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ABSTRACT .

A study investigated the magnitude and direction of
the congruence of communicated expectations for teachers and students
in innovative and conventional programs. The three-part Watson
Analysis Schedule (WAS) which measures explicit, actual, and realized
expectations was administered to 525 students and teachers in
American studies classes ("process-oriented") and to 1,207 students
and teachers in conventional American history classes
("content-oriented"). The degree of congruence between the responses
of teachers and students within programs was determined by use of
zero-~order correlation coefficients for each of the three parts of
the WAS, and differences between programs were analyzed by corparing
the respective indices of relation using Fisher 2z transforamatiomns. In
the same manner corgruence was determined for responses between the
parts for the students and for the teachers in each progranm.
Generally there was higher congruence between students and teachers
in conventional than innovative programs although statistics support
neither a strong positive nor negative relation. Implications are
that satisfaction is more highly dependent on the nature of the
students® role within a program than on the efficiency with which
expectations are communicated. (Complete findings are included plus
an eight~item bibliography.) (J5)
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behavicr. In this conceptualization, the te
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expectation dafines his subsequont
aciter and the pupils are both reacting
{ their respective internalised schenas.
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relate to role definition would L2 the communicated cupectations of the teachers

and the student's perception of these expect
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ations.
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that the pdficione:r of the commni-
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cation botoewa sender (teacher) and receivey (Ctodent) is a baszic Jdereraivsat aof

the ¢oaddfi of the lexraing situaclicn (4,0., intorest and catisfaction of the
student). This efficioncy micht logically be deterained Dy cexandainge the concruonce
of the percoptions of the teacher and the students towvard the contont of the corauni-
cated message.

Thus, it would be of interest teo examince this efficicncey of commvnication in
terms of the congruence of expectations as percoived by students and teachers. 0f
particuvlar concern is the possibility of dnrovations detreomentally confusing students'!
throuzh a suift in expectations since such inceanrvence has been assured to be
correlated with dissatisfaction and {rustration,

Turpose

o

The purposc of this investigation was to determine the magnitude and direction
of the congruence of commuaicated expectations {or teachers and students in diuno-
vative and conventional programs. TFor the purposes of this study, thoe conmuni-

cations were divided into the following three categories: (1) cxplicitly stated

expectations, (2) actual expectations, and (3) realized expectations.

The general plan for this study was to obtain seclected measurcmoents on
students' and teachers' perceptions of lecarning behavior for students enrolled
in innovative and conventional programs.

The measurement instrument used for this investigation was the Vatson Analysis

Schedule, Form A (WAS in Marshall and Sokol, 1968; Watson 1969). The schedule is
divided into three parts with each part containing the same 71 items but consisting
of different directions for responding to tue items.

Part T (¥Fuplicit Expectations) Students are asked to indicate expectations

stated by the tecacher.
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od to indicate oxpectutione

Pare 11 (Actunl Yipeoctetions) Stadents are o
vhich thay jperceive as actunlly bodd v the teacher,

Pare 171 (RFealized impectations) Studiats are asked (o indicate expectal joan
which are actually operative,

Student responses to each ilep rarqed {rom very sure the statemont is true
to very sure the statemonit is not truce on a {ive point scale,

In a previously reperted study an innovative fmevican Studies program aand
two conventionsl American History prosrans had Loon docunented as “process-
oriented”and "content~oriented respectively (Wateon, Marchall and Sokel, 1o press).
Thesce programs were the source of data collected for this study.

The sanple consisted of the students and tcachers in American Studies
classes and conventional Awverican history classcs.,  The students and teachers in
the Amorican Studies program were denoted the experimental group (¥Ep). The com-—
parison groups consisted of students and teachers from two school districts in
the same metropolitan area which ranked closest to the schiool housing the innova-
tive program on the basis of 16 variables.* These groups were the control sample
(denoted C1 and C2). The total enrollment in the three programs were 525, 550,
and 657, for Ep, Cl, and C2, respectively.

In the present study the analyses utilized all 29 (nEp = 12, ney = 8, npy = 9)

teachers and the total student population in each of the three prograns.

Results
This study was designed to analyze several questions raised coucerning the

innovative and conventional programs. These questions related specifically to

* These variables included statistics rclated to finance, college potential of stu-
dents, teacher academic background and tcacher experience (Watson, 1969).
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the cfficiwney of cointnication botveon teachor and student,

Conpruecnce, as deiined for this otudy, vas the doeprce of relation betueen
explicit - actual; exnlicit - realized; an? ccual - realized expectations as
perceived by both teachers and students, sepnratelvy, and by their interaction
on each dimension, L[4 d{cdciey ol ecsmeaicaticin vas defined as the congruence
between students ond teachers of esplicit vo:d actual ecupcctations. As thus
defined, efficiency of covawunicaiion wes a subsel of congruence.

The degree of congrucnce Letueen the respoases of teachers and students within
programs vas determined by use of Pearson Product Moment correlation cocfficicnts
for each of the three parts of the WAS.

The expected values for both teachers and studente in each of the groups,

Ep, C1, and (2, were dctermined for cach of the 213 items on the inventory. The
correlation cocfficients represcnit the degrces of relation betucen students and
teachers, within a group, on the 71 items cowrprising cach part of the inventory

(see Table 1). The results are schematically presented in Vigure 1.

TABLE 1 ABOUT HERE

FIGURE 1 ABOUT HERE

Differences between programs were analyzed by comparing the respective
indices of relation for Ep versus Cl, Ep versus C2, and Cl versus C2, using Fisher
z transformations. All differences werc found to be significant at the .05 level
of confidence.

It can be noted that students and teachers in the Experimental program did not
agree on the explicit or actual expectations and, thus, indicated an extreme lack

of efficiency in the communication of specific cxpectations. However, there vas a
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. 501 correlation between students and teachers assceciated with their perveepticon
of realized expectations or the actual bzhavior of the students. In cowparison

fey
greater congruence between studonts and teachiers for actual expectatione (proater
efficiency of cormunication) was found iw bhoth of the econtrol groups while the
perception of the students' actual behavior eor realized expectations vielded less
congrucnce than Ep, and, in the case of C2, a negative relation,

In the same manner, congrucnce uas dzatermirned for responses between the’

arts talken two at a time for the students within ecach proovamn. These correlation
4 [=]

coefficients are prescnted in Table I. These results are also presented graphically

(=

n Figure 2, All differences between programs were statistically sienificant at

the .05 level.

FIGURD 2 ABOUT MHERE

As wight be expected there were high correlations hetween students' responses
on Parts I and IT of the WAS. These represented Ixplicit and Actual expectations.
However, for all thrce student groups the highest correlations can be obscrved
between Parts II and T1II. These correlations represent the congruence of students'
pexception of what they are actually cxpected to do and what they actually do. As
represented in Figure 2, the groups were again rclatively homogenecous although the
differences between groups were statistically significant. Here the relative
positions of the groups remained the same for all three comparisons with Ep repre-
senting the lesser degree of congruence between parts and C2 the greater degree of
congruence,

The congruences for responses between the parts taken two at a time for .
teqshcrs were analyzed in the same manner as for the students (see Table 1). Thesc

results are presented graphically in Figure 3.

<



FIGURE 3 ABOUT HERE

A relatively high degree of consistency was indicated for all teacher response
for Parts I and IT, Explicit and Actual Expectations. Less consistency was found
for the other comparisons for teachers between pairts. 0Of particular wvote was the
strong negative correlations between Part I, Explicit IExpectations and Part ITT,
Realized Expectations for the teachers in the Bxperimental group. Although the
diffcrence was not as stroay, it can also be scen in the Experimental teachers’
perception of the relation betwveen Part II, Actual Expectations, and Part I1I,
Realized Expectations.

A second interesting relation is found in the statistics for C2, thc most
teacher-oriented group (see Sokol and larshall, 1968). Teachers' responscs of
their perception of what students are actually expected to do and what they
actually do were highly positively correclatcd. As can be noted in Table 1,
students' responses on these two parts were also highly positively correlated.

Yet the data further indicated that for C2 there was a negative correlation betwecn
the students' perccption of their actual behavior and the teachers' perception

of the students' behavior. That is, even though the students in this program

saw themselves doing what they were expected to do and the teachers saw the stu-
dents doing what they actually expect the students to do, the teachers and studeats
were in dddagheanant as to what the students were actually doing.

When the correlations of the teachers' responses between parts were compared
among the three programs they were found to be significantly different at the .05
level. Homogeneity among programs was still observable in Figure 3 for Parts I and

II. However, this was not evident for Parts I and III or Parts II and III.

O
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As stated previouwsly, efficiceney ol cormwmication misht be deternined on
the basis of the congrucince deve by neting the ~nirelation between teachers and
studenta on Tart 1 or Part IT. Althoueh previvus research has suggested a pos-
5ible discrepancy between Explicit and Actual expectations there was no evidence
of such a discrepancy in these data. Tn fact & high degree of relation was
‘attained for the Explicit and Actual oxpectatioss for students and teachers in
each of the three proprans.

The results of the congruence data would ned (dicaie efficiency of comnu-
nication of speciidc expectations. VYet, it would appear from the factor analy-
ses data in the initial study (Watson, iarshall, Sokel, In Press) that there is
cefficient comnmunication of ganc&aﬁ@zed rolec orientations.

Gencrally, there appears to be higher congruence between students and teach-

.

ers in both of the Coatrol groups than for those in the Experimental group. Bow-
ever, the statistics do net appear to support either a stuengly positive or neg-
ative rclation. Conversely, the original factor results (Watson, Marshall, Sokol,
In Press) for teachers and students in the Experimental group indicated a high
consistency of role orientation.

The negative relation between teacher and student perceptions might appear,
taken by itself, to argue for lack of communication in the innovative program.
However, placing these data in the perspective of those presented in the previously
reported study (Watson, Marshall, Sokol, In Press) another possible interpretation
emerges, The factor data from the initial study indicated that the Ep teachcrs
were comaitted to the process orientation and that this orientation and the con-

comitant general expectations were communicated. Furtherimore, the behavior of

the students, according to the report of both student and teacher groups, diverged

O
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from the conventicnal vracrices Jound in the two conventional grouvps.  The pre-

vious two peints, thon, indicate that, altherph consisiency can be observed in the
gencral chasge in preogram orientatien, chamipe din terms of spocedfic Lelaviess of studeuts
(rcle definition) has net - in the perceptions of the teuchers - occurced to the

degree which they would seem to dusire.

This conjecturce vovld seern to be supperied by evidence on the relations noted
for student--tecacher congrucnce., As was rreviously peinted out in the presentation
of the findines, there wos 2 lack of cificieney for the commuaication of specilic
expoctations, particularly for the Ep group as compared vith the conventianal croups.
However, a notevorthy veversal in this relation emerged when comparing the groups
in terwms of realized expectations., This would seerr to indicate that, even though
the communication of speeific enpectations from the Ep teachers to their students
is diffuse, as compared to the conventional teachers, they ate mohe seinsifive to
the actual behaviors of the students in their progran.

As might be expected from the nature of a program emphasizing student involve-
ment in the learning process, the efficiency of communication of individual expee-
tations is less than in the conventional programs. However, contradictory to the
theoretical construct of roles and communication, it would appear that it is
erroneous to assume that such lack of congruence is detrimental to the translation
of a gen=ral goal orientation into actual behavior, or that it detracts from satis-
faction with a program. It appcars equally erroneous to assume that congruence
of e.‘:bectations pef se leads to satisfaction even when the expectations are per-
ceived by the participants as being realized. This is borme out by the fact that
for the program demonstrating the greatest degree of cengruence of cxpectations
(C2) the students indicated on the WAS that they did nct enjoy the activities of

the program, and that for the propgram demonstrating the least degree of cougruence

- 8 -
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of cxpectaticas (L), the students indicated tiat thoy Lo Qlfer cire activitics

of the program.

—
These data suggest that catisfaction is more highly dependeat on the nature

of the students' role within a preyram than on the efficiency with which expcee-

'
'

tations arc comnunicatiogn.
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TAULE 1

Corrclations of WAS Hogporves

- T
Parts

Progian  Greup(s)

Ep Teacher vs, Stuldent ~, 167 4,051 +.501
Cl Teachaer va, Stundent -, 355 +.3510 4,425
. G2 Teacher vs, Stuldont 4,162 +,416 -.270

I and 11 T oand TI1 IT and 111

Ep Studants +.592 4,486 +.750
Cl Studints +. 706 +.631 +., 606
C? Students +.754 4-, 600 +.856
Ep Teachers +. 680 -.718 -.237
Cl Teachers +.555 +,207 +,156
c2 Teachers +.715 +.453 +.707

¥sing Fisher 2, with SE = ,02%4, the differcences in correlations betveen
groups Ep-Cl, Ep-C2, and C1-C2 were all significant at the .05 level,
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Figure 1,
Ep, Cl, and C2.
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Graphic illustration of cengruence hetveen students and teachors for



Pnts Line Craph of Correlation Coliicients

Leplicit
and In €l O

1

Actuzl T1.00 D75 IR0 Tan T o H IS T T sn TTETE UYL 00

Explicit
and o L e kn 1 cZ

Realized “1.60 <7y SEUTTIVAS 0 HLDE A0 #7500

Actual
and Ep C) C2

Realized T1.00 SIS T S50 S35 0 .75 #0500 +.7 +1.00

Figure 2. Graphic illustration of congrucnce of students among the three
parts of the VAS for Ep, CI, and C2.
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Parts

Linz Graph of

Covrelatioa Corfficivnts

Explicit
and
Actual

Explicit
and
Realized

Actual
and
Realized

-1.00 =75 =750 T =025 70 +.75  4.50  +.75  41.00
. Qp _ C1 Qﬁ» e
S1L00  SU75 T =507 =025 0 +.25 0 w050 w75 4100
L I _al - c2 _
S1.00 <75 =50 -.25 O 4.25  4.50  +.75  +1.00

Figure 3.

Graphic illustration of congrucnuce of teachers for Ep
K ¢ P

between Lhe three parts of the WAS,
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