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Introduction

This bibliography on human relations in the c¢lassroom contains refer-
ences to published books, documents, jonwrnal articles, and unpublished
docunents which are in the ERIC tystem, or arec in process. 1Most
relate to items announced in Research in Education (RIE) from

November 1966 through March 1971, they are accompanied by ED numbers
fullowing the citations (for availebility, scc Availability State-
ment on page iv). Citations without E numbers vefor to those items
still in proccss which will be announced in furthcoming issues

of RIE.

Jourral articles cited in this listing cover the period January 1969
through April 1971; they are not available from the [RIC systenm,

but may be recad in lecal public libraries, or thc nearest college

or university library.

Citatious of items in the ERIC system or in process ure followed

by an ab.tract edited to suit the purpeses of this bibliography.
Journal article citations are acconmpanied by subject headings which
help claritfy the title~ und conteats of the articles. and in some
cases by hricf annotations.

The books, documents, and journal articles cited in the bibliography
dea) w.th such issues as: race relations, ra-ial atiitudes, racial
recegnition, self-coacept, psychological identification, social
influences, cultural differences, cross cultural training, ecthnic
studies, Afro-American studies, curriculum development, classroon
environment, human rclations, intergroup relations, interpersonal
relationships, student-teacher relationships, changing attitudes,
tecacher behavier, teacher attitudes, student artitudes, Negro
attitudes, tecacher cducation, teacher training institutes, actavisn,
and violence.

The index to this bibliography is based on a greuping of subject
headings arranged to help researchers, practitioners, students, and
interested others locate and fawiliarize themselves with the variety
and scope of the body of literature available through the ERIC
system in the area of human relations in the classroom. Terms sucn
as racism, race relavions, racial attitudes, and racial recoguition
have been omitted from the index since practically every document

or article listed incorporates the ¢ coucepts.
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Availability Statement

Unl.ss otherwise noted, documents cited in this bibliography which
are zccompanied by "ED" numbers are available from:

ERIC Document Keproduction Service (EDRS}
Leasco Information Pr.:lucts, Inc.

P. 0. Drawer O

Bethesda, Maryland 20014

When ordering from EDRS, orders must be in writing, stating the

ED number; orders under $10.00 must be accompanied by payaent.

Both microfiche (MF) and hard copy (flC)prices are quoted following
the citations. Microfiche is a 4 x 6 iach sheet of film; hard copy
is a paper phnto copy or facsimile of thc original document.

Journal articles cited are not available from the ERIC system.

Oy

ERIC i

Aruitoxt provided by Eic:



Index *

Activism

7, 11, 15, 10, 25, 41, 42, 44, S6, 61, 86, 92, 102, 107, 117, 120,
153, 156, 159,

African American Studies

S, 30, 31, 45, 49, 75, 101, 119, 122, 123.
Changing Attitudes
19, 70, 85, 110, 122, 133, 136, 139, 148, 149,

Classroom Environment

4, 24, 28, 63, 78, 110, i47.

Collecges and Universities

11, 16, 17, 32, 14, 60, 61, 62, 92, 96, 97, 111, 117, 119, 120,
129, 159, 161.

Cross Cultural Training

1, 2, 19, 22, 47, S2, 65, 138.

Cultural Differerces

26, 28, 56, 62, o8, 82, 90, 138, 140, 162.
Curriculum Development

1, 2, 13, 27, 33, 47, 50, S5i, 52, 88, 89, 101, 108, (11, 110, 118,
145, 150, 151, 152, 161,

Elementary Schools

8, 39, 45, 49, 50, 51, 57, 76, 79, 80, 81 90, 106, 108, 114, 116,
123, 124, 139, 145, 150, 151, 152.

High Schools

$, 9,15, 18, 25, 40, 41, 48, 63, 64, 66, 82, 87, 94, 98, 99,

7 ’ 1]
102, 103, 115, 121, 125, 131, 135, 141, 142, 144, 150, 151, 152.

*By citation number
O

ERIC v

v v
Full Tt Provided by ERIC.



Human Relations

27, 37, 54, 64, 65, 70, 84, 89, 99, 100, 115, 126, 151, 160.

Interpersonal Relationships

9, 36, 37, 55, 99, 107, 111, 118, 143, 162, 163.

Negro Attitides

8, 35, 41, 92, 93, 101, 113, 124, 140, 118, 153, 156, 157, 159,
Preschool Children

10, 20, 11¢Z.

Self Cancept

12, 24, 30

, 34, 47, SL, 62, 64, 69, 71, 77, 82, 103, 110, 112,
113, 114, 123,

125, 134, 135, 138, 141,

Social Influences

9, 12, 18, 19, 21, 35, 59, 61, 69, 83, 93, 129, 135, 139, 144,
148, 1063.

Student Attitudes

s, 7, 10, 12, 17, 26, 29, 36, 38, 40, 45, 16, 69, 78, 86, 87, 94,
97, 98, 103, 122, 127, 129, 130, 132, 136, 144, 159, 163.

Student Teacher Relationships

4, 39, 65, 67, 71, 105, 137, 143, 163.

Teacher Attitudes

4, 6, 10, 14, 21, 22, 28, 32, 39, 43, 55, 57, 63, 65, 66, 67, 08,
72, 74, 75, 77, 85, 90, 100, 104, 105, 131, 132, 133, 135, 157,
140, 143, 146, 147, 149, 155, 161, 162, 1563.

Tcacher kducation and Institutes

12, 13, 21, 29, 33, 34, 35, 36, 37, 43, 45, 52, 54, 55, &7, S8,
66, 67, 70, 72, 73, 84, 85, 89, 100, 104, 105, 1G6, 115, 118, 126,
131, 133, 137, 142, 146, 147, 149, 150, 152, 153, 154, 158,

O vi

ERIC

-



ro

Atexander, Jean. Black Literature for the "Culturally Deprived"
Curriciilun.  English Journal, 59(9): 1229-33, Decenber 1970.

Negro Literature, Curricubum Development, Cross Cultural Training,
English Curriculum,

Alexandcr, Jean A, Black Literature for the "Culturally Deprived’
Curriculum: Whe Are the Losers? Negro American literature Forum
1(3): 96-103, Fall 1970.

Negro Literature, Curriculum Development, Cross Cultural Training,
Inglish Curriculum.

American rriends Service Committee, Washington, D.C. The Status
of School Uesegregation in the South, 1970. A Report. 1970,

122p. (MF-$0.65; 1C-$§6.58).

This report examined numerous desegregation plans accepted by the
Federal government; monitors warec sent to over 400 descgregating
school districts. The investigators found that: (1) the govern-
ment's figures on desegregated systems are misleading because indi-
vidual schools often remain segregated; (2) often the burden has

been placed on black schools and parents; (3) within "desegregated”
schools, widesprcad segregation in classrooms and buses and relating
to many of the extra-curricular activities still persists; (4) black
tecachers &end staff have been disnissed or demoted; ¢nd, (5) the Health,
Iducation and Welfare and the Justice Departments have accepted some
desegregation plans which result in resegregation. Underlying these
problems is the mistaken belief that desegregation is simply the
mixing of black and white students and no more; little attention

is considered to have been paid to the way in which student assign-
ment has heen effected, or to what happens to black students and
faculty ir such situations. The report itself is divided into dis-
cussion of schocl desegregation plans, in-school discrimination,

and racial discrimination against black teachers and administrators.
In particular, the investigation of the loss ¢ hlack identity,

black student reaction, and the assignment ot teachers are dealt with.

Anderson, James G., And Others. Mexicou-Annrican Students in a

Metvojolitan Context: Factors Affec:ing t. = Socio-Imotional Climate

of the Classroom. University Park, N.M., Newv Mexico State Univer-

sity, 1969. 10fp. 1D 030 521. (MF-$0.065; 1C-$6.58).
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The study was undertaken to systematically explore sore of the scoial
mechanisms within classrooms that mediate cducationual cifeots of
schools for Mexican Americans in a metropoiitan contoxt. Scventy-two
teackers from 9 schools in 3 distinct ecological arca. in 11 Paso,
Texas, were asked to complete a questionnaire and the Mianesota
Teacher Attitude Inventory in order to learn about their ac Jemic
backgrounds, experience, instructional practices, anl attitudes
toward special programs for Mexican American students. The instruc-
ticnal process was analyzed by observing and recording ¢lassroon
behavior. All of the classroers studied were found to he highly
teacher-dominated with little student-initiated discu sion. lowever,
differences in teachers' attitudes and classroom approsches vore
apparent at 11] grade levels and in all 3 areas. These inchinded
affecti e relations with students, directness in <he ¢lassioon.

and amount of « mathy for Spanish-speaking students. ‘the tindings
indicated that tne 2 factors which profoundly nffected teacher-stu-
dent relationships in classrooms were the profecssiondl training of the
teacher and tne peculiar characteristics of the school's student
body. Tables and figures are included.

5. Banks, Henry A.  Black {onsciousness: A Student Survey. Rlack
Scholar, 2 (1): #4-51, Septenber 1970,

Student Attitudes, Negra Students, Racial Attitudes, African American
Studies.

G. Bayne, Stephen L. and Baync, Judith E. Motivating Navaho Children.
Teachers'Views of the Problens and Recormendetions for Improvement.
Journal of American India- Edrcation, 8$(2): 1-10, January 1969,

Anerican Indians, Motivation, Iducational Tmprovement, Tcacher
Attirtudes.

7o Billings, Charles E. Black Activists ond the Schoals. High Scheol
Journal, 51{2}: 96-107, November 1970,

Black Power, Accivism, Student Attitudes, Negro Mtitudes, High
School Students,

3. Blakely, taren B, and Somimerville, Addison W. An Investipation
of the Preference for Racial ldentification Terms Among Negro and
Caucasian Children. fournal of Negro Education, 39(4): 311-319,
Fall 1970,
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Four hundred children, grades 1-12, participated in this study in
May, 1968. All schools involved served a mixed low-midale and middle
class socioeconenic area in Sacramento, Califorania.

Blouch, Dick. Opening and Closing Experiences of Blacks and Whites.
Positive Human Fxperience Theory and Research TV: The Disadvantaged.

T37v.  11p. TN 010 248, (MF-$0.65; HC-$3.29).

This study found that black subjects reported less cpening experiences
and moro closing experiences than the white subjects. Alsc, black
subjects reported less neutral experience than were reportel by
white subjects. The opening experience was defined as "one in which
the individual manifested an increased responsiveness or rcaching

out to and for ideas or persons.” Closing experiences were described
as those interpersonal encounters wnich resulted in a retreat

"from ideas, persens and knowledge of self,” while person. reporting
a4 nentral experience showed no evidence of either opening >r closi. &,
Responses to an open-ended questionnaire were obtained from 20,
cighth-grade students i1 four public schoels of 3 north-central
Florida county. One hundred and thirty-five white and 50 black
students report:d an interpersonal experience which occurred when

the subject vas between five and 12 years old and an interpersonal
experience which occurred within the two wecks preceling the date

of the administraticn of the questionnaire.

Bege:, Robe»t I'. IHead Start Teachers' Ethnic Group Membership and
Attitude Teward Child Behavior, Some Relacionships. 1967. 28p.

ED 011 884. (Mr-$0.%45; HC-%3.29).

To detcrmine if experienced tceachers of the disadvantaged with similar
soc; eronomic bhackgrounds but of various ethnic origins would differ
in (1) attitudes anc sensitivities toward child behaviar and (2)
levels of optimism about working with Headstart teachers, the
Minnesota Teacher Headstart teacliers were studied. The Minnesota
Teacker Attitude Inventory and two experimental scales, one draling
with attitudes towards specific child tehaviors, the other with
possible causes of that behavior, were administered to the teachers
who were Mexican-American, Anglo, and Negro. Ftindings vere--(1)}
Negro and Mexicaa-American teachers entered the program with more
cagerness and empathy; (2) Negroes and Mexican-Americans were more
optimistic about obtaining positive results; (3) Anglo teachers appeared
less dominative and authoritarian than did Mexican-American and Mugro
cuchers in their attitudes toward child behavior (however, thesc
differences, particularly between Negvo and Anglo teachers, tended
to decrease with teaching experience}; and, (1) wegro tecachers
viewed child behavior as being less enviionrentally and more biogenically
determined than did Mexican-Americans, who, in turn, were nore dis-
posed to these vicws than were Anglo teachers.
O
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11. Cahn, Meyer M. The 1968-1969 San Francisco State College Crisis: A
Minority heport. ©Thi Delta Kappan, 51(1}: 21-25, September 1969,

Acvivism, College Administration, Strikes, College Students, San
trancisco State College.

12, Caliguri, Jouseph P., And Others. Black Power Attitudes \mong €ru-
dents in a Black Juninr High School. Kansas City, Mo., Unrxcrsxt\
of Missouri Center for the Study of the Metropolitan Problems

in Education, 1970, 32p. ED 045 773 (MF-$0.065; UC-$3.29}).

The intent of this study is to determine what the concept "Black
Power" means to black junior high school students, and to lcarn

abcut the way in which such attitudes are being formed. A ques-
tionnaire was developed and pilot-tested with black students in Kan-
sas City, Missouri. After pilot-testing indicated that most students
of =hat age could underscand and respond to the cight items on

“Blick Power," a number of questions and items designed to obtain
hackground information »n respondents as well as information on social
attitude. and self-concept were added. The finul questionnaire was
advinistered to 149 seventh and cigith grade students., The findings
cencerning social class and sex differences in attitudes toward
"Black Powes'" and related matters indicate that background variables
do have soime important effects on these attitudes. In addition,

only a very small percentage of *he students questioned attach a
suecific mesning to "Black Power," c¢r define it in a manner which

i dicates inclusion of pelitics or cconomics. Tt is suggested that
fvseussiop and study of black power might be p ofitable in junior
nizh and socondary schools.

153, Carson, Yrankic M. VProposal for a Program of Staff Developrent

hc~1gnod 10 lImplenent Positive Multi-Cultural Progxam Offcrlngq
in an Intecgrated Schoel System with Emphasis on a New Social Studies

pgg:_p; Tinal Repovt. Morgantown, N.C., Burke County Board of
Iduchtion, 1969. 20p. ED 045 73§ (MF-$0.65; HC-$3.29),

This proposal :mggests staff prograns for implc.enting better cultural
and vicial relations in an integrated school system in Burke County,
North Carolina. Specifically, new instructional challenges for inter-
racial classrooms, such as inclusion of black history and culture,

ave studied, Also, ways to involve staff in new uanderstanding and
skills ave considered. Metaods actually used include an orientation
worishop for teachers, group meetings, in-service training progranms,

ERIC u
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and visitations. Some of the frustration and anxicties of statf
were relieved after group meetings and workshops on black history
were conducted. Throughout, there werc indications of attempts

to enrich the program with multi-ethnic materials. The awarcness
of the need to improve the instructional program and the willingness
on the part of the administration, teachers, and students to accept
the challenge and responsibility was considered an achievement.

14. Carter, Thomas P., And Others. Value Systems of Teachers and Tho'y
Perception of Self, and of Mexican American, Negro, and Anglo
Children. Symposium on Applications of Psychological Principles
to the Classroom. 1969. 8p. ED 037 507 (MF-£0.65; HC-$3.29).

The results of Osgood's Semantic Differential Scale, administered
to 81 teachers, reve. 1 that teachers saw themselves as "fair,
alert, active, good" «ud, above all, "clean." The fact that these
teachers were inclined to see Mexican~American, black, and Caucasian
students in much the same light (making only minor discriminations
between ethnic groups) is interpreted as evidence of the tendeacy
of teachers to project middle-class values onto their perceptions
of students. This perception of children, in a similar pleasant
and desirable image, but, significantly, not quite as desirable or
pleasant, suggests that the teacher wants and needs the children to
tecoine as he or she would like to be, i1.e., middle-class,

15. Cass,James. Black High School Militants. Saturday Revicw, p.89,
February 15, 1969.

High School Students, Negro Students, Activism.

16. Cass, James. Can the University Survive the Black Challenge? ({From

the monthly Saturday Review supplement, "[ducation in Arerica,” spon-

sored by the Charles F. Kettering FPourdation.) Saturday Review,
52(25): 68-71, 83-84, June 21, 19069.

Universities, Negro Education, Ncgro Students, Activism,

17. Centra, John A. Black Students at Fredominantly White Colleges:

A Resecarch Jescription. Berkeley, Calif., and Pf?ﬁ?oton, N.J.,

Fducational Testing Service, 1970. 23p. ED 012 420 (MF-30.65;
HC-$3.29) .

The purpose of this report was to determine how background charac-
teristics, activities, goals, and perceptions of black students

at predominantly white colleges differed from those of their counter-
parts. Findings were used fre several sources, especially the

Qo "Questionr- ‘re 1 Student ans wollege Characteristics” (QSCCY, as

ERIC .
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a pasis for identitying the similarities and ditferences of a sample
group of 249 black students at 83 traditionally white institutions and
o matched group of white students, and they were related to other
research evidence. [indings indicated that there were more sinilarities
than would have been predictable. Black and white students were
involved cqually in over half of 25 extracurricular activities; they
rated & possible goals in attending college similariy, with slightly
tewer than half of both groups ranking the intellectual-academic

goal first; and both groups perceived the general features of the
college enviromment in the same way, though the "racial” environment
was viewed quite differencly. Black and white students differed

in bavkgreund charascteristics; black students came from lower SES back-
grounds and consequently had to rely on scholarship or part-time

work a  sourcos of financial support. A higher proportion of black
studea: s (82% vs. 74% f the white students) planned to attend graduate
or prufess-onal school.

1% Chadwick, Bruce A., And Others. Correlates of Attitudes Favorable

tu Racial Discrimination Among High Sch 1 Studcats.  Pullmas,

Wasn., Washington State University, 1970. 31p. ED 044 476
(MF-$0.65; HC-Not Availabl~ from EDRS).

The behavior-specific attitude "tendency to discriminate’ is distin-
guished f1om the genecral tendency toward negative stercotyping (pre-
judice). Thirteen independent variables are cvaluated as predictors
of this tendency. Sub.ccts were student® in a racially integrated
high school in the Pacific Northwest. Among white students, the most
significant correlates of anti-black discriminatory attitudes are
prejudice, parental social pressures, acceptance of political <z2paratisnm,
cqual-status competition, and feav of future competition. Corrclates
of black students' tendencies to discriminate age nst vhites are:
parcntal pressures, perceived institutional discriminaticn,assaultive-
ness, authoritarianism, und equil-status contact. There are indica-
tions that as the white student progresses throuph school the impor-
tance of peer pressures as predictors of discriminatory attitudes

arce enharced while the role of fear of future competition declinces.

19. Colman, Andrew M. and Lambley, Peter. Authoritarianism and Race
Attitudes in South Africa. Jcurnal of Social Psychology, 8(2):
161-164, December 1976.

Racial Attitudes, Discrininatory Aititudes (Social), Cross Cultural
Studies, Attitude Tests, Changing Attitudes.
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Crooks, Roland {. The Effects of an Interracial Preschool Program
upon Racial Preference, Knowledge of Racial Differences, and
Racial I1dentification. Journal) of Social Issues, 26(4): 137-144,
Fall 1970.

Racial preference, knowledge of racial differences, and racial identi-
fications of lower-class Negro and white urban preschoolers were
exanined.  An attempt was also made to deternine the effect of an
enriched proschool program on thesce three response measures. Negro

as well as ~hite children rejected brown dolls, possibly a result

of parental behavior during carly socialization.

Cuilen, Robert J. and Auria, Carl. The Relationship Between Ethnic

Prejudice and Student Teaching Behavior. 1969. 20p.  ED 028 122
ME-$0.65; 1IC-$5.29).

A study was desigued to determine (1) differences in ethnic prejudice
between 43 student teachers in carly childhood educarion, 124 in
clementary, and 195 in sccondary; (2) hov prejudice toward Negroes
differs from that toward other cthnic gr.ips; and. (3) the relationship
of ethnic prejudice to various student teaching behavior character-
istics. Student teachers were given Bogardus' Ethnic Distance Scale
and Hinckley's Attitude Toward the Negro Scale to measurc prejudice
and a scmantic differential scalc to assess eight characteristics

of tcaching (such as rigidity and conformity) hypothesized to be
related to prejudice. Content analyses of supervisor reports pro-
vided information about cach student's bechavior with regard to 22
characteristics (ec.g., enthusiasm, sclf-confidence, adaptability).
Aralysis of variance, t test, and correlational procedures were used
to derive the findings. No significant differences were found between
the three groups. Prejudice toward Negroes was found to be greater
than toward other ethnic groups. Correlations indicated that students
rated high on presentation-communication, enthusiasm, professional
attitude, and sense of humor evidenced less prejudice than those rated low;
those who had difficulty assuming responsibility and accepting con-
structive criticism evidenced significantly more prejudice than those
who would assume responsibility anu accept constructive criticism,

Daniel, Jack. The Poor: Aliens in an Affluent Society: Cross
Cultural Communication. Todays Speech, 18(1): 15-21, Winter 1970,

Communication Problems, Cross Cultural Studies, Foverty Resecarch,
Teacher Attitudes, Culitural Awarceness.
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llenmark, Florence L., And Others. Commenication Patterns in Integrated

Classrooms and Pre- Intoglltlﬁn ‘ULIL(I \drldhlkk as They Affect

the Academic Achievement aind ST !unxcpt of Previously Segregated

Children.  1067. &op. LD 016 7210 T(MiT80.65,; TIC-$5. 205 .

A research project was conducted to determine the effects of one year
of school integration on 87 lower-class Negro elementary school students
in a suburban New York community. [t was hypothesized that the initial
level of students' concept formation. cognitive stvie (ficld inde-
pendence), self-concept, and interracial classroom interaction

would relate positively to their academic achievement and scif-con-
cept after integration. It was also predicted that after integration
grade level and academic achievement would be inversely related.
Changes before and aftcer integration were measured by a verbal ability
test, teacher ratings, and a self-concept test. The number of

white f.oiendship choices by Negro students was used to assess pupil
interaction in tl: integrated classroor. [t was found that althcugh
the pre-integration variables of concept formation, cognitive stvle,
and sclf-concept did relate to verbal ability scores, their predic-
tive potential varied with grade and sex. Teacher ratings were in-
versely related to students' self-concept and unrelated to measures

of cognitive style and vorbal ability. Also, the teachers rated

the students lower in verbal skiils after integration than they had
hefore, despite students jpgrades 3 to 5 performing much closcr to

the white mean following integration. Negro friendship choices

showed that interracial classtoom interaction was positively related
to academic achievement, but was inversely related to self-concept,
possibly becauvse Negro students used interracial interaction to en-
courage a lower sclf-image.

ltenmark, Florence L. The Lffect of Integration on Acaderiic Achieve-
ment and Self-Concept. Integrated BEducation, 8(3): 31-41, May-June
1970.

Minority-Group Cnildren, Self-Concept, Classroom Commaunication,
Integration Effects, Academic Achicvenent,

Dodson, Dan ™., And Othevrs. High School Racial Confrontation, A Study
of the Whi e Plains, New York, Student Boycott. Student Unre:t

and Lh‘mgml \tu@(n( -Staff Relat10n<h4p< in_the White Plains Fublic
Schools. Sgltcmbtz 1967 to December, 1968. Washington, I.C.

Tnstitute for Scrvice to Education, and St. Louis, No., anfor(h
Foundation, 1969, 70p. ED 029 359 (MP-$0.65; HC-$3.29).
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This study includes a chronology of the White Plains incident, a
report of the community background, discussion of various hypotheses
concerning the reasons for the incident (soctial class factors,
youths testing new roles, and breakdown of authority}, facts about
the school, discussion of the idealogical influences, an analysis
of how the class boycott was handled, and a description of innovations
resulting from the incident. Rccommendations cail for (1) making
greater effort to have the curriculum represent all ethnic groups,
(2) hiring more Negro staff, (3) approaching student government in
new ways, (4) guacding against becoming rigid and formal in dealing
with school tensions, (5) sceking more involvement of pupils and
community in discipline, and (6) reexamining grouping practices.

. Dozier, Ldward P. The Teacher and the Indian Stident. Frecdomways,

9(4): 328-333, Fall 1969.

American Indians, Disadvantaged Youth, Cultural Differences, Student
Attitudes, Teacher Education.

. Dumas, Wayne and Lucas, Christopher. Teaching About the Ncpro's

Struggle for Secial Equality in Integrated Classrooms. Social Studics,
61(1): 29-3%, January 1970.

Human Relations Units, Race Relations, Social Studies, Civil Rights;
authors list commonly held beliefs influencing the current crisis

in race relations and offer suggestions on teaching about them.
32z-item bibliography of resource materials.

. Duront,Robert V. Cherokee Children and the Teacher. Social Fducation,

33(1): 70-72, January 1969.

Culttural Differences, Effective Teaching, American Indians, Teacher
Characteristics, Classroom Communication.

. Dunn, Charleta J. An Analysis of the Personal Characteristics of

Deprived Youth in a School Desegregation Institute. Journal of
Negro Education, 39(4): 289-295, Fall 1970.

Institutes (Training Programs), Pisadvantaged Youth, School Attitudes,
Student Attitudes; two hundred chiliren from the ecconomically
deprived arcas of the Third, Fourth, and Fifth Wards and near the
North Side and Bottoms Public Housing Units of Houston participated

in this study.
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turrctt, Mary Ellen, and Davy, Achsah J. Racial Awareness in Young
Mexican-American, Negro and Anglo Children. Young Children 26 (1):
16-24, October 1970.

Racial Recognition, Self-Concept, Racial Attitudes, Ethnic Studies.

. Edwards, Harry., Black Students. 1970, 231p. ED 047 065 (Avail-

able from Free Press, Macmillan Co., 866 Third Ave., New York,
N.Y. 10022, $2.45j.

The biock student revolt did not start with the highly publicized
activities of the black students at San Francisco State College.

The roots of the revolt lie deeply imbedded within the history and struc-
ture of the overall black liberation straggle in America. The
beginnings of this revolt can be found in the students of Southern

Negro colleges in the late 1950's and early 1960's, he central

task of this book is to present the historical development of the

black student movement: tiie factors underlving the emergence and

waning of its various phases; the characteristics and philosophies

of the movement's present participants; and, its possible future
directions. Also discussed are: the estrangement of liberal white
“"allies" from the black student movement and the potential for future
black-white coalitions; the relationships between black students

and American colleges and universities; institutionalize! racism

in Anerican education; and, the feasibility and legitimacy of developing
functional and distinguishable black curricula throughout all levels

of the American educational system. Discussicen of the confrontation

at Corncll between black students and the faculty and an appendix

on black studies programs are also included.

970, 17p. I 040 239 (MF-$0.65; JIC-§3.20).

. Erb, David L. Attitudes of White College Education Scniors Toward
1

This study attempted te assess the racial attitudes of white college
education seniors and to studv the relationship between ruacial preju-
dice and the following predictor variables: personal contact, change
orientation, religiosity, and efficacy. Three resecarch instruments
were used to assess racial attitudes and predictor variasbles: The
Attitude Behavior Scale: White/Negro (developed by Jordar and
Hamersma) to measure racial attitudes; the Personal Characteristics
scale to identify teachers' attitudes toward habits, appearance,

and interpersonal characteristics of bhiacks; the Fducation Content
scale to assess attitudes of future teachers teward the akilities,
motives, aspirations, and behaviors of black students. Data showad

17
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that contact, change orientation, and efficacy vere significantly
related to razcial attitudes. A corrclation between religiosity and
prejudice was not supported by the data. Tables illustrating test
data gare included.

(73]
(2]

Evanston School Discrict 65, Evanston, I1I1. Black Power and Its
Effect on Rucial nteraction: Resource Manual. An In-Service
Tlalnlng Program Which Focuses on Assisting Educators of School
District 65 to Develop Some Common Understandings About Crucial
Integration Issues; School Year 1968-1969. 1968. 065p. FD 036 568
(MF-30.65; HC-§3.28).

This report describes a Sunmer Integration Institute conducted by

the Evanston, [1linois Board of Educaiion to preparc tcachers and
administrators for school integration. The focus of the 1967 session
was understanding factors of quality integrated cducation, and in 1968
understanding crucial issues in integration. The participants of
these sessions developed a scries of resource manuals, €ilm shorts

and Unipacs (sclf-instructional materials for the student, K-8).

In this report, » copy of the "Black Power and Its [ffect on Racial
Interaction" resc -~e manual is included.

34. Evanston School District 65, Evanston, 111. The Black Self-Concept:
Resource Manual. An In-Service Training Program Which Focuses on
Assisting tducators of School District 65 to Develop Some Common
Understandings About Crucial Integration Issues; School Year 106° 1969.
1968. 66p. EU 036 572 (MF-$C.65; [r-§3.29).

The produci of two summer institutes to prepare teachers and admini-
strators for school integration, this report contains a resource
manual on “The Black Self-Concept.” For full abstract of institute
proceedings, sece citation above

Evanston School Dis-.rict 65, Eva-ston, I11. Common Prejudices of
Negroes and Whites: Resource Manual. An In-Service Training

Program Which Focuscs on Assisting Fducators of School District

65 to Develop Some Common Understandings About Crucial Integrati~on

Issues; School Ycar 1968-1969, 1968. 65p. ED 036 569 (MF-$0.65;

MC-$3.29).

i
5

1w proaduct of two summer institutes to prepare teachers and admini-
strators for school integration, this report contains a resource
manual ¢n “Cormon Prejudices of Negroes and Whites.” TFor full ab-
stract of institute proceedings, see citation above.

O
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Evanston School [istrict 65, Evanston, 111, Interpersonal Relations
Among Students: Resource Manual. An In-Service Trainiag Program
Which Focuses on \551qt1nq iducagglf of ﬁLhQQLJ[lejij 65 to Develop
Scme Common Understandings About Crucial 'H(L%]Jlion I&&u's; fchool
Year 1908-1969. 1968. 40p. Lb 30 BT (MF-S0.65; TIC-93.297.

The product of two summer institutes to prepare teachers and admini-
strators for school integration, this report contains a resource
manual on "Interpersonal Relationships Among Students.” Tor full
abstract of institute proccedings, sece citation above.

. Fyanston School District 65, Evanston, 111. Scnsitivity to Inter-

Personal Relationships: Resource Manual. An In-Service Training
Program Which Focuscs on Assisting lducators of School District

65 to Develop Some Common Understandings About Crucial

Integration Tssues: School Yecar 1968-1969. 1968. Q4p ED 03§ 090

(MF-$0.65,; 1C-$3.29).

This report descrites a Summer Integration "nstitute conducted by
the Evnston, Illinois Board of [ducation to prepave teachers and
administrators for school integration. The focus of the 1967
session was understanding factors of quality integiated education,
and in 1968 understanding crucial issues in i.tegration. The parti-
vipants of these sessions developed a series of resource manunals,
filn shorts, and Unipacs (self-instruction materital for the student,
K-8). In this report, a copy of the "Sensitivity to Interpersonal
Relationships' resource manual is inciuded.

Fancher, Bctsy. lﬂl&gf,from the South: Black Students Talk About
Their Liperiences in Uosobro&atcd Scrools. Special Report.
Atlanta, Ga., Southern Regional Council, 1970. 5lp. LD 012 341

(MP-$0.05; HC-8§3.20

The Southern Regional Council interviewed students in four widely
diverse Southern communities, in July of 1970, about tleir experiences
in desegregated schools. The survey objective was to find answers

to such urgent questions posed by integration as: whether the students
were just a bitter vocal minority, or whether they represented a new
wave of militancy born of the disillusionment of black students

with the great experiment of integration. tudents' opiniens quoted
at great length related to the situations in Mobile (Alabama),
Charlotte (North Cavelina), and Greenville and Beaufort (South
Carolina), und ranged from bitter negativism of attitude to that of
cautious optimism. Findings reported are contended to indicate:

that there did net scem to be & mass embracing of separatisn, but
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that many were being edged in *that directicn by factors such as
humiliating experiences in desegregated classrooms; that the unkept
rich promises of integration were making students lose all faith

in the American system; and, that as a result, the very educational
structure was being threavened not only by racism but by archaic
attitudes, tecaching methods, and appro:ches to learning. It is held
that youth wiil have its say, and that failure to listen could

be a tragic, cven fatal mistake.

39. Faunce, R.W. Teacher Attitudes Toward Culturaily Disadvantaged
Children. Minneapolis, Minn., Minneapolis Public Schouls, 1963. 8p.

ED 039 288 (MF-$0.65; HC-$3.29).

In March, 1965, scven hundred and seventy seven (i.e. almost two-thirds
of the total) Minnecapolis clementary school teachers completed a
questionnaire expressing agreement or disagreement with cach of 186
statements about disadvantaged children. The medal respondent was
white, female, married, from the Midwest, of middle-class origins,

of average age 40, recipient of a B.A. or B.S. degree, and with

little or no experience with disadvantaged childien. Samples of

200 tecachers considered effective with low=income children and

100 considered ineffective were selected.  An analysis of responses
suggests that the effective teacher, in contrast to the ineffective
teacher, accepts the physical deprivation of the disadvantaged,
recognizes racial and social discrimination, does not stercotype
disadvantaged children, finds teaching the disadvantaged pleasant,
accepts the liabilities of disadvantagement non-punitively, and accepts
the existence of minority subcultures. Few background variables

were related to these attitudes, and those relationships were slight.
Most teachers indicate desire for improved training in tcaching
disadvantaged children.

40. Fiddment, Norman and Levine, Dani.1 U. Attitudes Concerning Civil
Rights and Related Matters lHeld by Black Students in a Big City.
Urban Education, 4(2): 125-155, July 196Y.

Negro Students, Student Attitudes, High School Students, Race Relations,
Racial Attitudes.

41. Fiddnont, Norman and Levine, Daniel U. The Attitudes of Negro
High Schonol Students in Kansas City, Missouri: A Freliminary Report.

T1o6ST. S4p7 7D 036 601 (MF-850.65° HC-$3.20).
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This report cvuluates a questionnaire designed to assess attitudes

in the following arcas: value placed on education and its importance
for one's future; interracial relationships, the Black Power movement,
and violence; interest and participation in the civil rights movement;
and, conditions in local neighborhoods and communitics. Although

tihe majority did not condone violence as a means of social protest,
the sampling indicated a widespread dissatistaztion, distrust, and
bitterness among the high school students. The overriding demand

wias for a greater share in "opportunities and rewards, rights and
privileges."

. Fitzgerald, Laurine E. and Sherburie, Paul R, (Fds.}. Student

Protest Groups. Journal of the Natienal Associution of Women Deans

and Commselors, 32(2): 87-%9, Winter 1969

Activism, Student Organizaticon=, N¢gro Student -, Black Corpunity,
Race Relations.

. Flaxman, Erwin. A Selected Bibliography on icacher Attitudes,

ERIC- IRCD Urban Disadvantaged Series. New York, N.Y., Columbia

University, ERIC Clearinghouse on the Urban Disadvantaged, 1969,
23p.  ED 027 357 (MEF-$0.65; 1IC=8$3.29).

Some of the works in this brief annotatcd tibliography present the
findings of studies identifying the racial and social attitudes of

the middle-class urban teacher and indicate how these attitudes may
affect student performan:e; others are reports of inservice teacher
ceducation programs conducted to rhange negative teacher attitudes;

and a few are essavs by prominent observers whn bhroadly examine the
importance of positive teacher actitudes and kechaviov in the inner-city
classreons.  All of the works are available in journals or bools

or can be ohtained from the ERIC Docurent Reproduction acrvice,

. Friedland, William H. and fdwarde, Harryv., Confrontation at Cornell.

Transaction, 6(8): 29-36, 76, June 1969,

Act.vism, College Students, Neyro Students, Racism, Cornell University.

< Fruth, Marvin J. and Yee, Albert H. Do Black Studics Male a Nifference

in Elementary Scheol Pupils!' Achicvement and Attitudes? 1977,

ap. ED 017 o8 (F-30. 65T IC-$R5.79Y)
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The purposc of the Integrated Black History Institute was: (1) to
educate administrators and teachers; and (2) to develop units of
instruction on tie black man's contrivuiion to American history.
Historians, curriculum experts, media specialists, teachers, prin-
¢ipals, and curriculum supervisors participated in the construction
of the units. Eight metropolitan areas and 25 classrooms were
included in the study. The experimental group, which studied the
un‘ts, advanced significantly more in content than did the control
classes, which did not study the units. The results were similarly
significant for cach sub-test.Pupils' lower performance on the
pre-test was crased by the time of the post-test.

46, Gaither, Gerald, And Others. Lthnic Geoup Attitudes: A Behavioral
Model for the Study of Attitude Intensity. Xnoxville, Tenn., Asso-

ciation for Institutional Rescarch, 1969. 24p. kD 028 (07
(MF-$0.65; HC-$3.29).

This paper presents the development of an attitude scale from '“real
life" phenomena based on the actual bchavior of the individual, both
covert and overt. It assesses the intensity of & given attitude

toward or about campus life and suggests an improved method of assessing
the reasonable degree of predictability in the linking of attitudes

and manifest behavior. The model allows the partitioning of stimuli
involved in attitude intensities in such a way that they can be

ranked in potency to yield a hievarchy of "volatile" arcas deserving
administrative attention. At the University of Temnessce, 5 arcas

of student 1ife were chosen for investigation: classroom conditions,
satisfaction with faculty, satisfaction with administrators, total
University environient, and present level of moralc. Black, white,

and international students were selected according to racse, sex,

c¢lass, college and grade point average. The components for assessing
the intensity of an attitude were determined by the =tudents' responses
during interviews to questions on their significant observations and
experiences at the University.

17. Gallegos, Katherince Powers, td, Indio and Hispano Child: Improving

lis Self Image. Los Llunas, NV Tos Lunas Consolidated Schools.

1963, 87p. EN 034 206 (MF-30.65: HC-$3.29).

This docriment consists of social studias units for grades 1 and 4,
suggestions for a culturally oriented arts progran, biographical

sketches of cultural models, and brief historical sketches of communities
in the area of Los Lunas, New Mexico. The purpose of the units of

ERIC
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instruction and related materials is to build a better self-inage

on the part of pupils helongirn ' to minority groups. The social studics
unit for grade 1 is a comparative study of family life in 3 cultures:
Indian, Mexican or Spanish, and Anglo. The unit stresses that people
of different cultures can live and work together appreciaring what
cach has contributed from its heritage. The social studics unit

tfor grade 4 is a comparative study of the role that those 5 cultures
have plaved in the development of New Mexico. This unit attenpts

to promote attitudes, appreciation, and understanding that will
contribute to a blending of the 3 cultures into a pitral Southwest
culture.

4¢. Gardner, Burlcich B., And Others. The Effect of Busing Black Ghetto

Children into White Suburban Schools. Chicago, 1110, Social Research,

Tac., 197G, 17p.  (MF-S0.65; 1IC-§3.29).

Altho .gh thi¢ program has been under way since 1967, it was decided
to try to make attitudinal comparisons between bused and nen-bused
black students and white classmates and non-cla.smates to see if
there is any reasonable evidence of change. In wddition, the perfor-
mance of students, in terms of goodes and achievement tests, is
considered. Data for description of students' attitudes were collected
by means of a self-administered quescionnaire, which included a 20
word-pair semantic differential and a "draw-a-picture” of a person.
The report concludes that there is « positive change in the whites!'
view of blacks; also, the blacks!' view of whites is changed in the
same direction. Thus, cach group improved its image of the other in
ways that increase acceptability. Both groups became slightly more
interesting to the other. In terms of scholastic performance, there
is no si,. .ficant difference in cither grades or performance on

tests between the bused or non-buscd blacks.

Jg, Georgeoff, P. John, And Others. The lffect of the Curriculum on
Racial Cleavage in Integrated Fourth Grade Classrooms. Contemporary
Education, 41 (6): 297-305, May 1070,

Ractal Integration, Racial Attitades, BElementary Schocl Students,
African American Studies.

5n. Georgeoff, P..J. Th~ Effect of the Curriculum upen the Self-Concept

of Children in Racially Integrated Fourth Grade Classroons.

Washington, I.C., Vaerican Fducational Theatre Association, 1968,
I3p. FD 017 020 (MP-$0.60; 1C-$3.209).
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The objecctives of this study werce to determine: {1} if the Negro
child's self-concept would improve significantly when he learns

about his heritage; (I) if the Caucasian child's self-concept would
improve significantly by a study of the Negro's heritage and contri-
bution to America; and,(3) if community contact< influence children's
self-concepts. All the fourth-grade children attending 26 integrated
classes in Gary, Indiana, were divided inte ten experimental clusses,
nine experimental classes with transported students, ound seven control
classes. The experirental groups studied a unit on American Negro
history. Pre- and post-test instruments used were the Piers-Harris
self-concept scale and a test of factual knowledge on Negro history
and culture. Data on the pre- and post-test results were analyzed
for significant differcnces by means of covariances. The self-con-
cept scale of both Negro and white children in the untransported
experimental groups improved significantly. In integrated neighbor-
hoods, raising the sclf-concept level of one race appears to raise
the self-concept level of the other race as well. Implications of
the study for curriculum developers are discussed. Study limitations
are considered.

(53}
—

. Georgeoff, Peter John. The Elementary Curriculum as a Factor in Racial

Understanding. Final Repori. Lafayette, Ind., Purdue University,
1967, 542p. ED 019 392 (MF-$0.65; 1C-$19.74).

This extensive two-volume report describes the impuct of a curriculum
unit on the American Negro which was presented tu Negro and white
pupils in 19 integrated fourth-grade classrooms in the Gary, Indiana,
public schools. The experimental unit was not taught to a control
group of seven fourth-grade classes. Since an additional objective
of the study was to determine the influence of extended community
contacts upon racial cleavages in the classrooom, some of the experi-
mental classrooms contained children transported from different
neighborhoods. Children in the control classrooms were all from the
same neighborhood. A sociometric rating scale, a test ol self-con-
cept, and a test of factual knowledge on the Negro were administered
to 211 pupils before and after the experimental unit was taught.
Findings indic te that the study of the Negro had no detrimental
effect upon pupil relationships in the interracial classroons, and
that Negro and white children can learn about the Negro withecut
unusual Jifficulty or emotional involvement. Significant gains

in sclf-concept were made by Negro and white experimental children
who had not been transported and had attended neighborhood schools.
One Appendix, which constitutes almost all of the second volume

of thi1s report, contaius case histories of forty children selected
for study on the basis of their performance on the tests of fa-tual
knowledge and self-concept. Other Appendixes contain meacurement
instruments and an cxhibit of the experimental curriculur unit.
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52, Gibson, John S. The Development of Instructional Materials and

Teaching Strategies on Race and Culture in American Life. Final
Report, VYolumes I, IT First Part, II Sccond Part, TTT. Medford,

Mass., Tufts lniversity, Linculn Filene System feor Citizenship
and Public Affairs. 1968, ©91lp. ED 028 225 (MF-$0.65; HC-$23.03).

Section I of this final report presents basic r se 1. findings on
teaching and learaing about interg.oup relations a. the ¢lementavy
level, and includes a number of prepesitions and critiques about
intergroup relations education 7nd a series of rucommendations.

Section 11 is an actual "Intergroup Relations Curriculum” for ele-
mentary grades; it consistsof a discussion of tho conceptual framework
of the curriculum, teaching tools emphasizing inductive teaching

and discovery by students, 20 learning activities, and two extensive
units for use at the intermediate level., Section T1T contains informa-
tion on teacher education program held at Tufts University, evaluation
instruments, disscmination procedurcs, and projections for the curriculum.

951
3

Gilbert, Albin R. Fvaluation Institute on Intcrethnic Aspects of
Public Education in West Virginia. Buckhannon, Ww. Va., West Vir-
ginia Wesleyan College, 1970. ED 047 021 (MF-$0.65; HC-Not
available from EDRS).

This evaluation consisted of two district procedures., The first

was intended to evaluate the effectiveness of the program in terms

of the chauge occurring in the participants as perceived by the parti-
cipants themselves. This was done by a pre- and post-program question-
naire. The second cvaluation technique was iitended to measure the
success of the Institute in terms of the action produced at the
back-home level. This was done by asking the participants to plan

and rednce to writing, action programs for their local school systems
prior to leaving the program. The participants were then called

back to cvaluate the progress of the action plans. The report concludes
that the greatest change occurred in knowledge of procedures, while
less change in racial attitudes occurred. llowever, favorable attitudes
towards desegregated education increased. As for the action-plan
evaluation, exaccly how many actually made headway is not noted.

54, Goldin, Paul C. A Model for Rarial Awareness Training ot Teachers
in Integrated Schools. Intcgratod Lducation, 8(1): 62 61, January-
February 1970,

Group Experience, lluman Relations Programs, Race Relations, School
Integration, Teacher LEducation; group experiences, graded as to
threatening content, are briefly describaod.

ERIC .
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55 Gore, S. Joseph, And Others. Orienting Students to Inner-City Teaching.
Illinois Journal of Education, 61(5): 25-29, September 1970.

Teacher Oriencation, Urban Schools, Teacher Attitudes, Cultural
Differences, Interpersonal Competence.

56. Gray, Stan. Schools, language and the National Liberation Struggle.
This Magazine 1s . Schools, 4(2): 77-100, Spring 1970.

Culture Conflict, Activism, Political Power, Minority Groups, Language
Role; gives an account of the mass protost action of the Liberation
Front in Quebec, Canada. Students and others demanded that French

be used as the official language in schools, public institutions,

and work places.

57. Groff, Patrick J. Dissatisfactions in Teacning the CD Child.

1963. 2p. [D 020 228 (MF-$0.65; 1IC-$3.29).

Acccrding to a survey of 294 elementary school teachers in 16 schools
serving disadvantaged pnpils, high teacher tuinover it prompted

by the "peculiarities” of the disadvantaged student, by administrative
and organizational deficiencies in the schools, and by the tecachers'
own shortcomings. To reduce the rate of turnover, four cducational
improvements are suggested. They include: (1) reduction of class
size; 72} reconstruction of curriculum and teaching procedures;

(3) administrative support for teachers with discipline problems;
and, (4) judicious seclection of teachers accerding to experience,
willingness, and lack of prejudice. Also, tecacher education colleges
should train students to work with disadvantaged pupils.

58 Hale, James M. Teacher Education and School Integration: A Conference

Scries. Final Projecct Report, July 1, 1968-Junc 30, 1969,  Atlanta,
Ga., Emory University, and Washington, D.C., Institute for Service
to Education. 1969. 116p. ED 045 749 (MF-$0.50; HC-Not available
from EDRS).

This report includes information on the most recent conferences since
May, 1969. These conferences ave held to have afforded the oppor-
tunity for many people to understand and profit from the mistakes

and successes of others. Recommendations include: (1) sensitivity
training for teachers; (2) curriculum relevance; and, (3) cooperation
among black and white colleges. Many participants believed the con-
ferences to be good learning experiences.

O
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Hamersma, Richard J. Construction of an Attitude Behavior Scale

of Blacks and Whites Toward Each Using Guttman Facet Design and
Analysis. 1970. 15p. ED 040 238 (MF-$0.65; HC-$3.29).

This paper deals with a scale of attitudes of whites towards llacks
and blacks towards whites, whose source was the finding by the National
Advisory Commission on Civil Disorders and other researchers that
there was a consistent hierarchy of grievances in every major city
surveyed. These grizrances are believed to be strongly related

to the attitudes held by blacks and whites in relation to ecach other.
Using this information and the suggestions from personnel of the

Urban Adult Education Institute and -he Foundation for Racial Equality
in Memory of Martin Luther King, Jr., in Detroit, scales were con-
structed dealing with seven attitude content arcas identified as being
of crucial importance for interracial interaction. These scales

and other psychological measures were then administered to two
populations of college students. The final composite scale was

found useful for assessing racial attitudes. Additionally, it wars
found that a pcerson's racial attitudes could be predicted.

llare, Nathan. Black Invisibility of White Campuses: The Positiveness
of Separation. Negro Digest, 18(5): 39-43, 91-94, March 1969.

Racial Discrimination, Student Alienation, Negro Students, Integration
itfects, Student College Relationship; discusses black student
alicnation on white campuses, the inadequacies and ractial bias of
social science courses, and the debilitating effect of token inte-
gration on the tiack community as a whole.

Harper, Frederick D. Black Student Revolt on the White Campus.
Journal of College Student Personnel, i0(5): 291-95, S:ptember 1969.

Negro Students, Activism, Social Attitudes, Relevance (Iducation),
Racial Attitudes.

Harris. Edward E. Personal and Parental Influences on College
Attendance: Some Negro-White Differences. Journal of Negro
Education, 39(4): 305-313, Fall 1970.

College Students, College Attendence, Personal Interests, Parent
Influence, Racial Differcnces; Six hundred and sixty junior and senior
college students were respondents in this study. Most Negro respon-
dents attended predominantly Negro colleges and universities in

Georgia, Texas, Missouri, and Maryland. Most white respondents attended
white institutions in Louisiana, Kansas, ‘ikansas, California, and

lowa.
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Harvey, 0.J., And Others. Teachers' Beliefs, Classroom Atmosphere,
and Student Behavior. Final Report. Boulder, Colo., University
of Colorado, Extension Division, 1967. 74p. ED 018 249 (MF-$0.65;
HC-$3.29).

This final report consists of three sections. Its concern is with
the interaction of home and classroom cenvironments on the achievement
of lower socioeconomic level chiidren who attended or were cligible
to attend the 1965 Colorado Head Start Program. Section 1 replicates
and elaborates a study on the existence of concrete and abscract
belief systems in teachers and on how such belief systems gffect
classroom atmosphere. The same clements were investigated in this
study in addition to the primary objective of observing the cffect

of the two belief systems on student performance. The hypothesis
that the greater the abstractness of the teacher's belief system,

the greater would be her resourcefulness, the less her dictatorial-
ness and punitivencss, and the better the academic performance of the
pupils was demonstrated. Section 2 is a family survey used to deter-
mine family attitudes and values which were then analyzed to sce if
and how such attitudes related to the child's performance in Head
Start and in public school. Secction 3 presents the children's per-
formance scores obtained during their attendance in public school

at the primary level. The test materials were movie films of 13
brief situations relevant to some aspect of the child's behavior and
on which he was asked to comment. The scores of these tests were
then combined with the information from Scctions 1 and 2 to show the
results of the interaction of the three variables of teacher, pupil,
and parent on pupil performance.

Harvey, Robert and Denby, Robert V., Comps. Iuman Relations in the
Schools, Sensitivity Training, and Sclf-Image Enhancement: Ab-
stracts of ERIC Dccuments. Champaign, 111., National Council of
Teachers of English, ERIC Clearinghouse on the Teaching of English,
1979,  53p. ED 044 400 (MF-$0.65; 1IC-$§3.29).

This bibliography is compriscd of abstracts of 115 FRIC documents
(reports, books, articles, and speeches) on human relations activitics
for the schools, including sensitivity training an! self-image en-
hancement activities. Six sections cover (1) background material

on human relations, (2) general material on the need for intergroup
activities, (3) inservice human relations programs (including sensi-
tivity training) for teachers, acministrators, and counselors, (4} class-
room activities promoting student human relations, (5} self-image
enhancement activities, and (6) recent resecarch on self-image
development.
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Harvey, Robert C. NCTE/ERIC Report: On Humanizing Teacher-rupil
Relations. EClementary English, 47(8): 1121-34, December 1870,

Student Teacher Relationship, Human Relations, Teacher Responsibility,
Cross Cultural Training, Teacher Attitudes; a report by the Fdica-
tional Resources Information Center at the National Ccuncil of Teachers
of English; FRIC abstracts of documents pertinent tc this topic re
included.

Heller, Stevens A. The Effects of a Five-Day Institute on the Atti-
tudes of Black and White Public School Participants: An Occasional
Paper--1871. Knoxville, Tenn., University of Tenre ssce, Educational

Opportunities Planning Center, 1971. 65p. (MF-$0.55; WLASS.ZO).

One hundred and seventy-six public school administrators, teachers,
ar.i students from the State of Tennessece atterded a five-day institute
designed to improve intergroup relations within their schools. As
one method of indicating the cffects of the irstitute on their atti-
tudes, a pretest and posttest attitudinal survey was administered.
This paper presents a statistical analysis of the results of that
survey, and reports the attitudinal changes of the black and white
school participants; the latter were found to have changed their
attitudes about concepts relating to the resolution of racial and
student unrest in the Schools--tfor example, desegrepation, Martin
Luther King, Jr., and segregation. They also changoed attitudes

about concepts related to turmoil on the high school campus; such
concepts as student unrest, militancy, rioting, and the SDS changed
in a positive way. In another aspect of tke study, it was found

that black and white participant attitudes were different relative to
a large number of concepts. In general, black participants were

more positive than whites toward concepts dealing with unrest and
race, and white participants were more positive regarding concepts
that are usually considered to be more conservative.

Henderson County Board of Education, and Hendzison Ci:y Board of
Education, lenderson, Ky. An In- Servlgg_Pr«gram to A<<L<t the
Henderson City and Henderson County School Systens in Achieving
Successf 1 Total Desegregation. '965. 128p. ED 085 743 (MF-$0.65;

fiC-Not available from EDRSY.

This program was designed to assist in solving the special educational
problems for the 1965-66 scheool year which are occasioned by conplete
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desegregation of the faculty, staff, and students. The primary pur-
pose of the program reported was to effect smooth transition and
assimilation of teachers and students who have not yet been integrated
in the two systems. The training program attempted to achieve greater
understanding, improve communication, and make more effective human
relations within the various working groups by identifying special
cducational problems arising as a result of total behavior patterns
and attitudes of the disadvantaged child.

HHernandez, Luis F. The Culturaliy Disadvantaged Mexican American
Strlent, Part 1. 1967. Sp. 0 020 979 (MF-$0.65; 1IC-5%.29).

Straddling two cultures, Mexican-American students are hampered

by langnage barriers and identity problems. Their school adjustment
is further hinderod by the cultural gap which exists between them
and their Anglo teachers, and by their characteristic noncompetitive
values. Moreuver, the patriarchal, extended structure of the
Mexican-American family demands certain roles and responsibilities
from the children which may conflict with those of the school.
Mexican-American parents pass on to their children two basic values
which are antithetical to traditional school values--the placement
of all responsibility in the will of God, and a casual attitude
toward tima. Teachers often view the students' vesponses to these
cross cultural pressures as apathetic behavior. They need to become
informed about students' differences as well as their similarities,
for Mexican Americans are quite diverse and may come from any one

of ecight major subgroups.

Houser, Stuart T. Black and White Identity Formation; Stuuies in

the Psychosocial Dlevelopnent " of Lower ‘ocxoo\ononln Class Adolescent
Boys. Serlos_ngPs)chologlcal Disorders. 1971. T171p. (Available

from John Wilcy § Sons, Inc., 605, Third Avenue, New York, N.Y.
10016. §$9.95).

This book, written foi practicing psychiatrists and social workers,
presents approaches to understanding the results of longitudinal
studies of black and white adolescents. 7The author discusses various
methods of investigation that he utilized. Two matched samples of
youths were studied from the beginning to the end of their high

school careers. The instrumeat used for measuring and characterizing
their patterns of identity formation was a specially designed Q-sort.
The longitudinal data supplied by th's complex observatinnal technigue
allowed for class:fication of variant modes of identity development.
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This data was then supplemented by material from multiple individual
interviews. The results suggest distinct modes of identity formation
for white and black boys. Using both qualitative and quantitative
dat:u, the author devotes several chapters to discussion of these
results as well as their implications.

7 0. Houston Independent Sciiool District, iHouston, Texas. Prototype
School Project. Final Technical Report. 1970. 12p. LD 045 745
{MF-30.65; HC-83.29).

The Prototype Schools Project endeavored to design and disseminate

sn inservice program to expedite and facilitate desegregation in

the Houston Independent School District. A ratio of 35 percent Negro
to 65 percent white tcachers was accopplished, or vice versa, as

the individual school situation indicated. The six pilot schools

in the program were increased to twelve, and then to ecightcen for
speci=! sensitivity training worksliops under the auspices of the
University of Texas. FEvaiuations provided insight and recommendations
for a continuation of the project.

7 1. Hrabha, Joseph and Grant, Geoffrey. Black Is Beautiful: A Reex-
anination of Racial Preference and Ideatification. Journal of
Personality and Social Psychology, 16(3): 398-402, November 1970.

Racial Attitudes, Ident tication (Psychological), Negro Youth,
Caucasian Students, Behavioral Scivnce escarch.

7 2. Huckle, Herbert A. Tacoma School DNistrict No. 10, Title 1V In-Service
Education Program: An Lvaluation. Scattle, Washington, Scattle
University, School of Education, 1969. 28p. ED 045 751 (MF-$0.65;
HC-$3.29).

When the Tacoma School District in Washington State moved to end de
facto segregation in April, 1968, an insecrvice training program for
teuchers was instituted. The objectives of the program were: (1) to
develop educators' awarceness of prejudices ani sensitivity to racial
minorities; and, (2) to develop procedures for creating this new
awareness and sensitivity in educators. The inservice training

project (composed of discussion groups) is evaluated by The Urban
Awarcness Inventory, a collection of statements constructed by black
students, which reflect their beliefs about themseives, their community,

O
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and the schools. Subjects for the evaluation were selected from black
students, teachers participating in the program, and a control group
of teachers. Students were asked to agree with or dissent from state-
ments; teachers were asked to respond by indicating the percentage

07 black students the teachers thought would endorse the statement

as true. From the results, it is held that there is no difference
between the estimates of the two groups of teachers. The similarity
is so closec that the evaluation concludes that the Title IV workshop
project had no discernible effect on the participants' awarcness

of the beliefs and opinions generally held by Tacoma's black students.

73. Irvine, LaVerne F. and Brierly, Norman R. Evaluation of Leadership
and Crossover Teacher Institutes Concerned With Problems of Dese-
gregation. Auburn, Ala,, Auburn University, Center for Assistance
with Problems Arising from School Desegregation, and Mobile, Ala.,
University of South Alabama, Center for Intercultural FEducation,
1970. 63p. ED 045 752 (MF-$0.65; 1C-$3.29).

During 1969, groups of Southeast Alabama elementary and secondary
school administrators, teachers, and supervisors participated in a
series of eight training institutes concerning problems relating to
schoo! desegregation. Through the use of questionnaires, informatiocn
vas obtained rclative to particijants’ motivation and expectations,
participants' satisfactions and derived benefits from programs, and
concerning participants' attitudes alout race and desegregation.
Responses towaryd the institutes were gencrally favorable and, in addition,
reflected a positive appinuch in attempting to resolve problens
regarding school desegrepution. However, some negative views con-
cerning both scheol desegregation and the institutes were ovident.
Reconmerdations are supges o' for planning future institutcs

4. Jerrews, Raymond L. Racist: Vector [ cpetto Fducation. Iicegrated
Fducatien, 8(4): 40-47, July-Aupust 1970,

Racism, Urban Education, Student Teacher re atico 1 o», leacher Atti-
tudes, Negro Students; advocates an epideminleg’ i, ivw of the
failure of ghetto education, and singles out the rdavast of urban
cducators as the prime causal factor,

75. Kane. Richard B. Students React to a khite Man Teaching Bluack History,
Social studies, 61(7): 318-323, December 1970.
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African American Studies, Wegro History, Teacher Evaluation, Negro
Teachers, White Teachers; although black militants often make a
case against white teachers of black history, a student evaluaticon
of this author's course shows that this bias is not shared by a
majority of students, black and white.

76. XKatz, Phyllis A, And Others. Racial Attitudes and Perception in

Black and White Urban School Cnildren. 1970. 1d4p. FED 043 719

(MF-§0.¢5; TIC-Not aviiiable from EDRS).

“re rescarch reported in tiids paper has three major purposes: tc
assess the development oy racial attitudes in urban children, to
evaluat> the effects orf race of examiner on children's expressed
attitudes, aad to examine some of the perceptual corrclates of racial
attitudes. It was predicted that older children would perceive

faces of another race as less distinctive from one another than would
seunger children.  Two interrelated studies were conducted. The
first was a testing program which assessed the racial attitudes of
second, fourth, and sixth grade children. The variables were, in
addition to chronological age: race of subject, race of examiner,
and type of tes:ing instrument--direct questionnaire, Social Dis-
tance Scale, and jrojective. The second study selected a subsanyple
of these children, who were instracted to judge the similarity of
schematic drawings of facial pairs which variced systematicatly along
a number of stinulus dimensions. An appurent decline in prejudice
with age was obtained on a direct questionnaire and Social Distance
Scale, but was not evident on a more indirect measure. This suggests
that the effects of social desirability must be considered, even in
measuring the attitudes of young children.

77. Kornacker, Mildred. The Ethnic Teacher in the Urban Classroom:
Mfferential Oricntations to the leaching Role. (Paper presented
at the joint sniceting of the Ohio Valley Sociolegical Society and
the Midwest Sociological Society, Indianapolis, Imd., May 1, 19€u.)
Education and Urban Society, 1(3}: 247-261, May 1929,

Teacher Attitudes, Role Perception, Mentification (Psvchological),
Tevwher Motivation, Lthnic Origins.

720 bosoan, Sindra. And Uthers. Classroon Racial Balance and Students!'

I'terracial Actitules. Carbridge, Mass., Harvard University, and
Sew York, N.Y., Riverside Research Institute, 1970, d1p. 1D 010 2606
(MP-R0.,65; 1iC-83.29).
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Relationships were studied between classroom racial balance (the
evenness with vhich minority group students are distributed ove:
classes in a grade) and the interracial attitudes of grade 3 students.
Students took three attitude tests designed to measure different
components of children's interracial attitudes: the Sociometric
Choice Measure, the Classroom Preference Test, and The People Test,
On the Sociometric Choice Measure, students most often nominated
peers of their own race; on the Classroom Preference Test, students
most often selected teachers and classmates of their own race; and,
results for The People Test showed that both race and sex w-re used
as criteria for the distances between stimulus f{igures--but that
balance reduced the between figure distances deriving from sex

and race, On the first two neasures, too, interracial attitudes
were more fav.rable in balanced than in unbalanced classes. Results
of the study are held to show that racial balance index is clearly
rclated to students' interracial attitudes. It is suggested that
this index may prove useful as a way of differentiating between more
and less successful instances of school integration. Tables of

test vesults are appended.

“8. Koslin, Sandra Cohen, And Others. The Effect of Race on Peer Evalu-
ation and Preference in Primary Grade Children: An Exploratory
Study. Journal of Negro Education, 39(4): 346-350, Fall 1970.

Race Influcnces, Peer Relationship, Elementary School Students, Racial
Attitudes, Racial Differences; students of this study were 120 first

and second grade children at three clementary schools in a middle-sized
Eastern city. The sample included approximately cqual numbers of
c¢hildren by race, grade, sex, and school.

80, Koslin, Sandra Cohea. The Mecasurement of Schoolchildren's Racial
Attitudes: A Validity Study. College Park Md., Maryland University,
and Bronxville, N.Y., Sarah Lawrence College, 1969. 7p. LD 037 499
(MF-$0.65; HC-§3.29).

This report describes two measuring instruments for determining

social awarencss and racial attitudes among primary grade children.
The proximity test is based upon inferring the cognitive and affective
distinctions and judgments which a child makes cuncerning people

from how close together he clusters representational drawings of
himself and of Negro and white teachers and peers. The Clissrcom
Preference Test is an instrument designed to measure children's
preference for white or Negro classmates and teachers., Ths resuits

of anulyses of data gathered are held to provide preliminary evi-
dence of the validity of the proxinity test as a measare of social

awarcaess and racial attitudes in primary grade oiildven.,
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Koslin, Sandra Cchen, And Others. Quasi-Disguised and Structured
Measure of Schoolchildren's Racial Preferences. Washington, D.C.,
American Psychological Association, 1969, .cp. ED 035 140 (Not
Avajilable from EDRS; available from Amer. Psych. Assn., 1200 17th
St., N.W., Washington, D.C. 20036 [Division 15, $2.50]}.

Subjects of this study were 429 first and third grade white and Negro
public school children. Varied class activities were presented in

18 pen and ink sketches with different racial ~ombinatioms of teachers
and children. These sketches were arrznged in booklet form so that
on any given page, three of the six racial compositions appearved,

one in each of the three class activities. Children marked which
class they would most prefer and which class they would like least.
Choices that were random or based only on activities were elitiinated.
Analyses of variance nested hierarchical designs, with race, grade
and sex as main factors and type of school attended (segregated or
desegregated) as a nested factor within race. Results suggested

that white subjects generally began the first grade with a clear
preference for an all-white soci1al surrounding in school and maintained
that preference into the third grade. Negroes started the first
grade with a slight preference for an ail-white class, but by third
grade clearly preferred Negro teachers and peers. White subjects'
racial preferences were more pronounced than Negroes', and third
graders showed clearer racial awareness than first graders. Integia-
tion had no meacurable effect on racial preferences in the schools
studied.

Kuvlesky, William P. and Potella, Victoria M, Strength of Ethnic
Identification and Intcrgenerational Mobility Aspirations Ameng
Mexican Amrrican Youth. College Station, Tex., Texas Aericul-

tural Experiment Station, 1970. 32p. ED 030 777 (MF-$0,65;

HC-$3.29).

Utilizing Tulcott Parsons' data from a 1967 study of 4 South Texas
counties, the present study involves 506 Mexican American high school
sophomores and is based on Parscns' assertion that Spanish American
subcuiture is characterized by the particularism-ascription value
pattern. In bkeeping with this, the present study hypothesized that
degree of identitication with Mexican American subculture is inversely
related to desire for upward intergenerational mobility. Ethnic
identification was indicated by an index of the use of Spanish in

a varicty of situations, and aspiration tor intergenerational mobility
was measured through cross-classification of the respondent's

long-run occupational aspirations with iob of main breadwinner in

e
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his family. Comparative analysis of "upwardly mobile" and "non-

mobile" vespondents (by Cthnlthv, socloeconomic status, and s=2x) as well
as comparison of ethnicity scores (by degree of mobility projected

for each socioeconomic type by sex) did not support the hypothesis

A concluding discussion is presented of a number of alternatives

and their theoretical implications as to whether language usage

and occupational achievement could be possible indicators of Mexican
American ethnicity.

83. Kvaraceus, William V., And Others. Poverty, Education, and Race
Relations: Studies and Proposals, 1967. 226p. ED 023 7¢4

(Available from: Allyn & Bacon, Inc., 150 Tremont St., Boston,
Mass.)

The 14 papers in this book discuss and suggest vays of dealing with
the ef"»ct of poverty and discriminatory race relations on education.
The bulk of them were developed for a series of 28 television pro-
grams, which later served as the basic unit for the 1966 institute
for teachers on the disadvantaged at Tufts University. The subjects
treated are social services and sccial change; education, employment,
and civil rights for Negroes; human relations in urban and suburban
settings; the Negro in American history; the importance of an inter-
racial learning experience;wasted talent as a rcsult of Jow motiva-
tion and achievement; educational change; methods and materials in
intergroup education;political socialiration and race i1elations;
employment opportunities for members of minority groups; and human
rights in world affairs. A selected annotated bibliography follows
the papers.

84. Lede, Naomi W., Ed. Cen%1t1v1t2 Tra1n1ng and Facult\ Desegregation:

Bishop College, July 14 ~August 1, 1060 Dallﬁs, Tex., Bishop
College, 1869, 95p. ED 047 022 (MF-30.65; HC-Not avai]ab]e from
EDRS).

This record of the proceedings of the First Faculty Descgregation
Institute held at Bishop Ccllege includes a chronology of program
activities (lectures, field trips, etc.) Position papers on inter-
group relationships, disadvantaged childien, race relations in America,
and the nature of prejudice fom themajor part of the record. In
addition, an evaluation of participants' responses is appended.

Also included in the appendices are a description of participants,
pictorial highiights, prelininayry evaluation of the Inctitute,

and news coverage.
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85, Levan, Frederick D. Teaching Teachers to Teach the Disadvantaged;
Study of Attitude Change. Washington, D.C., Office of Education
(DHEW), Division of Compensatory Education, 1968. 64p. ED 025 452
(VF-$0.65; HC-$3.29).

Attitude Change Title I (ACT I) was an effectiveness evaluation to
determine  what changes in semantic differential meaning accompanied
Title I inservice teacher training, what differences in semantic
differential meaning existed between teachers who did and did rot

have Title I training, and what relationships existed between per-
sonality characteristics and changes ir attitude accompanying Title

I training. The evaluation's primary population consisted of teachers
of the disadvantaged (in Arizona, California, Nevada, and New Mexico)
who had volunteered for Title I training during the 1%66-67 school
year; the three adjunct populations were teach2rs who had volunteered
for Title I training during the 1965-66 school year, instructional
leaders of 19¢6-07 inservice projects, and school district consultants
who had had Title I training during the 1966-67 school yecar. Semantic
differential was used to measure the evaluative, potency, and activity
dimensions of meaning; one projective and four nonprojective instruments
wure correlate measures. F and t tests were applied to the data.

It was found that Title I training of tcachers during the 1966-67
school year did effect attitudinal differcnces, there were no atti-
tudinal differences between tecachers who had had Title I training

ir 1965-66 and those who had had training, and Title I training of
consultants was no* wccompanied by attitudinal change. (Included

arc a 181-item bibliography and supplementary appendixes.)

Rv. Levine, Daniel U. and Fiddmont, Norman S. Integration's Up to Date
in Kansas City. Integrated Fducation, 7(4): 3-16, July-August,
1969.

Race Rel.*ions~, Negro Students, Kacial Attitudes, Violence, Student
Attitudes.

87. icvine, Danicl 1. und Mares, Kenneth R. Problems and Perceptions
in a hesegregated Urban High School: A Case Description and Its
Implications. Kansas City, Mo., University of Missouri, Center
fo1 the Studv of Metrepelitan Problems in Education, 1970. 15p.
ED 045 775  (MF-$0.65; HC-$§3.29).

The purpose of this small study is to describe and consider the per-
ceptions of varvicus individuals and groups--,articularly teachers
and studer.ts yavoelved in or familiar with the general situation at

ERIC
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Southeast High School {(a pseudonyn) and the work of the Grievance
Committee in particular. The study was conducted Ly interviewing
several key staff members at the schccl, talking with and obtaining
written accounts from observers who werc in a position to know

about developments there, and administering a short questioaraire

to a limited number of siudents and teachers. Although it iz con-
sidered that the mere act of forming the Grievance Zommittee possibly
reduced tensions, there is little reason to believe that the Committee
succeeded in helping bring about permanent changes ¢r improvements.

€8 Likover, Belle. Introducing Black llistory: An Action Experiment
in Changing Interracial Behavior. Jewish Cemmunity Center Program
Aids, 32(1): 7-16, Winter 1970-1971.

Negro History, Race Relations, Racial A*ticudes, Day Camp Programs.

89. Lloyd, Helene M. Operation Upgrade: An In-Service Training Program
to §¥pplumcnt the Development of a Curriculum for the Multi-Racial
Schools in New York City to the End tnat Intcrgroup Relations May
Be Imgroved Brooklyn, N.Y., New York City Board of Educatlon,
In.d.] 25p. ED 023 742 (MF-$0.65; HC-$3.29).

An inservice training program was couducted by the New York City
Board of Education in a scheol district in the South Bronx section
of the city with an ethnic minorit: pupil population of 68 percent.
The objectives were to improve intevrgroup relations, to help teachers
to respond positively to problems pised by desegregation, and to
gain parent and community support of the schools. Participants in
the cleven orientation and sensitiv:ty woirkshop sessinns were 110
administrators, supervisors, teachers, parents, and college seniors
whe were prospective teachers in slum schools. Consultants and
Board of Education workshop production specialists gave lectures

and led small-group interaction sessions. It is felt that the
results of this program were “iuspirirg.” The document lists the
staff, Jlescribes *he process of selecting participants, and includes
a summary of the final evaluative questionnaire.

90 Long, Barbara H. and Henderson, Edmund h. Teacher Judgments of
Classroom Behavior of Negro and White School [ Beginners. Washing-
ton, D.C., Amevican Lducational Research Association; Baltimore,
Md., Goucher College; and, Charlottesville, Va., University of
Virginia, 1970. 13p. ED 038 708 (MF-80.65; HC-$3.29).
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After six weeks of school, classroom teachers rated 35§ Negro and 93
white first graders on 24 behavior scales. Mean total ratings did
not differentiate the two groups, but variance wzs significantly
higher for the whites. Total ratings predicted promotion for the
Negroes, and for Loth groups were significantly (a; higher for the
girls, (b) positively related to Otis IQ's and Metropolitan readiness
scores, and (c) among those promoted to grade two, predictive of
Metropelitan rcading scores and scores with I( controlled. Principle
components factor analyses with varimax rotations revealed two group
factors ("Good worker,'" "Friendly") and three rore specific factors
(""Cries," "Quarrels,'" "Wanders') common to both racial groups.
Additional factors differentiated the races: (a) "Leadership: for
the whites';{(b) "Docility,” "Conformity," "Curiosity" for the Negroes.
"Good worker'" for the Negroes and "Leadership" for the whites were
most predictive of academic success. The findings suggest both
commonalities and race-related differences in teacher judgments of
first graders' classrocm behavior.

McArdle, Clare G. und Young, Nancy F. (lassroom Discussion of
Racial Identity or ifow Can We Make It Without "Acting White?”
American Journal of Orthopsychiatry, 10(1): 135-11, January 1970.

Racial Attitudes, Peer Groups, Group Discussion; a discussion of
weekly meetings by an interracial group of high school students wio
considered personal responsibility toward the problems of civil
rights and racial equality.

McDowell, Sophia F., And Others. Howard University's Student Pro-
test Movement. Public Opinion Quarterly, 34(3): :83-88, Fall '970.

Activism, College Students, Negro Attitudes, (tudent College Rela-
tionship, Howard University.

McDowell, Sophia F, Prejudices and Other Interracial Attitudes of

Negro Youth. Final Report, 15 June T9f6-31 August 1967. washingson,

D.C, Howard University, Department of Sociology, 1967. 184p.
ED 019 390 (MF-$0.65; HC-$6.58).

A study was conducted to investigate the willingness of Negro high

school age youth to associate with whites. Data were gathered from
questionnaires distributed to 471 Negro high school seniors and 111
Negro dropouts from Southern and border states. The study investi-
gated such variables as the youths' sex, socioscononic status,
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educational status (dropout or stay-in), school desegregation ex-
periences, and informal voluntary association with white peers. |t
also sought to determine on what basis the Negro youths chose or
rejected Negro and white associates. The index of in*crracial
attitudes used in the study was based on the indicated degree of
willingness to associate in 15 different intevracial situations.

The findings indicate that there was not as much racial prejudice
among the youths as had been assumed. Moreover, the Negro youths'
willingness to ezssociate with whites varied with situation, educational
status, extent of informal, voluntary experience with white peers, and
the kinds of whites perceived. Most important, the willingness of

the Negroes to associate was governed by anticipation of the reactions
of whites to the association.

94. Messick. Rosemary G. Volitical Awareness of Mexican-American High
School Stulents. wnigh Scheol Journal, 54(2): 108-1%, Nevember 1970.

Political Attitudes, Mexican Americans, High School Students, Student
Attitudes.

95, Michigan-Ohio Regional Educational Laboratory, Inc., betroit, Mich.
Racism and Education: A Revicw of Selected Literature Relatead
to Segregation, Discrimination, and Other Aspects of Racism in
Lducation. 1969. 100p. ED 034 836 (MF-30.65; HiC-§3.29).7

This review of reseaich on racism and c¢ducation comprises sixteen
program topics selected by the Michigan-Ohio Regional Educational
Laboratory. The introductory section rarries 33 items (after Berei-
son and Steiner, 1964) described as general findings from behavioral
science research which appeared four years before the Kerner Commission
Repoi1t. The topics dealt with are: (1) Changing attitudes of stu-
dents and teachers, which includes: improvement of Negro self-con-
cept, achievement motivation, confrontation approaches, and teacher
attitudes and expectations; (2) Curriculum and materials; (3) De-
creasing racial isolation, consisting of inprovement of Negro =z21f-con-
cept, achievement motivation, desegregation, and staff deployment by
race; (4) Compensatory educatjon; (5) School working with other agencies,
corprised of: decentralized lay board of education, other approaches,
and pre-service teacher education; (6) Administrative practices;

{(7) Teacher education, treated in the two parts: pre-service education
recommendations, and ii-service education recommendations. Fifteen
attitude scales and questionnaires ar. listed as significant evalua-
tion instruments net with i the literature.
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Miller, Albert H. Problems of the Minority Student on the Campus,

Washington, D.C., Association of American Colleges, 196J. 5p.
ED 026 018. (MF-$0.65; HC-$3.29).

The problems of the black student on campus are not rew. He has

had to accept, at the level of consciousness, the ideals and values
of US society while actually being continuously rejected oy the

same society through various forms of discrimination. He has had

to organize his life in recognition of the fact that structured
racism within US society denies him many opportunities to parti-
cipate in it as a full-fledged citizen. On the basis of his personal
experience it has been ditficult to differentiate whether white
acceptance is based on his truec personality or on assumptions that

he has '"stercotyped' Negro habits, feelings and attitudes. He
experiences an inner strugyle concernirg which of 2 roles to play,
one that is expected of him and another that is h's natural self,

for whites who fail to understand what it really neans to be a Negro
in US society. At much loss to his psychological stability, he has
suppressed this conflict in the past and accepted 3 role that fits
into the sociectal structure. Today's black students, suffering

from this imposed inner torment of choosing between personal dignity
through conscious role-playing or through effecting a change in socicty
to improve actual experience, have decided on the latter and are
rejecting cducation which does not relate to their individual
development as citizens and as human teings. Their demands for a
sharc in an array of college decisions reflect a search for sclf-iden-
tity that is not "programmed" or ecxpected by white sociecty, but one
that is individually and naturally developed.

Muir, Donal E. Six-Year Trends in Integragiggﬁéﬁ}ilydgj.gilkp -South
University Students. 1970. 13p. ID 043 703 (MF-30.65; HC-33.29).

Three surveys, conducted at the University of Alabama from its
desegregation in 1963 until 1969, permit an assecssment of init’al
changes in the integration attitudes of deep-South university students.
Rapidly increasing acceptance of blacks was found in the four major
areas examined: general societi:l areas of conflict, social dis-
tance on campus, perception of Negro characteristics, and atlitudrs
regarding political and economic equality. The student maiority,
accepting “separate but equal' segregation in 1963, approved dese-
gregation in 196%. The majority of these students have not yet
accepted "'social integration,' but strong trends in this directicn
arc cvident.
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Mulholland, Vester M. Total Integration Can Work. North Carolina
Education, 37(3}: 6-&, 30, 31, November 1970,

School Integration, High Schools,Student Reaction, Race Relations.

Nielsen, Sandra. A Counselor's Evaluation of a Black White Confronta-
tion Group Condu:zted Within a High School. California Personnel

and Guidance Assaciation Journal, 3(1): 20-26, Fall 1970.

Group Experience, lHuman Relations,Intergroup Relatious, Racial At-
titudes, Conflict Resolution; in response to heightening racial ten-
sicns in their school, the counselors preposed a Black white Dis-
cussion Group which met weekly to "rap" together. This group was
equally divided racially and sexually, with trained black and white
leaders and a counselor from the high school. Response of the parti-
cipants appears to have been very positive.

Noar, Gertrude- Teaching the Disadvantaged. What Research Says to
the Teacher Series, No. 33. Washington, D.C., National Education
Association, Department of Classroom Teachers, 1967. 36p. ED 025 356
(Available from National Education Association, 1201, 16th St.,
N.W., Washington, D.C. 20036. WRSS-33, $0.25.)

A survey of current resecarch on disadvantaged students ‘defined

as children of unassimilated lowest class Negroes, Puerto Ricans,
Arerican Indians, Mexican Amcricans, and Caucasians) provides class-
room teachers with concise and up-to-date summaries of educational
research findings and their implications for teaching. Discussions
presented cover who the disadvantaged are, implications of their
behavior in school, causes of disadvantagement, and f{actors of
special significance in teaching the disadvantaged {such as intelli-
gence and testing, language, girl-oriented scheols, and time and
fantasy orientations}. Also preset “ed are suggested procedures and
methods designed to aid the disadvantaged child at various l-vels,
i.e., ages six to seven, and eight to eleven, and junior high and
high school., Specific emphasis is placed on teacher attitudes and
approaches to teaching the disadvantaged.

Obichere, Boniface I. The Significance and Challenge of Afro-Ameri-
can Studics. Journal of Black Studies, 1(2): 161-177, December 1970,

African American Studies, Negro Attitudes, Educational Objicctives,
Relevance (Education), Educational Change.
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Ochberg, Frank M. nd Trickett, Edison. Administrative Responses
to Racial Conflict in « High School. Community Mental Health Journal,
6(6): 470-882, December 1970.

Activism, Administrator Role, Race Relations, Racial Attitudes,

Scheol Community Relationship; the impact of a high school riot on

the ecologv of the school is studied from the perspective of the

vice principal. Administrative responses were shaped by the organiza-
tional history of the school and by relationships among various groups
both outside and inside the school: faculty, students, superintendent,
Board of Educition, black community, and white community. Some
implications for the Community Mental lealth Consultant ore discussed.

Olsen, Henry D. The Effect of Compensatory Education upon the Self-Con-
cept-of-Academic Ability, Significant Others, and Academic Signi-
ficant Others of Black and White Pre-College Students. 1971,

9p. ED 047 075 (MF-3$0.65; HC-Not available from EDRS).

This research utilizes Brookover's social-psychological theory of
learning by evaluating the level and/or change in self-concept-of-aca-
demic ability, significant others, and academic significant others

of 121 black and white compensatory education students. As a result
of exposure to compensatory education there was a significant positive
change in self-concept-of-academic ability for conpensatory education
students in general, as well as for blacks and whites. Males and
females also had a significant positive change. The students identified
parents, teachers, relatives, friends, offspring, spouse, and them-
sclves as significant and academic significant others. There were
significant changes in offspring, friends, teachers, spouse, and
themselves as significant others and themsclves, spouse, offspring,
and relatives as academic significant others as a result of compen-
satory education.

Ornstein, Allan €. Seiected Teacher Behaviors Considered as a

Basis for Reporting Recommended Strategics for Tcaching the Disad-

vantagcd N Review. New York, N.Y., New York University, 1970.
23p.  ED 013 563 (MF-$0.65; HC-83,29).

This paper revicws the research and commentary l3:erature on tech-
niques, traits, and success factors for teachers of the d:s dvantaged.
The author categorizes and discusses behaviers for teachers of the
disadvantaged within four selected dimensiens: (1) Affective (related
to the teacher's attitudes, erotions, feelings, and values); (2) Coz-
nitive (related to the teaching of a subject and the teacher's
development of the students' intellectual corpetencies), (3) Con-
trolling (related to the teacher's order, planning, tasks, respon-
sibility, and systemization); and, (4] Stable (related to the teacher's
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calmness, objectivity, consistency, confidence, and alertness).

The brief summary section conciudes that although rescarch on teacher
behavior is impressive in quantity, the results are contradictory

and concern for teachers of the disadvantaged inadequate; and that
this review, while not providing answers, might be used as a reference
point in seeking answers to questions on what behavior is desirable
for teachers of the disadvantaged. One hundred forty-two references
are cited, nearly all published in the 1960's.

135 Ornstein, Allan C. Suggestions for Improving Discipline and Teaching
the Disadvantaged. Journal ot Secondary Education, 44(3): 99-106,
March 1969.

Teacher Attitudes, Teacher Behavior, Student Teacher Relationship,
Disadvantaged Youth, Discipline.

106, Owen, Isaiah. The Effect of the Group Leader(s) Race on Group
Counseling Undertaken to lmprove Intergroup Attitudc Among Racially
Mixed Fifth and Sixth Grade Children. Morgantown, W. Va., Wcst
Virginia University, 1969. 110p. ED 011 328 (MF-$0.065; HC-$6.58).

The purpose of this study was: (1) to determine the effect, if any,
that the race of the group leader has on the improvement in inter-
group attitude of racially mixed clementary school students who
participate in group counseling; and (2) to determine whether raciallv
mixed groups of clementary students who participate in group counseling
make more favorable improvement than those who ecngage in contact
activities only. A total of ten students were taker from the total
fifth and sixth grade population who had been tested. These ten

were assigned to cacn of six groups: (1) one led by a white counsclor;
(2} one by a black counselor; (3) one by a black and a white counselor;
and, (4} three control groups of the same composition. At the

end of cight weeks, these subjects were post-tested or. the same in-
struments as before. Findings include: (1) no differences in the

mean gains in intergroup attitudes among the six groups; (2) no
differences in gains in attitude between the counsecled groups and
control groups; and, (3) no differences in the mean gains in atti-
tudes between any of the three experimental groups. The study producced
no significant findings that would show group counseling to be an
effective neans of alleviating racial attitudes.
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Patino, Feter H. Go Talk to the Principal! Civil Rights Digest,
3(4): 22-29, Fall 1970,

Mexican Americans, Administrative Problc is, Educational Iwmprovement,
Activism, Interpersonal Conpetence.

Pecoraro, Joseph.) The Lffect of a Series of Special Lessons on
Indian History and Culturc upon the Attitudes of Indian and Non-In-
glgn Students. Final Report. Augusta, Halne, Maine Department
of Education, 1970. 170p. ED 043 556 (MF-80.65; HC-$6.58).

In dn effort to change the attitudes toward the Indian of Indian

and non-Indian children, a series of special lessons were prepared

by this project. These lessons ermphasized the positive aspects of
the Indian, and brought out little known aspects of the contr’butions
of Indians to our art, cultural heritage, and contemporary society.
They made use of several nedini--8 mm color and sound film, stide-tape
presentations, and some commercial material, and stress involvement
on the part of the students. 1In order to measure the effectiveness
of the special lessons, un experiment with a coutrol group and an
experimentazl group was conduct:d. Pre- and post-testing consisted

of a semantic differential, an att tude scale, and a series of open
sentence stems. It was found that the lessons did have a positive
cffect on the attitudes of both Indian and non-Indian b ldren,

and that the attitudes of Indian children were most improved indi-
cating improvement in solf-concept.

Pevlmutter, Philip. FPrejudice and Discrinination. Missachusetts
Teacher, 50(4): 12-14, January 1971,
Ra-ial Diserimination, Race Relations, Racial Attitudes.

Peters, David R.  Self-Ideal Conyruence as a Function of Human Rela-
tions. Journal of Psychology, 76: 199-207, November 1170,

Selt Concept, Humin Relations Programs, Classroom Envirennent, Self
Evaluation, Changing Attitudes.

Platt, Keaneth. A Year at a Southern Negro College. Journal of the

\dthndl Associaticn of Women Deans and Counselors, 3.2(2 NS AN

Winter 1069,
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Soutnern Community, Negro Colleges, Interpersonal Relationship,
College Students, College Curriculum.

112, Forter, Judith D.R. Black Child, White Child: The Development of
R1c1al Attitudes. 287p. 1971. (Available from Harvard University
Press, Cambridge, Mass. §8.95).

In Part One of this study or hoth racial attitudes in and the influence
of race on sccial interaction between preschool children, "The
Acuisition of Racial Attitudes,” there is a discussion of mechanisms
of racial attitude transmission, and a review of other studies,

Part Two, "Sociological Correlates of Racial Attitude Formation,"
describes the methods of inquiry used, including the TV-Story Game,

an analysis of doll choice by race and agc, and social class, contact,
and shade of skin color as correlates of racial attitude formation.
Part Three, "The Effects of Racial Attitudes an Perseonality and
Interaction," discusses racial self-concept, the personal dimension

of self-esteem, and actual playmate choice in a desepregated setting.
Part Four focuses on the implications of the Jdata tfor theoary, researh,
and public policy. The coding scheme for comments and tree play,

and self-portrait and story code shects dve appended,

113, Poussaint, Alvin and Atkinson, Carolyn. Black Youth and Motivation.
Black Scholar, 1(5): 43-51, March 970,

Motivation, Negro Vouth, Psychological Needs, Negro Attitudes, Self
Concept.

114, Powell, Gloria J. and Fuller, Mariclle. School Desegregation and
§glfk§onncgt A Pilot Study on the Psych 1og1cal Impact of School
Desegregation on 7th, &th and 9th Graders in a Southern City.

1970. 36p. (Mr-$0.65; 1C-Not available from EDRY.

This pilot study was done by giving a Self-Concept Scale and a
Socio-Familial Questionnaire to 614 white and black students in
segregated and desegregated schools. 1In addition to comparing

the effect of descgregation, the investigators are interested in
identifying the variables related to positive or negative self
concepts. The report concludes that there is a self concept gap
between Negro and white students, with Negro students having signi-
ficantly hipher scores than white students on the self concept

scale. Those Negro students achieving the higher self concept scopes
are those in segregated or predominantly black schools.
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Powell, Jumes H., And Others. Interim-Report of the Institute
for Supervlsor of Student Teachers on Problems Occasioned by
Desegregation on Public Schools, July 6 through August 12, 19@2.
Lexington, Ky., University of Kentucky, College of Education,
1965.  45p.  ED 045 742 (MF-$0.65; UC-$3.29).

The objectives of this institute were to piovide participants with
a basic experierce in human relations in a1 inter-racial setting;
this would expand their knowledgze and understanding, nceded to work
ceffectively in a desegregated school setting. Further, special
problems confronting supervising teachers as they guide student
teachers, who are presently in or will subsequently join integrated
faculties of desegregated schools, were identified and analyzed.

In an attempt to create a candid, open, and honest atmosphere for
interpersonal interactions, heavy emphasis was placed on relatively
unstructured group discussions. Public school personnel with ex-
perience in desegregated schools discussed the problems they had
faced and the solutions that had emerged. Among the many results
and conclusions was the consensus that participants became more
skillful and comfortable in interracial discussions of social and
educational problems,

Purl, Mabel C. and Curtis, Jecnathan. 1 longitudinal Study of the
Third Culture Curriculum at Emerson Elementary Scheol. MeAteer
Project NO-T3. " Riverside, Calif., Riverside Unified Scheol Dis-
trict, Department of Research and Evaluation, 1970. 34p. (MF-$0.65;

HC-$3.29).

Instruments presumed to measure "anxiety," "perception of others®
attitude toward self," “self-attituvde,” "adjustment," and "racial
attitudes'" for this longitudinal study werc used in cobtaining sc¢nves
from the same children in the first and third prades. A random
sample of children from the Riverside School Study contrulled for
grade, sex, and ethinicity was vsed as a comparison to a randomly
selected Emerson group. This was done to provide a base trvom which
to view the Third Culture Curriculuw effects at Emerson. Such a
sampling procedurc inherently carries with it the likelihood of
confourding effects. Thus, any difference between Eprerson and
Riverside School Study pupils on the measures of intevest nay be due
to the Third Culture Curriculum, other factors associatcd .:th school
and home, or to an interactien of these factors. Tt is kiown, for
instance, that Inerson School differs from the Riverside Schoel
Study sample in their teachers, their administration, their class
structures, their rankings as to the sociocconemic status of their
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clientcle, their proportions of student body racial representation,
their geographical locations, and possibly other pertincnt charac-
teristics. Thus, any conclusions drawn as to the effect of the Third
Culture Curriculum are tentative and need substantiation in further
studies in other settings.

Resnick, Solomen. Black Power and Education: The SEEK Experience
at Queens Collepe. Community Issues, May 1970. Flushing, N.Y.,
City University of New York, Queens College, 1970. 1lp. D 044 455
(MF-$0.65; HC-Not available fram EDRS).

During six months of the 1969-70 school yecar, Queens College was
besicged by demenstrations by the black and Puerto Rican Student-Fa-
culty-Counseclor Coalition. While the situation was similar to that

at other campuses in that drastic polarization and racial animosities
were exacerbated, it was unique in one crucial aspect. Demonstrations
at other colleges were generally directed toward creation of Black
Studies programs and increased black student enrollment. The con-
flict at Queens, nhowever, vras about the way in which Operation

SEEK, a remedial program for black students, was to be run. Perhaps
for the first time, the principles of Black Power were being applied
to preparing students from ghetto arcas for college work. The tragedy
of the situation was not property damage or the breakdown of order,
but that both sides developed such rigid positions that crucial
c¢ducational issues were never really confronted. The academic
establishment became highly emotional and was morce con:erned with its
own standard, than with the needs of the program, while the Coalition
placed more emphasis on black ideology, and a precious opportunity

was lost,

Rich, Andrea L. and Smith, Arthur L. An Approiwch to Teaching Inter-
recial Corcwnication.  Speech Teacher, Iu(2): 138-1.43, March 1970,

Race Relations, Communication Problems, Negroes, Caucasians, Course
Content.

Rist, Roy C. Black Staff, Black Studies, and White Universities:
A Study in Contradictions. Journal of Higher Education, 41(8):
618-29, November 1970.

Higher Education, African Anerican Studies, Departrment Dirvectors
(School), Racial Integration.
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Changes are required in the structure of the university and the
structuring of black studies to resolve the contradictions inherent
in the pursuit of scholarly Negro history and resecarch programs,
and programs designed for the development of disadvantaged Negro
Youth.

Robinson, Jackie. The SEEK Program: A SEEK Student's View. Community
Issues, July 1970. Flushing, N.Y., City University of New York,
Queens College, 1970. 16p. ED 044 456 (MF-$0.65; HC-Not avail-
able from ELRS).

The Search for Elevation through Education and Knowledge (SEEK)
experience at Queens College has been a hectic and strained under-
taking, culminating in a confrontation between black and white
students which gained national attention. The white community at
Queens reacted negatively towards SEEK students, faculty, and coun-
seling staff. The frustration of the black and Puerto Rican community
was the result of almost three ycars of coping with racism, budgetary
mismanagement, and a dearth of black courses and teachers, and was
aggravated by organizational changes which were seen as a move to
destroy the SEEK program. This led to the formulation of the black
and Puerto Rican Student-Faculty-Courselor Coalition. The Coalition
outlined proposals designed to improve the quality of education.
Demonstrations were planned to force the college to negotiate in

good faith, but most of the efforts to improve education were frus-
trated. Black educational complexes arce the only alternative to

poor education of black people.

Rocssler, Richard, Ed. Attitudes Toward School liescgregation in
Riverside and Redlands. School Desegregation, Bulletin Series,
No. 1. Riverside, Colif., University of California, Center for
the Study of Intergroup Relations, 1970. ldp.  (MF-§0.65;
HC-$3.29).

The results of this survey indicate that parents and students in
Riverside reacted very positively to three years of integrated
ceducation. Anglo parents felt that their children were not having
more difficulty in learning. Parents of all three groups (Negro,
Mexican-American, and Anglo) reported favorable perceptions of busing,
the quality of cducation, sccial acceptance, and home-school rela-
tionships. In the Redlands, the Negro and Mexican-Americap parcnts
believed that integrated education represents a better education:
they also felt welcome in the schools. The parents have rated the
quality of desegregated education as high, although s<ome pavents

do believe *hat there arc more discipline problems. Accovding to
the parents, the childven reacted positively to their school exper-
iences, and teachers were quite friendly and helpful to the <students.



122, Resser, James, And Others. Student OL}nloni and Biack Studics.
1971. 29p. (MF-$0.65; ! -$3.29).

The study attempted to cvaluate the impact of an experimentat Black
Studies course on the attitudes of black students toward education,
the "system,'" whites, and Black Studies. The instrument developed
for the study was an open-ended essay type guestionnaire. Denographic
data were collected. The questionnaire was administercd in an experi-
mental Black Studies ("Introduction to Black America') class at
Southern Illinois University which was 60 percent black. The ques-
tionnaire was administered on a pre-post basis with approximately a
12-week time interval. The results would seem to indicate that

there was very little chenge with respect to the attitudes assessed
in the oper-ended questionnaire. Information was obtained indicating
that the individuals who were pacticipating in tnis program and

who were talkirg about the "system'" and discussing the concept

of this system were not in agreement as to what the system was.

In future work in such courses, the individuals responsible for the
material in the course might seriously consider dealing with the
issue of helping :he students describe the university system in

which they are operating and make the students awarc of the alter-
nativas that they have available to them witain the system.

123. Roth, Rodney W. The Effects of "Black Studies' on Negro Fifth Grade
Students. Current Trends in Negro Education and Shorter Papers.
Section €. Journal of Negro Education, 38(4), 435-439, Fall 1969.

African American Studies, Self Concept, Identification (Psychological),
Elementary School Students, Negro Students; describes an experiment
demonstrating increascd racial pride and improved self concept in
black fifth graders receiving a course in black studics.

124, Roth, Rodney. low Negro Fifth Grade Students View Black Pride Con-
cepts. Integrated Education, 8(3): 24-27, May-June, 1970.

Negro Attitudes, Negro Students, Grade 5, Questionnaires, Test Results.

125.  Sacks, Susan Riemer. 1nfluence of Black is Beautiful Program
on Black Adolescents’ Drawings and Figh Status Job Sclections.

1971, 17p. ED 047 056 (MF-§0.65; IK-Not available from [DRS).
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Drawings of men by black bovs, collected Spring 1969 at two junior
high schools--one with a Black is Beautiful {BB) program, found
twice as many (34 percent) blwck men drawn in BB school. Of 186
total drawings, 24 percent were unmistakably black, 263 "You" and
"They" forms of the Choosc-a-Man task being completed in the two
schools along with 100 from North Carolina. Students themselves
("You") overvhelmingly hired black stoie managers from four photo-
graphs, varying from Caucasian to Negroid. BE program students
thought the store ("They") would select a black manager; non-program
and North Carolina students thought a non-black would as trequently
become manager.

Saint Augustine College, Raleigh, N.C., Educaticnal Leadership and
Human Relations Center. Educational Leadership Training Program

for Majority-Negro-Rural-IsoJated School Districts in North Carolina,

1963-70, Final Tcchnical Report. 1970. 36p. E0 017 021  (MF-$0.6G%;
HC-$3.29).

This is the concluding report of the operational phase of a summev
institute conducted by Saint Augustine's College at North Carolina
State University for the Eastern North Carolina Teachers' follow-up
activities and evaluation. The project focused on the need for raising
the level of professional compeverce of scheol personrel in predomi-
nantly black, rural school districts with the hope that the quality
of education would be improved, and desegregation facilitated. In
addition, improvement of race relations was a specific objective.
The summer institute program included lecturcs and semiiirs. The
prograri was cvaluated by pretest-posttest measures; the data show
that the Institute was effective in bringing abhout and mzintaining
positive attitudes towards integration for the total groap of parti-
cipants.

Schneider, Frank W. Conforming Behavior of Black and White Children.
Journal of Personality and Social Psychology, 16(3): 4006-71,

November 1971,

Behavioral Science Research, Jupior High School Students, Confornmit,,
Peer Greups, Racial Attitudes.

Sediacek, William E. and Brools, Gleawood C., Jr. Iﬁgulgportqggg
of Social Acceptability in the Measurcment of Racial Attitudes.
Collepe Park, MIT . Viniversity of Thryland, {10707 §p0 (MF-30.065;
HC-83.20).
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The purposc of this study vas to determine 1f white university stu-
dents were aware of any peer group attitudes toward hlacks. Student
respondents to a questionnaire felt that college students do not like
racists, but a similar group of college students made negative racial
responses when their attitudes were measured. The findings provided
some cvidence that there is a difference in what white students

feel are socially acceptable attitudes toward blacks and what they
actually feel.

129  Secdlacek, William E. and Brooks, Glenwood C.. Jr. The Measurement
of Attitudes of Whites Toward Blacks with Certain Belicfs. College
Park, Md., University of Maryland, Cultural Study Center, 1970.
14p. ED 045 768 (MF-$0.65; HC-$3.29).

The purpose of this study was to detcrmine the effect of beliefs

rather than contextual situations on the attitudes of whites toward
blacks. Res..ts indicated that whites generally responded the same

to a person iolding a belief whether a black held the belief or not.

The conclusion rcached by Sedlccck and Brooks is that a nonracially
rclated belief provides a way for subjects to ignore race in responding.
llence, there is further support for the necessity of providing a

racial context before raciai attitudes can be successfully measured.

130, Serrans, Tirso G. Project to Improve Equality of Fducational Oppor-
tunities in Redlands, School Year 1969-70. Title 1V Evaluation,.
Redlands, Calif., Redlands Unified School District, 1070. 30p.
(MF-$0.65; HC-Not available from EDRS},

Seventy percent of the pavents said that their children are more
intercsted in scheol and are receiving a better cducation today.
Although the children say that they enjoy school, some of them feel
that in arithmetic and reading skills they do not conpare with the
other students. Teachers concur with the students that reading

and arithmetic are areas of difficulty. The nced for special programs
is a subject of contention among teachers. Students like to ride

the bus, but are somewhat uncertain as to whether they want to next
yvear. Fair treatment by students and teachers was not an issue,

but "different treatment” was. More rescarch into the meaning of
"different treatment' is needed. Though home-scheol cooperation
exists, both tcachers and parents desire more vpportunities to con-
municate. More teacher home visits are looked forward to. A\ progran
of integration fron kindergarten through twelfth grade, which will
inprove the quality of education during this continuing period of
transition, is being planncd.
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Shearouse, H.S. In-Service Education to Solve Problems Incident
to the Elimination of the Dual School System. Final Technical
Report. Conyevs, Ga., Rockdale County Public Schools, 1969.
127p. ED 045 748 (MF-$0.65; HC-Not availablec from EDRS).

The Rockdnle County Board of Education (Georgia) operated an inservice
progran on desegregation in 1968. The purpose of the program was

to prepare the school system and the community for descgregation

by working with the teaching staff. A Coordinating Committee was

set up, which participated in sensitivity training sessions in order
to lead small discussion groups. Topics ir the seminars included

the following: the disadvantaged child; student und teacher experiences
in desegregated schools; sensitivity; and, black-white confrontations.
At the fourth seminar, the teaching staff made recommendations which
are included in this report on the program. Results of this inservice
program are considered to be shown in the smooth transition into
desegregated schools; the Coordinating Committee provided strong
leadership, ard the small discussion groups demonstrated the value

of letting faculty members tackle school problems. A semantic differ-
ential questionnaire was administered to the faculty before and

after the program. Results show a positive change with regard to

the inservice program and its objectives.

Shepard, Samuel, Jr. Teachers for the Ghetto. ASSQSiEEigﬁjlﬂjfffbﬁi
Educators Yearbook, pp. 88-99, 1970.

Disadvantaged Youth, Attitudes, Teacher Characteristics, Negro Students,
Educational Needs.

Shoudel, Pearl W. A Descriptive Research Study of Birvacial Student
Teacher Teams, Final Report. Little Rock, Ark., Philander Saith

Coliege, 1969. 15p. LD 032 280 (MF-$0.65; 1IC-$3.29).

An experiment w.s planned to establish pairs, one Negro and one
Caucasian, of student teachers who would work together as a tean

as they did part of their student teaching in a Negro school under

a Negro cooperating teacher, and part in a predominantly white school
under a Caucasian cooperating teacher. The purpose wias to determine
whether or not attitudes toward another rcce would be chonged by
participation in the biracial program. The control group of 30 Negro
art 30 Caucasian subjects were not paived and were assigned to a
schoal for membors of their own race. Subjects were from ten
Arkansas teacher cducation institutions and were placed
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in ten different school systems over a period of four semesters.
Pre- and posttests which were designed to measure attitudinal re-
sponses to items of bias were administered to all subjects. The
biracial tcam approach did change the attitudes of subjects toward
members of the other race: Negro and Caucasian student teachers
were not brought to a point where they shared common viewpoints,
but the differences in their perceptions were narrowed. Attitudes
of cooperating teachers and other personnel were also changed as

a result of day-by-day associations and person-to-person communi-
cation. (Included are lists of the most significant changes in
both Negro and Caucasian attitudes toward Negro and Caucasian teachers,
administrators, students, and toward the project in general.)

. Soares, Anthony T., and Soares, Louise M. Critique of Secares and

Soares' "Self-Perceptions of Culturally Disadvantaged Children'--
a Reply. American Educational Research Journal, 7(4), [n.p.],
November 1970.

Culturally Disadvantaged, Self Concept.

Soares, Anthonv T., and Soares, Louise M. Interpersonal and Self-Per-
ceptions of Disadvantaged and Advantaged High School Students.
1970. 6p. ED 043 496 (MF-30.05; HC-§3.29).

Disadvantaged and advantaged high school students were tested for
their self-concepts and their perceptions of their teachers' views
of them. The teachers' perceptions of these students were also
reasured. From the vocational c¢lasses of an urban integrated high
school, a sample of 91 disadvantaged students (66 males and 25
females) and 71 advantaged students (54 males and 17 females) were
randomly selected. The twelve teachers of these students were also
involved. Disadvantagement was determined in terms of annual family
income (less than $4,000), living quarters (low-rent tenements or
subsidized housing), and receipt of state aid or walfare funds.

There was a minority composition of over 50 percent Negroes, and
Puerto Ricans among the disadvantaged students, and a white majority
of 75 percent among the advantaged. An inventory of 40 bipolar
traits was given to the students, and the teacher group was given
some traits but with instructions to rate each of the students in

the sample who were in the instructor's class. It was found that
disadvantaged students view themsolves similarly to how they believe
others look at them, but the teacters actually scc them less positively
However, toachers tended to think more highly of advant.yged students,
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136. stout, Hugh 0. Teaching Proper Racial Attitudes. (Presented at
the 1969 NCEA Convention). <Catholic High School Quarterly, 27(2):
3-8, July 1969.

Racial Attitudes, Student Attitudes, Changing Attitudes.

157. Strom, Robert D., Ed. The Inner-City Classroom: Teacher Behaviors.
Merrill's International Education Series. 1966. 204p. ED 023 712

(Available from Charles E. Merrill Books, Inc., 1300 Alum Creek
Drive, Columbus, Ohio 43216).

The following essays make up the contents of this book: (1} John
Niemeyer, "Importance of the Inner-City Teacher," (2) Robert Strom,
"Teacher Aspiration and Attitude," (3) Robert J. Havighurst, "Over-
coming Value Differences,” (4) E. Paul Torrance, '"Fostering Creative
Behavior,' (5) Paul Bowman, "Improving the Pupil Self-Concept,"

(6) A. Harry Passow, "Diminishing Teacher Prejudice," (7) G. Orville
Johnson, "Motivating the Slow Learner,'" (8) Paul Hunt and Elvin
Rasof, "Discipline: Function or Task?" and (9) Gene Fusco, "Reaching
the Parents." An extensive bibliography is included with the essays.

138, sundberg, Norman D., And Others. Values of Indian and American
Adolescents. Journal of Personality and Social Psychology,
16(3): 374-97, November 1970.

Cross Cultural Studies, Indians, Values, American Culture, Adolescents.

139. Sussman, Earl and Thompson, Glen Robbins. Prejudice as a Function

of Intellectual Level and Cultural Information. 1971. 15p.
(MF-$0.65; HC-33.29).

This study was designed to examine factors related to prejudice

among fourth grade children from an inner city area of Chicago.

A total of 91 children were sampled, 60 {rom "low-performing" and

31 from "high-perferming' fourth grade rooms. Thirty of the low-per-
forming children were assigned to the experimental condition and 30
to the control condition. The basis for grouping subjects (Ss)

into "high” and "low" groups were group IQ scores and third grade
scores on the Metropolitan Reading Test. The measure of prejudice
included several subtests dealing with separate minority groups; it
was administered to all greups prior to treatncnt. Then a two-week
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training period was given to the experimental group; this included
historical and cultural information about several minority groups.
During the two weeks of treatment the experimental group received

30 minutes of this program each school day. Then both groups rcceived
the posttest. Statistical analysis revealed that prejudice among

these children varied inversely with intelligence, that the trecatment
program decreased the prejudice of experimental group Ss, that minority
children showed a prejudice against themselves, and that the feelings
minority children have about themselves were affected by the treat-
ment program.

Technology or Tricknology: White Teachers in the Black Community.
Social Policy, 1(4): 67-68, November-December 1970.

Race Relations, Negro Attitudes, Teacher Attitudes, Educational Problems,
Culure Conflict.

Theimer, William C., Jr. Black Urban Students' Vicw of Themselves
and Their Counselors. Philadelphia, Pa., Philadelphia School
District, Office of Research and Evaluation, 1970 1lp. ED 040 247
{MF-$0.65; HC-$3.29).

Interviews were conducted with 39 junior high school students {whosc
low attendance records virtually deemed them dropouts) and with 26
parents to determine their perceptions of their school--specifically
the building, teachers, course content, methods of instructions,

and the school as a whole. Results cf these interviews showed that

the school and teachers were by and large rated adequate but that

some teachers (generally classified as '"bad tecachers') lacked knowledge
of how to deal with students and that course content was often irrelevaat
and uninteresting. Students expressed a desire for new programs

that would help them find jobs and develop a self-identity. Questions
on educational and occupational aspirations revealed that graduation
from high school and acquisition of semi-professional and professional
occupational status was not associated with regular attendance, and
that students' occupational aspiration levels were not realistically
adjusted to their plans for furthering their education.  Students

saw lack of necded courses as the grecatest obstacle to finishing

high school. Data suggests that counselors should spend more time
discussing the relevance of school to carcers.

Thompson, Alvin H. Berkeley's Urban Task Forc2: A Project to pre-
pare Sccondary Community-Oriented Teachers for the Inner City,
Journal of Teacher Lducation, 21(2): 233-239, Sumner 197Q
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Community Involvement, Inner City, Racial Attitudes, Slum Schools,
Urban Environment.

. Thompsen, Jack M. The Relationship Between Carl Rogers' ielping

Relationship Concept and Teacher Behavior. California Journal
of Educational Research, 20(4): 151-161, Septembo* 1059,

Effective Teaching, Teicher Behavior, Student Teacher Relationship,
Interpersonal Relationship.

Trachtenburg, David. A Survey of Attitudes Toward Certuin Racial
Issues. Integrated Education, 8{2): 45-47, March-April 1970.

Racial Attitudes, Student Attitudes, Social Attitudes, High Schoo!
Students, Suburban Youth; reports a questionnaire study in Middle-
town, New York, of the racial attitudes and knowledge of a total
of 196 ninth and eleventh grade students.

Trubowitz, Julius. Changing the Racial Attitudes of Children: The
Effects of an Activity Grg_EEProgram in New York City Schools.
Pracger Special Studies in U.S. Economic end Social Development.
1969, 228p. ED 036 567 (Available from Frederick A. Pracger,

Publishers, 111 Fourth Avenue, New York, N.Y. 10003. §12.50).

This book describes and evaluates an experiment to overcome fear

and misunderstanding between races. The subjects were from four
fourth grade and four fifth grade classes from two New York City
schools, one predominantly white and the other predominantly black.
The experiment consisted of three full-day educational field trips.
By controlling the assignment of pupil partners, variations in inter-
racial contact were obtained. Three attitude tests were used to
measure the racial attitudes of the pupils in this study: the Atti-
tude Scale, the Social Distance Scale, and the Projective Picture
Test. Two rating sheets were designed to determine the pupils'
perceptlons of the trip erperience. Tables of findings and question-
naire forms are included.

Tuscaloosa County Board of Education, Alcs.  Summary of Activities

and Evaluation of Kestern Alabama Coqurat1ve Title IV Project:

A Descgregation Program Occasioned by and Relative ta Tonghor

ELEEEEXSL 1969, 176p. D 045 750 (MF-¥0.65; NC-36.5%)

A
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The Western Alabama Coorperative Project attempted to develop better
self-concepts, communication skills, classroom management techniques,
and knowledge of multi-racial educational methods and materials

among teachers and educators; the intent was to facilitate school
desegregation. The program consisted of lectures and discussion
groups. The program was evaluated by questionnaires given before

and after, in order to determine changes in attitudes. 1t is con-
ciuded that the project was at least a partial success. Self-concepts
improved, especially for black teachers. Where the results are unclear,
it appears that administrators made less spectacular gains; however,
more lines of communication were opened up.

Tuscumbia Publi. Schools, Alabama. A Program for Solving Prohlems
Pertaining to Classroom Organization and Instructional Program
and to Social Skills of Teachers in Desegregated Schools. Technical
Report, January 1-December 31,1969. 1969. 138p. ED 045 747
(MF-$0.65; HC-$6.58). -

The Northwest Alabama Cooperative Project here reported was oriented
toward the reorganization of classrooms to inciude team teaching

and continuous progress, improved subject matter skills, and improved
understanding of individuals and individual differences. This project
was also concerned with helping participants to improve interpersonal
relationships and intra-group skills. The procedures for accomplishing
these objectives included five single day institutes, a two-week
workshop, a two-day institute, school visits, and material preparation.
The project is a cooperative venture of six neighboring school dis-
tricts in Northwest Alabama assisted by the Auburn University Title

IV Center and the University of South Alabama Title IV Center. There
were 160 participants in the Project.

Tuttle, Thomas C. Actual and Perceived Beliefs of Black and White
Students. 1970. lo6p. FD 049 222 (MF-50.65; HC-Not available
from EDRS).

In this study 50 black students from an all black liberal arts college
in North Carolina and 48 white students from a branch cf the University
of North Carolina werc each asked to respond twice to 30 bclief
items--once according to the way he felt they should be ranked,

and then '"as he felt someonc of the other race, black or white,

would respond." The belief items fell into five categories of social
concerns: poverty, race, welfare, employment, and social conflict.
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This was administered along with a scule of 12 terminal values developed
by Rokeach. Blacks ranked freedom first and cquality second; whites
ranked frredom first and equality fifth. Blacks rankea a comfortable
life fourth, and whites twelfth. The greatest differences between
groups existed in the items dealing with ewployment, race, and poverty,
but a far greater difference emerged in the whites' views of blacks

and the blacks' view of whites. Significant differcences for all five
attitudes became cvident when the perceived attitudes of the races

were compared. Data also showed a significant relationship between
values and beliefs, i.e., those who ranked freedom and equality high
had more liberal scores than those who ranked free om high and equality
low (Rokecach two-dimensional model was used). Tables with test

data and a sample of the measuring instrument are appended.

148. University of South Carolina, Columbia, S.C., School cof Education.
Special Training Institute on School Desegregation for School Per-
sonnel in South Carolina, 1968-1869. [1970] 106 p. ED 045 753
(MF-80.65; 1C-$3.29).

The overall objective of this Institute is to improve the ability

of school personnel on all levels to recognize and deal cffectively
with special problems occasioned by school desegregation. ‘Large group
institutes of two to ten days for teachers, administrators, super-
visors, and guidance personnel are offered. local leaders are en-
couraged to participate in planning, organizing and carrying out these
institutes which help cducators focus on basic problems of human
relations, resource materials, grouping, evaluation, and scheduling.
In some cases, ecxtended institutes devoted to specific problem arcas
may be conducted over several months. School districts are encouraged
to take a comprehensive approach to desegregation involving school
personnel, the total community, and students. To help districts

carry out this task, Lecadership Planning Institutes: (1) provide

an opportunity for educators of both races to engage in genuine
dialogue in order to open an honest exchange of ideazs and expressions
of feeling which will sensitize the leadership group to problems
incident to integration; (2) prepare participants to take an active,
leadership role in future institutes for other school personnel

in the district; and, (3) prepure local leaders who can work with
students and the total community.

150. Venditti, Frederick P. Guidebook for Discussion Leaders for Solving
Mnlti-Ethnic Problems: A Simulation Game for Elementary and lligh
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School Teachers. Knoxville, Tenn., University of Tenncssec, College
of Education, 1970. 109p. ED 044 463 (MF-$0.65; HC-$6.53),

This bocklet 1s a guidebocok for leaders of small group discussions

in the Valleybrock Elementary School-Lakemont High School Simulaticn
Game. The game focuses upon typical problcms of elementary and

secondary schools with heterogeneous (racial and ethnic) student

bodies. The information in the guidebook is confined to a brief
explanation of the role of the leader of group discussions, some
procecural and general suggestions for facilitating participant
interaction, a brief discussion of role-playing, and a series of synopses
of both filmed and written problems with related questions or suggestions
appended. Incident Response Sheets for participants are also included.

Venditti, Frederick P. Participant's Handbook for Solving Multi-Ethnic
Problems: A Simulation Game for Elcmentary and High School Teachers.
Participant's Workbook. Knoxville, Tenn., University of Tennessee,
College of Education, 1970. 106p. ED 044 464 (MF-$0.65; HC-SG.SS).

This bocklet is a participant's handbook for playving the Valleybrook
Elementary Schocol-Lakemont Iligh School Simulation Gume. In this

game, the participant tries to deal with simulated problems faced

in desegregated schools. The participant either plays the role of
Terry Patterson, a new fifth grade teacher in Valleybrook Elemen-

tary School, or that of Sandy Johnson, new teacher at Lakemont

High Schoci. Information presented to the participant in this booklet
includes excerpts from faculty handbooks and student cumulative
recovds. Additional information conmes from {1} filmed orientation
meetings and follow-up role-play sessions with the principals of
Valleybrook, Lakemont, or of Valleybrook and Lakemont, (2} the content
of the filmed and pencil-and-paper problems themselves, and (3) sup-
plementary written information. A separate workbook of problems

for the participant is also included.

Venditti, Frederick P, Pxogram Director's Manual for Solving Multi-Ethnic
Problems: A Simulatien Game for Elementary and High School Teachers.
Knoxville, Tenn., University of Tennessee, College of Lducation,

1970, 137p. ED 044 465 (MF-30.865; HC-$6 58).

This manual has bee. prepared for the use of progran directors who

will assunme the overall responsibility for planning and conducting

the Valleybrook Elementary School-Lakemont iligh Schuol Simulation

Gawe. The game is created to give professional school personnel and
prospective teachers opportunities to come to grips with typical problems
of desegregated elementary and secondary schools. It is designed

to pinpoint the most real and urgent problems, to generate intense
personal involvement in heuristic problem-solving activities, and to
promote meaningful human interaction in multi-cultural groups. In

the game itself, majority-white elementary and sccondary schools have
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be:n simulated in which players assume the roles of new teachers.

The players practice solving typical problems in desegregated schools,
which are presented on film, in written incidents, and through role-plays.
The manual itself contains a description of the components of the

game, instructions for conducting the game, discussion of administra-

tive activities, and problem materials.

Vogt, Carol Busch. Why Watts? An American Dilemma Today: Teacher's
Manual; Student's Manual. Amherst, Mass., Amherst College, [1967] 46p.

ED 041 997 (MF-$0.65; HC-$3.29).

Designed to invite the senior and junior high school student to
investigate the immediate and underlying causes of riots and what

can be done to prevent them, the student manual of this unit begins
with a description of the Watts riots of 1965. The student is en-
couraged to draw his own conclusions, and to determine the feasibility
of a variety of proposed solutions to this problem after consideration
of the evvidence drawn from a variety of sources, including novels.
Ultimately, the student corfronts the dilemma that the riots pose

for American values and institutions, and is asked to articulate his
personal role in meeting this challenge. The suggestions in the
accompanying teacher manual are considered not to restrict the teacher,
but the goals and interest of each teacher and cach class are held

to determine the exact use of the materials.

wandt, Edwin. Evaluation of the Institute Program: the Hunan Relations
Role of the Building Administrator. Los Angelcs, Calif., California
State College, June 1967. 30p. ED 045 746 (MF-30.65; HC-Not avail-
able from EDRS).

This report evaluates the value and success of an Institute Program

in human relations for educators and administrators in Los Angeles,
California. Specific objectives include: (1) determining the overall
value of the Institute to participant administrators; (2) determining
the specific strengths and weaknesses of the Summer Institute Program;
and, (3) determining the value of the monthly follow-up meetings

held during the school year. 1In this evaluation, the program is
treated as a single entity although it was not so conducted. It was
assumed that the participants would be the best source of information
on the Institute Program, and would be willing to give frank responses.
The basic information gathering technique was a questionnaire series
distributed during the progress of the program. There are four scparate
evaluations in all. 1t is concluded in the overall evaluation report

b1
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that a large majority of the purticipating administrators considered
the program a success. Most of the participants reported that they

would recommend a similar program to friends, that the Summer Insti-
tute was helpful in dealing with human relations problems, and that

the program influenced their subsequent behavior. Also, the Summer

Institutes were considered somewhat more successful than the monthly
mectings during the school year.

Wayson, William W. Source of Teacher Satisfaction in Slum Schools.
Chicago, Il11., University of Chicago, Midwest Administration, May
1966. [n.p.] ED 012 267 (Available from Midwest Administration
Center, University of Chicago, 5835 Kimbark Ave., Chicago, I11.
60637. §0.25).

To identify the expressed motives and perceptions which differentiate
tecachers who remain from teachers who leave slum schools, 62 women

(42 "stayers" and 20 "leavers') were interviewed. Responses to the
questions-- (1) what do you think is the main reason you have remained
in this school, and (2) what is the most satisfying thing about this
school--were classificd in ten categories (personal esteem,missionary
zeal, professional autonomy, inertia, organizational constraints,
group belongingness, accommodating principal, professional appraisal,
altruism, and despotism). [Both stayers and leavers perceived slum
schools and children in much the same way. However, lack of pupil
responsiveness was stressed by leavers, while stayers stressed respon-
siveness to warm personal relationships. Leavers (who were much
younger than stayers) held, on the whole, to achievement-oriented
goals and narrower definitions of the teacher's role. Implications
are: (1} in view of "stayer'" depeudence on current conditions,
changes in educational programs may be better accomplished by altering
the work environment than the people involved; (2) administrators
should try to raise the statu. of slum teachers; and, (3) to stabilize
slum school staff, the policy of assigning beginning teachers to them
should be reconsidered.

Weinberg, Meyer. Chronicle of Race and Schools: April-May, 1970.
Integrated Education, 8(4): £54-61, July-August 1970.

School Integration, Southern Attitudes, Integratinn Litigatio.,
Activism, Negro Students.
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Wells, Twyla Teresa. The Effects of Discrimination upon Motivation
and Achievement of Black Children in Urban Ghetto Schools. American
Behavioral Scientist, 12(4): 26-33, March-April 1969,

Racial Discrimination, Student Motivation, Academic Achievement,
Negro Youth, Negro Attitudes.

Willey, Darrell S, Interim Report for an Interdisciplinary Institute
for In-Service Training of Teacher and Other School Persounel to
Accelerate the Schoel Acceptance of Indian, Negre, and Spanish-Speaking
Pupils from the Southwest. University Park, N.M., New Mexico State
University, Department of Educational Administration, 1965. 93p.
ED 045 740 (MF-$0.65; HC-$3.29).

This Institute involved 10 participants consisting of elementary and
seccondary teachers and principals, special education teachers, and
guidance personnel selected from 35 schools within 23 school systems
in five states. Major objectives were: (1) to provide educators
with an insight into the social, cultural, political, and econonic
factors affecting the efficiency of educational programs in operation
in multicultural Southwestern commurities; and, (2) to develop the
ability to analyze and create educational programs better suited

for schools with significant numbers of minority group students.

The Institute consisted of five series of lectures and small group
seminars on various cultures and their respective histories, as well
as ficld experience involving a school-community survey. The report
concludes that the second major objective must await assessment until
the impact of the Institute on local schools can be described. An
interim evaluation of the first objective is held to be promising.
Other evidence cited is considered to indicate that the Institute

has been most successful in heightening the sensitivity of participants
to the problems of educating childven from diverse ethnic backgrounds.

Willis, Carl T. and Goldberg, Faye J. Correlates of Attitudes Toward
Black Militancy Among Black College Students. Rescarch Report
No. 13. Atlanta, Ga., Atlanta University; Atlanta, Ga., Morchouse
College; and, Knoxville, Tenn., Southeastern Psychological Asso-
ciation, 1969. '2p. ED 035 041 (MF-$0.65; 1C-§3.29).

A 23-item militancy scaic was administered to 100 black college students.
Background information and Rokeach's Terminal Value Scale were also
given. Using a multiple regression analysis, several variables
emerged as good predictors of militancy for the sample. The best
single predictor is racial designation, militants preferring to
call themselves "Black," non-nilitants preferred Negro. The secoud
best predictor is the extent to which "Salvation" is valued. On
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an 18-itcm scale, militants valued salvation 14th while non-mili-
tants ranked it 3rd. Occupational p-eference is the third best pre-
dictor, students preferring scienc2 o~ business being less militant.

A fourth predictor is father's education, with the father of militants
tending to be better educated. Other predictors were iankiags

on values of national security, a comfortable life, social recog-
nition, and accomplishment. These were all valued more highly by
militants. Both groups valued freedom and equality above any other
values presented in the Rokeach Value Scale.

Winecoff, H. Larry and Kelly, LCugene W., Jr. Problems in School
Desegregation: Real or Imaginary? Integrated Education, 9(1):
3-10, January-Februavry, 1971.

School Integration, Human Relations, Race Relations, Teacher Attitudes,
Administrator Attitudes.

Wisdom, Paul E. and Shaw, Kemneth A. Black Challenge to Higher
Education. Educational Record, 50(4): 351-369, Fall 1969.

Negro Students, Relevance (Education), Curriculum Development, Higher
tducation, Racial Attitudes; in providing for a relevant education
experience for black students, proposes steps in four major areas:
recruitment (of black students and faculty), curricular reform,
compensatory measures, and racial awareness (of administratoers and
white faculty).

Wittmer, Joe and Ferinden, Fred. Perception of School Climate:
A Comparison of Black and White Teachers Within the Same Schools.
Journal of the Student Personnel Association for Teacher Education,
9(1): 1-7, Fal11 1970.

Interpersonal Relationship, Teachers, Racial Differences; this study
compares perceptions of the interpersonal school climate as viewed
by black and white tcachers, Differences do exist between the two
groups regarding the tcacher versus different type student and on
the teacher versus seclf. No differences exist in perception of the
principal or as to how students should learn,
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Yee, Albert H. Social Interaction in Classrooms: Implications
for the Education of Disadvantaged Pupils. Urban Educaticn, 4(3):
203-219, October 1969.

Interpersonal Relationship, Teacher Attitudes, Student Attitudes,
Student Teacher Relationship, Attitude Tests.

Zansitis, Peter. School Projects that Combat Prejudice: Pupils
Exchange Classes for a Day. Instructor, 79(2): 63-64, October 1969.

Student Exchange Programs, Parent School Relationship, Race Relations.
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