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Preface

This is the ‘irst report of the NEDC Managem«:nt
Education, Training and Development Committes
on the supply of teachers for management
education. The Committee sees the supply of
teachers of appropriate quality as a key
determinant in the expansion of management

deals in particular with qualitative questions
relating to the recruitment, training and
development of teachers,

The Committee intends t2 prepare a second
report at a laier date which will take into
account the findings of a research project into
tha supply of management teachers which is
being carried out by the Higher Education
Research Unit of the London School of
Economics.

The Committee, whilst making the
recommendatians in the repor, recognises that
discussion of the report may lead to changes of
emphasis and the development of new proposals.
Such further ‘deas will be taken into account in
the second report; meanwhile, as the situation
warrants urgent consideration and action it is to
be hoped that those who are in a position o do
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1 A summary or the main

recommendations

This raport on the racruitment, training and
development of management teachers in tha UK
has been prepared by the Management
Education, Training and Development Committee
(para 1).

A second report is to be prepared later, on,
among other matters, the quantitative aspects of
teacher supply (para 2),

A The argument

The growth of management education

A substantial expansion in management
education is demanded in the period 1970-1975;
the supply of teachers of appropriate quality is

a key determinant in any such expansion (para 1)

Trends in teacher reguirements and the training
implications

Although institutions differ in their range of
activitiec. kinds of work and interests, many of
the hasic tezcher requirements are substantially
tha same, wizatever their institution (para 3).

A professionali.-n is emerging among management
taachers, w.’éth ir‘m qmwing cgnwﬁsgence gf

rEEEEmh ( para i 4)

With the trend towards inter-disciplinary courses

and programmes much of a teacher’s value lies
_in the extent to which he can combine with his

colleagues in an integrative team (para 17).

The changes in teaching methods require
flexibility and sensitivity on the part of teaching
staff (para 18).

The problem of teacher supply is not only a
quest’ian of the training and development of
: it is also essential to consider the

ERIC™
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iﬁ service traiﬁing aﬁd devalaprﬁen* af ex’istiﬁg

(para 23)

A management teacher must be conversant with
the range of tea:hing techniques available to
him; he must ziso be aware of learning processes
(para 33).

managerﬂant (para, 43),

The emphasis in teacher training must lie in the
iniegrated study of management as a whole, as
opposed to the development of specific subjects
or subject clusters (para 45).

B The nhain recommendstiors
Te’acﬁer ds ve!apmem

mcrease their mggh“ mta managers prablems
Here success will depend significantly on the
extent to which the best teaching methods are
combined with research and fieldwork activities
(para 44).

Management centres should be encouragad to
evolve staff devulopment policies based on the
current and future d>mands of the teaching
task. Such policies sk ould take into account the
neeﬂ far' axis“ing teaﬂhers to updatg their
teachmg rnethads and course ab;ectlvas and
the development of tlie initial and in-service
training of new teachers (para 46).

Teacher training

a) Priorities for action for the longer term

The capacity and number of doctoral programmes
designed for managemant teachers need to be
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created t@ permlt an lncrease in tha number of
teachars with a one-year qualification in
managemant studies (paras 47-61).

) Priorities for action for the shorter term

Major centres must give a lead in developing

in-service training. Consideration should be

given to the formation of at least two research

and development units, oize in a university

business school and the other in ., pelytechnic.

Encouragement should be given to joint ventures

by groups of staff having special interests to

deveiop workshops and seminars. In addition, by

ore or other of these means, provision should be

made for a number of activities:

i The development of a three-month programime

for established teachers :

ii The establishment of a range of shorter.
updating courses of up to one month in
duratu:m

ili The devslapmant af warkshups and rasaurce
SubjEEtS and the arganlsatmn af relateé -
conferences, seminars and other activities
(paras 52=55)

Cost; snd ffnance

The Government shauld accept a genaral
raspnnsnblhtv for.ensuring that adequsts
fmancnal rasnur«:es are avaulable far tha trglmng

'(para EB)

- In the nature af the systam hnwever funds will

- come from a number of sources, and be -
deployed through differént channels such as the
University Grants Committee: (UGC); the Social
Smem:e Research Council (SSRC) and the !ncal'

Q tion autharmas There is a need for -

co-ordination to ensure that resources are best
used; and in particular we would hope that the
proposed Management Studies Board of the
SSRC would be ready to play an important part
(para 59).

Sufficieni funds should be made available to
enable at least te.. teachers to study overseas in
any one acaderric year where there is &
recognized shortage of adequately qualified
teachers, such as exists at presant in the field of
marketing (para 61).

Financial support is required to enable potential
teachers to pursue a course of study, and
fellowships should be created to enable rmore
experierced people to enter teaching (para 61).

A crude estimate of the costs that would be
incurred by implementing the proposais outlined
in this report would be £200,000 pa, plus an
amount for the support of new teachers ori
suitable courses (para 62).



2 Introduction

This first report 7

1 The Management Education, Training and
Developme:i: (METD) Committee through the
wWorking Party on the Assessment of Meeds has
initiated this assessment of the gualitative

aspects of the supp.y of teachers for management
education 70 supplement the quantitative study
being undertaken by the Higher Education
Research Llnit of the Lﬁndeﬁ Sehaal af

rapnrt, starts from two bas;c: assumptmns that
there is to be a substantial expansion in
manaygement education in the period 1970-75,
as advocated in the METD Committee's report to
NEDC®, and that the suppiy of :eachers of
appropriate quality is a ey constraint cn any
such expansion. Due account has been taken of
the other NEDO-sponsored studies in progress,
of the reports 1and deliberations of uther groups,
both within the orbit of the METD Committee
and elsewhere. In particular there has been a
close liaison with the LSE study under the
direction of Mrs D Jones. In preparing this
repart tha Gamrﬁittse has sl'sa bsen graatly

pQS!tlﬂﬂ on the conclusions and recammendatmns.

A second report to follow B
2 This report is intended to cover some of the
qualitative factafs ralavsnt tq the tmmiﬂg and
n@t therefare atternpt ta examine a numbar ::nf
issues which are also highly relevant. Amongst
these for example are:

i The conditions of employment oi teachers

ii Levels and methods of paymenrt, including the

place of earnings from consultancy

O appropriate ratios of senior to junior staff

E119

iv The appropriate ratins of staff to students

v The working conditions of teachers, eg
sacretarial facilities, libraries, standard of
classrooms and ascommodation, etc,

Similarly the report does not, except in a limited
sense, attempt to analyse the situation ia
quantitative terms. Such an analysis will, along
with consideration of some of the above issues,
form part of a second raport which will be
prepared when the full results of the research
programme being carried out by the LSE are
available.

Definition of teachers

3 In this report management ‘teachers’ are
defined as members of the full time staffs of
universities, polytechnics, colleges of further
education, independent centres and staff
colleges, and of particular industries or firms,
whose primary function is concerned with -
management education, whatever their precise
role or method of eperation. The traditional
térm ’tesahar‘ is cnly' apprépria’te as a general
praalse act!wtjes rnay rsnge frém tutanal wark,
research, fieldwork and consultancy to more
traditional types of formal teaching. Furthermore,
although the different types of institutions differ
in their range of activities, kinds of work and
interasts, many of the basic characteristics
required of teachers are substantlally the same,
whatever their institution.

* First repﬂrt of the Management Eﬁucatign,
Training and Development Committee to the
National Economic Development Caungll
(NEDC), July 1969.
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3 The current scene

4 The rapid expansion of management education
has two origins. On ihe one hand 3here is the
recognition by aspirants to careers in management
and by the instituiions of higher education that
this is an important and challenging area for
further study ; this has led to the rapid
development of undergraduate and postgraduate
work in many universities and polytechnics. On
the other hand, there is a rising demand from all
kinds of organisations for management education
of many types ar.d covering a much wider age
range thaﬁ is common in most other forms of

The universities

5 The universities iﬁcluding the Landon and
p!afe pastgraduate c:ourses of up tg twu

years length at the core of their activities. This
must be seen in the context of a growing volume
of undergraduate teaching, not only on new
courses in business studies or management
sciences but also on engineering and other
courses, Several universities are also
Eancentrating cansidérabla effﬁr': on pa=i=

in terms of teachmg resources as pastgraduate
work. Some universities, in addition to their own
work; contribute to courses in co! lleges of further
education, the independent centres and to many
industry-based staff colleges. Research and its
role in the development of future staff and ideas
in the field of management education is a
distinctive feature of the universities which

must be regarded as of great long-term
importance.

6 The principal problems within the universities

are seen as those of resource allocation, the

extent to which there has to be some degres of
r-““*'“ﬁal conformity with other departments,

EKC T
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and questions of organisation. On the one hand
the separation of the business schoal so as to
prevent it being dominated by some facuity or
other major unit is seon as a source of strength
and freedom to act. Cn the other hanid it can be
argued that if management studies are to be
integrated into university teaching then such
autonomy cauld {aad to isolation.

7 At the present time when there are strong
pressures on the universities for greater economy
aﬁd an university Iecturers to fulfi! a wide

most centres are praaccup!ed wnh theu‘
problems of internsl ﬂEV?lﬁprﬂéﬂi

The palyfec;hmcs and ca!leges of
further education ‘

8 As already indicated the polytechnics have, at
least at this stage in their evolution, the widest
spread of management courses, and with the
colleges of further education they provide the
largest volume of post-experience courses of any
type of institution. Thiese range from essentially
information-agiving activities on short courses,
conferences and part time classes to the Diplcma
in Management Studies (DMS) and possibly in
the future to the Gaunc;l for National Academic
Awards (CNAA) master's degrze programmes at a
few polytechnics. The teachers are also expected
to make a significant. contributicn to the staffing
of courses at industrial staff colleges. At one end
of the scale therefore, there is a distinct need for

. teachers in a largely information- -giving rele. Bt

at the other the DMS, CNAA mastei’s dedgres’
and some post-experience courses the need for
teachers is directly parallel to that of the
universities. Internally the new ﬁrmmsatscnal
structures of the polytechnics pose ?lrm?dr
problems to those alreadv ?eferréd to m
universities. :
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9 The polytechnics and the colleges are subject
to central academic monitoring bodies, notably
the CNAA and the Committees for the Diploma
in Management Studies. In so far as these
bodies encourage a flexible approach as well as
academic rigour in their respective fields then
there is only a problem of how far teachers -
realise that this is the case and act accordingly.

10 In addition to their own work the polytechnics

have a special role to play in support of other. .
colleges through joint schemes such as have
been developed for the Diploma in Management
Studies. This is now being associated with
proposals for the development. of ‘regional .
growth points’ within the further education
system as a whole. Whether the system will
converge in this way or whether the stronger
colleges will develop an isolated and elitist
attitude remains to be seen.. The scope for -
research in the paiyter;:hmcs has yat to be .
estabhshsd : s

The mdepandent centres -
11 The independent:centres, ' notably Heniey

;and Ashridge, operate: exclusuvely in the post- .
experience field. Yet: their activities-now include .

ressarch programmes some of which are

- undertaken jointly with universities. Their
, staffmg requnfements are therefore in many

respects similar to the universities' and the-

paly‘lechmcs, with:perhaps a: need to be more

immediately acceptable to past-experlenc:s

‘students and their.employers on whom they .

depend almast Entlrely far flnanclal suppart

12 The staff callages in mdustry, vwhether

sarving an. El‘l’tll’E mdustry ar a slngle industrial

‘concern, have a wider range of pastaexpsnence -

activities than-even the independent cmlages
Whlla the Iarger units such as Ashorne: Hnll

B N,

(related to the steel industry) have staffs
comparable in number and background to a
university centre, the majority each have a small
directing staff which is then supplemented by
visiting staff from universities, colleges,
independent teachers, and by managers and

specialists from the industry concsrned.

10



Current trends

13 As we have seen the management teaching
centres themselves are diverse in origin, structure
and emphasis. The range extends from universities
and polytechnics through the colleges of further
education to the independent centres, the training
centres of consultants and the staff colleges of
particular industries and firms. Yet within this
diversity there are three common elements :

i There is much common ground in what they
are attempting to do and in their requirements
as regards staff

ii There is the emergence of professionalism
among their staff as the opportunities for
movement accelerate not only between
centres in this country, but internationally

iii There is the influence of elite institutions, both
here and abroad, having teaching and research
activities that attract attention in a field of
education which is remarkable for the extent of
experiment and change.

The. ;anvargem:a of taa;:hi,
fieldwork and research

14 This professionalism with its emphas:s on
entrance quahf;catrcns, codes of conduct and
ideas on the appropriateness of various activities
is concurrent with the emergence of new
relationships between institutions and client
organisations, between staff members in
different tvpas ﬂf iﬁstitutinns and batwéen 5taFf

There isa grawmg canvergence of teschmg,
fieldwork (including consultancy):and research
thmugh mvalvement m argaﬁlsatmnal prgb!em-

in centrssor as fleid rasearch ln nrgamsatmns.
This convergence, when coupled to the trends

in the ﬂes:gn and conduct of courses, poses new
challenges to the kngwledga, skiil and flexnbnllty

of the teacher..

]
E

wll Toxt Provided by ERIC

EKC | try Sk

15 This clgser invﬁlvamént af the teachmg

ac:tmt;gs of campames and grgamsatmns is
shrswn by the deve!nprnent r;:f naw fiaid

of a chaur in managgment develapﬁiaﬁt at the
Manchester Business School. There are also
many collaborative projects to develop particular
topics or to explore common issues. It would
seem that a partnership between the institutions
and their users is developing and that ideas and
innovations, which ara essential to management
education, will increasingly come from this
partnership.

Government influence

16 While this is especially evident in post-
experience activities which generate resources
for as well as pressures upon centres, the hard
fact remains that government, through the
provision of funds for centres, students, research
and for teachers, exerts a basic influence on
management education.




5 Management teachers

17 In the field of management education the
boundaries which at one time would be drawn
around different types of activities or institutions
are breaking down. But while there are
differences in the specific activities of types of
institutions many of the basic characteristics
required of their staff are substantially the same.
In particular they should be inter-disciplinary in
function ; whilst each teacher must start from one
or a restricted group of disciplines, much of his
value in a management centre lies in the extent
to which he combines with his colleagues in the
learning situations which exist. Such inter-
disciplinary work takes many forms and each
demands a variety of skills. Several such forms
may be operative concurrently in any one centre.

Experiment and change

18 Gne cf the cutstandmg features cf thlS ﬁeld
changa Exarnmathn of the pubhshed content of
programmes reveals striking evidence of the -
changes that have occurred over the last ten
years, let alone a longer period. .. :reis an
increasing awareness of the evolution of the
learning situations arising from the use of a wide
range of activities in management education
programmes. The earlier concern with developing
more participative -methods of teaching has been
succeeded by the extended use of projects and
by much more concern for the use of research
methods appropriate to management problems.
This is not, however, to deny the more
traditional emphasis on subject develcpment.
Indeed one of the fascinating features of
management education is the way in which new
" integrations of subjects Have come about,
leading to new areas of specialised study. All
this points to a need for flexibility and
5an51t1\nty to change among the academic staff
m this field.

1EKC | Y
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192 Whatever the type of institution there seems
to be much common ground between them on
these points, so that one might expect a natural
convergence of interest and concentration of
effort. Such an optimistic view must be countered
by a recognition of the very powerful forces that
make for fragmentation of activity. Foremost
among these is the pressure for institutionalisation
fﬂllgwed t’;laselv by aspects of prafe’ssianaiism

Fragmentation of activities

26 ‘T’hrcughﬁut thé s'ystem there is m:rt ﬂﬁly an
also a strv:tng ‘Eendgncy to EIIIISITI. The s,t,aff of

a given centre are not onfy concerned to promote
the image and interests of that institution, but in
so doing two features are soon evident; a
tendency to avoid éﬁntsminatiﬁn by ‘lower level’
work which may lead to a neglect of important
sectors, and a reluctance tg engage in joint
activities unless these are prestigious. These
features are present in more than one kind of
institutiﬁﬁ and are after: accentuated by the

to such lnstltuilﬂns.Thus the pgiyteehmcs have
a difficult role, being estabilished on the one hand
to do ‘advanced’ work, while retaining and

being very effective over a much wider range.

" Any move towards regional centres is fraught

wrth this pmblem

21 Frcfa;ssianalisatian of sectors of management

education, whether delineated by subject,
functional area, or level of work, can easily lead
to a divergence of activities and a fragmentation
of subjects leading to defensive rigidities among
teachers in narrowing areas. The types of
organisation used in centres can check or

’ acce!erate thlS tendency As wnll be argued Iater -

12




broadening and integration of staffs. This will be
hindered if organisational forms, however
traditional in academic institutions, encourage a
narrow professionalism.

22 The attitude of the staff members is related
both to their perception of their own interests in
terms of their current institution and to the extent
to which they identify themselves with
management education as a profession and a
career, as opposed to a traditional approach to
subject specialisation, whether applied to
traditional or to new ‘subjects’.

23 Against this background the problem of
teacher supply is no longer therefore only a
question of the training and development of
existing staff. Indeed many existing teachers may
become inappropriate for the new pattern of work
that is evolving. It is no solution to relegate them
to less advanced work, eg supervisary training,

of precisely the same rethinking.

13




6 The changmg roles of
management teachers

24 Any centre which offers a comprehensive

course requires staff who can contribute the

~ main disciplines relevant to n. 1gement studies
and who can perform the various organisational

and integrative roles appropriate to such a course.

Few centres confine their activities to a single
programme and the combination of a variety of
subject inputs and operational requiremeants
creates a complex situation. In this section we
examine first the trends in subject matter and
sacond the roles which we see staff performing
in the larger centres.

Inter-disciplinary programmes

25 The’ inter-diseipiinaw na’ture of the ﬁperatian
pubhshed pmgramrnes of centres. In add;tuan to
the major disciplines outlined below, particular
centres may develop special competence. in
speacific management techniques, in functional
areas of management or in providing information
on procedures and practices. Most of the

Table 1

argument in this report is concerned with the
broader inter-disciplinary programme. Howaever, it
must be recognised that throughout the further
education fieid there is a heavy demand for what
are information-giving activities for managers.
The teachers so engaged, provided that they have
had some guidance or training in how to instruct
and are afforded opportunities far updating, are

a particular group to whom much of this section
does not apply, unless they, or their insti?'1tion,
seek a change in their roles.

26 The Rose report*, in its analysis of thé teacher
supply position, uses a list of subjects which are
set out in the left hand column of table 1.

They are a mixture of disciplines, or sections of
diseiplines, of functional areas and what can

only be described as new subject clusters. The
Rose report list is then compared with the titles
used at S businéss schsal and a universitv f:eﬁtre

c)nas and led to sama new cnffsheuts

Eisé report I ?S’E‘?' A . ~ School B B - B o

Economics
’ ) environment
Behaviaura‘i sciences

Mathematics, statnstacs and
operational rasearch
Production

Fmaﬁce and sceaunimg
Marketing _
Business policy :

change
| Gther SPEI‘.‘.IEI tctp c ~ :

Analys:s of the business
Organisationai behaviour
Management developmenit
Information for management

: Straiagy and tec.hmques for

Managerial economics and
finance

Enterprises as a social institution
Comparative managemant
Operations analysis

Theory and practice of control
Msfketing

Business policy

Manpower stgdies

*Mansgement Edm:attan in. the 79?§s—t§‘rawth and lssuas by Profsssur H B Rose HMEQ 1970
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The teacher’s various roles

27 The essence of the matter is that ambitious
inter-disciplinary programmes have been launched
using staff for whom this is nearly always a new
experience, It is essential to recognise that a
number of teaching roles are involved, each
having its own appropriate methods of learning
with which the staff member may not yet be
familiar:

i The presentation of knowledge and
information. Students have to learn how to
use accounting and statistics and come to
grips with concepts in economics and
saciology

i Intellectual problem-solving in which there are
questions of identifying problems and of
interpreting complex data. Some case studies
and ‘waorkshop axerclses may be used here

ili The solution of practmal/tachmcal prﬁblams
mvalvmg plant and materials, again involving .
_ the use of numerical data :

iv Ecu::lal prablern sn[vmg Thls rnay mvcﬂva not...

‘only specific training experiences, but also the

' use of the whole course as an m:spt:rtumty far '
cbservatmn and experiment :

v The farmatmn and change’ af aﬁltudss fgr o
Example in ralatmn to the business . '
' envrmnmeat and ta ﬂrgamsatlunal r:.hsnge

_28 Thg point to be made is that these issues can

~arise in almast any part-of the subjact matter and - _.
call for the exercise of skills by the tutor. They are

not confined to subject compartments or to the
so-called * ‘integrative’ sections of the programme.
It is true that as the rale i:f tha tgachgr expands
mtu a co- grdlnatlve cma as descrlbed in ths ne:t
_paragraph the smphasls on the later lterﬁs ln the .
. hst msreases} but the teacher an a bmad

29 The ﬁrst shange of role is when this 5ubject
area specialist begins to link up with adjacent
specialists in subject clusters which may be
related to particular areas of application. Thus an
accountant and a statistician may combine in
programmes in guantitive methods, in analytical
and control techniques, or in management

~ information studies.
30 The next step is where the teacher becomes
involved in the conduct and planning of a
particular course where his function is that of a
course tutor, He now becomes responsible for
the co-ordination in some measure of the content
of a course much of which will lie outside his
own initial discipline or the cluster of subjects to
which he has moved. At a further stage, there is
the course director, who is responsible not only
for the p esentation for a course but for the ,
whole strategy of that programme, the selection
of the variety of learning situations to be
associated with it and tha general organisation
‘of the programme. This rule may be combined |
with that of a course admnmstrat‘:ﬂ wha is

- primarily concerned with ensuring that suppartmg
facilities and arrangements are appropriate. Such
a rnle assumes very c-:msdarsbla lmpﬂr‘taﬁce in

partlcularly sensutwe to adrnlnlstratlvs

- arrangements..This adrﬁmlstratlve role can be

delegatéd to a svitable non-academic’ -
administrative assistant,'but the absence of

, suppamng staff may preclude this. Finally there

‘are those. wha are concerned with the averall -
“strategy. of :particular centres and wha are
, cancarned wuth the. dlrectmn of a variety cf

o pragrarnrnas and ::ther Ectlvmes

,'Tha .\FEI'IBW nf Iaa:rmng s;tuatunns

31 In all thls not c:nly may : an mdiwdual hava o
15




several — indeed somatimes all - of these roles,
but he performs them by a very wide range of
methods involving a variety of learning situations.
At one extreme there is the formal lecture: at the
other there is project-based learning, whether the
project is internal to the course or a field study,
possibly as a research element in a programme,
The staff member has therefore, to be able not
only to present his own subject contribution, but
also to link up with his colleagues in a rnuc:h
more complex educational prgcess

32 It has so far been assumed that as the person
is recruited on the basis of qualifications in a
given subject his academic or professional
training is in itself sufficient, Yet one of the
problerns may be that he has been recruited on -
an msufﬁciently broad base or that some of the
subject clusters that are requlrad are such that
they have hitherto not been ava’ lein formal
programmes in universities gﬁd Jes. At the
outset therefore, there s a prablam of the basic
academic backg*@und Bf pamclpants and a need
‘1o extend that of most entrants. To this might be
added the general problem r;:f upﬂatmg, bﬁth o
now and in the future. o .

33 lt is rmt 5uffu::ient that management teachers =

be conversant with teaching techniques. They
must-be aware of learning processes so that -
their students can be' enabled to make their ..
fullést contribution to courses and above all to .
learn from their own experience. The stress on-

_reseaﬂ:h methods, whatever their. saphlstmatinn =

~or lack of it, underlies the repeated ad\rocacy of .
- prq[est -based. Iearnmg lndeed it may-be

, questlanabla how far: present research actnﬂtlés 2

-give sufficient -emphasis tn dgvelapmg relatively

simple research’ rnethads whmh may l::a apprgpnate :

to msnagamant EGfIVItIES

The non- téaching roles

34 Given the variety of roles to be performed by
the management teacher in what might be
broadly regarded as teaching situations, it must
be recognised that he will also be involved in
other capacities. He is often a consultant in
training methods and learning situations, as well
as in his subject area. To his students he must be
a constantly available tutor and adviser: he must
also be a member of the university or college
community with an appropriate emphasis on his
research activity.

Conclusion

35 However, the majority of management
teachers do not have to meet the full requirements
of this paragon. Their tasks are more restricted at
any one time and many of them will have very
specialised interests and roles. Nevertheless, it is
important to dlstmgutsh the roles that do exist,
the pattern of development that is seen to be
marging and to emphasise the need for integrative
teachers who are the scarcest resoluzes in
management teaching today. There is also

clearly a need to investigate further the particular
priorities that should be given in the development

- of the management teaching roles at the

dlfferant_‘typss of institutions. (See paras 4-~12).




/ Present recruitment,
training and development

36 At present, most staff are appointed either as
subject specialists or on account of their
knowledge and experience of an aspeact of
management. Only a tiny minority have undergone
postgraduate, ir.cer -disciplinary studies of the type
represented by mater's degrees or American
doctorates in business. In very few cases are

staff appointed as experts in the learning process,
iﬁ the strategy tif ma’ﬁagemem edu::atién orin

clear dlStlﬂthDn is therefare assentual between
current practice, discussed in this section, and
desirable future practice, to which the next
section is devoted.

37 Current inputs into management teaching
come from four main sources, each having its
own distinet contribution and deficiencies, and
each being used more: by one section of
management education than the others. These
inputs also occur at several points in the ane/
salary structure in different institutions and are :

The ‘academic’

The ‘practising manager’

The ‘tachniques man*

The “pusiness pastgraduate .

Many mdmdual tea;hers hnw«;ver :ambme
or prnfassmnal baskgréund

38 The asad&migbﬁngs kﬁcwledggand training -
in a basic discipline, having limited or superﬁciai
knaw]adge af business practice and problems./ -
His powers. of analysns and abstraction have to
be set against a lack of an inter-disciplinary .
c;am:eptual appraach ‘His training in mcdel-_:
building in a single d;s;spime may. canfins his_
studies to unreal problems which prawde no
illumination of real and complex business
s:tuatmns Hls Entry lnta mansgamant Edueatlon

is often after many years in an established
discipline. This group accounts for a substantial
proportion of present teachers in many
institutions and particularly in the universities.
While transfer is still the main point of entry,
there is also entry through postgraduate research
sometimes combined with a very limited period-
r_sf exﬁenence This rﬁute is naw being usad mare
to scadamnc tea;hers are the;r hm;ted expenence
in business and a tendency to academic
narrownass.

39 The practising manager is recruited partly to
give an air of ‘reality’ and partly to draw upon
his knowledge of a function or aspéct of
management. In the majority of cases he is
brought in at a higher age because of the stress
on experience. His empiricism and pragmatism
need to be distiiled dissecter' and categarised iﬁ
ThIE he often cannat do. Kngwledga of the 'ht:w
of the situation is usually good in this group,
but the ‘'why’ of the situation tends to be either
averlaﬁked or dealt with supeﬁiciaﬂy There are

apprematlan Qf the Iesrmng snuatmn

Teachers wnth this back’gragnd are concentrated
in the polytechnics and colleges of further
education and in training centres within industry :
they play only a minor part in universities where
a few are recruited after say 510 years -

~ exparience, and on the strength of academic -

qualifications. These include that tiny minority -
recruited by certain umvarsutlés as Teaching
Fellcws. usually at around 3() years af age Far

develgpment mcludmg a cgmblnatmﬂ of teachlng
experience with- further study ia at least rﬁaster
dagree Ievel S
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40 The techniques man is also recruited from
commerce and industry. Almost always narrowly
bascd, but with good practical experience he
holds appropriate professional qualifications, eg
in advertising or work study. The key problem
here is the need for breadth of outlook. Teaching
of techniques will continue to be essential and
important, but the level of teaching must
transcend mere instruction. Compartmentalism
based upon insufficient appreciation of the
problems of the business environment and
argﬁnisstinn, tggether with a nafrawlv cﬁnceived

n‘ugh techmques teachmg Nat gnly do
techniques change, but the context in which
they are applied also changes rapidly, so that the
techniques teacher may, unless he is keeping in
close touch with developments in his subject
area and with industry, be sharpening
obsolescent weapons. The sheer volume of
information-giving and instruction in techniques
in the polytechnics and the colleges of further
education, means that both types of mstltutlgn
have 5|gn|f|can: problems i in this respect

41 ]'he'bus:ness pastgraduaze is ane_ who has -
taken a master's degree in management or
business, having a previous background in one
of the foregoing three categories. He finds
himself faced with taaehmg invelving a R
multiplicity of objectives ia which priority

and purpose are ill-defined.'He often takes = = - -
refuge in advancing one area of study such as -

one of the new subject clusters already referred -

to in this report. As'a result he may make httle '
-gnniﬂbgttan to éuelcpmg the thinking of
established teachers. He may.also fail-to pay"
sufficient: attentmn tn develapirg hlmself as a
membar of ‘a teagh:ng team, capable ‘of

: . cammumcstmg w:th feliaw tea:hars and

‘subject’ may lead him to emphasise subject
rasearch, which is certainly needed, at the
expense of exploring ‘management learning’
which may involve more difficult research
problems.

Conclusion

42 The changing scale and pattern of
management education is almost certainly going
to require greater reliance on the academic and
business postgraduate streams, coupled with
mid-career transfer from among practising
managers and those described as techniques
men. The shortcomings of each of the categ~ries
is daunting enough and calls for action not only
in relation to new recruits, but also in respect of
existing staff. There is therafore a major need for
in-service training and staff development.

43 The primary need is, however, for intensive
study of the complex problems of management
through programmes for teachers that are
pastgraduata in depth anﬂ nat meraiy m tlma

dlsclphnes ralevant to managerﬂeﬁt and the
development of research methods, however
crude, that are appropriate to management
problems. The master's degree and the new
doctoral programmes now being develaped ata
few Ieadang centres offer opportunities for such
study. Further developments on these lines will

' undnubtedly make a long term contribution to the
develnpment of teachers but the volume involved,

together with the question of to 'what extent it is
necessary for all institutions to be manned by
graduates of do citoral | pragrammas, must lead to a
canmderatmn Qf‘ c:thar caurses for both new -




8 A future pattern tor
management teacher

development

44 Management centres can only develop
successfully if comparable attention is given to
the development of their staffs as is accorded to
the managers attending their courses. The
development of the teachers themselves depends
upon not only their acquisition of skills and
experience in handling a wide range of learning
situations, but also on their enhanced insights
into managers’ problems and roles and on the
continuous updating of their knowledge.

45 It therefore seems likely that the future
success of individual centres, and of management
education as a whole will depend significantly

on the extent to which the best methods and
standards of teaching are combined with research
and field activities so as to develop both the

subject matter and new methods of learning. The

emphasis in most cases must lie in the integrated
study of management as a whole, as opposed 1o
the development of specific subjects or subject
clusters, though research and teashmg '
developments are also needed in them. Thus.

a convergence of teaching, research and fieldwork
is central to the future af rﬁanagement aducatmn

“The need fqr staff devglapment

policies :
46 The appnﬂumtles for teacher development
hitherta ava:lable hava been restnctad in'scale

snd scapa and ﬁew lnltlEtWES are needed The '

appraaeh by all cgn:ernad a*‘ca mgly all
centres have to recognise the ta*:ks tobe
"ndartaken -and their. translatlan into staff -

| ‘develgpmen 'pahc:es, Such pglisles must mva]ve

,EK

Q h; Df preééﬁi and futura staff ln paﬁlcular

it is important to ensure that:
i Teachers in post update their knowledge
it Teachers are encouraged to appraise critically.
teaching rnethads against a Eackgrgund cf

backgmund of madgrn cencapt!%. cf management

iii Institutions accept a measure of responsibility
for the devalopment of not only their own
staff, but those of other centres that look to
them for a lead, or for direct assistance

iv Greater opportunity and new apptaaches are
developed for the training of New teachers,
many of whom will bring skills and abilities
which require re-orientating-and, in many
cases, transposing to a rather different
foundation.

Longer tai-m teacher trsinmg

pr!nrltles
The expansion of masters’ and dﬂeiéral :

programmes

terrn is the expaﬁsnan of pa graduata wark for
“potential teachers at the level of tha two years

master’'s degree at least, and where practicable,
the initiation of doctoral programmes of up to

‘three years duration. At the moment the

Manchester Business School has launched a
doctoral programme to be followed this year by

the London Business School. A few other -
- universities also run doctoral pro@rammes and
.others, rnay attempt.similar programmes either on

their own or in- cgllsbarairan with other cantres,

Any. such doctoral programme has to embrace

an inter-dlsciplmaw study' at master dagree level

- in the three main-fields, the behaviouraf sciences,

7, ,_the handlmg 'of numerical.data and sssaclated '

_ techniques of: ‘analysis and the study of the -
_anvnrgnment meludmg the way in which

mstnutmns adapt ta changas in’ :t tagether WIth



a sound grasp of research method demonstrated
in individual 2riginal resaarch and a study of
learning methods appropriate to management
education.

Very faw existing centres are able to undertake
such a course unaided and one method may be
joint action either between univarsity centres
having complementary strengths in this country
or interﬁatignslly on the !ines now beiﬁg explﬁred

a Eurcpean doctgral pmgrarﬁme

48 There is, of course, the alternative of

enabling more UK students to attend such
programmes in the USA, but it is surely
appropriate that, with so large a management
education programme in prospect, British
institutions should be encouraged to develop
such doctoral programmes and that there should

~ be finance available to enable students to take -

such courses, not only immediately after

graduation, but more especially after several -
years experience. The rasnonse to the two-. .
programmes-already ainnounced has been su’ch
that there is clear evidence of & significant -
number of candidates of appropriate calibre and
axpenense prnwd od that adaquata financial -
support is available. A second priority.is-an
increase in the number of teachers with a.one
year quahflcatn:n m,managemgnt studies. -

The various types of masters' degrees - . . ..
49 As the number who could be trained on two .
'year master's and doctoral programmes is bound - .-

to be'a small fraction of that needed by all the

| mstitutluns cuncerned and Wh!lE such a tramlng L
i5 clearly daslrable fnr umversntles. and fnr o
-palytechmcs wnth asplratlnns to runnlng master 5 ..

degree programmes Under CNAA asgis, there. -
'remams awide range of ?téachlng pusts far whnch;-%'

a one year mastar's degree would be not only a
major advance on present standards, but.
adequate for future requirements. At present
three types of master degree appear to be
available: the largely taught general course, the
more research-based specialised course in say
arganisatignal analysE or aperatianal resaarc:h

ta graduates in apprapriate dusmplmes, eg saclal
sciences, economics, business studies and
managerial sciences. The range of these degrees
available is now increasing and includes at least
one that has been specially designed to meet the
needs of teachers, the proposed MA in marketing
education at the University of Léncaster

pnstgraduata courses for taachars
50 A medium to long term contribution can
therefore come from such courses which range
from one to two years in length. If these are to
have their full impact, hawever four prablems
have to be overcome:- S

i Tha flfSt prnblam |s that of entrance standards

in relation to mid-career ‘candidates, the
xspractlsmg managers or.ex- techmques

teachers. Unless these have appropriate first
degree staﬂdards, they may be. precluded.
Consideration has, therefore, to be given to

: admussnan criteria for mature candidates and to
what prehmlnary studies may be demanded of
EEI‘!dIdEtES for adm:ssmn eg. Bath University
sots a speclal axammatmn for pust experience
candidates and nﬁers spemal sermnars in

| pregaratmn far :t | ‘

: ,_ii:'_'Ths SEEﬂﬁd and clﬂssly relatad prsblam is that

. of release and tharefgre, thE farrn and duration
of a master's degrea course is mvnlvad This i 15

‘. a major.probl em where a two year course i5. -
'lnvalvad and the mlmmum;ls usually twalva




months. Many local education authorities
alroady enable staff to attend for up to one
vear, but very few managemen: teachers have
in fact been released. There is a problem not
only of financing the person released, but of
enabling this work to be maintained. It may be
very difficult to release a key man who is yet
the one who might benefit most from such an
opportunity. Consideration has therefore to be
given to the possibility of a ‘sandwich’ system
for such a degree and for part-time courses,
Such arrangements may help to overcome the
release problem, but only by spreading the
programme over a longer pariod. Colleges
already find it possible to release staff for one
full academic year and we hope that this can
be encouraged by the Department of Education
and Science and local education authorities
iii Some staff employed in institutions may have
the opportunity of secondment on salary. For
others, especially for the person switching in
mid-career, a different source of s.ipport must
be found. Awards will in some uases be
available from the Social Science Research
Council (SSRC) and the system of Teaching
Fellowships initiated by the Foundation for
Manag;ement Educatian (F’ME): is a furthe,r

‘candndates fc:r teachmg posts and enable them
to study while gaining expanem:e as teachers

iv Where the master's degree couise is not
pnmanly for. pmentlal teachers then the
institution concerned should consider
including any pntentlal teachers there may be
‘on interna!l activities dlrected at staff
devslnprﬁent

51 The pattern so far authned ‘envisages a rising
prapnman of teachers enterlng institutions -
w:th or whlle pursumg a dactaral quahflcatlan

are primarily of interest to the universities, the
polytechnics and the leading independent and
industrial centres. But there remain a large
nusnber of teachers both in post and to be
recruited in future for whom the foregoing is
neither feasible nor appropriate. It is here that
in-service training is so urgently needed.

Fropasals far the devalnpment of

5? MEJDI' centres must give a !eaa in developing
in-service training. Elements of this are
developing in many centres, but thase are not
always co-ordinated as a part of staff development
plans, Such programmes might include seminars
and other activities to which they might invite
teachers from other centres who are at present
studying with them nr who are in institutions
which draw upon them for teaching assistance.

83 Consideration should b« given to the
formation of new research and development
units at major centres to be concerned with the
study of the management education process and
with developments in teacher training. Initially
at least two such units might be formed, one in a
university business school and the other in one
of the polytechnics, each with full-time staff.
These units might, individually or jointly, initiate
some of the workshops, seminars and special
programmes which are required as indicated in
para 55. They might also sponsor particular
experiments or.ventures in other institutions.

54 Encouragement should be given to joint
- ventures by groups of staff having special
interests to develop workshops and seminars,
drawing upon and catering for personnel from
~ several institutions of different types. Previous
experience of this type of activity has been far
from happy‘. snci one reason for this was a.

Ei .
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combination of inadequate definition of purpose
with insufficient commitment from participants.
Proposals should be invited as to the areas or
topics to be tackied and there is a strong case
for enlisting teachers’ own associations to assist
in such ventures. Bodies such as The Association
of Teachers of Management, International
University Contact and the European Association
of Management Training Centres (EAMTC),
might offer a more appropriate aegis than any
single institution.

Specific proposals for in-service
teacher training

55 In particular, under one or other of the
foregoing, provision should be made for a
number of activities : :

i A three months programme for established
teachers to develop an inter-disciplinary
awareness, to appreciate modern concepts in
management and in management education
and a consideration of the changing role of the
teacher as outlined in paragraphs 13-35 of
this report. Comparable in function to the
middle management Programmes currently
offered by the business schools these would
be very intensive ‘shock therapy” for existing
staffs of several kinds of institutions .

it A range of short courses of up to one month
in duration aimed at updating staff in specific
areas is needed _ R

iii Workshops are called for in relation to the
development of subject areas, including the
new groupings or clusters of subjects to which
reference has already been made. Among the
topics to-be considered would be the place of

the subject in the development of management

-education, its Iikely__evfolution.in»terms_of =
subject clusters and the problems of course

~design and organisation. Attention should be

22

Q

given here to project-based learning activities
both within courses and as part of field
education activities

iv Resource groups already exist where staff of
diverse institutions are exploring common
issues. Teachers should be encouraged to
develop such groups which might plan a
series of advanced seminars on teaching
methodology possibly supported or sponsored
by one of the proposed centres

v Conferences or seminars are needed from time
to time to enable senior directing staff to
discuss the strategies of their centres, the
particular constraints imposed on the learning
situations for which they are responsible and
the possibilities of development, Such
meetings would be concerned with the
content as well as the methodology of centre
work. For some senior institutions EAMTC
provides a framework for such a development.
Another prototype might be the seminar
convened in 1966 under the auspices of the
Foundation for Management Education.

The value of international exchanges
56 Lastly it is desirable that there should

continue to be opportunities for exchange

studies with the USA and Western Europe
particularly, but not only, when there is a
recognised shortage of suitably qualified teachers
in a particular area (egin marketing). This is an
important short-term measure and should be
extended to enable more schools and colleges to

recruit American and European teachers for posts
here. Nevertheless, while not in any way
dirninishiﬁgthepatentiai of training abroad, our

- emphasis throughout this report is upon what

management education can do for itself in this
countty. Then perhaps we will be able to -

contribute internationally as the second major
centre for advanced management study.
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O Costs and finance

Sources of funds in the past

57 Apart from government’s activities in the
further education sector financial support for
teacher training has come mainly from private
sources such as the Foundation for Management
Education which has sponsored fellowships for
studies at US business schools and at UK
universities. In addition, the Ford Foundation and
FME have financed the doctoral programmes at
the London and Manchester Business Schools.
These were in the nature of pump-priming
activities for the future. However, as already
noted in paragraph 16, government policies in
relation to the provision of management teachers
will be one of the basic determining factors in
the successful develc pment of management
education in the future.

Government's responsibility in the
future

should accept a general responsibility for ensuring
that adequate financial resources are available
for the training and development of management

59 In the nature of the system however, funds
come from a number of sources — local, national
and industrial — and public funds are deployed
through different channels, such as the University
Grants Committee, the SSRC and the local
education authorities. We attach importance to
initiatives from the teaching institutions and to
the continuing support from others actively
concerned with management education. At the
same time we see a need for co-ordination to
ensure that resources are best used: and in
particular we would hope that the proposed
Management Studies Board of the SSRC would
be@ready to play an important part. :

IToxt Provided by ERI - . - 5
by .

Estimates for implementing the
recommendations in this report

60 The resources which are needed in terms of
the recommendations in this report are difficult
to estimate with any precision as the report sets
out to be qualitative rather than quantitative.
More precise estimates will be made when
further research results are available.

61 The following is therefore an attempt to
estimate only in rough terms some of the costs
of the proposals contained in this report:

i The present number of places available to
doctoral students who are planning for a
teaching career is far too small. It would
therefore seem imperative at least to ensure
that such places as there are are filled with
people of adequate calibre, and in particular
that a sufficient number of awards at an
appropriate level (we assess this as at least
£1,000 per annum) should be readily .
available for this purpose through the SSRC.
A rough estimate of the total cost would be of
the order of £50,000 pa rising to £100,000
over 3-b years

ii The formation of the two proposed research/
development units could be achieved at a cost
of around £30,000 pa on the basis that a
combined permanent staff for the two units
would comprise some 6-8 full time qualified
people ' '

iil The costs of meeting the other proposals
including the additional operating costs for the
units are at this stage difficult to estimate
because much will depend on the amount of
activity that is generated. As an approach,
however, it would seem reasonable to
suggest that the sum might be calculated on
the basis of a small percentage of the salaries
(perhaps say 2% per cent) of the total number



iv

of teachers involved in management,
amounting to perhaps £60,000 pa for teachers
in university postgraduate centres and college
DMS centres. To this would be added an
amount for teachers on undergraduate courses
and at colleges which do not offer the DMS
and some provision for teachers in independent
institutions (this last would not be drawn

from public funds)

In the subject areas where there is an accepted
shortage of UK teachers such as for example
in the marketing field, there is clearly a case
for continuing to send teachers on appropriate
overseas courses. Hitherto the costs of these
fellowships have been borne by the FME but
this source is no longer available and in terms
c:f the general respangibility of gﬁvemrﬁent fﬁr

a case fcxr t_he cgsts of these fellawsh;ps to be
met from public funds. We believe that at
least 10 teachers should study overseas in any
one academlc year so that the cr;xst at this

wnll be I‘EEI‘UItEd fram gradustes ;:f the
postgraduate management courses; others
should be enabled to obtain qualifications of
this level whilst teaching. This will call for
financial suppott to enable potential teachers
to study and the creation of fellowships to
enable more experienced people-to enter
teaching: At the present time we find it
impossible to estimate the cost, since until the
results of the LSE survey of teachers. become
available, we have insufficient information
about the number of new teachers that will
ke required and about the present state of
qualification of existing teachers. We suspect
however that this basic requirement may be

substantial. (The Rose Report estimates that

Q

around 300 new teachers will be needed each
year tﬁ in;reasa the number af full tlrne

t around 3,000 by 153@) This question will
be considered more fully in the committee’s
second report. :

62 In summary, an attempt has been made to
estimate in rough terms the costs that would be
incurred as a consequence of undertaking the
proposals outlined in this report. These amount to
a total of some £200,000 pa, plus an amount for
the support of new teachers on suitable courses.
Some of this expenditure is already committed ;
the balance would seem a comparatively small
price to pay for an investment in teachers for the
future of management education.
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