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FOREWORD

If the study of music raintains its proper place in the general education of
South Carolina’s boys and girls, it should begin at the time students enter the public
schools. The rausic curriculum should bz designed to meet the aesthetic needs of
all students at every grade level. In order to accomplish this task, planning must
anticipete experiences which are meaningful for the slow learner, the average child,
and those wvho deronstrate special talents and interests.

Successful music programs are those which develop the kinds of skills, attitudes,
and understandings which have lasting value for the individual after he leaves the
public school and takes his place in an adult society. If the music education program
provided children durin their early years achieves significant results, adults should
be able to respond to the bes ity of music to enrich their daily activities for a lifetime.

Educators are encouragea to -ie this publication te plan, conduct, 2nd evaluate
eleinentary music programs which will meet at least thie minimum goals as outlined
for all students at the sixta grade level. While this is being done, it is important
to remember that i imum standards should not limit tiie possibilities for schools
which are able to go far veyond in providing the highest quality of instruction
obtainable in all areas of the curriculum.

If South Carolina citizens of the future demonstrate a love of beautiful music
and an add~d dimension of artistic sensititivity, educators may point with pride to
the kinds of foundations established in every elementary classroom throughott the
state,

Dr. Cyri. B. Busszeg,
State Superintendent of Education.
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INTRODUCTION

FEdvcators agree that guality instruction is dependent upon guality planning.
This consideration is as important for music edication as it is for any other subject
in the school curriculum.

Far too many schoel music programs have been evaluated in the past on the
basis of whether parents wrre generally pleased with musical presentations provided
by students on special occasions. While mwusical performances contribute much to
the total educational growth of stucents, significant musical learning in the public
schools is measured by the degree to which each child grows in cnderstanding and
enjoying music at each grade level.

This guide is intended to assist school administrators, directors of instruction,
mustc teachers and supeivisors who have the initial responsibility for planning the
rusic curriclnm for elementary schools It dea's with what sheuld be taught, who
should teach it, and conditions which should exist if progress in musical growth
becomes a reality for all children at each level of iastruction.

The publication is not designed for the average classroom teacher. While rnany
clrsroom teachers may be involved with mwusic in their daily activities, the <uccess
of their efforts will depend upon the kinds of decisions made by administrators and
instructional supervisors who determine the nesded personnel, schedules, equipment,
and materials required for an effective program.

Much of the information contained in the guide may prove valuable to local
schools involved in self-study projects at the time application is made for accredi-
tation purposes. If the publization is used to improve the quality of music instruction
in elementary schools throughout South Carolina, it will have served its purpose.

Dr. W. Bruce CrowiEy,
Director, Office of General Education.
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WHY TEACH MUSIC?

Music has gained a prominent place in contempo-

rary American suacty. It pours from loudspeakers
on street corners; it is used to sell commierdal prod-
ucts by radio and television; it is « medium throngh
which men worship Ged and young people express
their joys, frustrations, and attituaes towards a
chamging world. Music has the power to stir men’s
patriotic spirity release hi. fears, and move his danc-
ing fe-t.,

The therapeatic values of music have been proven
therzby justifying its use in treating patients who are
mentally and emotionally disturlbed.  Industrialists
have found that its presence enhances working con-
ditions which affuct both quantity and quality of
production.

Music is a fne art through which man expresses
himself physically, emotionaily, intellectually, and
spiritually.  Music is alwo a science which can be
understood only through carefully structured learn-
g eXperiences.

Stdents who acquire an understanding of music
at any early age develop an artistic awareness and
an acsthetic sensitivity which increase their atilities to
think amaginatively, work creatively, and approach

o 6

adulthuod with the capacity to enjoy life more fully
through enriched cultural expericences.

While the study of music has been a part of
America’s public schools for maore than 150 years, its
value in the total curriculums has been studied by
prominent curriculum .pectalists and school adniais-
trators on numerons occasions. The reports of their
research heve encoaraged enthusiastic support and
endorsement by leading professional associations.

The Department of Superintendence, at its meet-
ing in Dallas, Texay, 1 Marh, 1927, passed the
fullowing resolution:

“ .. we are rightfully coming to regard music,
art, and other similar subjects as fundamental in the
We recommend
that they be given cqual consderation and support
with other basic suljects”

In 1ebruary. 1639, the American Association of
School Adpunistrators, at ats convention in Atlantic

cducatron of American childien,

City, New Jersey, passed the following resolution:
“We believe in a well-balanced school curriculum

in which music . . . and the like are included side

Y Music Fducators Notional Confuorence, Perspectives in Music
£ et (80 rce Bond |”). 19645, F- 195,



by side with other important subjects such as mathe-
matics, history, and science. It is important that
pupils, as a part of general education, learn to appre-
cate, to understand, to create, and to criticize with
diserimination those product: of the mind, the voice,
the hand, and the body which give dignity to the
person and exalt the spirit of man’®

Schools are not like factories designed for the
production and refinement of inanimate objects—-
schools are places wihere teachers work with dreams,
love, hate, talent, despair, and aspi-ation.

All children attending South Carolina scheols
deserve opportunities for continuous musict! growth
at cach level of their general educational develop-
ment. Hf musical growth and understanding become
a significant part of their adolescent and adult Lves,
they must begin with successful participation in musi-
cal experiences throughout the elementary school
years,

The State Board of Fducation has adopted “Stand-
ards for Accredited Elementary Schools of South
Carolina” which include the following:

“Fach school should provide a broad musiz pre-
gram dexigned:

® to develop each child’s skills in listening to

music, in singing with confidence, in expressing
himself on simple musicol instruments, and in
reading music notation,

® to develop an understanding of the importance

of structure in music, the relationship of music

2 {hid.
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to man’s historical development, and the place
of music in contemporary suciety.

® to discover the value of music as a means of
self-expression.

® to lelp cach child to grow toward musical
maturity.””

In addition to the general musie progra.a designed
for all children, schools are encomaged to provide
oppurtunities for students with special talents and
interests to study instrumental music and participate
in vocal and choral ensembles. The development of
special musical skills at the upper elementary Jevels
provides mcentive for students to pursue cheir musi-
cal training through performing organizations in
high school, college and their adult lives.

As teachers and administrators examine the role
of music in the general educational development of
children, they are reminded that “the American
‘common’ school extends irom kindergarten through
the twelfth grade. Onc functon of the ‘common’
school in the United States is to prepare young people
for Iife in a free, denmocratic society in which they
will have the opportunity and the responsibility to
miake choices. The type of choices they make in
avsthetic matters will determine the culture they
build for America. The schools cannot afford to send

them ill-prepared into this .« sonsible role.”!

*State Department of Fducation, Stmdards fur Accredited
Elementars Schonls of Scauth Caroling, 1967, p. 28.

* Music Fducators National Corference, Musie In Genersi
Education, 1965, p. 1.



THE GENERAL MUSIC PROGRAM

“General musie? is a term wsed to deseribe the

broad scope of skills, understandings, and attitudes
to be developed at cach grade leved for cvery child
in the clementary school, The use of this term im-
piics that a wider variety of musical experiences are
included than those which typificd the old-fashioned
“public school music® prog-im with s major em-
phasis on singing sonzs and listening to recordings
of music by the masters,

Research in music education has taught the music
teacher that excessive rote drill in singing, playing
instruments, or listening does not necessarily result
tn a musically educated person. Tt extremely im-
portant hat students (reate music if they are to
become totally involved in the subject which they
are learring; however, if they are to becone musi-
ally intelligent adults, they must understana the
many clements which work together to form the |
dtructure of music itself

Q
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The generst music program in the cementary
chool has two important roles. The fiest is that of
providing every child an opportunity to grow acs-
thetically through understanding the nature of music
expericnees, Sccondly, the music program serves the
towt] school curriculim as it motivates learning in

otler subject awreass The correlation of

music to
Language arts, science, soctal studies, art, phisicad
cducation, and other disaplines helps children inte-
grate learning ot cach Tevel of educational growth.

A major ek i devdeping the inusic curriculum
is dedding sedaar to teach (eoneepts), sy (in terme
of b2 or behwvioral outcomes), and wo2en to teach
i i proper sequence ), Jerome S, Bruner, promi-
aent paychologisty says that a subject™s hasic coraepts
ain e Jesrned at any age level if the concepts are
stated within the lingoage and understanding of +he
proup bhang toght,



If we accept the theory that any idea can be learned
at any age level) the teacher should include all the
basic concepts of melody, rhythm, harmoeny, form,
expression, and style at every grade level through
experiences which have relevance to the child. Tt
then becomes important to structare the sequence of
future expericnces to assure continued advancement
of the child’s understanding of the concepts in a
spiraling manner. In this way the child’s refinement
of knowledge increases with his earnity for deating
with more complex ideas at succeeding grade levels,

Applied to the teaching of melodic movement, a
child first learns that melodies move up and down,
high and Jow, and that some tones are repeated.
Later un he learns that melodies move up and down
through a series of steps or skips. At sveceeding
fevels he begins to understand scales and major and

Q
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minor mtervals, and develops an awareness of to-
nality, Similar experiences inay be provided to develop
coneepts of harmony anc other elements. In de-
veloping these concepts teachers should employ a
varicty of experiences through histening, reading,
notetion, and performing Canging, playing instru-
ments, moving to music, ind other creative expres-
sions ). Ouver-emnhasic on iy ne activity should be
avoided if the learning expurience is to be kept fresh
and stimuliting to the child.

In tne teaching and learning processes, sequence
has a very precise role. Tt is the sequence of recur-
ring experiences toat expands the student’s urder-
stunding: of an idea and extends the development of
a skill,

a concept n the savae forny, there is no opportunity

Ohviously, if successive experiences repeat

for increasing an individual®s depth of understanding.

- A AL
“H‘:v&\v" -s‘: ’
Yyt gt T

)



Q

WHO TEACHES GENERAL MUSIC?

Fach school districe must determine its own policy

concerning who shall teach music i the elementary
school,  In seme arcas music instruction is the sole
responsibility of the music specialist. In other areas
a cooperative plan exists whereby the music specialise
introduces cach new Jesson in the presence of the
classroom teacker wha provides daily follow-up
activities untid the music teacher returns, A third
plan 1. followed in certain arcas where the clasysroom
teacher s expected to teach all music dases with
pertodic visits by a music supervisor.

Opiions and comments differ in regard to which
plain may prove mast successful. Recent trends
throughout the United States indicate a growing need
for more music specalists, particalarly at the upper
clementary levels where musieal <kills are more
complex than the average dassronm teacher can teach
with conhdence,

Administrators should give careful attention to a
number of specit) considerations hefore dedding whe
shall teach music

1. TE e o ospcialists teach all minsic classes, do
they mvct students moee than onze each week to keey:

the program alive, dhllenging, and stimulit g?

ERIC
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2, When music specialists and classroom teachers
share the responsibility; do they plan cooperatively,
discuss student progress; evaluate the results, and
make changes when necessary? Do diassroom teachers
actually attend all music classes with their scudents
and learn with them?

116 clasroon teachers teach all music classes,
does supervisor visit and prepare units of work to
assist them? Do they have regular in-service training
in music cach yrar to keep them updated and abreast
of rew ideas?  Are they confident in their abilities
and positive in their attitudes? Do all classroom
teachers actually teach music?

The success ¢f any system of teaching music s
measared by the results reflected in the musial
growth and understanding of students as they pro-
gross from one grade fevel to the next. If music
matntans its rightful place in the total curriculum,
it i~ not cnough to scetle for children acqunng
favorable attitudes towards mnsie. T hey must become
ivedved with ats kills, Jearn s Janguage, feel it
When this

happers, 1 quahficd posop s teaching musie!

worth and be able o cdl it their o,



GOALS FOR GENERAL MUSIC
IN SOUTH CAROLINA ELEMENTARY SCHOOLS

Recogmyzing individual differences of children, the steeents whose talerty and intellectual abilities de-
varicty of cultural hackgrounds being served by rural sOrUC Mo,
9 " . - - " > g 5 . - >> N
and urban schooly, as well as the need for more quali By the end of the sisth grade, all students should

fied music teaching personnel in some distrects, goals Te able to demonstrate the following:

should be established to serve as mimmunm sandards L. Participation in unison, two- and  three-part
. . . arfac N L A -7 -
for cvaluating the gencral music offerings for all . : oL . .
& £ k siaging with a good singing style {on pitch, in time,
clementary schools of the state.

1 ) ) ) ) with resmance, free-flowing)
ihe muric carriculumt study committer, in co- y P ifectin Cof the o -
oparation with the South Carolina Department of 2. B umcvu\-. ot the car to; _
Fducation, has prepared 2 bist of basic masical out 1orecognize tones that move high, low, or
cnes to represent desirable accomplishments of all repert
children by the end of grade six. These gols should b follow mclodics in terms of scale steps and

serve as ariteria for evabudting existing prograins an 1 skips

plnning corricalum improvements when self-sudy €. recognize simple chord changes

projects are initiatad. d. accompany simple songs on the avtoharp or
Schocl administrators, music speciabists and class other chording indruments

room teachers should ek wavs 1o provide entiched ¢ hear and identify intervals i dia aic

@ ences for further musical growsh for gifted progrossion

ERIC 0o
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. identify musical units of form (phrases,

sections, etc.)
identify groupings of beats in patterns of
two, three, four, five, etc., in metered music

. recognize dotted note patterns, triplets, and

syncopated rhythms
tdentify pentatonic, major, and minor modes,

. mme and recognize band and orchestral

instruments

. recognize the sound of monephonic, homo-

shonte and polyphonic textures in music

Use of notational symbols to:

1. represent various groupings of beats (2,

b
. vepresent diatonic ntervals

d.

[\H

f.

£.

s, §'%, etc.) in metered music
represent simple even rhythm patterns heard
tcombinations of =, d, ¢y wsy oo, ClC.)
played (letters)
or sung (such as numbers or sol-fa syllables)
sight-read simple rhythm patterns
sight-read simple melodies and use this skill
while participating in two- and three-part
singing and playing instruments
use chording symbols in playing chording
strurnents

explain the staff, G clef, (treble), 19 clef

{bass), accidentals (<harps, flats, and natu-
rals), key signatures (in at Jeast the keys of

C, F, and G major), time signature, bar-
line, measure, repeat signs, (||, D. C., and
D. C. al fine)

h. wmterpret the following expressive indica-
tions within the context of music studied:
d)n"lmle (p, f, pp, ff, mp, mf, sfz, cresc.

, decresc. =) ; tempo

(uflcgro, adagio, andante, vivace, allegretto,
ete.), rit, and
4. Use of whole and half steps to construet scales
in at least the C, I, and G scales of the major mode
A knowledge of the concept of tonal center
6. Use of the body in creative response to the
musical exoression of 2 composition
7. Ulse {at least the I, IV, and V2
a. i reading and playing chord accompani-
ments

of chords

b, in improvising accompaniments
c. in vocal harmonizing
8. Iamiliarity with many outstanding composers
and xome of therr major works
Awareness of the role of music in contemporary
society and avilizations of the past
16, Underdanding of majoi forms of music cam-
positions (cantata, oera, oratorio, concerto,
overture, symphony, rhapsedy, prelude, aria, etc.

sonato,



MUSIC FOR THE KINDERGARTEN CHILD

Introducing a child to the world of music can be
ene of the most rewarding experiences 0 the kinder-
garten program. Children are most responsive when
music is a natural, spontancous, and accepted part of
the daily schedule. Through carefully planned ex-
periences with muste, a child becomes pereeptive to
sound, develops muscular coordination, grows in
self-expression, participates willingly in group ac-
tivity, and becomes increasingly sensitive to acsthetic
expression in his daily environment.

The basic aim of music education in early child-
hood s the development of musicality-—the ability
to pereeive, understand, and respond to the content
of the music. A child develops increasing inde-
pendence in musaality through a rich variety of
muical experiences including  listening, singing,
moving to music, playing simple instruments, and
creating.

Successful kindergarten music programs are those
in which short periods of time are given to musical
expesienees at various intervads throughout the school
day. Tcichers should look for the right moment to
sing a song, the best time for moving to music, play

ing a musical game, or Listening to a fine recording. -
E)

.
»
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It is important that children have a variety of suc-
cessful experiences with simple musical learnings to
encourage them to explore and discover new insights
for themselves. A foundation for musicianship is
liid at this carly age through an honest envolvement
wiih the content of music. Simple basic concepts about
music can be developed on the child’s mentality level.
Teachers should never devote excessive amounts of
time to driiling children on any aspect of music to
orepare them foe public performance. Fxploitation
or childien for the sake of entertaining adults may
destroy all positive attitudes accuiced n the very
carly stages of musienl growth.

There s ample evidence to suprort the notion that
kiadergarten pupils can and dt enjoy devisi g their
own rhymes, free-verse, and melodics {<sometimes
both Iyries and melodies). Other a tivities i+ clude:
—-Listening to the teacher sing
~—-Listening to recordings-—sometimes actively and

sometimes quictly
—=Playing classroom instruments to explore sounds

and rhythms and to respond
— Responding physically teniusic (clapping, rock-
ng, crawling, dancing,

swaving, swinging,

ERIC
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walking, sliding, running, trotting, jumping,
bouncing, galloping, hopping, marching, etc.)
intuitively and through simple directed rhythms
and games

The teacher is responsible for developing the
child’s own natural rhythm and spontaneous expres-
sion in music, always keeping in mind that perfection
of performance is not the goal.

Although talent and training in musi~ are assets
tor a teacher, neither is essential for success in pro-
viding desirable musical experiences for the young
child. Numerous recordings, tapes, audio-visual aids,
guides, and manuals make it possible for the teacher
to provide many and varied musical experiences even
though her musical training or background may be
limited.

Music woven into the program at appropriate in-
iervals during the day can deepen the child’s feelings
of security, stimvj “te creativity, and provide a sense
of accomplishment. These early experiences may be
the beginning of attitudes toward music for life.

The teacher gauges the length of time for group
music activities by varying times. The setting for
music time should be comfortable and informal (such

14
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as sitting on a rug or gathered around the piano).
Activities should be short and easy-to-follow. The
relaxaticn and enjoyment that should be a part of
all musical activities provide an ideal atmosphere for
learning.

Space and equipment should be provided for musi-
cal and rhythmic activities. An area in the kinder-
garten classroom designated as the music center muy
include: a piano (desirable, not necessary), autoharp,
rhythm instruments (cymbals, drums, bells, rhythm
sticks, sand blocks, tambourines, triangles, etc.) sev-
eral sets of song bells, record player, recordings { for
singing, dancing, appreciation, e'c.), listening posts,
tape recorder and tapes.

If the budget is limited, the rhythm instruments
may be made by the teacher. Other creative music
materials may include balls, hoops, scarves, hollow
blocks, balloons, ropes, poles.

Through music the child can transcead the daily
barrage of language, frustration, or sheer reality.
An added educational benefit is that it also serves
as a means to further develop listening skills and
expressive behavior desirable for learning other
subjects.
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RECOMMENDED EQUIPMENT AND MATERIALS

1. A m'nimum of one state-acopted music text
per child, grades 1.6, with appropriate teachers’
manuals. A Teacker’s Edition and other song books
should be provided for each kindergarten classroom.

2. One set of correlated recordings used to accom-
pany each set of textbooks used.

3. A library of supplementary recordings repre-
seating the world’s treasury of great music available
to all teachers through the scheol’s central distribu-
tion sources.

4. A three-speed phonograph in every classroom.

5. A well-tuned piano with full keyboard con-
taining 88 notes for special programs, concerts, and
assemblies.

6. Autoharps or other chording instruments.

7. Songbells,

8. Resonator hells (20 lars).

9. A full set of rhythm instruments for each
classroom.

10. Flannel board with music symbols.

11. Chromatic pitch-pipe.

12, Staff liner.

13. Lined music chart paper.

I4. Appropriate cabinets for storing instruments
and filing music,

15. Tape recorders.

16. Audio-visual cquipment (Alm and filmstrip
projectors, television sets, ete.).

17, Recorders (soprano or descant).

18. A sct of drum sticks (2-B).

SCHEDULING GENERAL MUSIC CLASSES

Rescarch supports the fact that a special period
should be set aside for music instruction in the daily
schedule of the elementary school. The time for
music need rot be the same cach day.

The following minimum time allotment s are
recommended by the Music Educators Natjonal

Conference:
Grades K-3 20 minutes daily
Grades 4.6 . . . . . 25-30 minutes daily
Q
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When the general music class is taught by a music
specialist on a regular schedule, it is recommended
that a few minutes (a minimum of five) be alloted
between cach scheduled class i order for the spe-
calist to get equivment, instruments, and materials
ready for the next class. Or in case of the spedialist
who moves from room to rom, she should be given
adequite time to make an appropriate closure for one
class and move cquipm: nty instruments and materials
on to the next class,

15



“Daily activities in music will vary from room to
roum.  Some teachers may prefer daily activity;
othors may prefer Jonger periods two ar three tines
pur week. Bnoany cwe, at Jeast the minimum pro-
viston should be induded m the overall wedkly
cLssroom schedule. Techers should be encouraged
to use music at times duting the day when it an
help provide w0 better environment for learning in
their classrooms. In addition to the regularly sched-

uled music period, taichers might wse music at differ-
ent times throughout the day as o pleasant L fyne
of activity with which to vary the daily routine of
chssrom work.””

It s important that the music period e one of
music instrection and not merely aasic activiry.

TOUNML Hartlll, Tew bivg Musde bi the Elemestary
() pinien nd Comtrient (Wahirgion, D C
Supervision and Corriculum Dovelopment, 1963), pooo.

Aeodiat o

THE MUSIC SPECIALIST'S

When music is taught by the music specialist to
all students in every elementary classroom at every
grade Tevel, consideration should e given o the fol-
lowing demands:

I. Fach clas expects a well-prepared teacher who
i~ enthusiastic,

2. The teacher must use a variety of techmiques
and approaches to meet the needs of cach class,

X Different ';‘Tq\.lr:mwn\ are rcquircd for vach
prade level,

4. Music texching requires a high lovel of emo-
tional ntensity.

5. Orcasional preblums which arise in one cass-
room should nor be arried to the neat

TEACHING LOAD

6. Classroom teachers often seck extra help from
the music teacher to prepare children for special pro-
grams and a semhlics. This help requires additional
time heyond that designated for the regular music
instructional program.

7. The music teacher usually combines a variety
of activities in every lesson to include participation
in singing, listeaing, rhythmic «kills, playving instru-
rients, reading and writing notation, and creative
hody movenent,

The elomentary manic specialist s considered
have a ful! teaching load when asigned to net more

than 23 to 23 clasrooms,

ERIC A

16



USING EDUCATIONAL TELEVISION

Following an extensive study made by a commit-
tee of South Carolina music educators, the state’s
educational television network employed a profes-
sional music consultant to develop a graded series
which may be utilized effectively with all newly
adopted music texts.

This seriey, “Time For Sourds”, provides excel-
lent enrichment opportunities for improving music
cducation throughout the state in the following ways:

1. Increased motivation for musical experiences
in classrooms where students are exposed to per-
formances by other students and professional mu-
sicians not available in many local communities.

2. Prepared lessons designed to incorporate the
most current conceptual approach to teaching general
music,

3. Valuable in-service training for the -lassroom
teacher who secks new techniques of lesson presen-
tation.

I order to use the television series effectively,
cach elementary principal should sccure appropriate
ETV teachers' manuals for the classroom teacher.
These manuals are provided vpon request at no cost
to Tocal schuols,

Q

ERIC

Aruitoxt provided by Eic:

Certain cenditions determine effective utrilizaiion
of the televised scries:

{. Preliminary reference to the guide to prepare
students for the Jusson to be telecast before the set is
turned on.

2. Selection of appropriate classroom instruments,
recordings, or uther teaching materials needed for
follow-up activities.

X Twemediate follow-up activities or discussion at
the conclusion of the telecast to clarify and reinforce
concepts presented,

The music corsuitant for the FTV network is
cager to answer questions or provide assistance to
teachers and adninistraters upon request. Lctters
from children are always welcomed and considered
valuable for the many insights which they reveal.

Correspondence relating to the “Time For Sounds”

series should be addressed to:

Must: Consvirant

Scuth Carolina KTV Network
2712 Millwood Avenue
Columbia, 8. C. 29208

-1
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CHORAL ORGANIZATIONS

The chorus is & natural cutgrowth of the general
music program at the upper elementary levels. Par-
ticipation in choral gronps provides opportunities for
extended musical growth and expression for al:nted
students who love to sing and whose total musical
needs are not met within the framework of daily
classroom activities.

It is especially important to encourage boys to sing
in the chorus at the fifth and sixth grade levels. As
boys approach the pre-adolescent period, which re-
quires physical and emotional adjustments, it is easy
for them to lose confidence in their abilities to sing.
As their vocal cerds extend and mature, they should
continue to partiapate in singing activitics and pro-
gress smootl ]y to lower parts to maintain self-
confidence and continue to identify with good music
education progiams.

Reconinended organizations might include the
following:

Boys Chorus
Girls Chorus
Combined Chorus
Small Ensembles

These groups should sof be used as substitutes for
the general music classes designed to provide broad
musicianship experiences fur all students, Nor should
such groups exist for the sole purpose of providing
entertainment for the public. Participation in special

Aruitoxt provided by Eic:
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choral groups should be open to all interested stu-
dents who show a strong desire to sing.

OBJECTIVES

. T'o establish a climate in which social involve-
ment of the child, projected through the group
toward a common goal, works to provide stabilizing,
socializing, and humanizing factors in the growth
and development of the pupil and his personality.

2. To develop poise and confidence through self-
expression by participating and identifying with a
successful singing organization.

Y. To encourage the correct use of the voice
throvgh the development of breath control, good
diction, and vocal projection.

4. To awaken awareness of ariistic design and
style in line, form, texture, tension and release,
movement and color.

5. To develop and refine musical literacy, tech-
nigues and skills through:

Vocal control and independence

Ability to blend

Intonation (sensitivity o pitch)

Singing with melodic, rhythmic, ard harmonic
halance

Phrasing

f.inear movement

Sight reading accuracy




6. To stimulate a continuing desire for knowledge
of quality choral literature and repertoire from all
periods of music to develop musical taste and dis-
crimination.

7. To realize that artistic performance is a total
mental, physical and emotional discipline.

REHEARSAL FACILITIES

The school administrator and music educator share
the responsibility for providing adequate facilities
for the present and future needs of a quality choral
program.

In schools where the music room is not large
enough to accommodate choral rehearsals, it may be
possible to use the auditorium stage or multi-purpose
room.

At no time should choral directors or students be
expected to rehearse in cafetoriums in competition
with lunches being served, the noise of pots and pans,
or distracting cooking odors.

Rehearsal space should be located apart from other
classrooms to avoid disturbance.

EQUIPMENT
1. Piano—The piano for choral rehearsals should
be selected with great care, giving special attention
to tone, durability, and workmanship. An upright
studio or grand is recommended. The piano should
be mounted on casters for easy positioning.

O
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. Multiple speed record player.
. Tape recorders.
A staff-lined chalkboard four feet by sixteen

b

+

feet.

5. Bulletin board—four feet by eight feet.

6. Adequate filing cabinets or other music storage
equipment are essential.

7. Portable stunding risers are necessary for per-
formance, allowing one standing riser for every 15
pupils.

8. Conductor’s music stand.

BUDGET

The budget required for conducting successful
choral programs should be a part of the overall
school budget which provides instructional materials
for all subjects offered in trc total curriculum.

In planning the choral music budget, the financial
expenditure will vary from one school *o another
depending upon the size of the enrollment and the
scope of the program. However, careful consider-
ation should be given to the need for new materials
for the choral library each ve:r, plus the purchase
and replacement of song colleciions, recordings, and
supplementary materials.

It is the responsibility of the choral teacher to list
specific needs with accompanying costs and sources
in writing at the appropriate time for submitting
budget requests annually.

19
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INSTRUMENTAL MUSIC

‘The opportunity to study instrumental music

should be offered to every elementary student in
South Carolina public schoals,

Group instruction in instrumental music at the
upper elementary levels enables a child to ceplore
a varicty of instruments and develop the basic skills
for successful participation in performing organiza-
tions at the sccondary level.

The school’s principal; classroom teachers, and the
instrumental teacher should make every effort to
schedule these classes cooperatively to enable the
classroum teacher to plan daily activities in an eflec-
tive manner.

The fundtion of the school band and orchestra is
not just to provide entertainment nor to be a public
refations device for the school. Their functions are
to develop musical diserimination and <ensitive mu-
;

sicanship. o
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The school should seck to give the student some-
thing of intrinsic worth through contact with an
extensive repertoire, representing the best of the
world’s music, balanced by attention to theory, skill
development and listening,

The music teacher-director should accept the fol-
lowing basic responsibilities:

(a) to develop an tnderstanding of music
through increasing awarciness of the clements of
musical feeling and concept of sound.

(b to develop sclf discipline.

() to develop skill in musical performance,
with particular emphasis on the development of
tone control, sensitivity to pitch, awareness of
harmony, importance of different chord members,
and ability to blend.

(d) to develop the ability ta sight-read accur-
ately,



BAND

The organization of the elementary band program
should be such that every student has the opportunity
t) participate in instrumental classes or performing
organizations according to his ability. Students
should have the chance to begin study of band instru-
ments in the upper elementary grades and te con-
tinve this study throughout the secondary school.
Jrvery should provide beginning  study
through small lessons and large group rehearsals,

school

A recommended program of band activitics should
include the following:
Beginning Band Classes
Intermediate Band Classes (prerequisite 1 year
of study)

Fnsemble Classes

RECOMMENDED INSTRUMENTS
FOR VARIOUS SIZED BANDS
(30-40) (60.75) (90-110)
*Piccolo 1 l 1
Flutes 2.3
*Oboe 2 2
*Bassoon 2 2
*Eb clarinet 1 1
R* clarinet 6-9
*Alto clarinet 2 4
Q
ERIC
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(30-40)
*Bass clarinet 1
*Contrabass

(60-75)
2.4

clarinet
Alto saxophone 2

s =

‘Tunor saxophone 1
*Buritone
saxophone 1 1
*Bass saxophone
Cornet 4-6 3
Trumpets 2 2
34 ‘.6
}.-6

*I'rench horns

o

Trombone
*Baritone 3
*Tuba 1.4
*String bass :
2.3 4

[ S I S8

* Percussion

(90~110)

4

9 dn —

—

10-12
1
7-8
6.-8

4-6
2
6-7

Basic Percussinn Feuipuent (school-owned) in-

cludes;
iss drums with stand
Iield drums
Corcert snare drum
Cymbals {marching and concert)
Tympani (pairy

* Ther inst uments arc v’y chooderwned

20
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Bells
Chinies
Music stands

DEVELOPMENT OF SKILLS AND
MUSICAL PERFORMANCE
A good instrumental music program should demon-
strate an organized curriculum.
should include established criteria, goals, and objec-
tives which indicate to the student the necessary steps
to move from one level of the program to another.

This curriculum

The word [evel is used to indicate a measurement
of progress of a student as he advances in the study
of instrumental music. It is recommended that these
levels be used as guidelines for the administrator,
director, and student to establish goals for minimum
achievement in instrumcntal study.

A student entering the progtam in any grade, for
the first time, should enter at Level 1.

The sample levels of instruction listed below
arc to be considered as illustrative rather than
prescriptive.

Eever 1.

{1} Basic theory instruction to include the
following:
{a) clefs; staff, names of notes, notation

(b) simple meters: * 2 3 26
4 2, 4 4, 8
(c) notes and corresponding rest values to
include:
(whole note, dotted half, half,

quarter, eights and sixteenths)

(d) tie, slur, repeat signs and endings
(e) fat, sharp, and natural signs

(2} Care and hindling of instrument.

{3) Guod playing and practice habits,

(4) Development of proper embouchure.

{5) Development of proper concept of tone
and intonation {playing in tune).

{61 Ability to play minimum of 4 major scales
appropriate for this level of development.
Tor percussivnists, 8 of the 13 essentizl
rudiments by Naidonal Assodiation  of
Rudimental Diumming.

(7) Sight singing and singing of instrumental

parts with atteation given to intervals such

O
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L.EvEL
(i)

(2)

(3

{(5)

{6)

(8)

(9)
(10)

[everL
(1)
(2

(3)
4

(5)

p
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as unison, major third, perfect fifth, and
octave.

I:

Review of fundamentals learned and de-
veloped on Level 1.

Minimum of 8 major scales, construction
{written), and performance. Scales should
be played with various articulation pat-
terns. Play at least one octave chrornatic
scale.

Introduce solos and ensembles at indi-
vidual’s level of accomplishment.

Write, sing, and play following intervals:
unison, major third, minor third, perfect
fourth, perfect fifth, and octave.
Continue study of niore complex rhythms
and meters.

Band licerature of increasing difficulty ac-
cording to the ability of the class.

Name and demonstrate various degrecs of
volume starting with the softest to the
loudest.

Musical terms to include tempo markings,
styles of playing and dynamics.

Begin to develop sight reading accuracy.
Introduce the purpose and qualifications of
a conductor. Know basic beat patterns.

II1: (for advanced students)

Review of Level 1T nu-sical learnings.
All major scales and arpeggios. Chromatic
scale through full practical range of the
instrument. Percussion students should
learn all 26 essential rudiments by Na-
tional Association of Rudimental IJrum-
ming.
Further
accuracy.

development  of sight-reading
Performance of band literature, solos, and
cnsembles of increasing difficulty.

Proper stage conducting with attention
given to ensemble playing, tone, halance,
hlend, and control, Beat patterns used by
the right hand. Proper use of the left
hand for dynamics and cuing. Preparatory
beats and releases.

S aeak 4y
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fa) Wide use of audio visual aids including

Land program, the fundumentals of march-
filmys, filmstrips, television productions of

ing could he introduced at this Tevel
exceptional musical content, and recordings (8} Develop expric de corps and civie pride,
of special selections performed by leading . .
. ; ’ g (91 Basic band literature and other supple

artists. . .

- : : . mentary teaching materials,

{7) Since marching is a recognized part of the ’ &

“

&

4
i 3
v

=
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STRINGS AND ORCHESTRA

Band uand choral organizacons censtitute only a

part of a school musie program. The addition of
strings to school performance groups e resulted in
string concerts, chamber music conee *, orchestra
concerts, selo performances, performances of great
choral works with orchestra, as well as orchestra
colltharating in performance of operettas, museals
and varicty shows, The primry objoctve of astring
progran is o develop the students’ andersianding
and appreaation of orchestiad music thirough per
formar oo ~kills,

SCREENING STUDENTS
Steang study <houtd be avalable oo all who desire
to ~tady and who have the minimam talent to do s,
Fets e avalable o nedp datermine potantaal
cuceess of alb studentss The raacher aem quickhe et
any condidate to determine a2 sense of pitch ard
vhathm, v simple restg whidh indludes matching
pitches and rhvthms, and the knowledge of 1 child's
reademic abilite may prove valuable oo dotcrmining
o ' '
ERIC
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the prolable success of 4 student therehy reduang
the dropout rate,

RECRUITNMENT

Fiafective ways to motivate interest inorchestral
participation are through exposure to live perform-
ances and arefully chosen film presentations. After
the orchostre becomes well-established ws a0 part of
the ool curriculum, there are fow recruitiment
problens,

Oiher racraiting tachmiques we onered inpabli-
cains hered endar Mareide and Feelpfid Dadls
CalEs,

THE TEACHIER

Vot speaalst should be enploved wherever
possbles Thvwevery othor qualificd musie teachers
with proper bukgrounds canalao do e effective job
of ~tiing teaching.

When cnploving the string teachor, it chould be
the pohicy toancounage the teadher to continue B

o dovel et to be of uee e the community in

20
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such endeavors as orchestral playing, solo work, com-
posing, etc. In some cases local administrators may
recognize the value of allowing credit on a teacher’s
wo.k load for such activities as a string quartet which
rehearses regularly and performs in schosl «ssemblies.

PUPIL-TE+.CHER RATIO
In the beginning levels a teacher can be most
cffective in a class of from six to ten students. On
more advanced levels a larger number of students
in a class becomes practical.

PRIVATE STUDY
Students who are financially able should be en-
couraged to study privately with a qualified string
specialist.

WHEN TO BEGIN STUDY

It is recommended that string classes begin in the
fifth grade, and be con*inued in a sequential study
plan through high school. This should prepare the
student for college and community orchestra par-
ticipation. Beginning groups should include those
of higher grades who had not chosen or had the
opportunity to choose this study in the fifth grade.
Winds should not be added until the string players
have progressed to evel 4 or $.

MATERIALS AND HELPFUL
PUBLICATIONS

t. String Syllabus: American String Teachers
Association (ASTA)
Commission on Publications
Urbana, Hlinots

2. Sclected String Orchestra Literature (ASTA)
A Short List of Unusual Solo String Literature
to Accommodate School Orchestras—Klotman
A Short Annotated List of Baroque Music
Airanged for Strings on Easy und Madium
Ievels—Gordon

3. Music Fducators Busi~ess Handbook « MENC)
1201 Sixtcenth Street, N. W,
Washington, . C.

4. Sclective Music Lists—(MENC)

£, Music for Your Schoo —(MENT)

6. Music in General Fducation—{ MENC)

7. The String Instruction Program in  Music

Q Education—Vol. 1- {-——(YTENT)

RIC
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3. New York State S:hool Music Association
Manual, Vol. X1V, No. 3075
State Manual Chairman
J. Stanley [ansing
P. O. Box 1186
Scotia, New York 12302
(Graded lists for string quartets, crchestra,
solos, duets, etc.)

BASIC EQUIPMENT AND FACILITIES

The school should provide instruments for rental
to students, but students are encouraged to purchase
their own instruments as soon as practical. A begin-
ning program may need an initial outlay of about
$1,000 for string instruments.

In the planning stages for building a suite to
furnish facilities for chorus, orchestra, and band, the
school administrator is urged to consult: Music
Buildings, Roow:s, and FEguipmment, published by
Music Educators National Conference, 1201 Six-
teenth Street, N. W.J Washington, D.C. 20036.

Small rehearsal rooms near the large ensemble
arca with glass windows and proper acoustical treat-
ment make 1t possible for one teacher to supervise
several activities simultancously. The large rehearsal
room should have good lighting, ventilation, and
ample floor spave. Chairs should be straight and of
proper height. Sturdy music stands, bulletin board,
chalkboard, staBiner, posture and fingering charts, a
piano tuned to correct pitch (A-440), convenient
space to store equipment, music and school-owned
instruments, a tape recorder and record player should
also be available.

At the outset, simple uniformity of dress (dark
skirt, white blouse) may satisfy the orchestra mem-
bers. As the group develops, blazers may be fur-
nished to provide incantive and identification.

SCHEDULING
String classes should mot interfere with the basic
structure, Fut should be scheduled during the regular
school day,

LENGTH OF CILLASS
Levels 1 and 2-—— twH §5 minute or three 30 minute
periods per week,

ECONOMY OIF REHEARSAL

It is suggesied that rote teaching and pointless

b o . .
v T repetition e hela to a minimum. When the materials

24
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seem difficult for the students, time may be spent
better in learning basic skills concerning the specific
problem involved.

SPECIAL ASSIGNMENTS AND
ACTIVITIES
Special assignments may prove interesting to the
class. These can include keeping a scrapbook of
musical events; essays concerning music, instruments
or musicians; and films dealing with concert artists,
composers, ete. Practice outside of class time is es-
sential for rapid progress. The teacher will generally
recommend a minimum of 30 minutes practice daily.

TEACHER’S OUTLINE

Organization of the outline is by yearly levels,
from Level | (presumably 5th grade) to level 8
{presumably 12th grade).

Older students who wish to begin study may do
so by being placed in a first level class. A student
may also study privately to overtake more advanced
levels. The wisdom of the teacher using a flexible
policy may increase the effectiveness of the string
program.

Frast LEvEL

1. Position and posture

2. Care of instrument

3. Sales: All majer scales and arpeggios
through three sharps and three flats (onc octave
or two octaves in one pesition)

§ 1
4. Meters and note values T

-t
N
a8 |~

dotted notes and rests
5. Intervals: Major and minor second
Major and minor third

Yerfect fourth, perfect fifth,
perfect octave
6. Special emphasis on Aaff step
7. Names of notes and fingerings in first position
8. Bowings: legato, detaché, staccato, slurs,
pizzicato
9. Dynamics and tempi indications should be
learned as they appear in the literature.
It is suggested that students sing, hum, and clap
rhythm to the music to be played.
Materials should be carefully chosen from ap-
propriate graded lists to incorporate these skills.

SEcoNDp LEVEL
1. Scales: All major and minor scales and
arpeggios through three sharps and three flats
(one octave or two octaves in one position)
2. Meters and rhythms: Continue above
3. Intervals: Add major and minor sixths
Major and minor sevenths
Tritone (diminished fifth,
perfect fourth)
4. Bowings: Continue first
scales, three, four, and six notes to a bow.

level —Practice

Tiirp anp Fourtn Levews (for gifted students
who progress rapidly)
1. Begin study of third position and vibrato
2. Scales: All major and minor and arpeggios
in two octaves through four sharps and four flats.
3. Continue study of intervals.
4. Teach tonic, dominant, sub-dominant chords.
5. Solos and technical literature may be chosen
from appropriate grade levels listed in publications
above.

O
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MEMBERSHIP IN PROFESSIONAL ORGANIZATIONS

Tke South Carolina Music Educators Association
is the state’s professional organization of music
teachers who serve children through school music
programs,

The association, a department of the South Caro-
lina Education Association, is affiliated with the
Music Educators National Conference. Teachers who
join MENC are automatically added to the inem-
bership roster of the state organization (SCMEA).

Membership in both organizations provides the
music teacher excellent opportunities for continuing
professional growth through jourmals containing
articles on current trends in teacking, workshops,
clinics, music festivals, special conferences and semi-
nars, and publications of new music, equipment and
teaching materials.

O

ERIC

Aruitoxt provided by Eic:

26

All teachers should be encouraged to become full
active n°embers of these groups and participate in all
their activities for the improvement of the indi-
vidual’s teaching competencies and benefits which are
derived through stud .nt participation in sponsored
events.

Information concerning the state association and
its activities may be obtained by writing the State
Supervisor of Music, 3outh Carolina Department of
Education, Rutledge Building, Columbia, South
Carolina, 29201.

Teackers who wish to join through the national
organization may sccure appropriate application
forms by writing Music Educators National Confer-
ence, 1201 Sixteenth Street, N.W., Washington,
D. C. 20036.

27



CODE FOR THE NATIONAL ANTHEM

The Star-Spangled Banner should be sung or
played only on programs and in cer¢monies and other
situations where its message can be projected effec-
tively. Our national anthem is customarily sung at
the opening of a meeting or program, but special cir-
cumstances may warrant the placing of it elsewhere.

Since the message of the anthem is carried largely
in the text, it is essential that emphasis be placed
upon the singing of T'he Star-Spangled Banner. 1f
only a single stanza of the national anthem is sung,
the first should be used.

The leader should address himself to those
assembled and invite their participation. If an an-
nouncem:nt is necessary, it might be stated as fol-
lows: “We shall now sing our national anthem,” or
“James Johnson will lead you in singing our na-
tional anthem.”

On all occasions the group singing the national
anthem should stand facing the flag or the feader,
in an atutude of respectful attention. Outdoors, men
shouid remove their hats. It is suggested that, when
it is not physically inconvenient to do so, the mem-
bers of a band or orchestra stand while playing the
national anthem.

In publishing the national anthem for general
singing, the melody, harmiony, and syllable division
of the Service version of 1918 should be used. In
publishing for vocal groups, the voice paris of the
Service version should be followed, The Service

ERIC
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version is reproduced in the key of A-flat major.
For purposes of quick identification, the words
“Service version” should be printed under the title.

It is not good taste to make or use scphisticated
concert versions of the national anthem as such.
(This does not refer to incorporating the anthem, or
portions of it, in extended work for band, orchestra,
or chorus.)

FFor general mass singing by adults, and for band.
orchestra, or other instrumental performances, the
key of A-flat is preferable. For treble voices, the
key of B-flat may be usza. If an instrumental intro-
duction is desired, it is suggested that the last two
measures be used. When the national ai.them is sung
unaccompanied, care should be taken to establish the
correct pitch.

The national anthem should be sung at a modcrate
tempo. (Thc metronome indications in the Service
version are quarter note—104 for the verse and
quarter note—96 for the chorus.) The slighting of
note values in the playing or singing of the national
anthem seriously impairs the beauty and effectiveness
of both music ard lyric. Conductors should reliearse
painstakingly both instrumental and vocal groups in
the metici:ious observance of correct note values,

This Code for the national anthem is intended to
apply to every mode of civilian performance and to
the publication of the music for such performance.

28
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MUSIC FILMS

T'.2 audio-visual library of the South Carolina
Department of Education provides an excellent as-
sortment of quality films and music tapes which are
designed to enrich the music curriculvm at every
grade level.

Teachers who wish to utilize the resources of the
library should consult the principal or local coordi-
nator of audio-visual services to obtain a complete
catalog listing films and tapes.

Appropriate forms for scheduling films are con-
tained in the catalog and procedures fur securing
taped programs of music are explained.

AND TAPES

For further i1formation teachers may write (o:
Manacer, Aupto-Visuar LiBraky
S. C. Department of Education
1513 Gerva's Street
Columbia, S. C. 29201
A 1968 publication, “Film Guide For Music Edu-
cators” by Donald J. Shetler, contains an extensive
list of films, filinstrips and recordings for school
music programs. The guide includes descriptions of
films and filmstrips, performing artists, purchase
prices, znd publisher’s addresses. The guice may be
secured by writing NEA Publications Sales and re-
questing the pamphlet, catalng number 68-9569.
Price is $2.50.

SOURCES OF CLASSROOM INSTRUMENTS
AND CATALOGS FOR EDUCATIONAL USE

Children's Music Center, 5373 West Pico Blvd., Los
Angeles 19, California

Conn Corporation, 1101 East Beardsley, Elkhart, Ind.

Educational Music Bureau, Inc., 434 South Wahash Ave,,
Chicago 5, Illinois

Gar-Zim Mus:cal Instrument Corp., 989 Herkime: Street,
Brooklyn 33, N. Y.

Grossman Music Corp., 740 Bolivar Road, Cleveland 15,
Ohio

Hargail Music Press, 157 West S7th Street, New York 19,
N. Y. (specialists in recorder-flutes, music for recorders,
and method books for teaching)

Harmolin, Inc,, P. Q. Box 244, La Jolla, Calif. (resonator
bells and Harmolin Psaltery}

M. Hohner, Inc., Andrews Road, Hickeville, Long Island,
N. Y.

B. F. Kitching and Co., Inc., 8947 Fairview Ave., Brook-
field, Illinois (specialists in mallet-type percussion instru-

Wm. Kratt Co., 788 Johnson Place, Union, N. J.
{chromatic pitch pipes)

Lyons Band Instrunent Co., 688 Industrial Dr., Elmhurst,
Il

Nationai Autoharp Sales Company, P. O. Box 1121, Des
Moines, Iowa

Pan Anierican Instrument Company, Elkhart, Ti d.

Peripole Products, [nc., $1-17 Rockaway Beach Bivd., Far
Rockaway 91, Long Island, N. Y, (rhythm, m-ludy, 2nd

Larmony instrurients)

Rhythm Band, Tn.., P. O. Box 126, Fart Wor'h, Texas
76101

Oscar Schmidt-Intraational, Inc., 87 Ferry Strezt, Jersey
City 7, N. J. (srarufacturers of the autoharp)

Willis Music Co., 124 East Fourth Street, Cintinnati 1,
Ohio

ments) South Carolina music dealers
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Bowm.a Educational Records, 10515 Burbank Blvd., North
Hollywond, Califarnia (Stanley Bowmar Co., Valhalla,
New York)

Capitol Records, AMusic Education Department, 1730
Broadway, New York

Children’s Music Center, 5373 West Pico Blvd., Los
Angeles 19, Califrnia

Columbia Records, Inc, Educational Department, 799
Seve ith Ave.,, New York 19, N. Y.

Decca Records, 50 West 57th Street, New York 19, N. Y.

Educational Record Salzs, 157 Chambers Street, New York
7, N. Y.

Ruth Evans, Childhood Rhythms, Box 132, P. O. Branch
X, Springfield, Mass.

Folkways Records «nd Service Carporation, 127 West 47th
Street, New York 36, N. Y.

The jam Handy Organization, 2821 ¥, Grand Blvd,,
Detroit, Michigan

SOURCES OF MUSICAL RECORDINGS
AND CATALOGS FOR EDUCATIONAL USE

John W. Gunter, Curriculum Matcrials, 1027 South Clare-
mont Street, San Mateo, Calif,

Keyboard Jr. Publications, Inc., 1346 Chapel Street, New
Haven 11, Conn.

Mercury Record Coerporation, 35 East Wacker Dr., Chi-
cago 1, Ilinois

Phoebe James, Creative Rhythms for Children, RBox 904,
Mentone, California

Rhythm-"I'ime Records, P. O. Boa 1106, Santa Barbara,

California

Sourd Baok Press Society, Inc., P. O. Box 222, Scarsdale,
N. Y.

RCA Victor Recard Division, 155 East 24th Strect, New
York 10, N. Y.

Vox Productions, Inc., 236 West §5th Street, New Yook,
N. Y.

Westminster Records, 1501 Broadway, New York, N. Y.

South Carolina music dealers

RECOMNMENDED MUSIC BOOKS FOR CHILDREN

BIOGRAPHY

Aanderson, Marian. My Lord, What a1 Morning: An Auto-
graphy. New Yurk: Viking, 1956.

Angoff, Charles. Stradisan, The Violin Maker. New York:
Knopf, 1955.

Arnold, Elliott. Deepin My Heart: A Story Based on the
Life of Sigmund Rorberg. New York: Ducll, 1949,

Bakeless, Kathernine. Scory Lives of American Compasers,

New York: Lippincott, 1953,

. Story Liver of Great Composers. New York:
Frederick A. Stokes (Cn., 1941.

Benet, Laura. Enchaniing Jenny Lind. New York: Dodd
Mead & Co., 1940,

Burch, Gladys. Famoun Composers fer Boys and Girls,
New York: A. S. Barnes & Co,, 1942,

. Modern Cimpoiers for Boys and Girls. New
‘G A.S. Barnes & Co. 1941, 1

ERIC
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Callinicos, Constantine. Mario Lanza Story. Nev. York:
Coward-McCarn, 1960,

Cardus, Neville (ed.). Kathleen Fervier: 4 Memoir. New
York: Putnam, 1956.

Chasins, Abram and Stiles, Villa. The Van Cliburn Legend.
New York: Doubleday, 1659,

Cousins, Norman. Dr. Schicciteer of Lambarene, New
Yoriz: Harper, 1960,

Deucher, Sybil. Edward Gidg, Boy of the Northland.
New York: E. P. Dution, 1946,

-—————— The Young Brahms. New York: E. P, Dut-
ton, 1949.

Eaton, Jeanette. Trumpeter’s Tale. New York: Wm.
Morrow Co, 1955,

Erskine, John. Song Without Words. New York: Messner,
1941.

29
30



Fwen, David. Heydn, 4 Good Life. New York: Holt,
1946.

. Leonard Bernstein: A Biography for Young
People. Philadelphia: Chilton, 1960,

————. Story of Jerome Kern. New York: Halt, 1953,
————. 8tory of Toscanini. New York: Holt, 1531,

Tales from the Vienna Woods: The Story of
Johann Strauss. New York: Holt, 1944,

The Story of Irving Berlin. New York: Holt,
1950.

Gollomb, Joseph. Albert Schuceitzer, Gentus of the Jungle.
New York: Vanguard, 1949.

Goss, Madeleine. Beethoven: Master Musician. New York:

Holt, 1946,
——————. Deep Flowing Brook. N:w York: Holt, 1938,

Gotto, Carlo. Verdi: The Man and His Music. New Yoik:
Putnara, 1955.

Harding, Bertita. Concerto: T'he Glowing Story of Clara
Schumann. Indianapolis: Bobbs-Merrill, 1961.

Harvey, Harry B. Claude of France. New York: Allen,
Towne and Heath (Crown}, 1948.

Higgins, Helen. Stephen Foster, Boy Minstrel, [ndianap-
olis: Bobbs-Merrill, 1953,

Jablonski, Edward. Grorge Grrshwin, New York: B. P.
Putnam, 1962,

Kellogg, Charlotte (Hofiman). Puaderewski. New York:
Viking, 1957.

Kielty, Bernadine. Jewuy Lind Sang Here. Chicago:
Houghton-Miffln, 1959.

Komroff, Manuel. Mozart. New York: Knopf, 1956,
Lingg, Ann M. John Philip Sousn. New York: Hols, 1954,

. Mcephista Waltz—Story of Franz Liszt. New
York: Holt, 1951,

Machlis, Joseph. Americar: Composers of Our Ttme. New
York: Thomas Y. Crowell, 1963,

Malvern, Gladys. Blithe Genins, The Story of Ressind,
New York, Longmans, 1959,

Manton, Jo. A Po:trait of Back. Abelard-Schuman, 1957,
Mirsky, R. Beethoven, Chicago: Follete, 1957.
———————. Mozarr. Chicago: Follen, 1958,

Posell, Elsa. American Compoiers.  Bectan: Houghton-

MifBin, 1943,

Purdy, Claire Lee. Anton Diorak, Composer from Bo-
hemia. New York: Messner, 1950,

ERIC
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. Gilbert and Sullivan, Master; of Mirth and
Melody. New York: Messner, 1947,

. He Heard America Sing, New York: Messner,
1940,
, and Wheeler, Benson, My Brother Was Mo-
zart. New York: Holt, 1937.
Sorig of North (Edvard Grieg}. New York:
Messner, 1944,
Stormy Victory., New York: Messner, 1942,

e Victor Herbert, American Music Master, New
Yark: Messper, 1944,

Shaw, Arnald. Belafont: Aw Authorized Riography. Phil-
adelphia: Chilton, 1960.

Trapp, Maria. Story of the 'rapp Family Singers. Chicago:
Lippincott, 1949,

Venansen, Kosti. Maran Auderson, Portrait. New York:

McGraw-Hill, 1941,

Waters, Alma Shelley. The Melody Maker (Sir Arthur
Sullivan). New York: E. P. Dutton, 1939,

Weil, Ann. John Philip Sousa, Marching Boy. Indianapolis:
Bobbs-Merrill, 1959,

\Wheeler, Opal. Adventures of Richerd Wagner. New
York: Duttan, 1960.

~—. Chopin, Son of Poland. New York: Duteon,
1948. Volume I—ecarly years; Volume Il—later years.

. Franz Schubert ond His Mersy Friends. New
Yaork: E. P. Dutton, 1931,

Gricg, Boy of the Northland. New York: E. P.
Dutton, 1941.

. Handel at the Court of Kings. New York:
E. P. Dutton, 1943,

- Ludwig Beethoven and the Chiming Tewer
Belis, New York: E. P. [utton, 1942,

. MacDowell and His Calin in the Pines. New
Yaork: E. P. ])ur:nn, 1940.

Mozart, The Wonder Boy. New York: E. P.
Duttan, 1934,
. Paganini, Mo.ter of Strings. New York: E. P.
Dutten, 1950,

————— Peter Tichaikoisky and the Nutcracker Bellet.
New York: E. P. Dutton, 1959,

——————. Robert Schionann and Micot Ziff. New York:
E. P. Dutton, 1947,
. Scbastian Bach, The Boy From Thuringer.
New York: E. P. Dutton, 1937,

White, Hilda. Song Withour End. New York: E. P.
Dutton, 1959,
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Baldwin, James. The Story of Siegfried. New York:
Scribner, 1919,

Bulla, Clyde. The Ring and the Fire. New York: Thomas
Y. Croweil, 1962.

- Stories of Faverite OQperas. New York:
Thomas Y. Crawell, 1959,

Crozier, Eric  The Mastersingers of Nuremberg, New

York: Henry A, Walck, Inc., 1964,

Fellner, Rudolph. Qpera Themes and Plots. New York:
Simon and Schuster, 1958,

Grimm, Willlam and Jacob.
York: Knopf, 1944,

Henderson, Gertrude. The Ring of the Nibelung, New
York: Knopf, 1932,

Hansel and Gretel. New

Kobbe, Gustav. Kobbe’s Complete Opera Book. New
York: G. P. Putnam, {954.

Menott, Gian-Carlo. Amahl & the Night Visitors New
York: McGraw-Till (Whittsley House), 1952,

Newman, Ernest. More Stories of Fumous Operas. New

York: Knopf, 1943,
17 Famous Operas. New York: Knopf, 1954,
—. Wagner Operas. New York: Knopf, 1949,

Simon, Henry Wm. A Treasury of Grand Opera. New
York: Simon and Schuster, 1946.

Updike, John. The Magic Flute. New York: Knopf, 1963.
—. The Ring. New York: Knopf, 1964,

SONG COLLECTIONS
Boni and Lleyd. Fireside Book of Folk Songs. New York:
Simon and Schuster, 1946.
Brand, Oscar. Singing Holidays. New York: Knopf, 1957.

Brandau, Jose. Folk Songs of Brazil. Chicago: Neil Kios
Music Cu,, 1947,

Dietz, Beuwy Warner and Park, Thomas Choonbai. Folk
Songs of Chinay Japen, Kereay lllustrated by Mamoru
Funai. New York: John Day, 1964,

Downes, Olin and Elsie Siegmeister. 4 Treasury of Ameri-
can Scngs. New York: Nowell, Soskin and Co., 1940,

Felton, Harold W, Cowboy Jambaree, Western Songs and
Lore. New York: Knepl, 1951.

Gordo.r, Dorothy. drcwend the World in Song. New York:
E. P. Dul((m, 1938.

Guenther, Felix. Round the World Christmas Album, New
York: Marks Music Corp., 1943.

O

Krone, Beatrice and Max. From Descants to Trios. Chi-
cago: Neil Kjos Music Co., 1954,

More Descants aud Eaiy Bases. Chicago: Nell
Kjos Music Co., 1951,

. Songs for Fun with Deeoants, Chicago: Nell
Kjos Music Co., 1956.

Third Book of Descants. Chicago: Nell Kjos
Music Co., 1956,

Krune, Beatrice and Ruth V. Ostland. Songs of Noricay
& Demmark. Chicago: Nell Kjos Music Co., 1941,

~——— Songs of Sweden & Finland. Chicago: Neil
Kjos Music Co., 1942

Landeck, Beatrice. Echoes of Africa in Folk Songs of the
Americans. New Yock: McKay, 1961,

Songs to Grow On, New York: Edward B.
Marks, 1954,

More Songs to Growen On. New York: Ed-
ward B. Marks, 1954.

Linscott, Eloise Jubhard. Folk Sonys of Qld New England.
New York: Macmillan, 1939,

Lomax, John A. and Alan Lomas. dwerican Ballad: and
Folk Songs. New York: Macmillan, 1934,

Noble, Tertius T. 4 Round of Carols. New York: Henry
7. Walck, Inc., 1965.

Perham, Beatrice. Growing Up With Music, (Vol. 1).
Chicago: Neil Kjos Music Co,, 1937.

—————  Growing Up With Muiie, (Vol. 1), Chicage:
Neil Kjos Music Co.,, 1937.

Ritchie, Jean. The Swapping Seng Book. New York:
Oxford Press, 1952,

Sandburg, Carl. The American Songhag. New York: Har-
court, Brace & \Warld, 1927.

Sceger, Ruth, Amcncan Foik Songs for Children. New
York: Doubleday, 1949.

Avimal Fotk Songs for Clildren. New York:
Doubleday, 1950,

Trent-John:, Altona. Play Somgs of the Decp South.
Washington, 1), C.: The Assnciated Publishers, Inc,,
1944,

Wessells, Katherine Tyler. The Golden Song Book New
York: Simon & Schuster, 1945,

Wheeler, Opal. Sing for Chritmas. New York: L. P.
Dutton, 1943,

\White Alice and Vohitt, J. E. The Sauce Sallor and Other
Dramatized Ballads. New York: E. P. Dutton, 1940,

White, Florence. Children’s Songi from Japan. New York:
Edward B, Marks, 1950,

Wisner, Franz. The Trapp Fanidy Book of Chritmas
Songs, New York: Pantheon, 1930,

132
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INSTRUMENTS

Balet, Jan. What Makes an Orchestra. New York: Oxford
University Press, 195!,

Bonner, Mary Graham. Wonders of Musical Instruments.
New York: Lantern Press, Inz., 1963.

Bunche, Jane. Au Introduction to the Instruments of the
Orchestra, New York: Golden Press, 1962,

Craig, Jean. The Heart of the Orchestra. Minneapolis:
Lerner Publications, 1962,
The Story of Musical Notes.
Leiner Publications, 1962.
. The Woodwinds.
lications, 1963,
Duvis, Lionel and Edith. K'eyboard” Instruments.
neapalis: Lerner Publications, 1963.
Geralton, James. The Story of Sound. New York: Har-
courty, Brace & World, 1948.
Gilmore, Lcee. Folk [nstrionents.
Publications, 1962.

Grabbe, Paul. The Story of Orchestral Misic and lis
Ttnes. New York: Gromet & Dunlop, 1942,

Huntingtan, Harriet E. Tune-Up—The Introduction of
the Orchestra and Ther Players. New York: Doubleday,
1942.

Kcttlekamp, Larry. Horns. New Yeork: William Marrow,
1958.

~—. Singing Strings. New York: William Morrow,
1958.

Lacey, Marion. Picture Book of Musical Instruments.
New York: Lothrop, Lee and Shepard Co., 194Z,

Mandell, Muricl and Wood, Robert E, Make Your Gun
Musical Instruments. New York: Sterling Publishing
Ceo., 1957.

Montgomery, Elizabeth. T'he Story Behind Mus'cal In:tru-
aments, New York: Dodd Mead, 1953,

Posell, Ela L. This ¢s an Orcheitra. New York: Hough-
ton-Alifin, 1550

Richardsan, A. L. Tooters, Trcreters, Strings and Beatess.
New Yark: Grosset & Dunlap, 1944,

Stoddard, Hepe. From These Come Music,
Crowell, 1952,

Surplus, Robert. Folluiw the Leader, Minncapolis: Lerner
Publications, 1962,

v The Alphabct of Mude. Minneapolis: Lerner

Publications, 1962.

— The Story of Musical Organizations.

neapolis: Lerner Publications, 1963,

Minneapolis:
Minnzapalis: Lerner Puh-

Mir-

AMirneapolis: Lerner

New York:

AMin-

Terzlaff, Danicl B. Shining Brau. Minneapolis: Lerner
Publicatians, 1963,

ERIC
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POEMS FOR CHILDREN

Arbuthnot, May Hill. Time for Poetry. New York: Scott
Foresman, 1952.

Borie, Mrs. L. B. Peewms for Peier. Philadelphia: Lippin-
coit, 1938,

Brewton, Sara and John E. Bridied With Raincows. New
York: Macmillan, 1949,

Brewton, John E. Galy We Purade. New York: Mac-
millan, 1940.

de Ia Maro, Walter. Rhymes & Verses. New Yeork: Holt,
Rinchart, & Winston, 1947,

Feniii, Helen. Favortie Poems Otd and Vew. New York:
Doutleday, 1957.

Geismer & Sutor. ery Young Verses. New York: Hough-
ton MifRin Co., 1945.

McFarland, Wilma. For a Chid. Philadelphia: West-
minster, 1947.

Milne, A A, Now We Are Siv. New Yark: E. P. Dutton,
1961.

—————— When We Were Very Young, New York:
E. P. Dutton, 1961,

GENERAL

Adams, Adrienne. Bring 4 Torch Jeanctte, Isabella. New
York: Charles Scribners, 1963,

Bakuless, Katherine. T'h- Birth of a Nation's Songs. New
York: Frederick A. Stokes.

Barach, Stephanie. An futrcduction to the Language of
Asic. Washington, I). C.: Rotert B. Luce, Inc, 1962.

Harbour, Harciet B and Freenman, W. M. A Story of
Misic. Boston: Birchard & Co., 1937.

Bauer, Marion and Peyser, Ethel. Hoiw Music Grew, New
York: Putnam, 1939.

Beenstein, Leonard. Young People's Cencerts. New York:

Simon & Schuster, 1963.

Brinten, Beajarain and Hola, Imogene. The Worderful
W orid of Music. New York: Doubleday, 1958.

Buchanzn, F. R, The Story of How Man Made Mede,
Nevs York: Fotlet, 1951,

Erlich, Lithar, What Juzz Is Al About.
Messner, 1962,

Frawr, Beatrice and Verrin. A S-ng I5s Born (A Story of
Mudic for Begirnersy. Boston. Little Brown arnd Com.

pany, 1959,
Gibson, ¥nid. The Golden Cockerel. New York: Henry
7. Walck, 1963.

Hosier, John, The Sorcerer’s Apprentice and Other Stories.
New York: Henry 7. Walck, 1960,

New York:
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Hughss, Langston. First Book of Jazz. New York: Frank-
lin Wates, 1955,

First Book of Rhythms. New York: Franklin
Watts, 1954,

Key, Francis Scott. The Star Spangied Banner. New York:

Doubleday, 1942.

Krishef, Robert. Plegback, the Stury of Recording Devices.
Minneapolis: Lerner Publications, 1962.

Lawrence, Robert. Potronuchike, Wew York: Random
House, 1940,

Lhree Cornered Iat.
House, 1940,

Lerner, Sharon. Places of Musical Fame.
Lerner Publications, 1962,

McGeehee, Thomasine C.and Nelson D, People and Music.
New York: Allyn & Ba:on, 1964,

Myrus, Donald. I Like Jozz.
1964.

Norman, Gertrude. 1te First Book of Music. New York:
Franklin Watts, 1954,

Pauli, Herta E. Sient Night: The Story of a Song. New
York: Knopf, 1943,

Ramsier, Paul. My Hamster Crawls and Other Piano
Picces. Greenwich, Cennecticut: New York Graphic
Society, 1963.

Shippen, Katherine and Scidlova, Anca. Thr Hertage of
Music. New York: Viking Press, 1963,

Siegracister, Elie. [Tutitation to Musie. Trvingtoa on Hud-
son, New York: Harvey House, 1961.

Stoddard, Hope, Symphony Counductors in 1. §. 4. New
York: Thomas A. Crowell, 1957.

Surplus, Robert. The Alphabet of Music.
Lerner Publications, 1962.

Scholes, P. A, The Oxford Junior Companion to Music.
New York: Oxford, 1954,

Weil, Lisl. The Sorcerer’s A pprentice. Boston: Littde
Brown and Company, 1962.

New Yrik: Random

Minnecapalis:

New York: Aacmillan,

Minneapolis:

CHILDREN’S LITERATURE RELATED
TO MUSIC
Ronner, Mary Graham. Made in Canada.
Knopf, 1943.
Borio, Lyshoth, Pocmr for Peter. Philadelphia: Lippincott,
1933, (Set to music by Righter.}
Carmer, Carle Wondfall Fiddle, New York: Knopf, 1950,
Carroll, Lewis. Adlice’s Adventures 1w Wonderland, New

York: Franklin Watts, 1964,

Through the Looking Glass, New York: The
Heritage Press, 1941,
O

New York:

RIC
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Deutsch, Babetto. Heroes of Kalecala (Finland’s Saga).
New York: Messner, 1940,

Enrich. Marion and Korson, George. T'he Child’s Book
of Folkliore. New York: Dial Press, 1947.

Fstes, Elecanor. The Middle Moffat. New York: Harcourt,
Brace & World, 1942,

Harris, Joel Chandler. Uncle Rems and His Songs and
Savirngs (Of Bre’r Rabbit by MacDowell). New York:
New York: Appleton Col, 1928.

Justus, May. Children of the Great Smoky Mountains.
New York: E. P. Dutton, 1952,

Lamb, Charles and Mary. Tales fromn Shakecpeare (Mid-
summer Night's Dream). New York: E. P. Dutton,
1927.

Land, Andrew. Bluc Fairy Bo-k (Beauty and Beast,
Cinderclla, Hep-o-my-Thumb Sleeping Beauty). New
York: Lnngman's, 1929.

Lear, Edward. Nousense Songs (Set to music by Dudlye
Glass). New York: Frederick Warne & Co., 1954,

McClosky, Robert. Leutil. New York: Viking Press, 1940,

Milae, AL A. Now We Are Sie (Set to music
Simor). New York: E. P. Dutton, 1927.

Neshit, Edith. Chiddren’s Shakespeare (Midsum-
Dream), New York: Scribner, 1946.

Prokofiefl, Serge. Peter and the Wolf. New Y 1
1940.

Poloto, Leo. Pedro, the Angel of Olvera Streer
New York: Scrivner, 1946.

Pyle, Howard. The Merry Adventures of B
New York: Scribner, 1945.

BOOKS FOR THE RETARI

Paumgartner, Bernice B. Guiding the Ret+
(Jnhn Da)' CO., Inc., 62 W, 45th St., b K
N.Y.) 1965.

Garton, Malinda Dean. Teaching the £
tally Retarded. (Charles Thomas, Spii a
Sccond Ed.) 1965.

Kitk, Samuel & C. Orvilie Johnson. £,
Retarded Child. (Houghton Miflin Cn
1951.

Perry, Natalie. Teaching the Mentally R+
{Columbia Universty Prose, NU YOy 1

Rowrrweig, Louis B Duderaand ng s,
the Dependent Retarded Child, - Ed. |
Darien, Conn.) 1960.

Rothstein, Jerome 3. Mental Retard =
Rinchart Wincton, Inc,, New York, N
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BOOKS ON MUSIC FOR THE RETARDED
American Association for Health, Physical Education

and Recreation, Rhgthmic Activitics, Grades K-6.
(1201 Sixteentk St., N.W.) 1964,

Andrews, Gladys. Creative Rhythmic Moz mest for
Children. (Prentice Hall, Englewond Clifis, N. 1)
1954.

Bauer, Lois M., and Barbara A. Reed. Dance and
Play Actizities for the Elementary Grades. (Chart-
well House, Inc,, New York, N. Y.) 1960.

Dobbs, Jack P. G. The Siow Learnes and Music. A
Banchook far Teachers. (Oxford U. Press, New
York and London) 1966.

Ginglend, David R. and Winifred E. Stiles. Music
Activitics for Retarded Children  (Abingdon Press,
Nashville, Tenn.) 19635.

Robias, Ferris & Janet. Educations! Rhythmics for
Mentally Handicapped Children. (Harper Press,
NoY.) 1965,

Stinsen, Echelyn Lenore. How to Track Children
(Harper & Bros.} 1941,

Muse,
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CURRICULUM GUIDES AND PAMPHLETS

A Selected Bibliography for Programming Physical
Education and Recrcational Activisies for the Men-
tatlly Retarded. Duplicated for distribution by the
Connecticut State Pepartment of Education with
the perinission of “Project on Recreatinn and Fitness
for the Mentally Retarded, Amer. Assoc. for Health,
Phys. Ed., and Recrea. NEA, Washington, D. C.”

Cardinal Suritch College, Departnent of Special Edu-
cation. Music Education Curriculum for the Men-
tally Handicapped. Milwaukee, Wisconsin, C 1959,
64 pgs.

Cole, V. Music for children with special needs. Cali-
fornia Association for supervision and curriculum
development.  Music professional committee. Rev.
ed. (F. Cole, 200 Lexington Ave., El Monte,
Calf.) 1964,

Oklahoma State Department of Education and others.
A guidr for teachers of trainable mentally retarded
children, prepared by teachers of mentally retarded
children, school adninistrators and college persannel
in conferences, committer meetings and in preduc-
tion workshop at Central State College, May 1960,

PARTIAL LISTING OF MUSIC PUBLISHERS

American Composers Alliance, 2121 Broadway, New York

City 10023
Ashley Dralers Service, 39 Wea 60th Street, New York
Ciy 10023

Assacizted Music Publishers, Inc., 609 Fifth Avenue, New
York City 10017

Berkeley Publishing Co., 2244 Dwight Way, Berkeley,
California 94704

Berlin, Irving, 1290 Avenue of the Americas, New York
Ciy (001

Big "Threc Music Carp., 1540 Broadway, New Yaork City
12036

Boosty % Hawkes, Inc., Oceanside, New York 11572

62116

Bourne, Inc., 136 West 22nd Street, New York Ciy
10018

Britich Amcrica~-See Brode

Hroadcase Mudie, Tac,, 5872 Fifth Avenie, New Yok City
1007

Brodt Music Co,, P. O Box 1207, Charlotte, North
Carolina 28201

Boston Music Ca., 116 Boylston Street, Beston

34
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Broude Bros., 56 VVest 45th Street, New York City 10036
Carlin Music Co., Oakhurst, Californiz 93644
Century-—Sce Ashley

Chappell & Co., Inc., 609 Fifth Avenue, New Yurk City
inoLy

Choral Art—S8ce Fox

Colombn, Tne., Franca, 16 West 61st Street, New York
City 10023

Concordia Publishing House, 3559 S. Jefferson Avenue,
St. Louis, Missouri 63118

Ditson—See Preseer

Unnh[cd({)' Cn., 501 Franklin Avenue, Garden Cily. L. 1,
New York 11040

Efkan Mudc Publishers, Henri, 1316 Wainat Street,
Phladedphia  i9107

Elkan-Vogel Co, Toe, 1712-16 Sansom Strert,
Philadelphia 131013

Elkin & Co.--8ec Galany

Fischer, Inc,, Carl, 62 Cooper Square, New York City
1013

Y Pt
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Fisher & Bro., Jr., Harristown Road, Glea Rock, New
Jersey 07452

Fitz8immons Co., H. T., 615 North La Salle Street,
Chicago 60610

Flimmer, Inc,, Harold, 251 West 19th Street, New York
Ciy 10011

Fox Music Pub. Co., Sam, 11 West 60th Street, New York
Ciy 10011

Galaxy Music Corp., 2121 Broadway, New York Ciiy
10023

Gillman Publications, Box 8671, Crenshaw Station, Los
Angeles 90056

Gray Co,, Inc., H. W, 159 East 45th Street, New York
Ciy 10017

Hansen Publications, Inc., 1814 West Avenue, Miamj
Beach, Florida 33139

Hargail Music, Inc., 157 West 57th Street, New York
City 10019

Hoffinan, Raymond A., 142} Coolidge Avcnue, Wichita,
Kansas 67203

International Music Co., 509 Fifth Ave,, New York City
10017

Kalmus, Edwin F., P. O. Box 47, Huntington Station,
L. I, New York 11744 .

King Music Co., Robert, 7 Canton Street, North Easton,
Massachusetts (02356

Kjos Music Co., Neil A, 525 Busse Highway, Park Ridge,
Illinois 61068

I.awson-Gould Music Publishers, Inc., 609 Fifth Avenue,
New York City 10036

Leeds Music Carp., 322 West 48th Street, New York City
10036

Ludwig Music Publishing Co., 557 East 140th Street,
Cleveland 44110

Marks Music Corp., Edward B., 136 West $2nd Street,
New York City 10019

Mercury—See Presser
Merion—-8ce Presser
Mills Music, Inc., 1619 Broadway, New York Ciy 10019

Music Publishers Holling Corp., 619 West S4th Streer,
New York City 10019

Nuvello---8ce Gray

Oaford University Press, Tnc., 417 Fifth Avenue, New
York Ciiy 10016

O
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Peer Int.—See Southern Music Publishing Co.

Peters Corp., C. F. 373 Park Avenue Souh, New York
City 10016

Plymouth Music Co., Inc., 1841 Broadway, New York
City 10023

Presser Co., "Theadore, Presser Place, Bryn Maw,,
Pennsylvania 19010

Pro Arr Publications, 469 TTnion Avenue, Westbury, New
York 11591

Record Hunter, The, 507 Fifth Avenue, New York City
10017

Remick—S8ee Music Publishers Halding Corp.
Ricordi-—S8ee Colombao
Robbins——S8ee Big Three

Rubank, Inc., 5544 West Armstrong Avenue, Chicago
60646

Schirmer, E. C., 600 Washington Street, Boston 02111

Schirmer, Inc., G., 609 Fifth Avenue, New York City
10017

Schmite, Hall and McCreary Co., 527 Park Avenue,
Minnespolis 55415

Schott—See Associated

Shapira, Bernstein & Cu., Inc., 666 Fifth Avenue,
New Yeork City 10019

Shawnec Press, Inc., Delaware Water Gap, Pennsylvania

18327
Skidmnre-—Sce Shapiro, Bernstein & Co.

Southern Music Publishing Co., Inc., 1619 Broadway,
New York City 10019

Spratt Music Co, Jack, 77 West Broad Street, Stemford,
Connecticut (06301

Staff Music Publishing Co., 374 Great Neck Road, Great
Neck, New Yaork 11021

Summy-Rirchard Co.,, 1834 Ridge Avcnue, Evanston,
Ihneis 60204

Trans ontinental Music Corp., 1674 Broadway, New Yark
10019

University of California Press, Berkeley, California 94704
Witmark-—-Sce Music Publichere Halding Corp.
Wmd—~»Scc .‘[I”S

Winn Music Publications, 1511 McGee, Berkeley,
California 94703
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