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It is curious that so many middle and uppcr income people believe
inordinately in the power of social influence. They regard the individual,
and especially their children, as being continually influenced by and
extremely vulnerable to deleterious social influences. A teacher, even in
the elementary grades,who allows herself to become embroiled in an inap-
propriate ego battle with a student, is considered a threat to the
student's academic success and possibly even his acceptance to a good
college. A child's friends are also scen as potent forces for good and evil
and are thus obJects of great parental concegn and manipulation. Similarly,
fashionable clothes, stralght teeth, and an awarencss of the social graces
are considered essential for the child to experience social acceptance,
vhich is believed to be necessary for the development of a healthy
personality and adequate self-esteem. In recard to the All American
standard of respectmblllty - one's daughter - no amount of happy family
life or smooth transition through the stages of psychosexual development are
sufficient to save the daughter who comes home one evening on the back of a
llell's Angels’ motorcycle. Such "'Pied Pipers of Hamlin” as the East
Village, drinking, pot,promiscuity,etc. are all reparded as powerful influences
from which chiildren must be protected. Even adults arc believed‘toibe vul-
nerable to deleterious social influences such as work pressure, which can

lzad to alcholoism, or the sterility of suburban life, which can lead other-
wise pood people to a "La Dolce Vita" existence. In short the individial is
seen as continually adapting to his environment and as extremely vulneralile
to social influences, in narticular the pernicious ones.

A child growing. up ih a poverty or shetto, environment, however, is evidently
of a different psychological nature. If he Fails to overcome the influences
of one of the harshest concéivable environments, then lic 1is reparded as a
personal failure. His failure is attributed by ‘the upper and middle income
eroups to his laziness, immorality, 1rrespons1b111ty, lack of initiative, and
a variety of possible personal defects,as opposed to its being an understandable
and predlctahle response to the harsh environment. Inadequate educatlonql
facilities, poor health, dope pushing cfforts of procurers, extensive criminal
1nf1uences ,etc., are not regarded as relevant etiological factors in the
cdse of the poverty youngster. Y

If one has a consistent and scientific psychology of social influence,
should it not be applicable to both the middle income and poverty child?
A hypothetical experiment which could delineate the relative importance of
social inflwence v s. individual responsibility in the shaping of personality
would be the transposition of proups of individuals from one environment:to the
other. The use of groups of individuals would be necessary in order to avoid

the confusion arlslnp from possible exceptional individuals like lloratio Alger. who,

because of their unique personal resources,overcome almost any deleterious

‘circumstances. To determine the extent to wh1ch individuals continue to

adapt to new environments (as opposed to maintaining personal1t1es which have

‘become functionally autonomous of the environment), the age of individuals

at transposition could be an independent variable: "ould a middle class
1nd1v1dual ‘deprived . of prooF of his education and resources and with his skin
changed to black become.cynical, anti- soc;al dlstrust‘ul of authority and
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alienated in a relatively short period of time? Similarly, would the poverty
child, given the extensive support available in the relatively benien middle
income environment, develop a more adequate self-image, make more effective
use of educational and medical opportunitics and become a hard-working,
responsible person showing the necessary initiative in his search for success?

In its broadest scnsc the Sage Hill Camp proprams have been similar
to such a hypothetical experiment. In the summer of 1967 the camp took hoys
from a poverty community in lenver, Colorado to a summer camp in the Colorado
mountains. For a brief five wecks they participated in a ouided oroup
interaction program desipned specifically to help breal the moverty cycle.
In the summer of 1968 the experiment was renlicated when thirty-six
boys from Harlem in Hew York City went to a similar camp in Vermont
where they actually built the camp facilities. The boys participatine
in this experiment were not aty,ical of rghetto poverty teenagers. They came
from predomlnantly minority group, ethnic backerounds and many of them had
had “run-ins’’ with the police. !lost were having difficulties in school,
came from unstable homes and in general shared most of the characteristics
of ghetto teenagers. Briefly, the purpose of this experiment was to
determine the impact and duration of a relatively brief five week interlude
in which the hoys experienced a social milieu which was specifically
desipned to be rewarding, to enhance self-esteem, to engender a sense of
cooperation and to foster more effective interpersonal skills.

A detailed theoretical overview of social influence and an analysis
of the camp program is provided in the following sections.. By evaluating the
impact of the program the experiment also soupht to delineatc the nature,
extent and irreversibility of adaptation to chetto environments. The evalua-
tion of the program used such experimental procedures as the randomization
of campers to experimental and control groups, personality inventories, attitude
scales, experimental tasks, and behavior ratings,etc. Such paper and pencil
instruments are lirited for de“ecting changes because of the limitations
imposed by the lack of reliability and validity in chanee scores. Sioeni€i-
cant changes, however, were found and are described in the results section.
In some instances, the sisnificance was accountahle to chanses in the waiting
list control group. Apparently the summer experience of heing at loose ends
and on the streets is a nepative one for teenagers. In addition to
assessine the extent of chanpe induced by camp, interrelationships
between such variables as socioretric status, behavior ratines, ratinos on
mental health, and performance on exnerimental tasks were determined.
Changes during campvwere also studied by daily behavior ratings.

An 1mpre951on1st1c evaluatlon is that the majority of boys responded
positively to thc program and gave up many of their nerpative attitudes, anti-
social behavior and self-defeatine interpersonal styles of relating. As
these poverty perpetuatlnv personallty characteristics. waned, a sense of
cooperation, espirit de corps, and more effective 1nterpersonal relationships
waxed. Evidence for the relative.success of the program is the lack of physical
flphtlnf, the active participation in the governing of the camp, and the
fact that the phetto teenagers with little technical knowledpc were success-
ful in building two different camp facilities. These accomplishments would

-
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not have becn possible if thc boys had not learned technical skills, and co-
operated with cne another. In short, they learned to want to do what it

was necessary for them to do in order to be effective in this task. There vere,
of course, the usual conflicts and difficulties that should he anticirated

in working with any teenagers and staff, That the prorram was satisfyinz is
demonstrated by the fact that tlic overwhelming majority of campers want to
return. Onc only needs to hear the boys bragpine to non-campers about their
acconplishment to sense tiic subicctive meaning of having built, governed, and
actively participated in a program wh1ch abounded in opportunities for

personal self-actuallzatlon.

“lany outdoor and camping enthusiasts seelk to justify summer camp ex-
periences in terms of the value of béing away from the city, fresh air, and
an opportunity to be close to the natural environment, while often neglecting
the potential of a camp program for training boys for future employment,
developing advocate services in communltles, using camp relationships to

foster social action,etc. The 8age Mill program has specifically sought to

capitalize on and to exploit more fully the potential of a summer camp
program in the following ways:

1. Summer camps, like many other residential institutions,often end up
with the adults doing things to the children, such as recreatine, orderine, leading,
and in gencral,. doing for thewn. If learning is to be effective, then the
individual nust become actively involved in the learnine process rather than
being the passive recipient of ‘advice, explanations, and instructions.
Specifically the Sage I1ill program tries to put cawpers in a position where they
learn for themselves the attitudes, motivations, and interrersonal skills.
which are necessary for brcnking'out of the poverty cycle. Their active
participation is gained primarily in two ways. First, the boys have actually
built most of the facilitics of the camp. In the process of building they have
come to recognize and accept (i.e., learn) the value of certain technical
skills, interpersonal relations, and n051t1ve attitudes which are functional
prercquisites to such building projects. Il'aving seen evidence of the nccessity
of these prereqmlsltes they are more likely to understand and accept them.

The second major techn1que of gaining boys' involvement has been the evening
meetings. Each evening all of thc campers and staff discuss the program and

its problems. The boys have a "non-token' voice in governing tihe carmp and

in all situations have an opportunity to make their opinions knowm, to override
staff in certain situations and to plan work-and:activity:scheddles. At thesc
meetings they are free and are expected to criticize the program, the staff,

and fellow campers. Slm11ar1y they are expected to consider criticisms of their

‘ovn behavior. As an exarple of their power and responsibility they interview

and have veto power over adult staff whom we consider hiring for the summer.
This participation in the decision-making and the actual building of the
camp facilities is specifically designed to engender a scnse of participation
and partnership in the program whch results in its- vettlnp the boys to do
vhat they must do. : :
2. Another way thc proaram weeks to capltallze on 1ts potenttal is 1n develop1no
good relat10nsh1ps between the. staff and the carpers. Staff are expected to
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address themselves to the positive aspects of thc boys by providing realistic
encouragement and -positive comments on the boys'efforts. The relationships are
characterized by trust and a futual sense of cooperation and a closeness

wvhich is not found in situations where a more castc-like dichotomy is made
between staff and campers. Efforts are continually made to provide challenging
though not overwhelming experiences and to avoid. failure-producing experiences
with which the boys are all too familiar. ’

3. vith the active partlclpatlon of thc boys in the buildine
of the camp, the roverning of the progran, and theit relat10nsh1ps
with adults, the  foundation is laid for the year-round fbllou—up prosram,
This brlef 1nter1ude away from the distracting and diiutlnn effects of
the city allows close personal relaticnships to develop between carrers and
staff. These relationships are tapitalized on in the follow-un program
whlch maximizes the potential of a summer camp program., This follow-
up is vital for maintainine throushout the year the continuity of the prooram.

‘Boys know that thcy can return for as lone as they wish and this assurance

is crucial because it facilitates their willineness to get involved and

rake long term commitments. !lutually binding commitments are important

dur1ng the turmoil of the adolescent years and they provide important stab111ty
in the boys'llves.

. 4. 1In addition long term relatlonshlps formed at camp make possible
an advocating service for boys. Poverty people have more than their share
of medical, legal, psychiatric and educational difficulties and mecager as
services are, poverty people often do not utilize the available service.

A cr1t1cal 11nk between the potential client and the network of formal care
givers is'the advocating of an acceptable third party. A relationship,
which by definition requires ‘long term mutual involvement and concern,

is necessary for anyone to be an acceptable third party. Since thc camp
program often results in. such rclat1onsh1ps, it provides many opportunities
for advocate scrvices. for campers on numerous occasions during the year.

The staff have helped with legal, mwedical, psych1atr1c, drug addiction, edu-
cat1onal and consumer fraud problems.

5. The opportunities for- contlnuity throuph the year arc also provlded by
the Junior Counselor Program 'For reasons wvhich .Lll be discussed in Full
later, boys are screened for thelr potential as lcaders. and are brousht up
through :the ranks in the Junior' Counselor Provram. They are eiven an in-
creasing amount of responslblllty commensurate with their maturity and
ability as a leader._ The program is important in that it both maintains the
involvement of older. boys and, in- the case of- successful junior counselnrs,
often leads later to ”ﬁew Careers" fypes of emnloyment

In the following sections a: tqeoretlcal overv1ew, an experlmental deqlgn,»-
and a discussion of the 1mpl1cat10ns of the campn program are vrovided as a . -
bacPvround for the systematic and’ empirical evaluation of the camp with'

comparisons between expcr1menta1 and control . ‘aroups, internal comparisons between
behav1or ratlnps, soc1ometr1c status, attxtudes personallty character15t1cs ctc,
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Yith their relative inability to reliably and validly measure chanee, naper
and pencil tests imposc severe limitations on any evaluations of programs
vis a vis chanses of attitudes, nersonality characteristics, motivations,etc.
A litmus paver for assessing changes in attitudes, personality, mental health,ctc.,
simply is not available. As eclegant as factor analytic and multiple discriminate
proccdures are, tley n scessarily are crude instruments. For example. what v
is the role of, or, if you will, the beta weisht of factor analytic:illy
derived scals scowes in sn evaluation of a camrper who, at the close of camp,
tried to hide from his fozter pavents in the boys' room at the Welfare Office?
The same comper establishes continuity in his experience by bringing home
a canteen of water {rom the camp creck to sustain him throughout the year.
levealing as these <wo incidents arve, they illustrate the perplexing problen
of how they should be combined with an emplrlcal evalpation.
While ¢he ztale of empivical evelvation leaves much to be desired, theve

are ejually vexing preblems if each individual rclies solcly on his own
judgment and lmprecsions,since this raises the proolew of whose judpment is

wccurase. The admission of iargoc-scale failures strains the capacity of
humaq beings whe ars involved in the consuming and exhausting venture ¢f
running a program. The followinpg evaluztion is perhaps unique in that it
attempts to weld empivicel data with first hand knowledge and judgment sained
by actuaily living with th2 boys. The evaluation thus corbines hard data,
soft data, ard un anclysis of the fuactionning of social structures in an

tempt to accurately measure the prosram's feasibility and effectiveness.

The fellowing is a stratery and an evaluation of the success of this
strategy in bresking tue nzverty cycle of a groun of youngstexs who have
been invslved in the Sage ili1l Camp Procram.
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THEORETICAL OVERVIEW: SOCIAL INFLUENCE AND PERSONALITY

The basic theoretical orientation of the Sage Hill Camp program is a social
psychological view of personality. This view emphasizes the relative importance
of the social milieu ininfliencing a person's perceptions, attitudes; mot1vat10ns,
styles of relatins to others, self concept, personality traits, etc., i.e. his
personality. This is a broad view of personality, which has its locus .in the
individual's interpersonal relations, (Sullivan, 1953) and (Mead, 1934) rather

- than in emphasizing the core constructs of basic personality structure. Basic
to most definitions of personality is the enduring nature of constellations of
traits, behaviors, attitudes, etc. The stability of personality over time is
often explained ontogenetically; that is, adult personality is the result of
earlier experiences that occur at critical stases in infancy or childhood  (Freud,
1927). An alternative explanation to this endur;ng quality of personality is
the fact that irdividuals live their lives in relatively similar social milieux
and that these milieux elicit similar responses over the years. Given encultu-
ration in a specific milieu, the indiv 1dut- iz then best adapted to such a mi-
lieu, and this ear11er preparation will lead him to seek out friends, jobs, or-
ganizations, spouses, etc. that are cungruent with the earlier experiences. In

. a wide variety of ways the individual sseks o1t and is led to social milieux:
4&; that are psychologically and demographically congruent with former social mi-

lieux, or reference and membership groups (Merton, 1957, pp. 225-286), (Sherif
and Sherif, 1964).

~ If this explanatlon of the endurlng qua11ty of. personallty is 51gn1f1cant1y
correct, then marked changes in personality could occur when the individual is
removed from his customary environment and is exposed to a new field of social
forces. This powerfield should then shape out personality to functlonally fit
o the new environment or social system (Spiro, 1961, pp. 93-127). ' If social sys--
R tems do have this power to influence personality, then residential treatment pro-
g grams should, théoretically at least, be able to undo many of the deleterious
{ effects of former environments, and resnape a healthier or more adaptive perso-
nality, depending on the treatment program's ab111ty to marshal the field of
cocial forces to create a therapeutlc milieu.

| .

i Two types of evidence will be presented to sunport the notion- that an im-
portant and re1at1ve1y overlooked component of the stability of personality is
based upon s process of continual and on-going adaptation to force fields gene-
rated by social systems. The first type of evidence will include studies in
stimulus deprivation and the response of personalities to dramatic changes in

l . the social milieux and to total institutions. The second will be a brief review

| of 'some social psychology experiments which' have demonstrated dramatic adapta-

tions of such aspects-of personality as motivation, attitudes, behavior, etec.,
‘to experimentally induced or controlled chanres in the force f1e1d of the life
space of the exper1menta1 subJects.

The functional prerequlsltes of ‘a socwetv, as de11neated by Aberle et al.
' (1950) are presented for the sake of subsequent arguments in order to provide !
~some basic statements about social systems to which personalities must continu-
ously adapt. The paper ostensibly is °oc1010g1ca1 in that- it presents nine
sociological prerequisites for the maintenance of a functioning social:system.
Its relevance for personality is that these clearly sociological prerequisites
concomitantly requlre that the pevsonallty of the actors ‘be enculturated to
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meet the demands of sociological® prerequisites., For each prerequisite there is

a psychological counterpart for the actors in the social system. In considering
the functional prerequisites of a social system to which individuals must adapt,
consideration should be given to the nature and extent of the psychological adap-
tation required. Does the inherent shaping of motivations, cognition, roles, etc.
seem appropriate to ontogenetic explanations or to the notion of an on-going adap-
tation? In other words, how enduring and adequate can childhood experiences be in
providing the psychological trairing required of actors to meet the psychological
prerequisites inherent in adapting to the following functional prerequisites
(Aberle,et.al., 1950):

1. “Provision for adequate relationship to the environmeat and for sexual
recruitment' - requires that individuals be trained in the necessary skills to
manipulate the environment so as to maintain the members of the social system and
that individuals participate in sexual reproduction and child rearing.

2. Role differentiation and role assipnment - psychologically requires that
reople learn the behaviors- to enact numerous roles in that they are motivated to
enact these roles.

3. Communication - requires that individuals learn a language..

4, ‘"“Shared cognitive orientations' - "In any society the members must share
a body of cognitive orientations which make possible adaptation to and manipulation
of the situation, make stable, meaningful, and predictable social situations in
which they are engaged and account for those significant aspects of the situation
which they do not have adequate prediction and control over.'' Psychologically,
this requires that individuals' cognitions, for which the process of consensual
validation would seem extremely important, be adequately similar, :

5. A shared set of articulated goals - requires that individuals must be
motivated to achieve prescribed goals, or, in the words of Fromm (1953), that
the individual must be made to "want to do what he has to do."

6. The normative regulation of means - the prescription of means for the
attainment of socially formulated goals requires, psychologically, that indivi-
duals must be motivated to accept the means and to have the necessary skills, etc.
to obtain the means.

- 7. The regulation of affectlve expression requires that affect states of
‘the members be mutually communicable and comprehensible, and that not ‘every
affect can be expressed. Some must be supressed or repressed. Lastly, there
are affects which must be produced in the members if the social system is to

~survive.
~ the expre551on, chan_

. 8.
_methods of dealing with the total situation
" performance in his several roles throughout

. ing knowledge of the behavior and attitudes

“identify to some degree with such.values as
Psychologically, socialization Bealns at an

throughout the life cycle, requiring that 1nd1V1duals learn and be rotivated to
: behave efFectlvelv 1n 2 snec1f1c soc1a1 system.'

Psychologlcally, this requires that the individual be trained regarding
ling, aﬂd comprehen51on of affect states.

"Soc1a112at10n - to each 1nd1v1dual must be transmlttec as nuca of the

life.

as will render him capable of adequate -
The individual requires a work-
relevant to his various roles and to.
are shared by the whole’ society.™
early age but soc1allzat10n continues

bt




-years of life, it is obvious that socialization is an on-going adaptation to the

“adapting to the demands of the social system or, in Fleld theory terms, respond-
‘ing to demands‘of the field of social forces. In short, it seems" c1ear that his
‘behavior as an adult is most comprehen51b1e in terms of hlS on-going adaptation

'11fe space of the 1ndlv1dua1 as FOIIOWS'3

,_wusonallty to social systems is drawn from the: observations. of the impact of total
'Q,:;nstltutlons on 1nd1v1duals ‘and ‘rom soc1a1 psycholoplcal exnerlments.; vhile such
.f[re1nterpreted data ‘has 1nherent 11m1tatlons, it does suggest new: d1rectmons for
'.the study of the process of 0

9, 'The effective control of dlsruptlve forms of behavier - The extent bo
wh1ch such behavior will occur is dependent on the way that varxous other func-
tional prcrequlsltes are met. Role allocation, goal systems, regulatlon of means,
the expression, and the socialization are the more obvious cases in point. It is
clear from the preceding argument that all these functional prerequisites tend to -
prevent the occurance of disruptive behavior." To understand why this functional
prerequisite is necessary, we must.ask, "hy would not a perfectly integrated
society exist in its "absence?' '~ The answer lies in three cnnditions inherent
in any society: scarc1ty of means, frustratlons of expectatlons, and imperfections
of socialization.” Psychologlcally, the control of disruptive behavior must be
built into the individuals so that they are mot1vated to want to do what they in
fact must do (Fromm, 1944).

It is clear from the list of above functional prerequisites of a society
that each prerequisite has a psychological counterpart with implications for the
personalities of the individual actors, regarding shaping of their motivations,
cognitions, affect states, and technological and interpersonal skills. 1In add1-
tion, goals must be cathected means for attaining the goals accepted disruptive
behav1or controlled, and roles learned and enacted effectively in order that indi-
viduals adapt to the social system. Clearly, such psychological demands inherent
in the prerequisites strain the explanatory . powers of ontogenetic theories. While
scme of the prerequisites motivating people to conform to the demands of society
and to be self—controlllng are, undoubtedly, part1a11y laid down in the early

social system throughout 1ife. - Early experiences may prov1de prototypes for later
patterns of adaptation, but are not, however, suff1c1ent to exp1a1n much of adult
behav1or. . :

A more adequate theoret1ca1 approach regards the 1nd1v1dua1 as constantly

to the social milieux. Lewin (1935, p. 41) d acr1bed such a hroader view .of the

Thus, in the psychologlcal f1e1ds most fundamental to the whole
behavior of living things the transition seems’ 1nev1tab1e to a
_Gallilean view of dynamics which derives all its vectors not. from
single isolated objects, but: from. the mutual relations of factors

in the concrete whole 51tuat10n ~but-is" essentlally from the mo-
mentary conditions of the’ 1nd1v1dua1 and the structure of ‘the
_ psychologlcal situations.. The. dynamlcs o‘ the process ‘is always e
~ to be der1ved from the: relatlon of concrete individuals to the
‘concrete situation, and so’. far as’ 1nterna1 forces. are concerned
from the mutual relations’ of the varlous functlonal systems
. that make up the 1nd1v1dua1 R ITIR . .

Ev1dence regardlng the nature and extent of tne cont11ua1 adaptatlon of per-

p01ngiadantatlon to soc1a1 structures.-'”

In the studles of stlmulus.deprlvatlon jtwo'oF whlch are descrlbed bv o
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Heron, W. et al., (1953), and Heron, W. et al., (1556) some fundamental questions
are raised about the stability of personality. In the experiments subjects were
deprived of auditory, visual, and tactile stimulation, which resulted in traumatic
disturbances, and in many cases, hallucinations and psychotic-1like symptoms occured
in subjects. Vhile some questions remain about the experimental procedures, this
deprivation of stimulus nutriment raises some very fundamental questions about the
stability of personality. In some subjects it was discovered that there was a loss
in ability to judge the third dimension after less than a day of stimulus depriva-
tion. One often takes for granted the ability to perceive depth as an endurins
perceptual capacity, but one is likely' to overlook the fact that all individuals
receive continual feedback on their depth perception. The stability of the ability
to judse depth may be thus sustained by continuous practice rather than by its
early securing of a fixed position amonsst the nerceptual skills. Rather than view-
ing personality as a fixed entity, one micht consider an onen-system rodel, which
requires that inputs be processed in order to maintain stable outnuts. In other
words, stimulus nutriment may be mandatory for the maintenance of the nersonality,
a component of personality stability that has not as yet been either empirically

or theoretically partialled out. :

One source of evidence that .supports this notion of the amenability of perso-
.ality to change cores from the study of what Goffman (1961) refers to as total
institutions. Goffman describes total institutions as providing the necessities,
social contacts and activities throughout the twenty-four hour day of inmates.
Total institutions are characterized by highly regulated and standardized daily
routines which do not cater to the idiosyncratic needs of the individuals, and by
a caste system of inmates and the custodians with regard to social interaction,
status, etc. Given these conditions, Goffman describes the mortification of the
inmate. This is a depersonalization of the individual which includes the strip-
ping of his richts and obligations in the outsiuwe life, choices about activities,

‘dress, social relations, etc. The effects of this depersonalization are often
dramatic: changes in the inmate's personality There is some evidence that the
chronic schizophrenia syndrome may be in fact 1atrogen1c illness. If normal in-
‘dividuals were subjected to custodiul care for several years, their personalities
would prouablv become functually adapted to the requirements of the total insti-
tution, 1i. e., become 1ndist1nouishable from a chronic schizophrenic.

- o Bettelheim (1943) describes the effects of 1nmate life on 1nd1v1duals in
 German prison camps, where he. observed that the final staye of adjustment was to
identify with theagpressor; namely the German guards. PriSoners began adopting
" the mannerisms and values. of the guards,. and even took to wearing pieces of
their uniforms. When the relatlonshln of captor - prisoner- is considered, this

~ seems a remarkable response. When one takes . into account the social forces at.
‘work on those who survived, however it is much more compreben51ble that so many

"11nmates were so compliant and emulated their captors. In ‘another. prlson camp

.- situation, 1n Horth Xorea, Schein (1956) describes how the Communists "brain wash"
'Q-prisoners * The. Conmunists vere ahle,'vn many cases, ‘to obtain’ the cooneration of
inmates: and to induce z greater acceptance. of Communist ideology. One of the
‘techniques used was the undermining ‘of group resistance (which was. crucial in re-

j[g[Sistlno 'social-pressures in the Asch- f1934) and Milgram (1965) exoerinents) to
‘'social: oressure._ Self-criticism talks of reciting . the Communist speeches with

‘ar priSoner; ‘taking ‘the rolo of ‘a Communist were ef‘ective with some soldiers in

E changing their benaV1o ‘and attitudes; Other examples of deleterious cffects of

L‘h:total institutions upon. _nersonality: are described by Sykes (195 ). for a prison
_and by Dornbush (1955) for a m111tarv acadeny ; ‘ S :
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No dcubt, the most dramatic changes in personality come from institutions
that mortify the pcrsonalities. There are, however, examples of the use of to-
tal institutions for positive and rehabilitative purposes, such as the treat-
ment of disturbed children (Redl and Wineman, 1951), and the treatment of delin-
quei.ts (Empi and Rabow, 1964, pp. 509-539, and Pearl, 1964, pp. 481-485). In
summary, this evidence suggests that inherent in total institutions is a poten-
tially powerful field of social forces capable of influencing personalities of
their inmates, depending, of course, on. the ab111ty of the program to marshal
effectively the field of social forces that impinge on the individual.

The second source of evidence relevant to the stability of the personality
is derived from experimental social msychology. Certain experiments are presented
briefly in order to delineate that component of personality stability which may
be due to the similarity of stimuli inputs and the continual adaptation to simi-
lar social milieux or force fields. The review is intended to be neither exhaus-
tive nor critical, but simply to demonstrate some of the effects on different as-
pects of personality that have been revealed in experimental situations. Ideally,
one would, at this juncture, like to be able to return to Aberle, et.al.'s (1950)
functional prerequisites of society and to provide experiments relevant to each
of the nine functional prerequisites. Unfortunately, some of the. functional pre-
. requisites are not amenable to experimentation and the two sets of evidence de-
rived from vastly different theoretical frameworks make it difficult to collate
social functions and specific experiments. The fOIIOW1ng studies are more rele-
vant to specific functional prerequisites and are presented first:

i 1. Role.differentiation and role assignment - Janis and King (1954) had
subjects enact roles espousing opinions that differed from their own. As a re-
.sult of this role- taklng, experimental subJects"oplnlons changed in the direc-
tion of those espoused in role-playing.

2. Mllgram (1963) , in his studies of obedience has found that when subjects,
enmeshed in a system of authority, are coerced, ‘they will perform cruel and inhu-
man acts on bogus, experimental subJects such as administrating apparantly pain-

! ful electrical shocks, .Responding to the sanctions of authority can lead. indivi-
‘duals to behave in a way contrary to their inclination and ethics. Milgram (1965)
has found that the effectiveness of being enmeshed in a system of authority is ‘

- dramatically mitigated by ‘the presence of an ally: who supnorts re51stance to the

- authority of the experimenter.

3. Communication - Schacter (1951) in exper1menta11y created groups. found
that 51on1f1cant amounts of communlcatlon were directed at’ ‘individuals holdlng
views d1vergent from those of the group. This inordinate d1rect10n of communi-
cation continued until the group rejected the. individual. This demonstrates the
use of communication in maintaining the social order and in exertln pressure on

- deviant individuals. Communlcatlon is both an expres51on and a force itself in
“the 1nd1v1dua1's life space.
4, Shared cognitive or1entat10ns - Asch (1951) founa tna gTroup pressure
" was effectlve in ‘altering the perﬂeptlons and judgments about the. length of lines.
~ One ‘third of the subJects who found that their perceptions of the lengths of lines
'~ were not congruent with the stated but incorrect perceptlons of others, changed
"thelr perceptions-.or Judoments about the 1engths of lines. Only about one fourth
~ of 'the subjects did not yield to group pressure This force to conformity was
fm1t1gated when the- ubJect had allies to support hls correct perceptions. Sherif
-(1937) found that group norms 1nF1uenced the nature and extent of the apparent
“mo“ement in an experlment on the. autok1net1c phenomenon._'
A shared set of art1cu1ated goals - Douvan (1956) used tbe promlse of.
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reward or non-reward as an independent variable in a study of need achievement
in poverty and non-poverty youngsters. She found that in the reward condition
the need achievement motivation of both srouns of boys increased with nromise

oFf a reward. 'Mhen subjects were told that no reward would be forthcoming, it
was only non-poverty children whose need achievement increased. An anparent
difference between the sroups was that the non-noverty bhoys seemed to brine

with them to this situation, a least, hieh need achievement which is aroused

by the onportunity to demonstrate achievement or excellence:. This was not true
of the noverty sroup, whose need achieverment aprears to have heen contineent upon
the promise of reward. This oroup was less inclined to rise to the bhait, havine
been disappointed by many fruitless endeavors. An implication of this study is
that a ‘‘core motive' need achievement seerms to wax and wane in relationship to
the individual. This raises the possibility of similar functional relationships
between different motives, i.e., their existence and levels, and the culturally
patterned force field of the individual. ‘

6. The reoulation of affective expression - Schacter (1962) found that
subjects who had been physiologically aroused by injections of eninevhrine felt
and expressed erotions appropriate to their copnitive structuring of the situ-
ation. In one situation, they felt ancer and in another they felt elation in
response to the antics of an experimental confederate. ' Given a state of psycho-
‘logical arousal, the subject's cognitive interpretation of the situation ceter-
mined which of the emotions would be felt and expressed. Clearly, the arousal
and expressions of emotion are intimately related to the 1mmed1ate situation,
i.e. the life space of the individual.

7. Control of disruptive behavior - Durkin (1968, unpublished data)
found, in an experimental study of a summer camp program for poverty boys, that
changes in '‘internalized social control’ as measured by factor Q3 of Catt I's
High School Personality Questionaire, varied in the control experimental condi-
tions. Boys were randomly assigned to attend either the first session or se-
cond session of an experimental camp which entailed the actual building of the
camp, extensive use of group dynamics techniaues, and involvemeént in a program
that was designed to enhance self-control by motivatine campers to "want to do
- what they had to do" (Fromm, 1943). The control group was a waiting list con-
trol group of boys randomly. assigned to come during thke second session in. August.-
It was hypothe51zed that self-control would be increased in a eroup of boys in-
. volved in a program designed to develop their self-control. Statistical diffe-
- rences were, in fact, found between the experlrental and control groups. How-
ever, the difference came not from an increase ‘in selF-control in the experi-
mental groups but from a decline in the control oroup's. Both erouns were sta-
~tistically identical 1n1t1a11y ‘An’ 1nterpretat10n of this unanticipated. find-
ing is related to the nature of the control vfoup s experience. . The experimen-
~ tal group went directly from school activities into carp. activities, while the

‘control group did not pqrt1c1pate 1n orpanlzed acleltles. They were in the
ghetto during the surmer and were ‘'at loose ends. It may be that one's inter-
nalized self-control in fact is- fUnctlonally related to external controls. The
~ act of part1c1pat1nﬂ in organlzed activities may. sunport and/or enhance inter-

‘nalized self-control. In short, self-control may wax and wane in. relationship

" to external control. This flndlng has profound 1rportance for our understanding .

of personallty and specifically the areas of self-control or super-ego. From
the perspective of ontogenetic theories of personallt/ it has long been assumed
that the" super-ego-is a bullt ~in, relatlvely constant aspect of personallty In
- Freudian theory, it develops in boys in:the. early years. ‘and is crystallized at
 the time when the boy 1dent1f1es with' the father and ‘thus resolves the Oedipal

":‘conflycts.  f thls flvdlnr is renllcated in FUrthor stuc1es, 1t ralses some-
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extremely fundamental questions about the early determination of self-control. L
(For a more detailed discussion seethe Results section).

Lt gt uad

In addition to those stud1es which havc been related to Aberle's func-
.tional prerequisites, the following asmects of personality have been studied )
in experimental situations. The entire field of social psychology can be re- ;
garded as the study of social influence. : ;

s

8. Behav1or - To the extent that behavior itself is an aSpect of perso-
nality, social psy: psychology has -adequately demonstrated that behvior is amenable 3
to social influence. Levin (1958) found that decision making is affected by |
‘the context in which subjects received information. HMore decisions leading to |
greater changes of behavior occurred as a result of group discussion rather than
as a result of receiving a lecture. Lewin et al. (1932) found that agrression,
'scapegoating, and irritability were wore common in experimentally created autho-
ritarian grouns than in democratically-led proups of boys. Cock and French (1948)
found that brineing factory workers into the discussion concerning changes in
-productien sipnificantly lessened their resistance to change, corpared with
those not involved in the decision-making. While such studies can be critized
as dealing with only relativelv isolated aspects of behavior and of having little
salience for the more ‘'core’' aspects of personality, the work of "olve (1965)
indicates that ‘the control of reinforcement continvencies can have dramatic
effects on such very salient hehavior as patholoay "' It is'often arpued that
such pathological behavior as speech impediments, anxiety attacks, phobias, and
inadequate interpersonal relations, is not superficial behavior, buf functlonally
related to and symptomatic of deep,seated and salient pathologlcal processes.

If these "are behaviors which can be influericed as Wolpe demonstrates, then again

““the adequacy of core personality -constructs is called into serious question.

‘ " 9. Attitudes - Numerous studies have demonstrated the importance of
social influence on the formation and changing of attitudes. Deutsch and Col-
lins (1951) found that racial preJudlce decreased when individuals lived toge-

s ther as peers in an integrated housing development._ Such a decrease did not-

occur in segregated housing. Newcomb (1943) in. a study of the effects of col-

lege life on student attitudes found that the greater the involvement in college

~ life, the greater was the acceptance of liberal opinions which characterized: the
-college. ilyman and Sheatsley (1947) discussed some of the reasons for the dis-

"crepancies between the radical ‘changes. in attitudes that can .be induced in the
laboratovy and the relatlvely minor changes that result from information cam-

. paigns. They suggest that when 1nd1v1duals are forced to conslder incongruent
‘opinions, they are vulnerable to change, as in the laboratory situation. However,

- the individual in a free situation tends to expose himself selectively to infor- 4
mation which is congruent with his prior be11efs.' Another example of selective .
1exposure is during the 1960 ‘i {ennedy-Nixon. debates (!acCooy/Yretch et al., 1962,

- p. 235).. Even when forced to consider. onp051nw views ‘as in these debates, 1nd1-:
viduals were able.to filter out the opposing views by. such mechanisms as talking,
’beer drinking, and other distractina behavior. . 'In summary, a’ crucial variable

in the stability of attitudes is éffectiveness of the selective exposure mech-

.. anism, . In yene*al studies of attittde chanaes have. demonstrated by systema-

- tic manipulation of the variables: of "who” says “what" to "whom” that ttitudos ' , k

g uare amenable to social 1nf1uence. ,v' : i3
7 10.° Self-Esteem - Few studies have been or can ‘be conducted to demonstrate 3
“the relationship of the social m111eu ‘to one's’ self-esteem ‘ Guthrie L1938) de- A
f,scribes ‘a quasi’ experiment in which a group of ‘men 1mnroved self-esteem and . :

”ifponularity of an unattractive and shy yirl by show1n0 her a pood deal of atten-
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tion. After the uemester was over, the popularity and new found confidence re-
mained. Griffin (1961) in his book Black Like Me provides an excellent narra-
tive account of the new and unaccustomed impact of the new environment of a
black man who was formerly white.  Vith the mere changing of skin color the
man was exposed to a vastly new set of social encounters and experlences which
changed his persona11ty, particularly his self-esteem. '

Numerous other studies from the 11terature of group dynamics (McGrath and
Altman, 1966) and the theory of cognitive dissonance (Festinser, 1957), etc.
could be cited as evidence that much of the stability of personallty is contin-
gent upon the uniformity of forces in the life space of the individual. Perso-
nality can be seen in a dynamic equilibrium with the environment, and it is a
process continually influenced by the field of social forces in the life svace.

In sumrary, the notion of personality as an essentially fixed entity or

determined at relatively early ages, can be seriously questloned If it can
be demonstrated that the perception, enotion, motivation, social control, atti-
tudes, cognitions, behavior, and self-esteem can be dramatlcally 1nf1ueneed in
current situations, one is left with the question of what residuals of perso-

nality are not amenable to social influence. The theoretical significance of
this question is obvious as is its practical implications from the point of
view of therapeut1c and rehabilitative programs. While relatively little is
known about changing basic personality structure, far more is known about
changing behavior, attitudes, motivations, etc. One can't help but ask whether
the more short-term goals of influencing. these aspects of personality might well
be more fruitful than the long-term efforts (of questionable prognosis) to in-
fluence possibly non-existent core personality structures. In terms of psycho-
logy-anthropology, it would seem that the relationship between social systems
and personality might be more fru1tfu11y explored by considering the forces in
the life space of the individual rather than stretchlno:to the breaking point
1hecxp1anatory powers of ontocenetlc theories which give us extremely tenuous
explanations of adult personallty as it is related to the nature and functlon

of modal persona11t1es

Lest the pendulum of our thinking be encouraged to swing too far in the
opposite d1rect10n the eV1dence from social nsycholooy should be considered
only with many reservations. Rosenthal. (1968) in -examining the nature of the
‘experimental situation 1tse1f has demorstrated that subjects can in subtle ways

- be "tipped" to the hypothessis being tested as a result are more likely to yield

results which. corroborate the experimental 1ypothe<es. Clearly, the force field
of the experlmental situation itself needs to be examined. A review of the
above experiments - might suggest’ that neorle 'or at. least subjects, are infinite-
ly. malleable.,'However, these exnerlments have dealt with isolated aspects of
personaltly, one at' a time, and have not attempted to influence entire perso-
-nalities’ Another fundamental question regards . the sa11ence of experimental

' 51tuat10ns.~ In studies of attltude chenge, ‘the. su3Jects of the att1tude change
-were oftén such tr1v1a1 issues ‘as whether or not movies would be renlaced by -

te1ev151on,vetc It may be that g given the trivial nature of the top1cs, -experi-

- .mental’ inductions ‘are exaggeratel because _people are w1111n g to acquiesce to
changes in the- f1e1d of forces,  which they would not do in. the case .of extreme-

1y salient top1cs.. The. validity and generallzablllty of" soc1a1 psych01001ca1

e experiments are questlonable ‘because’’ of the poss1b111tv of biased samples. -

Probably;:"Amerlcan soc1a1 nsycholopy 1s, 1n fact the soc1a1 psycholoay of

, :
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college studants in psychology course subject pools. Acquiescence-prone college
students, amenahle to the randomization of the typical analysis of variance-
designed experiments, and enmeshed as such in experlmentlnv, may have errone-
ously given credence to the notion that people in general are infinitely malle-
able. The thousands of experiments in social nsyoholoyy have not bLeen crganized
into a uniform theory of SOClal influence and its relationship to versonality.
The experiments are often unrelated and isolated and defy comparative evalu-
ation, much less replication. If social psychology is to move in.the direction
of greater relevance, it seems necessary that greater use be made of field ex-
periments, because the experimental laboratory is clearly suspect as a source
of many elusive experimental artifacts. Field experiments can manipulate ‘real
life' variables and isolate their effects with randomization, as in the use of
the waitinrc list of control groups...The procsss of self-selection also bears
scrutiny to help partial out tiiat component of stability of personality which is
dependent upon the individual's seeking support for this existing personality.

It may be that our most powerful o*edlctlve instruments are not as accurate as
the self-selection process. Individuals seem skillful in their ability to ar-
ranre their lives so that they find support for their attitudes, motivations,
interpersonal skills, etc. A variety of copgnitive mr=c’1anisms can function to
filter and reinterpret the. force: field so as to minimize its power to evoke ra-
dical changes in nersonallty ‘One final consideration in the ewaluation of so-
cial psycholooy experiments is the level of personality. -It may be that dif-
ferent theories of perscnality address themselves to different levels of per-
sonality. The ontogenetic theories, for example, seem to refer to deep-core
character aspects of personality, wh11e the study of attitudes is more superfi-’
cial and thus more amenable to social influence. Except for extremely deviant
cases, the concept of anal personality is of little use in understanding one's
attitudes, styles of interpersonal relations,and some motivations. Such aspects
of personality being more amenable to social ‘influence are more adequately ex-
plained by the examination of the force field generated by the social structure
at large and by the immediate social milieux. The relationships between the
various levels of personality is of interest in order to determlne their mutual
1nf1uence on one. another._ ' :

II. SOCIAL INFLUENCE AND POVEQTY ADAPTATION

Interestlncly the “folL psycnolocy” of middle class Americans is striking-
ly congruent with that of academic social psychology ‘Contrary to ontogenetic’

‘theories of personallty, many middle class individuals, and partlcularly pa--
-:rents, regard the individual as malleable and partlcularly vulnerable to dele- -
terious social 1nF1uence.. ‘They often engage in numerous elaborate maneuverings

in order to prov1de ‘the proper kinds of. social influence. for- their children at
all ages. It is often regarded-as an unequivocable truth that an elementary
school teacher, improperly. motlvated and emhroiled in an ego. battle with a
young child, can ‘destroy ‘his- onportunltles for. acceptance to a good college.

~Similarly;. the needs for styllsb .clothes,straig ht teotﬁ and- cosmetlc surgery

are often Justlfled as’ oe1na cruc1al to the self-esteem nd social acceptance

of the youngster.  Peer' ‘eroun- 1nf1uenre is considered vastly immortant. Evok-

ing the standard of’ the Amer1Cﬂ1 dauvhter, it is often assuned ‘that no amount of

s happy family life or & .smooth’ progression through the stages of psycho-sexual

Q

e
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development can deter a well-bred:daushter from a wasted life if she comes home

" on the back of aHell's Aﬂpe1‘s motorcycle or. 4cllrts ‘with that “Pied Piver of
. 'Hamlin" known as the Fast Villase.  Records of delinquent.behavior are assumed
»tho be of vast 51rn1‘1cance anu are usuallvsuvprssea 1n oréer to. mltloate the
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effects of such a stigma. Adults are also regarded as vulnerable to deleteri-
ous social influence, as in the case of the alcoholic man who uses alcohol as
an escape from business pressures or the bored housewife who quite understand-
ably indulges in promiscuity or frantlc social activities to allay the boredom
of her empty life.

Contradictorily, when it comes to an understandine of the poor, the middle
class often adopts more ontogenetic explamations which do not emphasize the de-
leterious effects of inadequate schools, police brutality, lack of job opportu-
nity, discrimination, the pushing of drugs, and the active procuring of young
sirls, etc. For some reason, these deleterious influences are essentially dis-
reparded and emphasis on deFectlve characterlosical traits, such as inherent
laziness, hedonism, immorality, violence, etc. is the alternative. Clearly,
such often well-articulated theories of personality are not scientific in thst
they attempt to explain human behavior consistently, hut instead are, on one
hand, a part of an elaborate rationale and justification for the middle class
social rituals, and, on the other hand, used to reinforce.nesative stercotynes
of the poor. S .

~ A hypothetical experiment which would allow rescarchers to evaluate onto-
genetic vs. social adaptations of personality would be 2 transposition of groups
of middle class and poverty people to different environments. An independent
variable in such a social experiment could be the ‘age at the time of transplant-
ing. If, for example, adult males were given black skin colors and deprived of
proof of their educational accomplishments, etc. one might find them becoming
increasingly depressed, frustrated, and angry and adopting the '"cool stud syn-
drome'" to enhance their own faltering self-esteem. Unquestionably, if infants
were transposed there would be no doubt into which culture they would be encul-
turated. Groups of individuals would, of course, be necessary to avoid confusion
concerning the role of social influence in regard to exceptlonal people who are
capable of overcoming any circumstances with their unique capabilities and inner
directedness. The important question regarding social influence and adaptation
to poverty would be the extent and nature of the adaptatlon of groups of "ave-
rage individuals" as’ they respond to the forces that impinge u901 the 1nc1v1dua1
from poverty: m111eux. ‘ : S

In conclusion, thls sectlon has sought to redlrect attention to that rela-

”tlvely neglected aspect of . rersonalltv ‘namely its’ on- going response and adapta-
‘tion to the force field penerated by social systems. -An important cowponent of
~ the stab111ty of that constellation of psychological traits, which is persona-

lity, 1s its contlnual adaptat1on to:relatively similar soc1al milieux. It

:would seem that a more accurate and certainly more useful theory of personallty
L.vis d vis 'social- systems would regard the personality as reratlvely autonomous.

(Rapaport 1951), ‘that ‘is as being neither solipsistic and determined solely by

'L1ntrapsych1c forces as in the ‘case of autism, nor as hein~ totally other directed
~and respondlng pa551ve1y to all social forces, a state which.is approximated in
‘hypnotic trances.. Persondlity is clearly Jnfltenced by both 1ntransych1c forces,

‘and’.forces ‘generated by the soc1a1 °vstem amr4 the soc1a1 rllleu but it is the

h'flatter tnat has been neolected
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I1. THE CONFLICT OF POVERTY

Granting for the moment that such forces can be capitalized on in a program ;
for poverty boys, the critical question remains of how effective a program can
be in influencing personality in the course of one relatively brief interlude
in the life of the individual. There may be superficial changes of brief dura-
tion, but can a program influence the individual sismificantly and permanently?
If nersonallty is being continually "haped out so as to be functionally attuned
to the environment, then one brief experience in the individual's 1life would seem
incapable of hav1n0 a lasting or profound effect. !lowever, such an answer assumes.
that the individual is adapted to and totally acceptlna of a life of poverty.
Such a simplistic view is probably not justified since undoubtedly the indivi-
dual is enculturated in the values, behaviors, and perceptions, etc. of both
worlds. e is in conflict with the dominant culture of the success-oriented
American culture and the subculture of poverty, which has its own satisfactions
and way of life. If this coi.flict exists, then presu1ab]y changes can be in-
duced by shifting the balance of this double approach-avoidance conflict (Lewin,
1955) and (liiller, 1944) that the poverty accepting person 1s 1n.

Stated differently, the paradox of the poverty accepting boy is 'like that.
of the ship-wrecked mariner, who says that 'the rock on whlcb I flounder is the
rock to which I cling." The poverty boy is in a state of quasi-stationary equi- 3
librium. The task of the treatment program is then to shift the balance of the
conflict, rather than to create de novo. another kind of personality adapted
to the non-poverty world. The more precarious the balance, the greater the
chances for change. - : :

. Before discussing the different va1ences in the annroach av01dance conflict,
the evidence for the existence of valences toward a non- -poverty life needs to
be considered. The evidence seems to indicate that in fact poverty boys are
encultured in the values; goals, motivations, and behaviors of the non- poverty
world and that they do have conpetlng reference groups. Cohen, in his book
| The De11nq44nt Boys: The Culture of the Gang (IQSS) arcues'that disadvantaged
[ , boys are very much aware 6f thé success-oriented dom1nant culture, partly due i
|

e AT e o ol

to the efforts of advertising, the mass media, movies, songs, ‘and numerous con- |
tacts with or exposures to the non-poverty world He argues that the vandalism
- of delinquents -is a type of group reaction formatlon in.which the boys reject
- those things that they, reallst1ca11y, have little hope of attaining. It is
5 true that the most sophisticated and powerful industry in the world focuses nany

l - of its seductive messages on the lesser educated and poorer segments of the-

o o populatlon and that undoubtedly. this effort does in fact disseminate the pre-

. dominant American goals and values to the poverty classes. The poverty boy. has
numerous other contacts, often ‘unpleasant ones,-with ot1er disseminators of the
‘non- poverty values, such as: the 'schools. . The obvlous concern with clothes, cars,
being "cool", etc. seems to indicate that poverty. boys are influenced by the
dominant - culture., They. may rebel against those standards that define them as
fa11ures (Cohen 1955),vor devclop alternate means for achieving economic suc-
cess (Merton, 1957, pp. 131-194) and (Cloward, 1959, pp. '164-176) . In either
case the partial acceptance, at least, of. the- domlnant success- -oriented culture.

_ is sugg gested 'n_the Tesponses. of poverty or de11nquent ‘hoys , . thus. indicating that

’"povertv ‘boys are in an approach- ‘avoidance: nonF11ct with respect to the poverty
. way: of . life.and the success-oriented life of the non- -poverty culture. If this :
. 1s correct then programs that ‘seek to free the oovs from t3e constra1nts im- g
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posed by a poverty adapted personality have only to shift the balance of forces
in the conflict over poverty rather ‘than to reshape personality. .

The stratcpy of breaking the poverty cyc1e is to raduce the valences to-
ward accepting the poverty way of life and increasing the aversion to it, while
51mu1taneously increasing the valences toward a non-poverty life and reduc1no the
aversion to a non-poverty life. This is the specific woal and thc theoret1ca1
.fornulat:on oF tho Sape Hill. Camp program.

The follow1na paradxpm attempts to show some of the rore sa11ent valences
of the conflict of the poverty-accepting boy

POVERTY ACCEPTING

NOM-POVEPRTY . ACCEPTING

1) satlsfdctlons of poverty way of
: life

2) reference group is the poverty - 2)
" accepting membership group and -
_ protects from sense of failure
3) reaction formation against soc-
iety (Cohen, 1955) : o
- 4) freedom_from,success"struggle - 4)
5) the goals are congruent with ' 5)

apparent opportunity '

1) economic success

personal success according to non-
- poverty standards

3) fullor self actuallzatlon

greater personal freedom
acceptance in non-poverty culture

POVERTY REJECTING o

NON-POVERTYxREJECTING

»FIGURF I

If the spec1ch poverty perpetuatlng 1nternersona1 skllls, att1tudes and

_ mot1vat10ns are maintained primarily - throuph contlnual soc1a1 ‘pressure exerted.
by one's. sallent reference groups and: membershlp groups, then. removal of these
“ . social forces and the. 1ntroduct10n of ‘a’néw. ‘powerfield st hould, theoretlcally at.
_least be capable of 1nduc1ng changes

capable of brea 1np the povertv cycle

. Paradlgm shOW1nu the balance of- valences 1n the doublc approach?xif&
‘*~av01dance confllct of acceptln ,poverty S e : :

1) failure by ‘non- poverty standards 1) fallures in non- poverty attempts
'2) realization of short term gains -~ 2) lack of preparation for non- poverty
only are ava11able in poverty - life, e.g. SLlllS, ‘values, manners,
3) 1lack of satlsfactlons ava11ab1e L clothes, etc. '
~ in poverty : 3) rejection ant1c1pated reallstlcally .
4) lack of acceptance by non- poverty- 4) *a11enat10n from peers :
. people . ‘ I : : : i
- 5) wapedlments to self actuallzatlon . f

i
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IIT. SHIFTING THE NET BALANCE OF VALENCES IN THE CONFLICT

There are, of course, many individuals whose adaptation to poverty is
maintained not primarily by social pressure but by individual's personality
needs. In other words, the acceptance of poverty is based on the personality
functions rather than on an adaptation to the environment. In the case of these
individuals, the motivations for the various poverty perpetuating aspects of
personality have what Allport (1960, pp..51-52) refers to as ‘‘perseverative
functional autonomy’ or those that function in the relatively closed system of
personality, as opposed to the “propriate functional autonomy,'' of the open sys-
tem of the individual responding to the environment.

The above paradiom of the conflict over poverty did not describe the role
plaved by the critical attitudes, intermersonal skills, and motivations;. and yet
it is in these areas that the program seeks to induce the changes. This appa-
rent contradiction is soluable in that the attitudes, etc. are the key to what
the individual considers satisfying. For example, if as a result of the camp
experience the boy develops more positive attitudes toward work and being self-
rellant this could reduce the appeal of the poverty peer group acceptance, whose

attitudes toward work were derisive. Simultaneously these more positive attitudes

could gain the individual greater acceptance and satisfaction in non-poverty
milieu. In the following description of the camp's goals, the reader should
.consider how changes in these areas will lead the boy to. resolve the conflict
over accepting poverty by reJectlng it and seeking non~noverty reference and
membership groups. , :

Summarizing the theoret1ca1 rat10na1e for a therapeutlc summer camp for
poverty boys the following propositions azre presented
1) A poverty boy s.attitudes, interpersonal style of relating, and moti-
vations are critical in affecting the outcome oF 1mp11c1t dec151ons that lead
to the perpetuation of poverty. :
oo 2) These aspects of: persona11ty are most respon51ve to social pressures
exerted through the poverty boy's ‘reference and membership groups.
~3) Poverty boys have dual- membership and reference groups in both the
poverty and non-poverty worlds and this results-in a double anproach av01dance
‘conflict between the poverty. ‘and non-poverty. worlds. ' =
. ~4) The nature of the counterVa111ng -forces in: thlsconﬂlct are such that
the critical factors’ affectlng areas of personality ‘(i.e., that are poverty per-

‘ ' petuating) result in a balance tnat 1s precarlously t1pped toward ‘the poverty

perpetuating life. v
: © 5) ‘This balance can bc shlfted by the 1mp051t10n of new soc1a1 forces
»Tmedlated through the reference and membershlp groups of the Sage d111 Camp - pro-
. gram., : :
o 6) The changes that arc-1nduced durlng the canp exper1ence w111 be" ma1n-v
ta1ned by keeplnc the camp group topetker during the school year,: thus support-.

“oflng the 1nd1v1dua1 when he is. re exnosed to the oressures oF povertv perpetuatlngh

reference groups . AR : o .
, 7) ‘The camp exnerlence w111 occur at a stave 1n the 11fe oF the 1nd1v1-
dual,-between fourteen and :1\teen vears. of age, when he- 1>'st111 amenable to

'-?chan aﬂi is- p“epar'vp to nale kev dec1J1ono;wcha+ w111"aFfect hls outcone,.;fopfur_f

: As stated above, spec1f1c skllls, att1tudes,1and motlvatlons are deemed_.
: cruc1a1 to tne perpetuatlnv of poverty For ‘the” 1nd1v1dua1 bov.. The goals of |

b
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the program are to 1nf1uence tie followi ng aspects of 3ersonar1ty in order ta
break the poverty cycle: . ,

Attitudes

1. Improve and develop more nositive. att1tudes toward worl

T R T S T P LS TR,

2. Develop more positive and anproprlately differentiated sttitudes toward autho-

rity; e.g., not all authority 1s inherently. nersecutlnn and arbitrary.

- 3. Develop the attitude that it is- the’ 1ndlv1dua1' resn051b111ty both to create

and to capitalize on his life's chances. '
4, Develor an appropriately realistic attltude toward life; i.e., counterdct un-
alistic optirism or pessimism..

5. Develop positive attitudes toward cooperatlon, orpan1zatlon and the rights

of others.
6. Lessen inappropriate and stereotyped antisocial attwtudes.
7. Improve self esteenm.

-Intcrnersonal Skills

The camp provran evokes certain tvpes of 11ternersona1 relatlons wnlch
facilitate the achieving of group and individual: voals. ‘These relations are.

" used to develop interpersonal skills, which will act as prototypes for later non-.

poverty style 1nterpersona1 relations. These skills are. 1earned in a reward1ng
and salient context and are as follows: '

Improve cooperatlon.

- Develop interpersonal give . and take approprlate to the pursu1t of poals.
Develop more accurate. 1nterpersona1 perception. :
Develop appropriate assertive-and compliant behavior.

Develop sensitivity to the rlghts and .needs .of others.
Develop the ability to organize and work in a group effort.
Teach how to get along, 3. e._”the ropes" of the non poverty world

Dotlvatlon

Develop the mot1vat10n for self actuallzatlon (Maslow 11954) .

" Reduce inappropriate fear of reJectlon and a11urc.,f_, A

- Develop need achievement :(¥cClelland, et al., 19 53) .
Develop need for and apnrec1at10n of honest meanlng u1, and satlsfylng
1nterpersona1 re1at10nshlps.. R I :

The above asnec s of persona11tv are,the objert ot 1nF1uence attemnts in

[]iorder to free the in d1v1dua1 from-the: COﬂSt?al‘tS 1nposed by a nersonallty adap-
lﬂjtted and’ respon51ve to the poverty: m111eu . The- 1nf1uenne tternts are nediated
i through the. en]ovable ‘and meaningful- assoc1at10ns in the -referernice. and. renbershlp o
- Lgroups’ of the camp. Thus, those areas of persona11ty which are. amenable to“social .
#* influence will be 1nf1uenced by ‘the: therapeutic milicu. of ‘the- summer: camp. . It

should be: noted tnat these areas of personallty are overlapplnv ‘and ‘that the

' ~ Achange in the’ quallty of . inter-
vant’ att tu'des,‘and motlva ions... The 1nf1u—
'nlnge on: the 1nd1v1dua1 so ‘that “11v1ng in a.

> The' aim of the “camp
1 faC111tate and nromote

'“(Bettelhelm and Sy;vester,

totality“of “the Chlld s~fe~~
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‘Kelman (1961) has differentiated three types of. att1tude channe namely,
compliance, 1dent1chat10n, and internalization. The latter, which is the most
enduring type of chanye, is deflned as follows‘, "

wt

Finally, 1nterna112at10n can be sa1d to occur when an individual

“accepts influence because -the.induced behavior is conpruent with his
value system. It is the content. of the induced behavior that is in-
trinsically rewarding here. The individual adopts it because he finds
it useful for the solution of a proolem or because it is congenial to
his own orientation, or because it is demanded by his own values--in
short, because he perceived it as inherently conducive to the maximiza-
tion of his values. The characteristics of the influencing agent do
play an important role in internalization, but the crucial dimension
here--as we shall see below--is the agent‘s credibility, that is, hlS
relation to the content.

This is the tyne of change that the cawr prograr seeks to create because these
changes are integrated 'nto the person's values znd offer a solution to his
problems. In order for this tvpe of change to be’ internalized, the program is
designed to actualize the non-wvoverty asvect of the individual. This means
that the prosram is individuali:zed so as to be relzvent to ti:e interests, capa-
bilities, problems, and motivations of the camper. The chances of success will
be enhanced by such an 1nd1v1dua11’ed approach to actuallzlnc the non-poverty

. aspects of personality, as opposed to an attempt to impose a set of alien
values, mot1vat10ns and skllls on tne camper.

The value judgment is. made that a poverty adapted oersonallty is one
that is severely constrained by the presses (Kluckhohn and Murray, 1959, pp.
3-49) of the poverty mili<u. ' The program seeks to increase the non-poverty
“actualizatio: of the,1n01vldua1 so as to allow the 1nde1dua1 to choose a way
of life, rather than have that choice imposed by the social forces of the po-
verty m111eu. ‘The process of self-actualization is comparable to the way that

fichelangelo described his art, when he szid that he d1d not carve men but un-
‘covered them in.blocks of stone. The camp progran seeks to remove the environ-
- mental forces whose outcome is often the acceptance of poverty while helping
- the individual zctualize his potential'for a life in the non-povertv cUlture.

Some of the prinaryhtechn1QL,s used to snlft the net balance in the
~double approach av01dance conftlct of pozer y boys are descrlbed as follows:

Wl quFTINC THE BALANCE OF VALEHCES IN THE OUBLE APPROAG CH-AVOIDANCE CONFLICT
oo IN ACChPTING POVEPTY T

hRedchnq the approach ?na av01dance valence o; acceo*1no pov rty.

R § Y-t program ig olated in the mourtalns Far from the street corner in-
~ fluences can. do relatlvely little to directly change the valences of accepting
. or reJectlng of poverty. However, Hoth the approach and the avoidance gradi-
' ents decrease the" fu*tner the person is fvom the goals (I iller, 1944) Upon
- coming to the camp, the poverty boy ‘is phy51ca11v and to a- 1arve extent psy-
"‘chologlcally removed from the povertv perpetuating milieu..
- - 2). The campers “for the most.part do not know each other and as a result
, '»have not- had the opportunlty to establish themselves. as-a-group, even thoush
E they share a- 51m11ar poverty hackpround 'hen tne new boys come to the camp,
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’they are met by a junior counselor who lives in the same tent with the

new campers for about a week or until they select and build a tent site
of their own. During this time they are exposed to the influence of the
junior coungelors whose duty it is to "break in" the new campers or, in
other words, transmit the camp norms which are designed to affect behav-
ior crucial to the maintenance of the poverty cycle. (These norms and
behavior are elaborated later.) This use of the buddy system is designed
to influence poverty perpetuating behavior. These fources are introduced
when the boy is in a state of flux, and in time to prevent the formation
of & group which will insulate the members from the influences toward a
non-poverty life,

Indirectly the program can increase the aversion to poverty and -
decrease the acceptance of poverty by increasing the appeal of the non-
poverty way of life, If as a result of the camp experience, needs for
self actualization, self reliance, and need achievement are aroused,
then poverty will become a source of frustration, Similarly if att1tudes
are changed, then the old poverty perpetvating attitudes will seem self
defeating, inappropriate, etc. In this way changes that are induced by
the social influences of the camp and which are maintained by the camp—
reference and membership groups during the year, will create an antago-

nism to the poverty reference group. If the returning camper has the

support of a non-poverty peer group, i.e. the cafip group, then the
appeals of the poverty groups will also be diminished. It is in this
indirect way that the valences regarding poverty are affected by the
camp program. This will becawe more evident as the influences designed
to reduce the aversion to non-poverty and to increase the appeal of a
non-poverty life are described.

Reduéing the avoidance valences of the non-poverty life

. Many "War oa Poverty" programs result in, as the punch line of a
joke goes, with the poor fighting back. The attempts to change poverty
people are often pcrceived as attacks on them, which seriously mltlgates
the effectiveness nf any program, The Sage Hill Camp program speci-

fically seeks to avoid such attacks and where attempts at influence are

made. they are not made in demeaning and hostile ways. A crucial and
all too often overlooked defensive Panctlon of the poverty boy's
cynicism, apathy, antisoclal attitudes, being cool, =tec.,, is that it
insulates him from a sensz of failurz, The techniques of establishing

rapport by avoiding attacmlng the poverty boy also reduce the avoidance

valence of the non~rover cy culture. The program seeks to remove many
of the barriers that the ooverty boy encouniters—and is overwhelmed by

~in his effOrts av gaining acceptance in the non-poverty world, such =as

school. ' The camp experience seeks to provide & prototype of the ex-

- periences that a boy will encounter in the non-noverty worla, with the -

exception that it avoids the alienation and antagonization of its partic-

~ipants by making demands in accordance with the capablilities of the boy,

In order to reduce the avoldance valence of the conflict about non-

't;poverty llfe,'the follOW1no approachee are taken:

gl) All campers are told that they will be earnlng their Camp fee by
’worklng on the camp projects and doing their share of the camp chores.
This.is done to avoid the initial "esentment of receiving a "dole" and
" to enhance the value of the camp -experience by having pald half of he
- fee. They also recelve $1 50 per week as allowance for their work

.““’ The procram attempts to start whexre the boy .is, mh:Ls means that

[R&Cs ‘lack of verbzl skill, his lack of middle clasé& manners, his
ammgmzaring, his wn~ - ?? SR . '
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trusting and cynical attitudes, his bravado about how.good rt is not to be
"'square', are accepted, thouph not necessarily approvéd of. = The program avoids,
even under deliberate provocation, a confrofitation between poverty and non-po-
verty values, which might lcad to a battle ‘over which way is better. The staff
lets the camp's norms and values speak for themselves. They are an integral
part of an enjoyable experience, and it is better to let the campers discover
this rather than. have the staff impose them by logic, force, and threat.

3). There, is. inherently a wide gulf between the subculture of poverty
(Reissman, 1962) and the culture of the non- poverty world. The early faltering
and sometimes ridiculous efforts to cross this gulf are taken seriously, reward-
ed, and hever scorned. A consictent effort is made to avoid evaluation in suc-
cess-failure terms. This appears crucial to reducing the avoidance valence,
as poverty boys usually have a long history of failure and rejection in their
éfforts to conform ¢o a non-poverty way of life.

4) The camp's staff make a conscious effort to avoid lecturing the campers
with regard to doing chores, cooperating, getting alone with others, etc. In-
stead, it seeks in nonverbal ways to engender these attitudes. For example,
cooperation is not the suvbject of lectures but one of the functional prerequi-
sites of the program. Boys are allowed to select a site for their leanto or
tent platform, to choose a tentmate, and to build a structure. Having made
these voluntary choices, cooperaticn follows naturally between the tentmates on
an exciting and me:s:ingful nroject, which nro"ldes the first lesson in coonera-
tion for the new camper.

Similarly, thc camp secks to circumvont the negative criticism of the pro-
gram by allowing the campers to organize and supervise many of the camp's acti-
vities. The buys are told that part of their contract with the camp is that
they do their share of the chores and work on different projects. The campers

-are given the responsivility of organizing and supervising the work. They devise

their own scheduvies for working in the kitchen, doing dishes, preparing the
nightly campfire, buiriny gerbage, ctc. As a result, they are far less likely
to criticize thelr own orp‘1~zat101-and enforcemsnt procedures and come rather
quickly to the concluzion that an appropriate amount of organization.and ‘coopera-
tion is necessary a-d will be of direct benefit to them. By creating a situation
where the desired behavior is a fuacticmal prerequisite the negative criticisms
of the orga-irzti-~, supervision, allosztlzn ef r~sponcibilies, etc. can be cir-
cumvented. - This helps to get the campers to discover for themselves what we want
to teacn them. This s=1f discovery is more difficult to negate when one has seen
the evidence, crgonized the defense, and prosclytized on behalf of the organiza-

_tlon and cooperat1on.

In summary, the camp sceks to avoid alienating and antagonizing the. campers
by refusing to put tho camp experience in a ''dole" or patronizing context and by

, respect11g the cultural heritage of the. poverty boy (Sviro, 1951, pp. 36-39)

i.e., his values nanu,r1sns, ctc. The experiences that he encounters are de-

'signed to be challeazing but not frustrating. The staff avoids assaults on the
inteprity and dignity of the boys. .%hen the camp attempts to teach the values

of cooperation, organization, ete., it does so by putting the boys in a situa-
‘tion where these things are appropriate, efficient, and beneficial to .them, al-
lowing them to discover for themselves tbe ‘values that the camp is trying to in-
culcate. These are the truths that the 1nd1v1dua1 must personally red1scover

vand such dlscO"e""Pf oy v nnoe h;;l-ﬂﬂ o “"”“ﬂt.v‘
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Increasing the approach valences of the non-poverty life

The major thrust of the camp's program is to increase the approach valence
to the non-poverty world. This can be accomplished by the creation and use of
a non-poverty reference and membership group to mediate the social influences
which impinge upon those aspects of personality which are critical in the impli-
cit decisions to accept poverty. This group mediated social pressure is neces-
sary for influencing the motivations, attitudes, interpersonal skills, etc.
so as to break the poverty cycle. Whlle the group will be a primary agent in
social influence, it will not be overlooked that each boy brings to the camp a
distinctly unique personality, skills, interests, and cultural heritage which
must be capitalized on if the camp is to be effect1ve in he1p1ng the boy actua-
lize his non-poverty potential. With these considerations in mind, the following
techniques ‘are used by the czmp's program: :

1. The attempt to describe and analyze the techniques of social influence
will necessarily put out of focus the stream of events as they occur. From the
camper's point of view, the summer is exciting, with much hard work on meaning-
ful and exciting projects, often of one's own choosing, numerous backpacking
trips, and a wide variety of other interesting activities, The cooperation,
organization and esprit de corps are a natural outcome of the activities and the
congenial relationships. The social influence is part of the warp and woof of
the camp's social febric, rather than being an obtrusive, inappropriate and
artificial intrusion into the flow cf events.

The camp's work program is the core of the efforts to shift the balance-
in- the poverty conflict. Here the boys learn some of the basic skills necessary
for future career possibilities. More importantly though they lzarn many of the
interpersonal skills which are important for breaking the poverty cycle. They
learn techniques for organlzlng a group cifort, cooperating with one another, and
learning how to get aiong with others. ;ntlmately related to the learning of
these skills is the developing of more positive attitudes toward work, the rights
of others, authority, and a breaking down of their stereotyped and inappropriate
antisocial attitudes. Another respcinse’to the experiences of these projects
is to develop needs for seif actualization, mastery over the environment, and
need achievement. All three areas of chaﬂy are interrelated, and changes in
one result in changes in %:e others. Changes induced in such a context, are most
likely to be internalized which is necessary for breaking thez poverty cycle.

' To date, the most exciting, dramatic, and challenging project has been the
building of a thyree stcry pre-cut log cabin which entailed the excavating of a
foundation with a D 4 bulldozer, the putting up of some 1,300 cement block for
the foundation, the pouring of a four inch slzb of concrete for the floor and the
erecting of the cabins'. flcors and lou sides. Another pro;ect that was popular
with the boys was. the us2 of the D 4 1 bulldozer for improving about one mile of
the camp road. Some of the other p:oJects which have. been undertaken have been
the bu11d1ng of a temporary kitchen, dining-room, a basketball court, and some
twelve tent platforms.  In the course of this project the boys learned many of the
the basics of masonry, carpentry, building, plumbing, roofing, etc. While the
staff felt some obligation to restrain their amazement about the success of the

project, and the accomplishment of the boys, neither the boys nor some of the
~ representatives of the referring agencees felt such restraint. Looked at indi-
~ vidually one would be inclined to think that the poor functioning of these boys,
several of whom wore de11nquents, would severely curta11 such an undertaklng
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They weré caught up in the esprit de corps of such a project which enhanced their
self-esteem, and showed them very vividly just how capable they were. The stories
of the projects have grown a bit, but the fact remains that these boys and the
counselors built a summer camp without any outside help, and most important they
loved it.

There are of course a limited number of such dramatic projects that can be
undertaken, but other activities are planned which will provide similar types of
training and social experiences. They include such projects as the maintenance
of the camp's road, the surveying of the camp's property, clearing some brush from
a former logging operation, and continuing conservation projects started. There
are usual chores of cutting wood, spending a day working in the kitchen, and build-
ing the new tent platforms or leantos. Each year new campers are expected to
select a site, haul the materials, and build either a wooden tent platform for
their two man tent or a leanto in which they will live. Such a project elicits
cooperation and allows the teaching of some of the basics of carpentry. Not many
boys these days have such an opportunity to build their own place to live, and
these boys have enjoyed this particular project thoroughly.

The effort is not made to make boys into key punch operators, clerks, or
other specifically middle class occupations. The campers are not in the least
discouraged from these types of careers but they are not promoted actively. In
general, if a boy shows an interest in any legitimate career the program seeks to
encourage his exploration of it and will try to provide some appropriate experi-
ence and training. Some contacts have been made with local garages, ranches, res-
taurants, etc., which have been helpful in providing some training and experience.
These resources will be expanded and eventually used for f1nd1ng nore permancnt
jobs for boys.

Education is of course crucial for social mobility, but is also a source
of great antagonism for many poverty boys, because school has been an unpleasant
and often humiliating experience, due to a large extent to their lack of adequate
preparation. Boys upon arrival at camp are cften leery of any attempts to push
school because of the obvious importance that it plays in the life of the staff.
It is deemed more useful not to force the issue of school for fear of arousing
too much resentment. Instead the attempt is made to create an interest in the
projects and to develop interest, capability, and motivation for upward social
mobility. Once this occurs the need for school usually becomes apparant. ‘When,
as, and if such an interest in school does develop it is made clear that tutor-
ing and help with academic subjects is available, and help and support are pro-
vided upon request. As in the work prOJects, the academlc work is designed to
avoid fa11ure-produc1ng experlences. . y :

2. Each boy brings brings to the camp an unique set of assets in terms
of technical skills, interpersonal skills, interests, ideas; ab111t1es, etc.
The camp immediately tries to ascertain what these are and to capitalize on them.
Rather than starting by changing so-called undesirable traits, the camp addres-

'ses itself to the boy's strengths and assets and asks him to contribute to the

group  effort. If a boy has skills in leadership, carpentry, automobile mechan-
ics, or an interest in photography, nature study, rock and roll, or what have
you, the camp seeks to bring it out and make use of it.. In tﬁls way, the chances
of obtalnlng a. non- threatenlng entre to the boy are 1ncreased Throughout his
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camp éxperience, the consistent effort is made to help him develop, make use of,
aiid contribute his ideas, skills, and interests to a group effort. One way a
boy's skills are used is in teaching them, which has often the dramatic effect
of creating a more sympathetic and responsive student in him because he soon
deduces the value of cooperation, organization, and a minimum of order. In this
way the camp seeks to win the confidence of the campers and to convince him that
participation and cooperation in the group effort is both enjoyable and benefi-
cial to his own interests.

3. A major problem for any program that seeks to involve its participants
is the availability of tasks that are suited to the individual's interest, capa-
bilities, and competance. Analogous to dart throwing, the task must not be like
stabbing a bullseye from one inch away, as are many of the obvious confidence
building projects; similarly, they must not be like throwing darts from a hun-
dred yards away, as are some of the 'sink or swim’ type projects. A program
must provide a wide variety of tasks and activities that are both appealing and
challenging. At Sage Hill such tasks include the building of cabins and leantos,
working on roads, surveying, and tinkering with a variety of mechanical things,
etc. There are also nurerous conservation and forestry projects, nature studies,

musical activities (which has produced numerous rock and roll tapes), and,ir short,

almost any feasible activity which is appealing. Parenthetically, it should be
noted that not having the money to have the camp built for us was.a distinct
advantage because the boys have an investment in the camp that they helped build.

Typical of the response to this type of work project was that of a very
shy, timid, and somewhat frail boy. One day while I was cutting logs with a
chain saw for a tent platform, this boy was watching with obvious envy. I asked
if he would like to run the chain saw; he admitted with some hesitation that he
would. When he was finished, he turned off the saw, put it on the ground, and
started pounding his chest and yelling like a gorilla. This was almost totally
out of his apparent character. There were many such responses to the different
projects. Lest the ruggedness of the projects be overemphasized, there are numer-
ous projects suited to the boy who is more interested in creative projects, tin-
kering, and finishing work, etc.

" 4, Returning to the basic assumption of the approach- adv01dance conflict
of the poverty boy, it was stated that crucial to.the tipping of the balance in
favor of accepting the poverty way of life were specific attitudes, inter-

~personal relations and motivations. These aspects of personality are most amena-

ble to change because of their respon51veness to the social forces of the milieu.
If these critical areas are in fact responsive to social influence, then important
‘changes can be induced by the "'significant others' (Sullivan, 1953) and the ref-
erence group of the camp (Merton, 1957, pp. 225-286) and (Sherlf and Sherif, 1964)
‘through their exerting influence in a non-poverty direction and thus sh1ft1ng the
balance in the double approach -avoidance conflict. If the barriers to the non-
poverty world are temporarily lowered in the camp. experience, then the boy could
develop the att1tudes, inter-personal skills, and motivations necessary for a
satlsfylng life in the non-poverty world. The camp seeks to provide the proto-
type of these adaptive traits and hopefully open up new experlence which will then

, ma1nta1n a more satlsfylng non- poverty life.

These changes are 1nduced by the soc1a1 1nf1uences exerted largely by the

_peer group. For this group pressure to be maximally effective in changing
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attitudes (also interpersonal skills and motlvatlon), Cartwright (1951)
suggests that the following conditions obtain: -

]) Members must have a strong sense of belonging to the group.

2) Members must consider the group attractive.

3) The more relevant the group to the attitudes to be changed, then
the greater the change in those attitudes.

4) The group should be prestigeful to the memnbers.

5) The group should resist changes toward deviate attitudes.

6) Members of the group need to share tie perceptlon that the changes
of attitudes are desirable.

7) Information regarding the changes of attitudes and its conse-
quences should be shared by relevant members of the group.

8) Changes in parts of the group create strains which need to be
eliminated or dei#lt with by a realigning of the parts of the
group.

For the most part these conditions do obtain, making this source of 1nf1uence
effective.

For this influence to be effective and to create internalized changes
(Kelman, 1961), within the individual, there must be a receptivity to the
influence on the part of the 1nd1v1dua1 The basis of the 1nterna112at10n is
that the influences are seeking to create changes that are
congruent with pre-existing but latent non-poverty aspects of personallty
These changes can help to solve the problems of the poverty adapted boy as
he seeks to break away from poverty influences. This latent predisposition
to a‘non-poverty life is crucial to the effectiveness of the new social
forces in the camp's milieu. These infliuences are exerted largely by the
reference and membership group of the campers. This camp group is both a
source of salient influences and a maintainer of changes after the camp
session. Counselors will be hired to keep the group together during the
school year by taklng campers on trips, skiing, camping, and to the movies,
etc. The group is crucial to maintaining the changes and avoiding the fade
out that occurs after the summer camp experience.. There is experimental
evidence that the Asch effect. (1959) is greatly mitigated if the subject
has allies to support him. Similarly the obedience that Milgram (1965) .
observed was also mitigated by the support of others who refused to comply
with the authority. Most relevant, perhaps, are the studies such as

Kelley and Volkart (‘952) who - fbund that group anchored attitudes were more
‘resistant to change. The camper peer group functions in a similar way by

counteractlng the effects of the povarty membershlp and reference groups.

This group 1nfluencev15 brougnt to bear most visibly during the evening

~meeting-at the campfire, where everyone is allowed and expected to bring up

things that bother him, to make suggestlons, or to comment on the camp
program. At this time he is expected to.speak candidly on any subject, and
all the individuals involved are given an opportunity to reply. The subjects

* have included such things as planning:trips and projects, suggestions for
'1nerV1np the program, and the interpersonal conflicts. In addition to group
~ meetings there are numerous other opportunities on jobs, trips, in the
- kitchen, to exert 1nf1uence on the new campers to dlanye from the sullen,
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aloof, cynical, and apathetic behavior and become a more involved, active,
and cooperating member of the camp.

This peer group pressure is effective in enforcing the group norms,

some of which are that:

1) Everyone takes his turn in d01ng camp chores such as working in
in the kitchen, building the evening campfire, and keeping the :
area cleaned up. 3

- 2) Everyone has the right to be heard and is entitled to his own i
opinion, 3

3) Physical force and intimidation are proscrlbed as a means of ;
settling disputes, and individuals are expected to talk out their
conflicts. i

4) Individuals working on a project should cooperate with the others h
and do their share. If they do no% want to work on some project {
they should make this kncwn, and if possible, other arrangements , :
will be made. i

5) Decisions that affect campers will be dlscussed openly and opinions ' )
of all involved will be taken into account in the final decision. b
Group decisions are binding on all matters except where they in-
fringe on the legal responsibility of the camp.

The effectiveness of the group pressure was demonstrated in an evening .
meeting last summer when a smaller and younger boy complained that another
boy was incessantly telling stories of his delinquent exp101ts. His state-
ment elicited similar feeling on the part of other campers, and group pressure
was brought to bear effectively on the delinquent boy, to stop his bragging.

It is assumed that if the camper participates actively in the program
and cooperates in the group effort and accepts the group norms, this will in-
fluence him to change his attitudes, interpersonal relations, and motivations
in a way which will help him to break the poverty cycle.

It should be recalled, that one of the technlques for reducing the ;
valences of the non-poverty life was to require that the campers develop their '
-own organization and supervision for the d01ng of their camp chores. In
addition to this, the campers are brought into the planning and supervlsJon of
the camps activities, work. projects, and trips. This involvement results in
a greater acceptance of group d“c1510ns regardlng organlzatlon supervision,
.,cooperatlon, etc.. .

5) The junior courselors play an important part in the creating and using
of group pressure to influence the new campers. These counselors are chosen
~ from the former campers on the basis of leadership skills, mechanical apti-
- tude and skllls, and the1r general. contribution to the camp. This junior
counselor program provides the camper an opportunity for advancement, to
earn a modest salary, and to gain prestige. It provides the program with a
“means for: controlling the group pressures and norms. It also provides role
- models for the new campers. These models are peers. in the sense of coming
' . from the same poverty backgrounds and being similar to the campers. in age,
1nterests, and to some extent; in values. These are effective in setting a
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good example, i.e., transmitting the new norms, not solely because they are

hired to do this but because they have a vested interest in the camp that they
helped build, and which is an important source of satisfaction, security, and
continuity in their lives. They therefore have a vested interest in maintain-

ing the group with which they are closely identified.

This acting as a role model has had dramatic effects, as demonstrated
by Cloward (1966). In this study, the effects of tutoring were found to im-
prove the tutors reading ability. This held tvue for both high and low achieving
tutors. It would seem to follow that enacting the role of a junior counselor
should create and maintzain changes in the attitudes, interpersonal skills, and
motivation of the junior counselors, and thus be a continuation of efforts to
break the poverty cycle for the junior counselors. The junior counselor program
also provides training and experience that are designed to lead to possible
careers in group work, community organization, or in the different care giving
services of community mental health programs, etc. Some of these potential
careers are described in Pearl and Reissman's book New Careers for the Poor

(1965) .

T B LR R PR L B i S A e

6) A major ingredient of the Sage Hill Camp program is the staff. While
extensive use is made of peer group pressure, the staff play an important role
in the attempts to influence the campers. The staff are young and enthusiastic
and committed to the venture. Most are or have been students, and have had
experience in residential treatment and/or have had training in psychology,
psychiatry, social work, and the social sciences. They can veceive academic
credit for work at the camp as clinical training or for conducting research

on residential treatment. The major criterion for the jobs is the ability

to relate appropriately and in a meaningful way to poverty and/or disturbed
boys. This type of relationship is supplemented by an intellectual awareness
of the personality dynamics of the individual camper, and an understandirg of
the relationship of their personality to its enviornment. A knowledge of the
dynamics of the camp's milieu as it relates to the attempts to influence
campers, aids the work of the staff. Regular staff meetings are held in

which each camper is discussed and a social milieu is then designed that is

tailored to his 1dlosyncrat1c needs. These treatment plans are regularly o
discussed and reassessed. All of the senior staff are expected to be
familiar with the individual- strengths, weaknesses, needs and personality
“dynamics of each camper; ard to work as part of an unified attempt to create
and use. a social milieu that fosters change in the 1nd1v1dua1 camper.

———— it

. Thére exists in the camp program the 1nst1tut10n of camp "tie." During
‘the course of the summer, individual campers and individual staff members
develop particularly good relationships which are recognized and promoted,
because stable and satisfying reiationships are important to poverty boys
whose relationships with adults have all too often been chaotic, unpleasant,
and hurtful. Without showing 1nappropr1ate favoritism, the staff members
develop the relationships by working together, acting as confidants, and
generally he1p1ng ‘the boys. These ties are often a satisfying part of the
work experience of the counselor, and‘these‘relationships have been maintained
during the school year. The use of the camp 'tie" is of course an important
part of the camp's attempts to use ”51gn1f1cant others” (Sullivan, 1953)

to break ‘the poverty cycle.
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When control is exerted by the staff it is usually done in a reasonable

and predictable manner. The campers inevitably test the limits of the camp and

discover that while they have a large say in their everyday activities and
in general policy, there are firm and consistent limits set with regard to
safety, the rights of others, and the legal responsibilities ‘of the camp.

Within these set limits the campers are allowed considerable freedom in their

own activities, relationships, and projects. The limits are enforced in a
clear and consistent manner, with the reasons being explained. There are
occasional complaints, but for the most part they are eventually accepted and

~understood. These limits seem to be a source of security for some of the

campers who are impulsive and frightened by too much freedom.

One of the techhiques‘used by the senior staff is that of a marginal in-
terview, which Bettelheim (1950 p. 35) describes as. fbllows.

A marglnal 1nterv1ew, I might say here, is a conversatlon be-

~ tween the participant observer and one or more of the participants..
It is interpretive in character but does not need to interfere with
the momentary activity of the group or individual. The purpose may
be to clear up an anxiety that interferes with enjoyment or participa-
tion in an activity, or it may be to warn the child of an unavoidable
outcome of his behavior that he does not seem to forsee. The talk
may simply he1p him to understand the reasons for his actions, or
‘explain a piece of behavior in another individual that he seems to have
misunderstood, etc. One characteristic of this type of marginal
conversation is.that while it may change the course of events, or
the child's view of them, it does not replace the action; the emphasis
is rather on their continuing without unnecessary interference. It
should rather clear the blocked channels of solitary act1v1ty or
social 1nteract10n but never take their place. . :

In this sense it is. ego supportlng, because 1t bolsters the
ego in continuing the now more reality- -correct act1v1ty It does
. service for the child as in a better 1ntegrated ch11d hlS own ego
would serve him, '

There are numerous opportun1t1es in the camp s act1v1t1es for such
marg1na1 interviews in the course of the activities. Where a more exXtensive
discussion of the d1ff1cu1t1es is called for, this can be arranged on a trip

' to town, a two man project, etc. ~ These: 1nterv1ews are used by the staff as the
occa51on calls for them and are an inconspicious aspect of .camp. life. Marglnal

interviews-are intended to be ego °trengthen1ng, improve self control and in-

»terpersonal skllls, and help campers 1mprove their self awareness.y

" Another technlque used to teach some - of the ba51cs of 1nterpersona1 re-

' 1at10ns and perceptions is used when' boys become embroiled in insoluable con-
. flicts. They are asked to take the role of -the other boys that is, to pretent
*they are the other boy Once they have assumed these mental sets the conflict

'is ‘gone over and eXp1a1ned by each boy acting the role of the other boy. As

- the course of events is toid from the point.of view of the other, the senior
.. counselor functioning 11ke an ego, - tries to get the boys to recognize the

.lmlsperceptlons, the provocatlons, and the neglected use of - a1ternat1ve ‘courses
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of action that might have solved the difficulties. The purpose of this
technique is to deal with specific difficulties by creating a greater under-
standing and empathy on the part of those involved, and provide training in
interpersonal skills and perceptions, which is helpful for the boys with

poor ego functioning.

The staff offer grouy, discussion to those boys who want to join a small
group for the purpose of dlscu551ny topics of interest to the group. During
these sessions they can air their difficulties, discuss common problems, such
as career interests, sex, delinquency, family difficulties, etc. Participation
in these groups is entirely voluntary. They are not desigiued as therapy
groups, but are another resource for influencing those areas of personality
crucial to the poverty cycle, ard as an aid in problem solving for the campers.

7) This permisiveness is used to develop and make use of the individual's
needs for self actualization. In effect the camp offers an environment that

is sensitized to the individual's needs, capabilities, interests, and assets.
The camp also actively promotes the development of these interests, and activi-
ties. The goal of the camp is to help the boys become as;self reliant as '
possible, and this is fcocilitated by the program's effexts to continually show

the individual what he can do and then give him just enough he’p so that he

can accomplish this. In manyv ways the accepting of poverty is llxe a crutch,
" they can. ThlS

and the boys are “ncouraged to get along without it as soon as
approach develops and makcs use of the boys' nsads for self actualization in
order to motivate them to become rore sclf reliant. As in the case with the
boy using the chain saw, once boys gst a taste of the better life they usually
want more of it. This is probably the uliimatz reascen wiy a boy is willing
to take on the struggle to break the povirty cycle. The individualized nature

oD
of the program allows the program to be tailored to the needs of the individual,

and this enhances the chances that the boy will internalize the changes

(Kelman, 1961) bscause thc change" are congruent with his pr» existing but
"latent non-poverty potential and are extremely functional for problem solving
in the non-poverty way of life.. Initially a more 'Montessori' like (Montessori,
1964) approach was taken, but this was discontinued for two important reasons.
‘First, many campers did not have sufficient, cxisting interests, motivation

and resources to make use of the freedom. Secondly, it appears that some of
the campers m151nterpretec this freedom as neglect, with which they had had

bad experiences in the past. The final compromise was a structured program
that was tailored to the needs, interests, and aptitudes of the campers. In
~addition to this, free time and materials are always available for campers

to pursue their own 1nterest< singly or in a group. .This approach is designed
to develop needs for self act tvalization and achievement. These needs are
critical for the recepiivity te tha 0"*p’= influences, and are the basis

of the driving force needed to break the poverty cycle. Belng so crucial,
they are careful;y uurLU“ed N o ‘ o "

: It is 1nLer°st1ng to note how m ny programs for ch11d en end up with

a host of highly skilled staff doing tblngg to and for the children. This
program seeks to get the 1nd1v1dvals to do.as much as ‘they can for themselves
and takes pride in its ability to develop self'"ellance. Tasks are chal-
langing but not overwhnlmlng and veward and sat1¢fact10n are obtalnable.
Douvan (1956) 1n ‘an experlmeﬁt found thau the need achlevement of middle
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class children was aroused by the offer of regard and when the likeliood of

no reward was present, while the need achievement of the working class children
increased only in the reward condition. Apparently the 1-kelihood of reward

is important in arousing need achievement in poverty children, and this is

what the program seeks to provide. The tasks are suited to the capabilities
and interests of the individual and are geared to avoid producing failure,
without being like stabbing the bullseye with a dart. On the other hand, we

do not stand the boys on their own two feet by dropping them from a ten story
building, as are like many of the programs to rework poverty peovple.

Starting where the boy is, the staff, tools, cameras, the land, the lumber
pile, and the other resources are available for helping to develop the individual,
as in the social milieu which is specifically designed to facilitate the self
actualization of the non-poverty personality.

Summarizing the techniques used in the camp program to break the poverty
cycle, the fbllowlng influences have been added to the double approach-avoidance
conflict of the poverty accepting boy. These techniques presuppose that the *
boy has an existing but latent non-poverty potential because he has, to some
extent, been enculturated in the dominant non-poverty culture. The camp's
program could not obviously acculturate a Greenland eskimo into the non-poverty
American culture but it does set as its goal the shifting of thz net valences
in the double approach-avoidance conflict of accepting poverty. In bringing
social influences to bear on the poverty boy, crucial aspects of personality
that are relatively amenable to social pressure (i.e., poverty perpetuating
attitudes, interpersonal skills, and motivations) are influenced in such a way
as to alter the course of the poverty boy. This is done by increasing the
appeals of the non-poverty life and decreasing its aversion. Simultaneously,
and as a result of these new appeuls, the appeals or approach valence of ac-

0 cepting poverty will be reduced and the aversion to pover:iy increased. The
techniques of social influences employed in sh1ft1ng the net balance of valences
are presented schematically below.

REDUCING THE- APPEAL OF POVERTY  INCREASING THE APPEAL OF THE NON-POVERTY
' s : WAY OF LIFE

1) removal from the povertv 1) use'of'exciting and satisfying camp

milieu projects for providing a context for the

2) the opening up of more com- . influences '

petitive appeals of non-poverty 2) eapltallzlng on the assets and strengths
‘indirectly reduces the appeal of - of the campers rather than focusing on

poverty S : . their weaknesses.
o ‘ o 3) - tallorlng the social 1nf1uence to the
‘needs and interests of the individual
caEper . . : :
4) the use of peer. group pressure to in-
duce changes o
5)the use of Junlor counselors to influence
- campers and act as role models’
©-6) the use of staff who are respected and -
lcon51dered fr1ends to 1nf1uence changes




INCREASING THE AVERSION TO POVERTY

1) removal from the poverty
milieu

2) the poverty milieu will be re-
garded as frustrating the newly
developed non-poverty needs for
achievement and self actualization

35

INCREASING THE APPEAL OF THE NON-POVERTY WAY
OF LIFE

7) the eliciting and development of need
for self actualization and achievement

REDUCING THE AVERSION TO THE NON-POVERTY
WAY OF LIFE

‘1) .avoiding camper's initial hostility to
the camp's influence by having them earn
their camp fees

2) accepting the poverty boy's cultural
‘heritage so that he can develop non-poverty
skills for which the camp experience will
provide a prototype

3) the avoidance of failure produc1ng ex-
periences :

4) avoiding the antagonizing techniques of
lecturing, haraiguing, and intimidation, -and
using instead, situations which have .as func-
tional prerequisites. the desired behavior,
eg. cooperation.

In summary then, these are the social influences that are brought to bear
on the campers in order to change the crucial poverty perpetuating attitudes,
interpersonal skills, and motivations. These camp induced changes are then
sustained by the group which is maintained at camp and during the school year as
a non-poverty reference and membership group, which maintains the influences of

a non-poverty social millieu.
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The Sage Hill Camp Program's approach to breaking the poverty cycle
treats poverty essentially as a personal trouble rather than as a social
issue (Mills, 1959, p. 8). It follows from this approach thdt poverty-
perpetuating attitudes must change and that specific personal and technical
skills must be taught in order to enhance the chances for upward social 1
mobility. Most crucial to this means of breaking the poverty cycle is the
development of need achievement and self actualization 1in order to provide
thefmotivation necessgary for the long and sustained effort:z that is re-
quired. A program that seeks to break the poverty cycle in this way must
develop effective means for influencing poverty boys. The techniques and
rationale have been explicated in the previous sectiom.

The attempts to evaluate acticon programs are fraught with dif Ficu1t1es
because of the experimental limitations imposed by action programs; e.g.
poor instrumentations to measure changes in &ndividuals and lack of adequate

- control groups. The problems of evaluations are numerous aund pervasive as:
has been discussed by Hyman (1963). However, the need for adequate eval-
uation is paramount in this time of action programs, particularly of the
anti-poverty type. Several authors have suggested strategies to gain
leverage on the evaluction of action programs, such as Hyman. (1963) and
Campbell (1963). Using the notational system of Campbell (1963) the
following desigrn was employed to evaluate. the Sage Hill Camp Program. 1It
should be noted that this design meets Klineberg's (1955) criteria for _
the scientific evaluative study; namely, that it be objective, systematic

and comgrehensive. RESEARCH DESICN ‘ |
: Colorado_Camp 1967 : -
May 1967 July 1967 August 1967 ng_1968 : {

R Oy X3 (Camp) 52 Ooa No follow.up program No follow up
R 01 0 Opp X1 -03 03A Oq program
- Colorado_Camp 1968
May 1968 June 1968 | S
G 02 | fGuly 1968 May 1969
. Xl 03 XzfollOW\_ Oq,

up program

— e s g - e

Vermont Camp 1968

ﬁay 1968 July 1968 August 1968 May 1968 :
Ro1 Xy 02.02p = &y - Xpfollew up Oy available
0 Op . X, 03 O3y Xpfollow up Oy available

Xo= experlgental fampssespion 'E’'
" R * Randomization
0 = Observation on Pre of Post Test
X2= experimental follow up- -

A waiting list control group was decided upon for essentially ethical
reasons. It was felt that one could not ask subjects o take patt in arn
experiment without providédg the opportunity of the camp experience to them.

"For this reason boys were randomly assigned to either the first or second
session of the camp program. This randomization occurred for all but . a
few subjects who either came late or were accepted for special reasons.
In-all cases where :he tests of significance of change scores are computed,
only those subJects who were randomly assigned to either the control or
experimental group will be included in the analysis of the data. Subjects
not included in this analysis iunclude a retarded boy who was in a particu-
larly desperate situation and who was capable of functioning at the camp

“but could not be included in the study. Similarly, a schizophrenic boy
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was accepted'for the camp and as with the retardate was assigned to the
second session and was not included in the analysis of change scores.

Other boys not included were those who came in the second session without
having taken the pre-control a-d post-control tests. Finally campers
returning from the previous summers were not included in the analysis

of change scores. Of the 84 campers who have attended the different camp’
sessions since 1966, only are included in this analysis. All of
these subjects were within the normal range of intelligence, were in
sufficiently good health to he accepted into the program, and did not

show severe psychiatric impairment. Where boys did not remain at camp -
for the emtire session, they are not included in the experimental analysis
unless they did complete the control waiting period and left during the
experimental session of camp. Their change scores for the control period
were used and their camp change scores were deleted. This self selection
out of the camp program is the one violation of randomization that did

take place. In fact some boys chose not to come to camp at the conclution
of their waiting control period. The reasons for this and the biases

that it may introduce are not fully understood. 1In general the major
violation of randomization was a sorting out according %o unknown variables:
boys who decided not to come to camp and boys who left camp.

Tne Sample

As data was collected from a wide variety of locations and times, a {
breakdown of all of the boys who have attended the Sage Hill Camp Program j
since 1963 is provided below.

1. In the summer of 1966, 11 boys attended camp who were supplied by

" the Denver area Welfare Department and through local contacts. This group

built the original camp and their breakdown according :to ethnic background
and number of boys who returned the following year is given below:

Colorado Camp 1966 -

Attended Returned Beft Camp
-Negro 1966 - 1967 ‘ _
3 1 0
Whiter . 5 3 ' - 0 ;
Spanish 3 2 0 {

Tables giving ethnic background of campers and the number who attended, returned

and left camp in 1966. ‘
2. In 1967, the number of campers was increased because of the

‘availability of funds from the Department c¢f Labor grant. The following é
is a breakdown of boys who came to camp that summer, those who returned i
from the previous summer and ihose who left the camp program:

Colorado Camp 1967

- Attended Returned Left Camp
‘Negro 2 0 0
White 18 4 1
Spanish ‘ 15 ‘ ‘ 5 6

Table giving ethnic background of campers and the number who attended, returned
and left ¢amp in 1967.




[}{}: camp, and whether they returned.
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3, In the summer of 1968 two camps were operated. Eight boys re-
turned’ from the summer of 1967 to the Colorado camp and eight new boys
attended the Colorado camp that.summkr. While not .included in the .8pecific
research project, pre and post-data was collected on the boys and is

~included in the evaluation of the camp program. One part of the research
"that was conducted with this group, and which was described in the.
origiral research design. was keeping the boys together during the year.
In 1967 i had been planned to keep one group of bows together during
the year and to let the others go back to the home environments without
the support of the group. This part was not conducted because the person
in charge of the program failed to meet his commitments and the year-
round follow-up program had to be discontinued. In the summer of 1968 a
follow-up program wasgs provided for the boys. Although it was somewhat
minimal in nature because the responsibilities of the project director
diid not allow him to make extensive use of the follow-up.

A control period from May to the middle of June was provided for the
boys ir the Colorado 1968 camp session. This control period is not as
desirable as would be a2 contwvol period during the month of June and July
when boys attended the camp. This, however, was not possible and thus
the control period has limitations, the primary omne being that boys were
involved in school activities and then proceeded directly to camp; whereas
had they had a period of beéing free from school and not involved in '
structured activities during the time when others were at camp, this would
have provided 2 more adequate comparison. Previous evidence indicates
that deterioration during the summer vacation when boys are at loose ends
and uninvolved in programs is the most relevant and important comparison.
The breakdown of the ethnic background and the boys who attended camp is
prorided below.

. Vermont Camp 1968 '
Attended Returned 1969 Left Camp

Negro 17 Unknown y
White 2 Unknown B 0
Spanish 17 Unknown - u

Table giving ethnic background of campers and the number who attended and left
camp.

4. The firal section of the camp research was conducted in Vermont
i+ 1969. Thirty-nine boys attended camp and they were randomly assigned
to either the first or second session of camp. Those waiting to attend
the August session acted as a control group. A modification of the
original experimental design is included in this section of the reseaZch.
All boys were offered the opportunity in a uniform way to participate
in the year-round follow-up, activities. Careful records were kept of
who took advantage of this opportun1ty and he extent of participation
is included as a variable for study. The relationship between participc:ion

- ard other variables will be discussed on the sectior on the correlational

study.

In summary the above section describes the experimental design and
provides a8 breakdown of the boys attending the various srmmer camp sessions.
Material is provided on their ethnic backgrOunds whether they stayed at
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Instruments

A careful review of the personality assessment inventories was con-
ducted in order to decide on a personality 'inventory to be used in the
research. It was far beyond the scope of the research to devise a new
personality instrument.: The probtems of adequate instrumentation for
poverty boys are paramount. Often the items in personality inventories
are inappropriate to the backgrounds and interests of poverty youngsters.
Similarly the reading level is often in exce$3s of their reading abilities.
These disadvantages combined with the problem of reliability and validity
of paper and pencil inventories make difficult the assessment of programs
through personality inventories. In general the criteria.for the se-
lection of an instrument were the following:

1. Reading level sufficiently low to be understood by boys with
poor reading levels. ' :

2. Items sufficiently appropriate so that ihey would be intelligible
and meaningful to the sample.

3. Scales covering a broad spectrum of personality characteristics
which would be used to assess the overall impact of the camp.

On the basis of these criteria, two of the major competing personality
inventories were elimicated. The California Personality Inventory. while
covering a broad spectrum of facets of personality, was considered too
culture-bound as indicated by the presence of items about having read
Alice in Wonderland, etc. While the scope of the inventory is broad, it
was felt to be inappropriate for this sample. ‘Another invencvory being
considered was the Minnesota Multiphasic Personality Inventory. This
was rejected because of its concern with pathology ‘aad the inappro-
priateness of its items. to this sample of boys. The scale that was se-
lected was Cattel's High School Personality Questionnaire. Its items
were *the most appropriate of the existing scales to the interests and
daily lives of low-income. teenagers. Similarly the 14 personality scales
cover a broad spectrum of personality traits. which would seem most useful
as a general evaluative instrument. Also, research has been conducted
using this instrument in the €reatment of delinquents and in the evaluation

of programs. In addition to these reasons,  the author is prejudiced
roward using deductively derived scales, i.e. factor eualytically de-
rived scales. The current state cof the art seems to this researcher to

require that scales be derived deductively through - factor analytic pro-
cedures, particularly where they are used with samples of responderts who
are not familiar with personality testing and whose norms may be quite

"differe=t than those of upper and middle class respondents.

In summary, a High School Personality Questionnaire (HSPQ) was choser
for being ~he most appropriate and intelligible of the inventory items
and meeting the predelictio:n’of the researcher. for deductively derived
scales. While not ar entirely sat 1sfactory choice, it seemed the most
appropriate considerirg the 1mp0531b111ty of developlng a new iwstrument
fo+r this project. Clearly if paper and pencil tests are to be developed
for evaluatirg the impact of programs .on low ircome youngsters, ivu-
strumev s will need to be developed wh1ch are appropriate to the back-

grouﬂds and noxrms of poverty 1life.

The problems inv olved in selecting an atbitudes scale to 1dent1fy and
measure poverty perpetuating or perhaps poverty relevant attitudes were
even more acute. A review of the various instruments led the author to
dec1de to develop hlb own instrument- for spec1f1c use in this program.
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THE DEVELOPMENT OF THE TEENAGER§[kOPTNION SURVEY

g . [0
.

A major goal of the research project was to identify and measure salient
diwensions in the domain of attitudes that werc considered noverty per-
petuating or at least relevant to poverty. [t secems presumptuous to assume

that any attitudes can in fact be poverty perpetuating. The relation of cause
and effcct betwecn the attitudes of cynicism=, distrust, alienation and low
self-estcem and poverty is complex. In the proposed research the following
domain of attitudes were regarded as potentially poverty perpetuating:

- Poor attitudes toward work
Inappropriate and/or undiffercntiated attitudes toward authority
Attitudes about self reliance and personal responsibility
Inappropriate and Unrealistic attitudes toward life in general
Nepative attitudes toward cooperation, organization and the rights

of others
. Stereotyped antisocial attitudes
. Poor self esteem

1
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While bepging the question of cause and effect in regard to the extent to which
these attitudes are either symptomatic or causal factors in the poverty

cycle, the following techniques were used to develop instruments to identify
and measure poverty relevant attitudes.

A pool of about 300 items was compiled from items taken from a variety
of existing scales and new items werc written specifically for the Teenagers'
Opinion Scale (T0S). Items were included in this pool relating to ‘lachia-
vellianism, anomia, self-esteem, personal responsibility, the effectiveness
of social action by groups of people, work, and attitudes toward intcrpersonal
relations. From this pool.of items, 109 were selected for the Teenagers'
mﬁnimigwmmy (TOS), - COpieu o'wLuv T0S 4vé available 1u~Lﬂ’118h and

gransintion in frpendix B, e cTieal w:3~u=3ﬂn‘n” Frors an Vase o @
Spaqish E;pgmtﬁg a%ghor :rfsrn?:.v i . . . - o
i sev. ' e '

A deductive approach to the develonment of attitudes was deemed most

' appropriate because of the ‘dearth of theories about poverty perpetuating

attitudes and becausc of an absence of working attitude scales. Because it
would have been presumptuous to use a priori scales in an inductive manner,
factor analysis, a deductive approach to scale construction, was selected.
The 109 items in the TOS were administercd co almost 600 poverty teenapgers.
A correlational matrix was computed of the scores on the 109 variables by

109 variables. Five principal components were extracted from this matrix and

~ these were then rotated to an orthogonal verimax solution.

'Actually two factor analyses were done. The first was a factor ana1y51s
of 217 questionnalres that were administered to Colorado teenage boys, pri-

~ marily in the summer of 1967. The second’ factor analysis was based on data

obtained from 264 boys wlio completed the TOS in the Mew York region, pri-

marily in the summer of 1968. It was decided to factor the data separately
because of the possibility of regional and time differences.  If the factor
:structures were relatively invariant, thlS would provide evidence for the

i
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validity of the scales derived from the Teenagers! Opinion Survey.
Such invariance would indicate that the derived attitude scales represent

enduring and common attitudes, because the data were derived from two
different samples one year apart.

The test of invariance procedure employed scored the (Colorado data £
on the New York factor structure and the iew York data was then scored 5
on the Colorado factor structure., This vielded two sets of scores for
each individual. The first is his score according to the factor struc-
ture of his own group and his second score was on the factor .structure
of the other group. The indivicdualls scores were then correlated,
yielding a five by five correlation matrix. in this correlation matrizx,
only the diagonals are important, as they represent the inter-correla-
tion of the two sets of data, which is a rough measure of the invari-
ance of the solution. Factor One correlated ,80 and .88 with its
respective counterparts, Factor 2 correlated .50 and .75, Factor 3
correlated .72 and .86, Facotr 4 correlated ,67 and .72, and Factor 5,
the least invariant of the factecgs, correlated ~,21 and ,2) with its
two counterparts. In summary, all correlations except for the Fifth
factor were hichly significant and sudgest a relatively invariant solu-
tion, This invariance is of importance kecause it provides evidencte
for the dgenerality of the attitude and the generalizakility of the
results concerning changes in attitudes,

In addition to the numerous proklems inherent in paper-and-pencil
tests, the administration of the "eenagers! Opinion Survey posed some

agers., The respondents! low reading level and poor comprehension and
their lack of familiarity with testing in ¢eneral, posed unique prok-
lems which had to ke overcome, The items in the scale were written
to be as simple and straightforward as possikle, The words were readi-
ly understandalle, and the ideas were expressed primarily in simple
sentences. .‘herever possikle, difficult words and complex ideas were g
avoided. Some unanticipated words proved difficult, such as the word, g
"task," vhich many respondents did not understandé to mean a job, The
analysis of the data, and the face validity of the scales ingjicate By
that the survey was understood by the respondents, This understanding i
was in part facilitated by the use of geometric representations of
the Likert type scalecs. Items were presented in the 6-point jikert
type format, ranging f£rom strongly agree, to strongly disagree. A box
if the respondent diagreed with the item or a circle if he agreecd with
. the item. The ¢reater the diagreement, the larcer was the kox to be
checked, and the ¢greater the agreement, the larger the circle to ke
checked. This format seemed helpful in understanding the concept of
an agree-~Cisagree coninuum.

Another anticipated pyr:ilem was the proneness of the subjects to
give soelally desirable responses, The content of the Teenagers? Opinion
Survey was intended to ke personally relevant. In the case of those koys
‘who filled out the Survey in relation to coming to camp, its relelevance
was increased as it was tied to the possikility of coming to the. Camp.

In orcer to minimize the eliciting of socially desirakle responses, the
r follbbwing »rocedures were employeds: all subkjects were told that their
responses were entirely anonymous and that it hore no relationship to
their acceptance at the camp. They were asked to £ill out the face sheet
‘of the gquestionnaire and then themselves to physically remove the face
3

sheet ané to hand it in separately. This was desicned tc convince them
of the anonymity. of the quastionnaire. Iin fact, this was merely the Pre-
' *5-se of anonymity as minute holes had been jprickerd through both the face
FRJC=2t andinto the survey itself, which allowed tha questionnaires to be 4
ammmmntificd. 4” : ' i
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All of the Surveys of the Lkoys who went to the .Camp were adminis-
} tered Ly the »nroject director himself, The questionnaires were filled

out in small groups and under close supervision, Lach individual was
checked to see if he could read and understand the items prior to f£filling
out the questionnaire, where the individual did not seem to understand
the items, they were read to him Ly cither the project director or one

of the staff. Respondents who £illed out the questionnaire on their

own were kept under surveillance to see that they were reading the items,
and checking the items correctly rather than just making random marks,
Respondents were not permitted to talk ¢o uvne another and were made to
understand: that the guestions ghould be answercd honcstly and that any
items that werc not understood should he asglzed akout, The camp group
guestionneires scomed to have been completed scriously and candidly.
“There it was discovered that they had not Zcen £illed out properly; these
sulsjects werce deleted from the analysis. “Thig occurred in only one case
of the camy group. The Tecnagers! Opinion @urvey was administered by
individuals other than the project Jirector to the other groups, such

as IS 201, the indian groups, etc.. fhe reliakility of these test ad-
ministrations cannot ke verified. 7The peonle administcering the ques
tionnairc, however did understand the importance of it and had said

that thev followed the directions,

13 tut have mixed feelincs albout the deception in-

he
toxtc of anonymity, one of the respondents seemed

<
ol

One cannot
, volved in tha pr
to have discover

& the deception. Such a deception was con-
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sidered necessary to cncourage respondents to give honest responses. The
confidentiality of the individual's responses has been maintained by the pro-
ject director who is thc only one who could identify the questionnaires.

At the timec of the administration of the TOS, Cattell's lligh School Personallty

Questionnaire ({ISPQ) was administcred to all boys who were applying for accep-
tance to the summer camp. This personality inventory was not administered
under the pretext of anonymnity becausc of the lack of face validity of the
items and the sophistication of the instrument, which minimized the possibility
of evoking socially desirable recsponses.

The TOS was administered to a variety of groups and by different individuals,
The following is a brief description of thosc groups which have completed the
TOS:

1. In the summer of 1967 boys in the Denver area filled out the question-
naire. The administration was conducted by either the nroject director or his
assisstant. The respondents wcre referrcd by such agencies as the Welfate
Department, the Juvenile Court, recrcation centers, housineg projects, and a
variety of community based programs.

2. 1In the summer of 1968 six weeks prior to the herinning of camp, the
Colorado applicants filled out the TOS and HSPQ. This survey was later admin-. -p:
istered at the end of a control period and at the cnd of camp.

3. Boys in two group residential homes completed the TOS and HSPO
in the Denver area. These tests were administered by the assisstant director
and pre and post measurcs during a neriod similar to that of the camp

- period were administered.

4. Indian teenagers from Poplar, !'ontana, completed the questionnaire,
wvhich was administered by a former VISTA volunteer and school teacher in Poplar.

5. Twenty-six beys who were detained by the Denver Juvenile Hall filled
out both prc and post TOS and HSPQ at the beginning and end of their thirty
day detention. These were administered by the staff psychologist. .

6. Applicants to the 1963 Vermort program completed the questzonnalre
in a variety of smzll group settings. Tho scssions were conducted under
the direction of the project director ond at either Columbia University or at
either of two store front community organizations. Numerous boys wsre told
of the opportunity to attend camp. From this group boys were accepted to camp,
wvhere they later took the survey again.

7. In the fall of 1968 the boys who attended camp were offered one
dollar apicce for each cne of their friends that they brought to Columbia to
fill out the questionnairc. One hundred and forty-seven TOS's were administered
by the project director to groups of boys which rarely exceeded 15 boys.

8. Approximately 60 studcnts attenrding Intermediary School 201 filled
out the TOS and of these, abcut forty filled out pre and post questionnaires.
These students were participating in a reiricval program run by a black mili-
tant school which is the locus of a community controlled school district in
Mew York City. The sample is of interest in that it provides change scores
on boys involved in a community-based black nower program. The test was ad-
ministered by school officiais in the prescnce of a research assisstant.

9. Thirty boys from the upper-income community of Scarsdale who were
nerbers of a boy scout troop filled out the questionnaire at a scout meeting.
It was administercd by 2 scout leader according to directions.

These are the major RTCUPS of individuals wiic filled out the questionnaires
and vhose scores will be discussed in the vesults section.
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DESCRIPTION OF ROTATED PPIMCIPAL COWPOVENTS A D THEIR DEPIVED SCORES
Colorado Factor Analysis

The following are the items defining the rotated principal
components, derived from the Teenagers' Opinion Survey. Items
were sclected which had a factor loading of .7%C or more. The first
rotated principal component had a sum of squares of 5.532, and is de-
fined by the folliwng items: :

FACTAR 1, COLORADN

VAR, 87 T AM (“BAN) (KIND) FACTOD LOADING  .605
103 “OST WOPK IS (RAD) (GOOD) .595
79 I At (UNFRIENDLY) (FPIENDLY) .570
80 I A1 (SCLFISIT) ({RISELFISH) .544
i05 “OST “ORK IS T''POPTANT .511
76 I A" (GDOD)  (PAD) 402
101 *OST WOPK IS (RXCITING) (BOPING) - 184
109 MOST “ORK IS (MECESSARY) (ITIMECESSATY) 472
78 I A" (USETFUL)  (USELESS) .333
73 CHANGING THME LAYS S0 THAT THEY ARE FAIP TO L300

' ALL PFOPLE |
70 GETTING A LAPCE PPOJECT DONE 0P BUILT .330
75 IMPROVING THEI® LIVING CONDITIONS -.376
77 I A1 (STUPID) (SART) -.373
WHAT STEP DO YOU THINI YOU WILL CET .372

UP TO?
WHAT STEP OF THE LADDER ARE YOU ON HOW?  .368
28 I ALYAYS DO 'Y FAIR SHARE OF WORK .361
106 MOST WORK IS (SATISFYING ) .358
(UNSATISFYING)
83 I N1 (SLOW) (FAST) -.357
91 ADULTS THINK I A'! (UNFRIEMNDLY) -:325
74 HELPIHG EACH OTHER "HEN A PERSON NEEDS .317
SOME HELP
2 I OFTEM DON'T FINISH JOBS I START IF THEY -.306
ARE HOT IMPORTANT. '

71 EAVING A GOOD TI''E TOCETHER .305

This factor may be defined as an overall competence factor vhich has three
components. The first component is of self-esteem and defines the individual
as kind, good, friendly, useful, unselfish, smart, and fast. The second
refers to work as being good, important, exciting and satisfying. The third
facet of the factor affirms the cfficacy of groups and rcgards them as
capable of getting large projacts done, improving living conditions of
people, and having a good time and helpineg one another in times of need.

This factor sees good, hard-worlinge people as being effective in the
accomplishment of socially important pozls.

The second factor has a sur of squares of 6.208 and clecarly defines a

dimension of anomia or alienation, cynicism, and '‘achiavellianism. In
peneral it regards the individual as relatively powerless and a victim of
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the fates in a world run by a few powerful peonle and wherc the individual
is essentially ineffcctive, barring rood luck. People are considered as
objects to he manipulated and not to he trusted. There is a component of
authoritarianism in this factor which recards the individual as needine
constant coercion. In general it is a cynical and pessimistic world view,
vhich ®egards the individual as impotent and his fate, the eond result of
circumstances over which he has littlc personal control. ‘the following
are the items which define Factor II and their factor loadings.

FACTOR 2. COLORADC
FACTOR LOADING
VAP. 19 A PERSON'S FUTURE:IS LARGELY A "ATTER OF Ry o567t
. YIAT FATE U'AS 1IN STORE FOP [T

42 A CRI:'TMAL IS JUST LIKE ANY OTHER PENSOMN ... - 584 "7 -

EXCEPT THAT jIE IS STUPID kNOUGH IR {
. TO GET CAUGHT

25 SUCCESS IS 'ORE DEPEHDENT 03 LUCK THAN .531
ON REAL ABILITY

46 IT IS USUALLY BEST *Q TELL PEOPLL WIAT .529

" THEY PEALLY ANT TO HEAR

37  HEVER TELL ANYONE WHY YOU DID SOMNETIIING .515
UNLESS IT WILL IELP YOU

17 ITS USELESS TO PLAM FOP TO“ORROY; ALL .488
UE CAN DO IS LIVE FOR TIE
PRESENT.

16 ITS USELESS TO “PRITE PURLIC OFFICIALS BECAUSE .483
YOUR PROBLE!'S n'T INTEREST THEH
22 THIS YorLp IS DUl 2Y TIW! FEY PEOPLF IN 467
- POUER AMD TUERE IS IOT 'UC! THE LITTLE
GUY CAN DO AROUT IT
20 THE POLICE OFTEI PICY 0F PLOPLYE FO™ 1O PRAL 444
GCOD REASOM

44 SOETINES YOU HAVE TO CHEAT A LITTLE .423
TO GET IAT YOU UANT
35 THESE DAYS A PERSON DARSM'T KRQW X0 I'T .408

CAIl count on
13 BAVING “PULL" IS ''ORE I’D(PTAJT THA“ ABILIFY .401
SRR - IN GETFINS AMBAL . . e
VRS-0 GADULTS ARE ALVAYELLOSUT CE0W SOUETHING TN .- 2397

crt et LU el SACUBRRCACEDS ALCLT Lo
o850 ADUUEALLY: DOUVELCAPT TUMT KINILOFTUOPK T D T 1802 -
Cemeno L, © FS0.LOIG ASFP-PAYS WELL: : .
L3 T-SELDQ “ORRYsABOUT 41T OTHERS THINK - .391
OF MEB
50 YOU CAN'T TRUST +90ST PLOPLE . 387
32 THERE ARE 2 XINDS OF PEOPLE IM THE WOPLD: THE .384
- WEAK AMD THE STPRONG
53 F0ST PEOPLE WON'T "OPKX UMLESS YOU MAKE THE!! .377
DO IT

4 "HEN A PERSON HAS A PPOBLEf OR A WOTRY IT IS  .376
~ DEST TO TPY TD FORGET ABOUT IT
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52 IT 1S UP TO THE GOVERN!ENT TO MAKE SURE THAT . 369
BVERYOWE HAS A GOOD JOB AND ENOUGH ™ONEY TO
LIVE COMFORTABLY
38 IN GETTING A JOB DONE, A STRICT LEADER IS IORE . 348
IM'PORTANT THAN THE PREOPLE LIKING
ONE ANOTHER

57 IT IS SUART TQ DE NICE TO IM'POPTANT .338
PECPLE EVEM IF YOU PEALLY DOM'T LIKE
THE"? :
8 IT IS SAD TO IIAVE TQ Grow Bp IMN THIS WOPLD THE 336

& WAY THINGS LONK TOP THE TFUTURE

Factor number threc is essentiallvy a factor of how adults are perceived

to view the respondent ar 1 has a sum of squarces of 5.684. ‘'hile the major
facet is defined by the “Rduits think I am...” items, some items about sclf-
esteem and attitudes tovard work are included. By far the most salient
component of the factor, however, is the adults' view. This factor is
defined by the followine itcms:

FACTCR 3 COLOPADO

VAP, '

94  ADULTS THINK I AM (WEAK) (STRONG) . 701
89  ADULTS THINK I AM (STUPID) (SMART) L6092
93 ADULTS THINK I AM (IMPORTANT) -.610
(UNIMPORTANT) - G

95 ADULTS THINK I AM (SLOW) (FAST) . 584
98 ADULTS THINK I AM (SQUARE) (cooL) .581
88  ADULTS THINK I AM (GooD) (BAD) 544
90 ADULTS THINK I AM (USEFUL) (USELESS) -.521
96 ADULTS THINK I AM (HARD-WORKING) (LAZY) .517
91  ADULTS THINK I AM (UNFRIENDLY) (FRIENDLY) .516
99  ADULTS THINK I 4M (MEAN) (KIND) . 482
92  ADULTS THINK I AM (SELFISH) (UNSELFISH) 445
77 I AM (STUPID) (SMART) 445
85 I AM (INFERIOR) (SUPERIOR) - .3L45
82 I AM (WEA¥; (STRONG) .350
45 I REALLY DON'T CARE WHAT KIND OF WORK I .348

DO SO LONG AS IT PAYS WELL

86 I AM (SQUARE) (cooL) , -.332
88  ADULTS THINK I AM (GOoOD) (BAD) -.328
2 I OFTEN DON'T FINISH JOBS I START IF .304

THEY ARE NOT VERY IMPORTANT | J

Factor nurber four has a sum of squares of 5.420 and can be rcearded as 1
a general ontimism factor, which repards people as honest, hard-workine o
and involved in intrinsically satisfyinp relationships. It suggests
that therc is always something which makes life worthwhile and suggests
that Meeroes, Spanish, and whites are treated the sawe in this country.




RRN S RLMCRM ORISR IO o i fress POU VRSN A SRR S e s ooy ST

46

It denies police brutality and reaffirms the importance of work. Ii is
defined as follows:

FACTOR 4 COLOPADO

Var.
33 I ENJOY DOING HARD JOBS .620
102 MOST WORK IS (FUN) (BORING) .5k9
30 T ENJOY WORK AS MUCH AS PAY .517
iy d YOU CAN ALWAYS FIND SOMETHING AHEAD OF .502
YOU WHICH MAKES LIFE WORTH LIVING
31 EVEN IF YOU CAN'T STAND SOMEONE YOU h79

SHOULD STILL BE NICE TO THEM
ko NEGROES, SPANISH AMERICANS AND WHITES ARE .435
USUALLY TREATED THE SAME IN THIS

COUNTRY
b1 SUCCESSFUL PEOPLL ARE MOSTLY HONEST AND che2
GOOD
34 THE GOVERNMENT WILL SEE TO IT THAT THE 403

PEOPLE OF THIS COUNTRY WILL HAVE A
A BETTER LIFE

96  ADULTS THINK I AM (HARDWORKING) (LAZY) .ho2

90 ADULTS THINK I AM (USEFUL) (USELESS) .393

84 I AM (HARDWORKING) (LAZY) .379

L3 YOU SHOULD ALWAYS BE HONESTy NO MATTER .378
WHAT -

24 IF I PLAY MY CARDS RIGHT, I CAN GET ALMOST .367
ANYONE TO LIKE ME

15 ADULTS ARE ALWAYS LOOKING FOR THINGS TO  -.35A4
NAG ABOUT TEENAGERS

11 PEOPLE ARE JUST NATURALLY FRIENDLY AND .349
HELPFUL ‘

14 IF I COULD LIVE COMFORTABLY WITHOUT -.343
WORKING, I WOULD NOT WORK

20  THE POLICE OFTEN PICK ON PEOPLE FOR NO -.324
GOOD REASONS .

53 I AM A VERY LUCKY PERSON .32k
18 ANY GOOD LEADER SHOULD BE STRICT WITH .310
PEOPLE UNDER HIM IN ORDER TO GAIN THEIR

RESPECT

36 I HAVE GIVEN CAREFUL THOUGHT TO MY FUTURE .301

The iast factor derived from the analysis of the Colorado responses
has a sum of squares of 4.830 and is defincd by thc items which rcgard the
individual as responsible for making his own fate and which affirm the
effectivencss of group endeavors to improve their living coanditions.
1t repards the individual as responsible for going with a crowd that gets
him in trouble, for doing his job well, for setting in trouble with the
law and for nett1nw a speeding ticket. It repards groups of people
working in concert as effective in helvning each other, ending racial pre-
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judice, petting a largc project done and putting an end to wars. This' €act:.o;‘ .:_,
also states the importance of work for eventual success and su_n_p,es'ts that jobs :
will he abailable if one works and studies hard at an early age. Ihe
factor is defined by the following items:

FACTOR 5 COLORADO

VAR, ' §
63 HOW RESPONSIBLE DO YOU THINK A PERSON XIS -.T708 :

FOR GOING WITH A CROWD THAT IS ALWAYS !

GETTING HIM INTO TROUBLE? :

67 HOW RESPONSIBLE DO YOU THINK A PERSON IS -.699 1
FOR NOT DOING HIS JOB WELL? !

65 HOW RESPONSIBLE DO YOU THINK A PERSON IS -.681 :
FOR GETTING IN TROUBLE WITH THE LAW?

62 HOW RESPONSIBLE DO YOU THINK A PERSON -.572
IS IF HE GETS A TICKET FOR SPEEDING?

72 ENDING RACIAL PREJUDICE . 405

Th HELPING EACH OTHER WHEN A PERSON NEEDS .ko0
SOME HELP ~

70 GETTING A LARGE PROJECT DONE OR BUILT .38%

10 I LIKE TO BE ABLE TO SAY THAT I HAVE DONE .380
A DIFFICULT JOBR WELL

L7 YOU CAN ALWAYS FIND SOMETHING AHEAD OF YOU .361
WHICH MAKES LIFE WORTH LIVING

k3  YOU SHOULD ALWAYS BE HONEST, NO MATTER .345
WHAT
5 1 LIKE TO DO THINGS BETTER THAN OTHER .330
PEOPLE CAN ;
68 PUTTING AN END TO WARS .323 :
7  HARD WORK IS THE KEY TO SUCCESS .319 :
29 FEW PEOPLE ENJOY HARD WORK .313
39 THE PEOPLE YOU WORK WITH CAN MAKE A JOB .309
" MUCH MORE ENJOYABLE
9 IF A MAN WILL WCRY HARD AND STUDY TODAY .303

HE CAN BE PRETTY ASSURED THAT A JOB :
WILL BE OPEN FOR HIM LATER f

The five factors had a communality of 27.674. That is, they accout;t.:ed
for 27.674% of the variance in the matrix. The sum of squares for the 1ve:~d
factors and the split half reliabilities of the scored Factors are presente

in the following table:

TARLE 1
Colorado Factors % VARIENCES |
I 1I III IV - ACCOUNTED: |
SUi OF SCUARES 51532 6.208 5.684 5.420  4.830 FOR
N=217 - ' 27.67h4
SPLIT HALF RELIABILITY 77 40 80 68 .78
OF SCORED FACTORS
N=358

Variance accounted for

Table I Showing the Sum of Squares and Percent of

™ ;
/
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in the Five Principal Components Derived from the Factor Analyses of the
Colorado Sample. Split Half Reliabilities for the Scoted PFactors are also

Presernted.

NEY YORK FACTOR AMALYSIS

The five factors which were derived from the factor analysis of the data
obtained from the New York respondents are presented helow. They were
derived by the same factor analytic techniques used in the factor analysis of
the Colorado data;that is, five principal components were extracted from the
109 by 109 matrix and were rotated to an orthogonal verimax solution.

All items having a factor loading of .30 or above were scored for the factor.
Unweiphted factor scores were used for all items.

The first principal component iiad a sum of squares of 6.411 and consists
primarily of two facets of self-estcem. One facet is the semantic
differential items , such as "I am strong,kind, cool, smart, fast. friendly,
uscful, important, unselfish, superior and good.” This factor is a bipolar
dimension being defined by the above items or their opposites. The same bipolar
adjectives in the "Adults think I am..."" format defines the other facet of
this factor;i.e., the perceived view of adults. These itews are inter-
correlated as is evidenced by the fact that they load on the same factor,
attesting to the fact that the self-esteem of the individual is related to
the way adults are perceived; that is, people with high self-esteem tend to
regard adults as viewing them in a worthy and competent manner. Individuals
with low self-csteem tend to regard adults as holdifg neeative and antagon-
istic views of them. Important as it is,the relationship of cause mnd effect
in these cases cannot be disentancled. The following itews define Factor I.

FACTOR 1 MEM YORK

Factor Loadine

Var.
91 ADULTS THINK I AM (UNFRIENDLY) (ERIENDLY) -.587
95  ADULTS THINK I AM (SLOW) (FAST) -- .581
99 ADULTS THINK I AM (MEAN) (KIND) -.577
82 I AM (WEAK) (STRONG) -.535
94  ADULTS THINK I AM (WEAK) (STRONG) -.535
87 I AM (MEAN) (KING) -.529
86 I AM $SQUARE) (cooL) -.511
96 ADULTS THINK I AM . (HARD-WORKING) (LAZY) .505
77 I AM (STUPID) (INTELLIGENTY -.502 ;
83 I AM (SLOW) (FAST) : -.hok i
98  ADULTS THINK I AM (SQUARE) (COOL) -. 486 i
79 I AM. (UNFRIENDLY) (FRIENDLY) -.480 4
92 ADULYS THINK I AM (SELFISY) (UNSELFISH) -. 469
90  ADULTS THINK I AM (USEFUL) (USELESS) chh9
88  ADULTS THINK I AM (GOOD) (BAD) bkl
78 I AM (USEFUL) (USELESS) .428
93 ADULTS THINK I AM (IMPORTANT) (UNIMPORTANT) .L22
81 I AM (IMPORTANT) (UNIMPORTANT) .396
97 ADULTS THINK I AM (INFERIOR) (S8UPERIOR) -.38%
80 I AM(SELFISH) (UNSELFISH) ' -.369
8% I AM (INFERIOR) (SUPERIOR -.319
76 I AM (GOOD) (BAD) - .312
o 101  MOST WORK IS (NECESSARY) (UNNECESSARY) -.308
45
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The second principal component extracted, had a sum of squares of 5.087
and is esscntially the same anomia or alienation dimension found in the second
factor in the Colorado sample. Sinilar items in a similar order defined this
factor, which briefly, regards success in life as a matter of luck, believes
in the futility of working and planning for the future, and espouses a cunical
and onportunistic view of one's fellow man. The overlappine of thase particular
items in the Colorado and New York analysis suprests a stronely invariant dimen-
sion. The following itens defined Factor II:

FACTOP 2 NEW YOPK

VAR. _ : FACTOR LOADING
- 25 SUCCESS IS MORE DEPENDENT ON LUCK .486
THAN ON REAL ABILITY :
32 THERE ARE 2 KINDS  OF PEOPLE IN THE ATk
WORLD - THE WEAK AND THE STRONG
52 IT IS UP TO THE GOVERNMENT TO MAKE SURE 473

THAT EVEFYONE HAS A GOOD JOB AND
ENOUGH MONEY TO LIVE COMFORTABLY

15 ADULTS ARE ALWAYS LOOKING FOR THINGS TO LAu6T
NAG TEENAGERS ABOUT

17 IT'S USELESS TO PLAN FOR TOMORROW; ALL by
WE CAN DO IS TO LIVE FOR THE PRESENT

38 IN GETTING A JOB DONE A STRICT LEADER IS .433

MORE IMPORTANT THAN THE PEOPLE LIKING
ONE ANOTHER

h2 A CRIMINAL IS JUST LIKE OTHER PEOPLE EX&TV7.430
CEPT THAT HE IS STUPID ENOUGH TO GET

CAUGHT
37 NEVER TELL ANYONE WHY YOU DID SOMETHING 428
UNLESS IT WILL HELP YOU
45 I REALLY DON'T CARE WHAT KIND OF WORK I Alh
DO SO LONG AS IT PAYS WELL
L6 IT IS USUALLY BEST TO TELL PEOPLE ONLY 413
WHAT THEY REALLY WANT TO HEAR
58 MOST PEOPLE WON'T WORK UNLESS YOU MAKE . 395
' THEM DC 1T
4 WHEN A PERSON HAS A PROBLEM OR A WORRY, .391
IT IS BEST TO TRY AND FORGET ABOUT IT
16 IT IS USELESS TO WRITE PUBLIC OFFICIALS .385
BECAUSE YOUR PROBLEMS DON'T INTEREST
THEM
13 HAVING "PULL" IS MORE IMPORTANT THAN - .38%4
"ABILITY IN GETTING AHEAD
54 SO MANY PEOPLE DO THINGS WELL THAT IT IS .375
EASY TO GET DISCOURAGED , :
19 A PERSON'S FUTURE IS LARGELY A MATTER OF 37k

WHAT FATE HAS IN STORE FOR HIM
2 1 OFTEN DON'T FINISH JOBS I START IF THEY .373
ARE .NOT VERY IMPORTANT ' ,
51 I USUALLY KEEP MY PINION TO MYSELF .335
14 IF I COULD LIVE" CUMFORTABLY WITHOUT WORK, .329
, I WOLLD NOT WORK® )
57 1T IS SMART TO BE NICE TO IMPORTANT PEOPLE .308.
" . EVEN IF YOU DON'T REALLY LIKE THEM

49
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The third Wew York factor had a sum of squares of 3.957 and is a dimension
defining the effectiveness of social action. It suggests that groups of

‘peoplc working together can end prejudice, ‘stop police brutality, makec laws

so that they are fair to all people, improve their living conditions and
pur an end to wars. It also supgests that people cannot be ezs1ly fooled
and that it is better to be honest with them and that hard work is penerally
Again, this factor is close in contcnt to the factor on social

necessary.
effectivencss in the Colorado sample. The following items dcfine this dimension:
_ FACTO? 3 HEW YOR:
VAR - . | FACTOR LOADINC
T2 ENDING RACIAL PREJUDICE - .638
69 STOPPING POLICE BRUTALITY 570
T3 ~ CHANGING THE LAWS SO THEY ARE' FAIR TO ALL  .564
PEOPLE .
¥%9 . IMPROVING THEIR LIVING CONDITIONS _ .513
T4 HELPING EACH OTHER WHEN A PERSON NEEDS ©.508
SOME HELP .
68 PUTTING AN END TO WARS . 453
70 GETTING A LARGE PROJECT DONE OR BUILT . 425
5¢ MOST PEOPLE CANNOT BE EASILY FOOLED . ..383
100 MOST WORK IS (NECESSARY) (UNNECESSARY) .332
55 IT IS BETTER TO TELL SOMEONE WHY YOU WANT .300

HIM TO HELP YOU THAN TO MAKE UP A GOOD
STORY TO GET HIM TO DS IT '
The fourth factor had a sum of squares of 4.908 and is defined by items

which espouse the personal value of work and have an optinistic view of

suggests that thc individual can enjoy doing hard jobs and that

people. It

work is as much fun as play.
terms of eventuziliy
today's tecnagcers.

achievinp success and that

It also sugpgests that work is meaningful in
the future looks bright For

tens relcvant to-an optimistic view of people stated that

individuals are'mostly honest and geod, that they should be that way, that
people are just naturally friendly and- helpful and that *n<ividuals should
be nice to people even if they do not particularly like them. The following
items define this facter:

FACTOR, 4

NE!! YORK
VAR, : ‘ - : . FACTOR LOADING
30 I ENJOY WORK AS MUCH AS PLAY .545
33 I ENJOY DOING HARD JOBS ' .338
26 ORDINARILY, ANY MAN WILLING TO DO WORK'CAN 487
GET.A JOB '
31 EVEN IF YOU CAN'T STAND SOMEONE YOU SHOULD .431
, STILL BE NICE TO THEM
102 MOST WORK IS {FUN) (BORING) : 419
43 . YOU SHOULD ALWAYS BE HONEST, NO MATTER WHAT .398
%1 - SUCCESSFUL PEOPLE ARE MOSTLY!BQWEST AND GOOD .397
23 . THE FUTURE LOOKS BRIGHT FOR TODAY S .383
. TEENAGER
11 'PEOPLE ARE JUST 'NATURALLY FRIENDLY AND .382
. HELPFUL
36 I HAVE GIVEN CAREFUL THOUGHT TO MY FUTURE .378
o - 28. I ALWAYS DO MY FAIR SHARE OF THE WORK .378
ERIC - 84 I AM (HARDWORKING) (LAzY) .356°
N e R
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factor with similar items.

FACTOR LOADING

hs I REALLY DON'T CARE WHAT KIND OF WORK I .327 51
DO 80 LONG AS IT PAYS WELL

18 ANY GOOD LEADER SHOULD BE STRICT WITH PEOPLE .316
UNDER HIM IN ORDER TO GAIN THEIR RESPECT

46 IT IS USUALLY BEST TO TELL PEOPLE ONLY WHAT .316
THEY REALLY WANT TO HEAR

A Pinal principal component had a sum of squares of 3.176 and is primarily
a personal respon51b111ty dimension being defined by items that state that .
the individual is respons1blc for pettlnv into troublec with the law, for going
with a crowd that is always petting in trouble, for retting a speeding ticket,
and for doing his job well. Again, this.factor is similar to the Colorado
"It is defined as follows:
FACTOR'S "= YOTK .

FACTOR LOADINGS

-..612

VAR,
65  HOW RESPUNSIBLE DO YOU THINK A PERSON IS.
o FOR GETTING IN TROUBLE WITH THE LAW?

63 HOW RESPONSIBLE DO YOU THINK A PERSON USUALLY-. 610
IS FOR GOING WITH A CROWD THAT IS ALWAYS

: GETTING HIM TNTO TROUBLE? o
62 HOW RESPONS.BLE DO YOU THINK A PERSON USUALLY-.588
IS IF HE GETS A TICKET FOR SPEEDING?
67 HCW RESPONSIBLE DO YOU THINK A. PERSON IS FOR - 398
NOT DOING HIS JOB WELL?
93 =~ ADULTS THINK I AM (IMPORTANT) (UNIMPONZANT)  .306

The five rotated principal components accounted for 23.593 of the variance
in the matrix,The reliabilities for these five factors were, in order, .81 for
the first factor, .79, .66, .78, and .81. In gencral these reliabilities
are higher in the New York factors, althoupgh these factors accounted for less
of the variance than in the Colorado sample. The factors have acceptable levels
of split-half reliability and can thus be assumed to be reliable measures.

The fOIIOW1np table presents the above data: -

TABLE 1I _
HEW YGRX TFACTOPS
o ' _ - % VAR-
SUM OF SNUARES 1 I1 I1I - 1v v "IENCE
11=264 6.411 5.087. 3.957 L4.908 3.176 ACCOUNTED
SPLIT NALF RELIABILITIES , ' . _ FOR
OF SCORED FACTORS : 8 .79 - .66 .78 .81 23 593 '

N=399
Table I Showing the Sum of Squares and Percent of Varisice pecounted for im

Five Pr1nc1pal Comnonents Derived from the Factor Analyses of the Hew York
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Inherent in the rescarch desipgn is the limitation imposed hy havine to
factor analyze separately the Colorado and Mew York data. It was neccssary
to factor analyze thc data separately in order to establish the validity of
the dimensions by determining their relative invariance in two widely
separate populations geo~raphically who filled out the questionnairc pri-
marily in 1967 and 1968. It was thereforc decided to seclect those items
which loaded on factors in bhoth Colorado and New York samples and to build
compronisc scales. Items were selected and combined into scales using
unweighted factor scores. For the most part, only items which had a factor
loading of .30 or above in both samples were included in the scale. Yowever,
in cases where the items had an acceptable loading on one scale and close to
it on %fae other sample, they were included. Similarly, items were included

- if they came close to the .30 criterion and were useful in rounding out the
underlying dimension of thesc scalcs. Because the scales are a compromise

" solution between the two separate factor .analyses, it would appear that they
_are less precise instruments than the oririnal factor analysis. Their
split-half reliabilities, however, remain at acceptable levels and in some .
instances exceeded the reliabilities of the original !lew York-Colorado. samples , :
for these factor scéres.

In summary,these factors are acceptable in terms of their reliability -
and useful in verms of the rescarch des.gn. Their usefulness is apparent because |
it doubles the number of change scorcs available in camp and control groups. |
Because of the lack of reliability and validity in change sceores, it was ;
decided that compromise factors, whose scores are -necessarily less nrecise,

. would be preferable to reducing the total number of chanse scores. If chanre
scores of the experimental subjects werc computed for Celorado and Mew York
. _separately, this would reduce the statistical power of the sirnificance tests.
In the results section, chanpe scorcs will he d;scussed for both the orieinal : '
factors and the compromise factors.

-§ix additional scales were built from the two factor solutions, which
will be described bricfly as follows. Factor numher six is eqsentlally a
dimension that statcs the value of worl: in terms of providing a satisfsine and
" meaningful experience and in terms of its extrinsic value of being
prerequisitc to achieving success and leading the .good life. In the Colorado
sample, this factor had a reliability of .72 and in Hew York, .74. The

items defining this factor arc as follows: '

FACTOR 6 NI YORK AND COLORADC

- VAR
11 PEOPLE ARE JULT NATURALLY FRIENDLY AND HELPFUL
18 ANY GOOD LEADER SHOULD BE STRICT WITH PEOPLE UNDER
' ‘HIM IN ORDER TO GAIN THEIR RESPECT
"23  THE FUTURE LOOKS BRIGHT FOR TODAY'S TEENAGERS

28 I ALWAYS DO MY FAIR SHARE OF THE WOFK E
30 - I ENJOY WORK AS MUCH AS PLAY g
31 EVEN IF YOU CAN'T STAND SOMEONE YOU SHOULD STILL BE 1
- | NICE TO THEM |
| _ . 33 L ENJOY DOING HARD JOBS !
‘ . 3% - THE GOVERNMENT WILL SEE TO IT THAT THE PEOPLE OF THIS :
, ' COUNTRY WILL HAVE A BETTER LIFE !
| T 3€ I HAVE GIVEN CAREFUL THOUGHT TO MY FUTURE ]
{
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Factor nurber scven is defined by the personal resporsibility items which
are presented below.

SUGCESSFUL PEOPLE ARE MOSTLY HONEST AND GOOD 53

YOU SHOULD ALWAYS BE HONEST, NO MATTER WHAT

NEGROES,. SPANISH-AMERICANS AND WHITES ARE USUALLY
TREATED THE SAME IN THIS COUNTRY

I AM HARD-WORKING

ADULTS THINK I AM USEFUL

ADULTS THINK I AM HARD-WORKING

MOST WORK IS FUN

It had a reliability of .78 in the Colorado sample and

.79 in the Hew York sample.

FACTOM 7 XEW YORK AND COLORADC

VAR.
62 HOW RESPONSIBLE DO YOU THINK A PERSON USUALLY IS
IF HE GETS A TICKET FOR SPREDING?
63 HOW RESPONSIBLE DO YOU THINK A PERSON USUALLY IS
FOR GOING WITH A CROWD THAT IS ALWAYS GETTING
HIM IN- TROUBLE? :
65 HOW RESPONSIBLE DO YOU THINK A PERSON USUALLY IS FOR
GETTING IN TROUBLE WITH THE LAW?
66 HOW RESPONSIBLE DO YOU THINK A PERSON USUALLY IS FOR
NOT BEING ABLE TO FIND A JOB?
67 HOW RESPONSIBLE DO YOU THINK A PERSON IS FOR NOT DOING
Scale nltijmgei;%mht Lls?a bipolar dimension which includes the ite%s
1CSC

in the semantic differential of the adults' view of the respondent.

items are presented below and form scales having a reliability of .82 for
dew York and .78 for Colorado.

VAR,
88
89
90
91
92
93
9k
95
96
9T
98
99

FACTOR 8 HNEW YORK AND COLORADG

ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINK
ADULTS THINX
ADULTS THINK
ADULTS THINK

AM (GoOD) (BAD)

AM (STURID) (SMART)

AM (USEFUL) (USELESS)

AM (UNFRIENDLY) (FRIENDLY)
AM (SELFiSH) (UNSELFISH)
AM (IMPORTANT) (UNIMPORTANT)
A¥, WEAK) (STRONG)

AM (sLow) (FAST)

AM (HARD WORKING) (LAZY)
AM (INFERIOR) (SUPERIOR)
AM (SQUARE) (cooL)

AM (MEAN) (KIND)

HHHHHHHHAKFHHH
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Scale number nine is the scale on the effectiveness of social action.
The items are presented below and generally refer to the effectiveness ?F
individuals working together. In New York the reliability was .79 and in
Colorado it was .73

FACTOR 2 NEM YORX AND COLORADO

VAR.
682 PUTTING AN END TO WARS
69 STOPPING POLICE BRUTALITY
70 GETTING A LARGE PROJECT DONE OR BUILT
T2 HAVING A GOOD TIME TOGETHER
T2 ENDING RACIAL PREJUDICE
73 CHANGING THE LAWS SO THEY ARE FAIR TO ALL PEOPLE
Th HELPING EACH OTHER WHEN A PERSON NEEDS SBME HELP
75 IMPROVING THEIR LIVING CONDITIONS

Scale number ten is the anomia dimension which is presented below.
Because of the great overlap of items and the similarity gf the ranking of
the items, this factor scale scems to be reiatively invariant across samples.
In both New York and Colorado samples, it had a reliability of .78.

FACTOR 10 NEW YORK AND COLORADO
VAR.

4 WHEN A PERSON HAS A PROBLEM OR A WORRY IT IS BEST
TO TRY TO FORGET ABOUT IT

13 HAVING "PULL" IS MORE IMPORTANT THAN ABILITY IN
GETTING AHEAD |

15 ADULTS ARE ALWAYS LOOKING FOR THINGS TO NAG
TEENAGERS ABOUT

16 IT'S USELESS TO WRITE TO PUBLIC OFFL IALS BECAUSE
YOUR PROBLEXS DON'T INTEREST THEM-~ '
17 IT'S USELBSS TO PLAN XOR TOMORROW; ALL WE CAN DO

IS LIVE FOR THYE PRESENT

19 A PERSON'S FUTURE IS LARGELY A MATTER OF WHAT FATE
HAS IN STORE FOR HIM

25 SUCCESS IS MORE DEPENDENT UPON LUCK THAN ON REAL
ABILITY _

32 THERE ARE TWO KINDS OF PEOPLE IN THE WORLD: THE
WEAK AND THE STRONG

37 NEVER TELL ANYONE WHY YOU DID- 'SOMETHING UNLESS IT

- ' WILL HELP YOU

38 IN GETTING A JOR DONE, A STRICT LEADER IS MORE IM-

| PORTANT THAN THE PEOPLE LIKING ONE ANOTHER
b2 . A’ CRIMINAL IS JUST LIKE OTHER PEOPLE EXCEPT THAT HE
IS STUBRIDP ENOUGH TO GET CAUGHT
45 I REALLY DON'T CARE WHAT KIND OF WORK I DO 50 LOMG
AS IT PAYS WELL
o4

U
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46 IT IS USUALLY BEST TO TELL PEOPLE ONLY WHAT THEY 55
REALLY WANT TO HEAR

57 IT IS SMART TO BE NICE TO IMPORTANT PEOPLE EVEN IF
YOU REALLY DON'T LIKE THEM

58 MOST PEOPLE WON'T WORK UNLESS YOU MAKE THEM DO IT

The final compromise scale was the self concept scale, which is a bi-
polar scale composed of semantic differential items. All of the items
in the original Teenagers' Opinion Survey are included and again these items
appeared on faciors in both the New York and Colorado samples. They have
a reliability of .69 in Colorado and .67 in New York. The items defining this

scale are as follows:

FACTOR. 11 NEY YGRK AND COLORADO

VAR,
76 T AM (GooD) (BAD)
77 I AM (STUPID) (SMART)
78 I &M (USEFUL) (USELESS)
79 Y AM (FRIENDLY) (UNFRIENDLY)
80 I AM (SELFISH) (UNSELFISH)
81 I AM (IMPORTANT) (UNIMPORTANT)
82 I AM (WEAK) (STRONG)
83 I AM (SLOW) (FAST)
N 84 I AM (HARD WORKING) (LAZY)
85 I AM (INFERIOR) (SUPERIOR)
86 I AM (SQUARE) (cCOOL)
87 I AM (MEAN) (KIND)

~

Table III summarizes the split half relihbiljties of the compromise
scales in the two samples. :

" TABLE III

SPLIT HALF RELIABILITIES OF CO:fPROMISE SCALES
FACTORS VI VII VIII IX ¥ XI
COLORADO
RELIABILITIES 7¢ 78 78 73 78 69
N=358 :
NEW YORK ,
RELIABILITIES Tk 79 82 79 78 67

| N=390 . .
' ' Table 1II showing The Split Half Peliabilities of Compromise Factor Scores

“for Both the Mew York and Cblbrado'Samples
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Thus, two instruments have been sclected for part &f the evaluation
of the program and its strategy for breaking the poverty cycle. For
reasons discussed above, Cattell's High School Personality questionnaire
and the Teenagers' Opinion Survey are the two instruments employed to
assess changes induced by the camp program. In addition to the change
scores as measured by the HSPA and the TO0S, in comparimgncontrol groups
and comparison groups, data was collected on the internal workings of
the program. This data will be presented in asseparate section that will
deal solely with correlations between the variables describing campers
who participated in the camp program; this data will be described
shortly.

As described in the section on the factor analysis of change scores,
the TOS was administered to a variety of groups. The first step in the
analysis of this material will be to compare the sample of boys who
attended camp to different comparison groups. If it is found that the
boys' scores on the scales in the TOS were essentially similar to thosee
of the other groups, the potential for generaliahility of the canmp
results is increased. If those boys who attended camp are reasonably
typical of a larger sample of poverty teenagers, then the results have
broader implications.

In Colorado the TOS was administered to the following groups:

1. Those boys who actually attended the summer camp session in 1967.
Their scores on the pre-tests, that is, the first time they took the
TOS, will be compared to the other groups.

2. Boys selected for the camp were chosen from a larger group of
boys, who more closely represent a cross section of Denver poverty teen-
agers.

3. The pre-test scores of the 1968 new campers, or those boys who
attended camp in 1968 for the first time, will be compared to other
groups.

k. Boys in two group homes for poverty and disturbed or delinquent
boys filled out the TOS. The btoys from these two institutions will be
compared to the other groups on the pre-test.

5. American Indians from Poplar Montana and Rosebud, Scath Dakota,
will be compared to the Colorado boys who attended camp.

6. Those boys assigned to the control group who eventually became
campers will be compared to all of these groups. :

7. Boys who were incarcerated for a 30 day period in the Denver
Juvenile H2ll, were administered both pre and post tests. These boys .
will be compared to the above groups on their pre-tests.: :

In summary, these pre-test comparisons will be used to determine the
extent to which there is a potential for generalizing from the canp ,
group to the other groups. If they were comparable at the time of the
pre-testing, the argument is supported for the campers being a repre-
sentative group of poverty teenagers.

ob
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Pre-tests on the New York campers will be compared to other poverty
teenagers who filled out the questionnaire in the New York area. The
following groups will be compared on their scores on the TOS:

1. Boys who attended the cawp in 1968 will have their pre-test
scores compared to the other groups.

2. The control group, that is, those boys who were randomly assigned
to the second session, will be compared on their pre-test to those boys

who attended camp.

3. Friends of boys who attended camp filled out TOS. Their question-
naire scores will be presented for the purpose of comparison.

4. Teenagers, both boys and girls, who attended the Intermediary
School 201 summer retrieval program will be compared to other groups
on the basis of their pre-test.

5. Scores on the TOS by boys from Scarsdale, N.Y., an upper middle
class community, will be presented for comparative purpnses.

In summary, campers will be compared to all of these different
groups on scales derived from the TOS. This will provide information
about the gemeral reliability of conclusions drawn from the campacontrol
group and will also lend evid:ince for establishing through criterion
groups the validity of the scales.

A second comparison of scale scores will be based upon pre and post-
tests of the TOS and the High School Personality Questionnaire (HSPQ).
Both of these instruments were administered over a comparable period of
time to relevant comparison groups. In some cases, only the TOS was
administered on a pre and post-basis. In this case, changes will be
compared to the changes of the camp subjects.

Changes betwee1 the pre and post- tests of campers will be compared
in Colorado to the f&llowing groups:

1. The control group, which is essentially ccmposed of boys who
eventually attended the camp, will be compared to the camp group.

2. Boys incarcerated in Juvenile Hall for a thirty day period will
be compared to changes in the camp group, :

3. The difference between pre and post scores on the TOS and the
HSPQ of boys in the two group homes will be compared to campers. In all
of the above cases, changes in the camp group will be compared for
significance to changes in the appropriate group for the Colorado boys,

For those attending the camp in New York, changes for the New York
- campers on both the HSPQ and the TOS will be c0mpared to the following

groups

1. The control group composed of those randomly assigned to the
second session, of camp will be compared on these two instruments.

2. Boys attending the I. S. 201 summer retrieval program will be
compaled on scores only on the TOS cto campers. - Only this instrument
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was administered to this group. 58

These, then, will be the comparisons of change scores beiween the experimental
camper group and the randomly assigned control group or other comparison groups.
Changes will be compared on the ten factor analytically derived scale scores and the
fourteen scale scores from the HSPQ and their second order factors in some cases.
From a psychometric point of view, change scores are particularly difficult to
assess because of their poor reliability and validity. For this reason, tests
of significance will be made between the pre and post-iests of the experimental
camper group. Also tests of significance will be made between postcamp and post-
control groups. Such a postcontrol post-camp group will be relevant as both the
subjects were assigned randomly to either of these conditions.

The second major component of the research study is a correlational study of
the relationships between the variables on which data was collected during the
camp. In addition to evaluating the camp program by studying camp-induced changes
in personality and attitudes, a siudy of the interrelationship of variables was
undertaken in order to help establish the validity of the measures. This corre-
lational study will attempt to relate performance inncamp in terms of behavior
rating, sociometric status and performance in experimental tasks, etc. to the
paper and pencil measures. The only data presented here will be the intercorre-
lations of these variables. In further analyses of the data multiple regression
and multiple correlation formulas willi:be worked out in order to develop prediction
formulas for success in the camp program. When such instruments can be developed,
it then will enhance the success rate of matching the boys to the program. Far
too few paper and pencil tests have been related to actual behavior and performance.

i The following are brief descriptions of the variablesswhich were intercorrelated.
Unlike the assessment of change scores all boys who attended the camp will be
employed in this study, including those who were not randémly assigned to the

camp program. This includes boys who were accepted late for the program, retarded
and disturbed children, and campers returning from the previous year. The following
are the variables which will be intercorrelated.

1. The pre and post scale scores on the Teenagers Opinion Survey and the High
School Personality questionnaire will:ibe included for eventual use in pre and
post-diction studies.

2. Impairment - The impairment rating was arrived at by averaging the
different staffs' rating on psychological impairment. This is a rough estimete
of the extent to which the individual is psychiatricly impaired or disturbed. It
is an overall assessment of the extent to which the individual is impaired by his
inappropriate interpersonal relations, psychotic episodes, neurotic conflicts,
anxiety symptons, etc. An overall impairment rating was chosen as opposed to
attempting to classify people according to current psychiatric nosological
categories.

3. Interpersonal Skill - This also is a consensus ratipng of the interpersonal
skill of the individual, which assesses his ability to get along with other people
in a cooperative, friendly,and effective way. It is a measure of his facility in
handling interpersonal conflicts and working and living with others.

4. Work - This is a rating of the effectiveness of the individual in the various
camp work projects. It is an overall rating of the camper's ability to organize,
a work project, to make a sustained effort and to work effectively with others. It
also assesses his motivation to work effectively.
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5. Liking Camp - This consensus rating seeks to measure his overall liking of
camp as indicated by such things as the enjoyment of the camp activities, his
active participation in the program, his positive feelings toward camp, etc.

6. Changed By Camp - This rating of the extent to which the boy has been
changed by the camp program is an overall assessment of the changes that occurred
between his arrival at the camp and when he left. It does not attempt to specify
the nature of the change but simply whether change in fact did occur.

7. Jumior Counselor Potential - This average rating attempts to assess the
potential of the camper for eventual employment as a junior counselor. It is a
measure of his leadership ability, responsibility, and his effectiveness as a
leader.

8. Upward Mobility - This is an atilempt to evaluate the individual camper's
chances for upward social mobility, i.e. his potential for breaking the poverty
cycle. It includes reasources available for avoiding poverty - either legal or
illegal. It seeks to reflect his intelligence, shrewdness, motivation and his
effectiveness as a worker, but does not attempt to break down the different paths
to upward mobility.

9. Liked By Staff - This is an overall rating of the degree to which the
specific staff personally liked the individual camper.

The above ratings are averages of the individual ratings of staff who actually
lived with the boys during the summer. They were independent ratings of each of the
campers. In the cases of a tie, ratings were given to the more extreme rating.

The ratings were made on a 1 to 4 basis. These ratings were then averaged with

a final rating being the best compromise between the different individual ratings.
For example, if there were two ratings of a number 2 and iwo of a number 1 thgs
rating would be given a number 1 rating. This was done in order to spread out the
distribution of the ratings.

The next set of variables that were studied deal with the sociometric structure
of the camp and changes within that structure. Three important domainus of socio-
metric status were employed in this study. Boys were asked who they would like to
tent with. Selection of a tent mate represents a choice of someone one could live
eompatibly with or enjoy being with, and it comes closest to the area of overall
friendship. :

The second sociometric rating concerned work choice. Boys were asked who they
would want to work with or not want to work with.

The third rating was who the boys would like to go on a trip with. The trip
is the most fun part of the camp program and tends to reflect people one would have
fun with as ppposed to people chosen because of their compatibility or their
effectiveness as workers.

In all cases boys were asked for their first, second and third choice cf
someone to work with, tent with, or go on a trip with. They were also asked for
their first and second choice of whom they would not want to be with in any of these
three situations. Difference scores were also compuited between the pre sociometric
status and the post sociometric status. Each individual was given an overall
rating for his popularity on these three dimensions. All of therperson's positive
choices were added together and all of the rejections that he received were sub-
tracted from the number of times he was positively chosen. In this way, an
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overall popularity rating for each of the three areas was compiled. This rating
was compiled one week after camp started and at the end of camp. Difference
scores were also computed which are included in the correlational study. The
attempt was made to relate changes in attitudes etc. with increase or decrease in
popularity in these three areas.

One final way in which sociometrics staitus was used was in relationship to the - i:
ring toss game. In this situation the performance of boys was estimated by their
fellow campers prior to actual performance in a ring toss game. This estimate of
a boy's performance by all others was then correlated with his sociometric status,
pre and post. Sociometric status was measured by the total number of positive
choices minus the number of negative ones. A first choice received the score of
three, a second choice received a score of itwo and a third choice to participate
in these activities received a score of 1. Where the subject was rejected he had
a score of 3 subtracted from his positive choice score if he was first on the list
of rejectees and a two subtracted from his score if he was the second reject
choice.

. The next variable included is the area of interpersonal perception. All campers
were asked to rate themselves on the semantic differential items as they thought

the project director would rate them. That is, they were to anticipate his

rating of them. The subject was then rated by the director and both scores com-
puted. The discrepancy between thece scores were computed. The three variables Il.icli.
are the camper's perception of his rating by the direcior, the director's actual ‘
raiing, and the discrepancy between the two.

‘'The same semantic differential ratings were also provided by the camper on his
evaluation of the camp and of the camp staff.

The next group of variables were derived from the ring toss experiment in which
boys were asked to toss a ring over a peg. They first tossed the ring in the
presence of only the project director and then in the presence of all of the
campers. In each situation they were allowed to throw the ring three times from any
distance they chocz. They could change their distance after any one of the tosses.
After every one himself had tosseéddthe »ing they were then asked to estimate the
performance of every other camper on the next round of tosses. They were told that
they should guess what each of the othor campers would do.and that the total would
then be computed for the entire group. The person coming closest to the actual
grand total would then be awarded a $1 prize. Sewenty five cents was offered
tc the second closest and fifty cents to the third closest. These prizes were
offered in order to assure that the estimates be made seriously. The following
data was collected in the ring toss situation.

.

1. The total number of points that were guessed for the entire group.

2. The rank of the estimator was computed in comparison to his estimates of
other people's performance. In other words, did he see himself as having the
highest score, the lowest score, or what rank score did he think that he would
have in relation to others.

3. The overall rank position of every boy, as estimated by all the subjects, was
computed in the following manner. The boys estimated rank from all of the other
campers was computed in order to adjusi to the fact that different boys had
different estimates of total number of points to be earned. All scores were con-
verted to ranks. For example, a first choice rank by one boy might be a score of

ranks by all campers were thus computed, and the mean rank estimate for each
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camper was finally compuied. This mean rank was the average of all of rhe ranks
of the es.imaies of performance for each camper. These ‘hree variables are
then relaied to the other variables.

The age of the boy is included in ihe correla ional study and is based on his
age on entering "he camp program.

The mex:i: variable that was studied is the leng-h of “ime at camp. Boys were
fated in the following way; they received a 1 if they a.tended camp and left, a
2 if lhey attended camp and stayed the full session, and a 3 if they aitended camp
and came back the next year. This variable is included ‘o see if +he process of
self seleciion could be predicied by any of the other measures. Coming o camp,
leaving of camp and returning vo camp for a second session are individual choices
of self seleciion.

The next variable is a dichotomous variable conirasting vhe differences between
black, and Spanish youngsiers.

A final variable included in ihe siudy is -he number of best friends that were
made at camp. Boys were asked for :he names of their 5 best friends and the number
of besi friends made at camp were compured. This is an attempt o0 assess the
degree 1o which lasting friendships were made.

In summary ‘- hen, ‘he above variables are included for a correla:ional study
of the aciual working o he camp program. All boys who a.*ended the camp were
included in this s:udy. I 1is an attempt to relate paper and pencil measures to
actual behavior performances. This is done in order to help es®ablish the
consiruct validity of .he various scales.

The las: componen:. of he evalua’ive research to be discussed in 'his paper
is ihe automated nursing no‘es. In he Colorado camp in 1968, each boy was rated
each day by one of the camp s aff. The raiings were made on -he op:ically
scanned automa:ed nursing no.e ratings forms which are includ~d in appendix A.
R iings are then made and the individual is scored on varie :ies of 20 facter
analyiically derived dimensions. These 20 dimensions are scored for boih the
individuals and for ihe group. For example, the "ideal paiient dimension" is
scored for each individual. All of these individual scores are hen averaged and
an average group score compuled for each dav. A test of significance of the first
3 days of ‘he 35 day camp session in comparison ‘o *the last three days of the session ;
was computed Tesis of significance of ‘he scales y#glding significant differences
are described in appendix ® and in thec results seccion. 3

This research was included as part of a pilot study for “he evenrtual monitoring
of +he group programs. Ii is clear “o mosi sensitive observers .hat ihe individual's ;
behavior waxes and wanes in relaijonship +“o :he modd, cohesion, and tenor of +he
group. If guided group interaciion programs are .o be developed, ways of monitoring
the group interaction mus%: be developed in order to provide borh practical and
theoretically relevant information aboui the use of groups in influencing indi-
viduals.

These optically scanned nursing no-es were developed a‘ the Harifesd Institute
of Living, and are an attempt to monitor or maintain a temperature chart of the
ward group in a mental hospital. Some of these items were inappropriate for the :
camp but the overall atitemp: was considered valuable for :his experimental !
program. In ihe future, new items will be developed and &hnew factor analysis
of these items will be conducted in order to develop behavior rating scales
appropriate to this popula®ion and this program.
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In summary the above is a descripution of the experimental design and includes

a descrippiion of the instruments used and the rationale for the choice of +ihe

High School Personalily ques.ionnaire. The developmeni of the Teenagers' Opinion
Survey and a descrition of its factor analytically derived scales is also provided.
This instrument:, from a psychome ric point® of view, is a reliable instrument. It
requires fuiure revision and improving, but is now a working inswvrumeni thati can
be used in evaluating the ai®i udes of poverty teenagers. Finally an iniernal
study of the interrelationships be:ween the paper and pencil iests and a variety

1

of inira camp variables was conducted. These inira camp variables include such ..~

things as behavior rawings, sociometric status and changes in status, inleryer-
sonal perception rating, and performance on an experimenial ring ioss game. The
resulis of the change scores, interrelaiionships of variables, and the monitoring
of the group behavior in the Colorado camp are discussed in the following results
sections.

O
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The characteristics of the scale

Two types of data will be examined prior to a discussion of the
results in order to provide the background information necessary for
the interpretation of the results., The first has to do with the reli-
akility and validity of the testing instruments, and the second has to
do with the genralizakility of the results.to other poverty teenagers.,
In regard to the psychometric characteristics of the scales, data was
presented in the description of the scales derived from the fachtor A
analysise. _ -

The split=half recliabilities for most of the factors are at an
acceptakble level. Another measure of the reliability of the scales
is in the correlations between the pre-test and post~test of the scale.
Data was oktained on the corrclation of the pre-test scores with a post-
test of five.wetks and a post-test of one-year for both samples of the
Colorado and iiew York koys who attended the camp. This data is pre-
sented in the following takle:

NEW YORK = Li=22 COLORADO ..=. Ii=19- . .~ COMBINED N=41
factor 5 weeks 1l year factor.. S.mwecks¥ “:1*year  factor 5 wks. lyr
1l 201 461 1 L9927 ELT Lz, 842 480
2 £30 472 2 J15 0543 2 205 858
3 210 S58 3 826 2069 3 951 868
[ 4 £20 £02 4 560 AGY 4 J32 694
5 o791 219 5 o068 230 5k 839 766
6 838 D56 6 D56 023 6 J32 609
7 349 D47 7 H97 058 7 546 461
8 905 568 8 860 453 8 868 536
9 545 299 9 558 506 9 610 341
10 Sll 462 10 o732 045 10 B809 548
P 11 680 475 11 409 JA33 11 580 408

TABLE #1 CORRELATIONS DLTSEEN PRD-TEGT AND FIVE WELKS AND 1 YEAR
POST-TEST OIi THED LLEVEN SCALLS DERIVED FROM THE
TELLUAGERS!' OPINION SURVEY

The akove correlations suggest that the scale is highly reliable
in terms of re-test reliakilities, with high corrclations occurring
even after one year, which Lkespeaks of the enduring characteristics
which the scales mecasure. For example, in the compromise Anomia scale,
10, in the il.¥Y. sample at a post 5-weel correlation with the pre-test
of .8l, and at the end of onc year at a correlation of ,46. In Color=
ado, the respective correlations were .78 and .64. The comkined group
had a post—- 5 week correlation of .80 and a onc-ycar correlation of ,54.
In the case of this scale particularly, and other scales in general,
the scales seem to ke measuring enduring characteristics. It was
hoped that thesc scales would have lesser rcliakilities in order to
assess change, 4as discussed in the theoretical overview, dimensions
susceptikle to change can ke arranged on. a continuum from those mea-
suring enduring characteristics .which do hot change to very .ephemeral -
ones, which change:almoést ¢apridivusly. This data suggests that the
scales were enduring, as will e discussed later, the Anomia scale
{fl0 did detect change while still maintaining high pre-test, post-test

, correlation. This means that while significant change did occur, the
T(janking among the respondents remained the game, indicating that
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factor ;6. They had a mean scorce of 72,06 compared to 65.07 for their
friends. Oimilarly, they had hicher scores on the idults View factor,
y +8, with a scorc of 57,50 compared to 51.84 amongst their friends. On

factor 11, Sclf Estecm, the campers tended to have a higher score than
their friends. The campers' mean score was 59,77 comparcd to 54,80, Dif-
ferences were not found on the other factors, particularly the Anomia
factor, .10 and 2. The camper group had an =22 ancd the friends had
an 1i=145. These differences scem expectable if one accepts the fact
that the camp posed a novel and challenging experience, which would be
morc appealing to those having higher seclf-esteem and to those who felt
that adults had a positive view of them. <YThese more positive attitudes
toward work may reflect an artifact of the testing situation, in which
toys were applying for acceptance to a work-camp. '/hilz anonymity was
assured, onc cannot ke surce that given the relevance of work, it may
have biased their reported attitudes toward work. The friends were:
tested in a situation essentially irrelevant to the prospects of immi-.
nent worlk, which mightaccount for some of the differences, Significant
differences were also found GHeatesn che campers and their friends on the
Adult!s View and Self-IEsteem factorg. iIn both cases, campers had more
positive attitudes.,.

Comparisons with the 41 boys and girls in the IS 201 program
showed that the campers had significantly more positive attitudes
toward work. On factor G, the campers had a mcan score of 72.06 and
the 201 group had a mean score of 60:89. This may reflect the in-

i clusion of girls in the sample (which is the only comparison made with
a mixed group) or it may mflcects real dififerences., In summary then,
the Vermont 1968 camp group was cssentially similar to their friends,
with the exceptions of Adults! View, Gelf-Istecem and Attitudes Toward
York. They were similar to pecople in the IS 201 summer program with
the exception of Attitude Toward 'Jorl:, which is relected in differences
in scores on factors 4 and G. Comparisons of the cxperiment-l group

h to the control group yield no significant differences. In summary
then, explanations of changed scores Letween the control group and
the experimental groun can not ke explaincd on the basis.of -initial
differences, whichreflects the random assignment to the control and
experimental conditions,

One final comparison was made of the Vermont campers to an upper
class sample of koys from the wealthy sukburban community of Scarsdale,
Ifew York, in order to validate the scales by the use of criterion
group techniques. SGignificant differences were found Letween the
camper group and the Searsdale population on the following dimensions:
2, 3, 4, 6, 10, and 11. This mcans that the camp group was signifi-
cantly higher on Anomia, Group iAction, and had less positive attitudes
akout work. They were highly differentiated in terms of factor 10,
Anomia. Gcarsdale teenage koys had a score of 44.78 in comparison
to a camper's gcore: on flientation of 60.73. The mean differcnce
ketween the scores is 15.95 which is significant past the .001 level,
Finally, the camp boys had a slightly higher Gelf-Esteem score with
a score of 59,77 compared to the lower Seli-Istecm of the Scarsdale
youths, of 55.09. Summarizing the relevant points regarding the
Tecnagers' Opinion Survey, differcnt scores can ke accepted in the
light of their being derived from reliakie and valid scales. Vali-
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dation can ke argued on the basis of the Scales's ability to dif-
ferentiate poverty and affluent youngsters, particularly in regard to

the dimension of Anomia. The reliakility of the scales is kased on .
their high pre-test, post-test corrclation and the split-half reliabil-

ities of the scales, and the relatively invariant solutions of tEs®
two factor analyscs. Differences occurring in changes on the Teen-
agers' Opinion Survey may then ke more readily assumed to Le reliakle
and valid and to besnigeneraldizakie to other populations of poverty
youngsters, particularly with regard to the dimension of Anomia.

One final set of comparisons were made to provide background .
data for a discussion of changed scores. Cattell's High School
Personality Questionnaire (HSPQ) was administered as a pre-test to

koth the experimental and control groups. In Colorado in 1967, no
gignificant differences were found ketween the control group and

the experimental group on the 14 personality dimensions, or the

7 second-order factors and derived scores. Similarly, no significant
differences were found between the Vermont 1968 camp and control
group on any of these 21 dimensions. The High School Personality
Questionnaire again reflects the adequacy of the randomgization of
subjects to the experimental and control group. Differences found

in changes in these two groups are not explainakle on initial dqif-
ferences in+the subjects as measured by the High School Personality
Questionnaire or the Teenagers! Opinion Survey.

If the Teenagers' Opinion Survey is a reliable aid yalid instrument and if
the subjects were not atypical, the significant changes that occurred can be more
TRadily accepted as both valid and generalizable to other poverty teenagers. The
validity of thesc findings will be enhanced if the pattern of changes occurred
in Colorado in 1967 (with primarityiwhité.andcMéxiéannboys) replicates in the
1968 sample of New York boys which is primarily Black and Spanish.

The attitude scales derived from the TOS are scored so that high scores on
the following factors indicate high scores for Colorado as follows: Factor 1,
Competence; 2, Low Anomia; 3, Positive Perception of Adults View of Self;
g 4, Negative Attitudes Towards Work; 5, Little Personal Responsibility; 6, Posi-
tive Attitudes Towards Work; 7, High Personal Responsibility; 8, Positive Adults'
View; 9, High Group Action; 10, Anomia; and factor 11, Self-Esteem. For the New
York data, high scores will ‘vz :meaningful on the following factors;
1) Positive Adults' View and Self Estecem, 2) Low Anomia, 3) Lack of Effective
Group Action, 4) Negative Attitudes Toward Work, 5) Low Personal Responsibility.
Factors 6-through 11 are scored the same way as in the Colorado data because they
are compromise factors.

The following tables will present comparison of the changed scores and tests
of their significance between thc experimental and control groups in both Colorado
and Vermont separately, and then the groups combined. As the primary data from
which these different scores are derived is too extensive to be included in the
report, they are yet available from the author.

The only significant differences found in changes in the attitudes of the
Colorado te a1agers occurred on Factor 10, the Anomia dimension. The control group
had an initial mean of 52.34 at the beginning of the control period which increased
to 57.86 demonstrating that the control group became more alienated. The experi-
mental group had an init-ial mean of 54.66 and at the end of the experiment period,
went down in alienation, having a mean score of 52.04. This yielded a difference
of 8.133, which was significant at the .012 level. 1In the Vermont experiment a
year later, the same pattern occurred. The control group increased in alienation

fron 56.60 to 60.66 while the experimental group decreased in alienation from
Q 30.73 to 59.58. This yielded a difference of 5.180 which was simnificant at the .034
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level., “hen these groups are combined, there is a mean difference af 6.684 which
yields a T value of 3.524, which is significant at the .00l level. This data is 68
* presented in the follmwing tables.
TABLE #2
TESTS OF SIGNIFICANCE OF CHANGE SCORES FOR COLORADO CAMP AND CONTROL GROUPS ON
5 COLORADO FACTORS AND 6 COMPROMISE FACTORS FROM THE TOS
| 1 ; s S S |
Variable | var, Control Camp , Diffe-| S.E. . D.F. | T-Test! Signifi-
Description ] Group| Group | rence: i cance
1
Compe~ 1 | Mean{ 3.632 | -2,136 ; 5.768 | 3.304% | 26.0 | 1.746 | (P=0,093)
tence SD|{ 8.754 8.401
Factor NJ] 11 17 !
Anomia 2 | Mean| -9.091 | -1.706 1-7.384 | 5.723 | 26.0 | ~1.290 | (P=0.208)|
SD{ 18.534 11.867 )
N{ 11 17 !
Adults' 3 | Mean| -1.697 2.695 {-4.392 | 3.669 ' 26.0 | -1.197 | (P=0,2u2)
View & Sp| 8.886 9.838 |
Self-~ Nj 11 17 ;
Esteem {
Optimism 4 Mean| 5.373 10,574 | 4,800 { 4.731 | 29.0 | 1.01% ! (P=0.319)
SD} 14,592 11.62u4
Ml 12 19 i
Personal 5 Mean 0.750 -0,916 1.666 2,503 f 29.0 0.665 (P=0.511).
Respon- SD| 8.125 5.823 !
sibility N{ 12 19
& Group
Effective~ :
ness E
Attitudes| 6 | Mean| -2.528 | -1.565 {-0.962 ! 4.084 | 29.0 {-0.236 | (P=1,000)
toward SD| 12.884 9,810 APPROX
Work N 12 19
Personal 7 Mean 1.083 0.156 0.927 i 1.299 26.0 0.71u4 (P=0.482):
Responsi- SD| 4.602 2.127 *
bility N| 12 16
View SD| .7.130 8.433
Nl11 17
Effectived 9 Mean| 0.833 -0.421 § 1.254 ! 1,450 ! 29,0 | 0,865 | (P=0.394)
ness of Sbi 4,802 3.288
Group Action N 12 19
Anomia 10 Mean | 5.512 -2,621 { 8.133 | 3.038 | 29.0 ; 2.677 | (P=0.012)
SD 8.519 8.061
Ni{1l2 19
Self 11 |Mean| 0. - | -0.151{ 0.151 | 2.655 ! 25,0 | 0.057 | (P=1.000)
Concept SD|] 6.429 6.791 APPROX
N}]10 17
H
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TABLE #3 .
TEST OF SIGNIFICANCE OF CHANGE SCORES FOR NEW YORK CAMP AND CONTROL GBOUPS ON 5 NEW
- YORK FACTORS AND o COMPROMISE FACTORS FROM THE T0S

VariaPle Var. Control] Camp Diffe-} S.E. .|D.F. | T-Test | Signifi-
Description| # Group Group | rence cance
Adults' 1l Mean -5.806 | 1l.u64 -7.270] 3.452 28,0 | -2.106 } (P=0.0u44) g
View & SD 10.820 | 7.850 ;
Self NI 10 20 K
Esteem 1
Anomia 2 Mean -6.494 1 0.778 -7.272} 2.922 29.0 -2.489{}(P=0.019)
SD 8.381} 7.227
N 10 21
Effec-~ 3 Mean -1.800 { -0.943 -0.857f 2.045 28,0 | -0.419} (P=0.678)
tiveness SD b.uy2 | 5,673
of Group N} 10 21
Action
Atvitudes y Mean 1.8400 | 1.572 -0.,172] 2.977 26.0 -0.058 { (P=1.000)
Toward SD - 8,934 | 7.149 APPROX
Work N} 10 21
Personal 5 Mean } --0.800 0.300 -1.100f 1.193 28,0 -0.922 | (P=0.364) ;
Respon- SD 1.989 3.481
- §ibility N 10 20
Attitudes 6 Mean 0.740 { -2.031 2.771) 2.401 | 29.0 1.154 } (P=0.258)
toward SD 6.822 5.972
Work N 10 21
d
Personal 7 Mean { -0.975} 0.607 -1.582} 1.242 {29.0 { -1.274] (P=0.213)
Responsi- SD 2.982 | 3.338
bility N | 10 21 |
Adult 8 | Mean | 3.257-0.179 3.435{ 2,156 {28.0 | 1.594] (P=0.122)
View SD 6.319 5.171 |
N | 10 21
‘ |
Effec-~ 9 Mean | 2.500 0.476 2.024} 1.458 | 29.0 1.388 ] (P=0.176) ;
tiveness SD 4,743 | 3.281 {
‘ of Group N} 10 21 3
Action :
Anomia 10 | Mean | 4.069|-1.111 5.180{ 2.324 }29.0 | 2.229] (P=0.034) 1
SD | 7.132{ 5.493 i
N 10 21 :
, 4
Self 11 Mean 1.267 | -1.484 ,2-750k 2.187 28.0 1.258} (P=0.219) H
Concept SD 7.336 4,634
N 10 20
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- TAELL 8 .
TESTS OF SIGWIFICANCE OF CHANGE SCORES ON COMBINED COLORADO IN 1967 AND VERMONT IN
1968 ON 6 COMPROMISE SCALES OF THE TOS

r T S Py

B L

- e - e

Variable Vap. ~ Control  Camp , Dpiffe- S.E. , D.F. ‘ T-Test Signifi-
Des~ription # : GroupAi Group rence | j‘ ' | c§pce
Attitudes 6 Mean | -1.042 ; -1.810} 0.768 2.362 { 60.0 | 0.325 (P=1.0q0)
toward ! SDt 10.473 7.922 APPROX
Work L] 22 40
i . |
Personal 7 Mean§ 0.1u48 0.412 | -0.264. j0.894 | 57.0 | -0.296 (P=1.000)
Responsi~ | sD; 4,000} 2.851 | APPROX
bility ( Ni 22 37
Adults' 8 § Mean| 0.846 } 0.768 ! 0.077 |1.884 | 56.0 0.041} (P=1.000)
View i SD! 6.995 6.8u4l o APPROX
3 Nl 21 37
t-
Effec- i 9 ; Mean | 1.591 0.050 | 1.541 {1.022 { 60.0 | 1.508 | (P=0.137)
tiveness | SD 4,737 3.273
of Group N} 22 Lo
Action '
Anomia 10 Mean | 4.856 | -1.828 | 6.684 {1.897 | 60.0 | 3.524 ; (P=0.001)
f sp| 7.769 6.786
N 22 40
Self
Concept 11 ' Mean | 0.634 | -0.871 | 1.505 }1.685 § 55.0 | 0.893 | (P=0.376)
sD| 6.7u5 5.682
N | 20 37
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It should be noted that the significant differences occurred largely ‘because
of an increase in alienation in the control group. The disorganization of ‘the
summer seems to be an anomic experience, while the summer camp experience seems to
moderately reduce anomia. One can surmise then that the summer camp acts as a holding
action which slightly reduces the .anomia that simultaneously increases in the
control group. This increase in anomia in the control group may be the result of
the lack of organized social involvement during the summer vacatirm, Unfortunately,
trends cannot be determined from this data because the experimental design did
not include a control group that never attended the camp. It was considered nei-
ther ethical nor feasible toi:g%k teenagers to fill out the questionnaires without
the offer of coming to camp. Future research would be necessary to determine the
nature and extent «f the camp holding action in comparison to a control group
which did not attend camp.

Summarizing the supporting data relevant to this finding, a strong argument
for its reliability and validity can be made. The reliability of the Anomia Scale,
#10, is established by its split-half reliability of .78 in both the Colorado and New
York samples. Its invariance was demonstrated when the Colorado and New York data
were scored on the others factor structure, and yielded «:'rrelations between the
original scoring and new scoring of .50 and .79. In the N.Y. sample there was a
correlation of .81 between the pre-camp and post one year tests of .46. In Color-
ado the correlations were, at 5 weeks, .78 and at one year, .64. The combined
groups yielded a pre-test, post 5-week and post-one year correlations of .80 and
.54, respectively. The scale clearly measures an<enduring dimensions of attitudes.
The significant changes clearly occurred because of an addition of a corstant
i.e. as the pre-post correlations remained highi The validity of the anomia
scale is docunented by its ability to discriminate at beyond the one thousznd
level of significance between upper class and poverty youngsters. The scale is
clearly reliably valid, and the changes that have occurred are also reliable
and valid as they were replicated in two different situations, separated both geo-
graphically and in time.

Cattcllls iiivh wehool fersonality Questionnaire was admi
Lefore and afcer the cam) and control period.  This personalit
ventory consists of fourtoci frimary factors off nersonality sca
and seven sccond-ordcr factors and derived scorcs Snen tha &
oth the Colorado and vermont Gamps are: comiined, qignificanL chaﬂg~
occurrad on the second-ordnr factor of witroversion, and the primar
factors i1 and 1, This cdata =ill Lo proscntad, but thoe Cata from non-
sicnificant csts of Ciffcrosnccs =ill e availaile from the author.
Scorcs from the .ivh ~chodl Joergonalityy Laventory ran_ e from one to
ten, and arc standardined scoraa. On sweond order factor% of extro-
varsion, ihc Vermont costrol roup had an indtial scors of 4,400 and
Lecame mor: gpitrovertad to 4’.JC’7° The Vermont arserimantal croupr in-
creased from a ove-tcst of 4,558 to 4.027., Tha: Coloracdo Control roui
Gecreased from 5.CL% to 4.55&, hile the pre-test of thr Colorado
exnerimental Jroup vas 4, it increasel o 5,430, hon this data
isﬁcombined, thore is : in cutroversior: of ,332 in the experimgg—
tal group ard g deoor r ¢the control croup in axiroversion of .75
oll, This vields a ﬁi'“ cies: Of S43 </hich i ificant at the
023 level,

7

-

Cn fFactor .. si-nificant Jiffcronces in chansel scores were founé
Loeteoen cthe control ane @'wurzmunuaT LTOUDS,. /i lov gcore on i
descrikes a shv, restrained, and timid person in contrast to a SO=
cially bold and vninhilkited pcrson., The experimental group Lecame
more shy while the control group Lecame more venturesome and socially
told. The differences were significant at the .046 level, In Colo-

rado, the control group had an initial score of 6.033 and increased

70



-72-~

to 6.250 while the experimental group had an initial score of
6.526 which decreased to 5.684. In an inital score of 6.526
which decreased to 5.684, 1In Vermont the control group increased
from 6.33 to 7,00 while the experimental group decreased from a
pre-test of 6.591 to a score of 6.136. 1In koth separate experi-
ments this pattern is replicated, and when the data is comkined,
it is significant at th2 .046 level.

On factor I, which is a personality trait ranging from tough
minded, self-reliant, and realistic to tender-minded, dependent and
over-protective., DBoth groups moved toward growing more tough minded:
the experimental group had a decrease of .146 while the control
group had a decrease i.e. moved toward keing more tough minded cf
1.450. The differences ketween these rates of increasing tough min-
dedness is a 1.304 which is significant at the .030 level. hile
this factor seems similar to alienation, scores on the Anomia factor
and factor I are not significantly correlated., This hen is a br. - f
summary of the significant changes in personality inventory used
in the research. In summary, the experimental group kecame signifi-
cantly more extroverted, less venturesome and less tough minded than
did the control group.

Intercorrelations were computed Lketween all of the 126 variakbles
used in the study. &as only a few can ke presented here, selection
has inevidentally taken place, kut the primary data will ke avail-
akle from the author. _As changes in the Anomia score are the most
reliakle and valid in the evaluation, an examination of the corre-
lates of the pre-test on Anomia will be presented. There were sur-
prisingly few significant correlations ketween Anomia and the other
variables. In the Colorado sample, inomia, Factor +10 was signifi-
cantly related to the popularity rating of those who were chosen to
go on a trip. The higher the Anomia, the lower the popularity rating,
with a significant correlation of -.534. Increases in popularity
of keing asked to go on trips were positively correlated. The Ver-
mont experiment snomia factor w10 was significantly correlated with
a crude measure of intelligence on the High School Personality Ques-
tionnaire factor 3. There was a negative relationship between Anomia
and intelligznmce- which had a correlation of ~,443, This crude mea-
gsure of intelligence seems similar to a measure of acculturation,
as it is primarily a vocakulary test., Similarly, pre-—tests on Anomia
were negatively correlated in the Vermont Group tc factor Q-3. The
higher the Anomia, the more the individual was likely to ke undisci~
plined and follow his own.urges as contrasted with a high score on
Factor Q-3 which indicate control and socially precisc kehavior.
Clearly, the attitude scale of /inomia secms to ke relatively unrelated
to various kchavioral measures. Some measures to which it was not
related are psychiatric impairment, inter-personal sikill, parti-<
cipation in the camp follow-up program, etc#. One demographic
variakle to which the /inomia scale was related is ethnic kackground.
In the Vermont camp group, the point Liserial correlation+ietween
the Spanish versus the 8lack in Anomia was .513, meaning that Spanish
boys were significantly less anomic than Black youngsters,
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The final correlation study to ke presented here, is that
of the perception of performance on:the ring-toss experiment.
In this eéxperiment, bLoys were asked to estimate ther performance
of all other campers in throwing a ring over a peg. Ring toss
performance was intentionally an ambiguous task Lecause people
had no factual information on which to make their estimates. Es-~
timates of the scores were then converted to ranks, and the in-
dividual was then ranked on his group estimated performance in
ring tossing. [High ranking by all other campecrs ice.=a’ person.who
is perceived ky the group as likely to have a high score, was
positively correlated with that individual's rating on his akility
to work by the staff. It had a correlation of .511. Individuals
that were ranlked by the group as likely to get a high score were
rated by the staff as hard workers. They werc also regarded by the
staff as having high potential as a junior counselor with a corre-
lation of .621l. Performance cstimates werc positively correlated
with high popularity in terms of tenting, with an insignificant
correlation of .378 at the beginnings of camp. At the end of camp,
the correlations Letween popularity as a desired tent-mate and
performance was .526. Performance estimates were significantly
correlated with popularity as a worik partner. In the keginning
of camp, correlations were.€605 and in the post sociometric status
regarding work, was .65. Dstimates of performance were insignifi-
cantly related to popularity as a choice for trips, In Cclorado,
the estimate of performance was significantly relaiked to socio-
metric status or populatity with regard to work and with choice as
to a tent-mate. #ork popularity was correlated .464 with esti-
mates of performance, post-work estimates were correlated .731
with performance., Unlike the iiew York cdata, the correlation be-
tween trip popularity and estimates of performance was significant,
being .545 on the pre-trip sociometric status and .529 on the post.
Interestingly cnough, estimates of performance Ly the Vermont
campers correlated ,542 with one's own estimated rank, this means
that those koys who were estimated to have high scores tended to
think that they themselves would achieve low scores. An interpre-
tation of this data is that thosec people who are particularly ccm-
petent as judged Ly others tend to ke reasonable if not to under-
estimate theif performance. They clearly do not assume that they
will have unrealistically high scores, In summary then, the estimates
of performance of others geems clearly related to the work be-
havior of the campers. Those whose work kehavior was such as to
achieve the respect of others, were assumed to have high performance.
The respect of ckhers is measured by their sociometric status in
terms of worik-partncrs and their ratings by the staff. Somewhat
ironically those people with high capakility tend to underestimate
thédir own performance or are not grandiose about their own prospects.

This then concludes a somewhat alorted discussion of the re-
sults of the evaluation of the Sage Hill Camp Program. This section
of the evaluation has focused on the results regarding Anomia as
they seem to ke most reliakle and valid. Much of the other data
collected was:Leyond the scopc of the original proposal and must
await further analysis for an adequete presentation. The next sec-
tion has to co with the implications of the camp program data,
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which have keen derived primarily from the judgement and the
ongoing assessment of the project director. It is in part, a
response to the findings regarding /snomia, kut is primarily a -
response to the ongoing monitoring and analysis of the caimp pro-
gram., One has the feeling from the "hard" ‘data, that it does

not catch the value and the méaning of the camp program as it -
relates to the campers in terms of koth their crisis and every-
day nceeds. The implications section is an evaluation of a different
sort in that it deals with redl life inaidents and analytic judge-
ments about the program -~ its limitatiorns and its capakilities,

The more cmpirical data recently descriked cannot lcac one to

many strong conclusions akout the value of the five week program

as measurcd Ly the Tecnagers' Opinion Survey and the High School
Personality Questionnairce. A major "finding" of the program has
been the valuc of the relationships developed during the summer
camp program. DSecausc of the intimacy and the cooperative nature
of kuilding and maintaining summer camps, closce relationships with-
the boys have keen developed. Thesc relationships (a pre-requigite
for the development of relationships is a mutual involvement and

concern over a 1long period of time) make it possikle for the camp
staff to advocate for campers. The staff arc known, accepted,

and trusted ky the campers and as a result of this five-week ex-
perience, arc an acceptakle third party and thus, are in a posi-
tion to advocatc for campers with recard to legal, medical, psy-
chiatric, and welfare problems, ctc.. i/hile these relationships
are elusive if not intangikle in terms of the empirical data
collected, they are nonetheless vital to an evaluation of the pro-
gram and will therefore be discussed in the section on the impli-
cations of the camp jprogram.




75

The Implications of the Sage Hill Camp Program for Manpower Policy

The major thrust of the Sage Hill camp program is in regard to the
socialization necessary for developing effective workers. While technical
training is provided in carpentry, masonry conservation, hsavy equipment
operation, etc., the major goal of the camp program vas to enpender atti-
tudes, motivations and interpersonal skills which would prepare campers for
eventual employment. As such, the camp program has few specific implications
for the detecting of new jobs and the meeting of anticipated manpower require-
ments. Only in the case of the junior counselor program has the program
sought to select and train boys for the vast number of ‘new careers' type
jobs that are opening in "residential programs, community organizations,
recreation, and group work, etc. In this area the number of effective group

workers is limited.

There are numerous and varied pre-requisites for an individual to become
an effective worker capable of consistent and productive employment. The con-
verse of the poverty perpetuating attitudes, motivations, and inter-personal
skills are the requirements for being an effective worker. An individual must
be sufficiently organized and motivated to work at specified times in a con-
sistent and productive manner. He must have a sufficient sense of responsi-
bility so that he can be relied upon. According to the demands of quantity
and quality in regard to production, a modicum of a sense of personal achieve-
ment is =z necessity. In such techmical jobs as keypunching, machine work, and
complicated induitrial assemblies, etc., i:terpcrsonal skills are vital in that
they affect the way he relates to authority and to his peers. His sensitivity
and responsiveness to others is essential for his smooth functioning in an
organized work situation. In summary, there are many attitudes, motivations,
and inter-personal skills which are pre-requisites for technical training.
Given such a socialization, technical skills can be more readily learned and
more effectively used. The primary goal of the Sape Hill camp program is to pro-
vide such an effective work-oriented socialization as a foundation for later
technical skills.

Except in the home life of children, there is relatively little oppor-
tunity for socialization in regard to work. Child labor laws prohibit many
types of employment and the relative immaturity of youngsters usually precludes
challenging jobs that entail responsibility, stc. In poverty communitiss, the
situation is made worse by a lack of availability of jobs with even a modicum
of long-term benefits in regard to work socialization. The jobs offer little
money and little or no responsibility or chance for improvement. Similarly,
they often provide little incentive for excellence in terms of the quantities
or quality of work done. They offer usually quick money and little more. Such
jobs as carrying groceries, being a messenger boy, working in supermarkets, or
doing menial work in garages or shops often offers little in the way of poten-
tial for a work-oriented socialization. 1In some cases, the Neighborhood Youth

Core has opened up jobs to teenagers which by their intent at least are designed

to provide a work socialization. In fact, however, many Neighborhood Youth
Corps jobs provide little supervision. The work, where required, is often unin-
teresting and dull, and is little more than welfare. There are of course nota-
ble exceptions as in the case of Mobilization for Youth. Within poverty
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communities there seems to be a lack of opportunity for jobs which will engen-
decr good work habits and provide the socialization for the learning of tech- ,
nical skills. Ulhat seems to be nzeded is an opportunity for leng-term involve-
ment with programs which engender good work habits, provide interesting and
satisfying work projects, and which can offer continuity through the adoles-
cent yesars.

A critical ingredient in socialization is the relationships between —
adults and children. Such relationships must be intrinsically satisfying in
order for work socialization to be effective. By definicion, a relationship
requires long-term and intimate involvement and mutual trust and concern.
Unfortunately for manpower development such relationships cannot be mass pro-
duced or provided for in crash programs. In the Sage Hill Camp program, it
is the explicit intention to develop such working relationships in order that
teenagers accept the influences or socialization in regard to work. These rela-
tionships develop in the context of ccoperative work and recreation projects,
where relationships themselves have a higher priority over the work itself.

In addition to providing a work oriented socialization, these camp relation-
ships establish rapport vital to the camp follow-up program which makes possible
the advocating for returning campers in regard to legal, medical, psychiatric,
educational, and guidance problems, etc. In summary, the Sage Hill Camp pro-
gram seeks to enmesh younger teenagers in an ongoing orpanization which is

work oriented and which provicdac a satisfying and engaging experience in the
context of a program which is balanced betwecen work and recreation. The
involvement in the program and the relationships among participants are de-
signed specifically to provide work-oriented socialization necessary for later
employment.

Summer camping has an accepted place in American society and is generally
h regarded as desirable, a sign of prestige, and something which is fun and enjoy-
able. It appeals to teenagers because of their adventurous nature and because
it is intended explicitly to be enjoyable. It is free from many of the nega-
tive aspects of the institutions in which teenagers are involved and often

fail in, such as school. It can offer a neutral corner where a person is
expected to be self-reliant, to enjoy himself, and is free from evaluation

by those arbitrary standawrds which d=fine so often poverty youngsters as
failures.

The justifications for summer camps include the need for fresh air,
being close to naturz, getting away from the city, and recreation, etc. Sum-
mer camps have also been used as an opportunity to provide a more palatable
summer school, providing religious training, recreation, and therapeutic pro-
grams for delinquent and disturbed children. ‘Typically, however, the summer
camp is not an integrazl part of the year-round life of the community and thus
fails to actualize its potential for making a sustained and salient impact on
individuals. UWhile it may be a pleasant interlude it is isolated from the main
stream of events that are important in a boy's life. As a program or experi-
ence for poverty youngsters, it may provide a taste of the pood life which
often makes difficult the return to the community. While some may respond to v
these discrepancies with increased effort to be free from the constraints of =
poverty, for many it is undoubtedly a.'isjllusionine and discouraging experi-
ence which only heightens the alienation from one's community and from one's self.
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If, however, a summer work camp program is used to involve boys in a salient
and work oriented year-round progrezm which develops close working relation-
ships as a vehicle for socialization for work then it will realize more fully
the potential of a summer camp and follow--up program.

_ The approaches to the problem of poverty can be arranged on a continuum
ranging from those which explain poverty as a social issue to those which regard
it as a personal trouble. Poverty is explained as a poverty of a political and
economic power and the stratepy for breaking the poverty cycle is essentially
political. It requires that people organize themsclves so that they may wrest
their fair share of subsidies, services, preferential treatment, jobs, tax
abatements, etc. It is a long-term approach t¢ poverty and as such can do
relatively little about the immediate needs of specific people.

At the other end of the continuum, poverty is regarded as a personal
trouble, and for which the individual is uniquely responsible. Primary empha-
sis is given to providing technical skills for employment. The Job Corns Cen-
ters have sought primarily to provide technical training, but have also some-
what addressed themselves to the problem of socialization toward work. For
example, Job Core traineces are isolated from their communities for extended
periods so 23 to remove trainees firom the poverty perpetuating influences of
their home environmznt, and in so doing facilitate their techmical training.
The opportunities for effective socialization appear meager in a massive
institution which brings together randomly selected people and treat them in
a sterotyped way, when trainses necd programs and 2¥yperiences suited to idio-
syncratic needs. The network of relationships in such o program which is com-
posed of strangers may lend itsel{ to extremely delsterious social relationships.
Typically, many boys seek to deterimine the toughest cne in the place and thus
cause many threatening experiences in establishing thz pecking order. A major
source of control is often unrestrainced peer group coercion which may provide
an atmosphere counterproductive for socialization in regard to work habits,
In our first session of the camp, the five staff, with thirty-five years of
psychiatric group work expericnce, felt themselves to be on the verge of be-
coming Cverwhelmed by the problems in dealing with only twenty poverty young-
sters. In fact, little effective control short of ccercion can be established
amongst relative strangers. Once pzople develop relationships, and there is
a sense of community,control becomss feasible becaucs individuals want to do
what they need to do, i.c., they develop interraliized controls. Such a net-
work of cooperative relationships appears to be difficnit to establish, if not
incompatible with large-scale institutions. The vcry nature of these institu- 3
tions may preclude the establishment of these intima%e working relationships g
crucial for socialization. This leaves the task criented drncire to learn tech- i
nical skills as a vehicle for social order and hopsfully socialization.

In the community one is faced with the probiem of trying to provide good
work experience for youngsters which can provide both socialization and mean-
ingful educational jobs. One must continualliy contend with what can be regarded
as the negative influences of the environmeni and the inherent dilution of
one's influence by working in the open community. Community-based programs
lend themselves to compartmentalization., Ons's life is segmented into areas
of work, of play, of raising hell, and of cne's family, etc. With life seg-
mented, it is difficult to provide the coherent &xperience necessary to
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integrate the divergent aspects of life in a comprehensive manner in order to
make possible a work-oriented socialization.

As a result of the extreme difficulties of working in the community, the
neighborhood youth COTPStype projects have in some cases unavoidably deteriora-
ted into providing little more than ‘meke work" if notv outright welfare for
youngsters. Such progrzms may be rulevant in that they can represent the first
steps taken by youngsters oi auy attempt to work in an organized manner. [Hope-
fully such programs will selectively recruit individuals suited to these low-

. level demands and may heave a commensurate amount of influencz. The critical
problem is the ability to progress in work experience rather than cnd up simply
as a preparation for adult welfare. There arce, of course, the marked advantages
of working in the community. The commuaity way remain the home of the individual
and,as such,provides a great deal of support through famiiy, friends, familiar
surroundings, etc. It seems impevative that some support be provided in the
community to sustain a work-oriented pexconality. In the case of the returning
job corpstrainee, this is o cowaunity to which he returns to resocialize to a
non-work way of life. iIn shoxt, there is a grea: need For programs which com-
bine the assets and minimizs the deficits of both working in the community and
in being isolated fiom the ccommunity neithcr of vhich alone relate in meaning-
ful ways nor are supported by the comnunity expevience.

The camp program offers an opportunity furccrm-_—izingthe assets of these

. two different types of programs. bLecause summer camps ave regarded as desira-
ble and useful, they offer an zzceptuble intsirlude removed from the ghetto,
which is sufficient t¢ esxtablizi: working relazionships between the adults and
the campers. Such relotienships weuld he more difiizult to ectablish in a
community setting. The rsumoval fiom compsiing influences and the cooperative
nature of the venturc muke nossible the cctabiiching of these critical relation-
ships, which are mandatory for work-cxisnted socislizatirn., A pleasurable
experience which combinzs :~czeation, ~atisfying relationships, meaningful work,
etc., establishes relaticuchize that can Ls gemeraiizad to and capitalized on
in the community. The cemp fellow-vp rrogz=a is designzd specifically to pro-
vide both group su-vovt fcr camp induwed changsr, and to make available needed

r-round follow-up program provide

‘

-

Y,

opportunities and sexvices, fhe cup end yea
a work-oriented expericnce rfor toe ich is availaeblc through their adoles-
cent years. The continuiiy baty ) and tLe comrunity provides support

it
a

Tac czmulztive effects over the i
108 the socialjzaticn necessary for -
effective work habits and empioyament. 7he techniques, stratzgies, and rationale j

of the program are delincated iu the fellewing gactions. !

years of participating in the program ]

I. The Work Progran §

The work program at the differcnt Sage Hill coups has successfully inte- ;
grated a work cxperience into & meaningful and catisfyine camp program. With
teenagers particularly, it seums most effective to teach them by putting them 5
in a situwation where they will learn for themselves the attitudes, motivations é
and skills one is trying to engender. Work provides =a ideal cpportunity for |
adults and teenagers tc work together znd thus break down the usual barriers
that separate them. The prercquisitcs of effective proup projects are pre-
cisely those attitudes, motivetizms, cond inter-personal sikills which are
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necessary to socialization for work. The fact that in the course of the
three summers the staff and the boys have completed the following major pro-
jects testifies to the fact that they participated in an etfective work project.

a. A twenty-by-twenty two-story cabin was built straddling a ravine
with a brook running underneath it and a balcony cantilevered over a small
waterfall. This project entailed carryines 8,000 pounds of concrete down a
ravine in buckets for the footings, shingling the entire house, paneling
the interior of the house, and installing windows, doors, etc.

b. A thirteen-by-eighteen foot, sixty year old, log cabin was dismantled,
and the logs numbered and removed to the camp property. In the following year,
the concrete piers were poured, and the cabin was re-erected and is now used
during the summer months.

c. In Vermont, a log cabin with with 2,100 square feet of floor smace
was completed up to the second story. This entailed the pouring of concrete
footings , and floors. thz putting up of thirteen hundred cement blocks, the
building of the first floor and the putting up of the logs through the second
floor. This building took place over eight weeks during the summer.

d. One mile of road was improved to the camp site, which provided an
opportunity to run a D-4 bulldozer and to work by hand on the road.

e. At both the Colorado and Vermont camps the boys built their own
tent platform or lean-tos. On this project they only received help upon
request. In general it has proved to be one of the most valuable learning
experiences because it Inquires that the boys select a site, select tent-mates,
bring material to the sites and organize their efforts sufficiently to build
a usable tent platform or lean-to. As little technical skill, perfection,
or permanence is required boys can be left on their own. This project has
proved to be unique in the boys' lives and a source of great pride and personal
satisfaction.

f. In addition to these projects there were numerous other daily acti-
vities that were necessary for the day-to-day operation of the camp. Such
jobs as the building of campfires, the doing of dishes, the clearing of land,
the burning of garbage, etc., all needed to be done. The mere fact that these
projects were completed testifies tec the ability of the camp program to organ-
ize campers for effective work effo-ts.

This work is generally regarded as enjoyable, satisfying, and intrinsi-
cally valuable in the setting of the camp. It was not perceived as "made work'
or as dull and dreary. The projects were exciting and dramatic and of great
personal relevance. The boys regarded it as their camp that they were building.
These would be facilities that they would go on to use. In addition to providing
an opportunity to teach some of the basic skills in carpentry, masonry, heavy
equipment operation, conservation, etc., these work projects engendered a
spirit of cooperation and a sense of partnership in the camp program.
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Because of the constraints imposed on poverty teenagers, there is little
opportunity to demonstrate virility and competence except in regard to being
a "cool stud,' and in the context of athletics and in the often bravado-like
escapades of the delinquents. Work as a testimony to one's competence and
ability to be constructive and positive by and largse is not available to
shetto teenagers. For these r2asons, the work nrojects at camp were recarded
as extremely satisfyine and rewarding experiences, which the boys have been
taking increasing amounts of pride in over the years. The work projects are
desipned specifically to provide challenging but not overwhelming projects for
all the campers. As in throwing darts one does not derive satisfaction from
throwing darts from one hundred yards away or from stabbing the bullseye from
one inch away. Similarly, the work projects must be suited to the abilities
of the campers, explicitly, the work programs are set up to minimize the chances
of failure and to maximize the opportunities for a successful and positive ex-
perience. For the boy whose attention span is extremely 1imited, short-term
projects with little tedium are needed. Relative to their own previous work
experience most of the boys feel that they have not worked harder before or
that they have ever had such a'satisfying work experience.

By working the boys earn their camp fees which enhances the value of the
camp in their eyes. Unlike the more usual "scut" work, this work is intrinsi-
cally satisfying and is seen as a necessity for the functioning of their camp.
The superordinate goal of building the camp itself brings together the staff
and the campers in a way which breaks down the barriers that separate adults
from teenagers, whites, blacks, Spanish, etc. It also provides an opportunity
for individual self-actualization. The work proujects are sufficiently varied
so that they can be suited to the unique needs of the individuals. The work
projects require that people be sufficiently effective to build houses, make
roads, etc. Specifically this menas that there must be sufficient personal
and group organization for cooperation on these tasks. People must volunta-
rily do their share of work because they want to rather than because somebody
is forcing them. They must regard the rights of others and tc be able to.work
effectively in a structured situation with their fellow campers. The boys
have come to value work and accomplishment and on many occasions have chosen
to continue working as opposed to going on trips to town, swimming, etc. In
addition to being a very positive work experience such projects involve the
campers in the program which is crucial for any socialization.

I1.

Another vital ingredient in the camp program is the important role of
the campers in decision and policy-making of the camp. Nightly evening meet-
ings are conducted in which activities are planned, disciplinary problems are
discussed, and recommendations and votes are taken on matters of policy and
specific decisions. It is ironic that teenagers are so often criticized for
being irresponsible when in fact adults are extremely reluctant to trust them
with significant responsibilities.
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These evening meetings function to provide social control and active X
participation in camp life. Since physical coercion and intimidation are !
precluded as techniques for social control, participation becomes increasing- {
ly important. The boys are jiven a major voice in the planning of camp acti-
vities, the scheduling and organizing of work projects, the criticizing of :
staff where appropriate. Boys establish their own rules at the camp and have -=
a 'non-token' voice in the governing of camp affairs. Only in areas of legal 1
responsibility and life and 1limb can the boys be vetoed, but in these cases
they are consulted. They are willing to abide much more readily with the rules
that they have formulated themselves. As the problems occur in camp, they are
recognized and discussed and boys are asked to set up rules for situations to
try to solve them. In this context rules are not regarded as the arbitrary
fiats of adults but as useful and necessary ways of structuring and guiding the
program. In this context they are far more willing to abide by their own rules
which they have seen need for, formulated, and enforced themselves. In addi-
tion to being an effective technique of sc01al control these meetings are an
important learning experience. When rules are taken out of the realm of being
the arbitrary fiats of adults, they become more intelligible and more meaning-
ful. The need for certain types of organization and procedures is more recog-
nizible in this context than one which engenders disagreement and a game of
cops- and robbers, which are common responses to imposed rules.

Typically with new boys the evening meetings are regarded with disinterest
and apprehension. Initially, boys deny any interest in them, see them as futile
or as a waste of time, etc. They are, however, extremely engaging experiences
and as boys speak up, they are encouraged or compelled to express their opinions
and their point of view. For example, if one boy accuses somebody else of not

y working it is hard to remain disirterested and say "I don't know," I don't ;
care." He usually comes to his own defense and says, ''Well you don't under- :
stand this and that, etc.”™ 1Initially, fiftecn minute evening meetings seem to 3

be a drag with an obvious pro forma quality. However, usually toward the end .
of the camp, three and four hour meetings were not uncommon. For solving the
inherent conflicts that inevitably emerged in any group these meetings were in-
valuable. They continually reaffirmed that this is our camp; that we can run ;
it however we want; and that unlike the city, here a small group of people can
through democratic proceda*@s plan their lives and to develop working relation-
ships that are necessary in order to facilitate the achievement of the camp
goals of accomplishing certain construction projects, taking so many camping 4
trips, and in general having a good time. i

Topics of the evening meetings have included such things as the planning f
of trlps, and the camp canteen for which the boys are solely responsible, the #
organizing of work detail, znd how to improve rclationships with the staff
and campers, and stealing. Abstract discussions have occurred about philoso-
phies of pendogy, racism, the war in Vietnam, urban problems, drug addiction,
welfare, poverty and p>ychotherapy One of the things which is obvious is
that the teenagers who have attended camp are extremely perceptive and B
well worth listening to. For example, on one occasion, some boys had left camp b
and gone to town, had not completed the job as they had agreed to. At the -
evening meeting it was brought up and an extremely sophisticated conversation
ensued about the philosophies of penology. Some authoritarian boys wanted to
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crucify the boys involved. When severe punishments were discussed, another
boy raised the problem that if we crucify them we'll never be able to live
with them which raised the question of rehabilitation. Should punishment be
so severe that people become embittered and never try to involve themselves
again? Other suggestions included letting the problem slide which was consi-
dered unduly tolerant. With each punishment various criticisms were made and
the implications were discussed, which was an extremely beneficial experience
for the boys in that they began to see for themselves the dilemma that adults
are confronted with in regard to punishments. Finally, one boy said, '"Well,
why not give them one last chance'jat which point a particularly perceptive boy
who was later hired as a Junior counselor said, 'Never give a boy a last chance.
In fact, there never really is a last chance unless you're dead and it is only
an upsetting experience which scares people. In fact, a last chance is like
walking on a two-foot plank. It is easy to do when the plank is on the ground,
but if you put it two hundred feet in the air as i$ the case with the 'last
chance' then somebody will invariably fall off."

In addition to being a democratic and effective way of establishing con-
trol and involving the boys, the evening meetings provide a valuable learning
experience. Many of the boys have never really been given an opportunity to
participate in the decisions which affect their lives. Many find it novel, ex-
citing, and meaningful experience , particularly after their return home. Sev-
eral campers have related experiences where they have tried to talk to police,
school teachers, welfare workers and to make suggestions on how they might be
more effective and have better relations with teenagers only to pe squelched
brutally. At these times they come to realize the full value and need of being
listened to. In the course of these meetings, many long and tedious discussions
occur about what might be quickly and much more efficiently settled by fiat.
Such temptations must be disreparded because of the importance of the evening
meetlng as a 1earn1ng experlence no matter how tr1v1a1 tbe top1cs of dlscu551on.

- These meetlngs are es entlal for establishing rapport and worklng rela-
tionshlps between the staf’ and campers. They offer a vital functional alter-

native-to the deletorious controls of physical coercion; be it by the staff or
the gangland rule of campers. Programs seeking to engender internalized changes

or socialization must provide an opportunity whereby people can express their
ideas and become involved in decision making, etc. Barring this one gets com-
pliance and the chance of a heavy by-product of fear and intimidation, which

:creates ‘a negative atrospherc in which to socialize teenagers :regarding work.

: The maJor aspect of the Sage H111 Camp program whlch dlfferentlates it
from most other summer camp programs is its ability to offer continuity to the
campers. The camp offers boys an opportunity both to return year after year
for as long as they care to and to participate in the year round follow-up

in the.commmity. If the major thrust of the camp program is.to prov1de some

work. or1ented socialization, then it must prov1de the socialization over a
.re1at1ve1y long ‘period of time and dur1ng the more 1mpre551onab1e years.
With regard to work, the teeﬁage years seem most crucial to“those personallty

characterlstlcs ,and habits and attltudes wh1ch are most 1mmed1ate1y relevant to
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work. Hence, the chances are that a boy coming to the program at thirteen
years of age and remainigwith the program for six years will be influenced
during these more impressionable years because of his prolonged involvement
in the program. Such influence over a period of time is prcbably more effec-
tive than that of a crash program when he is eighteen ‘hen he is eighteen
and should be receiving technical training as a keypunch operator, programmer,
refrigeration mechanic, etc. rather than i+ learning some of the basic atti-
tudes, motivations, and inter-personal skills requisite for effective work.

T+ soctalization begin$ earliér , the work experience and the work training
can rest on a solid foundation. It probably taxes the capacity of a program
like a Job-Corpscenter to have to both transmit technical skills and provide,
relatively later in life, socialization appropriate as a prerequisite to
steady employment. In addition, continuity is provided by offering the oppor-
tunity to come back and by accepting the camper's friends as referrals to the
program. TheYy are generally accepted from the same catchment area,which faci-
litates the development of continuity throughout the year. This provides a
reasonably stable group which maintains long-term involvement, =~ i oue ane’. .
Returning campers have a history and tradition in a camp program and have a
commitment to it, which is communicated to'.campers lessening:thé imnaét:

of the new campers. This kind of stability in the program will cnable to
aceept more disruptive hard-core poverty youngsters, because the stability
will be a result of the continuity of the campers,which - =~ . greatly augments
the effectiveness of the staff in terms of control.

IvV.

One way the summer camp program is able to continue to appeal to older
teenagers is through its Junior Counselors Program, which provides increased
respon51b111ty for campers as they come up through the ranks. The first step
in the program is that of a senior camper. Here, individuals who are not
ready for employment as leaders are given specific jobs where their responsi-
bilities will be more task oriented than people oriented. Such jobs include
looking after the tools and checking them in and out, being responsible for

the burning of garbage, maintagning on the trucks, etc. These jobs bffer
specific and delimited kinds of respon51b111t1es where the camper can demon-
strate his v..-ability to be a junior counselor. The Junior Counselor Program
is the one instance where specific 'new careers' job training is provided.fe.x
e paasons cutlined helmwr,

The feasibility and justification for the junior counselor program is
based on the following premises and observations:

1. It is extremely difficult to entice adequate adults to work in a
summer camp. They are usually highly paid and quite likely to participate
in the program for only one summer, if for that long. Junior counselors, how-
ever, are easily enticed- because. . . ‘v they enjoy the progranm and are
closely identified with 1t and to them the salary is beyond many of their
expectations. It seems unrealistic to entice stranpers at great cost into the
program, when there is a readily available crew of youngsters for whom the
experience can be beneficial and who are familiar with the program.
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2. One usually cannot make accuratc judgments about individuals and
their performance in residential programs because,except in the obvious cases,
it is almost impossible to know who will work effectively in the pressure
cooker of a residential program. It is simply extremecly difficult to judge
their ability to work with others, except by observing them on the job. In-
herently, in hiring an adult, one is forced to give them a large amount of
responsibility on an esseutially unknown basis. Contvrazxry to this, junior
counselors, coming uv through the ranks, can be given recponsibility gradually,
commensurate with their skills and maturity. One can avoid the often perilous
Jgb of giving too much rasponzibility to an unkncwn person, because the junior
counselors will have been seen at work.

3. Probably a relatively small percentage of pecpis are capable of work-
ing in a residential program. Those qualified represent a relatively small
percentage of those who are interested and motivated to work in residential
programs for a varicty of reasons, often ranging from naivete, to the attrac-
tion of the glamour, to deep-seated psychological pathology. Therefore,
large numbers of individuals must bs screened, usually through the inaccur-
ate process of interviewing. Junici counselors, on the other hand, are screened
through their attraction to the program and continued participation in the pro-
gram. Large numbers of bcys can be cbserved in relevant situvations and more
accurate judgmenis can be made cbout those vnique individuals who seem capable
of understanding and working with poverty boys.

4, Adults hired as strangers to tiic progzram usually require a great
deal of indoctrinatiou: to the unique philoscphy and approach of the camp. It
has proved to be difficult to find individvals who can be persuaded that the
boys are competent to rum a large vhare of %heir prograri. All too often,
adults are pronec to do for thc boys, rather than encorage the boys to do
things for themselves. Junior counsclors, howev:or, wiil havs a working famili-
arity with the program, and .:; usually the case, will know more about the pro-
gram than will new staff. The training or indcc”rinaticn of the new counselors
will have taken place thiough several years provious zxperience in the camp.
Such training and develcpmeni spread over threz or {fuur years previous is
undoubtedly more 2ffective than the sink-cr-swin epproach to working in a
camp for two months,

5. One must realictically assume that rmistakes are evitable in hiring
counselors. Accepting this, one can look at the second order of benefits. In
airing adults, one often discovers that tl.e defenses have become the personal-
ity and, as such, are not amenable to discussion or supervision because they
nave become part and parcel cf their functicnal system of defenses, which is
reflected in their inappropriate way of relating to bLoys. Inroads or pressures
brought on their defenses are rightfully resisted. Mocst program directors
and supervisory personnel are often faced with the dilemma of having a vote
of 50-49 to fire or to keep scme very marginal staff. Often, the press of
circumstances forces one to keep mzrginal staff and one inevitably is then
drawn into spending large amounts of time trying to support and work through
various difficulties. 1If, in the end, these efforts are for naught, the indi-
vidual adult is not much better for the experience as opposasd to a junior
counselor. If the juaior counseloxr does not
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develop in terms of a potential career in group work or in community organi-
zing, the extensive investment in time and effort with him will undoubtedly
be of therapeutic effect for the person as an individual. The long hours
spent will hopefully leave him at least a more .ffective individual,
sensitive to the needs of others and better able to assert himself.

6. The majority of applicants for jobs in residential program seems to be
white and educated and as a group, eligible for a wide variety of jobs. Jun-
ior counselors tend to be less educated and non-white and in dire need of jobs.
In line with the new careers concept, junior counselors will be receiving
training and on-the-job experience effectively spread over several years to
prepare them-for jobs for whom qualified personnel are in desperately short
supply. Even with the limited contacts of the project director, he would be
able to place several hundred boys who are experienced and competent group
workers in residential programs. One of the advantages of having non-white,
well-screened, and well~trained residential group workers is }:' «thatt because
they are in extremely short supply. Programs are making do: with large numbers
of people who would be replaced if more adequate manpower were available.

Comparative cost effectiveness figures are not available in the train-
ing of "new careers' type jobs. If the program turns out one community or
group worker a year, the total cost of his training is nrobably around:and for
thirteen thousand dollars. For this amount he would have received training
in leadership and close supervision over some five or six years. This expense
is probably competitive with the cost of maintaining one youth in a job core
program for a year. In cost effectiveness terms alone this would almost be
enough to justify the entire camp program.

The above aspects of the camp program are most relevant to the main-
tenariger of an effective program which provides a meaningful educational exper-
ience, socializes toward effective work habits, and provides an intrinsically
enjoyable experience. Given the problems inherent in a residential program,
these techniques have proved to be both workable and effective. The extent
to which they are compatible with large-scale residential programs is_question--
able. This will be discussed later. The following aspects of the program
have more to do with the nature and function of relationships in the community
that are the result of working with the boys. Good working relationships
; between the staff and the campers are both a cause and an effect of the camp
, program. A relationship, by definition, requires prolonged and mutual involve-
; ment with mutual concerns and trust. Without such relationships many problems
- "become vexing and are difficult to solve. For example, social control in a

program is extremely difficult between strangers. Except for the threat of
outright coercion, there is relatively little that other than expert group
P workers can do to establish effective and meaningful control in a group of
5 strangers. Effective relationships are critical in terms of the process of
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socialization because the transmitting of values, attitudes, inter-personal
skills, and motivation is contingent to a great extent upon the credibility
of the adults and their relationships to campers. If the adult and junior
counselors are regarded with trust and seen as friends and partners in a
joint venture, then their influence is much more effective.

The ability to develop meaningful relationships is ultimately depend-
ent on the quality of the staff and on the structure of their relationships
with the campers. The problems of finding and retaining competent and commited
staff are acute,as described in the section on the junior counselor program.
Once the staff has been hired, they receive extensive orientation which seeks
to orient them to the basic philosophy and the importance and nature of their
relationships to the campers. In general, they are expected to be non-punitive,
to address themselves to the positive assets of the youngsters, and to be
accepting and free from any middle-class prejudices. They are neither to
use physical coercion or the threat of it, nor to be demeanine or patroniz-
ing in their relationships. With such positive orientation.and the inter-
acting with the campers as partners in the camp program, they are able to

develop effective relationships.

n  important distinction to be made is between the inter-personal
style of a staff member and the structure of his relationships. Style is
idiosyncratic and not amenable to supervision or alteration . An individual
staff merber must be sufficiently unencumbered to perform according to his
accustomed style. This flexi»ility may not be feasible in large scale and
more standardized programs. Y“hile not infringing upon personal style it is
important that a friendly, cooperative, supportive, and positive relationship
be facilitated by the camp structure.

One of the most difficult aspects of the staff role is to unobtrusively
and continually put campers in a position where they solve problems for them-
selvesr and thus learn from their own experience. In too many programs adults
end up doing things to and for the children. Sage Hill Camp staff are speci-
fically supervised and encouraged to find and use ways in which he is to get
campers to do as much for themselves as they can. 'here he does provide sup-
port and structure and leadership, it is designed to be as unobtrusive as
possible.

The staff's relationship with the campers has proved to be significant
as an advocate back in the community. As in most poverty communities there
is a dearth of professional services in medicine, psychiatry, law, welfare,
and education, etc. Even where such services exist they are often not utilized
because of the many impediments to obtaining quick and effective help. Poverty
people are not particularly adept or comfortable in dealing with bureaucracies
which have often been a source of many patronizing and humiliating encounters.
For a wide variety of reasons, they are often reluctant to make use of even
those services that are available to them. This is made more serious by the
fact that poverty veople have more than their share of medical, legal, and ed-
ucational difficulties. Because of the close relatienship that has developed
between the directoks of the program and the various campers, they have been
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called on to heip with legal, medical, psychiatric, welfare and educational
problems. In several instances such help happened to be available from case
workers or probation officers who in fact were concerned and would have gone
beyond their prescribed duties to provide this help. Their help was not sought
out because they did not have a relationship with the people and were distrusted
becagse of their roles in a hostile establishment. I have received telephone
calls from 2,000 miles away seeking heip that was in fact available locally.
This highlights the vital importance of the relationships in the delivery of
services. For people who are apprehensive and leary of the various formal care-
givers, help is often only available through the advocating of the mutually
acceptable third party. The following are some of the examples of help 3§
situations where the director has personally advocated on behalf of the campers
or their families.

1) A boy broke his ankle while playing touch football and went to the
local clinic where the break was treated as a sprain and the boy was sent home.
The next day it was discovered that it was a broken ankle and the boy was treat-
ed in a manner lacking of consideration and suppprt and anything that might be
considered an appropriate ''bed-side manner." The cast was mistakenly removed
prematurely and had to be put on again. When the cast was removed, the boy
walked on the leg in which a union had apparently not taken place. If left
untreated this might have meant serious complications later, including the
possibility of a bone graft. The boy's case worker knew of the problem and
repeatedly asked the boy to go to a hospital or clinic and have it examined.

The boy was unwilling to return to the clinic where he was poorly treated both
medically and personally. and he was unwilling to go to a private physician be-
cause he felt his mother could not afford it. Repeated efforts on the part of
the case worker were to no avail. When I spoke to him, I immediately told him
he should go to a doctor. I made all the arrangements and dispatched his reluc-
tance with my respected advice. The leg was taken care of and treated properly
primarily because I was in a position to advocate for him as an accepted third
party.

2) An A.D.C. mother wkose boys were placed on probation again, had been
coerced into signing them over to the court so that they might be taken at the
court's discretion. Because of her problems with English, she was unaware of
the implications of what she was doing. When she discovered what she had done
she was frantic, but was unable to get a clear statement of her rights and legal
advice on what to do. When the boys returned from camp she sought our help
both for translation and for referral to a lawyer who would take the case.

She got free legal advice and was made aware of her rights to appeal, et¢. The
boys never were removed from the home, for reasons that are not known.

3) Numerous campers have been placed in vocational tracks in school
which are often commensurate with neither their abilities nor interests. The
bureaucratic décisions on their cases were often made without making them fully
aware of the implications of these decisions. Boys were not made aware of the
availability of academic tracks. Three separate boys were provided guidance
on what was more appropriate for them and encouraged and helped throughout the
tedious process of transferring them from vocational tracks and into academic

- tracks. These steps.were taken when it was made clear that the director him-

self was willing to deal with the appropriate bureaucracies if necessary.
4) A boy who had been rejected at the School of Art and Design, a New
York City school, was sold a $700 mail order course in commercial art. Undue
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pressure was put on the boy and his mother to sign contracts for the course

by assuring that this course would enable the boy to be accepted at Commer-
cial Art high school. When the director heard of this he spoke to the mother,
advised her of the problems involved in mail order courses and their potential
for fraud or a very poor educational cxperience. Upon checking out the pro-
gram, it was learned that more effective courses were available and consider-
ably cheaper, and that a free tutor was even available. The director explained
this to the parents and helped in ‘he actual breaking of the contract. With-
out the intervention of a friend she would probably have paid for tie course
that she could ill afford and whidY kawdd:haweoWetnidvfalititbe.value

5) Recently, a camper's father die.d,which made him eligible for sccial
security payments, which he preferred to welfare. When he made arrangements
to have support provided by social security, he was told mistakenly that he
was not eligible, Part of the misunderstanding was due to language problems
compounded by his lack of facility in dealing with bureaucracies. Upon the
request of the family, the director was able to provide someone who was bi-
lingual to go down with the mother and straightcn out the mistakes.

6) A boy who had been taking drugs for a numver of years signed him-
self into a drug addiction center. While there he called the director and
made arrangemnnts to be discharged with the assurance that the director would
provide help upon leaving the program. I picked up the boy at the drug addic-
tion center and worked with him quite closely and tried to provide help.with
the problem of drug addiction and numerous other pooblems which were all inter-
related. The boy at the time said that he felt that I was the only one that
he could turn to at this time and he felt he had no friends and family who
would help. He perceives the world as an unfriendly and hostile place. The
offer of regular help was made beyond this period of crisis, but he has not
yet taken advantage of it.

7) A boy who has been with the camp program since its beginning was in-
formed at vamp of the death of his mother. He has been through an incredible
series of tragedies, bureaucratic blunders and subject to gross neglect by
parents, foster parents, and welfare agencies. The death of his mother came
as a great shock and was a crisis in the boy's life <during which the camp staff
provided important support. The boy literally moved in with the director and
his wife for several days at camp. The camp made arrangements for the funeral
and help was provided at this most difficult time. Such help at a time of
crisis was not available from the locai sheriff's deputy who came up to camp to
announce that the boy's mother had died. )

The list of specific incidents of advocatirg for the campers would be ex-
tended to include giving recommendations for jobs, finding jobs, providing gui-
dance with regardto college applicaticns and high schcool curriculum, etc. In
summary, the close relationship between the cempers and the staff has made pos-
- ‘sible the advocating for returning campers. The mutual nature of this commit-
ment between the campers and the staff is highlighted in the case of a welfare
worker who is employed by the camp and works with the former campers. Knowing
them and having their trust, he finds it difficult to both be a friend and to
act as a representative from a welfare agency.

This bifurcation of roles was highlighted in the humorous situation where
the camp gets together regularly with boys during the year to go bowling, camp-
ing or other activities. One specific camper is willing to come to these acti-
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vities because it is a camp activity with social workers acting as a staff of
the camp rather than associal worker. On other occasions, when this neutra-
lity does not prevail, the boy usually runs away from home whenever the wel-
fare worker comes to get him to take him to a gréupryopking placement. Clear-
ly the relationships that develop between the staff and the campers generalizes
to the community, where these relationships make it possible for the staff to
advocate effectively for the campers and their families.

As important as the availability of help at times of crises is the boy's
standing invitation to come over to the director's apartment or to visit him
at his job i‘ «imiiarly availairle. The boys who are most involved in the pro-
gram seem to make the most use of these invitations and drop by on numerous
occasions. One boy who is a former outpatient at a mental health clinic makes
extensive use of this invitation. Once when I called his home, his sister ans-
wered the phone and when I asked for the boy she called his name and said,
"Rod wants you." I was curious as to how she knew immediately who it was and
she said without hesitation, 'Well you're the only one who ever calls him."
For many boys the availability of this relationship and support is both reassu-
ring and extremely helpful in dealing with their numerous difficulties. The
camp follow-up program also includes a variety of work-projects, camping trips,
deep-sea fishing trips, swimming trips, ice-skating, bowling, the use of a
gymnasium for basketball and recreation, etc. This continuity through the year
and the development of an organization for teenagers makes possible a continu-
ous involvement in an organization which is critical for advocating for boys in
solving their numerous problems and in sustaining their socialization with re-
gard to work, so that they may eventually be free from the constraints of im-
posed poverty.

Relationships in the Community

As relationships develop with campers over the years a base in the commu-
nity will evolve which will serve many useful function: <or both the camp and
the community itself. Once the program is accepted by people in the community,
the credibility and trustworthiness of the program is established. The problems
of recruiting will be solved, which was a marked problem in both Colorado and
Vermont. The days are fast dwindling when a white stranger can enter a ghetto
community and recruit children for a déstant work camp. Both camps have re-
ceived numerous requests for boys to come to the camp. In addition to solving
the practical problems of recruiting and saving many hours of effort, accept-
ance in the community will serve some very important purposes in terms of
matching boys in the program.

Impressionistically, it seems that the boys who were adventurous enough,
desperate enough, or ' whatever the reason they were willing to come to Ver-
mont, were a distinctly biased sample cof youngsters. In terms of response of
the teenagers opinion survey, they seemed to have rather middle-class values
and attitudes. Whether this is a function of some social desirability response
set or was in fact their stated beliefs cannot be determined. In any case their
stated opinions were atypical of the negative attitudes, alienation or self-
esteem and so forth which is meant to describe the typical poverty adapted per-
son. These apparently positive attitudes seem to be in many cases the result




»
\
)
\

90

of a process of anticipatory socialization. That is, these attitudes were based
on anticipations about middle-class life and about the attitudes, motivations,
etc., appropriate to it. This impression of anticipatery soeisiizatica con-
flicts with the 51 to 49 vote between the poverty and non-poverty worlds that
was hypothesized ir the theoretical overview. Clearly there are boys who are
psychologically adapted to the poverty environment, and who} no matter what

the opportunities aveilable,are they would not be able to hold a job, or get
along adequately with people, or to be sufficiently organized or adaptive to
"make it" in the non-poverty world. For boys who came to the camp, however,

the problem seems to be more that of opportunity. Given a predisposition to

the non-poverty way of life, the boys seemed to have altered those things over
which they have effective control, namely their own psychologies. They developed
through self-education, self-brainwashing, if you will, a set of attitudes that
they envisioned to be typical middle-class values regarding responsibility, work,
etc. However, these attitudes seem to be more a result of wishful thinking and
fantasies about life in the promised land, rather than attitudes and motiva-
tions that are derived from rezlistic interaction with the environment and its
opportunities. The campers were younger and had not as yet run into the dilem-
mas that face even the high school graduate: discrimination, both economic and
racial. The extent to which the positive attitudes would survive in the face

of increased frustration and a lack of fulfillment remains an unanswered question.

For these boys the camp seems to have functioned as a bridge. It represents

an escape from the contraints of poverty by providing a sufficiently interme-
diary step which allows the development of more realistic attitudes, motivations,
and inter-personal skills.

The problem of self selection is of vital significance in matching parti-
cipants to programs. Effective programs with competent. staff and adequate
resources can be rendered useless by a mismatching of participants to the pro-
gram. One of the most distinct impressions from the summer camp experience
has been the way the common denominator of poverty for the boys soon became
a relatively unimportant matter. Upon knowing the boys as unique individuals
and in treating them as such it rapidly became apparent that poverty boys, like
all others ,could be as different as day and night from one another. Personal-
ity differences are obvious and important in considering the boys who have
attended camp. Knowing them now, one can designate some for whom a highly
structured environment would be helpful, others wiho need a more permissive
environment, etc. Along many psychological dimensions different types of
milieux seem appropriate and therapeutic for different boys. Since no pro-
gram can be all things to all people, it is essential that participants be
matched to the program that are appropriate to their idiosyncratic needs.

The investment in more and more elegant paper and pencil tests may be
less fruitful than scrutinizing and experimenting with the process of self-
selection. One cannot help but be impressed by the way in which boys seem to
know what is good for them. Given sufficieat information they often make
accurate judgments implicitly or explicitly about what programs are suited
for them. This process of self seclection was dramatically illustrated one
night when in an uptown Harlem storefront ‘H=ve¢ we were showing movies of
the building of the camp in Colorado tc a group of some twenty boys. After
about two or three minutes of seeing the work going on in the film the boys
started to leave. Some made snide comments about how stupid the work was
and that it wasn't for them. They were going to stay in the city where the
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"'cool® things were going on, etc. At the conclusion of the movie, . only
three boys were left, all of whom showed a serious interest in coming to
camp and two of whom did come for the summer.

As a program becomes known in the community through its relations with
parents, campers, friends of campers, etc., accurate information is dissemi-
nated about the program which will be likely to attract those whose interests
are suited to the program and to repel those who aren't interested in this
kind of program. Depending on the nature and the extent of barriers that are
contrived to get into the program, one can clearly change the quality of the
participants. For example, if one erects numerous barriers like coming across
town at a specific time to take paper and pencil personality tests, one will
very clearly get a different sample of people arriving than if one stands on
a street corner describing a way in which one can make quick money with little
work to any passerby. Future research will be to compare groups of people who
are self-selected and their distinctions on paper and pencil tests.

This last summer, two boys who were accepted for the summer camp were
split apart from their friends because of chance random assignment of campers
to the different sessions. Fearing the unknown and being apprehensive about
not having the support of a friendsthese two boys choose not to come to camp.
During the yaar they have gotten to know the camp, have been on several trips
and activities with the camp, and they now have sufficient information and
experience with the camp to commit themseives to come this summer.

Had such information been initially available the boys might have attended camp
earlier. Being known in the community allows for making more accurate judg-
ments about involving one'’s self with a program, and thus maximizes the poten-
tial of a program.

The process of self-selection has been used to govern a relationship with
parents. Clearly any program which seeks to drive a wedge between a boy and
a family which is giving him support and encouragement, etc., is only jeopar-
dizing its own effectiveness. Given the capricg>usness and the straius of
upward mobility, many boys will choose the security of family as opposed to
taking their chances about a very uncertain fu:ure. In cases where such
support of families exists, the camp has sought to develop a spirit of coopera-
tion between the parents and the camp program. The camp has sought to involve
them in the camp program and let them know that the program is :: trying to
help them in raising children in difficult circumstances. Their help and
advice are actively solicited. On the other hand, there are boys who do not
want their families involved. They ccme from broken, disrupted, or destructive
family situations from which they want to escape. In several instances boys
have made it emphatically clear that they don't want their parents to have
anything to do with the program. From their point of view a major asset of
the program is that it allows them to get away from home. In such cases, boys
are told that their parents are always welcome whenever they feel like involv-
ing them, but that this is up to them. As a result of allowing this process
of self selection to work,some of the boys have gotten their parents involved,
which has been helpful to the camp. Some parenis have gone on the various
camping trips and “ome to parents' meetings, etc. A parents' board of advisors
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is being set up in order to formallze this relationship and gain their coopera- b
tion and support. E

This network of relationships will grow as the camp becomes more well known i
and as more boys become involved in the program. While it is not an immediate |
goal of the prciram, eventually such a mutual interest might serve as the cata-
lyst for a community organization which could deal with larger community issues.

One can sum up the implications of the Sage Hill Camp program by suggest-
ing the premises, priorities, and a time-table for a camp and year-round program.
If given the task oOf preparing boys for a work oriented way of life I would pro-
ceed as follows:

1. First I would recognize that preparation for effective work is in
fact a type of socialization which depends on the development of viable rela-
tionships between adults and youngsters which are characterized by trust, inut- i
ual concern, and mutual involvement built up over the years. 1In order to facil- g
itate the development of these relationships I would start with ¢ small cadre 3
of boys and involve them in a task providing : . goals as building a summer
camp, renovating a tenement building, etc. I would further engender their 4
cooperation and active participation by sharing with them in a '"mnon-token" i
way the planning and decision-making about the program. Once this cadre of
boys became deeply involved in the program and identified with it, I would
gradually introduce new recruits to the program in small enough numbers so
as not to overwhelm the existing cadre. While a brief interlude away from the
poverty perpetuating influences of the community and its diluting effects would
be helpful, such an undertaking could be started in a community itself. As
the program developed I would bring campers up through the ranks as junior
counselors and give: them increased responsibility for the project. This ;
would provide a more stabic staff and one for whom there are career opportu-
nities open for which they can be suitably trained. Once relationships were
established with the campers, I would utilize them to the fullest by providing
advocate services for returning campers and help them with legal, medical,
psychiatric problems, etc. I would develop year-round activities in order
to provide group support for the socialization for an effective work orienta- ;
tion. Where appropriate, I would seek the support of the family toward this j
effort; otherwise, I would try to act as a guardian or like a foster parent
for those boys who were not getting along with their families.

If socialization is my goal, I recognize that it must take place over a
long period of time, during impressionable years, and with continuity. Since
socialization ultlmately rests upon the relationships and credibility, there~
fore development of these relationships must be the explicit goal of the pro-
gram. By definition relationships absolutely may not be quickly mass produced.
They require individuals spending time together and sharing mutual involvement
and concerns, for which there can be no short circuits. Relationships may be
less important in the transmitting of technical skills, but in regard to sociali-
zation,they are critical Such relationships cannot be a latent function of
technica; training or a matter of 11anpenstar-ce .they must be actively promoted
and nurtured if the goal of the program is socialization with regard to atti-
tudes, motivations and interpersonal skills,all of which culminate in effective
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work habits and productive work. It may strain to the breaking point the ca-
pacity of technical training, as in job corp centers to provide socialization in
the course of technical training some socialization is obviously a prerequisite.

Obviously it is much easier to build large scale joh-corp-type centers
¥ 2re by administrative {iat, one can mobilize the nececsary extensive re-
¢ urces. The question is if they can be designed so as to facilitate the
development of the relationships. It may be that large scale orpanizations
do not facilitatc or perhaps simply are nct compatible with the prerequisites

for socialization necessary to develoy effective work habits. Smaller decentralizedli

programs raise many problems in that they cannot be decreed into existence.
and unavoidably raise many idiosyncratic difficulties by their diversity.
Small programs have the benefit of not cramping individual staff's style and
may be uniquely in a position to tailor its social milieu to the unique needs
of the participants.

In terms of feasibility, large numbers of small scalé organizations,
though more trouble administratively, are probably cheaper to run than large
scale organizations. Not including the cost of the land, the per capita cost
of building facilities and maintaining campers and their year round follow-up
program is well under $1,000 per boy pcr year. This cost would be reduced as
the cost of the initial buildings and equipment are amortized. After six years
it would still be well below the cost of one year in a job-corns center. The
graduating of one careers-type person a year would almost cover the cost of
the operation of the summer camp.

Unfortunately it is easier to invest money than to find and support com~
petent and committed people to run such programs. Decentralized programs
would be subject to many abuses and could be rendered ineffective by inap-
propriate people. Un<doubtedly, amongst the ranks of school teachers, workers
in residential programs, etc., tiiere are numerous people who would be willing
to start such programs and would be effective. It would mzet their needs
for individual initiative and also would allcw them <o design a program
suited to their interests, styles of working, etc. These people are difficult
to find but ultimately asre the foundaticn upon which any program rests. Tod:date
two such people haves been found for the Sage Hill Camp Program and plans are
being made for providing seed money grants. :

In summary, the Sag: Hill Camp Prograi seeks to actualize the full po-
tential of summer camp programs. The camp program is used as an entre to
develop relationships which can be generalized to other bettlnps. Staff and
campers working together in the building of the program and in the running
of the program become partners in a joint effort which is engaging for all
concerned. Such active participation leads them to want to do what they
need to do in terms of their responsibilities for decision-making, work, etc.
In short, it provides a continuous work oriented socialization in and out of
the community during the impressionable adolescent years. The program rests
on the relatlonshlps and credibility developed in an interlude removed from
the poverty perpetuating influence, and aupported and enhanced by a year
round follow-up program that provides socia! support for the socialization
for effective work habits.
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