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RESEARCH LITERATURE REVIEW

In our largely middle class socie®y with nigh schools geared for
the most part to college preparation, parents strive for and expect
thelr children to attend college.

In our society a college education is highly prized. A4s a
consequence, those students who persist in college are lJeoked upon
and described in positive terms, while atudents who leave college
before graduation are viewed negatively.

A composite description of the college persistor and leaver
can be presented by applying the conclusions and criteria drawn from
the resaarch'literature.

What characteristics differentiate college persistors and college
leavers? What can the college do to change or meet the special needs
of the potential leavers and therefore, increase their chance of
persistance in college?

Research concerning the college porsistor and leaver can be
divided into three ma jor éatagcrias= Psychological Characteristics,

Family and Cultural Background, and the College Environment.
/

Psychological Characteristics

In looking at the personality of the college persigtor as
compared with the leaver, rescarch studies tend to indicate that the
former has the abillty to attack a pggblém end stick with it, has a
strong drive for success, a sonse of responsibility, is satisfied
with college routine, is conscientious and systematic in his work

hahita, resanbhles his environment, and thinks independently and

-
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ob jectively.

The leaver has a tendency not to stick teo a given task, is less
satisfied with college routine, is less sure of the role college will
play in his future, 1s less able to distinguish between the important
and the unimportant, and is less effective in scheduling and carrying
sut his daily activities. The leaver tends to be a careless test
taker, often lacks the ability to adapt to the college environment,
and lacks self discipline. He tends to be rigid, inflexable, opin-
jonated, nonacademically oriented and distrustful of adult authority.
He often has a preference for social activity rather than study.

The motives and interests of the college persistor are related
to his success. Research studies specify that persistors generally
have made a definite vocational choice, and come from families that
are interested in and encourage them in their higher educational
plens. The leaver has ill-defined goals, aﬁd is uncertain of his
occupational and college major choice. Too, the family of the leaver
is not supportive of his educational endeavors.

Students who persist in college generally score higher on the
SAT-verbal, have a higher grade point index in high school, and
finish in the upper ranks of their high school graduating class.
Ieavers usually are characterized as having tentative vocational
goals and an intellectual capacity below that of the persistors. They
have lower secondary school grades and significantly lower reading
ability test scores.

The values of the leaver tend to be different from those of the
persistor. The leaver tends to seek immediate practical payoff for

his energios, whereas the persisator is lesas interested in the grat-

) ] .= - s 3
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Femily and Cultural Background

Research suggests that the student's family and cultural back-
ground influence hils ad justment to college. If hils family and
cultural background are considerably different from that of the
environment of the college, academic difficulty can be predicted.
Therefore Lt can beo hypothesized from the research reviewed that
family and cultural background are factors in dropping out of college.

A most important factor in both the decision to attend college
and the riotives to remain in college is paroental influence. The
students who succeed in college have parents who strongly encourage
them. There is alsc a relstionship between the values of the student's
sub-culture, specifically those of his parents, end his succeés in
college. Parents and cultures that have values relative to achieve-~
ment, and that are similar to those of the college their offspring |
attends are more predictiv:- of college success.

Occupation, jncome, and educational attainment of the family are
also related to college persistance or leaving. Children from farm
families and familios of semi-skilled laborers tend not to attend
college, and if they do, are over-represented by the leavers.

Children of management personnel or professionals tend to attend
college and persist.

Children from lowsr socio-economic backgrounds tend not %o attend
college, or if they do, are over fepresented by the leaver. There is
also a positive correlation between a father's education and the
college success of his offspring. As the father's education increases
so doeos the chance that his offspring will have academic success.

Peers are also a factor in college attendance and persistance.

3 4
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There is a positive relationship between academic success and social
scceptance.

The size and location of the student!s hometown is a factor in
persistance in or leaving college, insofar as tho quality and quantity
of educational and cultural opportunities available in one's home-

-

town resemble the requirement of the college that the student attends.

College Envircnment

A student chooses as friends other students who he resembles
and tends not to form friendships with students who are too different
from him. He is influenced by his friends. He seeks opportunities
to compare his opinions and his abilities with those of others. This
he can do with others who are similar to himself. When the differ-
ence between the student and others is not great, it is easier fo1r
him to make the changes that are necessary to become more like others.
If the others with whom the student associates are significantly
different from him then there is a tendency not to make a comparison,
thus there is no pressure for conformity. This is the position of a
college freshman.

The college orientation program offers an opportunity for the
college staff to come to know the student through testing and per-
sonal contact. An oprortunity is also provided %o the student to
evaluate and compare the college environment with where he 1s at
that point in time. Research generally reports that students find
the orientation programs helpful. However, when students who have
taken part in such a program are compared with students who have not,

no difference in grade point index or persistance in college is found.
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students who initially choose to live in residence halls are
generally satisfied whoreas those who live in residence halls be-
cause of parental or administrative edlict are generally dissatisfied.
However, as time passes both groups become increasingly more dissat-
{sfied with reosidence hall living. The dissatisfaction is greatest
among the male student.

Housing by college major has no effect on G.P.A. or persistance
in college.

Housing by academic ability is positive only when those of high
ability are housed together.

The social 1life of the non-academically oriented student falls
into two catagories: the extroverted student who finds success in
college through his soeial activity; and of more frequent incidence
the introverted student who has few friends and does not take part
in those extra-curricular activities which are a part of the college
environment.

Grades are, with the obvious exception of low ability, the
result of adjustment to the college onvironment. Research reports
that the leaver did most often have failing grades, and when compared
to the persistor, he generally had a lower over-all grade point index.
However, dropping out of college is most ofton due to sgome underlying
problem. Poor grades arc most often the results of this underlying
pro..lem rather than the lack of academic ability.

Counseling in general and group counseling specifically offer
opportunities for the atudent to think about and share his concerns
with others who aroc eoxperiencing the samw or similar concerns.

Group counseling particularly is found to have a positive effect on

3
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the student. However, research indicates that neifher the college
persistor nor the leaver make extensive use of the college counseling
center.

The academically motivated student whose parents cffer.sncourge-
ment is reported to make more use of college counseling services.

The pesearch literature indicates that counseling either has
no effect or results in some increass in college persistance and

improved student grade point average.
RESEARCH REVIEW

The demand for an education beyond that of high school is 1n-
ereasing at an ever growing rate. Many colleges are now offering a
second chance to the student who has not performed well in high school.

This investigation is a two-pronged attempt to identify; first
the personal characteristics, value systems, aptitudes, study skllls
and attitudes toward study, and biographic and demographic variables
thet characterize the Marginal College Froshmen and then to compare
this group of students with the average college freshmen; and second,
to identify those characteristics that differentiate between the
Marginal College Freshmen who persist and those who leave college
besfore graduatien, The purpose being to develop a theoretical madél
of a Student Personnel Services Program to specifically assist these
students.

This investigation involved 16l Marginal College Freshmen who
attended the 1968 Special Surmer Session at Eastern Michigan Univer-
sity, ¥Ypsilanti, Michigan. A Marginal College Freshman is one who

jorfdcithifiod by bthe I'Mmivaralby Adwissicrns Office and predic ted to
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hnve a grade point index during his first semoster on campus between
1.60 and 1.79 based on a L point scale. Tho total sample cnnsists of
sizty-five males and ninety-nine females. O0f the total sampleo 127
were persistors, that is, they enrolled for the spring semcster of
1969 at Eastern Michigan University after completing the Special
Summer Scssion and one full regular scmester. Thirty-seven were

leavers as of the completion of the full semecster of 1968 (Seec Table 1).

TABILE 1
SPECIAL SUMMER SESSION STUDENTS: ACADEMIC STANDING

AT THE COMPLETION OF THE FALL SEMESTER OF 1968
ON THE BASIS OF SEX

_ Péfsiétorsti f}rJ ir 7mi§é#ér§  -

Sex ot Number _Percent | Number  Percent
Male 53 L2 12 32
Female i 58 1 2? 68

Total | 127 100 37 R 7151607” 7

Sgven statistical computer analyses were used in this investi-
gation. 8ix were tradivional and one exploratory in nature. These
analyses produce a descriptive model of the Marginal College Freshman

which is compared to a model developed from a normative population.

Total Sample

The Marginal College Freshmen have high Abasement and Aggression
and low Dominance scores as measured by the Edwards Personal Prefer-
ence Schedulc. They have below average study habits and inappropriate

study attitudes as measured by the Survey of Study Habits and
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Attitudes and low mean scul'ées on the Scholagtic Aptitude Test
(Sece Table 2). These students achiove average scores on most of the
sub-3cales of the Study of Values when compared to the instruments
normative population, however, the Social and Political sub=-scale
scores were slightly above average.

The occupational interest of the Marginal College Freshman were
largely in the Professional, Technical, and Managerial areas while
thoir tested college ma jor interests were mest often in Science and
Mathematics, Architecture, and Business as measured by the Kuder
Occupational Interest Survey form DD (See Tables 3 and L). The
occupational interests of the Marginal College Freshmen are similar
to those of College Freshmeon in general.

The Marginzl Colliege Freshmen weru, on the average, 17 or 18
years cf age and live with both parents. Both the student and his
parents desired that he attend college. Most often, the Marginal
College Freshman_rapregented a family in which both parents possess
a high school diploma and, in many cases, post high school education.
However, in most cases the head of the household, the father, was
engaged in an occupation which required less than a coliége degree.
The family income ﬁas average or above for the student's home
community.

A ma jority of the harginal College Freshmen graduated from public
hiph schools after following a college preparatory program. However,
at the completion of the Special Summer Session only 6l percent had
decided on a college major and, in a ma jority of the cases, the
college ma jor selected was education or busincss.

One qunrtor nf the Mawrzinal Collsge Freshmen made use of the




TABLE 2

MEAN SCORES AND STANDARD DEVIATIONS FOR THE TOTAL SAMPLE,
PERSISTORS, LEAVERS, AND THE NORMATIVE POPULATION
FOR THE EDWARDS PERSONAL PREFERENCE SCHEDULE,

THE SCHOLASTIC APTITUDE TEST, AND THE
SURVEY OF STUDY HABITS AND ATTITUDES

TOTAL SUB-SAMPLES NORMATIVE
SAMPLE , POPULATION
Fergistors . Leavers
Variables _ M SD M SO . M SD M 3D
_ ” - e ' — b Wﬁ,,
; |
Personality 5 1 ! )
Achicvemont S [ 281 L7 28 - 45 28 | Sk 31
Deference v L9 30 L8 28 50 36 51 30
Order i} 53 30. 54 30 50 30 | 55 29
Exhibition : 57 28; &6 29 - 62 22 | 51 31
Autonomy - 29| 51 28 P L9 31 53 29
Affiliation i L9 30 L7 29 . 56 29 | 52 32
Intraception i L8 271 L7 27 | 51 27 . 50 35
Succorance S5 30, 5Sh 29 [ 60 25 | 51 28
Dominance , 32 25 33 25 29 23 | 52 3l
Abasement 67 25| 66 26 - 69 23 | 52 33
Nuturance 5 31 53 31 i 57 32 53 29
Change g 38f 57 29 | 60 2L | 51 29
Endurance 50 31 52 31 141 28 | 57 29
Heterosezuality 58 32| 57 32 61 31 49 32
Aggression 60 27 60 26 60 29 | L9 29
Consistency Scor 56 31 56 31 56 31 L5 21
Aptitude )
Verbal 372 56| 372 58 373 48 | 450 80
Mathematical T 391 65! 386 67 L05 57 1Lh72 88
Study Habits
and Attitudes _ 7 :
Delay Avoidance | L2 27! L3 27 39 26 | 50 30
Work Methods ; L7 27 ) 27 L5 27 | 50 30
Study Habits 13 26| L3 26 LA 27 |1 S0 30
Teacher Approval] 31 26 32 27 28 2h | 50 35
Educational | ) )
Acceptance 32 2l 32 2L 30 25 50 - 35
Study Attitudes 29 231 30 23 27 24 | 50 35
Study Orientation 3l 25 35 25 32 26 50 35
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TABLE 3

TOTAL NUMBERS AND PERCENTAGES FOR TOTAL SAMPLE OF
MARGITTAL COLLEGE FRESHMEN AND SUB-SAMPLES PERSISTORS
AND LEAVERS ON OCCUPATIONAL GROUPING FOR THE
OCCUPATIONAL INTEREST SURVEY

Total | ' Subﬁsgﬂp}esir

Occupational Groupings®j Sample ' Persistors Leavers
TN a8 &V W % .
Professional, Technical| :
and Managerial 123 75 96 76 7 13
Clerical and Sales i 33 20 26 20 7 19
Services Ly 2 2 2 2 5

a others omitted as they account for less than 3 percent
of sample.

TABLE It

TOTAL NUMBERS AND PERCENTAGES FOR THE TOTAL SAMPLE OF
MARGINAL COLLEGE FRESHIMEN AND SUB-SAMPLES, PERSISTORS
AND LEAVERS ON THE COLLEGE MAJOR GROUPINGS OF THE KUPER
OCCUPATIONAL INTEREST SURVEY

€ollege Major Groupings Ssmple  TPersistors M Leavers ]
, : TN % % N % T
English 5 5 T 3 l 1 1
Science and Math 39 34 27 21 | 12 32
History and Social ) i
Science 16 11 - 16 13 | 2 s
Buginess 1 35 21 30 2h i 5 14
Architecture 1 37 23 26 20 1 11 30
Engineering 1 12 7 9 7 3 8
Psychology ‘ 1 6 L 5 L 1 3
Religious Education 112 7 10 é 2 5

I |



11
tutorianl sorvice during the summer scssion (offered at no cost to the
student). Furthormore, only one-half of tho students conaulted with
their Academic Advisors and the Counseling Center staff. Generally,
the supportive scrvices provided by the University for the exclusive
use of tho Marginal College Freshmon wero ill-used by this group-

The Program to Analyzo Individual Differcnces provides an
opportunity to view the Marginal Collegc Freshmen by recarranging tho
individuals into sub-groups which tend to bc more homogeneous on
selectod characteristics than the group as a whole. The aim is
simply to call attention to some of the individual differences ex-
isting within the larger group of students. Heore some interesting
trends develop. Mean scores on the Edwards Poersonal Preference
Schedule sub-scales indicate that the Marginal College Freshmen have
a high mean Abasoment score and low mean score in Dominaiuce. Yet
when clusters of the Marginal Colloge Freshmen are formed on gimilar
characteristics it is found that of the five clusters chosen for
examination three do have high Abasement;, onec average, aﬁd one a
low mean score of thirty-two. The normative population mean scores
for the variable of Abasement is fifty~two. Similar findings appecar
with the variable of Dominance. Threoe of the five groups have low
Dominance scores, onec group is near the niean for the normative popu-
lation, wherecas one group has a high mean score of scventy-thrce.
The normative population has a mean score of fifty-two for Dominance
{See Table 5).

Studying thc mean score of clusters formed on the Survey of
Study Habits and Attitudes sub-scales, and the SAT - mathematical
and verbal variables, the same phenomenon appoars.

Q
ERIC 19



TABIE 5

CIUSTERS OF MARGINAL COLLEGE FRESHMEN FORMED USING THE FIRST VARIABLE
SET IN THE PROGRAM TO ANALYZE INDIVIDUVAL DIFFERENCES

Total Hormative
Cluster 1 2 3 L 5 Sample Population
Variable

Deference M8 L2 89 16 63 12 L9 51
SD 6 8 27 16 17 30 30
Affilistion M2 51 L6 70 17 81 49 52
Su 20 16 21 3 12 30 32
N Dominance M2 10 22 20 73 L5 32 52
SD 7 15 17 19 1 25 3l
Abasement M2 80 53 86 32 61 67 o1
SD 12 22 12 1 %1 25 33
Endurance Ma 71 80 22 80 1l 50 51
SD Q 1 18 17 . 1h 31 29
SAT-M MP3y3 377 Lo2 A5 bl 391 h72
SD 56 L6 55 51 67 65 88
Number of cases b 9 15 L Iy 8L ve
Sox Male 2 Iy 6 2 2 3l .o
Feniale 2 5 g 2 2 50 .o
Persistors Iy 5 6 Iy I 7 .
Leavers 0 Iy 9 0 0 3T .o

13

8Presented in percentile scores. Ppresented in standard scores

O

IC

E

Aruitoxt provided by Eic:



13
The results of the Nluster Analysis suggest that there i3 no

one adequate description of the Marginal College Freshmen. When the
groupa of Marginal College Freshmen formed on similar characteristic
are considered, these groups tend to be composed of students with
mean scoros near the mean for the total sample of Marginal College
Freshmen. However, cach cluster presents one or more mean scores
which are above or below the mean for the total sample of Marginal
College Freshmen. In this respect therc may be one or more groups
tormed by the Program to Analyze Individual Differences which may be
described as differeing from the mean for the total sample on a

given variable.

Sub-Samples

Descriptive and comparative data indicate that both persistors
and leavers have high Abasement and low Dominance sScoroes and low
scores on all of the study skill variables. When tho populations
are compared. the persistor sample has a somewhaw higher Endurance
score and the leaver sample a somewhat higher Affiliation score. The
1eaver has consistantly lower scores on all of the study skill
variables, wifh the exception of Work Methods (8ee Table 2).

The Analysis of Variance computer progran wnich is used %o
determine the variability between the persistor and leaver samples
indicates that tho varisble ol Endurance approaches the .05 level of
significance in differentiating betwecn samples. The variable of
Endurance again appears in the Stepwis~ Regression Analysis as the
variable which is most predictive of persistance in the University.

Although Fndurance can account for 2.2 percent of the variance

14



1l
betweon persistors and leavers, as additicnal variablea enter the
equation, orly 12 percont of the variance can bec accounted for.

The Blitz . umputor program provides a cross tabulation and chi
squaro test of indcpendence for the persistors and leavers (Sce
Table 3). This analysis indicatos that the two populations are
similar in their tested occupational interest (Professional, Technical,
Managerial, and Clerical, Sales) and similar in tested College ma jor
choice (Scionce, Mathomatics, Architecturc, and Business).

Both populations expressed plans to return to Eastern Michigan
University the following semcster; neither population tended to use
the tutorial service and necither tended to be enployed during the
Special Summer Session. At the .05 level of significance, tho
variables of Sizo of Family and Size of Homo Town differentiated
between persistors and leavers. Persistors carme from larger families
and largor cormunitics. Other differonces, though not significant,
are that persistors tend to come from families in which the Ffather
and siblings have a college degrece, and one in which the father is
in a professional, semi-profeossional; or managerial occupation.

The persistor rcported that he studied more hours per day than the
leaver.

The discriminant Analysis for two groups attempts to identify
the variables which provide maximum differentiation between the two
samples, porsistors and lcavers. The variables of Endurance, SAT -
mathematics, Deforence, Succoranco, and Change will predict a lcaver
correctly in 73 percent of the cases. The var;abias of Endurance,

SAT - mathemntics, Doforence, Succorance, Change, Intracoption, and

- P
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Affiliation will predict a persistor correctly in 6l percent of the
cases.

The Program to Analyze Individual Diflferences is run indepondentl
on persistors and leavers. This analysis tends to indicuate that the
persistor and leaveor gamples do not differ from one another but do
generally differ from a normative population on some variables.

Also tkhe persistor and leaver samples are made up of groups of indi-
viduals with characteristics which are difforent than those of the
group as a whole (See Tables 6 and 7).

The results of this analysis run on persistors and leavers in
the sample of Marginal College Froshmen tends to indicate no differ-
ences botween the sub-groups. Rather it reaffirms the findings
reported cearlier that the Sample of Marginal College Freshmen is
composed of groups of students with different characteristics some

of which are similar to the typical college freshman.
HYPOTHESIS BUILDING

A synthesis of the research end program analysis reveals that
the Marginal College Freshrien are a gpecial individualized population
of students. Most delimiters characterize this group in a negative

‘way as viewed from an educstionally oriented socioty. Researchers
and program planners have tended to treat the Marginal College
Freshman, including persistors and leavers, as a group of students
with a single set of characteristics, and programs are planned and
executed based on the needs of the average Marginal College Freshman.

Since no ma jor differences are found to exiszt between the Marginal

ERIC |
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TABLE 6

CLUSTERS OF LEAVERS FORMED USING TEE FIRST VARIABLE SET IN
THE PROGRAM TO ANALYZE INDIVIDUAL "IFFEREHCES

16

! | | T | Total |
- : _ ; | | P 107 | Normativ
GCluster V 1 “ 2 x% 3 _ b i Sample | wav;wmﬁwms
Varisble | , i W |
affiliation MY 71 . 50 ' 24 i 48 | 55 | 52
SO 23 ! 20 19 M 29 23 32
| _ ,, ! m_W
Dominance gm# 17 23 1 62 m 31 129 52
D16 ! 15 ¢ 15 19 w 23 | 3l
i Lo P | |
Abasement M 76 _ 60 32 | 81 69 w 52
3D e 119 12 23 | 33
| | | ”
Endurance zmw I3 ; T 17 | 30 b1 £l
Dy 2L (B 9 | 25 27 | 29
SAT-M W28 1361 . 396 ] 391 | hos | 472
sD 57 ¢ 28 | 29 57 57 | 88
Yumber of Cases . 16 : S m b | 11 37 | ae
: m , x,
Sex Male 8 . 1 g 0 | 2 12 .o
Female 8 Lo I 3 25 ﬂ .o
m ]

APresented in psrecentilo scores
Dpresented ‘n stendard scorcs

17
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TLRTE 7

PROGRAM TO ANALYZZ INDIVIDUAL DIFFERENCES

-1JSTERS OF PERSISTORS FORMED ULING 'THE FIRST VARTABLE SET IN THE

Cluster ! ﬂ 2 3 L .5 6
Variable ; M T ,
Deference ma: Ls ¢ 6l | 35 { 69 | 34 | 1
sp 18 w 20 | 18 20 | Ww ,m
Affiliation g%ﬂ 82 | 60 | 55 | W | 76 | 53
D1 21 23 11 15 16
pominence M2 L1 | 18 15 33 | 18 I3
sp 11 1l 10 11 | 13 11
Abagcment M2 69 M 95 83 53 170 86
sp 12 ok 20 8l 9 oo
Endurance Ma, 12 30 | 66 W 88 51 26
sp 8 23 29 M L 120 17
SAT-M W 383 | 422 389 b0 | 384 410
sD 43 165 | 75 85 67 | rqm
Number of Cases ) M 11 # 11 M 5 , 5 ,W :
Sex Male 2y 6 6 1 1
Female '3 ﬁ iMWt&tlg .;mMz 3 Iy ! I , Iy

apprsented in percentile scores
bPresented

" e —— o o

Total

|Sample
48 51
29 30
L7 | 52
29 32
33 52
25 3L
66 52
26 | 33
52 W 51
3l 29
368 | 472
67 88
80 | ..
| 30 .
50 e

Normative
Populaticy

in stendard scores
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E
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College Freshmen who persists and thosec who leave college, program
planning should not be based on the neods éf the typical Marginal
College Freshman but rather on the nceds of groups of Marginal College
Froshmen who exhibit sets of characteristics which may cause them to
differ from the group as a whole.

The data presented in this investigation and the research  -- !
reviewed suggest & number of hypotheses regarding the Marginal
College Freshmen.

Hypothesis I

The Marginal College Freshman differs from the typical
college freshman.

Sub-hypothesis T
' The Marginal College Freshman has a low ability to

understand and reason with mathematical symbols and
use these in solving problems.

Sub-Hypothesis IT
The Marginal College Freshman has a low ability to
understand relationships among words and ideas and
to comprehend what is read. :

Sub-hypothesis III

The Marginal College Freshman is aware of his low
aptitudes.

Sub-hypothesis IV

The Marginal College Freshman has inappropriate
Study attitudes.

Sub-hypothesis V

The Marginal College Freshman has pcorly developed
gtudy skills.

Subfhypothesis VI

The Marginal College Freshman has a low grade point
average in high school.

139
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Sub-hypothesis VII

The Marginal College Freshman hna a 1oar rards in his
high school graduating class.

Hypothesis IT

The Marginal College Freghian is aimilaw Lo Eha vypieal
college freshman in some raspecha.

Sub-hypothesis I

The Marginal College Freshman is similar vto the
typical college freshman in age.

Sub-hypothesis II

The Marginal College Freshman is similar to the
typical college freshman in occupational interest.

Sub-hypothesis IIT
The Marginal College Freshman makes college ma jor
choices similar to those made by the typical .

college freshman.

Sub-hypothesis Iv

The Marginal College Freshman, like the typilcal college

freshman, tends to be a product of the public high
school.

Sub-hypothesis V

The Marginal College Freshman, like the typical

college freshman, tends to follow a college preparator?

program in high school.
Hypothesis III
¥o ma jor differences exist between the Marginal College

Freshman who persists in college and those who leave
college before graduation.

Sub-hypothesis I
The Marginal College Freshman ia more influenced
at home than by his peers. He is more likely
to persist i college if he has parents or siblinga
who have carned a college degroe.

2L
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Sub-hypothesis TII

The Marginal College Freshman who has a father
earning aun average or above average income in the
profecasional, semi-professional, or managerial
occupations, is more likely to peraist in college-.

Hypothesia IV

There is no typical Marginal College Freshman rather
within the sample of Marginal College Freshmen there
are groups of students who have similar characteristics.

Sub-hypothesis I

Within the sample of Marginal College Freshmen there
aro large groups of students who feel guilty and
accept blame when things go wrong and will give in to
avoid a fight.

Sub-hypothesis II

Within the sample of Marginal College Freshmen there
are large groups of students who can not make group
decisions or take a leadership role.

Sub-hypothesis IIT

Within the sample of Marginal College Freshmen there
are large groups of students who are aggressive and
attack points of view that differ from their own,
become angry, and blamo others for things that

g0 Wrong.

Sub-hypothesis IV

Within the sample of Marginal College Freshmen there
_ are large groups of students who have low achievement
- need and do not try to be successful or accomplish

a given task.

Sub-hypothesis V
Within the sample of Marginal College Freshmen there
are groups of students who have poorly developed
social skills.

Sub~hypothesis VI
Within the sample of Marginal College Freshmen there

are groups of students who have difficulty making
individual decisions.
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Sub-hypothesis VII

Within the aamplc of Marginal College Freshmen therc
are groups of studcnts who have not made a college
ma jor choice.

Sub-hypothesis VIII

Within the gsample of Marginal College Freshmen there
are groups of studentas who do not know the role a
college education will play in their future.

Sub-hypotheais IX

Within the sample of Marginal College Freshmen there
are groups of studenta who do not make use of special
programs offered by the college to assist them to
succeed.

Hypothesis V

The similarity between the college environment and the
student tends to increase the degreec to which ithe college
environment influences the student.

Sub-hypothesis I

Students who exhibit small discrepanciles between
themselves and the college environment change to
become 1like it.

Sub-hypothesis II

Students who exhlbit large discrepancies between
themselves and the college environment are not
substantially influenced by it and do not change
to become like it.

&

PROGRAM MODEL

The concept for the proposed model is derived from a two-fold
approach, that of a revisw of the relevantzresearch, and an in-
vestigation of a sample of Marginal College Freshmen enrcolled in a
Special Summer Session Program at Eastern Michigan University. The

bnasic purpose of the model is to provide a multidimensional program
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that will meet the needs of groups of students within the total sample
and eliminate duplication by allowing individual selection based on

tested need and personal interest.

Basic Structural Format

The structural format as pictured in Figure 1 is illustrative of
a movement with its inception in identification of the student while
in high school, continuing strong support through his total freshman
yvear in college, and opportunities to return to the program in areas
of individual necd up to the time of leaving the college. There are
four ma jor dimensions included in this program: (1) the period which
spans the time between the student's identification and his arrival
for the Special Summer Session Program, (2) the period which spans
the Special Summer Session, (3) the period which encompasses the fresh-
man year on campus, and (4) the period which followa the freshman year
and terminates with thg student's graduation or otherwise leaving the
college. This program would commence with a Special Summer Session
which enables the student to begin his collegiate life when fewer
students are on campus. Further, by completing course work during
the summer the student would be able to carry a lighter academic load

during the following regular semester.

Entry Program

Recruitment and plarning for the Special Summer Session begins
prior to the actual arrival of the students to the college campus.
It begins when the college representative visits the high schools from

which the Marginal College Students are likely to come. Here infor-
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mation can be elicited recsarding the socio-economic, cultural and
educational background, and special neceds of the students who will be
making application to the Special Surmer Session. Early identifica-
tion of these students is extremely important and can be made through
high school counselors, teachers a..d administrators.

The college representative returns to the campus with the infor-
mation pertinent to the development of programs that best meet the
needs of the students most likely to be involved. Active attempts
must be made to make the college enviromment more like the environment
from which the students come. Programs must be planned that take ad-
vantage of the student's strengths and accormodate remediate areas
that would hinder his success in college. Many such °~ programs mast be
developed as the strengths of one group of Marginal College Freshmen
may be the weaknesses of another group of Mar_,inal College Freshmen.

The potential Specizl Summer Session student will make appli-
cation feor the Margingl Gollegé Freshman Program during his senior
year in high school. He will be invited to the college campus to
obszerve the college environment, become aware of the regulations of
the college, be introduced to the special programs offered and to the ¢
academic courscs opén to him. General counseling and academic advisiég
will be évailable at this time. During his visit to campus he will
complete the college undergraduate application for the Special Summer
Session Program, and take part in the special testing necessary for
entrance to the program.

The entry program serves man? purposes in meeting the needs of
the Marginal College Freshman. The_recruitment phase of the program

will allow for the counseling of students to help them choose
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jnstitutions in which they have a greater hope of success. Research
tends to indiecate that students who are mnore like the college envir-
onment that they choose have a greater chance of success. Students
whose needs can not be met or who are very different from the insti-
tution conducting the special summer program, could be counseled to
attend institutions of higher learning that can better meet theilr
needs and whore their chance of success would be improved. Infor-
mation obtained during the recruitment phase is to be used in planning
for the prospective Marginal College Freshmen. Colleges tend to be |
orisnted to middle class students. This focus jeopardizes the chances
of success for the student from lower socio-econonic groups. Infor-
mation obtained concerning the prospective Marginal College I'reshman
enables the college to plan its programs 8O that it becomes more like
the student and thus better meets his specific needs. A preacceptance
visit to the college campus will enable the prospective student to
obsorve the campus and to determinc how well it meets his needs. He
can then make the decision to attend based on first hand observation
of the college environment.

Acceptance. The number of students accepted into the Special

Surmer Session Program must be determined by the availability of staff
and funds and the commitment of the college community, both faculty
and administration, to the students in the program. A student's
acceptance into the program will be based upon his eligibility and
also on the ability of the institution to meet his special needs.

With his letter of acceptance the Marginal College Freshman will
receive the college catalogue and a list of courses from which he can

choose. At this time he 18 invited to an orientation program that
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that begins just prior to the surmer session.

Comnitment. Commitment plays a key role in a program of this

nature; it must be made by both rarties. Upon his arrival to the
campus the Marginal College Freshman receives the college's commit-
ment to assist him. At this time he will be introduced to the services
available and the programs provided for him. The student will make

a commitment to the college and to fellow students to participate
actively in the college experiencse.

The results of this investigation indicate that commitment on tk
part of the student and the college may be the most significant aspect
of the program. The v§riable of Endurance, or the ability to undertake
a task and see it through to completion, is related to persistance in
the sample of Marginal College Freshmen. This persistance may be
greatly enhanced by a public commitment by all persons involvad

in the program.

Student Affairs

The cylindar that includes the Student Affairs Division extends
from the “reshman through the senior year. Its services are available
to all students. It is also the pathway which a student may travel
to return to the aspecial programs should he feel the need for sup-
portive services at any time during his college csareer.

The Student Affairs Division is very much involved in the
sducation of the student. The supportive services provided by the
personnel of this division will play a prime role in the ultimate
success of the student in college. The services offered by this

division are an integral part of the academic community. The skills
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learned through the supportive programs permeate all areas of the
college community as the student travels the pathway to academnic
s84ccess.

The total success of the student in college requires close co-
operation between, and integration of, the faculties of the academic
departments and the members of the Student Affairs Division. The
college student lives in a total environment, only a small portion of
which is related toracademic achievement. The total college environ-
‘ment must be considered and this requires close liaison between ail

members of the college community.

Total Cormmunity

The development of the total comrmunity actually begins during the
orientation period. The community consists of all students, faculty
and administrators involved in the Special Summer Session FProgram.

It is through the total community that commitments are made by the
college and the student. Through trial and error selection the total
community will be sub-divided into smaller permanent and workable
clusters which will consist of students, faculty and administration
membership. This cluster will be a home for the student throughout
his freshman year in college, mecting regularly throughout the
freshman year, sharing concerns, exchanging ideas, and consulting
with others.

The total involvement of the Student Affairs Division in the
developmental program for Ilarginal College Freshmen has a two-fold
purpose. The first is to make all areas of the division aware of

this particular population and its special needs. This understanding
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provides a vehlcle by which the division can make changes that are
necessary to meet the needs of the Special Summer Session student
population. A second purpose of Student Affairs involvement is that
it provides the Marginal College Freshman with a first hand view of
all of the services offered to him by the staff of the University.
When a student is introduced to and made aware of the services

available to him he is more likely to take advantage of them.

Bpecial Propgrams

The special programs are the spokes of the model. These spokes
can be added to or removed as the needs of the Marginal College Fresh-
men change. Farticipation in the special programs 1is highly encouraged.
A student is counseled based on his expressed needs and interests as
well as his tested interests and aptitudes, and then is free to
elect supportive programs within the special program. These programs
are available bouth during the Special Summer Session and throughout
the academic year. and are open to all students who express an interest
during the academic year.

The purpose of 2 ilexible program is to ellminate permanency
and to provide for chaage in the program as the need for it is exhibitec
by the incoming Warginal College Freshmen population. This flexible
program provides for o7aluation of the incoming population each year
with the program =emaining viable and developmental so as to meet the
needs of each pcpulation of Marginal College Freshmen. By not re-
quiring that the Marginal College Freshmen take certain special
programs, rathei, leaving selection to the student, a greater oppor-

tunity to develop commitment on the part of the student is provided.
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If a student is made aware of his tested needs, and if he ia encour-—
aged to discuss his needs and interests in terms of this awareness,
he will select programs which meet his special necds. He will then
be more likely to take advantage of the programs which he selects.

The special programs will be grouped into four main divisions.
The first division, academlc akill building, includes such programs
as a reading clinic, a writing clinic and a mathematics clinic, as
well as supportive services in course areas generally open to students
during their first year in college. Such activities supplement the
regular credit courses in each area and in some cases would be offered
for academic credit, possibly on a pass-fail basis.

The academic skill building division of the special program is
based largely on the low teat results in the verbal and mathematical
aptitude sub-tests of the Scholastic Aptitude Test. A further indi-
cation of need in the areas of academic siill building are the low
high school grade point indez,-and the low rank in his high school
graduating class that characterize the Marginal College Freshman.

The foregoing would indicate a need for support in other academic
areas such as science and the gocial sciences.

A second division would include social gkill building; such
programs as leadership development, personal growth, and interper-
sonal groups are included here. The programs of this division would
offer the student opportunities to learn and practice new behaviors
and to develop adequate Bccial akills and other coping behaviors
necessary to meet the needs of the new college environment.

The purpose of the social skill building division of the special

program is based on the tested porsonality results of the Marginal
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College Freshmen. ILeadership development groups are suggested by the
low teated leadership ability of somo Marginal College Freshmen and
their lack of ability to becomec involved in group decision making.
Personal growth groups are based on the student'!s personality change
needs. The Marginal College Freshmen tend to need help in forming
new friendships, understanding the bochavior and motives of others,
trying to be successful, and receiving and following instructions.
Many personality needs, even opposing ones, can be dealt with in the
personal growth groups. Interpersonal groups are similar to perscenal
growth groups and may dewml with similar needs; however, the focus
would be on action between two perécns or groups of persons. The
advantage of the social skill building program is that it offers an
opportunity for the student to learn new behavioras and skills and
also provides the opportunity to test them in a non-threatening
environment.

The third division is that of situational skill building. This
area would include such activities as study skill building, infor-
mation gathering, diagnosis, plamning, and decision making-. These
programs would include basic skills applicable to all academic areas
and some useful in the student's non-academic activities.

e The purpose of the situational skill building division of the
f’;;ispacial program is to provide the Marginal College Freshman with an
opportunity to learn skills that will help him in the classroom.
Results of tho Survey of Study Habits and Attitudes indicate that
Marginal College Freshmen have poor study habits and inappropriate
attitudes toward study. lLow scores on the Work Methods sub-scale

of the Snrvey of Study Habits and Attitudes indicate a need for help
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in information gathering. Further, a low score on the Delay Avoidancce
sub-scale of this instrument coupled with a low Order score on t.ie
Edwards Personal Proference Schedule indicates a need for assistance
in planning, while a low Dominance acore on the Edwards Personal
Proference Schedulo indicates a need for help in decision making.

A fourth division would include special services. This area
would includce such services as 099 level coursos for students who are
jnadequately prepared to tako credit courses in a given academic arod.
Here the student would be given basic pre-college preparation that
would equip him to enroll in college credit courses upo . satisfactoly
completion of the 099 sequence. Tutorial services would also be
jncluded in this area. Upperclassmen who are well prepared in the
various academic areas would be employed as tutors. Theso tutors
would be available for all courses that the Marginal College Fresh-
men are allowod to elect during the Spocial Summer Session and in
selected courses throughout the academic year. Social activities
will also be included in the speecial services division.- '

The low test scores of the Marginal College Froshmen on the
verbal and mathematical sub-tests of the Scholastic Aptitude Test,
their low grade point index, and their low rank in their high school
graduating class, indicate a necd for non-credit courses in those
_areas where the student is insdequately prepared to take coursces for
credit, even with supportive assistance. Courses cffered in this
division would be based on the nceds of the Marginal College Freshmen.
Tutorianl services, utilizing undergraduate and graduate students,
would also be instituted in this area to provide further support for
tho inadequataly prepared student. Tutors would be available in both
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non-credit and credit courses. The tutors, being fellow students,
would help to bring the Marginal College Froshmen and the collegs
environment into closer contact. Moreover, resesarch reviewed indicates
that the ill-preparcd student from lower aocio-oconomic backgrounds
often tond to be distrustful of adults and will turn to peers for
assistance.

Social activities included in this areca would be planned to
help the student become familiar with and adjust to the college
environment. If the Marginal College Freshman can mnake friends with
fellow students, rescarcl would indicate that his chances for success
within the University are increasecd.

To eliminate duplication of effort spocial programs must work in
conjunction with existing programs. The program could include
other special groups of students who would have need of any of the
programs offered.

In summary, the model is-composed of four sections. The entry
cone conducts the student from high school to college. It is a
vehicle that provides the collocge with an in-depth understanding of
the student’s special nceds. Further an opportunity is provided for
the prospective student to dovelop an understanding of the College
that he plans to attond. The Student Affairs cylindar includes all
of the areas that assist thc student through his years in collecge.
The Student Affairs subdivisions work together to offer special
assistance to the Marginal College Freshmen. The rim of the wheel
in the model is thec total community and includos all those involved

in the apecial summer sossion: students, faculty and administrators.

ERIC 33




33
This ares will provide a home base for the Marginal College Freshman
throughout the total academic year. The spckes of the wheel are
the special programs offerod to ricet the needs of clusters of
Marginal College froshmen. Based on expressed ncceds and interests
as well as tosted interests and aptitudes the student will scleoct

programs that will bost assist him to be successful in collcge.



