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PHILOSOPHIES AND SCHOOL EVALUATIONS:

PARTMENT OF HEALTH,
are the U.5. DE H, EDUCATION
& WELFARE
OrFICE OF D REPRODUCED
3 OCUMENT HAS
ORIGINS OF HYPOCRISY? T ToY AS RECEIVED FROM THE PERSON OR
GRGANIZATION ORIGINATING IT. POINTS OF

VIEW OR OPINIONS STATED DO NOT NECES-
OFFICIAL OFFICE OF EDU-
prepared by: A ok rocY
H, Earl Heusser Jr.
Associate Professor of Education

San Diego State College

INTRODUCTION:

Do we really do what we say we ought to?....and, if not, what can we do
about it? ‘

The words hypocrisy, bigotry, credibility.....relevance, are in the
wind. So much so that we may be tempted to tune them out, After all,
who in education or any walk of life cares to be accused of ambiguity
here, insincerity there and pedantic “Mickey'Mouse" everywhere? But
isn't it possible that we in education are becoming victims of our own
inadvertent design? Aren't we aiding and abetting, indeed hurturing an
insidious hypocrisy when we empiazen across page 1 of faculiy and student
handbooks and our accreditation reports, platitudinous staééments of philo-
sophy and objectives?--Statements the nobility of which leave us gasping, |
but the hollow generality and hebulosity of which leave us groping?
Most such statements are not designed to offer curricular guidance nor to
serve as bench mark cfitéria against which an entire comprehénsive high
Schobl may later be measured.'jWhat"pofent}determindnts'these statements

could’be. Such an_origin of self impbséd leverage (instead gg'hxgocrisx),

It is to these ends that the following -(two) part article is intended.




(see
, Fsg 5) “Under the diregtion of

- study with two replicatio

PART I

SYNOPSIS: RELATIONSHIPS OF HIGH SCHOOL PHILOSOPHY AND
OBJECTIVES TO CURRICULUM AND INSTRUCTION IN THE EVALUATION PROCESS

The following account is a sumpary-abstract of the unpublished
doctoral dissertation by the writerl. "This account is the core of
Part I because it is believed that the ensuing implications for
improvement of school evaluation and resulting improvement of
instructional programs are recal. These implications are not only
real, they are of a mundane nature that educators can do something
about. They lend themselves to feasible courses of action.

PROBLEM: Did the high schools in the sample selected for this
study:

1. appraise their programs of study on the basis of their own
statements of philosophy and objectives when performing
self evaluation for accreditation?

2, develop statements of philosophy and objectives that are
identifiable and useful to the school as evidenced by
related self appraisal?

3. provide the learning experiences and impart the values and
skills which are stressed as elements of their philosophy
and objectives (in their estimation)?

PROCEDURES: AQuestions in the problem statement wgre considered
by three judges including the write e congiderations were
made as threec separate studies

Self appraisal orts\ of thirt T high sch ols (student

bodies of 100
the secondar
_and Colleges.

WASC) ent used to obtain these reports

is  entitled Procedures for Appraising

- the Modern Higl\ Schoo The statements of philosophy and objec-
tives (P§0) and~sppraisals of programs of study made by adminis-
trative staff (A)," 1ustruct10ﬁ staff (I) and student representa-

" tives (S) were taken from the reports for this analysis. Pg§0's
and A, I and S appraisels for each of the thirty schools were
randomly assigned to a Teadlhg order and to one control (A) and
five treatment (B, C, D, E, F,) groups of a simple- -randomized
design. Each group contz-nea materlals from five dlfferent

', accredztatlon reports.

1 Heusser, H Earl "Relationships Between Stated Philo ophies &

Objectives and Programs of Study as Appraised in Thirty

-:fijalifornla High Schools: An Experimental Analysis," (unpub-
H:,lished doctoral dlssertatlon Lne Univers1ty of Oregon, Eugene,
- 11967) SR S , S '

:,2




" were run on scores from the initia

-

Treatment by matching (association) and various mismatching
(dissociation) of P§0's with A, I and S appraisals within each
group was as follows:

Control group A: PGO's and A, T and S appraisals were all
associated by school,

Treatment group B: P&0's and A appraisals were associated by
school. I and 5 appraisals were dissociated from P§0's of their
own school and placed with P§O's of other schools within the
group,

Treatment group C: P§O's and I appraisals were associated. P&O's
and A and S appraisals were dissociated.

Treatment group D: P&O's and S appraisals were associated. P&O's
and A and I appraisals were dissociated,

Treatment group E: P§0's were dissociated from the appraisals of
their own school and placed with appraisals of other schools with-
in the group. A, I and S appraisals were all associated with
each other by school,

~ Treatment group F: P&O's and A, I and S appraisals were all dis-
sociated from each other and placed with other P§0's and
appraisals within the group.

The rationale for treatment by association and dissociation of

P§O's and appraisals is simple. One might assume that a P§0O

and program of study appraisal both from the same school would

bear more resemblance and a more detectable relationship than a

P§O and appraisal each from different schools, if a comprehensive
spectrum of criteria are used in the rating instrupent.(See ¥ig. A, vexy gooR)

P§0's and appraisals of ope school from each group as treated above
were rated by eight judgeX includi Qhr‘ These preliminary
ratings were made as a pilot _study for taial>af /the rating instru-
ment designed for this analysiy ind for sklectifn of two judges to
corntinue with the/yrét r. The thyree j es the
the P§O's and ' ]

Twenty-seven dualities
by the rating {nstrument subsumed under the following class
headings. ' :

1, Attitudinal qualities o '
2, Overall curricular tendencies, features and philosophy
.. 3+ Specific subject area relationships ' .
. . 4. Consistency of the program (as appraised) with P§O

_ Composite scores of each A, I, S and total appraisal to P§O

~ relationship were tested with one way analysis of variance within

and betweenfcontrbl'and;treatment*groups. Fifteen such tests
L T ] o} om t ~study. Identical tests were
. run for cach replication, ‘(SQ'Q‘ Tigs. 2,3 % u‘.) o
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FINDINGS: All null hypotheses were accepted but onc involving

a significant though spurious F ratio. This false value was due
to chance pairing of apparently related I appraisals and P&O's
from different schools in the dissociation of group B. There
were no significant differences due to systematic effect of
treatment by various dissociation, either in the initial study
or the replication studies. Five of the highest F ratio values
were obtained from the same five score analyses in all three
studies. They include the significant but spurious F ratio
mentioned above. ks ee Tigs. 2,3 %%

CONCLUSIONS AND RECOMMENDATIONS

Conclusions in Reference to Stated Problems

-

1. BEvidence obtained in this study indicates that high schools
of this sample and corresponding population generally do not
appraise their programs on the basis of their P§0. The acknowl-
edged admonition of writers in the field notwithstanding, the
relationships sought for in this study appear not to exist in
widespread practice. In the words of Orlich and Shermis, state-
ments of philosophy and objectives of most_high schools appear
to be not much more than "window dressing"“ in terms of their
utilitarian value. A few of the schools in this sample did
apparently appraise their programs on the basis of their P&O
but when studied with the total sample, these relationships,
their abundance and/or dearth, were not pronounced enough to be
detectable with the design and statistical treatment of this

analysis..
\:;?BQQ ding population

§0's whigh areiproducts of

2, High schools of this sample
- generally do not develop us€fu
creative efforts of the staff.
reflect needs uliar\to given \hlgh-Schools, student bodies or
communities. ,
adoptions of gational educationa ocuments. Even those state-
‘ments which were obvious\ly local/products bore little measurable
relationship t§ associat stograms of study as appraised, so
-as to be distinguish ~from dissociated P&O's.

'3, Because PGO's}afe,oftenrnot definitive in terms of values and

‘expected behavioral outcomes, they tend to be inconsistent with

.what is offered in the instructional programs of most high schools

.as appraised. For example, particular disparities exist i the
-areas of democratic process and scientific inquiry. Democratic

walues and scientific. .awareness are commonly espoused in PE0's

,’;put:are_seldom*behaviofally“defined;"Consequently instruction
“for knowledge and 'skills ‘in these‘areas;iSYSQldom accounted for

_Ainiself3appraisq1§repof£s;

% Donald C. Orlich and S. Samuel Shermis, Educational Philosophy
-as Mythology: "A Critical Analysis of School Philosophies,'

"“*jAdminiStratorYSEthebOOk.  (Tb¢fUniversity'ovahicago;”Vol.XLV,




- but are seldom assumed or acknowledged as part of the instruc-

' structional guindes,

' oratory discovery " methods as extremes of a continuum. Coverage

i is the feeling: that needs of college able

Observations Incidental to Stated Problems

1., Specific appraisals of health, physical education, safety
“education, art and music programs are often omitted or passed
over lightly even though these skills and areas of instruction

re quite consistently acknowledged in statements of philosophy
ano objectives.

2. Moral, spiritual and civic values and their development are
consistently espoused as objectives but are seldom assigned to
specific teachers or disciplines as course content or as a

- responsibility, Such concepts are non- cognit1ve and difficult
to measure or evaluate,

3. Instruction and practical training in citizenship and leader-
ship are consistently espoused as objectives with high priority

tional program and therefore are seldom appraised as such. Only
occasionally did social stud1es appralsals account for such
instruction., .

4. Recognition of and provision for individual d1fferences in
student's abilities and interests are consistently professed as
philosophical tenets of high priority. The typical mode of pro-
viding for these differences is through homogeneous grouping by
subject. (e.g., slow group in life science, middle group in
traditional or BSCS yellow version b1ology, accelerated group
_1n BSCS blue version b1ology)

Hcate the1r relationthip to philosophy
‘ *'1ty of judgements made

 instructivaal \methods and (2) expectations for coverage of
..-.subject matter\as presqgr ~in. school or district course in-
ichers and administrators, as concerted
groups, feel inDeiative and’ originality in teaching methods are
_encouraged including authoritarian lecctures and open ended. lab-

| . of subject (i.e, units or- t0p1cs) is suggested in most cases
~3and stringently required in only a few cases._i . . :

~7. A _common. dilemma in nearly a11 of the self appra1sals studied
studﬂnts and term1na1

”Lstudent“;are-

“a) difficult to provideffor 1n the'so
S nigh school LU PETENE




-
.

Such specific intentions are professed in only a few statements

of philosophy and objectives Eut realization of this shortcoming
'is common in nearly all responses to question #5 in the Callfornia
~instrument (i.e. append a general evaluation of the program of
studies).

LIS

Recommendations

1. Professional staff members should become aware of basic
differences between the philosophy and the objectives in a
school's P§O as well as differences between cognitive,and
affective objectives with all of their components and potential
functions. k snd gy Ehomater

2. Teachers should be provided inservice time and instruction
.,_yfor development of P§0. They should be given opportunities to
- tonsider total relationships of P&0 to student body, faculty,
comnmunity and family 1n this crucial step of curriculum devolop~
ment.

3. The school's statement of philosophy and objectives should
‘be the basis of evaluation with all of that statement's priori-
ties, specific provisicns and behavioral goals. This principle
‘should be made clear by the visiting committee chairman, co-
~ordinators and the steering committee chairmen during initial
planning sessions and at the outset of PO development,

[ Deve10pment of the P§0 should be a joint endegvor of all
-persons who will later be involved in thec

school (i.e., administrative staf
.[representatlves)

5. Staff'members‘ Atu hpt e’ remindgd during their
'*;‘evaluation of rthe sc obl that each 'udgement sho ld be made in

'?’f6.' P&O's should be com leteli

. e- developed periodically to be
" appropriate to\changing n

. s of students and community as well
- as to provide rew £ ,.,'ty members experience in curriculum .
ffmdevelopment.': ~ | | ‘

T Question 05, asking for a general evaluation of the prOgram
_q“_of studies in the administrative and instructional staff sections
~ _of the WASC instrument, should be supplemented with a kind of
~-.instructional area #nd activity checklist.  Such a checklist
.-, should 'be designed to-enable all evaluators to check whether
-~ given curricular: provis1ons have been appraised elsewhere in the
report., In- this manner undue're'etition and omission in report- o

ing*cou10 ve- avoza“a.

“8' The student steering committee s questions in the WASC instru~

ment ‘'should be re- designed so‘as to stimulate more thorough invest- -

igation. This may elicit more meaningful responses from students I
evaluat1on of the‘school's prom‘.’zm.,._;i : cel :




‘9, Inasmuch as teachers should play a large part in development
of the P§0 as well as bearing total responsibility for leading
the development of specific course objectives, these objectives,
specific, measurable and committing as they may be, must all be
relatable to specific elements in that school's P§O, They must
be relatable in a cognitive fashion in order for the P§0 to be
of any functional consequence in a school's selif appraisal of
its program of studies.,




PROPOSED $  PART Sak '3, -

A RATING INSTRUMENT DESIGNED TO IMPROVE SCHOOL
EVALUATION AND THE RESULTING INSTRUCTIONAL PROGRAM

sompes
The rating scaleX presented here represent just one way of
assessing the degrees to which a school 'practices what it

preaches'" in its own estimation.

These scales may be considered a supplement to a formal
evaluation procedure as:

a) a self-imposed checklist to be used by the school
staff and students during their own introspection, or

b) reminding criteria to be used by a visiting evalua-
tion team for accreditation. _ - ' R

For informal evaluation of the instructional program by
school staff, students, district staff or school patrons, the
rating scales could be used as a brief, convenient set of
criteria by themselves at low cost. Ease of handling and use
of such a booklet by each individual involved in the evaluation
might be espeC1a11y attractive.

Systems of score analysis and interpretation and standards
derived therefrom should be evolved and adapted by the school
or district. Analysis of scores obtained through these rating

- scales by any group may be desirable but may also be unneces-

'1mprovab1e wit
‘spect for the

'ths socnple N ' -
E ratihg 1temsh§ e classe-
) of relat1onsh1 : '\

fﬂz; student part1cipation ft_‘,f' |
;23._ apparent evaluator s, attitude and thoroughness
._“1,-4.":affect1ve doma1n " ' | } “H | |
vrﬁzs.]foverall curricular tendencies features .

in. gp’e_ cifi Q_subiect

?ﬁowdﬁwmhw
"_? \0 NedroniwvgY

"“1cons15tency

”ﬁfﬁ,total, overall relationsh1p




1. TEACHING-LEARNING METHOD RELATIONSHIPS
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RATING SCALE fla

To what degree do you judge this appraisal was made on the basis
of, and in relation to the school's P§0, concerning effective
Varieties ¢f teaching methods and use of instructional materials?

1. a perfect "one to one'" relationship is
clear and consistent between the statement
of P§0 and the response (6)

2., a very high degree of relationship is
obvious between the statement of PGO
and the response (5)

5. an intentional and purposeful relation-

ship is quite apparent , (4)
n4. a definite relationship is evident S - (3)
5. a probable relationship can_Be detected . (2

6. a possible relationship is barely -
: detectable | (1)

7. no .discernable positive or negative
relationship i | . - (0)

RATING SCALE #lb

To what degree do - you judge this a to haye been made on

the basis of, and in relation tgq the schdol™s P§0, in terms of

7 The disciplined lifeés o udent\ thought jand i uiry which_are
.. ~held by many autho ‘t1‘s to be ' o "the structure"1 of

"'511, a perfect,"one to o'e" relat o'ship is
“ ' clear and\consisten betwee the statement

: -~ of PGO and\the resgomse— . ()
S ez.iTa very hi h"'gree of relationship is o
o r;-obvious between the statement of PGO | e
'QﬁiSQ'fan intentional and purposeful relation- IR
“=»~;5ship 15 quite apparent RTINS o 4y

";ga definite relationship is evident Eiiij’

T ,ﬂ,Harvard Univer51ty Press;_1963, pp.»17 32

15

Cambridge,_;'n{ij»r




2. STUDENT PARTICIPATION RELATIONSHIPS

—Reting—scates—ita—ithroughaaiio)
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RATING SCALE #2a

To wlat degree is provision made for student participation in the
development of instructional objectives on the basis of, and in
relation to the school's P{0?

a perfect "one to one'" relationship is

relationship

| -%‘l\:
RATING SCALE e

1,
clear and consistent between the statement
of P§O and the program , (6)
2. a very high degree of relationship is
obvious between the statement of PO
and the program (5)
3. an intentional and purposeful relation-
ship is quite apparent (4)
4, a definite relationship is evident (3)
5. a probable relationship can be detected (2)
6. a possible relationship is barely
detectable (1)
7. no discernable positive or negative ( ;
- 0

1. a perfect "one to one" relationship is

To what degree is provi51on made for student participation in the
- ovaluation of curriculum and instruction on the basis of, and in
- relation to the school's. PGO? :

" clear and consistent between the statement o
. of P&O and the program C ‘ (6)
. 2.f,a very high degree of relationship is_v- ”
~ - obvious between .the statement of PGO o
' .and the program :1'e' ) ,V_:,_ B - (5)
::5f?i33{ an’ intentional and purposeful relation- |
e qa_ship 1s quite apparent _.,}f N (4)
":'ﬂ,a definite re1at10nsh1p is evident o ‘i(3)
’_ ‘___Zﬁi__t a _fcan be detected Rt ;”*Q%tZJ”‘"" -
~";fgivffa possible rela i nship is barely 5 ‘tT‘e
1*7gﬁdetectab1e G e : L Q)
. ‘no" discernableupo 1t‘ve»or :egative R

”,relationship




E

RELATIONSHIPS OF APPARENT ATTITUDE AND THOROUGHNESS




How favorable--Optimistic~-ehthused is this response in view of,
and in relation to the school's P§O?

1.
2.
3.
4,
5.
6.
7

How complete - comprehens1ve is this reSponse in view of, and

‘highly favorable (6)
quite favorable “ ',(5)
slightly favorable . , (4)

no indication or balance ' (3)
slightly ﬁegative - éfi;ital (2)
quite negative - criticai . (1) “
Qe:y negative - ;ritical f_ - #3N. o  (0)‘

3.

RATING SCALE

RATING SCALE #xg

- in relation to the school's P&O?

1_',

2.

s
.
 ,;? 5, ;
bfi.”fé;ﬁ
e

?adequately comprehensxve

very comprehensive . S (8
quite-comprehensxve‘ | ' ";_j;l»: »f o - - (s)
o #)

(3)
(2)
es
()

fairly comprehensive ‘

seems somewhat inco




. AFFECTIVE RELATIONSHIPS




.. - of human feelings and emotior ?.

'»ﬁ[il.‘ a perfect "one

».Q;'teﬁz.:'a very high degree 0

*x 2 o,

RATING SCALE #Sf

To what degree does relationship exist between the school's P§{O
and provided learning experiences for development of equitable,
functional value systems?

1. a perfect '"one to one" relationship is
clear and consistent between the statement
of P§O and the program (6)

2. a very high degree of relationship is
obvious between the statement of P&O
and the program : o (5)

3. an intentional and purposeful relation-
ship is quite apparent . - (4)

4, a definite relationship is evident ', (3)
S, a probable relationship can be detected o (2)

6. a poss1b1e relationship is barely :
- detectable S R , (1)

7. no discernable positive or negative | -
. V_relationshxp I 4#‘$4§ (0)

| RATING SCALE f%g

, Towwhat degree does relationship exist between thg school's PEO
- and provided learning experiences fe wledggment and culture

f}of P&Qian the prog-am 5-,_' A\ (e

. obvious between the\ ste

'jif;fttandfthe;pto ramt,_._; *iﬂ;ﬂ 3 -.fﬁva':'?v.;.v - (5) ;

’H"ffan intentional and purposeful relation?7": o o
fgiShiP is quite apparent -f5W“-n"7q’ T ()]

b‘:ggi;ia definite relationshlp is evident ‘7ﬂ1-?ff.][? f'”(3]@w3E:

””-jf?fs;féa probable re1at1onsh1p can be detectedi: ?'jk' - t(Z)tl

lfa‘possible relationship is barely ’;~;;*~.f».f£?<%
-fdetectable B R I
ffnovdiscernable positive or negative f jfgz}’ S
“relationship '~ . 7 e ]




5.

\. OVERALL RELATIONSHIPS OF CURRICULAR TENDENCIES-FEATURES




*x5a.
RATING SCALE fa

How innovational--experimental is this instructional program
as appraised in view of, and in relation to the school's P§0O?

1. highly creative - innovations through-

out program (6)
2. numerous experimental act1vities in

progress (5)
3. slight tendency toward experimental :

attitude : (4)
4. equal emhhasis on tradition -

innovational practice (3)

s, slight tendency toward traditional

practice (2)

6; exper1menta1 programs seldom tried (1)

7. no innovations - traditional
throughout : X5%b - (0)

RATING SCALE #%p

How recently or frequently have experimental programs as appraised,
been implemented and evaluated in view of and in /relation to the
school's P§O? ,

1,‘ continuous and effective im. ementation

of experiments and joh throughput ~ (6)
2. frequent emehtation and\e
- of experiments in most aspec
~ program ' (5)
. 3. frequent i'plement t and evaluation |
- of experiments_i Some aspects of the ’
- program. . T .. . , , I - (4)
»;4;j‘adequate for the1r minimum si«ndards o ' S (3)
: mS.' slightly 1nadequate for the1r m1nimum o .
R standarda '[~- T L o , (2)
6. quite deficient exper1mentation and S
:*~:fveva1uation - o ) ,-,};‘; (1)
* f7;m}comp1eteLy lacking of experimentatlon ' | o :_
i.Uyllmand evaluat1on I o o : l - (0)




6' : ‘
"\, COGNITIVE AND PSYCHOMOTOR RELATIONSHIPS IN '
SPECIFIC SUBJECT AREAS

‘OC\%“ b. lL‘-C‘}“}"s‘l”Q.ffen“c)s .
b ¢t

%0 *Q\o}\"\m“s\\\'@)
?%—Q _\ e\ok;cms\(\?}
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RATING SCALE #\a

To what degree do you judge that this appralsal of remedial and/
or specialized instruction in arithmetic, reading, speech, hear-
ing, and for slow learners, the physically handicapped, the

mentally retarded, and the gifted, was made on the basis of, and
in relation to the school's PGO? :

1. a perfect "one to one'" relationship is
clear and consistent between the statement

of P§0 and the response (6)

2. a very high degree of relationship is
obvious between the statement of P&O

and the response S _ (5)
3. an intentional and purposefnl relatien- |

ship is quite apparent ‘ (4)
4, a definite relationship is evident (3)
5. a probable relationship can be detected - (2)

- 6, a possible relationship is barely

- the academic subject ar
“science and social-st
~relation to t

1. a perfect

detectable } | ' (1)

7. no discernable p051t1ve or negative
_relat1onship , S PN (0)

'RATING SCALE f#§h

To what degree do you judge that{ this appraidal/of offerings in

. §s English, mathematics, language,

R or defgn/tﬁe_basis of, and in
school\s B _ _

"one to oje" relatio ship is

clear and \consisten betw the statement

(6)

| ‘of PGO and\the res on _ _
.2, avery high 'egree of relationship is
- : obvious between the statement of P§O0 , B
- and the response e S (8)
3, an intentional ‘and purposeful relation- T _
j_-lship is- quite apparent Qe e (4)
f;4;fhn definite relationship is evident 1-1 o _;?:ﬂ(3),1
'ijQiEﬁ probable'rolationship can be detected - .;'n“fd(i) ’;»‘
6, 1& possible relationship is barely ff:fd P
.“7;f'no discernable p051t1ve or negative '} ve'-‘ei”ni o
e grelationshlp e (e)

: e L i B A e 0 S e
. N gy

‘)E; . . - o ) - »lAI ‘; 7




R
KA

' fro what degree do you judxe

:.-arts, home econom

- e, 26
It
RATING SCALE #\i

To what degree do you judge that this/your school's 's ecific
course objectives in physical, health and safety education, were
developed on the basis of and in a corresponding fashion with
the school™s statement of educational philosophy and objectives?

1, a perfect "one to one" relationship is
clear and consistent between the statement

of PGO and the -mespense- couvie eeiedlives (6)

2. a very high degree of relationship is
obvious between the statement of P§0 and

the xoopense- couvse ovyadivyesg. (5)
3. an intentional and purposeful relation-}

ship is quite apparent - o (4)
4, a definite relationship is evident - ’ (%)
5. e probable relationship can be detected - (2)

6. a possible relationship is barely '

. detectable , 1)

.7, no discernable positive or negative

. . relationship v . X&‘ 6 & (0)
e e "..',"'-‘:’". ;;f.k"__,',.vf /

RATINC SCALE

at{ this/your s 1's specific
course objectives ‘in tge ocatlional subjett areys of industrial

d busine¥s\ edu on, were developed on
orrespondingy fashion with' the school's
tphiloso‘hx and objectives?

~in a -

1. a perfect "one to one" re wWionship 1is
~ clear and on51ste t ween the statement
of P§O and \the . counr se e\sy.@tw RS ’(6)

' ”;,2._ a very high degree °f re1ationship s

obvious between the statement of. P&O

e and the mpm-e- convie o\;tc\wg; ‘. o ', )
3, an intentional and purposeful relation- - fﬁ o
| “7jship is qu1te apparent SR o 1“’:(4)
| .ii;f;a definite relationship is evident »f,"rpii :li’“;(3)4f
,Afitf;a probable relationship can be detected f‘i fngf;f}(zi*'.
- 6." po ible relationship ;[s barely detectable '., (1) s

"ifffiff;f:no discernable positive or negative relationship (0
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PREPARATION RELATIONSHIPS
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*1a.
RATING SCALE #Xa

. To what degree do you judge this appraisal was made on the basis
: and in relation to the school's P§0O, in terms of prepardtion
T_i post=high scliool education?

‘1, a perfect "one to one" relationship.is
clear and consistent between the statement
of P§0 and the response (6)

2., a very high degree of relationship is
obvious between the statement of P§O

and the response (5)
3. an intentional and purposeful relation- '
- ship is quite apparent (4)
. '4. a definite relationship is evident ' - (3)
| 5. a probeble relationship‘can be detected (2)

iﬁf 6. a possible relationship is barely

""f.fTo what degree do you judge this apprais
- of, and in relation 'to the school! 0,

~detectable o ‘ (1)

7. no discernable positive or negative
-+ relationship N x1e. (0)

RATING SCALE #%b

1l was made on the baiis
arding development
igipation?

“? saleable §K1115 for efficiend econom1

.. of P&O and the res-onse (6)
1”2;'.a very hi, degree of rela ‘onship is
- .. obvious between the Ste ement of P§0 and
“7{j'the responsg - o , (5)
'3, an intentional and purposeful relation- | |
f~=‘ship is quite apparent e (4)
s, a definite relationship is evident | 6.3
'Tﬁi;S;éia probable relationship can be detected" o @
JJ;J;;‘é;fia possible relatlonship is barely | 'YL o o :
e _,detectable -;J:-« ._m» i _,12 )
7 ieno discernable positive or negative B -fi‘ EET
‘*?jtrelationship s U _;*. - . (0)
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CONSISTENCY OF PROGRAM WITH P&O

3
29,




Xk So.

RATING SCALE #Xa

To what degree do you judge that this school's program of studies
as appraised here is in keeping with the philosophy in the
school™s statement of philosophy and objectives?

1. perfectly in keeping with statement (6)
2. nearly in full accord _ | (5)
3. more in keeping than seems typical (4)
4. moderately in keeping with statement (3)
5. 1less in keeping than seems typical ' (2)
6. hardly in keeping with st#tement (1)

7. definitely not in keeping with
statement : . 8% (0)

~ RATING SCALE #%b

‘To what degree 8o you judge that this school's program of studies
~as _appraised here achieves the objectives included in the school's
statement of philosophy and objectives?

1; ~fully achieves'all»objectives7 L (6)

N (S)

27 fully achieves moSt_objectivegv

Y

3. partially achieves many phjectives 4
4. achievement o -a J”ctlves_i ode (3)
f~5. ‘£aiis'to;achievé ﬁa‘y iject'v s» | | 2)
;,3T6;'.fails‘to hiévejmosf.dbje hves ,l. | v; | (1)
"1“7,, fails tdiaé jeve

” 7“6bjéctiVes»V  ﬁ S (0)




- ‘s.( TOTAL, OVERALL RELATIONSHIP

3),

-

»
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RATING SCALE fRa

3N,

To what degree do you judge that this statement of philosophy and
objectives was developed as a functional, purposeful guideline

for planning, implementation and evaluation of the curricular
experiénces described in the school's self-appraisal?

1.
2,
3.
4.
5.

6.
7.

To what degree do you judge that this evaluation--appraisal was

completely purposeful design‘f'

a high degree of purpose isieﬁvious
intentional purpose is quite apparent
some purposeful design is evident
probable purposes can be detected
possible purposes barely detectable

no discernable design or function

was purposeful ly developed %A\

RATING SCALE #8p

(6)

made on the basis of, and in relation to the school's P§O?

1.

2.

‘a very high degree of re

S ship is‘q,ite appar'nt'
 t_4ig

a perfect "one to one" relationship is

clear and consistent between the statement
- of PO~ and- the response

obvious between the

a deflnite relat1on hi 'is eVident'

a probable relationship can be detected

fa p0551b1e relationshlp is barely

e Jdetectable oo e

"nf°ff7;e{no discernable positlve or negative
L Tjerelationsh1p ST SN :

(6)

(5)

)

@)

OIS

(3)

L




These ratings may be adapted to peculiar circumstances by rewording,
by selection of pertinent items or by adding items as seems appro-

priate.

five or three by omitting points#3 and 5 or points#2,
as shown below.

1.

“‘clear and’ cons1stent between: the statement'
(g;of P&O and the response : » :

the response

. a def1n1t relétion%hip is e,i

© no discernab
’u_relatlonsh1p

a perfect '"one to one'" relationship is
clear and consistent between the statement
of P§0O and the response

a very high degree of relationship is
obvious between the statement of P§O
and the response

an intentional and purposeful relation-
ship is quite apparent

a definite relationship is evident
a probable relationship can be detected

a possible relationship is barely
detectable

no discernable pasitive or negative
relationship

a perfect "one to one" relationship is
. clear and consistent between the statement
... 0f -P§0--and -the response

obvious between. the

ent

. a poss1b1e relations 1p is bdre y |

detectable

pos 1Ve'Or negative

a perfect "one to one"'relat1onsh1p is

'}fa defin1te relatlonship is evident

'ano d1scernab1e posit1ve or negat1ve g
Ry elat1onsh1p . .

The seven point scales in the ratings may be collapsed to

3, 5, and 6

(6)

(5)

4)
(3)
(2)

(¢ 9]

(0)

(4)

(3
(2)
(1

0)

(2)

m
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Omission of the entire seven point scale may be desirable
if the ratings are to be used as a checklist in supplement to
a formal evaluation procedure. Going through the mental motions
of qualified introspection with provision for a subjective
-written response if needed, may be more effective than reduction
of responses to numerical values. The circumstances in which
the system is used will dictate the kinds of flexibility needed.

Notice that some rating items call for evaluation of the
appraisal of pregram:P§0 relationship while others focus atten-
tion on the program as appraised and its relationship to P§O.
Still others call for firsthand evaluation of the program:P§0
relationship (e.g., 4a, 5a, and 2a). Which form(s) to use may
depend upon whether the evaluator is examining his own school's
program or acting as an evaluation team member in the appraisal
of another school,
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