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". . .In a nation that speaks of inalicnable rights,
the right to learn must be paramount. VYet that right,
in its full meaning, has been denied to many in this
nation. It has been denied because of color, reli-
gion, poverty, infirmity, and residence. And it has
been denied because of our often mindless adherence to
many unproductive teaching concepts and practices.”

~— John I. Goodlad

"Access," according to the dictionary, is the "act or privilege of
coming to; admittance; approach." This, then, represents something dif-

ferent from, less than, "opportunity."” Warren W. Willingham makes this

point in his recent book, Freec-Access Higher Education:

". . .accessibiiity is by no means equivalent to oppor-
tunity. An accessible institution provides oprportunity
only if it offers programs of appropriate quality,
serves the community, attracts students, and effectively
meets their needs. Meeting student and community ne=ds
raises a wide variety of questions concerning the rel-
evance of higher education --~ questions that are im-
bedded in major social issues and carry far-reaching
implications for students, faculty, and institutions.
Thus, accessibility is a necessary but insufficient
condition to the existence of opportunity for higher
education."”

To discuss fully the implications of "equal opportunity for higher =ducation"
ould require much more space than that provided for this document and would
unnecessarily invade the domains of other background papers. This paper,
then, will not wrestle with such ehticing and important questions as:

"Access to What?" "Does Open Door Mean Revolving Door?" or "Should Every-
one Go to College?” Rather, this paper will attempt to identify certain
important manifestations of “access." 1t also will take a look at certain

obstacles or barriers to college-going that have loomed large in the past
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and that, in certain instances, continue to present problems for some large

seqgments of society.

More than anvthing clse, the story of access to American higher education is
told in two dramatic develecpments -- events that have occurred at no other
place and iﬂ no other time in history:
(1) Higher education has drastically changed (grown and diversified)
in structure/function over the years. (See Appendix A.)
(2) Access to higher education also has changed (greatly broadened)

during the same period. (See Appendix B.)

The accompanying shift in society's attitudes has seen the role of higher
education evolve from pro;i;inéled;cation for the upper classes, to educa-
tion for an academic elite, to education for all those aspiring to a broad
range of degree-requiring occupations, to'education for all who desire it and

hopefuily 1111 pzofit from it. The striking results of this development

are showr in the reports of enrollment statistics.

HISTORY OF ENROLLMENT GROWTH

According to various estimates, the .umber of college students in the seven-
teenth century totaled fewer than 600; the 14 "important colleg=2s" in 1790

had a reported enrollment of 872; and the 12 New England colleges had an
averagé of 1,560 students in 1830 up teo 1,884 in 1850. The first comparative
data on American college and university gnrollments begin with the year 1869-70.

They indicate a sudden upsurge in college atteadance beginning about 1885.

Professor Guide H. Marx charted this increase in numbers*'and concluded:

O
E l(j "Each chart shows a practically uniform attendance until
P o



ai:out 185% and then a sherp upyward bend mazintained with
essential uniformity. It is remarkable that institutions
differing widely in their nature and seprarated by thou-
sands of miles geographically should experience simul-
taneously this thrill of rebirth. .an institution not
to nave been affected by this broad, fundamental movemcent
must have definitely turned its pack upon the demand of
*he times and refused to open its gates to an awakening
people.”

Except for a slight falling off in the wartime years of 1917-18, 1943~
46, and 1951-52, and a temporary decline during the Depression, student
enrollments have steadily climbed ~~ from 115,817 or .23 percent of the

population in 1879~80, to 7,484,073 or 3.68 percent of the population in

the fall of 1%69.

POPULATION AMD STUDENT -ENROLLMENT IN HIGHER EDUCATION*

1869-70 through Fall 1969
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Year Population Student Enrollment ir Higher Education
Total Ages 18-21 Numbe r % Population % 18-21
1869-70 39,818,449 3,116,000 52,286 .13 l.68
1879~-80 50,155,733 4,253,000 115,817 .23 2.72
1889-920 62,947,714 5,16GC,000 .156,756 .25 3.04
1899-1900 75,994,575 5,931,000 237,592 .31 4.01
190910 90,492,000 6,934,000 355,213 .39 5.12
1919~20 104,512,000 7,386,000 597,880 « 37 8.09
1929-30 121,770,000 8,862,000 ~1,100,737 .90 12.42
1939-40 131,028,000 9,582,000 1,494,203 1.14 15.59
1949-50 149,188,000 8,990,000 2,659,021 1.78 29.58
lst Term
1959 177,830,000 9,190,000 3,215,544 1.81 34.99
1st Term
1969 203,419,000 14,199,000 7,484,073 3.68 52.88

*from Digest of Educational Statistics, Natioral Center for Educational

Statistics, U.S. Depa

rtment of Health, Education, and Welfare, 1970.
A ’




As Eric Ashby has shown, if cnrollments in American colleges and universities
since about 1885 are plotted on logarithmic paper, the result is a straight
line. This trend is not likely to continue, however. College cenrollments
increared about four million in the ten years 1960-70, over eight percent
per year. In the next 30 yvears, 1970-2000, though, the increase will pro-

bably amount to only five or six million, less than two percent per year.

Within the broad sweep of this historic deyelopment, however, certain other
changes also were occurring:
(1) Access to given institutions of higher education has ;hanged
(usually narrowed) to the extent that many colleges and universities
have altered their program emphases or raised ‘their admissions
standards. (Thé.g;ad;al transformation of the lénd—grant iﬁstitu—
tions serves as the most striking example of this.)
(2) Access to various types of institutions of higher education has
evolved into certain recognizable patterns. As Douglas M. Knight
has pointed out, our "system" of higher education is not so much a
system as it is an astonishing number of institutions that look
like members of a system as we group them by type, size, and educa-
tional mandate (for example, AASCU member institutions). 70 some
extent, students tend to sort themselves by socioeconomic level among
thesg various types of institutions.
(3) Certain groups within our society have experienced greater difficulty
in gaining access to higher ééucation. Throughout history,
admission to college has been related to a variety of student chaxr-

acteristics -- the major ones being age, sex, race, religion, place

of residence, socioeconomic status, and educational preparation.
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S .STUDENT. CHARACTERISTICS AND ACCESS

During the period of the 0ld American College (1636-1885), students

were fairly young (with some exceptions), all men, predominantly white,
mostly of the Protestant faiths, generally of the upper-middle class,
usually from the immediate surroundings and largely selected in terms of
ability in the verbal studies. With the expansion and diversification

of the functions and structure of higher education that occurred after

1885 came a corresponding expansion and diversification in student .personnel.
Women, Negroes, PRoman Catholics, Jews, studengs from the lower-middle class,
and youths from different regions with different kinds of educational pre-

paration and with different abilities and career objectives swarmed into

colleges and universities. (For a fuller description, see Appendix B.)

This "process of democratization," however, is far from complete. Some of

the continuing problems include the following:

Age:

“The very term 'college-age population' is exclusionary," the recent Newman
Report asserted. "It implies that young people ought to be engaged in higher
education from about age 18 (although nearly half ére not). It also implies
that the older students should be seen as atybical -- that they are tres-
passing on campuses . where they doﬁ't Belong." (The Report noted that older
studen£s are served in many institutions through some kind of program of
continuing education but that these programs are generally relegated to

third class status.)

As in other cases of apartheid, the Report observed, segregation by age not

o only affects those who are excluded; the segregationists also are deprived.
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"Evervthing we know about education suggests that teaching

and learning are strongly conditioned by peers -- that the
attitudes and knowledge of students are formed as much out-
side class as in. Partly for this rcason, colleges go tihirough
elabcrate admissions procecdures to select students who are not
only able, but balanced 1i terms of regional, ethnic and
social backgrounds. Yet in no case we know of is age a factor.
Socially, colleges and universities serve to separate -- not
integrate ~- the generations in American lif-."

Sex:
Comparisons of the participation of men and women in higher education reveal
a continuing unequal pattern:

(1) Although in high school, women earn better grades and test scores

than men, fewer enter college.
(2) The proportion of 18- and 19-year-old males enrolled in higher
education incieased 20 percent between.l950 and 1960, but the par-

ticipation of females increased.only 11 percent.

This picture is complicated by several other factors, however. Girls seem to
profit from the female—dominated environments of the home and school, which
helps o account for their better grades and test scores. And societal
attitudes about the role of women affect their decisions and their drive.

The Newman Report attacks the "ingrained assumptions and inhibitions on the
part of both men and women which deny the talents and aspirations of the

latter."

Colleges that practice selectivity based primarily on high school grades and
test scores face a particular dilemma. Women.candidates will Qualify in
much greater numbers than men applicants, but on the average will not perform

as well over the four years of college.

Race:

Black students continue to rece%xe the greatest amount of éttention among
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minority groups because they represent the largest numbers. Black student
enrollment in higher education increased considerably from 1964 (234,000)
to 1969 (492,000). Howéver, Black enrollment as a percentage of total
enrollment actually declined from 1954 (5.0 pcrcent) to 1966 (4.7 percent)
and sirice has been gradually rising (to 6.6 percent in 1969). . Although
Black students constitute almost 12 percent of the college-age population,
they still represent only 6.6 percent of college students. And, until very
recently, about half the Black students were attending predomipantly Black

colleges.

Although accurate figures are difficult to come by, evidence indicates

similar continuing statistical gaps in representation among the college
population for other minority groups, particularly the'Chicanos and the
American Indians. The exceptions would be the Chinese and the Japanese,

who attend college in greater numbers than the general population.

Place of residence:

Residential status, as an influencing factor in college attendance, is
becoming more important as public institutions increase the difference
between in-state and out-of-state tuition and state legislatures estab-~ '

lish quotas for out~of-state students (as at the University of Colorado).

Willingham ané others have pointed out that proximity 6f a college to a
student's place of residence has becoﬁé a key element in the accessibility

of higher education. Several studies have indicated that the existence of

a low-cost nonselective college increases the rate ¢~ college attendance

in the immediate area. Willingham found that‘there is a "serious deficiency"”
of accessible higher educaéioﬂ {meaning institutions that accept most high-

school graduates and charge no more than $400 in_annual tuition) in 23 of the

o
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20 Jarao.t metropolitan areas in the country. The cducational opportunity

of three-~fifths of the population is "inhibited" because no accessible col-
lege is nearby. Willincham found the urban Northeast to be most deficient.
The West has the most accessible colleges and the highest rate of college
attendance, but it is the only region where the major central cities have
less accessible higher education than their fringe areas. A high proportion
of the South is covered by free—access colleges, though segregation of
institutions makes some of that accessibility illusory. A smaller proportion
of Midwesterners live near a free-—access college than is true of any other

region.

It is a conservative estimnate that each year more than 500,000 youths do not
continue education beyond high school simply because they.happen not to live
near an accessible coliege. Approximately 85 percent of students attend

college within their own state.

Willingham also found that access to college varied by the type or level

of higher education. The vast majority-of the public two-year colleges
accept all or virtually all high school graduates. There are now about 1100
such institutions, and they constikute three-quarters of the free-access
group (as defined by Willingham)}. Three of ten public four-year colleges

and universities qualify as relatively free-access institutions.

Of those colléges that are not considered free-access, about 500 are special
purpose or heavily religious. The remaining 1300 or so are inhaccessible

in roughly equal measure because of cost or seiectivity, but more often both.
Private institutions, of conrse, produce selectivity in varying degrees.
Recent developments Seem to indicate that many smélle;ifinancially troubled

private collegéé may be moving rapidly toward “open door" status.
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Touching on another aspect of the effect of place of residence on college

attendance, Robert N. O'Neill, in Higher Education for Evervbody?, has

pointed out that:
". . .while private universities have quite consciously become
more diverse in matters of geographical representation, the
public institutions -- equally consciously if often involun-
tarily -- are becoming more provincial. There are, of course,
other reasons why public systems have become more local in
character: the disproportionate increase in enrollments at
junior and community colleges, to which most students commute,
and the late but rapid growth of public campuses in the tradi-
tiona. 'exploiting' states of New York, New Jersey, Massachusetts,
and Connecticut. But the central fact remains: the geographical
mobility of students who cannot pay private college tuitions
or claim large scholarships has been drastically curtailed by
the building of high walls in the form of tuition and grade-
point differentials and strict nonresident guotas. “he inevitable
effect of these protectionist policies is to deprive both in-
state and out-of-state students of opportunities for association
that would measurably enhance the college experience and the
quality of the institution. Meanwhile, the paramount educational
concerns of the most state legislators —-- campus unrest and high
costs —- will assuredly push these walls higher in the next five
to ten years."

Socioeconomic status:

Socioeconomic status also continues to be a major factor in college—going;
Several years ago Christopher Jencks observed that among high school
students from the bottom socioeconomic guartile who also ranked in the top
academic bracket, only one.in four could expect to attend college. The
prognosis has improved somewhat in the iate 1960's, but the correlation
between wealth and access remains high. Of those who are excluded from
higher education for non~academic reasons, of course, a disproportionate

share belongs to racial and ethnic minorities.

The strong relationship between socioeconomic status and college~going
perhaps rests as much on social attitudes as on financial considerations.

As Ralph F. Berdie explains£
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"Whether @r not a high school graduate attends college depends
in large part upon the home from which he comes. The atti=
tudes of the family toward things related to education, as
shown by the bookxs and magazines in the home, the cummunity
organizations in which the family is represented, and the
education of the parents, are perhaps even more important
than the family's financial resources. Children learn from
their parents' attitudes that mav determine whether they want
to attend college. Obviously, if more qualified high school
graduates are to attend college, any program of action must
take into consideration the influence exerted by the family.
Any program if it is to be effective in increasing the num-
ber of gualified students who attend college must attempt to
influence the attitudes of both parents and students, as

well as to reduce the economic barriers."

Academic ability:

American higher education has always emphasized literary or verbal talent
as a reéuirement for admission. This emphasis first manifested itself in
the form of pre-college course requirements of such subjects as Latin,
Greek, and later English. The Eight-Year Study demonstrated the inappro-
priateness of such requirements. However, colleges and universities then
began to place increasing reliance on high school grades and "szcholastic
aptitude" tests. Both of these, of course, are related to verbal (plus
some mathematical) ability and correlate highly with one another and with

success in college, as measured by grade point average.

Throughout the years, and particularly recently, the definition of academic
ability has been broadened in practice to include much greater nuvmbers.

According to William W. Turnbull in Higher Education for Everybody?:

"By 1960, BO percent of students in the top quarter of
their high school class were going on to college. The
proportion for the succeeding Quarters wbre 54 percenf,

32 percent, and -- from the lowest quarter of the class —-
19 percent. By 1960, then, we had begun to approach the
ceiling on the proportion of the acadsmically talented
students {(as defined by high school performance) who go to
college. The expansion in the proportion of students con-
tinuing beyond high school is now occurring mainly in the
second, third, and fourth ability groups.
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"11igher education, then, is serving a new clientele along

with the old . . .What we are discussing . . .is not the

appearance on the higher educational scene of ability

groups hitherto unrepresented; for many years students

from the lowest quartile in secondary school have been

going to college. Rather we are now seeing a reclative

increase in the number of such students in higher educa-

tion as a whole and their appearance on particular

campuses where until now, they have been represented only

nominally, if at all.”
Nevertheless, "academic ability" continues to duminate admissions consider-
ations, particularly at highly selective institutions. Research has shown
that many nonacademic accomplishments are independent of academic accomplish-
ments, that nonacademic accomplishment can be assessed with moderate reliabil-
ity, and that both academic and nonacademic accomplishment can be predicted
with moderate success. These findings, as Leonard L. Baird and James M.
Richaxds, Jr., have pointed out, imply a need to re-examine admission prac- '
tices, since colleges and universities are (or should be) concerned with

identifying students who will do outstanding things outside the classroom

and in later life as well as students who will get satisfactory grades.

TOWARD "UNIVERSAL ACCESS"

Because of conditions such as those just described, this country has not
yet achieved "universal higher education" in the sense that the term is
commonly used. Half our high school graduates now begin college, but many
of these drop out along the way. And large numbers of youths never graduate
from high sehool. However, “universai.access to higher education" (the goal
recently recommended by ﬁhe Carnegie Commission on Higber Education) is

much nearer at hand.

A survey of present admission practices of the more thHan 2500 colleges and

Q iiversities in the United States. would. indicate that any high school grad-
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uate (and man§ non—qréauatesj, no matter what their high school grades,

test scores, or o££é£ characferistics, can find within this country at
least a handful of institutions of higher education fhat will admit them
and, more importantly, where the nature of the student body is such that the
person admitted has a fair chance of succeeding academically. Those who

do not wish-to attend a traditional college or university have available

to them the wide range of other kinds of post-secondary education.

As Joseph J. Schwab has written:
". . .the hope of universal higher education will not be

well serveld Ly a universal mix in which all institutions

try to be all things to all students. Neither will it:

be well served by ad hoc models. . . . .

"The hope of univérsal higher education will be better

served by an intelligent expansion and radical revision

of the diversity of production model programs which

have characterized American higher education since 1940."



APENDIN A

.

The Structure of Higher Education as it Relates to Access

"Four fundamental questions face higher education
in the 1970's. These questions have always been
with us, but they now appear to be demanding new
answers. They are: (1) What is higher education?
(2} Who should receive a higher education? (3) How
should institutions of higher education function?
and (4) How should higher education be financed?"

~- Fred F. Harcleroad

Any meaningful discussion of access to higher education requires

a recognition that the definition of what constitutes higher education
gradually changes throughout the Years. "Search fo; aﬁ authoritative
definitién of a college or university tﬁat'is flexibie enough tc fit
changing conditions over half a century or longer is fruitless,"”

wrote Floyd C. Wilcox in 1932. "A history of the attempt to define a
college or university represents an evolution in thinking and practice."
At certain times in history, in fact, this process of change has
accelerated dramatically. . . as when many new institutions were estab-

lished in a short period of time or new forms of higher education were

. created."

MAJOR CHANGES IN STRUCTURE
American undergraduate education has witnessed at least four important
periods of change in function and structure:
(1) Harvard College, founded in 1636, sét the pattern for what
here will be called the 0ld American College (the small private
liberal arts college) that distinctive'kind'of institution

which flourished and dominated American education on all levels
Qo ’
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(2)

(3)

(4)

3

for abéut.tw¢ centuries and a half.

The Martmouth College case decision in 1819 helped start an
education boom which led to the founding of hundreds of new small
private colleges, many oi them church-~related. BAs a result,

the number of colleges in America increased explosively from

25 in 1802 to 412 by 1880.

Thq 01d American College ceased beiny supr:me soon after the
Civil War because of two events in particular -- the Land-Grant
College Act in 1862 and the opening of Johns Hopkins Univér—
sity in 1876. These events led to the establishment of new
educational functions (specialized educatidn and research) ana
new higher educational structures (land-grant éolleges and

state and private universities) to carry out these functions.
The most important recent structural change in American higher
education has been the rise of the two-year college. The junior
college movement can be traced all tﬁe way ﬁack to the ideas of
Henry P. Téppan in 1852 and William Rainey Harper in 1896; but
the first ﬁwo—year institutions were created in California,
Missouri, and Texas in 1921; and the American A;sociation of
Junior Colleges was organized in the same year. National
acceptance of the two-year cqQllege, and particularly the concept
of a community college, occurred in more recent years, however.
This development reached a significant point in the fall of
1969, when for the first time &ore stude;ts enrolled as freshmen

in two~year colleges than in four-year colleges.

15




OTHER INFLUENCES ON STRUCTURE

The nature and shape of higher education have been changed by other
forces as well:

(1) A particularly rapid growth in enrollment or a significant
ehange in the types of students enrclled have an obvious
effect'on‘h?gher education institutions. The tremendous en-
rollment boom rcsulting from the GI Bill of post-World War
II, and to a lesser exterd the post-Korean conflict, for
example, brought into colleges and universities not only many
additional students but also students with sharply different
attitudes toward- education. )

(2) A significant number oi institutions of higher education,
while retaining their same basic stfucture and comm.tment, have
changed or considerably broadened their role and their student
clientele. As an example of this, the statg colleges {AASCU's
member institutions) have developed from teachers colleges and
technicallinstitutes into institutions that offer a broad range
of studies up through the masters degree, and in some cases,
the doctorate.

(3) Throughout the years there has been a steady growth in what has
been called the "invisible apparatus" of higher (or, if you will,
post-secondary) education. - And society increasingly is taking
note of the existence, and accepting the legitimacy, of this
enterprise. Approximately 7,000 proprietary institutions
{business schools, technical institutes, etc.) serve about

11—1/2 million students. Correspondence schools enroll an estim-

ated five million students. Also, business and indus'cry, laior

Q )
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unions, qational voluntary organizations, and various levels
of government (particularly the federal government and, within
that, especially the military)} operate extensive educational
programs.

Publicly supported institptions in many instances have devcloped

—
-
~—

branch campuses and/or satellite colleges and in virtually all
states public colleges and universities have been brought to-
gether under a single board or some sort of coordinating mech-
anism. (For example, the State University of New York with

65 campuses and 316,000 students, the California State College
system with 19 cempuses gnd 288,000 students, and the State
University of Floriéa with 7 campuses and 80,000 students.)
fhese developments have had, and will coﬁtinue to have, an

effect uwpon the way institutions function.

The most important, pervasive change in the structure of American higher
éducation, however, has been the growth in the number of institutions,
and at a rapidly accelerating rate. The number of colleges increased
from one in 1636 to nine in 1776 to 25 in 1800. But by 1880, 412
institutions of higher education were in operation, and from then on,

the growth has been spectacular:

Year Number of Accredited Institutions®*

1900 977

1910 ' 951

1920 1041

1930 1409

1940 1708
E i%:~_ *from 1970 Digest of Educational .Statistics, Office of Education.
] ' ' :
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Year Number of Accredited Institutions
1950 1851
1960 2008
1970 2525

RECENT TREND TOWARD UNIFORMITY

All of the above developments notwithstanding, it must be noted that,
except for the manifestation of the junior college, no completely new
kinds of institutional structures have appeared upon the higher educa-

tional scene since the last decade of the nineteenth century. In 1892,

' the last great university - the University of Chicagb - opened and in

1895, the last state university - the University of Montana - completed

the roster. These events marked the closing years of the great period

.of expansion and diversification that occurred in American higher educa-

tion between 1885 and 1921.

A CHANGE IN DIRECTION?

Recent concern has been expressed that America is now experiencing a
"homogenization” of higher education. The Newman Task Force in its
recent "Report on Higher Education," described the problem:

"American higher education is renowned for its diver-
sity. Yet, in fact, our colleges and universities have
become extraordinarily similar. Nearly all 2500 insti-
tutions have adopted the same mode of teaching and
learning. Nearly all strive to perform the same general-
ized educational mission. The traditional sources of
differentiation -- between public and private, large
and small, secular and sectarian, male and female --
are disappearing. Even the differences in character

of individual institutions are fading. It is no longer
true that most students have real choices among differ-
ing institutions in which to seek a higher education."

15
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There has indeed‘been’a strong tendency among institutions of higher
education to ape one another or, more accurately to aspire to a
"higher status." (Many two-year colleges would like to become four-
year colleges, many colleges wish to achieve university status, and
virtually all universities want to "out Harvard" Harvard.) The extent
to which this has resulted in "homogenization," however, can be exag-
gerated. California Institute of Technology, California State Poly-
technic College-Pomona, and California Baptist Seminary stand within
a few miles of one another geographically hut find themselves miles
apart in terms of mission, curriculum, and student clientele. Even
the nearby Claremont Colleges (Pomona, Scripps, Jlafemont Men's,

Harvey Mudd, Pitzer) possess certain distinctive traits.

As John W. Gardner has written:

"We do not want all institutions to be alike. We want
institutions to develop their individualities and to

keep those individualities. None must be ashamed of its
distinctive features so long as it is doing something
that contributes importantly to the total paicern, and

so long as it is striving for excellence in performance.
The highly selective, small liberal arts college should
not be afraid to remain small. The large urban institution
should not be ashamed that it is large. The technical
institute should not be apologetic about being a technical
institute. FEach institution should pride itself on the
role that it has chosen to play and on the special contri-
bution which it brings to the total pattern of American
higher education.”

CURRENT EXPERIMENTS "WITH "NEW FORMS"
Higher education in the 1970's continues to equriment w.th changes
in shape and form. The gquestion, "What is higher education?" is being
answered in still different ways, including the develqpment of new

types of institutions (such as urban centers; frese universities and

new possibly credentialling universities) and through experimentation
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witnin existing institutions (fcr example, cluster colleges, the college

witnin a college, consortia arrangements, and universities without walls).

Some students of higher education, for example, Martin Trow, believe
that the current crisis in higher education will lead within the next
decade to more radical changes in the character of higher education in
this country -- especially in the big universities that dominate it.
Trow speculates that "if in fact we do not continue to move towards
universal formal postsecondary education directly after high school,
and moreover if the multiuniversity begins to break up into smaller,
highly autonomous units with quite diverse functions, then the whole

nature of admissions may change drastically."”

A great amount of sp;ce has been devoted to looking at the changing
structure/function of higher education for three reasons: (1) How one
defines higher education obviously affects a study of access to higher
education; (2) changes in structural function clearly have had an
important influence on access; and (3) so much of what has been written
about access ignores or underplays the crucial nature of this relation~

ship.



APPENDIX I3

{(from: "who Can and Should Go to that Xind of Collece?," PhD Dissertation,
Stanford University, Stanford, California, 19053.)

THZ CHANGING STUDINT PZRSOIMZL OF ALERICAN HIGHER ZDUCATION

"The college student is not a class, he is a race, and he is a race
which is the same, appercatly, in 211 centuries as in all climes.”l This
hyperbole of Charles F. Thwing's, the most prolific of American higher ed-
ucational historians, might be challenged because of the terms "class" and
"raco'; but nonetheless it embodies a sound historical genefalization. Col~
lege students have been a distinctive group since the days of the Zphebic
College of Athens in the third century befofe Christ. In every country end
ora they have been marked off from other youths and from s_o.ciety at large
by tﬁeir custors and systems of values and éspecially b,)'r their self-con-

* sciousness. The yellowbeak or freshman of the medieval university had much
in common with the cphebus of Athens, and in countless ways the green-capped
freshman of the American college resembles both these predecessors. As with
{reshmen, so also with seniors, student societies, :Lnitiation practices, and
with many other cheracteristics of students and student life "in all centur-

, ies" and "in all climes.!
Thc students of the 0ld American College not only conformed generally

to a comnon type, but they also differed substantially from the wide range
of types among their present-day successors. The diversity that has re-
Mlaced the un:.formz.ty of the first two and a half centuries of American
Lirher cdueation will be described in the”secticns that form the body of
Lie ehapler,
o 1. Aze
Nio Lacts must be emphasi._'aed in discussing the age oi‘ students during
“ie Lhree periods under review: median age end age range. The data to be
¥ KC ‘oseated in this section will show that the n*ed:.c.n agc increased mmcd.y

21
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early in the period of expznsion and diversification, descended later in
that period, but continued to be much higher than in the period of the 01d
pmzrican Collese. Age range, on the other hand, has been broad in all
three periods, but the broadest range occurred during the era of the 0ld
hmerican Colleze which enrolled both very young students and some in their

thirties.

The Peried of the 0ld fmerican Collegze: To begin with, many of the students

of the 0ld American College were much younger thzn is usually common in in-

stitutions of higher education todsy. About 1700, President Increase llather

-contemptuously referred to Harvard undergraduates as Bforty or fifty chil-

dren, few of them capable of edification..."™ In turn, oné of his succes—
sors, President Samuel iiillard, habitually addressed every student who came
to him with the same words: *Vell, child, what do you vant 1% Many refer=-
ences in college laws, catalogues, prasidents! reports, gnd biographies in-~
dicate the extreme youth of some of the students. Vhere legal réouirements
vere established, the usuzl minimum age was 14. There are indiéations, how-
ever, that even this low age 1limit did not always hold. SQme of the "chil~
dren of the 0ld funerican College, and their ages at graduation, are shovm
in Table Nine.

On the other hand, some of the students in the 0ld American College
were ruch older than most present-derr undergraduates, 'Jordld Vizr II veterans
cieluded., Exzmples of these mature students, and their ages at graduation,
are listed in Toble Ten.

As far as can be determined, the youngest student in any of the col~
Teges during this peried was just under eleven, the oldest about 32,

1. Pier, 1513: 116
2. Spragae, 1857-69: 120
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YOUNGER GRADUATES OF

Nghe:]

nesrpe Bancroft
}n111ips Brooks

¢i. rles Chauncey

}..ul Dudley

Tinothy Didght

Jonpathan Ldwards

k-2rh dialdo fmerson
David Hurphreys

sidney Lanier

henry Vadsworth Longfellow

Charles Russell Lowell
James Russell Lowell
stton Mather

S-muel F. B, liorse
John Lathrop liotley

fndrew Preston Peabody

Benjamin Rush

Benjamin Silliman

George Ticknor

John Trumbull

Franeis Wayland

Dariel Viebster

-

25
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TABLZ NINZ

Colle~e

Harvard
Harvard
Yale
Harvard
Yale
Yale
Harvard
Yale
Oglethorp
Bowidoin
Harvard
Harvard
Harvard
Yale
Harvard
Harvard
Princeton
Yale
Dartmouth
Yale
Union
Dartmouth

TABLE TZN

TH= OLD ALEZRICAN COLLEGE

Class Ape at Graduation
1823 18
1855 19
1792 15 .
1690 14
1769 - A7
1720 16
1821 18
1771 17
1860 19
1825 18
1854 19
1838 19
1678 15
1810 19
1831 17
1826. 15
1760 15
1796 17
1807 16

- 1767 17
1813 17
1801 19

" OLDER GRADUATES OF THE OLD AMFRICAN COLLEGE

Nape

" Joseph Backus

1. €. Brownell
Lorace Bushnell
Lenry Butler
Charles Chauncey
Lianasseh Cutler
Henry Durant
Villian I=ton
G, Stanlsy Hall
Luevi Hod~e
“ionas Lill
Dvid Kubbard
Horseo Yonn
deiin W arsnall
%1"on Neveeonb
+ w0l FPhillins
Penjamin Po,crov
Nathaniel Roberts
J. 11, u_olye
dre Spnrks
vl Gsa Vare
hii Thjtnoy

¥ Yerr of attendinco; did not praduate. -

‘College

Yale

Union

Yale

Harvard

Yale

Yale

Yale ‘
Dartmouth
Williane
Harvaerd
Harverd

Yale

Brevn

Viilliam and iavy
Lavrence S, S,
Horvard

Yale

Yale

Amherst

Yoorvard

Yalo
Yeolo

Class Age at Graduation
1718 27
1804 25
1827 25
1651 27
1779 32
1765 23
1827 25
1790 26
1867 23
1792 26
18475 25
721 27
1819 23
17388% 25
1858 23
1650 25
1733 29
1732 28
1849 25
1815 26
1863 25
1792 27
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The rmost extensive studics of student age have been made at Harvard
where during the scventeenth century the youngést entering freshman was 10
years &nd ten months old, the oldest 23 years and one month old, and the
average a Jittle above 15 years and seven months.L During the eighteenth
century the mudian age of entronce stood below 17 in 2ll but.two of the pre-
revolutionary classes, but it rose during the war and remained above 17 until
1789. It then fluctuated betvecn 163 and 173 until 1600 and fell to 153
around the tﬁrn of the century. During the nineteenth century the median

age of freshmen began to rics slowly until, in 1845, it pessed 17 years.2

The Period of Famension and Diversificaticn: The age of students increased

for muny reasons including the development of new kinds of secondary schools,
the expansion of knowledge to bhe mastered before admission to college, and
the adoption by colleges of minirum age reguirerents, The Harvard Board of
Overseers ruled in 1864, for exazple, that no students would be admitted
uptil they had reached their sixteenth birthdays, and the University of
Virginia opened in 1825 with the same regulation.3 Cther colleges set up
similar age standards.

During the early decades of the 1£€30-1921 périod the me@ian age of
entering freshmen continued to mount, reaching a high of 19 at Harvard in
1883.1+ This development caused considcrable concern especially among those
responsible for professional ccducation beczuse they were concurrently at-
tenpting to extend the years of work in the professional schools of law and
iedicino in particular and were also attempting to require a bachelorts
degree for aduission. With the typical student graduating from college at
aluost 24 yeurs of age and with professional education requiring three or

o 2. Marison, 1927: 106.1 4. Morison, 1937: 106.2
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four more years, professicnal school people becamne alarmed and insisted
that something be done to reduce the age of college gradvation. The demand
led President Charles V. Eliot of Harvard to attempt to shorten the length
of the Harvard undergraduate course to thres years. He did not succeed.
He failed in part because the standardization of secondary education forced
the median age of freshmen back to about 18 years. By 1915 the approximate

age of admission to all colleges was 18 years and five months.l

The Present Scene: The average continued to go dovm. A 1937 study, for

exanple, showed that 38.3 per cent of students entcred college below 18,

35.4 per cent at 18, and_26.3‘pcr cent above 18.2 No.recent research on &

national scale has been bublished concerning the age changes among college
students caused by the loss of enrollmeat during the war and the influx of
veterans aftor the war. It probably can be assumed that students averaged

somewhat younger during the war and slightly older in the post-war period.

2. Sex
Today Americans take for granted the higher education of women, but
this has been a rdcvelopmsnt of the past three-quarters of a century. Vhen
M. Carcy Thoma; entered Cornell a decade after the end of the Civil Var,
she had seen only one college woman--and this despite the fact that she
lived in a large city and in a cultivated home. She later wrote that she
had feared that the lone representative of femzle learning had "hoofs end

horns."3 The change from then to nox will here be reviewed,

The Poried of the 014 & ardesq Collr~n: The 01d /merican College served a

strictly masculine clientele, a tr dition that still cxerts a strong
3

1. Sharpless, 1915: 125 3._Life Magazine, 1947: 93
2. MeNelly, 1937: 97
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influcnce espeeinlly on Northeastern colleges and universitics. As Edwin T,
Slosson wrote in 1910:

For more than two hundred yoars after the first colleges

were cote®»lished in Americz their doors were barred arainst

wonienl. Dven the rudimeats of education were grudgingly

grented dn colonizl daysy and if any women were bold enough

. to claim the privileze of learning the things that men were

encourased to know, it was ab the peril of social disappro=~

bation.+
It scems, however, that at lcast one woman faced such a peril in a vain ef-
fort to gain entirance to Harverd. In 1849 H. V. Loagfellow wrote in his
Journals ™Je bave had at Faculty meeting an application from a young lady
to enter Colleze as a regular student."? No further_information seems to
be available giving the giri's name or whet answer she received from the
all-male faculty of thé éll-male college. During the colonial period men
almost monopolized elementary education, too. In the first half of the
eighteenth century fewer than 40 per cent of the women of New England vho
signed legal papers wrote their names; the others made their marks, Women's
education in the best families usually went no farther than writing and
arithuctic, and it was considered fashionable to ridicule female learning.3
The only schools for vwomen were dame schools, adveniure schools, and semi-

. naries, the lattor two types beginning near the close of the eighteenth
century and offering training in "polite accomplishments."h Girls were not
aduitted to the public schools of Eoston until 1769.° The Latin gremmar
schools were the only schools prepzring for collegé, end Thomas Vioody writes
that "there is nothing to indicate that girls ever attended the ILatin
school."6 Cnly one other opportunityvprescnted itself to the women of the

colenial period--self-cducation. According to Slosson:

1. Slosson, 1921: 127.1 L. Vioody, 1929: 156.1
2. Longfellow, 1886: 94 5. Talbot, 1910: 135
O
IERJ!:‘ } 3. Talbot, 1910: 135 6. \ivody, 1929: 156.2

IToxt Provided by ERI

26



53

Here and“there a bright ambitious girl might borrow her
brother's books and rival him in his preparatory studies,
but when he went off to college she could not follow him,

1
A few intelligent and industrious women followed this solitary method of
higher education. Before the end of the eighteenth century, for example,
Lucinda Foot.qualified for entrance to Yale, but the faculty refused to ad-
mit her. ZEliza Pinckney of South Carolina, Abigail Adams and Mercy Otis
Warren of Lassachusetts, Anna Maulin Zenger of New York, the mother of
George %iythe of Viréinia, and many others became well-educated women through
self-study.2 .

The humanitarian movement placed female education high on its 1list of
objectives, and schools and colleges for girls and ydung woﬁen began to be
orgaﬁized. In the South many seminaries, institutes, and so-called colleges

~ were started in the first half of the nineteenth century including among the
first Elizebeth Academy (1818), Georgia Female College (1836), and Judson
Female Institute (1839). The first to open in the North included Zwma
Willard Seminary (1821), Hartford Female Seminary (1822), and Kount Holyoke
Seminary (1839)ﬁ Many years wiere to pass, however, before these and other
institutions for_the education of women were to be‘considered comparable to
the men's colleges. leanvwhile the wits ridiculed the effort. In 1834 The

New York Transcrint and The Boston Trenseript made great fun of the fact

that the "Young Ladies College" in Kenﬂucky was granting degrees:

«oothe gentlemion of the press suggested the degrees suitable
for a female college: listress of rudding laking, listress
of the Scrutbing Brush, listress of Comaon Sense. Best of
211 would be the honorery desrees: R, ., Respectable vife,
and M. W. R. F., Mother of a Well Resulated Family.h

1. Slosson, 1921: 127.2 3. Slosson, 1921: 127.2
O 2, Beard, 1944: 6.3 L. Boas, 1935: 10

N
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Flrira Collcge offered the equivelent of collegiate work beginning in 1855,
but the first women's college %o be recognized as a real institution of
hifher education was Vascar College (1861).l hs President M. Carey Thomas
of Bryn liawr later pointed out, "in Vassar we have the legitimate porent of
all future colleges for women which were to be founded in such rapid suc-
cession in the next period."2

Other institutions vhich became colleges close to the end of the period
of the 01d American bollege vere Vells (1870), icllesley (1870), Smith
(1871), and Mount Holyoke (1893).3 Lany other institutions claim early
status as colleges for women, bgt it dis difficult to determine just when
most of them ceased being semineries or normil schools and began offering
instruction considered to be of colleziate Zl.evel.lL

The nineteenth century also saw the beginnings of coeducation, start-
ing with such carly and unsuccessful efforts as those of Blount College
(the antecedent of the University of Tennessee) and lississippi College.5
The first successful adoption of coeducation occurred in 1833 at Qberlin
Collegze which conferred the first degrees upen vomen in American history
in 1815  intioch Collegze followed in 1853; llicnigan, California, Illinois,
and lissouri in 1870; Cornell in 1872; Boston in 1873; end Wisconsin in
18714,.6 A few state universities like Utah (18250), Iowa (1856), Kansas
(1866), linnesota (1868), and Nebraska (1876) opened with coeducation. !

1. Thompson, 1947: 137 5. Wills, 1936: 154.2
2. Slosson, 1921: 127.3 6. hdams, 1911: 2.2
3. Adowms, 1911: 2.1 7. Adems, 1911: 2.1

l]-- WOOd,Y, l929= l56o3

®Oberlin aditted women students from its opening in 1833,'but none
entered upon collegiate instruction until 1837.
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The woments colleges and the cozducational state universities founded dur-
ing the closing yezrs of this period were but piuneers of the new kinds of

institutions of higher education that were to multiply in the next period.

The Period of Tupsansion and Diversification: Despite the fact that higher

educction slovwly became available to women through colleges of their own
and through coeducetion, opportunities for preparation for college contin-
ued to be meager. The opening of the Girls Letin School in Boston in 1878
gave women their first opportunity to be fitted for college in.the public

| schools. In Philadelphia no girls could be prepared for college in the
public schools befere 1893.l

| Throughout this periéd; but esﬁecially in the last part of the ﬁine—
teenth century, higher educational facilities for womeﬁ increased substan-

_ tially.' Yore colleges for women were estéblished including Bryn lawr
College (1890), 1M1ls College (1885), and Goucher College (1888).2 After
1890, however, few nowr institutions for the higher education of wonen were
founded. The several exceptions were Rockford College (1892), Randolrh-
¥acon Women's College (1893), Simmons College (1502), William Smith College
for Vomen (1908), Connecticut College for Vomen (1911), and Vheaton College
(1912)? In 1893, 12,300 girls attended women's colleges. By 1903 the fig-
ure had riscn to 16,744 end by 1913 to 19,142. Mearvhilo, more colleges
and universities adopted coeducation. In 1893 coeducational institutions
registered 13,058 women., This number had grown to 26,990 by 1903 and to
55,564 by 1913.4

.Farly in this period a third type of higher edﬁcation for wviomen devel-
oped, narely the ceordinate college. These institutions allowed long-

established colleges and universities for men to provide for the education

\'1 " o . et ) " »
IERJf: 1, Telbot, 1910: 135 ~ 3. Adams, 1911 2.1
T 2. Adams, 1911 2.2 95 kL. Slosson, 1921: 127.4
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of vomen in separate but affiliated instituticns, thercby avoiding an out-
right break with tradition. Radeliffe Colleze (1894) originated as the
YHarvard fAnnex® in 1879.l Other coordinate colleges were the College for
Vomen of Vestern Reserve (1888), Sarnard College of Coluwbia (1889), H.
Sophie Kevconb bemorial Colleze of Tulene (1896), and the Pembroke College
of Browm (1897).2

As a result of the development of these three kinds of higher education
for women during.thc period of expansion and diversification, enrollment
figures climbed sharply. In 1870 viomen accounted for ‘about 20 per cent of
the college graduates of that year; by 1940 more than 4O ver cent of college
graduates were wioren .2 By fér the greatest part of this development occurred
in coeducational institutiens. For the growth in college and university en-

rollment figures for women as compared vith men see Table Bight.

The Present Scenc: The nurber of women entering higher educationzl institu~

tions has continued to climb throughpqt this present period despite the drop
in mele and in total enrollment. About 70 per cent of 1947-46 college stu-
dents, hoviever, were men as the result of the priority given to veterans and
the "quota systemé" used in scme institutions. But in spite of this fact,
the nmurber of women attending ccllege that year broke éll previous records,
totaling .678,977.2+ A 1949 study by Zlmo Roper found that girls seek to go
to college somewhat less often than do boys in spite of higher ratings on
scholastic apiitude tests. & surprisingly large nwiber of women want to 7o
to college, however, and “eurrent pressures are such as to favor the girl on-~
plicant." She has a better chance than a boy of ecual clasé standing both to
gct into college at all and have any collcge application accepted.5 An Anmerican

1. Lorison, 1937: 106.3 4. Schaffter, 1950: 123

2. Adams, 1911: 2,1 5. Roper, 1949: 122

3. HUriris, 1949: 58
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Council on Education Study of 1949 also di.scovered that boys have somevhat
more difficulty than girls in getting into college.l As a result of the
present "pecace-time" draft, women probably vill continue to be sought after
by colleges and universities to fill in enrollment gaps. ZEven traditional
men's colleges such as St., John's are turning to coeducation to keep their

classrooms filled.

3. Race

American higher education began with a commitment to interracial edu-
cation, Harvard early in its history devoting considerable energy to its
Indian College" erected in therHarvard Yard about 1655.2 This and other
experiments in intermingliné white and Indian youths failed, and the big
drive for Negro higher education did not get under way until after the
Brancipation Proclamation. Today the much-discussed racial question in
higher education relates almost entirely to higher education for Negroes
although many other minority racial groups feel the impact of discrimina-
tion. The history of both Indian and legro higher education in the United

Statés will here be sketched.

The Period of the 01d /merican Collere: The Old American College was, of

course, predominantly a “white" institution. The only non-whites of any
large numbers during this period were Indians and Negroes, and the rela-
tively tew efforts of the 0ld American College to educate members of these
two races proved spectacularly unsuccessful.

During the colenial period the Old American College made some sincere

attempts to provide higher educ:ztion for Indians. Almost all of these

o 1. American Council on Education, 1949: b
ERICz. Xorison, 1937: 106.4
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efferts feiled, however, because, as James Russell Lowell put it: "The
Indians showed a far grezter natural predisposition for disfurnishing the
outside of otlher pecople!s heads than for furnishing the insides of their
own."l A persistent delusien of the ®nglish colonists, as Morison has
poir'ed out; was that the proper way to civilize an Indian wes to catch.him
and send him to college.2

The Virginia colony made the first attempt to provide higher education
for Indians. In 1619 the London Company granted land for colleges for the
Inglish and the Indians, and George Thfpﬁe was chosen to head the enterprise.
But, in Slosson's words, "...the Inuians soon put an end to this ambitious
enterprise by scalping him and sixteen.of his tenanté."3 Undismayed, the
colenists later founded Villiam and Mary and there continued their efforts
to educate Indians.

Harvard vas the first college to have any success in the venture. The
first student believed to be Indian was John Sassamon, who attended Harverd
some time before 1651, He left without graduating, eventually became an
alde to King Philip, and was later murdered for betraying his chief. Only
four other Indian students are known to have atiended Harvard during the
seventeenth century, the only graduzte being Caleb Chixcarui, Chessechamuck,
Chesschawmuk, Cheshchaamog, or Cheeshahteaumuck as he has been variously
nawed.h

ﬁleazar Vheelock, the founder and first president of Dartmouth, had a
great deal of success in training Indian youths in elementary work during
his pre-Dartmouth days. Somson Oseom, a Lioheszan Indian of the Mew York

colony, studied with him in Coanecticut for three years. He later became

1. Lowell, 1837: 95.1 3, Slosson, 1921: 127.5
2, Lorison, 1037: 106.4 L. Yorisen, 1936: 105.2
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a famous preacher and during a three-year visit to England helped raise
12,000 pounds for Vheclock!s work in Indian education. Some of it helped
finence Dartmouth College which Vheelock organized in 1769.1 Uheelock met
with difficulties, however, in Indian higher education. For exampie, one
of his students, Woolley, was returned from Princeton in disgrace for
“drunkeness and various incivilities." Theelock later saw three of his
students receive their degrees from Dartmouth in the eighteenth century.
Another Indian graduated in 1835.3

Altogether, in fhe Inglish colonles Indians attended Dartmouth,Harvanl'

Princeton, and VWillicm and I.Ezu'y.l+ The higher education of Indians during

the colonial period constituted one of the accepted functions of the 0ld
American College, but all attempts turned out badly. After the Revolution
the'higher education of Indians in white institutioﬁs waned markedl}.

Few Negroes cttended established elementary or secondary schools during
the period of the 0ld American College. Most Southern states and many
Nofthern states legally forbad the education of Negroes. Elias Neau, a
French Protestant of New York, in 1704 probably opened the first school reg-
ularly established for Negroes (and also for Indians) in the North.? Gm
In the South the Reverend Szmual Thomas organized a school in South Carolina
in 1705.6 Other schools opened and closed sporadically. The first Negro
known to have entered college was John Chavis, a North Carolina free Negro

vwho vas sent to Frinceton in 1797 by two Granville County gentlemen “to see

if a Negro could take a college education." He did not graduate. No Negro

groduated froa an established college before 1826 vhen John Baptist Russworm

1. Malone, 1936: 99 L. Adams, 1946: 1
2. Thwing, 1906: 139.2 5. Washington, 1911: 147.1
El{llC 3. Richardson, 1932: 121.1 6. Bond, 1934: 11.1
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received his dexree {rom Bowdoin.l Nezroes occasionally were admitted to
other collezes in the North during this period, but such occasions were rare,
By 1852 Hegro students had attended Bowdoin College, Rutland College, Athens
College, Jefferson College, Franklin College, and Hanover College among
others.? Perhaps the outstanding early success occurred at Oberlin College
which began admitting Negroes when it admitted women in 1832.3 Negroes re-
ceived little in the way of opportunities for higher education, however,
until grouvps began éstablishing gseparate colleges for them both in the North
and in the South.

Active during this period were two groups--the colonization advocates
before the Civil VWar and the Freedman's Burcau immediately after. Backers
of the colonization movement planned to train exceptionally bright Negro
youths as teachers, preachers, and physicians so that they might return to
their native colonies in Africa and serve their people. Several schools
opened beginning as early as 1817. None of them could be considered of
collegiate grade, and all eventually failed because of opposition from free
Negroes and abolitionists.* The Freedman's Bureau operated during the Re-
construction period and was active in developing instituticns to train a
"ative" teaching force for Southern Negro children. %The list of colleges
and 'universities' established by the Bureau in cooperation with religious
societics," wrote Horace liann Bond, "in¢ludes almost every well-kmown Negro
institution of this caliber in the present day."5 Among the many Southern
institutions founded in the post~Civil Var pericd vere Lincoln Institute
{1865), Shew University (16(5), Hampton Institute (1866), Fisk University

1. Bond, 1934: 11.2 4. Vioodson, 1915: 155,2

2, Vlocdson, 1915: 155.1 5. Bond, 1934: 11.3
3. Boas, 1935: 10
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(1866), Tougaloo University (1869), Talladega College (1869), and Claftin
University (1869),1
Before the Civil l'ar many of the Northern states had separate schools
for Negrocs. Yost colleges refuscd to accept Negroes, the notable eXCep-
tions being Cneida Institute, New York Central College, and Oberlin College.
Two of the Negro colleges founded in this period still flourish--Ashmun

Institute, now, Lincoln University (1854), and Wilberforce University (1856)?
During the middle of the nineteenth century colleges for Negroes were estab-

lished in Indiana, Ohio, New York, Pennsylvania, and Vormont.”

The Perlod of Expansion and Diversification: Indian history after the Rev-

olution falls into four periods: 1789-1871, the "treaty period®; 1871-1887,
the Yreservation period"; 1867-1934, the "allotment period"; and 1934 to the
present, the "reorgenization period."  Prior to the passage of the Indian
Réorganization Act of 1934 federal provisions for the higher education of
Indians had been negligible.s But from 1934 on the Indian Service began %o
take an interest in the problem. The Commissioner of Indian Affairs in 1935

stated that:

+ooIndian education must reckon with the fact... that there
will be Indien children of more than ordinary ability and
talents who must be giwven an oppertunity to develop this
ability and these talents to the highest possible point...
The Indien Service did not maintain any coll~gzes and universities #since it
has been found that Indisa youth cen successfully utilize the sanme institu-

tions of higher education as do other groups." Provision therefore was made

for several iypes of assistance to students desiring higher education. These

1, Tashinglon, 1911: 147.2 4. Blauch, 1939: .9.1
2. Y¥yrdel, 1944: 108.1 5. Adams, 1946: 1

3. VWoodson, 1915: 155.3 6. U.S. Dept. of Interior, 1935: 141
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. . . 1 .
included scholsrzhips, loans; and combinations of these.”™ In addition, many
collezes and vniversitics began to offer scholarships and other types of aid

to Indian students.? As a smell minority group, however, Indians by 1940

. presented only a small part of the total race problem in the United States,

An estimate of the size of the variocus racial groups in the United States
for that year showed the following figures: MNegroes, 12,865,518; lexicans,
3,500,030; Indians, 361,816; Japanecec, 126,947; Chinese, 77,504; Filipinos,
45,563; Hindus, 2,405; and Koreans, i,?ll.3

A1l of these racial groups have experienced discrimination in highecr
ecucation at some time and in some section or seciions of the country. The
problem of the Hegro has continued to be the largest and tine most insistent '
both in terms of the numbér>of persons involved and in the nationwide char-
acter of tlie discrimination practiced. The problem of Indian higher educa~
tion does not attract much public attention and has not since the end of the
eighteenth century,

During the period bectween the Civil War and World War II the higher
education of Negroes, like higher education geaerally, developed phenomen-
ally. This was true both in the North and in the South although the educa-
tion efforts in these two areas developed differently.

At the beginning of this period almost five million Negroes lived in
the United Stabes, most of them still in the South.h They had been newly
freed, and during the Reconstruction period many religious and philanthropic
groups worked to establish educational instituticns for them in the South.

These eofforts, however, werc short-lived:
.vothe North soon wearicd of the enthusiacm of peace as it
had tired ten years beforc of the prolonged fever of war.
1. Blauch, 1939: 9.2 3. Melilliams, 1943: 98

2. Adams, 1946: 1 » L. U.S. Bureau of the Census,
1949: 140
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Philanthropic subsidies dwindled soon after the abolition
of the Freedmonts Bureau in 1879 left the new colleges
suspended over a mass of ignorance.l
Only 16 per cent of the Negroes were literate.? State school systemns de-
veloped slowly, and not until 1910 did Southern states begin to assume
responsibility for the secondary education of Negroes. Public higher ed-
ucation for them came still later. As a result, the task of providing
higher education fell to the new privete Negro colleges which had few stu-
4dents and fewer fundé. At times standards dropped extremely low, and the
colleges were ridiculed by critics. By the end of this period.(l941), how-~
ever, 113 institutions of higher education for Negroes had been established
“in the South--83 colleges gnq universitiss and 30 junior colleges. Thirty-
nine were publicly supported; 32 were financed by private boards; andlhz
were under church control. By 1940 every Southern staté had at least one
public éollege for the education of Negroes.3
In the Nerth it is impossibie to chart the development of higher ediu-
cation for Negroes because no records of student race are kept by most col-
leges and universities. The North; of course, did not follow the Southern
pattern of seperate institutions. In the 30 non-Southern states two colleges
for Negroes were established before the Civil War, and two opened after that
~conflict. Otherwise, Negroes in the North have attended "white® institutions.
No public institution of higher education in the North has prohibited the
enrollment of Negroes, Jfumong private colleges and universities discrimina-
tion has occurred at some institutions but not at others., Harvard, Chicago,
and Columbia, for example, restrict Kesroes to ro significant extent,

v."'nceton, on the other hand, admitted no Negro students during this period?

1. Bond, 1934 1l.4 | '3, Embree, 1943: 49
\) ““. H:frdel, 19."(.’,: 108.2 1+¢ I-Eyrdfl, 19101}: 106.3
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B the close of the period the number of Kegroes in the United States
had incrcased to more than 12 million. Many of them have moved to the North,
but the majority still live in the South. In the country as a whole in 1940
only 1.3 per cent of the adult Negroes were college graduates as compared to
5«4 per cent of native vhites. Discrimination has not been confined to any
one area. The proporticn of those over 25 years of age vho had at least one
year of college was the same in the Scuth as in the North {(not including the
Pécific or Hc;ntain.states)-~9.2 to 9.5 per cent.1 Barriers to higher edu-
cation had taken the forms of separate but unecual institutions in the South,

econoric discrimination in the North.

The Prcsent Scenc:t Few Negroes in comparison with whites attend college.

The 1940 ratio of 1.3 per cent Negroes in college as compared to 5.4 per
cent native whites has not been considerably changed during the preasent
period. In addition, only a small proportion of the Negroes who do attend
college are in Northern institutions. In 1947 the colleges and universities
enrolled 75,000 Negroes, 85 per cent of them attending 105 segregzated insti-
tutions in the South.? Gains are being made ageinst segrezation in the South
on the legael front. 4 series of decisions by the Suprene Court, beginning
with the lurray and Gaines ceses, have now forced most Southern States to
drop their traditional "separate but equal" doctrine at least for graduate
and proféssional studies, The Southernt Conference Tducation Fund has re—
ported that in 1950 approxinately 200 Hegroes were enrolled in 21 Southern
colleges and universities that had formerly been all vhite. Benjawin Fine

of The New Yorik Times remorted in the same year that 1,000 or more Negroes

were attending classes with white students in the 17 Southern states.3

1. Myrdal, 1944: 108.4 : 3. Konvitz, 1951: 88
2. Ivy and Ross, 1949: 82.1
Q .
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It may be quite a while before these piloneer efforts will be felt in
undergraduate education, however, although the state of Kentucky has made
the first move and now allows mixed classes at Berea College and the Uni-
vercity of Louisville. Discrimination against Negroes in the North still
exists, of course, and it operates in three important ways--poverty, poor
educational preparation, and deliberate exclusion. Although many institu-
tions will not admit that they bar Negroes, they include questions about
race on their application forms or ask for photographs of applicants.l
Negroes clearly do not have equal educational opportunities with

whites, but large strides have been made toward equality during recent

years. These will be described in Chapter Three,

Religious discrimination has been a fact in American higher education
since its earliest days. Probably less prejudice exists now than during
the recent past, but studies published during the past few years show con~
tinuing discrimination against Jewish and Roman Catholic applicants for
college admission-~especially against the former. The history of the prob-
lem to be reviewed forthwith shows in particular that the comity existing
among the Protestant sects often does not apply to Jews and Roman Catholics

seeking college admission.

The Period of the 01d Awericzn Colleres All the colonial colleges except
FPennsylvania were founded under the auspices of various Protestant sects:
Harvard, Yale, and Dartmouth by the Congregationalists; Princeton by the

Fresbyterians; Ruigers by the Dutch Reformed; ‘/illiam and dary and Columbia

© 1. Ivy and Ross, 1949: 82,2
ERIC™ 7 °nd Foss, 43
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by the Imiscopalizns; and Bro'm by the Baptists. A heavy majority of later
institutions also began undor religious control.l It is not strange, there-
fore, to discover that those in control of the Old American College empha-
sized religion. An illustration of this importance occurred when Presidept
Henry lunster of Harvard, afteir mzny years of faithful service to the col-
lege, decidéd not to have his fourth child baptized. As a result, he was
forced to resign the presidency. According to Lorisons

The'news that President Dunster had become an 'anti-

paedobzntist! creatcd much the seme sensation in New

England as would be aroused in the country today, if

Presiccent Conant should announce his adhcrence to

communism.R
Yet "neither in the act of 1642, nor in the Charter of 1650, nor in the laws
and statutes'passcd by Overseers and,Fellows was any.religious test or oath
imposed! at Harvard.> Yale, founded partly as a reaction to Harvard's re-
ligious liberalism, was more careful in selecting i%ts students. In 1754 |
Samuel Johnson protested, to no avail, that the president of Yale did not
have the right to exclude from the benefit of education in the college cer-
tain people holding certain religious beliefs.* None of the other colonial
colleges imposed religious tests.5 Brown, Columbia, Pennsylvenia and
Princeton had specific provisions forbidding then.

A1l of this, however, occurred on paper. Actually, before the Revolu~
tion nine of the 13 colonies established a “standing order' in religion. In
five of the colonies~-Virginia, New York, Massachusetts, Connecticut, and New
Hampshire—-colleges viere founded by the state and church acting largely as
one, and the "established clmich" of each colony maintained a privileged

position. In othier areas-~North Carolina, Georgia, Xentucky, Tenncssee,

1. Tcaksbury, 1932: 136.2 L. Thwing, 1906:.139.3
2. Yorison, 1936: 105.3 5. Yalsh, 1935: 145.1
3. Xorison, 1936: lGS.A

40



67

Ohio, and Indiuna~-Presbyterian interests held a virtual monopoly despite
the early separation of church and state. In Pemnsylvania, New Jersey,
Delaware, and Rhods Island there existed a degree of religious freedom;
but religious sects other than thése alrcady well established found it
difficult to open institutions of their ovm. Not until the principle of
the complete separation of church and state was accepted by the states and
written into the Consﬁitution of the United States were the exclusive priv-
ileges of the Anglican colleges in Virginia and New York and'of the Congre-
gational colleges in lassachusetts, Connecticut, and New Hampshirechallenged}

- During most of the period of the 0ld American College certain religious
groups were fairly active in higher education especially.the Congregational-
ists, Presbyterians, Episcﬁpalians, Lutherans, Germsn Rcfeormed, Dutch Re-
formed, Unitarians, and, to & certain extent, Roman Catholics. Other
denominations, including the lethodists, Disciples, Friends, United Brethren,
Christians, Universalists, and Baptists (except for Brown), were not partic~
wlarly interestea in sponsoring institutions of higher education. Youths of
the latier denominations had no colleges of their owmm to attend and in most
cases found it difficult, impossible, or undesirable to enter colleges spon~
sored by othe» sects. Before the close of this period, however, almost all
of the Protestant sects had established colleges.2

The Roman Catholic population of America was small during the colonial

period. Vhen Father Jogues, a French Jesuit of Canada, visited Lanhattan
Island in 1644 he found but two Roman Catholics--an Trichman and a Portu-
guese woman. The few Americnan Roman Catholics tended to concentrate in
Maryland., Roman Catholic schools were started in Karyland in 1644 and in

RN

New York in 1684, but both wiere later cuppressed. A 1704 Maryland law -

Q .
E!iéﬁ; 1. Teuksbury, 1932: 136.3 A
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provided heavy fines for Rommn Cathelics who atterpted to keep school or to
educate youth in any way. Despite this handicap, wealthy communicants re-
sorted either to hiring Jesuit tutors or to sending their sons abroad to
the Belgian College of St. Caer. Another Roman Catholic school operated at
Bohemia lanor, Maryland between 1706 and 1765. It developed into a class=
ical college and numbered among its pupils John Carroll, later Archbishop
of Baltimore, and Charles Carroll, known as "the best pennman among the
signers of the Declaration of Independence." In 1789, 15,800 Marylanders
vere Roman Catholics, 7,000 Pennsylvaniens, and the remaining few thousand

spread among the other states. In that year the Society of Jesus founded

_ the first real Calrolic college—--Georgetown.l

O

MC A 2. Erb:lcher’ 19312 51

Between 1789 and 1850, 38 Roman Catholic colleges for men were éstab-
lished in the United States. Zight of these did not survive to the end of
the period. Only 11 have survived as colleges or universities to the pres-~
ent time--Georgetown, lit. St. Mary's, Holy Cross, Fordhem, St. Francis,
Villanova, St. Vincent'!s, Notre Darie, St. Louls, Xavier, and Spring Hill.

After 1850 came a great increase in the number of Catholic colleges for men.

Between that year and 1866, 55 new institutions opened. Twenty-five of these

had vexry short histories, but 30 of them survived until 1866. Only 18 con~-
tinue in operation today, making a totzl of 29 permenent Roman Catholic col~
leges and universities founded before the Civil ‘.-"-J'ar.2 At the end of this
period 14 religious orders operated 63.Roman Cathiolic colleges and univer-
sities. Only three of these, however, were prirarily lay institutions.3

A few Jows migrated to Ameriza during the early part of the colonial
peried, most of them settling in New Pngland, New York, Maryland, and Vir-
ginia. They "were not allowed at this time to live as avowed Jews in any

1. Slosson, 1921: 127.6 3. Burns, 1937: 18.1
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of the principal countries that then had colonies in America except Holland.s
The number of Jews grew slowly until at the time of the Revelution about 700
feamilies had settled in the colonies.? The higher education of Jews, there-
fore, did not present much of a problem during colonial times. The few stu~-
dents who aspired to college training had to contend with the religious
motives of the Old American College. The charter of Brown, one of the most
liberal of the colonial colleges, =llowed students of all religious beliefs
but forbade any student to assert his disbelief in Christianity except
"Young Gentlemen of the Hebrew Nation."? |

The first knovm Jewish studcnt matriculated at the University of
Pennsylvania in 1772.% Judah lonis, an Italian Jew converted to Christianity,
took his master's degree at Harvard in 1720 and subsequently taught Hebrew
there.” |
| The Jewish population grew steadily from 1776 to 1880. Although no
accurate figures are available, accepted estimates place the number at 3,000
in 1818, 6,000 in 1826, 15,000 in 1840, 50,000 in lShé, and about 150,000 at
the beginning of the Civil Tor.® By 1881 the number of Jews in the United
States had increased to 250,000, The violent repressions of Jews in Russia
in the 1880's and thereafter brought them to American shores in great waves
which subsided only after the passage of the immigration—limiting Johnson
Act of 1924. In that year their nﬁmberé totaled 4,228,027, and by 1937 they
increased to 4,770,649 or 3,69 per cent of the population. Nine per cent of
American college students in 1937, however, were Jewish cr 2.47 times the

proportion of Jews in the total population.7

1. Kohler, 1950: &6 5. Xorison, 1937: 106.5
2. Peters, 1905: 115.1 6. Petors, 1905: 115.1
3. Slosson, 1921: 127.7 . 7. Levinger, 1937: 92

" 4. Jacobs, 1905: 83
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During all periods of American higher educational history Jews have

almost entirely attended the schools and colleges available to the popula-
tion at large. The institutions they founded themselves were designed pri-
marily for the training of their professional, religious personnel. Efforts
were made to establish a Jewish college in 1840 by lordecai L. Noah, in

1855 by I. l. ¥ise, and in 1867 by Isaac Leeser. All of them failed. In
1é75, near the close of this period, the Hebrew Union College of Cincinnati

opened under the auspices of the Union of American Hebrew Congregations.1

The Period of Zwvansion end Diversification: The 1819 Suprerxe Court deci-

sion in the Dartmouth College Case stands as the great legal landmark in
establishing the distinction between public and private control of higher
education. It took many years, however, before tﬁe distinction became clear
in practice. Not until 1865, for example, did the Commonwealth of lassachu-
setts withdraw from perticipestion in the governuent of Hervard® Meanvhile
the Dartaouth College Case decision opened the way for the founding of a
mltiplicity of colleges by competing religious sects. At the time of the
Civil War,“practicall§ all the colleges... were organized, supported, and
in nost cases coﬁtrolled by religious interests."3 Table Eleven shows the
relative participation of various sects in the founding of the 182 permsnent
tolleges established before the Civil Var. .

Fromn 1860 to 1330 the lcthodists and Presbyterians established at least
75 collezes and from 1850 to 1910 the Luthersns 40. By 1940, 739 church~
related universities, colleges, and junior college; existed in the United
States with a totel enrollment of 377,519 students.* In addition to the

church-related institutions, from 1880 on there developed many @rivate

1. Jacobs, 1905: 83 - 3. Tewksbury, 1932: 136.5

an 4. WHekey, 1950: 150
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TABLE EIEVE=N

PERIANTNT COLIT3ES AND UNIVERSITICS
"“’l‘AbLIS‘{ZD BIFCRE THZ CIVIL WAR¥

P e
By Relirious Groups”

Presbyterian
Methoaist
Baptist
Congregational
Romzn Catholic
Fpiscopalian
Iutheran
Disciples
German Reformed
Universalist
Friends
Unitarian
Christian

Duteh Reformed
United Brethren

Total less duplicates
By Units of Civil Governnent

,—l
U H M oWwE
v;,c lH}—'l—'N NI OJ:P' H\t?x-t-‘-m

Municipalities 3
States 21
Total 2l
¥iscellaneous __iif**‘
Grand Total 182

|

#*tdapted from The Feundinz of American Colleces and Universities Refore
the Civil T°r by Donald G. Tewisbury, N.Y. Columbia University, Teachers
College Contributions to Education, No. 545 (1932}, p. 90 et seq.

*tost of the instilutions in this group were established by groups of
individuals associated with the denciinations to which the institutions
are here credited, Tnus the denomir:tions h:d influecnee in thew rather
than control over them. Today most of them have long since dropped
their denominctional ties,

®neligious groups cooperated in the founding of a nurber of these insti-
tutions, each denomination having influence in them. Thus, for example,
Beloit wns established by a group mide up of both CODLLeﬂuthnullubg and
Presbyterians,

A ese institutions were established jointly by a state and a denomination.
Today one of them (Tulzne) operates independently of both church and
utate, and two (Centcnary College and Mississippi College) have bocome

cenominational institutions. .
EKC
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collczes without religious ties such as Johns Hopkins (1876) and state
universities such as Virginia (1825), most of them making no discrimination
among students because of religious affiliations. In 1940 these institu-
--tions constituted the majority of American colleges and universities.

Up until 1870, 30 permanent Roman Catholic colleges for men had been
established. By 1930, 43 more had becen added. The College of Notre Dame
opened in 1895 as the first four-year Catholic college for vomen. By 1930
75 others had opened. Inrollment in these colleges for men and in others
for wemen had grown rapidly--121.6 per cent from 1910 to 1920.and another
121 per cent from 1920 to 1930.:L Despite the active role in fimerican higher
education taken by the Roman Catholic Church, however, many Roman Catholic

; students attend non—Romaﬁ Catholic institutions. |

As has been pointed out earlier, the Hebrew Union College, a theolog-
ical school, opened in 1875 as the first permanent Jewish higher educational
institution. The Jdowish Theological Seminary (1886) and Gratz College (1€93)
were later developments.2 By 1940 six training schools for rabbis, nine
schools for religious tecachers, a training school for Jewish social workers,
and numerous colleges and institutes for adult Jewish study had been organ-
ived, Perhaps the only really lay college vas Dropsie College in Philadel-
' ia for advanced Jewish °tud1es.3 The very great majority of Jewishstudents

huve always attended non-Jewish colleres and universities,

The Fresent Scenes In 1847 a total of 779 church-related universities, col-

Lxpes, and junior colleges exirted in the United States. Of these Protestant
conty control]cd.BSO.h Trentr-thres universities, 56 colleges for men, and
. . . [~ n
1leges for women cperate undzsr Rounn Jatholic auspices?  The only

Lo, 1937 18.2 | k. Wickoy, 1950: 150

2. J“cobs, 1905: 83 . 5. Hochwalt, 1950: 59
EKC 3. Chiplin, 1940: 21
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inportant addition to Jewish hirher cducation in the present period has
been Brandeis University founded in 1948. Znrollment ficures for 726
church-reolated institutions of hirher education reporting in 1947 totaled
668,237.1 Tiis is a small portion of the elmost two and a half millien
students in college that year.

Data turned up by recent rcgoional and notional studies have made it
clear that discrimination at the college level exists espeeially ageinst
Jewish youth and somcwhat ageinst Roman Catholics, State-supported insti-
tubions apperently do not discriminate agrinst either group whén epplt ants
are local residents, but they do discriminzte against Jewish students from
other states.® Eoth Jews and Rﬁm&n Catholics mszke up feor having smaller
percentages of their epplications accepted by submitting 2 larger nuaber of
applications then do Prétcstants, and hence Jewish and.Roman Catholic stu-
dents sveceed in getting into college about as often as do Protestant stu-

dents,3

5. Ploece of Pocidence

In the opening section of The fmerican I n~usner Svoplement Two H. L.

Mencken cuoted a tribute of The London Timas to the effect that Noah Webster

fyias in his own sphere as much the founder of his nation as Washington."h
Webster ecrned this acclaim because of his huge influcence in nationalizing
the American lansunge. Colleses and universities have also powerfully in-
finenced the waking of tie Armerican péople into a cultural as well as eco-
nozic and political whole, and thoy have been able to function here in part
bacnuse roany of thon hove attrreted and contimue to attrect students from

many puris of the country. Tie hizh points of the history of the poosrophic

1. YWaickey, 1950: 150 3. fmerican founcil on Zducatien,
19492 5.3
2. fwerican Couneil on Lduentien, ' o
1949 5.2 Le beocion, 1940 102
4’
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source ol students will here be iuspectled.

The Pardod of the 014 Aneorican Oollere:r The original colleges werce largely

jocal instituiions. fccording to Jeaes Je lialshe

These colleres adrew their students from their immedlate

surrowndings. Heywvord wad Yale drow their matriculants
from the Kew aglend colicnies with some from New York.
Princeton's studant body came meinily from law Jersey with
a few fron Ponnsylvania end New Yoric, mainly those for
vhean FPresbyterianiom vas the source of azttraction, and
the Presbyterien element in Philacalphia contributed
lavrely to the colleze roster. The College of Pnila-
delphia drew from the lewer countics of Pennecylvania but
somg were aitracted also to Williem and Fary in Virginia
there they migiit be exmected to po Lecause that institu-

<
tion was under the disciplince of {he established inglican
Church.l

Students who came from other than the immedicte area of the ¢college zame
mostly for recligious reasons. Those who lived in.areas vhere no college
existed either traveled far from home to & college of the femily!s relipg-
ious faith or dud nol go to college. The majority chose the latiler course.
An occasional critic deplored the lack of educational opportunities in
rural areas or criticized the localism of the colleges, but it remained for
the great growth of higher education during the period of expansion and
diversification to puint up geogrorhic differences in college opportunity.
Althoupgh the Old Americen Collzgze was predominantly a local institu-
£ion, some of the New Ingland colleges besen early to attract a few students
from other parts of the country aﬁd also from zbroad.. In the sevcntcenth
century Haiwvard had studeits #froa Bcrﬁuda, Vircinie, and New Amsterdam as
viell as from IDnpland?; fiom othicr scctions of the .country in 1845 Vole had
201 students, Harvard 103, and four other New ingland colleges lhé.2 New
Inrland colleges became nabtionally known early ia their histeries and con-
tinue to attract many of their students from distant sources.
1. Vialsh, 1935: 145.2 2. lorison, 1937: 106.8

a5




E

s a4

O

75

nhe Jovind off Thoreredion ved Meraredficrticon: The growth of numbers of col-

e e
—

leses end univercities and of enrolluents during this period affected the
geograriile source of students in three especially irportant ways: some
undergraduate colleozes become well encurh known to attract students from
other parts of the country; ths nes universities vhich emphasized research
elso transcended geographic boundaries; and urban colleges grew in number
snd in size to scrve increcasing musbers of local students,
tioch College and Swerthmore College typify the colleges outside of

New Eongland shich ha{e developed national clienteles. Johns Hopliins, the
University of Chicago, and @ few of the leading state universities also at-
tract students from 2ll over the nation as well as from abroad; and in a
nezsure 2ll of the approximately 100 universities whi&h care during this
period to offer Ph.D. programs draw students from wide sources. lieznwhile,
urbon institutiens such as the Colleze of the City of New York, the Univer-
sity of Cincimnati, and Vayne University in Delroit became more and more
important and counteracted the away-from~home trend, In 1928 Parke R. Kolbe
pointed out that the 145 institutions of higher education located in cities
(among a nationzl total of 913) enrolled nearly 270,000, or 4C per cent, of
the 664,226 college and wniversity enrollees of that year.l

Thus two forces operated during this period: one took students away
from home for their collezc work and especially for their university work,

the other kept them at home in local ond especially in urban institutions.

inz Prosent Scenes  The geogravhic factar in collegre attendance intermingles

closcly with the econsmic fuctor. In general all but the affluent study in
collezes and universities near their reridences if not directly at hand.

ven the nationally famous institutions draw the majority of their students

1. Kolbas, 1925: 87
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from thodir dccddate envirvens. These Jaets Lhove Loid mueh Lo do with L
grovith of urben institulions and also of state universitics, state collepes,
and junior colleges. They have led cduecsticnsl relomuers to demand that more
colleges and vniversities be estrblicshed in sections of {the couniry-—-espec-
izlly in the South--where their numbers are lover than in other sections.

Sumilarly the geoprapiic factor intersingles with racial and religious
factors. Ioczl institutions, particularly if finonced and controlled by
civil governrent, camnot casily discrininate against Negroes, Jews, Roman
Catholics, and other ndnority groups. lany who canvaimn actively for better
eguality of educaticnel opportunity seem to belisve that their chief hope of

success lies in the localization of higher education., On the other hand,

sone educators believe that it would be undesirable to localize 21l hirher

"l'L:
education because lhoy feel that this would lead to a dangerous provinclale
1

A8,

6. Socicrecnomie Strius

Fducation has always been a social elevator, This has been particu-—
larly truc for Americans who have supported education, some believe, for
this reason ebove all others. Yel in all periods critics éf the colleges
have condemned them for giving so much of their attention to the members of
social and economic urper classes. This section explores the facts of the

coriroversy.

The Peried of the 01d f-oricen Collc~er The Old American Cellege has been

damied as an Maristocratic institution” cnd praiscd as a "scedbed of daroc-
N -

racy.® As in most disput~s of this kind, evidence can be arreyed in suppord

bl

. can be cywraised only by revicwing the relevant

of cither contontion.

1. Berkowitz, 1948: 8,31
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iisvory, eopecially of coloaial tiics:

.

Inzsiuch as the colonists were stecoed in the social irodi~
tions of Yurope end boctuse tihic coancudce forces active there

also operated in America, tie sottleors tended to duplicute

the socizl structurc of the COLd Vorld, ...the udner cluss
; ) A e s

the ndddle class, and the properiyicss working ClaSS....t

—~—laly
-

Very few of the colonists belonjed to the scli~conscious upper class which

consisted of the larger landowners, the wealthier merchants, and the royal

and proprietery governors and thelr immedizie staffs., These few controlied

rmoney or land extensive enough o support a lumarious standard of living;
and they epent most of their time in governmental, military, and intellec—
tual pursuits. The middle class included clergymen and teachers, lesser
mexrchants, officials of tbe Crovm end of the propriciors, clerks of rich
merchants, overseers of plantations, ships captains, and certain Sarmors
and artisans., These did not have sufficient maﬁey vo allow them the Lwawy
of idlenecss, but they did own property or control the viork of oticrs. Taey
also had suffrage rights. Lembers of the lower class were scb apart from
all others in the colonies because they did not own property, were not al-
lowed to vole, and were dependent on others for employment. They included
nomad farmers or'"squatters," tenant farmers; traveling aritisans, wa
carners such as dock and farm hands, indentured servants,.and slaves.
Under American frontier conditions, however, the order of things
changed constantly. 4s Voltaire wrote, "Hisvory is full ol ?he sound of
viooden shocs going upstairs and the patter of silken slippers cominz down-

stairs.n3 By the end of the period of the 0Ld Americen college, royalty

and its represerdatives at the upper end of the scale and indentured serv-

ants and slaves at the lower end had lony since disappeared. Various kinds

1. Nettels, 1938: 109.1 3. Beard, 1944: 6.1
2. Nettels, 1948: 109.2
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of technicians and ertisuns had moved up the soeisl scale, end merchants
ard mznufacturers had grovm trexcndcusly in nusbers and had rvisen to com-
manding social status,

Throushout this entire period, however, the college attracted much the
same kind of student personnel, To put it bric ly, the student body of the
0ld American College usuzlly consisted of a few merbers of the upper class,
a great number of representatives of the higher levels of the middle class,

: and a few youths from the lower-micdle and lower classes. Two exceptions
that might well be noted are Princcton, which from the very beginning at-
tracted many sons of weal thy Southern planters and other well-to-do pergons}
and Dartmouth which made continued attempts to educate Indians and many poor
white students free of dharge.z

A revealing prectice of the 0ld American College during the colonial
period involved the ranking of students within each class. It has been as~
seried by many writers thad students were ranked purely in iterms of their
fathers! sccial positlons in the conmunity. lorison, however, has found
that during the eightecnth century many factors influenced the student's
position within his classy

In the eightcenth century ranking by intellectual merit gave

vay to ranking Ireshmen by "the Degrees of itheir ancestors'
but wvihether this was a produal evelution frea the merit systen,
as influerncal b prcv%"czul precedence, or whether it wous an

laportation Irem Yole, is still obhscure, There are, to be
cure, scme i ces of o her values ibon scholiscic merit ot an
carlier poricd, Erothers in the come class, possibly as o
concession to Family poncs, were (:ith two execnbtions) nlaced
torether, ond always in t.e order of their nces. 4And ihe
froshman seniority, excent as altered by punlun“unts, c:;ual—
tica, or lat. arrivils, vent ento the printed Conciencenent
theses, and into the tricnnial catalogue of [rﬁuuiteo. mven
those who reiled to tile & second du”"cc were left L"'i,ierLd
in the soniority that they enjoycd vhen commicncing B. a.
Henece, no eifort on a siudent's purt could inprove his perma-
nent ranky but nerlect of scholactic exercises could, end

Q. ‘
[ERJ!: L. Ticlmor, 1409 1238 - ~ 2, Richardsen, 1932: 121.2
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frcuvently -H imrair this re&tlv prized privile
there 1s ne n; inccipatible with a merit systen in the
fraet thet se wony Pullzeles, Chauncys, Cottons, Denisons,
Tt L E, ..A:Ijutu1 ! C.t"tl‘.ﬂ‘-, u..ltO".luL:n.J.]u, She "1‘(“43’ SVT.'..HCS,
and inthrers cajoyed hish senjority in the puriten century
These were Tenild

ies of enerry and ability who vere evncctod
to show intcdleciual ai :irction freca one generction to

another, and scldom dismppointed that cxpectatxon.l

Yalee and perhaps other colleges followed this some practice of ranking. In
fact, at Yale one brignt but socially underprivileged student, the son of a
. shozmnaker, i alleged to have obtained a hign renking by ensvwering that his
2 . . .
father was on the beneh.™ By the time of the Revolution, however, tho prac-
tice of ranking the students had been abandoned.
Generally spealing, the following description of Harvard students dur-
ing the eightcenth century applied to all colondal collere students:
Socially, the Collene LLu airly representative of the uwpper
layers of Now impsland,  eechants, magistrotes, ond mindsters
furriched th Jarger number, but tihcre were a good many sons
of plain fariers and articans, as the tovm and covnt“y par-
sons made 1L L.cir business to shape up poor but prordsing
lads for Mymiv-voity learning®y end there were now plenty of

scholarships aud exhibitions to pay all or part of a student's
exnense,3

Of 300 Hervard students (1673 to 1703) 79 were sons of ministers; 34 of
magistrates and lawyers; L5 of merchants, shopkecpers and mariners; seven
of physicians and schoolmasters; 28 of wealthy farmers and militia officers.
Or, as Mcoicon indicated, "...84 per cent of the student body from 1637 to
1703 came froa the gentrr and the plopcrtlcﬁ classes."h Thus, in this early
pericd ebout twe~thirds of Harvard students were drawvm from the upper and

middle classes. This dees not give much ground fov ‘the as sertion that the

014 American College wos exclusively or even prodominantly an upper-class
institution,
Ls for the lower class, during this samwe period Harvard enrolled 11
Q
E[{l(jl. corison, 1936: 105.5 3. Movison, 1937: 106.7

P i i 50 ,
A0 Soith, 10T ans QL Yorison, 1936 1751
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sons of ordinary farmers; 31 sens of ariisans, scamen, and servants; ond 65
studcats whose fathers! occupations are unlmorm but vho probuibly did lower-
clasi work.l In other words, 35 per cent of the students during this time
came from the homes of persons who ownied little or no property.

As has besn indiceted, many sons of the exiremely wealthy did not at-
tend the 0ld axerican College, at least during the celonial period, lony
upper~class fanilies sent their children to school in Zuropce. George
Vlechington, urping the developzent of a nationa2l university in his last
will and testament, wrote on this score:

It hos always been a source of seriocus regret with me, to

see the youth of these United States gent te forcign coun~

tries for the purnose of education., . '
Vell-to~do mcn, especially Southerners, often sent their bors to school and
collezes in Zngland. In fact, Slosson estimated that if the voyage to g~
land had not bezn so long, costly, end hazardcus, several of the colonial
collezes might never have been i‘ounded.3

Other mewbers of the upper class did not go to college at all but
appranticed themselves into one of the learncd professionsf* Those youthful
members of the better families who did not go to Durope or early enter one
of the professions ordinzrily attended the Old American College for “intel-
lectual discipline® and "intellectual adormments." Among the upper~class
students et Harvard in the early days were Scruel Bellingham (1642), Szmuel
Baton (2649), Somuel Villis (1653), Saruel Dradstrest (2.653), and John
Koynes (1056), vhose fathors wore governors; Henry Saltonsiall (1642) ond
Viilliam Mildnay (1646), whose fathers were knishts; and Idward Rawson (1653),

son of the secretary of the colony.5 In the first 50 ycars of Yale were

1. ¥orison, 1936: 105.6 - L. Viertcabaker, 19463 148.1
2. Ford, 16593: 52 5, Sibley, 1873: 126

3. Slosgon, 1921: 127.6

.7 B




L b

81

John Hart (1703), son of the spezker of the house; Samuel Hall (1716), whose
father was pgovernor's assistant; George VWyllys (1729), whose father was sec-
retery of the colony; and Alexander ‘folcott (1731) and Samuel Talcott (2733),
whose fathers were governcrs.l

Sons of ministers made vp the largest group in the Old American College
during most of this period. As John Cotton expressed it, "nothing is cheap
in New Zngland but millt and ministers,' and the ministers usually had large
i‘amilies.2 Other students of middle-class background included sons of mer-

chants, clerks, oversecers, military and naval officers, and some formers and

artisans. In almost every college class there appeared a student or two who

probably came from a lower;middle ¢lass or lower class hone.  Among the
early students at Harvard were John Russell (1645), son of a glazier; Josha
loodey (1653), son of a caddler; John Zmerson (1656), whose father vas a
baker; and Elisha Cooke (1657), whose father was a tailor.® At Yole were
John Beach (1721), s=on of a tailor; Henry Canter (1724) and Richard Canter
(1736), whose fa*ther vias a master carpenter; Jalber Wilmot (1735), son of a
carpenter; David Vooster (1728), son of a mason; Thomas Darling (1740),
whose father was a cordwainer or cobbler; and Viilliam Throop (1743), whose
father vas a suddlcr.h

Nany of these students helped themselves through college by part-time
work., Also, the cost of attending colleze during this period was extremely
low. "Throughout this period the epenses of the ordinary student," wrote
Thwing, "were of an amc .t comncnsurate with the expense of Jiving in the
ordinary oG, o o 12

In spito of all this, no cases can be found where any indenturcd serv-
ants or slaves attended the 0ld Anmerican Cbllcgc. The difficulties here

1. Dexter, 1885: 43 4. Dexter, 1885: 43.1
2. Richordson, 1932: 121.3 55 5. Thwing, 1906: 139,4
3. Sy, Y075 126 ) -
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viere almost insuraountable. In one instence, at least, John \Vise, son of an

indentursd servant, attended Harverd, "...from servant to savant in two gen-

It should be pointed ocut, however, that many members of ihat here is
czlled the middle class were very poor by present-day standards. They were
farmers who ovacd small plots of land or artiszns who ovmed smail shops.
Their sons would not have been able to attend college under ordinery circum-
stances, James Russéll Lowell described the method by which many of these

poor but able boys were given the opportunity to attend Harvard:

..+if a boy in eny country wvillage showed unconmon parts, the
clersyman was sure to hear of it. He and the scuire and the
doctor, if there was one, talked it over, and thuat Loy was
sure to be helped onward to college; for next to the five
points of Calvinism our ancestors believed in a college edu~
cation....

lic education thus obtainced was considered to be well worth the sacrifice
involved for the boy concerned and his family. According to Korisons
A century ago, the Hervard and Yale Triemnial Catalogues, or
both, were on the desk of every gentlerzan and scholar in New

Inglend. If your name was in it, that!s who you were. If
to ¢ 2
your neme was not in it, who were you?

The Period of Mruansion and Diversification: From the beginning of this

period higher education became available to new kinds of young people as
witness the tremendous increase in enrollment shovm in Table Eight. The
greater pert of this increase, however, occurred in the newer instituticns
--in the stitc umiversities, land-grant collezes, and the technical schools,
A comporison of the attendance at 15 state universities and 15 reprecsentative
exstern collezes and univorsitics shews that tho sicte wniversities had an
enrollment of 16,414 in 1896-§7 as compared with 34,770 in 1906-07, or an

1. Beard, 1944t 0.2 ‘ 3.>Morison, 1936: 105.1.

" 2. Lowrdl, 1887: 95,2
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incresse of 112 per cent and that the castern institutions had an enrollment
of 18,331 in 1896~G7 as compared with 28,631 in 1906-07, or an increase of
56 per cent.

The main recson for thir diverse development ley in the difference be-
tween the cultural education of the Old imerican Ccllese and the utilitarian
offeriy of the never types of institutions. Tmmediate economic factors
also were impeortent. These nevly-developing institutions usually admitted
any high school gra&uate, charged low tuition fees or none at all, and oper-
ated as non-residential insﬁitutions. Hervard, Princeton, Yale, and other
eastern representaetives of the Old Amcrican College period continued to be
highly selective, rclatively cixpensive, and for the most part residential,

Before long the private institutions came under attack as "rich men's
collegce."  Spesking at Yale in 1896 1illiam Jennings Zryan, the Oreat
Coumener, probebly svimed up the opinion of a large segment of the popula-
tion when he charged that "ninety-nine out of a hundred of the students in
this university are sons of the idle rich."® As a result of this unfavorable
opinion, many presidents of traditional four-year liberzal arts collezes began
to ansiier back, ’At the very beginning of this pericd President Charles .
Eliot took & look at the family backgrounds of Harvard students fer the pre-
vious gix years and announced:

A small propertien only of theve families can be called rich;
er D

the grente rt are neither rich nor poc:': and the preportion

of the poor, Ehough srull, cuite ecuals that of the rich.3
Similar defencive statenents vwere issued by Presi deat James MeCosh of Prince-
ton in 1869,% by President Timothy Dwirht of Ysle in 1903,° by President A.
Lawrence Lowell of Harvard in 1909,6 and by many others qontinuing rirht up

1. Cooper, 1912: 39 L. VWertenboker, 1946: 148.2

[]{j}:«2. Canby, 1936: 19.2 5. Sharp, 1933: 124
6. Dwight, 1903: 45

e - 3. Eliot, 1876: L7

i
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{to the present day. ODut ﬁo matter how much these presidents protested, a
few of themn had té adrit that the propvorticn of wealthy students vius in-
creasing, despite the exlorts of the instituticns to prevent it.l Ko one
seems to have studied the topic in the large statec universities where prob-
ably the same trend has been in progress.

The state unive;sities, hoviever, have escaped this kind of criticism.
Their position at the top of the public school system gave them the appear—
ance of 'pocr men's colleges.® Not until relatively recently has economic
discrimination become apparent in these institutions too. First, secondary
education came to be recognized as being seleclive, and in 1922 George S.

Counts wrote a book on The Selective Character of Americen Seccndary Tduca-

‘tion. Because many students dropped out before gradueting from high school

IToxt Provided by ERI

they never got the opportunity to atiend college--free or otherwise. Sec-
ondly, although the numbers of students taking advantage of secondary edu=
cation had increased tremendously over the years, the pcrcentage of high
school graduates attending college, since 1900 at least, has been decreas-
ing.2 Thirdly, although the staie universities enrolled more stﬁdents than
the private colieges énd universities, they graduated much smaller propor-
tions of their nuubers.3

Toward the end of the period of expansion and diversification various
studies began to point out the extent of socioeconomic discrimination. In
1927 0. Zdgar Reynolds, in a survey of 55 colleges and universities, found
that 76 per cent of the fathers of college students were in four occupa-
tions~-proprietary, professional service, agricultﬁre, and manaéerial.a In

a study of young high school graduates published in 1953 largaret 3. loore

1. Vertenbaker, 1946: 148.3 -3, Strang, 1934: 134

2, U.S. Office of Zdvcation, 1940: 143 L. Reynolds, 1927: 12C
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found that students wvihwose fathers viere from proprietary, professional, and
nmanagerial. occupations made up 49.7 per cent of the college studenis sur-
veyed.l In a 1937 follow-up study of a group of high school students of
college calibre in Wisconsin Helen B. Goetsch reported that college oppor-
tunity decrcased as median parental income decreased and that such oppor-
tunities feil off rather abruptly vhen the family income went below 52,000
a year. ©She also found a relation between parental income and the type and
lenzth of collegze course pux"sued.2
Fror these and other studies one mey fairly conclude that almost all

colleges and universities in this peoriod tended to be predominantly middle
class institutions with a slight bias in favor of the upper middle class,
Varner, Havighurst, and Ioeb made the generalizaztion more specific in their
description of *Qld City High School':

.o emost of the upper~class students attend college but...

they form only 7 per cent of the totel graduating class.

The upper-middle class mzkes up 28 per cent of the grad-

vating class and 69 per cent of them go on to college,

vhereas the lower-middle class makes up 23 per cent of

the graduating class and only 16 per ceant of them go on

to college. Stated another way, of all those who go on

to college, the upper-~class students constitute 14 per

cent, and there are no lower-class students during this
‘period vho go on to college.3

The Present Scenes During the war service in the armed forces took many

students away from colleges and universities who, had not war come, would

"have been in attendance. At the saine time educational programs supported

by the military forces brought other students into higher education vho

'ordinarily would not have sought admission. After the war the G.I. Bill

made it possible for large numbers of both these types of students to

1. Moore, 1933: 103 ~ . . '3. Varner, et al, 1944: 146

2. Goetsch, 1940¢ 55
. 9
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attend college, It also.aidéd a third type, namely, those who had not

plamned to go to ¢oliege bef&re the var and who had had no taste of college

life during their military training but who possessed the ability to do
college work and who could now matriculate because of the financial assist-
ance provided by the Bill. The Bill zided a1l three types of students; and
more than any other factor it contributed, everyone agrees, to the increase
of students by over a millicn between 1939 and 19/9--from 1,364,815 to
2;h56,8Ll, a éise of 80 per cent,

; Many believe that such financial aid to students should be continued

for the following reasons:

i 1. A large number of studies indilcate that ecoﬁomic barriers prevent
otherwise qualifie& students from continuing their formal educa-
tion after high school.

2., Tconomic mobility, unless assisted by advanced education, seems
to be decreasing; and thus higher education has become the main

; elevator in American life for moving up the socioeconomic ladder

to its upper rungs.

; 3. DBmployment opportunities for yeuths under 20 are clearly lessen=-

ing, and this leaves nothing for increzsing numbers of high school

i graduates to do but to continue their education, enter military
g service, or remain idle.

The efforts made and being mzde to establish Federal aid to students on
; a permanent basis cannot be rrportéd here. Instead this section must be sum-
marized in the.following statement: The facts presented belie.the accusation

that the Old American College served only the sons of the weclthy, but they

also indicate that economic barriers to higher education have always existed

ahd'aphear.to many to be as acute now as they.have ever been.,

60 : ’t




87

é. Fducational Prenaration of Students

 m mm v 4 =

Two chief factors join in preparing for college-~college admission re-
quirements and methods of getting ready to reet them, Both have changed

very considerably over the history of American higher education and espec~

jally during the past century. The following scanning of this histcry shows

the transition from simplicity to complexity that characterizes all scven of

- = ———

the topics discussed in this chepter.

The Period of the 01d American Collere:r The history of college entrance

recuircments in Americe began in 1642 with the formulation of the first
v statutes of Harvard College:

Then any Scholar is able to read Tully or such like classical
i : Latin Author ex tempre, and mzke and speake true Latin in
verse and prose, ...2nd decline perfectly the paradigms of
nounes and verses in ye Greexe tongue, then mzy hee bee ad-

: mitted into ye College, nor shall any claim admlsblon before
i such qualifications.l

Up until the middle of the eighteenth century admission reguirements evolved
v in three ways: a gradual increase in the Greek requirement and a correspond-
N ing decrease in the Latin requirement, the addition of arithmetic, and a

tendency for entrance requirements to become specific and quantitative.2

Arithmetic came in at Yale in 1745, Columbia in 1755, Brown and Williams in

the 1790's, and Harvard shortly afterwards.3 Before 1800 only three subjects

were reguired for admission to colleée--Latin, Greek, and arithmetic,k Up
until that time, as Slosecon has written:

The boy who had graduated from grammar school was expected
"to be able to read and write easy Latin and to know a little
of Greek grammor. Did his knorledge extend-to these p01nt~,
he had satisficd the recuircmeats fer adnission.... Nobody
bothered to ask him whether he could add a column of fipures
twice and get the same answer both times, or name the princi-
- pal r:vers of New Ingland, or even spell his nﬂtlve tongue

£ iees o en e R Yents e e wbrnm me = aam

correctly.b
1. Broome, 1903: -L4.1 - o h; Broome, 1903 .3
o 2. Broome, 1903t 14.2 Bl 5. sloseen, 19213 127.9
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Between 1800 and 1870 eight new subjects were added to college admission
reouirencnts: géography, Englich greammar, English composition, algebra,
geometry, physical geography, ancient history, and United States history,
Table Twclve shows when and vhere these subjects were first introduced.
During this period the amount of Latin and Greek required for admission
also incrcased. "The year 1870, or thereabouts," Edwin Broouwe has observed,

"marks a natural itransition in the history of college aduission regquire-

ments.“1
TABLE TWZLVE
THE CHROHOILOZICAL ORDIR OF THE INTRODUCTICN
OF COLLI3E ZENTRANCE SUBJECTS™

Subjest o - Date - Collerme
Latin and Greek 16.0 . Harvard
Arithmetic 1745 Yale
Geography 1807 Harvard
English Grammar - 1819 Princeton
Algebra 1820 . Harvard
Geometry 1844, Harvard
Ancient History 1847 _ Harvard and

, Yichigen
Modern History (U.S.) 1869 Kichiga
Physical Geography 1870 Michigan and
Harvard

English Comrvosition 1870 Princston
Physical Science 1872 Harvard
Inglish Literature 1874 Harvard
lodern Lznguage 1875 Harvard

¥These dates have been determined from statements in the laws and cata
logues of the colleges mentioned.. They may not indicate the first actuzl
eppearance of each subject a2s an admission requirenent, but they show
when the subjest begen to be tausht ip a leading college.
During the period of the Old American College boys had a choice of two
main methods of preparing for college. They could attend one of the Latin
grammar schools,~or they could be prepared by a private tutor (usu2lly the

local mihistér);'"ln addition, because of the relative scarcity of good

b brome, W03 Uk [ gy
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preparatory schools and well-educated tutors, some of the colleges had to
assune the task of preparing students for acmission.t After the middle of
the eightcenth century, however, a new type of secondary education began to
develops:
«oofor a long period, which may roughly be indicated as lying
between the Hevolution and the Civil var, the Latin Grammar
School remained as a survival of another age while the high
school was grodually beginning to assume its place as part of
the cducationzl system of the nation. The private academy
meanwhile provided the link between elementary school and
college.2
The academies offered a great variety of subjects and were partially respon-
sible for the changes brought aboul in college admission requirements from
1800 to 1870, They were considered to be terminal institutions, however,
and not preparatory schools for boys wanting to go to collége.3
~ Both admission reguirements and methods of preparation during the
perlod of the Old American College selected a certain type of student. In
¥r, Cowley's words:
«+othe early colleges accepted from Zngland without guestion
the assumption that ‘igher education is for the aristocracy-~
the aristocracy of b.ains if not of purse--and thus..restricted
the clientele of Amsrican higher education until the rise of
denocratic sentiment in the nineteenth century....*

The Yaristocracy of brains! meant students who had the verbal ability neces-

sary for Greek and Latin and other literary subjects.

The Poriad of Twensiomn ond Diversificction: New subjects added to the list

of college reguirements for admission after 1870 included inglish literature,
French, German, and nriurzl sciences. (See Table Twelve.) From the begin-
ring of this period on, however, no one college could possibly require all

the subjects bcing'addéd to the list, With the spread.of the elective

e

1. Vileox, 193¢: 15L.2 . 3, Brown, 1911: 15.2
-2, 'Slosson, 1921: 127.10 by Covley, 1939: 40.1
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principle, therefore, considersble flexibility in admission requirenments
developed. By 1900 the amount of latin to be read had decreased; the amount
of Greek had increased slightly (and only terporarily), and the recuirements
in mathenatics and history had increased greatly.l

Cther inportant developments during this period includsd the inspection
and accreditation of secondary schools, the organization of the College
Entrance Zxamination Board in 1900, and the adoption of the Carnegie unit in
1909~-a pattern of admissicns which dominated higher education until only
Just recent.ly.2 A 1931 study of 287 colleges and universities indiczted that
the following methods of admission were used: (1) presentation of high school

diplomas-~32, (2) entrance examination only--21, (3) cerfificate—-259, (4)

“examination for students who did not qualify for entrance by certificate--229,

(5) combination of certificate and examination—-45, and (6) admission on basis

: of-maturity~-132.3

O

This period also saw the gradual disappearance of the academizs and the
rapid growth of the public high 'schools. By 1890 about 2500 of these pub-
liély financed secondafy schools had been organized, and by 193% their num-
bers had increased to 28,000. The early high schools performed functions
similar to those of the academies, but gradually they took on the function
of preparing students for college. As more and more students came into the
public schools, many of fhem not planning to attend college, a conflict in
airs developed and became aggravated, resulting in a pfoblem of artisulation
bstween thie high school and the college.h ot all students going to college,
howevef, prepared themselves in the publié high schéols. Untdil i900 at

least half the students enrolled in colleges in the United States were

1. Broome, 1903: k.5 | 3. Kurani, 1931: 90

2. Sprouse, 1950: 131 . . 4. Drake and Kronenberg, 1950: Lk
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classificd as non-collcgiate (preparatory) students. Kot until 1915-16 did

the collcges begin in earnest to climinate these students and to turn over

the preparatory function to the secondary schools.l

The change from a restrictcd, uniform pattern of course recuirements to
a vast, complex varicty of requircments and admission technioques and the
change from a selected few students prepared by Iatin grammar schools or by
private tutors to a huge enrolluent of students coming mostly from the public
high schools--these changes indicate profound alterations in the nature of
student personnel. X, Cowley has summed up this transformation:

Because of the rise of democracy, the impact of machine tech-

: nology, wnd the growth of scientific knowledgs and its results,
} . the elientele of American higher cducation has changed from a
constituericy of pre-nrofessional students to a constituency

vhich includes students of many levels of ability with scores
of divergent career objectives.?

The Present Scene: The many studies made of admission requirements today

indicate that a majority of colleges and wniversities select students on the
: basis of the following criteria: (1) graduation from an accredited secondary

school; (2) average of the secondary~-school marks or rank in graduatingclass;

(3) recommendations of principal or teachers; (4) aptitude, achievement, and
psychological test scores; (5) personal interviews; and (6) evidence of good
moral character.

Because of the extreme variability in aamission practices and the fact
that no one type of program is démandéd for college adimission, the secondary
schools are concentrating more and mdfe on "preparation for life." Results
of investigations such as the Zight-Year Study have convinced ‘many colleges
that performance in hiéﬁfébhool.and not the program tfollowed determines
whether or not a student will suc;ceed.3

1. *.avilcoj;jc',"-"it,v’a'e';:'151.2 c 3. Adkin, 19425 &
. 2. Cowley, 1939t 40.2
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Contrary to the belief that colleges and universities attract and se~
lect the ablest high school graduates, recent research has shovr: that large
numbers with adequaie ability do not attend colleze and thaet many college
students "might be replaced by more appropriate intelléctual investrments.nl
Most institutions of higher education maintain standards of admission, how-
ever, which give them entering classes superior to the average of high

school graiuates.2 .

Summary

Large and,far-reaching changes have occurred in ihe student personnel
.of American colleges and universities over the threec pgriods Just surveyed.

" The genéral trend of these-cﬂanges hés been from small, relatively uniform
student bodies_to huge, diversified groups of students. During the period
-of the Oid American College students were fairly young, all men, predomi-
nantly white, mostily of_rrotesbant faiths, generally of the upper-middle
class, usuwally from the immediate surroundings, and largely selected in
terms of ability in the verbal studies. ‘

THith the expansion and diversification of the functioﬁs and structureé
of higher education that occurred during the second period came a corres—
ponding eXpansion and diversificqtion in student personnel. iiomen, Negroes,
Roman Catholics, Jews, studenté-from the lower-middle class, and youths from
different regions with diffcrent kinds_of educational preparation and vith
differént abilities and career objectives have swarmed into colleges and
universitges. In sum, American higher- education during the past century and

especially during-receht decades has been stoadily democratized.

1. Learned and Vood, 1938: 91 2, Williamson, 1935: 153



