DOCUMENT RESUME

ED 052 897 RE 003 6927
AUTHOR Weule, Graham G.

TITLE Special Programmes of Teacher Education.

PUB DATE Aug 70

NOTE 16p.; Paper pruasented at the International Reading

Association Third World Congress on Reading, Sydney,
Australia, Aug. 7-9, 1870

EDRS PRICE EDRS Price MF-$50.65 HC-$3.29

DESCRIPTORS *Elementary School Teachers, *Foreign Countries,
*Inservice Programs, *Reading Diagnosis, Reading
Instruction, *Remedial Reading, Teacher Education,
Teacher Improvement

ABSTRACT

To assist the many children who are experiencing
reading difficulties, the classroom teacher must become skilled in
the diagnosis and treatment of reading problems. A review of reading
research reveals that future classroom teachers will be called upon
to regard the diagnosis and treatment of learning difficulties as a
crucial part of their role as teachers. A study with approximately
150 primary-school..teachers in Australia asked them to provide
comprehensive information concerning their current practices in
diagnosis and treatment of reading difficulties. It was concluded
from analysis of the data that reading diagnosis and treatment was
unisuccessful and inadequate. To correct this deficiency, extensive
preservice and inservice training of teachers in diagnosis and
treatment is needed. One effective inservice program sought to
develop a strong commitment te the concept of improving instruction
for retarded readers and tc provide teachers with knowledge, skills,
and understandings of a practical nature, plus a specific approach
capable of adaption to individual classroom situations. Emphasis was
given to practical experiences through the use of wmodel lessons,
mockup situwations, and observation. However, further research is
needed to assess the value of such programs in terms of problen
readers and the conditions of the school. A bibliography is included.
(vJ)




U. S. DEPARTMENT OF HEALTH, EDUCATION & wErFARE
OFFICE OF EDUCATION
o THIS DOSUMENT Has BEey REPRODUCED EXACTLY AS ReCEVED FROM THE
ey PERSON OR ORGAN;7ATION ORIGINATING IT. POINTS OF yipw OR OPINIONS
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE oF EDUCATION
ol POSTTION OR PoLICY,
N
o -
f (o}
wl

SPECIAL PROGRAMMES OF TEACHER EDUCATION

Graham G, Weule

B.A. iM.Ed.

Demonstration School
Mount Keira

N.S.W, Aust,

August, 1970




SPECIAL PROGRAMMES OF TEACHER
EDUCATION

(Text of an address delivered by Graham G. Weule

at a sectionsl meeting of the Third World Congress
on Reading sponsored by ithe International Reading
Association in Sydney, during August, 1970)

Many thousands of children in the achools of taoday are
experiencing reading difficulties to such a degres that they become
acadsmic failures, culturally deprived, discouraged and inadequate
people, unable to cope with the demands and pressures of modern
life, The teacher is clearly obligated to do all that is
possible for the retarded reader. Successful action on his part
is greatly hampered by lack of knowledge and skill, official
encouragement and conditions of classroom management. The situation
demands investigation in terms of the teacher's role, the status of
disgnosie at present and ways and means of ensuring adequate
provision for retarded readers in the future.

My special emphasis is focused upon INSERVICE EDUCATION of
toachers in Diagnosis and Treatment of Reading Problems with most
of the emphasis at present upon diagnosis.

What is the role of the teacher in diagrosis and tréatment of
such ls arning problems? Has the teacher a role to play at all in
diagnosis or is this the sacred province of the "specialist"? I
have approached this problem from three directions.

(a) By an extensive review of the literature relevant to this
question '
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() By a rescarch study which looks closely at the current
practice of diagnosis and treatment of reading problems
within the schools of New South Wales.

(c) By conducting an Inservice Training Programme for teachers
on the Correction of Reading Problems in the Classroom which
wag followed up by an evaluation by those attending the
course,

An extensive review of the literature reveals that in the
future classroom taachers will be increasingly called upon to regard
the diagnosis and treatment of learning difficulties as a crucial
part of their role as teachers. The factors underlying this
statement include the following:

1, Diagnosis is good teachihg and so an essential attribute of
eny master teacher. The principles of diagnosis enocriated
by such writers as Sheldon (1960, pe.2), Bond and Tinker (1957,
1967, p.126) and wany others are concerned largely with sound
instruction, individual differences and the child's backsround
and progress. These principles do not indicate new areas
of responsibility for the master teacher,

2. The masses of technicel and detailed recommendations often
provided by clinic or specialist for the use of the classroom
teacher are noct implemented, for various resasons, but the
outcome is that no benefit accrues to the child with learning
problems, Only the teacher, involved as he is in the
actual situation can plan and initiate practical
recommendations that are within his ability and resources.
Only as he is involved in diagnosis will the teacher develop
the knowledge and insights to do this

3. Follow up studies on Remedial Programmes reveal that "crash
programmes" achieve little of lasting benefit to the child
experiencing learning difficulties.

4, fome seek the anawer through a particular organisation of
learning - be it ungrading, team teaching, departmentalisation
or one of the many modifications. Research reports suggest
that pupil growth depends on teacher effort and capability
more than on such factors as school organisation and methods.
(Sartaih, in N.S5.5.E. Yearbook, 1968, p 233). Overall
school organisation cannot provide for individual differences
in reading growth, this can be done only by the teacher in
the classroom. Of course, excellent organisation can
enhance the teacher's effectiveness by providing thea
flexibility and resources teachers need to prescent 1ntegrated

Rjkj and meaningful learning experiences.
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Se Evidence based upon the experience of overseas school
systems lend the strongest support to the belief that
schools will never solve or even contain this very critical
problem by the addition of large numbers of itinerant
remedial reading teachers or diagnostic clinics. The
results of the work of one researcher will serve to illustrats
this point. Palmatier (in Durr, 1970, pp 215=225) after a
study of a particularly competent clinic (Clarke County
Reading Centre, Georgia) with an unusually large staff,
found that it could offer only:

- one-sixteenth of the need for disgnostic service

- one-eighth of the needed student tutorial service

= one-third of the desired inservice teacher instruction
(Palmatier, p. 223) estimates that for an eleven school
district containing 220 teachers and 7,000 pupils, a clinic
would need a totsl staff of about 30 persons to provide an
adequate servics. This staff would contain 22 itinerant
remedial reading teachers who would work within the setting
of the child's own classroom. The ultimate aim of this
scheme would be to improve the training of teachers to such
an extent that they would meet their cwn diagnostic
requirements and provide effective preventative and corrective

instruction within their own classrooms. In N.S.W. such a

clinic would be needed in every inspectorate.

My second line of approach to this problem has heen through
a research study which called upoh teachers to provide
comprehensive information concerning their current practice in the
diagnosis and treatment of reading difficulties within their own
classrooms and schools in New South Wales. Some one hundred and
fifty teschers from primary and infants schools took part. The
sample was truly representative of teachers from these schools.
Involvement in the study was purely voluntary. -

Careful and detailed anelysis of the results of this study
revealed that diagnosis and treatment of reading difficulties
within the primary school is unsuccessful and inadeguate.

1) In the field of measurement,testing is generally poorly

developed with a lack of understanding of the types of tests
and their limitations and use, Much reliance is placed on
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1) (cont)

simple attainment word recognition tests which yield little
if any diagnostic information. Many do not carry out any
form of testimg at all.

2) Prevalence figures stated by the teachers were high and in
keeping with those quoted by other authors, Teachers
claim that only a very small percentage are receiving any
form of assistance at all. Individualised instruction
does not extend to the largest majority of these children.

3) Many teachers claim that such things as children's bookwork,
discipline and chalkboard preparation receive a much higher
priority than does diagnosis and treatment of reading
problems.

4) Where such factors as the home and family environment,
personality and social development, school and medical history
and present physical status are considered there appears to
ke an over emphasis upon a few factors which may or may not
bes significant, There is little development of the teacher's
powers of observation and of diagnostic aids and records.
Sources of information are indeed severely limited and in
need of much development.

5) Most *eachers felt it was their duty and responsibility to
diagnose and treat the problems of retarded readers within
the classroom, Comments indicate a grave concern with the
problem., Teachers urged more, much more and better pre-
service and inservice training, more equipment, more
supporting specialists if they are ever to provide successful
remedial education.

S0, with such weight of "evidence" behind you, you can readily
find yourself in the position where with some conviction you might
cast a vate in favour of immediate special programmes of pre-
service and in-service training and preparation df teachers in the
diagnosie and treatment of reading difficulties, Only such a
programme could bring about this "early diagnosis and treatment"”
urged during this World Congreass by Dr Malmquisat. During a
discussion with Dr Malmquist this morning, he told me that before

his longitu@inal research studies could be initiated, all teachers
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taking part spent one yépr enrolled in intensive in-service
training courses in the diagnosis and treatment of reading problems.
There is little question that the demand for in-serédice
education is increasing rapidly. The needs of teachers to keep
abreast of the times, the thirst of teschers for new skills,
knowledges and understaendings, the changes in curriculum, and
changes of certification requiremznts all have much to do with a
demand for inservice education which seems to be gaining in momentum.
When inquiry turns to research and literature the search is
all but fruitless, Obviously it is not sufficient simply to state
that we need massive inservice training programmes. There are
many questions to be investigeted. Who should provide it? What
should it conisin? Consider also the conditions of inservice
education, There has been tremendous variation in the quality of
inservice programmes provided. Often a teacher has involved
himaelf in conside;able persanal sxpense, travelled some huidreds
of miles to find himself present at lectures which range from
stimulating to some other éxtreme. Mestly there is little carry
ovsr to the problems that this teacher faces in the classroom.
But an important direction by which we may come at this
problem of ensuring adequate providion for retarded readers in the
future is thxrough inservice asducation programmes. Such a programme
I have beesn involved in developing. The objective was to develop
strong commitment to the concept of improving the instructional
programme for retarded’readers in the school and to provide the

teacher with knowledge, skills and understandings of a practical
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nature, plus a specific approach capeble of adaption to
individual ciassroom situations.

It is imperative that teachers complete such a course feeling
sufficient competence to try out and evaluate new methods and
approaches in the classroom, therefore every effort was made in
this programme tc ensurs teacher involvement both in developing
‘understanding of HOW and WHY certain procedures are more successful
than others and in the actual practice of those procedurss.

In preparing this course it was necessary to consider
carefully both the positive and the negative features of such
courses in general. Here emphasis is given to the positive side
but the negative esquivalents will be mvident. When teachers
gathsr for inservice training courses they come prompted by many
different motives with innumerable felt-needs from a staggering
variety of schal and classroom settings. If the programme sets out
to satisfy some of these neads then some steps will be taken to see
that the course organiser is more than vaguely awere of just what
these ares perhaps through a questionnaire aheef distributed prior
to the course.

Many will demand that the course meet some practical problem
vihich they are seeking to solve in the learning situation for which
they claim responsibility. Obviously tﬁe cry for a practical
course means quite a variety of things to people in different
positions. More often than not a lecturer with a background
remote from the critical issues of the classroom will view the

practical as something which flowe inevitably from the theory and
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so proceeds to lay strong foundations for much practical
innavation. Unfortunately, this link between ths theory and the
practice so clearly perceived by the lecturer, for the teacher
does not exist at all. Result -~ teachers ars left vloundering
around in a sea of innovative theory which seems very confusing
and strange. For the teacher, the practical means:
i. Issues that are alive and of direct relsvance to his situation
2. Explanation of the actual mechanics of some method using the
aftual words he will speak to the children. Many prefer
to become the "class" for the duration of the course and so
see it all from the children's viewpoint.

3. Actual observation of techniques used with children

4, Observation of techniques used with children in circumstances
similar to his own classroom,

5. Mock-up situations of testing, interviews, remedial techniques.
6. Group discussions of prepared questions on the most relevant
questions to classroom instruction, with reports to the whcole
group for further evaluation and discussion by the members
of the course.

7. Practical assignments so that they may involve themselves with
the children under their charge in their own classrooms.

8. Brief periods of lecturing and much time for smell group
diccussion and assignments,

9. Use of films and slides (especially freer use of slides)
10, Panel discussion by barious experts with group discussion

11. Invited speakers on special subjects followed by group
discussion

12. Inspection and actual evaluation of materials and equipment
available.

All of these suggestions were made by teachers involved in
an inservice programme, This particular proijramme developed by

myself sought to provide for these needs. At the conclusian of

8



,
8.

the course which ran over ten weeks for two hours after school
one day a week teachers completed an evaluation questionnaire.
Most of the teachers completed the questionnaire and rated the
course VERY INTERESTING to EXTREMELY BENEFICIAL3; VERY PRACTICAL
to EXTREMELY PRACTICAL. The course saw the purchase of remedial
reading materials in excess of $1,000. Teachers made many
helpful suggestions to add to the effectiveness of thdé course.

It is possible to conduct inaervice iraining courses which
stimulate beneficial activity in the direction of the child in
need, Many questions rsinain to be answered. Jdust how kmxkmuxh
much has been gained by this programme in terms of successful
remedial prugrammes for problem readers? Hgw much of that
equipment purchased is now lying.idle or not being used to the
fullest extent? What factors persist in our schools to resist
efforts in the direction we have been considering? Furither
research is urgently called for to investigate these questions,

While children continue to fail in reading and while teachers
continue tc be concerned for the welfare cf children, the tzacher
has to discard the role of spsctator for tﬁe role of involvement.
This invoclvement can only be acceptable when diagnosis becomes
the very basis of all teaching, when diagnosis is geared to the
discovery of causes as well as symptoms, when it is supported by
evidence from other sources, when the teacher employs tools and
techniques to ensure a systematic approach and only when diagnosis

stimulates successful remedial ac%ioh for the child.




REFERENCE LIST

Austin, M.C. "Problem Readers", pp 152-161 in
Latest Advances in Reading Instruction
Helen M. Robinsor {cd)
Supplementary Educational Monographs,
No 96, Chicago, University Press, 1966

Barbe, Walter B. "Preparation of Case Study Reports”,
in Schell, L.M. & Burns, P.C.
Remedial Reading: Anthology of Sources
Boston, Allyn-Bacon, 1968.

Bateman, Barbara "Three Approaches to Diagnosis and
Educational Planning for Children with
Learning Difficulties", in Academic
Therapy Auarterly, 11 (Summer, 1967),
pp 215-222.

Bond, G.L. & Reading Difficultiess Their Diagnasis
Tinker, M.A. and Correction, New York, Appleton=-

Century-Crofts, 1957.

Bloom, S. "Procedures and Materials for
Culturally Disadvantaged Readers",
in Robinson, H.A. Meeting Individual
Differences in Reading, Supplementary
Educational Monographs, No 94,
Chicago, University Press, 1964.

Bowdler, Denby "Dyslexia-How big ~ Problem", in
-Health in New So.. . Wales, Vol. 10,
No 3, August, 19€°, pp 1l=2.

Cashdan, Asher "Some Effects of the Remedial Teaching
& Pumfrey, P.D. of Reading", in Educaticnal Research,
X Vol. 11 Nao 2, Feb, 1969, pp 138-142,

Delacato, C.H. The Diagnosis and Treatment of Speech
and Reading Problems, Springfield,
111, Thomas, 1963.




RV iy 1240 gt D6t s 4 e e Lt 2L TTmat G ey v

Delp, H.A.

Dolch, E.W.
Downing, John
(ed)

Downing, John
(ed)

Frost, Joe L.
(ed)
Gates, A.I.

Gordon, Ira Jd.

Harris, A.J.

Harris, A.d.

Hart, J.A.
Hunt, J.M.V.

Jenkinson, M.D.

"Interpretation and Report to Using
FPersonnel”, in Rothstein, J.H.
Mental Retardation: Readings and

Resources, New York, Holt, Rinehart

and Winston, 1964, pp 69-74.

Remedial Reading, Champaign,
Illinois, Gerrard, 1953

First International Reading Symposium,
Oxford, 1964, London, Cassell, 1966

Second International Reading Symposium,
Oxford, 1966, London, Cassell, 1967

Issues and Innovations in the Teaching
of Reading, Glenview, 1llinois,
Scott, Foresmaw, 1967

The Improvement of Reading, 3rd ed.
New York, Macmillamn, 1947

Studying the Child in School,
New York, Wiley, 1966

How to Increase Reading Aibility,
4th ed., rev., New York, David McKay,
19610 - ! : ’ o .

"Diagnosis and Remedial Instruction
in Reading", Chapter V. in National
Society for the Study of Education.
Innovation_and Change in Reading
Instruction, 6Tth Yearbook, Part 11,
Chicago, University of Chicage, 1968,

Books for the Retarded Reader,
Hawthorm, Vict., ACER, 1966

Intelligence and Exgeriqug, New
York, the Ronald Press, 1961

"The Roles of Motivation in Reading",
Chapter vi in Robinson, H./. (ed),

Meeting Individual Differences in

Reading, Supplementary Educational

Monographs, No 94, Chicago,
University Press, 1964.

11



Jordon, T.E.

Karlin, Robert

Kess, Roy A.

Louttit, C.M.

. Lovell, K,

Lytton, H.

Lytton, H,

Moburg, Lawrence

The Mentally Retarded, New York
Merrill, 1961.

"Programs for Disabled Readers, in
Frost, Joe L. Issues and Innovations
in the teaching of Reading, Glenview,
111, Scott, Foresman, 1967, part IX,
pp 289-296

"Implementing the Changing Concepts
in Diagnosis", in Schell, L.M. &
Burns, P.C. QRemedial Reading:
Anthology of Bources, Boston, Allyn
& Bacon, 1568,

"Emotional Factors in Reading
Disabilities and Diagnostic Problems"
in Schell, L.M. & Burns, P.C.
Remedial Reading: Anthology of
Sources, Boston, Allyn & Bacon, 1368.

"The Aetiology of Reading Failure",
in Downing, John (ed), First Inter-
national Reading_ Symposium, Oxford,
1964, Loridon, Cassell, 1966, .

pp 127-147

"An Experiment in Selection for
Remedial Education", British Journal
of Educational Psychology, XXXI,
1961, pp 79-54.

"Follow up of an Experiment in
Selection for Remedial Education",
British Jouxnal of Educational
Psycholoqgy, XXXVII, February, 1967,
pp 1-9.

G., "Helping Teachers Meet the needs

of Underachievers in Reading", in
Helen M. Robinson (ed) Latest Advances

in Reading Instruction, Supplementary

Educational Moncgraphs, No 96, Chicago,

University Press, 1966, pp 220-~224.

12



RINGEN

e e et ST a2 KT

Money, J. (ed)

Morris, Joyce M.

Natchez, E. (ed)

National Society
for the Study of
Education

National Society
for the Study of
Education

New South Wales
Dept of Education

New South Wales
Dept of Education

New South Wales
Dept of Education

New South Wales
Dept of Education

New South Wales
Dept of Education

Ontario Curriculum
Institute

1489

The Disabled Reader: Education of
the Dyslexic Child, Baitimore,
John Hopkins Press, 1966

Standards and Progress_in Reading,
Slough National Foundation for
Educational Research, 1966.

Children with Reading Problszms. New

York Basic Books, 1968

60th Yearbook, Development in and
through Reading, Part 1, Chicago,
University of Chicago, 1961.

67th Yearbook. Innovation and change
in Reading Instruction, Part 11,
Chicago, University of Chicago, 1968.

Currculum for English, Primary

Education. "Statement of Guiding
Aims and Underlying Principles™,,
Sydney. Govt Printer, 1967 p.x.

Division of Guidance and Adjustment
Directions for Completing the Pupil
Record Card. Memorandum tu
Principals, G.JB:MH G68/1444, 1969

Division of Research and Planning,

Remedial Reading in_the Classroom
]'nf'u.a.mé'tldﬁ BUITE V.7 Ng 16, Sydney
V.C. Blight, Govt Prinic., -qgp

"Provision for the Education of
Children with Special Needs", Ihe
Education Gazette, Vol LXIV,
November, 1969, pp 530-544

M"Gervices for Teachers", The

Edication_Gazette, Vol. LXIII,
March, 1969 pp 66~75.

Committee on the Study of Teaching
of Reading, A first Look, Report on
the survey of current practice in the
Teaching of Reading in Ontario,
Report No 1, Toronto, June, 1965

13



Otto, Wayne &
McMenemy

Richard, A.
Pringle, M.L.
Kellmer

Richardsaon, J.A.

Robinson, Helen M,

Robinson, Helen M.

Roswell, F. &
Natchez, G.

Schonell, F.J.

Sheldon, W.D.
Smith, Carl B.

Spache, George D.

161

Ccrrective and Remedial Reading:
Principles and Practices. Boston,
Houghton, Mifflin, 1966

Deprivation and Education
London, Longmans, 1965. :

"Identification and Diagnosis of the
Mentally/Scholastically Retarded
Child", in Mentally/Schilastically
Retarded Children, unpublished notes,
Armidale, University of New England,
1966.

"Remedial Education", in N.S.S.E.
60th yearbook, Development_in and
Through Reading. Part 1., Chicage,
University Press, 1961.

"Characteristics of the Underachiever"
in The Underachiever in Reading, ed

H. Alan Robinson, Supplementary
Educational Monographs, No 92,
Chicago, University Press, 1962

pp 9-18.

Reading Disability: Diazgnesis and
Treatment, New York, Basic Books,
1964.

Backwardness in Bssic Subjects, 4th
ed, Edinburgh, Oliver & Boyd, 1948.

"Specific Principles Essential to
Classroom Diagnosis", The Reading
Teacher, 14, (1960) pp 2-8.

Correcting Reading Problems in the
Classroom, Newark, Delaware, I.R.A.
1969.

"Clinical Diagnosis in the Classroom"

The Reading Teacher, 14, (1960),
pp l1l4-18.

14




B
pi

T T g T

Stephens,

Strang, Ruth

Strang, Ruth

Strang, Ruth

Vernon, M.D,

"
Pl

"Review of Learning Disorders", 2

vols, Jerome Hallmuth, {(ed). Journal

of School Psychology, 11, (winter

1967) pp 163-164, in Bateman,

Barbara, "Threce Approaches to

Diagnosis and Educatienal Planning

for children with learning difficulties"

Academic Thera uarterly, 11
{Summer 1967) pp 215-222,

Diagnostic Teaching of Reading
New York, McGraw-Hill, 1964

Reading Diagnosis and Remediation
Newark, Deleware, I.R.A. 1968

"Levels of Reading Diagnosis"
The Educational Forum, wol XXXIII,

No 2. (dJan, 1969) pp 187-191

"Review of Recent Research on
Beckwardness in Reading", in
Downing, John (ed) Second Inter-
national Reading Symposium, Oxford,
1966, London, Cassell, 1967

pp 217-229

A



¢
i
l
i
i
{
i
{
{
1
3
!
1
1
i
i
T
:
£

ADDITIONAL

Durr, William K.,(ed.)

Johnson, M.S. &
Kress, R.A., (ed.)

Denemark, George W.,
Macdonald, James B.,

Armstrong, W, Earl,

&

16

REFERENCES

Reading Difficulties:Diagnosis,

Correction and Remediation,

Newark, Delaware;international

Reading Association, 1970

Corrective Reading in the
smentary Classroom, Perspectives

in Reading No. T, Newark, Delaware;
International Reading Association,
1967

"Preservice and In-Service Education
of Teachers", Review of Educational
Research, Vol. 37, No. 3, (June,’i967)

PD. 233-247

"fhe Further Education of Teachers
in Service," The Journal of Teacher
Education, Vol. XiX, NoO. T,(Spring,

|§68)’ Pp. 33-38



