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In the continuing elort 10 previde greater service 1o the schools of Indiana,
the Office of the State Superintendent of Public Instruction through the
Curriculum Division has undertaken to develop a series of guidelines to
assist local scliools in their work in curriculum devetopment.

This guide is intended to encourage the teachers of art in the local school
system to construct a flexibly structured art program which is based on the
sequential development of objectives closely related to the needs and inter-
ests of children in that community.

Art is now recognized as making a distinet contribution to the total matur-
ation of the child. Its far-reaching objectives such as the development of
creativity, sensitivity to design and a knowledge of our cultural heritage
extend its values beyond the limits needed for “leisure time” activity.

We are geateful to Dr. Martha Carter, the art consultant, for her efforts in
preparing this guide which we hope will make easier the task of the teacher
of art in the schools of Indiana.

Ricitarp 1. WreLes

State Superintendent
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Preface

No school subject is of greater importance than art. Our endeavors, then,
must be directed toward siructuring a program which is of maximum
worth in the growth and development of children. This guide is written
to help teachers in their eflorts to this end.

I wish to express my appreciation to the consultants of other subject
disciplines in the Curriculum Division for their very helplul suggestions,
criticisms and mos? of all for their encouragement,

MartitA R. CARTER

Art Consultant
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Courses of study are praised and maligned, used and misused, referred
to often and just as often banished to the botton drawer of the teacher's
desk. A good teacher will use a course of study if it is a help and will
ignore it just as readily if he fecls (hat it does not meet his needs.

The teacher’s schedule is a heavy one. so he has litde time to establish
clearly defined goals and to plan for eifective teaching. Yet, goals deterinine
the direction of his whole instructional programn while specific ohjectives
derived from the overall goals determine the content of smaller units
of instruction. ‘The year's progtam without goals and objectives would
be comparable to a cross country 1rip without a map; one 1ight get
somewhere, but the destination would be in doubt. In addition to the
many other functions of a course of study, this sense of directioa which
it gives to the teacher is of utmost importance. Without a course of
study the teacher may be developirg a productoriented art progrem
rather than one dirccted toward accomplishing meaningful changes in pupil
behavior,

A course of study is a necessity for the teacher of art. It clarifies the goals
of the art program and sets up the objectives for each unit. It serves
as the overall plan for instructi - for each grade level. Tt provides for
sequential development from acti ity to activity, {ron' unit to unit and
from year to year. A course of study, while permitting flexibility and,

(o1
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to some extent, freedom of choice both to teacher and pupils, makes
possible a balanced program. In a good art program, a balance is niain-
tained between studio activitics and the acquisition of knowledge while
care is taken to deepen appreciation in both areas. In studio activities
there must be a balance between experiences involving (wo and three-
dimensional media. Th« course of study, in short, helps the teacher of
art to direct the learnings of his students in an organized and eflicient
mnanner toward the imnmediate and overall goals of his subject area.

Without a course of study, the art teacher has no basis for organizing the
year's activities; for, unlike tl'e academic areas, and rightly so, most
courses in art ave nnt concerned with textbooks. While the use of a text-
book for the organizational plan fails to take into ‘consideration the
specific characteristics of a particular group of children, it does give a
general foundation for good teaching by providing a structurc for the
year's work. A young art teacher is often asked to participate in writing
a course of study before he has had sufficient experience to ¢nable him v
make sound decisions; consequently, he sometimes relies on the content
“lifted” from his college classes without adaptation to the interests and
abilities of his pupils. Even experienced art teact rs may resort to “bor-
rowing” from cousses of study produced by curriculuin specialists in large
citirs. Certainly, these publications are excellent fr the purpose for which
they were written; but they may not be suitable for other school systems.
One result of adapting ideas from several different sources may be a hodge:
vodge of unrelated activities.



The following suggestions for the construction of a local community's
course of study provide a framewoerk for a well structmed program with
particular relevance for the pupils in that communidy.

THE STEERING COMMITTEE

The Administration shonld appoint a Steering Commnittee to provide over:
all direction.

The personnel of this coinmittee will vary from uystem to system, but it
may well include:

1. The director of curriculum, a principal and the art supervisor as
representatives of the Administration.

2. Several parents who represent a cross-section of the community. {The
educators need to learn what parents want for their children from the
art program, and parents need to extend their understanding of curriculum
offerings.)

3. Several art teachers. These should be selected to represent a cross-
section of teacher assignments in grad:s as well as socio-economic levels.

4. An elemcntary classtoom teacher or two. Whether or not classtoom
teachers teach their own art, their point of view is important for the
elementary couorse of study.

Q
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5. A secondary counselor. It is of great importance that the counselors
understand the goals ot the art programn and, to some extent, how they
are to be implemented.

DUTIES OF THE STEERING COMMITTEE

Philosophy of
Art Education

ERIC
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It is the function of the Stecring Comunittee to cstablish the overall
philosophy of art education. Answers should be formed for these or similar
questions to provide a framework within which to work.

1. Statements of philosophy of art education usually assert that amt is
basic to conteinporary American calture. If this statement is accepted, then
should not every individual have meaningful experiences in art?

2. What contributions should art make toward developing citizenship

for democracyr
<
3. How important to the individual and to the nation is the developinent

of creative ability?

4. Is it the function of the art program to acquaint pupils with our
cultural heritage? If so, cai; it serve as a basis for enriching his present art
experiences?

5. Is art to be taught as a discrete discipline, or should it be inieivelated
with the child’s whole educational experience?

6. At the sccondary level, “Do we believe that art is to be tanight as
thongh all students in the course will become artists*” (Many who answer

‘ 8
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thir question negatively, stil] structurz their conrses as though the oppusite
were tnie.)

7. What are the needs of the pupil who is interested in art hut docs
not cate to make a vocation of it? Skould art Lecome a hobby for hir
Should the teacher make a definite effort to teach so that learmings at-
tained in the art class can be applied to color and design choices in
clothing, furniture, cars and other items used in daily living?

8. What contribution can art make to the culturally deprived child?
Should he have greater ov lesser amounts of timie devoted to art than is
allotted to the cuiturally advantaged child?

9. Should social and ethical loucepts be developed through art ox-
periences?

Many edicators hold that the art teacher is concemned only with the teach-
ing of art; therefore, concomitant learnings detract from the goals of the
art progtam. Another group believes that, as ait teachers, they ave first
of all concerned with the development of the whole child; thus, it is
imperative that the child be given the opportunity, through suitable art
preblems, to feain about and to form value judgments on the centroversial
issues of the contemporary world. Other educatsrs are concerned that
students be cducated to be good citizens for the sake of the natiou’s
future and that every teacher mmst develep these concepts as a watter of
first concern.
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Appointment of
Sub-Committees

1

The Steering Commitiee appoints the sub or working committees which
will construct the course of study within the philosophical framework.
The Steering Committee will have considered, up to this point, the art
program as a whole, grades Kindergarten through Twelve. Such an over
view of the program is requisite if sequential development is to occur.
Obviously, however, the actual task of writing requires a divisien and
delegation of responsibility. The number of sub-committecs and the level
each is to cover will depend, of course, on the size of the staff and the
range of grades taught by each of the teachers. These subcommittecs may
take a variety of alternate forms:

Primary Primary Elementary K6 Elementary K-8
Intermediate Middle School Sccondary 7-12 Secondary 912
Junior High School  Secondary School

Senior High School

The Art Supervisor or chairman of the Art Department will work closely
with all committees.

In the very small system, one commiitee might of necessily writc the
entire comrse of study.

Respensibility for the teaching of art will determine the personnel of the
subcommittees. At the elementary and primary levels. classroom teacheis
should, of course, be represented whether or not the teaching of art lies
entirely in their hands.

Whatever structure is decided upon, the committees should work n close
correlation. The task should bte scen as the construction of a unified

L 10
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course of study rather than as the writii.; of sevcral disparate parts. From
time to time, representatives of the Steering Committee should neet
with all the sub-committees to insure this unity.

A definite schedule of nieeting dates should be set up either by the Steer-
ing Committee or by the subcommittec themselves. If it is the policy
of the administration to give extra remuneration for this type of work,
the rate of pay and time involved should be agreed upon in advance.
Meetings scheduled throughout the year, followed by a concentrated session
in the summer, often provide an efficient way of working.

Havinyg set up the machinery for the construction of the course of study,
the Steering Committee stould maintain interest in its dcvelopment.
Progress reports should be made from time to time, and the Steering
Committee should evaluaie the work in the light of the degree to which
the philosophy agreed upon is being implemented.

Upon completion of the course of study and its acceptance by the Steering
Committee, arrangements should be tnade for publishing it. How claborate
should the printing Le? Can the school system afford illustrations? (Ac
tually, this question should be answered early in order that illustrations
may bte collected and screened.) I the book must be reproduced in a
cheaper fashion, what technigues can be used (o make it attractive? What
arrangements can be made to make the instrument “open-ended” with
insertisns and deletions easily accomplished? How many copies are needed?

SRR b i}
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DUTIES OF THE SUB-COMMITTEES

Structuring of
Course of Study

16

Before any writing of the body of the course of study is done, a decision
must be made as to exactly what is to be included and how extensively
the various parts are to be covered. The dcgree of claboration in courses
of study vary widely. Obviously, a larger staff can writc a nwore compre-
hensive publication in a given amount of time than can a small group
of persons. The length of the table of contents does not furnish the
criteria by which a course of study iz to be judged, however; excellent
coverage of essentials is of greater importance than the inclusion of a great
number of items which may not be necessary to the achicvement of the
purposes for which the manual is written,

A number of years ago, courses of study contained procedures aud directions
for teaching cach activity or unit. Since numerous art books are now pub-
lished which deal with procedures and, many times with the developinent of
creativity in the techniques described, there seems to be no reason for
a local staff 1o use its time to write "hov-to-do-it” directions. In terins
of cost it is far cheaper o purchuse the necessary books; and, if they
are chosen with care, their content is often better written than the material
put together by teachers whose first obligation is te teach not to write,

12
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ESSENTIALS OF A GOURSE OF STUDY

A table of contents covering the essentials of a course of study aud organized
on the basis of behavioral abjectives would probably include the following:

Acknowledgements
Use of the course of study
Philosophy of art education
Characteristics of local community
Characteristics of children
5-8 years
911 years
Early adolescence
Later adolescence
Goa's or major objeclives
Sequential growth in bebavioral objectives
Charts showing sequential development of concepts and activi
tics and relasionship to behavioral objectives
Suggested activities
The role of the art ieacher
Securing personal involvemens
Teacher-pupil planning
Classroom management
Establishing and maintaining discipline in the (lassioom
Evaluation
Materials

o Bibliography

ERIC .
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Most of these topics are fairly obvious, so litile needs to be written concern-
ing the content which should be covered in them. A fairly extensive
explanation will be given covering behavioral objectives since their use
is a comparatively new approach to the teaching of art.

Acknowledgments: Care should be taken by the writer of this seciion to
list all personnel who have contributed not only to the organization and
writing of the course of study, but also to those administrators who have
made possible its publication.

Use of the Guide: In this section the teacher should be urged to read
all the course of study to get an overview of the entire program. The
teacher should then study that part of the program appropriate for his
class or classes. The objectives should be read thoughtfully with the under-
standing that activities listed are only saggestions; the teacher may intro-
duce other experiences if they will serve as well or better to attain the
desired objectives. Individual differences should be bome in mind and
substitutions made when necessary in order to meet more closely the needs
of the children.

Philosophy of Art Education: Questions intended to stimulate thinking in
this area have already been set out in the section devoted to the duties
of the Steering Committee. The responsibility for the statement of
philosophy has been placed with that Committee since it includes admin-
istrators as well as teachers. Obviously, the philosophy of art education
to be effective must agree with the general philosophy of the school system.

14
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Characteristics of the Cominanity: If a course of study is to fit the needs
of a specific group of boys and girls, the community in which they live
must be surveyed and its poteitialities and limitations determined.

I. What cultral, educaticnal and spiritual influences are brought to
bear by home and neighborhood?

2. What residents in the community can contribute o the enrichment
of the art program either by displaying art objects or by demonstrating
techniques?

3. Are there galleries which children may visit or which will exhibit
their work?

4. Arc there opportunities for talented children to attend Saturday
classes?

5. Are there colleges, universities or art institutes where exhibits may
be seen and advanced study in art may be pursued?

6. What job opportunities are there in the community for young artists?

7. What industrial or commercial concerns in the arca are sources of
free or inexpensive materials which can be wsed in the classroom?

8. What good examples of architecture, domestic and public, are there
in the vicinity?

9. 1s the climate for art receptive, or docs there need to be promotional
work done in order that it witl be regarded as the equal of other areas
of the curriculum?
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Characteristics of Children: Each teacher on the committee should review
his knowledge of child psychology and development. The mental, physical
and emotional characteristics at different stages of development should
be spelled out in order that suitable objectives may be chosen for each
level. In addition to the particular school of psychology which is chosen
as a guide, be it the Skinmerian theory, the Gestalt or that of Piaget, the
teachers should «is0 draw on their own experiences with children to
determine those aspects of child behavior which should infuence the choice
of objectives and activities in art,

Goals or Major Objectives: In the light of the accetted overall philosophy
of art education, the committee’s findings relative to the local community
and the characteristics of child growth and development, a statement of
the broad objectives of the art program should be compiled. Many
excellent statemnents of objectives have been published in various ait
education publications. These can be used for guidance but should be
studied in relation to the characteristics of the local children and the
community.

The Essentials of a Quality School Ait Program, A Position Statement,
published by the National Art Education Association in 1967, includes
a section on objectives which is phrased so clearly and covers goals so ade-
quately that it is quoted below in its entirety. Whether or not this is

! National A1t Education Association, The Essenlials of a Qualily Scaoel Art Program,
A Position Staizment, Washington D.C., 1967.

16
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incorporated into the course of study to bz written, it points the directivn
which national leaders in art education consider of vital importance.

“Objectives: Art in the school is both a body of knowledge and a scries of activities
which the teacher organizes to provide experiences related to specific goals. The
sequence and depth of these experiences are determined by the nature of the art
discipline, the objectives desired, and by the i1terests, abilitics and needs of children
at different levels of growth. As a result of the art program, cach pupil should
demonsirate, to the extent that he can, his capacity to: (1) have intense invol+cinent
in and response 1o personal visual experiences; (2) perceive and understand visual
relationships in the environment; (3) think, feel and act creatively with isual
materials; (4) increase manipulative and organizational skills in art perfo:mance
appropriate to his abilities; (5) acguire a krowledge of man's visual art heritage;
(6) use art knowledge and skills in his pesonal and community lile; (71 make
intelligent visual judgments suited to his experience and maduity; and (B) under-
stand the nature of art and the ereative procss.”

In addition, the comumittee may wish to sct up the goal of developing con-
structive attitudes toward social ard ethical concepts.

Behavioral Objectives: One of the most helpful directions taken by educa-
tion in recent years has been stating objectives in terms of changes in pupil
behavior. Only if the child exhibits chinge in ovest behavior, am the
teacher judge whether or not his teaching has been cflective. The
objectives quoted from the NAEA statenient, while broad, are so stated.
To be helpful in the writing of a course of study, they must be broken down

17
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into specific objectives which can be accomplished within a limited period
of time and at a given level of growth.

Robert Mager, in his book, Preparing Instructicnal Objectives? gives
three criteria to be used in constructing bebavioral, or perforinance, objec-
tives:
“). Does the statement describe what the learner will be doing when he is demon-
strating that he has reached the objective?

2. Doos the statement describe the important condiiion (things given or restrictions
made) under which the learner will be expected (o dvmonstrate his competence?

3. Docs the statement indicate how the learner will be evaluated? Does it describe
at Jeast the lower limit of acceptable performance.”

While educators in science, particularly, have been at work for several
years in framing behavioral objectives in that discipline, art educators
have been wary of attempts to set up behavioral objectives. Serious study
along these lines was begun at workshops at the four Regional Art Con-
ferences in the Spring of 1968. Until recently, however, statemients of ob-
jectives have been very general and have been stated in terms of that which
the teacher was to do. The following are typical examples:

To foster growth and development of creativity,
To deselop sensitivity and aviareness to beauty, both natural and man-made.

Because of the difficulty of determining whether these laudable goals have
been achieved, too often the quality of teaching as well as of the pupils’

;.\Iager, ﬁobcn. Preparing Instructional Objectives, Feavon Publishers, 1962, Quoted by
permission of the publishers.

18
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learning has been evaluated in terms of the product. This evaluation
has usually been subjective, resting upon opinion rather than careful
analysis.

Some are teachers [eel that art should not be graded at all. While they
agree that art is of great importance to the individual, they are of the
opinion that it is impossible to judge just what values a particular individual
has gained and to what extent. Supporting this point of view, Murphy
and Gross, authors of The Arts and the Poor? state that the arts (they
are speaking of the peiforming as well as the visual arts) “unlike other
school subjects, can engage the whole person in an experience of unusual
depth and delight, with effects that are complex, multiple and powerful.”
They further state that the contribution of the arts to education is vague
and harder to define than the contribution of the better established subjects.
This vagueness, however, derives not from the ineflectiveness of the arts
but from their very richness.”

Advocates of behavioral objectives in the arts, while tending to agree with
the “vagueness and complexily” of art's contribution, nevertheless are
convinced that objectives can be stated in terms of changes in performance
on the part of pupils, and that only in Lhis manner can achievement in
art be measured. It may not be possible to measure with precision the

lephy,. Judith and Gross, Ronald, Tke Arts and the Poor, U. S. Department of
Health, Education and Wellare, June 1968,
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depth of appreciation or growth in creativity, but there are outward
changes in a child’s behavior which help the teacher to arrive at a close
approximation of his growth even in these areas. As for the child’s growth
in manipulation of tools, knowledge of techniques and knowledge of art
history, these can bz measured without question.

The writing of a course of study based on behavioral objectives wonld put
the emphasis where it belongs. Activities and experiences become the tneans
of achieving the desired objectives and not ends in themselves. Changes
in pupils’ behavior (in autitudes, skills, ability to express himself, creativity,
acquisition of knowledge, work habits} are of far more imporiance than
the products which the pupils make delight{ul thongh they may be.
Evaluation becomes a tnatter of judging the extent of these well defined
changes rather than of grading the product.

Art educators have, in the past, been particularly dubious of any attempts
to measure pupils” “understanding™ and “appreciating,” yet, we have prided
ourselves that we knew pretty well which children “understood” and
“appreciated.” How have we known it> By the overt indications which
the child made. He exhibited enthusiasin about a painting by looking
at it repeatedly, by talking abont its color cr design. He "“understood” the
process of linoleurn block printing. and we know that he did because he
denmonstrated his knowledge by culting and printing a block. These action
verbs, then, are the key to the writing of behavioral objectives. A number

20
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of action verbs pertaining to cognitive, affective and psychomotor operations
are listed below. These will help in developing behavioral objectives in art.

abstracts creates cmploys mixes
adapts criticizes etches models
analyzes cuts exhibits organizcs
arranges decorates expresses paints
asks defincs cvaluates plans
blends demonstrates forms prints
carves describes gathers qualifies
characterizes designs identifics questions
comparcs develops itlustrates recognizes
composcs discziminates inquires rejects
constructs distorts investigates responds
controls draws manipulates translates

Many other verbs having to do with the infinite variety of techniques
appropriate to the art program will occur to teachers writing the cowse of
study.

Qualifying adverbs will assist in describing behaviors:

adequately creatively individually resexrvedly
atten. tively enthusiastically intuitively tentatively
comp.assionately frequently logically tolerantly
rompellingly habitually pleasurably widely
confidently hesitantiy rarcly willingly
consistently independently realistically

G 23
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As a means of organizing behavioral objectives in a manner which will
be of real assistance to the teacher, it is suggested th~t two charls be drawn
up. The first should list the overall goals or objectives; under each of
these a series of more limited objectives phrased in behavioral terms should
be set out in sequential order and at the level at which they are to be
achieved. The overall goals will be the same for grades kindergarten
through twelve. The attainable portions of these goals will vary wirh
each grade level and should progress from the easy to the difficult. The
second chart should list the major activities of the good art program:
Draving. Painting, Ceramics (clay work), Print Making, Puppetry, etc.
Under each of these headings, again in order of difficulty, specific objectives
relating (o the particular activity should be listed. If desired, these specific
objectives can be numbered (1.0 represents Drawing. 1.1 The child draws
in scribbles 1.2 The child represents persons symbolically, etc) The
numbers can be placed under the objectives which they help to achieve
on Chart I. 'This procedure should give the beginning teacher many ideas
as to liow to accomplish the larger objectives.

The committees will find the construction of these charts the most time
consnming section of the entire course of study, for the teachers will need
to examine their teaching in detail and will need to be quite specific in
areas where, in the past, they may bave been somewhat ambignous.

22
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How is growth assurec in each of the overall objectives? Only by building
greater comprehension on the basis of that which is already understood.
And that alls for many hours of thoughtful analysis:

1. What is it that ke child has already achieved toward the awtainment of each
of these objectives, and

2. VWhat are the next steps to be taken in order that he may continue his growth
in the desired directions?

In the sample of Chart 1, the overall objectives as set out by NAEA are
listed. and under each of these, several suggestions are made for objectives
suitable for primary and intermecdiate grades. In a complete chart many
more explicit objectives for each level wouid be written and, of course,
would be extended through the twelfth grade.

The example of Chart 11 Lists several of the broad areas of art but Painting
and Clay Work are the only ones which have been developed in detail.
There is a gradual incre:,» in difficulty in auaining each specific objective
in these areas until a hinh degree of creative competence and skill is reached
at the secondary level. Each general area should bLe analyzed and set up
in this fashion by the writers of the course of study. There will be some
expericnces, such as puppetry, which occur in unly a few grade levels. Others,
obviously, occur from kindergartea threugh grade twelve. The concisc ob-
jectives in clay work have been numbered, and the numbters which refer
to the primary and intermediate levels have been inserted under the ap-
propriate general objectives on Chait 1.

Concise objectives fror several activities often contribute to the same broad
objectives. If, for instance, the objective were "'to discover the effeats to

23 2
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be obtained through changes in light and shadow on form”, this might be
achieved through creating panel modulators, ceramic sculpture, or arrange-
ments of still life. Experiments with lighting on any of these [ons, intelli-
geatly observed and discussed by the studeits, would develop the cow-
prehiension desired. It remains, then, to be decided which activity is most
suitable for the nceds of a particular group at a given time. Do they
need 10 experience almost classic simplicity in designt by creating a panel
modulator? IHave they painted sufficiently during the year, or would the
painting of the still life arrangement provide a needed experience?  Are
the students sufliciently experienced that they may choose indisidually the
media in which 10 woik? After the dedision is made, the behavioral
objectives listed under the activity arc noted. What techniques, what
skills, are to bz developed? low can creativity he fostered during this unit
of work? The answers ta these and other questions aelate o the general
objectives in Chart 1.

It can thus be scen that, while it will undonbtedly represent a great deal
of work to draw up the concise objectives as 1ccommended, mudt tinu
will subsequently be saved by each teacher as he organizes and plans his
units of work during the school year, The nse of the charts will also
facilizate more cffective teaching.

Samples of Charts Onc and Two follow: (No attempt has been made to
make a cross-reference of all objectives on Chat Two by listing them in
appropriate columns on Chart Onc.)
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Overall
Objectives

Level One

Kindergarten
thiough
Grade 3

Level Two

Grades 46

|
|
\
|

Intense Imvolvement
and Response to Visual
Experiences

Perceive and Under-
stand Visual Relation-
ships in Environment

Think, Feel and Act
Creatively with Visual
Materials

Expresses verhally in-
tense interest in school
life—the building, pu.
pils, teachers, staff. 2.7
Manipulates art ma-
terials ascribing mean-
ings to the product
which relate to his own
life. 2.3

Portrays impressions of
home lile, parents, sib-
lings. 2.7

Recognizes and can
namc colors in en-
vironment and in
materials. 2.5
Distinguishes geomeiric
shapes as they occur in
environment and in his
product.

Dist.nguishes rhythm in
sound and in nature
and in his own

work. 2.2

Continues to use inter-
est in school life as a
basis for art expres-
sion. 2.9

Field trips, outside
interests used as in-
spiration for art.
Interests in other sub-
jects provide content
for art expression.

Perceives spatial rela-
tionship in works of art.

Employs his knowledge
and fceling with rcfer:
cnce 1o color and de-
sign a2y he plans and
executes his own work.
2.11

Enjoys manipulating new
materials. 3.1 2.1
Delights in discovering
qualities of materials

he works with. 2.1
Creates symbols of ob-
jects in his environmea.t
and uses them to express
his own ideas. 3.2 3.3 34
Uses color imaginatively
as well as realistically.
Works with confidence.

Does not rely unduly on
opinions of others.
Worls creatively within
framcwork of instruction.
Plans and excoutes
original design in art
media.

GHART ONE

increase Manipulative
and Organizational Skills
in Are Petformance
Appropriate 10 his
Abilities

Gaius a measure ol con-
trol in use of biushes,
crayons, large ncedle,
ete. 2.6

Experiments in use of
tools. 2.11

Controls with greater
skill, his tools aad ma-
terials. 2.8 3.6 3.7 3.8

Gains control in use of
papen wire and other
materials in $ dimen-
sions. 2.10 3.9 3,10 311

Extends his use of arc
materials and their
control to include greater
saricty. 2.11 212 2.13
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MAJOR OBJECTIVES

Acquires Knowledge !
of Man’s Visual Arr |
Heritage

Us:s Art Knonlcdge
and Skill in Personal
and Commuaity Life

Makes lmcllngenl Vis-
ual Judgments Suited
to His Experience and
Maturity

Undcmands the Na-
ture of Art and the
Creative Process

Observes and talks
about paintings and
other art works jn
school.

Learns to recognize
reproductions of a few
great paintings and
sculptures.
Characterizes exam-
ples of painting and
sculpture as ast
forms.

Makes objects for
“playing house."

Creates originally
designed gifts at
Christmas time.
Makes simple posters
for use in school.

Chcoses colors which
he fecls "go well to-
gether” 2.6

Prefers certain paint-
ings and other works
of art over others.

Leatns (o recognize
typical axchitectural
forms of countrics
studied in socia)
studies.

Recognizes and <an
identily 5 or 6 ant
objecis from coun-
tries studied (pzint
ing, sculpture,
textiles, meral)

Creaces scenery and
costumes for drama
procuctiony,

Makes posiess to ad-
vertise wouitby causes.

Begins to apply knowl-
edge of art principles
and elements in mak-
iog visual judgments.
2.14

Makes conscious
cheices in all arl work
involving color—
putting colors together
which he feels are
“right.” 2.6
Recognizes rhythm,
repelitit.., balance in
nature, and Is awaie
that when these are
used with lire, form,
texture and color, cne
is creating “Arl” 2,14

Realizes that it is
neither subject matter
nor media which
makes a work of art,
but the quality of
organization and of
relationships in line,
form and color. 2.14

l)c\elops Conslrum\e
Attitudes Toward So-
cial angd Ethical
Concepts

We gain satisfaction
when we put work
away neatly. Good
arrangemenl and or
der are found in
nature, too.

We learn to share our
materials and tools.

We learn that to woik
well brings deep
satisfaction.

We learn to share
ideas and to wotk
togcelher,

As good citizens, wt
are not littribugs.
Our countiy is a
heritage for us, which
we in tarn must pre.
serve and make more
beautiful for those
who come after ns.
Ect us be creators, not
destroyers.

ERIC
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GHART TW0

Level One
Kindergarten

tnrough
Grade Three

level Two
Grades
46

1.0 DRAWING |

2.0 PAINTING

|

3.0 CERAMICS (Clay)

The child manipulates <fay and learns
that e can form shapes which stand
upright.

He forms objects which have mean-
ing for him.

e "pulls oul” forms {tom clay and
nmakes symbolic representations  of
persons and animals.

He uscs clay to express nis own idecas.
He learns that the wcight must be
halanced in order te stand.

He improves in his cooundination af
hand and g3¢ morsements 15 is evi-
dent in inacasad ability o form day
objects.

1le¢ makes simple joinings of 1wo or
nore parts.

1te is able to 100l out and cut dlay to
form a tile,

He can indse 1 design in dav.

2.1 Uses finger paint 1o experiment with | 3.1
arm and hand strokes.
2.2 Achicves a sense of rhythm through
finger painting. 32
2.3 Manipulatcs paints it easel with large
brushes. l'ss
2.4 Can name colors of ints.
25 Uses paints to creale fice design.
2.6 Paints symbols representing peeple, | 3.4
animals, objects. 3.5
27 Begins to compose consciously by%
“filling space,” making “important ' 3.6
things Jarge.”
37
2.8 Learns to lighten and daiken colors. . 38
39
29 Participates in group mural painting. | 3.10
2.i0 Continues to mix poster colors o
achicve a greater svariety of colors | 3.1)
and values.
2,11 Uscs sponge and stichs as painting | 3.12
tools.
242 Mined media—chalk and cravons with | 313
print

He can form dday objects thiough che
wse of the slab method.

He is able 10 1oughen dlay and 19 e
slip to furm fum joinings.

e can define “hisque fiing” and
"glared ware

11e can sclect objeats of escrvday use
which a-¢ Tormed ol fired dlas.

ERIC
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BEHAVIORAL OBJEGTIVES

40 PRINTMAKING | 5.0 APPRECIATION AND | 6.0 SCULPTURE 1.0 PUPPETRY 8.0 TEXTILES
ART HISTORY

|
|

ERIC ———— ——
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GHART TWO

1.0 DRAWING

2.0 PAINTIHG

" 30 CERAMIES (Cly)

Level To— 2.13 Begins use of Lransparent water <olot.
Gains 2 measure of control over
cDﬂL washes.
Brades 46 2.14 Uses principles of balance, thythm
emphasis in painting.
Level 'n“'ee 2.15 Becomes increasingly sersitive and | 3.14 The pupil can form pottery six to
discerning io his use of color. eight inches high using the slab ineih-
2.16 Increases abitity to design by arrang: od or the coil.
Junior High ing and painting still life. | 315 He can create original sculpture
Sﬂwrl 217 Uses India ink in combination with shapes using the slab and  coil
' transparent water color. methods.
2.18 Controls paint to achieve wet washes, | 3,16 The pupil can model victh some dex.
dry brush. terily animal and hurwuan forms.
2.19 Expresses moods and feclings through | 3.17 The pupil can distinguish a variety
color. of kinds of surface c'ecoration, in.
220 Uses aerial perspective and ro.eding cluding sgraffito and mishima. He js
planes to show distance in paintings. able to use these techin ques (sgraffito,
2.21 Ut~s varicty of subjcct matier: figures, mishima, and incising} to drcorate
landscapes, abstractions. his work.
3.18 The student is able to identify sever-

a1 cetamic glazing techniques,

ERIC——
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BERAVIORAL OBJECTIVES (Continued)

4.0 PRINTMAKING

3.0 APPRECIATION AND
ART HISTORY

6.0 SCULPTURE

1.0 PUPPETRY

BO TEXTHES

30
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' 1.0 DRAWI

=

B

Level Four

==

Senior Hig
Schook

O

227

CHART TWD

20 PAINTING

(,or vols value, chroma and mtcnsxl).
Pot - y 3-dimersionz2l form in paint
ing.

Uses textural effects in painting—sur-
face and apparent,
Uses color with
baldness.

Controls brush and water color, oil
or acrylic paints effectively to securc
desired effects by the direat method,
wet water color, dry brush, calli-
graphy, glazing.

Fuses his greater knowledge of the
work of the masters, his increased !
technical skill, his more analytical |
knowledge of art siructure and his |
cmotional response in an ever more !
sophisticated expression.

imagination and

3.9

¢ 3.20

321

3.22

323
3.24

3.25

3.26

30 CERAMCS (Clay)

The student is .able to appl\ the
fundamnentals of good design in the
formation of pottaay and ceraniic
sculpture.

He measures ingredients on balance
scales, then mixes and grinds glases.
Me obtains desired ¢fects by spatier-
ing, dripping, sprasing or brushing
glazes.

He uses the tri-axial metnod to aeare
original glaze formulae.

He fires eaperimental glares.
He grows in his appreciaticn
ceramics as an aie form,

The student acquites thiough prac
tice the ability to center the <lay on
a potter s wheel.

The swudent is able to thiow a pot
and to raisc it with walls of even
thickness to a height ol at leact six
inches.

He sets up higher standards of design
quality as is evidenced in his work.

of

ERIC
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BEHAYIORAL OBJECTIVES (Gontinued)

40 PRINTMAKING

5.0 APPRECIATION AND
ART HISTORY

60 SCUPTURE | 70 PUPPETRY | 8.0 TEXTILES

37
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Supgested
Activities

Charts 1 and 11 should be sufficient as aids to planning if the teacher has
a strong background in art and has ample time to prepare his +,ork. A [ull
day’s teaching, however, lcaves little time for preparation, and lists of
activities and suggestions for coordinating art witlt other subject ficlds and
children’s interests should prove heipful. Again, it should be stressed
that these suggestions are only means fo an end, and the objectives should
determine what experiences are needed, not the orher way around.

Lists of this nature should be “open-ended.” If, s is advisable, the coarse
of study is in loose-leaf form, blank pages as nceded may be inserted
for activities to be added to the suggested lists.

The teacher shonld constantly be searching for new problems, for art
education should keep abreast of the more enduring forms of contemporary
art. Novelty in itself is not enough, liowever, and cach activity shonld be
carefully scrutinized as to its suitability to the mental, emotional and
physical maturation of the children involved. Morcover, the teacher should
kcep constantly in mind the performance objectives desired, evaluating
cachi new problem in terms of its probable success in achicving these
objectives as well as comparing it (o the activity it will supplant.

Teachers should be aware that they themsclves sometines tive of activities
which they have taught for several years. 'This may or inay not wanant
removing these fromn the list. After all, an art program based on <equential
development wiil provide experiences which are new to the childran, even
though the teacher may have directed thent a number of times. New meth-
ods of presentation. additional enrichment material, more up-to-date tech-
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Level One
(Grades X-3)

ERIC
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niques ay rejuvenate the activity, keeping its essentiz! quality and at the
sami¢ time reviving the ‘nterest of the teacher,

The follawing lists are separated into four “levels”, roughly, primary, intei-
mediate, junior high and senior high. Any division should be flexible,
depending on the amount of time scheduled for art and the previous
experiences and achievements Lf the pupils.

Free manipulation of all materials when vsed for the first time. Vay
young children may remain in this unstructared stage for some time
and should not be unduly hurried through ir.

In these tintes, when children may live with only cne nr neither of the
parents, care should be taken to inclnde suggestions involving other
membeis of the family or adults when subject matter is suggested which
involves family life.

Use subject matter involving "I and “My™
“My dog and I
"My sister and 1"
"My favorite toy"
“My whole family”
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Work toward pictures and modeled figures involving action:
“My brother plays ball with me”
“My mother is cooking”
“My daddy works on the lawn”
“aly grandn. other reads to me”
“We play on the playground”
“We are skipping rope”
“The custodian sweeps the hall”
“The school nurse Jooks at my throat”
“The patrol boy helps us cross the strect”

Fiuger piint to "mood” music
Cover boxes or cans with finger painting for gifts.

Mix paines by “Wet on Wet” application of color.
Find “pictures” in painting done for manipulation.
Use 'ine—either crayon or brush—to make such pictures clearer.
Nustrare scenes from stories and poems.
Make simple scenary for dramatic play (tices, houses, flowers, windows or
mterior wall)
Decorate in crayon on cuttains or taible dotis for housckeeping corer.

Take walking trips to nbserve architectural features of huildings —<diaw or
paint houses and buildings afterwand.

Take walking trips to look at trees and flowers— (Cation: do not ask
Q clatdren to look at too many different things in one tip.)
ERIC -
) 390
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Level Two
(Grades 4-8)

ERIC
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Drawings for large book (12 x 187 or preferably 187 x 247y on such
subjects as “Qur . isit to —————"" Or a creative poem or story.

Design invitations, scasonal decorations, grecting cards.

Tear paper animals.

Make pictures [rom torn or cut paper. In later primary, crayon lines may
be added.

Stitchery designs using yarn and burlap. (Use running, couching, cross
stitch, chain stitch. Talk about colers which go well together.

Model animals, bowls, dishes for housckeeping-corner (rom clay.

Construct box animals.

Make dioramas )

Make hats and wear them to class parties

Rhythm instromeuts

Hand puppets.  {Always use puppets in simple plays after making them)

Colored paper and sack masks.

Children at this level should be given the opportanity to: Iixplore
A world of strange countries and peoples
A world of many colors, textures, forms, lincs
A world of literature
A visual world as presented Ly antists
A world of music and rhythms
A world of nature, trecs, rocks, plants. biwds, animals; of moun-
tains, rivers and lakes.
A world of fentasy.
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Ideas may be expressed visually through
Muzals, done by the class as a whole or by small groups
Landscapes, drawn or painted
Hiustrations of poems and stories
Science fiction illustration
Portraits and quick sketches from poses by classmates
Self portraits
Contour drawing, people, animals, objects
Frce experiments with wet water color
Calligraphy experiments with sticks and paint or inks
Field trips to develop perception and enrich experience
Printing with carved vegetables on paper or cloth
Use montages of paper and cardboard for relief printing
Create stencils and duplicaie designs
Usc brayer, string, for backgrounds for painting or as the tools for a

finished piece of work.

View and discuss slides and prints of fanous artists’ work
Read about artists from books written for this reading level
Help to arrange exhibits
Attend professional art exhibits

Create clay forms from slab and from coils
Model persons ard animals in the round
Learn a vocabulary of art terms as each activity develops
Puppetry, hand puppets and marionettes in the 6th grade.

ERIC 37
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Level Three
(Rrades 7-8)
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Explore tie world of
travel
sports
the arts
science
fantasy
the interaction of pcoples
nature
industry

Relate art work to concepts which are of grest importance, such as man's
need to conserve and improve his environment.

Learn ahout historical and contemporary art by reading, viewing -ides,
attending exhibits, writing or giving oral reports.

Use design principles as the core of each problem.

Painting with transparent and opaque water color, acrylics. Use as tools
sticks, brayers, “found"” objects as well as conventional brushes.

Work on cardboard or pressed board as well as papers of various types.

Mobiles and stabiles. Use widely varied waterials in planned arrangements
to express beauty in spatial relationships, color and form.

Use sand cores and plaster for carving,

Printmaking. Studies in texture, value and color. Use large pieces of
linoleum. Montage of textured materials for relicf printing. Brayers
used over collage of colored paper.
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Level Four
(Senior High
School)

44

Collages—use many types of paper, cloth, found matcrials for texwral and
composition studies.

Make decorations for parties in tune with contemporary color and lighting
effects.

Stage scenery and simple costunies,

The ten major objectives sct out earlier with the specific performance
objectives in each area provide the comtent o the senior high schuol
art program. Art structare is the hard core of every art course. Unless
the high school student is aware of this—unless he tonsciously organizes
his materials to express what lie fecls and knows al.ont design—he fails
to understand the nature of art and creativity.

While working consciously with design unless the problem is puve ab-
straction, the adolescent should also be involved in tile problem of cont-
municating his ideas, beliefs and purposes. These things, then, form
the subject matter of art in the senior high school.

The following suggested courses as described by the State Att Committee
or their equivalents form the basis of a well tounded art program in grades
912,

Basic Axt: Principles and elements of visual expression ntilizing tsvo and
thrce dimensional activities and discussion of the social and historical
foundations of art,

Historical and Environniental At Developing a further competence in
the study of our cultural heritage. Organized to include experiences in
the making of art judgments relating to personal use, att in our homes,
ait in our community, the tole of at in socicty, a comparative study
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of art in other coitures, art forms and function, tools, products and
architecture.

Advanced Art:* Continuation of art studies throngh studio activity and
related discussion of the foundations of art. Exploration of design principles
inclading color and form relationships, space modutation, cte, using
varied media and appropriate visual references.

Drawing: Powers of observation and basic drawing skills may be developed
in many different ways using a variety of materials. Subject matter should
include inanimate objects, nature objects, figure drawing, portrait and
interpretive drawing.

Crafts Design: Basic in this course is the knowledge and use of design
principles in creating objects both aesthetically pleasing and functional.
A variety of media such as clay, leather, mctal, paper, textiles, wire and
wood is recommended. The processes shonld include paper construction,
paper maché, puppelty, weaving, stitchery, printing and rug construction.

Printmaking: For a creative expression in printmaking. units are to be
sclected from relief, planographic, intaglio or stencil processes.

Painting: A course designed to develop individual expression and an under-
standding of a1t shuctore through a wide variety of matervials and 1ech-
niques appropriate te painting,

Photography: This course should begin with mastery of operating still
photographic cquipment and printing skills, including the stidy of light

* Advanced art may be substituted for spedialived courses il the school has too small an
enrollment to justify a wide range of courses,
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The Role of
the Teacher

46

and color relating to photography. Students would advance Lo the creative
use of equipment and skills through application of elements and principles
of design in producing cinematography-loops; short subjects; absiractions
and doctuuentaries,

Visual Design: Those aspects of art and design aimed primarily at visual
communication to include such topics as typography and lettering layout,
illustration, trade marks, reports and other corporate design, TV commer-
cials, exhibit design, packaging, and an investigation of the processes in-
volved in reproduction for multiple use.

Stage Design & Costume: Design and construction of stage sets, colm theory
relative (o light and stage production and the designing, preduction and
understanding of costume.

Ceramics and Sculplire: Ceramics and Sculpture is pleuned to give ex-
perience in functional as well as sculptural processes, using a variety of
techniques and materials. Embellishiment of surfaces is enconraged as well
73 the development of “seusitivity to spatial relationships.

Jewelry and Metal Design: Instruction in processes and materials and the
application of principles of design to the making of objects in metal:
jewelry, functional objects, and small metal sculpture.

This section should provide specific, practical help, especially for the new
teacher. The committee assigned to write this section should be concerned
with such areas as motivation— {that is, the process of sccuring intense
personal involvement of the pupils), discipline, evaluation, ard management
ol tools and materials.
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Securing Personal The inspiration for children’s art must come from their experiences at

Tnvolvement home, in the sciiool, from field trips, travel, fantasy. How docs the teacher
use this variety of experience to inspire his pupils to become totally involved
in their work? The questions which follow may help the teacher to solve
the problem which occurs each time he meets his class.

1. Is the teacher himsclf enthusiastic regarding the assipnment?

2. Have the children had an opportunity to cheose the activity or
at least to help in its planning?

3. Does the creating of the art product have meaning and purpose for
the pupils?

4. Is the teacher comnpetent in the techniques required to create the
art product?

5. Do the children have clemly in mind the competencies they will
gain through the successful completion of the activity?

6. Does the teacher provide enriching experiences and materia’s which
will extend and deepen knowledge and appreciation?

7. Does the teacher encourage independent work, and is e available
with instruction when it is needed?

8 Has the teacher established a rapport with the pupils whic is con-
ducive to the development of creativity and which encourages sclf-ex-
pression?

Motivation, then, is not a dramatic introduction to the unit of work Lased
Q on a supethcial attempt to “interest” the child in some activity which

ERIC
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(lassroom
Discipline

48

may be entirely unvelated to his needs and interests. As described here.
motivation encompasses the whole process of teaching: lor interest on the
part of the child is aronsed and maintained by the teacher through the
nse of good teaching methods.

In the previous section, by describing wars of interesting children in their
work, we also have described what is known as “constructive discipline.”
A class which is intensely interested in the work at hand provides the
teacher with few problems from the standpoint of discipline. There ave,
however, a few practical steps which will aid in achieving this state of
of affairs:

1. Waste no time in Leginning class.
2. Be sure students understand the assignment.

3. Accept the standaids of the group as a basis for setting standards of
conduct. If students are from disadvantaged groups with standards of He-
havior far different from the middle dass norm, be flexitle in little things,
Work, at fust, for changes in attitndes rather than changes in manners,

4. Do not try to teach the pupils things they cannot learn. Frostiations
due o asigmuents requiting shills beyond theiv ahbilities lead 1o unsocial
behavior,

5. Get to know your studenies ansd thoir inteiests,

6. Make it possible for evers pupit 1o achicve a degiee of succes if Tie
wurks conscientiously, Recognize his achievement,

Preventive disciptine implies that the <itnation i not ideal. Perdups thi
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class is too large for elfective individnal instruction. There may not be
cnough tools or materials for the stndents to work with facility. The teacher
may have misjudged student interests and skills when he planned the
nnit. Too small a room can cause crowding with consequent restlessness
and disturbances.

These conditions make firm control necessary, bitt the pupils should under-
stand why the tules are necessary and should also have a part in framing
them. Unless a teacher has lost all control of the class, democratic agree-
ment on rules of conduct suitable for an art laboratory usually results in
conscientious adlierence to them by the majority of the pupils.

As the last resort, there is emergetcy discipline. EHere we are concerned
with individual stndents, fortunately, except in rare instances not with
the class as a whole. Can belligerence, insttbordination, even vivlence be
a reaction to the teacher? The teacher should look without prejndice
at the conditions which brought about the pupil's reaction. Has the
teacher been fair? Does he know enouglt abont the pupil’s background
to understand why he acts as he does? Is there an ingrained clash of
personalities which is causing tiie trouble? Can he, the teacher, be wrong
in his estimate ol what actually occurted? If the teache. is in any way
at fault, winning the pupil’s conflidence and 1espect miy be a long drawn
ont process. A teacher who s big cnough to say, "1 was at fault, at least
in part; can we begin agrin?™ has more chance of success than one who
assumes that he is always right.

In many cases the tronblesome and toubled stodent biings his prablems

Q with him into the classroom. Difficulties in th - home may canse a student

LRIC
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to cume to school emotionally distraught. Mayhe a di~appointment un the
athletic field causes a temper 1o flare. In a few cascs the studeut may b in
serious difficulty with the courts.

The teacher must use firmmness, patience and compa-sion in dealing with
these more serious cases. Can some unique p1 Mlem invelving wnusual
processes or materials excite the pupil's interest in school work: Will an
evidence of liking for the student, even while showing disapproval ol what
he has done, help the situation?

In such a situation the teacher walks a tight wire between appearing too
conciliatory and too authoritarian. I he appears weak, other pupils will
soon try to create further havoc. An authoritarian stance will {mither
antagonize the original troublemaker. If the teacher ¢an learn the causes
behind the pupil’s action and can, somehow, pnt himself into the pupil’s
place, if he can establish some kind of empath. vith the pupil, he may
be on the way to solving the prablem, perhaps onl, for the day, pethaps
permanently.

Batchelder, McGlasson and Schoiling set ont a nwnber of procedures
for the treatment of serious offenses, sowre of whiv> are listed Lelow 4

. Isolate the offender [rom other pupils between the time of the olfense
and the settlement.

2. It is often wise to tet the offender “meditate™ {or an hour or so bhefong
talking with him.

1 From Student Teaching in Secondary Schools by Ratcheld v, MGlasson and Schenling.
Copyright 1961 McGraw-Hill Book Company, Ued by 1 mision of McGruw il

Book Company.
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3. Be perlectly frank with the pupil. State the complaint fairly. Be
judicial.

4. If preperty has been dam:ged, a willinguness to pay for it or repair
it is usually sufficient.

5. Never force apologies. Word scon gets around that all ane has to
do to get out of a scrape is to say he is sorry.

6. When the case is settled, drop it. Do not hold a grudge.

7. Do not publicize offenses and treatment of them before the student
body., There is no need to humiliate the pupil.

8. An earnest appeal to the opinion of the class is often effective in
stopping types of misbehavior that are difficult to investigate.

9. A visit to the home is often eifective.

If, ltowever, the teacher makes no progress, then before the conflict of
wills is too tong drawn out, Tecourse to the school psychologist, the guidance
counselor or the principal shontld be taken. In these times of great unrcst,
no beginning teacher should feel ashamed because of his neec for help.
On the other hand, he should be sure that he has done all he can himself
to solve the difficulty. The teacher who can remain cool in the face
of insubordination, who does not react personally to gross misbehavior, is
the teacher who will eventualiy learn to handle these trying situations.
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Finally, the young teacher should always remember that he is not the first
teacher, nor will he be the last, to encounter situations which at the time
hie feels are insurmountable. This is his initiation intoe the clan!

If the art program is based on behaviorial objectives, these will provide
the foundation for evaluation. The teacher no langer can sort the art
work into neat piles, labeling the objects “A”, “B”, and “C” on the basis
of their acsthetic worth,

Instead, evaluation becomes a continuing process wherein the child’s
progress is noted in each of the objectives accepted for the unit, including.
of course, the objectives concerned with design quality.

Evaluation based on the product alone leaves the teachier with a difficult
choice. Should a child’s work explode in the kiln, for instance, docs he
evaluate it on the basis of its design? Or, since the work disintegrated,
did the child fail in his production? The pupil may have expressed his
idea with decp perception, he may have developed it with excellent tech-
niques and a fine sense of form. His failure fay only in his rot having
expelled all the air from the clay. The fact that the clay exploded has
completed his leaining as to the consequences of that error! Based on grad-
ing the product, he failed. If, however, the teacher nses behavioral ob-
jectives as a standard for grading, the pupil has achieved all the objectives
within the period of time used in making the preduct with the onc
exception. While his comprenension of that ene objective came too late
to save the product, he, through his failure, has finally achieved under-

47



O

ERIC

Aruitoxt provided by Eic:

standini ; of the importance of the technique involved—and that kno-viedge,
he will not soon forget.

A sccond example at the opposite extreme might be that of the student
who paints extremely well, but who repeats himself over and over in the
same techmique, perhaps with similar compositions and color schemes.
Evaluation based on one of the later paintings in the series would be most
inaccurate, for what has the student lcamed in the process of repeating an
carlier success? In terms of behavioral objectives, this performance wonld
rate low on the evaluation scale, for his behavior has not changed.

“The teacher may well ask, “But how do 1 use this theoretical knowledge
in arriving at letter—or equivalent-—grades for my students?”

In the clementary school, it is sometimes possible to avoid giving letter
giades. Tnstead, broad Dehavioral objectives are listed, and some kind of
scale such as “Shows marked growth,” “Satisfactory growth” or "“Needs
to improve,” to indicate the child’s progress. Even if grades must be
given, it is wise to interpret theut in this or a similar manner.

In the secondary school, a similar but more specific scale might be nsed.
It could be presented cither through a personal conference with the student
or as a supplementary sheet to explain the letter grade carned.

In all cases, it should Le made plain that the grade represents achievement
for the current grading period and does not reflect how advanced the student
may have been at the heginning of the grading period. The grade should
be a true “progress report”; it should not be based on a comparisom
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Classroom
Management

5

of one student’s ability on a particular date to that of another. This, of
course, puts a grave responsibility on the teacher to give assignments by
means of which every student can make actual progress, neither resting
on his laurels as a talented student, nor giving up in despair because the
work is too difficule. Adjusting assignments to individual abilities is
requisite.

The art teacher, because of the great variety of materials used, must
establish an efficient system in their handling. Unlertunately, his expericiice
in college art stndios has usually not prepared him to mamage cfficiently
the tools and materials needed by large groups of children. If he fails
to master this part of a teacher's work, time bettur spent in instruction
wil’ be spent in hunting items and in doling out materials. The teacher
is not a part of the custodial staff, but neither should lie expect the janitors
to clean a room which is habitually left in great disorder. No teacher
can or should perform all the chores involved in maintaining a neat and
attractive room. This is a combined task for teacher and pupils, and this
should be clearly understood by the students. Plauning for efficieat use of
storage space and making sure that everyone understands the plan and
adheres to it will help. Often the cooperation of pupils in keeping the
room neat can be secured by their participation in the planning. These
are questions which the teacher needs to think through:

1. How can routine tasks contribute to icarning?

2. What is the dividing line between exploitation of students and their
canying out tasks which are a part of the leaming situation?
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3. What responsibility docs the teacher have to the taxpayer in terms
of caring for equipment, tools and furniture?

4. How can an efficient rcatine be wade habitual and, at the same
time, rotated among students to provide all with the desired learning
experience? How can the teacher make sure that everyone does his share
of this work?

5. What techniques can be used by the teacher to secure the willing
cooperation of all students in these tasks? ({If the teacher discovers this,
their parents would like to know, too!)

It is often advisable to make a detailed list of materials available for the
teaching of art. If certain materials are restricted to upper grade levels,
these should be so marked. Suggestions for the use of new and unusnal na-
tertals are often incorporated in the list, particularly, if classroom teachers
are even partially responsible for the art program. Explanations of how to
order materials might clso be included. together with definitions of quantity
and size measurements: ream, number of sheets in a package, size of
brushes by number, etc.

The National Art Education Association publishes an excellent bibli-
ography of art education books and anotlher of sources of filmstrips, slides
and reproductions. It is neither necessary nor advisable to have such
complete bibliographies as a part of the course of study, for there is nothing
so frustrating as to be referred to a book or other instructional material
only to find that it is not available when needed. These NAEA bib-
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liographies can, however, serve as references when material of these Kinds
are to be ordered. The bibliography of books and lists of materials in the
course of study should contain conly those materials which wre iwnailable
in the art room or professional libravy for the teachors’ and pupils™ use.

After the various parts of the camse of study are written, the entire work
should be edited, Someone on the English stafl might be pressed into seivice
to aid the art teacheis assighed to this task,

If illustrative material is to be used, it must be carelully diosen o serve
a dual purpase: (1) to clarify points made in the text, and (2) o make the
publication more attractive. Care must be taken to place the illustrations
adjacent to appropriate secticns of the text. The wateriad iy then 1cady
for the process of reproduction-—printing. offset, mimeogwraphing or what-
cver.

The committee may then sigh with aclief and await vagarly the puinted
copies: but the 1ask, even then, is not complete. The comse of study is an
instrument to be used, and only its nse will detcrmine is value, Teachers
should be asked to make maiuginal notes duting the year. In the spring.
they should come together to evaluate the eflectiventss of the cnne of
study and to determine what changes, if any, should be made. It was sug
gested eatlier thac the physical make-up be one which would permit addi-
tions and deletions; this will make possible not only the first annual 1cview,
bt a yearly updating of the material. Yearly evaluation and 1evisian witl,
in the future, make a complete rewriting of the contse of study unncccssany.
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