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ABSTRACT

The purpose of this study was to obtain information
for a comparison of home economics curricula. A representative sample ’
of home economics units offering at least a BA degree were surveyed
and institutional catalogs were reviewed. The guestionnaire sought
data on: numbers of undergraduate and graduate majors enrolled in
Fall 1968; distribution of majors within various home economics
curricula, size of enrollments, number of degrees awarded in the last
academic year, number of seniors expecting to pursue graduate study
and to accept employment in elementary school teaching; number of
full-time equivalent staff, opinions of administrators about current
and future trends and about influential innovators in the field.
State, land-grant, denominational, private and municipal institutions
wvere sampled. This report presents and discusses findings of the
survey. {J5)



' [
h&_ﬂh M

Facts Abou? Curricules i1n Home KEcomnomics
in Higher Kducetion

EDO54710

A NATIONAL SURVEY

ror o
3:-
i

b

|

)

!

T4y

. / B {,

U.S. DEPARTMENT DF HEALTH,
EDUCATION & WELFARE

- A . L - * S : '
. . ] . . - : i OFFICE OF EDUCATIGN

: E? [_? dJﬂ fﬂ.&ﬁﬂag ~ | THIS DOCUMENT HAS BEEN REPHO.
B R I S | DUCED EXACTLY AS RECEIVED FROM
S QUOTISSE - Ty BT T THE PERSON OR ORGANIZATION ORIG-
N Ma::‘ Ruath Sw OP @& | narine 1m Pomse oF VIEW OR OFIN-
Co T e T T T IONS STATED. DO NOT NeteaaeiN:
co o Tl . e . REPHESENT OFFICIAL OFFICE OF EDU-

K S Lo T : S CATION FOSITION OR POLICY.
R \



EDO54710

FACTS ABOUT CURRICULA IN HOME ECONOMIGS
IN
INSTITUTIONS OF HIGHER EDUCATION

BY

Df.'Lydia Johnson
Dr. Mary Ruth Swope

Diplicated by
School of Home Economics
Eastern Illinois University
Charleston, Illincis

1970

2



ACKNOWLEDGEMENTS

This monograph is the result of the Joint effort of two professional
home economists. Several aspects of this project were shared equally by
the researchers; others were not.

Dr. Lydia Johnson, former Head of Home Economics at Western Illinois
Universiiy accepted the lion's share of responsibility for securing the
college catalcogs and abstracting data from them. She also prepared data
gathered fror. both the catalogs and the questionnaires for the key punch
operation.

Dr. Mary Ruth Swope, Dean of the School of Home Economics at Eastern
Illinois University, assumed the lion's share of responsibility for
presenting and analyzing the data received from tane computer operation
and for abstracting it in Journal article form. Each researcher is willing
to assume full responsibility for her aspect of the project.

Special appreciation is due the secretary of the Eastern Illinois
University School of Home. Economics, Mrs. Carol Noland, for her thought-
ful suggestions in the typing of the manuscript from a very, véry rough
drzft. Student workers also gave their assistance and support. Special
thanks are due Mrs. Susan Rutan for mathematical computations and Mrs.
Kathy Pierce Duncan for the construction of tables. Grateful acknowledge-
ment is due Mrs. Marilyn Hepworth a graduate student assistant, for the
final editing of the manuscript. Susan Cornwell and Stephen Brown gave
last minute assistance.

Acknowledgement of a small grant by the Council on Research of
Eastern Illinois University is hereby made; this financial assistance
made possible the employment of étudent help. The Data Processing

ii

Iq



Center's donation of labor by Miss Judy Williams and of machine time is
also gratefully acknowledged.
Appreciation by Dr. Swope is due her husband, Don, for his patience

and understanding in being home alone for nearly two months of nights.

TSt o

o3




TAELE OF CONTENTS

INTRODUCTION « o o o o s o o o o o s s s s s a s s s s o o 1
PROCEDURE o« o o o o o o s o s v o s o o s s o s s o s o wa 2
PRESENTATION AND ANALYSIS OF FINDINGS ¢ « « o « o o o « o o 18
SUMMARY » o o o o o « o s s s o o s s s-8 s s o s o o o o o 80
CONGLUSTONS AND RECOMMENDATIONS o o o o o « « o o o o o o o 88
FOOTNOTES o o o o o o o o o ¢ o o o o o o o 06 0 s 0 oo a92
BIBLIOGRAPHY o o« o « o o o o o o o o o s o a o o o o oo 93
APPENDICES

Apperdix A ¢« ¢ + = o s s o 5 s 8 s v+ s o =« =« .95

.A.Ep%nd.j-}; B e L] o L o a 2 - o - & . L o L a - L] - - 1 1 9

iv

(51




LIST OF TABLES

Table Page
I Catalogs Used in Study, by Year « « o ¢« « o « 5 s o = o a 3

II Distribution of the 108 Respondents, by Type of
Institution o o« 5 o o o o o o o o o o o o s o s« o o s s & 5

ITI Distribution of the 108 Respondents, by Region of

U?S!AG - - e - a o - o Q L o a 7 - L] a o . - a - 2 a Ll a
Iv Distrihution of Respondents by Type of School Term. . o 6

v Distribution of Total Respondents by Type of
Administrative Unlt « + &+ ¢ & & ¢ o 0 o o 5 5 s =« s =« o = 7

Vi Distribution of Type of Administration of Home Economics
Unit, tr Type of Institution, 1968-1969 . o« o ¢ ¢ o « « & 9

VIT Distribution of Facilty in Home Economics, Fall
1968 l969 L] - o -] o L4 - e L] L a L] 2 o L - a a o L] - L L] L] 10

VIIT Distribution of Home Economics Faculty, by Type of
InStltutlon & & © ® & s ® s © & © @ ® 6 ¢ © ® ©° 5 & &8 & @ 10

IX Distribution of Faculty, by Type of Administration. . . - 11-12

X Number of Volumes in Tibrary. « « « o o o o o « o o« o o » 12
I Percent Distribution of Institutions by Number of
Undergraduate Majors, Fall 1968-196%9: - o » o « o = = a o 13
X1 Distribution of Respondents, by Nuaber of Hours Required

fQT Grad.uati.@no @ & ' & 2w @ ° a =8 ] ¢ ©& &6 @& = 8 @8 « 8 o5 a ]J_l.

XIIT Jistribution of Respondents, by Type of Undergraduate
Degrees Offered . o o o 2 o ¢ o o o o 0.6 o o o & = o o o 1b

Iv Tots! Bachelor's Degrees Awarded, 1968-1969 . . ¢« » « - . 15
v Digtribution by Types of Master's Degrees Offered . o - . 16
VI Total Master's Degrees Awarded, 1968-1969 . o o « o « o » 16
XVII Distribution of Doctorates, by Type of Degrees Offered. . 17

XVIII Total Number of Doctorates Awarded, 1968-1969 . . . . . . 17




Table

XXVI

KVIL

XXVITT

IXXI

IXXTT

LIST OF TABLES (Con't.)

Total Number and Types of Doctorates Awarded, 1968-1969.
Number of Home Economics Undergraduate Coursss Listed. .

Frequency of Distribution of Various Home Economics
Maj OI’S -] o o a o o o o a a - a - L o - o a - -] a [-] -1 o o

Analysis of Semester Hours Required in Home Economics
Education MajoX:-o o o o o e s s o o = ¢ 2 o o o o a o =

Analysis of Semester Hours Reguired in Foods and
Nutfiﬁionl’.[ajoragoonaiij@u-qcai&neii

Analysis of Semester Hours Required in Clothing and
Textiles MaJOr « o s« o o 2 o e o 0 5 s s o 5 s o o o« o =

Number of Different Types of Majors, by Type of
Institutione o « o o 5 o « o o s s « o « o 8 o o o o o @

Distribution of Number of Typss of Home Economics
Majors Offered, by Size of Home Economics Facultye. . « .

Summary of General Educstion Regquirements for all
Home Economics Majors, Fall 1968-1969% o o o o o o o o .

Distributicn of General Education Requirements of
Home Economics Majors in Relation to Total Hours
REQUiL“ed fOI‘ G'raduation_, Fa.ll 1968"‘1969 o a ) a L] o s’ a -

Summary of Semester Hours of General Education Required
in the Home Economics Major, Fall 1968-1969. . . « . . .

Distribution of Professional Education Requirements of
Home Economics Majors in Relation to Total Hours

Required{liﬁaiiiéiuig!eilauc!ﬁian.

Economics Majors in Relatlon to Tctal Hours Requlred
for Graduation, Fall 1968-1969 . o 8.4 s s n s s s s

Distribution of Electives of Home Economics Majors in
Relation to Total Hours Required for Graduation, .
Fal11968='1969uag-u-ggag‘:ég_un:aaii(;-

Total Semester Hours Required of Home Economics Majors
.fOI‘ G’I'Eduatlonig Fall 1968-1969 8 & 6 ©o © © & 6 & a e a8 a

26

27

28

28

30

31

t 32

32

33

36



Table

XXXIV

XLvT

XLVII

XLVIIT

XLIX

LIST OF TABLES (Con't)

Distribution of Respondents Cffering a Home
Fconomics COre =« « « = o ¢ o = o o o 5 s o a n s »

Respondents' Semester Hour Requirements in the
Core Required of all Majors at Institutions . . . .

Home Economics Core, by Type of Imstitution . . . .

Number of Hours in Home Economics Core, by Type
of Institution . - o o« ¢ « o o 2 a o « o = 2 o = =

Number of Minors Offered . =« o o o o « o = s o o @

Types of Minors Offered in the Home Economics Units . |

Smallest Lecture Enrollments, by Type of
Institution . =« & = & o ¢ 2 o & & 2 o a s s o & 2 =

Smallest Lecture Class Enrollments, by Type of
Administration . . 2 s« o o« s « s =« © s s 4 o & & =

Preparation of Generalists Versus Specialists in
Home Economics s s s s s ¢ a s 2 = s a s s 2 s s =

Recent Changes in Home Economics Curricula . « .« »

Added Home Economics Curricular Offerings, by
Type of Institubion . = o o« o = 2 5 o & o s s »

Offering Programs for Older Undergraduate Students,
by Type of Institution . . o o « ¢« o ¢ 5 s s o a »

Design Refresher Courses for Out-of-Date” Home
Economics Graduates, by Type of Institution . . . .

Educational Television Courses for Credit, Under-
graduate Level, by Type of Inatitution . + « . . .

‘Educational Television Courczes for Giraduate Credit,

by T?Pe Qf Ins tituti.@n -1 L] -] a - a - - a a L a L L]

Correspondence Courses, Undergraduate Level, by

Type of Institution « <« « = s ¢ o o = 8 s 2 2 o @ o

Correspondence Courses, Graduate Level, by Type
Di‘ TnStitutiQ-Lg a o L] - L] L] - L L] @ a a o ] [ ] ] o @

53

5L

5h

55

56



LIST OF TABLES (Con't)

=
ED
[u}

Table

LI Frequency of Offering Extension Courses Other than... ..
Cooperative Extension, by Type of Institution.eeco s.:s.0 57

LTI Home Economics Televison Courses for Credit, by Type of
Ins titu,.ti@n - o o o o L] L] -] L] L] a L ] -] - L o L] - - o a a 57

LIIT Distribution of Respondents' Opinions of Forces Exerting
Greatest Impact on Curricula Change o « o o = o o s o o 58

LIV Designing Standardized Home Economics Achievement Test,
by Type of Institution ¢ o« s o o« s ¢« 5 5 o 6 o s o « 59

v Offering Associate Degree Programs in Four Year
Institutions, by Type of Institution o« s o o o o o o o 60

LVI Emplrvment of a Curriculum Consultant Within Past Five
Years, by Type of Institution « + o o o« ¢ o « « s s » « 61

LVII Acceptence of Home FEconomics as a General Education
Subject, by Type of Institution . » s 5 6.4 5 & o o s » 61

LVIIT Innovations in Home Economics, by Type of Institution.. 62
LIX Innovations in Teaching Methods, by Type of Institution . 63
LX New Ideas, by Type of Institution « « = =« ¢ o o o = « . 63

LXT ture Plans for Interdisciplinary Progress, by Type of
TRStitution o o « o o o o o o o o o « s & s ¢« s s s o o Bl

LXTT Offerings to Help Students Understand Poverty, by Type
of Ingtltutlon @« o o ©® @ 5 s @ © @ © ©o © 8 B O w B b6 o 65

LXTTT Promotion of Home Economics Research, by Type of
Institution . ¢ 2 o2 & ® e e ® @ & 8 & © ® @ ©0 © &6 @ ° @ 66

LXIv Interdisciplinary or Interdepartmental Progress, by Type
Of Instltutlon L o a L] a o L ] o o a o a a o a a a a a8 a L 66

LXv Changing the Name of the Home Economics Unit, by Type of
Ins tltutlcn o L L o -] - - - - r a L a o L - - a o - a L] a 68

LXVI Adviseability of Recruiting Academically Talented
Students . P ¢ ® e ©o o s & ® © & 8 @ o 0o ® © & ® s & @ 72

LXVIT Recruiting More Men Students in Home Economics, by Type
of InStltuthn © ® ¢ @ @ © e e 5 © ®w & & e 8 e 8 & & & & 73

viii .




LIST OF TAELES (Con™t)

Table Page
LXVITIT Recruiting More Men Faculty Members, by Type of
_ Tnstitutione o o o o s o « o s o o o s o o o o s o o « o (4
LXIX Recruiting More Minors in Home Economics, by Type of o
institution @ o - o e a a L] - L] L] L 5 s L] - - - a L-] - 8 L2 76
LXX Graduate Record Examination, by Type of Institution. . . 77
LXXT Estimate of Number of 1968-1969 Seniors Who Will Do 7
Graduate Work Within the Next Three Years. « o« o« o « « o (8
LIXIT Estimate of Graduates Who Will Teach Elementary -
Education: « s « o s = s« o s s a o o s o « » o a a a a & (2
LXXTIIT Training of Home Economics "PROGRAM WRITERS" ¢ o+ ¢ « s &« (9
TABLES IN APPENDIX A
I Type of School Term, by Type of Imstitution. « + « « « » 96
1T Tabulation of Home Economics Courses Qffered, Fall
196 861969 L] - a L] s -] a a a a2 - a a e L a a a a a2 a 2 - - 9 7
) IIT Number of Home Economics Undergraduate Courses Listed. . 98
Iv Distribution of the Semester Hour Requirements of Home 99
Economics Courses in the Home Economics Education Major.
v Distribution of the Semester Hour Requirements of Home
Economics Courses in the Foods and Nutrition Major . . « 100
VI Distribution of Home Economics Semester Hour
Requirements in Various Home Economics Majors. « - - . . 101
ViI Distribution of General Education Requirements for
Majors in Home Economics, Fall 1968-1969 . ¢ o o s « o » 102
VIII Distribution of Semester Hours of General Education
Subjects Required of Home Economlcs Majors, Fail
196 8-1969 o = ] - ] L) - -] ] L] - = o -] L] ] L] ° a o o ] a - 1 039)4_
IX General Education Reguirements by Type of Institution. . 105
X Professional Education Reguirements by Type of
Institution: « a =« = o @« © « a © © o o o v o a o o a a o 106
XTI Home Economics Requirements by Type of Imstitution . . . 107

ix

1041



Table

XIIT
i1V

XVl
XVIiT

XVIIT

LIST OF TABLES (Con't)

Electives by Type of Institution. - » ¢ s 2 o = o o o »
Total Hours Required by Type of Institubtion o « o o o &

Characteristics of Home Economics Core Requirements in
Responding Institutions « « o ¢ o 2 o 2 © = o o o o o

Semester Hours Required in Minors Included in this
St‘udy [ ] -] * * a a a [ ] o a [ ] - L ] L] L} a8 a o o LR ] L] a - L] -

Largest Lecture by Type of Institution. . « « o o « «
Average Lecture Enrollment by Type of Institution . . .
Smallest Lecture Enrollment by Type of Institution. . .
Smallest Lecture Enrollment by Type of Administration .
Largest Lab Enrollment by Type of Institution . o o o o
Average Lab Enrollment by Type of Institution . . . .

Smallest Lab Enrollment by Type of Institution: « » « »

110

111
112
113
114
113
116
117
118



INTRODUCTION

There seems to be at present no subject more
capable of exeiting and holding attention among
thoughtful people in America than the question
of the Education of Girls. We may answer 1t as
we will, we may refuse to answer it, but it will
not be postponed...and until it is answered on
more rational grounds than that of previous customs...
it may be expected to present itself at every turn
to crop out of every stratum of civilized thought.

The social, economic, political and cultural context around which
this quotation was written in 1874 was different from our contemporary
social system and problems. Despite this fact, the basic issue of the
education of young women . referred to in this passage is stated with
amazing clarity for today. Women have earned much of their legal,
political, social, and economic rights within the past century, but
problems of "how! and "when" and "for what purpose” to educate women
are still largely unresolved.

EsPecialLy'Within the past fifty years, a drastic change has taken
place in soclety's attitude toward women's education and employment.

This change has resulted,.in part, because of the rapid technological

and scientific developments which have characterized this period. The

2

role of women has both expanded and become highly complex. Hawkes® has

rather accurately and succintly described this changing pattern in the
lives of American women when she wrote:
Here, then, is our woman of 1970: probably a
college graduate,wife, mother and worker, as well
as political participant, community promoter, and
"eculture bearer? for her society.

The profession of home economics has been very much involved in

this whole matter. It has had as its main purpose service to society
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through providing "training basic to the attainment and maintenance of the
well-belng of individuals, families and homes,and the preservation of values
significant iﬂ home life.3

The professional programs designed by various home economics units with-
in institutions of higher education have been many and varied. For a
historical perspective of the developmentvof curricula in home economics,
the reader is referred to the work of Dr. Earl Mc('.%rath)-L and Barbara M.

Féfrar55 this is not within the purpose or scope of this study.

economics units offering at least a baccalaureate degree to obtain basic

facts about their current programs in home economics. Although the main
emphasis was on a comparison of curricula, there was also an attempt made

to gather ancillary information that is related to the total programuj Opinions
of home economics administrators on current issues and trends in home economics
were also sought in an effort to project what might be important influences

on future home economics offerings. It is hoped that this information will

be helpful to home economics professionals and others interested in knéwing
more about current home economics programs in institutions of higher education,

PROCEDURE

Methods Used to Collect Data

Data used in this study were collected byrtwo primary methods: (1)
by studying the institution catalog for a recent year and (2) through the
use of a questiomnaire designed to secure certain facts from the home economics
unit® administrator.
#*Home Economics Unit is defined to mean a Division, College, School, or

Department of Home Economics.

e
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A. College Catalogs Used.

From the table below it can be seen that nearly 80 percent of the catalogs
used in this study were from the year 1968-69 or 1969-70, or a combination of
the two.

Only 6 percent of the catalogs used were three years old-from tne 1967-68

school year.

TA?PE ;N CATALOGS USED IN STUDY, BY YREAR _

College

Catalogs | 1967-68 1968-69 | 1969-70 | 1967-69 1968-70 Other Totall
Number 6 L7 23 17 10 1 108
Percent 5.6% L™ .5% 21.3% 15.7% 13% 0.9% 100%

B. The Questionnaire.

The questionnaire sought general information about the home economics
unit in regard to such matters:as the number of undergraduate and grqduate
majors enrolled in the fall 1968-69, the distribution of undergraduate and
graduate majors within wvarious home economics curricula, the size of the home
economics course enrollments, the number of degrees awarded in the last: school
year, those seniors expected to do graduate work, seniors expected to accept
employment in elementary school teaching, the number of full-time equivalent
staff, and the opinions of administrators about some current issues and
problems in home economics programs in higher education. Administrators

were also asked to name the constituents who have the greatest impact on them

‘ 14 ol
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The questionnaire was mailed on May 15, 1969 to all administrators
of home economics units of selected institutions within each of the sub-
groups. On January 25, 1970 a second letter was mailed to those who had not
yet responded. By June 15, 1970, a total of 108 questionnaires had be returned
and are included in the study.

Several administrators asked not to be included in the study and
these units were replaced by random selection from among the remaining
schools within the same subgroup.

See Appendix B Page 119 for copy of the questionnaire

College catalogs from each participating institution were obtained
and studied. Letters to administrators of home economics units were written
to clarify unclear materials and to seek additional needed information.

The Sampling Procedure

The decision to not sample the total universe of institutions granting
hachelors or higher degrees in home economies was made earlys; it was decided
to use a random sampling of all institutions within various subgroups of the
universe. The subgroups of institutions included in this stuiy'were::(l)
state, (2) land-grant, (3) denominational, (L) private and (5) municipal.

The primary source of the universe of institutions was a publication
available through the American Home Economics Association entitled,"Colleges
and Universities with TUndergraduate Majors in Hﬁme Econcmics, Revised, June
1967." Data in this publication was gathered by AHEA and based on information
furniéhed by home economics administrators in the spring of 1967,

Specific institutions within the subgroups to be sampled were selected
by the use of a table of random numbers and under the direction of Dr. Dale

Robey, Assistant Director of Testing Services, Eastern Tllinois University.

3L
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- Tabulation, Analysis snd Interpretation of Data

Data from the catalogs were converted and recorded on data
processing punch cards according to a previously designed code. The
cards were sorted, and tallies and frequencies were made by means of
an electronic computer. Separate tallies and percentages were run
on selected items. using the correlates of type of institution, type
of administration, number of home economics faculty, and ‘size of
library.

Description of Respondents

Distribution by Type of Institution

The following table gives the distribution of the responding insti-

tutions according to type of institution.

Table II __ DISTRIBUTION OF THE 108 RESPONDENTS, BY TYPE OF INSTITUTION

Respondents | State | Land- | Denomina-| Private | Maniecipal]l Total
Grant | tional

[umber 57 1k 17 18 2 108

Percent 52.8 | 13.0 15,7 16.7 1.9 1ODQ1

Since the total universe of institutions offering a bachelor's
or highef degree in home economics contains a much higher number of
State universities than others, it is not surprising that our study
includes a much higher percentage of institutlions within this sub-
group than any other.

Distribution by Region of USA

The classification of regions used in this study enables the

reader to quickly see that all regions of the United States were
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resented with the greatest representation being from the East North

tral.

this area, it is not surprising to find this distribution.

W o

le IIT NISTRIBUTION OF THE 108 RESPONDENTS, BY REGION OF U.S.A.

With the heavy concentration of colleges and universities with-

See Table IIT
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ription of Respondents

Distribution by Type of School Term

Table IV below it can be seen that the overwhelming majority (80 percent)

institutions in this study operate on the semester system. Although

batterns of operation have been emerging, i.e., the L-1=4 and trimester

5, 1t is apparent that these new techniques have not been widely accepted

1e schools in this study.

: IV DISTRIBUTION OF TOTAL RESPONDENTS BY TYPE OF SCHUOL TERM B
' _ ____Type of School Term -
Quarter Semester Trimester ~ Other " Total
i 1 _ # 5| # 2 #___ % | # &
) 16.8 86 80,4 1 0.9 2 1.9 107 100

- Iype of School Term by Type of Institution

Data for this item were collected for 107 of the

108 schools in this

.. Of that number, 80 percent had the semester system; 17 percent the

17

Fel

A



7=
quarter system; 1 percent the trimester. No private or muncipal
schools had the quarter system. More land-grant than other institutions
had the quarter plan but only 28.6 of all land-grant schools were on
this plan.
See Table I in Appendix A for additional information.

Distribution of Respondents by Type of Administration of Home Economics
Units.

As would be expected from the history of’the development of
institutions of higher education, the methods of intsrnally administering
college and university programs are many and varied. Nine such methods
were identified in this study. See Table below.

Table V_DISTRIBUTION OF TOTAL RESPONDENTS, BY TYPE OF ADMINISTRATIVE UNIT _

. B Type of Administrative Unit,
Total Auto- | Educ.| Finel| Applied|Agric.| Soc. | Nat. | Not Other] Tot
Respondents| nomous| Units| Arts|Art & Sc Sci. | Sei. |Iridicated]. ] 7
Number 33 12 6 21 N L 71 1 7 | 108
Percent 30,6 11.1 5.6 19.4 3.7 3.7 6.5, 13,0 6.5 [100.1

From this it can be seen that nsarly one-third of all institutions
had autonomous adminmistration. Nearly 20 percent were in the applied
arts or sclences ﬁﬁit; 11 percent were in ediication; 6.5 percent were
located in the natural science unit; 5.6 percent in the fine arts unit
and nearly ) percent in both the agriculture unit and the social science
unit.

If could be concluded that home economics units are administered
by diverse patterns and that a larger number are autonomous units than

any other type.

18.1
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Iype of* Administration of Home qupdmicsﬁﬂnfg_gv Type of Inst;jutién

A study of the type of administration of the heme economics unit -
by type of institution showed the following facts: (See Tahlc VI)

1- State Institutions

The largesﬁ number of state schools 16 (28 percent) in this

study had autonomous administrative units; the home economics
administrator is directly responsible to the Dean or Vice

President of Instruction. Of all sutonomous units in this

study, nearly half (L9 percent) were state schools. Of the

state schools 19 percent had their home economics units .in
education units and 19 percent were in applied art or science units.

2= Land-Grant Institutions

More than half of the land-grant institutions in this study

(57 percent) were administered autonomously. One fifth (21
percent) were in agriculture units.  When all home "economics units
located in agriculture units were considered, 75 bercent were

in land-grant institutions.

3- QggpmiﬁatiénalL Institutions
Nearly one third of all denominational home economics units
were administered through applied arts or secience units. Equal
numbers of units (3 units or 18 percent) were autonomous; in
social science units; and in natural science units. In the latter
two categories, this represented 75 peréent and 43 percent of all
denominational schools, respectively.

L- Private Institutions

More private institutions (33 percent) had autonomous' administration

197
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) Than any other type; 3 schools were located in the applied arts or

science unit and another 3 were in the natural science unit.

5- Municipal Institutions

0f the two municipal institubtions in this study, ons was located
in the applied arts or science unit and the other in the natural
sclence unit.

Table VI DISTRIBUTION OF TYPE OF ADMINISTRATION OF HOME ECONOMICS UNIT BY
TYPE OF INSTITUTION, 1968-69

Type of | Auton-| Educ. | Fine |Applied | Agric. | Soc. |Nate. Other
Institution| omous Unit Arts Arts or Sci. Sci.

| |Science _ _
) L #E R # # % |# B % # % |# % # %
_State 16-28,11 11-19.3 6-10.5/11-19.3 1-1.8 1-1.8 {0-0.0 |11-19.3
Land- ] - ) - -
Grant 7i815711741f?-1 0-0.0 1-7.1 3-21.4 0-0.0 [0-0.0 1-7.1
Denomi~ ) -
national | 3-17.6| 0-0.0| 0-0.0 | 5-29.4 | 0-0.0 3-17.6]3-17.6| 3-17.6
Pi“i*ﬁfate . 5_3353 ,,,OEO' O ; O_Qi O 3" 16 L 7 O'FO@O 0“9 L] O 3— 16 . 7 6"33 f!l-i-
Muanicipal | 0-0.0 0-0.0 | 0-0.0 1=-50 | 0-0.0 0-0.0 | 1-50 0-0.0

Description of Respondents by Size of Home Economics Faculty

When considering all institutions in this study, about:

L9 percent had faculties with six or less persons
17 percent had faculties with 7-9 persons

20 percent had faculties with 10-20 persons

13 percent had faculties with 21 or more persons
8 percent had faculties with 30 or more persons

From this data it can also be seen that the average faculty size

of the respondents in this study was 9.7 persons. See Table VII below.
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Table VIT DISTRLBUTION OF FACULTY IN HOME ECONOMICS, FALL 1969-70

Number of Home Economics Faculity _ _ -
) Not 1-3 -6 |7-9 - [10-12 13-16 17-20 21-30 More [Total
Respondents| Mentioned ‘ Than
R . _ . 30 .
Number 1 27 26 | 18 5 12 5 g 9 108
Percent 1% 25  [2L.1 [16.7 L.6 11.1 L.6 L.6 B.3 [99.9

Size of Home Economics Faculty, By Type of Institution

Staffs with three or less faculty predominate in denominational, private, and
municipal institutions; half or more of all these institutions were in this

category. The great majority of these schools had less than 7 staff members.

Only state and land-grant institutions had a significant number of
staff (38 percent and 71 percent respectively) with .10 or more persons.
Land-grant institutions were the only ones who had a sizeable number

I of staffs with more than 30 persons. See Table below.

Table VITI DISTRIBUTION OF HOME ECONOMICS FACULTY, BY TYPE QOF INSTITUTION
g Respondents 3 or less| Less than 7 10 or more | More than 30
3 # 9 20 22 2
: State ) .
: % 15.8 37 | 38 3.5 ,
: # 8] 3 10 5
£ Land- : .
: Grant % 0 21.h 71 35.7
- # 9 16 1 1 -
2 Denom
{ ) % 53 oL 5.9 5.9
. # 9 12 3 1
5 Private
g I 2 50 67 17 5.6
g # 1 2 0 0 i
i Municipal
% 50 100 | 0 0

’ Eg]ﬁiﬁ%
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Size of Home FEconomics Faculty, By Type of Administration

When 87 institutions (81 percent) were analyzed by location within

a given type of administrative unt, the following facts emerged:

a- larger percentages of smaller faculties (six or less in
a unit) were located in education, applied arts or sciences, social
science and natural science units. No home economics faculties located
in agriculture units were this small.

b~ nearly 2/3 of the larger home economics faculties (21 or

¢~ of the middle range size of home economics faculties (10-
20 persons):
32% were
18% were
18% were
14% were

9% were

in autonomous units

in fine and professional arts units
in applied arts or science units
in education units

in agriculture units

See Table IX below

Table IX DISTRIBUTION OF FACULTY, BY TYPE OF ADMINISTRATION

- Type of
Administrative No., of Home Economics Faculty, By Type of Administration
Unit 6 or less | 9 or less [10-20 20 or more
Faculty Facult; Faculty Faculty
# % # # % | # %
Autonomaus 13 38,4 |17 50.5 |7 2l1.2 9 27.3
Education 6 50.0 9 75.0|3 25.0}0 0.0
Fine or
Prof. Arts 2 33.4 0 0.0 |4 6&6.6 | 0 0.0
Applied Arts {12 S57.1 {15 61.L4 (4 19.1 | 2 © 9.5
or Science
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Table IX DISTRIBUTION OF FACULTY, BY TYPE OF ADMINISTRATION (Cont.) B
6 or less 9 or less 10=20 ) 20 or more
_ Faculty Faculty | Faculty | Faculty
Fo 7 T # % 7 7z
Agriculture 0 0.0 1 25,0 2 50,0 1 25.0
Social B )
Science 3 75.0 L 100.0 0 0,0 0 0.0
Natural
Science 7 100.0 o 0.0 0] 0.0 0 0.0
Other 17 80.9 2 2.0 2 9,8

Deseription of Respondents by Volumes in Library

About half of the catalogs studied did not mention the size of the
library as measured by volumes on hand. About one fourth of the institutions
(25.9 percent). reported from under 100,000 to 299,999. Ten percent of institu- .

§ tions reported from 500,000 to more than 1 million volumes. See Tablé X .below.

; Table X NUMBER OF VOLUMES IN LIBRARY B
=3 — 1 = - = =
i a [as] o o
! =] o o o o o oy o o, oS .| o
i . (=] =] o] O o oy == (=3 [== I oo on
Respondents| 4 [8S [Sa|leaf ol el aaiag ]| «8 S
e |9 |oo oo | oo o o | oS Ho o
2 9 oo [ =Y (== [=1= == (== (= S = (=]
= = == il B R o F ~F A ‘QH,'E"—', B
Number L5 16 16 12 5 3 2 6| 3 108
Percent h1l.7 |14.8 {1h.8 [22.2| L.6| 2.8| 1.9 | 5.6 |2.8 100.1

Dgsgiiﬁfign of Respondents by Number of Undergraduate Majors

From Table XI below it can be seen that nearly 15 percent of all

respondents. did not reveal the number of undergraduate majors in their
institution for Fall 1968-69. Of those who did, slightly more than one-

third (37 percent) had enrollments of 120 or fewer majors; 30 percent had

from 121 to 299 majors and 19 percent had more than 300 majors.
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TABLE XI PERCENT DISTRIBUTION OF INSTITUTIONS BY NUMBER OF UNDERGRADUATE

, MAJORS, FALL 1968-69 e o ]
Type and # Did not | 0-120 121-299 | 300-499 | Over 500
of Schools Respond | Majors ) N
1 % . 7 7 .
State - (57) 11 20_ Ll | 18 9
Land-grant (1h) 29 | e | 21 71 21
_Denominational (17) 18 | 17 6 1 -1 -
Private (18) 17 72 ! - = _
Municipal = (@) | - 1 50 50 |1 - -
Total Percent
for all In- o
stitutions | 4.8 | 37.0 | 29.6 10.2 8.3

A recent study completed by Gorman and Hafperé revealed very
interesting facts about the change in size of home economics units in
the United States and Puerto Rico as measured by number of undergraduate
majors. The study compares data for the two decades of 1949-59 and
1959-69. Pertinent facts that have relevance here are:

"Between 1949 and 1959 the number of home economics
programs in higher education increased from LO8 to 438.
Even with increase in number the size of most home economics
units decreased, when Mmeasured by undergraduate enrollment.
Between the fall of 1949 and the fall of 1959 the number of
home economics programs with less than 100 undergraduate
majors increased by 1L percent; between 1959 and 1969 the
number of home economics programs in this category decreased
by LS percent. Thus within the past two decades there was
an overall total reduction of nine percent in the number of

undergraduate magors enrclled in each program n

Description by Number of Hours Required for Graduation

Respondents in this study follow a rather common pattern in
regard to hours required for graduation. 8lightly more than two-thirds
require between 123 and 131 szemester hours while approximately one-

third require between 126 and 128. The total range of hours required
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was from 120 to 140 semester hours.

Table XIT DISTRIBUTION OF RESPONDENTS, BY NUMBER OF HOURS REQUIRED FOR GRADUATION

__Total Semester Hou s Reguired

Respondents | 120-2 123-5 | 126-8 [129-31 | 132-5 136-40 | Varies| Total

Number I N -3 I - 20 16 5 1 3 _ 108
_Percent 10.2 | 19.h 29.6 | 18.5 .8 ] 4.6 2.8 99.9
Description of Respondents by Type of Degrees Offered in Home Fconomics

Undergraduate Degrees

Bachelor's Degrees Offered, 1968-69

More than two-thirds (70 percent) of the respondents offer either a Ba,
BS, or a combination of the two as the only baccalaureate degrees. See Table XIIT
below. Although the BS in Home Economics was available in only one-fourth of the
institutions (23.2 percent), it was offered more frequently than the Bachelor of
Science in Education degree (17.7 percent).

Table XTIT DISTRIBUTION OF RESPONDENTS, BY TYPE OF UNDERGRADUATE DEGREES OFFERED

_ __Type of Undergraduate Degree )
BS in |BSin | BA & | BA & BS, BS Combin- |
Respondents BA | BS |Educ. Home BS BS in in Educd ation Total
Ec. Home Ec.| BS in 1 of 2 or
B5 in Home more
3 o _ Educ. | Ee. _

Number 16 39 T 13 20 2_ 10 1 798,
|_Percent 1L.8[ 36.1] 6.5 112.0 |18.5 1.9 9.3 0.9 100.0

Number of Bagl;elor‘sw]]egrées Awarded, 1968-69

Of the 61 percent of the respondents who answered this item, 12
(11 percent) reported from 0-10 bachelor's degrees awarded; 10 respondents

(9 percent) reported more than 100 and 3 (2.7 percent) reported more
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than 160 graduates.

According to Gorman and Harper, "In 1958-59, 75 percent
of all degree-granting home =sconomics units in higher education con-~
ferred less than 21 degrees each; in 1968-69, 50 percent of all such
units conferred more than 20 degrees each-”j Of those respondents
in this study who answered this item, 6L.7 percent reported 20 or
more degrees conferred. This would seem to be a reasonable expectation
since enrollments in home economics, particularly in the last of the
sixties, were showing great increases and since,"...1968-69 (was) a
year which held the record for production of degrees in home economics

at all levels."® See Table X1V below.

Table XTIV TOTAL BACHELOR'S DEGREES AWARDED, 1968-69

Number of Persons Receiving Bachelor's Degrees

No Pbre

Schools | Ans. | 0-10 |11-20 P1-30 }31-50 |51-70 |71-100,101-130 }131-160 1160
Number | 20| 12| 19 ah| 19| 7| 7 L 31 3

Description of Respondents, By Type of Master's Degrees

Master’s Degrees Offered, 1968-69

Of the schools in this study, 72 schools (67 percent)
do not offer a master's degree of any type. Of those who do offer
this degree, thé two most freguently offered degrees are the Master
of Seience (17 percent) and the Master of Science in Education (11
percent). The Master of Science in Home Economics was offered Ly three

percent of the schools. See Table below.
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Table XV _ 3 DISTRIBUTION OF TYPES OF MASTERS DEGREES OFFERED _ _
Types of Masters Degrees Offered =~
MA & |MS in [MS & MA & M3 in Other Total
Respondents | None MA M3 MS Educ. IMS in MS in | H. Eco.
- I . Educ. Bduc. | _
Number 72 5 1L 1 8 L 0 3 1 108
Percent 66.7 {L.6 |13.0 | 0.2 7.4 3.7 0 2.8 0.9 100
Number of Master's Degrees Awarded, 1968-69
Of a1l respondents in this study, 76 (70 percent) either did
not answer this item or gave a "nomne" answer. As can be seen from the table
below, the frequency distribution of number of master's degrees conferred
was quite evenly scattered among all of the categories. Nine institutions
(8 percent ) awarded fewer than five degrees in 1968-69 while 7 institutions
(6 percent) awarded 21 or more master's degrees.
Table XVI TOTAL MASTERS DEGREES AWARDED, 1968-69 - ~
: Number of Masters Degrees Awarded -
No 4Ans. - - l
Respondents or 1-2 |3-L | 5-6 | 7-9 | 10-12 | 13-16 | 17-20| 21-2L] 25 or
None _ R ) _ More
; Number 76 5 i 5 3 3 2 3 L 3
| Percent 70.L L6 3.7 | b6 |2.7 2.7 1.9 2.7 3.7 (2.7

Description of Respondents, By Types of Doctorates

- Doctorates Offered, 1968-69

From the table below it can be seen that 91 percent of the
institutions in this study do not offer doctorates. The Doctor of Philosphy
degree was offered more frequently than either the Doctor of Education or the

PhD and Ed D combined.
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Table XVIT DISTRIBUTION OF DOGTORATES, BY TYPE: OF DEGREES OFFERED
No Ed.D Only | PhD Only |[EdD & PhD | Total
Respondents| Doctorates o N -
Number 98 1 6 3 108
Percent 90.8 0.9 5.6 2.8 100

Number of Doctorates Awarded, by Respondents, 1968-69

As might be surmised, 104 respondents (96 percent) reported

that no doctorates were awarded from their institutions in 1968-69.

Two respondents reported awarding one doctorate each; two reported awarding

“our doctorates each. See Table XVIII.

Table XVITIT. TOTAL NUMBER OF DOCTORATES AWARDED, BY RESPOEDEHTS, 1968-69
1 ___Number of Doctorates Awarded _
Respondents None 1 _2 3 77& E,Df more
Number 10 2 ol 0] 21 0
Percent 96.3 | 1.9 0] oOfll.9} O

Types_of Doctorates Awarded, By Respondents, 1968-69

Doctorates awarded by the institutions in this study

follow the general pattern known well to home economists=few are annually

awarded.

Only 8 percent of the responding institutions offered some

type of doctorate; the ratio of those offering Fd'D degrees over PhD

degrees was slightly more than 2:1.

Table XIX NUMBER AND TYPES OF DOGTORATES AWARDED, 1968-69

__Types of Doctorates

“Respondents | Ed.D PhD |  None | Total
Number - | 7 3 98 |- 1080 B
Percent 6.5 | 2.8 90.7 100.0 -
L?
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PRESENTATION AND ANALYSIS OF FINDINGS

Iypes and Number of Home Economics Gourses Taught

Data for this section were not available for ten institutions; all
percentages cité&; therefore, are for 98 institutions.

As would be expected, F & N, C & T, GD & FR, H. Mgt & Family Econ
were offered by 27 percent of the institutions.

Subjects offered less frequenfly were Home Economics Education (22.2
percent), Institution Adminstration (27.8 percent) and Family Health (50.9
percent) . |

An analysis o£ interesting facts about the number of different courses
offered Fall 1968-69 within the various subject matter'aréas would include
fhe following:

Foods and Nutrition ,
61 (L2% offered from 5-B courses
(194 offered from 9-12 courses

B9 offered more than 16 courses
No school offered less than 3 courses

(hB% offered 5-12 courses
31% offered L4 or less courses
5% offered more than 16 courses

Child Development and Family Relations
57 (25% offered 2 or less courses
(32% offered 3-5 courses
25% offered 5-12 courses
2% offered 16 or more courses

" Housing and Equipment
73 (35% offered 1 course
(38% offered 2 courses
7% offered 3-l courses
1% offered 9-12 courses
None offered more than 12 courses

29
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i Home Management and Family Economics
L2 ( 7% offered 1 course -
(35% offered 2 courses
30% offered 3-l courses
L% offered 9-12 courses
None offered more than 12 courses

Home FEconomics Education
3l (21% offered 1 course
(132 offered 2 courses
20% offered 3-L courses
10% offered 5-8 courses
1% offered 9-12; 13-16; more than 16 respectively

Basic Design
53 (2B% offered 1 course
(25% offered 2 courses
184 offered 3-4 courses
2% offered more than 16 courses

>From‘these figures it can be seen that the largest number of courses
were offeved in the areas of F & N and G & T. This would tend to sub-
stantiate thé>often repeated fact that while leaders in home economics
‘afé advocating more expertise in Gonsumer Economics, Child Development
and Family Liﬁing and Home Management, undergraduate programs are helping
students to feel more compétent in ¥Cooking and Sewing".

See Table II.in Appendix A for more information of the types and
number of home economics courses taught in Fall 1968-69.

Certain courses are appearing in the home economics offerings in
college catalogs but are not yet offered by a majority of institutions

in this study. A 1list of these subjects follows, in ranked order:

Subject Percent Offering Subject,
1966-69
Field Experience s s« « s« s s s s s o = 22.2
Special Problems o = « s o s s o « o o 2847
Independent Study o « o o 0 0 o« o o s 29.6
: Demonstration Techniques « » o « s = o 31.5
Seminar o« o s s s s s 5 & s s 8 8 o = 33.3
Orientation to Home Economics o« « o 38,0

LR
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Number of Home Economics Undergraduate VGoilrrses Listed

The largest frequency of institutions fell in the 20-29 ™undergraduate
courses listed! category while the average number of courses listed by the
institutions in this study was 37. A rather significant number of institutions
(20,5 percent) listed 50 or more undergraduate courses with two institutions (2

percent) reporting in their catalogs 100 or more home economics courses.

Table XX NUMBER OF HOME ECONOMICS UNDERGRADUATE COURSES LISTED IN CATALOG _
ITtem - ' ___ Number Percent

Not recorded or listed 0 0 ]

lL.ess than 10 - N . 1 0.9 _

10-19 ] . I 1l 13.0 7,<

20-29 _ - L0 37-0

30-39 . 20 18.5

0-19 - 11 ~10.2

5069 _ _ I 10 _ 9.3

(0-99 _ _ 10 1 9.3

Dver 100 - 2__ 1.9

[fotal — __ 108 1001

The size of faculty in relation to the number of undergraduate courses
listed presented an interesting pattern. The great majority of insitutions
with faculties of from 1-6 persons offered 29 or less home economics courses;
faculties of from 7-12 persons most frequently offered from 30-L9 courses;
the great majority of faculties of 21 or more persons offered 50 or more under-
graduate home economics courses. oee Table III in Appendix A.

Facts about Various Home Economics Majors

Before making an analysis of the seﬁester hour requirements of home
economics courses in the various home economics majors, the author will
éhow the frequency of the offering of the various majors themselves. It
has been arbitrarily decidsd that analysis of the home economics semester hour
requirements in the various majors will be given for only those majors cffefed

by 20 percent or more of the institutions in this study.

O
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Table XXI _ FREQUENCY OF DISTRIBUTION OF VARIOUS HOME EGONOMICS MAJORS

i Home Economics Percent of Institutions offering
‘Majors ~ this Major, Fall 1968-69

Home Economics Edication - }  97.2
General Home Economics 61.1
Foods and Nutrition B 35.2
Dietetics I - 280.7 }
Institution Administration = 27.8 -
Fashion Merchandising Il R __25.0 -
Clothing and Textiles 22,2
Child Development o ] B - ~ 1Lh.8
Interior Design - I - 1.8 B
Child Development and Family Relations _ N 2.0 - B
Housing and Equipment _ N 7
Dress Design 6.5 _
Family Economics and Home Management 6.5 o
Home Economics Journalism _ - 5.6 I

From the above table it can be seen that the only two home economics
majors offered by 50 percent or more of the institutions in this study
were Home Economics Education and General Home Economics. A Foods and
Nutrition major was offered more than twice as often as a Child De-
velopment major and one-third more. often than a Clothing and Textiles
majors.

These facts are interesting wiien compared with trends in specializa-
tion within home economics as measured by percentage of bacealaureate
degrees awarded in the various home economics majors.

At the end of the sixties, 1968-69, home
economics education continued as the area
of specialization at the undergraduate level
with the largest percentage of majors. Forty-
five percent of all undergraduate degrees
granted by units of home economics were in
home economics education. The four major.
areas of study at the undergraduate level with
the next largest number of graduates in de-
creasing order were general home economics (1L
percent); textiles, clothing, and merchandising
- (12 percent); child development and family re-
lationships (11 percent); and foods, nutrition
and dietetic (7 percent).
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In 1968-69 the largest percent of master's degrees
granted was in home economics education, with 38 per-
cent; at the doctoral level the.largest percentage of
degrees, 22 percent, was granted in child developmént
and family relationships.”-
It can be said, therefore, that there is not a direct correlation between
the availability of the various home economics majors and the number of

graduates produced in the various majors at any degree level.

Home Economics Semester Hours Required in Various Majors

Home Economics Education Major

Three institutions in this study did not offer this major. Of those
who did, the largest number 30 (28 percent) reguired from L1-47 semester
hours of home economics courses; about 25 percent required L8-55 semester
hours and another nearly 20 percent required from 3L4-L0 semester hours of
home economics courses.

Three institutions required from 17-25 semester hours while 3 schools

é required 71 or more semester hours of home economics courses; the average
number of semester hours of home economics courses required of home economics

education majors was L2.7.

Table XXIT _ NUMBER OF. HOME ECONOMICS HOURS IN. THIS MAJOR (H.E. EDUCATION)
: - Number Percent
1 Not offered this major 3 2.8
3 16 or less urs.
P 17-25 hrs. 3 2.8
3 26-33 hrs. 11 10.2
‘ 3L4-40 hrs. 21 19.4
U1-47 hrs. 30 27.8
L8-55 hrs. , 26 2.1
56-70 hrs. 11 10,2
71 or more hours : 3 2.8
Table IV in Appendix A shows the distribution of the semester hour require-
ment of home economics courses in the home economics education major. A summary

of averages and the total range within each required subject matter area studied
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follows:

Table XXIT

EDUCATION MAJORS

ANALYSLS OF SEMESTER HOURS REQUIRED IN HOME ECONOMICS

o Average Number of Hrs. Total Range
Home Economics Required in H. Ec. Educ. of Semester
Subject Majors®™ _Hrs. Required
Foods - j 12.6 Sem Hrs. } 0-13
Nutrition B j } 5,6 B j 0-13
_Clothing _ _ 5.9 _ ___0-13
- Textiles - Il 3.0 0-6
Child Development __h.2 - 0-10
Family Relations i 3.9 _ ~ 0-13
Dress Design B 1.8 _ 06
Interior Design - - 2.7 0-6 -
Housing 1 2.5 0-6
Equipment - 2.4 - o4
 Basic Design - 3.4 - 0-13
Family Economics - 3.2 I . 0-6 -
Home Management o ] . B 0-10
_H.E. BEdn. & Stu. Teaching 7.3 . O-over 16
H.E. FElectives j 6.9 O-over 16
Health and Home Nursing - 1.9 - 0=l
Seminar in H. R. B 1.9 - 0-6
Other 2.0 0-6

General Home Fconomics Major

A total of L2 institutions

a general home economics major.

(39 percent) in this study do not offer

Of those institutions which do, the

largest number 18 (17 percent) require from 26-33 semester hours of

home economics courses.

hours while 8 institutions require less than 25.

ment of home economics courses in this major is 38.6 semester hours.

Table VI in Appendix A.

Di

etetics Major

The average

Fifteen institutions require U8 or more semester

require-

See

Slightly more than 70, percent of the institutions of this study

do no offer a dietetics major.

The great majority of those who offer

a dietetics major require from l;1 to 55 semester hours of home economics

#This average was computed using only those schools which required

the subject in their curricula.

sE



courses. See Table VI in Appendix A.

Institution Adgiﬁi%tratioq

Only 30 institutions in this study (28 percent) offer an institution
administration major. The home economics course requirements in this major
are more evenly distributed throughout the various semester hour categories
than in most other majors. Four institutions require 17-25 and 26-33 semester
hours respectively; 8 institutic.is require 34-LO and L1-47 semester hours
respectively; 6 institutions require more than L8 semester hours éf home
economics courses. The average home economics courses required in this

major is 39 semester hours. See Table VI in Appendix A.

Foods and Nutrition Major

This major is offered by 35 percent of the institutions in this study.
Almost equal percentages require 26-33 semester hours, 34-LO semester hours
and 41-L7 semester hours of home economics ccurses of a food and matrition
major. Three institutions require less than 25 semester hours while 3
schools require 56-70 semester hours, The average number of home economics
courses required for this major was 39.2 semester hours. See Table VI
in Appendix A.

Table V in Appendix A shows the distribution of the semester hours

requirements of home economics courses in the Food and Nutrition Major.

economics subject matter area studied follows:

Table XXTTI ANALYSIS OF SEMESTER HOURS REQUIRED IN FOODS AND NUTRITION MAJOR

Average Number of Sem. [ Total Range of
Home Economics Hrs.%* Required in Foods | Sem. Hrs. Required,
Subject ] and Nutrition Major B
Fcods _ ' 9.2 , ] __0-16
Nutrition , - e .1 ] 1 0-16 and over
Clething - ' - 3.1 - 0-0 B

*This average was computed using only those schools which required the
subject in their curricula.

IToxt Provided by ERI
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Table XXIII (Cont.)

Home Economics 1 Average Number of Total Range of
Subject Sem. Hrs.. HRequired Sem. Hrs. Required
in Foods & Nutrition
B Major o

~ Textiles -~ 2.7 _ 0-I;

" Child Development - 3.5 - 0-6
Family Relations 3.1 0-5
Tnstitution Administration 6. Q-over 16

| _Housing & Equipment 1 2.0 0-6
Basic Design & Interior Design 2.0 R
Family Eccnomics 3.2 0-6
Home Management - b D=0
Other O 1.7 B 0--6

Fashion Merchandising

Exactly one-fourth of the institutions in this study offer a Fashion
Merchandising Major. Home Economics courses reguired in this major vary
greatly with almos* equal numbers of institutions ~:guiring 26-33 semester
hours, 3L4-L40 semester hours, L1-L7.semester hours, and 148-55 semester hours
respectively. Only 2 institutions required more than 70 semester hours
or less than 17 semester hours.

See Table VI in Appendix A for a complete analysis of the dis-
tribution of home economics semester hour requir=ments in the various
home economins majors.

Clothing and Textiles Major

Of the 2l institutions offering a Clothing and Textiles Major,
7 require 26-33 z~d 41-L7 semester hours of home economics courses
respectively and 5 require 3)-40 semester hours. Three institutions
require 56-70 semester hours and one institution requires 17-25.
Althnough the range required is from 17-70, the:average number of
semester hours of home economics courses required of the Clothing
and Textiles Major is LO.

Table VI in Appendix A shows the distributicn of the semester



06~
hour requirements of home economics courses in the Ciothing and Textiles
Major. A summary of the averages and the total range required within
each home economics subject matter area studied follows:

Table XXTV ANALYSIS OF SEMESTER HOURS REQUIRED IN CLOTHING & TEXTILES MAJOR

Average NumbLar of
Home Economics Hrs. Required in Total Range
Subject o ) Clo. & Tex. Major of Sem. Hrs. Req.
“Foods o ’L - 3.3 " R I
“Mntrition " , 2. - oL ]
Clothing , - 9.7 ' - __O-over 16
Textiles - 6.9 i ~0-13 -
| Child Development & Family Relations | 5.5 ~ 0-13
Dress Design _ 3.3 0-8
Interior Design o 3.2 . o8
Housing & Eq_;pment B - 2.5 B 0-6 ]
Basic Design 3.1 i 0=l over 16
Famlly ECOnomics ) - 3.5 - 0-6
Home Management - 1 3.9 ] ~ 0-B
H. E. Electives J o B, ] O-over 16
Health = j 1.9 ) 0=}
Fashion Merchandising B o ] ] ]
‘her B R 1.6 ) - O-1 -

Number of Different Majors, By Type of Institution

From the table below it can be seen that significantly more state and
denominational institutions offered two or less majors than other types of
institutions. Nearly 90 percent or more of denominational, private and
municipal institutions offered L or less majors. A very substantial per-
centage (L9.9 percent) of land-grant institutions offered more than 9 Zifferent
majors.

Although a significant number of state institutions (36.8 percent) offered
two or less majors, slightly more than one-third offered 5 or more different

majors. This compares with 57 percent of land-grant institutions in that

category. It can be said, therefore, that the great majority of institutions

offering a large number of different majors are state and land-grant institutions.
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Table XXV _NUMBER OF DIFFERENT TYPES OF MAJORS, BY TYPE OF INSTITUTIONS

Number of Differ

ant Majors

2 or less 3or L 5 to 8 More tnan 9
Institutions | o , . _
7 % # 3 |# % | & %
State 21 35.8 16 28 1 29.8 |3 5.3
Land-grant 2 1h.3 L 28,51 1 7.117 L9.9
Denominational 8 L7.1 7 W2 |1 5.9 |1 5.9
Private 5 27.8 |11 61.1 |1 5.6 |1 5.6
Municipal 0 | 0 2 100.0 0 0 |0 0

Number,@f”iypgsrgfngme Economics Majors Offered, By Size of Faculty

It would seem from Table XXVI below that more than 95 percent of

the institutions with faculties in the ranges of 1-3 and L-6 persons

offer four or less different {ypes of majors.

The fact that two-thirds of

the institutions with the smallest faculties (1-3 persons) offered two

or less majors is not surprising; the fact that one-third of this group .

offered from S—S,majors is, perhaps, quite surprising.

When fasulty size was composed of from 7 to 20 persons, the great

majority of institutions inthese categorics offered from 3 to 8 different

majors. Until the size of faculty reached 21 or more persons; there were

not significant numbers cof institutions which offered 9 or more majors.

With the exception of the large faculties (21 or more persons) one-

half or more institutions in all categories of faculty size offered L or

less majors.

5
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DISTRIBUTION .OF NUMBER OF TYPES OF HOME ECONOMICS MAJORS OFFERED,

Table XXVI
BY SIZE OF HOME ECONOMICS FACULTY -
]  Number of Types of Wajors Offersd
Size of ' )
Staff [ 1-2 3-L . E-8 . 9-12 | More than 12
1-3 # 18 8 1 0 0
% _66.6 29.6 | 3.7 0.0 0.0
L-6 # 11 N 1 0 0
__ & h2.3 53.9 | 3.8 0.0 0.0 3
7-12 # 3 1 9 . O- 0
3 13.0 _L7.8 39.1 0.0 0.0
13-20 # 2 7 6 2 0
9 11.8 b1.1 35.3 1.7 ___ 0.0
21-np # 1 0 3 6 L
MOI‘E - % - 777-’717 Ogo . 21 LL,- . _ hgla B B 28-77

Distribution of Total Semester Hours Required for Graduatlon of Home Ecanomlcs

Majors, Fall 1968 50

The Ggﬁeral,EducatignWRequigeggﬁts;af Home Economics Majors

. An analysis of the distribution of genera; education courses reqﬁired of

all home gconomics magors has been made from Table VII in Appendlx A and is

.summarlzed as. followsa

Table XXVII SUMMARY OF GENERAL EDUGATION REQUIRFMENTS FOR ALL HOME EGQNOMICS
MAJORS FALL 1958—59 .

Average Semester

7Rangé for

Semester Hours

39,

‘Subjects 77 Hours Required __Required
Communication Skills
_English; Speech 13.5 0-29
Social Studies o - - ' -
History, Econ., Geography,
Pol ir VSGiQ; 7P337’Ch- 5 )ch éir . 1L|. nu _ _ _ _ LI_EQO _
Natural Science
Biological and Physical 13.3 ___h-29




Table XXVII  (Cont.) - 7 _ _ -

N Range for
Subjects - Average Semester Semester Hours
- _ _____ Hours Required_ Required _

Humanities
Art, Music, Phil. , 7
Th. Arts, For, Lang. | 7 12,1 | 0-30 or more
Physical Education &
Health - 4 59 | _0-15 o
‘Mathematics 5.9 o-11

Although the range of semester hours reguired of home economics
majo?é in general education courses was quite wide, there was a close
‘Similarity.in averages required in the various subject matter disciplines.
This latter fact might be considered surprising in view of the diversity
of types and sigeé of institutions and their home economics programs
included in this study.

When the general education requirementsi@f the home economics
majors degree programs were assessed in relation to the total hours
required for graduation, the following facts seemed pertinent,

The largest number of institutions 31 (28.7 percent) require

from 36-L0 percent of the total hours required for graduation in

general education courses. About equal mumbers of institutions require

31-35 percent and L1-L5 percent respectively. The average number of
Semester hours of general education requirements was 4O.l percsnt of
the total hours required for graduation. See Table XXVIII below for

complete iﬁformation.
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Table XXVIII DISTRIBUTION OF GENERAL EDUCATION REQUIREMENTS OF HOME
ECONOMICS MAJORS IN RELATION TO TOTAIL HOURS REQUIRED
FOR GRADUATION, FALL 1968-69

~ Item . Number of Institutions ] Percent
No requirement 5 L.6 7

30% or less . ] 12 7 ] 1.7
EAE S B 1 S 2% W
36-1,0% o 31 N 28,
u1-L5% . 7 - ___15.
L6-50% , , _16 _
51-55% ' ,

56-60% _
61-70% o
71% or more of total hours| ) i}
Total = Il T 108 99,9

An analysis was made of the semester hours required in each individual
subject included as a part of the general education requiremerts of home
economics majors. The facts are summarized in Table XXIX below.

Table XXIX  SUMMARY OF SEMESTER HOURS OF GENERAL EDUCATION REQUIRED
IN THE HOME ECONOMICS MAJOR, FALL 1968-69

Average Semester Hrs. Range of S. H.
Required of All H. E. Required of H. E.
Subject Ma jors . Ma jors
' 0-L

0-8

o-L

0-12
T0-10
__0-15 or more

Anthropology
Art
Bacteriology
Bible
Biology
Chemistry

v

|
|
|

|
MWﬁﬂwnuauﬁuJ

‘ ":J'l

Wi |
chf |
Fax
o
fali
W

Drama ) ~ Les 02
Economics _ 7 - . 0-6

Oiﬂﬁupf.mofe"
0-10 ,
_0-15 or more

English -
English/Lit.
Foreign Language

i ra = rojue m‘;;ﬂ:‘{‘-\]‘ ]

v e

i o oo~ of | roj o @
|

| Government T 0-6

Hea.lth I o7 . Less than 3-12
History . — 1 “0-L '
| Music . B - 0L,
Philosophy Il B - ] ' 0-15 or more
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Table XXIX (Cont.) ,_ i

T . Average Semester Hrs. Range =~ S.H.
Subject Required of All H.E, Required of H.E.
- 1 Majors e _Majors
Physical . Education 3.1 0-8
Physical Science 3.7 0-6
~Physics ' 3.4 0-6
Physiology - 3.k __0-15 or more
“Political Science 3.3 0-8
Paychology 3.7 0-10 -
- Sociology 3.8 0-15 or more
Theology B ] 8.l j j 0-15 or more
_Zoology - N 3.6 ' 06 .

Since the value of this information would come primarily from being
able to compare a specific home economics program with these figures,

the author feels it unnecessary to make further comment. For complete

majors in gensral education, see Table VIII in Appendix A.

The Professional Education Requirements of Home Economics Majors

The distribution of professional education requirements in
relation to tﬁe total hours required for graduation for home economics
majors was studiédﬂ Courses listed under this category were those
designed especially for the professional preparation of the major,
i.e., education courses, accounting for the dietetics major, personnel
management for the Institution Management Major, Developmental Psy-—
chology for the Child Development Major, and so forth.

From Table XXX below it can be reen that the range of hours re-
quired varied from zero semester hours to about one-third of the total

hours required for graduation. The largest number of institutions

in this study (21.3 percent) required from 13-16 percent professional

education requirements. The average requirement of courses in this

category was 13.2 percent of total hours required for graduation.
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Table XXX

DISTRIBUTION OF PROFESSIONAL EDUCATION REQUIREMENTS OF HOME

ECONOMICS MAJORS IN RELATION TO TOTAL HOURS REQUIRED

FOR GRADUATION, FALL 19656-69

B - ~ Number Percent
No requirement - ) 13 2.0
Less then 5% of total hours required & Tl
_5-0% - I 17 15.9
9-12% _ 19 17 .6
' 13=16% ] S o 23 21.3
17-20% } T 16 1.8
21-24% ' ', 6 5.6
25-26% " . b 3.7
29 or more % of total hours - j 2 1.9
Total = 108 100.2

Home Economics Requirements in Relation to Total Hours Required for

Graduation

Home economics course requirements varied more than 40O percent; one

institution required from 11-15 percent of the'total hours required for

graduation while 5 institutions required L6-50 or mere percent.

The largest

number of institutions (25.9 percent) required from 26-30 percent of the

total hours for graduation in home economics while the average requirement

for all institutions was 3L.6 percent of the total hours required for

graduation. See Table XXXI below.

Table XXXT

DISTRIBUTION OF HOME ECONOMICS REQUIREMENTS OF HOME ECONOMICS

MAJORS IN RELATION TO TOTAL HOURS REQUIRED FOR GRADUATION,

FALIL 1968-69

| fotal .

Them o Number ~ Percent
No requirement of this - - 0 0.0
" 10% or less of total nours } 0 0.0
11-15% } - - 1 - 0.9
16-20% B Il - 7 - 6.5
21-26% _ _ _ 15 13.9
| 26-30% - 26 25,9
,31—3?% - o 27 25.0
36-L0%F I 1 13.0
rﬁﬁ;QE%m’ ) - - 17 10.2
L6-50% of total hours (or more) 5 L.6
S 100 100.0
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Eiectives in the Home Economics Majors

In studying the catalogs, nearly 10 percent of the institutions
in this study made no mention of electives in their home economics
program listings. Of those who revealed elective credit, the number
of semester hours ranged from 1-3 percent to over 2L percent of the
total hours reguired for graduation. About one-third of the insti-
tutions 3L (31.L percent) offered from 7-12 percent elective credit.
The average percent of total hours reguired for graduation of elective
credit in the curricula studied was 10.99 percent of total hours re-
quired for graduation. See Table XXXII below.

Table XXXTII DISTRIBUTION OF ELECTIVES OF HOME ECONOMICS MAJORS IN

1968-69
Number @ |  Percent -

No mention - ] 10 oy 9.3 -
7-3% of total hours . 11 B 10.2
L-6% I A R 15.7 _
~10-12% . ] ] 15 ] 13.9 B
TS“ 1 5% , - -~ ? I 8 s 3
16-10% 7| 70,2
19-21% 11 - 10.2
22-2L% ] 2 , o 1.9
Over 2L% of total hours e 7,4, 1.6
Total 107 ~100.0

The fact that slightly more than 50 percent of the institutions in
this study pgrmittéd less than 10 percent of their total hours required
for graduation to consist of electives would suggest that a majority of
home economics programs are very tightly (too, tightly perhaps) pre-
seribed. This might mean students would have less than one course per

'year of "free elective' choice in their l-year undergraduate program.
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. It is . interssting to compare the minimum academic requirements proposed by the

1963-6l, AHEA Accreditation Comuittee as published in the Journal of Home Economics 'O

with the data collected in this study. Although the present Criteria and Guide-

work, the 196l report represents the latest published opinion of home economics
leaders (available to the author) on that subject.

It was suggested that a minimum of 28 percent of the total credits required
for graduation be divided equally among: (1) humanities, (2) social studiés,
and (3) natural science.!! From Table XXVII pP-29 it can be seen that the "average

semester hours required!" in these disciplines was well to the right of that figure.

From Table VIT in Appendix A, it can be seen that very few institutions required
fewer semester hours in these subjects than the Committee was suggesting. Con-
comltantly, it is obvious that the great majority of institutions (85 percent)
in this study had requirements well above the minimum set by our 196l AHEA
Accreditation Committes.

It was also suggested that 20 percent of the total credits required for
graduation would be in home economics courses. As can be seen from Table XXXI
p. 32, not more than 7 percent of the institutions in this study would have
failed to meet that stendard. Contrariwise, 93 percent of the institutions
would have more than met this criteria.

The Accreditation Committee, recommended that 22 percent of the total credits
required for graduation should be in professional course work. This was defined
as, "those courses specifically designed for professional preparation, speciali-
zation in one of the subject matter areas, or additional work in the root dis-

ciplines which conurisvie to the specialization.™ 12

W=
U1
e



-35-

From Table XXX on p.32 1t can be seen that 6 institutions (5.6 perceat)
in this study met that requirement exactly with another 6 percent exceeding
the requirement. Therefore, 96 institutions (39 percent) required 20 percent
or less of the total hours for graduation in professional education courses.
From this it seems feasible to suggest that a great number of home economic
units re-examine their present professional education requirements. We need
to make sure that our programs are providing adequate training for entry-
level work in the various career areas for which we purport to train pro-
fessional workers.

Elective credit in the AHEA Accreditation Committeds recommended mini-
mum academic requirements list totalled .30 percent of the total curriculum
requirements. As can be seen from Table XXXII on p.33, actual practice
among the institutions in this study is quite out-of-iine +to the left to
this proposal; most institutions permit less than 10 percent of the total
hours required for graduation to be elective credit.

It is the opinion of the author that present day students should be
given (yes, are demanding) more flexibility in the choice of their college
courses than this study would suggest that most home economics programs
are allowing. It would seem feasible to the author, basad on research
in the theories of learning and on established principles of behavioral
psychology, that tightly prescribed home econ@mics_prngrams could be
effectively "loosened up”" by two major methods. In the first place, the
student could be given the option of selecting courses from within a widely
based grouping of courses in the root disciplines. An example bo illustrate
this is taken from the humanities requirement for all professional degrees
swarded by Eastern Illinois University as follows:13 "Humanities - 16-20

quarter hours." Option I: twelve quarter hours in foreign language,
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Option IT: A total of 16 quarter hours in more than one of these subjects: art,
dance, literature, music, philosophy, speech, theatre arts." This kind of choice
enables students to select courses which meet their interests, goals, and abilities
within a loosely prescribed framework of general education courses. This same
principle could apply, in many cases, to natural science and social science
requirements.

A second way to pravide more flexibility in course selection for individual
students is to permit selection of home economics courses from a grouping of
"restricted electives”. This gives students the feeling of having their indivi-
dual needs more nearly met while it concomitantly permits home economic educators

to have control of the wvarious programs offered.

Total Semester Hours Required of Home Economics Majors for Graduation, Fall,
1968-69, - ' - o

In computing the total hours required for graduation, an average from
among all of the several types of home economics majors offered within a given
institution was computed and used tc compile Table XXXIII below.

Table ¥XXITII TOTAL SEMESTER HOURS REQUIRED OF HOME ECONOMICS MAJORS

FOR GRADUATION, FALL 968-69., .

~ Ttem Number : Per Cent N
Less than 120 sem. hrs. , - j o '
120-122 sh, - . ) 13 - . 12.0 ]
123-12L sh. ' - I ] 13.0
125--126 sh, j ] - 6 e 5.6
127-128 sh. o I} . 29 ek,
129-130 sh. l 19 - 17 .6 -
131-132 sh. o . 13 12.0 -
133-134 sh. _ - 7 o 6.5
Over 135 sh. or 135 sh. T 6.5

These data show that there is a 12.2 percent difference between the lowest

and highest semester hour requirement for graduation in home economics programs.

4!? _?:
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The largest number of institutions 29 (26.9 percent) require 127-28

semester hours for graduation; 75 percen® of all institutions require 130

semester hours or less while 25 percent require 131 or more semester hours.

was 127.8.

General Education Reguirements by Type of Institutions, Fall Jgéajég

When the general education requirements were analyzed by the type of
institution, the following facts emerged: (Sec Table IX in Appendix A)

Distribution of Institutions Requiring LO Percent or more of Curriculum

in General Education.

More than 80 percent of both denominational and private institutions
(82 and 8l respectively) required more than LO percent of their total
hours required for graduation in general education courses.

61.l percent of state universities required LO percent or more of
their total hours for graduatic. in general education courses.

50 percent of land-grant institutions followed the pattern described
in 1 and 2 above.

Most Common Percentage Distribution of General Education Requirements,
by Type of Institution.

20 (35.71 percent) of state institutions required from L1-45 percent

cenrt of their total hours in general education courses.
5 (28 percent) of private institutions required L6-50 percent and 51-55
percent respectively of their total hours in general education courses.

1 (50 percent) municipal institution required 36-10 percent and one

t;é;*§3;
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(50 percent) required L1-U45 percent of their total hours in weneral

education courses.

Professional BEducation Requirements, by Iype of Institution, Fall 1968-69.

When the professional education requirements were analyzed by the type of
institution, it can be seen that: (See Table X in Appendi-: A)

Distribution of Institutions Requiring 21 percenl or more of Curriculum in
Professional Educatlon Gourses.-

7 (12 percent) of state institutions did this.

2 (14 percenb)rcf landgrant institutions did this.

2 (12 percent) of denominational institutions did this.

1 (6 percent) of private schools did this.

Neither of the two municipal institutions in this stﬁdy did this.

Therefore, only small percentages of institutions from any category met the

minimum standards for professional education courses as recommended by the AHEA
Accreditation Committee of 1963-6l, (The reader is reminded that these standard:
were not adopted in the present standards for AHEA acereditation.) It is recom-
mended by the author, haﬁever, that home economics faculties fe=examine their
professional education requirements tc insure that home economics majors are not
being short-changed in their pre-professional Preparation for entrance into their
chosen fields.

Most common percentage dlstrlbuthn of professional education requlrements,
bv type Df 1nst1tut1nn.

15 (26 percent) of state imstitutions require 13-16 percent.
L (29 percent) of land-grant institutions require less ‘than 5 percent.
L -(2L percent) of denominational schools require 9-12 percent and 17-20

percent respectively.
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Iy (22 percent) of private schools require 5-8 percent.
One municipal school r%quil 1 9-12 percent; the other one required
13-16 percent.
There was not a common pattern of professional education requirements
discernible from these figures when analyzed by the type of institution.
As stated earlier, however; the largest mumber of all institutions included
in this study required 13-16 percent of the total hours required for gradu-~
ation in professional education courses.

Home Economics Requirements by Type of Institution, Fall 1968-69,

Distribution of Institutions Requiring 21 Percent or More of Curriculum

in Home Economics Courses. (See Tablie XI in Appendix A.)

95 percent of all state institutions did this.

86 percent of all land-grant institutions did this.

9, percent of all denominational institutions did this.
89 percent of a.l private institutions did this.

100 perceut of all municipal institutions did this.

The great majority of institutions in &11 categories would have met. the
minimum standards as recommended by the 1963-€L AHEA Accreditation Committee.
Those institutions requiring L1 percent or more of home economics courses
were as follows:

State - 21 percent
Land-grant - 7 percent
Denominational - O percent
Private - 11 percent
Municipal - 50 percent

Most Common Percentage Distribution of Home Economics Gourses Requlrud,
by Type of Institution.

15 (26 percent) of state institutions required 26-30 percent.
15 (26 percent) cf state institutions required 31-35 percent.
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6 (43 percent) of land grant institutions required 31-35 pergent

8 (L7 percent) of denominational institutions required 26-30 percent.

5 (28 percent) .of private institutions required 21-25 percent.

Both municipal institutions (100 percent) required above 31 percent.

Fifteen percent of all institutions in this study required 41 percent or

more of their total hours for graduation in home economics courses; approximately
three=foﬁrths of these were state institutions.

Electives Required by the Type of Institution, Fall 1968-69.

Distribution of institutions requiring 19 percent or more of curriculum in
elective credit. (See Table XI1 in Appendix 4) )

5 (9 percent) of state institutions did this.

6 (L3 percent) of land-grant institutions did this.

2 (12 percent) of denominational institutions did this.

5 (28 percent) of private institutions did this.

Neither mmnicipal i.stitution did this,

A much larger percentage of land-grant than other institutions permit 19

percent or more of elective credits in the home economics curricula. All insti-
tutions, including land-grant, failed to meet the 30 percent minimum of elective

credit recommended by the 1963-6l AHEA Accreditation Committee. Faculties should

of students.

Total Semester Hours Required for Graduation, by Type of Institution, Fall 1968-69.

The largest number of institutions (26.9 percent) required from 127-
128 sem. hrs. while the second largest number (17.6 percent) required
from 129-130 sem.hrs. for graduation.

The largest number of state institutions (23 percent) required from

i
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127128 sem. hrs. while another 21 percent required 129-130 sem. hrs.
Nearly one-third of the state institutions required less than 127 sem.
hrs. for graduation while nearly one-fourth required more than 130.
L3 percent of land-grant institutions required fewer than 127-128 sem.
hrs. while 21 percent required more than 130 sem hrs.
2, percent @f denominational institutions required fewer than 127-128

sem. hrs. while 29 percent required more than 130 sem. hrs.

hrs. while 28 percent required more than 130 sem. hrs.
One municipal institution required 12342l sem. hrs.: the other mini-
cipal institution required 127-128 sem. hrs.

From this itican be seen that mores land-grant than other institutions
required fewer than 127 semester hours for.graduatign than any other type,
while a larger percentage of denominational than other institutions required
more than 130 semester hours for graduation.

See Table XIIT in Appendix A for complete data.

Home Economics Core Requirements

Incidence of Core Requirements

Nearly two-thirds of the respondents (63.0 percent) required certain
specific home economics courses of all majors. Forty institutions, reéfesenta
ing 37 percent of all respondents, did not require a core. .See Table XXXIV below.

Table XXXIV.  DISTRIBUTION OF RESPONDENTS OFFERING A HOME ECONOMICS CORE

Respondents Offering a Home Economics Core Number | Percentage
Yes, they do - 27 [ 25.0
No, they don't ] - I 37.0 -
In effect, yes - list hours required or S

all home economics majors 11 38,0
Totals S . | 108 ~100.0
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Characteristics of Home Economics Core Requirements of All Majors

Semester Hour Requirements

Slightly less than half (Ll percent) of the respondents report that there
are no core requirements in their home economics programs. Of those requiring a
core of all home economics majors, the largest nnmb;r of insgtituti.ns (15 percent)
required 21-25 semester hours; the rénge of hours required was from less than

70 to more than L0 semester hours. See Table XXXV below.

Table XXXV RESPONDENTS' SEMESTER HOUR REQUIREMENTS IN THE CORE REQUIRED OF
ATL, MAJORS AT INSTITUTION '

- — ___Semester Hour Requirements in the Core
Less More
Item None Than 11-15 16-20 21-25| 26-30| 31-35 | 36-40| Than| Totals
10 _ _ bo |
Numbexy  LL 10 9 10 16 6 7 | 5 _ 1 | 108 _
percent] 10.7| 9.3 8.3 | 9.3 | w.8| 5.6 1 6.5 | 1.6 0.9 | 100.0

Home Economics Core, by Type of -Institution

A home =conomics core was required by a much larger percentage of state,

denominational, and municipal institutions than by private or land-grant (68,
71, and 100 percent versus LL and 50 percent respectively). One-half of all

land-grant and Ll percent of private institutions required a core. See Table

£XXVI below.
Table XXXVI. HOME ECONOMICS CORE, BY TYPE OF INSTITUTION
T T T Wee of Tmstitwtion —
Item | State Land-grant Denominational Private Municipal
% # % _# g ¥ % # 4
Yes |39]68.Lf 7] 50 12 70.6 8l WL | 2| 100 .
No 18 31.6 7] 50 5 29.l | 10| 55.6 ol 2




L3

Number of Hours in the Home Fconomics Core, by Type of Institution

With the exception of municipal ins?itutiOﬂsg there was a remarkable
similarity in aygraggrnumber of Sémeste£ hours regquired in the core of home
economics courses by type of institution - the range varied only L sem. hrs.

A second similarity was that approximately 50 percent of the institutions
in each category, except municipal, required 20 or less semester hours and
50 percent réquired 21 or more semester hours ‘n the home economics core.

See Table XXXVII below.
Table XXXVII  NUMBER OF HOURS IN HOME ECONOMICS CORE, BY TYPE OF INSTITUTION

- . Hours Required in the Core ] -
Type of 10 or Less| 20 or Less| 21-30 |31-40 '|Average No. Totals
Institution| # % # % # % 1# % | of Hours o
- ' ) - 37
State 5 113.5 11 129.7 115[L0.5| 6 | 16.2]  20.9 | 100
e } 2 = 2
Land-grant L0 | 0.0 L {57.1 [ 3{h2.9] 0| 0.0] 19.3 100
Lanc-gra , e
Denominational| 2 | 20.0 3 |30.0 1{10.0{ h | 0.0  22.0 [ 100
2Toming , A -
Private 3 137.5 1 112.5 | 3137.5] 1] 12.5] 17.5 100
- - o i 2
Municipal [0 ] 0.0 o] 0.0 lolo.ol 2J100,0 35,0 | 100 _

Subject Matter Distribution of Home Economics Core Course Requirements

About half of all respondents requiring a home economics core require
courses in F&N, C&T, and CD & FR. The maximum hours required by an insti-
tution in these areaz of subject matter was 13 semester hours. With the
exception of courses iﬁ;F&N; the average requirement for core courses was
3-6 semester hours.  Tiis was also true for requirements in Housing, Equip-
ment and Interior Design, Related Arts, and Home Management. The average
for F&N was about 7 semester hours. For a more complete analysis of home

economics subject matter core requirements, see Tabl= XIV in Appendix A.

54‘.;{.9 '
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Home Economics Minors

Information regarding minors offered by the schools in this study was

naire submitted to the home economics administrator.
Slightly more than half of the schools in this study offered no minors
of any type (51.9 percent). Of those offering minors, the great majority offered

only one minor; one school offered as many as 8 minors. See Table below.

Table XXXVIII NUMBER OF MINORS OFFERED

~ Ttem - Number Percent
No ninors offered o 56 ____51.9
1 minor offered - - 1 | 35.0
2 minors offered R 3 _ 2.0
3 minors offered . 1l L j 2.7 N
L minors offered ] - I 1 1 0.9
5 minors offerea - - ] 2 ' 1.9
6 minors offered - - B - '
7 minors offered - Il o o
B minor: offered - -~ 1 0.9
9 minors offered j . 77777 B
Total — — 108 100, T

When administrators were asked if they made an effort to reeruit more
home economics minors, slightly less than half responded that they did do
this. Slightly more than half (5L percént) either did not answer the question or
gave a "no" answer. Some comments of the administrators ragarding this
question showed that the two most commonly held reasons for offering minors
are as follows, in ranked order:

l. Home Economics elective (or a minor) is good for
the general education of women.

2. Students minoring in home .economics often change
to majors; therefore, the minor is a good thing
to have.

Three administrators mentioned the fact that they did not have time to

offer minors in their program.

O
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From Table XXXIX it can be quickly seen that a general home
economics minor is four times as popular as its next competitor--
home economics education. A very small percentage of schools offer
minors in F & N, clothing and textiles, child developemeat, and family
relationships.

Teble XXXIX __ TYPES OF MINORS OFFERED IN THE HOME ECONOMICS UNITS

Type of Minor Offered Not Offered Total

# £ | #_ A %
General Home Ec L2 38.9 [ 66 _61.1 108 100
Foods & Nutrition 5 L.6 | 103 95, 106 100
Clothing & Textiles| 7 ~— 6.5 | 101 ~—  93.5 108 100
Child Development | L 3.7 104 96.3 106 100
Family Relations 5 L.6 103 95, | 7108 100
lome Fc Education 10 9.3 | 98  90.7 | 108 100
Other H.Ec. Minors 3.7 | 104 96,3 108 100 ]

The semester hour requirements of minors included in this study
may be seen in Table XV in Appendix A.

Five schools offer~d minors composed of 12 or less semester hours
while the maximum number of hours required was from 28-32 with only two
schools reporting minors in this category. Nearly half of all schools
offering minors required 19-22 semester hours for the minor.

Size of Home Fconomics Course Fnrollments, Fall 1968-59

students in their iargest, smallest, and average class (both lecture
and laboratory); about 75 percent responded. Data will bz considered

by type of class.

Lecture Classes

Largest Lecture Jlass Bnrcllments

0f those who responded to this item the following facts

-
-
oy b
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seem pertinent: L percent had enrollments in lecture classes with 20 or
fewer students and 6 percent had more than 150 students. The class size
with the greatest frequency when considering all respondents was from 51-70
students. About one-third of all classes ranged from L1 to 100 students
in size.

When largest class size was considered by type of institution, both
land-grant and state schools had a larger number of classes in the 51-70
student range than any other; the range of 41-50 was most popular for
denominational schoels and 31-LO for private institutions. Neither of
the two municipal institutions in the study revealed their class size
figures.

Land-grant and state institutions each had about 20 percent of their
classes in the range of 101l or more students per class.

When comp&red to other disciplines, home economics classes are still
relatively small, Many classes in such subjects as art,; history, music
appreciation, introductéry psychology, and the like, have from 500 to
1000 students per class section.

For further information, see Table XVI in Appendix A.

Average Lecture Class Enrollment

Respondents were asked to give an "average lecture en-
rollment" of students. For all ipstitutions, thegreatest frequency was in
the 16--20 students per class category; the second greatest frequency was
in the 26-30 group. When considered by type of institution, state and
land-grant institutions most frequently reported their average lecture
class to have 26-30 students; denominational and private schools reported

16-20 as their average lecture class enrollment. It would be expected that
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state and land-grant schools would have larger class sections in terms
of enrollment because, in general, they have more home economics majors
to service. See Table XVIT in Appendix A.

Smallest Lecture Class Enrollments See Table XVIII in Appendix A

For all institutions, 19 percent had classes with less than
5 persons; L3 percent had classes ranging from 5-10 persons; 15 percent
reported their smallest lecture class enrollments to be 11-16., No
institution reported their smallest class to be in the range of 17
or more.

Smallest Lecture Enrollment, By Type of Institution

Less than 20 percent of all institutions in this study had classes

percent) schoals had the highest percemiages of classes in this category.

A1l schools reported relatively high percentages (39 to L7 per-
cent) of classes in the range of from 5-10 students. Much smaller
percentages of schools (0-23 percent) reported their smallest lecture
enrollment as being from 11-16 students. See Table below.

able XL SMALLEST LECTURE ENROLIMENTS, BY TYPE OF INSTITUTION

— Smallest Lecture Bnrollments, by Lype of Tnstitution
Schools I} or less | 5-10 | 11-16  [No answer Total '
_# B 1# % |# & |# % #_ %
state 8 ah.1|25 43,9013 22.8J31  19.3 | 57 100.0
Land-grant 2 .3 6 h2.9] 2 1hL.2 N 28.6 | 1k 100.0
Denominationgl L 23.6| 8 h7.0} 0 o |5 29.h 1 17  100.0
__Private 6 33. | 7 39.0| 1 5.6QL 22.2].08 100.2
Municipal o 00| 0 0.0} 0 0,02 1000 2 100.0
Total Groups | 20  18.5 L6 L2.6 16 1h.8126  2h.1 108 100.0 _
LG
98
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Smallest Lecture Class Enrollment, By Type of Administration

About one-fourth of all home economics units in autonomous, natural
science and agriculture units lha& lecture classes ranging from O-L persons.

With the exception of natural science, all administrative units reported
clagsses ranging from 5 to 10 students as their smallest lecture class.

Small percentages of autonomous, applied arts, and agriculture units
reported 1L-16 persons as their smallest class lecture enrollment. See

Table XI¥ in Appendix A.

fable XLI SMALLEST LECTURE ENROLLMENTS, BY TYPE OF ADMINISTRATION y -
H & g
4 s 2 8 @
ol — a ] + @
= u ® o *ed 3] o -
tudents | o = ° 5 & @ @ - ¥
in | 3 T ¥ 3 RN
=} o m o W - [ s = =
Class g o v 3 S8 : 5 =8 A
o o U @ - a 4] o 41 9
a o g2 o [T (=} o O & 2]
5 5 EEE |23 g = =6 | =
< &= ’
0-l 7 21 |1 8 O | L 19 00 2 29 |5 251 1 25
5-10 i 43 |7 S8 |3 50 L3 |2 50 ]2 29 |7 33| 2 50
More than o
11 6 18" |1 8 /3 50} 3 14 jJo o Jo 0o J2 10 1 25

Laboratory Cluss Enrollments

thils item. Of those who did, it is interesting to ncte that no schools
reported laboratory classes with less than 10 students. Only 6 percent of
the respondents reported lab sections with 15 or fewer students while 5 per-
cent reported labs with L1 or more students. For both state and land-grant

schools the largest frequencies (21 percent of all sections) fell in the 16-
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20 student lab-class size. A significant number of lab sections in
state schools (33 percent) were larger than 25 students per section;
21 percent of land-grant schools repcited lab sections of this size.

The average lab class size in denominationai and private schools
was in the 11 to 20 student size range. Neither of the municipal
administrators answered this item.

See Table XX in Appendix A.

Largest Laboratory Enrollments

The range of largest laberatory enrollments was 11-51 or more.
The average lab size was 21-~25 students. Highest percentages of large
lab enrollments were iﬁ state and land-grant institutions. One de-
nominational school reported lab enrollments in the range of L41-50
students. See Table XXI in Appendix A

Average Laboratory Enrollments

The range of average sized lab enrollments was 6 to more than
31 students with the average for all institutions being 19-21 students.
State and land-grant institutions had larger percentages of lab sections
above the average ifor all institutions. See Table XXI in Appendix A.

Smallect Leboratory Enrollments

There were 12 percent of the institutions which had laboratories
with fewer then 5 students; small enrollments ranged from 1 to more than
16 students. See Table XXII in Appendix A.

Preparation of Generalists Versus. Specialists in Home Economics

Respondents were asked to indicate, in their opinion, whether or
not they prepare undergraduates primarily as "generalists" or "specialists'.

The majority of respondents (58 percent) said "yes" they were primarily

\le 60 3o
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preparing generalists, 25 percent said that they were, in their opinion,

preparing primarily "specialists". The remaining respondents either did not

answer the item or were in the '"not sure" category.
Many readers will recall the McGrath Report conclusion on this matter.

", ..50me specialized majors (in home economics) must be
provided, but the present need in undergraduate programs

is to assure the quality of 1Lhe broad major in the field -
the major most apprepriate for students who seek empleyment
as home economists in business or as school teachers of

home economics, or for those who enroll to become more
effective community, volunteer workers or better homemakers.,
Such a broad curriculum for the generalist appears in danger
of being relegated to secondary concern behind the specialized
curricula. Yet, in terms of numbers at least, it is the
most important of all."

See Table ¥LII belcw.
Table XLII PREPARATION OF GENERALISTS VERSUS SPECIALISTS IN HOME _ECOMOMICS

, Prepare Generalists ___Prepare Specialists
Respondents | No Yes No [Not No Yez [No Not
Opinion | Answer Surs Answer _ Sure
Total # | 22 63 17 6 1l 22 27 150 9
G‘f@'llp % . EOQQ 7’L 75877-7;3”7 1537 E"ié EOBLL 2757-@77 )_l.é 63 _ 8ﬁ3 —

RECENT CHANGES IN HOME ECONOMICS CUHRICULA

Administrators were asked whether within the past 3 to 5 years they had
made any changes in curricula or majors by adding new programs or dropping old
ones. The great majority of respondents (67 percent) answered "no"., Of the 12
percent that answered "yes", 62 percent were from state, 15 percent from
land-grant, 15 percent denominational, and 8 percent from private schools. It
would seem from this that state institutions, more tnan any other, have been
making changes in curricula. One reason for this, it might be postulated,
is that many state colleges have grown in recent years into umiversities and
with this growth there has come =z change in emphasis of programs and a

concomitant change in offerings. See Table below.

61 ¢
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feote K111 RECENT CHANGES IN HOME ECONOMICS CURRICULA
, - _____ Type of Imstitution ] _
_Ttem State 57 Land-grant ;LL;. Denom 17 {Private 18 {Municipal 2 |Total 108
| %5 ' I # % # A Z Z
¥ei:s’ — — 717;‘:;’0* ’—2 lL‘. ",3, s 772 - 7;;lf 87 — ]i:' _ 5 Q,E’ 1 Q ) Oj? O ] l3 ) lgrgrg )
No_ L3 75.4 | 8  57.1 |12 70.6 1 77.8 2 100,0 |72 66.7
No Menticnt 6 10.51 )y  28.6 1 3 17.6 |3  16.7 0 0.0 16 1.8

Forty-two percent'of all institutions responding have added new curricular
offerings within the past three to five years. O0f that number, Sh percent were
added to home economics programs of state, 13 percent were added in land-grant,
1] percent in denominational, and 9 percent to private institutions. One of the
two municipal instiivutions has added a new program or offerings within this span.

Exactly the same number of institutions L5 (L2 percent) said that they
have not added new curricular offerings or programs within the past three to
five years. Nearly half of the schools in this category were state, 20 per-
cent were denominational, 2l percent were private, and 7 percent were land-
grant institutions.

This data adds support to the fact that a larger number of state uni-
versities than other schools have added new programs while concomitantly show-
ing that only about half of all the state schools responding have made cur-
ricular changes. See Table below.

Table XLIV ADDED HOME ECONOMICS GURRICULAR OFFERINGS, BY TYPE OF INSTITUTION

. o . Type of Institution B
Ttem State 57 |Land-grant 1l |{Denom 17 | Private 18 |Municipal 2 |Total 108
# K3 , 7 7 % # % # % # %
Yes 129 50.9 | 6 L2.9 5 294 { ) 22.2 |1 50.0 |45 U1.7
Na 21 36.0 3, 21 9 52,9 |11 61.1. | 1  50.0 L5 L1.7
No Mention| 7 12.3 | 5 35.7 | 3 17.6 | 3 16,7 (O 0.0 J& 18.8
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DESICNAING SPEGIAL HOME ECONOMICS PROGEAMS FOR "OLDER" UNDERGRADUATE STUDENTS

Administrators were asked to respond to the question, "In your
opinion should home economics in higher education design special programs
for the 'older' undergraduate student?!

When administrators'replies for '"no answer', '"no', and "not sure”
were combinded, it represented the opinions of 73 (68 percent) of ali
administrators 3in this study. Of those 35 administrators who answered
hyest, 21 (60 percent) were from state; 7 (20 percent) were from denomi-
national, 5 (1L percent) were from land-grant and 2 {6 percent) were frem
private institutions.

Without knowing, the author would speculate that more administrators
of state institutions have been faced with the problems of tbe returning
older student than other types of institutions offering home economics
programs. State institutions are usually strategically placed geo-
graphically within the state so that large numbers of the population
have a university accessible to them. It would seem reasonable to
suggest that because of this, larger nunbers of older studentshave applied
for admission to state schodols and thus home economics administrators
have been faced with meeting their special needs for home economics
courses.

In any event, it would seem that administrators in general do not
feel that special programs for the older student should be designed and
implemented.

In the opinion of the author, institutions of higher education do
rot need to design special hume economics programs for the older students

#

nearly as much as they need to re-examine the criteria for admitting the
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the older students and for meeting their special needs in terms of residence
requirements, physical education requirements and the like once they have
been admitted. Regretfully this study did not cover this aspect of the

problem. See Tablie below.

TABLE X1V OFFERING PROGRAMS FOR OLLER UNDERGRADUATE STUDENTS PY
TYPE OF INSTITUTION _

~ Type of Institution a
Ttem State 57 |[Land-grant 14 | Denom 17 Private 18 |Muricipal 2 |Total 108 |
# Z - o # R |7 % # % |# % |

Yes |21 36.8 1 5 35.7 7 1.2 |2 11,1 | O 0,0 [35 32.L
‘No = | 1L 2h, 3 21l.0 2 11.8 15 27,8 | 2 100.0 26 Eh;l;w
No Answer | 22 38.6 | 6 L2,9 | 8 L7.0 i1 é61.1 1 O 0.0 jL7 [L3.5 |

DESIGN REFRESHER COURSES FOR THE "OUT-OF-DATE" HOME ECONOMICS GRADUATES

More than two-thirds of the home economics admlnistrators in this study
responded that, in their cpinion, home economics in higher‘eduqahion should
design refresher courses especially for the out-of-date graﬁgaées. Sligntly
more than half (G5l percent) of those with this opinion were from state insti-
tutions; 18 and 16 percent were from denominational and private schools
respectively; 11 percent were from land-grant institutions and one of the
twa administrators from municipal wniversities was in this category.

It iz interesting to note that no administrators from private or denomi-
national instituticns voted 'mo" on this queséicns 100 percent of ths '"no!
opinions were from state and land-grant insitutions. It might have been
postulated that small school home sconomics administrators would feel it
dasirable for some institutions to design special refresher courses for the
out-of-date graduates. Administrators of small departments could often make
use of home economics graduates in the community if only they were up-to-date
in their subject matter specialty.

It could also have been postulated that administrators from the larger

tam

{;él toid




te and land-grant schools might feel that 1t is hard to get approval

-5)1-

special. courses, to man them with their regular staffs and to find

quate budget for such an idea.

This was not proven true among these

pondents; 70 percent of all state adminisuvrators and 57 percent of all

d-grant administrators felt that this should be done.

LE XLVI DESIGN REFRESHER COURSES FOR "OUT-OF-DATE" HOME ECONOMICS GRADUATES,
BY TYPE OF INSTITUTION _ '

- - Type, of Institution

tem State 57 |Land-grant 1l | Denom 17 |Private 18 |Municipal 2 [Total 108
# % |7 o # 3 7 % * % AR

as Lo 0.2 | 8 57.1 | 13 76.5 12 66.7 1 50.0 h 68.5

© N & 10.5 | 1~ 7.1 0O 0.0} O 0.0 0 0.0 7T 6,5

o Answer| 11 19.3 | 5 35.7 L " 23.5 | 6 33.4 1 50.0 | 27 25.0

eptance of Educational Television Courses for Cradit

Respondents were asked whether or not within the past 3-5 years their

titution would accept educational television courses for credit to meet

ergraduate or graduste degree requirements.

Undergraduavce Credit

About two-thirds

stion or responded with a "no'.

of all respondents either did not respond to this

Of the L0 (37 percent) "yes'" responses,

percent were from state, 20 percent were from denominational, 18 percent

m private, and 13 percent from land-grant institutions.

fcipal university administrators made a "yes'" response.

One of the two

See Table below.

LE XLVIITI EDUCATIONAL TV COURCES FOR CHEDIT, UNDERGRADUATE LEVEL, BY TYPE OF

~ ~ INSTITUTION . - B
_ _ Type of Imstitution )

# % # % - # % # % % | # %
[tem State 57 | Land-grant 1L | Denom 17 | Private 18 |Municipal 2 [lotal 103
e 19 33.3 5 38,7 8 Lt ] 7 38.9 1 0.0,/ 0 37,0
o ~_I30 52.6 1 L 28.6 6 35.3 5 27.0 | 1 0.0 |16 L2.0]
jo Mention] 8 14,0 | 5~ 35.7 3 17.61 6 33.3 0 " 0.0)e2 20.ly
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Graduate Credit.

Less than 10 percent of the respondents said their institution
would accept €ducationai television courses for credit at the graduate
level. Of these, 30 percent were from state, LO percent from land-grant,
20 percent from private, and 10 percent from municipal institutions. No
denominational schools reported acceptance of graduate educational tele-
vision eourses for credit.

When the 7did not mention" responses were added to the "mo!" rasponses,
91 percent or all respondents were in these categories. It 1s obvious,
therefore, that there is a very limited use of educational television in
offering graduate courses for credit. Also, four times as many schools
give credit for educational television at the undergraduate than at the

gradiate level. See Table below.

Table XLVIII EDUCATICNAL TV _COURSES FOR GRADUATE CREDIT, BY TYPE OF INSTITUTION

Type of Institution

' -] ' - ' 108 |
Ttem State 57 | Land-grant 1, | Denom 17 |Private 18 |Municipal 2 |Total

' # % # % # % o # 4 |l# 4
Yes |3 5.3 L 28.6 0 0.0 | 2 1%.,1 ji 5{?}0- 1%59,%
No Ll 77.2 5 35.7 | .952.9 5 27.8 1 50.0 [8L=59.L
No Mention [10 17.5 5  35.7 8 h7.1 ] 31 61.1 §| O 0.0 [3h-31.5

Correspondence Courses Accepted for Undergraduate and Graduate Credit

When respondents were asked whether or not their institution would accept
correspondence courses for credit to meet degree requirements, the following
answers were given.

Undergraduate Credit

Exactly two-thirds of the respondents answered "yes" that their

institutions do accept correspondence courses for credit to meet under-

graduate degree requirements. Of this number of institutions, 56 per-
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nt were from state, 17 percent were from denominational, 16 percent were

om private, 10 percent were from land-grant, and 2 percent were from

nicipal institutions.

Of the 17 respondents (16 percent) who answered the questions with o',

percent were from state, 12 percent from land-grant, 12 percent from denomina-—

onal ,

e remaining 20 respondents (19 percent) did not answer this question.

It would seem fair to say, therefore, that many more institutions allow

2dit for correspondence courses to meet undergraduate degree requirements

an do not do

this.

See Table below.

12 percent from private, and 6 percent were from municipal institutions.

ble XLIX CORRESPONDENCE COURSES, UNDERGRADUATE LEVEL, BY TYPE OF INSTITUTION

B Type oiilqstitu'ion o R
[tem State 57 |land-grant 1y | Denom 17 Private 18 | Municipal 2 |Total 108
# £ | # % # % #* % # AN El %
les Lo 0.2 | 7 0.0 12 70.6 4 11 61.1 1 50,0 |71 65.7
o 110 17.5 1 2 .3 | 2 11.8 2 11.1 |1 " ©B0.0 117 15.7
jo Mention| 7 12.3 15 35,7 3 17.6] 5 27.8 0 0.0 120 18,5
Graduate Credit

When the "no mention" responses and the "no" responses, were combined,

percent of the respondents were represented.

Thus, 7 percent (8 respondents)

the institutions answered "yes" that their institution allows graduate credit

 correspondence courses.

percent are from land-grant and denominational schools, respectively.

Of these, 75 percent are from state institutions;

It can

concluded, therefore, that very few institutions included in this study give

duate credit for correspondence courses.

See Table below.
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fable I __CORRESPONDENCE COURSES, GRADUATE LEVEL, BY TYPE OF INSTITUTION
- __Type of Institution _ - )
 Item |state 57 |Land-Grant 1L | Denom 17 | Private 18Municipal 2 |Total 108
# % i % # % #* # % # %
Yes 6 10,5 1 7.1 1 &5, 0O 0.0 Jo 0.0 |8 7.h
No _[he  70.2 8 57.1 7_Li.2 | 6 33.3 2 100.0 |63 58.3
No Mention|11 19.3 | 5 35.7 6 652.9 12 66.7 [0 0.0 137 3L.3

Frequency of Offering of Extension Courses Other than Cooperative Extension

When respondents were asked,"...do you offer extension home economics
courses through a University Extension program other than Gobperative
‘Extension?", only 20 (19 percent) answered "yes"; 15 of the 20 respondents
were from state institutions. See Table below.

TAELE LI  FREQUENCY OF OFFERING EXTENSION COURSES OTHER THAN COOPERATIVE
FEXTENSION, BY TYPE OF INSTITUTION

o o Type of Institution
] . ' 108
_Ttem |state 57 ! Land-grant 1L | Denom 17 |Private 18 |Municiapl 2 | Total/
F  Z | F T | # X # % |# & |# 7%
Yes 15 26.31 3 21 .4 1 5.9 1 5.6 10 0.0 }20-18.5
No 35 6141 5 — 35.7 ] 13 76.5 1 13 72.2 | 2 100.0 58-62.9
J No Mentionj 7 12.3 6 42.9 3 17 .6 L 22.2 10 0.0 20-18.5
Home Econcmics Television Courses for Credit
Respondents were asked if they knew af any school which offers home
economics television courses for credit. Twelve respondents (11 percent).
answered "yes".. Of those who answered "yes", 75 percent were from state
and land-grant universities. 8See Table below.
fable III HOME ECONOMICS TV COURSES FOR GREDIT, BY TYPE OF INSTITUTION
. _ ] _ B Ty%e of Tmstitution o
r % R F % " % # % 7 %
Item | State 57 Land-grant 1)y Denom. 17 | Private 18 |Municipal 2 Total 108
Yes 6 105 | 3 o1 | 1 5.9 |2 11,0 o 0.0 |12 11.1
EQ, - L!.S 7869 7 Soﬁo 13 76 651; lj. élﬁl l Soﬁo 77 Tlgg )
| No Mention] 6 10,5 | L — 28.6 | 3 17.6 5 27.8 | 1 "50.0 19 17.6
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Forces Exerting Greatest Impact on Curriculum Change

Home economics administrators were asked, "What forces at your institution
have the greatest impact on bringing about home economics curriculum change?"
Respondents were asked to place a "1" before the forces having the greatest impact,
"2 before the forces having moderate impact and 3" pbefore the forces that have
little or no impact. For the purpose of analyzing their answers, the author assigned
a numerical value of 3 to their "M responsessra value of 2 to their "2" responses

and a value of 1 to their!"3" answers. The 1ist;yhich follows shows in ranked order

their responses:
Weighted Score

Home Economics Faculty 2hhy
Administrators . 19h
Students 190
Legislation nn
High School Teachers 107
Non~Home Economics Staff 93

his 1list, perhaps, presents few surprises to the seasoned home economics unit

=

administrator! See Table LIIT below.

Table LIITI. DISTRIBUTION OF RESPONDENTS OPINIONS OF FORCES EXERTING GREATEST
IMPACT ON CURRICULUM CHANGE -

; Degree - List of Forces o ] 7”7'17
: of " H. Econ. Administra-| Students| Législa- | "High-School [Non-Home Ed}.
Impact # Faculty %| # tions % # % | # ture F| # Teachers %| # Staff %
: Rated M1" |65 | 60| 4O [ 37 | 3h| 321t 24| 22! 5 51 L L
5 Rated "2" [23 21 ] 31 | 29 38| 35 20 19 27 | 251 17 ] 16
Rated "3" | 3 3] 12 11 P 12] 11| 32| 30| 38 35 | L7 |l
No Responsel 17 161 25 | 23 2| 22 | 32 301 38 351 kLo 37 __

Designing Standardized Home Ecgncm;csiéghievementrTest; By Type of Institution

Home economics administrators were asked whether or not they felt that we,
in higher education, should design a national standardized home economics achieve-

‘ment test. Tae largest mumber of administrators 40O (37 percent) said "ves! we
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should do this; 26 (24 percent) of the administrators said "no'".

Of those who answered in the affirmative, the breakdown by institution was
as follows: G50 percent were from private, L1 percent were from denominational,
33 percent were from state, and 271 percent were from land-grant institutions.

A larger percentage of administrators who said "no" to this item were from state
institutions than the other types. About equal percentages of administrators
from state, land-grant, and denominational schools had'aéid “no£ sure" when
asked this question about designing a national standardized achievement test

in home economics. See Table LIV below.

TABLE LIV
DESIGNING STANDARDIZED HOME ECONOMICS AGﬁIEVEMENE TEST, BY TYPE OF INSTITUTION
_ ] Type of Imstitution -~ '
Item | State 57 [Land-grant 1| Denominational 17| Private i8] Municipal 2 Total 10
_ _# g1l # B # % # z | # F # %
Yes )
119 33.31 3 21.4 | T h1.2 9 50.0| 2 100.0 (4O 37.0
No 18 31.6] 3 21.4 2 11.8 3 16.7 | o 0.0 |26 2L.1
No B B o ' I
Mention 20 35.1 8 58,2 | 8 47.0 .6 33.31 0 0.0 |b2 38.9

OFFERING ASSOCIATE DEGREE PROGRAMS IN FOUR YEAR INSTITUTIONS

Home economics administrators were asked if, in thelr opinion, home economics
in higher education should offer assoclate (2 year) degree p?cgrams in lL-year
institutions. About L4O percent oi all administrators said "no" while 17 percent
said "yes". Of the administrators who said "no", nearly 50 percent were from ;
state, 2L percent were from private, 13 percent were from denominatiqnai; and
9 percent were from land-grant institutions. Both of the municipal institution
admimistrators voted "no" on this question.

Of those administrators who voted "yes" to the question of offering

Log
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sociate degrees in L-year institutions, 79 percent were from state insti-

ions and 16 percent were from land-grant schools.

d that administrators from private and denominational schools did not

or associate degree programs being offered by L-~year institutions.

It could be speculated that administrators in larger institutions do

, 5ee, the associate degree as a threat to their regular program whereas

 administrators in smaller schools might feel the inclusion of an AA

In general, it can be

sociate Arts) degree could pos~ibly usurp majors from the four year progrem.

» the offerings in a largsr institution might accommodate an AA degree

gram without any (or very little) adjustment in curriculum end staff

- thus additional students attracted to the AA degree program would be

come. These thoughts are strictly those of the author and are not based

n personal experience, observation or fact.

OFFERING ASSOCIATE DEGREE PROGRAMS IN.FOUR YEAR INSTITUTIONS, BY

TABLE LV

TYPE OF INSTITUTION

See Table below.

e of Institution _

em State 57 |Land-grant 1l | Denom 17 [ Private 18 | Municipal 2 |Total 108
F & T F ~T17% Z | 7 T # T T F B

s 15 26.3 1 3 2.4 | 1 5.9 0 0.0 0 0.0 [19 17.6

_ 22 38,61 L4 = 268.6 6 35.3 | 11 61.1 2 100.0 |45 1L1.7

Mention 120 35,0 7 50,0 J10 58.8 [ 7 38.9 [ 0O 0.0 |4, 0.8

LOYMENT OF A CURRIGULUM CONSULTANT WITHIN THE PAST FIVE YEARS

Respondents were asked whether or not within the past five years they had

loyed anyone to serve as curriculum consultant in updating the course offerings

btheir institution.

sered "no" and 31 respondents (29 percent) answered "yes'.

In reponse to this question, 59 respondents (55 percent)

0f those respond-

5 in the latter category, 52 percent were from state, 19 percent were from

rate, 13 percent were from denominational, and 16 percent were from land-

~J
TR
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See Table below.

TAELE LVI EMPLOYMENT OF A CURRICULUM CONSULTANT WITHIN PAST FIVE YEARS,

_BY TYPE OF INSTITUTION

Type of Institution

Item State 57 |Land-grant 1l |Denom 17 _|Private 18 [Municipal 2 [fotal 108
' F & | 7 2 # £ | F F 2
Yes 116 28.1 | S 5.7 | Lo23.5 16  33.3 |9 0.0]131 28.7
No 35 6l | 5 35.7 fic_58.8 |7 38.9 12 100.0 | 59 5h.6
No Mention| 6 10.5 | b 28,6 | 3 17.6 5 27.8 10 0.0]18 16.8

. ACCEPTANCE OF HOME ECONOMICS AS A GENERAL EDUCATION SUBJECT

. When asked whether or not their institution accepts any home economics

courses in meeting general education reguirements, 41 percent of the respondents

answered "yes!" and L0 percent answered '"no'l.

spondents did not answer the questicn at all.

The remaining 19 percent of re-

Of the respondents who answered the question in the affirmative, 50

land-grant, 11 percent from private, and 5 percent from municipal institu-

t

ions.

The fact that the greatest number of "yes" responses were from state

institutions might relate to the fact that more state scheol curricula

and programs are emerging while more curricula and programs in bhe other

schools are traditional and more or less inflexible.

ta to prove this suggestion.

See Table below.

There is no factual

TABLE LVII ACCEPTANCE OF HOME ECONOMICS AS A GENERAL EDUCATION SUBJECT,
B . BY TYPE OF INSTITUTION
- Type of Institution ] _
‘Ttem State 57 ‘|Land-grant lh. Denom 17 | Private 18 |Municipal 2 |Total 108
i A i % 4 , ¥ % # % |# %
Yes |22 38.6 | 6 _L2.9| 9 52.9 | 5 27.8 |2 100.0 {4y  Lo.7
No 28 h9.1x ]2  Ih.3 | 5 29.h4 | 8 e 0.0 |Lh3  39.9
 No Mention| 7 12.3 | 6 L2.9 ) 3 17.6 | 5 27.8 10 0.0 |21 19.0
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IOVATIONS IN HOME ECONOMICS, BY TYPE OF INSTITUTION

Home economics administrators were asked whether or not they had tried
- innovations in home economics course offerings. Nearly one-fourth of
- respondents said "no" to this question; 60 percent res?onded with a "yes".
those who responded "yes", nearly 60 percent were from state, 15 Ppercent
e from land-grant, 1l percent from dencﬁinational, 11l percent from private,
2 percent from municipal schools. This shows, again, that administrators
state institution programs perceive their programs to be changing and also

be innovative in nature. See Table below.

le LVIII INNOVATIONS IN HOME ECONOMIGCS, BY TYPE OF INSTITUTION

- o __ Type of Institution - N o .

it % # & # T F 7 ¥ 7 7
> State 57 |Land-grant 1L [Denom 17 [Private 18 | Municipal 2 [Total 108
s [38 66,71 10  7L. 19 52.9] 7 38.9 1 50.0 |65 60,1
R - 0 0015 29.L1 7 38.9 | 1 50.0 |25 23.1
Mention]| 7 12.3 | L 288 [ 3 I7.61 L 22.2 | O 0.0 |18 16.8

WATTION IN TEACHING METHODS

When asked if they had tried any innovative approaches in teaching methods,
1dminis£ratofs (55 percent) said "yes". Of those in that category, 5L per-
 were from state, 15 percent from land-grant, 15 percent from denominational,
ercent from private, and 2 percent from municipal schools.

Abouv 20 percent of the administrators did not answer this question and 25
ent said "no" they had not tried any innovative approaches in teaching methods.
- half (56 percent) of those who answered this item "no" were from state insti-

onss See Table below.
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Table LIX INNOVATIONS IN TEACHING METHODS, BY TYPE OF INSTITUTION

Type of Institution.

| Ttem State 57 | Land-grant 1l |Denom 17 | Private 18 |Municipal 2.} Total 108
# B | # N i ) # % |7 2 \# Z
Yes 32 56.1] 9 6h4.3 | 9 52.9 8 L |1 50.0 |59 5hL.6_
No. 15 26,3 1 7.1 |5 29.4 | 5 27.8 | 1 50,0 127 25.0
No Mention fLO 17.5 | L 28,6 13 17.6 | 5 27.8 {0 0.0 22 20.4

NEW IDEAS, BY TYPE OF INSTITUTION

When administrators were asked if they had had any 'new ideas' in the

planning stage for the 1969-7L period in either teaching methods or course

offerings, the following respouses were given:

-

and 25 responses were ''‘mo’.

were from state, 17 percent from denominational, 1l percent from land-

grant, and 13 percent from private schools.

a municipal institution was in this category.

From this it would seem, again, that state schools administrators

Of the 6L affirmative responses, 55 percent

One of the administrators from

perceive their programs as incorporating "new ideas" to a greater extent

than other administrators.

See Table below.

Table LX NEW IDEAS, BY TYPE OF INSTITUTION

Type of Inmstitution

# % | F Z 21 # % # g | F 5
| ITtem  [State 57 jTand-grant 1l Dgnom,lj _Private 18 |Municipal 2 ITotal 108
Yes 35 61.h 19 6L.3 131 6h.7 | 8 @ Lhoh |1 50.0 6y 59.l
No ~p5 26.31 0 d,o 3 17.6 | 6 33.3 |1 50.0[]25 23.1
No Mention}7 12.3 |5 35.7 | 3 17.6 | L 22.2 | O _ 0.0Q19 17.6

FUTURE FLANS FOR INTERDISCIPLINARY PROGRANMS

When asked, "Within the next 5 years do you plan any interdiciplinary

796N
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programs?!, 56 respondents (52 percent) answered 'yes". Over half of these
(55 percent, were from state, 20 percent from denominational, 1l percent from
land-grant, 9 percent from private, and 2 percent from muniecipal institutions.
"No" responses were given by 29 (27 percent of the respondents); nearly
60 percent of these responses were from state institutions.

From the comments written on the returned questionnaires, the most

velopment; Early Childhood Education, and Dietetics (Food Service Ad-
ministration) Institutional Administration. !"Welfare" programs were mentioned
in third rank. See Table below.

Table LXT FUTURE PLANS FOR INTERDISCIPLINARY PROGRAMS, BY TYPE OF INSTITUTION

R , %gpé of Institution _ _

PR [ #F % | F 2| # & _| F & | F
Item | State 57| Land-grant 1L | Denom 17| Private 18 | Municipal 2 | Total 108
Yes 131 sh.h 8  57.11311 6h.7] 5 27,8 | 1 50.0|56
No 117 29.8] i _ 7.1] 3 17.6 7 38.9 | 1 ___50.0]29
No Mention| 9 15.8] &5 35.71 3 17.61 6 33.3| O . 0.0]23 )

OFFERINGS TO HELP STUDENTS UNDFRSTAND POVERTY

When asked,"...are you making a special effort to help students understand

noverty and/or to prepare them for jobs with the culturally and %éonomically dis-
advantaged?", 75 (69 peruent)respondents answered "yes", Of thése in this category,
57 percent were from state, 15 percent from denominational, 13 percent from land-
grant, 13 percent from private, and 1 percent from municipal institutions. Perhaps
the high percentage of responses in this category from state schools may be accounted

for by the fact that "future teachers" are being exposed to the ghetto schools and

a miriad of other experiences in preparation for teaching. It would seem, how-

ever, that more land-grand and other institutions should be making a special
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effort along this line.
From this data, it would appear bthat nearly one-third of all insti-
tutions are not making an effort to help students understand poverty or
to prepare them for jobs with the culturally and economically disadvantaged.
See Table below.

TABLE LXIT OFFERINGS TO HELP STUDENTS UNDERSTAND POVERTY, BY TYPE OF

77777 INSTITUTION e o
R _ Type of Institution .~
FF ] F Z FZ |7 Z 1 # % | # %
Item State 57 | Lend-grant 1L |Denom 17 | Private 18 |Municipal 2 | Total 108
Yes _|u3 75.L 110 7.4 |11 6h.7 {10  55.6 | 1 50,0 |75 _69.h4
No |6 10.5] 0 ___0.01 3 17.6 3 16.7 | 1 50,0 J13 12.0
No Mention| 8 1h.0f L _ 28.6 | 3 17.6 5 27.8] 0 0.0 |20 18,5!

PROMOTION OF HOME ECONCMIGS RESEARCH

Respondents were asked if they are making any special effort to encourage
research projects at the undergraduate level. Slightly fewer than 50 percent
of all respdﬁdents answered 'yes"., Of those who did, however, nearly 60 per-
cent were from state, 17 percent from private, 15 percent from denominaéionalg
and 9 percent from land-grant schools. It might seem more logical fcr land-
graont universities to have reported the largest number of "yes" responses in
this category since they have, in general, more research facilties and funds
than other institutions. |

There were L41 {38 percent) respondents who answered this item ‘'no" and
another 20 (19 percent) who did not repoud to the question; respundents in

these two categories totaled 57 percent of the total group. See Table below.
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sble LETIT

PROMOTION OF HOME ECONOMICS RESEARCH, BY TYPE OF INSTITUTION

o _ s Type of Imstitution _ - -
# % # % # % # % # % # %

[tem State 57 |Land-grant 1L [Denom 17 | Private 18 | Municipal 2 | Total 108

fes 27 L7.h | 4 28.6 | 7 L1.2 8 Li.L 1 50,0 1L7 k3.5

o 23 houh |5 38,7 17 Li.2] 5 0 27.8 ] 1 50.0 {h1l 38,0

lo Mention| 7 12.3 | 5 35.7 13 17.6] 5 2781 o0 0.0 {20 18.5 _

NI TERDISCIPLINARY OR INTERDEPARTMENTAI PROGRAMS

Respondants were asked if they were presently offering any interdisciplinary

» interdepartmental programs.

61 (57 percent) of the respondents answered "yes".

1 analysis of those responses by type of imstitution shows that 56 percent of

lese were from stute, 16 percent from private, 13 percent from land-grant, 12

recent from denominational, and 3 percent from municipal institutions.

It is

1iteresting to note that twice as many state institutions answered "yes!" (3lL)

s answered "no'" (17).to this item..

It is encouraging to see thabi more than half of all respondsnts presently

fer interdisciplinary or interdepartmental programs.

In view of the complexity

" our special problems and needs, and in view of the spiraling cost of higher

luication, it seems highly desirable for programs and courses of a multidisciplinary

> multidepartmental nature to be offered.

See Table below.

ble LXIV _INTERDISCIPLINARY GR INTERDEPARTMENTAL PROGRAMS, BY TYPE OF INSTITUTION

__Type of Institution

T F EF E [ F k| _F | F B # %
tem State 57 lland-grant 1l {Denom 17 |Private 18 | Munieipal 2 |Total 108
s f3u s9.6 |8 57.0} 7 1.2 |10 55.6 | 2 100.0 |61 56.5
o 17 29.8 12 1.3 |6 35.3 |3 16.7 | 0 0.0_|28  25.9
o Mention | 6 10.5 | L 28,6 [ L 23.5 5 27.8 1 0 0.0 [19 17.6
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CHANGING THE NAME OF THE HO!ME ECONOMIGS UNIT.

Respondents were asked,"...in your opinion, is it wise for in-
dividual institutions to change the name of their home economics unit with-
out a nationwide coordination in the change?" An analysis of the responses
is very interesting.

Only 13 percent of all administrators gave a "yes" answer to this
question. Of those who gave this opinicn, 50 percent were from state,

29 percent were from land=grant; 1), percent from private,and T percent
from denominational institutions. From this it might be postulated that
a higher percentage of new names might appear on state university rather
than other types of institutions. To the presznt time, however, most of
the schools changing the name of their home economics unit have been land-
grant universities.

While 13 percent favored a name change, 51 percent of the respondents
held the opinion that this was not wise without a nationwide coordination
in the change. When the latter was combined with the "no answer" and the
"not sure" responses, the percentage of respondents became a significant
87 percent.

Despite the fact that 87 percent of the administrators in this study
said that, in their opinion, it was not wise for individual imstitutions to
change the name of their home economics unit without a nationwide coordination
in the change, more schools are changing their names. Unfortunately, these
arz large and prestigious schools. In the opinion of the author, this pre-

~sents a serious problem. It is conceivable that traditional home economics
programs may be eroded by defaullt; the gate-keeper may be found sleeping

at his post! See Table below.
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e LXV CHANGING THE NAME OF THE HOME ECONOMIGS UNIT, BY TYPFE OF INSTITUTION

Type of Imstitution , 7 , -

m _ ,,Sfate é?r Laﬁd—g;gitrlh Deﬁom %7 Prfvata%}ﬁ 7 quicipél 2 Tft§i 1%8
7 12.3 4L 0 28.61 1 5.9 4 2 11.1 0 0.0 |14 13.0

. 130 52.6 | s 35,711 6h.7 | 7 38,9 | 2  1c0.0 150 50.9

answér [20 35.1 |5 ~ 395.7]| 5 29 | 9 50.0 | O  0.0{3% 36.1

The author asks permission of the reader to include data on this subject
ected Fébruaryj 1970 at the annual meeting of the Natienal Council of Home
omics Administrators held in Chicago. A guestiormaire was distributed to
E members and was answered on a volunteer basis by 83 administrators of
economics units. The results of this survey will not appear in any other
ication. Since it is felt that the material has special professional relevance
his time, parts of it are being included here in the same form in which it was
ributed to NCAHE members.

THE NAME CHANGE

L. In recent years, has your institution given serlous consideration to changing

the name of home ecornomics?
Answer: _20 yes 62 no 1l no answer

Comments:

(1) There's been no need to. We've been allowed to do new and futuristic
things as Home Economics, (2) Not seriously.

>, Did you change your name? If “yes" to what?
Answer: _ 3 yes 60 no 20 no answer

Comment:
Changed to Family Resources.

3. If your answer to No. 1 was "yes" but you dld not change your name, why
~was the 1dea rejected?

Comments :

(1) Could not come up with ome we really felt said what we strive forj
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(2) Unreadiness of potential clientele and general public to relate to
new name; (3) Still under consideration; (L) After a number of brain
storming sessions and studies of other departments, we have found
nothing as acceptable as Home Economics. We are very willing to change
when we find a better and more mearingful name.

To what extent is your staff presently considering a name change? Answer:
_ seriously considering 18 matter under study _57 mnot all considering
1. not considering at this date.
If at present you are seriously considering a name change, by what date
might this change take place?
Comments &
Possibly by July 1, 1971; by 1975.
If a name change were inevitable for your institution, in ranked order,
which of the three following names are most appealing to yc:m."'s (most
appealing, #l, etc.) Responses were as follows:
1st 2nd 3rd ist _2nd 3rd 1lst _ 2nd 3rd
1 3 __3 Human 1 1 L Family 7 _1h  _13 Family
Development , - Living Resourses
and Con-
sumer
Sciences
8 3 3 Human 2 T 1l Home _22 0O __{ Home
Ecology & Economics,
Family Family Life
Living & Consumer
Education
12 3 _3 Family 10 _ 9 6 Family &
Resource Consumer Sciences

When these scores were weighted (3 points for all lst choice answers; 2 points
for all 2nd choice answers; 1 point for all Brd choice answers) the ranked
order 1list is as follows:

Home Economics, Family Life and Consumer Education
Family Resources and Consumer Sciences

Family and Consumer Sciemnces -

Family Resources !

Human Ecology

Home and Family Living

Human Development

Family Living

Comments :

(6§
-
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(1) Add Homecology; (2) None of these really cover the field as
home economics; (35 Add Euthenics.

In your opinion, what are the strongest arguments'for not changing
the name of home economics?

Comments :

(1) We are fast . losing our identity, and unless the family or home
appears in the title we will be lost to other disciplines. The con-
cept: of involvement of other disciplines is good but we must not
forget the important role we play; (2) In our area, the term home
economics has respect. I have tested the new names on my colleagues
and friends with a request that they tell me what would be taught

in a department with a name such as "Human Development! or "Human
Ecology™ etc. None answered with home economics subject matter areas.
The work done by AHEA, home economics publications, and other
established name-related programs tend to reinforce the present

name; (3) AHEA resolutions as of June, 1969, support NOT changing

the name; (L) Change in content is important and will change our image.
Change in name is superficialj; (5) I believe that retaining the name
Home Economics has considerably more merit than changing it. This

has been a recognized discipline for over 60 years, and I do not
believe that there is anything to be ashamed of in Home Economics;

(6) The definition of home economics as per the Lake Placid Conference
is adequate today Jjust as it was then---we need only to implement

this definition and develop curricula with the breadth and depth of
the original definition and goals.

In your opinion, what are the strongest arguments in favor of a name
change?

Comments :

(1) None, if we switch names every 60 years how will the public ever
learn of our potential value? (2) Administrators (deans, vice-
presidents, etc.) do not seem to think the name is appropiate; (3)

Some of the ideas about home economics content that has been mis-
interpreted might be dropped with a name change; (L) Home economics

has a questionable positiion as a college program. People continue

to equate it with cooking and sewing. Perhaps a change in name will
create a greater awareness of the true scope and value of home economics;
(5) None, in my opinion---just what does a change by itself ever
accomplish? :

(a) In your opinion, will large mumbers of students graduating from
the schools who have recently changed their name consider themselves
home economists? Answer: ,1§*yes 31 no 36 no answer

Comments :

(1) I don't know, but they aren't going to call themselves human

V2 )
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developers or human ecologists. Some will, some won't; probably,
fewer will; (2) Ours do. If encouraged and informed; (3) Many
graduating from schools who have not changed their name will not
consider themselves home economists. Those whose employment is
directly "Home economics'" will.

(b) Would it be your guess that they will join and support AHEA?
Answer: 15  yes _33 no 35 no answer

It would seem that some rather significant facts emerging from this data are

as follows:

1- About 1/3 of the administrators responding to this guestionnaire had
given serious consideration to changing the name of home economics
in recent years.

2- Only 3 schools represented in this survey had changed their name.

3- The reasons given for not changing the name, after giving it consideration
seem to be valid reasons:
a~- could not come up with one that better defines the field.
b= felt the wvarious publics not ready to accept 2 new name.
c~ felt that the present name was more acceptable than some of the new
names chosen and used.

L- About 1/3 of the schools included in this survey are still considering
a name change.
5~ YVery few schools represented have selected a date by which they hope

to have made their decision.

6= If a name change were inevitable, Fespondents selected "Home Economics,
Family ILife and Consumer Education as their first choice - when weighted
scores were used, (see p. 69).

7- The strongest argument for not changing the mame of home economics had
to do with the matter of losing professional identity.

8- The strongest arguments in favor of a name change were actually very
wealk; two out of five responde.. 5 said there were no strong arguments
on this side of the issue.

9= Nearly twice as many respondents felt that graduates of the schools who
have recently changed their names would not consider themselves home
economists upon graduation from their institutions.as would. .

To repeat, this is a very serious problem in the opinion of the author.
It is one that should be receiving consideration at the state and national level
by home economists from all professional sections and in alltypes of home economics

O
[:R\!: careers, as well as by alumni who are not employed.

EN
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ADVISEABILITY OF RECRUITING ACADEMICALLY TALENTED STUDENTS
The questionnaire asked if, in their opinion, home economists in
higher education should be making a "speéial effort" to recruit the
academically talented.
Of the 90 respondents who answered this item, 86 (80 percent) answered
Uyes", one answered "no"and three answered '"not sure". The remaining 18

respondents did not answer the item. See Table LXVI below.

Table LXVI ADVISEABTLITY OF RECRUITING ACADEMICATLY TALENTED STUDENTS

B _Number of Respondents Answering Item: .
Respondents | No Answer Yes No Not Sure
Total # 18 _ 86 i1 3
Group % | . 16.8 1 19.6, 0.9 2.7

RECRUITING MORE MEN STUDENTS INTO HOME ECONOMICS
Home economics administrators were asked whether or not in their opinion
we should be recruiting substantially more men as students. About 19 per-
cent of all administrators in this study did nof answer the question. Of
those who did answer the question, 71 (65.7 percent) felt that we should
do this. Home economics administrators from state institutions composed
58 percent of the affirmative answers. Land-grant, denominational, and
private institutions each composed slightly less than 15 percent of the "yes™"
answers. One of the two municipal a@ministrators ansWered in this category.
Only four administrators from all institutions voted "no" on this
question; two were from denominational and two were from private schools.
Thirteen adminisﬁrators (12'percent) recorded a "not sure" answer; 9
of the 13 (69 percent) were from state institutions.
When the three categories (no answer, no, am not sure) were combined,

slightly more than one-third of all administrators were included. It could

483
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be said, therefore, that about two-thirds of all home economics administrators
in this study agreed that we should be recruiting more men students into home
economics programs in higher education.

The author feels that it could be safely postulated that if the present
trend of employing men as Deans, Directors and Heads of college home economics
programs continues at its present rate, larger mumbers of men students will come
into home economics withoﬁt a great deal of speecial recruiting. This should
especially be true if the belief system of the man administrator 1is truly pro-
home economics - in the traditional sense of home economics programs. See

Table belqw-

Table LXVII .EEGRUIngg,MQRngEN STUDENTS IN HOME ECONOMICS, BY TYPE OF INSTITUTION

- . 777;3§e of Institution j, ,?'7” -
Ttem. State 57 [Land-grant 1L {Denom 17 | Private 18 | Municipal 2 |Total 108
Yes J 1 7.9 110 mn.hl9 s2.9 10 556 1 50,0 |71 65.7
o} o 0.0 ]o0 0.0l2 11.81 2 1mal o " c0|h 3.7
No Mention |16 38.1 | L4 _28.6 |6 35.3 | 6 _ 33.h 1~ 50.0 |33 _3u.5

RECRUITING MORE MEN FACULTY MEMBERS

Home economics administrators were ésked their opinion about whether or not
more men faculty members should be recruited inte home economics in higher
education. Although only 16 percent of.all administrators responded with a
"no" to that question, when their responses were added to the "no answer" and
"not sure" categories, it represented 63 percent cf the total group of ad- -
ministrators. On the other'hand, 37 percent of all administrators in this study
gave a "yes" opinion to this guestion. |

When the opinions of the 4O (37 percent) of "yes" responses Were_anaxyzéd,
60 percen£ were from state, 18 percent from private, 13 percent_fram denominational,

and lO'percent from land—grant institutions.

8
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An analysis of the opinions of those administrators who gave a "no"
response to the question of recruiting more men faculty members shows that:

35 percent were from denominafional; 29 percent from state, 18 percent from
land-grant, and 12 percent from private schools. One of the two administrators
from municipal institutions gave a "no" response.

It is postulated by the author that the group of administrators who
voted in the largest numbers against the recruitment of men faculty members,
namely, adminiétrators from denominational schools, have had less experience
with men faculty members than other administrators. The percentage of land-
grant administrators giving a "yes" opinion (29 percent) was not too different
from the mumber who gave a "no! opinion (21 percent). The author would be
interested in kgbwing.whéther land-grant administrators have had more ex-
perience with men faculty members than admistrators from other types of
institutions and whether or not their opinion has been affected in the negative
by their experience.

Opinions of administrators from state institutions differed greatly from
those of the land-grant administrators. Nearly five times as many state
institution administrators gave a "yes!" opinion as gave a 'mo" opinion on
this matter. It would be interesting to know the reasons for these dif-
ferences of opinion. See Table below.

Table LXVIZL RECRUIT MORE MEN FACULTY MEMBERS, BY TYPE OF INSTITUTION

. o Type of Imstitution . .
# % | # % | #F % | 7 # % #Z
Item [State ST,ILandfgrgptrluf Denom 17 |Private 18 | Municipal 2 | Total 108
Yes |ohy L2.1 | L 2864 5 29.4 |7 38,9 | O 0.0 hOo  37.0
No |5 88 |3  eah]6 353 2 11.1 | 1 50,017 15.7
.| No . . B . .
Ment.[ 28 L9.1|7 50,0 6 35.3 | 9 50.0 | 1 50.0 |51 L7.2
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RECRUITING MORE MINORS IN HOME ECONOMICS

Home economics administrators were asked to give their opinion about whether
or not we should make an effort to recruit more home economics minors. Nearly
half of all administrators said "yes" to this question. Of those who gave this
opinion, 5l percent were from state, L3 percent were from land-grant, 39 percent
were from private, and 29 percent were from denominational schools. One municipal
institution (50 percent) said "yes" and the other ome (50 percent) said "no'.

Twelve administrators (11 percent) answered this question with a "no" and 2l
(22 percent) answered 'mot sure". Of those in this last category, L1 percent
were from denominational, 22 percent from private, 19 percent from state, and
1L percent from land-grant institutions.

When it is considered that 22 administrators did not answer the question at
all, that 12 said 'no", and that 24 said "not sure', it would appear that the
majority of the admimistrators (58 or 53.7 percent) did not have the opinion that
we should make an effort to recruit more home economics minors.

It has been the experience of the author in talking with home economics
college faculty that quite a number of them feel that too often the.mingr in
home economice goes out into the work world and gets a job requiring the skills
and knowledge of a home economics major and tries to perform her duties as if
she were a major. The comment is often made that a home economics education
major has little enough time to develop for her professional tasks and to have
less than a major could mean little except poor performance on the job. Attitudes
such as these might account for some of the "no answer", "no", and "not sure”

responses of the administrators. See Table below.
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Table LXTX RECRUITING MORE MINORS IN HOME ECONOMICS, BY TYPE OF INSTITUTION

Type of Institution _

] # R # % [# & | # & # B F %
Item __ |State 57 [fand-grant 1k [Denom. 17 [Private 18 Municipal 2 |Total 108
Yes 31 Bhlf 6 b2.9 | 5 29.4] 7 38.9] 1 50.0 | 50 Uh6.3
No |5 88 2 h.3 |1 5.9{3 16.7] 1 50.0 |12 1.1
_No Mentioniz21 36.8| 6 42,9 (11 6h.7/ 8 hhohi O 0.0 | k6 L2.6

REQUIREMENT OF GRADUATE RECORD OR NATIONAL TEACHERS EXAMINATION FOR SENIORS

Administrators of home economics units were asked if their institution
requires seniors to take the Graduate Record or another type of comprehensive
examination (i.e. National Teachers Examination) prior to baccalaureate
graduation. "Yes" answers were given by Wl (L1 percent) of the respondents.
Of those who said "ycs!", nearly half (L6 percent) were frum state, 25 percent
from denominational, 21 percent from private, and 9 percent from land-grant
institutions. Perhaps the explanation for state schools requiring an examin-
ation of this type before graduation five times more frequently than land-
grant schools stems from the fact that so many state universities began”as
normal schools or teachers colleges. Their strong orientation through the
years has been toward the preparation of teachers and Graduate Record -~nd
the National Teachers Examinations are especlally appropriate for this group
of students.

A larger number of respondents reported that the above'examinatians were
not required of their students. Of the 47 (L4 percent) in this category, 6l
percent were from state institutions. It might be of interest to point out that
20 respondents from state institutions answered this question in the affirm-~
ative while 30 respondents reported that the examinations were not required.
Seven respondents did not answer the item. See Table below.

AL S
i

87




_77=

Table LXX GRADUATE RECORD EXAMINATION, BY TYPE OF INSTITUTION

. . Type of Institution 7
# % # % _# % # % # % # #
Ttem | State 57 |Land-grant 1Ly IDenom. 17 |Private 18 | Municipal 2 |Total 108
{ Yes ‘120 35.1 |4 @ 28.6 ) 11 6L.7 |9 50.0 | O 0,0 | My LO.7
15[9 — _ 30 52 36 5 . 7).].? 09 3 17 96 6 - 33 §3; 7 E . lDQ{Q,: B )EFT, ) )_!_3 55
No Mention]| 7 12.3 | L 28.6 3 17.6 |3 16.7 |, © 0.0 | 17 18.7

ESTIMATE OF NUMBER OF SENIORS WHO WILL DO GRADUATE WORK WITHIN THREE YEARS

Respondents were asked to estimate the number of 1968-69 seniors who will
go on for advanced work within the next three years. From the table tvelow it
can be seen that 57 percent felt 0-10 students would dc this; 10 percent
estimated 11-16 students; a significant 16 percent estimated from 17 to more
than 30 would pursue graduate work within the next three years. These per~
centages take into account the fact that 18 respondents (17 percent) did not
answer the item.

There are at least four forces at work which would make it reasonable to
expect larger numbers of recent graduates in home economics to pursue graduate
work soon after completion of their baccalaureate degree: (1) the number of
institutions of higher education offering master's degrees is on the increase,
making graduate education more accessible, (2) the number of students majoring
in home economics-is on the increase, (3) home economics faculties have been
spending greater effort in encouraging students to pursue graduate work, and
(4) the shortage of teaching positions is becoming a factor in heiping students

to decide to continue their education. See Table below.
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SSTIMATE OF NUMBER OF 1968-69 SENIORS WHO WILL DO GRADUATE WORK
Table LXXI WITHIN THE NEXT THREE YEARS

_ Number of Seniors

— | No | _ Mor
Lespondents { Answer | 0-2 | 3-4 [5-7 | 8-10 | 11-13 | 1L-16 | 17-19 | 20-30|tha
B DR N S R 30
Total # | 18 j11 [19 fi6 |6 G5 ) e |1 |8 |8
Group % | 16.8 |10.2|17.6 |14.81] 1L.8 Lis6 5.6 0.9 | 7.h | 7.

ESTIMATE OF NUMBER OF GRADUATES WHO WILL TEAGH ELEMENTARY EDUCATION

liespondents were asked to make an estimate of the number of 1968-69
serniors vho would accept employment in elementary school teaching. Nearly
39 percent of the respondents estimated that no home econcmiecs graduate
would teach glementary education. About L5 percent estimated that from 1-5
graduates would accept employment in elementary teaching; 17 percent answered
from 6 to 13 or more.

Although it is not possible from the data coilected in this study to
equate this item to a percentage of the total bachelor's degrees awarded,
the fact that the respondents estimated that 309 individual home economics
majors would accept employment in elementary school teaching is a significant
fact. This data lends credence to the idea that the number of home economiecs
degrees awarded in any given year camnot be equated with the number of
individuals seeking employment in home economics jobs. It also tends to show
that home economics is the field with "100l career choices". With the gap
closing between supply and demand for elementary teachers, the opportunity
for home economics graduates to find employment in elementary teaching may
drastically decrease in the very near future. Contrariwise, if public
education is made widely available to kindergarten children, home economics

graduates, especially those who have majored in child development, may Ffind
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this a ready source of employment. See Table below.

Table LXXII ESTIMATE OF GRADUATES WHO WILL TEACH ELEMENTARY EDUCATION

3 , Number of Home Economics Graduates ] _ o

~10-12 13 or more

Respondents {0 |1 |} 2 3 L s 6 _7-9

Total # jh2 {9 | 112 410 Y10 j8 |5 |2 4 7 | b

4.6 1 1.9 | 6.8 3.7

Group % 138.9[8.3] 10.2] 9.3] 9.3 170

TRAINING OF PROGRAM WRITERS FOR HOME ECONOMICS PROGRAMS USING EDUCATIONAL TECHNOLOGY
Respondents were asked if, in their opinion, home economics in higher
education should be training program writers for computer assisted instruction,
dial-access courses, and the like. The "no answer" and "not sure" categories
totalled 67 responses (62 percent). OFf the remaining, 22 respondents (20 per-
cent) answered 'yes". All others were '"no' responses.
It is encouraging to the author to see administrators of home economics
programs planning in this direction; a great many professional fields are ahead

of home economics in this regard.lg See Table below.

Table LXXIIT TRAINING OF HOME ECONOMICS "PROGRAM WRITERS" - —
Number of Institutions Training Program Writers_ _
Respondents ___ _No Answer | Yes No Not Sure
Total  # 23 | e 119 L ] _
Group % 21,3 20.4 7.6 |4O.7
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SUMMARY

The purpose of this study was to investigate current baccalaureate
degree programs in home =conomics units in higher educatlon and to ob-
tain pertinent ancillary information related to these programs. College
catalogs were studied to obtain selected facts; information returned on
a guestionnaire sent to home economics administrators supplemented the
catalog data.

Aspects of the curricula studied include such things as : (1) munber
and type of courses offered, (2) facts about various home econumics majors,
(3) distribution of total semester hours required for graduation, (L)
characteristics of home economics core requirements, (5) characteristics
of home economics minors, and others. In addition, the questionnaire

§ sought answers to questions dealing with, for example: (1) recent changes
in curricula, (2) interdisciplinary or interdepartmental programs, (3)
offerings to help students understand poverty, (L) home economics tele-

; vision courses for credit, (5) forces exerting an impact on curriculum

change, (6) associate degree programs, and so forth.

A random sample of all institutions within the categories of: (1)
state, (2) land-grant, (3) denominational, (L) private, and (5) municipal
were included. The total number of institutions in the study was 108;

they represented all regions of the United States with thegreatest

1 representation being from the East North Central regicn.

characteristics: (1) type of institution, (2) region of USA, (3) type
of school term, (4) type of administration of the home economics unit,
(5) size of home economics faculty, (6) number of'undérgraduate majors

enrolled,.(7) hQurs required for graduation, (8) types of degrees offered
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home economics, (9) number of degrees awarded in 1968-69.
A compendium of facts related to the above items has been summarized in the

arts on pages 81 to 85.
RS OF HOME FCONOMICS COURSES TAUGHT (Data for 98 of 108 institutions)

Ninety-seven percent offered F & N, CD & FR, H. Mgt. & F. Econ,; 28 percent
institutional administration and 571 percent family health.

Higher percentages of institutions offer greater numbers of courses in F & N
and .C & T than the other subject matter areas.

1BER OF HOME ECONOMICS UNDERGRADUATE COURSES LISTED IN THE CATALOG

37 psrcent listed 20-29 home economics courses; 38 was the average for all
institutions.

29 percent listed 30-L9 home economics courses.

21 percent listed more than 50 courses; 2 percent listed 100 or more.

19 percent listed 19 or less; 1 percent listed less than 10 home economics courses.

JTS ABOUT HOME ECONOMICS CURRICULA (MAJORS) OFFERED

Home Economics Education and General Home Economics were offered by 97 percent
and 61 percent respectively of all institutions. No other major was offered
by as many as 50 percent of the institutions. .

There was no correlation found betwesen the availability of the various home
economics degree programs and the number of gradua%és produced in the various
majors at any degree level. B

The reader is asked to consult the main body of the report for the analysis
of the home economics semester hour requirements in the various majors.

Larger percentages of denominational (L47 percent) and state institutions (37
percent) than other institutions offered two or less majors; 30 percent of
gtate insbitutions offered 5 or more majors while 57 percent of land-grant
schools were in this category.

" There was a correlation between the size of the home economice faculty and the
number of degree programs offered in the home economics units. More than 95
percent of the institutions with faculties in the ranges of 1-3 and L-6 persons
offered from four or less majors.

With the exceptlon of the largest category of faculties (27 or more persons)
one-half or more of all institutions in all categories of faculty size offered
four or less different types of majors.
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DISTRIBUTION OF TOTAIL SEMESTER HOURS REQUIRED FOR GRADUATION

The summary of averages include: Communication Skills 13.5 percent

Social Studies © 1h.4 percent
Natural Science 13.3 percent
Humanities 12.1 percent
Phys. Ed. & Health 5.9 percent
Mathematics 5.9 percent

The largest number of institutions (29 percent) require from 36-LO
percent of the total hours for gradustion in general education courses.

The largest number of institutions (21 percent) require from 13-16
percent in professional education courses.

The largest number of institutions (26 percent) required from 26-30
percent of the total hours for graduation in home economics courses.

Elective credit averaged 11 percent of the total hours required for
~ graduation.

DISTRIBUTION OF HOME ECONOMICS CORE COURSE REQUIREMENTS
The requirements in F & N courses was highest--7 semester hours average.

From 3-6 semester hours were required in C & T, CD & FR, Housing, Lquip-
ment, Interior Design, Related Arts and Home Management.

EOME ECONOMICS MINORS

52 percent did not offer minors.

Nearly 4O percent offered only one minor; the range was from 0-8 minors.
Nearly one-half of all schools offering minors required 19-22 semester
.hours in the minor.

PREPARATION OF GENERALISTS VERSUS SPECTIALISTS IN HOME ECONOMICS

Prepare Primarily Generalists: Prepare Primarily Specialists:
58 percent said "yes" 25 percént said "yes"
6 percent said "no" i L6 percent said "no"

RECENT CHANGES IN HOME ECONOMIGCS GURRIGULA

67 percent said "no" (none within the past 3-5 years)
Of the 12 percent who said "yes", 62 percent were from state institutions.

FREQUENCY OF EXTENSION COURSES OTHER THAN COOPERATIVE EXTENSION
19 percent said "yes" - they offered Extension courses other than Co-

.operative Extension.
75 percent of those answering "yes" were from state institutions.
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OME ECONOMICS TELEVISION COURSES FOR CRLDIT

Eleven percent of the respondents said "yes" they knew of schools offering
TV courses for credit.

ORCES EXERTING GREATEST IMFACT ON CURRICULUM CHANGE

Ranked order of responses from greatest to least influence was:

1- Home economics faculty L~ Legislation
2- Administrators S~ High school teachers
3- Students 6~ Non-home economics staff

ESIGNING STANDARDIZED HOME ECONOMICS ACHIEVEMENT TEST

Should we, in higher education, try to design a national standardized achieve-

ment test? Of all respondents, 37 percent said "yes"; 2l percent said "no".

CONCLUSIONS AND RECOMMENDATIONS

As might have been expected, the characteristics of private and denominational,
1d state and land-grant institutions are quite similar in many.respectsa Although
1e characteristics of state and land-grant institutions differ at many points,
ley are more similar to each other than when either type of institution is com-
wred with the other three types in this study. The small sample of municipal
istitutions included makes a meaningful comparison of the characteristics of all
pes of institutions unfeasible,

It would seem tc the author that,in general, home economics curricula in
gher education are more stodgy and static than fluid and futuristic. There was
ttle evidence in this study of curricular innovation in terms of new courses
- new methods and techniques. Curricula were tightly prescribed; in general,
udents were given very little latitude in their undergraduate programs for
eting their own felt-neéds with their own goal orientations.

Very few dinstitutions reported offerings in field experience, directed

rk-experience, or internships. In the opinion of the author, this type of

99 Lt
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course is probably needed in every home seconomics major today. With the
present emphasis in secondary home economics programs on preparation for
occupations, it would seem almost imperative for every home economics
education major to have some occupational work experience to augment the
classroom study of home economics occupations. In many states, the State
Department of Vocational Education arescribes this training as a prerequisite
for jobs in occupational home economics programs. More home economics
students should be having the opportunity to participate in these types
of experiences as a part of their prescribed degree program.

It would appear from this study that home economics students have
not yet taken an activist's role in pressing for change in home economics
curricula on a wide scale. It would be the opinion of the author that
this could very well be "around the corner”, especially in larger institu-
tions. Why would it not be wise for home economics faculties and admini-
strators to anticipate students' pleas for greater flexibility in program
requirements, more opportunity for "pre-professional experience!, more
opportunity for independent study, more exposure to newer methods of teaching
(the use of educational "hardware"), more opportunity for individualized
programs and the like, instead of waiting for pressure groups to bring
about this change?

It could be postulated that the next few years wiil see the federal and
state government purse strings for higher education very much tightened.
Evidences o£ this are fairly widespread at this writing. When budgets become
static or are cut, it will be imperative that home economics units find
feasible ways of extendingresources to maximize their use. With enthusiasm,

because of successful experience in this endeavor, the author would suggest

;1(){)T;£§
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the planning and implementation of more interdisciplinary and interdepartmental
courses and majors (curricula). Interinstitutional curricula planning15 in home
economics seems highly desirable; undoubtedly the master plans of boards of higher
education will edict this somedgy if it is not initiated by the faculties and
administrators of institutions.

From this study it would appear that home economists in general are much
more interested in recruiting men students than they are in recruiting men faculty
members; twice the mumber of administrators affirmed the former than approved of
the latter. This is a very interesting point to contemplate. The author will
resist the urge for expository analysis of this item, at this time.

A finding in this study which might have some relation to the above paragraph
is that of the attitude of administrators toward changing the name of home economics
units. More than one fourth of the administrators from land-grant institutions
feel that "...it (is) wise for individual institutions to change the namc of their
home economics unit without a natiomwide coordination in the change." Nearly four
times as many administrators in all institutions felt that it was wmwise to do
this as felt it was wise. Since the author's prejudice on this issue is toward
deference to the name of home economics, the latter fact gives some comfort in the
face of the rather depressing and unsolved problem. A list of reasons to support
both positions (to change or not to change the name of home economics) may be
found in the main body of this report.

Administrators were asked if they were making a speclal effort to help students
understand poverty and/or to prepare them for jobs with the culturally and economic-
ally disadvantaged. It was very encouraging to have nearly 70 percent affirmative
responses to this item; it was discouraging tc not see course titles and descrip-

tions in the catalogs reflect this in some way. The author believes that home

-y
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ecoriomists have the key to the solution of many of the problems of disadvan-
taged persons and families ~ it is imperative that we learn to effectively
use the key. There is some evidence to show that our middle class values
make it difficult, if not impossible, for us to become effective agents of
change in the lives of those who need us most. The efforts of home econo-
mists should be maximiéed to correct this criticism.

Until now, home economists have made very little use of mechanical
methods (educational technology) in making courses and programs more widely
available to both undergraduate and graduate students. FProgram writers
in home economics are not being trained to produce the software for teaching
machines; other disciplines contimue to outshine home econcmics in this
regard. Readers will recall that the McGrath J:'eport16 recommended wider
use of educational television and other media for the dissemination of our
relevant subject matter; perhaps future home economics programs will reflect
this to a greater degree than is presently true.

This study confirms the fact that a wide variety of home economics
programs may be found in diverse itypes of iustitutions. Gathering facts
and figures about these institutions and their curricula can be of some
value as they become stepping stones to better programs. It is uncontro-
versial, however, to say that the proof of the pudding is in the eating;
we can judge the adequacy and the efficacy of our curricula by the degree
to which we produce professional home economists who do, indeed become

effective agents of change in improving society.
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" NAME OF YOUR INSTLITUTION
_APPENDIX B

General Information Please tell us:

1. Number of home economics majors enrolled in your school Fall 1968-69. (Fill
in answer) (1) total undevgraduate majors? (2) ___~ total
graduate majors? -

2. Approximate distribution

Undergraduates  Graduates Undergraduates Graduates
F and N ' Dietetics - -
Cand T Insti. Adm.
CD and FR _ Journalism ~ .
H. Ec. Educ. ) B . Others:___ A
General Home Eco o o o
H. Ec. in Bus. : - . — . -

3. The size of home economic course enrollments Lecture Lab
in the Fall 1968-69. (Fill in numbers.) Largest class enrollment -

Average class enrollment
Smallest class enrollmeny _

L. Number of degrees awarded Bachelors Masters Doctorates

in the 1968-69 school year: Summer 1968 . i
Fall 1968 } ] —
Winter 1968 _ j
Spring 1969 ,1 . o

5. What is your estimate of the number of 1968-69 seniors who will go on for
advanced work within the next three years? __ -

6, What is your estimate of the number of 1968-69 seniors who will accept employ-
ment in elementary school teaching? __ }

7. Number of full-time equivalent staff Fall 1968-69: Instructional  Research
Please mark an X in the column that most nearly describes your opinion regarding
the following questions: o - _ _ _

Yezs | No [ Not Should home economics in higher education: -

- Sure i - . o

- 8. prepare undergraduates primarily as Tgeneralists"?
i 9. prepare undergraduates primarily as specialists?
110, Dbe training "program writers" for computer assisted instruction,
1 disl~access courses and the like? Explain: . .
_ 11. be making a Tspecial effort” to Teorull the academically talented?
112, design a national standardized home economics achievement test?
f, 13. make an effort to recruit more home economics minors? Comment:
) 114, offer associate (2-year degree programs in i—year institutions:
15. recruit substantially more men as students?
o F
L.
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Yes | No | Not
Sure

Should home economics in higher educalion:

6. design special programs “for the 'slder” undergraduate student?

If your answer is "Yes", what are your plans? o

17. design refresher courses especially for the "out-of-date™

home economics graduale?

18. recruit substantially more men as faculty?
19. 4in you cpinion, is it wise for individual institutions to

change the name of their home economic unit without a nation-
wide coordination in the change? Comment:

Please check either "yes" or Yno for the following and add your comments.

Yes | No | At your institution, within the past 3 to 5 years:
20. have you dropped any home economics curriculum or major? LT ves,
what?
_ 217. have you added any new home economics curriculum or major? If
yes, what? o ) -
22. has your home economics unit changed its name? If yes, former
name? present name? o
| 23. have you tried any innovations in home economics course offerings?
2li. have you tried any innovative approaches in teaching methods?
Explain: - )
25. do you have any "new ideas” in the planning stage for the 1969-
i 197l period in the area below:
A. teaching methods? .
B. course offerings? (Do you offer any special honors courses
in home economics?) Explain:
, Co new degree programs? - ,
26. will your institution accept educational television courses for
credit to meet undergraduate degree requirements?
_ | 27. will your instituticn accept educational television courses for
' credit to meet graduate degree requirements?
28. will your institution accept correspondence courses for credit
- to meet undergraduate degree requirements?
29. will your institution accept carrespondence courses for credit
to meet graduate degree requirements?
- - 30, in the past five years has your institution paid anyone to serve
o 48 curriculum consultant to you and your faculty in updating the
course offerings at your institution? Who was the consultant?
B 31. does your institution accept any home economics courses in meeting
) general education requirements? IList the course titles:
32, does your institution require semiors to take the graduate record
examination or another type of comprehensive exam {(i.e., National
Teachers Examination) prior to baccalaureate graduations? Specify:
N 33. are you making any spe01ai effort to encourage research progects

at the undergraduate level? Explain: _ _ —

I£30
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Yes| No| =~ B - _
3li. are you presently offering any interdisciplinary or interdepart-
mental programs? Explain: - i} 3
35. within the next 5 years do you plan any interdisciplinary programs?
Explain: _ 7 . _ -
36. are you making & special effort to help students understand poverty
and/or to prepare them for jobs with the culturally and economically
disadvantaged? Explain: B B _ _ _
37. do you offer extension home economics courses through a University
Extension program other than cooperative extension?
|1 38. do you know of any school which olfers home economics television
courses for credit? __ _ o .
39. What forces at your institution have the greatest impact on bringing about

home economics curriculum change? Place a "1" before the forces that have
the greatest impact, a "2" hefore the forces with moderate impact, and a
3" hefore the forces that have little or no impact.

___ students ___ faculty outside of home economics

_ faculty ____high school teachers or administrators
~ administrator —___legislation, either state or national
- ____other: (specify) _ o




