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Three types of instruction vere used in the Ohio
traditional classes, programmed learning centers, and

home instruction. Four major objectives of the project are: {i1) to
determine the kind of training program necessary to prepare
paraprafessionals to operate an instructional program utilizing

programmed materials, (2) tc campaz

the achievement of students

prcg;ammed materlals, (3) to compare achievement of students
utilizing programmed materials in learning labs with that of students
utilizing similar materials in the home instruction prggram, and (4)
to assess and compare attltudeg, both self-concept and
teacher-student attitudes, in the students participating in the three
types of pregrams. A three—-day preservice training program was
conducted for six paraprofessionals and teachers. It was found that
all paraprofessionals employed in the project were highly proficient
in the exercise of their duties. Pre- and post—-achievement level data
were derived from one of three levels of the California Test Bureau's

Test of Adult Basic Education (TABE);

follow-up training was found to

be necessary for some teachers and paraprofessionals. Teachers and
paraprofessionals were asked to observe and rate students on any
observable ckhange in attitude. The most marked change seemed to occur
in the home instruction program. (CK}
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ABSTRACT

Tl;is report presents data and other information gathered from the Ohio
Mocule 1969-70 AABEDC Project.

The focus of this project was directed toward a comparative study of
the cutcomes of the three types of ARE instructional programs being con-=
ductad in the Appalachian region of Ohio: traditional classes, programmed
leaming centers, and home instruction.

A gecond focus of the project was related to selection, training, and
use of supervised paraprofessionals in the (1) operation of pmgrémmed
learning centers, and (2) the development and operation of a home instruc- |
ton program.

Other focuses of the project involved production and evaluation of
teacher-made " life—centeréd" instructional materials, and assessment of
ABE's effectiveness through follow-up of students.’

! The report presents data showing the degrees of change in achieve- !
ment, as measured on a standardized test, of students enrolled in the three
programs and provides information gathered on students enrolled in the three

programsa. A cost analysis has been attempted comparing a programmed

it iny b A5 b

learning center and home instruction.
Pertinent data and information gathered about the other AABEDC com- :

ponents of the project are included along with recommendations for future

study.




PREFACE

Through participation in the Morehead University Appalachian Adult
Basic Education Demonstration Center research project, rural ABE programs
in thze Appalachian region of Ohio have been able to develop and implement
experimental programs that would not have been possible with local allo-
cations.

While all ventures have not met with anticipated outcomes, much
knowledge and insight have been gained. ITocal programs have been im-~
proved, new programs initiated, and hundreds of participants benefited.
The impact the project has made on the population in the region more than
justifies the expenditure in time and money. The knowledge drawn from
this project should have regional and national implications.

The participants and staff of the Ohio Module wish to express their
appreciation and gratitude to the staff of the Morehead AABEDC Center for

the many services and opportunities the project has afforded them.
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INTRODUCTION

The Ohio Module Project of the AABEDC for 19€4-70 has been concerned
with a multi-faceted program.
Major components of the program were related to:
| a) conducting a comparaiive study of the outcomes of
the three types of ABE insiructional programs being

conducted in the Appalachian Region of Ohio.

b) Developing a program to select, irain and use
paraprofessionals effectively in ABE instruction.

c) Developing and evaluating teacher-prepared "life-
centered" curriculum materials.

d) Assessing the overall outcomes of the various
types of ABE programs in the area.

During the implementation of its program the Ohio Module has utilized
many local resources in order to develop staff, improve cooperation with
supportive agencies, and to increase enrollment and acceptance of the ABE
program.

Much valuable information has been gathered through activities con-
ducted as a part of this project.

‘Demographic data collected on the population studied is presented in
Apperciix A.

The remaindsr_ of this report presents the data and findings as they re-

late to the stated objectives.



FINDINGS AS THEY RELATE TO THE STATED OBJECTIVES

GBIECTIVE 1 - To determine the kind of training program necessary to prepare

paraprofessionals to operate an instructional program utilizing programmed
materials,
PROCEDURES - A three-day preservice training program was conducted in
August, 19639, for the six paraprofessionals and teachers to whom they were
to be assigned. (Activities and evaluation of this training program were re-
ported in September, 1969, and included in the interim report of February,
1970.)
Additional in-service training was conducted throughout the school year
in order to improve the skills of the paraprofessionals in specific areas.
Preservice and in-service tradning was conducted in the following areas:
A) Philosophy behind and intent of programmed and other self-instruce
tional materials.
B) Orientation to programmed learning (practicum).
C) Interview and enrollment procedures_.
D)—; Determination of entry-level skills and placement.techniques.
E) Tests for progress as well as pre and post achievement evaluation.
F) Record-keeping for reporting of essential data.
G) Program planning including the sequence of instructional materials.

H) Role and responsibilities of staff.




I) Recruitment techniques and retention problems.

N Utilization of resource persons and referral agencies.

K) Guidance and counseling awareness and procedures,

1) Group activities.

NOTE: In as far as possible, all training sessions were presented in a
practicum approach in order to allow participants to have initial
experience with the tasks and skills to be learned and developed.

FINDINGS - It was found that all paraprofessionals employed in the pro-

ject were highly proficient in the exercise of their duties.

It should be noted that the Ohio staff believes that the selection of
persons for these positions is 3s important as the training they receive.
(See Appendix B for selection criteria used.)

initial training did not provide sufficient orientation in certain skills
such as testing, scoring, and the recording and reporting of data, how-
ever this problem was overcome by providing additional training and in-
struction on an individual baszis in the locai program.

It was further found that the para professionals, employed on a full-
time basis, were highly motivated to learn the new skills and job require-
ments, ‘They were found to have an excellent working knowledge of the
instructional materials available to them. They were conscientious and
preciée with the operation of their program. All spent many m‘qre hours on

the job than was required of them.



In contrast to professionals emploved on a part-time bhasis, it was
found that the full-time aides were able to become more familiar with the
content of instructional materials and followed placement, progress testing,
recording, and reporting procedures rmore diligently than did teachers per-
forming the same tasks.

Full-time paraprofessionals viewed their role as providing an important
service io their community and their enthusiasfn and involvement has re-
sulted in increased enrollment, improved retention in the program, and much
individual student success.

The success of this phase of thé Ohio Mcdule Project has been most gréat-
ifying. However, it should be repeated thatl the success experienced is dué
to the individuals selected for the task as well as the training and super*:isibﬁ
received,

Preservice, follow-up, and in-service training are deemed essential for
the paraprofessional., All training should be experimental and relate to the
individual's needs in so far as practical,

OBJECTIVE 2 - To compare the achievement of students participating in tra-.
ditional classes with that of students utilizing programmed .or self-instruc -
tional ma terials.

PROCEDURE - All pre and post achievement level data was derived from ::né.
of three levels of the California Test Bureau's i'est of Adult Basic Education

{TABE). These tests 'were adapted from the California Achievement Tests.

-Item revisions have been made to adapt the CAT for adult usage.

4
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Levels used for pre and post achievement testing were: "E" Easy
Level, which pfoduces derived gz;ade plaéement normsfrom1.0 to 5.0;
"M" Medium Level, which produces derived grade plac:emént norms from
2.07 to 9.7: and, "D" Difficult Level, which produces grade placement
norms from 3.0 to 13.0. |

Subjects were not given the achievement battery until they had be-
come familiar with the instructional program and were considered to be
bona fide enrollees (usually one to two weeks after initial enrollment). |

Students who were found to be severely lacking in basic skills were
not given the pretest and were recorded as funtioning on less than a 1.0
grade level. All other subjects were administered the Practice Exercises
and Locator Test., Practice Exercises are designed to give experience
with the mechanics of marking answers to objective test items on a sepa-
réte answer sheet, to develég some test-taking sophistication, and to
minimize the effects of diverse backgrounds of éxperience in the use of
objective test and separate answer sheets.,

The Locator Test, a short vocabulary test, is used to détermine the
apprcpriaté level of the TABE for eac'h individual,

Where possible student’'s schedules were arrangea so thaf 1,1{11tia71 test~
ing ;ould be administe_:ec} to gréups on the appropriats level. Pretesting

was accomplished in two or three sessions depending on scheduling. All




"late enrollees were given appropriate levels of the TABE on an individual

basis. In all cases Form 1 of the appropriate level, was administered as a
pretest.

In so far as ‘possible, subjents were to be administe;réd Form 2 of the
appropriate level of the TABE after approximately one hundred hours of
classroom instruction or one hundred contact hours in programmed instrue=
tion.

Individual reports on each student, indicating achievement change and
number of hours spent in each subject, were prepared for final data collec-
tron. Samples of these forms and the related data collected are to be found
in Append.i_x C.

Since "E" Level of the TABE does not include language afts tests and a
number of the students enrolled in the Level II phase of the ABE Program
(grade levels 4 tq 6) were not initially involved in language arts instruc-
tlon, achievement gains are presented only for the reading and arithmetic

sections of the pre and post administration of the TABE,

FINDINGS - Initial testing produced some problems: ‘

. The TABE is a lengthy test, ranging from 90 minutes f,cr.-"E“
level to 176 minutes for "D" level., Some students had _av
negative reaction to the test pmcedﬁre, where proper orienta-
tion and explanation of p'urpcs.e of the tests were not given.

Som_e of these students did not take posttests.

6
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Follow-up training was necessary for some teachers and .paraprafes; '
sionals. Scoring and interpretation of results presented sﬁme minor prob- .
lems., Paraprofessionals experienced some difficijlty in administering in- |
dividual tﬁﬁ.while operating learninig centers. Paraprafessionals did most
of the administration, séori:ng, 'and interpretation in leaminé centers.
Follow-up training on a personal basis elimiﬁated problems.

Other observations and problems were reported in the I;pterirn Report.
PRE AND POSTTEST RESULTS

Of the 424 students enrolled in the Ohio Module Project Centers, a
total of 249 students were administered pre and posttests in Reading
Achievement. Arithmetic Achievement scores were reported for 246 stu-
dents, Three students did not complete this section or scores were in-
valid.

Results bv the skill tested and the type of instructional program are as
follows;

READING
Programmed Learning Center - Utilizing programmed and-self—instrﬁctional

materials, 139 persons tested logged a total of 7,439.5 'h‘cjurs in read- 'v

ing instruction or ah average of_ 53_.52 hours per person. Individual

reports rangéd from 9 hours to 126 hours in reading instruction. Stu~
dents sc;oringextrernely high iﬁ reading on placement aﬁd 'pretest_c;n

the TABE logged fewer hours in this area. It is assumed that gains can

7
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be attributed to reading in ot:hér subject areas such as science, social

studies, and language arts. One center with a number of Work Incen-
tive Now (W“.[N) enrollees who were functioning on a low level had a
number of subjects who logged approximately 100 hours. WIN enrollees
attend a minimum of 20 hours per week. Total grade equivalent (G ._Ei)
months gain for the 139 learning center students was 260.1 months or
an average of 15;71 months per student.,

Of the group tested six showed no gain or regressed from 2 to 4
months. Individual student gains ranged from 1 month to 54 months.

Average gain per contact hour spent in reading was .0349 grade
equivalent months.

It is to .be noted that reading achievement gains were based on
reported contact hours spent in reading materials and that some gain
-might be atiributed to other activities.

Home Instruction = Utilizing programmed and other self-instructional mate-
rials, 39 students pre and p@sttested logged a total of 1,880 hours in
reading instruction or an average of 48.2 hours per person. Individual
reports ranged from 6 to 108 depending on level of student and report=
ing procedure,

Total gain in grade eguivalent months for the group was 94 61 or
anraverage of 24.25 G,.E. months gain per student. C)f the group
tes ted only one showed no gain but regressed 2 G.E. months after 6

hours lagged and was perfcrming ona?92.7 level. .

8




Average gain per hour of instruction as logged was .0503 G.E.
months.,

NOTE: Due to scheduling in the home, aides provided participants with
additional reading materials on their reading level, Time spent
in these materials was not always logged as reading instruc-
tion time.

Traditional Class - Utilizing standard text, workbook, and teacher prepared

materials, seventy-one students pre and posttested received a total
of 35.53 hours per person. Individual reports show a range of from 8
to 82 hours, depending on attendance and level of instructién,
Achievement gain for the group was a total of 54.6 G.E. months or
an average of 7 59 G.E. months per student.
Average gain per classroom hour spent in reading was .0228 months.
Of the group iested, seven showed no gain or regressed from 1 to 6
G.E. months. Three of these person.s were performing on a high (11.0
to 12+) level with the remainder on a 3.0 to 7.0 level. Individual gains
ranged from 1 month to 36 months.
It is to ,ber noted that one center reported scores i‘o: 26 students from

a "Mainstream" program, These students were not continuously involved

in an instructional ‘program. Their instruction was alternated with a work
' experience program, These students éhomad less gain, on the éverage,
than students from cther centers. _ - | i

NOTE: These students were allowed to taske materials home for study - no

’accavuljt of tirne spent at héme has been considered, only time , f

spent in class in the subject area.

9
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TABLE 1

COMPARATIVE GAINS IN READING ACHIEVEMENT FOR THREE TYPES OF
PRDC-}RAI\' 1IN THE OHIO MODULE OF THE AABEDC

LEARNING HOME TRADITIONAL

CENTERS INSTRUCTION - CLASSROOM

Number Tested R & 1 1) N B9 0 (71)
Total hours 7,439.5000 1,880.0000 2,523.0000
Ave. hrs/student 53.5200 48,2000 35.5300
Total gain/G.E. .

months 260.1000 94,6100 54.6000
Ave. gain/student

G.E. months 18.7100 24,2500 7.69G0
Ave. gain/hour .

instruction 0,0351 , 0,0503 ___0,0228

TABLE 2

COMPARATIVE GAINS IN READING ACHIEVEMENT -
PROGRAMMED VS, TRADITIONAL INSTRUCTION

PROGRAMMED TRADITIONAL
INSTRUCTION CLASSROOM
Number Tested _ (178) . ' 7y
Total hours of o o
instruction 9,319.5000 2,523.0000
Ave. hours instr. per student 52.3500 ' . 35.5300
Total student gain G.E. months © 354.7100 54.6000
Ave. G.E. months gain per student 19,9200 7.6900
Ave, hourly gain G.E. months ________ 0,0380  ____.0,0228

Tables 1 and 2 indicate a wide varianee in achievement geins when
comparing programmed ard self instructianal pregrams to traditional pro-
grams. The Heme Instruetion Pragram produced the greatest average hourly
.gain of .9503 G E mcn‘ths per hour of instruction or 2.2 times the average

Jmurly gain in the traditmnal pregram.
- 10
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It is to be noted that this applied research had many unmeasured vari-
ables which might have influenced resulis.
| ARITHMETIC
Pre and posttest results in arithmefic are pfesented‘ in Tables 3 and 4.
It is to be noted that these results are from the same groups that were pre
and posttested in reading achievement., It is assumed tha t instruction in
other. subject areas would affect arithmetic achievement less than reading

achievement.

TABLE 3

COMPARATIVE GAINS IN ARII‘HMETIC ACHIEVEMENT FOR THE THREE TYPES
_OF INSTRUC‘-TIDNAL PROGRAMS IN THE OHIO MODULE OF AABEDC

LEARNING ‘ HOME TRADITIONAL
. CENTER. INSTRUCTION  CLASSROOM
Number tested : (137 i - (39) o (70)
Total hours of ’ : : -
instruction ’ . 5,636,500 1,828.000 2,546.000
Ave. hours per : A ,
student 41,140 46.870 ~ 36.370
Total gain G.E./ | . :
months _ 233.500 - 76,500 62.900
Ave. student gain . ‘ ' :
G.E./ month _ 17.040 .~ 19.610 : 8.980
Ave. hourlygain . 0,041 0.041 . 0.025
t!



TABLE 4

COMPARATIVE GAINS MADE BY ABE STUDENTS IN PROGRAMMED VS. TRADI-
TICNAL INSTRUGTION IN THE OHIO MODULE OF AABEDC

PROGRAMMED TRADITIONAL

: INSTRUCTION CLASSROUM

Number tested o 7e) . I ¢4) B
Total hours of instruction 7.,464.5000 2,546.0000
Ave. hours instr. per student 42,4100 36.3700
Total G.E. months gain 310.0000 62,9000
Ave, G.E. months gain per student 17.6100 8,9800
Ave, hourly gain G.E. months 0.0415 __0.0247

Table 4 indicates .0168 more grade equivalent months gain"’per hour of
instruction in programmed or self-instructional situations t:an in traditional
class: or sixty percent more gain. |

Student time reports indicate more total time spent in re- ing and
arithmetic in programmed instruction than in the traditional prooram. Tradi-
tional programs ﬁtilize about one-third of total time for each of these subject

areas.

Additional data relating to achievement change will be found in Appendix C.

OBJECTIVE 3

To compare aqhievemeﬁf of students utilizing programmed materials in
3‘ learning labs with that of students utilizing similar materials in the Home
Instruction Program.

§ | | 2
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Table 1 shows .0152 or sevénty percent more G.E. months gain per
instructional hour in home instruction that in learning labs. However, as
has been rpreviuusl’y stated, home instruction students were provided?:with
additional reading materials which were not classed as self-instructional
and much time spent in these was not logged as instruction time. The
purpose in providing such materials was to compensate for the home
instruction aides' inability to meet with students promptly when they had
completed programmed instruction units. These persons wers not to proceed
in programmed materials until progress tests were a_dministered on completed
units. Home instruction students were provided drill materials in content
areas, so as not to proceed beyond completed programmed instruction units
until progress tests were administered.

Table 3 shows an equal amount of arithmetic achievement gain per

instructional hour in the two programs.

OBJECTIVE 4

To assess and compare attitudes, both self-concept and teacherfstudent
attitudes, of the students participating in the three types of programs.
PROGEDUR@S |

It was anticipated that an instrument would be avallable fér pre and ‘pcst

aluation of sslf concept. The instrument was not readily available; therefore,

this phase c:f the project was not ‘formally conducted

Teachers and parapmfessionals were asked to obv.erve and rate students

on any observable change in attitude. Most found this to be a difficult task.

13
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The director, during visits to the various programs, elicited
responses from the participants and some few responded in letter form.

See Appendix D for samples of these letters.

FINDINGS

To make a comparative assessment of attitudinal change in the
participants of the three types of programs would be most difficult.

Perhaps the most dramatic change was observed in the hr:m,jle instruction
program. Here it was possible to observe change that affected home, family,
personal appearance, etc. as well as attitude. It can be said that, in all
cases, home instruction had a positive effect on the participants. In a
gserles of visits, the project director observed marked change in the attitudes

especially self concepts, of the home instruction participants.

Tr;qditional classes, with one exception, were geared more toward
meeting group needs. |

In‘ these classes, group activities and ntilization of resource persons
has done much to improve attitudes and personal-.cgivic-social responsibilities.

Learning Centers, like home instruction, are individualized for instruc-

tion and counseling. Teachers and aides have the cpp.cﬁ:unity to become
more aware of personal problems and needs. Much individua. help has been
given and many referrals made through these centers. As was previously
stated, teachers were asked to evglu'ate students on observable change

in pérscngl appearance and attitude. Findings as repoﬁed by tea’c;hefs

and aildes on specific items, by type of program, are presented in table 5.

14
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TABLE 5

OBSERVABLE CHANGE IN PARTICIPANTS OF THE OHIO MODULE - AAEEDC

NO OBSERVABLE SOME - MUCH
ATTITUDE TOWARD = CHANGE IMPROVEMENT ‘IMPROVEMENT
. . — (LEARNING CENTER)
Education - 6 37 56

Working 26 8 19
Family responsibility .. 3 | 17 12
Community respcﬁsibility _ 11 19 ‘ 31
Self concept 23 | 41 | 82

Personal appearance = - 9 12 . ‘ 62

(Students were not rated on all items) ]

| (HOME iNSIRUGJ:IQN)
Education | 2 14 23
Working o 12 | 19 | B
Family reispcinsibiiity : 13 . '8 i n 18
dqmmunity respcﬁsibiliti" _ 0 o 17, | 13
Selfconéept._ B - _ 'DV | : 17' : 3 -":22 n

' ‘_Per_scﬁal appearance . 6 .21 12

| " (TRADITIONAL GLASSROOM)
. wdueation . 20 o 26z

. ‘Working S e 38 IR 1
Fafnily réépoﬁsibrili;ty'r 7 B 16 -:'1"'4-'

Selfccncept | 9 ', a1 ' }25

O ersonal appearance - 19 . . 28.. .31

e o ot o s




OBJECTIVE 5

To compare attendance or number of contact hours of students in
traditional classes with that of students in learning labs.

In as much as two centers enrolled many "WIN" of "Mainstream"
participants who were required and paid t@’attencl a specific number of
hours per week, attendance comparisons were made for three traditicnal
centers vs. three learning labs located in rural areas. Attendance and
enrollment in all cases was on a voluntary basis.

E‘INDIN(_:%S

tnrollments f~r the centers compared were traditional classes - 52,
learning centers - 106.

Traditional classes were conducted two eveningé per week for a total
of six (6) hours per week. Learning centers were open four (4) evenings per
week for a total of twelve hours pér week.

Participants in traditional classes logged a total 3,596.5 class hours
or an average of 69.1 hours for each of the 52 enrollées .

Paﬁicipaﬁts in the learning centers logged a total of 11,191.25 hours
or an average of 112.4 hours for each of the 106 participants. |

It is to be understood that in each type of program, there were a
number of wi_thdfawa_ls and stude‘nt_time: averages are based én tcta,lr
' é’nfellment for whic'h,class or 1nistmcitié,n time was logged. Some of £hes:_a
students .l.ogfgéd a few hours and withdrew. A true comparison could not .

‘be made because of the difference in "available tir’né,"v for instruction.

16
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Of the 52 students in traditional classes, 31 were still enrolled as

of May 31, 1970, or approximately sixty percent completed the year's program.
Of the 106 students enrolled in learning centers, 77 were still partici=
pating as of May 31, 1970. Approximately seventy-two percent completed
the regular year's pn.:gram. |
Adverse weather conditions seriously affect attendance in rural areas.
Withdrawals and poor attendance usually occur during the months of Janmary
and February. Student follow-up indicates that after periods of inattendance,
students are reluctant to return to class, especially traditional classes that
involve group instruction.

OBJECTIVE 6

To compare the circpou’t rate of students in traditional classes with that

of students in learning labs.

ERDCEDﬁR.ES

Students were considered to be enrolled in the various programs if they
had completed pretesting or had a minimum of eighteen hburs logged in an
instructional program. Teachers were to camplete_ withdrawal forms for all
‘students who were considered to be dropouts or had for other reasons left
the program.
FINDINGS

The following data was gathered from teacher reports for traditional
and learning center programs., Some final data was ﬁgt reported for a few

students who were pretested.,

17
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TABILE 6

DROPOUT OR WITHDRAWALS FROM TRADITIONAL AND LEARNING CENTER
PROGRAMS IN OHIO MODULE OF THE AABEDC
(Including WIN and Mainstream Participants)

TRADITIONAL LEARNING CENTERS

'PROGRAMS PROGRAMS
Total Classes - 6 Total Classes - 6
Total Entollment 146 100% 238 100% |
Total Withdrawals 70 _48% _86 _36%
Final Enrollment - 5-31-70 76 . 52% 152 - 64%
TABLE 7 '

REASONS FOR WITHDRAWAL FROM TRADITIONAL AND LEARNING CENTER
_____PROGRAMS OF OHIO MODULE OF THE AABEDC

- TRADITIONAL % OF  LEARNING % OF
REASON CLASSROOM TOTAL CENTER TOTAL
Conflict with work 21 30.0% 9 10.5%
Secured employment 9 12.8% 4 4.7%
As signed to other training
programs ' 17 24.3% 21 24.3%
Moved out of area . | 4 - 5.7% 7 8.1%
- Personal or family illness or 2 2.9% 5 5.8%
hospitalized - -
Pregnancy 0 ———— .3 3.5%
.Conflict with home or family 2 “2.9% 5 - 5.8%
Passed G.E.D. before 5-31-70 0 —— 9  10.5%
Lost interest or no reason o -
given v _15 _21.4% 23 " _26.6%
Total , 70 100.0% 86 100.0%

18 .
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T‘able 7 indicatés that in both types of programs approximately one-
fourth of the withdrawals were to other training programs which include Man-
power, WIN, On-theJob, etc.

In the traditional classes 20 of the 21 listed as having conflict with work
were from the Mainstream program and were assigned to work experience
programs. This terminated their classroom work. Interestingly, none of
these participants attended classes voluntarily after reassignment by "Main-
stream".

Table 7 further indicates that approximately one-fifth of the withdrawals
from Traditional classes and approximately one-fourth of the withdrawals from
learning centers left the program because of lack of interest or no reason given.
In both programs this constitutes approximately ten percent of the total enroll-

ment.

OBJECTIVE 7

To assess the effectiveness of trained teacher-counselor aides in
providing home instruction counseling and outreach within the rural community.
PROCEDURES

’i‘hre}e home-instruction aides, employed under the Ohio Module of
AABEDC, were traine_d in instx_'uctic:nal procedures utilizing programmed and
aother se%f—instmctianal materials. Aldes were to provide " ho;ne_'instmction"
for students who could not attend local ABE centers. These aides were
assigned to the superv;lsion of a teacher in one of the local c’o.unty programs.

Home instruction aides were trained in recruiting techniques. All were
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required to recruit their own clients and to assist in recruiting for

local centers where possible. They were given further training in counseling
and referral procedures and were tc provide, where needed, such services for
their students.

FINDINGS

As was previously stated in the Ir;terim Report, this facet of the Ohio
Module Project has been most gratifying.
The three aides employed under this project have done an excelient

job in recruiting, pro viding home instruction. and a wealth of additional

'LD

services for their participants.
All ;ﬁarticipaﬁts were highly motivated and were very satisfied with the
j{nstructional program.,
Recruitment - Aides were assligned to programs in Pike, Scioto, and
.and Gallia Counties. All spent the morth of Septembear, 1563, in
recruitment acti_‘?ities. Initially, 53 studenﬁs were recruited for home
ins m;cticn, of this number, cight (8) were ehccuragéd to attend local
ciasses am:l 2 were unable to participate. Beginning enrollment was
43 studénf‘_s . In all three counties aides had additional enmllees an'a
v&aitiné -llsf‘?}ho:c:’-;:id not ‘be gerved.
It shc:uld ‘be note 7 t the ABE students reached by the home
1n5fmutian program were truly "hard-core" and would not normsa ally
ha .e 1:3 een servad by the ABE program. Furthermore, ABE tended to

become a family affair with husbands, wives, and children all parti;:.-

pat ing.
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Ia addition to their regular énrollees, two aides have assisted the
regular ABE Program by providing home instruction for three persons who,
‘because of iliness, had to withdraw from evening classes.

Instructional Program. Tables 1 and 3 indicate that, on the average, the

grelétest per hour achievement éa.in was made by "home instruction” students.
The 43 enrolless iogged A total of 5,767.5 hours - an average of 134.1
hours per Astudent - in all instmcti.gnal areas. Language arts, spelling,
science, and social studies accounted for hours in addition tc reading and
mathematics..
Thirty-nine of the forty-three enrollees were pre and post tested.
]'E‘c:n.u,'i students were' shown as withdrawn. (Two gained employment; one
married, and her husband wcould not permit her to continue; and one moved
from the area.) To date, six of the home bound studénts‘ have taken the

G.E.D, test. All six have received their High School Equivalency Certificates,

Couanseling and Other Services. Home instruction aides have prqvi.ded a great
- number of services for fth;eir students. As cne ailde aptly put it, "It's difficult
. noct to get involved. " |
‘Many seﬁz#;:es were not facordéd. The director, in visiting hoﬁaes, was
tql;i .ef _mgﬁy,sméll s_arvices that had greatly affected théllves of participants
and ‘mgmi:ets éf their :amilies. Thefqllowing list is but a few of .mény:

.. A

1) vaﬁiding transportation - to doctor, empléymént offices, health
departmerit, food stamp office, etc.

B) Referral to Health Dept., Welfare Dept., Employment Services,
‘Legal Ald, Community Action Agency, Child Welfaré Dept.,
‘,Mran'p'orwer— Program. |
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G) . Orientation to food stamp program and vocational training

programs.

D) Collecting baskets and gifts for needy at Christmas, collecting
baby clothing, etc. for three needy mothers.
E) Arranging for psychclogical examination‘ﬁfor children of school

age who were not enrolled.

Aides were employed for a thirty—hour week; ’haw-; ver, all worked

more than the thirty hours. Many questions were answered by phone during

evening hours and on weekends.

Bad weather and poor roads resulted in some weekly contacts being

interrupted. These contacts were made up on Saturdays and Sundays.

TABLE 8
COMPARATIVE COST C)F HQME INSTRUC‘-'I‘IDN L .
HOME LEARNING GENTER—

INSTRUCTION SELECT

Number served . 43 | 66

. Total hours logged 5,767.50 ' 4,661.50
Total cost - $8,134.00. $7,008.00
Cost per hour of . : o 1.43 B 1.50
instruction
Cost per persqn 191.49 ' _106.18

Table 8 gives the cost of home Lnstructicn as campared to one selected
learning Ia'b.‘ Total expenditures for all programs were not available. Costs

for iigame instruction include all salaries for aides, mileage, and prorated costs
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of materials used. Costs for the Learning Lab include all salaries,

excepting administration, utilities, and prorated material costs. ’

compared to $106.18; however, cost per instruction hour logged is less,
$1.43 compared to $1‘. 50.

In the two programs compared, all participants were volunteers and
received no stipend for attending class.

Home instruction aldes covered wide geographic areas which resulted
in a large number of miles driven. All aides have indicated that they could
now serve more persons in a smaller area.

Samples of student reactions to the program are given in Appendix D.
OBIfEGTWE 8 |

To develop and assess the effectiveness of brief "life centered" curric-~

_ ulum materials for use in Appalachi,ah ABE Programs,

PROGEDURES

A total of four traditional classrccﬁn» teachers produced materials.

- The four teacheyswere indigenous to the community and had a minimum of

three years of ABE teaching experience. Three had a background in special

education, one in éecgndary education. The materials were repmd@éed and
distributed ic: their classes and to 'ovther centers for student use and reaction.

Copies of the Vm.a'trerial_s‘ and a copy of the student evaluation form with
composite reactions to each piece of material are to be found in Appendix E.
FINDINGS. | | |

Teachers who produced materials indicated that they felt inadequately
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trained to perfarm suc‘n a task. They had difficulty fitting adult intereat
material into readability leveis and sequential skill development. Most
matariala praducad were related to the experiences ‘and needs of local
zaarticipants. | |
The number of student evaluations collected was far below the number
anticipated. Teachers in programs where these materials were used indicated
that particip’anta were hesitant about zomplati.ng the evaluation form.
Teachers indicated that materials were genarally good but felt that
commerically prepared matarials in reading ware ef mcre value. criticiam
c::f materials produced include:
Poor format
Li'ttia or no student check
Some materials below interest and raading'laval of students

Vocabulary not consistent with reading Leval for whiah.
intended .

Teac;her-student reactions Lndicated that most af theaa matarials could

be 1mp’rc3ved, by 'ravision , additions of pictures, and presented in a ccmmerc;tal

book or pamphlat format
OB]EGI‘IVE 9

. TQ assess the effectiveness of tha ABE program thraugh follcw-up of .
formar and cuirent studants.

PRO CEDU R'E

In early May. 1970 quastiannairas weare sant to 315 students wha had

been gnrolled during the 1969~70 school year. Names and address wera

‘gathered iram Studant Data Sheets. An addressed, stampad. ratum envalupe
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was included with the questionnaire.

All envelopes were coded so as to check center location and student
retufning the questionnaire.

Only orne mailing was made.
FINDINGS

To date, 227, or approximately sevent}'aiwg percent, of the question-

naires have been returned. Six questionnaires were returned, address wrong,

Of the eighty=nine responses indicating that they were no longer in
class , fifty-five stated that classes had ended for the year; twenty-seven
had passed the GED and were no longer attending.
Appendix F gives a composite of responses to the questionnaire, questions
to be‘checked and a general selection of responses to narrative anéwers.
.Questions:ccncermng ownership of radio and TV give an indication
‘that méét _'rex.';zrc'lle_esr might be contacted through.these media. Program selaction
gives further jeiridaice of time of day and types of iaragrams where spot announce-
m'entsr‘ cculd be made concerning ABE Programs.
' .Aé'-‘.pc.;:-qhe_ck of code numbers that were hat returned revealed that many
of .thos‘é"ul-i'c;i: :espcgnding were early withdrawals or were functioning on a low
" leveliof-r achievement.
INTERVIEWS
| VTE;e Diredtcr conducted a number of interviews during visits to the various

programs. In almost all instances students indicated they were satisfied with
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the instructional programs; would recommend it to their friends; and would
like to continue their education in some vocaticonal area. Some negative
reactioﬁs were given io some types of instructional materials, e.qg.,
programmed English recelved the most negative responses. Other negative
responses related to distance traveled, lack of time for study, not being
permitted to take; programmed materials home, etc.

A large number of persons indicated that they still felt educationally
inadequate and needed further education and training to meet their desired

goals.

OHIO MODULE OF AABEDC PROJECT COMPONENTS

A. OUTREACH

Local programs involved in the project have utilized most forms of

recruitment available to them. Better cooperation with supportive agencies

was experienced and a large number of enrollees were referred to the programs

fmtp such agencies as Economic Security (VVIN), Cémmunity Action (Main-
stream), indﬁstry, local government (Juvenile Court), and Dutrearcgh Council
and other churéh related groups. Welfare agencies wei'e contacted but few
re,ferréls or _contaété ;A'rere evident.

Paid rec;i‘uitees‘ (home instructi?n aides) were responsible for a large
number ofvnéw enrollees. |

An increased enrollment was experienced in all but one center.
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B. DIAGNOSIS

Initial interviews and ccmpletién of data forms ijroi}ideci much worth-
while information 'C':an:erning clients needs and goals. The California Test
Bureau Test of Adult Basic Education (TABE) achievement battery givgs an
excellent diaghosis of learning difficulties and difficieﬁéies. All teachers

irndicated that this was a worthwhile use of the test.

C. MANPOWER

Pre and in-service training has proved to be most beneficial to staff
Paraprofessionals have experienced tremendous growth in skills and knowl-
edge related to their job performance.

All.staff members ha{ie improved in the perfértna.nce of tEeir duties
thrcugh tramlng and experience.

'l‘hree staff members are c:urrently enrolled in summer Institutes in ABE.

D, MATERIAL AND GURRICULUM

The a;ttempts to produce widely usable curriculum materials has not
been as successful as V\}as hoped. Teacher awareneés and ﬁroﬂeiéncy in
utilization of programmed and other individualized instructional materials
has increased throughout the year. Teachers in traditional programs look
forward to the use of this material in the future.

Teachers have éénerélly become more aware of student needs and

goals and are gearing curriculum toward them.




E. ME:HODS AND 'IEACJHING

Trends in Ohio Module Programs are to utilize more mdxvidualized

instruction related to students nzeds and goals.

F, COUNSELING

Only on; local program in the Ohio Module emplcjs a counselor.

Most teachers involved provide counseling services to students. All
have been invélveci_ il"l training related to guidance and counseling procedures
and techniques.

All parap::fessianéls were involved in a twenty-four hour training program

. utilizing the Univefsity of Texas Teacher Awareness in Guidance and Counseling
package. The readability of u,r.liit pre and‘pcsttests proved toc high and concepts
had to be introduced before the introduction of each unit, but its use with
paraprofessionals was considered to be worthwhile,

Home instruction and Vleaming lab aides have prévided much individual
c@unseling. ;

Economic Security (WIN) counselors have provided »much valuable

assistance in counseling WIN students and other referrals.

G. F‘LAGEMENT AND FDLLDW bl 815

Placement was not considered a speciﬂc ccmpénent of the C)Hc; Proj ect.
However, ‘inc;'eased'cocperat_ion'with other agencies has resulte,d in more

service re’nd,_ereéi to studénts in the area bf placement.




Follow-up of students through guestionnaires was pursued. Teachers

in completing withdrawal forms di¢ more follow-up on these students than

in the pa st.

H, VOLUNTEERS

All but three centers utilized volunteer services in the form of child
care, transportation, resource persons, and health services. An expansion

of this component is anticipated in future projects.

I. BUSINESS AND INDUSTRY

A special effort has been made to involve business and industry in
future proj‘ects. Experiences with Meade Corporation, Goodyear Atomic
Corporation, and Parker Hannifin Company have indicated that much can
be done to enlist b>usiness and industry in prémati'ng ABE and providing services

for the programs.
SUMMARY AND CONCLUSIONS

The Ohio Module of AABEDC has been involved in a muliifaceted
program during -.ther past year.

Major emphasis was in the area of applied research - gathering data
rélated to compafative achievement gains made by students in the three
types of ABE prograrhs conducted in the Appalachian region of Ohio. Suéh

research is faced with many variables which may or may not affect outcomes.
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Terminal data indicates that individualized instruction, especially

that which can be utilized by the student at his convenience, produces

the g‘reatest academic gain.

Student retention does not appear to vary much from traditional
to learning center programs. Understandably, the highest rate of reten-
tion was in home instruction programs where materials and services are
brought to the student.

Experiences in developing and producing "life centered" curriculum
materials were not rewarding. It is recommended that this component
be dropped from future projects as an overall goal. Teachers will continue
to attempt to produce those materials needed for their own classes and
individual students.

Probably the most important and valuable information gained was
related to the training and use of paraprofessionals in operating learning

centers and providing individualized home instruction.
CONCLUSIONS

The Ohio Project has, with a varying degree of success, met all
of its goals and objectives.

Even though it was not passible to use a rigorous research design

in conducting the comparative study, the outcomes indicate that individu-

alized instruction through the use of programmed and other seli-instructional

materials produces greater academic gains.
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If this were the only goal of ABE, it would suffice to say that individu-
alized.instructicn would do the job. Many personal-éocial needs will continue
1o be met by group and other activities and experiences outside the academic
realm. Learning centers will have to make adjustments in curriculum design
in order to provide additional services needed to provide a total ABE Program.

The Ohio Project has demonstrated effective trairiing and utilization of
paraprofessionals. It must, however, be pointed out that.selaction of persons
for these positiuns is an all-important factor, It can be concluded that training
and experience, after proper selection, will develop highly skil.led- and compeient
subprofessional staff members.

Data collected through the Ohio Project should provide much background
or base line information for further study of comparison by this and other

projects.
RECOMMENDATIONS

It is Areccmmended tﬁat, in view of the experience ‘and knowledge gained
through the use c)f" paraprofessionals in the Ohio Project, the component relating
to selection, training, and effective multiple uses of paraprofessionals in ABE
programs be continued by the Ohio Module.

AABEDC ccmpcnents relating to outreach, manpower, follow-up,. reten-
tion, voluntegrserviceé, teaching and methods,and ’c-ounseling might wéll be
incorporated in a project designed to develop highly skilled paraprofessionals
for employmerﬁ in ABE Programs. |
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' STATE SUPPORT OR SPREAD

_ The following changes in rural Ohio Appalachian ABE Programs
have been observed during the past two years:
1) Increased enrollment - especially of Level I and LE\rél 11
persons. '
2) Movement toward highly individualized instruction -

programmed and other materials.

3) Upgrading of staff through in-service and institutes
both professional and paraprofessional.

4) Teacher rapport with students has shown a dramatic improvement.
5) Much greater involvement with supportive - agencies and groups.

6) Program has expanded - eight new programs opened in the
Appalachian region - '

Gallia Courity - 1 new program
Lawrence County - 1 new program
Ross County - 2 new programs
Pike County - 1 new program
Vinton .County - 1 new program
Washington County -1 new program

'7) Programs in three courities, with supplementary funds, have
been extended on a reduced scale and -operated during summer
months.
8) Increased and more efficient use of paraprofessionals - dutles
related to recruitment, learning lab technicians, home instruction,
~ counseling , and follow~up.

9) Increased use of news media for recruitment and public awareness.

105‘ Greatly improved public image of ABE programs and their purpose.
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Anpendix A

Distribytion of Ohio AABEDC Populatiopn by Sex and Race

. Sex , Race
Female . 220 - 52% White 395  93,20%
Male 204 - 48% Negro 17 4,20%
: Other 1 .02%
No. Inf. 11 2.60%

No Information 78 18.39%
1-4 45 10.61%
5-9 37 8.72%

10-14 35 8.25%
15-19 44 10.37%
20-24 44 10,37%
25-29 36 8.49%
30-24 38 8.96%
35-39 21 4,95%
Over 40 _46- 10.84%
424
Current Work of Ohio AABEDC Pg *
Working Full Time 155
Working Part Time 22
Seeking Work 77
Not Seeking Work 47
Placec through this
project 26
Unable to Fird C BT
Keeping House 69
In School 0
Retired . 3
Disabled 9
Other ] 2
No Information 17

* Some participants checked more than one blank under this category,
for example, Seeking Work and Unable to Find or Keeping Huuse, etc.

Age Under 20 - 36 8, 5%
, 20-24 . 69 16.3%
" 25=29 67 15.8%
. 30-34 71 16,8%
35-39 51 12,0% -
40-44 44 ©10,4%
45-49 37 8.7%
50-54 28 5.4%
. 55=59 13 3.1%
i Over 59 13 3,1%
No Information 0 0
424 .




STUDENT'S PUBLIC SCHOOL EDUCATIONAL LEVEL

Grade Completed 0 - 2 .gg
1 =~ 3 . D
2 - 1 .2%
3 - 7 1.7%
4 - 11 2.6%
5 -~ 14 3.3%
6 - 25 5.9%
y - 5]  12,0%
P - 89 21,0%
9 - 66 15.6%
10 - 59 13.9%
11 - 58 13.7%
12 - 15 3.5%
No Information - 23 5.4%
424
MARITAL STATUS
Single 56 13.2%
Married 318 75.0%
Other 50 11.8%
424
NUMBER OF CHILDREN AT HOME *
0 - 55 14.9%
1 - 56 15.2%
2 - 71 19. 3%
3 - 55 14.9%
4 - 42 11.4%
5 ~ - 20 5, 4%
6 - 18 4.9%
? - 5 ) 16'4%
8 - 4 1.1%
.l 9 - 5 la‘q
10 - Z « 2%
11 - 2. .57
12 - 7. 5%
No Information = 31 8—4%
‘ ' 368 t
* NOTE: 5% of the ABE students account four 19% of the children
ARENT 'S ALTON
Highest Grade Completed ~ Highest Grade Completed.
Unknown 106 SR Unknown 121
0 17 - : , 0o 11
1-3 21 o 1-3 - 24
4-5 29  4-5 47
6-8 165 " Total 424 6-8 152
9-11 47 ' : 9~-11 49
12 +

39 | | 12+ .20
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APPENDIX 8

CRITERIA FOR SELECTION OF PARAPROFESSIONALS TO BE TRAINED TO WORK
IN THE OHIO AABEDC PROJECT

In the selection of persons to be trained to work as paraprofessionals
in the Ohio Module of AABEDC, the following criteria shoud be used as

guidelines.

It is understood that no one person will meet all the selection
criteriaj however, every effort should be made to select persons who will
prove effective in the pursuit of their duties.

The persons employed for training and experience in the AABEDC Frclect
‘should: :

1) Be mature in judgement and actions.

2) If possible, be a native or familiar with the community and
population to be served.

3) Show average or above average intelligence.

4) Be from a dlsadvantaged home background or have had experience
in WOFklng with people from this environment.

5) Be able to relate well with other people,
both adults and children.

6) Have a desire to help others.
7) Be emotionally stable.
8) Be familiar with the community structure.
9) Display enthusiasm for this typé of work,
10) Be aEle to take direction.
11) Be resourceful .
-12) Have a pleasing personality.
13) Be able to easﬁly meet.and ccharéé with others.
14) Be fgmiliar?with the local school system.
15) |f possible, .be a former succéés?ul ABE student,
16) Be in good health. |
17) Be neat'and display ggod grooming.
18)'B§Adép§ndable:andAprempi.
'19) Have no apparent family problems.

O 20) Be able to drive and have own autamublle available if employed
as home ms{ruchon aide. a7 42 ,
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Appendix C

APPALACHiAN ADULT BASIC EDUCATION DEMONSTRATION CENTER

STUDENT RECORDS

FOR i ;f _ . , o

ABE GCENTER_____ . _ ) , - -
s e o e o o ok o o ok o o R T o oF o 8 o ook o o o o o o K e o oK oK o Ao ok o o o e ok ke sk e koo
| ' NUMBER OF
RECORD COP IES

————————seampeeI R T T DR L LR L b b bl

PERSONAL DATA SHEET

AABEDC SURVEY

EMPLOYMENT STATUS

PROFILE SHEET

AGENCY REFERAL

~ WITHDRAWAL FOR&

TIME EXPENDED BY SUBJECT
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Appendix C (con't)
APPALACH!AN ADULT BASIC EDUCATION DEMONSTRATION CENTER

TIME EXPENDITURE REPORT

STUDENT _

___Classroom Participaiian

Home Instruction Student

GRADE AND TIME : 'Rﬁﬁf- | MATH {ENGL | SH{COMBINED

Beginning Grade Level

Hours Spent

“Ending Grads Level

REMARKS ¥
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OHIO AABEDC
STUDENT EVALUATION

READERS

LEVEL II~- 7

LEVEL IXI- 9

of
READING MATERIAL
Story Title —— . "DIR:? ——
’ Reading Tine 3min. to 1l min. aierag2,5-§,min )
| CIRCLE ONE OF THE ANSWERS:
l. Was the story
a. Interesting? _ Very 3 Somewhat 11  fot ;ﬁ
b. True to Life? Very 12 Somewhat 2 Not Response- 2
c. Too Long? Yes o 15 NR-1
de Too Short? Yegs U S NR-1
e. Difficult to read? Very Somewhat Notllh NR-2
2. f the story were to be put in hook form, do vyou ihink
fe Pictures:wauld help make )
the story more interesting? . Yes No 4 NR-12
go It should be improvéd? Yes U No 4 NR- 8
lfryes; How?__NoO responses ) ]
! 3. List any woras you found difficult to read or understand,
) rﬁﬁnﬁ.respansés | | ' )
(st ATure ipE. tr NEGESSAPY
E Q . '
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IT DOES HAPPEN

Our health books give us many reasons why a clean body is more
healthy than a dirty one. This article is about how dirty bodies affect

other people,
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CASE NUMBER 1

Leslie Johnson was driving to town one morning in January. It was
a cold day but he had his heater on and was playing the radio in his car

and was feeling good at heart.

As Leslie topped a hill, he saw this fellow thumbing. He stopped and
offered him a ride into town. Leslie noticed the man was not too clean and
| needed a shave, but this didn't bother Leslie. He would be looking at the
road anyway. Leslie soon found out the man ne2ded more than clean clothes
and a shave. As soon as the car door was closed Leslie began to smell
the man; and in the closed, warm car, the odor got worse by the minute.
Leslie opened the car window a little té) help. When he did this the cold
January air blew across his head and gave him the stiff neck., What started
out to be a pleasant ride into town for Leslie had now become a pain in the
neck all because a grown man didn't have enough consideration for other

people to keep himself clean,
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CASE NUMBER 2

Elizabeth Sheets worked in the Social Security Office. Elizabeth's
job was to interview people who were applying for social security benefits.
Elizabeth had a chair by her desk where the pecple sat when they were being
get all the necessary information.

One morning a young man came into the office to file for a disability
claim. When he first sat down, Elizabeth thought he was older than he

"was because éf his heavy beard and shaggy hair: |

It was obvious, from the appearance and odor of the man, that it
had been some time sincé he had bathed, shaved and combed his hair.

At first this didn't bother Elizabeth. She thought the interview
would not take long; but as timer passed, Elizabeth could hardly keep her
-mind on»her work due to the unpleasant odor. Elizabeth didn't smoke;
but she bummed a cigarette and light from the woman ét the next desk,
thinking this might help. All the ciigarettue did was give Elizabeth a
headache. So what could have been a routine interview was now a headache

‘because of an inconsiderate young man too trifling to keep himself clean,
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CASE NUMBER 3

Mary Jacks was a little five-year-old girl who liked everybody
from babies to old folks. One day Mary was out in the yard with a bag
of potato chips when she saw a man walking up the road.

Mary had seen the man from a distance many times but had never
seen him really close. She knew he lived down the road a piece and passed
‘her house every week or so. Being an unselfish little girl, Mary ran out to
the road and foeréd the man some of her potato chips.

As he reached into the bag, Mary wished she had not offered them to

him. His hands were very dirty. Not the kind of dirt vou get while working -

but the kind of dirt that builds up from not washing. The sleeve of his shirt
was hard and slick where he had used it to wipe his nose rather than using
a handkerchief. He pulled a handful of potato chips out of the bag, thanked

Mary, and went on down the road.

When Mary reached into the bag for more chips, she could not take any.

She still saw the crusty hands and the dirty sleeve. It bothered her so much
she gould not eat anymore of the potato chips. Tao young to understand, she

wondered why the man's Mommy didn't make him clean up.

70
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The three cases mentioned here are énly a few. Each day there
are many like them, It happens in schools, churches, offices and homes.
In most cases, there is no reason for it happening. We live very close
to.one another these days, and it is up to each one of us to not neglect
our cleanliness to the point where we make life unpleasant for the other
fellow when we are around him.

Don't let .. happen to you, please.
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READERS

LEVEL I

——

04I0 AABEDC  IEVIE THoll

STUDENT EVALUATION
of

READING MATERIAL

- BOB'S PROBLEM o . 7 o

Story Title
2 min. to 22 min. average 7.4 min.

Reading Time _. .
" CIRCLE ONE OF THE ANSWERS:
1. Haé.the story
a. Interesting? Very 5 Somavhat 14 Net 6 NR-4
" b. TrQ; to Lifa? Vary 2  Somewvhat 19 Neot NR-8
c. Toc Long? Yes 0 e 26 NR- 3
de Toc Short? Yes 4 Nt 22 NR-3
e. Difficult to read? Very 0 Scmiawhat 2 Not 2u NR-3

2. |f the story were to be put in book form; do ycu think

f. Pictures would help make

the story more interesting? Yes 0 Ne g
ge It shodd be improved? Yes g No12 NR-8
If yes, How?_ - _
——— T b T I

A s

~Sticking:3

_yeterinary-3
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Bob's Problem

Bob Harness went out to the barn to milk his cow Bossy. Bob
had raised Bossy from a calf and the family depended on Bossy for
their milk and butter. Bob only worked part time in paper wood and did

not make toc much money. So he raised a garden and kept a cow to

help cut down on the cost of providing for his wife and three children.

Bossy was always waiting for Bob at the bern but this evening
she was not there. After 8 few mjnutes Bob derided tq go look for her,
It h&d rained hard in the forenoon, and Beb fhpug_ht mayhe a limb hag
blgwn pﬂ? ‘the wild cherry iree 1:1 the pasture. I Bogsy had eaten the

wilted leaveg she \sgrpﬁigl pe poisgped.




Bob went up the hill to where the wild cherry tree stood but no.
limbs had been blown off. Bossy was nowhere around so Bob decided
to go look by the creek wheré Bossy got her drinking water.

Wheri Bob was a boy this creek had been clean and clear and full
of minnows. The past years people nad been dumﬁing trash in a hollow
about a mi;e up the road and the trash had been washing into the creek

: niaking the water dirty and oily. The minnows had all died out and Bob

‘'was worried about Bossy drinking the water,
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As Bob got near he saw Bossy lying on her side by the creek. He

first though she had gotten sick from the creek water. But as Bob got

cloger he saw Bossy had semething wrong with her right hind foot.




Bob bent down to get a better look and saw a large piece of glass
sticking out of her foot. He got hold of the glass and tried to pull it
out but it broke off where he could not get hold of it again. Bossy would
not get up with the glass in her foot so Bt;b had to milk her as best he
could while she lay there on the creek bank.
'Bob worried that night as to what he should do. The next morning
Bessy's foot was swollen and the skin looked red. Bob had no phone so

he did not call a veterinary that morning. -
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When Bob igct home f.’m’m work that evening he wept to a neighbar's
and called the veterinary. The veterinary gave the cow a shoc for infection
and removed the piece of gléss from her foot. This cost Bob $10.00.

In a few days Bossy was up and able to get around a little. Bob

looked at the littered creek with its rusty cans, broken glass, and dirty

-




water and wondered if careless people would ever realize how much trouble
they are causing by throwing their trash in the hollow up the road. How long
> would it be before he would have another veterinary bill or lose Bossy com-

pletely?

If you were Bob what would you do?




READERS
- LEVEL ITI - 16
"LEVEL III - 27
OHIO AABEDC

STUDENT EVALUATIOH
of

READING MATERIAL

Story Title TOM BARNES, PARTTIME TOBACCO FARMER _

Reading Time __12 min. to 66 min. average 2l.Umin.

CIRCLE ONE CF THE ANSWERS:

1. Was the story

a. lnferesiing? Yery 24 Somewhat 12 Not 2 NR- 5

‘E.'Trlentc Lifé?- : Very 17 Somewhat 11 Mot 2 NR.-713
Ce Tﬁa Long? - : . Yes 9 No 31 ' NE_! 3
" d..Teo Short? Ves Ne 1 MR - 2
e. Difficult to rea&? Very " Somewhat 1 Not 40 NR - 2

2. If the story were. to be put in baok form, do you ‘think

fe chkures would help make

the story more 1nterestxng? Yes 29 No 9 NR - 5
g It shoud be tmprQVed? ' Yes 4 No 37 NR - 2
‘ AF yes, How? '~ More detail abcut the ralslng of tcbaeco.
=9 w—— = s i s i e
. add piéture&* . make letters blgger = 2351er to read .

3 Llst any words yﬁu Found dlfflcult io raad or: understend.

‘ nane llsted :

FEDEL R ONEGESSARVE Y
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PART-TIME TOBACCO FARMER
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RENTING THE GROUND

Tom Barnes had a pretty good job. He worked as a
mechanic in a service station in town. It éaid him
enough to Jive on, but he couldn’t buy the little
‘‘extra’’ things his family had been wanting. He

had one day a week off, and most #f his,eveniﬁgsi
If anly he could éet éame part-time work to help

him out.

It ﬁas a lucky déyjfér Tom the day he greased Bill
Layman's truck. VBill was ﬂélking about his neighbor,
Jake Da&n{ng. Jake had a two acre tobaccé,bage and
couldﬁ't find anydnettg reaisé hia crop for him. . Jake
héd(all tﬁg éqﬁipment_to do the,wafk;.but;afté} that

hear; attack last £§i1, he wasn't able :o‘réise the
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crop. He wanted to rent the tobacco ground to someone

alse,

The next day was Tom’'s day off so he made a trip out

to Jake's farm. ‘Tnm had known Jake since he was a boy.
They had grown up on adjoining farms. Jake knew that
Tom had :the knowledge to raise tobaceco, but he ﬁgnted
to know how Tom could get time off to house it. Tom
said that he could take his week’s vacation anytime

and he would use it for housing the tobacco.

Jake said.;hey would share fifty-fifey in the crop;
He would furnish the equipment and the fertilizer.
Jake vaid that he would buy two ton of high nitrogen
fertilizér Tom would have to do 2ll the work anﬂ pay
for any addlt;anwl help that he might need. Tom was
very happy to have- this chance., He had always wanted
to farm. He just hadn’t been able.to get any kind of
. @ start énd farm{ﬁélseémed to'bergetting harder évery@
day. With a fam;ly, he had to keep his Job at thé

f;llnng qtarnon

_Jéke_showéd Tom where they woulid probably have the'
best cro?' Tom Ie]t that he shuuld take Jake s
adv1ce for Jake knew his farm bet:er than Tom did.

i“They could easliy get a two acre pntch of gund

.-'ground aut of the f:vld Jdkﬁ had picked, Tum thanked

B2



Joke and told him
week to get ready
home feeling that

thing tha; he hed

that he would be‘aut'the following
to meke the tobacco bed. Tom went
at last he had a'chanée to do nome-

really wanted ta do for a long time.
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MAKING THE FED

The next week when Tom got his day off at the service

station, he headed out for Jake's farm early. ie hoéked'
Jake's LracLorvup to the wagon and headed for the wpods.
Tom knew there would be a lot of limbs and tree tops
laying around that he éauld gather. It would ﬁake
Sﬁvnrulblnﬁds to burn the size bed that he had planned.

Jake and Tom had picked » spot that faced the south,siae

and would catch the morning sun.

Tom sgepped off the bed, twelve feet wide and one hundred
feet long. He used Jake’s tractor and plow te turn over
the sod abght six inches deep. After the sod dried for
a liftle while;'he_ran the disk over it; He had plenty

of room to pile the fire wood along the side of the bed,

Tom was going to pile the whole bed and set it om fire.
He had seen beds burned by piling the wood on an old
harrow, setting the wood on fire, and then slowly pulling

it down the bed. Jake didn't have an old harrow and Tom

_knew LhéLfrunningrthe tractor down the bed cnuid'mﬂke

some hard places anyway. He would just burn it by hand.

84
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Toﬁard the middle of tﬁe afternoon, a good breeze had é
started to blow. Tom had all the wood piled on his bed j
o he started his fire burning in several places. He g
had brought some old tires from the servicze station 90 g
throw on the wood tc‘get a good fire burning. It took §
a lot of raking .and use of the pitch fork, but toward é
evening, .the bed was burned with just a few piles of i
cnalé left burning along the edge. It had burned well §
and this would kill weed seedéméﬁamény disease that §
might be in the soil: 'Tpm.tcld Jake that he would be g
éutrthe next evening after wo?k.to sow the hed. §

]

Tom hurried out to Jake?s farm as sooﬁ.asrhe géb of f
work. He had told his wgfe that he would eat after
;helsot hack. Tom wanted to sow his bed while there
was.pleﬁé? of daylégh; éo'see. Jack got the seed,
_a couple of bags of fertilizer, an old tub and a
bucket,_'ﬂe put them in thevbagk of his car and
headé&.fq% the bed. He dumped one of the bags of
TcrLi)iiéf in the #uh and(added 5 level téaspocn of

 sced to it. That sure didn’t look like much seed;

0
(1)




but Tom had heard it was best not te getl the seed to®
thick as it would cause the planbs-cﬁ be spindly. Tom
mixed the seed thoroughly énd‘then put some of the
mixture in the bucket. Using his hand he scattered
it as evenly as possible over the bed: He had raked
the bed Lo remove clods and pieces of unburﬁed wood.

After sewing the whole bed, he ran over it again lightly

with his rake.

Tom decided he still had time to rut the cotton on that
evening: Jake had an old one left from last year. It

was in prelty good shape. Then Tom cut some pieces of

number nine wire about eight inches long to pin the

cotton down around the edges. He took some pop bottles

~and put'them:dawn the middle of the bed by éticking the

neéks into the_grognd. These pop bottles would hold

bﬁc cotton up from the ground when it‘gatrdamp from
_rain.ur dew. It gave Tom a satisfied feeling to see

his béd énmplehed, VNaw'if’only bhelsegds would grow and

the w&edé‘ﬁculdh'i;

Three weeks later Tom had many plants grow ing well;
buL amgng them were some very heal hy weeds, He re-
ccgn1zed the usual fnxta11 lambs quarter,lw11d sorrel

“and dqgk. Tu keep from. mashing the- llntle plants, Tom

'_filiéd;gﬁfpld bu:lapfsaﬁk with's;:aw; He could lay
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this on the bed and then, kneeling on it, pull out the
weeds. lle wasn’t very happy .gver the fact that he‘had
to do this but after several evenings, he had a clean
looking bed. Now it all depended on good growing
weather, sunshine and plenty of rain. Tom could turn
his rhoughts to gebting his cebaccs pntbc:h.ready for

the pl.‘inLSi

g7



SETTING THE PLANTS

Tom plowed his tobacco patch so that it would drain well,
It was important that water would not stand on the plants
after they were set out. He disked the ground a couple
: of times and then sot out Jake’s wheat drill to put the .

; fertilizer into the grwund. He was not going to mark off

% any rows as this could be done as the plants were set.
Tom was going tw use one «f Jake’s neighbors during setting

and housing his crop. These are two times when a tobacco

farmer can readily use more help.

The first week of June had turned warm and fairly dry.

Tom's plants were now a beautiful bed of spring green

and they were now about eight to ten inches tall. On

" Tom's duy off, he

had his family out at the bed pulling

plants and bundl ing them in burlap sacks pinned with

nails. By noon, they had pulled enough plénts'ca set




ERIC

Aruitoxt provided by Eic:

“about two-thirds of the patch.

Jake's neighbor arrived

with the setter in the early afternoon.

The neighbor was geing to drive the sctter and Tom

and his wife were going to ride the sctter and drop

plants. They filled the sevter with water at a nearbvy

creck. Tom and his wife got used te the setter. There

is a certain (rhythmic) beat to placing plants into the

setter. Every now and then one dropper or the other

would get mixed up and miss =2 click. Tom’s little

girl would set a plant into the proper place whenever

one missed.

As they rode the setter Tom tcld his wife about the

many times at home when they set their tobacco crop on

a season. Thls wnuld mean wa1§1ng until after a good
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rain had fallen and then setting the plants by hand in
a marked of f row. Much of the work ;ﬁ tobacco then was
by hand or horse. By evening the.plants had all been
used up and Jake's neighbor told Tom he could get ‘enough
plaﬁts from his bed to finish the setting the next day.
Tom decided to take the next afternoon off and get the

rest of the patch set.

The mext day the plants-set the day before had all wilted
Lo the gfauﬁd! It was natural for this to happen. In

another day or two they would be alright. Tom finished

setting that next afternoon and now all he needed to
WOrTry aEaut was wire worm or a hard beabing rain. He
wculd go over the patch in a week or so and reset any
'planre Lhat had falled to llfe. As soon. as the plants
were dll standing up well Tom planned on plowing the

rows to geb rid of the tracks made by the tractar and

'se;ter._ It wauld alsn loosen the graund and help the

plants tn g”




grab’ Lhe hoe ar

TENBING THE CROP

Tgm'cuitivatéd:hié tobacco every ﬁime he- thought the
g?éuﬁd was drying out aad getpiﬂg crusty. Loose soil.
holds moisture better than hard packed sbiii He always
tried to get it plowed as soon as it wég dry enough
after a rain. There had been quite.aibiﬂ of rain aﬁd
the plant's were really growing and-épreﬁd;ﬁg out
between ﬁhg rows. The weather had'bgen’éxtremely Eot
Lhc.first week of July, and one day_aftefra big rain.

cne,cérnerzof the patch did not drain out.well enough.

Thisfcaﬁsed é few of the plants to scald down. They

wefe'gaing to live but it had hurt their growth.

As_much'plaw{ng as Tam had done you would have thought

that he wauldn t have had any. weeds. Ha1n.made tobacco

grnw_but 1t-plsc made—Weeds grow, ekperiéily in the

r@wé*betﬁééﬂ;the plants,ivpﬁrsley and fox‘tgil were
Lhebbjg'éﬁiprits, There was ncthingﬁiéftltp do but
‘‘gooseneck'’ as Tom’s dad had so
fundly Eulipd ih. It taok maﬁy Fvenlnéq anquome

help f:um (hP kids tn get - all the wceds chopped out,

but flnally ‘it was dane.' CuLt1ng out the weeds had

“also g;ven them a chance to pull dlrL ‘around any of

‘the plants Lhat were 5hanky

While they were hoeing, Jack had noticed some of the
—ll -

91



v.plaﬁtsbha& holes eaten in the leaves. He kqew this was
a ggéd sign of Lob;écc’worm, lafgé green éagerpillar
with little stiff blue or red téils.sticking up. He
told the kids He would give them a penny.eééh‘fof every
warm they caught. }hey would have to go to. the patch
carly invthe mornings to find them as thi. is when they

would feed on the plants.

The tobacco had been set Just about a month when one cf
thebfa;mers from the community came to Tom’s house and
told him tﬁat he would like to measure Tom’s tobacco
patch for the A.S.C. Office. This is the Agricultufai
Stéhili;aiian Cnmﬁittﬂc whicﬁ is the government agency
that cant%alé tobacco allotments. -Tnm told him that
he'cguld,hélp him that evening. They drove out to the

patch and the man got out his tape or chain as it should

-12 =

92




be nalled. Tom’s patch was almost Square so it would

be vasy to measure. The farmer measured the length

~and th? width. He then gave the flgure to Tom and

told h1m how to figure them. The measuremencs were inp

le ngths so Tom multiplied them and counted off five

Vplaces»fram the right. He found that he had out five

vhundredths of an acre to much. He was told that jf

his flguEES would correspond with the office’'s, he would
be given a chance to destroy the excess tobacco, It
would cost him a fee; but it would be.Wﬁrih it to get

a cleér=marke;ing card. That would be ane that would
permlt hlm to éell his crop without paylng a penalty
nnlit; Jack hadn't realnvvd that all thls business

cauld be 50 1nvolved.



TOPPING AND SUCKERING

Tom’s tobacco crop had grown very well and was even all
over the patch. It was a dark green in color and had
spread until it was starting to get difficult to walkl
through thg‘middles of the rows. Some of the bot *om
.leaveé on the plants wefa almost three feet long. It
was almast_the last of July and some of therlants were
starting to show buds at the top. Jack decided gc let
most Ofrche‘piaan start to bud out and théh he could
top the whole patch evenly. He didn’t care if some of
~them did flawer out into ful! bloom. Break;ng the tops
of the plants off would cause the leavea to spread and
grow~longer especldlly at the top of the plant. One
big problem was that topping causes little suckers to
star;lﬁc-graﬁﬂwhere the leaves join the stalkrﬁf the
_p}ant,_ They.lbnk like tiny little plants. Thev sap
some of the growth from the pxantsand they wlll not

cure when the tabacco has béen housed.

-14 -~
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through the pateh a few weeks

Tom could remember as a child at home having teo go
after topping and breaking

out these suckers at the top. Then in a week or so they

would grow back at the bgttam_ana all that WDrkiﬁDuld

have to be done over. It was a hot, uncomfortable job.

Sometimes they would even grow back in at the top again

and have to be broken out. Sometimes the farmers left

one top sucker and this would then be takén out right

before cutting the crop.

A new spray had- been prudured now that could be put on
the plant& Jqu a few days after thé‘ggppxng and it
would.kegp the suckers from growing. Tom made ar;angea
ments wi;h‘one'of the farmers he knew who had a ““high
bcy}', a tractor type‘implement that is equippedrfér
spraying, to spray his patch.
_back-?rééking éuckering. It would also be very time
cénsumiqg for;giﬁ; and his spare time was scarce.

.Handling: the pfénﬁs now caused a smelly gum to {orm on

the hands,

ALY Tom nnrdnd to do now was to wait iur Lhe plgnts to

art turnlng Lo A pale green and /slluw.

'be’tlme:po cut and house_the crop. One- blg thlng that

every tobacco férﬁer wurried about, at bh;s scage
espec1a1ly, is ‘a hail ﬁtgrm.' Tom had.tékén aut erép

1n§uranfe ‘on hlS‘bhﬂPE of the ¢rop so th:s helped to

,lighten the wnrry?w

. =158 =
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HOUSING THE CROP

Tom was reéll{ happy with the way his tobacco had grown.
Most of it was as high as his shoulders and'tﬁe,leaves had
completely filled up the space between Lhe'rqwé! Tom had
realized wah qurh a heavy crop Jake would not have enough
sticks or room in his barn to hang it all, Jake had gnne
0 a locai saw mil and ordered Lhree hundred Qﬂk sticks.
They were qﬂc inch square hy four and one-half fegt‘lang.
Jake had sharpened them with a hatchet so they would be
ready to use.  Tom ﬁad gone to see one of Jake's neighbnrs
about hangiﬁg'éémg of the tobacco in his barn. All Tom
necded nﬁw,wss to take a week off and iind enough help

to house his crop.

He had been asking around and he located three“bg§s’WHo
liked to work.Ly the day. Tém was golng to1hEVE'£b pay
them a dollar and a half an houri aIt was more than he
could affnrd but he ‘had to have help in cutting and hang-
ing Lhc crop. Hls neighbor was going Lo hnlp too tLhen in
turn !nm wnuld help his nvighhar with the housing of his
’trnp. The boy gnt there early on Mnnddy mornlng and
‘helped. [om haul the st:cks from the barn to the patch

By the time the dew had dried off enough for them tn
start. drnpp1ng tha stxcks dnwn through two rows end to
end, it was nearly ten o’clock. bééh marp was gé;ngAto

S cub Lwo ranland throw the raps of the plants away from
:him,.

-16 -
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They started cutting and it wasn’t iong until four atiek rows

had been cut. Tom decided they would cut until noon; then
they had better start hauling in and hanging right after
lunch. They started loading as soon as they had caten as

it was very hot and some of the tobacco was sun burning.

Tom had them hﬁﬁg in the top of the barn first;l:He had

some sheds on the sides to hang, but he knew he'd better

‘get the highest part hung whiie he had the help. Sometimes
- day workers were not very reliable. The sticks of tobacco

"were heavy and hard to handle even though they had put only

£

five stalks on each stick. ‘They hung down between the
rails apiece one tier under each other as they went. Some

of the rails were a little crooked and wobbled as they

“walked them, so they had to he'very carcful.

s
)

When they were through with the first lééd and went back
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to the patch, Tom decided tro Bave the men pile the tobaccﬁ
to help keep some of it from burning. He also knew they
could no; get it -all ha-led in. * What he had to leave out
would ‘be piled and if it rained there wouldn’t be as much
dirt splashed upon it as if it were standing on the stick.
Tobacco that was left out over night was much lighter and
easier to handle. It would spread more easili on the stick
and stiake out better. This was due to the fact thnp it
wilted better and did not break as much. By Thursday, Tom
had the last sﬁick hung in the barns. He now hoped for
some warm, dry weather to cure his crop without hgﬁse burn-
ing it. He kept. all the doors and shutters open to let
the air flow through. It was pretty much out of his hands

now as to how it would cure.

-18 -
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STRIPPING THE TOBACCO é

Tom was wanting some rainy weather around the last of §
October or the first of November so that his tobacco %
would come in case. He was going to strip by electric §
lights'so he could do most of the aciual.stripping at E
: ;

night; When the first rain came Tom went outto the ;

barn that morning before work and opened the doors.

The tobacco was all still ratilely but by evening, it

should sqften. He took one of his boys back out with %
him that evening to help. .He would drop the sticks é
out of the rails and his_san.ﬁculd pick itrﬁp and lay ;
it in pileéi Later when Tom félt he had enough down, é
he bu]ked iﬁrdnwn. Some of if Hé took offvih&.stick g
and tied  into bundles, but pért of it he left'on %
the stick as there was so much sap in the'stéiks yet J
and he didn’t want it to heat, ‘He covered the piles

3
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with some old rugs that Jake had and left it until the

next evening.

Tom wanted to stfip five or.six hnurs éach‘night_ ‘His
wife planned to help him as much as pgssibléa His .
oldest soa wanted to help too. The litcle énes would
stay home with their older sister. Tom carried in the
bundles of tobacco and put them on the beﬁch.' His wife
stripped off the lugs and passed the stalk on to his

boy who jerkéd the tips or red off. This way they could
hold most of the leaves as they stripped and keep them
tied into hands.  As Tcmrwas stripping .the largest part
of the leaves frém the séalk, he would Leﬁd to get behind

once in a while so he would lay csome leaves back to be

‘tied later. Tom also was putting the sticks in and out

of the two presses and bulking the pressed sticks out in
the barn.  His son kept the stripped stalks tied up and

stacked outside the stripping room.

The tobacco had cured very well with just a ﬁinge of

green now'and'then'where it had sunbﬁrnedl' Tom was well

. pleased with-his crop as it seemed to have -good weight

to it and'nnne uf it was in too high of a case. After
three weeké? Tém was fiﬁishgd.with the majﬁr part of
stripping. All that was left to do was tg clean up the
sbrippins gdam;vahey dug 6ut-the green tinged leaves

that had been thrown under the bench and tied them into

160
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hands.  Tom had done a smoother jab cf tying than his wife
or son, but he told them that this wouldn’t affect the selling

price. Now that it was all presred and bulked Tom would have

to mdke arrangements to have it hauled to the nearest tobacco

‘Warehouse-— The Burley Market was about to open and “Tom want-

ed to be on the first sale.

-2 -
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SELLING THE CROP

‘Tom made arrangements for a trucker from town to load

~his crop some evening after work and haul it into the

warehouse. His boss had given him the next day off so
that he could be there when they graded, basketed, and

weighed his crop. He was surprised at how large his

-baskets were; but the gradér assured him that it was a

. good crop and shsuld bring top price. It was weighed

and then placed on the warehouse fleor in a rew for

'éelling. They started with his baskets of trash, then

lugs, and last came the red. Hs had decided to keep

his small basket of green at home and sell it on a

later sale. He ecould haul it easily enough in his car.

Tom took his copy of the weigh bill and his marketing

card to the warehouse office. There the bookkeeper

-22 -
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figured up the hauling costs and wrote the trucker a check.
This would be deducted from Tom's shar¢ after the crop was
suld.: Tom was rz'u]‘ly surprised that his tobaceco had weighed
out “al better than o ton to the acre. He could rémember
that hfs father had never raised this big of a crop. Jake
wagVWﬁi] pleased too.  The bookkeeper told them that it
would scll on Tuesday morning of thf.uﬁx( woeek., Jake and

Tom both planned on being there.

Tom \nbk Tuv("siiny morning off, and .lukc‘- and he got Lo the

wurryuusrrvquy. They wanted to be there when Lhu govern-
mPHngfﬂdPF put their grado on the tobaceo. The Lrnshl
and Jugs hudrhvﬁn given the top éovvrnmvnt grade, but the

red had not.  Tom figured that the government tobacco pool

would get mést.;gf his crop.

All ﬂf;ﬂ sudden there was o racket on the front side of
th wg?vhuusnAund Tnm'knnﬁ.ghnt the sale had started. The
warvhéusm salcs mnﬂagér waould stargléach basket at one
cent over the goverament srade price, ’Thun the auctioneer
wnulq Lﬁkc ﬁﬁ:his chant and Lhn buyers for thé“diffnfent
cﬁmpdniés would walk along and give a sign if they wanted
Lhn~hﬂsqu§ “The market sales manager Qqﬁld thEﬁ come be-

hind and mark down on ench basket tickel who houghL it and

Tor what price.  Tom wondered how in the world he knew what

they were saying., He couldn’t tell' even though he listened

 us‘v[Qsefy és_pnssible.
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Now the? were on his row and before Jake or Tom either one
knew it, their crop was sold. They looked at their tickets
and every basket except the red had been bought by a company.

They both felt like theif red wéskpretty;gand so they decided

all of Tom’s spare time.

to reject that basket and put
meant that they would have to

~again. They waited around in

noon and then the bookkeeper
their checks were ready. Tom

extra effort had made him and

it on the next sale. This
wait ahout a week to sell it

the warehouse office until

talled out their names as

was happy with what his

that Jake was so well pleased.

The next week Tom and Jake did not go to the warehouse

when their red basket sold but it made four cents on the

sale when they got their checks through the mail.

as though all the work in the

than usual.

Now,

>paund, They were glad they hadAfejgcted it from the first

It seemed

tobacco crop had taken up

however, all of it was

worthwhile as To~ was going to be able to get some of
the things they had needed but could not afford. It

looked és if his childfen would .have a haﬁpier Christmas



LOOKING AHEAD

Tom was clated the next Sunday after the last of the
tobacco had been sold. Jake dropped by the house to

ask him if he would consider raisiné the tobacco again
ﬁhe ngit year. Jake was pleased with the good that Tom
had done that ycar. Tom was sure he would like to try

it again. He told Jake that he felt a lot of the success
of the crop had depended upon the weather. Tom knew how
the extra income had helped them aﬁt this year and he

was sure there would always be those unexpected expenses

for things that his family would need.

It seémeﬂ‘funny to be ;hinkﬁpg_abouc the next year’'s crop
ahecad. That'Wgs the way with tobacco faising. It is a
year-rouﬁé job. “Na sooner is one crop sold then it’s
Axtimé Lofﬂg thinking about next year's crop. Tﬁe.ware-
house haﬂ even given him a packet of tobacco seed to

sow fpr_thé ﬁomiﬁg year., It looked like_Tnm‘was gﬂihg

to be a tobacco farmer for another year.
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'THE BAKERY IS MY BUSINESS

By: Chester L. Berry
Teacher, Manchester, Ohio
Ohio Demonstration Research Project
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OFFICE INTERVIEW . .

The small bakery had been a going business in the town where Pete
Bums lived for many years. Pete couldn't rémember when it wasn't there.
It had changed some during 2;115 lif,eﬁflmé, but it v;ras still in oﬁeration,
After unsﬁccessfully holding down five jobs 1f1 thé;past eight years, Pete
decided ﬁaybe he would try to get on at the bakery. However, he knew
that several of the: workers had been there for a long time, and he wasn't
sure.there Qvould be any openings. He knew many of thes r:;nen who worked
there. They seemed to like it O,K, They made out all right as far as a
living goes.

Peté was twenty-five and had just married. They were going to have

a family, and he felt he wanted a more secure job than the one he had. He

had started high school but dropped out for reasons that he no longer remembered.

He knew that this fact was going to be a handicap. but he found out recently

that he could take an examination and obtain a high school equivalency

. certificate.. He was even willing to give this a try. .

He went to the bakery office early énevmcrningl: _énd asked the girl at
the window if he could speak to the person whc cauvlc_l give him a job application
to fill out. - She taid him to come into the office and he could speak to the ofﬂc.:é
manager. Pété. went in and tock the seat tﬁat was offered him. The office
manager camé 1n, spoke to him, and asked how he cquld’ help him. Pete
said he was looking for a job. He askéd if there was any chance for him to
get on. at the békerjr. The manager wanted to know something about Pete so

they talked for awhile. Then Pete was given an appllc;;aﬂon to fill out.
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Mesi of the questions were easy. When Pete didn't understand what
they wanted, he asked one of the two ladie_s wdrking in the office what they
meant. He wrote his answers as neatly_é‘s he could and gave tﬁe form back to
the office manager. The manager told him they hired about fcrtyr men who were
split into two shifts. One shift worked from eight in the morning until four
in the evenlng; The second shift worked from four to midnight. .Péte said he
didn't care which shift he'a, would work if hired. |

The mahager told Pete that above being a good worker he would have
to bé very clean. The men inside the bakery had to dress in white clothes
and wear white flat baker',s iﬁats . These would be furnished by'the bakery
and laundered. The last would be paid for by the worker. 'I‘Fhe_ manaéer
waﬁted to know if Pete knéw anyti'ling about thé bakery. Pete told him no,
exceét he knew it had been there all of his -life. :

The manager introduc,ed him to the bakery foreman, Mack Johnson.
Mack asked Pete if _he would like to look around the bé.kery and see the
diiferent things thex'f did Pefe said, "Sure". -

| Mack told hiﬁ to wait in the office jus.t a few minutes and he wau;dl
éhcmf him the complete set—up:. Pete sat vd'cwh hoping that he ﬁculd',gét |

a job here that he would like and be akle to stick to.
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DIVIDE THE FOLLOWING WORDS INTO

SYI.LABLES BY DRAWING A LINE

- Lo/WEEN EACH SYLLABLE

1. bakery. 11.
2. remember | _ 12,
3. unsucces sfuliy ' | 13.
4, chérlged ' ‘ N 1 4
‘5. however - - . : 15.
6. felt ' 16.
7. obtain . 17.
8. recently _ : 18 .
9, eciuiva lency 19,
10. office | 20,

‘manager
chance
shift
aﬁvhﬂe
wantéd
talked -
different
cle an
minutes

complete

~ ANSWER THESE QUESTIONS WITH COMPLETE SENTENCES

1. Why.did Pete want a job at the bakery?

2. What happened to Peté in the bakery office 7.

‘3. What did the manager tell Pete about WGrklriQ‘ in a bakery?
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INCOMING SUPFLIES

Mack came to get Pete in just a few minutes explaining that he had
to give some orders to the men in the packaging room.
The first room they entered contained piles of sacks, barrels, cartons,

and a large box-like structure with a heavy tight-fitting door. The sacks

contained flour, sugar, and a powder that helped to keep the bread fresh.

The barrels were filled with molasses which was used in certain types of
dough. Many of the cartons contained shortening, both animal and vege-
table.

The large box was a refrigerator which kept the yeast at a cool tem-
perature until it was to be used. Mack opened the door and showed Pete
the yeast. He had never seen so r’nuch in all of his life. He could remember
his mother baking bread at home, but the yeast she used was in small pack-
ages. The yeast inthisrefrigerator was in twenty-five pound Vbags_. The
refrigerator was stacked almost to the celling. Mack said they would use
this much twice-a week.

All the supplies were brought in from a large central warehouse in

West Virginia. They came in on large tractqf trailer trucks. Many ship-

ments were brought _in each week. Mack showed him a large unloading

dock outside the big sliding door at the sid,é of the Vsuﬁply room. Mack
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explained to Pete that this Bakery plant made mostly hot dog and hamburger
buns. Once in a while they prepared some brown and serve rols and
loaves.

. Pete was then taken to. the othef side of the room and shown large
storage bins which held the dry ingredients for the dough. fhey were filled
' in the storage room, biit emptied oui into the dough mixing room. Mack told
him that the men that worked in the supply room also worked in 'the shipping
department. He then took Pete from the supply room into the dough mixing

room.
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FILL IN TEE MISSING LETTERS

1. ex__la_____ ing
2. po__der
3.a__1 _al

4. ve__e____ ble
S.m_th

10.

WRITE A SHORT MEANING FOR EACH WORD AS IT WAS USED IN THE STORY,

dock -

flour -

refrigerator

ingredients

department -

EXPLAIN EACH OF THE FOLLOWING

brown and serve -
tractor trailer truck -

storage bins -

6
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DOUGH MIXING

The first thing that caught Pete's eye when they entered the dough
mixing room was tl.e two large barrel-like mixers turning at a slow but
continuous pace. Mack showed him where the storage bins entered the

dough room and how the proper amount of each ingredient was mea sured

* out by weight automatically. These were then placed in the first mixer

with the proper amount of water to be mixed into dough.

One of the men working there slid a large box on wheels in front
of this first mixer and opened the door. There was the largest glob of
dough Pete had ever seen revolving around on a large reel-like paddle
{:vheel. They emptied the dough tato the large box and placed a cover on
it. Mack told him this dough would stay in there for a certain length of 7
time. It was kept ét a steady temperature to give the yeast a chance to
make the dough rise. There were several of these boxesg sitting at one
end of the room. VSo:,:.le were covercd and some of them were empty.

One of the ernpfy boxes was pushed: in front of the second mixer and
it was opened like the first. XAgain the dough was placed into therbox.
Mack explaiﬁed tﬁat this was dough that had already been allowed io rise
and had now been kneaded by the second mixer. It weighed better than six
hundredpounds; It was ready tc be rolled into the next room to be formed

for baking.

7
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The first mixer had already been filled again and was churning eaway.
It would be permitted to run for a definite length of time. Then the workers
would check it to see if it was ready to be boxed for rising. These men
were skilled in handling dough. They could pretty well tell by the way the
- dough looked and felt, and they also checked it with a thermometer.

The second mixer was now filled from one of the boxes of raised dough
to be kneaded. Pete could see that these men not only knew what they

were doing, but they also were kept very busy.



PUT THESE WORDS IT\f ALPHABETICAL ORDER

weight
entered
mea sured
continuous
front

steady

next

automatically

paddle
thermometer
handling

ingredient:

lai
11.

12.

Describe what the mixers did in the bakery.

‘What is meaat by a skilled worker?

What is meant:bv the word kneaded ?

116

rise

yeast

glob

kneaded

definite

‘length

13.

14.

~15.

16.
17.

18.
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FORMING ROOM

The box of kneaded dough was rolled into the forming room. It was
raised by a chain hoist to be dumped into a measuring machine. Pete
could see that there was a lot of automatic machinery here. It was also a
larg room where several men were doing different jobs. As the dough -
rolled out of the box into the machine, it was measured into small chunks.
These moved on down the line where molds formed them into the proper
shaped buns, either hot dog or hamburger. A few men stood along the line
to make sure that the machinery was operating correctly.

At rthe end of the line men were taking the formed buns on trays and
placigg them on moving bgits 1,ri a large room-like box. As the buns went
through the ribsin,g box, there,_ the temperature was warm and always kept
the samé, they would rise again. As they came out the other side they
were ready for baking, A couple of men woul&l place the trays on tall racks
on wheels. 'i‘hese were then rolled across thé walk-way and parked in
front of the oven,

Here men were taking trays of baked bl_ms off the ccnx}eycr and placing
them again in racks. These same men were placing unbaked buns into the
top of the oven. Mack'tcld Pete that baking was a continuous process. It
took about ten minutes to pass through the long oven. They came out com-

pletely baked.

) , o ,10,,
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from the'éven‘ A large fan was blowing air through the racks to cool the
buns., This was where that great smell of baked bread came flowing from

the bakery. They were léft here until they were coal enough for packaging.
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REWRITE THESE WORDS TO FORM A NEW WORD BY ADDING ed OR ing.

1. roll 6. shape
2, form 7. move
3. raise 8. take
4. measure 9. bake
5. dump 10. flow

ANSWER THESE QUESTIONS WITH COMPLETE SENTENCES.

1. What happened to the dough in the forming room?

2. Why were the buns placed in the rising box?

3. What did the men at the oven have to do?

4. What 13 a conveyor belté

5. Why was it a good idea to klow the smell of baken bread outside the

bakery?

12
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PACKAGING ROOM

In the packaging room Pete was surprised to again see so much
automatic machinery. The cooled buns were being placed on one end of
a conveyor belt, '-Armachine then broke them apart and stacked them in
the amounts of eight, ten, or twelve, however, they were to be packaged.
As these douEIe layers of buns moved on down the line they were
sliced by an eﬁtemetic slicer. Then they moved on down the line to be
either boxed or wrapped or placed in plastic bags. Pete was fascinated
by the machine that blew rai!r into each plastic bag and then slid the buns
into it while it was open. He told Mack that the man who invented this
type of equipment had to know whut he was doing. Mack explained thef
a lot of the improvements in the machinery was often suggested and planned
by the men w .0 worked in the bakery. Pete noticed that, as in the forming
room, there were ‘m'en along the line watching that the machinery was working
properly. When a package was missed or the buns get out of line they
would quickly make an adjustment to keep everything mevi.ng emoethly.
They were packeging with pleetie bags. Mack expleined te Pete if
they wanted to shi.p the bune in boxes all they had to do was make a few
changee in the _line, put the flattened boxes in place and switch on the

wrapping machine instead of the tying machine.
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Pete moved down to where he could watch the tying machine twist the

ends of the plastic bags and then place a small plastic clip on it. These

clips were in a long belt, but they were automat’ zally snipped off and slid on.

Two or three men were busy placing the packages of buns into crates

and stacking them for shipment.
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PUT THESE WORDS IN ALPHABETICAL ORDER. WATCH FOR MORE THAN

ONE WORD BEGINNING WITH THE SAME LETTER,

122

sui‘pris.ed machinery twist
co_n{reygr properly ‘watch
cooled émcathly ‘machine
liﬁe | quickly crates
: plé_-'ét:ic;'z . switch they
A _:nr:ﬂ:;._i_cgd . tying long
E V_ .';ni;erited along into
glamg a " each as
B _Qcéékéd had - eight
men doing hcwever
' ’1v. 11. 21, 7
2. 12. 22.
3 13. 23 g
4, 14, 24.
5. 15. 25,
6. 16. 26,
7. 17. 27.
8. 18, 28.
9. 19. 29.
10. 20. 30.
15

et it At
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WRITE THREE SENTENCES ABOUT WHAT TOOK PLACE ON THE PACKAGING LINE.

1.
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DISTRIBUTING

Mack told Pete that these buns would go out by large trailer
trucks to bé taker to many 6f the other bakery sites. Smaller trucks
were used to distribute them locally.

Other bakery products, put out by this company, were brought
tnto this plant to be placed on the smaller trucké for distribution. These
smaller trucks had certain planned routes that they followed each day
and serviced the l;scal groceries, schcc;ls, réstaur;ants, etc.

Mack!explaihed to Pete how even this bakery plant used to make
some of each kmd of baked gocds. However, now each individual
plant belonging to the company specialized in one type of goods. These
were then shipped to all the other distribution areas. . |

"This had increased their distance and améunt of shipping, but it
was. more reasanabrle to produce baked goods in this ménner. It saved
"each plant in the time and space it would take to make all the various
kinds of baked goods. Pete told Mack he didn't see how they kept all
their tn.ic;ks moving so smoothly. k'Mack, replied thét this was‘one of the
y company's biggest problems. A shipping breakdown could foul up the

compllete. diStributicn' s-yétem .
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FILL IN THE MISSING WORD OR WORDS FROM THE STORY.

1. large trucks hauled the baked goods to other balée;y .

2. Running a békery in this manner saved each plant ____and

3. Each___ _plant . in one type of baked gocd:.

4. Smaller trucks had certain planned ___

5. It was more ___ to produce baked goods in this manner.

6. Small trucks serviced ____ e . ,and _

7. A shipping breakdown could ____ _____the complete system.

8. Pete didn't see how the company kept their ____running so smoothly.

9, This plant used to make some of each ____of baked goods.

10. Traoking like this had increased the ___and_______of shipping.

EXPLAIN EACH FOLLOWING TERM:

distribution

individual '

specialized

foul-up

Ot

site ’ | | % g




MAINTENANCE

~Mack said that most of the regular daﬂy maintenance of the plant
equipment was done by the men. Any breakdown or other major trouble
was takeﬁ care of .'by their mechanical crew. These men were trained to
repair and adjust all of the equipment.

It was also part of the responsibility of this crew to keep the trucks
operating. They had a regular garage area where the trucks could be serviced
and repaired. Mack said that this crew was just as _me‘ortant to tha bakery
as any of the men who were actually involved in the bread making.

Pete fhought that this might be a good spot for him if they would hire
him, as he had werked ‘in a garage for awhile_. He had always liked to fool
around with motors. He had decided though that he V\}culdn't be particular.
He wéuid laccept any job they would give him and give it a try. If he didn't

like it, maybe he could always work ‘i'ntc some other job.

19
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ADD LETTERS TO THE BEGINNING OF EACH OF THESE WORDS TO MAKE A

NEW WORD.
. 1., _ _ pair | 4, _ _ paired
2. _ _ just 5. _ _ round
3. ___ while 6. _ _ ways
See how many littie words you can make out of the letters found in the word
"MAINTENANCE". Each letter can be used only as many times as it is found
in maintenance,

What {5 meant by the word "MECHANICAL" .

20
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PETE GETS A JOB

Petg had walited a week and still hadn't heard from the bakery. He had
t&orked at any odd jobs he could to };'.eep going. He knew now that he should
have lined up another job before he quit his old job. ' The next week though he got
a letter from the bakery to report for work the following Monday evening at
four o'cl:;ck. | Héknew then that he was going to work the evening shift,
but he didn't care.

The letter told him.thai he wouid be working on the baking crew. Pste
knew that his j‘o‘b. was going to be pretty hot. He would also have to be very
clean to work 'th'ere. Mack had told him that the bakery would furnish white
clcthes for him te work in. All he would have to pay for was their laundry.

VHe had al_so told him that the company's insurance plan, vacation time,
ar';d cfhér benefits ‘would be explained after he was hlfed'.

'Pe@é was- géilng to étart out af just a few éents over ihe minimﬁm wage.
All the mre‘n he knew that worked at the bakery ha‘.dr never .bveen out of a job
and this ié wh_at':E:'ét:e was after. Pete was throﬁgh with those big pay, short

lasting j__ébsl . H_ézj wanted more security than they had eva;'bffered,
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‘What was bad aBout working on the baking crew?
What do we mean by minimum wage?

How much vacation do you think Pete should have his first year?

 Why or why not would you like to work a shift from 4 p.m, to 12 p.m.?

~ What mtstaké héd Pete made in quitting his old jcb?v .
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bakery
unsucceséfu,llv’
handicap -
equiv'alencf
certificate
applicaﬂon_t "
shift

furnishe;l
intrgducéd :
packaging
sacrks |
barrels
cartons
shorl_:e‘n‘i‘ng
‘dough L

" bread
refrigerator
temperature
packééeé'
yeast |

warehouse =

GLOSSARY

molasses
mixers

continuous

automatically

revolving
reel
glob
emptied
kneaded
thermometer
paddle
definite
forming
molds
holsf
corracﬁ?
machinéfy_ ,
. trays |
Wélkéwag o
oven

conveyor -
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clip

sites
distribution
locally
distribution
routes
individual
specialized
various
foul-up
produce
manner
maintenance
mechanical
a.cﬁually
particular
laundry
minimum
wage
security

ins urance
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Glossary (éDﬁ't)

West Virginia
loaves
ingredients
flour

invented

racks
buns
slicer
plastic

wrapped

131
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benafits
sutomatic

fascinated

" aguipment
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_THE BAKERY 1S MY BUSINESS

LEVEL 11

byt Chester L. Berry,Teacher, =

- Manchester, QOhio
Ohio Demansiration Research Project

132

.M‘im}.% bt A e e Sk e




OFF {CE INTER¥IE:

Pete ﬁani;d a job at the bakery.

Pete want to the bakery for an interview.
He talked to the manager. ‘

He fllled aut an application,

' There were twa ladxes in the office.
They:halped_Pete fill out the ;ppliagtieny
The maﬁage;gta1d Pets about the'bakery;

He said abﬁﬁt forty men wnrked there.

They wnrkid in two shifts.

The men had to be vary clefi.

Ihe manager had Pete meet the bakery foremang

' The foreman showed Pete around the bakery.
FILL- IN THE MISSING WORDS

Peta wantgd 'a e 81 the bakerv.

_ He went there for an __ . : —
‘”@fﬁHa talked to tha "'LNT — ;442%~;; 
He f:llad aut an S —— .

_men workad there.

”'Thay warkad N i_,,shiFtsa

The men had to be very .. e
The bnkgry —e i : showed Pete_aréund;
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INCOMING SUPPLIES
Tha'forem;ﬁ took Pat§ to the supply roome
Pete saw sacks and bgrrels;
He saw a large refrigerator. o
* The foreman said there was a lot of flour and sugér.
The refrigerator kept the yeast cocl.
The barvels were full of nolasses.
The supplies ézme in from a large warehouse.
fThay ware'broughi in by big trucks.

" There was a big'unloéding dock.

There Qeré large storage bins to hold thefsuppligg;l

These bins emptied into the dough room.

DIVIDE THESE WORDS INTO SYLLABLES

/

foreman molasses?s
supply warehowuse
room unloading
barrels _ y eas
refriger ator s toragae

s ug a;r' ; doug
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DOUGH MIXING

The dough mixers looked like big barrels.

Tﬁe right amount of each supply was weighed out..
There were big.boxeg on wheels.

They held the dough while it raised.

The dough was'képt'at the same temperature.

They used a'tﬁermgmeter to tell this.

One mixer mixediup;the,dﬂUgh.

The cther mixer kneaded the déugh.

The boxes were also used to take the dough to the next room

SEE HOW MANY LITTLE WORDS YOU CAN MAKE FROM THE LETTERS FOUND
IN THE WORD "temperature", USE EACH LETTER AS MANY TINES AS IT
IS FOUND IN TEMPERATURE.

28
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FORMING ROOM

The box of dough was liften by a hoist.

The dough was dumped into a machine.

It was divided into chunks.

These were formed into buns.

Tﬁe foreman told Pete they madé mostly buns.

Men were putting them on to trays.

The trays were put into a large box to let the SUns rise.
The trays were then taken from the box and put on racks.
The racks were moved to the oven. |

The men put trays of raw buns in and took out baked buns.
The baked buns weré cooled in front of a big fan.

The smell was very good.

FILL IN THE MISSING LETTERS

d__ugh o O . N

c__un__s b__ns

fo__ __m__n ' : . fr_ .t

tr__ys _ C co._ __ed

ra_;;_ﬁs ‘ Se—el .

ba__e__ . A . d
29
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PACKAGING ROOM

Pete was surpriéed how the buns were packaged.

The work was done mostly by machine,_"

The:buns were-slicéd'by a machine,

Some of the buns were put into plastié bags.

Some of the'buﬁé were put into bnxeé_aﬁd wrappéd,

The ménrkepf_fhe ﬁachinés working.r;" '
Pété'watchgémérmachine put plasfic clips on each bag.
The packaged'buné were put on shipping crates.

* PUT THESE WORDS IN ALPHABETICAL ORDER.
‘surpfised - into how
bugé o slips , room
paskéged ' the kept

wark‘ . o _ done - a
maéﬁiﬁe of | each
1. N . 11.

2. N 7. L 12,
 €-,-,  : | L9. . | _> - 14_, 
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DISTRIBUTING

The buns would be shipped out on big trucks.

They would go to other bakery sites.

Small trucks would take them to local stores.

The foreman told Pete that this bakery used to make many'kinds of goods
Each Bakery now made just a few kinds. '
This saved the békery time aﬁd space,

Shipping was aﬁe_éf their biggest problems.

A breakdown could cause a lot of trouble.

 MATCH THE FOLLOWING TERMS. PUT THE LETTER IN FRONT OF THE
CORRECT "NUMBER . o |

1. big .. a. several

2. local o b. types

3. many . ¢« movement
4, kinds 4. produce

5. shippiﬁg' "  e. nearly

6. trouble ' - f. Iafge

7. make - L g; bother

S._sitss" | . h. places
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MA INTENANCE

The b;kﬁry had its own repair crew,

They wafkéd on thelbak;ry machinery.

Thoy gipp'wgrked‘én the trucks.

They had .a garage where they could work.

~ Pete wbul&zlika to work there. | |

He would take gn? job they would give him,

His need for this j6b kept him frﬁm-beiﬁgvpariiculare
A man had to do the best he could. '

LIST ALL THE WORDS THAT MEAN THE SAME AS WPETE".
LIST ALL THE WORDS THAT BEGINS WITH nTHY,

WRITE THO WORDS THAT END WITH “ould".

WHAT 1S ANOTHER WAY TO WRITE "there"?_.

WHAT THREE LETTER WORD DO YOU FIND IN EACH OF THE FOLLOWING WORDS.

5]} | — o IR 1.V 1.4 W —

particular,

garage,,

139

32

ey

it e



At
He
He
He
He

PETE GETS A JOB

last Pete go{ a job at the bakery,

wished he had not quit his old Job so soon.
was galng to work the second shift,

was gaing to work aﬁ the baking crew.

would be pald more than the minimum wage.

Pete had been told that there were nther benafits.

He

would ha#e to be very clean,

Pete was glad to have a steady job.

WRITE FIVE THINGS THAT TELLS WwHAT PETE's NEW JOB WlLL Bk

[
L]
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bakery
interview

manager

aﬁplicatiahv

office
forty
shifts
clean
foreman
supply
sacks

barrels

rafrigerator

flour

‘sugar

yeast

nged

supplies

warehouse

dock

storage

bins

GLOSSARY

emptied
dough
mixers
weighed’
wheels
temperature
thermcmeter
kneaded .
hoist
machine
chunks

buns

frays

racks

oven

raw

fan
surprised.
machihé

plastic

~wrapped’

férates
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sites
local
problems
breakfdﬂwn

trouble

“repair

crew
garage
particular
second
pgid
minimum
wage
benefits
steady
molasses
smell

ﬁackaged

"sliced

baps

" clips
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DINNERTIME AT THE SAWMILL

The sun wés high in the sky as Sam came out of the woods with
the horses. He looked down at his shadow. He could step on his
head. That meant it was dinner time.

Bob and Mike pulled the logs up to the skids and stopped. Sam
knocked out the logs and Bill, the log roller, helped roll the logs on
ﬁhe skids. Sam ;andrkthe horses were ready for a rest and dinner.

“Tom, the head ‘sa_wyer, set the blocks and pulled the lever to finish
the log on the cai—riage; Hm, the off-bearer, picked up the slab as it
fell from the saw and walked out to drop it on the slab pile. A few more
thréughs and a pile pf 3 X 6's were ready to pile on the lumber pile.

Tom stepped back and shut off the motor.

The log cutters came into the clearing to pick up thair dinner buckets
and join the rest ef the crew as they sat under the big oak tree to eat.

"Haft to héve en‘aﬁgh SX6's ta-loaci_that truck when ﬁete comes about
four" . sald Tom. 7 |

“Th,at will be gﬁsy._ if Gene and Frank 'get: them cut", said.Sami
The vacuum bétﬂes af hot ccf_fée; fried meat sandwiches and fresh
apple butter with bré‘adj ré{ally hit the spot. This waé, a gog,d-t«ime: for
' tal}aing' ane eating. Tob soon "L‘mﬁ lgéked_ at his pocket wa;céh- and glowly
- picked up h’i,'s- file a‘nd"siwaga ax_xd, started to get a éaw ready for the
,‘a-'fte'!thon; o | | ) | - | |
L ,le,l ‘c:heti;l‘tgd: the Vgéji;%l‘mle _tdv_-'é‘.ee' if the saw dust hﬁd piled’ up around
the chatn. N N |




Frank and Gene picked up the chain saw and wedges and started

off for the woods.
| As Sam moved towards the heréefs the wild honking ofva flock of wlld
geese w:s heard. "iook," shouted Frank. '‘They're forming a ‘W'. You.
know what that means." | |
| Dinner time was over. The men went back to work. A job was to be

dona.
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Filung Out a Job Applicat!.an

John Brown heard that they were hiring at one of the loca.l‘factories. He
told his wife that he believed he would go there and see if he could get a job.
He stil! had some daubts that he would be able to do any of the skilled wcrk,
but he knew he would be willing to learn if they'd only g;va him a chance.
He had already explamed' his living situation to his preaent bbss. His boss
told him that he was sorry he couldn't give him a better job,' and he understood
John's pcsition,

John reported early on Monday morning at the factory employment office.
He was weari.ng cleen clatheg, as he wanted to make as gocd an impression
.l_ls possible. He walked ;nta the ofﬂca and _t_old thve‘ girl at the ‘desk that he
had heard the factory was hiring more workers He s}ﬂtd that he would like
to fill_aﬁt a jpb‘ gpplieatian_‘ The girl azked him if he had ever worked there
before and Ic:'hrjl"-sgid hs,hﬁd not. She then gave him_ an application blank and
. 8 pencil. Shei tc:ld him tr'c.:;-be seated at a table and to fill out the form as com~
pletely as possible. N | |

W’hen Iohn flrst laaked at the applica tian, he felt ltke getting up and
walking out. chever. he dacided to take his time’ and ﬂll oul: ea«:h line as
_he came to tt. ‘He heped thatthe girl wauld help h;m !f thare wag something
| that he did not understand. ) He thought'he had laetter raad the instructicns as
. careiully as possible. He noticed that one of the firgt things sald for him to
. 'print, Same cf the questions were hard for him to declde how to answer. but

he put 1n the best answer that he cauld.

146



The application asked about his personal and family background,
education, health. :nd j‘cb exper;lence. At the end it wanted the date
and his signature. John signed his name and then started to get up and
turn in the form.. Sémethingltcld him that he should léak oi?ef the blank
one moreé.time. It Was a good idea because he had left out a coix'ple of
answers that he wanted to think about before he answerea them. He put
in his infczrmaticﬁ a‘nd then checked the rest of the application. He felt
pleased with the neatly printed information and direct answers that he had
.g,i\lrena | |

John turnéd in the application and was told by the giﬂ that he would
be called in for van interview before he could be ﬁir_ed. It would probably
be within thel néxf :twc weeks. John told her he hoped it would be soon
and thanked her. As he left the office he felt excited and satisfied that

he had done his best.
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LEVEL IT .___.]Q
LEVEL IIT ~---12

OHIO AABEDC

STUDENT EVALUATIOHN
of

READING MATERIAL

__THE INTERVIEW

Story Title
Reading Time __2 min. to 6 min. average 3.6 min. ) ,;" ———

CIRCLE ONE OF THE ANSWERS:

1. Was the story

2. lnteresiing? Very 1 Somewhat 1% Not 4 NR-3

Very 9 Semewhat-l;_ Not 0 NR -2
0 No 20 MR- 2

be True to Life?

c. Too Long? Yes
de Toc Shor+? Yeg 12 N 8 Nr-2
@ Difficult to read? Vary0 Somewhat » Not 319 NR-1

2. If the story were to be put in book form, do vou think

fo Pictures would help make 7 o
the story more interesting? Yes 2 No 18 NR-2
g« It shouk be'imp?aved? Yes 7 ~Nod  NR .11

If yes, How?_Tell what kind of job he was hired for - What did the
4 K = - — - — . - - - -—_m—__a

interviewer say? What kind of guésti22é;ééQﬁzas_igzgzzégggs_gghgz_,_

3. Liat any words Y§u‘Fﬁund difficult to read or uh&erﬁtand.‘

R ane liéfgi _

XCUSE QTQEE'SIfE;—1F‘NECFQ¢A?v,>,~17-*'

14




THE INTERVIEW

]chri Brown received a ea.ll ,’frem- the factory effic'e qth.'e next week. He
was told to come in for an interview on Thursday at 9:00 a.m. .’When Thursday
came John took his bath, brushed his teeth, cembzed, his hair, cleaned his
nails, and put en clean work clothes, He arrived at the factory office about
fifteen minutes before his appointed time.

All morning‘ John had been thinking about how he should act at fhe inter-
view. He knew thet he must speak plainly and clearly. John thought, "I will
be polite ehd'not interrupt the conversation of the person talking to me. I must
not speak too leudly or too softly. I want to look at the].interviewer while
talking to him. 'I_w,ill answer the exact questions asked end not talk about

anything except the job and my qualifications. I eheuld stick to the subject

' in my eonvereation I will not try to oversell myself as the interviewer will

only be intereeted in whether I can do the job or netr John h’Ope“ that he had

theught ab'eut leverything he should remember while bein'g" intewiewed He
.knew he leeked his best and he wanted to be sure thet he acted his best.

Iahn knew thut he weuld have to remember eeme ef the 1nfermetion that

| 7 he put on. the applicetien blank such as: name, eddrees, birthdete, educatien.

jeb experienees, and references. There were eeveral thmgs ithat John wanted

.%o be sure he feund Qut., He wentecl to knew whet the eal’ary weuld be and

ﬁ?’..}_hew 1t 15 paid by the week every' twe weeks or cmce a manth He wanted

to knew what the heurs would be, nd what dutiee would be required of him,

B He alse wanted to knew what vaeetion time he'd be given, and who his boss

149



would be. He would have to be sure to ask what kind of clothes he would

have to wear to work and whether or not he would need a physical examination.

And something very important was what his chances éf working 'into better job
positions wcuid be. | -

John's iﬁtér\riew went very well. The man who inter\iieﬁed him was
friendly and céurtecus‘, ‘and John séon felt relaxed and less r’;er;vou's. The man
got the infcrmait;_icn he needed from John, then he gave John a chance to ask
any questicns hewanfed to. John forgot a couple of ﬁ:hings he wanted to ask,
but the interviéwér vélﬁrﬁ:eered the additional information. He w.as experienced
at his Ajcb and knew a"ll‘the things that a new worker would want to know.

After the inter\}iew the man took him to the department where he would
work, and introd_uced .hinlm to his new boss. He then told John to report on the
jab the next Méﬁday m'aning at 7:30. John thanked him and left-feeling very

relieved and ha.pﬁy .

in. ;s



1. List three things John did to get ready for his interview.

2. What are five things he thought about how he should act?

3. List four things John had put on his application blank.

4., List six thin’gs‘ John wanted to know about his job.

oy | I e L. n
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THE INTERVIEW

The man was called for an interview.

He cleaned up and went to the factory on time.
The man had thought of how he should act,

He wanted to talk célearly.

He wanted to be polite.

The man knew thére‘were things he must tell.
There were also things he wanted to know,
The man got along wéll at his interview.

He did forget to ask some things,

The man at the factory told him all he would need to know.v

He met his new boss.

The man was told to come to work on Monday.

FILL IN THE MISSING IETTERS

. cl;!i_l; | | _lit_
act_y. ' . kéw.
b_ss B © th__s
é_i.:'r 7' B ‘f,‘_git
cl ed _ond

_ter_w al_g
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THE NEW OB

John Brcwn' arrived at the factory on Monday worning at seven o'clock.
He was excited about starting on his new job and he didn‘t want to be late
on his first day. _ Seve %1 other workers were arriving at the same time. Many
cf them spoke to ]‘chn and some of them introduced themselves. John was
relieved that severel of the workers were friendly toward him. He walked
inside the plaﬁt to the time clock where Qné of the other fellows showed him
how to punch in with his time card. He placed his card in the proper slot
and went on over to the department where he was to work.

Hi;.s new boss met him and took him to the machine he was to operate. Ee
showed Ighn'how to run it and also warned him to be sure to always use the
saiety deﬁces. '!The ‘boss also shc&ed him the complete department and
explained what’ each machine did. He also told him abéut the product thot
they were manufacturingi Then John went back to his mac:hme, started it and
began slowly mnning some cf the pleces through At first l‘t was very awkward,
but after a couple of_ hcurs it seemed to be getting easier. ,

]ohn was called to the cfﬂce in the middle of the morﬁinq to fill out some
more forms. | He thaught that his applicaticn was all that they wou ld need,

B A'but he faund out diﬁerently_. I-Ie had to fill out a W—2 form for his withhclding

o ta;c, The glrl explained to’ ]’chn that a certam amcunt cf hl.S wages would ke
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withheld each week to pay his income tax. He was also given the opportunity '
to sign up for group hospitaliz .on. Thiz was also explaiﬁed to him. A small
amount of his waées would be heid out each week to pay the premium. If he

or a‘:{r of his family had to enter the hospital, a large part of his bill would be
cévered by his hospitalizaticn plan. John decided that this would be good to
have, sc he signed the enfollment form.

John speﬁt the remainder of the day getting used to operating his machine.
He found out that the workers got two ten minute breaks each day and a half
hour off for lunch. Their quitting time would be four o'clock each evening

- unless they were required to work overtime. ..is boss told him that any time
they spent working Qvér fcrty hours would pay him time and a half.

The four é'_élcck bell rang. John and the other Wérkérs had already cleaned
up around their machines. When the bell rang they punched out at the time
clock and 1eft tlhevfactary.' John feli: a deep sense of satisfactiog as he drove
home. He knew now that hé would have a good steédy income which would
mean a lot to fh,irﬁ éncl h_i_.s family. He was determined to do his best at his new

job.
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AABEDC - OH10 PROJEGT ;
FOLLOW-UP SURVEY F

May 18, 1970

Dear Adult Student,
'~ Ou- records indicate that you were enrolled in
ABE clasuses this past year.

Your class was one of a number of classes that
took part in a study made by Morehead University of
Morehead, Kentucky. . .

|
g
3
H
1
:
i
|
!
3
H
{
;
!
i

| would appreciate your completing the enclosed
questionnaire and returning it to me, A stamped
addressed envelope is provided for your use.

At some future date, you will receive other |
questionnaires related to your adult classes. Your |
help in completing and returning them will provide
much information that skould help improve the adult

education program.

Thank ypu sp'huch'FGr your help.

Sincerely, V
Director, L
Morehead Project

C MWWilb
’ P.S;vl}ﬁaglafg}aétlyJappreéfste;your'fet
- ~enclosed questionrnaire as-soon as possible so.
. that | might .include your feelings in our final
Cveport. o o o

ufniﬁg-tﬁe

N R s




A g T T Sl R S e S et o T e £
g o R et o T R S SRR P M i s P

OHIO PROJECT - AABEDC

Part |

1. Are you now attend1ng adult classes? Yesgliﬁ- No_89

1f No, why? Completed Prggram - 55 (classes ended for _the yeara)r - f
Passed GED - ?7 - ) L o  : o _ _ E

2. Da or did you attend. regularly? Yes_188 - No_ﬂﬁ_ﬁ- No Response_3 §
3, 1 attend class during the 81 _day 127 _evening - _12 No responsé %
4. Why are you attending adult classes? _ o _ — %
_ 7 ~ Selected responses - Séeiﬁgﬁt_pagiii 7”W'7 7',,7 _ ) - E
5, What do you think you have gainéd by attendiﬁg these classes? — é
Selected responses - see page 3. -: ;" 77'7 | 7 §

6. Would you reccmmend the adult program to your Frlends?'
201 Yes 24 No 2 _No response |

7. How do you rate the books and other material used in the adult classes?
Circle one.

Poor | éair ~ Good Excellent No response
_13 22 102 83 _ 1
8. ls the school cchenieﬁt for you?
If-ng, why? Hesponses -~ see pag;74 _ i e 1”7,,
9;.ch do you think tha adult program can be 1mpraved¢ e —

;R§3p§p§es - see Egge 5. o R _
f132ygg 77 No

'iﬁéfba you plan to attend adult classes next year?
| 18 Nc re*pﬁ‘m;
1i;vHow long have you been 1n»olved xn adult classes?

arf  iist yaar: 39 Seccnd Year : ]E th;rd Year L 4__More than three
P s . years.

Nc raspanse




PART | - QUESTION 4

To get a G.E.D. so | can get a better job, - 5

| ‘'need my education to qualify for a good job,

It is required by my job. :

To review mathematics and gain more knowledge in general.

To get more education., \ '

| want to get a high school education.

Social reasons and to learn more.

!'am going because Dorothy Evans attend's adult school.

English, History, Mathematics, Science, Reading, Spelling

| signed up to improve my education ' S

To better myself x ‘

To get moor education

Get & diploma. oo

To learn what || didn't get a chance to learn in my earlier years..

| would like to learn enough to help my children when they have sometiiing

they can't do . ’

To be able to help my children and to be able to get a better job

to lurn L :

iniprove lurning ,

to farther my education’ , K

| felt | need more mathematics and English. And it sure did help a lot,

To -better education my self for better employment o

To get a stright school diplima o .

- I plan to attend Portsmouth Interstate Business College after completion.
English has improved noticeable. . Also some improvement in math

For self improvement and to be assistant in my husband's small business

| have need of a job so | attend night classes so | can work in the day

To get a better education for work., e

Thought it might help me in practical nursing, which | am interested in.

To better myself in case | need it in the future. o

I''ve always wanted a high school education and this is the first oppor tunity

I've had, . .
| am working in the day time. _
To further my education ‘and help my children in school"

i B i B
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STUDENT FOLLOW-UP QUESTIONNAIRE - OHIO0 PROJECT - AABEDC
Part | - Question 5

I gained a lot in learning through study.

a education,

Some of the education, | didn't get.

| have learned new things and have increased my vocabulary.

! think | have learned a lot.

| have gained a general education, & if |
| may now do so. o

It has done much for my self esteem. |t has been a challenge to me and

' ~put me in'a position to communicate with people. :

A more up-to-date edwation, | don't think | would have had things such

wish to further my education,

as new math when | went to high school.
Otherwise | could not have worked and | have need of a job.
| feel | have gained a greater knowedge in every subject | studied.

\ review of subjects that |'d had before 7
Educational development, enjoying other pupils and making new friends.
| have refreshed myself in all subjects | have studied.
Better job , o : :
good training’ o _ ‘
| have missed my education very much. By attending this class, | feel
‘| have gained a great deal of education that | would never
have had if | had not attended. ‘
Better understanding in reading and self confidence.
“nothing o , : ' :
“I'm thankful .for this opportunity to go back to school. It's given me a
' chance to catch up on so much that | had forgotten, especially
in English and math, - .
I've been able to help my boys more in their school work.
I feel that the review in math helped my to get a better score on the
. CREEDO test | recently passed for job advancement.
I 'can remember better what | read., also better in math and English.
I have learned a lot. It makes me feel good just to know I'm on my way.
"self confidence and a better out look on 1life ‘
A fair overall knowledge of High School Subjects.

H
¥




STUDENT FOLLOW-UP QUESTIONNAIRE - QHIO PRQJECT - AABEDC

Part | = Question 8

Because cF'transportation : ‘ : :

There were not enough people attending classes where we were attending.

| have to drive about twenty miles to the school - one way _

so far” S : =

Because | have no drivers' license

to far .to travel to , g

1t is no fault of the prcgram.tha{ | cannot'attena'ét'present

1 didn't have a car for a while but have one now B

30 miles one way :

no the school is not convenient for me

It would be if not. for my trade, | work-in different states.

Because it is 20 or 15 miles from where | live and part of the time
| don't have transportation. '

Located too far from .my residence - Bonzer Run Elementary would have been
much closer '




“‘More studies, and a course
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 STUDENT FOLLOW-UP QUESTIONNAIRE

- OHIO PROJECT - ARBEDC

Part | = Question 9

ram during day. Mothers with
wiithout hiring sitter.
but | was very p

Yes it could be :
| think we should have books or some

6Ffer prog

leased

More time on
with the programs
thing to stud

chfldre

n could attend classes
one subject.

y at home.

in the reading - it chould have more sclence and social studies. It
o it should have literacy malerials, poens, etc.
"Perhaps a typing course, if possible. " geveral of my friends have
I expressed a desire to typing classes & | would. like it also.
| think it is just fine now,. And | like my class and my teacher.

- Yes, | think we should have
T always had trouble

{ don't know. i% goot as it

By increasing the number ‘of
1 think the applicant, inspire

. for more education,

is.

- to study more and h
would not know. S
| wouldn't say | could add any thing,

willing tc help & | can make
. understand. ‘
If the pupils could take
| think it is good shapes’

‘books home to

in spelling,
people ease.
typing class
S much to learn typing.
Having higher level of material. - .
By having an . instructor explain the wor
© By having regular high school classese
_improvement for me would be being able
o teacher to explain things to
’A;Mﬁfe'teacher'and student discussion on
s better if they are explained
: -by'pravidinr.transporta+ionﬁ' That way
- Undecided (Have few or no-complaints

|rthihk a

more spelling because

They also have won

would be very well received. |

that's where

sub jects available.,

d by the teacher or
will give the person a
ave a better attendance.

greater desire

we have a good teacher, always

the lessons clear so you can
study. .

derful teachers.
aﬂd:how_te_get about knowing

would like very

k more

to spéﬁd more time with the
me. . ) .

lessons. | can understand them
to me. : '

mor e peéple‘cculd attend.

instructor of his need
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STUDENT QUESTIONNAIRE

OHI10 PROJECT - AABEDC

Part 11
Do you have children in school? 1571 Yes 48 No _22 No response
| f yes, answer items 2,3, and 4, .
Do your children approve of your taking adult classes? 143 Yes
_2_ No _12 No response
How has your work in adult education affected your children's school
work?
_36 _Don't know _46__ No change 58 Somé Improvement
14 Much !mprovement 3 No response

So you attend ycur children's sechool activities?

_97 Yes . 24 __No | _36__No response
Do you own a radio? 198 Yes 18 No _11. No response
tf yes; what is one of your faveorite programs? , 7 : —

7 Selectea,fesp:ﬁses “,Péfceﬁtagfibaii§:f 5eé following page.

Do you own a T.V.,? EDQVYes _13 No - S _No respénse
:Do you attend church or Sunday school? 142 Yes _64 No _21 No response
Age you registered to Vote? 152 Yes 54 No 21 No response E
Did’You vote in the November, 1?69? election? 1§lYes _63 No 23 No Responser
Are you now e%ployed? &37 Yes 127 _No 11 _No Response
Have you had any vocational or job traiﬁing?,;ﬁé_Yes 11__No l_HﬁNO Respcnss;
tf yes. what;tymerand where did you receive the training —— e o
| geiectﬁd regbon%eé -~ _see Fcllewxng_g_gg___: -
IF you had the oppart nity would you be 1nterp I i tn vocatlcnal or
technical training? , .

Alﬁﬁ Yes - . gﬁ;ﬁ_Nc 16 - No Responsé
L. yesgiwhat type o N : _ 7.,~; I i o

selected responses_%:%ée fol;awihg pages. :' 7
RN = 7 T 7

162
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7 Red Cross Nurses training
7+ Carpenter, ‘OEQ, Main Streaim.

e oo | g s e U
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STUDENT FOLLOW-UP QUESTIONNAIRE - OH10 PROJECT - AABEDC

Part |! - Question 5
ball games :
radio on for news and weather reperts only
news

| just keep it_set on FM, Portsmouth, Ohio
Gospel Melody Time

Brother Crews

Station WKEE

Country & Western Music

Marilyn Semore

Farm é Home Hour

Church on Sunday

Station WMNI '

Grand Ole Opry

Bro Curry (1l ike hymns & preaching more. )
‘Rev. Ray Anderson at 12 PM

WLW news

Paul Harvey News

FM - Hillbilly music = Zeke Mullums

Talk Back ,

Hymn Time on WPKO

Religious Programs

Fooiball

PART 1! - Question 11

radla - TV repalr - Huntington, W. Va. - G.l.
air oraft = sheet metal, Hamlin, W. Va.
‘Went to a Voe. High School in Jamica L.l., N.Y.
'ComEtomptér Qperatgr (on the job tryg. at Belkanap Hdve. & Mfg.
ouieville, Ky.-
8 weeks waitress trg. at Pcrtémouth Gas Co., Portsmouth, Ohio

“Typing, High School

Power Machines operator ‘at Ashland Grafts
 Deisel Mechanic = Army '
- Sheet Metal Apprentlsh P ,
.Nurses Aid Tra1n1ng, Mercy Hacpltal, Por tsmouth, Ohio
Manpower

'7Mach1nlst - Pike Co. Voc:t;onal School

?}.Secratarlal JGb tralnlng at Plketon H\gh Schagl
e ' | PART Il - Queslion 12

Mechanxcal Wéiﬂing;gr Electfchics - B l?

10nﬂ1t1ons‘"”'*

R TRE A Y R

Co.,

2¥ Teacher a]d.lﬂ Head Start ' : . Jff§$%$%%;“;4*f

i ”QL};ppld_ﬁp that wculd help imprqvé"mysgifffor,

S
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ball games

radio on for news and weather reports only

news .
I just keep it set on FM, Portsmouth, Ohio
Gospel Melody Time

Brother Crews :

Station WKEE
Country & Western Music

Marilyn Semore

Farm & Home Hour

Church on Sunday

Station WMNI

Grand Ole Opry

Bro Curry (1 like hymns & preaching more.)

‘Rev. Ray Anderson-at 12 PM

WLW news

Paul Harvey News

FM - Hillbilly music - Zeke Mullums

Talk Back _

Hymn Time on WPKO

Religious Programs

football

PART |1 - Question 11

radio = TV repair - Huntington, W. Va., - G.l.

air craft - sheet metal, Hamlin, W. Va.

Went to a Voc. High School in Jamica L.te, N.Y.
'ComEtompter operator (on the job trg. at Belkanap Hdve. & Mfg. Co.,

ouieville, Ky.

8 weeks waitress trg. at Portsmouth Gas Co., Portsmouth, Ohio
Typing, High School

Power Machines operator ‘at Ashland Crafts

Deisel Mechanic = Army

- Sheet Metal Apprentiship '

Nurses Aid Training, Mercy Hospital, Portsmouth, Ohio

Manpower . ‘
Teacher aid in Head Start

Machinist - Pike Co. Voecational School .
Red Cross Nurses training

Carpenter, OEQO, Main Stream

Secretar:al Job training at Piketon High School

~ PART II - Queslion 12

—

Mechanical Wélding or Electronics .
Welder : o

Bisiness Training
1.

Any kind of training’ | could 3o that would help improve myaei? for

workxng cond1t1ons : .
" auto body work ' radio = TV repair
- I BM- tralnxng o ' - sheet metal work
. home economics - - "cosmotology
mn———— e e i R -mac h t n e_-. S ﬁc p e m st T e =

licénsed practical. nurse,

‘m-typlng, office- work blue print readlng

draftsman - L

':bc@kkeeplng;_ : S :
. carpentry or weldlng . nurse training. )
"~ computer programm;ng .69 o : ;o

salesmanship b : . ,

R RT RN

ERIC Gleiaringhouse

qoneIPY IMpy wo

0CT1 81971

11618 T 190

on Adult Education .
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