E

Ep 051 342

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY

BUREAU NO
PUB DATE
CONTRACT
NGTE

ECRS PRICE
DESCRIPTORS

ABESIRACT

DOCUNENT RESUBJE
28 UD 011 582

Janowitz, Gayle

Atter-5chool Study Centers: Experimental daterials
and Clinical fesearch. Final Report.
Illinois Inst. of Tech., Chicago.

Oftice of Education (DHEW) , Washington, [.C.
of BResearch.

BR-5-0344

Jun 68

OEC-%-1017114

369Yp.

Burcau

EDRS Price #F-3$0.t£ ) HC Not Availahle trom EDRS.
*Atter Schocl 1utoring, Case Studies (Tducaticn),
Demonst. ation Programs, Depressed Areas
(Geoqraphic), Discririnatory Atctitudes (Social),
Educational Disadv. ‘tagement, Educational
Facilities, Neqgro students, Noaprofessional
Personnel, Prinary Grades, Professional Perscnnel,
*Program Descrifptions, *Pro~ram Fvaluation, Race
Relations, *Reading Improvement, Urban Schools,
*VYoluntary Agencies, Volunteers, VYolunteer Training

This is the report ot a three-year demonstration

proyram designed to explore the fpotentials and limitations in the use
ot volunteers in inner-city education. Four centers in Chicago
supplied sites for training and research. Program emphasis was on one
to cne tutoring at least ovnce a week tor predominantly black and poor
primary school children no more than one and one-half years beiow
grade level academically; academic groups were conmbined with leisure,
some auxiliary services, and cultural activities. The research design
cempared acadenmic achievenmnent in reading before and atter tutorina,
as measured by the Gatces Reading Tests. Participants and control
groups were tested. Reactions of tutors and crordinators wvere
gathered, as well as a compunity study to gather tactors aftecving
organizational starvility ot centers. Aaong the tindings, one ot the
major handicegs in the development of volunteer work was the lack ot
ability on the part of professionals tc relate etfectively to
non-professionals and to help them develop etfective skiiis. {1his
document is reprodiced trom the test available copy. Chapter X and
appendixes 1-5, althcugh listed in the table of contents, were
missing trom the original document., } (Author/Dd)

O

RIC

Aruitoxt provided by Eic:



e -‘.:.mae!tﬂ.w_. T TP s N N T D I P T NI MW TTISA 1 = et e g . N—

. —_— ¢ - A ” ey Lo bl L et b .
- Tage i . .

: \ : ) weh - UE L

- PA-

pug
%
(
O
W
XS

P
L - | WD
=| m 5-03%
Y . Finzl Report
ﬁ U.8. DEPARTMENT OF HEALTH, EDUCATION
anl J°2 Project No. G-027 i cooEE TN 1
g S— a. + To. - -lOiLI;. ORGANZATION ORGNATNG 1. PO o
LU After<Sc¢hool Study Centers: Expsrimental
m Materials and Clinical Research

Geyle Janowits -
Illinois Institute of Tcchmology
Chicazo, Iilinois

Juas, 1958

The research reported hercin was pellomuod TUCCTINe 0 & 120w
with the 0ffice of Bducation, U.S., topurimznt ol Heoli:,
Education, end Velfare., Contractore wndertaddng sech poolissiv,

S o ]

wder Govermaent spomsorship are sncowraged 1o express Drecwy
thelir professional judgment in the conduet of the proljecte. '
, . Points of view or opinions stated do noi, thereicre, :
' necessarily represent officizl Office of Education posilticn o
policye . : .

Ue S. DEPARTMENT OF

- HEALJH , EDUCATION, AND WELFARE
ffice of Educabion
Burea:}_of Research

— ——
L .

v - . ' '
-’ ’

upO11582

Q




Preface ; PN

Summary P
I His_:fory of the Project £®

il Case Histories of Study Centers f3!}

11} Stability of Study Centers plox .

IV Children °f. the Study Centers p 133

V  The Impact of Tutoring: Quantitative Measures /76

Vi The Impact of Tutering: Case Histories of Students @ 199

.Vll Volunteers and Organizationa! Climate : raeq
VIl  COrganizational Problems: Internal Management pA9Y

IX Qrganizational Problems: Community Relations ?.347

X Conclusions and Implications
Appendices
1  Training Materials: After-School Sfudy Centers: Volunteer Work in

Reading, by Gayle Janowitz
2 Training Materials: A Summer Voiuni‘e.er Education Program
3 Program Planning: After-School Siudy Centers: Prog;'am Pianning
' for the War Against Poverty, by Gayle Janowitz
4 Proposed Cuidelines: The Use of Volunteers in the Public Schools of
Chicago

5 Field Report: Use of Volunteers for High School Counseling, by Ann Pereiius

ERIC

Full Tt Provided by ERIC.

© o TS o e e P S e R oo 1an o o



P L ol g,
k T TR A G s e e i P PR R et

PRErACE

Ideas about voluntesr work in education sre developing
rapidly. What is written can at best. be considered an irterim contri-
bution to a very pressing neede In 1963, in a bricf pampalet eatitled
=, I wroto Limited

2fter School Stedy Centerz: Voluztesr Werk in Besdin

obsarvations on the wroblems sand potentialii:l.es for supplomentary
educations This document has supplicd the basis of a vordoly of publie
and private efforts and for this demoustratlion projcety & cozy is Cagace
fore included in the apprendix,

Because of the rapid devoloprment of voiwnsser werk and tvbering
in education, in 1955 the Imj.ve-rsity of Chicago publiched my Helpirg
Heandse: Veluntoer Vork in ﬁduéaﬁidn, in order to help mest the necd for
raterial in this fields The year bofore uwnder this grant from the UsS.
Ofiice of Education, I started an intensive siudy of & nwber of .iter
school study centers in Chicago, waich is deserived in this ropande

Hundreds of Qolunteers and agency gtalf rohers mode vilunble
contributions to the reseaz;ch asumecos of the demsaclrgiion Trojcive
Tie volunteers, ranging from hizgz: sdaccl studente to rotived wdiwl.w 1w
gave educational help to children, and the slcusniary schcol daiidren
vhio volunteered to accept help, made the study conbers possible.

I am most grateful to Miss Edith Daley, coordirator of Norih
Park Study Center. I wish also to aclmowledge impartent conbribuiions
by ¥r. Pranab Chatterjee, Mrs. Robert Groseman, M, Timothy Leoggett,
Miss Delores Long, Miss Kathleen McCourt, Mrs. Arm Parolius; and ire

il
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David Strests None of these is to be held responaible far my pxrt of
this ropart. Rather, they have played an imporitant part in this effwrt
to study the recruitment and training of volunteer workers with chiildrone




SUMMARY

"After~Schoo! Study Centers: Experir;lental Materials and Clinical
Research wos o three"year demonstration program designed to explore the
potentials and limitations in the use of volunteers in inner city education.
Under the direction of the principal investigufor, four centers supplied
sites for training and demonstration work, for research and for the prepara-
tion of materials. The first center was located in a store frontonthe Near
Nori:h side of Chicago ﬁnd operated by an independent community group in
a highly disorganized sfum areq; the second center was operated by the
YMCA in a racially changing area, the third was a college student project
in the Woodlawn community dnd the fourth was operated in the Weiles-

Darrow housing project in conjunction with the Chicago Housing Authority.
Cooperative arrangements were worked out with other particular volunteer
projects in Chicago. During ﬂ;e period of the study, there were in Chicago
over one hundred relafed projects operated outside of the public school system.

In the four demonstration sites, the program emphasis was on one to ons
tutoring at least once a w.eek_ for primary school youngsters who were acacemi-
cally below grade level. In all of the centers,academic groups were combined
with a variety qf leisure~-time activities, cultural enrichment programs including
field trips, and in two of the centers, the youngsters were served snacks.,

It was assumed that rather than instructional techniques or curricuivm ma-
terials, the essential element for effective tutorial assistance would be grounded

in rewarding and stable personal relations between tutors and youngsters, s

5
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well as the general climate of the afll‘er,school study cenfer. Students were
selected on the basis of self referral as well as referrals from public and paro-
chial schools. The study centers sought to assist youngsters in medical prob-
lems, especially with eye glasses, and to serve as an information cenrer for
available community services.

The research design called for d comparison of academic achfevement in

reading before and after tutaring as measured by performance on the Gates

‘Reading Tests . Almost all of the youngsters served by the four centers were

Negroes; the majority were from very economically deprived backgrounds.
For a control group, a comparative sample of youngsters from a necrby city
without a volunteer program was utilized. Extensive documentation was col-
lected by heans of participant observation, notes on individual youngsters pre-
pared by tutors, study center supervisors, and the principal investigator, The
tutors and the study center coordinators completed a questionnaire on their exper-
iences and perspective and their evaluation of the performance of i'iqeir stucianis.
In addition, a special field survey was completed which was designed to inves-
tigate the organizational factors associated with the stability of after school stucy
centers.

The selecﬁon.of youngsters for tutoring was not found to be a major prublem.
Self referrals and referrals from schools were adeguate if testing was done so thas
the criteria of youngsters who are more than two years behind in reading perfor-
mance were excluded. Emoﬁo.nally dfsfurbed youngsters tended not to use tnese
study’ centers. Moreover, it was found that in the public schools without tutor-

ial assistance, students fell further and further behind in reading year by year.

2
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The quantitative test score data, supported by the control groups, anc
buttressed by the case study findings, showed that the acadamic programs ¢! |
the after school centers had a discernible impact. Reading progress of caprox-
imately one month in one month of tutoring once a week was the pattera in
three different centers. As a result, it was possible fo cut dowa the continu-
ous process of retardation that takes place in th; normal course of events in
the public school system. In addition, the case for the affectivene:ss of volun~-
teer work in after school study centers is strengthened on the basis of cost enaly-
sis, which shows the relatively low investments that are involved; from cpprox-
mately $25.00 to $40.00 per pupil per year. The data collected show some
differences in the relative effectiveness of the different study centers. More-
over it was inferred that most of these youngsters, without prolonged and con-
tinuous tutorial assistance, would display increcsed reterdeiion.

The special organizational survey, plus data based on direct cbservation,
underline the obvious fooirﬁ that the commitment and skills of the coordingior of
the individual after school study center is crucial in determining effectIve.:r.ess.
It was not so much specific training and experience in uducation that was essen-
tial for a study center coordinator, although such experience could be heioful,

It was, in fact, an ability to perform limited edministrative tasks, asircag
;omn;itmenr to the goals of the progrem and an ability fo relate to voluntesis an.
youngsters. Persons with experfenc;a in community organization were more effec-
tive. | Moreover, the success of study centers rested on the orgenizationai climate

that the coordinator could create,

T
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The original assumption that the effectiveness of study centers and volun-
teers did not depend on the question of specific educational marerials was borne
out. It was found that adequate materials exist and could be rapidly assemiled.
With some orientation and continuous supervision, it was possible to instruct
volunteers in the essentials of tutoring. An overriding conclusion was ch.‘ the
effectiveness of the volunteer tutor rests in her belief in the potential of t'he youngs~
ter to learn. Occasionally, tutors would h;:ve too high hopes, but in genercl, their
sirenght rested in the fresh and unstereotyped approqch they had to their youngsters.

It was found that selection of volunteers was not a problem. If recruirment
was carefully managed through personal contacts and through voluniary associc-
tions, appropriate persons became involved. Some volunteers failed, but they
quickly dropped out or were assigned to other tasks in the study centers.

The after school study centers of fhe.demonsh'aﬁon project were volunicry
associations organized outside of the public school system. Their indepencant
organization permitted a high deg;'ee of flexibility and a basis for innovcﬁon..

They served to mobilize both personnel and resources that would not have been
produced if they were part of the pﬁblic schoo! system. Moreover, there is cvery
reason to believe that their separate and decentralized organization made them
attractive to youngsters and integrated them into the local community ard neigh-
borhood life. There is also every reason to believg that there is a permciﬁe:'.:-
need for such independent and voluntarily organized programs.

However, the volunteer movement in education must, as it has in a varieiy
of cities, relate itself to the public school system to the point of direct access

“of volunteers to the classroom. It appears that such a development must be tiad

(0 o1
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to a system of decentralized cdminist;'aﬁon where the individual principal has
wide autho;-i’ty for the management of a volunteer program in his schoo! .

The demand for volunteer tutors greatly exceeds the supply as currentiy
organized; moreover, the findings of this study indicate that available volua-
teers are poorly distributed geographically. The communities that need them
the most are the hardest pressed to obtain the necessary numbers. This project
serves as a stimulus to help improve the organization of the supply of volunteers
operating outside of the school system.

It is also abundantly clear that adult volunteers alone will not meet the
pressing needs for tutors both in the school system and in after schoo! study centers.
It will be necessary to employ high school students from the community to do such
work, and although our experience is fragmentary, such an approacn seems fecsible.

Volunteer groups in after-school study centers serve the additional function

of relating inner city parents cnd their youngsters both to the local public schools

and to other community resources. The experience of the project emphasizes

the social isolation between the schoo! system c{rad individual families. Tne voiun-
teers help to inform parents and chilaren how to relate to the public schoci system.
They serve as an informal channel of communication and a source of supzcrt for
both the parents and their youngsters.

The centers worked primarily with children in grades three through six, who
were six months to two years retarded in reading. It was assumed on the basis of
previous experience, that these children would be the best candidaies for help.
Qlder cH'ildren , and children more retarded, had been found to be less succass-
ful candidates . The experiencés in the centers verified these criteric, cirhough

9
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there were always a minority of children from the upper gredes and from the
group more than two years re} arded who did well. In general, however, the
centers gradually preferred to work with third and fourth graders whenever
‘possible, and agreed that even a two-year retardation was generally too
severe for once ¢ week hm.:ring. - They preferr;ed fo think of one and « haif
years retardation as the usual limit for their efforts. In gencral, the less re-
tarded the child was to begin with; the more progress he made, A minority of
children were less than six months retarded, or ot grade level at two of the
centers, and their progress yLas superior to the others . However, they were
not included in the data presented on academic progress, because they were
not in the category that the centers were c;ancentraﬂng on.

One of the most important handicaps in the development of volunieer
work, on the basis of the experience of the project sieff, is the lack of ebiiity
on the part of professionals to relate effectively to non-proféss?onc!s end i
help them dgvelop effective skills. In the training of teachers and social
workers, there has been and continues to be litfle emphasis on how to werk
with non-professionals. Some progress has been made but this has been mainly
with middle class college~educated volunteers. They reporied in conferring
with the project staff that they are treated with much more respect than was
' the case in the past. Both teachers and social workers have progressively recicac
’;heir hostility toward non-professionals, especially if they are mida‘le ciass
and if the particular effort is dominated by o middle class staff. There i3,

of course, resistance from union organizations and in some areas, from clerica:

unions ¢s weil.
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The central problem is in the aftitudes and skills of professionals—-
both middle and lower class--in dealing with volunteers and nongrofessionc!s
who are recruited from low income areas al;zd who have limited educational
backgrounds. Strong elements of professional prejudice are still at work
and there is a generai tendency to downgrade these human resources. There
is concern with immediate performance, rather than an emphasis on upgradisag
such persons and helping them to develop m;:re skills on the basis of either
informal or formal training. Thus, greater concern with the training of both
teachers and social workers in wtilizing iﬁd?genous personnel is essential.

In the final chapter of the report implications for teacher training are presented.

11
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This doc*.::ent is the finnl roport of the OLfice of Educction
research project G—Od.?, titled %illter School Study Ceaters:

.

Exparimental lbterials axd t.:!..:i.rﬁ.c'-2 Resgardh, Wl wos eondustil by
Mrse Geyle Janowitz, priacipal invoctizator, durling Sie poricd
October 1, 1964 to June 30, 1963, In the cuuree of thic proiosi,
demonsiration and recearch work was eorricd ouwd iun fowr ofucr oolooh
study centers operated dn ths fity of Calcaze oxtside of the pullic
echool system. The direction of the effort was to prote tho e_-\..:c'_m.-
ness and provlems of volunteer work inm educatica in the inne iy
This chapter sets forth the history and the cojectives of ie zrolisis
In the ecrly 1980%s b tooome evident thed o mneclve Goori-
formation of educaztlon in the immer olby was regulred if yowogib.os
froa poor carmunitics were to bBo given an equal cpperiualiy to noollc-
pate in Ancrican societye. ILikcuise, educaticn mrastlccs had To Lo
improved even in belter cemmuniticss in ordear o most the nceds ol 2
changing technological society. Thne use of voluwxbosr worksrs oot o

]

devslopuent of after school study centers, bolh incide and outsilic of

the school, rapidly emerged as one iz of zducationzl Srmovotione
] <)

12
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With the guldence cf the principsl Imwosbicoter of ho
project, a study center had becn doveleped in 1952 in the vieisiiy of

the University of Chicago, in conjunctica with thae Eyde.Purle Huiiziber-

-

o]

hood Club, a settlement house. %als nelgaborhosd was on orca of »oiiel
integration and social experincnietica in wbin reacisl ead cconualby
developnente Tha study center had oscned in an eupdy stere frontb wihich
was due to be demolished as part ol ‘cﬁe wban rena:-.ra.l wosrenl, o Lt
was projected that this study center would labir be relecated ix hc
Neighborhood Club's building waich was to bo oxpanded. Iy 1984, 1iis
study center had a branch library which corved agpprexdizately five
hunfred children and iis homework éi‘oup aed & clicentole of sizly cla=
dents daily; seventy students ware being given individesl o e
group academic helps In all some £1ifty volunbears e Lavslvid,
vlus gpproximately twenty students fram ncarby judbor cellezes k0
ware interested in work with children, The fellovﬁng year, & nuhir of
new study cm'b-ers and tutoring wrojecls develcered, severdl in nsiil Lore
ing cormumities.
On the basis of this exparicnes; in develeping {he Jleab 2l
center in the Chicago aresz, the rescarch outlins of thic zroject v
developede In the initial procpectus the follcouing specific chiociives
were stated:
l. study problems in orgenizing, supervising end cioliing
volunteer after-school study centers, including izcthods
of recrudting studentss
2. prepare special materials for the training of suparvicory
and voluntary werkers for the aftar-ccaocol study coabirs.

9
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3 study the problems of tutcring yomgsters who are nol
making adecuate progress in roading and lL’)l‘lC‘blCo
Le surply a clinical setiing for collcge stui nts who
are meparing for teaching.
5« explors the poientialities and linitctions of trzining
voluntears for tuborisl worke
6o evalunte the experiences and effectivescos of such c&nberte
In designing this project, trce prcpociiions desling with
teaching personnel, carrlculum mtarialé s instructionsl tochniquos,
and finally with the link between reading &Cils and verbal =iciiis
were set i‘orfh. First, Izprovercnd in the ceasdenic porferzonce of

pupils frem deprived backgrounds can bo profuscd Ly Superviicd il

. -

re.pidly trained volunteer parsonncl o cffer stable and suwoncoililw

asv:.stance and wno meke use of ac¢adcnic inchracticn o dovoilop el

LY

estecme The acedemic and pedegozicsl btechniquos reguired for tiis

kKind of tutorizl work are lkimlted and can ve roadily touznd, diiwroos

- . -
Lome (Y e Rttt il ]

the devolopmant of an effective orientation of thece ciulunic ronives

)

L2

continuing supervision especially by growp discuocolon Sedinicuize

The second proposition dealt with learininz sliuniicn il

‘.l

curriculum, broadly defined; improvizent in escadenic &eiile neiiiloo

at edueciional setiing end besic watscdale thdch will holp to briny
the pupil into the mainstresm of imcrican Iife and voluos 1iilowe wi-
Jecting his own experiences., Taom a rublie poilley voind ol i, &3
will not suffice to eliminate the present middle clzos curriculo: il
recreate a eult?n-a.lly ghetioized cwriculun. ,

The third position, which dealt with the linkssze betueon

10
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pecding and verbal okiils, was speeulative in its theorciical tuclis
but reprosented a aritical aspect of Wheo sccdmile mrogram of the civdy
centerse It stated thal the dovclopment ;:»f reading perdaoriance, uilch
is judged as a central educetionzl tack of the sdacol, reguires U
improvezent and dovol “"enu of spoeca zacnZ thesd younssteise
In the orizinal rescarch and decastroticn proposcl, the

broad operational implications of thcse rrosesiiticas were seb Jerin

they supplied guidelings lor the developzoint of tae lemenstreiion
programe The operational implicztica of the first zrooouiltion vt as
an objective that tutors commit themscives to g whdimus of oz 33Ls0TEPe
It was also esseatlal thaty, althouzn the tubors would bs veluiveirg,
they dovelop a professional acceptance of their role snd cath eppoint-

ment be fulfilled in order to mest the expsctaiien of the pupil. Ike

develomment of stable svppoariive relations inwlves extcnsive reiiing

a2s a demcnstration of genuine interest in his wall being. The waiols
approach involves an element of privacy betwoen the tuber and the pupil

even though the tutoring work gocs on in a large study contare oo

P 3

element of privacy and personzl sunpord ds the special comtoibuilion ol

The original proposzal zluo set forth the nollca tact it
sycten of recognition of basic nceds of the pupil is ecssenbisl clidhiu
care needs to be exercised to avoid any feeling of bribery. s, sass
the tutoring session is over, food is offercd to the npupil, Leul be-
cause he is hungry and.as & reward.

In connection with, this first mrovosition, it is necczeory

11
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to probe out those specific technicues vhich are availevle to nile
Instruction rezlistic and supportailive of the childes For cxamplc,
this involves the use of the child?s neme, raespect for his intsgrily
Yy offering help freely without demands on him for performances, znd
by not ellowing him to flounder or feil, bubt trying to arrange for-
some small success in each lesson.

With respect to the sscond proposition, it was siabted Lhst
standardized mass-produced materials wonld supply the core of the pro-
gremts curriculum. Nevertheless, meny coterials world Lo vrodascd oy
the study center stalf to reflect individuzl necds and loczal coviion-
menb, Bubt it wns s2leo stabed thabt there was 2o ncsd te be excescively
concerned with specific materdicls, sinces

Wle are dealing vAith the cheoer necessity of pubtinz moiooizl
into the hands of these ch'ildren.l The study emté‘: gives a mijorily
of its students the first boolts tiat they cen tako heae and the Jirad
books that they have in their hcuss, Docauss it is act beun
trary defirditicns, a grest varlsty of materislis canm be used. Trccs
cbjectzs as personal objects becomo part of the mrocess of inbegrating
the pupll into the life of the siidy ccnter. Moreover, the tosios oo
broad arnd reflect the interests of the childron and not mersiy those of
the authorities.®

Finally, in connection with the thlerd rroposiilon the cuozuiin
was raised, "hat does it mean to state that the develozuant ol routlng
skills requires an emphasis on language development®® Fram g Jonctic
point of view, language is an essunbial component of personality

development, From an educationel point of view, command of lon uico

12
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gives meaning 16 the reading processe (It is stri’tng to repors thnd
tutors were literally overvhelmed when they recogmized thet scue of
these youngsters do not fully comprehend that ‘bh; symbols in thelir
reading books stand for real objects.) From a cultural poindt of vicw
the pupils must learn Lo relate their owm specisl sowndings to tacse
which the school teaches via teostitockss Nor sheould it be overlocicd

-

that reading is expleratory and that the attoizment of verbal skill

L]

enhances the pupil?s willingness to test himsel? in reading.

The organizaticn and cperation of the demonstoziion mrelsct
was designed to probe these propesitions and to eviluate the volidily
of their opei'a'bional implications, Tae poinclnsl iuvestizotow 1vas o9

work half-time on the projecte A full-tirme project cocrdiniicy oz %o

be responsible for the menagemont of the varlous dmaenstretion stuly

: |
»
>

Eenters » ineluding recruitment of volwibeor worlices z2nd Idaiocon with
the achoolse There were to be three or four study eculbeors cach wiih
a part-time paid supervisor, and 'i*'a was also expectcd that has mrodedd
coordinator would serve as a supsevisor of cne of thoce dansooinoiien
conterse In addition, each study certer would have some puid coolstont.
inclvding students to help in the accdamic progrun oad fte vodious
operztionse The prineipel investigoteor wis recponcilic fer fhc toodniny
of the paid and the volunteer porscuxicle

The project coordinator was to funclica in nurd 2o & ol .o
coemmunity organizere Irom the very start, it was evidaal <hed tho

Y

canmunity and group work aspects of the demoastratioca &lfors wine o

L

rost troublesame and difficult to crgenize. The first porson 1o to

13
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were volunteers who wanted more or less structhuse To the progeoa, o

.-

jownalism who had been active in college stt.dcnb efferts In tboring

‘

and in develop:mg a neignboriiccd study ceniere Ib woc henil walt

personmel with such backgrowmd could rapidly dovelcp Tt notescay

'leadership for such a post and in the inittisl ghaces of cocroreting

with established centers and in se'bt" S WD one new hengworl conuer in
the lmmer city, her work was very satisfacicrye Eob rroblens zrose da
the second year because of the groups developed cicng boti stoly ‘,...J.
c¢hildren, and the detaricrating neighborhocd of cnz scmbter, alficush
very effective with both dndividual stall and chilidren, she wus wiable
to develop the.skills mscessary to work wlth the groups who wors in
conflicte .
It was decided to Lire a professicnal socicl worier vivh

- - A _ -
L B T I B 3O T s i
et w -..3 'ul‘:'-h- PR R

caznmity organization aund group work backirownd,

in working with the groups develoned at ths ceabsp——riaoin:

delincuent groups of boys who & srupted the wol ¢f the cenber, L1 the

time he Jolned the staff, a former teacher had been hired to run cuo

of the centers, and the involvemcny of persons with expericnes in boll
social work and ecducaticn was satiscfacicry.

v

The role of the geccad Yprojocet coordinabor®? wos Jofinci os

L -

that ¢f a rescoreh assistant in tho cellecticon and enalisois o Suice

He was successful in the limited role of ruming the scbunl cenlorg,
but was limited by his ability as a commwnity orgemiver ol zoows
workere. Whereas the first coordinator hed pu.. too mach respenaltilivs
on the shoulders of non-professicnals, the new cocrdinabor was wisile
to allow non-professionals to do canouzn meaningful work to leiinm incir

Jobse
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It was pecessary to redefine the Jobe of o yprofcocicrnoio—-n
social worker and a teacher--ac re3zarch accisionboe The feldlwrs of

either project coordinater to develop 221 of the ¢iills nocszcary wo

train non-profeszionals actually twnad ous to be 2 source of cirsugih,

since the centers developed more of a grass roots choracter wicn non-
professionals were put in charge. In retrospect, Hie very notion of
project coordinatcrs seems Lo have been unneccscary. It wes on -
critical acceptance of conbemporary commmily rracilce and & recsence

to pressure to develop a demcnstraiion project that werdld eonfori o
conveational standards and thercfors Lo more accspiadle for govermment

iy l.mding-

In October, 1954, the dwmonstrzilon phases of ho mrol.ch

&

viere launcheds Tae Hyde Park Heighborhood Cliud, vhers ilhe polacipel

investigator developed the basic coucepts in the premroject rhuss,

b’

rroved impossible as an effective demonsiraticn sitze The alreoicy cf
the club had over-expanded his progren and sayr in ths federal ;,....u o
sowrce of funds Lo support his oparabicnc. IHe reflused to pomulilt the

necessary conditions for effective develormentd of eppsvriionmioliicn anl
research. Board members of the organizeticn ware moest supzontive o

LA )

the project, but feit wnable to intervene. By thic Wuwe, houewir, 2

variety of successiul centers hsd develoved, and it wae oulilc cloiow
that such programs could do well in middle-clase and zubirban cuu-

minltiese The much mere important guestion was whethcr such eflcic

could succeed in mare difficuli, immer~city, or trensitionsd nei % -

. hocds.

Between the time that the proposcl far this siudy waz

15

o 19



o e e ot s ——— e A o e =t e R A —

subniticd and sccepted, the develorment of acadeiie coxters cutelic of
the schools of Chicago hed procecdcd wery repidiye Tho comiers Losen
to cooperate with the stafi ard devolopsed by thicam were selocticd o
represent a ranée of organizaticnal types. .Since Chizago wes thie last
major city to accept wl&tews in the schools; nearly cac huxmdrsd pro-
Jects of various kinds of academic help developed oubside of the scaccls
between 1962 and 196L. Most succesafui were those in the riddle-class
comxmmities and in the subwrbs.

Yauy of the new centers tried to follow the zattora of &s

>

original storefront conbter near the University ol Calcasy in thich the

y

principzl investigater had been invelved. L very laorgo mubor of {hex

4.

consulted with the staff and wore cacowraged to dovelop nrejecic in

-} - I ol 4 o e ey e W )
regources, (oo maln iogrcoiion

terms of thelr owr commxity needs an
of the centers in Chicago has aliayc beca their QN ErELY s )

During the first yeor of the mroject, the zialts Lozon To Co-
oparate with two centers which continued to werk closely with e nrow
Soect for more than three yeers. One was tas North Park Setudy lLentin,
whilch was and remained for thres years the oaly cestor In Chlicoys v
by an independent citizen boarde This cember is in a poverty sron, Wus

& o - r.

is only trhree and four blocks from middle-class coumumiiics firoxm vhich
the volunteers come. The other was the Sowlh Shere MDA, in & midlic-
class transitional neighborhood, a center developed by a tomzle greud
and affiliated with a YMOA, end in the sscond year, asswacd as a TGA
facilitye.

A hemework center was also developed in & poverty arca, and
moved after a semester into & housing projecte Tais ceater vwas & 500

scred by a local parents® council, in cooperation with the wrojsob.
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™ree other progrens wore sslected dwring the firzl yeor which
were located in povarty areas and which had the clements of chebility
that seemed necessary far successe These included paid stel, pro-
fessionzal supervision, s mixed cerps of volunbeers, and minimum finan-
cizl backing from a sponsoring ageneye Twe of these wiched 4o cocperate
with the project, but came under another funded fsderal mrograsne. The
rexaining cne, Erile House, cooperated in testing, bt was clozed suidenly
within fowr months when the staff cupervisor left the azzacy. ‘

Only in the North Park cmaiter and in'+he housing projcct center
were staff paid by the research project. Iine TMCA tuboring project had
adequate st .“.‘..‘ provided by the cgency, as did the othar center wldch
closed within four monthse |

The fact that there uwac 2 hl.’;h death rete smony the prolects
in Chicage was obvious from the begicning, and the elutents nccossary
for successful development were identdfied in a clty-wido capsic cuevey
done in cooperation with the Center for Sociel Crzaulzevion Stwiies of
the University of Chicago. Dur:.ng e project, four collcze studlante

from two different colleges were involved in the study of vericus

-

‘phases of the development of stuly cenders (working on thres inoleri.

pepers and two PheDe dissertations)e In additicn, the projech diwochor
scrved on the executive conmities of the New Recidentfs Connities of
Chicago, vwhich served as a coordinzting agency for a1l zecadanic voliwntocs
efforts outside of school. Ab-the request of the Maoyorts Gocsifice oo
New Residents, a special swvey was coaducted to help plan Zulure
developments in Chicago. One new development has been incrececd movtii-
cipation by the Welfare Council of Melropolitan Chicego.
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During the second year, the project coopersicd Jor covessl

months with a project run by c¢ellege stuicntse Xest volimtesr ool

A & &

in the ilnner-city in Chieage, as in other eliies; was dene by ¢olicou

L )

vudents who were bused in. 4 nicber of thesc centors -iore Swmdca

wder large federal projects. The ccators ccopergiinz wilh tac morolucet

vihich had a mixed corps of volumtesrs felt that collezs studenic were
not as reliable as volunteers as either housewives or high schcol
studentse Two college programs available in the city wore eagsr to

cooperate with the project, bub one was cbvidusly not aczlezicaliir

oriented, and served a ceptive audicace of zganey wmembarse {(Ths enly

children included in this progrem wire membors of the siuncy snomscring

in program, and the agency ¢id not wich to carve oths~ Gildren.) In

an adjoining poveriy arca, Universliity of Chicagzo students ol dovllicnsd
- 2 (4 K

ERPRR

a project vhich appeared to be stable, and thich wee aveileollc o

children who needed help and wao were relfcred by the schovise Lie

student coordinator of this project, vho had served oo o volaniswr

for nore than a year, was hired by the mrolect coall oo i

&
£
4
L4
]
)
t

" ] L] “4 - S -y - i3 Ay tea -f-.. - -
to help record the empariences of {hls cexbere Ihe progran turnud ous
l - - [ %o
A - I LR, T P - T S e, [ S “ ™ T e
to have ldmited stablility becauss of the complels rdliance o collile
ala 3 - > aerr oo ™ o O ey ynee el am PO
cvudents as volunteers and the wiavelidable dizgolncic: of fhe trolust

each academic cquarter,

During the remainder of e demcastraticon preiecd, TLoiidlil T

condicbed In egix other projects whdch did not have cusliificd oiell o
do the testing. Several reprezert new developmente in inber-~zoiooyr

cooperation, such as the use of wban rograss ceaterc and publlc
libraries, and an increacsed supervised perticipation of hil: coiscl
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students aud college students wio zre training to be fcachers.
4 variely of research spproacaes were wsed Ln the »esiura

efforte First, strong emphasiz was placed on pariicipant obsurviiicn

of the history and activities of the various study cuniers, Sccond,

.
3.7

B e e e
e SO i

tutors and staff perscnnel were encouraged to prepare sncedc

progress of the students who wore beling tutored. Specizl cere wos
taken to collect data on a2 comparable control grous Jrom twe lowur-
class predaminately Negro schoois in g mediwn-sized ity in I11lluols,
vhere no supplementary educational help was recelved,

The fourth approach was to wndertzke intesviows = cussiion-
naires with the &t 2 persomel and voluabecrs of the study cumvers in
order to obtain data on thelr background, rode of recruliment ol thelr
crientation and expectationse The firth approzcn involved two iflerent
org:;aniza‘bionai surveys of the structure and functiconing of soizeia
saxples of after school study centers in Caicazgoe. Eobh of hzes Lauit
two steps were assisted by the Conter for Socigl Crganizotion Studics,
University of Chilcago, vhich supplied technicel direction &nd reooaneh
ceslstants.

In the cowrse of the development of fae projocs, Lt wus
poscible to prepare a varisty of iraiming mebericic fer wee by s

volunteerse First, a pamphlet entitied Afier Scliocsl Stude frafto~i wis

vritten in 1964 by the principle investigebor and distributed o fas
Mayor?s Comitiee on New Residents, Second, g book-lengih menmval

& an

entitled Helining Hands was published by the University of Cnicase in

19
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-

1955 in hardcover and paperback cditions. This volume wez vogprinied
twice by 1967, and was “ronslated into Spanish and Cormzu.

In connection with these efforts, guldeline msterisis were
prepared for the Community Action Progran of the 0ffice of Zecacilc
Oppertuni'fy on the mechanics of develeping cnd adninietering afier
school study centerse. The projoct pardicipated in five city-ids

training conferences and saminars oa the role of wlmmteers in sutlic

ecducation.

During the fowr years of the project, the proleet cialf con-

-

sulted with spproximately £ifvy individuals and growps involved in

\S TAY L

tutoring projectse Thsse inclwicd projects in Buaten Horber, Mdiigom,

-

South Bend, Indiana, Roclferd, Illincis, and five subwriban ercose
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CHaPTER II

CASE HISTCRILS CF STUDY CEXTERS

Tais chapter sets forth reporis on the historicel deveicp~

nent of the sites used in the dczconstraticn and evatuatlion ¢ffest on

-

voluntesr work in educziion; Norih Park, the store feend endczver cn

the Near North Side of Chicagos Sowva Saore, o Tili~bzoed zrojost in

s rapidly racially changing avea; STO? (Studcnt TuSerinz Blezealtily

Project), a University of Chicago studerd grovp vialfch wenined in e
Woodlavm ccxmmmitys and Welles-Larrow, o center in g puitlic nousl z

vrojects In addition, there iz a »oporc op Melinley House, dn iich

1
3
H
H
¥
L
F

a homework center was developed, which Zoved ofier 2 cwuoohar 0

WWelle s~Darrcwe

A yomg waangn, who had been involved in the Nertihwecioon
University tutoring movement in 19562 and 1933, and was soodaiicd 2
1963, zccepted a job ae exscutive dlrccter of the Illitcis Corconissc
Canmritiee on Literacy and Lesrninge. Her Job was to heln oo wp Tubir—
ing projects throughout the state, primarily in college cc::;*.:u;;_ R

- * -

In the spring of 1984 she decided to stert one in the Yowr ool 100,
the neighborhood where she liveds It is an arca clocs to i oot~
tainment and nightclub district of Chicage. £She hopcd to open -

21
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center along the lines of the first study center that kaod Lesen orucned
in the Hyde Park ccmmunitye. She enlislsd a group of five feicndis, in-

cluding two young men. TFive members of this group wirs walic, and one

was Negroe
This group contacted the directar of a ncizabeorhocd Loyis.
club, & comunity agency with severzl branchess in the erea, ho

director was interested in the idea and assurcd his coopeoration. He

.28

et first aslted thew To mest with him at the mein office of the ¢idd,

y about two miles from the nelghborhood, bul after they explained to him

Ly

that they wanted a closer facilily, he drove with them to a il branch

building in the area vhere they lived,

This branch center had cne large room and a emall office.

The building was available in the evenings. ILocabed in & low incoe
area which was predominantly Negro, bub within a few blochs of middle-

) - L T

class housing in which the volunbesrs lived, it waes coly cno~hall
block Ifrom & public schools

They were able to open thelr program &b the begimniag of the

—
1 Fhe . repeen
-

swruer of 1964, and used the facilliy threc sveiings & wesk o

e dded SAMGAT

~

did not immediately contact the sciool but deciled o recruls wollocTs

through posters in the neighborhood end work with the chlildren cloucd

Pt TR

registered in the recreation progroms. Approximeiely 30 volumsgeoo

worked that suwmmer with 50 children, with many of the volusbowrs oozl

~ .
] ~ -

two children indivicdually. They had no paid stalf and sevoral of s
yowmg women assumed the Job of informal coordination of the socan eoch
eveninge

T 5 PR I
U-....,u o ates

By the end of the sumer, the grcup was convioced

p‘:ojvc't. could work but they could no lenger be housed by the £icld
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house, since recreation groups would have ©o move indoorz. Tanr
a board of d&irectors, clected ofliccrs ani tock moves to lacsrierois
‘themselves as a not-for-proiit crganization. 4 yowng womaon wh :z;.‘
become an informal leader, a clerk for an insurance corpeny, was
elected as chairman and a young male accowntant as vice-chalrman, A
Negro employes of the telephone company was eleccted treaswrer and a
young woman who worked as a secretary volunteered to be secretary.
Tae treasurer was the only lisgre merber of this grovp. The group of
volunteers were predm.a.:cl,f s.‘.ng,a.e or Givorced pecple wurder 30 yeers
of agee

Afver much searching in the orea, tho sroupy fouwnd o waused
storeiront in a 1ar¢,e building co...n.‘.:;{. “he bullding conplex: nzd
originally been designed for an u;:,,, gr-middle class populaiion znd e~

-

nained gll-white as the ne:.p}abomoua around it tecume ail fzgro. At

B 3

the time the group began negotiating for the storefront in this build-

L

ing, it had become integrated with Negre midd.c-class fomilies moving
itie
This storefront was rented In September for $80 & month oy

- -~ ~
- .a¢-.‘- e

the voluntcer group. The management was later Lo clzaim 1T e

fJ

the store front at a subsidized girice, bubt several other storelronts
receained empty in this building fur 2 long time. The sozce concictasd
of one large room, spproximately 30 feet by 25 fest, with o s il
lavatcry and office behinde It had been vacated for ceveral meniis
and was extremely dirty. .

The group had by this time been assured of a2 conuvliwing

donation by a local resident of $25 a month, a $600 sreat izez the
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the local Kiwanis Club. The greup opeat Jour wedis clociiny and pulni-

b Jye

ing the storefront, hey were assisted by volunbears from the Americsn

.

Friends Service Commitiee in the painting Job.' fpxresdizabely LL0 mon

a7 am

ours were spent in remodeling the starsironte. ihen volunbecrs cois oo
work at the center every Saturday and Swifay and scxmotinss on tesilay

evenings, neighborhood children from-the sitrect came in and werlked wiiz

*

then.

o,

The owner of a night clud and bar directly acreoss Zren i

G

center offered emell tebles, dicdire, shelves, and a desk from his store~
room. ese were cieancd and paintod by vhe 80t volumtaesrs and
cilicdrens As soon zs the uelgnborhivod Jound oub et waz zoinys oo,
donations of bocks, perper and peaciics ‘bc-.-g::;a to appezre LU was colte
usual vhen the group was warking 0 lave «iiscnie walk by and Loovs
books or magazines.

he They plore

[ 439

This study center opened on November 2, 19

to be open four evenings a week, Mondsy through Tuwraday, 5:30 o &:50.
e o

All of tre volunteers were young werling adults and college shients.
Despite the eperience of other centers belng overwnclusd with ildrcz,
the young adulis had spread the word through e nel htorhicsd =d il
the ch;ildren'wﬁo helped them o succoosfully that cn opodrg n_b.,_,
150 children came to register. Zscord cards and formo wers rooly ookl
the zroup had decided to charze 25 cenis & year for the sootacvee Lais
was the pattern in gnother center opened in a storefront end wec oo-
cowraged by social workers in the group, because ¥the children chodlad

¥

not think they get something for ncthinge¥ Actuslly, the proiios of

~ - -

collecting the fee became time consuzing and fae grouwp soom shinicacd
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this idea. Children were assimned as quicily a3 possitls on 2 Jirch-
come, first-served basis and 70 volunteers had beua recruiicd. IU was
planned ihat cach volunteer would sce wo childrca en evening for an
howr eache From the very beginning it was covicns thant the children
had trouble arriving on time and this resuited in 2 vory lorge muolewr
of children present in the availzble space and great confuulon.

The volunteer group had prepared eleborate forme fowo Gis
procpactive volunicers, Despite the availzability of only cae recx,
they had asiked the volunteers uicther they preferred to werk with o=
schoolers, elementary school children or higha schocl children, ‘I;:ze:;
had also suggested newspaper clibs and hod asked for cuggesticns of
other types of clubs that voluntecrs miznb wich to rwne. IS was
obvious when the center opened that the wultoring mrogram world live o

5

be developed firzt and that this would zetually take 211 of tholir tiuc.
Fortumately, no high school stu:le;:‘ca. Caig and Very LowW Dre=ollloliiloe
Most of the children, szbout thres—guartors, were fron The nesrest
elementary school and they caxze by families,

It was hard for the chlldren to accept the Teet thabd they would
have only one eppoiniment per wacike lost of thex wanted to come overs—
day; on the first evening a mother of 16 children ncor the cerdor cunt
a note explaining that her children hai no place to do Thelr homuiori
and 'could they please come every nignte The children were teid wniy
bould come every night and do thair hemswork in the szeller rocz i ko
back, but they actuslly had no interest in ithis and wanted an ait Lo

themselves if they did come. One child who had bsen very active o

helping to set up the center came 2lmost every evening and atioild

himself to any volunteer who was free. Al Uhe end of e Iirct wio
25
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weeks, it was discovered that he had o tulor Jowr eveniag
three people thought he was aszsigacd to thoa.

After the first four weeks of runing the cenber with volun-
tears, the stall were most amxious to have paid holpe. The progjech otels
met with the board and sgreed to coonerate with thoe coatir. Lae now
project coordinztor assumed the coordination of this ceaber Lub 2o the
first several weeks,' the chairman of the velunmiesr boord elso siunt
nearly every cvening at the centor, Iwring {he work portles and he
first fow weeke of opuration, wvoiurlecers cseccionzlly provided s lresh-
ments far the children and stoelfe Afver turce moaths o
they decided To formelize these arraazoments, and toze twne groviding
cookies. Each month at a tutcerfc meoching, the wvolumtewrs izn wie
Citen, the chlldren are invited So uie volunielr®s oorxlaent o Lolp
bcke them, or to shop with the volux v{;’“‘ 102 Wwo studenss of Lad
volunueers wao provide refrechuconts serve as hosts o hosleszess ais
is a role prized by the childron, often mentioned in velwabesr rederis
as the ¥reasen we hed such & zZould losson tonlhi.®

¥ore than thres~-fourths of Lhs originegl zoroup of thicty

-

[ . & .y LA - dete e el g PSR
voluntueera from the summer rrosoza conbinuwed ln the 20ls This _woun

(\l
( »
£2,
<
¥
[
¢
{
¢
(
©

was expanded to seveniy beforc the sitorelrcat op

approximately twenty of the new volwntcers wers recvullied throul:

-
1

L. .:inesses and mass appeals. These Ttwenby wors, by and largo, wov

-

stabls volunteers. The origiasl fricndship group, »lus the volinioir:

R S

newly recruited by them became the stable voluntesr forss of f20u iz

KRR

the center, during the first six months. Desplie warious rocciliilsz

Y

efforts during the next three ysars, the volunieers who resciicd +ith
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the center ware almost entirely thocs recruited througi persoazl tizse

The friendship group broadened znd changed, since now volunbeors in
2

turn brought in their friends, bul the patiera was dofiniic end vren
the number of volunteers remsined amaziniy ccnztanbe Six moniisc ariw
the center opened, there were filty citzble volwnbecrs; cach your alfter

for three years, thers were approdxatcly £ifty stcble veliniecrse
The percentage of these who cog’m.nued fronm cis scugster to the noxd
was the highest among the cenbers studied, never falling below ciztey
per cent and rang.i.ng up o eighty per conte .Tac fzet hat the Trogrom
cout:.nued throt.r’q the swumer months zscownbed for zuch of the staiility.
Other programs cleosed and Tound it necessary £o recrult more nev voiille
teers gach fall.

The relationship with the original sponzor; whe Boys Cius,

rerxszined ambiguous for a long tinme. Tney' nad not wlzheld for fhiolir mexms

to be used since they felt unsure that the cenber would wori: oub. Lhe
sponsoring group, therefore, selocted the norme Wlierth Pariz S'tua,f SenmtorH

since they had started at & north park cubpest of the Iavgos e,

Shortly after the centar opened, wien e Boyo Ciud had no reloticuocis

*

to them, the study center board fouid thuab their mzil was ddiivered 0

the head office of the ageucy and that a sbold parsoa of tacs cjozty

., 3 '

had besn assigned to their board =ithoub o ncf caswledise  SLLlD moonla

fron the agency also appeacred t..nc;\.gectcc..i.y &t the cx 20er ond e e

-

occacion tried to take charge, to The snger o the volwnboor Lozid.

The independent bosrd of the center asked for a meebing and dollncd Ui

relationship as affiliation only. After that they hzd no more consnot

with the Boys Club uniil approxizately one year latore %ic heoatlliiy

of mecmbers of the board was understandable. 4s the chairmen 3238,
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they didatt think we could do it. Now that we

hJ e ot N Valm -
vo athoed .-
s biw N, [ ,’

want to play mother hen.®
The bar across thoe street gave a hootenany the firot yoar for
the benefit of the center and raised $380s The next ycar, tho toue

A 7

operation raised $600 and the third year, thcy reised $1,5C0. Jzzaz
musicians gave their services fres of caarge, and the bar gave oIl

of its profits for the evening to ‘ma Seoupe  Volunbecre ficn the

center worked as waitresses and wailteors in <he bar thalt cvening,

In Docember, 1964, the mrojcct hired a local resident from
the building complex as cocrdinator-in-trainizz. She was a e o wo-
nzn in her 30%s who jnad been trained as a beoawtdelan and had wro jears
of college. From the begimuing “here woeis vy 2w Jeiro VoLlriosos
(never more than three at a time) in the ccrnbore This weman was
particularly interested in recruviting from the buwllding comples: Ln
which the center was locateds The bullding was at this time intozraicd
and quite nlddle-clzss. £he arranged scverzl coffce howrs and Jonire
ated a great deal of interest bub recvwiisd 5o now volintsorss Lac 2lies

worked with Negro newspapers in publicity bul azain wihout resiiis.

S2e had been in complete egrecusat vAth the goals of iz conucr ot

secned gradually unable to real.y accepd thems She alzo £olt Cilreacly
defezted by her effarts to recrult voluzboerse She raduslly weolic

X

rore concerned about quiel and ordor and wien the childrun 4icd it Lovc
) S ek E SR =Yoo U TN .
anything to do, she would suggest thal they milte quist sisns anl woll
ther in the center. She asked that music be piped dnme It geoducilios Lo
came obvious- that che wes orienting the tubcrs horsell, fceling ihes Lo

-

knew more about working with XNegro children. £he did nc

¢k
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instructional and orientation mefcrials that were reparcds

She had visited the conter ssveral times and knew that o

there for some time, she expressed misgivings about this. She coid thet
some mothers were concerned about it and it turned out to be only ons
mothér vho compleined. The cocrdinateor-in-training did not know that
the staff was aware that this wenan was, in fact, her sister, Iv wes
almost as though her am failwre éaused her 10 become erdtical of et
the volunteers and the children., XNo one had. expected her to do the iz~
possible in recruiting voluntecrs, but she had felt that this was going
to be her coniribution.and she had tzlked a grest deal aboub wnii ohe
was going to do. She became more critical of the chlldren?s erisciunce
and put pressure on them to be guict and behave nicely., Sae siso be-
gan to tell the staff that they should listen to Negro radic siztions
and attend Negro churches to be able to Munderstand® these childrane
' Originally the children had liked the :coordinator-in-training
~ very much but gradually this changed and thore scexed to be Just woo

much tension betwsen the steff arnd childoen and her. I° she had not feld
so defeated in her efforts to build up the reprosentation ol Negrces in
the cenler, she probably, would nob have reacted with suc: appirel
hostility. Obviously the voluntewrs were still recrulilis now veii-
teers, and she was unzble to.

Soon after her position was termineted after threc moulls,
another coordinator-in-training was hired., She was a younsg Kesto wmiiin
with two years of college. She came recommended by several tzacuicrs in

the community. She was an extrexcly intelligeniﬁ girl and the chilliren
29
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liked her very muche She weae an exrt siudent and ‘ti‘;c chiléren resmected
her obvious 20iliily in that arecz. thstever e did with the chilirca
was extremely good, but after the first weck it beeome obvicas ithet che
had trouble getiing to work con time., 7The rroject cowrdincior ciud
the center and the coordinater-in~training arrived ncorly o how laie
dey after day. Various efiorts wers made t¢ help her in gebiing ke
car repeired and in telling her to talte cabs when nscessery wut a;'.;"cer'
Dany excuses, this patiern conbtiauved for nsarly two ronths. Tac
ciiléren haé becn extrexmely fond of her in tl‘m bezirrinz end cas
obvicusly had 'abi..iﬁy to work wilih theme However, thay bocuns e

- ot o

cutspoken and critical of her thzn were the gtadd bescouse Uhey would

£
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watch-forhen ay and realized she caxzz very laste. Chcy wuld oo

cverhcard agreeing with each cther Myecu Just cantt couant o2 her.t Lae
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porcnes also came vy a couple of timcs to ses I
opened on time and il the cecrdinator-in-tralning uwas thers, oiuass
Wrey had heard about her latenecss. Tnis vas interesting beezuse Lt woo
the only time the parents dif come Ly becauce ol coy Snorel conccrn of
tie centere Other times they always cenme betavse of spouific fatorcss
rin a c;.‘mild. However, the parents did seo cwers of tho probicr Sizauss
ef the children®s conversaiica st hcme. Tespide her fnmaisionce wios
the -problem could be solved and chic wordd be on time b was ouwvious
that she never could be,

AZter her Job was terminsted, she camo to tall Lo e oot
staff to ask for another job in ancther study centere It Surncl cul
that she had bought th:ings'on credit aocswaing €hie would be able W ol

the payments and now she was unsble to do zo.. Afber ste Loft Thie conlen,
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shie was knowm to have two othor Jjobs both of whilch were toridinlad
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within two weeks because of the came problom el
lates Actuaily, if the problem had beca one of baing & for miaies
late, the staff wowld have tried to work with her over a lenzor znowicd
of time, but her patitern was one of beinz consistently late vn wo an
hewr a day. Sinec cghe was peid o an hourly basis, che wae zlweys
cuite shocked ab the reswlts ol her atbendance reeard, wanting o deny
to herself the full extent of her patiern of misging worke.

It was during the two months that this coordinator was nrcsent
that the project coordinztor desidcl To open the ceater for honeusrk in
the afternoons. Tho schools were nobt nobificd becousc it VES desided
to do it on & triul basis for three months. Iany of tns chiliren
apperently made up hcamework in crdeir to be gble to comce Iuny ald not
have meaningful homework so that it roguired the tse of games ol

activitices. 4 zroup of six women cume in Tiree afterncens a weolk Joo
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three monthse Then they decided the neighberikocd
dengcrous and they were afraid to ccme in in the deybime. “ho nolghbor-
hoot. was continvally changing and the bullding comlex wos ba:;or;:;:g
less middle class month by menth. It wes decided that there wene oo
coier sourees of affternoon volwiiciss avallsble cnd s0 the homouills Toe-
et was discontinueds Although trhe school had nob Leen infarawd Az

L O BRI
e Vb wisaa

it, several teachers sent word that they very much pegreticd
bacause they had felt it had successfully mobivated the childsoa o o
their homeworke The staff had felt that not eanouzn children hod ncuc-
work of the type that they reclly need help with to mzke tho eilort
worth while. After- this one attenpt to use the cembar dwiaz the
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‘ai"'c.crnoons, no other efimrts were made to open it resilarly ot olhar
hourse The storefront was used cnly dwing the two heurs, four
evenings a week, vhen the tutoring rrogram was conducted,

After two loczl coordirabors-in-treining had proved wnsultis-
factory, the project coordinater conti:ed to oporale the cenber her-
self, She had ben :.nvo;ved in the catler fream tae carliect beginndings
in the former field house., Despite tha wnsuceesalul searsh for o ¢o-
ordinztor-in-training, she providcd crucicl continuity to the ¢ilfcrt.
While the plan of the resecarch hag srovided 'ﬁ‘::a'b £28 waculd contizue
to run one ceater, the project stall fellt hat it wos Lupontant et a
local resident be found and traircd, in ferms of long-term sbibility S
the centeres

In September,; 1965, a white college siudont was hired as co-
ordinator-in-training. Dasplie hor youth, elgitcen yveors of ags, i

her limited background in work with children vhich included work in

swarer camps and tutoring, she had deep profesxional intersst in ronlk
ith childrene She planned to becomaz & so..ia worier, and vilewsl the
Jov &5 professioral tra:m:.n° She was successiul, wad after o vz of

the project coordinatorts almost cormcinual lavolvemond In tiz conlol,
she was put in sole charge of th:s cunder, supervised zy oubside cune
Terences with thg principal investizators (The projech cocordinuior
left during this 'b:i_*-.ze,' and was replaced Ty a2 social worler, h0 ouiiw-—
vised the coordinator-in-training 'until she assumed full respensilbiliy:r
for the cenber.)

In December, 1965, the board officially <humzed the »olicy oo
having volunteers see two children each evening. The volunbeors wlilsd
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to see one child for a longer period of tins., Several weré lrculy
doing so, because all children originally assigned &id not coiie
regalarly. As one of. a volunteer's students dropped cubt, shiec bsgan

to work 2ll evening with the one remaining. New volunbeers had Heza
assigned only one student during the first few wesks, zud anctaer

later. Bul the volunteers felt that they could do 2 bebiexr job with cac.
student.s It was possible to shilt ea.‘sily to this errangeaent, by nov
accepting new referrals. LA nurber of volunteers continued to worls with
two children unill some were reassizned. Thé chenzesver took two

months to accomplisii.

One mzin achievement of this young ccordinator was her aollily

(\
(%]
'-
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«
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to accept student helpers and work with them effectively. g

had provided for such ascistance, bub both of her supervisers had fowid
many objections to the use of poid studend helne The first cone Il
that so many children were eager to help that it would be necsssary €9
continually rotate the jobs; this twrned out not to bs trus., Tac cthir,
a professional. social worker, was much too concerncd with the wrolesw-
sional requirements of such a centcr. Vhile the Zirat cocrdinaitcr pul
too much responsibility cn the younJ coordinator of ithe ceaver, iho
second professional was reluctant Lo allow her cacngh frecdon of sotiin

-

to learn the jobe It was not until she was zetwlly pub in charge thet
she energed 28 a very effective coordinator, with unususl >ocasseh o
the work of voelunteers and impressive 2bility to guide the work of
yous; helperse

One of the major stumtling dblecks in the develcpment o

volunteer work is the basic inezbility of elther teachirs or cocial
33
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vorkers to respect non-profeccioncls enouzh to allow them 4o handl
difficult situztions a:x.d learn iccz-dheme Iae Same 3pilisi Lo voLune
teers, and there is little in the experience of profesclonalc to suide
them in acceﬁting volunteers, Certain functionc—-contact wiin Zudiles
and with difficult children--are essumed by thcw to recuire rrofcscionst

tervention. ZEvea if a non-professionzl coordinstor or voluabesr muy

not handle a difficult problem with ihe same expertise.
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" when their involvexent is more importante Instead of zradeaily wiih-
drawing from the center, professicnzls cm bteme o involved thzs they
define certain functions as Yprolfescionel® and others ez worthy cf non-
professionals. This deféa'bs the entire project, becauvca non-*_crcfc;.s.-_

]
oy

sionals can and often do have bacicslly good common sénse cnd Flendibility

vhich can help them to acquire the zssurance and slicills necoseiry. Bub

[

they camnot do this if assigned only marpgined, ceredilly circuzzorioed,
TOLES

Fon-professionals have the skills nesded to work with thase
children. Professicnals can be encrmousiy helpful, 12 they hove ths
rumility to respect the good qualiities of others tdithoud their training,
The center had many of these. Ircuically, however, ab tn.g... &L, &
few ¥profecsionals® made mistakec wraich did net ocour with non-
professionals. Apparently, a litile imowledge can sometimse incojiice
itate one in i\rorking with childrez. Volunteers often presented “oooo
sumaaries® of their children to the staf?. It was an experisacsd
teacher who asked her student about the education of the boyte zuruiis,
because this would Minterest the staff.¥ The voluntesr teachor

reported that the child told her that his father had "iwo yezrs of
34
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college," and his mother had zbout “:ix wedes of colleze.w.  Ere Dole
that the boy had not told her the truth, but did nebt seem Lo reclics
that she had no business asking such z guestion. The sbudent co-

» -y

ordinetor, who lived in the ncighborhood, knew the faxdily wall zud
had been told by the parents that they had not finished high school,
which was one reason for their concern about their children. Tac
cther volunteers considered the teacher®s recuest an invasion of
privacy, but did not say s0 oub of respect f¢r her age. It would not
have occurred to them to ask such z guection.

Another exauple of the same Iucapueity of professioncls in-
volved & social workcers His atiitude a2t the cenber cousel some
v*""vx*eers vo questlion why he lelt his professiomgl ldlls cuicids tae
door and seemed to consider the center & vlace to éxpress hisc inic-
pendences He scuetimes exoresszsd platitudes of profszsslonsl oniulon,
which seemed inappregriate to other volunteerse NMout erdibticliud by
the other volunteers was the time he came for & buc trip with his
student and, at the last momenb, wallked off with the boy Lo travii in
his ¢vm sports care Tae entirc stail of volunteers and their ctudcnbe
were travelling by bus, but he drove. While his errors hod 1itils 4o
do with genuine professional skdlle, there wes a feeling tiat he
azsuned preropgatives because of his known professional training-——
rrerogatives that were never assuzed by others. Thslre wers £o many
instances of s:.mlar mistakes by professionzls that tns record ol this
center showed clearly that "when real biunders occurred, they wuirs
the result of misguided professionals." The difference wes not ouly

that such errors would not have occurred to non-professionzis; «rin

35 f

Q | -. ' 39




more important‘was their perscnal convictica that they ofien did neb
know what to do, and asiced. Irrere of noa~profesciconzlis ore more olfvin
acts of omission, because they wait for advice., This is only slcwly
overcome by xrieaningful encoxragernent and support.

Starting in January, 1965, tais study center had a retired

school teacher who worked as & volunteer two evenings & week. LIter the

afternoon program was abandoned, he began to cams to the center on ‘ni

“own. His job of helping & friend ir an ¢ cream parlor wicasver needsd

meant that he could often leave at 4 o :.,* 50, thres afteraccas o waek
He had a key and came alone to the centers %here were slwoys Loys Jrom
the study center in the strest and &s soon as Wiey saw aim eons; tiey
would come in to work with him,

This operation was uwnicue ia owr expurience. We have uever
sesn any other center where this kind of "Guerdllia® opcration ool
places This older white-hairad white gentlemun had taught scaool in
Chicago for many years. He had & culeb mamer &nd was very accsziing
of the children. In the years that the center omerated In ais nelinbor~
hood he was the only person, profcssional or non-pirofessiocnal, ho

-

never had any behavior probleme with the chlifren. The grown o Be,<,
ten to thirteen years old, numbered from eight to elevc-;ﬁ, and Inoludol
a nuxber of difficull Moough® boys. The sazme Loys who would cuins in
and work with him were most reluctont or wnwiliing to read &leud in e
storeframt in the evenings when they might be overhsard by other .
children. They would select very simple books and read them with thi.
man in front of their friends, books which they would rever lock =% iz

the evening when other children were there.. If they were doing sonethins
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specizl in school and nceded extiro mabericl, he would holp thown find iU
even if it meant going to a librory tho ne:t caye
on several outings around the eity oun nhis free time during the weckends.
The next swmer he worked in the regllcr summer hours ¢nly one night a
weex a.nd was nob able to give any afterncon timez o the cenisre That
fall, he went to Hontana where he could still beacae The followin:
surmer, he retﬁrneo. and ggzin gave cne evenin: o week end sometines
extra evenings to the cén'bcr. The boys at tha centor wore proliowy
more attached to him than to'any other volmﬁeer. e oot corde o o
nuwaber of theﬁ during time he was away, ad the cailirca often mostionc?
hiTIXo

This center always raacined opea taronzzout the yaor booouse

.
-

of the volunteer staff, cst of ther hod o two woci vactilon awing

‘the suzmer bub otherwise wanied o continue. Iv iz the oy ccuter in
the city that the staff mows sbout that c:ms.i cd run by an indopondent
board and worked on & ysar-round baci The cummer progrom raxzlicd tus
same tutoring prosrzm &3 'durin.g the vdnber bub cince e hildron &8
not have homework, there were many more aehiviities wad zones added.

In July, 1955, the Boys Club had asked for anciaer moectins wii:
the study center to come to some dacision eboub their rciantionaiin. ..o
this meeting it was decided that they would weid wntil foiz, 2930,
taey hoped to be able to assume peying for some stel? sclordies ob ths
study center. In the meantime, the Boys Club would pay the stwly
centerts rent starting in August, 1985.

During the first year of operetion in the storefrent cenbor,

less than a third of the children attending were waite. L yoor Later,
37

41

——— Pl - are mar ek Pe o TV s



there were only two white children still zttending., Six meanths later,
the last white child left when her volwnteer begen to ses har a ~ome,
instead of in the center. The volunteer had always escoricd tie child
to and frem the center, but cozmcats made to the caild on the strcet TP~
set both child and volunteer. Unpleasant comaents to adulbs wer:s so
infrequent that the staff was wicware of any volunteor leaving for this
reasons

Tne chilcren who attended tiis center most rexdlerly cixs from
thirty Negro families in the immesdialte area. ' These fomilies kel an
average of six children each, ccnsiderably above the cveraze fa;ilj slza
in ths housing projecte Six of the families had no telschcne, Galy
two of the families moved oubl of the nelghbornood during the tharce veirs
that the research project was involved with the ceaver.

e 3

In the fall of 1957, arrangements'wcre couwpieted Jor the Ilorth
Park Stucy Center to affiliate more clocely with the Boys Slub. In
the fall of 1965, the Boy!s Clud had eontinued to pay the rent Lil ha
made no attempt to redefine their role. During 1546-1967, e Toytc

Club was incorporated with a large cambine of agoncies, and the Study

Center board had to walt for new directors to decide on the bezeis of

- affiliation. By fall of 1967, arrenzements were complcied ard & socicl

worker from the agency assumed supervision of the study caatere Tuc
agency hired the coordinator who had been-empleysd by the reccardl rro-
Ject staff for two years, For the lasbt year, she had assumed majiow

-

responsibility for the operation of the center, bub with profecssicnal

guidance from the project coordinator and the project director. The

agency never contacted the rescarch projsct staff, decpits their
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involvement in the center for three ycars.
The neighborhood of the study ceanter had booome very teas
wing the previous sumucrs Scveral times, rumors had spread through
the coin:nunity about irminent demolition of much of the arsa, and cf
racial disturbances. A restzurant opened nexi door to the stuly center,
attracting crowds of young adults. Tha strects were Il of peoplis
every evening, but no longer only the children wio lived therec. ILar3
groups of young adult men from neighborhood areas began to Zang sxound
the street in front o_f the center. The coord:.':.na‘cor cnecked wita Cily
officials and the police sbout saue rmuwors, and enccuraged the =tzif Lo
report such rumors, and to assure the childéren that thesc were only
rucorss When one particularly persiszient rumer of ursubie wus reported,
the coordinator telked to the lccal police and decidad, on the bosis o
the verification that this runor wes particularly wide-spread; to cdlosec
the center for one week. This was cdone, with some miszivinzgs that the
volunteer staff might not return. The opposite elfect was noted. Thers
was no trouble in the area, the voluntesers 21l returned, cnd exprssasd
satisfaction with the a.rra.:'zgemenﬁ vicdlch had been expleined s meraly
cavtionary.
In addition to the coordirsior, the agency casuming supsvisicn:

the center al.ao hired a male lezre work~study junior colleze wiviunt
to be at the center in the evenlng He was most helpful in ieceping o
center clean, in escorting volunteers to their cars or to the cloveted,
and in intervening in difficulties between the children., He wes

extremnely calm a.nd could quietly separa:te troublesore ch:.ldre-‘ and tolk

guietly with them, so that the volunteers were unaware Lna'c ary trounle
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hzd begune The coordinator thougnt xis quist, gentle marper will ihe
children was most helpful., VWhen he substitubted for wvoluntcers, houwever,
he wrote reports on the children which were more like the reporos iy
wrote on each' other. They were punitive, £nd he tended to bo excir SrscHiy g
critical of the children individuzlly. Bub in the role of generzl
helper, he was most successful, accarding to both the coordinator and
the volunteers. . |

The center had always been furnished with deonated smcll ice

cream tables and chairs, bubt scame ol the tabletops were rough. ard these

metel tables. The desks were too =iall Jor most of the calldren -ihic

w

LA
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aivtended, and for all of the volun{;eers, and were preced ggainst thse
wnused except for an occasional s2all child who cams to wrk on hoxe-
worke The metal tables were rather large, Since the whole progran in-
volved individual tutoring at which volunteers sat st scmcrote tables
with their students, card tablss would have been much more uscols,

although none of the staff felt that the original ics creax porlor toblos

w

were inadequate. Card tables saculd hove been considered, since i
staff had meetings quite often and occasional partices for the children,
and space was a problem.

The agency supervising the center expressed no imterzsbt in
evaluation, and had no plans for elther reporting by the volur;tee;-s ror
for testing of the children. The board asked the research project <o
conbinue testing, and volunteers askod for report forms so that thsy

could continue their previous reporting.
' 40
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From the beginning, the coordinator found the pazc: ek
required by a social agency to be more time-consuming thon the reporiing
formerly reqv.rired by the project staff. Tnis appears to nol be true, in
terms of the amounts of reporits, but rather, in ".:he‘ kKind. Reporiing
sbout the activities of children and voluntecrs seimed rewarding to her,
since she hopes to enter social wark graduzte schools But the reperting
now required consisted almost en'bi.reh} of estimates of how ghe spent
her time on the Job, and the forms, she feit, were more suliazble fox
group recreatlon programs, and hard to complets in terms of the siudy
center job.

L Meetings with the project staff were always held cutside of

study center hours, but the coordinator was new reqguired to zitend

r"/ ,\\

meetings czur:.ng the hours when the center was opene This left the rorke
study student in cherge. By the seccond zemester, two adcitional work-
study students were assigned to the center svery eveuing. At the same
time, the coordinator began to abttend riore meestings. Instezd of an
average of one every two weeks, she was now reqxﬁrad to atiud cne
early evening meeting each weck, and three a week one week of every
menthe This meant that her time on the job was concidersbly decreased
and the supervisicn of the center lelt to inexperienced work-stuly
students.

' Although the project staff continued contacts vilh the cundy
center board and the volunbeers to help with testing and reporting,
during the first year under new sponsorship, neither the project. stold
‘nor the coordinator lknew of 'bhe terms of affiligtion with the larger
agency wntil nearly 2 year aftem'ards_. The project staff had Leit that
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tie study center board showsd ofll iots with zeoxs ooonons olich conlid
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5 Zive supervisione dearly a yooor afber aidillicilion, Thc board Lo o

maive plans for f{und-ralsing aud beoomz very concerncd shoul thwln
oildby o fwliill <he terms ol wrlliiciicn, wiicha turned oul ©o zave

reguired a $5,000 contribution foct dhe otudy ccaber Tooand o Lhn lLomzen
a2geney aanuaily. Thelr mest cuccessiW fund-ralsing voantire nnd rolscd
31,500 the year before, and the ran who had givea then the Soniiure
and held three i'und-raising senelits for therm hod Zonme cub o LuIirnmid.
Their cdiscussions zbout ralsing the monsy oppeared o the cocrdinlior
to be quite wwezlistic, since wion the aucwn® of the doraiion wos

first discussed, the 'froun begar. t¢ plan o bile-gele in the nui Rhor-

noode It scems doubliiul that this growyn of 5C zdult velwriteere o.n
&~
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succcssfully raisc such a swie I scoaed obviows thet the one fuile
-4 S . pn aveprte  moer W U A P ayT WD e
releing affalr a year was &5 much a2z the velibesr Zooun Gouad Lonlle.
. o : oyt [ - la P T PR A
The fulure of this center soeas doublifuvl, cliheovgh the Lavzor

ageney is comitied to supportiag it.
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In October 1963, the 3owicl Loticn Coumilios of o U ie._ i .o

.-

Gdoclded to start a tutoring projoct Jor locul clemiobnsy Colildron,
Their community which in 1940 hed bosa 2 siite voner midllo “leoo
comimunity, had begun to change inm 1901 as 2 rosuld of iu-nlioroiion of

ogro fanilies from an adjoining ghetto arez. The Dirvod Nerve _.oilios
to move In were middle class familics, but ihis changed in the nuiz

three years 5o that many ®trancitioncl®™ fanilies bezan to mowe Lm mald

outs Tac Negro children moving in hod didficulty in fhe scacel:n,

Q 4 6
ERIC ‘ . .
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because the standards of ﬂhe schools were generally highner then Lhose
from which they had moved. |

The sponséring group visited several other centers in tho
city, and then found rent-free spece in a local TOA. '-“by'mu.u Jotezn
interested in running 'a center, but ia sceing that cune n.s availitle
to the coommity. They recruitea volunteers asszabled a donated
library and about $300 worth of tezching muterizls. The space &v reileble
was a large room, full of card tables and cheirs, and & smpll ice.
These facilities were used by many other groups, bubl were available five
arternoons a week after schnool for the tutoring project.

A volunieer from the Social !.c"cicﬁ Comitiee supervisced the
first year of operation. The children includsd both Negro aad maite
children, about onc third of thew being walie. Tac staff wune cre-
domineatly white volunioeers, v _ Adth four Jegroess MNewrly alil wore
housewives, with only a few single adulis., Two of the yeoung wvolisboers
were men, the only men involved in the progran.. Held of the volwlecrs
~were Jewish, recruited from several s gogacs in the area. ouring s
first year, seventy futors worked with approximetoly one hundred wwinty
children. Hosu volunteers caw two children 1ua_x~u¢mlle ong aiternoin
a weeke Some preferred to work with caly cne child.

There were no paid staff during the first yesar, and suner—
vision was provided by four professional teachers wiio off
the volunteers if they would come to their heomes Ly eppoiniasni. Loold

romen did mot work actively in the center, and voluntesrs found <isiz

help very unsatlsfactory. The teachers tended to be mechardesl in whiir

ct
O
1%
(t

epsroaches to the children?s problems, and would insist thal

swecilic wo ook or book, which they preferrad, be used Tor the eniins
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fortr-five minutes vwith the ehild. Yo wolunvzers foli thet nuliiw
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Ly man ~ 4+ 141 dren VLA traits sttt thnea washeiotlems oyl Tlan
wWigy o tho children couldd worls woolila Thownd rastirlioticnn oind Sy £

- )

ustally ignored then, but they {cdt that tiey had to Wioetlos®

h -

materials into the center and resontod tancs The wwnover fo otall
and children gradually increaced uneii by Koy, the H2gjict sseoed
destined for failurc.

An azdvisory board had bee“ fermed the proviows Jesvary. It

was composed of successful mrofessiocnzl peorle Ircii the ecuiily,

>

wost of whom would accept thc seolgnmsnt orly il it wrere a mablier of

LJ ‘.'r

K 3 : 2 : Je ot v B et meaa whe e - e
voiunteer pubile scrvice in which trey wre Luleresteds ey renlized

-

that the center must have some pol
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eSOy P ool cocé e ddiuss WO TYOVLIEG

0.

. -y - . P -
x - L PR,

tt .L.(‘.e CEI‘"&CI’ C-I-OSCCL &oh t-a\u Q\-\--u\ud. > u.::- :’:}? .‘....p--L.L) e . 1vu Ju.-vuJ

the Yillh had zgrecd to rua the situdy cantor 2z one oF 4wl somviliw
1 el > . - i - U T ok o LN
and assifed a young man coorainator foem oheir oisff,  Lliarss

I R .o - - i 2 m A . PR ~ - - Vomn veem s
intercsied zxa willing to worik in the Preliodt, Vaole wWio o womendous
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satiziactory expe: :.ence of the frevious yoole & houseowile willl oo
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helne EShe azreed o do so, I Lno wowld acernt Tho oounllmiint Lo o

volunteers In order to cliow hor (o accosl sosliel worlk Jhndent. ouil
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sgrnegter or college Mfield work® roluircrancsd, Ll wWos nssoslilys Lor
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her to be hired, ard so she was oificlelly hined oot

v
.

{.b

ordinavort at a szlary of ¢l a ysar.
With two adults on duly svery alfterncon, the contil oroncd

in Gebober with a small wvoluntzer stelfe The fomase volmatelro, Wil

had left in large mumbers, begen to refwrn. Many sald Lut Loy Did
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learned that the center was notwr properly orzzaized an
actually left because of their &i o the e,
If the cenicr nad

than for the valid reasons they had previously Ziven.

nov been reorganized, a variely of perfectly iegitimaie rezsons 2

v
i

drop-out of volunteers would have becn recorded, obscuwring the rezl

reasens for the failure of the project.
For three years, the volunteer housewife whio accepead tnis
She had the hcln of cne

assignment continued to supervise the center.

stﬁf:;‘.‘ person from the YMCA, a2 young man, each year. on a-.clc‘;i"aioz{, since
he cceepted four {ield-

was, Curing

cole
w oL e
- The

she could supervise students of social work, s
Thiz center

work placements each year, two each semc
ner time as coordinator, one of the best run tulcring projscic

' .
o~ rore e maa e L o
(ST SHTORCR N B weile G

Citys
The student body chzazed redher rapidly. ISuch
were fewer white students, wntii in the taird yeor, the population of
the center consisted entirely of Hegro childrcie. The volwatesr ouafs
cf housewi?cs gradually dimdnisheld as the neignborhocd continued 1o
ChS LLGh CAoo

9
Cladngs.
A -
¢ O LT JNENTOWED T
. m_ [
- L o Ve 4

the assizynent of

..'-
With
. 2 -2 x ~ = e » e ey
provided more financisl resourcecs for matorials, averoszing
. o) .o 5 P K - - st R
ned from the Zarst year, Ths su.ll

-

- . QR - ) e PO
r of oixty-elgnt, wino &ow

-

T raea
e e e

From twenty-Tive voluntecrs who wevur
TnyetanLe

P e et
by Waiw

B el - PR
« wdailly LG

was abie {0 bulld up to an averazs numb
ninety children during the acadezic year. Ia
e Bri"ud 0...

teers were involved in the second ysar for zois j
crne hundred sevea children were referred Ly the cschoolz, CF Tie ol tip-
ives, seven wars high sdiooo

three volunteers, sixty-fowr were hcusew
45
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students, seven college studenls, and thrce teachers, elther ccilve o
retireds. OF uhe one hundred and scven children, ten were clocomiinuzd

beczuse they moved or the center felt they could act bu helzed, our
dropped out apparently dus to lack of Intercsy, and thres were goodunied
because they were reported by thelr teachern vo no longer nced ths helps
In December of the second year, olfter The successiu ':.ﬁc-r;.,.;;r:;.-
zation of the center, the resecarch project offered to zive zcacdunic
tests to the children being tutored. Both the volurbecrs and stelf fai
that these tests were so helpiul "‘:, them and te the children ozt ther

o

made arrangcients to continue testing, &nd to share the results with the
project sté.i‘i'.

Tnis center presented z very middle-clise appsarance, Lo con-
trast to other ceaters in poor nuisaborinccds. Children cuie oxly Lty
school referral, and cniy by soncimimenv. The soudy coaber, cn whs
second floor of the WHMCA, wes on & commercial wiroel, eseily wvalledbls
to volunteers but very difi‘e.. ent from those which were opaa o vicw
and aveilable to children welidrz in fraa the surecte Whe voluntoor
grouy always included a nmuwbor of older womin, end the wveroize ._U:, o

. - - & L L. Ja -~ SV D P e, NP R, B T PP
the voiuntesrs.was the highest anonI Thé cenvars oooeMvad by o otzlsi,

]

Several onservors felt that ths cimosphers wae not vory willke soholl,
except that each child had a volusnteer e himsegils The clncanhine s

definitely one of academic crieminiion, and the ampiasiz as alul)'s oo
work in ciademlc sidlls. Craducily, beczuss of the increoctd senp.ionc.
of the volunteers, the program became iess rigidly acedenic. IZooinl

the sceond year, fur instance a voluniser taugnt a child to e, o=

awotivity vialch would have been frowned upon as fuproper o yeor Lilores

This was the only center, in our ob'"m* ctions, widca tecuae Jracinlily
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less rigid and in which a variety of educctional materiels gradunlly
began to be used. Mosti centers followsd tac cpposite paliern, Zu-
cause of the lack of slcill of volunteers, and the wawillingzoss of
children to respond to “more school,”? the veluntecrs wve tauplted To
use many more gomes at first, or just allow lioe chllidren v tillk.
This center always closed a few weeke before thc end of the
school year and rcopened zbout Cciovder le The third year, the conter
nad a total of ninety~three tubtors; wiith twenty-nine retwrning Irom
the previocus year. Of this totzl, scvenby-threc werc housswives end

single wonen, six were collere studence, talrteen nad iteughlt ab one
2 2

tinme or another, aund one was a sceiul workiers & totzl of one humcraed
and eighteen children wers scen cduring the ylars The
students, in addition to the two adulis regalorly ot the conter, nude

tp the rest of the sialf.

reading classes for children who were retarded in reading, Sccgucs cf

ae close cooperation beotween the center cnd the schosle, Ui aclioics
asked that the children conmltinue Lo altiend tae stuly ceater, wad
eeused those vho were in the schcol prograa cne day off The wuti Lo

de et 4 e, L. -~ Y

sllow tucm to recelive individuval holp ob thae cenltor. Lol tno wad of

the year, they appealed to the coxler 0 talkte more chRililrel, elnmls Tl

-

— 2 o 5 Y ot - N N P Tat T e, - 4 P -
were nov setisfled with the prosress some of Whe cnl_ fwen .l Dile

-

these classes and felt that thoy 2igat do bevs

tor iy dedieidust e

Yram mad

; -, o~ .

Tne center was able Lo include severel new chlildren Dron Lhoss Dol Wlanll
20 9, - - .

near the end of the year. The &iter zchcol classes continuci cusing

the ne xt year, but the school continued to cooperate inm Ceomicolug

L
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children for tutoring -lessons, cince they felt that the dndivicull
kelp was usaful.

This  was the only center known to the projest stas
receive this kind of ccoperation irom the schools. In oll other
centers, children registered for alfter-zchool classes had to withdraw
from volunteer programs. Cnly those feowr centers walch were conducied
in the evening hours were not affected Ly ihe new school programs.

The following fall, foriy volunteers returned, but the re-
sources of the neighborniood hed definitely changed. Mary ol the wre-
vious tutors nad accepted jobs and ouicrc had moved cweye Tas short;ce

£ volunteers was solved by having six e
worked five howrs a week, zssizaed froxm & locii collel
substitute, and the others each sow eilzut etudenisz & weolr, thus zZiving
40 chiildren zcademic help ouce o weelts Tac necd for ins service con-
tinved to rise, while the supply of lceel voluwnbeers dinfnished
rapidly.

In additicn, & group of hizh schoon stidents czme one (L 2
weake Thelr atlendance wzs errailc; and tacy scamcd e fogl Lhnt Lo

by . S £ - e o r o = e .
long &5 an apgroprigte number cof studonis C2UE, LU WAS 10U RESILiir
; R et

[ I ol . e =T Ve g S e ]
for tha same uhde'LS o be Theis Guin WeIlte Taci:z stulsntss soolou

P - - .

¢ld show less mrogress than those chlldren WAL Wire oleh Toful.orn Ly

the sane volunteers; Thegy also travelled = clotance Ly bus, &0 Thc
bus occasionally broke dovne. They were sncouraged vo find o o lov
rearer to thelir school and left after the yeor.

This center was the ocaly oae among the fowr that wea clliuiid

in a middle class community. It was the only ceater that vorodootods

& number of children every year. Thtse were cepdble youuzedire woo nxd
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been good students in their fermer ghetic schools, bub Jownd thomsslives

in trouble in the new schools, with higher siondards. Dosaves Loy

¢

were capable, their progress was excsilont. They were cilildren iho
initially scored less than a ysar below thelir reading lovele Taule

were twelve such students the second voor, ond i0 the third reire
o 2

In the £211 of 1987, tae volutecr coordinstor took & oo

job, and the supervision of the center was snered by & waite woin

ccllegs student; 2 junlor mejoring in Englisa, wid tuo Negro work
study frechooa {women) students Irom a loczl ‘collegs. Tas collcas
Junior was considered the coorcizaton » DUT she was at the cenbor only
thiree afvernoons a weelke Tacn sac was not taers, the wo yornzur

g o K . R oy ey e S e M S B O VL P S, R
TTohien SuudenuS Shdrad vigtc] I‘:.:.-.-_‘j Yol Gty O ISGIJVLLE LS TI0INhe

-

L AR

o L3 o~ S - . o Y o PP ..
Wiz COMULITIVLL CECrSLsSE Ol WOLLIoEary ool ok

Because of

LI E - m=nte = . . oy - o Sl oo R R ey et o em
absence of Tleld work placementis, since therc was no loagsr sunorilolon

. . a

£ - 1Y fam D Lol = - Eals ey T -
for them, the new stell ftried to olfler rezdinz, ol

~

143

LT, SailEnnlill
and scisnce clubs one afterncon 2 wecke Taese ware =3t for Fridoy,
and despite having capable volunicers availoble for c¢lubs, oaly Souw

ckildren responded, so the idez of ¢iubs wos abandernad.

~. - LI N | * ) .. R . ot L N “ - PR
ine colisge which had prowidsd students the mpovicus - oiv
ot & : AR, R T Y . O T R & O FARTIN e S I
witadrew their situders Gl U3l Lo LIPS TLLlBusa LilChYY Sanmo sl Dl
!

- JORER T - PRI . T A% 4 % o~ P - - LR, g
aav there was 1o longer mearinzfil sunervizlon evaiscbie to nor oot~

volved in running the center were overwhelnzd by the jJoo ond ool iz~

takes which could not have been predicied, bubt which were obviovsi-

M
.

the result of inexperlence. They rarticularly Dell dowvm in the ¢l i-

cult job of assigning pre-adolesceat and sdolescent girls, and —izi e
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them 1na:.scr:.r.a.na‘w...f, it scoued, to your: mulie sty
junior college. These young men, both Fegro and wlilte, lowia Uhoii-

selves bewildered by the seduciive behavior of the girlsze. Therse was

a lack of follow-through with the childrea when whey did not

b 4
C
Co
<
’

v

3
A4

and volunteers became discourageds Absentesicn gzin become & najor
problem, but they allowed both volunbtesrs and chilidren to sit and welt
for their tutors or students, secsion ailer seoclon.

At the beginning of the sscond semester of the fifth yiov,

the YMCA board decided to close thc study center at the end of th
school year. The cocordinator had ceantinued to saare the tect resuits
and. information sbout the projecs with the reccarch stolf, bt It had

becore obvious that the threes young students now in dicrzs of tae

. & -y e Y ", - . ey, v s R
ceater were not capable of koepinz oven ihe winimon zitendence Zeitorlls

4 . . .

From ob..,er ation, the volunieers were biocning dlscourl el ond walrs

-

wes 2 continual problem of absent volwnteers and cilldrua, The trovious

financial comitrment of the WA for a sslary for cue coordinntor,

.-

K- L~ - in ot E - = - . (R R
combined with a professionzl coerlinator who wes avellotle oo o wolil~ |

e Ly eV s Aemde .o - Oy . ) e Lot e
teer, had been sufiicient to supervise o prozren of apprordonuiel)

ore hundred children. %The newr ccordinalor wous ooiy &% Tie cantin ol
days a weal, and did notv have Liiedisvs profesciondd supgosivocdhin. Lot
she was absent, the two work-siud;r studciilo wWaioc were Lo Cial'Js wolc nud
clear avoult the divided responsibiilily. The nelgiborhosd continvol o
change, and the supply of middle-ciass nousewives wao orizinally mels
up the bulk of the voluntesr stafl cowld nobt be recruiicds. ol U3e of
kigh school s’pudents oused in did nobt sezm sabislgectory even -l

profcssional supervision was aveliable on thae job, beeouss taoy Liid oo
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supervision from iheir own scheole. The colliegz wiadenis wie wirs
available fram junior colleges in .o orez aad excellont supseviieun
from their college staff, bub fcli ithal there was no longer mzanlngiiu
supervision on the Job.

The basic orientation mzterizl used in fhis cerber wms e HlY S

d

the pamphlet After-School Studv Cenbterse Duaring the first moor thcd

the center cocperated with the project, a tooklet of case summsrles

was offered to the center bul rojected by the stall cinzce “voluniaars

are not allowed to take chiléren o triye ard they are menilonsd in

oL T k! - mim s ; B prmrd e
severzl of the casese® 4L year later, the study center steff meationed
»
halt some children were taken cn trics by veiwnloers, and ths mrojict
stafl asked il this were & new velicys Ths stall zoamed wiowlre of

- v e aaim JRT. L. B Y . ot e Tn S,
arly cuelims about trips, snd sold Shoy Lo DO DCLECH WY oLl

et
[
g.
W

LR O

teers should not be slicwed Lo Qo tiils, il taey wished, Toloz Lol
from the centar remidned an exceplcen to the ruls, and ware novar
considerec an important part of the projram. Neltzer tha coordinntors
ner tne voluntecsrs lnew ine purents, who wele cormtogsted mninly in the

: b I N I

o > N .U, a3 N PP R Y v e e .~ . PSR R T S
cese of children not attending or nob woking whzt hu otald f&it o

| SRR L T crpem g aun el e ~ T, den e - . aw teet . N
be adeguatie use of the opporitwiiiy Lo be tuborcd. The nerinll o
3L v oy . = . Voode i 8 T . P, ‘g o T P
these children were colled and teld thalt the cniid WS Do LTS

- 0~

adoguate progress, or was ebsent too often, oAl woLLd Lavi to aUon ol

-]

Bota the families and children were UsLolry UDdet &
so tne cenver staff suggestsd that the caild CCoud Tl Jomsl Gllee
work help for several weeks, ard wien tusy wera comvineasd Lioi oo
c2ild was serious about wanbing help, he would be reacslinncd, Do
poiicy was generally successiul.

31

Q 55 E .




There was never'any charze Dor ctvendinz the ceaters 10
vrovision for snacks wes ever made, or comsidered imporisrt. Lo the
end of each semester the volunteers providsd relreshn n‘:;s for &z waxiy
2or the thildren. These pariies were 3till defined wery much i
terms of the every day tuboring. Volunbteers &nd their chlldron con-
tinued their lesscons at individual tebles, while the stull
an attractive table with napldns, cooities and Juices Iaca vo?.. nvosy
walked over with his or her student and carried relicsitents back o
their table aond ate them alone., Partics in the other centers usually
involved entertainment Zor the chdildren, or perticipaiion by tiaen in
games or dancinie

-

.7 - ~ - [ P . i p K : & e P
ath o coordin WLOTE, G O Wik Wid & "“’O.;. ‘15...0....‘..., ~v 3L

[

pocuible torun a project iuvelving corrodmatcly coe raundred

AP S
LY
LV Sl LMY

-

A5 the supply ol nciphboriiott VOLGAUSErs Galleascl,; thy prederncs of

a professlonal coordinator, 2 social worker, euiblsl the rroluci to

continue with the help of feld-work students and work-oivly stode.ts.

LY

Only the work-study studente continued alter ta

S
ganear oS Mt

©

S o e IR L [ we o TN .
e’Tt.a.. u..a..d’ Oy non-‘a‘*"O" E"‘..J.O'.’.e.-s.., &G uf..u.f 3:.:3.0. O LOLUT P CRCS Lo -t
- -

Soxr sune“va.s:t.cn, for which tuey seoned wieunlified, The coilals

soudent vho was of .Licz.ally the coordinator, on the thres dervo Ll

-, L)

atoended the center, had a menti-s tralindng oo whe Job in soultling oo
the program with the prof fesalong 1 socdal worker. Bus, siion vhe eoniin

. .t o Al

opaned, the college student was in cherge. The knds of wmict lag

she made could hardly be foresessh; such as reass .‘:.gr.:_“x; & Lwidest e

\&

hed worked successfully for a year with & middie-clzcs Moo houvsoalio
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to a student from the j\m...o“ coilege, fesiing thet the ciudiatc ol
To have assigmments since they were recciving academic credit fo
thcir work.

However, such problems which at first secued the moin onss,
ware not as basic as the lack of 2bility Lo keep zdeguute reccris of
attendance and follow-up on students ard volunteers who risscds The
young women seemed reluctant to assert thenselves vo 5% thet voiun-
teers ==.nd children who did ccme were given work ¢ do, and graduzily
the groups of wmtitached volwateers and cilildren Zraw, so that =

‘o

great deal of time was wasteod whils

e oy v ., - [RE—
tacsc Zrouns sabt and visizel &

}-J

w

o

10]

g
(]

scparate tables. Nalrually they tecaze discourcged and bepmy Lo diop

.ol
OlVe

- »
.

The sccial worker did trafn a numter ol yowng cosrdinaters;
win the assignmen"d of & new cne cach yoar, but thoy clwors moved o
to better jobse Two of the young stall people assigned S0 Lor wire
voung white en,; and the third was 2 yo’.m:;.; nogEro mea iniercsicd In
youth worke Ke was the ket successiul of the threo, and 21l <hrce
falt that they reczived wvery volunble exmperlieace and trodndng dusisg

3 ] ,

- - - -, -~ dota PPN s
thelr zeaderic yvear of work wilth tac center.

+
el AmA A e e W

Iny ol 3 PR TS A, PO I A ., e s
The L4 board decliCed ot Whcy eculd nol Ut anouln mIillr

R S e M

iato the supsrvision of the certor 4o adeguately continmic. Ths U3

clexcatary achools whilch were primarily ssprved by the centor werc

beginning in-school tutoring prosrans and it was hoped thot thzaz

would develop successfully. Seversl neigaborhood residents who ud
been invelved in the study center bocanie invelved in the in-zihcol
TrOranS.
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Historv of Welles-Darrow

In the winter of 1984, the Calcago Housing iutherity woo
aware of twenty-five tutoring projects being conducted in ¢r noer
public housing facilities. They had alliotfed spece for several of
these, and now decided to pul even mwurs rescarces into such eflcsts.
Tne Tenant Relations Officer of the central office offercd to hcw
several avellable sites to the project stalff, ir hopes thet a study
center could be developed in cooperation with the resezrch nroject.

The best facility avallable was one of the old housing wro-

Jects with a mixture of high-rice and low-rlze houcing. Taare ore

2,836 gpartmentes in this cammanity; the populction lo il Yeire. 45

| Y

of December, 1568, 890 (slizhily lcss then oss-fowrth) of the fetal

of 2,836 fanilies were on pukiic ald. More tnon cne-third ol tho
Temilies (3,201}, 2ad yearly income of wider §3,000, Ths meacisme:

- + J -,

1init permissible by housing projects was a yearly Llaeccze of $2,300
for o ferily of five and a yearly iacome of £5,800 for & farily ol
fours OFf the 2,386 familics, 925 {or elightly lesc than ono~thixd)
had both parents, and another 1,135 were ome-parcnt femilicz., Tac

reczinder were single and eldorly peorle. Tae everazs murbsr o

ky
‘:

S oy *‘"{““*"‘.‘,".v
Wi ol v: Revisde by ¥ .

ersong por family in this project was 4.1 and of
of 2.6 were minors.

In each housing project a number of Cormweity Yemont
Relations fides work with individusl farilies and with coxmmunicr
agenciese (ne of the aides in this project zsked to Le asal “ o the.
swudy cente:;-, because of perscnai interest. £ie was a Hsgzro voman
with social work training who had been werking in tnls projest fo &
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few months, bubt who had worled for aacthor public housing 3257 oo

-

ten yeai's. She contacted the blicck cluo

- [N

5 end building eouncils, wlhich
are local parent groups with whom she meetc monthly. Tals reun o
parents is selected Lo represenv the larger cemmunily, so thco clighil;
less than hall of the council perticipantiso are fzihers,

The research staif was invited Lo & ccunell meeting to expliin
the development of study centers in Chicego, and the possibility et
using the facility in which the parente meed for this purposze Lhe
building was an attractive two-lamily dwelling vihich had been con-
verted for office use by knocldng ont the walls betwaen the Lwo uniiz.
Since the office presently housad there would be moved, it was nplamied
to use this building for & verdety of grov needs, such ac trelining,
and youth and parent neetings. ‘.{'he six-rec facility had tie Lovze
rocons on the firgt floor--zpproxim:itely sisttesn fset by Sen foch cathe-
with a kitchen area in one rocue The sscond floor had two bulivcons
and four sneller rocms, the smellest of waich ned a telepacne wid wub
used as an oifice. The building was atbroctively painted and rilin-
tained by GiIA stoffs The parent group was enthuslastic In thelr wdshes
to have such a facility for their ¢aildren. |

The research project had developed a houmoworik cuatsr Ia o
selilerent house about a mile iz the new facility in Jii. i.c
phiysical facility had been ...o...n“ s atisfaciory becouse ¢ Tne voololr
of other groups using the bullding. The voluwnbeer stolf indwiol
five faculty wives from a neerby coliege and aboul twanbty citulentz.

The facullty wives were enthusizetic choubl the poszsitilisy of dowvelenin

a better progranm in the new facility, and it was hoped thel colluzs
55
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students woﬁld be able to travel to the new faciiity. Thic turod
out to be not feasible, because cf the distance snd the alterncen
hours. The studenis became involved in cther closer prcjecic that
met in the evenings and on Saturdays.

VWhen the facility wes ready in June of 1965, a colleetica of
books was made in the suburbs by tne auxillizry of an eastem
university. This collection of appz;o:d:*ately 800 bocks were ploced
in sheives built by CHA ir the lorger of the two rocms on the firct
floor. (The other roon i‘;e.d & livdacn area; walchk had been removed
from the larger room.) Since the nzarest Librory wes across a very
busy double strest, parents had reported that it wes not evailetls
to thelr small children. ChicaZe Houslag Luthordly mrovidad a
variety of educationél moberials, installed blacikhoards in exchr ¢
the upstairs rooms, and :;:rov:'..ded Julce and cocldes fa refrguiuinnis
eath dUays

L]

Since the school year was ended belcre the new ceader opened,

)

the local Community and Relations Alde zssumed regponcibliliy fov
recrviting childrene After eliminating those c¢hildren from e 2ol 1

pogulation of the immediate zroz wiho were known o be c¢liiher selonllld,
surerior in schiool achievement, or sivere behavior prebleis, sas nwd
a list of seventy-five childron. From this list, the first Zoryy
were sslected and thirty-seven were inverested,

-

A six week swmer program was plannsd to be conduclted Joud
mornings a week from 10:00 z.m. to 12:00 noon. The childccn Meon

third and fourth grades would attlend wwo mornings a weels, aad tacas

=

fram fifth and sixth grades would attend on the other moriings. “Theaa

*
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registration night was held, {venty-nine children were rogistercd,
and it was decided that thes- children instead of recruiting nore
children would attend ever y deye Some of the othars attendsd

regular sumner schocl classes gt the local school, and this project

wzs designed for those who did not qualifly for such help, There were

~also other volunteer programs available vhich were all-doy prezrans,

at least one of which served lunche Some cilldren, whosz parents

L)

wanied a longer progran for them, zttonded thess.

The five voluntears wvio nad ﬂev:.ous..:,r werked with ths miroject

-

at the other setiing were asked to heln glima <he wregran in termzs of
their ovm interests. In the Jormer setiing they had worked in Lome-
work help, but, since it was suxmer, tlere weould not be any hemewari
andé the morning program offered an opportunilty for grovn work. -Talle

only one of the five had tauzht school, the others had izd & vorisiy
o experiences working with their own children, or with church zooups
They were som ewhat apprehensive of group werle, sinte the groups In the
former setiting had been most diificvii, and they realized that suil

work would require cereful plarning. Several mzetinge were neld In

wnich they were encowraged to expleore thnelr interests cnd declis in

vhet kinds of group activities they would
that their year of experience in e otier homework cenler 2ol L.ven
then enough sel i‘-—assu'rance to try a new venvwre. The e pe"'..'.a:".'lCuC"-..
teacher wan“ed to have a science group twice a wgek. Two others Lad
scme experience in arts a.nd crafts and another, an art s
encouraged to develop an art program, and did so only with the asowr~
ance that her friends would work with her.
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In addition to the faculiy : -'-ves, who were vhite, one otner
velunmieer fron the previous satiing was interested in working in the
new center. She was & mi.ddle—aged Negro woman who had taugat Sor
several years in the Souths She had been succcssful as a volunicer
for three months in the former sectiing. She was highly recczmendad
by the stafi of the setilement hiouse for a paid position :L. tiae cernter,

and was hired as a coordinator~ine- "“;Lm..;. The piroject coordirator

wvas in charge of the new center, bubl it was hozed thebt local perconnel”

could be trained to run ths cenber.

- .

Since the coordinator-in-training lived ;Tz..,t outzide ol "'?*

L

houging rprojest, no attempt was nsce o gebt & rsccanmandation froc Uis

LX) 3,

housing authorities, which turned ocut to be an error. ifiwr o

Vs

(l'!

hired, the lesal CE4 staff pcople {ouad out, by contects wlia pocrle

‘racist o The change in this

vho Xnew her, that she was said to te a

onan, once she was glven authority, come as a cunplete shocx to Wie

\\.

volunteers whe had previcusly worlx .:’. with ber., Although the prejoct

coordinator was in charge of thefcenter, hrer positica of W

in-training® immediately set hﬁg&* encrte Sike was Tie only stafl nercom
Ve

vho insisted that the stalf/discuse mldos with the exildren oo the

first day. S’:@J%/;*:ups were foriicd, and the cnildrea snccurozed tTo
define what thay\ onsidered ap)“ spelate a:.ha'r.q.or in such & cenier.

Tt became obvious to Har fhat the rest of the staff had been corross
in thinking that the children would not present behavior prchlene,
and she cuickly sa2id so. However, she saowed her authority oy oriis-

ing volunteers to Mstay in certain rooms™ duriang their clasczs, whzoa

they fell unnecessary and sometimes an imposition sines ther wont o
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the freedam to use the varlous-sizod pooms and the yard cutdours

as they wished. Of much more coneedd to tham, however, wWors LoD
comments to the children "you lile me best, because we undersierd
each other." Such caments causcd the shildren to withdramw Sren here
The project coardinator feli unahle to handle the situstien,
and the volunteers appeaded to the Teanant Aide. She made am appeint-
ment with the coordinmabor-in~training, and tald her thot Min my
experience with study centers, I have fownd it bebter v work th
volunteers as eguals and consider them pa.r'bners in m3kkdng decisions,.”®
(She afterv..rards adritted that her fexperience in study eemters’ was,
in fact, limited to several weeks.) Iie woman ssenad o underciand,
and her attitude toward the volunteers chzngec. However, the chillrexn
continued to fecl uncomloritadble with her althceugh she ciopped nor
references to their comon ua.cTc,:.:ro g  She ssersd muzmied Ty e
children's cbvious acceptance of the volunteers, and Scowae the Megoid
of records and a general heiper. Since she had no special skilic o
share, she tried to be genuinely helpful In varicus activiiies, and

secmed to become avare that the volunbteers were deserviny of ner

support. The dipicmacy of the volunc.g.ers was Tremendous and Lhey mall

hg

(\
(' }
<}
[ G

it as easy for her to change her rcls as they could., I
her husband suddealy decicded to rove out of the stote three weslis
after the summer school staried, the stalf was quite reliszved.

Two private school teachers who had formerly tzught in wulkiis
‘ Sk ¥ tangal

school came as volunteers four da *.Jeek To the progran, Thelr twagl
Js & Progre R

-

reading and creative writing in groups, giving as much incividunl holp

to the children as possible. Cne.child, who was going into iri zrala
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and could not read .. ward, was taught to rcul by oue of ine tcachers
who gawe him daily leseons. Tu0 cotler cu:.ld:m had dally lessonse
Zven bafore the coordinator-ip-tigining left, these two wemen had
become informal leaders of ihe groupe Beomuae of their obviocus e

G
1

(l

perience and adility to wark with qhildren and since they wers ot the
center overy day, the G'&her veluatears burned to thenm for help. Taeir
partieipation in the progren impressed the parents the most, and was
often conmented en hy hem, |

The bwe experiensed teachers judged the children to range

froz one to Twe years petardaiion in reading, and felt #m% no child
in the progrem was Mctiovirg at his normal grade level. Uhen the
chilc‘ren were tested in the fali, this turned out to be true. Tiis
was impressiwe, in terns of many other progrems tested by the rrojseld

vaife Since this centor was setl up in cocperaiion with a poraznl'’s
council, it might be expected that soue purents would exsrt wrasmire

o S

<o have their c¢hildren incluied. A Tenant Aide had suececdeld ::.*

recrulting, ne "t'c.cd acgé.glnﬁ”?'elnw‘ﬁbh ‘.rjUJe:J.d fr"cef‘g? Ja fooL Lavolvid.

This performance was never repeaiced in any of the cent ters toshed oo
the stafl or m. th our cooperation wniil several yesrs later in coouher
nousing preject, where a local mother was hired by the poverty rrogsan
to coordinate a center, and perscrally rocrulted the studentis.

With the end of summer school, a Sraduation wos held o wiicx
rost of the families came. Certificates and doncbed
were prosented to the children, znd a guest spea‘zcar' frow & loc:l

w3

agency discussed the mportance of education vith the chiidren &b
L. - J-

parents. This was arranged by the mofesgicnal staff of the conlier
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and altheugh well-received, was obviously & poor choice of cnbtei . il
ment. _ _

In the fall, the c;enhr mopened as a MO EPl Cew'. W7 83
planneds A white woman in her Wiriies who had decn & sodeol
librarian was hired to onglinaie W epater, and tie Tugwlty wives
coniinued to held S:.x nothsrs ad teeme~ags dzughiers ,ﬁ"om the nouwsing
project Jeined the i‘aml'lgy wives as Muntews. The children who had
attended summer school returned, bubt it was obvious that they nscded
much more than homework helps

The rarents gnd sisters of this group could give limited
acadenic help, and the immedizate rroblem was that they olten fell
impelled to tell the children that an assigmment was corrsctly dere,
waen it was not. The entire volunteer stelf had to Le told to -check
with the coordinator, "since she had werked in a public school satiing
and lmew vhat teachers wanted.® Tais systen worked quite well, and

the high school youngsters especially seemed capable of becoming

both mothers and teen-age girls fouad lenporary jous te mexe monery Jov
Christmas. The volunteer mother who seemed most capabls was hirasd
as an assigtant coordinator two days a week.

At the end of the first samester of the school yeur, iz
school began after%chaal reading classss, and the childven in il

T s

center were all qualifiéd to attend except for ene boy wiac was I
(educable mentally handicapped). The staff encouraged the childrw:,
and reconmended to the parents that the children attend, since wier
were all at least a year retarded in reacding. Only one child relfused
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to go, and continued at the study center

LY

Tae school was asked whidll: children thoy mud.d lilte the
center to serve, and they reccmiended chilcdren from their top track®
classes. Thele eighteen children joined the centar and were oflored
hamevork help four afternoons a weelte Uhep they were tested, ten
were found to read at grade‘rlevel or about and the other GLgat were
behind grade level. Two of them were less than & half year behind,
but six of them had average scores a year behind their present zrade
level. These children were extremely motiveted to succeed in &cicol,

znd the volunteers found them mich sazier o werk withs A4S Thouta

they were all good students, according to the school, and achieved

£

superior grades, the volunteers felt thal thelr achlevement was
actuzlly barely normal for t.hc:.* Srede level and ability. The
caildren brough‘b their papers irom school every Cay--popors whilh were
certaeinly not impressive--and ev‘ry'bhing they did was marked ¥zoodY

or Yexcellent! with no comments. VWhils they were ceriainly cusorior
.in achlevement to the grown whichi had nreceeded them, they sec.sl
sware that they needed help. The eiphasis of the voiunteer sitall wes

on vetter work, and vhen the children asked Jor cvlbtleimz, ther

received it. Because they ¢&id rot have hamework ccnciz

u
<
$1

or finished it early in the afternocon, they spent scme tims reading
or writing everyday.

The parents of the new group of children were not avelilable
%o help in the center. Nearly all of them were involved in sous
form of job training, and a.:h least three of the mothers wers gtleniing
colleges The CHA office provided two work-study students to' GuDnLE-

ment the volunteer staff eacn sanesters.
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.
The children who were relerred that winier from the ton

tracks of their school formed the nucleus of the group that reszined

in this center for ithe next two years. Homework help ard groud |
activities se:amad most appropriate for them. They were much more atle
to function as memberé of a group than were the more severely éeta.rded
children who had preceded ihem, and this wes important in a center

with only three or four adulis availé.ble each day. They also rocponded
to encowragement to help each other, and were most cepable as home;work
helpers. All of then showed very good gains on reading tests and |
those who were furgher ahead %o begin with made the most progress.

In April, a group of Negro and white employees. from a local
business werc recruiied far a onca-e.-weak' tuworing prograd. The
children who were belew grade level werq included in this group. COnly
one insisted thak, wase her @etes weve #0 geed and she was a §ood
student, dive did Wb need this helde After studying her own test
again, she asked if she ecouwld be dmeludsd, The graup of fbﬁtors were
recruited Ifrom one company #nd showed very high group moralie.
Originally, there were 1) nembers; but soms withdrew from tuwsering sad
became involved in fund-razising, which they p*ef‘erred, wnen thasin
children stopped attending. When the project stafs suggested recrudii-
ing from other sources to make better use of the building, inls zoud
becane quite upset, saying they wanted ¥their own program.® Thur
recruited more volunteers, amd averaged about fifteen volunteers &
1»rée1c. The coordinator from the afternoon program was also responsicie
for the evening tutoring progrem. It soon became cbvious that the
group considered the tutoring as primarily a social sctivivy which ey
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" welcoxred by the ents,. vwho expreczsaed apmeociation of the veluntesr
¥ rar s >9sis 8]

obviously enjoyed. HMost were young women, with hizh school zducabtion.
Lvout a third had attended one year of college. Only one mun (a white
supervisor) was recruited to the program, and then suddely transierrcd

and found it impossible to attend. The tutoring was limited %o heme-

-

lWOI'k help, and it soon became obvicus that these young people hasd not

liked school themselves and found acaderic work distestesul. They
soon began to encourage gemes, which they obvicusly enjoyed, end spent
much of the evening talking or listering to their studants. thex

educational games were offered, one actually said ¥no, thatts an

. educational game--I dontt like that kind~-I like Sorry beiter® (a

simple boxed game). The program became a kxind of Big Sister craration.

They liked the children, and the relationship to an outsider wzs

interest. Group spirit was very high--cbsences were not easily for-
given, and there was a great deal of conversation at work about
t'thelr project? and Mtheir children.®

The volunteers took trips with most of the children--scme-

times, in pairs or small groups. Zhey tock the children to dinmner,

taken but the trips usually involved having dinner or lunch, or Joing

-

‘Lo church together. This is the only project in the cibty tras e

and the only program in which there was a pattern of taking the
children to church. .
AA_super.visor from ths office had, from the begimming, been

in charge of recruitment and coordinated their plans. They held 2
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series of fund-raising events in the office, and contridbuied 200 %o
the center. This, and the speclal outings they plemmed for the child-
ren, wero thelr most successful sffcarts and seemad to be the pert of
' the program they enjoyed. Several times, they gave holiday parties
for the group of children. These involved a movie and a lunch. Tre
lj:mchves were not designed by anyone 'who knew about giving chiliren’s
varties; they rejected any suggsstions that they h_a.ve foods which
children like, and'wanted these to be Yvery special.®” They were the
kinds of luncheons that would ordirarily be designed for women®s
groups—-with elabérate casseroles and dainty candwiches. Nevertheless,
these social a.ffair‘s gave the group enornous satisfaction, and the
children seemed to enjoy knowing young adults who were obviously
successful.
| "I’he supervisor freom the locsl ofifice rewvgined, for several
months, deeply concernsd about the lack of academic interest cn the
- part of the volunteers. However, she graduvally becams resigned o
accepting the project as primerily a social ocne. Only a couple of
volunteers went off to find a culet space to worliwith Thelir ¢ ‘I:- znts
_ and these were the ones who were seriously giving acazdemic heip. Sac
others preferred the company of cach other, and aside Irom ths
necessary homework, spent the evening in g variely of games, sy of
waich they seemed to enjoy even more than the children dld. Thc
children were there during the ax"ternoons'too, and they were pubt in
the position of teaching games o the adults, waich they enjoyad,
During the summers the evening program was abandoned, but the curte
group returned the next fall and continued the same kind of PO AR,
(.55 )
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After the first semester, the coordinator vithdrew from the
evening tutoring program. The grou"p referred to have thsir owm
supervisor run the program. She was cne of two white women in the
group, and was their supervisor at worke It was basically a2 zZroup
which seemed wmotivated toward academic work. Thcry criginally wanted
to have & tutoring program, but seemed to be incepable of doinzg so
because of their owﬁ camplete lack of interest in education. Two
vears later, the program still continues as & kind of friencehip
ciub, but with the active perticipation of the socisl werker from the
CiA staff, in addition to the supervisor from the loczl bucins:zs
office. Thile it cannot be called a “tuloring progran,’ the cptiing
does provide for encouragsnent and nelp i doing homework and some
- contact with adulis from oubside the housing project. This scens to
mean a2 great deal to the children who live there, and the wmothers
arc grateful for sny help in doing homework and some conbtact with
édults frqm outside the housing project. | To the children,
these well~dressed, attractive and obviously .successfl ryoung Negro
wemen fram outside the housing project are & meaningfull 1iuk wiix
another world. |

TFrom the be,g:i.nning, the children of the housing mreject wore
;mpressive in their acceptance ol all oubsiders, and thelr cbvicus
delight in meeting people from Moutside," After the experience al-‘.‘
having a few mothers and sisters help with hemawork, there werc no
llegroes involved in the staff except for the assistant coordinstor uondé
the work-study students. The assistant coordinator was & rother who
successfully motivated her own children and she extenced tllp to the
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others. Her only special skill in group work was in arts ond crolts,
but it was important that she hed some eldll, because the volwntcers
who came always had. (She reacted strongly vhen one boy joined o zang,
asking the others imzediately, Yare you joining too?! Viey iaey cheoi
their heads no, she immediately said Mgood—-~don't join cne.') She
felt personally concerned, as outsiders couid not, about the nelinbor-
hood, and 'bhis cbvious concern made imer presence diffcrent from the
others. She, like the mothers and teen-cge sisters, seamsd © e::j‘cy
the experience of working with white wouen. ' Eaving this image of
waite and Kegro adults working together with obvicus mubtuval respect
and personal satisfaction was psrh ns the big{;es’c contribution ¢f this
cenLere |

The staff was very early izgressed with tac lack of race
censciousness on the part of the children. In both other poor
nelghborhoods, where the staff worked in centers, raclel remerks were

Lar, o

scmetimes heard. The.:se were o‘oviously reflections from ths home--"ihs
white people helping poor dumb Negro zids.' Cnly at the housing gro-
ject was no such remark ever heard, either in the center or on the
street, and it was J.HCO"'J.CC:LVG.OIC to the stalf that the childraon cvar
would. Obviously, from the integrated staff at CHA or The schoolLi,
the children had growm up with a conviction that people ave iadividuils
a.nd.deserve to be judged as such. It wes, to the steff, 2 moed iz
pressive tribute to the parents, who had raised their children in 2
Negro ghetto while somehow teaching them obvious respect for 211

»

peoplee Uhen discussed with the CHA staff, they felt that this was

due to the selection of the group, and the aze gz-oup served.

67

71



YWhile the recial situatica bYecame Increasingly tense Lo
other neighborhoods, there was never a problem of volunteers coning
to-this area. From the beginning, the evening group of voluntcers
were told that a guard was posted across the streceb, and if they
were laté in leaving,\he‘came to ses whye. The young legro women had
to be discouraged from accompanying the children up to their docrs in
apartment buildings in the e%ening.' By the third sumner progran in
the summer of 1967, one change did take place. Tae coordinstor begzn
to lock the cdoor during the day time, because young men scmetines
came by to ask for z maich, or to find oub whet was going om in the

building. 7This kxind of ¥hanging arcund? was wimomm dwring thae firet

.
o)

. "o e Lo =% 3 1 8 . . Nu oo ol . . v an A T -, -
two sumiers. 4Llso, CHA asked that ths graduaticn ceremomy take oo

-
- -

in the alternoon instead of the cvening becsuse cf possivle tension.

P e

nls made graduation much less iupressive~-not nearly SO mony sorentso
could attends But it also gave the volunteers the conviction thet
their welfare was very rmuch a metter of concarn to the authoritiaé, ans
was accep%éd as the precauvtionary measure that it was necant ¢ vs,

~ . L)

The children at the housing project &iffersd in immorions

respects from the children of poor, disorganized neighborhccdls in

- which North Park and SIEP were lccateds. They were betier dresced,

and’ they talked of having Wallowances,! which were wnknowm to €he

o

obhier children. It was impressive to the staff that children frox

families of under $3,000 income were nevertheless given allowancec.

3
i

They also had specific jobs to do at homc. The children from e
other centers seemed to be. glven jobs at random, and this perhcos

explained -their known preferences for staying in the sirest.,. The
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children of the housing project know what thelr jobs were for the

weelk, and they were ofien paid for doing extra jobs. In the poorer

&

L] 'l

neighborhoods, the children never talked about being paid for any-

_"bhing, and seemed much more apt to be ¥stuck with jobs to do¥ if they

happened to be around when relatives come with small childéren, fo»r
instance. Then it was the unlucky one who was near who was told to
take care of the child, and fell sorry rlor herssli. There was ruch
lack of awareness of what was fzir, or appronrizte for 2 ch:...a of &
certain age. Seven and eight year old children were made respcasible
for toddlers, and punished severely if they let the child get rurt

or dirty. Housing project children talked of **"ferent Sobe, by agee.
¥I'm old enough to wash dishes now--uny 1littls brother expiles waste

baskets and he only gets a nickel.”® Children in the more discriend

B,
3
[al
‘ 3,

LY}

poor neighborhoods never exgpressed any suca specific nobions ¢ grow-
ing up, and seldoﬁ telked of specific jobs whilch wsre thelrs at home.
There was a definite feeling that, if you were older, y&u WEre SOKEC
to ¢o more, bub there was nc expressed awarsness or wnderstanding o
pride in growing up.

Of course, the children with whonwe had m comtzct i ihe
housing project were the upwarcly robiles families, bui the stcld v
continually impressed with the *aiddle class" standards that wive iu-
corporated into these homes, Both groups of chiidren, the earliex
group of very retarded ones and the late:c. group, talked a2 good dezl
of the fulture, when they would move oub of the projects This con-

cerned the staff, who felt that the children were far betler i,

because they were in a housing project that was well mainbained z2ud
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far more attractive, than the families in other neighborhools wio
lived in deteriorated apartments, in most depre‘ssing Swrroundinse.
The fact that most of the children will continue to live in e
project through childhood made the staff wich that someliow the
could help them to understand that their parents had moved there
because they wanted the best available housing for their chilirea.
~The enly contribution the staff was ‘able o make was to 'ha.ve ';E.'o
graduates of the community come back to visit. Lppavently, the wish
to move out and. dreams of doing so are jast, a parc of living in such
an area, and part of the reality of their lives. It actually s‘n.bws
thal they share the American dreanm of mobility, =nd no ons would
wish to deny or attack these dreams, btut the stalf always fell thct
somehow, there might develop more asareness of pride in the presest
reality. This cannot be, probably because of the way socisty
defines such areas.

These children were poor, by financial standards, bul they
did not consider themselves so. They samotinies talked aboul povervy.
They had read about it and had scen pictures of children in cthcr
countries who suffered froa mainutrition —that was poverty to thum,
ihey were also aware that they did not live in M"slwis.™ Thcy could
identify some in a cieterio:-ated nelghborhood rnear the projecte Tet,
when a group of children from a housing project is mentioned in the
daily newspapers, the term “slun® is always used,

Driving past the project, no one would identify the zica of
brick duplexes and low rise spariment buildings as public hc-'.zsi';‘.f:o
Talking to the children, cne woul.d become aware of very rildiils~class
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" hopes and vzlues. Bub since the dzizer sceiety continually dolines

them with labels, and their nelghborheced as slums, tho stall lixited

children, .The fact that volunteers who worked in verious seiiings
continually referred to these children as the "nicest greup they over
worked with" was the result of the volunteer®s awarcness of hor much
the physical setting contribuied to the well-being of thesze fa;:ﬁlies
and the impressive job that parents obviously can do in brinzing wp
children on limited incomes.

This project remained a ﬁomawor}: center .dux-ing the acadani
year, with various activities of fered according to the ebilities of
the volunteer staff, Sewing was a favorite pr%aj ect for the girls, and
wocdworking for the boys. Drazma activities were very popular with
bothe If the children did not have hamevork; they were encourzgsd to
read or write during the flrst farty-five minutes of the zfiernoon.
They soon became involved in special projects, which were often avsil-
able at school. Several bullt displars for science fairs, others |
accepted suggestions from the volumbtaer staff to mele displavs oo
reports on something of special interszst to them. Thelr reaciion
was very often that the other children ™would not urndersiend® aund
they were told that their Job was to present the informalion so Liut
other children would understand. Aifter the zcademic period, i
children had juice and cookies. Groups or individuals would report
briefly for ten or fifteen minutes on their activities end then th

children would participate in drama, sewing, woodwowking or cralis.
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The group experience scecmed to be very valuable as the
children originally scemed to have 2iiltle ability to wark Lozether.
It was a place to make friendships, belong to a group, aud to s worih-

while activities. lany of the children showld do well im high cchosl
and college, and there developed a strong spirit of comraderic sbout
their membership in the center. They learned to help each other, an
to help younger children. Iost of a.il, they supporied each other in
their efforts to be good students. The support of eack other wzs the
main goal of the staff. It is nol casy to ve a good student in &

poor neighborhood, and the hopes iz that the children 121l te mors gble

@

O

to ask for help from teachers and counsellors, and much more ahlc to

<

support one another. Trhere was no way otherwise for the group to
get together, and there were no cther facilitis s aveilable for wrighi,
- achieving children who wanted a library setiing.

More than any other ceater in the ciity, this cne was run very
largely by the children involved. Preparihg juice and cookies wes 2
" favorite job for the girls. The coordinator toolk atiendance, bHub The
children participated very actively in all planning for activities axd
projects. There were always sone ciildren helping others with hcuc-
work. The library was always run by childrea, someiimes oldsr sivters
who came in each day just for that activity. .The children sesunzd
responsibility for straightening up the games and meterials in ihe cuz-
boards, and for keeping them in good repair. Because of the swell
volunteer sta}g‘.‘ every day, the help of the children was cruclizl, Wb it
also gave. the;n' enormous pride. ZThey would ask for jobs to do, and ii

was necessary to take turns with most jobs.
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During ths second vear, tienty-{ive chiidren vhic ations oo
2 o

3

nearly every day were asked tc fill cut a form of what they liled adbout
the center especially, and of what they disliked. Thcy escecially
liked the coordinator, their individual tutors, il they had cac, &xd
the friendship of other children. Twenty children clecled ¥t

enough rules®™ and "too tuch noiset as one factor they disliked about

the center. Three considered it ttoo quiet® and one had as her only

@

complaint that the center ®should not serve juice and cocckies.™ “Cn
child said there should be- a "leading cless™ ab the center, obvicusly
referring to the track system in the school a.nd the lack of it at 'E.Ee
study center. While they seemed to function very well in such a
setting, without what taey 'cons;idere:l Hrades,¥ It was interesiing that
they overwhelmingly marked orly these two, "too much moizs and ol
enough rules,® as criticisms of the center. Sincs practicellr 221 of

the children marked those two items as criticiem

'-

did not really feel as comfortalile abouv the freciom offered byr the
center as they appeared tlo. At least, ziven tiae oppertunity o an
anornymous guestiomnaire,they expressed the belief that the centzr curit
to "be more quiet® and ¥have nmore rules.”

1.

Summer programs at this ceanter were the most rmam._...,_, pal=higv

of the experience, since it was then that the children especially
needed activity. They did not qualify for any program aveilzbic, ote=
cause they were not in need of remedial hglp and there were not cnoush:
classes of emrichment avallable. These progrems are describsd sepo~
rately. | . o

Af't.er' the project terminated its support of the =2fter-sdiocl
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haneworl center, it was plamned to recommond that ikhe ceosiztont
coordirator be hired to »un thc hemework prosren. Eaweyer, tne co-

-

oerdinator wanted to continue with the group whickh had beca with the
center for two years and many of wham were ensering sigith gracc.

She did so, as a volunteer, for a samester. DIy then, threes of the
children had been encouraged to take tests for adrission to speclal
high schools. Others wers entering the losal high schocl ead would
place in the upper tracks there, because rof their achievements The
center was teken over by CHA for mare job-training progrems for both
men and women and the center discontinued. For at least the remainder
of the academic year, the coordinator and volun‘heeré 'planned a ssries
of monthly meetings with the children to explore the city and iszit
homes of volunteers. Although the daily atvendence of the center
averaged fifteen the last semester of the nomewerk center s cnilidren
wao attended the summer program were included in this group, s¢ that
the group involved numbersd thirty-five to Torty.

The primery attachment of cnildren in this ecenter wzs %o

the coordinator, who was at the hom;awork cenver reveryday. The mnjordily
of the children will enter high school next £zll and there azre zno nians
to contimie formal contact with them. .chever, the volunbeer siull
was aware for a long time that jobs for children wnder sixicen cre ¢
major problem for the children of the housing project. The onlr
readily available job for boys is to carry groceries out from o near-

by supermarket. Because the volunteers have worked in the ccuvunizy

for more than two years, they know that it is perfectly safe to &rive

| there, It has been possible to get baby-sitiing Jobs for saaxc of

the girls in the faculty housing from which the volunteers coxg.
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There seems no immediate possibility of locating comparabie jJects for

the twelve to fourteen year old hoys.

History of ST=P

After a series of sit-in demonstrations by University of
Chicago undergraduates, sone accepted faculty suggestions that they
becone involved in tutoring efforts to help e neighboring, very poor,
all-Negro area adjoiming the campus, Ten students visited a scacol
in the area, five blocks from campus, and arranged to see ten seventh
and eighf.h‘ grade students. For several weeks; the elementary school |
s_t.uden‘bs walked vo the campus after schcol. Attendance was irregilar,
~and the college students decided to find a meeting place within ths
childrents 6om1m:.rﬁ.ty. .
A boy!s club offered two rcoms and allocated 53,000 for 2
pilot tutoring project for the follbxr.r:?.ng academic year. Two wemen
| college students were hired to run this conter, five afternocns &
week a.ft.ér school, At the invitation of the student leaders, the
projéct- staff visited the .center that first year. The progrem was
not impressive as a tutoring prozram as bnly & few gtudents ware
being seen reguldrly. There were, however, a numbar of grouﬁ emvrich-
ment aétivitiés going on, provided by college volunteers. The stai
was entirely white college students. _
One problem of t_.his group was 'hhat another 's{.udan*a—aff:‘:l" ated |
program working with high school students in fhe sane erea had ‘zpenl;r

harrassed the schools. This new group limited their help to elcuentary
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school youngsters and was conv:f‘.nced that they must cooperate with ths
schools, in order to help the children. They often complained of the
hostility toward them, because of the i1l will engendered by the
other group, which they felt was uri,justified. From the beginning,
they found it necessary to disassociate themselves campletely and
make it clear that theirs was a recognized student a;.ctivity and
that they wanted to cooperate with the schools.

There were problems in shering the ’ooy-"s ¢iub facility,
which graduaily bécame worse. The buildingl'was kept locked, and
door guards let children in by specific appointments. I a &zilc’-.

came la.te_, he was often nct allowed to come in., Children could not

-come in without pre-arrangement. It was cbvious that this group of

_ students would have had trouble sharing facilities with sny agency,

because of their lack of kmowledze in working with children.
There was a {:endency on the part of one of the student leaders to
allow the children to become quite wild and uncon’c:rolled and then to
suddenly become angry and punitive., Children were occasicngily ¥putl
out® of the center, and there was no place for them to go, except to
bother other groups using the building.

This project had adegquate staff, more than many oher
px;ojects hads They had a good supply of purchased énd donatéd books
g.nd reading materials, For erientation, they took a varisiy of c-w.z:.l"

able materials, rewrote them and mimeograrhed a peper under the name

of one of the two directors.. The best part of the program- was the

variety of activities brought in by college students, such as slides

and films, games and science materials. No fes was evenm chargsd for
«f
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participation by a child. Snacks were never served or even con-
sidered by the sponsoring group.

Thg next Decerber, one woman student leader who remained
with the group as a volunteer cams ito the project staif to re—pé&t on
their new setting., 7They had found & church basemsat, sgscured
additional materials, and recruived more vol'l..nte-rs. The studens who
had seemed less capable in work m:.’:h children had lelt the project.
Another woman student had been added and wes available twaaty houwrs 2
week under a public service fellowship a% uhé college. Tifty student

.~ volunteers were secing elementary school students individually {wdce
a week, and there wore group activities plamned after each daoytls
tutoring.

The project staff experience has been thab college stulent
projects were among the least stable, and that a twice-z-week tulor-
ing commitment was wrealistic, yet, acccrding tc the attendsance
figures of this group, it could be done.

An gdvisory hoard of elcvc,n student volunteers helped in
administering the program, end a facility advisor from the local

oo

college served on this board. In January, the projzct stafl zzres

A

to cooperate with the student projcct to record the expericnces of
this group. Although about twenty volunteers hed left abt ths end of
the first semester, new ones were recruited for the secend semester
‘50 that fifty volunteers were assigned to individual studente. Five
others helped with group activities. The majority were first and.
gecond year cbllege students, many recruited by the cocrdinsitor, a

sophomore.
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The tutoring project felt that, at this time, thelir bigzezt
problem was lack of‘contact vith the schools, Some children nad Lot
and others had registered themselves and the tutoring center lmew
little about them. Their ddea of cooperaulng with the schools wzs,
at first, to ask the teachers of the children to come to the sivdy
center once a week to tell the coordinator what the children were
coing in school. They were surmrised to find-th the moject stalf

considered this herrassment and not feasible. They appointed cie of

2w
-~

Fi
3.
tn

~the coordinators as a school liaison person:and sae plamned 1o
the schools weekly to find out what the chlilaren wore doiag Uhesle.
The project staff felt thut this would be very time-consurinz. (It
eventually turned out to be ivpossiole.; HNowever, the schoolc wére
visited every other wezk for se{eral monthe and elaborates notes
copied from the lesson plans, L“*cn were then shared with the voliwn-
teers., From a study of &ll tie volunteer revorts it iz obvlous tiatb
not the slightest use was ever mede of this informetion.

The children were testesd by the projzct staff and Sourd
to average a one and & hali year retardation in rezding, Thie Smeludsd
a wide range, from.two calldren who were perforudng borely st mvuls
level to a large number who were very severely rebarded. Later, =3
volunteers got to now the children‘better, it vurned oul thait a
sizable nuﬁber of the children were chronic traunts, and scme had
severe physical diéabilities, This kind of informgticn had not beaz
requested from the school, amd would have been more relevent than

detailed lesson plans. The only factual information about the riidersn,

f!)

from the schools, was their grade placement and their rezding score

78

82



At the time that the project stafl besun to work with the

tutoring project, the coordinator had dropped out of school Lo Five

3

full time to the projects She was aware,of the need for some divicic
of labor, since she was_giving approximately sixty hours a weelt to the
center, but was never able to solve this problem, because it was more
individual than institutional. Attempts to assign respensibiliiies

»

usually did not woerk out well-. The public service student wae aczsigred

*

liaigon with the schools, but it was soon obvious that this was not

a rewarding assignuent. Copying lesson plahs gradually seemed & futile
experience. Both she and the student coordinator were available every
day, but attempts to work out different job assisnments for them
remained difficult., Because authority was diviced aud diéciplina
remained an over—ri&ing problen, a third student was assigned s
“discip}inarian.“ The volunteers &id not like tuis arrangsment, and'
the staff complained that the ccllege students cdid nol assume enough
responsibility for the behavior of their Individuval studente. ilcst
divisions of labor attempted were mechenical, and because of the lonzer
involvement of the coordinator and the fact that she knsw the cl.lldrea
so much betier, the actual opsration of the center rexained alicst
entirely her responsibility.

In addition to indivicdihel tubloring and short deily groupd
activities, the center staff collected the childrents writings and
mimeographed a weekiy newspaper. Many volunteers took ﬁh&ir eniliren
on trips during the scheduled tutoring hours and at other tines.
Nearly'every weékend; several voluntesrs took a group of children for
an outing in the nesighborhood.
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The first observations of ths project staff showcd that the ™~
children arrived at the center zt 5:20, but tutoring &id net bagzin
until 4. Vhen the tuboring project asked for suggustions, this was
thé most obvicus source ¢f discipline troubles. Voluntears Wers
usually there at 3:30, angd very willing to bezin work. They had not
realized how much trouble they had invited by azllowing the childiren
to run about freely for a half hour and then try to get them to zettle
down to work.  Everyone was pleased with the resulis <f beginning futor-
ing promptly at 3:30 and, for a tine, 'bh'e cér;t.er operated much more
smoothly. However, there were no clear-cut dscisions gbout just
which types of deviate behavior they could tolerate., Absentscisa of
the volunteer staff increased as lhe semestst prograesssd, and chlldren
were doubled up for lessons, which accentuated the proviem. Thc ilca
that discipline could be assigned to an adult wio was not the pirson
who knew the children best and had the best relatlonship with thexm
seened the m@st obvious mistake. Because this error was made by tae
executive commiteee of volunteer students, and the &lsciplinerinn was
oné of them, the policy was not changed. In fact, it was nob evon
discussed openly uwntil late in the semester, wnhen most volw
said in interviews that this was the biggest misteie the cunber 2ol
made.

After each day's tutoring lesson from 3:30 to 4:40, oo
were variousrgroup activities. Ivery day, & circle was formed wivh

all the children and tutors present and some kind of group ectiviir

planned. Again, these were varicusly successful and unsuccessiul,

A staff person was in charge of these activies, which bezzn with
2
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story telling and then gradually 1m,.x.udcd wovk in simple drumatics.

The staff felt that, since the chiidren had such trovkls weridis to-
gether, some k:i.nd of group experience was most impartant. This was
a2gein done rather mechanically, with the en‘bire group. There wae

much éiscussion and disagreement of the value of these ac 'vities,'
since some children showed that they could not functiion in a group
seiting. When volunteers kept 't.heir. children from the group situsticn,
for what they considered good reasons, this was noet always understood
by the staff. | '

Again, the person conduéting the group activity 4id not
aasume responsibility for discipline, and this was assigned to ret
another student. The fact that discipline was the continual, wisolved
problem of this center would seen to indiszate thet tre apnointment of
Ngisciplinarians® did nothing but exaggerate the probler.

A continual source of tension.in ftals center was betwew

the Jjanitor, an older vhite men, and the volunteers. Ther cornlained

very much about his anger tavard the children for their behavicr, st

the same time admititing their own inability to control the childrsa.
Despite the ‘ruling of the church that no one coulé smcie there,
scme swudents did, and then coampleained about the janitorts cexmplainis.
While this group regularly went to oubside adults for he p end con-
sultation, they were adamant about not 1n!afrbing adults around tae
center, saying that they Ywould not know what to do with tnen.®
The group dresseéd in school clothing when they came o the

tutoring center, Some of the college stm..dents had reported comzients

from the children about their *"nice cloth:.na 1 The ch:.lw:::; L SARATE
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quick to notice jewslry tazt Uie womon students wore, and the ci:idents
had seemed aware {from tho begirning how much it meant to tha chlidren
CEhat they did not Ydress down® for them. However, on trips awsy from
the neighborhood the volunteers often wore their everydsy outiiis cf
jeans end sweatshirts. TWhether this contributed to the problex of
taking the children on trips is not pbvious, but it was certeinly in-
consistent in terms of the policy discussed at executive cammitice
meetings., (Since the children tended to dress “ﬁf" for these cutings,
the image of adults with *wrinkles iromed in' as one staff observer
joked, made an incongruous sight.)

Many trips were taken with verious sizes of groups of c¢hildren
and discipline problems were forcuost on these outings.w “t w&s.ironic
that this greoup of young students were first quite gullible in heliev—
ing the stories of the children zbhout beatings et home and in schéol,
vociferous about their disapprovel, Wut in several instances, later
resoried to physical pﬁnishment themselves. In one case,. & white male
student took a group of children vhom hs did not know wzll enouZa %o
a local museum, hit one of the éhildren, and was spproached nd
criticised by a Negro couple who witnesszd the hitting., Vhen $nz
student coordinator asked him abosut it, he explainsd that the iiid
had been troublesome throughout the whole trip and he sz o alber-
native." She acceptéd this without. question.

It is usual for ﬁrojects to be built around the parsonaliiy
of one adult. In this case, the student who gave from forty o si:ty
hours a week to the project, remsined the person to whom voluntsars

turned for help. She tried very hard to delegate responsibility, bul
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alvays for specific functions that iturned out to be urnrewarding Jor
the volunteer, Conitzct with the schools and teackcrs cowld have hoen
& meaningful assignment, but the decision of the exscutive cormitice
that the) wanted primarily to know what wzs being studied in ihz class-
room meant defining the job as copying lesson plans. No other rroject
with which we had contact ever had such continmal discipline proslems;
these cobviously became worse when volunbeers begaﬁ to arop out, The
solution of having an official "disciplinarian® seemed only o hinder
‘the development of responsibility in either children or voluntesrs.
The records were kept on cards designed by the coordinator.
This included essentiial information frcm the school, the child's
eppointment time, attendance record, and, on the reverse side, noies
qf the individual lessons by the volunteer. B3Blank cards were Ciprzd
to the ériginal one, since mosi rolunteers wrote ab least brisi rerorts
on their meetings, The system meent that the iaformalion was very
compact, but since the cards were continually in use, thers wzs cen-
tiruzl need to refile them. It was also a burdensame wey Lo rocard
attendancea 0bv1ously; an attendance chart or book would have Lwmpsii-
fied matters. Individual folders on the cidldren wuld hove mndc
the use of the cards for volunteer reporis uwmecescery, IThls wes the
most symbolic and obvious example of the coordinatorts nesd Lo contsl
the situation as much as possible. An inordinate amount of her tize
was spent on the job. in making the cards by hand when they could have
been mimeographed in a few minutes. Even after arrevgenenis were
.madé tha£ the reccrds could be left safely at the center, the co-
ordinator insisted on this colnpact and controlled method of recors

keeping.
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The student reports show that this group of voluntonrs ware

musua.lly‘successi‘ul in developing and using imaginative mabeeinls
and approaches with the children. They had a great comaiiment to
education personally,' and they very seldom complained about %
children being unmétivated or uninterested. Instead, they assumed
that it was their responsibility to motivale them. Tacy ofien walked
out with restless'children, and discussed academic work wiih them
while waiking around the bloc;c or to a nearb,f rark, They wrote storles
using t}_’_a@ childrent's names, which were very successflﬂ.. Realizing
that writ_ing long assignments was burdensozns to the children, they

__wrote storiss, lsaving blanks for the ehildz-én to Fill in. Ther uzad
a wide variety of materials, including gomes, wocks and magczinas,

' and assembled an impressive donated library. The children receivad
letters from them, and answered them, Chlldren also wrote to pen pals
in other states and comtiies. lost imwressive was a weekly r. -

. paper of children's writings, and when this becaue too burdenscus

- for the staff to manage, they acceprted the offer of an sdult Srem the

community who successiully managed it.

H.'

Ba.sica.lly, the px"owam was tco ambiticus
' :
To offer group ;.ct:.v:.tz.es, individual tur.or::.ng, anc. groun trims wers

a.ll useful ideas, but the grouy only gradually rezliced the veriety

l...‘

of skills and the amount of +time necessary to malke thase projecis ol
‘worke. Between the second and tnird month, about half of the voiuricers
found the commitment unfeasible and droppsd oube Some comoiaiied Laet

the operation, being too diffuse, amcunted too much to Ybaby sititinge”

84

88




.

The volunteers who stayed remained extrenely loyal to the coordinctor——
many of them were her‘friends or nad been recruited by hor.

Because the project lost so many volunteers aud the chllidren
began to d:'-op out, retesting that had veen plianned was zbancdoned.
Only ten children were seen for as long as six months, and these had
a variety of problems. Three had physical illresses which seversly
affected their school sttendance. I;mong the ten stud ents for whon
detailed records were possible, not one wvould appear 2 likely candi-
date for shori-term help, These childrez.z can be assumed to be typical
of the student populstion as a whole. They were children fraa tire
street, many very severély retarded, who were more similar to the

O am -

children of the storefront center than ary of the more middle-claoss
£roups.

By April, when the projcet staff i-r;:bhd':ew Drom weslly conact
wiith the tutoring center, the exscutive commitesge had become very
involved in new plans To take & group of forty children to camp tis
following summers The tutoring project wes closed shortly slierwarda,
with plans 10 reopsn the next fail.

The coordinator of the center saw the project staif weoilly,
and brought suggestions back to Ler beard. She kepb detziled risords.
‘of the operaticn of the center. The records were good, s far s the
mechenical operation of the center was involved, and attempis o chare
the work load with other members wers documented. Suggesiions sboub
consultants who mizht be helpful f.o the volunteers were folleairsd o,
but always with the contacts limited to the coordinator. She e

L 3

ferred to bring questions of the volunteers to censultants and 4o
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: . . * , Y. - .
personally relay to the volunteers Lis information they wented, The

volunteers who stayed on in the vrozram were unasnimous in thalix
opinion that extra professional help was their greatest nsed. Thay
were also unenimous in saying that discipline remzined the great un-

-

solved problem of the c;anter, and' some betier meothed of solving these
problems should be found.

A member of the exescutive committsc czlled the project staff
very late in the spring, after plans were becoming definite for camp.
The coordinator had asked for help from tae Troject staff on this,
but had been extremely vague about the sumier plans, Becauss of the
observations several women consultants and the women on the preisct
staff, the coordinator had been assigned to a mele stalf mamber Jer
supervision. This seemed to improve relations very much, and the
coordinator was more receptive cf i deas presented by the male faculby
advisor and the male project staff mamber than she was of the same
ideas offered by womene Unfortunately, the various atterpts to sha
responsibility for operation of the center had all been with womm,
and it wé.s not wntil some of the men volunteers assumad ma,jor resnon-
sibility for the su:iuner camp thet she found hersel? zhle to x:c:l«.
effectively with ot.her staff people.

A male member of the exccutive committee was pub in charze

of the arrangements for camp. When he celled the project staff fox

ideas in fund-raising, he preceded his request by saring 'c.n T Le undeo-

stood the project was against the idea of summer camps. J.Olﬂ tnat
this was certa.:l.nly not true, he seemed surprissd. The concern of the

project was that very careful plamming would have $o go into mueh &
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venture. He agreed, and said the co:mit"c:ae was having trouble maling
any definitg plans because of the vagueness of the coordinatcr and her
.desire to make all decisior;s. Nemes of people who might be of help in
organizing and plé.nning a camp were g:i;ren to the group. The result of
this experience was that the men students began to assume much more

authority and responsibility for the entire program. After camp, they
| came back to report that _it had, bee,ri a tremendous learning experience,
that they had not been adequately prepared, but that they were even
more determined to make the tutoring program worke It was reorganized, .
»so that ra' different. .étudgnt assuned responsibility for each day~-
similar bo the term captain approach used by most collsge projects.
Sone team captains were mén. This was much more success:ml and vhen
the coordinator moved out of stete the following fall the progiam
.A..Hai_ahli‘ia-mmmnﬂmch_bej_tgx,._bﬁganﬁa_oiéi‘.hamgrnup!_s.xcalization,._-,_ e
that they shdred the Jjob in all its aspects-~including discipline. |
Our origiﬁal suggesticn that discipline has to be left to the coordis
nator was bne thét'caused trouble in several centers. For the children
to see Iﬁgn sit by quietly ﬁlile only womén sxpress disapprovel of inem
is very demoralizing. Bub unless there is free discussion of the shorsd
resporis’ibili‘by, and unless the men are asked for help and told how they
can help, they may interfere :.ndz.scﬂiminately. For children in study
cen'bers, it seemed obvious that no matter how good the volurrtue':s s oW
rice the eqxu.pnent, the 1a.ck of obnous mutual respect between staf?
can cause any prggram to‘ falter. |

--Othei' _sugges_tions q_i' the project staff, su_ch as using smaller

rooms upstairs instead of the huge room in the basement, were put into .
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practice the next year, with good resulis. The balance between 1étting
groups learn as a result of their own experience énd toying to help
them forestall the worst mistakes is a difficulé one. In this case,
the studengs had to learn a great deal on thelr own. It was a vear
before this learning enabled them to run a fairly successful rrogram.

Thefe was also a natural prqblem of finding where to turn
for help. To plan expenses for camp, the group first went to an
sconamiste. They proudly showed the figures of planned expenses %o a
project staff member, The staif member sald he waswunfamiliar»with

the economist®s qualifications for plaming or running a camp, bubt
one glance at the list showed that no food alloweace had been mad
for the staff, Fron sﬁch crude beginnings, the students did manags
to plan and run a camp progrzm, and in the second year, showed them-
‘selves much more capable of running a tutoring projects It remains
e center which emphasizes learning activitiesg.fhere is no sttexpt to
evaluate the efforts of voluntecrs and no meaningful prdfessioncl
supervision.

On the pogitive side, this group of volunteers is one-of
the most impressive that the project staff observed in several rcars
of working with tutoring projects. However, the realitiss of ihelr
academic requirements make their very ambitious, long-renge plass
seem to continually fall through. If they could, like other grouns,
plan a short-term program of six or eight weeks, and then plan tc
reorganize the next phasé in terms of whel they learned, the problem
of continually letting the children down would be solved. Communilty

involvement of selected adults, who can be relied upon for lenzer




periods of time, would also help, but studsnbt projccis ars ver 7 Cof-
mitted to independence. The other local projzet in the same arsa

as this one turned down offers from a group of profescicnal msn who
had successnﬂly worked in a tu"or:.ng pro,,ecp because ther waere Yovsr
forty-~too old to relate to children. While this group accepicd one
aduvlt when the newspaper was in danger of folding, their atiitude
remained basically one of determinstion to go ;i."n alone, They have
learned a good deal,.but the center remains too much at the wailm of
vhatever indivicduals or g:-oups are active iﬁ any particular scasster

of the schocl year.

History of Melinter Center

The first attempt of the project staff to set wp a center
in the imner city was in coop eretion with a small sa{.tle:na:. LolSEe
The facility seemed adequate, with a large room zprroximately wwenty-
fowr feet by eighteen feet on the {irst flcor. There were tablcs and
chairs, portable blackboards, washrooms, a smell room uscd as zn effice,
and a lobby. Upsteirs, there ras another larges rooxn of the same uine
with a small room approximately lourieen feet by nine fest adicinins

it. This small room had bookshelvss, with 2n assoriment o:" an

C)

books., The staf.. was assured that there were additionsl booksholivze
that could be used, a;zd some smali chairs znd tables thel colld te pud
in., When the agency decided to have older children and adults ‘:s.;:'
the room during the day this promise proved untrue. Since ihe

facilities were miltipurpose, it would have besn impossible is

permanently replace the furniture. The bullding was nob used 2 ter
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school and was therefore available for a stuly center.

The.agencyjhad city-wide programs for poor people, and sciting
up a center seemed a deliberate attempt to have one faciliity i
would serve the immediate neighborhood. The dirsctor, wio did rnot iive
in the neighborhood, had been with the agency for several years, bub
he left suddenly a few months after the study center openzd.

Thée project coordinator in charga of setting up the conter
met with various local grourse The local aldermants wife reerulted
materials for the center, and various items which the setilemsnt house
needed, such as a refrigerator, radio and reca;d player, and bocik-
shelves. A nearby college recruitsd four wamen ‘rom.thﬂ4ﬁ housing
nearby. All of these volunteers came one afternoon a week. Cne
volunteer, an cxperienced teacher, came two afternocons a weelk from a
community about filfteen minutes away.

The settlement house director had 2lso felt that he mew
several local candidates for the job of coordinctor-in-training, b
this turned cut to be wntrue. & young Negro wonan with two ywazvs cf
teachers! collage training, who lived a few miles away bus could oo
rute by bus, was hired by the staf? before the cenber orened. Iig and
the project coordinator opencd the center, and by tze end of
week there were two voluntesrs = day in addition to “mem. Afier ihe
college sﬁudents joiﬁed the staff there was an average ol six wvolwn-
teers a days. The coordlnator—ln-uﬂﬂﬂnlnv related to the children
very well. ZExtremely soft-spolen, she was izme fately well 1iked T
both childreﬁ and voluateers. No fee was charged for atiending ths

center. OSimple snacks of fruit or cooldes were provided by the prolect
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staffs The space, lipght, heat, and j; tﬁrlal service were proviced
by the settlement housc. It was plammed as a hamework center; %o
fich children wowuld come at 3:30, spend forty-five mimuies on hoide
work activitiés, have snacks, and then use a variety of group szunes
and activities. '

An important part of the interest in having a center canme
from a public scheol Towr blocks awey. Despite the distance, there
seaned no closer place available. BSince the seltlement house wes
located in a very poor neighborhood, it was pl aned to opan a nnme-
work center, since this seemsd the easiest dnd of facility., ‘her

»

was evidence that ¢ cutoring? was a term vhich could £rizhten prec-

pective volunteers. The school offered to refer fitteea children
from the third and fourth gradez to atiend the center two afterrnoons

-y
'y

L
wbid b

l.h

a week, and a geoup of fifteen children from the Fifth and s

grades for the other two afterncons a week. Fricdey had been found to

1

- i

be the day of the week to attract the lowest atiendance childra

o,

Nearly all of the children lived in a public housing project and 2
few lived in apartments,

The school fell that, in order to zet {iltesn in each Zroud,
they had to recruit at least twice that meny, since their exmeriencs
had been that the children never responded in very large numbers 0
any extra help. However, when they referred thirty-thres cniliren
for the Ifirst two groups, twenty-two children came the first weo
The school wanted to maké further efforts to involve the childiren wWid

had not respdnded, but the project staff had seen the results in other

centers of parental pressure to force children to attend., 4hey
21

Q 95




preferred to work with this group and, within two wec.ks , other
children who hed not r"esponded begon to come. Six more ¢hiiléran
Joined the original twenty-two., The group was made up of children
vho seldom or never did their horework, but whom the teachers felt
would with encouragement. One child who always &id his work heard
about the center and asked to jcin. MHe was always the Pirsh finished,

end then helped other children. The success of the effort was mairly

cue to the fact that the school fcachers knew their indivicual cxildren

and acsumed personal responsibility for maldng it work. Thev #zde
. P X & .

special efforts to give the children mearingiul homework, and to praise

.

then for thelr success.

When the center opened, there was & very small liprar: of
donated books and a large supply of donated magazines. Tne exildren
were mos’q eager to leke something home, and all except ons checkead
out books and magazines. Often, the beoks ware too hard for then,
but they explained that scmeons at home would read to then. The
rmagazine that was most popular was "Popuiar Mechanies¥ whilch scexed
Lo be new to them. Usually they tallted about their family’s using
the magazines, and it was obvious that they often chose rederisls foo
other nembers of the fmlily_. Thelr eagerness for bocks and mazocines
inmpressed the staff, and they felt that the school librery must ke
better. However, the third graders, wio were most eager for Toois
explained that they could not use the school library until feuvsth
gradc, unless their mothers would come in to sign for them., lone of

them had a library card since their mothers worked and could not o to

school. Although most of the children were in the fourth grads and

36
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above, 1no one ever came from school with a library bock.
One child refused ‘bo t-zke anything for a long time, znd

i‘:.nally saicd he uas afraid 'bo, because his little brothers would tear

it up. He was encouraged to take z magazine with assurance that these.

were expendable. The next week he reported that it had been desiroyed
by a 11'btle brotvher, and he would not take any more. 4 few wkels

ter, he saicd that his mother had keard that there was a bopk‘about
milegro Herltage“ v the center and wanted to read it. He reluctantiy
tock it hore, and proudly retwrned it in ﬁc‘d the folliowing wesk.

A suburban geoup was laterested in supplying r:oo’.c end cane
to visit during the first month. The group of five women wer
enthusiastic about helpiﬁg the Eanter but eontlaually expresssd thaix
surprise that the children did not ?oo:c Vreally poor,t Iaer wore
surprised that the children were so Yneat and clean.® The veluntesrs
were convinced that the women expscted to find ¥ragged® crildron, and
could not understand .'bheir" reluctance to reglize that these chiidren
vere poor. wWhile it was true that they were excbrenely neet and clsan,
their clothes wers faded and worn and often mended. Hany cf them
vwore gym shoes through the snow and rain. The stafl ofien wondsrsd 2
the childrer_l ever had clothing that was Morand new.®

In itne third week, the chlldren began teo talk aboul r_oi;. ioin

.

their vwmeuorh, but starting with activities and gomes instead.

k

Several objectod that they wanted to get it finished se it cowls ba
checked. This was enough to encourage the rest of the group., Irci:
their conversation, it was aﬁpax'ent that the teachers werez most

responsive to their doing their work and that they liksd bein
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One little girl began to arrive with her homework completed,
complimented,/so that she could spend more time looking at boolzs and

magazines while other children did their homework. In the third weels,
they were given notebooks which were to be kept at the center and used
for writing whatever they wished to write. They had been, according
to their teachers, not very interested in reading or» writinge This
changed gradually, and the stafl noticed more interest in books at
the center, as well as con_tinued interest in taking Ysomething™ home.
The suburban group assembled a collection of several hundrel donated
books, so there were finally cnough books 'b'r:at tho children could
ac’buall:r reads They suddenly seemed much micrc interecied in réé.cling
during their time at the center, and would sonciimes read or reread
one book and tl*c* check out another to ltais hcnme,

During the sscond month, the cocrdingtor-in-itreining com-

plained that she did not know encutzn scetivilies Lo offer the children,
. and the volunteers always seemed able to .think of nore idezs then

she could. She wanted to be abie to do more. It turned out that tre

weitten suggestions she had been given had not been usasd, because sqe

was efrald she could not demonstrate the gaucs or activitiszs. iz

project director offered to help her, and she befon o come Le nir

for weeldy supervision. She secucd reluctant to aduit her pretica

to the project coordinator with whon she worked at the canter, Whon

activities and games were demonstrated to her, she was able o sher

them to the childfen, and seemed more pleased with this ability then

any other part of her job.

 since the children talked so much about how their femilies

enjoyed the books and magazines, a special activity of the wecl was
94 |
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ofi‘ered to them each Wednesdsy and Thursday. These mater:.als e
g.ven to the coord:.nator-...n-waln..n 35 SO that she could offer the
mater:.als to the ch:l.ldren. Sometimes, it was a page of a.rithme"c.i in
_'sq_uares, some of which were "mazic squares™ because the numbers added
up horizentally and veritically produced the same sunte Sometimes,they
were word games such as the scrf-ambled nemes of animals, simple cross-
word puzzles, hidden pictres, or = phrase or long word, to be used
in ma.k:l.ng up as many small words as possi.ble. CZten, the materials
were mimecgraphed, bub not always. revimes, the children would copy
the paper and pencil pames to teke homes. The childrea were encouvaged
“to bring them back the following weel, but no cne ever did. Ther
talked about how various members of the fauily werked on thess, and
who was best. This idea, cf sending sametning home with the c‘a:'».'.';c';ra::
each weelkl, was originzily a deliberatc abtiempt o hels the coordinzior-
in-training ofler someihing to the childrexn, but bascame perheps the

mos‘s meaningful part of the program to the children. A= curicus as

Q-

they were to begin the act:.v:.ules, they alweys said they wasbed &
save it for ‘c.he week-end, and share it with the family. In fach,
when first sf;arted, the activities were mea.ni: 1o be used at the coatir,
but the children were told 'bha't.. ’rb..e:f could tale them nome. Thelr
reactions were to immediately szy this s iz what ey wanbed, ey nod
) lots of things to do at the center. The need or ide, or toln, Iu

taking something hone was always impressive.‘ .

The notebooks for u»rr:.t...ng were recuwed vith delight o the

chlldren but when it came to w“qau to wr::be, they were at a2 corpleole

loss. Some copied from books, but few selectesd anyt.‘rmg that tuer’
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Partlcwlarly liked, but would choose ot random. GOthers made 1ishte of
what they liked. On:e iittle gixl had complained bitlorly about how a
volunteer had cut her hair, and later sald she could think of nothing
to write. WUhen encourg.ged to write aboubt this, siie began energsticsally.
But three other litile girls were upset by her rudenss:c srd threatened
to write about her. She quickly szid that she Wliked the haircut now'
and proceded to write this., Too oider chlliren wrcle sboul bHooius.
The only original stiempie ab storiss wera ;_: ol twe toys, who z’n;c'be
about ghosts, mons uers, and peopie Dom o
L second elementary scnool in the area asked ansub sending
some children there, ard the citall explained the progran to the
principal. The first principal had handlced all countacts with tre
staff, but hao. obviously interpreisd ths progren to his staff success-

fully. The original group of fifith and sixth zradsce wes not o8 largs
as that from third ard fowrth grade. The children who did not respond
from the first school were all in the older age mrour., The szccnd
school was asked to refer children for the older group, and orly cae
teacher responded, Ter caildren came from thals closs, withouns helo~

work. They were ;pl'z,f.ss...c:a.J.l1 faxr lexger than bthe ZLfth and siznih srelor:

feem the first school, and older. They had asrperently failcd at loau™

one year in school., While the first group hed averazsed & wear's
retardation in reading, s.,bn.u group was ail ab least TWO yoars rotandsl

by tests given at the center, They had been told by their tzochon
that they wbuld met get individual help in reading, end that they ol
to atvend. When the stafl went a2gein to visit the school, i teacher
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secmed surprised that the center was designed for homzworl, ond

IJ.

expiained that they never had any, but he would glve scme if {that is
wiat the center wanted.

The group had to be told that the center was for hamewori,
and that they irere not requided to comes They continued to coms for
';owo weeks and then six dropred ouve Afiter the first week, they
brought homeweork. They inszisted in sitting ab a separate table by
themselves, seying that thelr paremts did 2ot nexnt them to have any-
thing to do with the children from ite othar scrcole Trcin schocl
was one which had 2 reputation of being a Wiough® schsol--uhich must
have been knovm to the first group of childrin, However, the Iirsl
&roup never said anyt a.ng avout not mixdng with the now group, avdl
were quite accepting of.' 'bhem. Gradundly, the two geosuns &id mix oul
not only did tney have different nomework, Tul entirely diflcrent
types of worke. The homework thati the teacher Jrom ihe sscond schocol
gave, under préssure, was lists of words to te definzd end used in
sentences, or pagss of problems that the children clilmed were nod
their regular arithmetic work. During the second wesk of thein
attendance, they quit doing homoweorl: because they insisbtod that .z
teacher threw it in the wastenaper baskeld without lociziag at it.
Ratiier than ve go back to the school again, the voluntsers used verlou:
activities available in the center and gave the_ ch:.lcacn noteosa Zouv
writing. They were lgss able to function in groups than the c¢nildwes
from the other school and seemed to cach nmeed an individual veluntsco.

The college students W0 came as volunteers almcst Luverisllos

attached themselves to one child for thne entire period, znd sseinzd much
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~loss able to wark with groups than weré the house*.-‘;d.ves. Zuk wiin the
disability of the second grovp cf children to work in grouns, it was
good that they had individwal help.

Cne of the boys vho leit the center, of the second group,
returned and became very attached to the coordinator. He seeucd to e

2 leader in the group of his clasametes, and greduzlly, three ciher

boys of this group returnsd. aen they came back, ne suggested the

e

all éo tlﬁeir homevork togsther, and it turned ouvd that they were now
being given regular arithmeiic homeiork. Tis other boys would dem
_having any, and he would say Feowrse we do¥ and procesd to do kil

The other boys would reluctanily talce theirs from their pockets ox
nqt'ebooks, and do it. The stalf was puzzicd by this toyls lee-.t;‘:.e:-slﬂ.ip.
Although he was one of the younger boys in the group, twelve yeors
old, he was very large and lociked like a fowrtesn or fiftcen vear old.
It seemed that his size made him a leader. His speech wes esnecizlly
childis_h and he became so attached to the coordinater-in-training thet

he came regularly and followed her aboub, trying to be helpiul. Tuo

other boys seemed To come only bsecauss he was there, but weire s0

]

basically uminterested in acadenic work izl they bocame rwrz znd mooe
disruptive. The volunteer staff found that foriy-live minutes wos Lie
limit of their ability to benefit from the progrem, and finst iy
- accepted the idea of telling them so. They. ceened able o use ihe
conter successfully for that period of time, end since snacke were
served after the homework period ended, they wers almost relis-rod e
accspt the suggestion that they could leave then.

Although the new directer came to "’:;ne settlenent hovse ond

tried very hard tp make the faciiity atiractive to the stulyr cemter
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| stai‘f, there were increasing problens due to tho lack of ctability
of other groups who used the same Zecility. The coordirstor-in-
training felt that other staff people fram other programs Inborlered |
with her work and that administrative chamnels were not very clears
' The problems of sharing space v:i.th other groups who were changing
their programs and staff became difficult. |
The staff was aware that some egeacies imposed fund-railsing
activitieé on groups of voluntears. Tais had beccue & Froolen in ons
middle-class center, where names of volunteers were dmmgd tely turned
over to a fund-raising commitiec. In one cece, a rebtired tezcher come
to viéit a center intending to volunicer 'bwi.ce a weeks Startled by
receiving a réquest for a contribulion, she would have left the ageacy
without telling her real reasons except that she knew another volwibeer )
well enduéa to talk over the problem with her. W%hile I'Eéﬁiaﬂley Eouse
never did impose on the volunteer staff in this wa;y?, sone stai‘f'
meambers did impose on the study center paid staff to hslp in fund-
raising, ap;;arently a-.ssuming that this was yroper. (This protlca, which
48 often a source of eomplaint by woluntesrsis one that has neves
ocourred with eertein agencies, such as the TMCA, in owr experienca.
"Some ageneﬂ.es seen to have more speclfic guidelines aboul this, so
‘that the proﬁlan never docors.) " |
The only volunteer from the immecdiate nelghberhood vino joincd
the staff was a midd_lé-agéd Negro woman wh’o‘ha.‘d -baugﬁt in the south
for sevei-al years. . Bbfh yolumteers and the ehildim seered %o repond
very well tohe:t' _qﬁi,et-, 'helpﬁ..ll manner, Other women in the nelisber-
hood were recruited bythe alderman?s wife, but were reluctant to give

EKC |
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- academic help to children, Instead, aey co lected book:s and cupplics.

The coordinator-—:.n—urmh:.ng had no" beea able %o decide zbous

-

fu'l:.tzz'e plans to finish schools She decided, after worklng in thie
_progran far the semester, to wark wdith retarded children and was
helped to find a jobe 4 citizen’s group near the first school mude
plans to open a facili'bywiﬂ'; those children, nearer th school, &g &
rasult of the good response of the dl:l.ldl"e.u

Tnis center never charged an a‘h‘bendance fee and recoruited onaly
through the schools, with information sheectz sent home for the parenis
to send their children with permission forms. The center had no con-
‘tact with the families, but apu:::c:z"" L1y the .hig_:-z response of the child-
ren from the first school was related to the acecplance by the perents

of the school®s recamendation.

By spring, a batiter ghysical fucliity was aveiludlc c."* tha
center staff, and the voluntecrs from tas faculty housing and the
former teacher who gave two days ¢ felt thet they would ba ohlo
to build a really successful prozram in %he new fexility. The ';;.;:-,c':;;—:r:

reported that the main objective of lhe center, to help chiidran accut

1.-- -

responsibiiity for their hameworl, had beea sccomplichel. Thile g
wanted more help for their chil:ix'e;’l, they felt thaet it couldd be wrevided
by a new facility nearer %o school. Tae coordinciter-in-ir.iniang couild
much less able to function, once che hid decideéi that hes real Lussross
lay in work with retarded c¢hildren., The staff decided o move ihe
fac:.lity to a new locabtion vhers problu:ns of shering facllitico phionel
to be much less, and where the nmumber of available rooms made wurious

-

groupings of children possible, The volunteerswanbed to comtimus wiil
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the idea of group work, and hald golocd velushlie csricnin,

The children were suprpcscd wo be rcetested ob ine g of the
semester., The disruption of groups and stalf of otier pr :;:;.:a wling
the facilities caused the staf? to decide to clocs eaxrly. I-'J‘ni'.a.a tne
children cou}.d, possibly, have beea retested in sdhool, the staff did

not feel that the kind of group homewerk help given twice & wed: fer
a semester would have made a subcteanbtial differcace in general rcaling
scoress The leachers were pleascd with 'h.ie results of the sonecter

helpe Ingy felt that the children®s attitules towerd school el locrre

1 = -

ing had imoroved greally, and tiot the cxpericnce ¢ succosslnlly

. & oM

doing hamework was Luportant to thom. Neilier tasy, nor the :uull,
felt wat basic dicabilitics in recding hHod ben Adlpide—or colll Tom-
without & tutoring progzrom, {clzich The scieol hieneld Yo hiely duvileop in
a sibte across the strect fream the school. Sball oz ovelloble o suh

a center i‘“om a local poverty programs TFor a vardcty of reacuns, i

a . . - “ P W

ildea was later dropped temporerily. & yeor lobter, 2 sew woscl o3afld

L I sk

nerber conswlted with the project stolf, soylng that he intended e
oren the proposed study centor., The avallable Jocllity was weil oo
& nurgery school in the mernings, cod for porent mectlings in S

PN, n

evenings. Two years later, the Jacility was still avalluble foo

afternoon use and the local bomd still plaaned to develed an it -
nocn program there, but was foo busy with eother preograrms Lo Jve 15

priority.'
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CHAPTER III.
STABILITY OF STUDY CENTERS

- In addition to the preparation of intensive case
‘histories of the study centers which served as demonstration sites,
the research design of this mo:jec‘l:l called for a comparative organi—
zational analysie of a larger sample. The objective of this type
of analysis was to identify organizational and commmity variables
which might help account for growth, stability or decline in study
centers and their programs. The f£i6ld work for this portion of the
project was carried mrb by Timothy Leggett, at that time a research
fellow in the Center for Social Orgenization Studies, University of
Chicago. . | ‘Q‘ | :
In Chicago,as previously meﬁtinné,é;{ Bgéy centers are external
to the achool éystan,. and are staffed almest wholly by wolunteers--by
) students, hwsmﬁ.vés, ‘busineaa and retired peeliale. Some degree of
instituticnalization of these centers is cbviously necessary if study
_ centers are to achieve 'gtabi]ity and effectivenese. In Chicago, some
steps in this direction have 'beén taken at least on the symbolic level,
through the Mayorts comn;.ssion on Hmnan‘Reiaﬁ.ons which ﬂ:muga its
Committee on New Resideni;s keeps a directoary of al:l. Volimteer Tutoring
Programs in the city. 'ﬁxe 'tliirec:b'ery serves as a gl;;l.de to the wide
variety of projects that have been established, The Commission has
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also held a séries of city-wide conferences, to which the directars
of all projects have been invited,

This chapter is based upon an interview study of a sample
* of these cer;tera. Its purpose is to describe the variety of centers
in program, organizational format and community orlentation. It also
seeks to identify factors which influence these centerst st;bility
and institutionalization.

General Consideration ‘

Study centers can .be described as formal organizations in the
sociological sense. They are. organizations in micl_'z, in Blauts rhrase,
WCollective effort is explicitly arganized far specific ends;" they
are goal-achievement systems. TYet, since they are dependent wholly,
or almost wholly, on voltg'xteer staff, they are in important ways un-
like other kinds of formsl organization. They are therefore of special
interest to the student of organization and Imnovation. There are
enough study centers to permit comparative study, and they are all in
the process of development. They therefore prov:i.ae an opportunity to
study the achievement of stability of innovative organizstions.

Study centers are volt;ntear organizations that meet typically
two or three times a week, bringing together disparate people for short
and hectic perlcds of time. In some projects the volunteers do not get
to know one enother, so that informal work groups and informal con-
trols are weak. | Scme s:budy centers suffer from a high rate of staff
turnover, and hence the frequent necessity for coordinators to meke
special effarts to keep the goodwill of volunteers. Centers are also
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necessarily affected by the qualifications of their voluntcers. GCom-
munity volunteers, or at least the great majority of them, have no
teaching experience which would directly prepare them for tutoring
work. They are qualified only for diffuse and not specific roles,
and their psychological well-being is likely to be most recadily
secured when the demands made upon them are not tou specific. The
survival of study centers would therefore seem likely to depend upsn
either lack of role svecificity for volunteers ano a tolerance of
their performance, or the working out of a progrem of training ard
continuing supervision.

It is evident that volunteer organizations suth.as stuly
centers, which ere certain to suffer from staff turnover arnd which
are Hmited in their zbility io be sclective in recruitment, are
going W have difficuliies in what Selznick c¢alls Ybuilding the
institutional core! without vhich stability is uniikely to be
achicved. These considerations suggest that, while as much atten-
tion as possible necas to be given to selective recraitment, ihe
bullding o7 an instituticonzl core can only be achieved by severely
1irdting the core of the orgsnizati. » to perhaps one peveon or by
meking continual and «cnsclous efforts to establish such a core:
and this process must in twen rely upon stecdy stafl consulialicn
and worl: supervision. In other words the building of wn instituilonal
cure as a buttress to a study center's stability can be achieved
citr.er Ly one person's leadership or by the establishment of routine
edrministralive procedures.

Taese are cousequences that secn tw follow from i

@
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volunteer staff ia study centerss In additioa there ac2 other nucds
that students of formal orgenization have held to be common to all
crganizations if they are to maintain stability. Selznick and others
nave included, among the requisites for the "maintenance of the
systen® in formal organizations, contdnuidy of policy and support for
zn orgonization from forces in its imnediate environment. Both of
there requirenents are relevent to the case of study centers, and
they are likely to be fully satisfied only if the center has both
acceptance and support from its local coummunitye A center may

swvive on support firca sourcss external to the commanity, if this

can oc sustainede Bul ceven in this case some of the long-tern

support must come from a centerts inmedidte neighborhoods Tris

means thal an orgenlzation supporting a center in a discent caxmunily
is well advised to seu zbout developing interest in and active support
for the ceater's work -t the grass roots. The conslusion nust tere-

)

fore be that in the long run local support, acceptaince and legitinatlioen
are anons the requisites for effactive instituticnalization i sty
centerse

Civen the necd for siuly centers to achicve stebility and
their tendencler toward the routinization of progrant end adminis-
iretion, the dilemma wiich the centers have to ‘ace is clear. “he
ceaters are likely to pursae one of two goals or a mixtwe of the
twos  Trhey may seek =n acadenic goal, to improve ithe grades of
studeats so as to avert the denger of dropout; students ey not por-
heps be ecnabled to attain the average grades of thelr conterporarics,

but they may be saved from falling fwriher behinde Alternatively the
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centers may seek what is in offect a social goal; to give to ctudents
somc confidence in relationships, that they have never before Lead,

to prevent them fram becaring oulsiders to the éstablished szeilal
system and twning against it. Or finally the centers may scck to
combine these twe sguals. If a center becomes too effective in its
routinization, it may turn into a bwreaueracy which in the students!
eyes is indistinguisheble from school. On the other nand if it fails
by too great a margin 1o become steble, the center faces the opposite
danger of faliing aperi altogether, or at least of failing to keep its
strwlents interested cnougn To continue coming.

This consideration of goals leads directly io a hypothesized

tyﬁology of study centers. It suggesls a first type of center with a
‘burcaucratic structure and a tutoring prograr. and a second mwefer-
ring 2 looser struciwre and the promotion of sympathy ard sccicl
values. Alternatively, there may not ve such a clear dichotomy, in

wiich case it may be possible to locate all centers on a continusi.

These ideas about study centers energed aé the researcn prozressed
and have guided the presentation of the material. 1In certain
respects the centers con be classified according to thelr prozax
coatent, but in otheors tr~ conception of the continuuwn is nove
appropriate.

L O M Gm et L A [ . I s L Akt .o
L final guestion ariscs as Lo the 2prrorrlave ClilerLa WAL

a &

which to eveluate the quality of study centers. Thaerce arc thies
possivle aporoaches. Tae First is to estimate by use of objecilve

tests what progress students have vade who have been tutored st

study centers in specific subject matter earecase Therc are coriainly
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problens to be overcome in matching these students against a control
growp, but these should not prove insuperable. Hevertneless, thuis
neasuwre does leave out of account, in thé case where academic results
appear to be negligivle (or indeed in any case), whether there may
not have been social advantages to the child In attending the ceiter
Tne second approach is to study attitudes and attitude change among
students at study centcrs. This faces the same problen of matching

Fy

and others besides. Viithin this approach might also be included

-

assessments of the effect of a center in developing community spirit
and oelf—leln in its nceighborhoods EBoth of these approacnes are out-

side the scope of this paper, and are mentioned because tneir develop-
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Tane third.sct of cri

of study centers., Inls is th

areatest valuce
terie -1rte to .2 o ""nizationzl acspects

.

e set relevant to tris paner. Tae

avrroach uses three nethods of appraisal: a measure of a center's
statility {or growth), o sudbjective judgnent of quality, and an
nalysis of progran centent and associated organizationel Tactors.
i1ese three nethods nust be used fogether and not alones For cxunple,
the neasurc of stability used on its own would be arbizucus. 4 center
that continues to draw the same nuwber of students (proferably the
sez students) up to the limits ol its space and resources is a5

successful 2s one that staris its progran below iits gotentisl eize

P

1id scope and then expands to adiieve theses In fact the stability

r

cawuro is only a negative onej the centers that have not reached a

5

targel size or from wilch studeats have fallen away without replace-
rerdt have in some way foiled, Equally, on-analysis of wronrtam content
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and of organization will give descripitive material and & mcasure of
the develcpmernt of routine adninistrawion, but it will not show if tne
coordinater has leadershiip qualities nor will it give anything of the
feel"™ of a study center, althcugh this is undoubtedly perceived by
and is important to the students who attend it,

Ia obtaining data about study centers for t' . City of Chicago
there are essentially four questions to be asied: What are the differ-
ent types of study centers that have developed? What are their
relations with their conmunits :s? Vhat appeér to be the effects of
different forms of orgznization upon a center, its progran and its
stability? Wnat are thie factors that can be ident:fie” as tending to-
ward the instit;bionalization of a center?

Tie Tirst section of the analysis wesents the varicly of
study c¢enteors and brings ouv the range of g'ograns offered, the differ~
ences in tponsorsaip, in facilities, in the level .. skill of co-~
ordinatorg, in the supsrvision of staff, in sources of recruitzent, and
in adzinisteratien. Then follows an examdination of tha centers?! com-

cunity context; how far ceaters are dependent on coicerrnal resowces

3

and how far on grass roots, what ave their linkes wiih leccl schcols,

and viiether they are of local groﬂﬁh or the outgrowth of scus cxtornally
organized project,

Third is a consideration of the effect on conters of dffcrant
styles of organization., A few are institutions newly establisied for

the one purpose, while others are old institutions thai have added o

tutoring project to an ongoing prograti. Differences behween orpani-

zations can be Judced, as alrcady pointed out, not only by tesis of
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changes in zcadenic performance in sch 1, but also by assessments
of psrsonal growth and by subjective evaluations of the enthusiasn
and the atmosphere of a center and ¢f the probability of a coniiruing
stable program. Finally, an analysis is made to identify the factors

hat most influence the qu: ity and continuity of a center's progren

+

and the criteria for judging vhether a3 cénter is on the way to
effective institutionalization.

The research. was conducted through visits to study centers.
Twenty were visited beciwesn November, 1984 and March, 1565, and in;
terviews were held with each coordinalur; at the same time each
center was observed in action, so that an impression of its atzos-
phere and some direct cxerlence of its werkings could be forzed,
This frequently gave opportunities for discassion viih volunteers
other than the coordinzior and for noting details of the facilities
of tne center. In Juwie, 1965, the cocrdinators of ten of {he canturs
were visited a second time. Tnese teay wore (O oosen for thelr represen-

the first
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tativeness of the typss of center that
part of the research, T.e size of the random szuple of lLwenty is too
sz2ll to permit refined statistical treatment, buv it does provide

useful ~nd surgestive raterial about study centers,

Pepmlation of Study Canters

In the Noveuber, 198L dircctory distribuied by we layeris
Comxittee on llew Residents, thoere were 130 loqations listed as ol
ing voluntecr classes for elexzentavy ard high school students, «d
there were 65 organizations listed as sponsoring these locationc,

L

Eowever, this inforizlicn needs careful interpretation, It is o
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always clear when the sponsoring bedy plays a role of directly con-
trolling each center and when it cdoes not but allows autonony to the
coordinators at the specific location, The list was also found teo
contain some inaccuracies., Somne organizations arc listed twice, &5
are some locations, and some orgenizations which claim the direction
of several centers turn oub to run only one. In actuality there
appear at that time to have been 121 distinct 1ocat10ns, and 75 bodies
doing the work of active coordination under the aegis of &L sponsor-
ing organizations.

Of these 121 locations 20 were administered in part or
wholly by the Roman Catholic organization, C.A.L.H. (the Chi..zo 4rea
Lay Moviment), 15 werc mun by studerts from Norihwestorn University or
the University of Chicago, cad the remairder had a variely of cifferen
sponsors. These included settlerment houses, nelginborhiood ciubs,
chwrches of various dencinations, perochizal schools, boy's eluds, and
coher youth and comnuriity crganizztions. Considering that the situ-
alion is in a state of constant flwg, by and lerge tre layer's Con-
mdttec list dves 2 quite accurate piclure of the organizations in-
volved in running.study cenvers and of the locations actuzlly in usi.

The list also gives fisures » the nuaber of childiren trat
sttend each conter. Tiese filgures, wirich for the wwenvy caoter
visited totalled 2,055, were found for the most part to bz inscowraic,
Tae totzl number of students on the books ol the twenly ceators wis
estirated at apvroxdmately 1,030. On the basis of the rcporis of co-
ordinators the listed figure was too high in ton cases, too Lov in
sgven cases, and correct in three, The fipures ¢on serve s o ouls

110

ERIC ,

s 114



measure of expansion and contraction, for altheough they so clearly
include hopes and pretentions, they also give an indication of the
realism of the program organizers.

The twenty cemBers viesited had four types of arganizational
base. Eight were run by commmity apganizations, such @8 Boys'! Clubs
or Se’ota.ement Houses, with pald cowrd

nators. Mve were rwm by
ministers in their churches. Five wewe in institulions nermally having
- one specific function

outigide wolunteers,

eocrdinated by geowp

; rafbi@- It 13 the ‘content of what is
taught and nozb 'bha achievement ef a en“

m .
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vheoher or not a program is a tutoring pro(;rzm‘. Vhere the progran
gcts oub to teach the students specific subject matter, reading and
riathematics being the most cemmon, then 3:.t is a tutoring prosrai.

The second type of progran offered what can be czlled 'social
sdusation. inis type Sf center does not attenp. to glve students
out-of-school teaching, bu' rather the help, attention and under-
standing of an interested uwdult on a continuing basis. Volunteers
may clve help to studeats with their homework, o they mey ack a
student to suggest whiat Lo or ghe wishes o do. In these cases each
volunteer has a group of childien to look after, or at least twoj the
criolce has to be made Lelween cetling each ciild an indlw
or wrying vo keep the attention of all the grour together, Sozetimes
the program is even less siruciured than this; it mey provide lisie vy
facilities or games for tre childaren who have findshed thelr homework

or wie have none to cdo. Iu the Jinel anglysis the only fermzl object

Bl

of these latter prograus is Lo give vervy deprived children an aduid

vdth vhon to nave a sleady relationship. Althougn this obhject was

[)

zoxelines the sole alm of a progra, it was in fact one of the zizs

of all the twenty cenlers visited. ihatever elsc 1t was hered to do,
however structured the progren, this theme constantly recurred os paot
of the philosopay of cach prograi.
sonctiing to be geined by every dizadvantaged child naving a Jood

relationship with a concerned and ianterested young or older adilu.

0f the twenty ceaters

A % pn E e ~ - D Ayl oaaad PR AN -, e @ NAA :
ciTering structured rrograns of Wutoring--Iificea were of the scocid

VP2, and o were of a ndxed ypc--olfering tutoring to some stuliais,

12

16



O

ERIC

Aruitoxt provided by Eic:

nomework help to others and library facilities to all.

Conréinators and Volunteers

The centers are also distinguished from easch other, weyond
thelr sponsorshlp ani program content, by style of coordination end
by the type of coordirator chiosen to run programse TFive of the centers
visited had a system of dual control; in these cases authority was
cither directly divided or, even if one person was responsible Jor the
overall administratvion of the program, another had a clear supervicory
function distinct from that of any other member of the staff, The
vemaining fifteen centers were run oy a single coordinator.

vackground and experience,

ky
S
(o]
.
g.

The ceordinaticers difle
There were six centers with at least cae coordinator wiro possessed
professional training, either in tzacning or in soclial work; all of
these coordinators wore women. A& further eignt centers were »un by
persons Wiose relevant cxperience was that of working over a period
of time in a cormunity organization; this category included chwren
miristers. The remeining six coordinctors had had no previous rele-
vant experience. Twelve of the twenty centers paid their ccordinators;
the ramainder ¢id not. ALL bul one of the coordinntors vwith
mrofeccional backmrownt wire pald, bub not al o higher rate lhon suwer
coordinziorse There is no such taing as a professlonal coordinctern,
and therefore no rate ol payment at the level ol professional silarizs.

Sources of recruitment of velunteers varied, =nd rany contels

&
[

used nore than one sowcee, as wic following table indica



Personal contact

College or hig: schcol group
External church groud

Bell Telephone Co.

Volunteer Bureau or advertising

s
N WIIm

Total L2

The table shows that the centors relied heavily on students. One center
drew its velunteers exclusively from a teachers?! college and these,
therefore, had some itraining in teaching., Ten elied solely on college
and high school students. Tigat supplemented these with older adulis.
Cnly one of the twenty had no student volunteers, using older zdualis
exclusively. There is a far higher rate of twrnover of student volun-
teers than of others, but it is clear that centers cannot obtain the
nurkers of voluntesrs that they necd without the help of stucents,

The type of sun mervislon of volunteers varicd consideratly.

At ten centers there was none at 2ll. At three an introducicry talk

<.

was given to new volwiczrs aboul the local comnunity and atout the
vroblems of tutoring, a2t four there were periodic eveluations of the
work, and at three centers experlenced teachers supervised the volun-
ceerst work at weekly or two weekly intervals. The amount of supaer-
vision was not affecied, as had seemed plausible, by whether or nol

the coordinaters was pold, Hall of Uie tuwelve centers »th poid coor-

>

dinators haq cone kdnd of volunteer traiming or supervision, and hal!
did not; the szac was irue of the ce.ters with wrpaid coordingiors.

The centers also differed in other respects; in livrary

by

acilities, in rccosd-keepingz, in nurber of sessions por week, and in
the systenm wheredy students were refcrred to the center., Soven nod

teke-home library books, while four hzé books for use at the conter

o 11R
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&nd the remaining nine had nothing that merited the title "library.”
Te nucleus of any libravy always consisted in a number of books for
work in reading or math and seme reference books. ‘Thess were often

stpplemented with school readers. The better equipped libraries also

had extensive addéitional reading of a kind thal students were not

likely to come across in school, and nore material in the way of
encyclopaedias and the like. Six centers maintained regular records
of students' provlens and progress, which were kept up by the volun-
teers either after cach session or on a weekly basis; fowr had the
sane intention not yet fulfilled and *he remaining ten had neither
reeords nos aspiratioas. To twelve centers strdeats were referred
by their schools, to fowr thaey usre referred by the institutions
housing tnhe study center ki to elght students were seli-referred; in

taree centers more then one melnod was in uss. Scme centers are con-

ent to rely upon scaool refercal end some wish rob to do so, accord-

ct

ing to their co*xv:ch ons about vhat studenis they are tryiag to reach.

Aio

fowszvor, it does secm lilkely that all centers would o > to rave a
oroportion of their studentsveferred by neighboring schools., “hether
a center does or dozu not have some students referred by schools is

ne inddcetlon of the extent Lo whilen it has become instliulioraliiccel.

Tals list of charceteristics gives but a sicleton descripiica
of the centers, Vhen visited they are full of life. A ceaver ol the
firsv type, with a clear tutoring program, ray strike the visitor in
the following way. VWithin a large institutional building it occunics

spacious, well-lit roans It has fiflsen susll tables with chairs

in
2
“

wv cach for one tutor and one siudent wt a time, and two larger tables
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with more chairs, at which more tutor-student pairs may sit without
being in each others' way. In one corner 1s a rather disorgeniccd
lirrary, and this is conspicucus in view of the general orderliness
of all other goings on in the place, wiich has a dedicated, silent,
scireduled atmosphere. Bach student comes at a specific time appoint-

ment, and each tutor has two studeats each daye This is the vezl

work, and so the library is not an integral part of the facilities;

it is more of an additional service. o child can wander in cagszally.

He comes becauses he needs toy his elders say so, or he wants to get
on. In any event thcere is a strong nmodvatione The coordinztor, a
trained soeial worker, is kind end friendly, but is seemingly much of
the tine husy in an offics down the corrider. Tne tutors, all locel
houscwives, seen attentive and keen. The most lasting impression is

of the purposefulness of tails center, which iznores any ectiviiy not

irmediately consonani wiinh its cone-to-cne tutoring

C'fx

Ko

rlace there is at least corne danger of the abtuosthere coinciding wi
o h o

A center of the sccend typs, offerirg Ysocial cducation,’ 1s

vary cifferent. It Zs puchiaps lo-catcd in a cawreh nell; in fect It
voerfleows into the ciwrdh itoelle AV the starl of the scocion thcre
is & great babel of sownd from a crowd of children of 211 ege

from the voluntesrs also, nost of whom come in Ifrom a suburb of Chice

vagy bring their sons and daughiers bto help with the students.  he co-

temitonic, as he or shie, adult or ¢hild, enters the nal wren,
sdraculeusly, the :iiling sroup sovts itsel? into polirs of wizil

Zrovns of people, at the leng tables in the hall « &long the rois
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of the church. Everyoné 1s busy. The children ask their questions or
are given math or reading to do or are occupied with games. The pastor
moves about seeing that each group is settled and where he can sit with
a child in need of extra help. There is always some doubt as to which
students and indeed which volunteers will dlow up, but the zest and
gpirit of the place and the personality of the pastor ensure that it is
a going concern, that the effort and goodwill will be maintained and
that good numbers of children and adults will always come to the center,
whatever the weather. |

Community Context
Study centers have developed in local communities of Chicago

wij:h wldely different characteristics, and not only in those areas

that are obviously depressed. They have also sprung up in relé.tively

~ prosperous communities. For the purposes of this study, a depressed

commnity is one where mors than 25 per cent of the families earn less
than $3,000 a year, more than 20 per cent of the adults are receiving
public assistance, more thati 30 per cent of boys aged 15-19 are
delinquent, more tham ten per cent of the population of working age

- is unemployed, and more than 30 per cent of the housing is substandard.

There were five centers in the sample in such areas. At the other
extreme & cammnity will be called prospercus in which fewer than 15
per cent of the families are'earning below $3,000 a year, less than
five per cent of the adults population is on public assistance, fewer
than 15 per cent of the bojs aged 15~19 are delinquent, fewer than

five per cent of the population of working age is unemployed, and less



than 15 per cent 61' the housing is substandard. These rates are for
communities in which there is a range of wellbeing. The overall rates
should not conceal the fact that there are pockets of poverty within
areas of relative affluence. Four of the centers visited were in such
areas. The very neediest areas were those of heavy Negro concentration,
in which more than 50 per cent of the population was Negro. In other
areas there were large numbers of foreign language-speakers, of Puerto
Rican, Mexican, or Polish ariging frequently in these cases the adult

- family members do not speak English.

In respect of their cormunity connections there are basically
three types of. centers; ‘dhose thet are indigenous in origin and have
some local resources, those that are indigenous but wholly dependent
upon support from outside the community, and those that originated and
continue to be supported from the outside. In the sample of twenty
centers, only eight reported locally recruited volunteers, while the
rremaining twelve were staffed by volunteers from outside the com-
munity. It is important to note that not a single_ one of the twenty
was being run without some volunteers from outside the community. |

It might be thought almost impossible for a study center to
function without establishing go;>d relations with the schools in its
neighborhoods However, of the twenly centers seven had no liaison of
é.ny kind with local schools, and one had. good relations with only one
of the three schools in its area. In none of the centers were parents
involved to any extent in center activities, and only in a few was
thgre any effort being made in this direction. In these, mothers

were asked to prepare cake or cookies, to act as hostesses of some
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sort, or te help with library boo
cerbers and obther comnunity orcanizations depended on iheir sponcor—
ship. & center located in an institution {evife, a sctiloment nousa)
viiich was closely comiected with other community organizations would

tself benefit from these. Centers not in this position were rmuch

[=8

less likely to nave links with other organizations.

Tane most impertent dlstinguishing characteristic of the
centers has been shown to be progren content. If the twenty centers
visited arc divided cccarding to thils criterion, according to wietner

- - doiad Al ~ oy . b A gy - San oL, -
thaeir programs are tuloring progrens or of a mixed Yype o by contrast

P A N .- e S e e
€ SECNn LA&AT LherC &y asgsolloiuions

c‘
o
(o)

for sociel education only, it will
beiween type of progran and other chavacteristics that diffcrentlalisz
the centors.s it is o thesc eassociations that a natiern of ingti~
tublionzlization emcrgic,.
Tae assoclalions e seen most clearly when setl cut in the

o~

forir of a table, 2s Ifellows:-
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Tyoe of Prooran

I II
Tutoring or Social Zducation
Mixed Cnly
(n=5) (::-15)
110. Z Nnoe. 2

Cheracteristics

More than three weekly sessions 3 (60) 2 - (13)
Paid coordinator L (80) 8 . (33)
Coordinator with skills A (e0) 2 {13)
Local volunteers 5 (100) 2 {13)
Von-student voluntecrs 4 (80) 5 (33)
Decruitment by personal contact 4 (£0) A (28)
Supesvision/evaluation sessions 5 (100) 2 13)
Scheol referral - L (€0) 8 (53)
Good school relations (g0) 8 (53)
Records maintained (1c0) 1 {7

P R

(g0) 3 (20)

Take-home library

liote: (I) percontages are given to roke the proportions more
easily reorceived.

(II) thero were thiee futoring prosranms and two of nimes
tyra.

Thcée results are easy cnough to interpret. It is cleear thet ﬁ;;o:in;
or mixed prograns are associated with much more administratics “han
are those of social edusation, end that thelr tondency ies towers
routinized administration and at least the trappinge of ranc
ther ace stronger on record-keaéing, library service, and lizsicn
wita the schools, e centers vith progxé’ns of sociel clucation nad
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more diffuse administrations The only center that had a tutoering
program and did not claim good relations with schools did in fact have
good relations with one out of three neighboring schools, The seven
centers with social cducation prograns that lacknd gocd schcol
relations had no relations of any kind with schools,
The association of tutoring and rixed programs with co-

ordinators with same professional training in teaching or social work
seems to imply either that these programs call for the employment of
coordinators with special skills or that skilled coordinstors tend to
set up more structwred programs than those without skills. In fact
the latter is the correct explanation. In each of the fowr itutoring

or mixed programs with a sidlled coordinator the coordivator was

s
o+
o
(¢}

present at the initiation of the projeet and the devising o
vrore”. By contrast, in the case of the iwo social education pro-
orams with a professional as coordinator oane coordinator was nired

(ty a non-professicnzl superior) after the progream had been got up,

[\

the other {a teacher) was elderly ond long since retired, A
coordinatorts level of siiill was also of more inportancs thon vhether
= rot she was pai(i. "There was one trained teacher vho was not paid

for her coorcéinagting work., Howevar, she was a rdnisterts wife illo

EJ
9
.
3=
o
o
ct+
o
o
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w
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the was the only professional whom

In regoard to the supervision of volunt

CON wd [ e r e LAY LT . .. = - - ER
Crtordng or mdxed progeams included gysteis of regular supsiivisicon,

D

~

end two had pirledde ssssions of eveluastion o work, Anmong the Zislo.os
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soclal education programs only two included any evaluation systom,
three had orientation sgssions at the start of the prograrc erd ten hed
no kind of supervision of voluntcers at ail. TTne canters uvi the first
type used more sowces of recruitment all told; the five centers uscd
twelve sources, while the fifteen centers of the second type uscd only
twenty-three sources., Ten of these centers used only student volun-
teers, while only one of the centers with tuboring programs did so.

As 1t happens, this one center was a special case. Its voluntesrs weore,
all students from a teachers?! coilege; all therefore had professicnal

training relevant to tutoring

.,
.

Tae centers with tuboring progrems had better relalions with

taelir communitiess They hed better liaison with neigaboring scacols

and they drew tore voluntears Irom their locaiitles then did centers

with no tutoring.

This could very well be due tu lha cormwnitiest

different levels of prosverity. Tne relationship beliween comnwiily
prosperity and prograz content 's trherefore sct out in the following
tavle:-
_Sroe of roosven
Carmiwnity prosperity Tutoring Social edu-
or rixed catien onlr  ieotcsl

Prosperous 2 2 L
2espectadle® 2 9 11
Zepressed 1 L 3

Total 5 15 20

*eorepilics s outside the definitions ¢f prosporous
or depressed are Yrespotloblel?
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Thrce of the sixteen centers outside rrospercus ccmnunit
had 1run a tutoring program, as compared with two out of the four in
prosperous areas. 1his sugzests that if a center is not in a pros-
perous neighborhood then it is more likely than not, by thirteen
cases to three, to run a program of social education only. It is
certain that vetter off comaunities are more active in the solution
of social problems and are more likely to support the activities of
a stidy center. Trey arc also more likely to be able to produce the

resowrces of a skilled person in filling the role of study center

coordinator. However, the aexceptions have to be ciplained, et only

established tutoring prosrenss. The explanation of
nov evideatly related to two other faclors, vhether or .ot
.

local volunteers and thcther or not all volwnteers are high school o

college studenis. Tharse of the four cente

udentsy in contvast to the five out of the six
)
]

vhere in the sane position. The odd ceater out of the fowr didl not

riovide eny tutoring, At the come time fouwr of the tuwtoring prossois



this it follows that non-prosporous areas are rorc likely to rcly on
student volunteers from outside the commundty. Indeed, as might be
expecued, outside students are most likely to penetraic the non-
prosperous areas, which are presumed to be those niost in need of help.
Secend, tutoring programs are not established without the support of
locel adult .volunteers. The corollary of this is that where there is
local support it may be possible to run a tutoriné progran, tut vhere
a center has been set up by student volunteers from cutside the com-
munity there is virtually no likelihood of such a progran. Tt is of
great importence to note the circumstances in vhich tutoring programs
have been es@ablished in centers in non-prosperous localities, One
center was staffed, as already mentioned, by teacners! college students,
onc was in a slum area but wés able to attract volinateers from an
adjoining prospercus sector of that avea, and the third was i1 a com-
munity greatly activated by the Northwost Comunity Organization.

- ‘

llcasures of Stability

An Objective lMeaswre: The next step is to exanmine vhish charaster-
istics of study centers are linked to growth or cvontraction dwwring the
period of the stuc'fy. Of the cenlers visited none with a tutoring pro-
sren had contracted, indeced four of ths rive had growvm., That is to
say, orc equalled and fow coxceeded the nudber of students glven for
ecach center in the lMayorts Comtnittee list, In contrast only five of
the fifteen centers with programs of social education had naintained
tholr nnbers, and of these only two claimed to have grown. The

characteristics related to stability are the following: tho type of
124
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supervision given to volunteers; the type ‘of volun“cers reccuited;
the level of skill of the coordinator; and the level of prospeciiy
of the ccmmunity setting., The relationships are shown in the follow-

ing table:-

Stability

groving stabtle contracting totzal

Tyoe Esupervi sion 3 0 0 3
of evaluation 1 2 1 L
Suner- {orientation 1 ¢ 2 3
vigion . (nil 2 1 7 10
Coordin= (profecsional 3 2 1 6
ator's (comrvinity organi- i 1 5 a
zation
Tooerience  (none 2 0 ‘ 4 6
AR 000000000 0QQ0 L 000 400000080088 0C000000 0000000000000 00000s000d00800
Type of (students only 2 1 7 10
(sone voluntoer 5 2 3 10

(non-student

OO P 00 0I00I0 S0 00080007 ENAA0SINIINERRCAE*Q000 000800000 C8PRP0RSPRPIRNOINRNSIOIOITOTDQBYS

Corznunity (prosperous 2 kA 1 L
level of (respectable A 1 é 11
Prosperity  (depressed 1 1 3 5

I'ote:  the measurs of stability is reached by a2 comparisea of
the muber of students given by the coordinator with tie figure in the
Hayor's Comnittee list, .

Tac table shows that all ceaters with continual supervision had ex-
panded and that only one of the seven centers wdth either super.ision
or periodic evaluations had zztually contracteds seven of the ten
centers lacking any system of supervision had shrunk since their

formation.
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In regard to types of volunteer, seven lof the ten centers
wholly dependent on student volunteers, none of which ran tutoring
programs, had contracted, Of the 1‘emai.r{ing ten centers only three
had contracted. liine out of fourteen centers with unskilled co-
ordinators had contracted, while onlv one out of six with a pro-
fessional as coordinator had done so. Finally, there seeus to be a
relationship between community prosperity and stability. Only one
of five study centers in depressed areas (as previcusly defined)
could claim growta, and only one of the sevén that had grown was in
a depressed a.fea.

It is now apparent that there is a conncction between
program content, a coordinatorts skill, systeas ‘of supervision,
evidence of cammunity ties, a commmnity's level of prosperity, ard
a center's stability.liowcver, the directions of the relationships
are not yet clear'.‘ Anorg these factors, type of supervision, skill
of coordinator, and typs of volunteer recruited, the sidll of the
coordinator seems to te of principal importance sirce it is usually
the coordinator's function to recruit and supervise volunteers, Tais
is .corroborated by the fact that only orne of the six centers with 2
sikilled coordinator was reliant colely upon college and nigh sciool
ctudents for its volunteers and that nine of the ten centers which
depended upon students had no supervision of volwtcers at all, It

“seenis thal program content, nuzber of sessions per week and e genera
copelence of the administratio. (as implied by library facilities,

reeord-ieeping, and systen of supervision) are similarly degenicat ca
the expertise of the coor linator, iowever, these qualities of ceaters
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still vary whea the coordinator's skills are Held constant. The

analysis has shown that the othor main factor affectirg these vari-
ables is the extent of the center's comi;.nity ties. If recruitnment
is local and through personal contact, this vill affect not only the
type of voluntcer recru.-i.ted but also the number of times a week that

sessions are held.

Subjective Judgment: The second method of appraising centers is
by subjoctive Judgment of its spirit ard amosphe;*e and of the pur-
posiveness and zest of its staff. This provides the only method,
at least over a shori perlod of inquiry, of gauging to what extent a
center is a going coucern,how dynamic it is, how responsive (occasion-
ally how noisy) the children, how zesiful and confident the volin-
teers, how effective the leadership.

Vien the twenty cenlers visited are considered in terns of
211 three methods of appraisal, scven stand out accarding to the
subjective assessmeints These soven turn out to be azong the ten that
have not contracted, and five of them are the five with tutoring p'ro-
sramse  These five, it will be recelled, had once-to-one tutoring,
volunieers from diversc sources, records that were kept up, and eithe
supervision of or evaluation sescions for voluntcers; fowr of the five
had a coordinator dth profcsaiéna’. training, a library with take-hoxe
facilities, recrultment of volunteers by personal contact arnd fron
the local community, and good liaison with local sd.cols. This is
strong confirmation of the appropriatenes§ of the objective juignent,
but it does leave thel qustion of vhat were the characteristics of tie
two othor centors also chc;sen by this criterion vhich ran prosrass of

~
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soclal education.

Let '.cse two centers be designated Center A and Center B;
Both centers were run by chiunches. -Ceonter A had good community re-~
lations, a range of volunteers, and evaluation sessinns; it did not
have a tutoring program, a coord aator with professional skills,
records of work or a take-home library. In other words, it appeared
to have achiéved the support of the cormunity, and to have put its
efforts inte a progeam of homework help and social education., It is
therefore a good exaizple of a stable center with a social education
prograls Center B was apparcntly less well off. It has no skilled
coordinator, structured progranm, supervision of volunteers, library
facilities; it had no volunteers from the comaunity and no liezison
with local schecolss It dald, however, recruit its volunteers throwgn
personal ‘contact and recruit them from varied {mainly non-student)
sowrces, and it did kecp records of students! progress, laat was
mo;t conspicuous about Center B was the responsiveness of volunteers

and students, and the considereble enthusiasm with vhich its vrogre

(=]

vas carried one 1his is a center that was beginning to put down

roots in what i1s close to being a derressed area, bub, like Center £,
was not attempting more than honework and socizl education., It scuts
certain to last. This analysis shows how tne stability achieved by 2
prograna of social education is of a different kind frea that achicved

by tutoring or mixed programs,

Conclusions
These data help to identify thoso factors that de .ermine

tho achievenent of a center's successful institutioralization, oo
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this puwrpose institutionalization is defined as the &ldlity of a
center to endure through time and to provide a program thet does not
diminish in size and scope and that is not dependent upon the leader-
ship of a particular ‘coordinator. lore specifically this means that
institutionalization encompasses staff recruitment, whe program, ard
coordinating and supervisory procedures. These are the minimun cle-
nents for achieving institutionalization. They supply a basis for
classifying this sample of study centers in terms of their relative
stebilitye.

The first type of center is one that runs & tutoring pro-
gram. It has a quite spacific goal, to improve the school grades of
its students. It usually achieves, althougn this does not seen in-
dispensable, a one-tc-one tutor-student ratio. Tnis typs of center
requires a competent adrdnistrator, and nmare often than not it has
as coordinator a person 6f sore professional. skills, either a teacher
or a social workere Such a person can train end supervise, and
listen to voluntecrs?! problems, as well as have a near-~professiona
authority or bu;'eaucratic skills., A tutoring progesm denanis a range
of voiunteers, for aithough stuient voluntcers have a part to play
they cannot, owing to ihe rcquiré:nents of their wm acadenic werk,
guzrantee absolute regularity of attendance as can older volunteors;
and a tutoring progzram requires that each child should, so for as is
possible, always bo taught by the same tutor. Tnis need for replear,
adult volunteers and minrimal staff twnover in tun requires the
tutoring cent o to have gool commawnity support end the opportunily w

reciruit tutors through direct porsonal contaclt, The structwred
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progren Dwther requires that the tutors be supervised and guided to
the e:” 'nt that the resources available to the centur allew, end it
implies that recofds,of each student be kept so that wogmress of
futoring can be gauged and so that wavoidable changes in tutors can
be made as smoothly as nossibles Since the nurber of children wno
can be tutored at any one time is limited in such a program, the
tutering center will often make up for this shortcoming by schedﬁling
more sessions in the week than other centers do; this also demands a
large pool of tutors upon whon to dvaw, This first type of center,
in short, has a tutoring program that is successfully institution-
alized.

The second type of center is one that runs a progranm of
social education as well as a tutoring program; its program is of
the mixed type. It is only different from the first type in that
its undertaldng is more complox. It provides,.in addition to 211 else,
a2 library service and reference books and either space alone or help
also for students who bring their homework to do., Although fronz one
viewpoint such a proéram is more ambitious than that of the firet
type of center described, its additional services can often be 2
source of strengthe For example, such a ceater can remein opa
throush the sumer, and thereby give its work continuity, merelyr by
making its lSbrary service continually available.

The third type of center runs a program of social education,
vwhich no doubl includes homevork help, and is successfully insti-
tutionalizeds It does provide close supervision of siudents in a

rozuler yays Lt has the support of adult volunteers, it has stecdy
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nunbers of volunteers and students, and it is struggling to accuire
‘
community suppert and interest. The fowrzha iype of center also nas
a proz;fam entirely of social education but is almost wholly depen-
dent for its volunteers upon sources outside the community. '1“ne
majority of the volunte.rs are students and many of them are some-
what drregider in their attendance; they are not supervised, and do
not keep rccordss The staff turnover is highe This type of center
is often of quite modest size, and its local_ support is deficient.
Its stability is uncertain.

The fifth type of center may attempt a program of soclal
cducation but it is inedequately organized. Its ains are not fa'mu-
latede It does not have a regular supply of voluntecers and its
students alsc fluctuate. It has no competent acministrator, and

often poor premisess It tends to be sponsored by some sort of com-

nunity organizatione Tnis leads to the implication that some of

these centers are set up as a “{ront," as the fashionable thing %o o,
without regard to the efiat and cost of setting up a progiram on a2
stable basis.

Only the first two types of centers described can be said
to be successfully institutionalized., The characteristics of lhese
acenters should therefore be recapitulated, but this time as faciwrs
that determine a center's institutionalizztion., 7o achieve this a
center mu.st have a clearly seea goal and a wrogran, whether for
academlc or for social education, that a.liows reasonably close supcr-
vision for each ¢hild (although a precise wvolunteer-student ratio dees

not appear to matter). If the wogran is more floxible than this, it
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will become too loosé and indeterminate to afford stability. Sccond,
a conter needé adult volunteers, They are mare likely than studeats
to live in the neighborhood‘and to b2 regular in their attendance
once they have made a comitment, Third, and this is closely related,
the center must achieve support from its commuiity. It needs good
relations with schools, with other local organizations, and vhere
possible with parents, as well as the greater stability that cones
from having voluntear help that is local, All of ihis glves a center
and its workers the sense of belonzing in the cemaunity in winich thoy
are placed.

Beyond this there is some scope for variation. 4 cater
does require a certain méasure‘of conpelence in administration for
institutionalization to occur, Evidently tnis ray be, and sometinmes
is, achieved by a vigorous anztewr, who keeps an informal but effective
grip on the runping of the center and is responded to by his volun~
teers, A surer way,.however, is fer a center to tmploy a coordirator
wvilh training for a relevant rrolfession, such as teaching or sociel
work, who as part of his {or more frequently her) Zob should keep
rroper records of the students and their work and attendance and shiould
establish a systenm of consulitation with and superwvision of volwitcers.
Such a center achiieves a routine of administration. A speelal sb-
class of institutionzlized centers nos a system of dual contrel, and
in trese cases one of the twn senlor persons has some form of pre-

fessional expertise.
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. CHAPTER IV
CHILDREN COF THE STUDY CENTERS

{n the basis of observations, group discussions and written

. reports of the staff, volunteers and principal investigator, it was

possible to assemble a range of anecdotal and descriptive materials
atout the problems, attitwdes and outlook of the children who were
served by the demonstratior. programs. Centering around eight des-

criptive headings, much revealing material was discovereds

Comprehension

The problems of underachieving children appear to lie cver- .
vhelmingly in their lack of comprehension and absence of experience
which would strengthen comp:chension:}eading, arithnmetic or any otner
school subjects Reading is a mechanical process of pronouncing words,
and volunteers were continually startled when they realized that so
rmuch of the reading hed no meening to the children, The same chilcren
2.0 read mechanicélly, withott thought, often wanted workbooks. Here
again, they could often explain to the volunteers t'what was we r.ci®
and could completes the exercises successfu}ly, without understanding
the raterial at all. then cussticns or discussions did rot £it into a
recognizable pattern, the children were lost,

A group of older children were studying for a special exan-

ination on the constitution and had mamorized the right o .owers,
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They could explain none of the phrases they recited so readily. ihen
explanations were offere@, the children tried to memcrize them verba-
tim. Except for mcmoriziné, they scemed unabie to know what to do
with eny material that was of fered.

In arithmetic, children had memorized some facts of arith-
metice Many in the upper grades counted with their fingers. One ten
Year old girl asked a staif person to come over and put out her handse.
She neaded umore fingerc t.o solve her arithmetic problems. When prob-
lams were written, it was not only the reading that bafifled then, wub
the fact that they had very lirmited ability to decide which process to
use to solve a problem. If told to add, they could at least make an
attemrt, The processes of gritrmetic were very comparimentalized--
we do multiplication thils wecl."

Also startling to velunteers wes the childrens? inability
to do Jigsaw ruzalces. As a resuwlt of this disability, voth welles-
Darcow anud North Park used a variety of puzzles, periodically replac-
ing them wilh new cnes. 0Old ones were put away for a time or e:changed

witn another center. Even the brightest. children follewed the pattern

. of indiecriminately tiying pieces wntild one fit. Hardly ever did they

look at ihs shapes, or the outlines, 'nless tausiit tu do so. 'The
rmost common puzzle was a map of the United States, with the pleces cut
according to the shape of the states and the outline of every state
clearly visible on the board. Most of the children were unawale o.
how to begin and indiscelminately tried pieces until one fit. Left
alone, they memorized where the pieces went, just as they memorize.

most of what they learned.
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The.privacy of the study centers allowed the children to
express themselves morc often about what they did not understarnd in
school. The common complaint that *the feachier didn't explain! some-
thing covld bésb re answered by showing the cnild his own texibook
explanations. The fadt that adults have to stuly explanations before
they can understand the work always impressed the children. From
their remarks, volunteers often were left wondering how much »f -
school and life i.s incomprehensible to them. A child complained
that he missed a spelling worde The word the teacher said was
"something."® Was that thz rame word as "somethin," a word he knew?
It was not what the child did not understand in school that worried
the volunteers. They were often made awa:re that. the child did not
wnderstand the werk they did at the study‘ canter. Because of the
intimacy oI working with one child, they were in a better position
1o see more of this lack of wderstanding, ana the children gradually
became more able to ask for explauations, or to reveal the utter lack
of understanding of their work. |

‘A girl vas werking witn a page of words such as 'hop' and
"hope," to understand what happened to the vowel sound when a final
“et was addeds She pronounced the words corrsctly, out suddenly in
the middle of the page, became very excited about the word "dime"
vhich followed !'dim," Sae said "that's dime--that's a real word--
I xnow what it is.! 'Tho volunteer wondered, of course, vhat the rest
of the words vere, if this one was real and .recognizable.

All volunteers became aware of the lack of btackground of the
children and the simnle kinds of jnformation about. the world that vere

135

139



not part of their experience. Not all were equally good at finding
out, because if they put the child on the spot by soying "Do you

like to read newspapers?’ he would obviously be forced to answer 'no."
To protect himself, he would claim no interest in them. When volun-
teers, instead, simply introduced a newspaper én.d talked about it, and
read it with them, the children often later confided that it was the
tfirst time they t;ver read a paper.” The same was true of crossword
puzzles, which could be used most successfully, but only if the volua-
teer did not spoil it by assuming that "evez;yone, of course, knows
what a crossword puzzle is."

Even very sensitive volunteers made mistakes, but the fact
that they found cut later, from the children's comments, was impor-
tant. Ynether tho children are as apt te admit their lack of know-
ledge in a class room is doubtful, bub certainly sensitive teachers
mus.t continually have the same experience. A group of childre.n who

_ were predominately from the top track in fifth grade and had bee.
members of a reading club for several weeks, listened with rapt
attention to a étoz‘y about a br_idge- They later discussed the ztory,
ana only after severzl minutes of dlecussion did one child tiaidly

- ask "what. is a tridge?' The other d’xildr-en looked uwn expectantly,
ard not one of them could explain wnat a bridge was, but they 21l
wanted to know. The voluntcer felt that she had failed bccause she
had assumed either that they knew or thet they knew her well enough
to aske The dlmportant fact was thét they did ask, and that voluntéers
who have such experiencus are more aware of the kinds of mistakes that

even a sensitive and thougntful adult can make. lIf in this small group,
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where questions had beun solicited and encouraged, the children still
hesitated so long in asking for an explanation, what must they do
everyday in less ovenign cettings?

Both the control group and the children in centers tested
by the staff showed consistently low scores in comprehension. 1Inese
tests also involved following specific instructions, vhich they
found difficult. Any t°me that words were used in sentences which
had to bte understood in order to give tha right answers, the ccores
were 1owe Testing for siseed us'ually produced the best score,
especially w fn accuracy was not considered. After speed cane
vocabulary (isolated words, on which they did consistently better ‘
than in comprehension vhether or not pictures were offered with the
words), and the lcwe:s,t score was, in .aore than 1.alf of the cases,
in comprehensl.on. v

In only isolated instances did the wrong ansvers givea
reke sense, althousin incorrect on the basis of the materizl precented,
These were consistent in certain paragraphs vhich could be answered
with different available wordss Brighver children made such errors,
and sccued to undersfand that, regardicss of what might nake sease,
the right answers were arbiir: vy on the basis of only the naterial
prasented. Usually, incorrect enswers made no sense at all and ihe
children seemed wnaware of this until they read their choices aloud.
It was not a case of misunderstanding tha directions, because they
would start out giving correct answers and ther apparently stumble
and resorl to wild guesses. Aloud, they would often finu that they

could rake enough sense of the paragraph to make reasonadble answers

137

141



O

ERIC

Aruitoxt provided by Eic:

even without being able to read every word. But for the majority cf
the children, reading words or reading rapidly was far easier than
even simple paragraphs that required understanding.

Fran the literatwe and the students' widespread concer::
with "vocabulary," we had expected to find lower v§cahulary SCOres.
Many children reported “I need my vocabulary increased,™ or mothers
rrougnt them to the center saying '"He needs his vocabulary increased.®
These were the oy specific kinds of halp that parents and ciildren
asked for« BEub only ia one center, with Spanish speaking children,
was vocabutarly ithe main problem of three fourths of the children,
Vnile scores of study center ehrildren were generally low, compre-
hension, not vocabul;ry, vas consistently and uniformly low.

The concern vith Yveocabulary' for these children has become
so widespread that several projects list ''vocabulary building! as thei;
only goal. OQur evidence s~veaed tw continually demonstirate that the
childrza were much more able to define isolated words than they were
to understand ovin simpler words in the context of sentences or para-
graphs, To "use! their language was a nuch greater vroblem,

But of coarse, vocabulary was also lovw, hecause their read-
ing scores were generally lowe. ‘The kind of mechanical drill that they
de so nuch of in spelling, or looking up words in the dictionary and
writing sentences based on the dictionary definition-~seniences that
r:ake no sense--does not seem to helps Their greater need seemzd to e
for exposure to materiel to road that was easy enough for them to
naster. From reading any muterial that appealed to them, their rveading

generally inproveds Most of their problems were with comprehension, a
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less number with vocabulary, and a few had significantly lowv speed
scorese Whalever the problem, the bsst help seemed to te practice
in reading that was easy enough to be rewarding. This is what they
had never had. ILimited to required readers in school, they had
never reinforced what they knew, but had gone on to harder materials
until they were defeated.

The inaccessibility of publice libraries seeaed cbvious.
Only after a child had b2en introduced to a wide variety of books
and had some idea what tc ask for would he even go near one and,
even then, never without a volunteer. Ssliool libraries are apparently
often not available to children in the lower grades, vhen they most
need them. And even in middle-class communities, it is not unusual
for tha children to enter the school library with their hands un.

their heads.

Speech

Another very obvious characteristic of ihe children weas
their unifornly bad grammar. fThe children from the poorest femailies
seemed to have the worst speech and were criticiéed andl sometimeu
corrécted by the otherse. Tne other children would £e11 then “be
qaiet" on trips, because they talked so badly. The most common
problen reported by voluntecrs was leaving off all sndings of words.
Only simple varb forms were used, and all endings such as Yed" anda
ting" weré not pronounceds The children also consistently mixed
singular nouns with plural verbs and viceiversa. Double rnegatives

and runuing together of words were evident in the very warst specch.
139
o 143
ERIC

Aruitoxt provided by Eic:



Generally, the children did not react adversely tc correc-
tion, bul most volunteers began to correct thelr specech only after
they knew them for sevex;e.l weeks. The cnly adverse reactions reported
were when volunteers corrected the children's writings. One boy
wrote "yesterday, I eat « « o" and insisted that "ate! was not a word
because he had never heaird it,  Another insisted on using "stop"
instead of Mstopped.'It sounded tetter to him and "itts my story."

A group of ten children in a summer reading club Jistened
to examples of tall tales and decided to compose their own for
presentation the neﬁ day. They would dictate them into a tape
recorder. It was suggested that they each compose one that could
be told in about two minutes. Not realizing how long two mirutes
are, they ail nade up one sentence tall tales. "I have only one
teeths ®The teachers here is all skeletons.? The volunteers waited
in vain for one chil’ to use a seatence with corresponding subject
znd verbs Not one of the ten did., Later, they tried hard to use

Y
)

correct forms, and one child proudiy composed the sentence, e have
iots of fruits." (The Eroup also timed their speaches with a sinp
watch and were startled to find cut how "long a minute is." Only one
¢iild would attempt talkdng for a whole minute and gare up after
thirty seconds.)

W‘neth‘er volunteers worked with children ingividually or in
groups, the cmphasis was ‘always on participation and therefore specch
By the children. Activities vhich empnasized spsech were individuwally
reading al¢uad, taking turns reading with & volunteer, and discussing

what was reade. Children often independently memorized poems they liked
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and recited them to volunteers. Croup reading or poetry and simple
dramatic activities were especially enjoyed by groups of all ages.

The children often expressed interest in how pcople talk.
They would observe other chiidren eznd adults and then startle ihe
volunteers by saying '"she talk good" or 'the talk awful.'" When
several foreign visitors came to one cenler, one each ﬁeek over a
piriod of five weeks, the children were most critical of some of
them hecause of their spéech. They.seamed unable to accept the fact
that these people could be intelligent, wheﬂ their English was not
good, ey were interested in talking about the visitors and what
triey had learned about the countries, but insistéd on judging their
intelligence only by their command of the English language, which
varied from very good to one which was very limited.

.Although a few of the brightest children begin to correci
themsrlves, and very often interpreted for those with the worst
speech, this remains the area in widich no one really helped these
children., fhe most capable youngsters we had made the greatest
acedemic gairs, and these gains could be reflected on every paft of
the reading tests. Their speech remains an obvious handicap.
interestinglyenough, rmany of the mothers of the Miop track™ children
at the housing project used better grammar than did the’r ciildren.
Several wevre in college, anrd othérs in Job training. 7ne spesech of
both teachers and parenis varies, but has many of the sene kinds of
grarmmatical errors the children have, The problem of accani seomed
unimportant. |

Despite the concern of stuiy center staffs with the poor
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speech of the children, few formal attempts were made to present
grarmar rules or explanations to groups of children. Incividual
children were correcied, and the ¢iildren would repeat the correct
form of the word or sentence. They would listen politely to explan-
ations, and usuzlly nod their heads as if they understocd. 1In the
sumner group program, only the staff people who were there every day
correctad the childrens 'In both centers, the brighter children began
to correct their o'm worst errors and occasicrially corrected other
children.

Individuai volunteers often reported that the speech of
their students improved, Certainly, the children did talk mcre,
ard more often in sentences, as they beceme more éomfortab]e with
the voluntee%s. The initial inhibition on speech was obviovs; new
children at the centers, whether for tutoring or homework help,
tended to speak in wvery short, incomplete sentonces. Tne disabtility
was exaggerated by the tendency to spesk very softly, and look at the
floor. Several children showed a physical inhibition to spcech by
putting » hand over their mouths. As the volunteers got to Xnow the
children, tihey would say "I went to understand you. Can you think
of any way that would help rne tc¢ hear you better?" fThe children
invariably answered "you mean this?" and droppedkthe hand to their
side. Icw chiléren were ofien reported to speak "only with ‘heir
eyes." They watched and waited, and only slowly and hesitantl: began
to talk, Their inhibitions aboul speaking were obvious and extrenc.

Desplte the continued efforts ¢f volunteers to understand

the children, it remained a |roblem for many adults. It reguired
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concentration and ¢ffort and, despite their efforts, they often had to
ask children to repeat themselvecs. YI'm sorry, I didn't understand
you and I want to. Please speak louder,® or 'please tell me again"
were fairly commoé responses from adults. A few children of the
volunteers visited the center durirg the school term ard swmuer
session. These children of eignt to twelve years of age, vhite middle~
class children, were ofien more able to understand the children than
were the adults vwho knew them better.

Many children were at first so in};ibited that the voluiteers
were pleased when they would -talk at 211. The adults also got used
to.the specch patterns, and learned to understand the childrea better.
On several nccasions, coordinators or volunteers would cormment about
. a childts "gord speechs!" Thnis would be oné of the c¢hildren vho did
not use double negatives, who spoke distinctly, and vho sometimes
helped cther children with the worst errors. But when anyone not
involved in the project héard these children talk, they were appalled
ar:d would ask if anything at all was cdone to help them. OCnly their
speech now sets the most capable children from the study centers apart
from their contemporaries--but that is a definite, irmediately obvious
handicap that remains’ basically unchangeds Rofer, a boy at Hortn Faric
vho was headed fo: college even before he came to the study ceater,
is the only ciild in North Park and Welles-Darraw whose speech is not
& handicaps His good speech makes him a deviate in his neisghborhoocd.
Tne spcech of most other children vill make them stand out in any
selting outside af their present neighborhcods,

It secems obvious that the childfen's speéech is limited by
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that of their contemporaries, since severzl of the mothers spoke
with obviously goud graymmar and this seecmed to have no effect on
their children's speech. We can assure that they also hear a good
deal of good grzmmar in scheols If it i7 true that children speak>
as their friends do, the only real hope for overcoming this handicap
is integration with middle-class cnildren in schools. NMany of our
c¢hildren have every other middle-class trait except specech. Tne
only comparable group the p.m‘o;jactl director has ever seen was in a
slum school in England, where top track caildren of obviously .
superior intelligence used Cockney grommar and accent exclusively,
Taeir teacher of eight months, a2 very impressive young man with
excellent speech, lead them in very thoughtful discussions durcing
class. School atthorities arreed that these twelve-yecar clds were
tniformly handicapped by speech vhich would rmake their entry into
the labor market most difficult. The experience had been repeatsd
for many vears, and the scnool used a varisty ¢ speech activities
during school howrs, oubl with no draratlc results. Since no cnilé
in th¢ room spoke without Cockney accent and grammar, the children

heard only adults speak in any other way.

Stealing

There was very little stealing in the centers, beczuse of
the nuwsber of adults in const;ant contast with the children and the
natural carefulness of tha children. 'lhe}" have learned well to nci

leave monegy around, and were quick to remir - staff reople about itheir

pursese Many refused to remove their coats or sweaters for a long
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+ime, wntdil they felt sure that they would not be stolsn.

In the hou;ing project, there were two instances durcing
the first swmer. One child took several dozen pencils wnder his
jacket and walked around very obviously :ﬁei‘yj_ng the staff to co
something about it; they simply told him to put thew back. Anciter
¢hild, on another day, p_ut fifteen pairs of small sissors under her
jacket. As she started to leave, they begen to fall from her  acket,
and a staff person walked over and asked her to open her jacket and
helped hé: putl them vack into the cupboard. - The loss would heve been
cdiscovered the next morning wnen classes met,

In the case of ihese itwo Instances, there was no follew-up
and no discussion with the children involved, Th: volunteers cid not
latow what to dc, and the project cocrdinator decided to ignere the
incidents. Vhen the project director retw=--d from vacation, rercrts
cerie from the volunteers that the childrun M“stole everything in sight.t
This iupr-éssion vwas based oa the two incideats. An inventory made of
the suppliec tallied so closely with the original inventory that it
seamed that the. loss that had occurrved was less than would be reasonably
expecteds The only compleint that could have been made about the first
somer session was the ignoring of this behavior. Besides what it
zeant to the children to be igrored, the reactior of the volunteers
vias unforiunate in thinking, because of two incidents, thai these
crildren stole Mas a way of lifc." They were reassured after tre in-
ventory was made.

This first incident with tw> children was only the beginning
of such problems with staif people thai occwrred during the scveral

years that the project was observing cerlers. No other reluctantiznce
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car be as powerful as the reluctance of both professionals and non-
professionals to discuss a child's stealing with him. Other childron
in the centers always reported the incidents, or identified the child,
VWhile there were not mary incidents in the years studied, it iz n
obviously one of ithe hardest jebs for aiyone working with ¢.?ldren %o
handle. From talks with teaéhers, too, it appea.rs that a great deal
of such behavior is ignored, because the adult simply does not know
vhat to say or do. The project staff felt this was unacceptable.

The same adult who will become very upset aﬁout profanity or fignting
will tend to ignore stealing. Some say '"the kids can't help it--it's
their waj of life," Tne children know very well that it is wrorng.

In the study centers, we never umet a child vho did not. To ignore
this one kind of behavior seers very contemptuous on the pert of
adults. Sometimes, it clearly is. The teacher simply does not want

to be bothsred with that child. Other times, it is a kind of ris-

placed pity, and there is no place for pity in work with children.

By ignoring benavior which they know to be wrong, adults are telling
thase children that they are not worth trying to educate. There can
be no greater contempt on ‘the pért of adults., If a2 child ras a
harz~lip or otner physical difficulty, the adults are generally very
helnful. But stealing is a defect that is at léast as serious, but
too often ignored. Teachers are sometimes cbviously frigatened, as
in the case of the child vho brought a large knife to sixth grade.
The teacher lockeq it in her desk, .returned 5t after school and did
not report it. She should have secn the anxiety tha® the siudy

center saw in ihe ovher children that afternoon.
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Volunteers do not seem as frightened ag they are simply

imnobilized, and have to be reassured that these children deserve to
be treated as they would want their own to be. Any of them would be
furious to have such behavior ignered in their own cnildren, but reed
encouragement to try to handle such incidents as they would wamnt them
handled, were their own children involveds. It was in the cases of
stealing that the professional staff was most often called upon.
Although it was always better for the stafy involved to handle the
situation, they sometimes felt at a loss to. By sitting in, and
seeing the c™wious relief of the children that situations could be
handled and not swept under the rug, they finally learned that such
affairs could te handled fairly, without punitive measures.,

There is a lot of discussion among teachers of the petly,
seeningly senszeless stcaling that children in the inner-city engage
in--stacks of mimeographed papcr, as one teacher said 'mimeographed
on both sides--good only for.airplanes and he doesn't know how ts
nake them ! This gradually came in the centers,; after the first
year, as a wish for samething to carry home. The children would &sk
for "one piece of a puzzle" to carry home and bring back, or "ong
piece from the pick-up sticks.'" In addition to the pictures from
magazines or writing paper that seemed to be reasonable because
they had some meaning to the children, the staff noticed rore and
more general requests which seened to mean that the children simply
vanted "'something to carry honie with them." There are apparently
rany kinds of objects that can satisfy this need, and it is not hard

to equate it with the middle-class child's rummaging through the
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wastebasket or the junk mail and taking the treasures to his rocm.

An assortment of foreign or wildlife stamps and a collection of
picture postcards were the easiest to find.for the imnediate problem.
Other adults would have access to very different kinds of inexpensive
or donated souvenirs thatAthe childcen might treasure. The need .
se2ms to be a sincere one; and it would be reasonablz for cencers to
anticipate this need of the children, rather than wait until they
begin Lo ask or just take small items because they want something

' Since we found this pattern so prevalent in the

"from the center.'
inner-city, teachers might be more aware of the apparent needs of the
children. Most schools have expendable books, extra workbooks or
lesson sheets. The staffs of study centers are convinced that the
recognition of this need of the children, and their willingness to
satisfy at least some of this need, helped the children to accept

the fact that supplies used in the centers were nceded for everyone,

and had to be available there to be shared.

Discipline

Whether the children at the centers came from the 'blockleader
families" in one project, or from the "problem families" in a ery de-
teriorated neighborhood, the amount of physical punishment administered
to the children became obvious to the staff. 1In one case, a group of
boys regula-ly compared notes and bragged about whose mother could in-
flict the worst scars. Children often reported beatings thaﬁ other child-
ren had received. During the first six months, the parents at both centers

indep2ndently develouped tit 2 idea of keeping children from the center as

an effective method of
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pnishment. In all cases, this method was used with older children,
and much more frequently with boys than with girls. Apparenily the
beating, or threat of oae, was nore successful m;ith small childrene.
However, the pa.ren"cs scemed to be grasning for "something that would
work™ and keeping “‘he children from the study cent = seaned the nmost
effective they could find. “I'ney werr, quick to explain that Msince
this seems to mean more to him than anything else itts the only way
I can "hiﬁk of to punish hin.m

The staff had to become concerned with discipline in the '
home, for the first time, as a result of this pattern. It vas uzlfaiz"
to volunteers Yo have them come, not knowing whether a child would be

the:re or not. 7The parents vnderstood this, but insisted that 'ﬁ‘ney

could think of M"no ather way.® Some mentioned tuat the staff seemed

to not approve of bezting, Jusi how they knew this was not clear.
It was the policy of the centers not to hit children, and children
quickly became aware of this. Iln each center, one ar tw~o parents had
asked about this. One father came to visit and kept looking in the
corrners, finally approaching tae coordinator to say that he was look-
ing for "the big sticke" ™iTere must be one," he said, natching ihe
children at work. Fe.left, shaking his head in a puziled way. Bub
the children had qbviously reportcd. to the parents, vho scaned '.'ery'
aware of center policy, and gradually aware of “heir ovn difficuliy.
No other problem seemed to concern pareats rora, and vhen they met
the staff, they first wunted to know how the children 'bebaved.!

The parents were obviously ..iore at a losz when the staff
had to tell them thet in fairness to the volunteers, children should
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miss center appointments only when they were ill. The parerts wanted
short, quick answers to the problem of discipline, but there werc'
none., It was immediately obvious that thsy had no urderstanding of
punishment having any relationship to the offense. HMost of them be-
gau to assign extra Jobs te the children. Scome mentioned that this
was their solution to tne probiem of punishment and the children very
often reported this form of punishment replacing the forme bzatings.

After the reports came in from one center that parents
vere using the technique of keeping children from the center as an
effective punishment; it was only a matter of weeks until the same
pattern developed at the other center. The staff at both centers
were surprised by the apparent lack of understanding on the pert of
the parents that discipline should somehow be related to the offense,
but they really should not have been. The children had talked quite
freely of the favorite disciplinery techniques of various teacherc.
Often, according to the children, cach teacher had a method wilch was
meted out regardless of the offense. According to the children,
punisihrent happeus vhen you 'Ybe bad,'" and the only answer was 1o not
do wnat you had been doing. They had been, at first, as bewilderesd
as their parents al any atteapt to discuss vhat restiiution or be-
havior a child should show for having interfered in ar.other ciild's
work. Beyoind 'hit hind' or f'tell him to git out," they seened to nave
no znswer to any such prcblems.

Since teachers are the first to claim that disciplinc tekes
a great deal of their iime, it would seexn that somewhere in their

training, they snould have learned vhal discipline is. Perhaps
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because so much of their trainirg is concerned with "how to! teacn
this or that subject, and so litile concerned with how to teach
children, they seaned, from the children's point of view, to be
limited to £he use of ore technique vhich was automatically used for

any offense.

Violence

Another major impression of inner-city children was the
rcnlization thaﬁ the& live in a more violent world than do rdddle-
class children. Their reports of incidents occurring at home and
on the way to and from scriool showed that they accepted calmly inci-~
dents that would have shocked the children of the volunteers.,
Caildren reporied very matter-of-factly such events as thelr seeing
a dead baby in a box on the street, as the police arrived.

Npignting' among children in the centiers never becate 2

that they could not interfere in the work of others, They talked a
good deal avout fighting outside of the center, ardi would sometines
jurp up oelligerently 1f anotner c¢hild challenged them or insulted
thems Uhen encouraged to talk aooul it instead oi using their lists,
the volunteers often reported that the children at first looked =zt
the adults "as if they werc deacnted,'

Children often ren.ioned the need to fight in their reighbor-
hoodss As one older boy said "in this neighborhoed, if you dontt
fignt, you'd be dead " But they usually accepted the cender as 2
kind of neculral grounde. fThere were often reports of figits--and
visible evidence of thems One coordinator reported March as " igt
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Honth" when an um;sually large nuaber of the children tal'ied of
fights on the way to and from school. The girls were often scratched,
or had their clothing torn. A nuddle-class Negro volunteer said the
most surprising part of the children's behavior to her was that the
girls fought “just like beoys.' Certainly they were not exempt from
the general pattern of resorting to physical violence.

Althougn the parents never put any pressure on the staffs
to use physica. punishment, many reported their feelings that it was
necessary, and soume reported their wish that the schools would use
nore pnrysical punishtuent, They would report telling the tzachers to .
hit the children whenever recessary; one expressed it as "just ireat
him like yowr own and hit him.". The mothers vho did rnob want thelr
children hit were cer‘bainiy in‘a minority, Although the volunteers
¢id not get the same pressure from the parents, they obviously do
exert pressure on {he schools for more use of paysical punishrent,
They also rely very nuch on phyaical punisicent in controlling their
childrene |

Along with the problem of violence in the lives of these
c¢hildren was a Jrowing awarenass on the part of volunteers of t‘r.c.
irhibitions they had to expressing positive eotions Lo other persons.
There was a "lack of kirdriess" in their lives. Tails gracdwally con-
cernzc the stéff‘ nore than the precence of violeace.

If volunteers become senzitive to the rcactions of the
children, they are often aware of how much a gesture or word of preise
reans. The children tend nol to say "pleacze! and "thank you," o

equivalent cexpressions. Vvhen volunteers saw the childrez with teachers
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and mothers, they were impressed with wie adults! contirually rcmind-

ing the children of these expressions. Volunteers listenad carefully
for examples of kind remarks botween children, or for expressions such
as "please" and "thank you." They reported that the children never
used them. Combined with this lack was the children's coatinual
"helpfulness.” They seen to express positive em'oti.ons more by actions
than by words. They continvally help adults and other children.

The staff often reported what they consicered Mover-
reactions" to opportunities given to the children. An impressive
example was in dramatics activitlies., Volunteers found it best to
start wit.h simple dress-up materials and make-up and suggestions far
sirple skdtse The children would often say only one line, and that
was sometimes spoken to the wall or the window, in a monotones To
the children, it was obviously 2 very special experience. In the

following weeks, they gained poise and conficdence. Six ronths later
» ’

they were composing their own short skits and performing ihem cuite

" well, Their first efforts at dramatic activities were alvays the

extreme example of how differently experience is viewed. To cuservers,
the results viere not :meressive; To tne c¢hildren involved, it was
obviously' rost rewarding., Volurtecis woriing with these childre.
gradually become a2ble to sec erxperiences 'through the eyes of tne
children' and find their effo:ts well-rewarded.

Tne girls did sometimes ask for books about marnars, and
the staff could find no suitahle ores that they cou’.d read. Tnose’
siaple cneugh were consiaered too childishes In a chewwM murse. hat

the ¥irls reguested, they did get some help with tneir qiesiions about
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ranners., This is obviously a matter of concern to them, end an
effective group worker could Lelp such girls to caupose their ocwmn

pampnlet, as similar groups have composed booilets on baby-sitiing.

Attitudes Toward Teachels

From the literature about inner-city children, oné would
eavect great hostility to schools and teachers., This was simply not
a factor among the caildren vho come for academic halp to the four
study centers. Clearly we are dealing with!a yourger age group and
a selected groupe.

However, no topic of conversation occupied as much of the
rhildren's free discussion as school and teachers. U%When they were
not talking aboubt events in the centers, they were talking about
teacnhers or school, more often teachers. In fact, they talked so
continually and exciusively about teachers thal at botn the siore
front and thc housing vroject, volunteers fell that teachers were
almost frightenly, overwhelmingly importent." Tnis was the case
a2t the housing'project, vhere the cnildren included some motivatea
andi capable youngsters, It was also true at the storefront, with
children of lower achievement but who were at east motivaled enough
to coie for help.

School vas the main activity these cnildren shared in
cormon outside of the center. In yeavrs of listening to the childrzats
conversation, it was impressive that church was rever mentiored, or
scouts or any other voluntary group, althougn caildren vere krowa to
prarticipate in one or another of these activities. Tacse were
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rmentioned to individual volunteers by individual children. Tut vhen
children talked at the center among themselves, thelr conversation
was almost always comparing notes on teachers, or expressions ol
concern or hope about next year's teacher.

Members of the project staff were sometimes invited to
meet with groups of teachers to explain the work of the centers.
Teachers seemed surprised to find that volunteers reported that, to
the youngsters of the centers, the teachers were frightenly important.
The volunteers hoped that because of their dverwhelming imporeance to
the children, they wouald be very carcful of the way they react and lalh
to the children. Tne staff adndtted that they do not xnow how the
children express this preoccupation witn teachers.

The staffl also real;zed that one of their functions was
to provide an outlet for saue cildren vho needed scmeone to 'M"oe mad
at. Partimlarly the too well-behaved and irhibited children of
the housing vroject were too dependent on their perents and teachers.
A third of them had oaly one parent. It was as if they could not
express belligerance toward either home or teachors. The luxury of
being able to complain atout work, decide when and how it was going
‘o be done, was thoroughly enjoyed by thex. With taeir necd to be
Tgood,! there simply was no outlet at home or school for any un-
pleasant exotions. 'nis was much more noticeable in the honework
cenier, besause of group interaction, but it is also obvious in indi-
vidual sessions that many children test out a variety of emolions
with one adult 2lone that he may well bz wiwble to express either at
home or at school.
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Children often discussed school and teachers in individual
sessions with a volunteer, although usually not until they knew them
well, In group setiings, discussion abovt teachers was in asides be~-
tween chi'.dren, and if adults showed interest in the conversation,
they often stopped talking. .

The mdain atitribute of a good teacher and the highest com-
pliment the children could pay one was “she (is) fair." Likewise,

a poor teacher is 'mot faire" If a child complained that a teacher
was "not fair," clhers might‘agree. When one disagreed, she said
"yes, she not fair, but she make you learn." "Being fair' and
”making you learn" were the nost often repeated remarks about which
teachers children liked.

By far the greatest complaint against schools and teazchers
was in regard to the theft of money, books or clothing., Accarding to
the children, "you Le blemed" if sometning is stolen from you. Tne
teachers apparently tell the children that it is entirely their
responsibility. lMoney had to be carried in their shoes. Tre children
obviously resented their attitude that theft was only the respon-
sivility ol the one who loses, and inevitable. Never once did the
ostaff hear of a ¢hild geliing scielhing returned that hal beer. tolen
from him.

Classrooms that were particularly unruly were looked devm
upon by the children, and guickly identified by them. Teachers «ho
were not fair and who did not make you learn werzs equated -/ith the

aed

classrooms kinown to be chaotlce These were defined by the children
as the classrooms "full of bad xids, whe don't do ne work, and
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teacher can't doinothin'. Least, she don®t.," A child's problem

would be explained to other children by saying 'n» wonder--he in
that awful room.'

I{ iv easy to see iiow their desire for order, and their -
need for stricture has been‘misinterbreted to mean authoritarien rule.
They are initially uneasy with new acult groué workers, and need very
muach to know that the adult is in command of the sitwation. They are
quick to suggest helpful measures, if they feel the situation is
chaotic--"you gotta hit us." Despite the obvious difference between
smell groups in a volunteer setiing znd large, captive classrooms,
the children often made comparisons. Vhen a\child was stopped Irom
vothering one girl, she sald "if you was in school, bam. Thai only
thing make you be zood."

Wnen a group leader, wno had previously taugit school, satb
on the floor to read a story, tne chiliren nudged each other and
locked &museds One sald M"a teacher--sittiug on the floor!"™ Another
sald "when you vas a teacher, you didn't sit on thke floor.,"” Sue
assured them that she had in fact, at story tdme in the prirary

grades. They srook their heads in disielief.

Distwoed and Retarded Children

Tne experience of the study center was that euctionall.y
dlsturbed children were not a basie probien. These youngsters
rarely came to.the attention of study centers. Just as tne volun-
teers never considered the chilcdren Ystupld," 1either did thev con-
»

sicer them to be emotionally -isturbed. Fhile the children who

157

161



O

ERIC

Aruitoxt provided by Eic:

accept an offer of volunteer help are a select group because they are
notivated to ask for help, they nevertheless represent a range of
“problem" children. Partjcularly at North Parr, the children werc
zlmost all considered to be problem children from problem families;
They created discipline problems at school. But even in this center,
emong more than two hundred cgildren who came during seveval years,
cnly one child was obviously '"disturbed." She was tested and found
to be more than two years retarded academically, so that it was
assumed that it would be very difiicuit for a volunteer to help her.
She care in for homework help, and to he tested, and after three
chances to observe her with the other children, the staff 1elt that
she was extremely rostless, belligerent and unpredictabl . The
mother came by to complain tiuat she could do nothing with the girl,
and said that the child w. s in psychiatric treatment.

The coordinator assumed responsibility for the girl when
ever ;he came to the center. She let the girl work with her, kept
her close to her physically, and away {rom the other children so that
she would not ave to be put out of the center. When possible, che
helped her with sowe academic work. The girl was irregular in &ttend-
ance, but beccame quite attached to the coordinator. The voiunteers
considered her to be obviously disturbed and were iupressed with tie
coordinator's firm but gentle manner to which the girl respoudad well.
She became very disruptive several times, but the cocrdinator was adlic
to keep her fron bothering the rest of the children end stafl by

devoting herself to the girl. The coordinator took her on one group

trip, as the only child for whom she was responsible. Although the

fo

coordinator and volunterrs had both been afraid that this would ©
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very difficult, the child actually behaved much better on the irip
than she usually did. Twice morc the mother came by while the girl
was at the center, ard the volunteers reported that che scaned
afraid of the girl and 'the mother let her wilk all over her.”

Atfter five months of sporadic attendance at the center,
the girl confided that sﬂe had told her mother she no longer wanted
to go to see the doctor, and her mother Lad said she need not. She
stopped coming to the center except for very infrequent visits.

The coordinator made a trip to the home to encourage the motner to
discuss the need for more treatment with the school, but doubted
that the mother would o so. |

At Velles~Darrow, the children were selected with the help
of 2 tenant aide, and she did not include any obviously disturbed
ehildren. Two of “he toys were recomuended by the school for help
at a mental health clinic, but they were not considered as impossible
by tne volunteers as the child at the storefront.

The probleins of anti-social. bchavior and of mentally‘slow
chjldren were much rore serious for centerse. Children at YNorth Park
and at STEP were from very disorganized multiple-procrzn families.
They did sometimes svear, ask for cigarettes, and ochave in generally
inacceptuole ways, but this was no® considercd a severe provlan oy
the staff.

Children who were genuinely sleow, concidercd educadble but
mentally handicapped, were nmuch mere often encountered. They caiie ¢n
their own, or with tarents who somernow hoped that such a center could

do what the schools could not, and in nearly every group of school
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referrals, ‘there were one or two in every fifty referrals., Just vhy

the schools ieferred these children was never clear. They were oficn
very well-behaved and eager for help. The reaction of volunteers was
to want to help them, just as they often wanted to wark vith childr:n
viio were more than two years retarded academically. Despite center
policy of not worldng with these children, ilhey came and some volun-
teers (often boapd members whom the coordinators felt uneasy atout
refusing) tried to work with them. Whether tiey wbrked with thea for
three months or for a year as irey did in some cases, the results were
always very poors The velunteers became discouraged and wanted to
quit, or the cnildren dropped out.

Tne only feasibl.c way to include these chiléren is in honme-
work helps In groups, they seem to enjoy so much being included witn
ornal? children that they will come and continue to come for somc
time, '

At welles-Darrow, one retarded boy was referred vdth'the
origiral school referrals. He was ariong the ;.'.ost eagor, and the scool
reported th:at he never missed a day of school. He had the highest

1

records of attendarce at the canter ror three years. lhea ‘re mzfor-
ity of the original group went o after-school reading classes, he
was not included, and wented very ruch to go; Zven when a new gZroup
of move capable children come to the center, he contirued as an active
participant. New volunteers were always told that he waé genuinely

slow, so that they would not cibarrass him. Often, f*ey argucd during

the first days that no child so eager and willing o work cowld e

“slew, but always czae to realize that he was. The skill of voluntecis
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in including him in all activities was impressive, as was his owm
ability to participate by sitting near his special friend to watch
his paper snd his reactions. lis teacher reported that he was given
first grade work, since this .was what he could do., The center tested
hin and found him able to work at lowor second grade level, Four
afternoons a week, he came for homework help, without homewarks, He
was given a reading lesson and an erithmetic lesson. lhen the adults
were busy, one of the other children worked with h:;Lm. In the three
years at the center, onlyv once did a child react to the fact that he
was obviously given special attention in class, and special efforts
were nade to help him participate. This was when a new child at
summer school said in a reading clazss Yhe always Zets baty words.”
Tne other children looked at ner in surprise, and she seamed awere
that her remark wus incppropriate. The group worker mentioned that
eacr_m child is r.sked to do what he can, and that Martin was one of the
hardest workers in the groups It was cohvious thiat Martin was a verp
pleasant child, whose parents‘had made him feel very accepted. ‘hile
the staff never felt that Martin wridé be capable of normel achieve-

ment, his good nature and determination were mest impressive, After

two years at the center, Martin wes moved from the speclal room for

cducable mentally handicapped children to a normal classroom. He
vas in tre tottom track, but it vas an enormous achievement fov niz,
which_he reperteds Two years later, hie was still able to achieve in
the lowest irack of & regula classroon.

Ine other child vho cane to VWelles-Darrow who was retarded

came with her mother, when tnc nother care ‘o volunteer. The child
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did not bring homework, but sat "recading¥;oig library hooks for the
howr of academis works She said that she was in seventh grade, bub
tested in third grade. The volunteers realized that she was not
reading the books at all, but she sat quietly, slowly turning the
pages of very difficult books. After two weeks, she began to read
very simple books, when shé realized that other children as big as
she were doing so. No one was swrprised when the school referral
form was returned with "7th grade" marked off and EMH written in,
One day the girl told a volunteer that her class was studying Africa;
and she was oz‘fe?-ed a loan of a beginning reader from Liberia and
a lerge map of Africa. The next day, a note cane from the teacher
saying that she had never seen the girl so excited about Jearning,
and could the center accept eight more girls from her class, The
center could not. Fortunately, the girl moved away a few months
later, since it would have bhezen difficult to inzlude her in the
sprcial summer program.

YWith a homewook center, it is possible to include children
viho would be' too unrcwarding for volunteers to tuteors ‘Vhnile they
canriot be expected to recelve as moch meaningful help, it s olten
the only opportunity for them to be with caildren vho are not labelled
as they are., .

The most obvious characteristic of ‘hese genulnely slow

(o]

children was their continual "forgetting” what they learned at ik
center. Despite the fact that this wes .true of Fartin, he was in-
cluded in tae evening tutoring program for one years Tne volunteesr
}new his situation,but wanted to work with hin, Since he was a bey
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who would go anywhere at any timé for academic help and review work
with determination, he was still found to be rewarding.

Tae p;oblem.is not that these children are often cricountercd
in tutoring projects. Cccasionally volunteers are assisned to work
with them because the center has no testing program befor: the ciild-
ren are assigned. If the eriterion is appiied that if the child is
more whan two years behind in reading, individual work once a week
wvith volunteers is not appropriate, most severe problems of behavior
and low achievement will be eliminated, Théy were found to be
generally so difficult and unrewardir.2 tha' their problems are best

referred to pronfessional help.

Cultural Deprivati.on

The term "cultural deprivation” became «idesprsad several
years ago, to explain the problems of inner-city children, Perhsaps
vecause educators could not admif that the shortage of tooks in class-
rooms, the hunger of the cnildren, the rapid continuzl turnover of
staff and children, or any other of the many well-documented problexs
of city schools had any relation to the childrens!'! poor work, they
looked for a defect that could be "pinn;d cn the children.

"Culfufal deprivation" apparently impliel that a group Qas
without Yeulture,' and thus the term was later roplaced vy Meulturel
éifferences," The lack of background knowledge of poor cnildren =as
bean documented, and is obvisus to anyone who works with thome How-
ever, the fact that they have other kinds of “aiow-how' is obvious

to volunteers. In one center, voluateers were startled to firnd that
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the children knew the prices of basic foods, such as oread, milk

and oleonargarine to ihe penny, cach day and at e;{ch store within
their neighborhood. They xnow many }ot‘nér valid 'pieces of inforration
that are relevant-in thelr lives, but are not recognized as impcrtant
in school achievement,

Another reason for the wesswre for labels such as cultural
cdeprivation comes from the mamner in which money is glven to schoolss
Obviously, children in the cities were not receiving a satisfactory
edgcation, Jjudged by the resulis of low-achievement scores, A case
could be made that they have nsver received an ordinary education,
but to explain thelr needs, sﬁch terms as "'special educaticn'' had to
be ‘employeds Nor was it possible to receive noney for ordinary,
normal school childrens Ioney for the schools had to be given to
categories such as "gifted children™ and *'deprived children.'

But there is growing pressure to change or abanden such
terms because of the awareness ‘l:hat no group can be assumsd to be
vithoul culture, or they could simply not have survived., Likewise,
every group of children everywhere is lacking in understanding and
xnowledge of vhat 1€ foreign to thems One teacher in a very pros-
perous suburb was sba:r tled to find that her zecond-graders all
thought peas come only Irozen in boxes. 1Thus, soxe special progress
offered for "depr:ived c¢nildrer" are very proxdsing. Tney are eflce-
tive if they clan te rercad, leaving out the word "deprived,'" since
they are basically good education for all,

A literature cescribing Ydeprivzd children' has been
developed. Ozlxe of the maln prerdses of these writings seess o be
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that lhese children have a ''slow &nd cautious learning style.!
Cbservations of our staff and volunteers found this assumplion ic be
without basis. - Some children in every group have a naturally elow ard
cautious style. OClhers qork quickly and recklessly. Certainly in the
testing program of the project, involving hundreds of cnildren heth
within school in the control group and in a number of centers, the
rajority of the children never chowed any signs of being "slow ard
cautious." Tne same was true of their academic work habits in
general. There is hesitation and fear of being wrong, out <he nore
nornal reaction to this fear seemed to be to work quickly, read
rapidly, finish the Jjob and leara the sed news of failiure in a hurry,
because the suspense was wnbearabls, Tae haliing hesitetion and rapid
giessing often went hand in hand, wut the majorily of odvservaiions
emphasized the opposite of a slow, cauticus altitude ¢ aporcach te
1OrK e

In the study centers, it was only the lew superior stuient

(7]

cvino were thougatful and careful, Nost cnildrea nceded encouragenent
to lrust theasclves cncuph to work rore slowly. Our observations
also showed that the children were aware of the oremiua placed in
schools on {inishing an assigrment vhether or not it was wndcrsiocde
Particularly in testing, they reported that teachers did nol apmieve
rm. s “ - R PO P r 8 s

This was €0 much a yart of their

\
Py

of leaving questions blank.
orientation that most children only slowly accepted the idea that

"speed was not a major virtue in doing academic work.
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CHAPTER V

TE IMPAGT OF TUTCRING: QUANTITATIVE HTASURES

A central concern of this project was the evaluation of the

impact of turoring and volunteer work in education. The adninistration

of even a very small after school study center involves some recard
kecping. Tnese records oftea supply the basis for a partial evaluation
of the 5mﬁact of ithe progrem. 'nile the usc of such records does not
make possible adequate comparisons wiih control groups, the findings
zre rolevant in that they repeatedly present a converging corclusion.
Taus in the cowrsce of this research and denonstration prcject, ithe
principal investigztor nelped to establish an a.ier school siudy
center called thoixt. Pisgeh Centers A teacher rerresentative frpn
a neardy school undertook a checit of the acadenmic progress of children
who rereived regular tutoriazl assistance for six monthss On the 120
children involved, 55 snowed improvazent, 31 snowed no improveuen
and 34 vwere uﬁablo to be evalualed becausc they were {ransferred to
othrer schoolses fhere vias also consideratle evidence that thcse
cnildren's attitudes showed improvamcents

At the South Shore Study Center, the coordinalor conduciad
her owa swvey of studenis who viere below grade level when tagy staricl
tutoringe She found that aboul hall of ihe totel studendt gooup (wves
one huncéred) each year improved sufficlently to got along at ticir
own o above lavzl or else retwrned lfor more tutoring. It is
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estimated that for the city of Chicago, lhree quarters of the young-
sters are not reading at their grade level; for ihe social group
attending the South Shore Ce..ter, the figure was.much higher. In
addition, the coordinater also followed-up a group in order to
observe their acadenlc performance one year afiter the end of tutoring.
Cne third of these students were still performing in school at their
academic levels The impact of tutoring was still seen, hut the need
for ongoiﬁg assistance for & longer period of time was also abundantly
clear to those who worked with these students.

Repeated sources of such evidence from cther centers must:
be taken as indicating some relevant impact, obut the research design

of this project made it possible to build in a control group ard thus

exanine the relevance of ¢ifferent styles of zdmi.istration., In

addition, particular effort was made to maintain better records so
that academic performance could be measured repeatedly and linked to

the nurbar of months of tutoring.

Controlled Comparison

At the fowr experimental after scaool study wenters, the
rcading ability of the students and the prozress they rade dwing Whie
perieds in whilch thef were being tutored was determined by tre Gates
Reacddng Tests. The Gates Prlinary, Advanced Primary and Swevey read-

ing tests, developed by Artaur I. Gates of Coluabia Universily, teci

at various prade levele.l These tests were an integral part of the

1 v . . . .

Arthur I. Gales lanual for the Cates Primrvy, Advernced
Primary end Survey Tests. (Vew Yorok: Bureau of Publications, Teadiers
College, Colwrdbia University, 1956). '
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vescarch design and the testing of reading &iility emerged as a
crucial aspect of the program of the study cealers also. Adcguald
information 02 the reading level of the youngstors was not available
from the schools. Such information was valuable for the guidance of
the tutors and for the students as well., In the last years of the
stucy, these tesls were replaced by ihe Gates-lacGinitic tests, whicn
are comparable. The data presented is from the tesling done vatihh the
earlier forms.

In cach center it was essential that testing be carried
out at least two timés. At STEP, only one test was possible, reflec~
ving the very loose and Qnstable orgenization and aduinistration ol
this enterprise. At the theee other centers, tests were repeated
scveral times on most of the chdldren so that thelr progress or
regression could be reasured, In addition, these lesis were adnin-
istered to a control group. The control group, like the exgerimertal
vopalation, was essentvially all-Negro with only an occasional viiite
students ne gsocial status of the control group was from a workin
class bacikground and superior to the poverty tackground of most
children vho atiended the study centers in the dauonsiration projects
This was done deliverately so that any positive results frou tutoring

couid not oo attiivuted Lo superior social baczssound.

tnose vi.o were lutored were diviced into four groups on ire tasls of
the time peried wien they slarted in the tutoring progrwir {1 tofo.a
fall 1965; (2) fall of 1965;»(3) winter ard spring 196%; and (4) swmer
1965, Tais breakdowa nmade it possidble to assess the impact of
168
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tutoring in terms of the amount of timo 2 younpgster was exposed Lo
such assistance and in terms of the —clative degree of backwardross
ho or she displayed when the tutoring started.

The Cates Reading Tests are designed to produce a score
reflecting the grade level of the student who is tested. Thus, a
sixth grade child's expected score in September is 6.0, 6.1 in
October, 6.2 in Novemher, and ending with 6.9 in June. UVhen the
child?s actuzl performance in the reading test is compared with the
expected level of performance, a silaple measﬁre of above grade or

below grade is produceds This was called Y'performance lavel scose."

If a sixth grade student read at the 5.2 grade level in Sceptember,

his score would be -.8 (6.0 minus 5.2); or if this studont read at
7.2, his score would ve +1,2,

Some discussion of the childrents regnmmse Lo testing is
required before the statistical findings are presenleds Belore the
project hzd been launched, requests for "lesling! came in from
scveral outside centers. These coorcinators roported that ihe
children asked for a "day of testing.'' The stafls of volunhesr centers
wore surprised, since it was assumed that their caildren would Le
hostile to testinge The principal investigator suspected thal ihe
ciildren wantcd an opprotunily to leerr about testing, ard this
turned out to be tic case. 'hencver tesis were used, the cilldvea
responded favorably. In thrce yéars of tesiing for this study, oaly
one cnild refused to take a test, but wanted to take one as soon as

no saw the other chlldren studying theirs tae following waeck.

Volunicers often had quasiions about the tests. They
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considered th;:m culturally weighted and unfair to the children. Vhile
this was admitted, their relevancce for school tests and far school
taéks became obvious to the voluntecers. '

At South Shore, children in the fourth grade were usuzally
Siven the Gates Survey test, appropriate for their grade level, The
children at Welles-Darrow were r.lSO able to take this test at fouwrtn
grade level. At lNor th Park, +the children were consistently more
retsu'ded,' and fourth graders were usuallyl glven the Advanced Prirary
first. Only if they showed that they could do cnough of the haider
onc was it administered. There was great consistency in scorces
between what children. scored on a test that was below their grade
level, and how they performed on a ‘tcst for their proper grade ievel,
On the easier test, however, tncey answered meny rore questions and it
was nore possible to see their mistakes, and the paliern to nelir work.
Their own positive reactions to the test indicated trat ihis form was
preferable for them, With a test so difficult that they could only
give & few answors and then had to stop, tacy scemed to feel nuch
r.ore defeated.

Therefore, the usual proccdure was for the chaildren to bde
gFiven a test form on vhieh they could do a reupecuable smownt of worlts
They were retested on a differcent form of that test a semesicr later.
A& scaester after (,h:z.t,' they wero usually Even the Swvey, appropriate
for their grade levels This special arrange:r.cnt applicd only to
fourth graders, bul very retardad roeaders au fifth grade level wer
also given tihe Advanced Prirmary if it secmed more valid Jor them.

4.

Daring the first year at llosth Pack and South Shoie, the
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patiern of achievenent became cicar; approxdimately one month gain

for one month of tutoring for thosc children -ho were scen regularly
by the same voluntecr for at least a scmester. 1he patiern of necarly
orie month progress in one month was the nost common result, «nd
apveared to be the pattern, as well as the average.

Wnen children made less gain, or none at all, it coiacided
closcly with the voluntecr reports that the child was not maiking much
progress.  Usually, it turned out to also tally with the school
observationg that the child was not completing homework regularly, or
achieving in school. fThese were largely older children, especially
boys who had to be told honestly that the centor did not feal that
ey were making any progress. They wefe told thal the help was only
supplanentary, and it was assumcd that they also worked in school.
Unless they did their homework regularly and also tried in school, the
one lesson a week at the center could not help them,

Volunteers were often reluctant to talie to the children
Lonestly aboubl their lack of progress, and the coovdinator ofien had
lob. Ghe reactlon of the children was to insisy U.at

v

to essunc this
tiiey wanted ﬁo centinue tutoring, and would try harder. Only aboutl
five cnildren of f£ilty were dropped cach year because of insuflicicnt
progeess, and in eaca cate, only 1T the volunitedr was leaving, Tven
they were putl on fhe waiting list, and told to decide vihiethor they
want~4 to make a real effort. Tney usually came back withia a month
or two and asked for rove help,

Tr.e children vho remained with the saie volunicer for a
sacond year continued in general the same patiern of cne month Zain
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in one wmonth, but the patiern was more consistent and school peades
more often reflected increased achievenent. A minorily of childir
ware continued for a third year, and *he pattern remained wnchsnged..
However, because of low achievement in thelr schools, a child who

sas kept from rurther retardation for two years was, Ly sixth or
seventh grade, a good achiever in his school. The caildren would
bring their report cards to show that they were doing very well, and
would ask why the center staff still theught they needed help.

Since a2 reading level of 6.0 is all that is -required for a regular
high school course, children could be helped to achieve that well,
and were satisfied,

Initially, the project staff folt that testing was wrimarily
of benefit to the tutors, and tieir reactio. to the tests, whercver
used, was very positive. Thicy often exprecsced rewev ab the evidénee
that they were only "ireading water' and keeping the child fron
further retardation, although tuis wa: cxplained to tl.em as a desir-
able anc expected soal. Older volunteers found the evidence more

reassuring, while young adults woire able to aceept ta
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oress as wney pgradually realized that the aliitudes and poor work
habiis of the children whiich Xept them Ifrom echievenent wers a2lso
chanTing.

After using the tests for scveral years, the siafl fell

A N

that the children themselves venefitted from the experiance of taking

testss. Lhen it was explained to tham that they were confidentizl and

not part of thelir scnool rccords, they cane to understand that ithe
2

oA RIS S
Y veaL Wi e

cr

tests were meant to help them and thelir butors. The
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tests came in threc different forms meant that they could siwdy thaa,
find their errors and sce what kinds of work they did poorly in.
Despite the low scores, their reactions were never completely ncgative.
The usual reaction was for the cnildren to become critical of the Joo
they had done. "I coulda done that.! #rhyt'd I skip one?’ Despite
their obvious abi‘lity todo better, thay did nov usually do a lotv riore
careful job on the retesting, altnough there were usually indications
that they were learning about taking tests. Each time they were
tested, they sesmed more able to achieve close* to their real ability,
but it was a slow processe Ecrigpter children uecr’lecl to benefit the
most from the testing -experience, and could often study their tests by
themselves and show thal they understcod thelr nistalkes very well.

N s

they were the ones vho quickly developed teuling "amow-how."  Siwiy

center children were always retested with different forms of the tesy,
since they had studled the previous test. The same was irue o the

control group.

It is ncocssary to cxanine these tesy score data in & nurser

of different ways 1s nresented in Table 0. 5.1,
ance level scorc prescats a measwre of how far behinu grade leovel anad
how far ahoaG of [onte level the siudents of & given siudy center ere
vhea they started lhelr tutoring experlences. AL &1l lhres siuly
centers the youngoiers werc behiri thelr grade level; at lovih Darkd
they were the furthest behind, -1.23 yearss at South Shore rext, -1.07
ané the least at \iclles-Darrowr, —.62.

Tne poritive Lapact of tutoring can be scen foom the lzcl

that the final pe~losrance level scowcs, tie scores that weso vcoeadc.
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Ther ihie tuforing was complcted, were vebber in all thiée sbtudy

(o)

centers.  To ba more precise, the amcunt of reterdation declinedy thatl

is, the size of the negative score was reduced and in one case, e

ilelles-Darrow preject, the score actually became positive., The final

performance level score is bvased on the averages of ninetecn ovelfore
ang after comparisons, of ore academic year dwatlon in each cem-
parison, - o L In 13
cases the reading scores improved, in three comparisons there was no

cnange, and in only three comparisons were the resulis negative. The

sigrificance of these findings were highlighted when compared with

the findings of the conirol group, walch were covserved to have followed

the nortal slun school patiern and to have slipped Durther tenid

ng the

pie

(from -0.43 to -0.72). It should be noted, however, that dur

h
»
C

swimer montiis witen tublcring prograins were curtailed or astandone

o~ :

youngshers tonded to lose soue ol thelr progresse.

Tis axray of data does not standerdize the nunber of monins

eacn youngster was tutored. Tor this vucpose, a performance ratio was

coistructed of those youngsters for uwho two or icre read-

in: scores. f4he scare of tie Tirst reading test was deducted from the

-

ant available score ard the diflercrcethen divided by the actual

=

nunyer of montns the ¢nild hod spent in his school betucen ihe Jiist

ast aveilable fest. Tnus & cnild who scored 6.5 in tro meallh

=

and the

of Jenuary and 0.9 in the following Woverber would reoceive a Porioru-

15

znce Ratio of 6.9-6.5 = & = 0,05 (& was the nuwiber of actual monias

sncat al the study center with e2llewance mede for the suciey months).

nug, & caild wiho made ne .nal progecss st schiool would obtain a4 por-

{orance ratio scoro clese to 0.10 inddcatling rab apmeoxiiately a
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wonth's work was accomplished in a month's time. Summer months were
deducted only when tutoring was discontinued during that time. Since
North Park's cuterieg progran continued the year around, no reduction
in nonths was made for the summer.

For STED, it was not possible to apply this score since re-
testing could not be carried out. However, the performance ratios for
the three other study centers and for the control group are preseated in
Table 5.1. First, it should be noted that the performance ratio was
lowest in the control group, indicating the overall effectiveness of
tutoring wnich is carried out in a relatively stable environment. Among
the three tutoring groups, the Welles-Darrow project had the highest mean
of performance ratio (.167), Shouth Shore the next (.113), and North Park
just slightly lower (.096). The principal investigator had expected that
the Welles-Darrow and South Shore performance would exceed that of North
Park snd this was covrfirmed by these data. The differences between Wellea-
Darrow and Souéh Shore in part reflects differences in the type of student
recruited, since approximately half the group at Welies-Darrow ware from
the tos tracks of their school, and were considered superior students
not in need of remedial help. However, théir scores on the Gates tecsts
revealed a pattern of retsrdation of about six months, by national stand-
ards. The other centers had only a few children with retardation as low
as six months.

Below, an analysis of the internal dynamics of the various
study centers is presented in order to help explain the diffevences in
level of performance between study centers. Wnile children at Novin
Park and South Shore reccived indivicual help once a week, the length
of the sessions was differeat. North Park children received cne
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lesson of one and a halfl hours a wezke South Shore students h-o ovie—
hour lesson a wecke. AU VWelles~Da.rcow, ihe childiren came for *hcmc-

less than

0.

work help" one to fowr afternoons a weck. Nonz attence
twice, by choice, Tnis group help was giyen eitauer by a*ulis or by
older children, Although soue studr ts also had individual appoint-
ments ons cvening a week in a lutering project at the same center,
tnis progran was viewed by stafl observers as "social education.”

It was the alfternoon help two Lo four afternoons--usually 2s a member

[alal ¢

of & snall group--that was ihe core of the wrogzram., Ouwr stalf's

cxperience ywith groups convinually dezonstrated thet studests who

were one to two ycw retarded were not as able to function in

Y

oups, oul that group worx was much casler witn children vho were
)

N

approxirately six months retarded,
Similzor guantitabtive resulis on the c¢ffeciivencss ol tutor-

N .
COTLNG pPUoSran insti~-

ng were cncounvered in vthe evalustion of the tu

. s s o 2 Coaam . .
tuled by (obilization for Youlr, Inc.”™ The tutorlal prograen. fceiwred

the anployment of tenth and elevenih goade students as tutors for
Iowrth and fifth grade nupils whose reading achicveneal was below

oyt

grade level, Tac tutors werce pald $11 per sweclk for siix howrs of tutor-

0.

ing and two howrs of lLu-saivice itreining., Tac tutoring took pla
from 3:00 Puile o 5:00 Poid. 01 Tuescays, Wednesdays and Trauwsdnys.
Caic geoup was tutored wwo now's per weck; ancther four howrs T

veoks Tnc mean realing le.el of Une 2L0 tulors employed in the poo-

Sran was grade 10403 twenty-two per ceat were reading below ing

Roberty D. Cloward Hitudies in Tuwloring," The Joussl of
e . o . - ’ -
irosedienlal Bduceiion, Fall, 1957,
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eighth grade leval.

The swuiple of studenis for analysis included 356 ezpcrimcntal
subjects and 157 control subj cts. Pupil reading achieverent was
neasured on a belore and af er basis, using the New York Tests of
Growth in Readiryg, Level G, Form 1 (revised). It was revealed that
for the two hour group, "the mean difference in growth of 1,03 raw
score between experimental and control subject was not signifirant.h

5 12 o

However, *the diiference of 2,74 raw scorc points belween the change
means of the four how pupils and the con trol n401ls vwas signiiicant,.."
"In teiws of grace equivalents, the four howr pupils showed
an average of six rmonths! rcading ixprovemeat in five months! tine
wacreas the control students showed only inree and a ha
during the sane period," Thus, tie fowr howr group uov only arresied

PR [ InW

their retarcation bul vegan to catch up. Tutorial assistance results

glven as often as fowr nours pes week for a period of 25 wecks,!! Tae
; observation 1s, of course, tased un the cxgerience of uwsing higs
schbol students ¢s tutors,

The resgarcn also deamoasitrated thet involvemant in the pro-
graii had a benelizial eiffect on the reading scores of the lLutors.
progren dild not dewnsirate »n“t over the short run scaool jrodes wers
improved, out at Jcast the tuuorlng progran proveaved inmercased retani-
ation. Inproved periformance in fubwre pcrloqs, if tuboring is con-
tinted, is clearly a reasonable expectation.

In ordes to waderstand fhe dmpact of tutoring and the vela:
of controlling retardation, thne J-ta Tron the conlool Sroup Jencscioales
178
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vhat is Ynormal" progress in immer-cily schools. These schools,
located in a medium-sized c¢ity in Illinois, were not poverty schools,
but fundamentally all-Negro schools in lowver working class arecas.
Children from two schools were tested,

S5lignhtly more than one-third of the children meved in one
vear betwecn tesling, and several classeze were transferred to other
s.acols, However, iesting and retesting in a series of classes was
done both years vo illustrate the gradual retarcation that is "normall
in these schools. Principals in inner-city Chiczgo schools who studied
the date from the control groups ‘claimed that inis vatiern was e
szme found in thelr schools.

L

Specifically, in X school, class size averazced 21 the

first yeer testing was cone, and 25.7 tne yecer that retesting was

~r

cariried outs In ¥ school, the average class size was 29 the first
year, &rd 27 viren retesting was dones In X echool, at third grede
level, six of 22 children were achieving norrmally. (One was a non-
reader.) The average retardation for the class was .30 moni™s (3
ironths). Average retardation for Sourth gradess was .33 imenihs, and
fifth graders, «735. By sixth geede, the average retardation was
1.5 (fourteen and a half months), and only fowr of 2/ studenis wore
achleving a nornal score in reaCing

The rnoxt ysar wiuen retested, the average retardatica in
Towth prede was found to have ircreascd to .52 a=d ,675. In casns
fourth grade, eight chilldren were achieving at normzl level o aLbovo.
Tae fifth graders average” 1.27 and 1,14 retardation, and only oac

cailg in the two ¢ assroons was reading at grades level,
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L Y school, the reterdation for the first vesting was
177 at third erede level, ,583 at fourth grade level, 514 at [fiftn
gezde level, andll.hl at sixth grade level. Nine children in thixd
ade were achileving normal scores for their grade placement. Dy the
sixth grade, only one was achiceving at grade level,
then retested a2 ycar later, the same fourth graders who had
averaged .177 retardation a year before were drawn for retesting freci.
three classrooms and éveraged a2 retardation of ,771, YAbility group-
ing had been done atv fiftn and sixth grade; Tne "niph" fifth grade

had an average rctarcation of .3€0, vwith scven children achieving

. s s

norrial scores. Tiue YlowM fifth grade had an average retardation of
1.50 with no child receiving a normal score. The YWhizh" sixth grade

| s

had an average retardation of 257, with nine children scoring normally.

o)

Vowever, thesc scores weore fownd to be deceptive, since spead scores
were much higner than vocabulary and comprehension. 'Tnen only vocadb—

verage revardation was

ct
1o
@
(s

uwlary and cozprchension were considered,
.£0. Tae tecacher of this oroup claimed that she had ciilled ine

caildéren in speed to help them geb recdy Jor junlor higt school. The

$lowt sixin grade averaged 1 viTh two chiliven seoasii

L ]
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norrally.
In the conliol group, varee non-viaders vwere clirdngted

from the saunple each year. Thelr scores wouwld have lowered the averaje

more, By sigung a nave on a readdng test, a child zulomatically

receives a mindmas score from 1.7 o 2.0. By guessing, a non-ready

Lo~ PP PRENTSS BT . .- - B -
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the classroox teachers, who studied them with the children, encourag-
ing the children to identify their errars, just as volunieers did in
the study centers. The classroom teachers fellt that this was a very
meaningful experience for the children, and it was the {irst time that
such an opportunity had been offered to them. Testing was always done
by a qualifisd member of the project stéff, althougn volunteers and
teachers often remained with the children. The tests were scored by
hand, usuzlly double-scored, and the children encouraged to check the
scoring and figwre out their own scores. At least a paragraph of
intermretation of each childts teét was included with the scored test.
Volunteers insist that this is crucial, and that scores alone would
not be easily understdod by therm,

As.mentioned in Chapter 4, the project staff had been desply
concerned about the comprehension ability of study center youngsters
as revealed in discrepancies in thelr scores, If separate scares in
speed, comprehension and vocabulary differ a given amount at any level,
the difference is considered Ysignificant." Study center children
showed a patiern of significantly different scores, with comprehensi en
the uSual low scores. The conirol group showed exactly the szxe

pattern. Of 190 tests administered in X school, 92 showed "significaniM
dif ferences in scores znd these were overwhelmingly in low coupre-
heﬁsion. Of 223 tests given in Y school, 106 showed "significant!
differences in scores, again'primarily involving low comprehension.
Of the total 413 tests administered in two schools (including retestis),
86 resulted in average or above average scores. Six tests of non-

' readers were eliminated from the total.
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Dwiag the three years of the siudy, the prolect stafl tested
in six additional inner-city centers which did not have these facili~
ties and whére individual tutoring was conducted oncz a weck. Five of
then cecruited from the public schools, and thay velieved that they
were working with children wiho were "six monthé to two years retarded
in recading.t None of these five projecfs had a majority of children
in the caltegory they claimed to serve: Instead, tﬂese students were
frequently superior oi much further behind. Typical of the population
of these centers was a setlement house, with professional sapervision

* all of the other criteria for a successiul mrogram.  CF the 69
crildren included in their center, 34 were found in testing to fit thc
category defined by the sponsoring agency; 35 cid not., OfF the 35,

~

sixtecn were goove g*aae level (fourteen of them from more thon a

(%3

.

[v]

o

v

]
ct

0 two years ahead), five were ron-readers (including ithree who
were ir B (Ecucable Mentally Hand
cight were less than six monihs rctarded, ard six children were Irem
two ard & half years to nore than three years retarded in reawdng.

Cne ovhor study cenver in widch th
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was sownd to have a majority of children who fiticd trne catezar) they
~lained to have. This center was located in a2 paklic housing projess,

wacre a local nother had cdone the recruiting,

Cos. ~halvsis

. L, . Iy

ron the gquantitative cata gresented atove, it apgecrs nav

fal
1
&

tutors can make an effective conivituiicn o the ciicatioral

rolunienr
=roosess of dnner-city school cnilidren. Tne data whleh was collecucd
182
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on the cost of managing such after scniool study centers, while it

does not permit procise cost-benefit analysis, clearly incicate that
such funds appear well spent. In contrast to many expensive programs
which produce no clear cut results, such as tlie lore Effcective Schools
Progran of New York City, the case for volunteer tutoring can bve well
docuuented. |

Tnhe data collected on the cost-per-student in the four
alter-school study centers is most revealing and nelps give furtrer
validity to the rIindings about the relative acadenmic performance.

There was a rough relationship between low per pupil cost and relavive

success in overcoring acadenic retardation in reading. STEP, vhich

wes Ffound to have the hignest ver pupil cost, was the agency thet rad

Lo ve juézed as the leasi effective. It was so unsitable that acaderic

~

N . N

perforiaance could not oe zdeguately evaluateds, By contrast, tre

welles-Darrow program, wilch produced the mostv rarked academic advarcce-

ment, had the Jowest per pupil costs South Shore and Nortih Parx,

a

vnich were in the middle on aceademic perfornance, were also in ihe

-

riddle on per pupil costss Iore precisely, the diifferenc

Q
O
1]
Y
o
O
0

these 1wo efforts in per pupil cost were not geeal, wut Scuth Shere,

waich had a highor per puril cost ihan llorth Park, also had o higaer

level of acaderdic performances, Thus a positive relation tebween low
per pupil cost and acadanic effectiveness was clearly present tut 2t

was not a perfect relationsrip,
From an overall point of view, the issue can Te sioicd In
other terms, In eveluating the effcctiveness of tutering, the
relative costs necd o be.taken into comsiderailon, Thalle volwstelw

work secis to have & posilive vernelit, it is clcar that velaiive costs
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indicate that differences in organizational forzat neecd to be xept in
mind, since there are real diffcrences between the four study coriers.
All four of the afier school study centers had warking
budgets. These budgets are much less well develeped than those of
traditional social agencies and were often adjusted on a day-to-day
basis., In the course of the research, special efforts were made to
collect data for ithe year 1945-866 in order to esiimate as carefully as
possible the cost per student. In each study center there usually were
some core items which were appropriated on a yearly basis. Thus, for
example, at NWorth Park and lelles-Darrow the salaries of the coordi-
nators were vaid by the demonstration and eveluation project; at Norih
Park the rent was widerwritten by the Zoys Clubj salary ol the co-
ordinator for STEP for a fouwr and one-halifl month period was a lump
sw: item; ard most of the costs of the South Shore effort was pald by
thne YCA on an annual vasis, lowever, 1t was essential for thoeee
study centers to secex separate funding for the tasic cosiss The
sousce of such income cate {rom a variety of iIndividuals, In addiiion,
at each one of the study centors taere were résources such as uii
susplies, and books octtained on a contributory basis rather tran oy 2

Tinanciel transaction and therelore it was ¢iflicull to develop &

N

whae costz involved.

(4

7.
Z
(o]

L)

preclse accoun
In 1965-66, STZP obtaincd approximately 3500 from ine

Student Government of ihe University of Chicago; $250 frem ihe Crasel

acsociated with the Unilversity, #ad an additional 200 from a Swnd

arive for tihe study cenier conduc

mentlioned avove, the coordinator was on the parioll of the
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deronstration and evaluation project for approximately four and a hall
rmenths and received a total salary of $1,080 for the peried ot ithe
rate of $2 an howr fo» 30 hours a week., A public service fellowzhip
from the student government paid an estimated amcunt of $1,000 for

the coordinator?; adninistrative assistant for the ysar. Actual
dollar expenses included approxdmately $400 in books and supplies plus
$150 for trips and administrative expenditures. Telephone costs were
estirated to be approxdmately $20.

Tne spaca avallable in the church would not ordinarily ce
used or rented. However, a similar type of arrangement in the neighbor-
T.ood rented for approxizately $175 to $2é5 a month, or roughly speak-
ing the yearly estimated costs for spacc would be approximately $2,4C0.
This cost would o:dirarily include heat, wut the cost ol electriciiy
was estizated at approximately $150 2 year. The esitireted costs of

the donated books and supplies beyoad those which were purchascd was

o

approxirately $5

ildeen for the tatoring of 19585-
Taus, on the basis ¢f actvral dollars spent tne cosbt per child was clozd

Lo 339, If the estirated costs of the resources avelilatle to itnis

after school study conver ded in the caleuletion, the

; s Inclu

b

cost per chilid was close to 575 por yoar.

In 1965-06 North Park started the year with approximate
$300 lefv over Irom the wrevious year's operaticn.  The local flder-
man donated 3300 fer the year wihile the demonstration pro
aprroxiiately 51,500 for thne coovdinatorts saiery, and itre Covs Slul

Cie ol mang e md e - + e S A — s SR Ay N .- 2 s am S "t e~
widerwrote the rent, which amounted to 3720, A spacial fund-reising



arive in June 1965 brougni in $640, At the end of ine year the stuay
center had a total of $650 remaining in its bana accorunt.

Other dollar expenditures included $100 for elcciricity;
590 for telerhons; 575 for supplies; SL00 for games and equizmentv;
and $30 for payment to local boys who swept and cleaned the siudy
center, Another $75 was spent for equipment, drapes and palnt.
Cne hundred and twenty dollars was used for trips. The demonstration
and eveluation projec£ provided supplics for the study certer which
woere estinmated to have cost $75. Individuai donations of books &nd
suppliecs cqﬁaled approxirately $23.

Yorih Parxk had a total of 66 children for tutoring in 1965-66.
The unit cost per child in actuel dollars spent crnounted to approxi-
mately $42 per year. lWaen the additioral costs of the resources avail-

‘ £ Ll

avle to iorth Park were included, the unit cost per chilé increased

to siighily less then 844 per iar dwring 1965-86.

study ceader was peld approxirately $1,800 by the denonstration and
evaluation prolects In addition, ithe daunonstration and eveluatlen

project spent $200 for supplies daring the year. The project clco

.

PP T - + a0 o PR | - . - o 2 S At
werwrote the paymont of 8175 dwring the rear Lo & local resident

wao worked as Uhne coordinator's assistant and 050 o partient feor
pazysitiers Lo wonen wio ¢ld volunteer iutorirg.
T4 o4

cvlt to estiratie the cost of the rert, after an interview wiin the

comnunity and tenant relatlons adie at the ocal office of the

ad 24, 2% . “n EA I S PR PPN 2el o~ L e .- -~
authoriiy the value of the vent. wtilities and telepicene was ecili-

.

mated to be approxivately 5125 a month or #1,500 2 rcav--inis

Q - C .
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represcited the Chicago Housing Authorityts contribution. The
Authority also provided supplies and refreshments to the children
at a cost which was cstimated to be $200. The donated books and
other supplies used by the study center totaled approximately $150.

Welles-Darrow had a total of 79 children during the year
1965~66. The unit cost in dollars spent in the tutoring program
amcunted to slightly less than $28 per child. When the estimated
cosus of the facililies provided by the Chicago Héusing Authority
and other groups was included in the calculétion,'the unit cost per
child increased to $51, It should be no%ed that this calculation
also includes the costs of the summer group activities as well.

The South Shore effort was officially part 01 the YT
in the vear 1965-66. Although it is scmewhat arbitrary, the dis-
t*uculon between actual dollar expenses and contributed rescurces

vplies in this case as well. The YiCA paid one dollar to‘tbe

coordinator for the year and spent approxima uc+y $1,500 for =uszplies

and utilities. In addition, the YiCA pald three college studsnts

who worked as coordinatort!s assistants at the rate of 81 per howr for

approximately 10 hours a week for nine months. Tt exrended abouy
$1,700 during the year on this itcm.

A

The space available within the YICA was estimated to cost
approximately $1,800 a year and services of é professicnally trained
social worker who served as coordinator yere estimated at around
34,000, The South Shore Y served a total of +37 students during itne

program year 1965~66. The unit costs in actual dollars spent was

approximately $23 per child for the year. When all of the estimated

N
1

191



O

ERIC

Aruitoxt provided by Eic:

133

costs were caleulated, the approxivate ccst per ehild ircreaced Lo
$66. {Table MNo. 5.2 surmarizes ithose da
Thus, while fully recognizing the limdted scope of the

Yokc]

1gse Tindings not only demousirate the effectivencess

ct

data collected,

P

voluntcer work in education. They also indicate,

£,

of iutoring an
wihen taken logether with e cost data, thati observations can ke made
about gifferential effecpiveness. STEP raust be judged as the lcast
effective, while the other three siudy centers fall into the more

effective category. The purpose ol Chapter VII is to help identify

so~e crucial dimensions in the operating format of study centers

N ~

vhich might account for thesa diiTerences.
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CHAPTER VI
THE IMPACT OF TUTORING: CASE HISTCRIES OF STUDENTS

Case histories of selected students--both failures and
successes--supply an additional source of documentation of the impact
of after school study centers. The seven case histories presented in
this chapter offer a picture in some depth about the mechanisms agd
processes by which the tutors and students relate to one another.

These case summaries are in part incomplete because they
are based entirely on materials supplied by the children or the
families. School records and Chicago Housing Authority records are
confidential, and the project staff respected this confidentiality.
Teachers occasionally noted a child's I.Q. score, which was supposed
to be contidential, and this was rémoved from our recads.

There was only one case in which the staff did seek verifi-
cation concerning a child's bizarre stories. This was when a little
boy attacheq himself to a volunteer on the first evening of a tutor-
ing program. He confided to her that "my father is in jail," and
returned to her to repeat this statement several times. He persisted
in confiding in her, and looking to her for an answer, so she firally
asked '"what for?" The child said softly, "for killing my mother."

He remained very close to the volunteer all evening, and all during

the semester they both attended the center, but never confided in
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anyone else. The staff confirmed the story with authorities. The
rest of the staff never knew 'of the incident, but it seemed important
to the volunteer to know.

A wish to know more about the children was expressed by
some volunteers. Some seemed to bel.eve that the more that that is
known about the children, the better on> can help thems The children
often behave so differently in a new setting, however, that if such
centers are serious about.being a "seoond_chance" for the children in-
volved, it is not always necessary for the staff to know in the
beginning that a child, for ex;mpleis achronic trouble-maker. Zxces-
sive probing runs the risk of maxing a mockery of 'confidential®
records. At the same time, it seems important for volunteers to know
that a great deal is and can be learred by observation of a child
once a week, and from the normal contacts that can come from the
parents?! involvement in a center program.

The names given to the children were selected from rames
which did not belong to any child in the centers with which the pro-
ject cooperated. .Details of family were in some cases disguised to
protect identity. The case summaries are primarily based on records
kept by non-professionals, and reports written by them. Although
every center had experienced teachers as volunteers, their reports
tend to be in "lesson_plan" form. It was primarily volunteers with-
out professional teaching or social work background who wrote the rmosi
detailed records.

These caseé are based on youngsters who had rather extensive
contact with study centers., The pattern in this respact is similar to

191
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the seven brief summaries nf study center children included in the
book 'Helping Hands." Three years after the publication of the

volume, it is impressive that six of the seven children are still

known to the project staff. One moved out of the city. Four of the

children or their mothers maintain some contact with the volunteers
who saw them. One sees his volunteer approximately every two weeks
and the volunteer plans to continue contact tiirough high school.
Three other children, or their mothers, occasiénally call the volun-
teers. They usually call to report a special event--a good report
card, a speclal school activity, or a new baby in the home. "I
thought you'd like to know," they often say. Two other children are
known to be doing good work in school, although they have never
called the volunteers or staff.

Even the one case presented as a failure was known, during
the two years after tutoring was discontinued, to have asked a teacher
for extra help. This was interpreted by the school as a result of

his awareness developed at the center that help was aveilable,

Laniel

Cr. the first day of a summer program at a volunteer study
center in a housing project, one of the older boys brought his friend
Daniel, vho was new in the neignborhood. Daniel was a thirteen year
old boy who was well dressed and polite. Although his case history
appears to be special, his situation is rather typical. OCn the .
whole, there was a markedly higher level.of performancs and involvezeni

in the study center than in tie school classroom, reflecting the
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westage of human talent and resources in the inner city slum school.
On the first day of his visit to the study center, Daniel

asked if he could join the summer program and he was immediately en-
rolled. He gave the impression of an intelligent and alert youngster
who could benefit from additional academic helr. Tnroughout the
sunmer this initial impression was confirmed. But this presentation
was at odds with his normal reputation. When his name was mentioned
to the social worker of the hoqsing project, she was surprised by the
positive comments of the volunﬁeer staff. He came from a family which
was not able to give much supervision to its children, and they often
created trouble in the community. She thought that the boy must be
assuming ¢ great deal of responsibility for himself and deserved
credit for his efforts on his own behalf. |

| During each of the four mornings of the six weeks' summer
progran, there was a different group of volunteers at the center, but
all recognized that Daniél was one of the brigntest children in the
center. The group was primarily children from the top track in the
local public school who, by the school standards, did not need
academic help. .By the reading tests and observations at the center,
they were judged to be generally very normal achievers, with a f{ew
exceptions in both directions. A few were actually below grade level,
and a few were avove. Daniel seemed to be as capable as irhe ones who
tested at grade level, and was certainly among the most motivated to
achieve.

Two experienced teachers who taught him literature and social
studies were particularly impressed with Daniel. One of them was
193
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startled to learn from him that he had just flunked seventh grade

in his old neighborhoods He would transfer to the local public
school in the fall. The coordinator sent a letter to his foarmer
teacher, who later telephoned in response. lhen she heard of the
center's impression of Danielfs intelligence, she said that she had
personally always dou$ted the rather low I.Q. that the school had on
recorde However, he “had always dcne very poorly academically, and

this was hardly surrrising in view of his attitude toward school."

When acked about his attitude, she said that while there were no

specific problems with misbehavior, there was a continual problem
with Daniel's mis;ing school. Neither he nor his mother were co-
operative and the school knew that he was not ill,‘as he claimed to
be. It was obvious that the teacher resented what she considered an
irresponsible attitude.

Nothing'could have been further from the impression of the
atudy center staff. They continued to observe him with interest to
understand how the school personnel could have been so far wrong.
Daniel continued to be prompt, attentive and most capable. Ke once
stayed after class t; ask for the alphabrt in Japanese, after a
Japanese visitor had bteen there. After he had played chess for the
first time, he asked for'the rules so he could "study them." When
the students were given word puzzles or problems to take home, Daniel
was one of the most eager and capable in doing these extra activities.

Daniel was the only child of twenty-nine in the program who
was complimented by the other children. A boy who had troutle keeping

up with the rest academically referred to Daniel as !"the brain,' and
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this was repeated several times by other children. He was among
the first chosen for competitive teams and once when he made a
mistake, the boy who had given him the nickname loudly berated
him. Daniel was embarrassed and apologetically said "I can't get
them all.™

At the gradhation party at the end off the sw.mer school,

a staff'ﬁember talked to Daniel's mother at length. She is a meek,
rather apathetic woman who works very long hours and is seldom héme
in the day. The mother looked so genuinely'puzzled when the staff
person began to describe Daniel's participation in summer school,
that she seemed on the verge of asking if this was really lier son.
She was so non-committal that the staff member felt she assumeu this
was a ''polite' report glven to all parents. After a half hour of
describing Daniel's work, the volunteer fell that his mother did
believe her and was very pleased. In talking to dozens of parents,
however, the staff member had never met one who knew less about her
child., It was obvious that the mother had never been told that
Daniel was a capable boy. While she seemed puzzled, she was also
pleased. '

The staff member told Daniel's mother that the center was
quite surprised that he should have failed seventh grade, and was
interested to find out why. The mother became very vague. “Da..':l
didn't get along very good in that school," The volunteer told her
that they were certain of cnly one thing, and that was that Daniel's
fallure was not due to lack of ability. But it is not enaugh that
he did such good work in the center. He will, the staff hoped, start

195
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off in the new school with the same attitude, because bis ability

will be of no use to him unless he is able to use it and show them
what good work he can do. If he could do this, there was reason to
balieve that someday she could be very proud of her son. He ought
to do very well in high school ard wight qualify for help to go on
“wo school, if he could continue to work as he had through the swmmer.
The mother expressed sincere, restrained appreciation for the staff's
interest.

One cf the experienced teacher volunteers dscided that
Daniel's eyesight was a problem and arranged for him to have a free
examination after summer schocl endeds An aunt who lived near the
family assumed responsibility for the children while the mother
worked. She readily gave her permission for the examination, and the
volunteer took him. The doctor said that Daniel needed glasc:s, which

he would gladly provide, but he also needed eye treatments, without

*wnich the glasses would not be helpful. ‘Tne optometrist to whom he

had gone was located too far for him to go regularly for treatments,
so an eyeclinic near his home had to be found. The coordinator called
the closest elinic and asked for information. She specifically wanted
to know about the expenses involved and if it would be alright for the
aunt or & volunteer to bring Daniel, since the mothier worked. She
was told that this was fine, and someone.should biring him at 3:00 AL,
Tne woman to whom she talked was very polite and said “tell them to
ask for Mrs. _ and I'lLl take care of them.!

Daniel?s aunt called the next afternoon shortly after two
o'ciocks &he had just returned from the clinic and was very upset.

196



They had arrived at 8:00 A.M. and glven the name of the woman who

had talked to the coordinator. At 9:30 the woman appeared and wanted
to know where Daniel;s mother was, since Mobviously" the boy's mother
had to bring him. The aunt was ready to leave, Hut the woman finally
said she might as well stay. There was an additional charge that the
coordinator had not heen told of, but fortunately, the aunt had
enough money with hers

After waiting until nearly two Q'clock and seeing ro one
else,’Daniel and his aunt went home. They had not‘had breakfast or
lunck. The coordinator told her how sorry she was and how she
regretted their experience, when she tried only to help. But there
was no other avallable clinic for Daniel. Someone had to take him
agein, and the coordinator offered to. The aunt refused the offer
and said that she would try "once more.!" The next day they returned
to the clinic and were seen by mid-morning. The doctors were polite
to them, agreed with the previous diagnosis, and volunteers gave a
$10 donation ‘oward the cost of *he glasses. The aunt wrote a latter
of thunks to the center ‘staff.

At the erd of the summer, the study center sent a report to
the school to which Daniel was transferring, which most of the stud,
center children attended. The coordinator felt that Daniel b:zlonged
with his new friends, who were in the top track, and that if the school
tested him he could well be placed there. The report was based on his
participation in the summer rrogram, He had read and discussed
literature - more difficult than his "reading level" would indicate,
His reading score was not reported, since that particular school had
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seenncd resentful of such information in the past. His reading score
at the center was based on a test taken during the first week. His

average was 6+6, in contrast with his grade plagement of 7.0 in the

fall, if he repcated seventh grade. On the measurement of accuracy

in the test, he r#ted flvery low."

No answer was received from the school, and no efforts rade
to determine Daniel's ability. In both middle-class and lower-class
communities it is quite common for grade placement to be handled by
the school clerk, and for new children to be assigned to the bottom
track, no matter what records they bring from former schools. In
Daniel's case, his previous records would justify such placement.

As expected, in the fall Daniel was placed in the bottom

track of the sevcath grade in the local public school. He attended

the center regularly in the afternoon, and was included in a once a

week evening tutoring program which started in October. A young

woman from a local business company saw him for two months, and then
foﬁnd & substitute from the same company when she was transferred.

They both-liked working with Daniel, mainiy in homework assignme: ¢s,
and each of them took him to dinner several times in local restaurants,
or at home with their families,

During the first week of school, Daniel had trouble. He
was lined up in the hall with his élass. The pupils were told that
anyone who opened his mouth would be dealt with severely. Another
boy shqved Daniel and he in turn socked the boy. The teacher saw
Daniellhit the boy, and suspended him from school for fighting.
Similar incidents happened at the center, with Daniel lashing out
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at anyone who tothered him, so that he appeared to be a trouble-
maker. The coordingtor discussed this with him each time, &nd he
gradually learned to talk about what annoyed him, instead of lashing
out at whoever was near. In summer schcol, there had been a volunteer
for each small group, and Daniel had no trouble. Now he was with a
mixed-age grou§ of fifteen to twenty children, with as few as two
adults at a time. The children were expected to assume much more
responsibility for their behavior, and Daniel was obviously unable

to at first, bubt was very able to understand the results of his lack
of control.

Danielt's eye treaiment ended in the late fall, and he wore
his glasses continually. Other problems developéd with him that
worried the staff much more tnan his previous lack of control, His
politeness became more of a caricature, so that he appeared obsequicus
and began Lo "yes mag" the staff continually., He also began to lio,
at first occasionally, and gradually he seaned to lie more and more
about everything and anything. He was obviously missing scicool a
good deal because he had to baby sit, but told the scnool authorities
that he was i1l. It was the same pattern as in the former school,
where everyone knew he lied about being 111, but apparently did not
know why. So far as the study center staff was able to find oul,
rieither sch061 ever determined the reason for his abserces. Thev
both resented thea and blamed his family. The motﬁer was called
several times, but was “unresponsive," a;cording to both scheols,.

The siaff decided that Daniel was react®ng strongly Lo

the contirual demands on him to miss school and *o lie about it.
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le was not tha only child of whom this was true, and it was a pattern

for families to select the most capable child wno obviously did well

in school and could Mafford to miss." In Daniel's case, alihough he
did not do well in school by other's standards, he was the child of

the family who did the best. The aunt was quick to explain her obtvious
need for him; the other children were too Munreliable" and he was the
one who could be trusted.

The problems of several children who were regularly kept
home to babysit were discussed with the social worker in the housing
project. Daniel seemed io want very much to succeed in school and yet
wantéd to be Mgood" at home. Another younger child reacted as strongly,
but in a different way. He would arrive at the center extremely rpale,
complaining of a headache and a feeling that he was going to vomit.

The coordinator gradﬁally realizgd that this happened only on days
when he was kept home to gabysit. When she asked him, 'did you miss
school today?", he would nod sadly.

The social worker offered to discuss both children with
their families. In both cases, the mother of the younger boy and the
aunt of Daniel who took care of him, were genuinely interested ani
unavare of the conflict in the children. Both appeared to have laken
an easy way out of a situatien, and they were certainly not unique in
doing this. But in both cases, the intelligence and sensitivity of the
boys seemed to make them react very strorgly to the conflict. Other
grrangements were made. Daniel no longer stayed home to babysit and
his overly polite saccharine speech and the lying slovly disaprpeared.
During the next year and a half, his attendance record at the center
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and at school were nearly perfect.

In April, Daniel scored an average of 7.3 on a reading test,
a gain of seven months in ten months (including_the summer montns).
His accuracy on the test had changed from ""very low' to "very high,"
in fact to 100 pef cent. He apparently did well on the school tests
also, since he was moved near the end of the year to the top track--
a meve of three tracks. Daniel was now in the same class with his
study center friends.. At this time, his tutor left the center and
tutoring was discontinued.

Danlel again atterded the six weeks summer program at the
study center, and entered eighth grade the next fall. His motivation
and drive were impressive, shown by his desire to get as much as
poséible out of every opportunity and to willingly accept suggéstions
for use of his leisure tine,

Daniel's attending the zenter was the result of a deliberate
policy of the staff. VWhile imany self-roferred children have been
successful in centers, and school referrals are often good, perhaps
the best éingle category of referrals has.been "friends" of children
already reglstered, A% least in this center, where the children were
mainly from the top track in school, the staff gradually preferred to
ask the children to invite friends whén there were openings for wmore
children, rather than to ask the scﬁool for more names. During the
years, a number of children were recruited in this way, a.l so success-
fully that the coordinator believes that the friends of capable,
interested children are usually also capable, interested youngsters.
If children can find friends like themselves and thoredby support one
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another, they may have less trouble later on in school, when it be-
comes *'square" to achieve and there are increased pressures from the
neighborhood to join gangs and rebel.

Daniel is from a problem family, where both younger and older
siblings have serious problems. One younger brother is well-known to
the other children as a continual truant from school who smokes, drinks,
and is said to sell "pot," Occasionally, one of them tries to tease
Daniel about him, and Daniel completely ignores the teasing. He never
mentions his family and seems very identified with the center and
attached to the steff,

The biggest change in Daiilel, according to the adults who
know him, is that he became genuinely boyish, when he zppeared telore
to be a caricature of a complying adult. He now appeared sclf assured,
confident, and poised. By the time he was in eighth grade, no oﬁe
could remember when he had his last fight.

Daniel's last reading score at the center, at mid-term
in eighth grade, was 8.1. Although bolow the national averags, it
compares well with other top track siudents in his school. This was
a normal gain of eight months in eiéht months, part of which were
spent in the cente?'s s\mmer pProgranme

At mld-term when Daniel was in the eighth grade, the study
center was closede Daniel had attended for one and a half years
during the academic year, and for two sumers. His graces in eighih
grade this year are very good, and he will enter lLigh school with a
record that marks him as a high achiever. His former school record

would have lowered his high school plcc-.ent. The group of voluwitcors
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and the coordinator planned a series of moﬁthly trips, to voluntcer's
homes and to places to ;nterest in the city, with the group of
children who attended the center until December of this last year.
Daniel participates in these trips. He gives the impression of sclf-
confidence ani awareness of his abilities, and more determination to
succeed than the majority of his group. His friendship group includes
six other boys from the same top track class, wio plan to enter high
school together next fall. Daniel is a well accepted member of the

group, with whom he spends most of his free time.

Roger
Roger, an intelligent legro boy who attended a storefront

tutoring center for three years, epitomizes the problems of the very
capable youngster who grows up in a slum community. The case demon-
strates that volunteer help has a crucial role in helping such a
youngster realize at least some of his potentialities,

When Roger and his sister first came to the center in
September during opening week, the staff immediately become aware of
the fact that they were not typical. Tney were dressed much better
than the other children of the neigiborhood, they were riwost mannerly,
and Roger's specech was completely articulate and adult in tonec.

A big boned and large boy for his twelve years, Roger was
very noticeable, and other children often commented on his size. Mo
looked nore like a high school student than a seventh grader, which
ne was. The storefront center was located in a large building complex,
in which he lived. It was at that time an integrsir ! Luilding in
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which the families were more f'middle class" than the rost of the
imnediate neignborhcods Roger and his sister nttended a Catholic
parochial school which was located outside of the neighborhood.

Roger was assigned to a retired telephone operator who
was impfegsed with his ability to read. He sclected a very difficult
story and read it aloud. She noticed, however, that his voice was
flat and toneless, and he ignored punctuaticn marks., It was unpleasant
to listen to him read although he could re-1 extrecely well as far as
pronouncing and understanding difficult mc ‘risl. Tre voluiteer
showed Roger a newspaper and they read some news and located the
places mentioned cn a globes t was obvious that Roger had very
little knowledge of the physical world. He had no idea where to look
for countries or cities mentioned in the news. She suggested thet ne
listen to radio commentators to see how they presented the news. Tne
next week, Roger was anxious to read more news as ﬁhe comnentators
did, and mimicked their styles. These activities and herework were
continued‘until January, when the volunteer left to take a yavt-tine
nignht Jjob.

Roger had tek-a <« reading test in October and rnade an
average score of 9.5, w.th all skills above his grade level of 7.l.
¥nen his first volunteer lefi, he was not assigneu another because
the?e were so many children much nore in neca of help., He brrought
his sister to the center each week, and read library books until she
was finished with her lesson. Roger liked mygtery books and accepted
help in finding some to take home each week. He occasionally had
homework, wideh did rot se~m difficult for him,
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Not rearly as bright as Rogsr, the sister was barely able
to achieve adequately., This was confirmed by study center tests and
observations. Nevertheless, the school felt that she did not need
academic help. She has remained with the same volunteer for three
years, anu gradually achieved better than average grades in school,
with her reading test results at the center showing very average
progress. ‘

on ihe first day, the staff was informed that Roger's
mother had died several years before. Gradually, the staff learned
that the children were inseparable, and *hat Roger had a very protec-
tive attitude toward his sister. They slowly overcame their
reticence encugh to talk about their hgusekeeping efforts. The fatl>r,
a college-educated minor civil servant, worked lohg hours and spent
much of his little tiwme at home slerping. The children assumd a
great deal of responsibility for the home and seemed proud of their
work, although it did take much of their fres time after scnool.
Roger's sister talked of "good friends" at school, bLut neither child
nad any friends in the neighbérhood. According to the staff, Roger
was aloof from the toys his age at the center, who w.re poorly"

dreased ad c¢ften gave the impression of being toigh., Eis sister

ceemed chlivious to other children in the ceater. She was devoted

to the adults, and over-eager to plecase them, Two years after she
started to attend the cqp;er, a sta £ member reported that "she
still falls all over herself when anyone vays attention to her,
She is still pathetically eager for adult contact.”

Wnen the family moved out of the bullding complex, as the
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neighbecrhood was becoming more difficult and the buildings were
deteriorating, the children reportcd that they werc going to leave
the center. The coordinator went to the home to talk to the futher.
He was not at home, and the children did not open the door, although
thoy knew the coordinator. This is tha only instance in szeveral |
years of this kind of *middla-cla 's" behavior in this neighborhood.
A1l other children oepned the doors immediately when they recognized
the voice of the coordinator, but these children were forbidcen to
let anyons in. The father came by the centér the next day, ard
explained that he had thought the center was available only to
cbildrén who lived in the building. He was assured that this was
not so. The staff was certain that his concern was with "tough"
elgment that came to the center.. However, he said thai Roger was
having trouble with arithmetic and needed help. Roger's father also
sail that he would itry to spend some time helping at the center. He
was never able to, and oBviously could not. FHowever, he was the
only parent in this center to express the wish that he could help.

Within two weeks, Roger was assigned to a metallurgicel
engineer, viho was interested in helping with mathematics. This
volunteer lived in Lﬁe suburvbs, and had tried for several weeks o
help a buy who was failiné in mathematics., However, the bey was
irregular in attendance ard seened unmotivated to zccept helr. 1The
volunteer immediately liked working with Roger, who was always pro.pt
and most attentive.

Tae volunteer felt that Roger's background in matheratics

was nost deficient, and that it would take a long time commdtnent to
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help him. Yhile Roger had some mechanical ability to attack problems--

_he knew so; © altiplication tables and facts about mathematics-~he

had no couception of any relatiouship between multiplicaticen and
division, for example. Most stariling was the complete aLsence of
any wderstandirg of concépts of size or relationship of parts to
wholes. fhis obviously bright boy did not know how to attack a simple
jigsawipuzzle, except by sheer guesswork. They spent iwoc hours once
a week working on mathematics, starting with concepts that the volun-
teer considered msst basic and which ne felt that his own children
had learned in suburban schools as early as the second grnde. The
lessons usually ended with a few minutes spent doing a jigsaw puzile
o playing a game. Often, they worked steadily for two hours, wiich
was not possible with most students.

For . long time, Roger claimed to "hate mathematics" and
scemed to have reél resistance to learning‘it, but was ulways willing
to worke Progress was slow, but always obvious.

In June, wien the volunteer visited Roger's school, he
found that Roger was feiling in geography and would have to attend
sammer school, or be retained in seventh grade. At the same time that
Roger was failing seventh grade tecause of this deficiency, he was
rctested in reading in June, by the center staff. His average score
was 11.8 on a different form of the test that he had taken previcusly.
Even for a very brignt child, {h:is was an Jmpressive gain of two years
and three months in eight months, Although he was not tutored in
reading, there is no doubt that the extensive ﬁse of (e litrary helped

Roger. Each week, he iias helped to find books that appealed to hin,
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and he discussed what he read with various staff members, Until
this volunteer staried with Rogér, he read.mysteries almost exclu-
sively. Thc volunteer found some interest in history, and encouraged
this by providing Roger.with historical fiction. He provided books
for Roger until a year later, when Roger begei- to get his ovn from
the school library.

During the summer, Roger attended summer scnool at the
parochial scheool and continued to see his volunteer weekly for a
two-hour session. They worked mainly on geography, but continued
some work on math., The volunteer often commented on the emotional
resiste.ce that chér seemed to have to math, but this was not true
with geography. TLike the previous one, this volunteer was impressed
with the boy's total‘lack of knowledge about the physical world. He
was willing, to learn, arl seemed to enjoy studying geography with a
tutor, while agcepting mathematic as necessary but mach lecs
appealing.

Roger was invited seveéal times to the volinte:r's hose
in the suburbs, and said that he would come, but never did. Dwing
the first summer of work with the volunteer, Roger met his two
children, who were attending college, when they worked at tre stucy
center.

in the fall, Roger was promoted to eighth grads, and the
volunteer continued to sece him through that year, ¢ work on
rathematics. He reported.that ths eighth grade mathematics was
primarily a review of earlier work, which was especially helpful to
ROEET ‘During the following summer, they continued to review and
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2D

to introduce Roggr to a beginning understanding of algebra., This

had been done in his eighth grade mathemuiics, but the volunteer felt
that Roger would hLave frouble in high school unless they worked to-
getier in the swamer,

The‘next fall, Roger entered high school and still seened
to the volunteer to néed help with the transition to high school work.
Tney continued to work together until winter vacation, at which time
the volunteer discontinued coming to the center. The volunteer had
worled with Roger continuously once a week for two years, except for
annuel vacation trips out c¢f the city. At the end of the first year
of help, Roger confided to the coordinator that "math isn't half bad
anynore,t then quickly and politely changed it to "uot bad at all,"
He was quite definite, after two years, £hat it was no longer a
problen, and #I don't even hate it anymore."

Roger remainea a "lonert at the center for neariy three
years. Attempts of tho volunteers to draw him into activities with
other ahildren resulted in politeness on both sides, but apparent
tolerance. During the first year, when both Negro ami white children
att:nded the center, there was no conflict and the white children
looked as tough and poorly dressed as the Negro ones., Roger and his
sister were obvious Moutsiders'" in such a center, as they were in the
neighborhood, Confined to their home except during school hours,
their readn contact with the neighborhood was through the study center.
Tre only success of the staff in involving them in other activitics
was the sister's participation in a program al the local Y2CA. Uilike
his sister, Roger never spoke of Ygood irlends,!' nor wis he ever seen

209

213



with anyone except his sister, until ab&ut the time that his wvolun-
teer left the center. At this time, Roger began to appear with a
new friend whom he introduced to the staff. The friend was already
knewn to one staff member as a boy who was "amazingly like Roger.?
A tep student in tho lecal public high school, ho was also known to
have been a complete loner, until he and Roger found each other.
Now six months later, they are often together.

By‘ordina;y standardo of tutoring projects, Roger would
not qualifyv. Only after he had flunked a course would he oréinarily
have appealed for help. But becausé his father knew that he was
having trouble with mathematics, despite the schooll!s repeated
assurances *hat he did not need academic help, a volunteer was found
for hin. The volutzer was obviously ideal for {nhis boy; ke and
Roger immeciately reclated well., Although Roger disliker mzthermatics,
as he was quick to make known, he was always impressed with the
ability of Lhe volunteer. The fact that the volunteer useu this
knoﬁledge in his ow. professional work certainly must have made the
help rore neaningful.

The main i:spression of Roger remained one of reticence.
After three years at the center, his conversation with most adulis
was limited to a polite "yes maw" or '"no sir.,” The few staff members
witih whon he talked more freecly were those who have known hin con-
tinuously durirng ﬁhe threo years periode They all agreed that loger
had a very fine eense of humor, which they became avare of only after
they gob to know him. Reger has never been known to "clown'' ¢ react

to attenpts of other children to involve him in nsnsense. On one
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occasion, when he thought no one was near, he leaned over and placed
a Jarge globe on his back, as though leaning under its weignt. VWhen
he saw the coordinatcr approach, he smiled and xeplaced the globe on
the table.

In many ways, Roger is still burdened with a Job beyond
his years. Eut with more assured success in school, a friend his
age, and knovledge of several adults who are interesied and available
tn him should he neer help, Roger is performing well in high school.
Tne fact that his physical size is no longef a problem to him may
also be importaai. The rapid growth of three years agec 1s over, and
his sizc no longer unusual for his age.

If it were not for the tutoring project, it is doubiful
that Roger would havc received the neczssary individual help. Tne
attitude of his school seemed to be that he could get the work if he
just tried, With Roger's reticence that could at first appear to te
disinterest and coldness,lit is most wilikely that he would nake the
first move to get help for himsell. His bringing his sister 1o the
conter for several months when he did not see a voluntcer gave hinm
some extra non-tbreatening contact with the staff.

. Roger contiﬁued to be alout, and he and his sister will
always appear deviate in their neighborhood. Ynen a graup of childran
discussed what they would do if they had a Ylot of money," he
verained thoughtful and qulet during the entire déiscussion, His litile
sister startled the group by saying quietly, "I would got some of
those pictures, like peopie have on thelir walls."

Roger's father has always plaaned to send his children to
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coliege. If Roger had failed seventh grade as threatened, the result

could have been tragic. Without remedial helyp in mathematics and
some understanding of its usefulness, Roger would have struggled

through high school, lowered his aspirations, or possibly, given up.

Cornelia

Cornelia registered at %ie storefiont center in October,
during the first week of operation. She appeared with four sib’ings.
Since at that center children came by families, they often hecame
identified by fanily characteristics. Cornelia and her siﬁlings were
early identified as chronic pouters, pushy children who "knew what
tney vwanted and demanded it," and viio were very competitive with each
other and with other children.

Cornelié was nine yeers old and in the fourth grace of
public school. The icacher said she was a good student, viiose rezd-
ing score of 2.5 from the previous May was probably inaccwrate since
she secued to read betier than that. She always finished her work,
but never sceﬁed able to work up to her real abilipy, which scered
to be normal, She especially needea help in phonics., Vhen tested by
the study center, Cornelia scored 3.2 on a tesl designed for children
in the first half of third gradec. She vas therefore, cven on a test
that should nave been relatively easy for her, about a year retsrded
in reading by the fourth gracde.

Correlia was assigned to a young college student who,wntil
she became 1ll, worked with her from Octogcr witil February. Tie

volunteer wrote limited accounts of her contacts with Cornelia, and

worked on reading activities suggested by the staff. It was impossidble
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to schedule the children's appointiments on the sane cvening, so they
came as a group every time one of them had an appointment. At first
this presented no problem, since they could read or quietly wait for
each othar. However, as they beceame more familiar with the center,
like many othsr children they became more'demanding and boisterous.
Fortunately, they were all assigned to volunteers, and were gradually
able to accepi the idea that they could not contiqually interfere in
the lessons of cther children. The continual demonstration of the
staff that no one could interfere in their futoring session probably
did more than anything else to put the iAea across.

After four months, the children were allowed to come to
the center only on their appointed venings. If other members of
the femily accompanied them, usually their behavior was no longer a
problen, Corneliats behavior becare increasingly Jdifficult, however,
as she became more aware of the other children. She could not resist
a taunt when someone walked past the table at which she was working,
ner could she resist Uflaring! up when a child walked by &1¢ macde &ny
kind of remark. Vhen asked ahout her behavior, her answer was the
standard one of many children, 'He (or she) mess.withlme.“ Bvery
observer agreed that Cornelia actually provoxed each incident in some
w2y, but this was vehemently denied or Cornelia would withdraw and
become sulky.

Unfortunately, Cornclia's volunteer became ill in Februavy.
Sho came one evening a weck with her roomnate, and they both were
ill. VWnen she recovered from pnaumonia, she called to szy that she

would wait until her roommate was also completely recovered. The
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staff tried many times to rcach her, but without success.

. Cérnelig still came one evening a week. AL first, she
w:as perfectly villing to accept the illness, although she came cach
week hoping to find her volunteer returned. The coordinator helped
her with homework, or let her read. Gradually; Cornelia became
inereasingly unhapiy.and would loudly demand a new volunteer. At
other times, the staff would observe herlstanding on the street ncar
“he center quietly crying. Finally in March, the center was able to
reach the voluntesr by ﬁhone. (The phone had been disconnected for
some time.) She said she was "too embarrassed to return." She
refused to talk to Crrnelia by phone.

It was not possible to assign another volunteer to Cornelia

unitil April. She was attached to the coordinator, and had been coming

by irregularly to find out when another tutor was available, TFirally
a young court reportcr who had tried to work with an older girl, who
was irregular in attendance. szid she was 'let down and di§couragei,"
and asked for a new rtudent. Cornelia was assigned to her,

It seemad to the staff that both Cornelia and her new tuor
waere quite apprehcnsive at the first meeting, Despite assvrances, the
vo.unteer scemed te feel that she had somehow failed with the firs:.
girl, Cornelia had showed by her recactions just how badly she felv
about being let down by an adult.

Because of a change in center policy, Cornelia had a one
and a half hour appointment once a week. Her previous voluntcer hid
scen her for forty-five minutes and then had workgd with another <l ild,

Tho first meeting was described in detail by the volunteer., She
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reported thal "Cornelia is a very quiet, apprehensive child.” {(Later
it nust have seaned to her tﬁat the child she saw the first evening
could not be the same girl with whom she worked.)

Other volunteers who observed tihe childien had other
reactions. Cornslia was always identified as a typical menber of
her family group. On one occasion when the stafT discussed the per-
sonality protlems of the children, one youwuz wian Joidngly mertioned
that he "felt sorcy for th. guy Cornelia eve: mar ies.m”

However, the first lesson with a new voluiteer went very
well, Cornelia read willingly, but so rapidly that she made many
mistakes. Sha "miscead' small wordu, and read as rapidly as she
could, as if under pressure to perforit. When the volunteer suggested
that she slow down, she did and the reading improved. S&he conliced to
the voluateer that her teagher had taken away lier reader that day, &d

to

put her with a lower group. The volunteer asked if she woald like
bring her readse so they could read at the center. Correlia séid sne

woutd like to. Jornelia confided tret what worried her most aboid

scnocl was a-itlmelic, and she showed the volunteer the kinds of

provlems they were doing. The rest of the even!: g was spent on
arithmetic.

When the volunteer told Cornelia about herself, Cornelia
spccifically asked about her age. Finding lthat it was the szue, in
the early twenlles, as her mother, she e<pressed surprise theot the
volunteer had no children while her riother had five. Cornelia

montioned an extended family of relatices, all female, and made no

rention of her father.,
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At the cend of the lesson, Cornelia walked to the ibrary
shelves and sclected two booiks and checked them out. They were both
aritimetic textbooks. She walkgd back to tell her volunteer gouodoye,
suddenly grabbed her hand and squeezed it hard, “hen hurried out of
the center.

Cornelia brought her reader the next week, but never after
that time., She reviewed phonicsjwith a workbook. Her speech diffi-
qulties were obvious since she could?iﬁentify sounds very well. She
would ouickly guess, mispronounce and often.try to cover up her
deficiencies. She liked all activities about reading, but gradualily
siiowed increased resistance to reading iteelf, Before treginning,
sne wouid examing each”selection carefully to see how lorg it wvase.
Her attitude toward learning, when this could be done througn
acvivities, was in direct conirast to the attitude shiowed when she
was expected to read. Thén theres was a tremendous drive toward per-
tection, ana she was easily upset by mistakes.

At the end of the sccond lesson, Cornelia ard the volunteer
played a game of bingo. Cornelia's clder sister walked over and
joined theme Cornzlie seemed at first very accepting of the idza, bdut
a mement later, juwaped up and defiantly said "ok, let's settie it.,
ho are you seceint', me or my sister?' The volunteer assured her thax
shie was her volunteer and her sister would remain with her own in the
futwre, 7This was the first outburst with the new volunteer and des-
pite all she nad heard of Cornelia, she was shocked by the intensity
and angers

All books wers refused by Cornelia for several monthse
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She would sclect any short section of programmed material nr stories

in a workbuok in preference. But one day she discovered that tooks
can also have short sélections, and this was quite a revelation to
her. She discovered an article about crabs in a big book, began to
read it because of the enticing illustrations; and then became so
interested that she stayed late to finish the material.

In June, Cornelia was tested, her score had gone .p to 4.3,
a gain of ele#en-months in eight months.

During the summer, Cornelia continued to.see the volunteer
weekly, cxcept for a monﬁh when the volunteer was on vacation.
Cornelia learned to knit. In this activity, as with various craft
projects, Cornelié showed herself to be an alert and excellent student.
This discrepancy rv - .like a thread throughout the reportis. Vhenever
Cornelia engeged in activities that were not strictly "academic," she
learned very quickly. Sne could work on crossword puzzles for a long
period of time. Like many ¢.her children, she had not seen one be-
forc and was at first anazed 3t the results Any time that ine work
could be in activity foria, the volunteer reportr. Cornelia's alert-
ness and inguisitiveness, This was in ocontrast to the mentions of
recading ang arizhmetic, vhen Correlia wanted every answer correct
tho first time and had n¢ tolerance with hersell to correct ristakes.
Sne Touctuated between rapild guessing and halting hesitation.

During the sumner vacatioa while the lessons continued,
Corne..ia knitted slippers for her mother. She rmade a wastebasiet for
her roori, covgring a container with contact paper and deccrating it

with a fringe. She covared various boxes with cortact paper, as
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containers for her own possessions and those of her family., Her
patience snd willingness to stick with a job were impressive--as

The

impressive as her inability to do a long academic assignment.
lessons were geared to her needs, with a;ademic work in small dosecs
intersporsed with other activities.

The volunteer took Cornelia on several outings dwring the
swmers She was inquisitive and alert in asking about the Loop, one
of their first trips. It was her first trip there, and she proudly
pointed out buildings as they drove back towards home, When another
volunteer and siblings of Cornelia's accompanied them, she seemcd
alternatively withdrawn and aggressive. Group trips with a number of
children were not as successful, although Cornelia had her volunteer
to herself. The sheer presence of other children seemed threatening.

One Satuwrday morning during the swmier, the volunteer was
startled to have Cornelia and her siblings appear at the door of her
apartment, somz eighteen blocks from thelr home. She was even more
startled when they explained how they feund her, tecause it vas
obvious that they had no idea where they were going and had wandered
around for quite a while. She told them it was nice to see then,
but they must call the next time, to make sure she was homes She
gave them cold drinks, and a iittle later took them nome by car. She
was ‘quite concerned about a main highway they had to cross and one
very tough neight srhood they had walked throughe. Although it was not
until Chrdistmas vacation that Cornelia was invited ard driven to the
volunteer's home, she never again attempted tc¢ walk there.

During the fall, Corneclia hegan to write short seclections
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for the center newspaper and for school assignments. Children's
ragazines and short selections continued to appeal to her as

reading material, and she especially enjoyed activities with words
and sentences. The delight of most study center children in wo.k
which they can do withou% fear of mistake is improesuive, and
Cornelia especially showed this, When rapidly filling in crossword
puzzles that were easy for her, an adult said "those are pretiy easy
ﬁor you, arenft they?" Cornelia?s answer was "“and you don't know
now fun it is,"

In Dccember, Cornelia *ras given a test appropriate for hcr
fifth grade level, a suvvey that covers from middle third grade into
nigh school work. Despite careful instr vtion, Cornelia tried to'do
high school level work and scored only 4.2 on thé test, FHouover,
for the first time, she was able Lo go over the test and showed that
she unzarstcod and could correct her errors up to the point that the
vork becane too difficulf for her. There was no doubt that her
reading was actually somewhai better than her score would indicate,
but the test was typical of her lack of patience or ability to con-
centrate on straight acadamic works However, it confirmed the ecasior

test which siuwed that she had mastered the btasic skills of reading.

for children, andé it was suggested that she ask about being inciuded.
lier answes was a definite "no," Tne lessons at the center continucd
with homework assignments and various attsempts to make reading rore
palatable to Cornelia. She would read willingly, so leng as the
selections wcre stort, By January, the volunteer reported that
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Corneiial's attitude toward reading was Y'slightly improv:d.' This
was especially true when the .volunteer provided simple animal storics
or fairy tales.

Corneliats fatigu: was often discussed with her, because
it was obvious that she was tired. Her bedtime since tbe age of nine
when she first came to the center was 11:30 P,l{., and she got up at
7:30 A.M. Some of the children became concerned enough about their
scﬁool achievement that tﬂey discutsed this problem and made henest
efforts to get more rest; Cornelia never admitted that it was a
problem.

Center contacts with her mother were very limited. The
volunteers all met thé mother wher. they took the children on outings,
and although she was polite, s & seemed very threatened and uneasy
wienever one came to the hame. From the other children's school
referrals, it was obvious that the school felt that this mother
taught her children to "fight for what they wanted" and seemred to
instill hostility toward the whole outside world. Tne mother uscd
her maiden name; fhis was unique among thd fanilies who attendcd the
centers Her children seemed an exaggerated caricature of atiitudes
shovm by other childrene.

In ilarch, Cornelia reported that she had 2 iong geogravhy
project to do, involving a report from encyclopedias. She had
written a nuwber of short assignments, making a first draft and then
correcting than and rewriting. When the volunteer asked if she would
like to try to write this report in her own words, she thought she
would The encyclopedias were difficult for Cornelia to undersisnd,
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and at first, it scemed impossible for her to translate the material
into her own words. Thelvolunteer spent time explaining tne material
and talking about it. For the noxt two months, most of the lesson
time was devoted to this project. Both the volunteer and Cornelia
became discouraged and it seemed at times not worth the tremendous
effort. The experience of writing, instead of éopying from an
encyclopedia, seemed a completely new experience. Cornelia finsisted

that she wanted to finish, while finding it extremely difficult to

‘work. Only with the volunteer's persistencé and continual support

was she finally able to finish, and her pride was enormous. She
rade 2 point of telling her teacher that the report was entirely her
own WOrke

Cornelia's grades vere consistently good during that year,
and she proudly brought in her report card Qeveral times. Occasionral
trips continued, which were obviously enjoyed by Cornelia, and during
vhich she asked many questions, During the Christmas holiday,
Cornelia went to the volunteer's home to bake cookies for the ccnier
party. The volunteer reported that she felt "closest to Cornelia
in this activity.

At abeut this time, the staff w~as asked to select the
children'who secmed typical of the center population. They sclected
Cornelia, who secned to have most of the problems thei other children
had. He? mrogress in getting along with others in the center was in-
przssive, although ;he reverted to '"stubdorness and restlessnecs!
Wnen her tutor's vacation time came near. She was much more tolerant

ol other c¢hildren, however, and could now work without many ""flare-ups"
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or problems of thinking that other children interfered if they walked
ncar her.

The project coordinator had never talked with Cornelia at
lengths. On one visit to the center, Cornelia joined in on a dis-
cussion of the history of the center. She remembered her first tutor,
and just how long she had been seeing the second one. She agreed'with
other children that one difference in the center was its quietness,
and became quite vehement about the problem of working in school.

The project coordinator went over later to talk to her privately with
her volunteer.

A greal deal had been written about this child, ard many
people knew her well. No one had ever mentioned that, in a center
of predominantly poorly dressed and rather tough-appearing children,
Cornelia appeared aﬁéng the toughest. It was not so much her clothes,
viaich were typical--every&ay slacks and blouse--but that they vere
unironed and dirty. A scar on her cheek, and a very diriy face
accented her belligerence.

The coordinator tharked Cornelia for jbining in the dis-
cussion and said that she was pleased to see reports *hat her grades
vera so good this year. How was school? Cornelia looked momentarily
pleased and then muttered something about hating school. The co-

ordinator said '"tell me about it" and Cornelia blasted off for five

- sinutes without pauses She berated her teacher, the teachors of her
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friends and siblings, claiming thnat the only nice teachor she ever
had was in kindergartenland the teacher was so nean now in fourth

grade. The volunteer sat in amazement at this outburst. ¥hen she
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paused, the coordinator said, '"how is the teacher wan?' Again,
instantly, a long garbled account of how she was in continual t{rouble
because of another gir.l, but "the teacher always blame me--not her.!
The coordinator told her that, while we really arentt interested
in the teacﬁers of other children because she doesn't need to vorry
about them, it's ver important that she talk to her volunteer about
her own teacher. It nust make life very oifficult when she has tw
be in school for hours every day, and feels that way., Some children
even like their teachers--that helps a lot. Others don't but théy
find ways to make the bes* of it., What vl.'ould happen if she moved
away from the girl who bugs her? Vhat -would happen if she just
didn't sit beside her, or stand near her? (Some of the incidents
took place in the hall, <wa1king together and others in the roan,
when they wero at their desks). Cornelia said "don't know™ and
vas told that she should think about it. Nost importaat, she must
continue to talk to the volunteor about these problems. Tne volun-
teer could help hez_' figure out what she could do to make life more
pleasant in school. Each time the adult spoke, Cornelia listenad
attentively, but scemed to be ccacentrating on her thoughts, and wauld
agaln begin with a repetition of the same cifficulties. The volin-
teer was visibly upset by Cornelia's anger. Because of her experi-
ence at the center béing limited to two children, she had no way ol
knowing that this was an extreme reaction. WVhatever problems
Cornelia ever showed seeried valii ones to the rest of the staff,
They were very ‘r.'.uch those of study center children. Their sclecting
her as typical of all those problems was valid, except that s
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certainly was more vehement and more articulate than most. The
expenditure of enérgy was impressive, because she did not so ruch
talk as explode. Both adults felt afterwards that Cornelia weas so
involved in her own troubles that she may not even have Leard the
suggestions of the coordinator, but the volunteer planned to continue
to try to discués these feelings with Cornelia.

The next week, Cornelia irmediately informed her tutor
that she had been moved away from the glrl who bothered her. She
had some further complaints about the teachér, but in the midst of
them, suddenly made one nice ramark about her. This was nearly as
startling as her former outburst..“Cornelia never again spoke with
such vehemence or anger. She was probably more out-spoken with
another adult than shs would have bteen with her own volunteer, whon
shé was most eager to pleése. However, she was willing to go on
discussing her a. mpts to get along in school.

In June, Cornelia averagzd 4.6 on a test, showing a four ™
months! gain in six months. UWhen the volunteer suggested that
Cornalia ought to Atténd sumner school, she was not definitely cpposed
as she had been in the case of after-school reading classes, but was
rion-cormittal, It was not until the middle of the summer that she
told the volunteer she was in swmrer school and '"liked her teacher,®
Tre fact that it was a new schooli, not her regular one, seemed
important to Cornelia. Despite the fact that summer school was held
in a school with é "tough' reputation so that several parents oblfectcd
to their children at@ending, Cornelia talksd of her ''!mice teacher!
and the "nice school,!" It was obvious from her corments vhat ste
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had heard and understood everything that was said about her own
participation in her former troubles, even when she had scemed too
angry to bte listening.

In the fall of 1967 when Cornelia entercd sixin grade, she
secmed to start off the new year quite well. According Lo her volun-
teer, she was "still too hard on herself in SOMe Ways. It was still
hard for her to make mistakes, or to admit them." But "there were
signs that she reaiized that every word or problem was not a matter
of life and qeath, and §he began to comment.about her own problem
of getting too upset abaut little things.n

While the regular volunteer found Cornelia very changed
i, her ability to relax and discuss problems, in her work and in her
ability to gel alcag with otner children, a substitute vho saw
Corrzlia twice during the swmrer when her volunteer was away, revorted
that her attitude and behavior were Mpoor--sie is stubborn and there
is fivalry between her and her sister." Apparently, Cornelia étill
reacted with anger and disapp~'tment when the volunteer was gone,
She otill needed her support ve 'y much.

vnile Cornelia's anger was very impressive, so was her
enefgy. Tne volunteor felt that if Cornelia could only make use of
this eneréy constructively, she could co Qell. Trie on~ character-
istic of study center children that Cornelia did not share was apathy,
although she could appear most apathetic about academiclwork. How=
ever, her intense interest and involvement in anything not stricily
acacemic kept reninding the volunteér that this child could oe

motivated and eager, if only the right approach and materials could
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be found. This conviction kept boosting the volunteer's morale in

the face of increased hostility to reading and arithmetic, znd erabled
her to keep hoping that eventually this interest and eagerness would
extend to school.

In December, Cornclia's average score was L¢3, a loss of
three ronths in six. She complztely failed in the third section of
the test, and complained that she was ''tired." Her work in school
secmed r.ch improved, however, ard her attitude, from her reuarks
about school, seened better. Her grades on her report card showed

| steady improvement thiough the year.

When she brougnt in her report card for the first time
six nonths after joining the center, her _grades were all poor except
for spelling, in which she received an A, The tutor saw several
rerort cards after this.time, and noted a steady improvement as the
Nunsatisfactory' marks were replaced by betier grades and there were
less subjects in which it was noted that Cornelia could improve.

After the sumier school experience, and a better beginning in sixih
grade, there were no more unsatisfactory rarks.

Cornelia ‘was rather defiant about the test taken in
December, reniniscent of her former attitude toward school. Sh: vas
making obvious progress in school and was proud of it. llever hac
she done such a haif-hearted, poor job on a test and she was aniry
when asked about it; Cn the first part of the test whiich was based
on speed, she rade more than a year's gain gnd achieved 100 per cant
accuracy, far bettor than she had ever done. The next part was
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vocabulary which she did adequately, equalling her former score.
However, she insisted on “getting it over with' erd took a thirad
part the same evening, which children did nol usually do. She very
carclessly hurried through that part of the test on comprehension
exerclses and this‘lowered her average. It was almost as if Correlia
had to express hostility somewhere, and since the school no longer
served this purpose, it was directed against the center and its tosts.
It was decided not to retest her until the end of the rext senester,
becausé despite the low score, she was obvidusly making progress in
school, which was the real concern of tha center.

Cornélig's anger and hostility toward school were most
unusuzl, Among the chiildren of our centers she waé one of a very
few Wio scemed to tave such deep feelings against school and teachers.
It was obviously & reflection from roms, froa 2 mother who scemed
upset by having anyone come to the home. The literature about
deprived children describes this alienation and hostility as typical,
Qur cxperience was the opposite. Alienated, hostile children in
elcmentary schools weore the exception, even arong the problenm
farilies served by ﬁhis center. Of coursé, the really alienated
ones would be reluctant to corze to the center voluntarily., ‘The
school claimed, however, that this center did have the problem
children of the scrool ani even anong them, Cornelia was a deviate in
her excessive need to lash out and to complain about school and
teachers. She was the angriest child the staff encountered in several
years of working with children. She waé also one of a distérntt
rminority who expressed such emotions stuut school arnd teachers.,
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Anpette

Annette was‘ten years old, in the fourth grade, when her
aunt brought her te the storefront study center in January of 1965
(grade placement 4.4). The aunt said that she was referred there by
the s:hool,'which_was a distance fram the center and from which no
other referrals had been solicited or received, The aunt and Anrette
lived alone in a houéing project about a mile from the center,
Annette was said by her aunt to have trouble iﬁ reading, A referrgl
form was sent to the school and Annetts assigned to a Negro housewife.
When tested during the first couple of weeks at the center, Annctte
scored an average of 3.9 on a tést designed for third greders. Her
score on the comprehension part of the test, which involved following
specific instructions, was a year lower than her vocabulary score.

At her second lesson, the volunteer reported that "inneite
said that her aunt did not want the school to know that she comes
nere for help.!! Despite the record which stated that the aunt was
referred by tne school, the volunteer seemed to believe Annette.

Tris was the only one of Annctte's stories reported by the volunteer,
out she izentioned that Arnette told her many.

VWhen the échool_referral wvas rec.ived; Annette's reading
average was given as a YC." Tne school report said that s-z wes o
good average intelligence, but often showed no curiosity o intarest
viaatsoever in her scheol work. Tney specifically recommacnded Lelp in
word atlack skills. Tne aunt with wvhoa she lived was Mover protective,
insisted on walking her to and from school, which czused her to he

teased by the other children,'and "came to tne school about every
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little thing that went wrong withlAnnei,te."

Annette scemed very shy, but willing to work and cager for
help. The volunteer worked with hei homework in arithmetic and used
a phonics review workbook. The aunt would bring Annette to the center
and then return to meet her éfter her lesson an hour later. During
the first 8everal weeks, Annette gradually became mere nervous and
vhen her aunt did not appear on time one evening, the coordinator
walked out with her and saw Annette's aunt walking unsteadily out of
a tavern. Anmnette seemcd very embarrassed.A The next week, Annette
confided to the coordinator that she could not c.oncentrate, since she

was worried that her aunt would get sick and need her.

When Annelte came to the center the following week with
her aunt, she was asked if she would like to visit the center while
Annette Had her lessons., She seaned very'pleased with the idea and
was offered megazines and books. Sometimes she read to a smaller
child, or invited nia to sit with her and color at the table where

she sat. Younger siplings sometimes accompanied the chilcdren, who

] had to babysit vith “hem. Annette seciied to no longer worry about

her aunt.

Annette expresscd concern avout her homework, and thic
secned strange to the volunteer since she seemed to have no serious
trouble with it_ on the evoning ﬁhat she attended the center. Finally,
Anrette showed her soveral homework papers, that had very low zrades.
It was obvious to the volunteer that answers had been erased on uic

paper and vritten in aéair.. Annette became quite embarressed, bub
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then she told the volunteer that after she finished her homework,

her aunt always went over it and changed some of the answers. These
were wrong, but she did not krow what to do about jt. The volunteer
asked the coordinator to come to the table where she and Annectte
worked, and they showed the coordinator the papers. The coordinator
later talked to the aunt about homework, expressing appreciation for
her interest in Annette's work, but explaining that the school wanted
Annette to do her own work completely, by herself., If she saw that
Annette had time and encouragement to do it, and finished it, that
was the limit of her responsibiiity. It was very important for
Annette to learn_to be independent about this. The aunt suggested
that she had a hard time admitting that Annette was a big girl, and
if the center thought it was import;nt, she would surely do as they
wished., Annette continued to show her homework papers to the
volunteer, and there was no longer a problem of very poor grades

or lots of errors. It seemd so obvious to the staff that answers

had been erased and written in by a different hand writing, chat

any teacher would have questioned 1it, but since the schcol apparently
considered the auﬁt a nuisance, perhaps they had preferred not to be-

come involved with this problern.
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Trhe first volunteer left suddenly at tho cond of lMarch,
because of illness in the family. She had been a very faithiul
voluntecer, but had often comnented on the strong attachment Annette
had for her. She claimed to be worried aboul this deep attachment,
and felt that she could never leave the child, since Annette claimed

she wanted no cther volunteer. Anictte seemed ver, shy, but was

known to a number of staff members and the coordinator. She seemed

appealing to everyone who attended that cvehing. They were awarc of
her concern about her aunt, and her record of perfect attendance at
the center. Staff members often commented on her obvious loneliness
and referred to her as a child who "needed a friend more than she
needed academic help." Her record indicated that she needed as much
academic help as rany other children in the center, but she was tﬁe
only child of whom the staff continually commented about ner loneli-
ness. Since most of the children attended a neighborhood school ard
thercfore knew cach ovher, or atterded by families, Annette would have
been an exception even if she had not been naturaliy shye.

Iinen the first volunteer left, Anrette was reassigned to
a single white voman in her thirties, vho worked as a statlsticsl
clerk. She continued to see Annotte once a week for three years,
and still continues at the time of this report.

Since volLanteers are not all knowledgeable ahout children
and gifted in planning original materials for them, this case illus-
trates the fact that éven those volunteers who are not inpressive in
their performance can, nevertheless, make a contribution,
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The volunteerts first efforts to help Annette involved
letting her use the typewriter. But her reasons, unlike that of
most volunteers in sinply saying that it vas a tool to make leerning
more pleasant, were recorded as “teaching her to type, so that she will
have an ace in the hole in terms of Jjob opportunities.! This hope
was, so far as the staff knew, not expressed to the child. Obvicusly
a ten yez~ ~ : .nild is not likely to learn to "type" by being given
turns-qn a typewriter one evening a week. Vhen Annette tired of the
typewriter, the volunteer was perfectly willing to let her do other
things.

Despite sharing the cricentation of other volunteers, and
hearing of their experiences, this wvolw.teer cortinually used her
owm ideas as guides for tutoring. She more than other volunteers,b
complained about Annette's lack of interest in zcademic work, tut
this was always dafined as lack of curiosity, usually mentioned as
2 "lack of curiosity about words,Y Huchlof their tire was spent in
quite standard exercises of vecabularvy building, with enphnasis on
Annette's using a dictinnary to find out meaningsshe did rot know.
Although it was obvious that Annette did not sean Lo know the meaning
even after looking in the dictiorary, the voluntzer never accepied
this fact. ©She felt that il was the most important activity Tor ithem.

In July, Annette raised her reading score by nine manih
fron the scoré of six months before. YMore imporiant, the gain was
alrost entirely in the one 2rea in which Ehe had been weak--that of

comprehension and following instructions. Obviously, ithe attention
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to words and their meanings, mechanical as it may have appeared, <id
pay off.

On Anncttel!s repc-t cards during the first yecar, her grades
ranged from A to C, with poor marks in conduct, Reading, for soxe
recason, was marked ‘'above average.” Tne next fall, her grades viere
worse, but conduct was markedly better. The new teacher rcported a
reading score of 3.3 from the previous March, compared to center
scores of 3;9 (or‘h.8 on an easier test than her grade level would
justify). She was now in the fifth grade.'

¥When the coordinator went to the homes to register the
children in the fall, Annette not only knew whﬁt the date was that
the center opened, vhich few children did, but had been marking the
days off on a calendar since tre summer ﬁrogram ended. That sumner,
she had continued to sec her voluntecr every week, and the emphasis
¥vas on moro games and aétivities since there was rio honewerk,

In Cctober, Armette was given a reading test appropriate
for her grade leycl, one which ranged from middle third grade into
hizh schqol work, She averaged 4.9, almost the same that she had on
itre previous tesl in the spring. During the year, her gracdes slowl;
improved, and she regularly brought in her report card to Mow to
the staff.

Tne aunt continued to accompany Annette, and if ihere weore
ne yousng chiléren who needed someone to read to then or sit witn
then, she often snot with a group vwho were cdoing horework, Chilaren
cane only by appointﬁents to the center, but when trey has spscial

assignments and needed the use of encyclopedias, they were alleved
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to come in to use them. She spent most of the time reading. When
asked if Annette had a library card, she secmed intcrested, She was
helped to fill out the forms and told where the public library was a
block from the center. It seemed a welcome idea'to her, and a new
activity that she and Annette could enjoy.

From observing the center in action, the aunt was apparently
influenced in the choice of gifts for Annette for holidays ana special
occasionsr Annette often brought games and ragazines tq the center
to show, and these were similar to materials used there. She was tne
oniy child at the center known to receive the better children's
nagazines and worthwhile games. Tnis was apprarently a result of the
aunt's learning about then.

In December, Annette's test showed an eignt month gain in

six months. In February, ner teacher reported that her score on

school reading tests had gcne up nine months in the last academic year
and that in arithmetic, which was her best swject, she was rearly
at grade level for the first timé. Although she hac usually received
A's in arithmetic, she still tested about six months benind in this
skill by standardized tests given by the schocl. Arithmetic was alwayrs
used at ths center, because each new step in school concerned fnnctiie,
;nd sic always wanted to be helped with ;t. Often, it was her retreal
from reading activities, since she felt quite competent in it,

In the spring of that year, when Annette was in sixth grade,
sho confided to the volunteer that she was reading a sixth & e
reader in school. Shq claired that it was the first time that she had

read a book at her grade level. She had always before read 2t & lower
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level than her grade level,

Annette continued to see her volintecr through the resu of

sixth grade and during tbe following summer, During the school yrecar,
Annette always brought homework and talked about what the class was
learning in arithmetic. She always wanted to show the volunteer the
kind of work they were having, often just seaning to want assurarce

that she did understand it. 1In addition to homework, she always read
from programmed <eading materials or her own selections from anthologles
of stories and poems. She was not interested enougn to take home

books, but neither did the volunteer make eforts to interest her in
therm. .

When Annette returned in the fell when she entered seventh

grade, a five year old boy cousin accompanied her and the aunt. He
lived some distance away, but spent that ore night with them. Tre
aunt read to him, and watched‘him color at ihe homework table.
Annette wanted to ineclude him in the lessons too, and while she wcrited
on an assignment, she wanted the volunteer to help him. The volunieer
began to teach him the alphavet, which was not what most of the volun-
teers would have attempted. They lnew that this was not the only sy,
or even the best way, to begin.

Again, despite orientation and availability of help in
working with the children, the volunteer simrly decided that ste could
help the boy and that he needed to learn the alphabet. Uhen after-
vards ask-d by a supervisor why s' began wor< with him, she explaired
that she felt able to and wanted to. She said Mapparently the aunt
wants two kids educated for the price of on2," The better volunteers
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did not see themselves so much in the role of tcachers, but this is

obviously the way she looked at her job, aﬁd her self-assu-ance was
obvi.ous. _

In December; Annettel's average was 7.1, a gain of fifteen
months from the previous December. For the fifst time, her score
averaged the same number as her grade placement, which was now 7.3.
This seemed t0 please her very much. To be in sgventh grade, and have
a score that began with "7 did‘not go unnoticed. She was ahble to
shov her pleasure and continucd to report pfogress at school.

it is a tremeﬁdous commitment for a volunteer to ses tie
seme child, week in and week out, for three years. However, the
volunteer has never described Annette as do other volunteers, as
neat or a;tractive. The reports are brief and matter-of-fact. The
problem was always defined as Annette's lack of interest in doing
better, and the aunt several times was criticized for restricting
severely the ambitions of tnis child. There seemns a genuing lack of
respect for what both Annctte ard the aunt have achieved. The
volunteer seems rather prim, self assured, and self righteous in her
judgrents. Yet she éenuinely likes Annette, and Annette seens to
know this.

The yolunteer's main virtue is her consistency. Shne
reports showing Annette a variety of materiazls. If the raterizls
are the nates and dates of thre U;S. Presidents, and Annette dJoes not
knew them, It seems obvious to the voluntcer that ﬂthe schools co r.ob
teach this or that Annette is lacking in curiosity." That her
Suggestions may be irrelevant and her choice c¢f raterials poor,
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simply never occurs to the volunteer, Yet the eagerness of Anrctte

for help and the fact that she brought so many questions about necr
homework and schoolwcrk obviously made the lessons meaningful for

then bothe

Mark

Iark was referred to the homework center in a public housing

project with a group of sixth graders from the top track of the local
public school in.February. It was assumed that these children did
not necd the after-school reading classes newly offered by the school.
Like the rest of the group, Mark was twelvg years old and had noc
failed in school. Uhen tested at the center in lMarch, his average
reading score was found to be 5.3, which compared to his grace place-
rment of 6.6 meant tha£ he was thirteen months retarded in reacing.
Of the eighteen children in the group, eight tested below grade level,
ranging from five months to sixteen months retardation, MNark was the
only boy in this group of eight. The othefs with low scores were all
girls.

During nore than two years that Mark attended the ccenter,
he was described differently by verious staff members. The cocrdirzior,
wio saw him four days a week, often referred to hin as a Yhandsone
boy." Other regular staff nembers cornsidered him "“good locking, anc
plcasant only when alone. Difficult in groups. f%he only child who
was often rude to other children." He was a child who could never
be missed, or overlooked, because Le made his presence known.

From the first day at the center, Mark appeared to bte a
restless childs He could work on homework, or assigrrents given hin
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by the center staff, but once these were finished, he scomed at a
loss. He was loud, Loisterous, and demanding. The children worked
on various activities after the homework was finished. Mark had
trouble settling down to an activity and would tend to walk around
disrupting or trying to dominate groups of children. It was often
a pattern for the coordinator to intervene, but then Mark would be-
haée quite well for the rest of the afternoon. Each day, he showed
the same pattern of disrupting other children until told to stop.
He .particularly liked to be given jobs to do, and seemed much nore

than the other children to reed spccific suggestions of what to do,

" Let alone, he cald only cause trouble. This pattern very gracdually

charged, so that within three months, iark was able to get along for
several days at a time without difficulty.

. Tne other children were drawn to Mark and often 1listcnecd
to him, even while relecting his misbehavior by appealing to the
staff to stop him from bothering then,

In April, a once-a-week tutoring prosraa was staried aznd
Mark was assigned a vslunteer. He seered eager for this help, but
could not manzje to come regulavly. Vhen his mother was called, ner

I LRIV SR

reaction was compl ' ..y d' {Terent from the other mcihers, They
always expressed appreciaticva foor the phone call.:. !“irk's mother

sounded very tired, and helpless. ©Sne ne' » new

ce Mark wes,
and scened surprised that she shoulr be a.o ‘. He would later revort
that he "had a basketball gamc" or some other excus? which scemea

rather doubtiul. He had no troubls ramembering the afierzoon hLowrs
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at the center, and attended regularly. It was obvious that he nad
more {reedom than the other children in béing away from home in the
evenings. After several weeks of forgetting to attend the evening
progran, the coordinator called the mother to say that they would have
to assign enother child unless Mark would attend regularly. The
mother said, "oh, Mark's here. I'11 ask him.," She asked him if he
wanted toiattend the evening program and he apparently said noj; she
accepted this as final, While other mothers often asked for help in
interesting children in the program, she was the only ore in our
cxperience at this center who left the decision complctely up to her
son. {The coordinaler had méde a special effort to recruit a man
tutor--the only one in the program--for Mark. After promising to
cose, the man was sucdenly transferred to another office and never
called to explain his disappearance. The group was originally

-

composed of Negro and white women. One of the supervisors, a whitc

ran, was recruited with their help. If he had éome, Yark would have
teen the only child assigned to a man, but he was the cnly older ooy
vho secmed to obviously need more academic help than the afternoon
homework programns)

dark began to swear at the center, and the other chilcran
coizplained. None of the other children swore or used "dirty “anguege"
as the cnildren claimed he did. Yhen the coordinator discussed tnis
with him, he seemed surprised when s.e lold him that she also krew e
words, but chose not to use sﬁch words at the center, A4Asked what he

~ould think about a tcacher wno talked this way in school, he insirt:d

that his cdoes, Yall ithe time." He repected the words and phrascs
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the tcacher used. He had a man teacher who was known to use a great
deal of physical force. The coordinator could only say that she
considered it inappropriate, if the teacher talked this way. %ne
fact was that the children at the écnter found this kind of talk
offensive, and he had no right to impose it on them. Soon after
this, Mark broﬁght pornographic pictures to the center, and again'
maraged to create a distursbance.' The coordinator again talked to

him, and he put the Pictures zway. He went to another room to join

e volunteer in this roon

several friends of his in a game. T
happened to be a housewife who had teen a registercd nurse, During
thelgame, one of the boys mentioned that Mark had 'gotten into
irouble with his pictures, but I saw them." ¥Mark said one boy had
used the word “penis" and he did notv know what 1t meant. The vol.:
teer explained the term, ;nd then get the encyclopcdia fro- the
library and showed the group pictures of male and female anatc:y.
lark was by far the least knowledgeable of the boys, and the
cnildren secmed awarz of this., Zach iime the volunteer told tnc .
terin for a part of the body, she suggested that‘they must have il
wn terms. The btoys would whilsper and compare notes, ard assu.<
ithat they dids They would not tell ner their terms, dut were
interested in learning the rignht names for the parts of the Tcoc:.
The boys all'had some minimum inforwation except fa Mark, eltsc.
they wcrevall interested in the discussion, Hark ‘asked what me:
women Ydo In bed, vhen they junp around nzked." Sorme kraw of il .
werd Mintercourse,! which the volunteer explaines, lMark nad rov
neard of it.
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Unlike many of the children who dic not have fathers, Mark
had one who dicd suddenly of a heart attack three years befure he
started coming to thé study center. The oldest of seven children,
ne was once reported by the niolner to have been very close to his
father. Tae father had steady employment and the family income was
considerably higher when he was alive. The mother always seemed
tired and overwhelmed with her job with the younger children, and
seemsd to not'havg time to worry about Mark. e was .he only child
in the family given complete independence of hours; and thereby
pushed intc maturity.

Mark mentioned his father only once in a discussion siarted
by the other childrza in regard to discipline. He told how his father
tused to make me behave" and recounted one beating in deteil, as if
it were a happr memory. Orcéinarily lie bragged-about his unusual
frcedom in comparison to the other children, but on one occaslorn, he
rentioned that a paréicular boy, ong of the brigntest in the center,
has to be home by 63100 P.M." iHe mentionzd it almost with reverence,
and acdded that '"me--I can stay out 2ll nignt." The other boy was
one vhon he especially liked.

Daspite Mark's obvious norral intelligence ard his place-
i.ent in the top itrack of school, he wes threatened with feiluve {iat
vear, liis teacher blamed his Mirresponsibility.'* He d&id not feili,
anc¢ was not recommended for summer school at the public school., e
was 1ceglistered for a six-weeks suwmer program at the study cerier.

Mark was at even more of a ¢isadvantage in suwner school
thas ke had been in the homeworx program. He was the '.ast
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academically capable of the older boys, and was continually asserting
himself by making jokes, or inappropriate comments to disrupt the
groups. A girl vho was in a similar position to Mark was teascd quite
viciously by hime She had previously been a trouble-maker and o
fighter in school.' Everyone accepted her as she now appeared, except
for Mark. He tried in many ways to'make her angry, as'if to sce if
she would revert to former behavior. She ignored him, which only
made him Lry narder. Despite a great deal of testing by Mark, he
never succeeded in getiing any reaction from her. He weuld give up,
after a while, and look about fer someone else to harrass. He was
the enly discipline problem in the center, and neerly every day, the
coordinator had to spezk to him. It was like the carly days in the
afternoon program--when lark had tq be talked to each day and ;ould
. Llen settle down for one afternoon.
Besides academic work in mathematics, literature, and
French (which they also studied in schosl), the older boys also rad
cr#fts and woodworking, lark was the most incoupetent in wood-
working, ;&ich he claimed was his “avorite activity. Unile ncne ¢f
the children had handled tools and had to learn, lark simpl:r could
not admit his inability and learn from others. He followed a nigh

)

school boy around the room as the boy demonstrated tic usz of in

<

tools. l!Mark would teke the tool from a boy wio had just Sewn Lauiis
Lows to use it and tel} hin something completely differcnt aboum its
use, or demonsirate, und show that he krew rothing about i1t. The
nigh school boy sirply went back around again, and tried %o shew
llarz too, in twn. Hark could rnot learn. ke wruld siart oul wiin
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a few minutes of carefu’. work, then restlessly begin to work faster,
and end up ruining everythirg he attcmptede. he only «leill he could
master in the shop room was pounding in 1.ails, and he would periocdic-
ally retreat to this, pounding in nails for periods of time, and tnen
return to start planning a project. While other boys each made
several items sach as shelves, simple boats and ailrplanes and tie-
racks, Mark kept ruining one project after another. He could accept
help and supervisidn much better from the women volunteers.

v Near the end of the suwwner, during woodworking class, lark
announced that he had joined a lccal gange He was the only child to
do so. He became more of a behavior problem by the last week of
swrmer school, and his conferences with the coordinator became more
fréquent. Since cach group had two different classes each dav, it

becanie usual for ia. .o be sent out of each group to talk to ihe

coordinator once cdwing the hour. He could then return and manage

to get along for the rest of the period. Tre only class in whick he
never had trouble was mathematics, where there was a man teacher

and & group consisting only of boys. Voodworiding continued to oz un-
satisfactory for nin, and he was the only child who never maraged

to finish any of the projecis that took more than one period. e did
reke a crude shelf to, place ncar his bed.

Du-ing the last week of the summer program, Yark deliberatel;
ruined two projects of other children., He could give no reason fov
hls tehavior, but admitted that he would be very angry if someonc
ruined anytiing he made. (It was only after the reporis were in at
the el 7 of thy summer, that it was obvicis to the staff that llark was

243

247



O

ERIC

Aruitoxt provided by Eic:

the only older boy who had not managed to make anything of real
qualitye It iuas aluo interesting that he waited until late in the
morning, in woodworking class, to announce his joining a gang.)

On trips outside of the center, Mark would mention tne
nice figures of girls on the struet or_whistle at them. He szened
to need to show off in any new setting. While the other children
were sometimes impressed by his showirg off, and he seemed %to have
same 2bility at leadership, he did nol seem to have any real friernds.
When he did not go on a trip cr was not included in an activity, the
other boys wouid mention how much rore pleasant it was without him,
Yet, if he were there, they seemed to look up to him somevhat,
probably berause of his very domineering and perhaps threatening
attitude~-he-tried to ccrmmand attention, and ne was one of the
physicelly vigger boys.

Dufing the last weck of swwmer school, when ilark was
particularly disruptive, he approached the coordinalor after the
ci1ildren were dismissed and coafided that he was worried about the
next school year. He said he hoped he wouléd get along with the new
teacrer, since he did rnot get along with the last one. In fact, e
did rot get along with the last several very well. lMhen asked how
he thought he could, he had no icdea., The coordinator said she
thought he cculd figuce out one obvious way. Sae saild, '"you kncw
that teachers like children who are nice-looking, neatly dressecd,
and polite. You have the first two, but you have to work on the
last one." lark laughed very hard, and agreed that it was the last

one that got him into troudble. Later, he would remnind himself tlat

244



"I have to work on that last onc." Uhile the children were generally
lacking in socizl amenities, Mark's lack was the most noticeable.

He was considered ruae and was never able to make spontaneous,
pleasani comuents about activities.

In the fall, Mark returned to the homework center, and
attended nearly every afternoon. He brought-a friend from the same
class, who had not bzen referred to the center from the school.

Money dicappeared from the coordinator's purse, and the other children
szid that Mark and his friend had bragged at school about taking it.
The other boy admitted it, but lMark cenied it. They had bought sports
equipment with the noney, and the mothers had exgressed no surprise

at the sudden appearance of a number of expensive items, Apprexi-
rately twelve dollars were involved. Both boys were suspenied from
the center, and the new boy asked not to return. E&ince Mark had rot
secmed able to relate well to the group of bright older boys, the
coordinuator was convinced that he s=o desperately wanted a friexi that
he allowed hinself to be used by the other boy, 1> was knocwn to te
c¢isliked -nd distrusted by the other children. gark was told thab
he would be 2llowed to return in & month. He was visibly ashared,
and cane to the center Wwicz to talk to other voys. He carefully
avoided lookinz at the coordinator,

Both the coordinator and the tenant relations aicde felt
“nat lark needed ::ore help than the center had to offer, and vihen
informed by a mental health facility thai the school had reconucendsd
him for psychiatric help, offered to cooperate. iark and his moiiner

Lai been interviewed, and the agency could not decide about eccepiing
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him, The coordinator anc tenanf relations aide were asked to come
to the agency. A social worker vho did interviews for the facility
spent rore than two howr's with them, but kept insisting that Mark
nad the center, and their facility ought to be reserved for other
children, who did not have this support. She complained £hat the
school was not cooperative, and was offered weekly reports on lark's
behavior at thé center. The coordinator explained that the center
vas not equipped to helpllark and that it was not at all certain
that they could let him continue unless he got some help. In fact,
if he came bhack «t all, it would be the result of her personal
interventic as the volunteer stoff was very concerned about their
ability to help him, and undecidad about the desirability of having
hin around the otner children. If assured of outsice help for

I“ark, they were most willing to ceatinue ietting him ettends Late
trat night, the social worker called ard asked a member of ihe prolect
staff #now, Just vhat is this boy's protlem? Thg star{ member
suggested that a written sumiary would be gilven to the ciinic, TThals
was done the next day. A follow-up some time later dbrought only the

option that the iacther was the one in need of help, and the ageacy

"

2 ~

would offer this help to her, She had already broxen two additionzl
appoiniments with thai, and there was little possibility that she
would keep ones She never did. The volunteers were unsure that trey
vanted Mark in the program, without some help, but waen none was
fortheoning, he was allowed teo return. He was no longer tile *9o

asscrt as much leadership, since the children tended o igiore Hir
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Of the approximately sixty children with whom the homzweric
center has sone sustalned centact in three ycars, only two were ever
referred by the scheols for psychiatric help. The first had teen
relferred before the center opened, and a psyciuclogist from their steff
visited the center. He was Lmpressed with the acdjustment of this tcey,
and wanted to refer a group of children from another school. Since
the center had no trouble getting enough referrals from the closer
school and did noi want Mproblem children,™ no aitempt was made to
get additional referrals., A }

Thé first boy, like llirk, was a child without a father,
the oldest sibling, wio was given too much freedom by his mother.

The other boy aud his mother were seen twice by an agency--a different

one from the one to which lark was referrec--and the agency deciced
they wanted to work only with the rother, who refused to keep an
appointments without the boy. Although never as difficult as Fark,

.

possibly because he was younger, the staff felt thal” the mother wes

rot at all interested in help for herself, or aware of any need.
She would have gone, if that had been a requirement for getting ".elp
for the boy, but would rot go alone. In both cases, it seened to the
stall that the‘boys rignt have been helped, but that the agencyts
insistence on seceing only the mothers was an excuse for not doing
anything. The boys were both avare of some difficulties amd would
rrobably have kept appoinimen:s.

During the next winter in the homework center, the only
troubles reported with lMark were several pnone calls from parenis

~

irhat their boys were Yafrald! eof him., le was denanding money fron
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thaem=--asually fowr cents. Tho boys were reassured that they should
nov, ¢nd need not, glve him money. Vhen conironted with their aceu-
sations, Mark became very flustered and said that he only want-=d éo
borrow moneye. The boys who had been threatened secmed to realize that
Mark's blustering to them was quite different from his behavior when
confro-ted by an adult. He was startled tc hear ihal such behavioer
is called "extortion" and that there are laws against this. The
other Joys seemed reassured, and there were no further reports of
troubln with liark, who continued to come to‘the center four afternoons
a weex» Without the altendance of a number of superior toys his egze,
liark's leadership qualitigs might have made trouble, but because of
thex, :nd the prestige of school achievement, lark's behavicr scermed
a desp:irate atiempt to be Ysomebody.W

One day in the spring, Mark appeared at the center wiin a
froat t.ooth missings It had been knocked out in a fight, and the
dentist had removed the last pieces lark announczd that the certist
planned. to put a gold tooth in place of the orne ratoved. The co-
ordinator called the mother, and asked if the staff could help with
this piroblens Possibly, ifark could get a porcclain tooth. The
riother scemed, for the first time, rore cocperative, and said che
would prefler this and would appreciate any helps The staff contacizd
a dentel school, vhich agreed to replace'the tootn inexpensivel.
After liark wvas taken there by a voluntecr, he went twice by hirsel
e was given a tooth attached to a plate, and wore it only a few
dayse A private dentist offcred to fix it more permanently, bui
ook refused to go.
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During the next swamer, the project staff referred lMark
for camp, and he attended a swmmar caup away from home for two weeks,
It was his first trip away from home except for one week wnen his

schiool class had gone camping the year before. lark never knew that

g

the stalf had made efforts to get him to camp, It might have secncd,
Lo the cther children, a reward for poor behavior. It is doubiful,
however, if the camp referral would have gore through without the
reports and reassurance of the center staff. There were no reports
of trouble “rom the camp, and lark talked about it in glowing terms.,
e appeared at the study center at the begimning of the second week
of the program, within a few minutes of his retwn from caup. His
behavior was much improved over tne previous summer, Very seldon
during the sﬁmmer did he have to be reprimanded by the coordinator,
and he attached himself to a woman math teacher and usually stayed
after class to ask foir more individual help.

Tnere were no nmale teachers inbolved in trat sumerts
vrogram, and it had been with the high school boy and woodweriing
cless that Mark had hac the most trouble, In the second swumer
progzran, one of the craft projects was meking a larp, which dic rot
involve the use of woodworking tools, but with wirinz a prepercd

base and decorating the basz. llark was completely successiul with

-
¥

this project. He misscd the last weelk of tha swriter nrrogren, bo-
cause of a second opportunily to go to camp for anotrer weak., 7o
staff felt that 1f he had beern there for the lest weex of sw.oior

progran, his behavior would not have beca rearly as ol

Joonar year, because he secmed so nuch move
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His only comment about his family during that summer was to report
heppily one day that his mother had a "new mzle friend.™

In the fall, iark was transferred to a diferent school,
ard did not return to the center. The entire group of older boys
was there, but his friends were now, according to the children,
menbers of the gang.

In the first four months at the ceater, Mark's reading
average had improved by seven months. A year later, his score
rercained the same. lHis cnleve.enu at school was adequate, but he
was considered a behavior problem, as he had been for several yeavs.
zile he seaaed to want to belong to the capable group at the center,
It was always obvious that he could not campete with them acadenic-
ally, and thercfore resorted to various kincds of clowaing and toaeing

of the otner chilarca to achieve status. This changed very much
during the second swmer, and he scered no longer to need Lo show off.
I2th the change in schools, however, he stopped atiendirg the conter.
Lie perhaps knew, from talking to the children of the neignbori.ocd,
that the older group of boys continued in the center ¢ iring that yecar
with the coordinator serving as a volunteer. The boys spent all of
their free time working on woodworking projecis, and riavl would have
been completely unable to succeed. The chilaren occasionally mon-
ticned him, bubt usually with a rerarik that it was so much nove
pleasant without him, and the fact that he had left them for a gang
of wialcehh their mothers disapprove.

Children often discusscd ihe Lo.iwork ceater, and rierdiicitd
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various recase s for liking it. Mark's reason, proclaimed very loudly
¢wing the first year, was wnique, Vhere, everyhody knows my namc.!
He attended the center for one and one-half academic years and two
swiner programs. While most other children there formed lasting
fricndships and became very involved in peer groups, Mark's atiach-
ment to the coordinator was the main one. lle was obviously forced to
look elsewhere for fr:Lends.

During the next year, after lark had withdrewn from the
center, his mother called and asked for helﬁ: in getting his tooth
fixed., She seenea ready and able to insist that he have something

dorc about it, and the zoordinator made the arrangements,

Andnew

Andrew was brought to the study center in a pudlic housing
project in December by his mother, vho sald that ke was flunking arith-
metic end would not be promoied unless he could got help. He was tea
vears vld, and in the fifth ;redes He was at grade lewvel by social
wromotion, although his work had bem unsavisfactory for years.

vhen tested in reading, ne was given a survey test thet tests
from middle-third grade level into high school worke Tnis 1 st was
very wlffieult for him, and he averaged a grade score of 3.1, in con-
trast to his grade placament at school of 5.3. His motiier kad ten

told that he wowld be failed bccadse of aritmmetic, which wos the

immediate problem. His homework, work with fractions, was completely
berond hire lie did not clearly uwicderstand addition and subtraciion

ard mnew none of the multiplication tables.
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The help availavie atvthe center weas homeworx hclp, ond
although it~z staff felt that this vias not cnough for Andrew, they
agreed to try to help him. He atteunded four afternoons a weck,
and was glven individual help in arithmetic, He managed to finish
his homework every day, but never really understood the work or ha
the remcdial help that he needed.

From the first day, it was obvious that Andrew's problems
were nobt only academic. He was a homely boy, vwhe was very tain and
who wore thick glasses. He sulked and pouted so much that his face
always had an unhappy look. lien he screwed up his face in a pout or
sulk, as he often did, "he and a weasel have much in common," as
cne memoer of the velunteer staff observeds Vhile he appeared to be
nhomely, this was not actually due to his natural featues,
could have fassed‘unnoticed had he been a Eappy cnild. It was his
continuval nouty, whilney oxpression that accentuated his wnattractive-
1ness and macde hin hard to accept. In explaining the Adfficuliy of
working with him, several voluntcers complainea trhat he vas the only
child who 'mever looked anyone in the eye.

Tris boy had a stiony imgsct 05 making the steff srmnaiinic
to the problums of classroom tcachers. It waes never easy to accent
his coatinual uhappincsg. Cften it sected to be Andrew's war of
voropolizing indivicual staff membders. He was the onlr child in it
four centers vwhose usual expression for a long time was one of
~isery, and vho was often identificd by foluntecrs as that v¥hemel,
wniney kidlM

Dy spring, Andrew had attended the contor fows ali oncens
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that the other children worlked and then allowed nim to participate in

a weck, cvery week, and had been scen to occasionally smile, e
mother visited, expresscd her appreciation for the help he had
racelved, but secmed very dissatisfied with his work and fearful that
he would rail. One volunteer became so concerned afier the mother's
visit thet she tried to push Andrew to do more work each day, and he
reacted with tears. The coordinator was more successful witn hin,
because she expected him to work only during the forty-five ninutes
group activitics.

Cne day in the spring, the coordinator made up a page of

arithmetic problems for Andrew, as usual, based on what he reported

P

they were studying in schceol. She cid this whenever ke did neo have
homework--about half the time. He want to the room vhers chiléren
were doing homework, g:d returned after a while with rnis woric un-
finished., In fact, he had hot even be-in. Tae coorcinator asked ninm
zbout it. From hls explanation, she realized that she had misunder-
stood whut he was coing in scheol and had glven him sorsthing ico
ficult, Sne said "I'm sorry, I fooled you." Tren szz exploined
the work, tut mada 1t clear that she did not expect Flr to o 1%,

sirce it was so late, anc ne could Join the other children ir a

1

Se took the paper and returned ic the homework rocm. hshowb & hall
hour later, Andrew came beck and put the paper in front of nar. Sz
crecked it ard foun the answers to te al ‘correct,  She was ver:
surprised and pleased and sald so, and Andrew smiled a gecvine stile.
Tnen he said "you fooled re, so I decided to fool you too.!
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In Apiil, a woman voluntcer was available in the once-a~
weck evening tutoring program conducted at the same center., Tais
group of volunteers were recruited from a local business office, ard
was predominantly Negro. The volunteer was a single woman in her
forties. Tne group of tutors who came together from work often talked
about *their' students at lunch and coffee oreaks. It was cbvious
that they comparcd notes and wanted to be able to report the cute or
intelligent remarks of "their children.t The first recaction of dis-
appointment of the tutor on being asked to work with Andrew was to be
expected, but she genuinely tried to help him. At‘first, re reverted

o0 his earlier pouting and whining., He would put his head down on

ch

~

Tatigueds As soon as the tutor suzgested

lhis arms and seen utterly

ne "macde a miraculous rocovery,' she reported. For scverdl

v

03]
o
=

-

r2etings, she played checkers end other games with ninm, beccusz of
ris reactions to any mention of academic work, Vhen Androw fcound thet
the volunteer did not know how to play chackers, he was very p
I was the anly time at the center thai Andrew was able %o rlay
Mieacrer."

Later, when the tutor begaon to read wiih Andrew, 2 was
quite accepting of worx in arithuctic and reading. He =referrel he

~

readirg, althcugh he hacd to road quite simple books. In faci, she

felt that he Mactually enjoyed the siories, but adopted a soulr

cxpression everyso oftca so that no ore might get the idea thrat te

liked these baby books.” Shnortly after tutoring tegan at tis centzs,

Ancrew and otkher cnildren reported that he was telng futored I.. cohned’
Several chiléren were known to receive individual help dwring <l

Q 254

'ERIC

Aruitoxt provided by Eic:

Do
A
eC



school day, and Andrew claimed that this was the {irst {ime hc bhad
been assigned for such belp.

With the end of the school year, Andrew was not premoted,
as was expeclted., His arithmetic and reading were both very deficlent.
Ancérew vas not retested at the center, since most of the indivicdual
time with him had been spent on arithmetic.

The study center coordinator recommended to Andrew's
sother that he register  for the public school's summer school
program. It was not known whether or not she asked the school to
include hiz, but he did not attend.

: gt

In the fall, ne.care &wice back to vislt and reported that
he was in a small class et school, and his vork was Mmuch botter.V
Tre other chilcdren said that he was in a special class of firteen
children with severe academic problemss A fricnd from his rew class
czne with Andrew on his visits to the center, Afterwards, vhen in
stefl agreed that he appeared much happier than He previously had,
they realized thal this was the Tirst time they had seen Andrew
witn a friend. Nost of the cunilérern at tre study center rade laosiing

ew verained very much of a loner while e

£

frierdships thnere, but An
ctiended, and scemed to te more tolerated by the other children than
sought out by then f{or games and activities,
Angdrew represents the minority group4 of crildren +ho
come to thre stuéy centers without sciool referrals, beczuse thel
rced relp and do riot know of any'other available programs Zoen if
ithe group horework help was rot vwhal Andrew scemed to necd, i nis
retardation vwas so severe that rnon-professional iuternins
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appear to be the answer, there simply was no other program aveilablie

"at {he time he came. It secmed to th - siaff botter to offer what-

[y

ever help they could than to turn him away, and there was evidence
trat they helped him a great deal with his atiitude {oward work.

-Just as Andrew was given a tutor dwring school hours ard

*

then included in a small class, many chilcéren have been given special
kelp at school only after attending a volunteer program. Tne pro-

grams cannot all be new. But it is understandable that Andrew's
ar

impressive, though limited, change in behavior and attitucde may rave

nace it possible to include him in programs which had not seemed suit-

ab.e when ne was so completely defeated and wihappy.

Darrick

Derrick wzs one of a group of six ten-to-twelve-year-cid

toys vho nelpaed in seiiing up the study center in a storelront bul

ing. This was a friendship group who ran around the strests trying

to maintain a Mtough' image. Vhen acult volunicers appeared to work

N

the storefront center, ithese btoys appzared and worked wiin them.

[V
=’

Derrick was one of the leacders of the grouo, and one of the tuo most
Gifficult boys. EBecausc the chairman was elways present at worl
parties, che was the crne who xnew the boys vest. OCther volunicers
o et them only briefly found them very unappealirg, vith their
cozrse languzge and disruptive nanner.

Tne center opened in Cctober, and the boys registered

thouselves as "nembers,' bul wore not interested in individual ralv.

Taey wanted to Vrun' the center, and to 'Yhelp.," It roguired voor
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active participazvion of staff members to let them help, and most
volunteers expressed doubt about the center's being able to include
this group of boys. ﬁ1e other leader of the group was clocer to ihe
chairisari than Derrick was, and related to her much sooner. Eut the
boys came as & group, and had to be accepted as such.

The chairman worked every eveaing as a volurteer during
the early weeks, and this group consumed a great deal of her timc.
‘Tney had developed respect for her during the Mwork parties" fixing
up the center, and could ‘hang around" the center without disrupiing
.veryone else wnen she was present. She worked very hard to assign

.

ine

pe

ther duties, and to teach them how to perform. r tendency to

ve rough and their desire to "boss' everyore in tre center had to be
continually watched., 'hmen the chairman had to be absent, therz was
elweys the pOSSlb;lltj that "ihe gang! wouvld arrive and become very
dicouptive.

Two of the younger voys were assigned voluntee: Towr
of the boys, including Derrick and the other leader, becamz peri of

a group that worked eitiher wiih the chalrman or with a male sccial

worker who was a volunteer ani a member of the boards Ther cat a
2 semrate table and mace car models, and rade up rules for
center. By Februaery, it was possible to assign trnese cnildrzn

incivicually, and Derrick was assignec
3

~

to a male mercer of ithe work

partics,

Fetruary, he was eleven yoars oldé and in thesizth grade of ihe icoal

public school (grade placenent, 6.5). He yas at grade level for

+
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age, and had not been failed in scheol. A month before, Derrick hud
scored 4.4 as a reading ave-age on a test glven al the study center.
In March, the public school put him back into fifth grade. lils new
teacher wrote in the referral, "Derrick has a very nice singing volce.
He scldem does any houcwork, and his overéll performance in school is
very pooirs!! His recading score at the school was 4.2,

Derrick did not mention the demotion to, the volunteer, wio
was not aware of it until the school referrgl care., He did not men-
tion it to Derrick. Two wceks later, Derrick told him about 1t with
orcat embairassinent. Fe described Derrick as a "eool thinking, hard
¥ird of ¥id, a kid of the sirects, who has gotien to be a leader with
nis fisls in a very firn sure nanner.'

Derrick regularly came late for his appointments al the
center Only because the volunteer who saw nlia regilarliy understood
the very specizal situation with this group was he able to willingly

ter week, for Derrick to appear. In no other center in

8

wait, weex a
the ciiy had children helped to clean up and build tre center in iR
first place. They naturally felt a price of ownershin, whiieh theyr

shcwed 1n various ways, many times wipleasantly én; to the constorn-
&ition of other volunteers. It was obvious that this group of taezn
kids could, if not destiroy the center for other cuildren, &t loast

rgke life most unpleasant for everyone clsce Bubt it would be wreng
Lo consider this as merely a regative accertance of the group, o
cause tne chairman of the conter genuinely liked trhe bors arni ther
arew 1te Derrick's volunteer wanited to continue with nim, even

tivough he was usually late ad absont atout once a monin.
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Derrick and his volunteer very slowly became fricendse In
Vay, Derrick asked 'where do you live?" and "what do you do whon you're
not here?" This was the first expressed interest in the adult whom he
had veen secing for three months. Derrick found out that the voiun-
teer lived in the neighborhood, and was invited to come to see him.
Twhen he came by, he was invited to Sunday dinner with the volunteer's
two childrgn, who spent_week-ends with him. He also went on two
camping and fishing trips on week-encds with the volunteer andg nis
children. 7They encouraged Derriqk to sing Qith ﬁhem and found that
ne had a very nice singing voice. he knew only the songs that were
popular on Jjuke-boxes, and none of the folksongs that other children
sing. He also did not know any Negro spirituals.

In July, Derrick scorad 4.9, a galn ov five months In
six montis. Tnat suwumer, he saw the volunteer mainly outside of the
center, enjoying several trips and cdinners at home. The volunteer
felt that by now, after five months of contact, there was a genulne

.

closcness between thanm.

<t
v
:
N

Avout this time, the center staff also reported tra

was no longer as difficult, and as demanding. He stiil VYeerried =

crip on his snhoulder! according to

heir obssrvations, and celd no

o+

casily ruffled. lie particularly enjoyed bullying other childran and
using profrnity in front of the middle-class volunteers to watceh
their rcacv.ons. But 1t was now possible for staf mevivers to tall
Guletly with hin, and to handle these ineidents “hen the centuer chcir-
wan or hls volunteer were not preseat.
Vihen Derrick had fillcd out a resistration card ad Lie ooraed
259
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ho had told the staff that ke lived with his mother. After getiing
o know him well, the volunteer found that he and three siblings
livecd with an aunt. Ths other cnlldren lived elsevhere with tre
mother. It was obvious from the first week that Derrick was allowved
an wiusual anount of freedom and could go anywhere night or day,
without having to ask permission or even tell anyone at home where
he would be.

The following October, Derrick had returned to the ceater,
but was very irregular in attendance and always late. His volunteer
helpad with{the nanaging of the center that one evening a weck, and
preferred to continue to work with Derrick, fecling that he weuld
cventually come back regularly. He was tested in October, hut
refused to co the spécd part of the test that yould nave been his

bast score. On the other parts, he averaged h.b, a loss of thre
moaths since the pre‘dous July, three months before.

In Docexbor, Derrick was picked up for strong-srmed rodber
ile called the volunteer and as
volunteer was asked to £o to court with Derricx and his rother.
Derrick claimed that he "“didn't Wnow the seriousness of what Ui owes
cliing into," but also rcacdily aduitied that
to te put in this spot and cculd notv rezlly olame

was encowaged by the volunteer to ta as henes
o

in court as ne was with hin. At the nearing,
severcly, but after hearing ger:;c<'s story, sald that he ool sl vzt

tc scind Derrick to the detention heme, tub to put ninm cn six monthe!
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provation. The provation officer was introduced, and talked with
Derrick, his mother and the voluntecr after thc hearing. The volun-
tecr was favorably impressed with him, Later, thc probation officer
told Derrick that he should attend the study center regularly, and
his attendance became very regular. There were still many staff
conplaints about him. He still required a disproporiionate amount
of staff time, although his behavior was no longer so objectionéble.
Coth he and the other leader of this group.would not have swrvived
in the center without the initial involvement of the study center
chairman, How it was'possible to rave Der:rick attend regulerly, but
unless he was with his own volunteer, he irmm ea;atel erandec the
attention of anotnher-stafl person by his teravior toward other
children,

Dorrick wanted to get a vaper route. He, like ciher boys

at the csnter, had a shoa-shinc kit and went to nearby neightcrhoods
Lo shine shoes. nern older, the most availanle job was swesping out
storcs or bars at nights Tne slalff felt that Deriick's waniing o

pazer route was a good sign, and encouraged nim. However, his mciler
objocted tral it was oo dangercus for hinm to be oul on the sirszis!
In actuality, ne was in the sireet &ll the time, but the staff coull
caly encouraze hinm to try to act respromsidble ang mailure enou ™ inati

she would later decide that he was ready for such a

3

-

relore, four toys had been hired ore nizat a week to clean up the
centers A different bOv id tris cach night, and afier Derrizl:

attended regularly for some time, ke was given ihe 205 cnce & v ice

e sgoemed to need a male staff merlor in the cenfer in crder 2o Wil
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Ctherwise, he would still sometimes intimidate the vomen staff
ncnbers with coarse langusge or simple refusal-to worke

During this time, Derrick came to the center on a nignt
shen hls volunteer was not there, insisted upon ceming in, and vegan
to argue about lzaving. A new volunteer, a voman in ner fifties,
invited him to sit with her and her student. She seemed to think she
was being helpful. Because of her age and her quickress to intervene,
the coordinator let Derrick join her at a table, planning to discuss
the incident later -With the volunteer. N wever, within five minutes,
Derrick suddenly stood up and began to shout obs;:enities at the
woman, vho secmed completely startled, The coordinator told hin to
lcave and walked with him to the cdoor. He left, still muitering.
Tr.e only reaction of the volunteer was that she had merely asked him
a Bilittle information zbout himself.W She was so angry that she was

unilling to aceplt any responsibvility, and did not seem to cven under-

Iy

stand that it d have teen better had she remained quiet. After a long

talk x'ltq his voluntecr, Derrick came back tie nexi weelk

Y
.
bt
(&)
o+
o,
43
(6]
»
£

Again, the woian showed no understanding o

raving bteen told that Derrick rad never been hezrd to apol
sehne and the staflf could only nope that ke would be ahle ito, she
osponded with a eryptic Mwell, rext time, roultll kmow teiter.!

Derrick again lost his camposure and began to berate her, bwul calned

s
(.

dowm after talkinz with the coordinator. The woran voluntezr i

remein at the center for more than a fow months, and rever asain Inicr-

ferved in the ccordinator's Job. She ignored the duiléron, exennt

fov neor own ostudeni, and they ignored her.
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The chalrnan vho had origin ally befriended this pgroup of
boys and had worked with them in fixdng up the center had gradua-

o,

withdrewn from the center, dwing the sccond year, bvecause of illness.
Some of the childrea were able to talk about her illness, bubl Deriick
was more involved with his own volunteer and never cxpresscd the
concern about her, at the center, that other membecrs of the group did.
Y'hen she died in June, the group of boys attended the
fungral service. The other children, some as old as Derrick, cried

wenly throughout Lhe service. Derrick sat witli 2 wooien expression,
rot moving & rascle, dwring the service.

At the end of June, Derrick scored 6.1 on & Lest. Sirce kLe

e

. f2y A 3 - e ~ s - LI
was in fifth grade at this tine, it meant that for the first iz

ct

his sgcore was very adequate. Ignoring the test that he did net finish

the previous fall, this test sicwed a galn of twelve montns in eleven

ronths since the previous July.

dﬁing the swimer, Derricx reverted to his lateness and
. .

rissing of uop01ntrc“u Tre volunteer usually saw him outslide of

center rours, and took him on several irips. Derrick also went on iud
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no longer a benavior problen. e had developea & very Yprrotcoiive!
atiitude toward her and the ceniers Since he had alwe;
1ive wdin his mother, the siaff often mentioned how wuen cleser e

sconed o feel toward an aunt. On holideys, when the crniliren rad:

. . e s .
ifls, fe woually made them Jor &is aunts. Ca i

o Jewelry bowx as the other children Cid, tuv pub Wlother™ o toz tor.
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Cther chilicen freelyr put on the neme of the person with whom they

=

actually lived. Derrick was the ouly one vho put Wicthert on nis,
and confided that it was really for his aunt. Ifost of the staff
never knew that Derrick did not iive with his mother. Hone of the
records cver sho&ed it, and from Derrick's attitude in persistently
keeping it a secret, he obviously prefef}ed for them not to know,

The card never was changeds. It is the only card at the center which
shows a completely false picture of tiie houme situation, Derrick
lists nis mother and father and then wrota that he lives with his
mother, He listed seven children, and said “hat was all there were,
although later it turned out that there were a2lso marricd ones.

Othcr children listed the families according Lo where they lived. and
often wrote dovm Maunt! or ¥'grandmother® without hesitation. any
children lied about their grade lewel, bub Derriclk was the o.l: ore

1
2Cv

vho consistently mentioned living with his mother, when the sub

3
came up in the stucy ceater.

In the fall, Derrick continued to sze his voluntcer, bul
usuglly outslde of the ceaters He came in for tesiing in December,
tut efter doing better than before on the firsu parts of the tes?,
was wivilling to try on the third part, in which his score weni dowm
thirce ycars. The average was 5.6, three months less than the preovious
test, Without the third parit of the test, his score was necrl
save as the previous one,

Tne volunteer continucd to ses Derrick about once a wock
through his ;ixth grade year, the following summer and the noxi you-

when ho began seventn grade 1a a different scl.ool, Davrick calls nin
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wiien he needs hilin, usuwally for spacific rcaconse This last [all, it
was for help in seventh grade mathematics, which was given regularly
for several weeks, until Jerrick fell he no longer reeded it. He is

cn the ba=&etbalT veam of his school, and academic work ie not inpor-

tant to him, apparently, except to keep from falling too far tehind.

It is now threec years since Derrick first began to sce
this volunteer. For the last iwo years, most contacis have been oub-
side of the center, and the majority of them no longer .nvolve academic
relp. Derrick comes mostly to talk. Most of .hab he gained fron

v

this relationship ils called ¥sceial ecucationY oy his volunteer. ‘he
terin seems appropriate and is tieobvious change in Deirick. e visits
the conter periodically, and is polite and respectful. It is ro
1onéer necessary for him 10 be the center of everyone's attention.
ner he now visiis the center, oaly the people who kuow him are aware
cf his visit. Since it is no longer an imposition to rave him coue,

iin, and he

by

tre voluntcers who know him are genuinely pleased to seo
¥ows ite

b

During the first yecear, Derrick did nake soue measwabie
acadenic gains in reading. 4is volunbeer knew that it was imsoriant
Cor him to reach the 6.0 reading average oy sevenin g ade, so ithat ac

could qualifly for a regular nigh school prograre "Mon Dovoicik nad

fail for the first time, it searmed imgportant for someonc to lxow

£

bout it. Derrick's probation oflicer was avparenily a very fine

person, whon lie seemed 1o respect, but the man did not live in lhe
neighvorhioode Nox did he have five months previously, vhich was inhc

length of time it had taken for the volunteer to feel at all close
265
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to Derrick. It is the volwibecr whon Derrick has always called about

any happy event or any problem.

2

v

It is interesting that both leaders of this tough gzroup
of voys turned to athletics for ;mccess. Both made limited acadeumic
gaing, but after a year, seemed to prefer to see a volunteer outside
ol tne center sctting. The other boy claims when asked aboul Derrici,
that "we'lre still up tight." Actually, the boys sce very little of
each other because they go to different schools and are véry involvecd
with athletics. Doth now spend their free time with boys who ar
21lso successful in athletics, and this kseps them from the street
where they formerly swent most of their time.

Derrick could not have been registered in a regulaer tutor-
ing project, nor vas he ever rcecaruended for any of the specizl sciicol
roredlal closses, He had to come on his oym terms,
Jits that ne gained are similar o wirat a boy might get in a typiecal
Big Brether progran, the storefront center secmis a better locus.
3ig Brothers, without & prograa, can be very inquisitive about the

children assigned to them. Derrick maintained his privacy very well,

Fre

nd was nov aL all interesied in otrer poople for monins. Thne cantar

[ : 1Y : N

was a "neutraly place. lle had a pride in ownersiip, alilough ne did

not for a while care to participate in the tutoring offcred. Aftor

s

c

he group was aceepted wnd “awng aroanu”.togetncr, he was Iirelly
arodous to have a volunteer of his owr, like the other kids. Since
his problens viere mosily ia his rclationéhips o other pecple, t
could vest be worked out in such a setting. That they could he was

only due to lhe slkill and devotion c¢i' the center chairran, nis
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T was never casy,

voluntcer, and the study center coordinators.
because other volunteers and staff people often felt, ond ad, thaev
Derrick and his friends tcok too m“ck of everyone's time. laa
Derrick been seen entirely by himself, outside of the study center,
his worst difficulties would not have beenlapparent. He could bs a
well-mannered voys DBut as soon as he was with other children, he
icldy became the ccﬂter of some disturbance. Adults when he did
not lnow were zlso good for Ybaiting.!

Derrdick?'s teachers have been Dleasud that he has & volunteer
showing interest in him, and were also supportive of the study ceater,
Alihough aware of ihis academic problems, tﬁey never recomnended kinm
for any ramedial class. It would have been pointless, because he
would not have lasted, He demanded an adult's involvemer » so con-
tinually that ne was one of the most-discussed children in the ceater
and one of tiwe most resented by the volunteer stalf, Only because
they could gradually sec slow progress in his social behavior were
t

they able Lo accept the assurance of those directly involved with

him vhat it was worth continuing to try.
Host of the boys in Derrick's age group leave the center

Men their volunteefs lecavees The cniléren who come when they ave
yourger have a nmuch better chance, tecauss there is a lenger povicd
befere the pre-adolescent tinme when they leave. Dorrick had only ons
year ol iegular tutoring;2but ¢ had the chance to get such help,

: .

whenever he necded it, after that time. Mainly, he had a stab’e

rclationship with ore 4dult over a pariod of yecars, that will con-

tinue through high school, The fact that the veluateor lives rear
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hirn is important for this boy, who can impulsively call or come by
and not have to walt for formel appointmentis. Perhaps the most
imbressive part of Derrick's behavior is that, like the other children,
he shows rsal judgnent in the use of this privilege.

errick has had ne further irouble with the pnlice, and is
no longer so vulnerable since he has discovered an interest in
athletics. Tor those whO'rememﬁor this blustering, rudc, ccarse, and

extrasely tough boy it is hard to believe that he can functicn es

m

%
ct

memher of a team, bub ne does. Because of the limited goals for hin

(4]

at the center, which were rezlistic, he is headed for a regular hizh
scio0l program, instead of the renedial one he would prokztly other-

wise have bzaen in,

O
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CHAPTER VII

VOLUNTZERS AND CRGANIZATIONAL CLIMATE

Direct ovservation and the quantitetive recadinj scors data

demonstrato the different levels of effectivencss of the various

after school study centers. Yaca theso moasures are linked to ths
cost per pupil, Welles-Darrow must bo judged as the most eifeciive
in terms of academic criteria, STEP the least. South Siore and North
Park fall in the nmiddle category in approximately that arder.

How can these differcences bo most adecuately explained?
Clearly thero are alternative types of crnlenaidonse At one level,
and perhaps the simplest, is the quality en staoility of tho co-
ordinator. STEP was run by a student who had limited skills and
organizational taients. The project alco resisted techrical assist-
ance. By coantrast Welles-—Darrow- had an effecctive coordinator and
dairect professional support from the principal investigstor in
developing and maintaining the progrends  South Shore, likewisc; had
a higaly proféssional and competent coordinator sujsitive to the
issues of utilizing voiunteors. North Park suffered in its carly
years from & lack of ccmpetence and stable coordinator. Tne rolo o)
the coordinzitor was less central becouse »t.he core of original foundere
were 50 active_aiy involved that they were able to supply initially s
essential and required stability.
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It is possible to extend the snslysiss The quality of the
coordinator must .ontribute to a difforent typo of progcenm and oper—
ation and in turn to a differont organizational cliinatec. No doubt
e quality olf tho volunteers and the nature of the stulentis arc part
of the organizational climate, but the wnderlying ecsumptlon »f this
part of the analysis is that all of these factors intcract to prodice
an organizational climate. The differen;:es in the effectiveness of
the various after school study centers, therefore, can be moug}xit of
é.s differences in organizational climato or organizationzl milieu.

. It ia tiie purposse of this chapter to present some systenatic and
quantitative data which help to present a better understanding of
ihese differenceses From a practical point of view it is clear that
therswill be a variety of elemcats which can help 10 reproduce these
organizationai climates undor difforent circuastencess In particuler,
we are concernsd with identifying the impact of the coordinators and
volunteers on the organlzational climate.

To explore the dirferent organizational climato of the
various study centers, a number of dimensions were considercde Thcee
included the perspectives of the tutors, namely the attitudes vialch
thoy held and whiwh gulded their work; their actuel involveaecnt in
the programs, as revealed by thoir reasons foar tworing and the levsl
¢? thoir satisfaction; the effectiveness of supervision rid ino
patt.crns of cammnication in various study centers, and; the group
characteristics of the tutors.

At this point it is well to recall that tho progrems of ths
four centers were hardly similar, slthough each inwolved & mixitwe of
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concern w.i.fh aoademé skill and social shklllse OSIT2 sobt wp o prograa
of individusl tutoring of chlldren waich ssugat to offer tutoring
services on five afternoons a weeke A youngstor was to bo oflcr:d
two afternoons of tutoring a week, for a périod of irom ono W one -
end one half hours each day, plus group ac;t.ivitios afier the tutoring.
Cccasional Saturday programs consisting mainly of tedps to parks were
£lso part of the programs Thoe coordinator of this project defined
the offort as one in which, in addition to receiving educational 2id,
the children aleo found an individual Mfriend®” in their respective
tutors.

At North Park, the program consisted of one~to~cne tutor-
412 of children four evenings a weeke Tho gozl wac to have each caild
tuteored one evening a week for iwo hourse Children could core on
other eveui_ngé for ﬁomez»:ork help, but few of the children boing
tutored ceme for thi_s extra help, In eddition, voluntecr tutors
wera enzouraged to take their individual students to musewums, speclal
shows, and similar places of interest on weskeads. Members of the
Board of Directors of this center, who had doveloped considerablo
sophistication in describing their offorts, spoké of sceking to help
the youngsters both in educetion and in social growih. Oae of the
coordinators defined the gosl of this study center to be a place
vhere Fidds not only learn aboub their school work, but also leasn
to trust peopleo more.tt

At the South Shore program, the students were given indi-
vidusl tutoring for one hour each weck during the late aftornoon.
Itter, reading élubs and soas interest group activitics were added
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for a small number of children, bub the primary erpresdis of the pro-
grem was on one=%o-¢ne individuwal tutorinze The ceordinater defired
the goals very heavily in educaticral and academic terms, although
she was aware of the problem of social and personal invelvement.

Sne was hopeful that she could show fthe schnol system that here is
a method thalt works."

Fourth, and finally, the Welles-Darrow program consisted
of homework help cn a group b_asis during four afternoons a wae’::, and
childrer: attended as often as they likeds In additicn, a& limited
a-o'up of children were twhored individually by a goup of voluntecors
2n one night & week for ons and one helf howrse During the swmer
montns, classes were held with specific grovp activities, such as
mathematics, literature, science, crafts, suiding and croative woiting,
in order to retain and stx'cngt‘nén tae acadaiic lnterests of the
children until they returncd to school thc foilowing autumne Gie co-
ardinator of this ceater stressed academic help but as in the case of
South Shore, she recognized that thc acadcuic program supplicd o baels
for social learning as well.

In SULIATY STEP was actuslly oricated to socializrtlion zrnd
interpersonal issues to the greatest extcat; North Park reprezented &
rore bddanced interost in azcadimic and social goalsy while wae Souwth
Shore and Welles-Darrow stuly ceater wire more Heavily oricnted tonind
acadenic goals.

The analysis _of organizational climate procceded bty an
examination of the peorspectives and attitudes of the tutorse Ey
reans of mailed questionnaires zid repeatcd rfollow-ups, systezatic
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data on tho tutors?! background and outlock vas collcctcds Tutors
verg asked to complefe a schedule for each of the yovagsters with
whoa they workede These schedules included a wide varicty of ilcus
on the {.utor's estimate of student perlermance and on their knoviledge
and contacts with tho students. (Table 7.1 prescnts the responss
rate to thess questionnaires.)

Tne response rate does not appear to be higne In three
cases 1t was approximately 50 per ceat and in one case it was 2s low
as 35 per cent. However, in part this was an artefact of the datae
collection procedure and the defindition of who eonstitubed a tutor.
In each center, there were steble and trensient tutors, but the
contacts covered the total number of tutors at each center for o Al
year periods Many of tho transients had either moved away or lost
contact, so that if tr:e coverage were limited to tho stable turers,
those who actually did the work, the responss rate would have appeeared
nuch higher.

Porspectives of the Putors

The first dimsnsion to Yo reported is the pereopeetive of tac

tutors. In particular, this included their defirition of the gozls el

their study center and their deiinition of the capacitics off the

youngsters. Wnat did the tutors believe were ths oparetiond Jceliu

to study center?
Despite the varlations of the history of tho four stuly
centers and the original goals that wors hoeld by thooe ..o crganized
273
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them, differcnces :Ln goals as actunlly seen by tho tulors wire not
great (Table 7.2). About one quarter of the tubors in all of the study
centers reported that the gal was only to improve soclal skills (end
race relations) and made no refercnce to the academic content. fTacre
was somé gv:eater. attachment to purely acadexnic goals in the Velles-
Darrow S’cudy Center and in South Snore, as contrasted with STEP znd
North Park, reflecting actual differences in progrem orieantations About
thirty pesr cent of the. tutors at Wolles-Daryoy and South Shore reported
that they saw the stw..xdy center goal as ons of improving academic skills,
vhile this figure for STEP and ilorth Park was approximately 13 per cente
In turn, at SISP and North Park the emphzsis on the cambined goals of
academic skills and social &xills, including race relationz, was corres-
pondinsly hifuere

To probe the tutvrs?! estimate of thoe problems and pouantiels
of these y»ungsters, the tutors were asked te¢ deseribe the source of the
childrcnts gifficultiess The material gernorated by the questionnzires
was not very revcaling although it was porsible to classify the responsces
into categorios such as faxdly probleas, personalivy dlfficuliles ard
school difficulties. ‘These responsss did not throw rmmeh light on the
differences betviecn tho various cenvers, however.

IYnstead, tho tutors? estimate of the intelligence of thair
youngsters was much ore revealing (Table 7¢3)e The atiitudes whica thc
the tutors hcld sbout ths goals ol the study centers secn to reverl a scb
of ccimmcn understandings vhich have spread through the volunteer aitor
school Jtvdy center movement. By contrast the tubors! estimate of the
intelligence of their students is a sensitive indicator of their
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commitment to their taske The capceily of tha slua eschool teacher vo
porfora effectively is linnted by his limited confidence in the
students? ebility to learne He sces him as having limited "inbcili-
gence." The tension of the sluw school is bascd on the constant
underrating of the youngsters! ability to learn, whith is in turn bascd
in part on the studén‘t s?! lack of preparation, compounded by the
limited resources avadlable for his education. This 1is reinfarced by
the hostility or prejudice-=cvaat cr covert~-~of teachers agai.mlt )
miror,ity group youngsters and lower class youngsters.

Thue, it is of centval impcrtance to note thal in Table 7.3,
for 21l the study centers, there was a ifavorable estinmaie of the
intelligence of their youngstecse, Gverall, orly époroxdrately 15 pe
cent of the tutors charactericzed Uieso youngstars as veing ¢f blow
average intolligenccee Clearly cuch 2 jidgaent was mairkedly ab vani-
ince with their classroom performance. These attitudes are relflen-
tions of more ¢rdnistic and more benevolent rtiitudes than thcese
foind in the public school system.

No doubt the tulors wevs sayirg that, if these youngstors
were gven 2 different type of education in tho public .chodl systen,
they would be able w perform ol a ruch higher level. Of courss,
there i a danger if the tutors overestimats the capacity of *hcir
pupils and thereby set unattainable goals for thems Tais dves notb
genorally soem to have been the cases In particular, vhien coz-

paris¢s..s arn made from study centor to study centor, therc is a

strong cense o2 realisa in the evaluations of the tustars. To
277 '

281



-

(1) {0) (0) (0)

0*¢ 0°0 0°C o°c JI2Y10

(3) () (21) (L)

0°9T 8°TT AT 9°91 ofeaoAy MOTOG

(£2) (sT) 52) )

0°59 FASSS 947 2 cs oFeRAY

(3) (22) (8T) (£0)

0°91T ArAY fat 4% 6°ge 0JeJ0AY oAOQY

(0 (0) (D) (M)

0°0 . 0°0 8*T A osuodsay oy

(09) (%) (98} (¢

0°00T 0°00T 0°001 0*COT =L

ZHOBES BLAGS QYUY SATIHM SV mwuoz d3IS

SHOLAL AJ AZMEIA Y NFPQITRD g0 EONUDTTTEINIT

L FIEVD

278

O

282

Aruitoxt provided by Eic:

E



O

ERIC

Aruitoxt provided by Eic:

b2 freed from excessively negative stercolypes did not nccessarily
imply wild optimisme Thus, ihe tutors at ¥Wellec-Narrow have ithe
highest estimates of the inuvelligence of their pupils, reflecting
the groater selectiviiy of recruitment end the actual fact that a
rajority of the children camc from the ¥top track™ of the local
schoole Perhaps the greatest degrea of realism was to ke found in
the estimaves of thre Sout. Siore group of tutors, of whom only 16
percent thought that their youngsters were above average. The jrdg-
ment of STEP volunteers appears quite unrcalistie, since the least
acadenically retarded child there was at least 2 ycar behind, and
there was no cvidence in the racords thet a single caild was of
Youperiort abilitye Yot more than 28 per cent of the volunteers
Judged their individual students to bo Mabove cverage.?!

Volunteer tutoring rests on a balance ketwean realistic
ostimates of the potentials of youngoters and a scnce of enthusizan,
plus a feeling of some personal reward for *he tutor himeclle lvo-

feoslonal commituent requiyes & reward system of financiel inceatlve

plus a similar sense of accomplishments Clearly, the problexs of t:ze

inner city schooil teachers rest in the sense of frustration, or at
least lack of personal rewards, that develops for wmouy teachsrse The
organi.zaticnal clicate of the after school study center is reflectcd
“n tho responses to the question ¥who benefits from tutoring?! the
findings in Teble 7+4 reveal a very high degrec of perconal roward
and satisfaction for t'he volwiteers,

Hore thar half of iha tutors reported that both tutor and

child benefiteds This attitude was clearly at the core of the
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volunteer systems. This is nobt to overloor the variance betwsen
study cent~rs. SIEP, which was most closily linked te¢ the oivil
rights movement, had only 2.2 psr cent wio seaid that the child-alone
bensfiteds In contrast, the South fhore projoct manned ty older
wonen with stable family lives and a sencc of service gave a diffcrent
response; 26 per cent said tnat the child alone benefited. The
organizational climate of a study center is made of different elementa,
and vhil s the sense of persondl satisfaction is a crucial element,
traditional cownitments to scrvice continue to bs highly relevants

The second dimension in secking to wderstand the orgeni-
zational climate of the various stuwly centers was to compare and
contrast the involvement--noth actual and subjective feelings—-of ihe
tutors in their study ceﬁters. The perspectives of the tutors towerd
tutoring have helped to axplain the effectiveness of the centers in
generale These measures of involvexent sre useful in throwing light
on the differenqes between the programse They help identify orgoani-
zational elcments which the .cordinetor is able to dovelop or zt
least maintaine. ’ |

In probing involvensnt, it is interesting to compare tha
reasons given by the tutors for their invoiveament in after sdicol
study programss Vnile the c¢ivil rights movement 2ni interest in
civil rights was an important early olexment in the development of
theso efforts, it appears that an exclusive interest in civil rights
is not an effective basie of involvement. Even at S5IEP, which was
the most closely linked to the civil rights movement:, only five pex

cent reported that the reason thet they were interestoed was ¥eivil
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rigits interests only. (Sce Tablc Neca 7.5). Suck an oricatation
would lead to other, more direct, types of civil rights activiticse

Cf courss, a mixture of c¢ivil rights interosts and concern vith
children aprsars tc be rather widesprrcads However, a sipnificent con-
centration of tutors repo:‘tc:i that thoy were active bocause of their
"enjb)men't in working with children only.?! Even at STEP, aixost one
guarter of the tutors gave that answer as their reason for involve-
ment. At Welles-Darrow and South Shore, the figure rcached almost
half. It is necessary to point out that the higher the concentration
of persons vith such an involvenent, the more effec‘rive tho progrens

Te obverse of the reasons for involvercnt is the tuters?
eeported feelings of satisfaction wit» their accomglisments. Tacre
was considerable vaeriation in the reposted lovel of sziisfactory
involvement and satisfaction was rougaly linked to the level of pro-
gran effeictiveness (Table 7.6)e Taus, the Jelles-Darcow project had
the highest repocrted concentration of satisfactory expciicnces arong
the tutors (75 per cent approxirately), while STEP had the lawesi
{50 per cont avproximately). STSP had a much higher level of roported
sense of "frustration't experiences (over 20 per cemb). Taese data
further clarify the organizetional rilieu of tho different after scicol
ctudy centers.

At this point, the turnover rate &mong tutors is a rolevanit
and objective measure of involvc—inent. Obviously, there were zouy
factors accounting for turnover, bub to some extont the twrnover rate
can be considered to be a measure of tutor satisfaction; it was assuzcd
that more satisfaction would lead to less twrnovers It was 2lso
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assumed that turnover is an clanent in program effectivencss; the
hizher the turnover rate, the less tho program cffisctivoencsse Cne
measwe of the actuval turnover was tho percentage of tutors o were
active in the year 1965-1966 who were still tutoring as of Jobruery,
1967. STEP had the least stability; only 19.0 per cent of the iutors
from the ycar 1965-19‘66 were still tutoring as f February, 1987.
North Park had the highest degree of stability and the lowest tura-
over, although its turnover was still considerable. It had 8.7 pec -
cent continuity by this measure. South Shore was eloser % lovin
Park than to STIP with a firmuwro of 318 por cenbts The ncacurs s
not applicable to Welles-Larrov, since it re crulted 2 conadderatla
portion of its staff for its pervicundar sumrer pr fuz\..nv. Tauns vhlie
ii docs appear that for con-golng programs, low twhnover is ¢ radevent
element in ascedemic effectivencss, it is possible 1dth adegaric
supervision to orgamze and admdnicter a new group of tutors Ior ¢

particular short term.program.
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The third dimension required more dircet psasurcs o
climate, such ag the impact of the supervision and the degree of intoer-
action and cemirunication between tutors end thels pupils, Yhon such
direct reasures of organizational climete were explored, a wore
positive linkege with acadenic efifcetiveness exergeds

eles

fa
o

Adccuate supervision is esuential for the solidariiy a
offcelivonces of a velviteer ~{fort. It is well to remcuber that
CiZP, being a studenc organization, operated wider the leadersiip of
an :ndlvidual leader vho had a strong personal impact oi the cvoani-
zational climates North Park was organized on the tasis of an inforisl
285
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leadership group while South Shere and Welles~Larrow had tho most
organized division of labor and professionalined leadership.

In Table 7.7, tie tutors"evaluation of the quality of
suwerrision they received is reporteds The expfesscd level of satis-
faction was much greater at Welles-Darrow and South Shore than at
Nerth Park and especlally at STEP. The difference betwee~ 1elles-
Darrow and South Shore is limited; at both centers more than fifty
par cent thought it was adequato. At North Park, the percente 2 who
thought the supervision was gocd drorped.to‘27 per cernt, vhile the
concentration of those wio spoke of adequate supsrvislci was over
¢ per cent, thereby indicating a samevhat lower level of satis—
faction with supervisione Aﬁ STEP there was a mzvkodiy lower level
of 'satisfaction; less than 20 per canl said the superviszion was good

anid the same percentage stated that it was inadecuates In dnori,

there was a real link beilwecn acadeaaic effectiveness end the Liipact

of supervision,

It was assuned that another approacn to describing th
internal structure or organizational climate of the study centers is
to ascertain the extent to which the study center coordinators got to
know individual youngsters in their profZrens It tvincd oul to bu iy
Liils measure ves unre%atcd to the effectiveness ol the study centirs
and indicates that some degreco of formal, rathor than mersonal,
organization was éompatible with an elfective prograze

All tutors at the four study centers were asked to fill oub
a questionnaive on each child they tutoreds Similacly, all of the

coordinators were asked to fill out theo szms gquestiomsire. Tais
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supplied a measure oi; their intimacy and lnovledge about the youngsters
vho were in attendance. At North Park, the cocilinabor could camucat
on 83 per cent of the youngsters, reflecting a high degree of social
solidarity at the center and high interaction between tae coordinator
and the studentse AL STZP the percentage ﬁas 57 and wac an exmression
of the personal interest of the coordinator, but at the Welles-Darrow
project and South Shore the percentages were omevhatl lower, being 39
rer cent and 35 per cent respect}vely.

Tae question of the tutor end the.coordinator c¢ontacts with
the child's family was of considerable intereste In planning lnno-
vations for urban education, a great deal of eixphasis has been placed
on *1e necessity of contact with families. The amouvnt of contact be-
tween fanily and study center stafls varied fron program 15 progren,
but these findings indicate theat in the strategic importance of con-
tacts with families, after-school study centers in the inner city
can do a great deal even under conditions in which their contact with
families is limited (Table 7.8). Coordinatoi’s liad the bulk of fenily
contact and even for them it was typical to have a Lumited ov en
occasional con%act. The amount of contact by tuﬁors was nuca losse
STEP, which had a considarable amount of centact by the coordinator
and tutoers with the families, was not necessarily the most produciive.
(*s indicated in Chapter IX, most of these contacts were teleghone
calls rosulting from absences of children.)

A similar picture is presented from the tutors?! and <o-
ordinatorst estimates of perent attitudes toward the stuwdy centere In

211 four centers, both the tutors and the coordinators only very
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rarely belicved that the parents? attitudes wero hostile. The nost

cr
w
»
L

freguent response among tubors, approximately 50 per cent &
North Park and South Shorc, was that they were —upportive. Only at
ellos~Darrow was this viewpoint less frequent (16 per cert)e

Parental indifference rather than hostility was the basic issue. The
attitudes of the coordinators were very similar in their reluctance

to report open hostility.

Finally, che fourth dimension is tho socizl group character-
istics of the tutors. Tutoring, aside from practical considerations,
involves soc’al interaction, and it was to be supposed that tae social
characteristics of the tgt?rs would come into play in this rcczecte
Of course, within any group there ere persons vhose personality end
individual motivation zllows them to transcend their sccial character-
istics, but for most individi:ls, social cheracteristics and cocial
background influernce their capacity to rclate to the idnds of youwng-
sters involved i these prugrams. Of course, it was also the case
that individuals with & wide variasty of socigl backgrounds were in-
volved, but at each center, there was a pattern of recruitment wiaich
tended to produce a concentration ¢f one or two social types.

There is every reason to helicve that indigenous talouts
can and are being developed for involverent in tutoring progranis.

By indigenous people s reant local residents fraa the sare social

background of the pupilse In this sense, in each of the four study
centers, the tutors were predcninately Youtsiders,  Even vhen they
lived closo by, they wers recruitec from a more advantageous cocizl

position, Patterns of residence ard age varied considerably and
290
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help to identify the secial types. STOP was made up of colleoge
students wvhe lived on the University of C‘nicag;') canpds and therelae
were geograpnically close residents, bub basically oubsidarse Tthe
tutors at the STEP program were the yoméest with a madlan ege of
nineteen years. On the other hand, the tutors at Welles-Darrow were
the most geographically dispersed. About 35 per cent ceze Irom the
suburbs; another 35 per cent came from other parts of the city of
Chicago, meinly Hyde Park end Kenwood, but it is of note that ever
this sﬁud:,r center, located in an iancr cily housing vroject, was able

wutors frem @ few block radius.

[]
o
£

to recruit about 30 por cent of it
These cane from a redevelonzent project to the east of tha puilic
housing projact. The median age was approximately 26 yearse Tho
social type was essentially yvoanger housewives with college educations
Tne dominant social type at South Shore woe markedly different. This
project, located in a transitional coziunity, was able to recrult
local residents (66 per cenit caze from a few hlocks of the study
center); they were mainly older housewives, 45 was the medien age
for tho tutors, and they had less higher education than those of Gic
Welles-Darrow groupe

The Nor*th Park progran .v:as heavily leocally reciuited. Iaw-
ing on the sociall ' heterogencus near North Side, approxizately 65
per cenpdt came fron within a few blockse The tutors vere as young as
those at Velles-Derrow, with a nedian age of 26 years and with a
couparable level of cducatione They were young adults, often diverc:l
or single, rather than married women recruited frou the Hyde Paric and

suburban arease.
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womene  The STEP program hed & sizoble ccacontration of males--20
per cents The concen.tration of males at iforth Park was egually high
reflecting the young adult culture of that area of Chicago. Thae per-
centage of males at South Shore was 11, wnd for Welles-Darrow, S
These 1ales were cdllege students or students in training to be
teachers, plus a few retired mene.

Tn:se social characteristics are linked to twrnover. Clearly
the high turnover of college students wealened t‘ne‘ei‘fectd.vencss of
5959, an experience vhich has beoen duplicated in otrer projects in-
cluded in the Mayor's Coamiditce on MNew Residents directccy. Tals
obzervation calls into question the role of the colicge student in
the volwiteer educational movenciite Tals is not to wideranphazizs
neir potentials or to overloovi whal they thoasclves learn Iocm such
crpirience, bub 1t lielps to present a more balanced pictwer the
ccponent parts of volunteer ecucation, which scems likely in the
yes chead to be staifed by resources frem high scheol siudernis,
houscives and retired adults. Thcsc data wunderline ihe varicty of
goclal types that can be dravn into voluntecer work, end hizaligsad the
coriclusion that the relative aaverntaZe for ong Socun versus aunothlr
in part denmcnds on how they fit inte an engeing piogrem; as .uea &s
tholr special soceial characteristics.

:L:-'vv

In summary, the organizational clixate is aa zpprox
concept for understanding the relative effectiveness of various aster
cchooV study centerss The notion docs not deny the reolevance of the
characteristics of the puplls ¢» tuturus, bubt rather focuses on
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aspects of the program that are subject to influcace by the co-
ordinators The concept of organizational climete highlights the
differences between the classroom and the after scaocol. study ceavers
The general impressions about the goals of the study center vhich
tutors hold are still more impertant than their positive evaluation
of the youngsters' otential and the volunteers® feclings of satis-
faction with tutoring., Adeguate supervision appears Lo be 2 key
factor, at least from theée specific data_and fron other chservations
throughout the projects While involvement with the femily zay be 2
strategic gosl, there is mch that tutors have been zble to accom-
plish even without extensive efforts in this directiocne Uhien the
statistical data zre joined with the case materials, whrat appeare
cruciel is the ability of the tutor to serve bolta acacemic and

personal needs in the irmediate sciiings
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CIAPIER VIII
ORGANIZATIONAL PROBLE'(S: INTEANAL MANAGEMENT

Jzcord Kesping

The problem of keeping even minimal recorde in a volunteer
operation such as a tutoring project or after-school center turned
out to e a major ones The basic conflict éecued to be that nca-
proiessionals find record keeping difficult to do and scze profes-
slonals reacted to the necessary paperwork as if it were beneatn
their dignitye. They preferres to be cetively involved in work with
the staff or children. Scldom cid they realize ihe necessity o
train non-prefessionals to keep mininum recordse

Attendance recorcds were best kept in a record book, with
separate books for volunteers and cnildren. These records werc later
transferred to large sheets of graph papcr, for comparisone Ia many
centers throughout the city, the local agency wented a facad counth

each day of boys and girls esttendinge Freoquaently the star{ thcocefore

@

nad the children sign in, but this was not rfollowed in any of i
demonsiration centers. This procedure was elso a deliberatc attzint
to know who was thnre, since, if a voluntecr was not immcaictely fouwnd,
a-cihild mignt leave vdthout enyono knowing that he had arrived. Av

the demonstration centers, however, it was more importent beczuce, &b
first, the children often arrived oa the wrong evening or afterncons

A list of who was assigned each evening was crucizl and had o be
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changed periodically. Vosunteors or caildocn somgtimes ¢hanzcl cve-
nings and would forget to inform the coordinator. The simple mechanics
of keeping track of who was to ses whom and when was not too difficult
when the number of children was fifty to. seventy-five a week ia a
center, This seemed to be a reasonable number for one acult to handle
and this was neccssary, since the coordinator was the caly person who
was there every evening.

The college student project had all of its information on
one card, and attendance was marked on each card. This turned out to
be rore time-consuning than a separate recoerd book would have been.
Tne saxe cardé were used by the volwnteers .Jurs writing sinmple reports,
since it wac believed that one card‘x-rit‘n 21l information nn it would
simplify the Jobe. Actually, 5t mede the coordinzior's job much nore
difficult, and there was never a clear picture of how many ciildren
and volunteers were missing on on occasion.

Mamy femilies did not have & caleadars. Tae pussession of
a calendar indicated a femily that wes more sorhisticated then '::*.e.

mejority. Finding how rare calendars were in these homes, one ol the

| 8

first, most meaningful projects for the children was to make sush
calendaer te take home and ovut on tae walle &4 card with the ciildts
appointments written veu, ‘.cézrlj, narie of the volunteer and a tule-
phone nunber for the study center became accepted zs a2 mindzus kind
of record-keeping for the children. Had we knewn in tho belinming
“Jjust how difficult it was for these children and their femilies to
keep track of the deys, we would have tried a spseial projcct of
calendars once o month to hel = the chilcren until they becanme
295
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attached enougn to the center to be azble to remeuber,

The minimun records would appear to include aticndearnce
books, whicn tell the story of several absences in a row very clearly.
It was impressive zt the storefroﬁt how patient scme of the uen
volunteers were with several older boys. 'But it was lmportant that
someong be azware of the absences and find oubt how the voluntecrs
felt about ite

Sonmetimes, instead of an atitendance book, the center had
a large chart on the wall of cach dzy of the week ard who was er-
pecteds Tnis alco gave an immediate picture of the atterdance facts,
but wasa done siccessfully only in middle-class neighborhoods vhere
there was an "office! which wes used primarily by the steffs In thn
storefront center, where records could be marked up Ly the ciildren
or lost, it was important that attendance books could b2 locked in e
deever and removed from the ceater over holideyse Tn such & ceznter,
it turned out to be important for tne records to be vasily roved,
since there was alweys the possibility, and twice the actuality,
thet someone weuld break in and ruznzge throughe

But records made by the staff are not sufficieat, bacausc
in &ny loxer-clasq neignborhood there is such a need for the cnildrn
to lie about their ability that it is necuessary to check with the
echools, mainly about their actual grade placerent. Tne collose
stucent project had most of their children referrsd by the schcols
directly, and therefore receivéd accurate inforaation on grade place-
rent and ages With later self-refleirals there was 2 lack of zwerc-

ness that this was a probles. Aficiwards, voluntecis and staff
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people were quite unhappy to find that tae child was not I the
grade he claimed, but actually two grades below.

In ihe housing project center, the children weie selected
from the families in the local neignborhicod organiza‘ion, who tended
to be local leaderss. Tnese children were able to put down the proger
information, even if they had flunked. The next group were over-
achievers, and they were also able to give us accurate infermatian,

In one case, a girl put down Y7th grade' and the staff, alfter cbserv-
ing her, suspected that she was in an B (Bducable Mentally Hendi-
capped-retarded) room, which turncd cut to be trues Tais was never
mentioned to her and with volunteers who were scnsitive ard aware,
the problem would not be serious. (&he was not 2 school referral,
but came with her mother, when the mother worked as 2 volunteers )

At the storefront study center, wvherc the childron regfstercd
theaselves, they very citen licd cooul grade pleccerneat. Uswally, tacy

.

put down the proper grade for thelir zges 7Tais oould mzke a great
difference in judging how retarded they were zcadenically. Here it
becare crucial to have some inforration from th= schools. For ciasile,
2 child who claimed to be in eighth grade and read at third grade
level could hardly be anelped. Actuslly, the child was in fifth grade
and there was a pessibility of working with hime. oxt to orede
placezent, age was the area of concern 1o the cailarena, buv hardly
ever did they mske themselves ycungere It was almost always a matior
of adding two or th'ree years to their age. Tals was common in pro-
delinquent boys who hung arouad with older children.

Fermbership cards were prized Ly the ciildien, =2nd thoy often

~

asked that they be replaced when lost. The stef{ considerco bustons,
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wnich the children would have enjoyed, but these were ncver tricds
The stafflgenerally thougﬂt that a card, which the child was frec to
thide" in his pecket if he preferred. was betters Actually, the pride
of membership was great among the children, and the p”oblan with buttons
would have been that the center would become tco widely knovn and too
nany children would come. It would s'°71 be interesting to try this
metihod with children, to whom belonging to the center was obviously
sucn e ratter of pride,

Coming to & center never did cscea to present a proble:n of
a stignas In fact, the opposite was usuzlly true. One school which
w25 especicdly srpportive of a storefiront ccntCA, quickly reporiec that

N

it nad becoms a YBadge of Honor to have a tutoer, sc ruch so thoit thz
children who did not attend seezed to feel left cuts This scicol,
which shared a center with several others, alse reported thet the
children always talked aboub the center as Yours--well, itts Tor our

srhonl. Despite their knouledge that children ceme from other scicols,

their attitude was one of definite ownership.

After ate cwdance recsords and menbersalp cards, it is impor-
tant to have soie method of getting information Irom tre scaocols.
Soie centers successfully gave printed foems to tie schools for trhe
parents to use in regictoring thelr ehilirens Cur originel rofercal
and follow-up forn seemed much roce succossful, bub after tre publi~
cation of Halping Hands and the beginning of various poverty prograws
in the public schools, those schools which had previously cooperaied

in completing such forms scnt word, by letter or jaon , thel they
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longer ha time for this, fue to ihe enc;rmous =mount of paperwork
involved in other record-kecpinzge It became necessary to corbeact the
teachers directly, which was actuvally much more fruitful becausc the
children almost always imentioned their attending the study centor,

In the school priiarily served by MNorth Park, indivicdual
tcachers were vary aware of the value of the center to their children.
It was not ¢ ‘“ilewlt for a voluntzer to get in touch vitn thex vy
letier or postcarde Ine childrwa reported back to school primarily
esbout outings with the volunteers, and the teachers were pleased for
their students to have these experiences. ‘uiey were always helpful
with suggestions of what could be done to help, even though they felt
discouraged abousr the individusl childfs chences for success. 3y
contrast, the adjustment teacher who was assigaed the liaison job by
the school saw the chnildren only as problem famdly children i.ao were

tce

.

obviously not getting anywhoere and could not be cipacie

School referrvels of any kind remained & problens e best
cvstem was perhans to offer mimesograpned forms to the sciool, end
encowrage the parents to maké the arrangements dicectly with the

centere. However; it is essentizl to have some testing systus to con-

fira the school's statezent about the child needing helpe The pusilc

scnools test so infrequently that thnelr records, eszecially in inrmer

city schools, are quite inadcquate. Cften they contein errovs
Although rost aftor school stucy centers reeruited tnirough the pudlic
schools, it is do.oiiul that they recelved the group which they
solicited, or hzd any way of knowingz, without tests, which cate
of children they were serving. All volunieer progzreas vere iistcd os
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serving Munderachisvers®™ in the ¢ity directory, and most defined their
group as ceing Mone to two years retarded in rcading.” As cxplained
in 'he seccion on testing, a minority of the children tested in other
cenvers not included in the demonstration project fitted the actuzl
category Jdefined by speisoring agencics,

Records on individual childaren were usually kept in separate
folders, alphabetized by the childrents last namess Parental per-
mission for the chil& to participate in the program, school referral
information, ard test resﬁlts whenever aveilable ware the minimuna
infcrmations. Tne records at Scuth Shore and STEP included notes
written by the volunteers after ecach meetinge No forins wers used for
this, and the nates usually included information on the instruciionzl

metecials useds At Nowrth Park end at the housing project hom

center, more inforrmation was assczbled on the childrent's beravior in
both the individusd tutoring and contacts with others., If volunteers
did not have time to write their information after the evening lescson,
they were encouraged to take home a form and retwn it the following
weers  Various forms were tricde Those who wisghed to wirdte en zccount
of the evening without a forn were encouraged to do so, but meny
necdcd a speedfic form, &t least in the begirning. Sugzestions atoud
welting dovn the meterials used sanelimes brought very genere
responses~~a library booi! or zn arithmetic book!t and it wes nccesicy

to askX c¢n the form for specific infowrmnation about books and nmatericls.

No atienpt was made in either South Shore or at STEP to use the infori-

ation in the reccords, except for work with a specific child. At Nowvil

Park and at Welles-Darrow, this materiesl was used as the basis of siarly
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discussion and written matecisl for the usc cof the steffs Toe dexon-
stration that the materiel was of vilue to the project s*af
easier to ask ror more detailed information from the voluntecers.

Then volunteers did not find time to write any records, the ccordinators
of the thres centers (North Park, Wielles-Lerrow and. South Shore)

assuned responsibility for contacting then about once a month, often

by suggesting that the child being tutored be dismisssd 2 Ifew minutes
early, to get a verbal report on what was going on. The volunteers
never objected and some were much nore willing to tzlk about their

tork than to write about it. The coordinator had the child's folder
*4ith her, and recor.cd notes aw"ng the interview.

Some noadnal records of the contaclts between cilldren end
volunicers were lept in many centers, cut unless the informatica was
of obvious use to the staff, ithe volunteers begen to question tnelr
being asked to write reports. Afiter consulting the project stafll,
several centers not cooperating witn the project oxcorpted frea the

records examples of voluntserts conzents and vork, and ndmeogrerhizd

4.

these for distrirution to the staff. Thoy roported that this =«

nanln

[J.

A, PaPaEN

use of the records was encugh to deaonstraite to the voluateers thav
their cecmuents were of interest ard they felt encowreged to ceniinuc.
At South Snore, voluiteurs were asked to fill out & Iown
about their izpressions of the success or failure of the itwloring
expericnces At North Park and i/elles-Derrow, the coordinators e
much nore acquainted with indivicual caildren then were the tio

supervisors at South Snore, so thazt they were osked for evaiuaticns

" and also COnuI‘lbhted to the znecdoizl records on the ¢hildren and
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pericdically gave written eveluations of the voluntcers to the
principal investigator.

At North Park, the childreifs reactions were gathercd
primerily from the anecdotal reports ¢f the volunteers. Children were
asked to bz'ing in their report cards, if they did not do so volunterily.
They knew about the records kept by the staff, an:l‘they sonctines asked
to mrite their own evaluation of what went on. Their owm camnenls
about their own work were almost always complimentary. Uaen older
children assisted‘younger ones, they would often ask if they could
vrite on a2 tutor report foim. They were far more critical cf ths
children and more concerned avout "Zcod behavior!' than were the adult
volunteers.

Tne cooriinator, who keeps the reccrds, is 2lso *ag porscn
who must be available to volunteers and to children. 411 four centers
with vhich the project cooperated closely kept minimum records cn
vhat volunteers did with the children, ard thesc were most impertant
Torr supstitutes yhio sonetinics hid to telke over in the absernce of &
regular volunteers Even if they ignorcd what wes in the record, and

daid °o.1ech1n° cemnletely cifferent, they seecaed lo feel reosswed Ly
naving some iaformation on vhat the relar voluntecr wes Coirss

For teraining and supervisirg volunteers, more detelled
cecords were invaluables Interestingly enougn, despite the nuler o
teacners and former teacaers involved in the projects, none o thian
kept cdciziled recordse They ordinarily felt quite sure of their joo
and tended to write in "lesson plan" form. Young, inexperienccd
volunteers who had not tausat were t‘na ones vho vere rost cager foo
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help, and they were therefore more willing to wwite delailed reports.
Many wolunteers who wrote only minimwa reports would prepor: sunnaries
for presentation to the starf, or when requested tode so by the staff,
The scope of the records keph by a study ceater or tuloring
project should be determined'by tho we thet vill be nmade of thuzn.
*any prejects found it discouraging or impossible to keep records
because the velunteer staff did not know that any use was being made,
or would be made, of the records requesteds As a minimun, it is
necessary that someone reaa the reports and commert on them. Gbvious
as this appears, it is a standard complaint froa volunteers who hava
to meke reports virich they think ere ignoreds In one project the
volwnteers bacanme so convinced that no onc read the reports that they
begen to insert sentences such as “John jumped out of the windew znd
killed himself " Finding thet this brougal no respcencse, they an-
nounced that théy would no longer write reports, unless they were

reade

Suvervision

The qualifications of a study center coordinestor, likc taose
of a good teacher, come sonewheve bebween the training of education
.and soclal work. School principsls are aware that among tne best
teachers are often older women viio have previcus cxperience in socicl
worke As one principal seid %they can at least piciuwre the hones
fron vhich the children cdmc." It is a comion compleint emeong
principals that teachers do not have background in generel sociololy

and socizl work courses to understand the families vdth vhon thcy woolke
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While both have somn rclevance Jor the Job, background in

ES

teaching ddd appeer to be quite esseatial.  Stoong motivetion ard
intensive training such as offcred in the VISTA prograii can produce
offcetive parsonncl. In mecting with groups of VISTA candidates in
tralning, the principal investigator was impressed with the interest
and understanding of what is usuaily called commwandty orgerization.
The project observed one of these young people in a study center who
performed very 1-;011; This part of his treining in eczrunity orgeni-
zation seemed most reclevant ani scemed to sét him apart from other
ccordinators. In his case, the lack of any backzround in teaching
w25 irrelevant. At least this part of the job could be learred by
an intelligent adult &s paxrt of on the job training. The fact that
this coordinator vas a ycunzg rwen wes also importént. Taere wzs, of
cowrse, & sclective rrocess in wio was piciked to de a VISTA worikers
More young edults with VISTA or Peace Corp background reed to be-
care involved in these kinds of rrograms. For bolh boys and girls
his presence acdded anotuner dimension that differentiated the study
center erperience from school. '

"he demonstration nroject never hired a mele coordinator

)

Tfor any of the écnt. rs5, alithough thcy did have —en on thelr staff.
Their attompts to hive the few candidates they found were to no aveil,
me success of the young rman with VISTA wes not only becausc of Uig
need Tor the boys to have a man in ithelr Lives. The respoensce of

Sirls to him was also very good, and the inpression that learning

is a menly ectivity is importent t bothe. In observing the Jroup,
ter

WAS WOy &ware

it was obvious that even the shyest girl at the cea
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of his presences

It is cifficult to find men who cen respornd adeguately Lo

rls in a study center setting. Since children grow up o ruch

0.

aster than they did years ago, there is a great dezl of what cppears

oy

o be flirtatious and seductive bichavior and this tekes a dezree of
maturity that centers did not find in rost men voluntecrs. It was
not difficult to A6sign mele volunteers to work with individuel
girls, but the ability to relate to groups of girls reguireszore
maburity and understanding on the part of men then on the part of
wonen, because of the &rls? needs and inebilities in relating to
thetile

Tnese problems osecane norg obvious wien the rale volunteers
worked with groups in homework. College stu
and older men were able to work effective’ly, however, In only one
casc was a young men conplcetely uneble to function witii & grovr, and

it was the girls vho rmade it impossible. 4fter initdially accepiing
hin very well, the girls fourd that they could .m.ai{e hin react with
anger to remarks about his clothing., Bgzed oa by scveral cthers, one
girl asked thay do yoA\x wear such siosy eairis?? Becauce he reactiud
with enger, they continually locked Toi new 1-:a;,.rs {0 get reccvions.
Anotner day, a girl kept. dropping her hendkerchiief and note papir o
sce vhat he would do. He denanded ihat she pick thas up, wnd ccou-

fusion resulted as she refuseds Dvon afler he wes avsigred o & frous

o boys, the girls continued to nave czoie contect and it
for the coordinator tc forsee the various weys that they woule find
to bother hinze Having found that he reacted so sirongly, the givls

&
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could hardly be blamed for coatinuinz, and despite genuine efforis
on the part of the young man, he wos never able to relate well ¢
*he girls. Despite this extreuns example, it is only Tair 1o make
it clear that this wes an exception, impostent because 1t showed how
girls vho were able to relate respectfully with other mele -wlunteers
could become so rude and dlfficult vhen a young ren allowed hinself
to over-reac%’.- to their testing.

Anotr er important attribute of a coordir.xator is lexdbility.
The personal and community contacts of the coordinators involved in
the demonstration centers scemed crucial inm recruiiing volunteers, and
in helping the programs gaia local communit)r supporte Eut the VISTA
volunteer was also obviously &t an : iventage in not having any vested
interest in-ary local agency, scaool, or dawrchs He took the Job wiih
the assumption that he would brild local support end have the initial
opporvinity to epproach any group in the community without having
been involved in former tensions znd problems betiween zgcacies.
Many projects‘sufi‘ered from the possussiveness of local facticas,.

5\

Cne damenstration project effort tn develop & study center in & cinwerel

.

was dropped because of the 'nostilityn of a locel &gency vhich considesc
the area its territory.

Unfortunately the parent agency wihleh hired the VIS
worker expected nim to movilize support in six montnhs, vhich was, of
course, unreasosicbles After tnree months on the job it was susjesicd
that he develop tutoring progrems. Six months lat:r he wes expoc
to be able to turn thesc progrems over to local people--zn idea windeh
furr{ed 0% not to be workable. !llis work was taken over by a pari-
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lacrelled Yhow we are doing." This seancd to be Just the right
=4 J

tire person in his agenecy, which was ail w.satdelactory srrangement.
Iither he had to stay for a longer time or be replaced by ancirer
VISTA workor, vhich was not done.

A sense of humor is always listed as one of the asscis of
a good teacher or anyone wno tries to vorx wit:n chiildrens Thls
ceritainly is crucial- for a study center coordinator. Tae job is a
texing one and volunteers must have someone who appreciates thelir
feelings. For example, one coordinator pei‘iodically put out inform-

ation sheets on tne basis of test results and observations vhich she

t touen
cof lightness to be eppreciatzd wiihout being offcasive.

7o deal with children, it is isgortent that somzone be
available vho ¢on iazzin outside of tne imtcdiate crissse Volunicers
sometimes get very cexcited or very angey with children and a cali
adult on the wrenises can be most nelpiul. The coordinetor mast sad
limits for the childrea and enforce them becuuse sie is there oo
the time and knows ~f,he children beticr than the volwilecrs vhic cole

only for a limited tirme,

Cne dmportant criterion for selecting a successlul co-

phs

ordi nator is whether that parson nas in the past or is curreonily

tutering enilérens This would onpear obvious, btubt it is wot. it

ability to work with groups of children cein be learncd oa the Joo,
but wiless the coordinator herscif is or has beea involved in Indi-
viduzl work with children, it is harder for he~ to w.derstend e
work of otherss The volinteers alco reglize the difference, and trc
very avare of the coordlnator o is nov Mon the {ining 1ine® ith
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thems Coordinators usually did not worlt regulexrly with a cnlld, be-
czuse of the demands of their job, but olten tcook childeen for a
short time until a decision could be macde about essigning Then, Tacy
scmetimes stbstituted for voluniteers vwho were absent o satl wiws
children jr:aiting for volu:lltesrs , working 'f-.'lth then wntil tre voluntecrs
ConCa

The South Snore coordinztor spent cne sumuer tubtoring in
another project, when her own center was closeds She wanted to ses
for herself the results of the standard policy in many other centers
of working with two children at one time, instead of individual

N

tutoring. A% the end ¢f the cwrier, she was convinced thet, i thout
carcful scresning, such work wes nuch less effcctiive than indivicusl
work. Sae was coavinced that, vecause of the necds ol the cnildren,
cach of the two reccived less then half of her atiention, and the
presence of even two children wes diniraciing 1o both. Observations
of other woluntcers at the same center also rcaffirmed her convicticn

D)

thet individual tutoring is best,

In Chicago, two centrel agencics were imvolved in rocruin-
ing volunteers. The Volunveer Service Corps of the welfarce Cownieil
of Metropolitan Caicago and the Chicago Huaan lelations! Coumdssion
btoth referred prospective volwiteors to projeshice A minovity of
volunteers in the cenbers wath which the projoct coopcraled oo
fron these sources. Fromn the crmericnces of the first storclfione
center in e middle-class comuunity ard the Soutn Shore YIDA, 1t was
abvious that recrulticent of the best voluwiteers deponcded very nuch
on the coordinavorts or volwitecrs® porsonal coatacts with the
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cormunitye. Mess recr ultmcnt tnrougn businesses or thIoufil newssnger
puablicity were never as satlsfcctory. Tires years of expericnce in
other centers confirmed these first impressions.

The coordirnator of the canler is the one vho is in contact
every dey with the children and the volunteers. The cuccessful ones
were very tutor-oriented, and considered maidng themselves avesileble
to supervise volunteers ac the most important part of their job.

At VWelles-Darrcw there was a smell offiée room, but this
vas rot used by the coordinator. Shie was involved with the progrem
every day, even though woluniesrs were working with the children,
Sceing that they were busy, melking hersell avelleble «F - wer needs
but 2lways worxaing with the children horselfl, mzde her nore of & co-
jorker with the volunteers then @ cupervisore Sae had no assizacd

esponsibility for cither grouss or individucd

L%}
.

At Forth Perk, the cocedinzior?s desk wos in the satie
large rocin with the volunteers ead chilcdren. 7
tage in e project with approxiLictely fiftien chilcrea aad adulis cach
cvenings Althougn she cowdd not hcary vhat was going ¢n ol cach tetle,
she couid tell z great deal of how tﬁe lessons winbt oy observailon,
and cven how the children and velanncers felt ebout wnun.  fae was
there before the volunteers arrived ang afl.- they lelt.

At South fhorey one of the two cooccinators was olian in
an office dowm the hall from the tutoring rocme Dub the othcr wacs
usuzlly in the main reom, checking to see vhich chiidien &id ot ches
up and offering to telephone the homess Volunteers wore grecied 1lion
-

they errived, and wien they lefcs. The paperworkK wes done teorove ool
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after the time set aslde for the actual tutoring, although vith Lwo
adults, it was possible to also do some of thls work after lessons
had begune. .

One of ithe provlems with STIEP, ‘the college student ricject,
was undoubtedly the use of an office removed from the tutoring lessons
and physically benind the room used for the lessons. Taere wers
obvious innibitions to walking with & ckild being tutored throusn a
roomful of children end acdulis to see if the coordinato:r was free.
Neither were volunteers apt to retwrn to the office, after the cailldren
left, because it was late in the afternoon and the msjority of the
voluntcers were leaving.

Tne effective coordinator has to be able to know what io
going on between children and volunicers. S&ihe has to be more eveil-
able than Jjust located in an ofTice rcar the actual tutoring, ead has
to judge now rueh help or support voluntsors nesdse I aveilsbls cvery
dayy by being vhysd ically in the room when lescors tegin, she finds
that some voluntecrs want to show her or tell Lo whal they zre doinge

wzry children want to be greeved and show her thelr wonl. O
caildren and voiuntcers ney be made nervous by the close recscnce of
anotrer adult.

Tae successful coorcdinziors wore very vislble, They iziew
of new eteriads that were aveiledle, and they kecw of idcas izt
volunteerrs had tried successfully. Often, they hzd examgles of wWiav
saae children or some voluntcers were doing, to helu other voluntccers
1o were not as sxillcd.

a2 personal involveuent ol tie ccordinators in ithe woils
of voluitecrs affccted e patturins of recrultiionts Thelr fricnds
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and the social and community groups o which they had access were
important in imaking the initisl contects with pressective volwirhcerss
This pattern never chenged, a2ad volwitcers were most successiuily

-

recruited by the groups alrezdy active in tho centers. Thelr Iriond

1O

and the contacts of their frionds trougat the rose stable volunioers.

¥ost successful volunteers were recruited by word of moutn, and more

[¢]
0.
|
=3
2
(¢}

by individuel contact, despite the many éroups interest
work who asked for study center staff to mect with their groups.

When newspapeé advertisanents were used for recruitment
of volunteers, less compctent and short-tims volunteers came. lMany
were inguiries, which secned very spur-of-the moment, and vhen

invited to attend the center to learn about il, many of these psople

~

did not show upe Soze volunteers were succesclully recruited by
business compaitles, but the percentege of stable ones wes emall Se-—
czusc some volunteers seaned to agrce to work only beccuss it vas
espected of them. With all large recruliting efforis, there was
tremendous loss belween the first si;niné up of proszesis; and inhose
wano actually showed up at tre centers. Lnd & Binonriiy were neves
satisfactory woluntecrs althougn they came regulerly Teo six moniag,
becauss they were quick to say that they had only agrecd to (o it
because a supervisor had asked t
Groupé of hizn school and college studinis were eoneiinmes
recaited, and seesed to nead somtone from within the school to worl:

[oN

with theme. They needed supervision on the job, but they zlso sceon

L

to neod the involvezent of someone frcn thelr school., Cthervise, thov

’ v

developed 2 fecling that as long as a certaln nutdbesr of suiudent:

Ci
e
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each week, it need not be the same cnes.

Tae coordinaters of South Shore, Welles-Darrow and Nertin
Park all felt that high school stﬁdents were in m.nj ways superlor to
college students as volunteers. Their reasons for thinking sc were

.

Tferent. Soue felt thatl the high school students had a comaitrment
to their own commviiiy, whlch coliege students living in the coum-—
munity temporarily could not share. Others felt thot high school
students were more willing to accept supervision and more willing to
ask for help Jrom adults because they were not o alicnated Irouz
acult society. They still paysically lilved at home, and were less
involved in their own search Ior independencee fnother reason given
For the supesicority of high scdiool youngsters was inat they ¢id not
seetr 50 concerncd about the caildren®s restlessness and compleints
about learning. It had not been so long, periieds, sincs the
the szme waye. They were much more tolerent, generally, of wic
cnilérents need for wobility and c¢ven for noasense, A child wiln
scuirnm or riddcule his work, and the higa school student wos lsuc 2
rnot so worried aboat his loss of control or fna lack of concocrn Ior

achievenmconts Sciool had rot becoie such

they could not accept tae childrenc

. .

reasonzblne tine end play checkars, cven if ihere wos obvicusl

Ecceuce tne cocordinator was the person alweys avallatlc b

the centers, she also became involved in orientation lor volurtcars.

: -~

It was possible to have a group origntation orliy o the boginning of

el

a2 new semesters Volunteors coie 2lone or in poics ot other inzc,
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Zach center nad some materisls sboub tnei. own progrems, in addliion
to the pamphlet on BAfter-school Stidy Centorsd Voluntcers vicited
at least once at Welles~Derrow and at South Shore, to observe a
tutoring lesson or group nomeworx helpe. At Nortn Park, this pattern
was changed to two visits whenaver possidle, since the ncighverhood
was quite difficult and the staif wented to be <ure that the volun-
teers realized the commitment tiiey were mzking.

It was not possible to recruit volunteers in advance. Tae
centers all found that when people came to ‘}olu:.-tccr, they had vo be
immediately included into en ongoing programe Realistically, there
was no weiting list of volunteers, as there wes of children. Volun-
tecrs would never have come, the centers were convinced, if told that
they were needed noxh month.Y  Tae excepiion was for the speclal
swu.ier school &t 1'Jelies-D1rro~.v: x."n.erc the cowmitizent involved group

work with chilaren for a defindte period one moraing a wedk Ior six
weckss These people were recruited begimndng in Merch, end begen

work in Junce.

Tne prescace of 2 coosdinator who is avellsble during tutor-

iug lessons was or innedizte benefit to the voluntesrs. The cc-

orcdinctors were dupresscd, wien they did miss a day at the center, ob

ct

hou zacn the children reacted Lo taelr absences Children vwiho scoucd
rainly ewcre of thelr cwn voluatcer would rcact strongly to tha foct
that a coordéinator wes going to be absent. Tiey lrmediately wintcd %o
know wiio wouwld be in her place. It is obviously notl cnly the stall v
like to know '%ho is in chargze.” .

ost supervision of voluntceor work has Ly cou

«©
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aptual tutoring, or at least during the alterrnoon o8 ovening ia
volunteer works at the center. & C‘l:uy of pattorns were tried in
varicais centers to augwcnt this direcci supervision.

At South Shore, tne ccordinetor waes 2 social worker. IFowr
experienced teachers offered to do ths basic supervision. Taey ¥=re
nob involved in the day-to--day work of the center, end were seidea
there. Volunteers had to sign up arnd go to their homes; very fow
went and those who did felt ihat the supervision was far too rigid.
Some were told to use only one workbookx for'a forty-five minute lessone

They all used 2 veriety of materials, but felt uncomforis’ e stout not

following the supervisor!s wishes., After the sociel worlter who was

at the center every day asswaed supervision, there were nany feouor

problens and volunteers were guick to astk guestions. Uhosver super-
vises a study center hes to lezrn along with the steff, end bte willing
to be very flexdible.

The colleze student at North Pdik hed no professionsl toci-
Zeound in sociial work or in education, out had the closest rolationt

to ner velunitecrs. Sae had had soue previous exscerienc

w
[
a3
3
b4
o

suuner canps, including tutoring. lhile shie vwas very ciosze ic Lol
volunteers, she was also successful because she had continuous super-
vision from the project st~ , in poriicular fron the principal invoe-
tigetor. She was at first recluctant i3 aznswor inquirics frow volwtcirs,
but she was very reliavle about collecting their questions and prgsing

o

them on to the project staffs The principal investigetor rcad the

volurteer reporis and the guestions that the volwiteers hac cecuwalicted.

[N

Sne fully responded in writing to thelr cquerics and added soue of hor

(4% )
.
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owne Monthly staff conferences were wdkd at widch the prircipsl inves—
tigator and the study center coordinator were present, by dlsmissing the

o
&

¢hildren a half hour early and asking the volunileers to remain a ha
howr longer. Thesc meetings tended to Se comevwhat foriele Volunmbeers
ware asked to present sumnaries about children vith waon they were
working, or there was a topic for generzl discussion such as the
testing program. DBecause Nortih Park, as well as all the other centers
cooperating with the project, followed the policy that there were no
supervisors vho were not part of the working staff, cormunication
developeds In time the study cenber coordinator took & more and more
active role in answering queries and giving direction to the work of
the volunteers, and the principvel investigator was sblc to withdraw
from this role

Another -eruciel ilesk of the coordinators was o colicet nevw
teachiag materials znd nake suggestione to the volunicers in this
respects It was also the responsibilily of the coordinator ic explain
test results to the volunteers. Specific enswers were Iound not &s

Gifficult for coordinetors as oifering sonerel supports Tae co-

}

ordinators must be surpertive cnd sympothetic, partlculerly with
NALK > J

young volunteerss ‘he coordinators all rfolt tha

ct
~
o
%
o
[
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&
e]
~
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I
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more support and encouragenent than did middle~zged housevdves or
volunteers with teaching or rclated professionzd expaericence,

4

Cne obvious hazard of young adults werking vith chilcdroa wes

“their tei.dency to expect superior intelligence or achievament., /1o

3

STSP, 28 per cent of the volunieers considered thel

e
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Ypetier than average intelligence,® although it epy



O

ERIC

Aruitoxt provided by Eic:

At North Park, the voluntcers were much imore reelistic, wut pernans

because many hzd been working in theo ceater for a long time. Therc

volunteers, particularly, often havo unrcalistic expectations. Tae
attitude was siuilar to that of a college student counseling in &
volunteer progrem who care for advice and askeéd "how do you xknow
when you have two C and D stucents sitrning in front of you which eng
125 the hiddsn talent2!

Part of this ox;er—estiraation cane from the tutor's de.iire
ir. the first lessons to see sirengths of the childrene Tne fact that
the children were usually exireiely emenables at first, perheps be-

Ficult for the voluntzers to

(o8
)
[

caus. of thelr ov . ropes, iade if

Q

realize that this was not the viicle pictucees Ls they gotv to xney tae
chidldren vetter, the job o1 tuloring vecane more dioficulte Feclings

zinost always beeane obvious

ck
19}

of persc.xl defeat and discouresgerci
with the young volunieers.

Tre centers thet relicd prizarily on edWlt nousewives felt
thaxt the first month was most cruciel, Support durling whabl onth wn

K] L)

the voluntear felt sceure wnd coamdivred to the center

tent., After the initizl month, mc.. older volunteers wore clroct
certain to continues Those wao left d4id so during the first montia, ro
mueh 5% theb coordinsiors caid that the Tirct monih wes e srucii:
one, and Mif t‘nel volunteer cones regulerly for a nonth, you know jyou
can then count on her and 'snetll ‘stay. The main drop out is in the
first wonth, and thcre is no use colling thess people because you (o
not went thems If we can only keop theas for one montn, they are
Ihooked, ™™

3ié
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With young acdults and students, the first month was also
crucial in the same waye By having the volunteer visit twice at the
storefront and sit in on tutoring lessons, thoy not only reslized what
the job involved, but also developed some relationship to the cther
tutors. This was considered important, because their hardest time
seemed to come after six or eight wecks, and they were reluctant to
admit their discouragement. Having an experienced volunteer fecl some
responsibility for a new recruit made it more likely that the new
volunteer would find support in the second or third month when she
got discouraged.

At North Park the coordinator knew from the records th
feelings of some volunteers, but found that many were reluctant to
admit just how discouraged they felt. The infarmal sessions with
volunteers provided the gfoup support the_volunteers needede. Thcy
needed time together without the professional project stafi. The
coordinator learned that, if she asked the volunteers how their work
was, they often felt compelled to report that everything was satis-
factory. But if-giveﬁ the opportunity and encouragement to tallk, they
would admit the feelings that they did not write in thelr reporis.

It was a pattern for the volunteers warking together 1o go out at'
least once a month, after the tutoring sessions, in addition to th
formal staff meetingse There was always one volunteer in the group
who expressed concern and dissatisfaction. There was also always at
least one who had.gpne-through the same exﬁerience previcusiy. Thesc
informal meetings were considered by the coordinator and the veluntecers

to be most helpful. After two years as a coordinator, one college
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o, 321




student felt that the most ixportant understanding she had gained
from the Jjob was how long and slow the process of helping these
children was, and that her main contribution was to help volunteers
to understand this.

Some voluateers would onliy admit feelings of dissatisfaction
after being assured that such feelings were quite normal. They often
then blamed their reluctance on their initial enfhusiasm. They
reported that, cespite orientaticn, they wanted so badly 1o succeed as
volunteers that they had entertained unrealistic hopes for themselvese.
These had not usually been expressed, and the staff had no vay of
knowing that the Jjob they did had not measured up to their ovm private
hopes and expectations. Thils, the volunteers falt, was haxd Lo admit.

The personal relaticnship between child and tutor cannot be
separated from the acaderic work. }Many volunteers reported concern
with the strong attachment the ckllildre‘ showed for thems MThis kid
expects too much of me.” ¥l worry, because Mary says she will never
work with any other tutor--is she too etiached to me?® Caly onc
volunteer expressed the opposite fear, that-she was too involved in &
study center child and wes worried thabv her ovm children would beccme
avare of this. At some time during the tutoring lessons, merny volun-
teers became concerned that the child is learniag only to pleasc mc.™

Toung volunteers are able to admit that they seldom accept
the coordinatorts initial orientation sbout how difficult the Scb ic.
They are enthusiastic, and most anxious to do welle Tae children =re
usually, at first, also tryinz very hard to please a new adult. If
adults have wnrealistic cxpectations; it can 2imost be zssumed that
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thé ciildren do tooe. Perhaps the process of working tozether is as
much influenced by the child!s, as by the adults?, realizations that
progress is slow.

Tae children rather quickly became attached to their voiun-~

- teers, and some did claim that they Ycould never work with anyone
else.™ Some went so far as to say they wanted a new volunteer who
"1poked like this one" or "who smiles like she does." Tais never
seemned to‘ be true. Vhen \.rolunt.eers did leave, the children rather
quickly related to a new adult. They often referred to former volun-
teers, but the one who was helping them at any one time ccmmanded
their loyalty. It was so impcrtiant to have someone that these
expressions seemed more a fear of being left vhile still needing help
than of wanting eny particulsr physical features in a voluntcer.

"3eing accepted! was impertant to these children, and the fact that
they could be accepted by more than one adult, and work successfully
with them, was also importente.

Coordinat.ors had specilal tasks in recruiting and supervising
men volunteers. One of the failures of elementary education in gencral
and in our efforts as well has hean to involve men. Lt tne sicrelfroni,
about one third of the adult voluntieers eacn year were men. Tacse
were predominately white professional young adults. In the housing
project, the only men aside from one staff member were a mon teacher

and high school boy in one summer school and several high schocol and

o
..L

[ 2]

L g e
F YT

college boys during each academic yeare At South Shore, the st
also overwhelmingly female, but there were alwa*'f' .>me men volunteer

<

and one of the cocrdinators was male. The college project had sbout
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onc~-third male volunteers. Daspite varicus recruiting effort
- (=]

]
o
=N
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by
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individuzl projects and the city cocvdinating agercy, tae bz o
volunteers has always been and still is, femalc.

project ¢id not funciion successfiully

ct

The collese studen
nough for the stelf to know if there was a cifference in the
cap"bll:.ty of male and female volunteers therce At ths other three
ce*‘xters, the coordinators and staff agreed tnat me N were more aifficult
to supervise in work with chiliren. Work with cihildren is obviously
more olften a skill possessed by vomeile TIIC' nea were often cither too

ernded

<
t

herd on tho caildren, oo demanding in tnelr standards, or thg
to be overly-impressced with the chilcreats zbilitles. They had nmuch
less awareness of what can reasonsly be cipscied of children al eny
given cgee

Tae men voluntcers, fer more oficn thsn the wonen, were dis-
courazed zbout tne lack of achievenent of the ¢hilldron znd would
aticant to be tough and dewnding, so that the childron wiihdlare
ironically, t‘hc;», were also rove O
the children plen thelr lessons, oo Just play zemese Tacy wove olten

rarkeld the children's papers with FLO0TS! regerdless of the coutent

and despite general ceabter policy to nobt five Lrates.  Lags towlld
report Yshe reads welll or Yae Ls good in ardilunutle,® desplie Uiz

<

record which showed very poor acaieveicat or wiilncut epparencly
calizing thot the work the ciild did well was on & level thac s
below where he could actuelly achicves
The rale volunteers accepted the notion that Yboys necd &
;«'olcl models? Tals didea has £o puorecatcd the poyulor cultioe Ul Nl
329
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) rofessionals and parénts in the inner-city mention it as oTie. as
do professionals. It is always in terms of working with pre-:
adolescent boys that efforts are made to recruit mecn.

No one could dispute the problemé of boys growlng up without
adequate male models for identification, bﬁt e discussion never in-
cludes the needs of girls faor male models, and this is a problex of at
least as much importance. At the study centers, it was the girls who
seemed mweost aware of the men. It was the girls who nore often men-
tioned a mele staff member or visitor, who ﬁay have left the center
a year before.

The need for boys to relate to men is so well accepied that
the young men in the center had no trouble in accepting the curiosity
of tiie boys about them, or tiieir hesiltant attempis to approaca them.
But they often reporfed feeling at a loss to know how to handle similar
approacnes from the sirls. The girls would more often approach then
without knowing what to say, or make polite or dispsraging remzrks
about the young mens?! clothes. Often, they would just "ang around®
watching them. .

At North Park, and VWelles-Darrow, the vblunteers vho worked
together quickly developed & sirong feeling of corraderie. It was
customary to introduce every new child or volunteer to everycne. Thc
fact that male volunteers knew the names of the girls, and cozld grect
thenm by name, seemed importarites Because of staff discussions sbous
the apparent wish of the girls to relate to them, they were better zble
to accept their overtures and make casual conversations with then.

A number of men volunteers worked with young girls under twelve,
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Yecause they werc next on the waiting Iist viien the men voluntecrs

were ~veilable, Dubl the men volunbecrs—-more thon e

obviously important to the other girls vito atiended the same everings

If a boy approached men as the girls do, to try bto mwk
conversation, his need would be widerstood by everyone and accs i€l a3
very normale I a girl expresscd the sazie need, she might be consldered
sex;ually precociouns or even disturbed. The fact that sensitive,
thoushtful volunteers necded nelp in understanding end accepiing the

N

cirls! nesds indicated a basically different attitude towards girls,

The Tect that never &dd the poreats or non-professionsls nention such
2 need for fdrls--but tellied very cfica of tnie zceepied negessitly of

contect with mzles Zor the bo
ness of the pred’ s of girlss

s

For sone time, there hes &

¥

CEn conessn that girls can e

T

rore vicicus and morcrsell-destouctive

were waoere that lhe girls were ofter s
cloining torn oy other Zirls. Tae toys Al nobl S0 oluca scravct, Ll
or tear clotning, end tho resulis of thelvr figds were nol so oividoul,

EV nT Nt s U s SO O
CL VOLUrLcer SOOUDD, &40 CoConViyy Tl LG

actlon, 1t sewacd cuvicus ihat e 1in voiwalcers were olflcn coociinsd
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and ab a loss to undersiend the
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halting efforts ought not to bo rejected or made fun of.

T 1.

The necd for more male contact in e scheols L
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znd often discussed, but usvwally only in terms of recruiting more zal

teachers. From our expericnce, 1t was nov only the aiount of convact

that was importesnt, but the guality of such coniact.

efforts could be made to introduce more pari~tine paid aad volunieor
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help into the schcols. IU could even be argw
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beneficial for all children to hzve increase

ones, with men vho zre nob fcachers and preachers, Vo now represent

v Anar-city chilcrens

oo
-

the mojor adult male conteeis o

'E

One speoeial provlan of supsrvision which

storefront center was with ickaszes. 'his exannle

need Tor the coordinator o deel with preblexs inat ey

o a given ccnter. ron registercd thoosolves al
{he storefront center, this presoil to

Ciooley thelr niclnanes.

Cifferent from those of e ‘lvor-achicverst of
centere given nzigs Jound

Bver nemes of the months dwing whilch the children were Loy ware

aCera

used in one fandly. Along with the

of gving ricknaimes to the @iildien,

roriaced the givea neme wARIn the foily civcles
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derogatory overtones and carriecd hidden negative meanings.

The staff becane aware of the problem of niclmemes at the
storefront center during the first few wecks. Volunteers were generally
ca}led by their first names, and their use of the children®s nick-
names was.sometimes defen&ed by reference to the orientation material
which encouraged tham to find out what a caild preferred to be called.
These instructions had been meant for such innocuocus changes as 'Ecb"
or "Bobby' for Miobert.! Iven after many discussions oi‘l these names,
and some children?s a.iapérent fcelings that there was something wronz

P )

with their odd names, the volunteer stalf insisted on the practice of
using nicknemes. BEven after a child confided that his nickneme had
been sclected by the family because it rhymed with ¥stupld,® many
volunteers found it hard to belisve that these nicknames were
derogetorye

Cne evening there was a particuierly disruptive outburst
in the study center which brought the whole problem of niclmemes to
2 climexs For the first time, the children in thc center joined in
the disturbances started by youngstcrs without eppoinitment whc cane
in to disrupt. The study center children started to use nickaancs
for each menmber of the volunteor stofls. These were nickmemes viilci
the staff had not heard before, butl which the youngsiers wore ocoviousliy
ucilig emong themselve.s to refer to staff members. ML of the nick-
rames in varying cdegree were cither Jjust nonsense or derogetory. ac
adults felt thet they were derogatory when; Ifor cxample, one wos
called a ¥big ozke." The volunteecrs learned that for these youngsters,

nicinames had derogatory and depreciatory overtones and were not
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nerely terms of intimacy. After that evening niclmames were droppede
It is our conclusion that in the search for sell esteen, tcadiers and
rolunteers need to use the given neme, to convey thait the name, even
if strange or odd, is acceptable.

Ab this point, it is relevent to joih together the ITindings
on the turnover of tubcirs and the turnover of st;dcnts at the four
study centers. Twrnover is an indicator of the effectiveness or lack
of elffectiveness of the interncl management of a study centere How=
ever, it is necessary not ito treat the findings in a mechonical
fachione. As reported previocusly, the STEP project had the highecst
turaover) this represented both the impact of internal manzgement
and the fact tnat collese projects have built in high turnover.

Ilorth Park had the lowest turncover in good mezsure rellecting the
cheracter of tae parﬁicular pool_of volunteers which it mobilized,
neardy residents with a sﬁrong comitment to social change. The

South Shore turnover was orly slizntly higher than that of Norih Pari,

and given the fact thet il was 2 racizily chengslns nelenborhood, thls
1 (%] o‘r ’

*

”

was, to a considerable extent, an expression of ke effcetivenccs of

1

supervisions ¥Welles-Darrow recruited & large pronortion of its voluu-
teers Tor short term summer projects, so that the dota on turnover
are not ss meaningful.

Crie. of the issues in turnover is the relative turnover of
volunteers and of students. These data are interesiing in and of
themselves, but they are also a reflection of the effectivensss of
study centers <nd the problems they have to meete 177 =2 the cowe

that student turnover was higher than the twrnover cf tutors, this
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would be & clear indication of the incffeciiveness of & specilic
nrograZie. It woudd imply that e twurs were wnatle to nold and
service vhelr youngsters. In geaeral, this was not the case.

ror this purpose it is possible to cianmine tucnover in

b -

L e 8 5 oy A ) " Vs
ntage terns of the tubtors end students viho started o1l in 1963
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oth tutors and youngsters; it is interesting to note thet
the rate of turnover for bota was cqual; 19.0 ver cent for the tutors
messero, South Shorge had

and 19.4 per cent fov

twrnover both tuters and youag—
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is set forth in the principal investigztorts pampnlet on Wifier Scheol
Study Centers™ and in Helping Hands (University of Chicage Press).

The idea of the litiary was to make it possible feor youngsters to toke
home books, since practically all of them never had any booits in their
hemese AV the time vwhen the demonstration project was launched, it
was in effect the informzl policy of most Chicago schools not to a2llow
youngsters to teke their textbooks home at night, claiming that they
sencrally lost them if thcy did.

Tic guantitative data prescnted above indicates that the
acacdanic content had an impact. But the siidy center also had other
activitics, including gemes and culitural activities, which were poot
of the program and which probsbly coatributed to the effectivoness
of their worke It 1is necessary, at this point, to exomine wiih scixc
care tne notion of culturael enrichment, since it has come to be a
slogen with mechaonical end arbivrary implicetionse.

In recent years, one approach to helping roor childrea has
veen to emphasize Weultural enriciment.” Foundatdon granis and scaicol

orograms have bean besed on the concert that, if exosed to eulturzl

L}
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activities,® slum children will be motivate
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approaches fhat nave ctiracved notlonal citention,
possible basisz for action programs that might solve the nreblan bty
exposing poor children to many new experiences thai are parv ol the
neritege of the so-called niddle class callde Therc is soze evidznce
thet children respond to such activities withnew interest in lezrining,
and signs of mentsl and emctioncl growthe Tae result is an zlmost

mandatory requirenent to include thiece programs in ooy project thod




seeks funds for work with inner-city childrean.

Manuzls celled “oiultwral Soricimdent™ heve oppeared. Thelc
arc lists of suggésted group trips in the c¢ity. Uvhether caildren are
taken to an expensive concert or to & free trip through a factory or
industry, the result is called Ycultuwral enrichment.’! The tera,
unfortunately, hes become so well-inown that one mother brought her
child to a study center saying fPlease take hime went hin to have
a2 little culture.”

In fact, the groupe of volunteers wino started out trying o
do group work and individual weork immediately found that group work

o5 far more difficulte. Many found iU impossible, since it requires
mere prenseration and some ability to supervise a group of caildrene.
Despite the obvicus difficulties these chiildren had in woridnz in
greups or in sharing edults, nany Phl” Lines and suggestioncs for
volunteer efforts included an elmost mandatory requircument that sucn
groups concern themselves with ®cultwral earichment

Webster?!s gletionary defines Mewlturel' as “fostering cf

-

growthe? There is no mention of itz belnz en exiransous characterls
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of ary group, or that it must be acguired ©
r by traveling to new places in large groups. liiddle-class rorenis
Toster their children®s growth in maeny woys, irnciluding the usc o
pubiic facilitieso Tials use of public facilities is a amall pet of
the elflorts of parents, who would be deeply concerned il their cailiren
came to regard Yculbture" as something that exists only in specilic

institutions, Despite this, such programs are sanetimes expected to

provide for the Meulturzl® needs of poor childrene
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There is a danger that the popular concept of “ouliwrzl
enrichment "can actually detract from more mcaningful contribvuticons
that study centers can make. The expericnce of woerking with individuadl
volunteers in a familiar setting was obviously a very meaningful
experience for many children. One obvious lack of the children is in
knowing what to do with their free time. Both at the housing project
end at the storefront center, children learned many gemes whicn —iddie-
class children plaﬁ. They begen, for the first time, to visit ezca
other?s home to play gcmese At bota ccnteré, gemes and puzzles were

checked out and uscd at noms over thc weoawcndse
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Inner-city cinildren have not had ade

traveling to places of intercst in the city. It is ecuclly true thas

“they have other neceds whlch are as velide Games were one mejor cue,

and this included a wide range of aliternativese Taec £irls hod not

ol
lezrned to play Mjacks,™ zlthough cuick ©o claim that they could.
Heiﬂher did they imow that they were avalilable in the dixestcreﬁ pifory
ten cealse None of the children could play any teole game by tie
rules,” including checkers. Lctive outdoor gomes werce Just oo much
enjoyed; and Jjust as newe The son’s widleh children sin

. P . . —y O R . RN L DA
and overnight camps seencd comploiely new o tae chilirene Usually,

4]

they like to sing, wut thelr singing wes guilte limiitcd to Ypop

L¢3

Iron the radioe.
Sewing classes were most populare The children too youwng
o participate would stend cuteicde the deor and look vwith longing cyes
at the older girls who were included in this cless, They did not
stand outside of other classes, but cach cay, there were young callcren
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watching longingly outside the sewing rocms This was obviously &
skill with special meaning to them.

Velunteers have numerous skills and much knowledge to offer
children in the inner-city and ought not to be w. <r pressure to do
group work before they are able 16 or wish to. The individual trips
thet volunteers made with children ware most successiule Of those
trips, the volunteers consistently reported that the most successiul
ones, when they felt closest to the caildren, were the times the
children came to their apertments to bake, prepare lunch, or to held
in building bookshelves.

It would seen reasonabla that group vorik within a faxiliar
setting ought to preccde taking groups 2 dicstence from the centore.

¥any volunteers gradueted firom indivicua’. to group worlk, o were ole

-

to function as effcetlive group leaders because they hod speclal sikills
to teach. But in general, most volunlecr preojecis found woriding with
a group of underachieving children to be most difficuli. It is wi-
Tortunate thet the whole concent of Yeuliwral cnichzent’ came to be
so divorced from the work of the study ceaters, so tact tworing

o, Fad

projects often felt compelled to effer groud irips, vwhetaer or not

they had a2 viable group, or any cxpcrience with grounse.

t the storefront center, 21l chiidren went on indivicducl
Trips with volunteers, or two volunteers who were friends took thelr

children togethere Despite the obvious success ol tinls pnattern, ifoere

were continual dlscussions of the velue of Mowliurel enricament’t =il
vhether the center ougni to do mors. OCroup activitics plamnmed elter
tutoring lessons on specific evenings went well, and the volwnbecr
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Children do not always got out of &= outing what ©ighi e
expecteds One group of boys from a slwua neigiborhood, token ¢a a
short tour of various camwmmnitics in the city, were most impressed
and talked most ebout the fact that there were clearn 2lleys. Tagy
had not realized that such alleys existede A group taken to & music
concert in a very beautiful auditorium appewred wimpresced wita the
music compared to the beauty of the building vialch overvhelmed thate

fmong trips from one center waich the children enjoycd wes
a trip of primerily very capable, motivated children to a collerse
campuss In their literatwre course, they had read of Enrico F.ermi

. and were swrprilsed thet important work had been done in Chicagoe.

B

Tacy especlally telked of waniing to see thc plaque, commemorating

0'1

o+

the first chein reaction. Actuadly, this dld not interest them &

m

.uch 2s the fzct thet a colle e is noy confined to one bullding, as
thelr experience of scheols had led then 1o believe. ILven more

ex< ting 1o the girls was the visit to a stall neakor
lunche ter the trip, the boys talked of the coilegce The Zrls
tallted of the house, Walcn as one {_;' rl axcitedry resorted had
"carpc—.‘c in the toilet-—jﬁst like the Thite House,* which she hatl,
cf course, never seer put only Lunginede There werce also scveral
outings to see movies in the hcomes o volunieerse. The nones fasci-
aated the children much more then did the movies.

After conducting a six week special summer school in tie
nousing project ai'ea for thres summers, the staff realized how wuch
it :eant to the children to travel out of the area in =amall Zroans.
To glve a youngster a meaningiul experience outside his neightorhood,
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it is not neccssary Lo orfeniic a Lopie scale culbursl overt. Inlornal
outings were offered &b every opporlwnity. Lws there
ing =mong the staff that the nicest progrom for these cndlidren would
be, ildeally, that they could be we.comed to anoltner arct. For yoar's,
pcople have come to immer-city cre.r to work vith chiildrwa. I wourd
be especially meaningful for these children to Mnow ket they rre
welcone elsewhere, and that it is not 11 a one-way processe Ii
middle-class or suwhrwbon groups would offer thelr feeilities and
invite thesc children to share their chur cq‘cmters--and especlolly
their cnildren—--7or hall cays cr wwo doys & week, the chlldren would
not only be delightcd, but would learn coout dliferett scelal worlds
ané beconie more capeble of bridming whabt is row o rozl gap betuoen
trheir world and otherse

LN 2 R e e R S [ - [PIN JC SN -
lany centers dn Chleago started cubt ez very ciniticus zre-

jects, tokdng for thelsr model e 1

oncicd in & micddle-class rneigntorhocds. I wss not difficlt Ton

oroan to reerudt seveaty volurtoors including a lerge nmadior of

wenea vho had previously tousiit ceicsl, nd to scowe

.00 months, conated todks end ooldrince Datiriils worih
. ~ [

52,000, ‘Sney scrved five sciools, Lol chiidren Teon Jivot ot

Tt THmaad e 2e

L syt . . Y
troeousn the eigath fradce  Horth Pany,

ana sought to hielp scveral relzboriieosd sgheolse  Gigs ovea ineluliod
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Voluntcers who wese recrulted woere offcred a wide varlevy ¢l Jous to
do. including reading to groups ol nwe-sdivoiers abd leading clubs

”

for high school students. e wwelly opened, 1t wag
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obvious that there was no availatle room for group activities. Uac

1

rajority of children were in thivd through sixth grodes, and dney
needed indivicdusl help. Tae progeen was reacliined o

2 One=-io-%né
tutoring progran, elthough tne board felt that this was only the
first step. This objective tuwraed out to-be enough work for thix,
anc, erxcept for & Iuw enl ildren vho alyeys ceae 1o ¢o homework, the
progran resained essentially one of tutcrin

Other pocorens, such es Soulh Shore, tegsn as tutoring

- o AN P LR N . 3y 44 - PR Ny
nresrams end tnen found et thelr Vgroduaies

< ~

Moy edded some reading clubs to hclp thtce children, but only oo

to join & ¢lud.
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very foir actuslly have ozerated on o
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saticfactory. Taere are exceptiorsin almost overy setting.
peirs of children seen to worlk very well teZether, and theve are

cirecphionsl voluateers who wish to and ore able to work with ore

then one child at & time. llorecover, the children vho sie more esdle

to work in groups are those viio are approxdmately at grade level or

above. Tagy are {op liore oble to sizre an odult, Just because thelr

needs do rot seen to be overwhelidng. The inebility of most study-

centor children to share and to fuictlicn in a group setting wee an

€.

ouvious sShock to 1:.3.11' ople working in cen

. \ L
[STARCTY
nel
1CLD,
! e rynan ==
HANNT NN 4430

s " . e 3~ vy - AT KR A Ve e
in a group is so obvious thcot spencurs ave aliays tenpiod To oy oows

work belore they arc ready for it, o nave worieble »lc
Cne kingd of god

school cnd colloge students

Lo groups of ehildren. In these o Lolore-
nand and plan the morning or aficonoon propgren srownd 2 thenv. Come
mittees ars formed to take care of avt 4 crafis, music, stowyr

.

telling or roadiag, ond relrccinentc, Tho volunteors
ard co o tne cnildrone Tacere 1o no ovidente ol choos moriontl
ne voluntoors 4o 0% atiend overy wWoow, Wil

eelaticonsaips, end iF

prosoam 8till mes one It secus uarostwaale that so iy el

sclected tuloring progrens as the oaly aliemative,
whrt thoy might better be ablc Lo orfcr.
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O IR P R . B R T L PERURSC
week commdtment swrouid be realisti: for meny student groups, tnd n

£211, after school begins., IL is uswaally set vp wiln expectations
of continuing at least throuzn the acadeunic yeers At Christmes tise,
the project is usually cshut down for the holiday, and has to be put
together again in Janucry. Some do rot recover quickly, and teke atb
. L

least & month to get storted again. Then, il there is a holiday at

Boster time, the project shuts dowa agsine dany end early in the

o

spring, usu .le cleining that the children lose intersst when actually,

s to plan thely Ul

schedtless To nake programs work im the lnner-ciy

to heve rezlistic tine teblese Ilga schiool and college stwdents soen

to heve particular troudle naldng long-renie vlense 4 ten o wielve

Torestall the unplarnncd leaving of o lavger nwiber of voluwatecrs.

lost study centers onorate for four ders por weche Soudy
center steff found that Friday ieas Ol ¢ch nov &5 zony ohlldroen

attended en alternoon prograin. id nob usually rnave

nouework en the weewends, In ovealns wrograms, Fridny was the loos
porular evening for volusteers. Tac patten

oy becane gquite stendard in study ceaters.

the school social cenber was ccpecially aetive o

a{ternoon progrem took place on the otrher days, in

Although e children were not as aht Lo have hoasiork

they atteonded in Just 2s l-rge nusbers on Fridays, and it was o ool

+y

doy for acltivitiese thare the osly avodleoble actlvity wes houeoni,
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iday was nobt considered a satisfactory day.
Lt 211 the centers, the stafl becane awere of how much nore
difficult the children becane as the week progresscde There wes a
recogrloable tension tefore Fricey. This became mueh worse before
holideyse The week before Christmas end the wecks before the ending
of the scnool year are especiclly difficult, DPublic scheol tcachers
are alco aware of this preoblen, but wsually erxplezined the reason 25
the Tercitenent of the cuildren because
vecation.!! Gencrally, there 1s litile discussion of this issue in
thae educational literature snd in the prepar ration of tcadhers.

Tac most exoreae reacvion reneried fitoa the ceon

¢t during the last weel of the special swiusr. €:hooke
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tzlk of sleeping lete and wetching velevision <1l dey, the toae of
voice coos rot sound happye. Taey cie ingreasingly restless end in-

ttentive and nuch more prone ©o inor squabblese

o .

Tne stalf could ideatily somne of the crildron viho roaciod
105t sirongly to the cordng holldoys os those ¥ho wore more olten in
the streets, snd perhieps more vulinercble to trowble therce loci-enls

are a time waen the children more often loss Lrock of tinne, wid

J

Sgturday morning progrems have to begin loteo in the morning.
At ilelles~Dorrod the lest week of a six wecd: s

school was Jifficudi for two swniers. Tne third cwzisr,

g0 eawere of tue problaa that tirgy o
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‘volunteers in charge were asked to &dd at least oae oz projccte

hed been involved in former suuter vrofoims, so  they wented w xnow

row to mzke it less difficuli. Ixtra activities were plemicd in

every classe If two projects for z cralft class wero plinnced,

No cne expected to solve the problem, but only noped to keep the

ciilldren co busy

Tne stoff was pleased and surpriscd when the final weex passed without
eny of the arguaents, tears or extracie restlessness that they had
anticipeteds Botz volunteers and the coordinator were convinced trat

Torts zade to offer wore activiiies and more choice than usuzl

. AP (L B Tt ey blanod P P . .
Tae callcren alseys olain thet The last fewr weclis ¢

reguler sciiool are ospent in Ylindlshing upht workbocks and thav they

o ruch less work near the end of the year. & worniag miy Lo anurd
oAl e 2. . m TS A 3 v T a2 LT

ciicoldng-in books. If tho approach to nolideys is veally es Cirlicult

e B 10 3 £ Linmm Al T A am s S s aavrn ot s e S e

GG anellevy-pr VOI {15 TO wWicse Cilialen &g LU opjlesy O Ce, W.lT

vooblen ought to concern the scacols, ang pert

to offer meaningful '-'orxc o actlvitics nerticule
weeis It 15 els0 obviously o tiosedy for thess caiidear thnt so

rerate by Moflice lours! ond ave not aveilatle wilen
they wost need thene Veek-ends cecn frigitoning
they rose tho strucituwre they hove kicn dwring e WeCK, LUt Iuw
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egencies ofier any weel—end activitys uy oper
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on weakdeyss In the evenings, the enildren ‘&0 altend tie stooclier
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lterials
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The centers covporating with tic dumonsiretion project had
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supply of pencilc,

a variety of materials avcilables 7The
thaie peper for school cssignments, crayons and ¥MscravenV poper, such
zs paper that was wimeograephcd on one side. They ali had donaicd

"*ga31nes and booxs, encyclo“cd;as and dictionaries. Scts of standar

wocaowleries such as the Dolen cards and vhrases, arithmeilc fiosh-

srithmetic games and worlk beoks

£

cards and various phonics, reading and

were kep£ in a supply cupboard, which was in some centers locked.
Volunteers often sterted out using seis of progremue

raterials, because they were abcllcd oy grace level erd oppesred

to meznage. Taelr slze, in saell cingzle-story sheets, nade thex

rore appealing to the children then long boolks.  Study centers rocd

such matericls in part because they are attractive to youngsteors.
Eut their potentizl was found to bte limited sinco thelr scguented

A veriety of school rcaders alw .,rs hed w0 be availabiz, bo-

caues the children often looked for samething familiare. Iven the

scnooils Tne centeors cach solicited o bouzat some of the natericlis

listed for reluctant rcaders, cuch as controlled veecatulary woricss

Again, volunteers liked thosc because the reading level wes clco?

incicetad,
1ne new readors, which were rnot yet aveilatle din the priollc
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schools, were very successiully ucsede Tie Dotroit readers were the
first, but vhen the Bank Street Rezders beeeme cvailable, cvery ceanter
menaged to sccurs scme and woth children and volunbeecrs reacted vory
favorably to thame When the chilaren berrowed them to talce hans and
to school, saveral teachcers sen®t notes back with children adding
vhore they had obtained tno boolise ith severel older children, and
especially those who required extensive Mv:i.t.w- the Structural feeding
series vas used. The books werc uscd successfwlly by a number of
volunteers but they all hed a goocd deal of supervisicon.

A supply of phonics end erithmetic work

ol
ck

fiest welconed by the chiilcren, partly boecause U

I explained to voluntcers
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in tho execrcises. Some would secn to hide bshind such feos
raterials, snd many shiowed that thcy weore aware of the Sespohiscs
wenteds Tney could wosk wmechenically, vithout -bL.Ll naving to talnk
about what they wore doing, or wadcrsiand it. .

Gradquslly, poper back tooks becmic oac off the nost ¢
ing materials for the childrcus  They often conzenbed thet thyr wore
LlittlsY booiks ond they liked thelr wsrcll size. Paperbdacis werc
considered "real'! books, in contrast to the controelled vecabidlias)
serics wnich were thougnt to be spacial devices for backword siudentse
Thae children often preferred to tilic & vegpicor libiory beok itk
picture on the cover, e:xpleining that it was 2 Wrenlh book, and they
secued to prefer to siruggle with harder vooks thin to accepy wins
was obviously especially pacikeged for posr readerse

A11 the centers fownd it uselul and In fzet neccsswuy v
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supplcment their library with new neterials. At the storelront cunt.ew,

neightornood residents begen to coxe by during the fi

attern continucde They
as donetions. iIn the housing wroject, the CHA stalf was very rosgon-
sive to requesis, but agzin, voluntcers brought iany matericls. Lt
both centers, parents soveral times sent a doller G111 folded uwp with
he regilstration form, explziring that they laew the center usod
meny donatioﬁs, and they would like to helﬁ. In one case, the svalf
wat concecrned beczuse one of the poorest faﬁilics broughv in a
donztion of £5, but ihe obvicus »ride of the family scemed 10re L=
po-oant then the fact thet they could ill &ff fa sueh @ contritution.

L% Yorth Pork, ithe children wrote thenk youw notes for thc

rnations, and this wes & weleone assigancnt for ihems AL ©

project, it was nandled by the staff. Someiinmes, the coordingior sont

a note, and of'ten the Cu;lurCﬁ wote suen le

collectively.
The efforts of the volunicers o heove the cndlldiren brins

homework froa cchool were not goierclly successiui, until the chilidra:
; then quite well, Wnile good voluntcers could &nd ddd siuply agk
whal kind of work they were Jodns in school, snd melte up spproorlate
nateriels, tie majority never developod this abliity, Tacy depenided
the cenlter sl
Coordinctors had cxoccted voluntceers to asswie mose ressin-
sibility for materdesls, Cracually, they alllaa;ittcd that this sccnsd
wwecalistic, Volunte;rs considered thedr time at the center o ke
contridution, and few brougnt materisls with theme The exeonlden wis
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in the colleze tutoring project, where

YWnile a variety of matoricls secued helofwl aund @
because of the needs of both volunteors and chilceen, the
matericls sceemed very secondary to the avllity of the volun
theme For a corplelely uninterssted child, a volunteer sdd

developing original stories,

issue of Life magasine with an cxeiting

pictures. Tnhe child v

eor Telt et down.

was not reslly inter

But in lecoxing

noticed the American fle
Ythatfs Mre Kennedy's {lag.t
fieg and vhat of ner cow

- o Y,
Jlergze map of

the UeSelde S

ce venture recorces i
ted at all, cad the volun-
the Little #Zixd

aze not seemed eppealings The reoiu of the evening -
the map, wita the chilc full of cuestions. Wnich siales
'.‘;imex;e were &1l the states shic had neard of?

In ecch center, most yowgsiers wevelozed &
i1 one or more subjects or tonics.e DBub tiere weve

1

LC3

not be found.

avelligble, and lots of cncowragernant o develop

their youngsters. A

ideas were tnemselve
was himself so tired
inteorest in studies,

Fearly &

s

few volunicers
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of school, so

that hic couldd

out of {ift:r, for whor intercsts or Idees

&1l voluwntoirs needed suzgosulio

Wi could n

de

Cr.c

\

o

ke
PO

ROTLLIVC

B T
Lasvll oo w

S e
rand Ol

o -~



O

ERIC

Aruitoxt provided by Eic:

have no

Chilcdren have an unconny wey of saising e

Jiein reason why projects must be very wi ~onge
of zpprozches end matericls,

Many volunteers end students {eel most comloritzile witih

vhet they rocognlze as reguler school materiels. Otliers went only

firste Host cnd up using both. Only ihose

ck
+
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different, now idets a

Aves end up with

(a
o

<

ery few voluntcers

ecli
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1. . P - (S y o Py mse & v ot
czencies to e one of the najor necds. In nart, from he eipesicr

resourcesS. It was not necessary for thne roseirch stalfl to provices

much K izl Yo projects with which 1t cooperated. The agency or
voord in charge found publichers and [roups sudh o5 coliogge worsnlo
Lorrds ve 1ling to nelp. Soo publichelrs gavo materinls 5o
freely ot fiwst thet they later hid to declde criterie Zor sclccuiug

projects to help, ond they somcilass cored Sreups
Lhelr donetions. KHowcever, sceuring aterisls was not a provle: for
tae geoups in the demensiration project ond for goouwps wihdch hol owd

cgenlzation and adequato leadersidp. OF cowrse, any greups in i
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irner-city hzd to buy expensive scts of materials witch were then in-
azdequately used, because of the insiebiliiy of the projecise

In any planning discussions of a naw center, at Least cne
professional would present the idea thal only new materislc must be
offered to these children beczusc they zre so tired of old.things."
This was sometimes a teacher, other times a socizl worker, but always
a professional. The non-professional end the volunteer never made

such o stetement. They secmed generclly more aware of how under-

A

how great was the need of the

i

equipped the public schcols ore oo
children. |

When middie—class families want an cucyclopedia, they ncy
buy ¢ new one, or they ay look at the wamt-ads Ior o rotemt once
Those lower-class fanilies viom ve found who had suck metericls hed
peid the iull price for thom, «nd fcit under pressurs wheancver @
selesman cane by to tell them that the cne they had wes not the best.
ihen the children in sevéral centers valked aoout bocks and how much
they cost, & majority of tham tacughl childrents bocks cost Welout
$5.81 It was reminiscent of what thelr parents thought about the cost
of college. Iﬁ:was sometning they hoped for, but not sericusly, -o-
cause they only knew.that it costs Yihousands of dolliars.m lhea thgy
heard of the limited cost of local colleges, they found it herd te
believe. The szme was true ¢f books for children.

The centers undertook circulztion of paperbacks although
this was theaght to be dificult to manags. This was done successiully,
Ly providing sandwich bags for <he children to carry them in. A4t cze

center when books were bought at book sales, the staff busily crascd
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the price marks wntil one doy o volLuntoeer suggested

in., The children were very impresscd thet good bocdks in good con-
ditlon were availab.e‘for 10 er 25 certs. Toaoy nhad
sucnt 2 thing.
were especlelly surprised to find thet paperbecks, which they »
were o2lso available there. They often came thon vith questiocns abou
encyclopedias end had to be assured theot i was very nice for & Jwily
to have one, bub that they should not reel undsr pressure to
ﬁére because of a salesian, The stafl pointed out that they did not

have & variety of such niateriels in thelr ronss—--and thet beth
)

libreries end study centers had several different ones for ch

W USSe
T . . - eya Y4 - - oy de . - -~ o~
In conclusion, it chouwld be pointed cut that suzenvizors
\ - . . Ly vd ey L0 R T P P B I I, R
alee nced an opporttadty for rmtucl ¢ o zisiinces and contlaued develor~
" T nrniecet conduehel Y cLuvetrida coferorasg it oY et g
IAENTe AC DroJecy L0naulneu WO CLUY-WIAC CCNICILIIZeSs WAl S3GCiLu

)

N .y - T+ PREYSICS SN Al Sy | Foman o~ Taiie . a D -y o anew T
o group suehl as the Mevoer'ts Ocumlsolion on Hun: 2leidons o oo
AV A

Yolunteer Bureau ol the lletropeliien Welfere Council.
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NUL P

ORGITIZATIONAL PROZLENC:

P S o v

e after school study conter serves oo & 1lsk Lutweoa tho

a3

faizilies of the neigd
the expericnces of parent invelvencnt oo peperied, L
parents and childrenst contact and imagec of he puolic schcul
teachers and scacol administraters. In o recl consg, e of the
most important functions of the aftcr sciiool conicr slefl is to
speek to the schocl on bchell ol younzoters and foroantse. Tneso
parents were found %o bo exeluded fim shinol convacts 10 & Lugrid

.

that wes difTicudt to coupurchands

N

«t wes in the zecond yeor or the daacnstratien nrejcet
G

- .

that the principal invesiirator was inviled to & public s

e
1]
3
1)
C»
[&]
’J
E
o

nelznbvoring city to weet viin teachoers ard prociibce Uic wes told
that they had 2 progven of pavaonbt poridcipation and ey were having
regder mectlngss fhs woeld moed vAUh o teachers Loloog seisoi
started werly in the worning, i thon with thc poeoato comsting
latcre Tae follerng is an cxcurdt fron nor ficld notes oo
expericncet
I as very intorested in sceling ke thao s
developed a progrem and hou it crirated,
to go. I did not reallze heow extoaiely
until I got thevoe Tho Le3Ting with tac teachic:

went very well, since they wire & S&piive am:l
and this meeting was concidercd paxrt o their
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worke They were more critical of tubtering anld after
school study centers than west groups of teachcro
Cwith vhom I mete However, vhey did mzke ceveral
comzonts about how helpful 1t would be to then to
havs such a programe I thougat the heostility wight
have reswlted from thair having besen a ceptive
audience; this group of teachoers hed heen required to
meet with me at eight o%clock in tac morninze. Ordi-

) narily, such meetings thet I have aticndcd hove been
open to those who voluntecred, and so rrobably
attracted more people vho were cympatiictice
Taere was time to tour the school z2nd then I reported
to the rocm where the parents mzeting was haolds Al-
though I had met guiie o number of staff mexbors by
then, no onc had menticned to me that the parents?
meetings were in fact ¥a compleice flope® It was only
after I got to the room and waited with the profes-
sional teacher in charge of ®parcnt involvenent fthei
I realized that only cne motlicr and one mrandmother
were going to appeare. ¥When the Leacher left tho roca
for a winile, I azlted them how mony ordinarily appcared
and they told me thcy had been the only ¢ncs at ever;
reetinge This teacher dld apclezise fer this and said
that it scemed to be very dAlliclt to get the parent
out in this neignborihicod and suggesicd thal we just
have a casual dlscuscione

L]

Such audiences are by no means raree Oa snoticrs cccesion,

tae principal invesiigater was asked o caasc to a library dwing
#National Library Veck® to discuss wilh parcw

help their chilcdren.

This meeting wae seb wy monthe in advance arnd thae o Be-
fore the meetinz, I was celled cgein to maitc swre thes b
arrangenents still stocde I arvived shortly bafors e
meeting was to begin and Iound the library completcly
empiyy excent -for stefis I wondered 1f I had bezn mig-
taken in the date and finally comcone went to look for the
head librariane &he assured .. Thed it was the right zicnt

L
J

and that it was a few minutes carly. Sarc diowed me whoore
the meeting would be held and then I asked if I could
look at some boolkse I went off to one ssetion of the
library and returned at the time the neecting was sapposed
“to begine I was in a very large room with at lesst cie
hundred chairs arranged in straight lires and a beauti~
ful display on the wells and the only people there to
admire it were the head libraricn «nd nyselfs She
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ex>lained to me that che hod Jush toliza

thcrerore d3.d not ool rezHo: ,.oJ.c Jor it
toot, the previous librardan war not regponsible cilher
bocause these neetings were rog *"-'"d Ly the Libreyy
boards

1 a fow minutes, ong woran vt nd sal
“ally come only boecause shio wiated o 2
~.c&w. o1 had read aboud cuc of my pukiica
sat ard chatted for a wiile. The vomz :
librery user and was concorned that the Lihrory wes
hardly being used vy anyoncs The librarian asxked us
both for suggestlons about what she coula ¢
Jusx; as wo wellked cud the door wozether, tia cae vicitor
offersd me & ride heme, and the librarien zsied her il
she nad scen ny boo< ‘m ni 3 e cald ro ani tha
she would like to. : merel ov-e, opened o
small office and u:.vg i ].-ND cone of the controversiel
books here in wy private office and people rave to ask
gl

for theme? he brouznt cub a copy of ry book froa whal
apoereatly wes this ceiezory {since it dealt wita volun-
tesrs) and gave 15 to The woimil U0 chacdl Guie

The principel duveswlgator; over ool yoar zeticd, Led -

cowntered frequent community and pavanl frvelverent roltings cponcorsd
b7 s 1 b Bl R P T s T e e Lo T A L el R L Yo e
76 nools end librar VALY I23L0A LT RoOQuCl TUCL O L DLt le

- Ly - LOU - 1 Py B T T E PN .a - vy
Txoeciences witi commundhy based Prolrans e nore ol succsusliule

Two or tarce poople inmtorcoteod in ohuiling o VoDl edutiiiondd
projeat wouwld talk with lrlends and when ouk $oiney \,o.:c. PR RA
their friends 2long so thal thoy eondd all participaic 1n e Jlo-
cuscicne A grown wilch clartsd cuv 10 ke Uid o0 URreC woulLd wolle
rarily cod up being at least oix poczlss  Uiv cronples of Tho nitlinls

that completely failed wore in 1ed{s DLUCARUSRLCLUG, (UL

«
[
C\
[4

}
¢}
[0
(&
‘
(4
3
!

end the llbrar ¥, while .,tuoy convers ard tuteriny projests aire nii
burcaucratized 4o thoe point wacrg thoy canet ednlt wicn ocolsihing o

an obvious fiop and cancel a mcoting which will have no wclevencs

L]
I
O
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except to be recorded in an officicl reielts

L. - .
Parvent IfnvoLlvinend

As ono L,o::L'L for study ceniers, cur oricnteiion naterizls

listed Mto devolop approzches for reachiing e Jwmilies of the

youngsters vhc are being cerved.! Come corly projects which wer

1ot part of the deronstration cifert tricd in various weys to “facce!

GJU
participation by perents. Some ¢ had diccussion groups for parwats, to

vhich they had to come il they wiened thelr children W 1

From the bezinning, we rojocted this prison philosophy but realized

- &

the importence of helping fandlies to suppert both the work of the

study center ard of The schoulss

Both locel and aatforcl melcrichs zrezaeed oot wubtoring

i
projects have talitad abont percal iuvolvezent wairdy in tuimc ol the
need to have a ¥pareat advisory bwoird.t I'ut & sliyle circ of iac

syccessiul projects that we oosirved in Chlen(d over had =i cliice-

-

tive Mparcnr advisory boarde!  fic rescalch poojust dld uoti cloilly

\,

vith pearonts? bleck groups in soibing

. ynaa A N PO Py
s WP OULE SULLY cirter v the

public housing silc, and mot wiih 2oLI3 TeAcs Loy aivr-

C
'
-
)
o
)
&)

(.v\

2d8 1o discuse Profrains witl Tadsi.
Parent involvezent storis with e barlce obzigaviocn of
tutoring projects or stud, ceniers to sceoure the porintio piozlvilon

L,

in wirriting for thc children to paitici n the prorsan, o Za
o l Fl

€
cr
[
'_J.

special ovents end tripse Thls was done in the fowr ceaterz ith
vihich the rascord project coopcratud, vabt 1% is often act cuowicd

by izany sponsoring ageneies as thelr regponsibililye. It weuld e

ERIC
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an obvious first way of res
their moral fesponsi‘oility for Tocie wiliran-o wllioee,

In addition; except for OUZP?, the conters did asowio
responsibility for informing pavcnis sboul the progrcss, o Lack o
it, of their childrens Azain, this shcddd bo ascwicd & balic TeLiin-
sibility but is often not menmtioned as a first step in perent involve~
nent.

The exbrome vositicn of claiming that Maothing can be done
for & child unless tho family is inwveolved “ls comtradicted by the
tradition of yzars of crmericnce of 'L'cacl:.;rs, religious lezdors ad
neishbors wiho have helped chiilidren 1Zth or withoul thdlr parenits

helrn, end sonetimes desgpite the poronts

sunport the childe

) ORI P N PR L SRR S N g e
Ae WLGLEDTCAG QUi iiidld LAY LOWU=CLasl avelis

arc nostile to the achools, cur exponicice oo waat Thoy were Luch
less verbal in criticizing schcols and Loacaors Than so-czlled

Umicdd e-clase! parents. Tacy e Sully e of how dosendent oa the
schcols thelr chilaren are and a6 tncdr chilioan sttt oud for cdnool
they are deeply concerneds Tacy lncw vory well ot clasalticen is

o N, . B R - - -
U2 sucaosotud ln Alfce Since sincda

ecssential Tor their children Lo
is krown to thez to be the only none Jor taeixr dilldren, “ie zoronted
Soouprs we dealt with did not believe in attacking o oy hons hly
thousnt they hade fThey aro not prepared
beceme indiffercent as the school fails

33 3 o [ 3 rnn e oy et et s eyt e T me
Middie clase® parcats ofben zake dlepureivg ronovlis atiue

their schools and teachors. Ticse S0 poople
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vy pareats showld nob figit in front ol children, buwl muny novs rovie
realiced that thedr attacks on thicle schodl oo ag domzzing to thelir
childrene While they would not conuider tolling liciy peodiau~iclan
how to take care of their sick child, tagy oftun hawve ne hesitalion
in telling the schools armd teachers aow 10 educatc thelr dilldrdds
Tais was not the cage in owr contacte with Minmewr—cily' paraitce
We were convinced thal the best way 1o reach & porsns wesd
to help his cl.aild. If successful, tho pavents would accept and suppor
vhat we were doinge fThey hed a2 r ;,nz o kndw what the progron sougat

to accomplicsi. Conters had an oblization to tell garcats that this

work was only supplcucnbery, ond cowld roi teke the place of work in

seacole Such werms as Veouedisl resding® wore never useds. The
emphasis, on fonme glven o perents, wes on Mexura individual hels

o that the ¢1ildfs schoolwork ~ea Liprovee®

(4]

It is pardicudarly iizzoriean® to evalvato each ype of
fanily coatacte STOP reperted o very L g parcerbage of Voecazicaallt

coatactls r'l’u. parents. JActunlliy, the conlent ol ‘hcoe contalvs S
found to be alrost completel; ‘_’.:'. Leluzaons eldls made tocLuse tha

atbendance of children wos Lrwejdlalre  ARCUaLl reasol for ladl of
contacts with parents was that Whic college tutoers usually nel Laddy

students at the centor, before golug on oubinge, and retwmncd whiis
theres  Tac other grouss nover wsod the ciudy cantuns s o leotving
nlace for outings tut regiircd voluricess w call Jonr hiildv . o
their hanes end retwrn then Wece at o e knowa o the purenios

Next to STEP, the South &herc conter veported tho leziv

contact with parentss. Tals was portly due to the location on 1o

ERIC |
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] PR

seoond floor ol the locel MY bulilding. on & comicrcial sircelt. Eotn

children and voluateers lived wdthin o fow blodis radius; ut co

appointments Ordinarily, porenss only called fop 2 appoinlicat Ll

they were concerned encwn to want fo tek't to the stafle. Pareris s
.

cnceuraged to come to reglster thelr cniloren, bub miny did neie The

) B

cibility wes to sce thal thulr

m

sterf felt that the parcemis! responcd
children attended, and that they fZad ro right to expeet more fran

thems In additlion, the South fhore ccater was loczted in a pdadie-
ciess comnurdty, where mary of the ctal

N -

contacts with the schcolea Frolluns sach os conesrn with eyesight,

-5 [ R Dy S =V o~ e aned - B o Ry e Fad . ~
and the need for referral o othor siovicss or agenclcs, were referred

3 < ~% o 53 8 e e =y RS D, . .
back 1o the schools, with sucec Althoush Hovth Porlk ond tiddlus-
Darrew worxed as ¢loscly wiath Tthe sdicols ao tnyy coxdld, Wie Saus

probluas more often resulied in wic study center otall feciing thet

H

they had to bocome involved; cnd cven find foclllitles for the childrer,
beeause of the abscnce of adeguzie channcls in U
The types of behavios provlcas wore dlliferent at e vartous
centers and thus producced dirffcrent iypes .c:f pirantel Involveminis
Since South &Kiore wes the meot formal, 1t wes neb cgulifed v nanise

s

fficult children. Wail

211 the ctudy cunters ezrecd Lhat sovers

o

[P
o) Vesw

v A ) . e . at e PR I [ O A
behevior problems were not approzricto candidives for tuboring

)

gaeer access to boll Looth Piri and Welleo~larruw meand thay il
limits of zcceptable behavior wero very muUdh Dreadere  Tne cilinv.ls
of South Shcro was obviously, visibly different, bectuse they wn

indivicual cnildren vho came only vy foweal eppoinimont for iniividual

tutorings Doth North Perk asd Wellcs-Dorrow hed chiild:
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scmetines came as members of groups, or waith fricnds to visit or to
do homework, and then were often only slowly able wo acceny indlividuzal

help.

Unlike South Shore, both North Park znd Welles-Dorrow were
located withih residential buildings.. Both centers had the childrents
families living next door, and children who knew that the staf? could
easily meet their parents, and who imaediaicly either asked thot thelr
mothers come by the center or that the volinteers or coordinator
fcome meet my mothere During the swaier particularly, at boih study
centers, children walked around thc cazmmity vwith their classcs or
volunteers, znd met members of the fanily on the sircete. AL Welles-
Darrow the first day the cenver cpuncd, a summer ccicol group went
out searching for lcavesz, and wet onc of The motacrs w0 hod belh a
Girl Scout leader, and who wes most helpful with suggestlens. Tae
first day that North Park opened, caildren in one large fanmily were
given individual appointeents for one evening a wealk, went homz, and
irmediately cane back with a note from thelr mother. They Yaave no
place to sit to do their homeworx--cculd they please ceme every niszat
just for that?¥ A note was sent heae saying thed, of courss, ihc]
coulde From the minute they opened, both centers wore 2 part of iac
nelghberhood, simply by being theres. Boith were very interestcd in
reaching the families, but there was 1ittle in the experience ¢l
volunteer groups to guide thelir effertse But because both stafls
were sincerely interested in supporting both the schools and the
hemes, they gradually developed meaningful relations with the

families sarvede.
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One immediate probleu that stafl becamec aware of in con-

- tacts withh parents was the wawiilingness of scxe children o toke

home books oir materialse The public school discouraged such practice

o ]

and the children complained thail they had no sale place to keep thel.
ALfter some children expressed no intercst in books for a‘long tine,

the ~olunteers found that they were really afreid to tale then hoxe,
for fear scmething would happen to then.

In the housing project ceater, this problem waé mentioned
at each parentfts meetirg at the beginning ¢f a2 now yoare Tigy were
told that the library was aveilcble and that it was hopad that the
children would use it freely. They could help by finding a placelfor
each child to keep his books and papers, so that he could be recien-
silile for them. We knew Ifrom expericncee thet some children would
otherwise feel reluctant to use tho librarye. AL ths storeliront center,
this suggestion was sometimes made to parcats individually.

Children later mentioned the places fielr mothers found for
then, sach as a hign cupboard sheld or a dresser drawers Ioe idces of
having such a2 rlace seemed new to many caildren, and they would olten
nention what they were going to pul wiith acir private pepers.t

Tne stafl afterwards doubied that any other suzgesiion ¢
theirs had meant as much to the rarents and children, Voluitesr staffs
could anticipate thislproblem in Inner-city neignborhoods, bocause it
is apparently a constant concern for the caildren. Papers and wocks
are mislaid, younger children destroy them, cr they are tircwn out

tecause no one realizes that the child wants <o save them.

tmong the projects that the children make for themselves, &
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simple shelf to go over their bed was perhass the oot popular. Tac
girls especially liked to covcr bomes wilh coatact paper te be used
for private treasures, and would come back to the center to report
that everyone in the family wanted one and they wantcd o moke mOTEe

The privacy of tutdring scssions was obviously important to
the children. Often, they jealously guarded agsinst intrusion of
others into "my lesson.® Voluntcers who wore wnawore of ithalr feclings
sanetimes found that an outing was spolled for the caild because the
volunteer theoughilessly invitgd sitlings or Iriends to shere the tripe.
%chering! was an obvious problea for the children, and the volunteers
ﬁsua]ly became aware of how much the individual contac: meant o
children who had to share s0 much 21l the time. ZEvea the physical
setting cuphasized the privacy of tutoring tie children, and they
were quick to assert their rizats. . A table abt vhich they ozt with a2
volunteer was Powr table® or txy table' and they retwrned Lo thc same
placfe vieek after weake if scacone ¢lse hapoened o be sitiing there,
the caild would welt patienily, o acre often dwing the first wecis,
demand ¥my table.™ |

The housing project, with its six sitractive rocus oa oo
floors, was enjoyed physically. IZven if the group were smztl zad
worked together, children would oftea waik through the exira rooms,
seeming to enjoy the lwxury of '.\:S:J..l{i.lg through rowms and closinz
doors. No matter how small the group, scme would ask to go upsteirs
and work in pairs of two or thres. ¥¥Flaying school® was a favorite
actiw‘.'ty after homework was finished; and snall groups would go up-

stairs to play, closing the door. Two children who had the samc
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assigmment would ask during homewori: time to go upstairs and vori
alones A box of dress-up clethes used for &roma Zroups was usced
nearly every day by a amall graup of girls, who would go upsiairs
and shut theomselves into a roome. Hearly every day, the six rocms
were used most of the time, because the ciildren scamcd o enley the
availability of privacye. Sometimes, children expressed the san
need by asking if they could move to & corner, of; w e olner end
of the room. |

At the storefront center, there was only a =m2ll baclkroom
available, which was usually used by childrea who wanted to do home-
work and vho ware not being tutered ithet everinge. If availedble, on
or two chlldren would meove there with their tiubers at the wiildrents
requeEste

Despite the epparent wich for privacy of groups or zeirs s
the children never asked to wor}:'alone in a roas.e This was suglested
for individual projects a few times, where the chi’ld nceded a lot of
gpaces They preferred a table at the end of the rcom. Tae staf?f
could not remember a single caild ever physically isolating himselfl
from the rest, and the children are seldom scen aloace They came to
the center, worked, played end participated in pairs or trrecs. Ju
the homewerk center, these units were of f;:'iends; at the storcirons,
they were of siblings. When onc child missed atvending the center,
the othor one or two were not apt to be there; and in remexboring thc
children, the volunbteers and staff realized that they runecbered thex
often as part of a pair or a smell groupe It was hard to picitwre scoc

children without the best friend or sister who was alweys therse
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North Park

The main contact with perents came becauss the coordinator
and soxe '1.rolunteers lived in the i.r.zmedia‘be acignborhocd within a few
blocks of the centers They saw the children on the streeis, and
they themselves were often on the stirects and Inown 10 the residents.
The study center remained open during Christmas vacation except for
one week, during which time & party was held for the ciildren. Thae
staff brought records, and the children danced. Some children com-
plained that they were the "sgquarest recards™ they ever heard, and
they ran hone and brought back their own pop tune records. After

this experience, the children were always zcked Lo bring records.

This study ecenter remsined open “hrougs 21l of the sprin
vacation, and closed only for natlional holidayse This halped to avoid
the disruptiqn at most centers, ia sterting cver azzin after holicays,
and it was obviously the time vhen the children necded the ceater the
most, since they were at very loose ends durdng any vecatdlon time.
Sometimas special proéams could also be planned for legal holidays,
but 1f not, the center was closed for that cne dzy.

Contacis with parents during tho, f:rst yoar were individual,
and mostly the result of telephone calls or personal calls on families
if children did not attend regularlys. Tae coordinator together witn 2

student "helper™ preferred to Zo to the home, :.nswean of telerhioning,

“

to see if the parents and child were interested ian continuing =t th

centere In time, the volunteers zlso discovered that it was produciive

to do home visits instead of telephone callis. Most of the ciildren wao

were regularly late or failed to show up were children from homes
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vithout phoucs. These scamed 0 te ihe poorcst and most élsorganizud
families. Bicht of fifty hemes did ol have phonzs, md thesc
children were consistently the ones who teok ths loazest to learn to
keap appointments,

The staff felt thal the families appreciated their concorn,
and they more often found oub rcasons for the ciildren not atlending.
Even the excuse that they "forgovt had a different meandng in zome
cases. For example, in one cesc the mother ceme home from work late,

and had to prepsre dinner for a vory lerge family., Several of her

c¢hildren had appointments on

was calek to blaue herscli fo

resber ackrowledged that it st be very difivlcult, ord that iv wes

pen e Y - =~V EA — A -
ed for helpe Teogether, thoy rade o iist of e

spoinivents and at the zother?s cuggestion, placed it promincnily in

,,
,—l
f:
£
X
cv
[
}.J
[o R
o
(v
o
3
I
Y
13

tne Ici'!;chcn. Thus, they solved & pro
difficult to nandie by pionee
Vithin the first two months wolwnteors nad naode inddviduel

rips vith thelr children, meciing thea inm Uie honmes ard Ln wic wiy,

. L, &Y T oy A TS . T omma 2 [
mezoving the parents, Becaucs Whis study conter cloced oaly &bt Wns

>
cnd of the summer for two vreciis, There was nd other aor dloruniion

in tuteringe Before the sludy conler roopencd cach fall, die ce-

gave her an opportunity to sce thesc pevonts vicn e dld noy o

lecke..co wero the best time for thcsc visits,.
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vod a note that the

LJ.

were coacocbed for an appoininonts cthors roce

ccordinator would come by at & s

Tho stafl often discussed thelr wion $o offer more to the

families of the children, and have norce contoct with thems  An Hopen

nouse! held duringz the first two nontias ol the ceater¥s operation
had bx.'ou@t many comzundty czople, but fow porcnts. In
the study center vas offercd a free production of “Puss in Beotst by
a volunteer theatrical group, which helpod to arrange roatal of an
auditorium in the ssxe building as the study ceatere JAdter the play,
the study center was open for the fomilies to visite CLCospite the

fazct that it was a childrents vlay, moot nothers ceame with their

. e - T RS T - O B P R Lk TR e SR - ~
Sﬁudj CLacer c¢hildren and cmzllicr chilcdiea. SCIPQELICHES Wele SUVEd
: s e" -~ ,\’ PReY A rraias, Slosa WY S S0 Dt N me qrad A v cmra s pm s R
an ue Lu—] CAtelr, NG LOr¢ L) #lll Wie I&lidlied WEre Iollieitilucie.

only two deyst notice. Tac cinar of the ter across ths oirsch, 1o

had supgportced the ceanter with funds and ecudpment, offersed ine cocsnd
iloor of nis bullding, Irees I
reot be time > to notifly the faudlize, but the wildea
Jobe Tic repponscs wes excellente.  ALL Of tiic dhilldren and moov ol Wil
volunteers atiendede ALwSS: oviry Todly was 1rigpdeainitod by ov lof_o
en older .“nling and a large nu.scr of i‘c_’f‘hcrs caiide  An contrast TS
tae children®s play, everyoias was vory dressed up rer this evialng ov
the theatrzs 7Tho production, withotl scaucry, was an ideal cholcs Jeo
a fadly partye. The piay cculd be wrderstood on nany diffcrent Loveolss

EN

4 was sopnisticated, yet fexilicr, Altervards, L u2s o Sooid

p



deal of discussioﬁ among the children that they had expected to sce
durtains and properties on the stazc. Scme nad not scen z profes—
sional production before and had thought that scenery and curtsins
were essential. They talited as if they had seen scmething very new
and amazing. Since the entertainrent s .o held cubside of tr stﬁdy
center, theré was no discussion of its educaticn work--no Msirings®
were attacheds VWhile many might nol consider such an event as Viparent
participatioﬁ;t'go far as the stalf was concerncd, it was 2 most
rewarding evening for 21l three-~volunteers, children and their
familiese

During the first year, the contacts with parents were
quite limited to situations that arose in the study conter. These
contacts involwed children who had & problca other than & disciplin-
ary onee LDiecipiine at the study center was censidercd to be z stalfl
responsibility, not to be imposed on the parcntse liost councn was
concern with the neeé for glassess e school was asked first sbout

kN
e

',_h

the suspected need and usually, bul not a2lways, wes aware of

fis

They had encouraged the perentis o get glasse;. The concern of
volunteer or the cecordiaator wes enouth to czuse the parents to do
what they had simply put oI deing. Some had wwealistic ideas aboul
the cost, and it was helpiul to mzie referrals for theme CFf & domen
c¢hildren only one accepted a voluntser’s offer to escart the ¢hild
for an examination. This was a fanily where the mother was decad ang
the father worked long hourse. He was most willing to take care cf
the problem,‘but needed help in escorting the childe.

During the second year, both parents of ciildren in the
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study center and parents tho lived ncar began to czll or coma hy with
questions, ‘I‘n heppened aboub tilcs a wedk, and the staff foll seng
concern thatb they could easily beeome e referral agency, but he
amownt of such dnguiries ramained steady dicsing the noxy scverdl yeerse
t seeas obvious that the center will reuain a place to fuwrn Lo wiih

educational. problens, unless the schiocols devolon 2 Gillorent 1ozt
One concern was children being assimed to B vcoense (Thess arc
roous for Zduczble Mentelly Handicopped children.) Tharee parents

cans that thelir

©
o
o,
B
=
5
[s4)
ct
N
s
|33

ame independently to the .-nter t

children were ¥going 1o be kicked oute®r Tic use of I rocrs wWas

R

explained to them, and they wore cacowrazed o tedx to the schosl

sbout their concerns, bul it wes ceublivd if any cdid,

Dach yeer, an ozén house wes hald Yo pxreants at the ooudy
centers  Tae cnll wwitingoe
'.".pp:*o.w:".xatc;_y theee fourths of vhe foadlics caze coo vinzoe

For mary parents, wortn Jerk was lhe oaly egensy aveliledls

to their childreas As & ros

e o [ S, = 7 A s PR
At of contacis witin losth Favk, cinc

p=2

- P . . St — 2 - 3 R e Tt -~
0 tesia TO WBL otuir egencics in e mollntor-

y -

Darsnts neve Leen ab

¥-
w
.

haeds It is aifficult for :3iddlie class people to urderstand now wi-

2=

evelilable a facility is5 o lower clasc wnildren bociuse Lt is oved

FA N et
w0 tdv..b,-.,-.

thrce btlocks avay, or across & CLALITONS Sticlle

ned acvivities for crnildren wwere nov erizinelly ceca by tho povonic
as aveilable for “his reason. Gng, ol blocks ey, wes cisly cuwe
of bounds because of the acighbernoocd througn wailen the dilldercen Rl

to wadlk to get theree Another, thrco blocks away, was avellabls il

to older caildren since their porents telioved thoy conld col iy 35
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theres A b;anch public library two blocks away was in a gloony
location &nd considered out of bounds for most childrane Two yoars
later, when the area was properly iighted, this facility became
available to more children. Bubt the geographicai constriction of the
lives of lower-class children is a continual. shock to middle-class
voluntearse Small children ere confined to their homes or the stireet
in front of their apartment building after schoole Pre-adclescent
and even adolescent children are often confined to their city block.
Tais does not mean that there are not some children who are quite

P g - - & i Royn yb Yo,
i who travel frocly coouv the CLTy,, wdU thes

-

O

&
(8]
£
1 3
¢l

free-vinesling
sters are a minority even in the populaticn of the North Park study
centere This storefront center ﬁas witihiin wallkking dlstance of Cld
Town, the lake, and a zoo. Nost ciiidren went to these places vitkh
their volunteers, for the first time. The *lcop was a favoriie
excursion and many children claimed never Lo have been iherc beldrce.
t

One problem which did nol cccur at this storefront was the

ce of the center as a baby-siiting servicee This nad happened in
niddle-class nelghborhcods, but thc diffeﬁence secms o ke in the
concept of vhat baby-sitting is. TIne ciiidren in ﬂ:e‘starafront
reighborhood were on the streets for hours unsupcrvised. laoa a
fardily ¢id have a teen-ager to corc for the children, her job seemcd
limited to serving focd at mealtinca

Parents of the North Park storefront center children dod

not seem concerned about the safety of their children, in contrast

to the Welles-Derrow housing project parents vho wanted thelr children

escerted hame after darke Durding the ficst three years of the North
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-, i i et .10 « Crea s i
hed Lo coninuslly encowraZs wven

Park center?s operation, ine siarlfl
smell children to go home oi nine o Lons, when Lo ccanoe
closede They would begin to play in the sireet, a;‘zd it was rot un~
usuzl for an cight yecar old boy to bs the oidest in a group walldng
hone several blocks at nighte This changed after the riots in e

spring of 1963, and parents began o escord thelr children. The
children were no longer always in the strect. The strect in vihich

the study centor is located was subjected to dlzeriminate damags,

with some steres broxen into and oiters simply hovirg e windows

mecked upe The study cenber wis not hibe However, demolition of
wascund buildings is going on nssr vac center and ithe nelindoracod

gradually being invaded by grouss ol young mica from & nzarby housiny

projects AXthouzn thoce caanfes hod boin Joing on for come vime, LU

was oaly after rlots nzarby that Zircass Tocame coacerned o
szfoty of their cnildren. ihere provicusly oaly iz farily Zzd in-
4

zisted on naviag an eault cscort the crildron, efter the ricls

nearly all chilldrea wore cscovicd to end from e ciater by el ..

, PR - 4. N PR pmm o e FOROR L - Al
Neetings wilh porcils werc nold av ac pelinninz of oach

T

new seaester av the ¥Welles-lorwvor huusworis ceator, &nd abt Zadvaid
et lhe ead of su:-’.*.er.school. LU pogiotration tiins, the parenis ol
in one roon, and the children in caother with cone of
Althougn not required, since the chiildren were reZisteored in advenc:
ard parents had alrcady slgrned a foria reZiciering
was vory gocde Ifost cnilcren hod sons adult como o refstratics

nignte There were only tio or {arce raticrs, and So.Ls noLAls
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explained that they couwld nou stey long bul the chileéres had in-

A2 vy
LIC SWLTLD

sisted that theoy come. Ab Yzvocusiion™ cu the ¢nd of
prograi, every child had scmeone from nlis Cfawily prescrnit. Tnis

might be an older brother or sistcr, bub in all but = Fow caces, te
mothers cames lany more fethers cone to thils affcir

A Ty
Donreseneing

about & third of the facilies.

At the first meeting, thc paraits were told of the scheade
and volunteers were introduced. An effort wes made w tell thez as
much as possible about whait thelr cildeen wald be doinge Tacy wero
ecacouraged to visit, and to call ne center if they had any questicns,
Tae Tirst swamer, no one caie to vicii and ardly 2 ceuple of calls
ceme waen calldren were ill. ‘nilc inciezsed clewly during the nexs
sciesters  More perencs colleds (One s:id, ¥you elways called nc

when he was absent, so I thouint you
very hesitent, as if fearDd thet this gostors wanid bo webulrcds
They groduelly eccepted the fact that the certor dild amm
calls, and it becane very unusuel for a ¢iild to ulss and for e
fanily rot to let thie center kndie

s o A aden Sy ap ) L TR T . [ LAl i AT A e o
Besides ialroducing whe voliaboers 1o percnts; wsnd Lohiing

then of ceater activities since the lawt wreviovs neoting, the cllord

was rade to explain the success in termz of W cocpusation of oL,
neme ond study canbers Eoch one hod rospeneiidlities; and ihnd ol
varerts primacily involved sceing thal dieir Gilldeocn ationicd sanocl

regularly, and thet they had adecuete spportunity o co fhcir heice-

Py

WOTrKe



I

U R e

said anything. There were always posiidive comucnts, bubt only once
did a parent express concern aboui the programe. Sae wanted o luow
if her child could be assipgned to all zcademic classes, and no crafts
or other activities. The coordinator weat over the schedule vith
her, and she seemed satisficd 1-.-11;311 she found that the program was
heavily academices It was after the group meetings that the main con-
tact came between staff and parentse Individuslly, the parents scemed
to feel much more free to asik a variety of questions, often about their
children in the program but also abecut other children at home. Tae
staff came away from these meeltings feelling that nearly every parent
in the room wanted some lind of assurance about her children, or
soie factual information about the availability of school prozrams of
wailch they had heard, bubt aboul vhich lhey seczed fearful to appiroan
the schoolse
The testing was explained to e parcabts, and they were
offered the test results for their children. This was the only ceater
in which tests were showed 1o most of the parents, who, because of tne
offer at the registration meeting, called later and esked for an
appointment. DBesides showing them tie test, therc was always an
explanation of what the scores meant, and what the cuild had been Toid.
Wnile the coordinators at all four centers knew the caildren,
at Welles~Darrow and North Park the staff alsc knmew the warentse
Partly because of the pareat mectings at ;.-'!clles-Darrow, the coordincier
saw the parents much more oftene Tnere was also an obvious dliference
in the way that information was communicated in the community. The
housing project was a more isclatcd community, and a great deal of in-

formation was passed by word of mouthe. Parents very Yten referrcd to
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the experience of another parcnt, wihen hoy collicd. Tnls was oover

true at North Parke. The parents thamscives had to cdeclde that the

center was available, without xmowing of others?! experiences. After

a few mothers at Welles came to lcarn about their ciild®s reading
scores, the rest seemed immediately aware that this was possible, and
began to call for appointmentse.

The children in the housing project were ofitca very aware
of activities in other homes nearby. Tacy weré muach mare apt to oW
who had sldpped school, who got a beating last night, and whose
mothier was called Lo schoole Tae acvucl munber of ©or
fanilies was not a lot greater than at Norilh Park, bub incdludes more
familiese. The contacts were mcre difi‘use-and inciuded at least 2
noninal contact, through discussion of the test resulis, with ncarly
every mothere The number of one-parcnt hozes was very sicdlar in
the two settings, bubt the staif was morc care of the efforts of tie
mothers in the housing project, o secmed very open about seeking
helpe They were, of course, usualily mcilers of more casable young-
sters, who no doubt coniributed groaltly to the facht that their
children did achieve.. The fact thal ey were nire interesied in

pportunities for thelr childroen, re concerned aboud thcir nish
school placement and availabilitiy of specizl progran and opportunitics
should have been expected.

The children seemed very awere of the close relaiicnaship
between home and the study center. ¥hen a volunteer became wimy

with 2 child one day and threatened to cz2ll his mother, he stariled

her by seying, #Go chizade You talked to her 21l the time anywave™
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