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Chanpes _Tn Prov i Bifeet of Ui Changes

7. Department of Bdueation Svafdl Lo hore conslrient ond e oenive
was provided traindng. poviow on ape ldcobions,

2. In-service Workehaops were provided 2, Teorvoved epplications v iih o
LUA persounal. pertincut design, data, olc,

3. Now instrument designed foo use in 3, More consistent evaiuation of iual
S}A evaluation of TLATs evaluation evaluation reports with "feedheo”
reports, to LEA for liwroving fulure repovis.

4, Tncrease in the muwber of SEA stalf 4. More time spent in assisting LA
(professional and supporting) per-
sonnel.

5. Greater inveolvement of SPA Instruc— 5. Title T application beuvmine norve
ticunal Services Censultant dn consiatent with establivhed quide-
developing and evaluating Title T “lines.,

proposals.

The SEA has cmvhas:7cﬂ through written communications, workshopz, and in
with LEA personcel the necessity and the wiscom of including non-public
ren in Title . I activitics. This bas not beon a preblem in Alaswka sy we
private schools of concern. These 14 scheols are located in seven of tha o
districts. TIn every instarce, vhere applicahle, an opportunity for them to poyrzci-
pate has been provided. ' ' -

In a number of instances as a result of State and local evaluatrions, projects
were not continued the fellowing term, (Z2) were not recommended for use in other
achools or school svstems, (3) were redesigned with changes in gocls, implesenta- 4
tion, atc., (4) were recommended for inclusiom in the regular schocl program :
children with finances being provided from scurces other than Title I, and (5]
continued for subsequent p“rLOu(b) of time. In two school district this past
represenactives of the Sitate Department assisted in the designing and reuritin

applications.

Based on test data for seven Title T progrems, there is evidence that sich prograus
are having an effect  on reading and academic achievement.

' <,

1) 1In a reading improvement project, the California Reading Test, forms W and ¥,
was administered to grades 2 through 6 in November 1969; and grades 1 thvough
6 in May 1970. The median total sreading scores for all =rades were cither on
grade equivalent (as in the case of grades 2 and 4); or ebove grade equivelisnt

placement (as in the case of grades 1, 3, 5, and 6).

2) Pre-test and post-test scores on the California Reading Test, Torms W and X,
showed students in a reading program to have an overall gain in reaaing ltonve-
hension. ' The California Reading Test has a standard scove mean of fiffy with
a standard devietion of ten. The data gollected from these tests dudicatcd
the mean standard scere of the project group increased from thirty-
pre-test to thiry-eight isg a changs from the seventh perventile to
percentile in reading achievement.




Q

E

Aruitoxt provided by Eic:

RIC

3)

4)

5)

6)

-3~

In o readiong irorevemoul program 627 of the stuconts wio vore Loshed at o
beginaing of the veer and e end of the yeor voeschod thedr expectancios.
This figure is veached by comparing Septowber 1969 expectancy scoves wich
May comprehension scores oy Lhe fellering teste:s hiph schonl- Tova wileat
Rewding Test; junior high- Gilmore Oral Reading Test; elepentary- Gates
MacGinitie Reading Survey.

In this sawe proovem 374 of the participants whe were in the projects forv
the ¢ntire year showed one year's grouth in the content arcas. The tests
used in the high school was the Towa Silent Reading Test; in the junisr
hipgh and clementary schools was the Towa Achievoment Tosts.

In a individualized iastruction project student's average growth in reading

comprehension for beginning students was .87 grade equivalents and 1.25 in
mathematics growth. Twenty-five students who have been in school fer nmore
than one Vear were tested in spelling and the average growth was . 706.
Language. growlth for third grade students, as weasvred by the Metropolita:
Achievement Test, was an average gain of 1.16 years growth. In mathematics
thosc students who were given the Primary IT test scored .9 as an average.

Results of a remedial reading program indicated forty out of forty six second
grade students showed significant inprovement in the mechanics of reading as
evidenced by pre- and post-testing with the Cray Oral Reading Test. The Stwee-
dents wyere considered improved in reading if there was a increase of .3 or
better in grade level. There were several students that increased their
grade level by more than 1 year. In the sixth grade, using the Gray Orol in a
pre-~ and post-testing situation, fifteen of sixteen students tested showed z
measurable gain, with the average gain being 1.7 increase in grade level.

Post-test results for students in this same group - in grades 406 using the
Dolch Basic Sight Recognition indicated 1% wade no gain and 99% made a gain.
The post-test recognition of the 95 common nouns for grades 203, indicates
that out of the 71 students tested, 100% show significant gains.

Post-test results for word analysis skills indicated 72% made significant
gains while 28% made no measurable gain.

In another remedial reading program, a pre-test post-test evaluation desizn
using the California Reading Test shows that the overall progress for 8l pupils

involved was .61 grade equivalents for vocabulary and .76 for comprehension.
Of the group tested, 23 students were raised from below grade level to above
and 17 were raised from below to above grade level in comprehension.

Benefits from a teacher-aide program indicated that, using the SRA Achiewvawm:
test, the 1970 first grade achieved an overall grade equivalent of 1.85 com-

pared to the overall grade equivalent for the 1969 first grade of 1.3, au incrcase
of .5 over last year's first grade. Using the same figures for compariscu, 1.3,
the same class, 1970 second grade, had an overall grade equivalent of Z.27 tuis
year. ‘
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The third groade had o oovede cguivalent of 3.85 Uhivs cear. Thiio olaces had o
srade cquivalent of 2058 0 rthoe ond of second wrade, and incrcace of 1.39
duriug the achool vear. The 1969 Chird prade had = wrade equivalent of 3.37,

Clower than this vear's third oorode.

1
y
or .5l

7)  Tn avother remediul reading pregram, 90% of the pilet group (40 students)
raiscd their rveadiog level one full yeor. The Duriell Kending Analysis
Instrument vos used.

While most of the Title I programs involve some aspect of resding improvement, the
charactericlics that seem to be common to most of thoem are (1) trends toward indi-
vidualized learning including von-grading, (2) cffort +in meeting needs of disead-
vantaged children (2) involvement of teachers in the developwment of the project, and
(&) an atteumpt to iuvolve parents and comnunity in plunning and implementing the
activity.

Present accounting systems do not provide us with information related to the cffeccti-
veness of Title I projects to cost. A cost per pupil ration was established for each
project and it was our ccnclusion that the effectiveness of the projects did not
appear to be directly related to cost.

Title T has bheen instrumental in establishing a TFederal Programs office in the
SEA, and in providing additional consultant and supwnrting staff time to the
LEA's. In 1956-66 the full-time equivalent working on Title T, ESEA was 1.90
(.70 FTE professional; 1.20 FTL supporting); in 1966--67 the persons assigned to

I3

Title I duties were 4.75 (1.95 FTE professionnl; Z.80 ¥IE supporting); 1967-G68
the staff expanded to 7.20 (2.35 FIE professional; 4.8% FILT supporting): in
1968-69 the total stafl wurbered 9.75 (2.30 FTE professiounaly 7.45 supporting):
and in 1969-70 the total staff numbered 9.95 (4.20 I'TE professional, 5.75
supporting). While the major changes that have occurred in the staff of SEA
are not all attributable to Title I, the combined impnct has hat a positive
effect on the Department. Due to our Department of Education multiple-assign-
ment philosoply. and practice, undoubtedly contact with Title I programs have
made all SEA consultants wove aware of the pressing nced to upgrade evaluation

- practices in all education.

In the larger LEA's the assignement of a staff person(s) to Federal Programs

has occurred. There are rcal indications that practices are more personal

and greater attempts are being made to work with the indivicdual child to mzet

the students' nceeds. Title 1 activities have. helped feachers change instructional
methods, arrangerents and goals. - Changes have occurred in teaching methods,

use of audio-visuais, envichuent of curriculum, use of tcacher aides, scheduling
practices and. curriculum revisions.

While children from nca-public school agencies arec involyved in Title T projects
we are not aware of any changes made dn their administyrative structure and edu-
cational practices as a recult of such pavticipaticen. Tn fact, due to thelir
smallness it is verv doubtful if any changes have uvecurved, onpeciaily in sdaini-
strative structure.
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These projects provide oppartunities for voungsters to attend high school wiich
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Torou

s .

. PR
1Tmposs ible.

A number of school districts operating media centers have used Tikle 1T ESFEA

and Title TITRDEA to supplement Title T monics.
Type B Lunch Program provided by the St
schonls used USDA cowmmodities.

.. N
oy

Svuiom in

The ate-Operated School

small

to non-public school

in envollment from

In each instance Title T programs have been available
children. In all, there ate 26 non-public schools ranging
less than ten to about 260 in the 29 distvicts in Alaska. The total enreliuuent
in these 26 private and denominational schools ds lezs than 1190 of which 511
(unduplicated count) or about 50 percent participaicd in Title 1 purograms in
FY--70. Of these non-public scheol atudents 419 are located in remote
State-Operated Rural Schools. Thiese children are nearly 100 per-
cent econcmically and culturally deprived vhich probably zccounts 'to & lavge
degree of their high percentage of participation.

N
aregas cliuvaea

Five of the seven distiyicts with non-public schools participated in nine diff{erent
Title I programs of which weven occurred during the regular year and two in the
summer term. No special adjustments in time of occurrence of the public school
children, as well as non-public school personnel and communtiy groups were in-
volved in planning the activities in most instances. The main thyust of quality
programs involving non—public school children were in rem :dial reading, instruc-
tional media resources, workshops for teachers and an "intergrated program' which
included students in physical education, swimming, speech therapy, remedial reading,
language arts, special education and hard of hearing classes.

A total of five LEA's conducted '"teacher aide" programs. Four programs operated
involving 96 teacher aides working with $6 professional staff members. In addi-
tion 60 teacher aides were ewployed in the Type B Lunch Program preparing and
serving feood in 60 State-Operated Rural Schools.

Total student participants for each activity were as follows: 1672, 550, 540 and
157 in programs of a learning nature and about 2,300 in the Type B Lunch project
for a grand total of 5,419.

The general pattern of activities of "teacher-teacher aide' inservice programs
includes workshop, film stripe and narrations, conference meetings znd cons
tant help. Most teacher aides weve uged in remedial reading nrograms in assisfing
the teachers by heluing with small groups and individualized instruction, lettex
recognition, activities with "esic sight words, student verbalizing, lislening to
students read and phonetic practice. In addition, aides were uscd to COﬂH]dCIa]J
extent in libraries or instructional media center and in test administration, scor
and analvsis.

"
it -

Exhibit A preseuts two of the better training programs in Alaska. )
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The degree of cowrmumity and parent involverent verios cousiderably aman sencols
diatricts of Alaska. This is due primerily to ihc facl that (1) many oy ihc
copmunitics such as those in the State-Operated Sonool Systom and a pusber of tne

local school districts ave very spavscly populated, () a limited number of pro-

fogsionals in the small school districts all of whow wvear soveral "hats" and (3) sonc

chief school administrators possess move initiative and drive than others.

In the sparsely pepulated districts wost of the communication and involvewment of
adults is on a dircct bascs with pareuts, such as conferences, reports and discus-—
sions at PTA meetiungs, school vpen house, teacher home visitstions, bulletinsg of
pupils and parents and omall discussidn groups. These same avenues ave nacd oy

the larger morc heavily populated district. but, in addition, other mears of invoive

ment are usad, also. These include home-school contacts; paront advisory groups;
organized community groups; service organizations: Chamber of Commerce; state agenci
such as "State Mental Health Services:;' professioncls, such as physicians, dentists,
nurses, opticians, etc.; college personnel; tours or field trips; City Council; and
others.

(S8
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Exlalit

A PRGENASAT TO FUND AN ARUA UORKSHOP

The subject asolacted for the workshon is "Language Develonmoent
as Bg}ntvﬂ to Fﬂuu1t1ﬁnnl Goala'. Thie important areca of
curriculunm lvve]opr nt i4s critical in the area where tha work-

shop is beina held as in the section of the Bristol Dav aren,
a considarable nunber of children do not speak FEnualish until
they attend school. Manv of the village people do not speak
English.

The workshop will be held in Dillingham at the Youth Center
7ith some thirtv-five teachers and several Teacher Aides in
attendance.

ne-half dav affair, Thursdav

The workshop wi
o th and 13th., and l4th., 1870,

and Friday and

,J‘

-
~
at
°
)
= L
¢}
bt IJ
|88

This area was selacted as a consideralble group of tecachers
could attend at relatively small expense (the villages are very
close together) ard because of the particularly significant
roblem of dual laiguage in this area.

A. Objectives:

(a) To bring into sharp focus the problem of non—-Engzlish
speaking parents and elementary (especially 111 t grade) school
children.

(b) To explore teacher attitudes toward the prcblem and help
them crvstalize their thinking about it.

(c) To explore the preblem in relation to primary, widdle
rade, high scheool and zdult groups

(d) To suggest methed, material, and procedure to mect cthese
nroblemns.

B. Expected Nuitcone

g

(a) Tt is expectad that the w
a clearer pictura of tnhe nrohlem o
students.

orkshep participonts vill devzleon
£ dual Ifﬂwungc among theirx

(h) The navticipants will dovelop a nhiloworhy abhout tho

Q”7




protlcem in relation to education.

(c) The participeants will identify eroups requiring a

varicty of educational sevvices in velation te the problum.
(d) The participoants will become awvarce of methods,
materials ard procedures which will help deal vith the
proublen.

6. A copy of the Agenda dis attached. An attempt is made here to
deliberately involve a number of teachers in the areca in order
that via direci parcicipation they will achieve greater inszight
into the tack of language development. Others in attendance
will develop new insights as thev are helped to this end bv
fellow teachers who have similay teaching assisnments and prob--
‘lems. The native Teachar Aides can make 2 significant contri-
bution to the teachers' greater understanding of the childrens
problems. Dr. Troy Sullivan (formerly a bush teacher), reading
‘specialist and professor at the University of Alaska has heen
secured to assist with the workshop.

7. Completion~-type Instruments are heing used to help participants
achieve some insights a2s well as to stimulate thedir thinking.

(a) A pre-session evaluative instrument is attached.

(b) A closing-session evaluative instrument is attached.
(c) Attached also is a nost-session item to be sent to the
participants on or about May 12th., two months after the
workshop to find -out what carry-over or impact of such s
brief meeting has occurred. This third instrument mav be
amended, depending on developmental trend during the work-
shop.

’

8. Budget:

gl

Travel 42 participants @ av. $50.00 $2,100.00
Per Diem 41 participants, 3 days at $21.00 T 2,583.00
Consultants fee @ $100.00 per day 200.00
' Materials 200.00
y -
Pavment (2 $25.07 per dav)33 substicutas - 1,758.00
§6,833.400
| Note: Post sassicn on Satur-dav was snzcaostad and davelaoned v the
| Administrator. A3 this g 2 Fobh. da \drontist Coumeninw,
' none of the teachers 2an get Home on Satuardaw.,  Thav 1w
Western Mlaska ownad v 7ch Dav Adveantisgs fnteres-= >
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AGLNDL §on WO ey DLl se s’ ARES
SURJLCT:  Lumguraoe Developnent o Related to Bducatione] Gonls
PLACE:  Dillingham, Alaska - Youth Center
DATES:  Thursday and Fridey, March 12, 15, 1570
9:00 A.M. I. Opening - Intreductions

17. Use of Pre-Scssion Evaluszvive Instrunent

IIT. Opfmny Discussion led 1)} Dr. T Oy Svllivan ...

1. What is the problem cf dual language?

It it significant?

How do you deal with the problem it ralses?

2. What are the major impediments it offers to a traditional
language devclopment program?

3. What constitutes a language development program? Give
your rationale for each suggestion.

IV. The problems as we sec them of children, whose first language
is not English, entering first grade.

- Participants - Teacher Aides

, LUNCH BREAK

1:00 P.M. V. The program and materials currently nsed In our villages sn
the area of language developmant.

Led by

O

e
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\ VII.

VIII.

2 -
P(:‘_k S
. e N SATETES § B TRN A A S N R N R
I\\(.,:!‘..‘\!’.‘. VO ‘l\:_“.: BT ]'\.}n l.).L1:..1..‘\'.::!.‘\,'. FEVERIRN
Proprooy tnu wocterlals inoovy longuiage 0ris progras in i laale

grades.

Led by

Progrum and wmaterials for the language arts program used in high
school.

Led by

The Adult Education Program.

Led by

END OF FIRST DAY

March 13, 1970

9:00 A.M,

1.
II.

ITI.

JAFullToxt Provided by ERIC
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The Alaska Reader, it's use, impact and recommendations for -the
future. :

Conducted by

Presentation of findings based on the Pre-Session Evaluation
Instrument.

Dr. Dawe

Suggcstioﬁs regarding materials and procedures for improving programs.
(Hopefully several participants;

Primary

Middle Grades

High School

Adult Education
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Subiect:

Languamae

Please complcte the fol

feelings and attitudes:
1. A major problem in
2,
I teach
3. TFor the most part,
! 4., The problem of dual

ERI!
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WOPRKSHAOD

Nillingham, Alaskn

March 12, 13, 1970

Pelatoed to

ags

lowing statements

the village where T

The formal education of most of the people in the

parents of the children

language in mv village

I ——

according

Fducetiousal

to

teach is

village

Coale

wvhere
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Very few native children

The success of prescnt methods of teaching lancuape

Teaching oral communication skills means

Teaching listening skills includes

To me, the Alaska Reader

development

After finishing eighth grade, most of the children in mv village




Please

SoToruT oY vk AN E O T H TS PAPL

vour theorvics.

cemplete the follJowing statements according to

feclines and attitudas:

1.

4

193]

O

ERIC

A sugrested nrocedure for dealing with social nroblems in the

[N

villagre

Fmphasis in Adult Education

Tt is not feasible to involve parents in the school program unless

’

Improvement in common English usage would

Qur current practice in languape developnment

s
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Continued Use of the Alaglia Reader

Most native children

ITdeallv, a language development program

Materials and method for Language Development Program need

Personal and Vocational fulfillment for native students

—~
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Comments relating to Worlishop on Language Dovelopment held “March 12,

13

la.

1b.

2b.

3a.

po ponr s r 6w T HIS DATVER

AMSWER OVLY a. or h. OF ITEMS 1 - 4

Dillingham:

I have not altered mv original thinking about dual language with

the children I teach. T still fecl

or

My feeling about dual language and the children I teach

There's nothing basically wroang with our ceducational progran.
just

or

It seems to me that our entire approach to education in rural
Alaska

The main emphasis in language development needs to be

It's




or

3b. All levels of our program nced to be concerned with langunge
development because

ba. I have not utilized suggestions re materials or procedure
because I felt

or

4b, The suggestions I was able to implement
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SUPPLEMENT ACTIVITY #

WORK-SHOP #2 -~ NORTHERN AREA

PEOGRAM DESIGN: Tenching Strategles as related to Language Arts
and Social Studies

The Language Arts/Social Studies workshop for the northern area,
supervised by Margarei Allen, is designed with the purpose of providing
teaching techniques and strategies that would assist the classroom
teacher to utilize an interdisciplinary approach to the teaching of
social studies emphasizing ideas, basic concepts, and methods of
inquiry and induction as contrasted with the teaching of unrelated
facts and dates tnrough the traditional lock-step method. It is
essential that communicative skills be developed since the Language
Arts is the vehicle that carries the Social Studies program.

A two day workshop will be held at two locations: TFairbanks (March

5 % 6); and Anchorage (March 12 & 13). The northern area was selected
since thére are a numver of target area schools operating as identified
in the basic demographic data submitted in Part I. The Iowa Basilc
Sxills Tests indicates that students are two years plus below grade
level in communicative skills, social studies, and comprehension.

The following chart indlcates the locations of the workshop, the
schools 1nvolved, the number of students Lo be served and the number

of teachers that will participate.

ANCHORAGE

STUDENTS™ TEACHIRS
SCHOOL ELEM. H.S.  TOTAL LLEM. .S, TOTAL
Alcantra 30 30 i b
Anderson 78 78 5 5
"Brovin's Court h2 %) 2 2
Cantwell 18 18 1 1
Ft. Yukon b6 e 7 7
" Healy 39 39 2 2
Healy Sust.HHi. 20 20 2 2
dikolai 27 27 2 2
liulato 17 2 40 1 2 3
Suntrana hp pe 2 2
Tanana 25 36 61 2 6 A 8
TO'TAL 283 155 hy3 17 21 38

18
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FATRBANKS

STULENTS TEACHLRS
SHBOL LU, 1S, TOTAL LLEM, LS. ToTalL

MAMialalet 48 48 2 2
Ambler 40 10 3 3
Anaktuvuk Pass 37 37 2 2

Chalkyitsik 39 390 2 .2

-
-
[
—
L
—
L
p—i
—

[h]

[>]

>

t. Yukon 135

[
s

—
)
Ui

7r

Gulena 120 12

<
c
(o

o
_,\
(G
~J

Hhughes 30
tius lia 40 ' 40 3 , 5
Raltay - 68 ' GS 4 ' 4

Kobuk 18 . 18 1 1

r-J

woyukok 30 30 2

fanltey liot Springs 13 13 1 : 1

-
o}
—
e)
e
o,
oz
r2
2

Mdulato &5 5% 5 5
Ruey 38 38 2 7

Stevens Village 25

o
N2
—
e

~J
(@)

Tanann 75 4 4

4 oA

[Og}
[}

Teller 53

TOTAL: 979 -0- V79 55 -J- 55

Tn addition, two consultants from the bepavtment of hducation,
ivision of Instructional Services, namely: the Social Studics Uon-
sultant and the Languapge Arts Consultant, will comduct the worisaop
| dctivitices ol teaching stratesics conducive to offeative teacining

; competencies as related to socvial studics and communicative sihills,

‘ Three teaching strategles will be cuphasized.,  They nve:
i Inforantion-Civing Stravesy

2. Inquliey Surateny
3. Vroblfon-solving strataeny

ERIC 19
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INFORMATION-GIVING: 1

INFORMATION-GIVING STRATEGY

Roles: How Jdo the people involved operate?
Contains authoritative information.

. Decided the boundaries of the area of informatilon

to be learncd.

Decides specific behavioral objectives for learners.
Takes and maintains initiative

Sets pace of learning situation.

- Communicates informa Lion in logical manner.

Uses visual, written, or aural information in a
supplementa ry way .

8. Evaluates learners to determine accuracy of recall.

Teacher:

[ W o

NN SN

Student: 1. Decldes to recélve and contain new information.
2. Provides a logical structure of previous experiencs
to receive and organize the mew information.
. 3. Plans to receive visual, written, aural, or oral
communications.
4, Makes himsclf aware of the objective of the tcacher
to facilitate future evaluation.
. Keeps attenticon within boundaries se
Records information for future refer
Moves at teacher's pace.
Verifies uncertainties through questions at end of
presentation.
9. Reproduces information on demand of teacher.

o

t by teacher.
ence.

@]

OOy n

Goals: What operation behavior is expected in the student?

1. Information is to be accurately and permanently ftransmitted.
2. Information is to be stored lcgically for future use.

5. Skills of cognition and memory are to be developed in process
4. Student will become authoritative container of information.

Rules: What are the legal means of sending and receiving information?

Teacher determines time, place, ssquence.

Teacher and student: no digru,*‘ ons.

Student signals teacher when inforvmation 1is recelved.

Teacher dl&:, students listen. Teacher sends, students
Tecelive. :

S. A time limit is imposed, at the end of which evalustion is nade.

RS N

Ritual: What patterns of action are standara?

1. Time: Teachor budgets time to include presentaticn, veriil-
catiaon, practics, uvaluutiun Twams, deadiines

2. Hands are rvoised fo indicite neood {cr verification

3. Space Croups sit as individuals racing sonrce of iaformaticon.

20
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Language

Values:

. People

LdKke turis to talk.

4

r

5. Teacher comments after cach pupll speaks.
p .

. Objecc

Teacher:

Student:

tive testing.,

What operational language is characteristic?

reep

lhese are the things you will need to know"
"This 1is the way in which..."

"Tomorrow therc will be a test.

"Good, you have them all vight..."

"No, this would be a more accurate answer..."
"The correct order is..." '

"Are there any questions about what I've said?*
"Please make notes ahout the following..."

"The next thing we will need to know is..."
”Ri.ght!” ”GOO(}.!” IIOKH

"What did you mean when you said..."
"Is this the rvight order?" .
"You said three things; I have only two..."
"When do you want these in...?"

"How many do we have to know in order to pass?"
"Could you repeat that please?"

"Where could I find more information about...?"

How is information-giving evaluated by teacher and student?

1. Presentation:

Concise

Logical

Structured

Sequenced

Well difined

Objectives obvious to student _ .
Means of evaluation obvious at outset
Fits within time slot

Closure as planned

2. Reception of information

Simple
Clear
Related

T T 7" 0Objectives clear

3. General

.

Knowing 1is the greatest aood A good student is a
student with much information.

Development of memory 5kLll under time pressure
Accuracy of vecall '
Logic of information makes it
Logical knovledg structurss a
Closure a priovity (We've cove
Specd 1s valued

Validity of information is assured.

3gsy to 1nternalize
ssunted in student
re d that 5doJcct')

I TR ——.

DL TP e

.-

PR

e e wie Mmoo
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use knowledze in a logical way.
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Uses of the strategy arc appropriate in:

"Operational levels related to this teaching strategy are the levels
of cognition: to know is a logical order. Mcmory: to rccall and

Giving divections
Explaining a process
Teaching a technique
Devecloping a rich base
of information

“_——__M o
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INQUIRY STRATEGY: 2
INQUIRY STRATIGY
Roles: How do the pecople involved operate?
Teacher: Is the chief inquirer
Sets the scene
Creates a sltuation
Elicits questions
Diag¢gnoses pupll rtesponses
Guides learning through dircctions based on
the diagnoses.
Student: Is a co-inquirer with the teacher .
N . Responds to the teacher with questions, now answers
Forms hypotheses
Challenges other students' hypotheses with questions
=1 lp q
Refines questlons
Brainstorms to find new approaches to the situation
Evaluates for himself in terms of the rationale
- related; to this hypothesis.
Goals: ”hat operation behavior is expected in the student?

Students produce increasingly refinea questions related to the

data pre ssented.

Students producs
Students develop
and evaluative bhe

unique approaches

havior.

T"ha’r are the

Rules:

AII“Student questions are valid

No judging

Start out open : :
Discussion pursues implications of
Teacher 1s permitted to he > 1p rcfln

ing.
Language: What operational language 1s
Teacher: - "Why?" "Will it work?"

"] wonder if...7V

Student: '"You could probably..."”

"T wonder if..."

Values:

Enjoyment of the process

Enjoyment of increasing skills of

Pragmatcic "Will the h}potn\5L~‘\

fhuLgdbLIU independence in the stude
Q situations.

to the pr
thinking skills related to

H]:f——w--

How is information-dialozue and questioning ev

observation

oblem.
divergent,

i convergent,

legal means of sending communications?

the questions

questions by counter-question-

characteristic?
"What else...?"
, then o

raluated?

and thought
prLen
inquiry to new

at Lo agpily
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Teaching Stratcgies
PROBLEM-SOLVING STRATEGY: 5

PROBLEM-SOLVING STRATEGY

Roles: What behavior is expected of teacher and student?

Teacher: Presents situation
Provides informaticn describing a problem
Confronts students with problem which motivates them to
solve it ‘
Translates prebiem into student experience
Teacher problem-solving process
Tovides climate rfor discussions
Evaluates 1in terms of livability of solutions
Student: . Takes initiative in solving problems
Knows that procrss of problem solving is the learning
To apply previous experience to definition and
solut*on cf problem
To analyze clements of the problenm -
To develop skill at the problem solving process
To evaluate proposes solutions in terms of given criteria
To take initiative in proposing solutions -
To discuss recalled information '
To employ critical and analytical thinking
To interact with others in pursuing elements of problem

1

Gozls: What operation behavior is expected in the student?

e
[©]
[47]
n
(@]
jon

What are the teacher's and student's objectives in this type
To develop skills at attacking problems

To develop skill at detining the prcblem

To learn the process of pzob7ﬁn 50]V110 in its divergen
convergent and evaluative thinking aspects

To find a satisfactory solution to the problem

oL

ot

an

Rules: What are the legal means of sending and receiving information?
Students respond to each others ideas.
Problem solving process 1s the authority--discipline factor
Discussion must stay within limits set by conditions of probiem

Ritual: What patterns of action are standard?

Teacher establishes scati
De

ng arrangements for informal discussions
NO han¢s are raised; p Le
N y L

interject comment as approprilate

Lanyuage: What operational language 1s characteristic?

"How dcoes this fact velate to the problem?”

"Tell me some of Yo cusoning behind that statement"
"ithat else pould‘bo cpetvating here?"

"Interesting! What wischt bo the outcome?"

O

ERIC 24
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Values: How is information-giving evaluated by teachev and student?

Is the solution liveable?

Does it mecet all the criteria for a good solution?

Is the soluticn on expression of the highest level of thinking the
student incapable of at his level of matuvrity.

Does the solution invelve creative, unique approaches?

Is the solution a logical one in view of the terms of the problemn?

Operaticnal levels related to this teaching strategy are the levels

of cognition: to know is a logical order; memory: to recall and use
knowledge 1n a logical way; - divergent thinKing: ability to generate
unique solutions; convergent thinking: ability to apply ‘logic to

the problem to derive a solution; evaluative thinking: ability to
evaluate proposed solutions in terms of practicality, appropriateness.
and liveability. '

e




LEVELS OF touslrion

following is an example of the Coguitive levels:

ENOWLLUGE - (Recall)

B AR

a. Facts - "When did Columbus discover America?’

h. Trends - "what were the Spuniards of the 1400's doding which
made a big difference in history?"

¢. Methodology - "how did Coluwabus prove that the werld was round?”

COMPREIENSTON - (Grasp the meaning)

a. Translation - "We know Columbus was a sailor aad an explorver.
flow weuld you descrile hin?"

b. Interpretation - "What did Columbus mean when he claimed he
could rcach the Hast by traveling West?"

c. Ixtrapolation - (new situations) 'What appecars to bec the most
dirvect route [rom Spain to the West Indies?"

APPLICATION - (new situations or alrcady familiar situations with
new elewments)

"llow could you describe the route that Columbus sailed
if he were to take the most divcect route from Spain
to the West Indies?”

4. ANALYSIS - (felationships among the parts)
"What conditions during the time of Columbus made 1t
possible for him to explore and discover?"

5. SYNTHESIS - (Draw together elements into new patterns)
T "Imagine you arc ounc of the crew on board the Pinta.
Write a story of the expericnces you had during tie
voyage.'"

6. LVALUATION - (Judgements about value)

"prite a paper which you tell what Columbus knew In
his day about the world, then tell what we know about
our world today."

ERIC 48
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chjcctive in presenting the
ated to an interdisciplinary
volopmeont of comnmunicative s

above tceaching strateeices as
approaci to social studics and
Kills is:

(—n
! tiic

To aprove the gquatity of teaching disadvantaesod children,
1 (&l <

is apticipated that thce teachers will carry bach tnto the clussroon
aching techniques that will result in specilic iuproved competenclies
the following arveas:

GClassroos organizablon

(Class control

dotivation (stimulate thought, interest and offorts)

SKIL1 in discussion techniques

SKill in lecture-discussion tecnhique’

SR1i11 in individual instiruction

instruction

—

ahill i

1 group

v i1l theinkin

M 1 ..,'..
S developing

in R DIroOLCes S

Promotion of stwdicnt participation
SKill in weasuring and evaluating aviilevement
Coniposition skills

1

Sdolescent literature

Lead

ership amnd class morulce

Slow learner techniques
Acadenlcally talented techniques
Creative planning

ol instruction

wnowledge of wmaterials

Pupil-teacher planning

R EEEEE————




3a. The main emphasis in language development necds to be

EVALUATTON :

e instructional supervisor for the Northern Avea will cvaluate
cuch teacher in their classTooi sctting utilizing the following
instruments:

1. Principals of Learning (See attachment *1)

2 Method of Pavticipation (See attachnment #2)

5 Teacher-Learner Interaction (5ce attachment #5) ‘

4. TFrequency desponse (See attuchment #4)

In addition the classroom teacher will answer the CHLCK YOQURSLELTE
SHELT - Are Your Puplls Learning. (Sce attachment #5)

Bascd on these instruments, a compos ite report will be made by the
instructional supervisor Iov the northern avea anrd submitted to the

bircctor, State Operated Schools.

ERIC
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BULGET:

85 Tecacners C
2 Gonsultants @
I Supcervisor @

Travel to Anchorage:

‘ 34 Tecachers
2 Consultants

Travel to Fairbanks:

Tcachers
Consultants
Supcrvisor

oA
RYt:
)

1

Per Diom

Travel - Anchorage

Travel - Fairbanks

ERIC
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21.00/day
21.00/day
21.00/day

For 3 days (63) S 5511.00
for 0 days (120) 252.00
for 4 Jdays (84) s4.00

§ 5880.00

2295025
220.00
§ 2515.25

( Chartecr 1000.00)
T AL20.00

~r
(e
wn
—~
=
=
.

TOTAL: $12951.25




ATTACHUENT #0 1

PRINCIPLES OF LEARNING

Dircctions: Do you sec the following principles of leavning
cvident?
Make a check in the appropriate column.

YES NO Al TIMES UNCERTANIN
1. Is the subjcect relevant? '

a. Age Level
b. Content
2. Does the teacher motivate?
3. Do the children appear
interested?
4, I$ repetition cvident?
5., Is therc evidence that the
' children or child
understand concepts ov
skills being taught?
a,. Child
e e e+ e ‘
b, Children

6. Is there cvidence that the.
children are succeeding
in their task (s)7?

7. Are the children involved?

ERIC 40
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Directlions:

METHOL

Lecen usca for

Listening, Lecturing
looking, ctc.

Practicing, oral
dril, tryilng out

teing tested,
quizzed.

Gawe, contest,
competing

Discussion
Reading, studying
Writing

Creating and

making
Drill

Problem Solving

Comment:

or

PARTICIPATLION

this lesson.

wiiole Class

ATTACIENNT

Check the method(s) of parvticipation which

Swall Croups

4

has

Tndividual

.




SLEARNER LNTERACTTION

cach
check about cvery
appropulate influence.

Divections: Read care a1y
them. slake a
the most

DIRECT INFLULNCL:

Glves lacts

procediares;

1. Locturing: OT oplnions

CXPICSSCS
28 LUirections:

Giving iirccts,

Criticizes or r
doing what
himsolfl.

3. Criticizing: ebukes;

he is doing:

-

INDIRECT INFLULNCE:

1. Accepts TFeclings: Accepts the
a non-threatening
sositive or

manper.
negative

o craLses

LN Tares:
it the oxpe
5Oy ing

or Jokes that
wse of
i - bt oor

Ide

a5

J.0 Accepts as of Pupil:

S ST T T
sugeastcu Dy a

5 A
intent

question
that a

e

Asks Questions:

wilth

Pl

AS
the

DIRLCT INFLULNCE -
1. L vctu‘r ing

2. Gi Direct
5 (dlltl(hLZing

ing 1LONS

TADIRECT IXFLULKNCE -

L. Accepts |
L. Praiscs o
E

| 3. Uses puu < 1do‘~
‘ FooAsNS Quentlons

O
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category. Lo

commaicss
intent that puplills couply.

another
Y

Clar
pupil.

hout

5

aboul
s oowin

, Or

states
cfers

feelings
]T

roloasoe
punpil.}
on'

ilics

-

pupil

sure
scconds

contont

AMTACHHENT #3

understand
next to

vou

content orv
idecas.
the

ordefrs with

why he is
extensively to

ol the pupils in
cetings wav be

tension {(hot not
Nodding head
are included.

or develapes

ovr
ANBWeTrS

procedure

L8O
$p

R R T .




FREQUENCY RESPONSLE

N

class is to be divided

and (.

The
B,

Nircections:

Put a mark by ‘Tecacher every t
a mark by § every time a

Group A:

Teacher -

——

Lt

Student
- Student -
Student 5-
Student
Student
Studant
Student
studont
note when
r

Take careflul
teacner

Group C: of

Taulks, the

cocs from Teacher to child

put T-C-C.
T-C-T-C-C-T.

Discussion Questions:

Is
Are a few children answoring
bid the conversaticn usually
another child answered?
What suggestions do you have
interaction.

O
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R R .S

Put a

Student -
Group B: Tuvy to reumember the faces. .

a student responds. (Sketch a scating urrangement il it
helps.) '
Student 1-
Student 2-

4

!

the
conversation
child and back to the teacherv
Lo anothcyr <hild,
The results would look sonething

the teacher monopolizing t

ATTACHALNT 74

into thivds, Groups A,

ine the toncher talks. Put

student talks.

park Jdown cach time that

and when the
{from tcacher to
. yvou would put T-C-T. If i
would

this:

cilldren walk
AL
t
you
like

discussion?
tihio
Lo

e
of questions?
thie teacher befote

type of tecacher-pupil

33
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Do

Do

[

)
Do
Do
bo
Do

Lo

Do

Is

It

oVvCe

curd

ATTACHAENT #05

CHECK YOURSELE

Arce vour pupils learning??

youv pupils know the objectives?

vour pupils have a stake in the outcomes?

yout pupils Lnow what progress they are waking?

you use student intecest/motivation to bridge into the lesson?

you move from the known to the unknown?

you provide lecuarning experiences based upon student expericnce?

you consider individual diffcrences among students?

vou help to tie knowledge together through summarization or
other activities? '

vou develop vour assipnments [rom the lesson?

your lesson plan balarce suitable for cach group?

is unlilkely that you lessons will contain cach of these [lactors
vy day. llowever, the closer you come to achleving thesoe ‘
teria, the meve your students will learn.

34
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