maoternal expectations) it is, &t the least, irr-
itating. With regard to technique for indicating relationships
between concepts in a string, whereas the PRECIS system relies upon
citation order backed up by the use of preposition=al phrases, the
BTI system employs citation order and punctuational symbols. The
latter requires a greater effort on the part of the user, at least
initizl1y.

Thus, whilst in their *formal' approach the two systems
have much in common, the BTI system has important differences in
terms of "mechanics which require-ﬁo be examined, as in the case of
PRECIS, from Ski's viewpoints of intellectual acceptability aﬂg
acceptability to users in the first instance, and ultims= tely then

with regard to practical feasibility.

Oﬁ? wcrk has not adVancéd to the palnt at wh1ch 1t Wéuld 7
ha&e bEEﬂ.apprOprlafe t0o pres%nt a BTI—style 1ndex to the Eubaect
.exPEﬂts at our semlnar. A Eample lndeg has been produced 1ndepm
endently by E.J. Goaxes. chever, it is dlfflcult on thls basis

“"fo examine the potent;al ‘of the system iﬁ;feiéiiénwééuiﬁaéﬁiﬁérii

218t
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the literature of the sociology of education, for the reason that,
because of problems of terminology and concept analysis, the potential
of the system does not emerge clearly.

Considering the system in theoretical terms, there are two
main problems to be noted. The first relates to BTI's practice
with regard to exhsustivity and specificity. Its 'exhaustivity is
a function of the choice of the whole paper =as the unit %o be
. Summarised. 1lts specificity is the measure of precision with which
the index heading corresponds to the summarised idea~content of' the
wholis paper'ls

From SEA's point of view, exhaustivity can sometimes only
be achieved (e.g. in the case of some books) by the use of a smaller
unit than the whole document. This is recognised by Coates who uses
more than one siring in several cases in his sample index. However,
summarisation at any level may be difficult to achieve, and to avoid
information loss it may be necessary to enumerate all the variables,
and to do so in the same string. For oxample, & subject such as
'teacher participation in decigsion-making (in the community) viewed
in relation to teacher role éxpeﬁfaﬁions‘ is not helphiiiy surmarised
as 'gocial interaction of teachers'. Similarly it is not: adequate
to select one variable only frcmaseveraliseléetedffar4s%uﬂyAby-a
r?searcher (e.g; 'assaclatlcn cf aﬁtalnment and soclametrlc gtatus
:w1th zepgrtea dellnquent behav16ur' is not as in Coatea' Eamgle
1ndex appraprlaialy summarieed as 'achievement'.if 'w1tharamn' ér

aggr3331VE' students)

1. Coates, E.J. op. cit.
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The second problem is that of the theoretical model to
which the BTI aigcrithml relates, and is almost identical to the
problem described with regard to the PRECIS system. In the first
place, fhe use of a causal model is inappropriate to the sociolog—
ical literature. Secondly, emphasis on the 'concrete thing' tends
to lead to distortion in statement of subject. It is unnecessary
to repeat our arguments with regard to this approach.

Géatesg indicates various ways in which the system may be
modified within its general framework. Por instance, it would be
possible to employ a different facet order. Again one might refer
at each entry point to the abstract rather than crozsa-referencing.
Nevertheless this waﬁld not solve the fundamental_intellécfual
problems. As it stan&s, it wauld seem that the system enforces a
distortion of the scciclggicallperspective, limiting it to a view of
education as a sitﬁéiién in which 'Educands are the recipients of

educative action carried on by Educators'.

o cwmss &

1. Coates, E.J. and Nicholson,: I.  'British Teéchnology Index — a
. stady qfiihgvaPpliGatiﬂn of Gcmpuief-processingatérindex production?,

‘in: Cox, N.S.M. and Grose, M.W: eds, -'Qrgﬁz;ﬁzatian;;g;;dﬂhan&ling of

bibl;a‘,a hiﬁ¥r§§§rdswb I

v GO

ibl: fgieréﬁ,iNéﬁﬁaétlgvﬁpaﬁfiyne;erielereEE,
. 1967 .o i "-_':"V:f B EER e SRR S - BT \ TR S Be

2, : Coates;: E.J. 'Op«.cib. .
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As in the case of the PRECIS system, the algorithm is
'investéd' in the system. There seems therefore noreason in prin-—
ciple whf it shotld not Ee developed to take account of a more complex
conceptual ﬁgdeli: Feaiureslof the system such as the use of punct—
uation éymbsis a8 relational operators, which may confuse inexperienced
index users, mighf then receive less prominence, or alternatively
natural laﬁguage phrases might be used as a matter of course; éhere
are several precedeg%é in Coates' sample index (e.g, 'correlation
with').

Technical features inherent in the system (e.g. deriving
from chain indexing techniques) would remain for assessment in terms
of user reaction. Such questions would have to be weighed against
economic etc. questions. The general effect, however, would be
somewhat to blur the distinction hefween the present BTI system and
the PRECIS Eystém now being developed, perhaps to a point at which
the effort would not be justified. There has as yet, hcwever, been
no discussion with Mr. Coates, so that more iefailei comment would
be premature.

It was considered that a precoordinate index would be more

appropriate for SEA users than a postcoordinate index on account of

“the camplex-sghjestS"of many documents. Such an index is Tfar from
ideal»fér,use_in%ansindex'appearing within a journal, though possibly
_helpful to indivi&ual userspwhp:mainfaiﬁ“a personal’ (e.g. punched  card)
filé;;f £§?ev§;i.igivieﬁ;pfgtge adoption of ‘an indexing system of the
latter type within: the.US ERIC (Educational Resources Information
Cen%er) system, some of whose products are known and used by respon-—
dents +t0' one or our questicnnaires (see p.3.15),. it wag' felt ‘that

the methgd should be 111ustraied and dlscussed by our seminar group.
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It proved impossible to usc the Thesaurus of ERIC descrip-—

§g§§} for this purpose since a considerable proportion of the

conc:pts represented in our sample of documents did not figure i it.
Foskettg faults it on more géneral grounds: floose terminology, in-
consistent application of subject headings, varying treatment of
comperable headings in sub-dividing (c.g. Physics and Chemistry), lack
of necessary and even commonplace headings and references’.

It was decided, since some users were familiar with ERIC
products, to follow the ERIC practice of not providing crosg-rafer-=
ences (though there would seem to be no reason in principle why
this should not be done) so that the last of Foskett's points
caused us no problem. Lacizc of necessary headings was a considerable
problem; only about oane third of the raqniréd concepts were indexed
in the thesaurus in the form required, and even when near equivalents
and 'use' references were included, 40% of our concepts were still
missing. Many of thesc are, as Foskett suggests, cgmménplaceg It
wasg ta:be expected that some socioclogical concepts would not be ine—
cluded, but it was found that only 60% of the required educational
terms were present. A strong American bias in terminology is also
to be noted, and many of the terms deégribing %he-administrative

structure of education in countries other than the United States

1. Educational Resourceés Information Center op. cit.

2. Foskett, DiJ. and Humby, M.J. 'Documéntation of education in the

United Kingdom with an account of other semi!mEéhépisedfénd'mééhénised

systems of interest,! in:Council of Europe European documentation

anawinfqrmaﬁicnvgysﬁemrféf_eﬂusaxighg-vglfrll National reports.

Strasbourg, Council of Europe Documentation Centre for Documentation
invEurope,;1969§

- Ra.
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are lacking.

As an alternative basis we considered the thesaurus of
Barhydt and Schmi&tl; Feskettg commente of this thesaurus: tAnother
thesaurus has been produced by Case Western Reserve University. This
has been constructed Ly the team originally ongaged by the U.S. Office
of Education to prepare its own thesaurus; but the two groups parted
company at some stage, and consequently there are now two American

thesauruses. The CWRU effort is much superior , has a clearly

defined structure, and svoids most of the faults mentioned ... Ewith

regard to the Thesaurus of FRIC descripjgrs]- We would not recommend

that this be used as it stands, however, mainly on the grounds that
it has been prepared from examination of American literature, and
lacks many terme and aspe;is found"elsewhere'a We found that o
larger proportion of our sociological concepts wore ligted but in
terms Qf Qverall inclusion/exclusion rote the pattern was similar

to tha$ of the ERIC thesaurus. It was therefore deeiéed toccmpile ocur
own 1lst of subgect headlngs, and this was used hoth for an ERIC-style
1ndex and, with the inclusion of a structure of cross—refarenees,far

the cher typea of 1ndex also. 5As far as possible the ‘number of

eutrles per document was c-.<:m:E‘..‘r.:::nfzfs tc a maximum of around five as 1n

tha ERIC system, thcugh th - ie not invariable.

Information retrieval

1. Baruydt, Gordon C. and Schmidt, Charles T. .

Cleveland, Press of Case Westorn Ros—

thesanrus of education torms.
... grve University, 1968...

2, Foskett, D.J. and Humby, M.J. op. .cit..
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From questionnaire information, it was evident that there
is an overwhelming preference for an alphabetiecal rather than 2

clasgified index. We foresaw too that the complex problems with

which many SEA documents deal were 11kely to produce classification
symbols of a greater length than mcst nsers were lihely to tolerate.
There is the additional dlsadvantaﬁe with = cl3351f;ed index that
it i=s a three—stage system (1ndex of "cneepts > 1ndex of subaects
-3 original dosuments in library use or abstragts in a service such
as SE)), as ccmpared with the (ﬁwo—stage) alphabetlcal index. The
advantages of such an index, however, in a field in which searches
seem to proceed often by explcrailcn rather than retrleval of 1tems
on specific ﬁcpiés, are widely recognlseda LAlso, although some
services uged by scclcloglsts af educa$1on employ the techniques
of b:aad grouplng by ﬁaplc or study area, none C’ uld be sald to be
based on a detalled fgrmal scheme cf classlficat;on, and users were
therefore expr5851ng an Qplnlan w1thout experience of uslng a
classlf;ed system. Ezperlmentailon %herefore seemed de51rable.
With regard tc ééss;bla types of QilSSlflﬁaian, the
;nadequacy of hlerarchlsal schEmes far the aocumentailcn of mcéern
specialist llteraiure, particularly in aaveloplng 1nterdlsclp11nary

fields, is now generally accepted. Foskettl levels the following

crltlclsms ‘at such schéheé. V1ack of precise detail; cross—classif-—
ication, which allows ngynonyms", or the proviesion of more than.
" ond’ place-for the "gamé topiciwithont  also: providing .rules. for.

maklng +the: chcx:erhlnconslstencles in: the}subsdlvldlng ‘of sevg;gl

1. Foskett, D.J. 0op. cit.




topics by the same, or similar, sub-divisions; inadequate machinery
for revision, which means a lack of plapes for raw subjects until
such time as a new edition of the scheme is published'.

Mcdein techniques of él§S'if cation tend instead to
employ methods Qf facet analysis. This is generally seen to be
more flexlble and tc allgw of a detalled 'synthetlc' répresent—
ation of the sub;ects of 1ndlv;dual dccuments, whilat at the same
time offerlng a principle for con51stent ccllccailan of sub;ects
by mcecans of a prescribed facet arderl.

The content cf an appropr:ate scheme for the sociology
of education and general questlons of intellectual organisati n
were considered separately by the seminar group and are held over
for discussién in the next”(seccnd) secﬁién; For the purposes
of thé presenf diacussicﬂ, it is'en@ﬁgh to say that we had been
experimeﬁting, at ﬁ;J. chkett's suggestlon, w1th the addition of
sﬂcioiégiéai facets tc hls faceted scheme for educatlcn¢- A
ma;or prcblem was that Of7d601d1ng upon‘an acceptable pre*erred
order and thls was one of the reascns for WhlGh we were attracted

by chkatt's suggest;cn that rotailon.be used tc afford entry in

RN Eoimonoatem o,
A A :

1, For: a:detailed: account of developments in classification,

see- Foskett, DiJii Claggification: for:a general index.languagez

Tev1ew of recent’ research hy the: 013331flca$;cn Research Grau:.'

.London, Library Association, 1970.

22k
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a clagssified index under each element of the classification of a

documentlg

Foskett had in mind, however, the library situation;j in
the context of an abstracting service some of the technical aspects
of such a system have to be rethought.

Foskett's intention was that a bibliographical citation
should be given at every entry poin' and, envisaged in the library
context, this would clearly be effective. In an abstracting
service, however, bibliographical details are accompanied by an
abstract, and for economic reasons it is impossible to give a full
abstract at every entry pcintlin a rotated index. The mogt satis-—
factory solution seems to be a vérbal 'translation'g of the class-
ificetion of the document w herever it appears in the ratamed file,
together with a reference (e.g. serlal number) to a separate file
of abstracts.

As compared With'éla&sifica$icn.fcr 1iﬁiafy pufpases, a
complete rgpgeaen?amicgmgg;}hg>sgbjecﬁ cf‘a number of éEA;émaocu—
-ments rarely falls belaw 313 cénueptsq : However, a restrictlan,
perhape to a maximum of mix, even at thé rlEk of 1neampletene$s
or possibly distortion, would seem to be easential from the point

of view of usab;l;ty far the ma;erlty.

B R R R A ‘.. R e vy
s dal i VRS 1 ]

, 1. Foskett considers also chaln 1ndexlng'but ééﬁéiﬁ&%%’%ﬂéﬁait is

P S P
S R ]

3uat as eecnpmlcal to make a comﬁiete_cla551 1ed entry ax each

entry point.
2e Iie. a statement, in talegraphlc form, of the concepts represented
in the elaas;flcatlnn of a given document, which could be automat—

o 1salky generated’ by,comguter.

22
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This creates, even so, another problem in following
Foskett's intentions. The notation preferred by Foskett consists
of pronounceable three letter groups, with number groups for
countries. Illustrating his system, Foskett uses a KWIC—type pres—
entation of classification symbols; with as many as six elements
pach of three characters (needing spage‘fqr five gfgﬁps of three
characters on either side of the cemtral position) this is unecon-
omical of space. As an alternative one may use transpcsitién
(e.g. Bab Deb Hib = Deb Hib (Bab) gtc-) rather than an.ééphésis

gshifting technigque,; e.g. . Bit Bim
Buf Bit
Buf Bux

it has been suggested that it would be possible instead
to retaln the strlng in ite orlglnal order and use heavy type to
1ndlca%e the term belng indexed but, since this term would not be
aligned with those above and below, users might find this cori~
7 'We oncountered other riotational problefis. Such a syllabic

' notation has a limited hééﬁi%éii%flfaﬁa;’frcﬁ'therﬁsiﬁﬁféf?viEW of

R R o S IC L RPN S R e 1 s rEesn,

,l_,Stuarthcnes, J.AQL. 'Educatlcn classlficatlon ~ some basic

':ff‘: ,—

4prcblems and the Lcndcn Education scheme. h“Educamlon lerarles

£ e

_—ﬁEulle_tlng 1969, 36 2__17‘ R

W




adding Tacets to the LEC Echemel, since LEC uses B-T, this leaves
little scope for extension. sdditionally it is rarely the case that
the structure of the notation may be used to reflect the intellectual
structure of the scheﬁé; These practical considerations seem to over—
ride the undoubted mnemcnié gualiti of such a notation.

Two symbols of relation are recommended in Foskett's introduction
Yo che scheng thac;ﬂ&n1iniicaiing the 'influence phase', and the diag-
onal étrcke for other relati@nships; In'praétice, in the London
Institute of Educatlcn llbrary, 5 phase relations are now catered fDrE:
:1, general; :2, biasj 13, ccmparlsgn and differencei. s 1nfluence;:5, tool.
‘In a type of system whlch, 1n terms of mechanics of use, already makes
grezater demands upan users than they are accustomed tc, thias adds yet

further camplexlty. Nat all these relatlcns (Ean :4 and :5) would

ocour in SEA document subjects, but cthers (Ean 1nteract10n) would be

required if it were cansidered necéssary to gpecify nature of relation—
ShlpE- For seminar purposea it was decidéd théx thié might make the
1ndex appear unduly fcrmldableg -

Desplta certaln llmltétlons 1ﬁposéd by thls tyﬁe of system

E'~ se, and tha need to madlfy, for SEA'S purposes, upan the specific

lsystem resommended by D J, chkett, the reactlons af soslclcglst coll-

i

_eagues tc exper;mentai;cn in the ways outllneﬂ were suff;clently en—

ccuraging ta gustlfy the lneiuslon of a system whlch m;ght be ‘described

~ras madelled on-tha$ Df Foskett.

- -", s ol vty :_»,‘_1’,;:7-;’ gl

I As .an: aside. 1t may . be mcntlaned that in prﬂpar;ng snc;alcgical facgts,

although concepts from about 800 dacuments were used in establishing the

:ﬂfacnts,-in the ma;n'nnly thode’ frcm & gaiiple “of 100 ‘documents were in-

cinded and . notated- for ithe purposa:of ililustration ati the seminar. By

i the, time, thalusewcf 3a“ters pronqqnced alike had been aV'1deﬂ, and com-—

Q9

wll Toxt Provided by ERIC

[}Kj: 2. Stuart-Jcnea, B.hoLe op. cit. iaigiif

;cal and obscene aasnciailons ellminaiad 1t waé found tﬁéi tha available

natat;cn Earely suff;ced in‘someé facets even “£o¥ thig limited’ number of

GD‘D.GEP'EB- Ay Feagven opgtl LUy s S

,u"‘
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Nevertheless, we had two major reservations in reapect

of problems whlch would require resolution befcre we would be prep—
~arecd to adopt such a system. In the first placs, althéugh we were
able, tentatively, térestablish a number of sociai&gical facets, it
was impossible to find any principles for ordering items within
facets which would be generally acceptable. Rather than impose

zn artlflcial or, to our users, 1n?e11%ctually 1rcongruent,
(however loglcal) structuza, we praférred to accept the fact and to
use alphabatlcal order W;th1n facets. | This, howev;r, is to

forego a major strength of the systém. No specificity is lost,
prcvlding the alphabetlcal ;ndex is suffic;ently specific, but it
daes mean thai to w1den the search one may have e;ther to lack

in several places in the alphabet1cal sequence within the fécet or
.to start again from the alphabetical ;ndax, gince relajed maieﬂ1a1
is not grouped 'toge'bhéri 7 | . s
i Seconﬁly, whilst obv;ously an crder of fasets must be
_pIEEcrlbed 51nce print and paper requlres a llnear sequence cf
1ﬁema, 1t is by no means necessarily helgful ta use the same pre-—
ferred erder ;n or&erlng the elements w1+h1n the class1flcat10n

of an lnd1v1iual 1ﬁem. There afe cases in which one would moet
‘helpfully stame as ‘leadlng ‘elemeni the 1niepenﬂent varlable (the

T 5 it - - ¢ . ‘J i L " -
nne whlch is baing manlpulzted as uhanges in ather vdrlibl;s

&

U 1) N aiudlud)# altheugh other varlables may occur lﬂ prlor facetslg
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This offers a principle which would in our view both
ensure consistency and be helpful and meaningful to specialists.
For example, change (a social process) may affect attitudes (of a
social group, another facet); equally these attitudes may modify
the process of change. In this kind of feedback relationship taere
is no inherent order of priority of concepts and the focus of the
study (at which presumably the document is best classified) depends
entirely upon which phase of such an interaction a researcher has
selected for investigation as compared with another researcher
in a parallel situation. The rotated index ensures complete access
but, in a situation in which bibliographical details do not accompany
the entry in such an index, it would seem tha% other principles for
citation order of entries, at least in the case of complex subjects,
are reqﬁired, to avoid 'false drops'.

(b) Seminar study of indexes

, A random samplel of ¢l0O0 SEA abetracts was processed to
produce indexes of four different types (maierial being treated in
the weys just outlined): ERIC-style, roteted faceted, articulated
subject and PRECIS indexes.

Initial concept anélyées;Wére prepared, an education librar—
ian and a sociologist working independently, comparing notes and agree-
ing on a final'”varsion? -A set of descriptors gn&"crcss—references
was agreed and'wés_;dcptédias'fér as possgible in all indexes, subject

1. .The sample ccns;sted of one in four abstracts frcm SEA 5(153) A
few documents were especlally 1ntrcduced to. give ‘a measure Qf glustera

ing WhlGh Euch a small sample wculd not produce,

226 3:3?’5‘1
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to special conditions imposed by the individual systems.

| Entries for all the indexes, with the exception of the
PRECIS index, were prepared manﬁally and in-house from the same con-
cept analyses. The PRECIS index was produced by & team led by Derek
Austin at.thé Britich Naticnaeriblicgfaphy,,and the BNB printing
department, by arrangement with Mr. A.J. Wells, were responsible for
printing the four indexes, together with the abstracts to which they
relate.

Great care wes taken in the printing of the indexes +to min-
imise differences in format typography, layout, etc. as far as possible,
go that attention could focus without intervening factorsvupcn_the
mechanics Gf the indexing systems.

Abgtracte were classified but aécass from all indexes was by
serialrnumberi No reference was made to original documents ana all
judgments as to accuracy of representatign,cf‘desumenjs were made on
the basis of information in fhe,absffact.cnly. |

,It wasrfe;j @haﬁ the!sample of dqgumentsrwaa too small
and time too limited *to make tpe_simuiatign of actual.search;s viable.
Our interest too lay not in index performance btut in informed user
.preference. = To this end, general technical features of ‘the different
. indexes were ieggribed;%pgjhe gﬁppp_and,methadg of use illustrated,
aud then, after disqussion, members' attention. was fooussed upon the
treatment of individual items, cémﬁaping,aé:gsgminﬂe;gs,,n(ngkiqg?,_

papers are avallable on requaat )

Tha grcup e then asked (by maans af questlennalres) tc
give.én,éssessment of tha extent to WhlGh 1t was felt the meahanics :
uof the d;fferent systems allowed dccﬂments to be recordad 1n Ways B
which are a@propriate to the maierlai and helpful to the sos;olcgist
Gf educatlcn.

Effect;feness fcr different pu;pcses 1n use (resear h,,

E]
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With régard, to usahili‘t;y, the general rank order of
preference is the same. There are again slightly more favourable
ratings for the PRECIS index as compared with the ASI. The class-—
ified index received a rather high proportion of unfavourable
responses, %héugb a few thought gquite highly of ‘it except for
genera.l 1nterest uses The s:.ngle ‘concept index received a somc—
what mlxed respcnse, a féw'pécéleﬁthiﬂking very highly of it, though

the maacrlty found 1% at best 'not very satlsfactcry'f*

FIGUEE 3,..3 ,QCCEPTABILTTY oF IN’_DEX_ES Il\T 'FF?RHS OF USA_;BILITY
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Bffectiveness for prediction of relevance of documents
was also considered. The same rank order emerged. Again the
. AST was found slightly less satisfactory tham the PRECIS index,
and the classified index less so than either. The single con—
cept index, used by finding c;ormnéi’i jrgferegces amongst references
_under a series . of.desired head.:.ngs, is clearly not helpful from
this point  of vie,w.', S .

. FIGURE 3.4 ACCEPTABILITY OF INDEXES IN TERMS OF EFFECTIVENESS
FOit PHBDICPION OF ILLEVANCL OF DOCUKENTS
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The question of prediction of relevance was explored
further since, whatever strategies are used to search an index, it
seems reasonable 1o assume that usérs, on the basis of each entry
“they examine, make a judgment as to whether to follow the ‘reference
up, even if only in d negative way by eliminating ' totally - mon-
relevant items.- Members were given ccrrespondihg‘en%ries from
the clagmified, ASIT and%PBECIS indexesl for selected items, asked
to’ predlct the ccntents of ‘each item on ‘the bagis of each ‘entry,
and on ccmpar1san cf each item on the bas;s of each entry, and on
gpmpa:iscn ﬁiﬁh;?pg_abstract,tp‘raﬁgg eachvggtryrin relation to
gpecified crité?ié;’ I S : :

With regard to accuragy (= chack on the extent to whlch
the entry capturea the EESEntlal suh;ect of a decument), the ASI
* and PRECIS indexes”were conslaered by a- maacrlty t6 be at least
reasonably satisfactory, though a higher proportion found the
PRECIS index w 21lly satisfactory. The classified index was
regarded on the whole as not very satisfactory from this paint of
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1. The ERIC-style index was, for obvious reasons, excluded from

this exercise.
« ]

2. It was not ccns;dered necessary to devise eiabcraig prccedures

to:m1n1m1se bias: due to order of presantailon of 1ndexes.ﬁ fThis
'fﬁ%, not a 1abcraic:y—type_¢est but an exerclse ta enable experts
} "_"-“: } ¢ 3 , { { : H
et -u:m_.n.x_.,,’ i t *

sdinformed cplnlons,,and the feellng of the grcup was that
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FTIGURE 3.5. ACCEPTABILITY OF INDEX ENTRIES IN TERMS OF ACCURACY
OF ENTRY AS GIVEN
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Thls index was 1ndeed rated mach lower than tha other two in this

respect.
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least fairly satisfaci~ry, though the PRECIS index was seen by a
higher proportion to be more nearly completely satisfactory in this
respecta The classified index was on the whole 'not very satis—
factory' - . F

FIGURE 3.7. ACCEPTABILITY OF INDEX ENTRIES IN TERMS OF ADEQUACY
OF INDICATION OF RELATIONSHIPS BETWEEN CONCEPTS
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A rather stereotyped pa%%ern of response emerges. Dis—
cussion threw some light on this. Most members cloearly =~ want to
identify posaibly relevant documents in the simplest possible way.

This being 8o, a single concept index, making reference to abstracts,
was felt to be attractive. But since in the nature of work in the
sociology of educatian, the problems studied (except at the most elé—
mentary stage Qf learning the concepts) are samewhat_complei, it was
quickly seen tﬁai such an index is not really suited %o méﬂual gearch=
ing for compound subjects. None ﬁere attrastéd by its possibility for
crganising‘a-puncﬁed card fiie, ‘Thié type of index;was ihus vir%uaily
ruled out as not Tuseful to the sociologist of eduéation'.

The classified index was discussed at length. It was clear
that & few did not understand its basic principles. The majority, al=—
though such an indei was unfamiliar, quickly grasped how {o use it.
There was sfrqﬁg quecticn iﬁ principle, however, %Q an index struc—
tured on the basis of relaiioﬁshipg‘ﬁetween éubjects, rather than
according to the more usual and conceptually neutral alphabetical se-
quence of subjects. The perception of relationships is seen to be fhe
gociologiats job, and since all have their inéividual ccncéptual frame—
works, such a ayatem was not seen to have any . practlcal value.

A further polnt ts be cansldered 15 the accuracy W1th which

the subject of an ;gd1V1dual 1tem may be reprasented._ The 1ndax was

< :

rated 1ow in ﬁhis respect and we feel that we raachéd the 11m1ts of

As Qnebmemyer.c£~;he.'

arenl o FoLToaants pralt

1. Members - felt*unable to camment'w1thaui more axparlence @ the LEG—

type notation. No strong initial réé&%&%ﬂé”ﬁéé& ékﬁfé%ééd éither'féi

or against it.

ERIC - agst

wll Toxt Provided by ERIC
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Regretfully, it must be admitted that such an index is not prac—
ticable for SEA's purposes.

As precoordinate indexes, ASI, PIECIS and BTI indexes
handle compcund subjects ir a2 more appropriate way than can a post-
coordinate indsx. As alnhabetical indexes they impose no conceptual
structure upon the collection of' documents they represent, though
related headings are suggested by means of cross-references. In the
AST and PRECIS indexes studied by the group, the entries were felt
to be somewhat lengthy (some would use the index in fact instead of
abetracts). It was understood, however, that the alternative would
often be an incomplete desmecription or one so general as to carry
little information content. No strong preference was expressed for
either mnatural language stracture or more formalised structure;
neither caused any marked deg