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FOREWORD

This guide has heen developed as a result of the metamorphosis of
a previously static social studies curriculum. In the past few years
many new and innovative projects have been funded by federal, stats,
local and private funds. As a result, the social studies curricalum
has been subjected to modification in teaching stretegies 'ind corric-
uwlum organization.

In addition, new and innovative multi-learning resources have
emerged from the many social studies projects. We are in the age of
the so-called "New 3cecial Studies". It is our aim to acquaint social
studies teachers and curriculum developeré with the new idezs and to

encoursge a revamping of the present curriculum.
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RATLONALE

"Tell it 1like it is™. This more than any other expression seems to
reflect the thinking behird our current rocial revolution. As our young
peocple are exposed to the radiation from the knowledge explosion they en-
vision a world that is out of fucus. Many conclude that reality has been
hidden from them by a generation irying to forget or ignore the disruptive
social, economic and political events of the past. Because of these factors
and the unique contributions of the social sciences, a social studies frame-
worx must first place emphasis on the individual. The individual must derive
from the social stvdies skills, knowledge and behavior that essentially need
to be transferable and rust find applicapility in this changing world. Greater
stress must be placed on the iderntification and justification of values and
attitudes that are fundamental to our society.

A recent survey of the status of social studies in the public schools
of Delaware completed by Dr. Randall L. Broyles T reflects (1) lack of
structure and organization on the part of the teachers with respect Lo the
formulation of objectives and guidelines for selection of content: (2) the
dependence on textbocks as a cause fer minimal attention to formulatius: of
a social studies philosophy and the establishment of discernible objectives;
(3) lack of curriculum oriented personnel; (4) minimal and ‘unimaginative
efforts to provide for individual differences; (5) predominance of question
and answer, discussion type of recitation with focus on the {extbook and
(6) primary emphasis in evaluation was to determine the accumulatica of

factual knowledge.

1Broyles, Randall L. THE UNDERLYING FACTORS THAT HAVE CONTRIBUTED TO THE
FORMULATION OF GUIDELINES FOR THE DEVELOPMENT OF SCOPE AND SEQUENCL OF
SOCIAL STUDIES TN GRADES ONE THROUGH TWELVE OF THE FUBLIC SCHOOLS OF
DELAWARE, Doctoral Dissertation, American University, Copyright 1963.
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Future curriculum must be structused in such a way as to develop at
an early age the sort of mind that can understand the processes of inquirw,
validate a generalization and justify a value.

All the social science disciplines are necessary to explain social
phenomena and therefire should be given equal emphasis. Youth must perceive
the responsibilities of citizenship as well as the guaranteed rights. They
need to be given the opportunity to examine the failures as well as the
successes of our society in order to be adequately prepared to renognize
the biased criticisms of man's decisions and actions.

Since every individual needs to idertify his background as one of worth
an? dignity, a revitalized curriculum must give credit tn gll people for

their cont ibution to the development of this nation and to civilization.
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TEACRING SOCIAL STUDIES
AND
DEVELOPING CURRICULUM
Intellectual processes must provide experiences in the development of

critical and creative thinkiig. The necessary skills for effectively
examining and using a variety of resources are essent’ il to the learning
process and must be developed. Pupils must develop the facility to dis-
tinguish between fact, opinion and value judgment and recognize the role of
each in the learning situation. ZLearning does not occur unless some change

takes place in the mind of the pupil, either some new concept has been

developed or a previously learned concept has been reinforced or extended.

To provide youngsters with patterned answers and
to tell them what to believe no longer meets the
needs of Social Studies Education in a democratic
society.

The social studies curriculum must be concerned with the nature of
intellectual processes - skills, strategies, inductive and Jdadictive
ressoning, and critical analysis - that conveys a change from the trad£tiona1
educational pattern or rigid subject matter coverage. Increas;d.emphasls
must be directed toward understanding of background and individual differences
as well as the effectiveness of what is being taught through systematic

evaluation and revision,
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The establishment of a firm base for the processes of the aforementioned
¢an be realized thrcugh:

-- Providing a learning environment in accord with the learner and

the knowledge of how children learn,

-- Progresning from the familiar to the less familiar - the unknown -

in an orderly and structured sequence.

-- Utilizing resources from the social sciences and other contributing

disciplines to assure a broad and flexible framework of reference.
The contemporary teacher-dominated classrcom must
become a student-centered laboratory in wlich there
is management of learning.

Th2 active involﬁement of youngsters is the vital key to a viable
social studies curriculum. Curricular designs fo. the social studies are
not structured by an elite group or by any single group of individuals,
but require the contributions of teachars, students, principals, supervisors
and curriculum specialists in the State of Delaware. This proposed social
studies curriculum guide represents a current effort to develop a modern
instructional program. It designates the challerge for all to modify their
approaches and provide the motivation for action and contribu;ion ané ot
passive or megative inactivity.

Following the publication of these guidelines, continuous curricular
*ovision should dzvelop within this suggested framework:

1. By modifying the present socfal studies programs,

2. By presenting ideas, units of instruction, and revisions which

may be compiled to improve upon the proposed guidc.
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By providing opgortunities for social studies teachers to become
curriculum oriented.

By encouraging local experimentation to test and evaluate resource
units and other recommended materials.

By forming ccncepts within a structured framework to expand the
approaches for the formulation of generalizations set forth in
this guide,

By utilizing concepts and generalizations being constructed by
the various research projects and curriculum studies.

By creating a climate tor change by providing reassigned time for
in-service education and workshops.

By establishing district curriculum committees to select content
which will provide depth for the cc tinuing development of an

articulated conceptual framework.
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CONCEPTS AND GENERALIZATIONS

Social studies teachers serve as catalysts in learning experiences
and guide youngsters to an improved understanding of a dynamic world.
éuch a responsibility necessitates constant application of intellectual
processes. These processes contribute to the formation of concepts that
are directed toward the formulation and refinement of generalizations.

Man is characterized by his ability to communicate through symbelic
labels desiprated as words. Words used without understanding are in effect
verbalism and require rote memory for any degree of retention. This applies
equally to isolated facts, dates and expressions that are presented outcide
of a conceptual framework. Any underslanding of the expressed and implied
reanings of these symbols represents the first stage in the formation of
concepts.

Concept formation is an extremely important aspect of human learning.
The acquisition of concepts serves to simplify an understanding of otherwise
complex world. Concepts provide us with a reas - .o basis for perceiving
and interpreting our environment and behavior. Therefore, ‘concept formation
becomes a critical process. .

When soczial studies concepts are used, the connotativ; ievel of meaning
must be understood before individuals can completely grasp the full reaning
of a concept. In developing the concept of an iueal democratic society, for
example, students must learn to differentiate a deuocratic society from other
forms of society. Students can test the validity of several statements

relative to a democratic soclety to enlarge their concept.
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Exeamples:

(1) A democratic society connotes a social corganization where
individual rights are exercised.

{2) A democratic scciety connotes a social organization where
consent of the governed preveils.

(3) A democratic society connotes a social organization where
freedom of choice is exercised.

{CONCEPT)

DEMOCRATIC SOCIETY

CONN|UTES
INDIVIDUAL CONSENT OF FREEDCM
- i OF
RIGHTS THE GOVERNED CHOICE

THROUGH RIS FREEI'®M OF CHOICE, GONSENT
AND INDIVIDUAT, LIBERTIES

! IN A DEMOCRATIC SOCIETY AN INDIVIDUAL /
HAS AN EFFECT ON DECISION MAKING

GENERALLZATION

GENERALTZATIONS

A generalization 1s a statement or theory which describas some relation-
ship between or among concepts. It involves the statement of nome principle
that has wide application. A statsment referring to only one :ivent. region
or period is not a generalization. Generalizations are more complex than
concepts, since the learner must vnderstend the concepts involved before he

can see the relationships between or amorg them.
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Example of a generalization:

"Modern technology and speclalizatlon necessjtates interdependence wlthin
2

a nation as well as among nations'.
This generalization does have wide applicability in that two or more
1deas or concepts are expressed. The concepts are vectnology, speclaliza-
tion and interdependence. The lsarrer must, therefore, understand the
above concepts before ha can sse the relationships stated in the general-
ization. Students cannot generalize with any degree of accuracy unless

they understand the concepts upon which the gereralizaticns are based.

Note: For a better understanding of concepts see "Scclel Science Con-

cepts and the Classroom", Fawcett, Verna 5.3 Johns,Eunice; Hickman,

Warren L.j and Price, Roy A., Soclal Studies Curriculum Center,

Syracuse University.

Soclal Science Concer%s and the Clagsrocm, Verna 5. Fawcett et al, Social
Studies Curriculum Center, Jyracuse lUniversity, Syracuse,; New York, 1969.
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THE SOCIAL STUDIES LEARNING PROCESS

The individual learner enters the classroom influenced by his past
experience and intelligence. Already he possesses a sat of attitudes; values
and behaviors which will either be reinforced or changed as he arrives at new
generalizations and develops new skills. The social science disciplincs using
the inquiry approach will provide a variety of learning experiences which will
help the learner find enswers to pertinent problems.

The learmer by using this process should exhibit through his behavior an
abllity to reach declsions thet make a positive contribution to soclety.

|
Values Behavior Attitude t Intelligence { Experience |
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FIFTEEN GOALS FUR THE SOCIAL STUDIES

Every socizsl studies program needc to bs built upon well-defined geosls.

The National Councll for the Soclal studies has glven considerable attentlon

to tiis problem. The 15 goels follow, aleng with a key word to be used in

identifying ther. >

Goal i3
Geal Rt
Goal 3i
Goal 43
Goal 53
Goel 63
Gocl 71
Goel 83
Goel 9t
Goel 10t
Gosl 11t
Goul 121

Recugnition of the lignity and worth ~I the individual.
INDIVIDUAL

The use of Inte:ligence to improve human living. INTELLIGENCE

Recognition a1l understanding of world interdependence.
INTERDEFZN E°.CE

The underst . iing of the majJor world cultures and culture areas.
CUZTURE

The intelligent uses of the natural environment. CONSERVATION

The vitalizaticn of our democracy through an iIntelligent use of
our puvlic educational facilities. ZEDUCATICN

The intelligent acceptance, by individuals and groups, ¢f respon-
sibility for achieving democratic social action. RESPONSIBILITY

Increasing the effectiveness of the family as a basic social
institution, FAMILY

The effective development of moral and spiritual- values. MCRALITY

The intelligent and responsible sharing of pawer in order to attaln
Justice. JUSTICE

The Intelligent utilization of scarce resources to attain the widest
general well-bsing. SCARCITY

Achlevement of adequate horizons of loyalty. LOYALTY

3 llational Councll for the Soclal Studies, Sccial Studies in Transitions
tldelires for Change, Washington, D. €., The Cowicil, 1965.
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Fifteen Goalg for the Social Studiss, continued

Goal 13t Cooperation in the interest of peace and welfare. PEACE

Goal 14t Achleving a balance between social stability and social change.
PROGRESS

Goal 15t Widening and deepening the abllity to live more richly.
SELF-REALIZATION

1
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1. The "New Social Studies' asks tnat all facts be related to the theory
or_structure of the disciplinci the traditional often presented facts for

The "New Social Studies" questicns fha necessity of learning facts for
facts' sake. It asks why a studenit should learn that Queen Elizabeth
never married, why he should learn the Presidents of the United States
in order, why ke should learn the per capita income of Haiti, or the
total annual fish catch in Japan. Such facts are not ccnsidered learnings
in and of themselves, but tools for learning.

Recognizing that facts and information are prerequisite to good judgment,
the "New Social Studies" presents facts within a theoretical understan-
ding of concepts and theories within the discipline. Queen Elizabeth's
marital status, for example, tecomes more than an isolated facg when
used to illustrate the role of leading perscnalities in the course of
history.

2. The "New Social Studies" uses multiple resources; the traditional
tended to be built around a single text.

It is generally agreed that it is difficult to give a2 student an adequate
understanding of any socizl studies tcpic by using only oné basic text-
bock. The text should be regarded as no more than an outline to start

the class into extensive study.

The traditional textbook by its very nature tends to encourage the facts-
for-facts sake orientation of many social studies teachers. Further, it
tends to stifle the conflict, passion, tragedy, and triumph of man's
endeavors into dull accounts of man's activities.

To promote student involvemeni., an encrmous variety of materials is essen-
tial. Many publishers are coming cut with books of primary ;ources:

letters, diaries, speeches, and newspaper clippings. Many of these are

(E
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in the form of ine.pensive paperbacks that facilitate selective purchasing
and a3 multi-book ‘pproach. Such collections help provide opportunities
for students to work with primary sources in building conclusions within
the discipline or problem under study.

New educational films are being produced which do not attempt to use a
¥ind of visual lecture method. There are also multitudes of tapes, film-
strips, phonograph records, posters, and transparencies now available.

The student is not given all the answers. He must draw his own conclusions
and arrive at his cwn generalizations. Pooling stulent conclusions from
such an experience would provide positive learning experience for exciting
class discussicn. Every teacher should study the latest educational mate-

rials catalogs carefully to keep abreast of what might be available to

-enhance his program.

3. The "New Social Studies" is conczerned with concept development:; the
traditional with ground covering.

Concepts can be meaningfully developed at every grade level. For example,
the elementary level concept of man's interrelatedness within the commu-
nity can be developed effectively through field trips, rolé playing;
human resources, and by c.ass participation in community activities.
Edwin Fenton has classified concepts into four groups.L

Analytical concepts; e.g., social class, nationalism

Procedural concepts; e.g., hypotheses, generalization

Historical~period concepts; e.g., Renaissance, Reconstruction
Historical-definiticn concerts; e.g., democracy, monarchy

SN =

4

Adapted from a paper given by Dr. Fdwin Fenton at an NDEA Swmer Institute
for State Social Studies Supervisors, Carnegie Institute of Technology,
June, 1967.
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Such concepts along with analyti-al questions give social studies the
tools for the process of inquiry. Finishing the text becomes less

important than the developient of taols.

4. The "New Social Studies" enccurages students te formulate generaliza-

ticns; the traditional social studies class often memorized generaliza-
tions.

The "New Social Studies" asks the student to follow a process, that of
building the facts to concepts, which in turn leads +o a third step,
that of generalizing. Generalizztions becone important hecause, while
subject to change in the light of new evidence, they do give us general
guides to understanding and action.

If a student learns historical facts by putting them into a framework of
concepts and generalizaticns, he equips himself with insights into the
future.

The student involved in this process no longer needs to have generaliza-
tions handed to him. He gains an understanding of generalizations and
the process of reaching them which goes far teyond that found in recall

exercises.

5. The "New Social Studies" places emphasis on_the student's search for
ansvers through a logical process of inquiry: traditicnal social studies
places emphasis on_student's learning "accep-able" answers.

Some students will not develop generalizatioans unaided by the teacher.
The assumption of the "New Social Studies" ‘s that the teacher will help
the student become inquiry-oriented. The goal, then, is not a student
who has learned all the "right" ansvers, but one who knows what to do

with answers he himself has helpei to discover.

15
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6. The "lew Social Studies" calls for active student participation in
the process of proof; traditional scocial studies tended to ercourage
acceptance of teacher-textbook statement.

The "New Social Studies" vhile stressing various kinds of concepts and
generalizations, stresses the importance of evidence for generalizations
and the exercise of great cauticr in the acceptance of generalizations.
It urges students to be skeptical of generalizaticns which seem to be
based on superstiiicn, insufficient evidence, or the testimony of
"authorities."

The inquiry-minded teacher guides students through discovery processes.
Neither he, nor his textbook, becomes the source of all truth, but rather
both function as guides to the search for truth.

7. The "New Social Studies" uses the past as a series of case studies for

understanding the present; traditional instruction often tends to blur
the past as a background for the present.

The "New Social Studies" reccgnizes that recorded history is a bundle of
selected facts, ideas, and basic concepts, not juét a chronolegy of people
and events. It considers the mission of historical inquiry to be the
building of a bridges between past anl presernt. These inquiries previde
the lessons of history for use in the solution of today's problems..
Further, historical inquiry helps the student ezquire an apbréciation of
his heritage and culture. In order to do this the teacher must choose
topics around which to build inquiry. These choices allow depth study

of topies relevant for the future. |

8. The "New Social Studies™ is conceirned with learning strategiess
traditional instruction tended to bhe tuilt largely arcund content.

Tle modern emphasis on methodology airs toward strategies which enable
the student to discover reneralizations and work out sets of Galue; and
opinions for himself.

o 6
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Some of the experimental techniques in the "New Social Studies™ are based
on & pure discovery method. A student is given a graph, a doll, a document,
a pcen, or other item, and is given ro clues as to where it came from or
what it is all about. The methcd is based on the premise that the child's
curlosity will be arcused, and thal he will formulate tentative conclu-
sicns end generalizations to be further tested through his cur research
and comparative discussions with other students.

A more common procsdure, more structured, bub related to the pure discovery
technique is the directed discussion. In this method the teacher plans
generalizations with which he wants to deal but prefers that the child
discover for hinmself. Thsvefore, the teacher conducts a discussion about
some attenticn-~getting piclure, poem, docnmens, or artifact, snd with
questions and cemments guides the discussion toward the preconceived goal.
At the same tim= he constantly attempts to develop awareness of the tenta-
tiveness of generalizations and the recessity of the student to verify and
reconstruct ideas in the light of new evidence.

Directed discussion may alsc be used to help make the students' valuss
explicit by helping resolve value contradictiens and by helping claéify
them. ZFor example, there might be a :ontradiction Lo the étu&ents' minds
between self-development and social commitment. They may perhaps question
how much time and effort shoull be siven to student government as opposed
to homework. |

In such appreoachtes the child is deeply invelved in the laarning process.
Allied with these approaches, the "liew 3ceisl Stulies" promotes invelve-

ment through rele playing ani simalations of various kinds.
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Through participstion in simulatinns each child has a chance to exercise
problem-solving skills., While conten®t plays a vital rcle in all the
strategies mentioned, its presentaticn Is revolubtionigel. While the
lecture method can be used to pressnt the waximum ancunt of facts and
generalizations ir the shortest possible time, it seldom promotes student
invelvement ard usually encourapecs possive acceptance of material in the
lecture. There have been some great lecturers in cur schoeols, and some
great teaching has been accomplished through lecture, but the "New Social
Studies" proceeds from the cbservation that there have been too few great
lecturers; therefore, a great deal of attention must be paid to a highly
notivaticnal methodology.

9. The "New Social Stwdies" draws from many social sciernces; traditional
social studies_tend to be single dis~ipline oriented.

The emphasis orn concepts and generalizations in the "New Social Studies™
implies a comparative interdisciplinary appreach. Traditional social
studies has tended, particularly at upper levels, to isolate disciplines,
uswally history and geography; modern approaches call upon the teacher
to mold concepts frem all disciplines regardless of the discipline Being
used as a vcentral vehicle.
10. The "New Social Strdies" places emphasis on meaning and uiderstanding

of human relationshios; the traditional sccial studies placed ermphasis on
factual learning.

The "New Sccilal Studies" gives greater emphasis to social studies as a
tool for improving huwman relaticnships as it provides opporiunities for
inquiry into basic sceial proeessas. The facls, again, become basic

tools of s'ch inquiry, n.t ends in therselves.

18
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41. The '"New Social Studieg" allows the student to examine and formulate

values; the traditional is rconcerned with iuculecating values.

Modern social studies instruction provides opportunities for students to
test their values. If a studunt believes racially segregated houses or
schools represent unfair situations, he is led tec investigate historical,
economic, sociological, legal, or other evidence that would buttress his
belief or cast doubt upen it. Similuarly, if he feels a value contra-
diction between a positive evaluvation cf charity based on Christian
teachings and a negative evaluation of public welfare based on a belief
in free enterprise, he would be led to inquiries within the classroom

to rasolve the contradiction. Such examinations help to promote habits
of critical thinking and the formulation of values.

The "New Social Studies" goes far beyond the traditional assurption that
memorizing the Preamble t¢ the Constitution, the Presidents of the United
States, the content of the Bill of Rights, or that of the Magna Carta,
gives the cludent an automatic respect for democracy and the values of

western civilization.

12. The "New Social Studies™ attempts to give every student materials he

can handle comfortably; traditional socisl studies often fails to adjust
to the varving abilities of students in reading and social skjlls.

A teacher should be constantly on the alert to select materials that will
incite invelvement on the part of all students. Tco often social studies
programs are designed for the acadenic stuient.  One reaso for this is
that the scholars from the universities who have heen largely responsible
for designing these programs are not in tuns with the needs of the lower-
track students. An expanding role ior sccial studies materials is not

only to give more emphasis to tne ideas of relevance ani rea]ity for 211
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students, but also to help thuse in the general and lower tracks to view
the social studies as an exciting, vibrant, and helpful area of learning.
13. The "lisw Social Studies" attempt to develop conceptsand skills at the

earliest levels of a student's educationi traditionally sequential plan-
ning receives litftle emphasis until third or fourth grade.

Today materials for primary levels 2re avallable, attractively and sequen-
tially arranged. In kindergarten, a child begins an widerstanding of
people who are aifferent and develops an appreciation of differing cul-
tures which is continued through the primary grades and provides a basis
for depth studies at higher levels.

14. The "New Social Studies” attemphs to plan in terms of specific student
behaviorsy the traditional tends to set vague cbjectives.

Educators have long establiished goals or objectives'for their study. Yet
it is only rarely that these ~bjectives are given serious consideration
in evaluating student performance. While breoad gosls such as appreciating
American culture and understanding American govermuent must be kept in
view, it is equally importent that the planner set specific behavioral
goals. Formulating such goals imply that we accept such principles as:

1. Learning is change of behavior, both internally aﬁd externally.

2. Behavioral changes resulting from learning are observable ard
measurable.

3. Learning is an individual orocess and objectives are to be
expressed from the individual learner's viewpoint.

4. Learning is variedj there is no vest or universal method.

5. Everyone can learn; however, the degree of understanding varies.

Q - 20

ERIC

zr



SOCIAL STUDIES INVOLVE3 INQUIRY

The purpose of innuiry in the social studies is to help the student
discover ideas for himself and to validate his views through self-testing
and consulting the ideas of others. Conceptual understanding is nurtured
by inquiry. The student achieves Uhis understanding by applying discovery
techniques to social data ard by trensforming his findings and observations
into language which can be evaluated by himself and cthers. When he has
learned to use these prccesses, he will be made zwars of his linitatious
and the limitations of other scurces of infoimation and then to be chal-
lenged to seek further kncwledge and explore new ideas. The students own
chjectives then become similar to thuse of the social scientist—that is,
to discover knowledge—and the stulent becomes a belter decision mzler.

Certain basic ckills may he useful in the processes of inquiry and
may be strengthened by engaging ia this kind of learning. Among trese

skills are:

Listening Cbserving
Speaking Computing
Reading Measuring
Writing ¥anipulating

If we think of teaching strategies as a continuuun with the expcsitory
method at one extreme and discovery al the other, we can place irnguiry at

any point betwean thas iwo depending con the degree of inquiry used.

Expository Discovery

. ]

Directed Inquiry

N
-
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A rationale for inquiry woulc contain the follewing points:
The students would
1. Be actively invoived.
2. Uce haigner irental processes than rote and recall.
o Find their learning more reaningful and enduring.
L. Have a better understanding of the nature of knowledge.
5. Be more independent thinkers.
5. Be more highly motivated.

To enzourage inguiry a teacher provides direction and structure by
creating measingful opportunities which make use of a stimulating learning
environmens. This may be done by using multiple-learning resources, by
providing suffieient time for schelzrship and depth percephion ty involving
the student in the total learning process.

Inguiry promotes open-ended questions, divergent kinds of assignments
and allows for flexibility in time allotments to complete the investigation.
Therefore, students may pursue their interests with as much or as little
guidance ard assistance as is needed.

As in any teaching strategy, certain safeguards must be providéd 50
that the instruction is not just follcwing fad and fashion. écholarship
is to be emphasized as an end product of this technique, therefore, mean-
ingless busywork and aimless usclivity are not to be tolerated.

Even thcugh scholarship is emphnzsized inquify activities are not just
for the good student, but cun be uscd successfully with learners of all
levels of ability.

The inquiry methed is not a panacea, therefore, it may be used in
conjunction with any other teaching nethods. It is a positive approach
in involving students in the develryrent of independence in learning.

O
ERIC

s 07

~e
el




SNMELLYI
TLIONINVEN
ONICNIA

NOISOIONOD
v
ONIJOTIATA

‘SRTILIYVITAIS

SHTTLTUVICHTES
‘SHONALDRS
‘SONTIL

DNIAIIINACT

SEONHELI I

ONIION

Sd THENO TV

ONIMERS

1
ZONTECIAL n

n.;r.«. .1:).47
i u..r Ud e

EONTATAT
ONTLYNTYAR

mNACTAY K
ONIIOTTTO0

CISEMIOARE
¥ DNIZVIS

SEONFEEINT
TVOI00T DHNIMYYQ
SETHSNNTIV TN
DNINHHES

ViVa TIEVIIVAY
ONIALICSYTID
NV ONTNTVA

ATEVEDVIIVA
LI DNIZAVA

TRIDATIVER
II ONIY¥W

WEI80¥e ¥V Jd0
STYMY D4 Thnona

e aa

L.

YAMSHIV
JALLVINEL
HHL DNIISHL

(ONIZISHH LOJZH)
HIMSNY
FATIVINZL
vV ONIJOTIATQ

ZUINONI J0 SSEDOYd V d0 TIJWYXH NV

Wi1604d
I
ONINIJEC

o™y
N

O

Aruitoxt provided by Eic:

E

28




O

ERIC

Aruitoxt provided by Eic:

SCOPT AWy SEQUENCI

For a very long time the social gtnlles curriculum of almest every
elementary school ir the country has been organized around the concentric
circles idea. Pupils studied their own familics and the families ¢f their
clas mates. Then they turned %o the schcol and the neighborhzod. About
the third grade they plunged intec a study cf their leccal cormvinitvy, with
heavy emphasis upon the work of "community helpers". This hag been fol-
lowed often by a study of the state's history. After a year «f United
States History, usually in the fifth grade, pupil~ turned to the geography
of the western hemisphere, often followed by the eastern hemisphere,
covering most or all of the countries ¢f the world in a span of time that
allowed no depth.

In secondary schools the pattern has not been gquits as coisistent or
general. But there has been almozt always a year of civics ani a year of
United States History in the junicr high school, and a year of World His-
tory and a year of United States Eistory in the senior high. !any schools
have had a course in Problems of Lemccracy in thé senior yéar. In many
schocls the designation of "world history" has been a misnomer, as it was
actually a course in Westsrn Eurcpean listory or at least the Fistory of
the western world.

Such a program could be defendied in 1900, 1920 and perhaps as late
as 1940. Today it is archaic, obsolete, &nd even detrimental t> boys and
girls for a variety of reasons, suca a5 the following:

1. It fails to take into consideration the fact that childsen are

exposed to the world long before tke fifth or sixth grades.

A
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2. It assumes that children still live in small, close~knit neigh-
borhoods, whereas many children today live at least in the wider
cormunity if not in larger regicns.

3. It fails to take into consideration the fact that many children
now atlend kindergartens, where the emphasis is upon the study of
familiss and the school - topies which were heretcfore studied in
grades one and two.

L. It ignores the urbanization of the United States end the appearance
of relatively new metropolitan areas, often extending over a large
geographical area and sometimes over more than one state.

5. It does not tzke full cognizance of the impcrtance o minority
groups today or their part in our past.

6. It provides for the study of United States History three times,
usually in grades 5, 8, and 11, in much the same fashion.

7. It assumes that children cannot study economics in elemertary
schools and it down-grades economics throughout the entire curric-
wlum,

8. It fails to draw from such fields as enthropology and sociology.

9. It tends to cover toc much, without depth on selected topics.

25
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SCOPE AND S™QUENCE
CHECK LIST

In developing a flexible scope and sequence relative to the new social

studies, a curriculum planring committee should consider the following

points:

The individual learner is the 1ocal point of instiuction.

Cbjectives should be stated in behavioral terms to assure
measurability.

The emphasis on concepts and generalizatior.s implies an
interdisciplinary approach.

Communication skills are the basis for the development of
a mode of inquiry.

A variety of instructional media is essential in challenging
the learrer according to his ability and interest.

All individuals and groups must be given recognition for
their contributions to society.

Values and attitudes are not taught per se, but emerge from
the learning process.

Needless duplicaticn must be eliminated.

Evaluation instruments that accurately measuré the establlshed
objectives are necessary.

26
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Tre preceding scepe and sequence Jdicgram meets most, if not all, of
the criticisms leveled against the exdisting curriculum pattern in the social
studies. It attempts to meet these criticisms in 1he following ways:

7. It intreoduces boys and girls in elementary schools to the world

through the study of families and comranities in several parts of

our globe, but only after they nave studied these units in cur own
country.

2. It does not ignore the neighborhood, but rees neighborhoeds as

a subtoplc under communiti«s.

3. It recognizes trat most children teday go to kindergarten and,

th.refore, injects fresh content and wider horizons into the first

grade program.

4. It accents urbanization throughout, incluling the study of urban

families, urban coamunities, urbanization in various nations arv.nd

the world, and the problems of urbanization.

5. It includes material cn mincrity groups, including the study of

minority families, mincorities in communities here and abroad.

6. It provides for three different approaches to the J.S.A., with

emphasis on significant periods of American history in.grade 5,

study of American culture in grade &, and a topical in-depth study

of Americen history in grade 11.

7. It includes econcmics at many points, starting with the economic

activities of families and comunities in the elerentary grades and

continuing in the secondary school program.

8. It includes anthropology and soveciology, beginning in the early

years at school in the study of familie~ and communities and continues

ERIC <8
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to weave its way through the thcmes and topics at the upper levels.
9. It attempts to provide depth by studying a few carefully selected
families, communities, countries. Also, the secondary topics and

cu wral areas should be carefully selccted.

This is a continuous, cumlative, and comprehensive program (K-12)
stressing the most important segments of society. It is a type of spiral
curriculum, with concepts introduced early and developed through all the

grades.
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LEVELS OF ORGANIZATICN

Five levels are recommended to provide vertical and horizontal
flexibility as well as experimentaticn as to the subject metter and

class organization. These levels are as follows:

Levels Approximate Approximate
Chronclogical Grade Level
Age
I 5= X-2
II 8-10 3-5
Il 11-13 6-8
Iv 14=-15 %10
v 16-19 11-12
30




SUGGESTED CONCEPTUAL-INTERDISCIPLINARY FRAMEWORK

(K-12)

Following are generalizations incorporuting major social studies
concepts. These generalizations of the individual disciplines were

adopted from the Wisconsin Guide (4 Conceptual Fram.work for the Social

Studies) and the Colorado Guide (A Guide for Concept Development in the

! Social Studies). These generalizations attempt to define the structure

of the disciplines. Concepts within each discipline are underlined.

31
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INTERDISCIPLINARY #PPROACE IN TEE SCCIAL STUDIES

An interdisciplinary =zpproach refers to the concurrent use of two or
more social studies disciplines te siludy the same content.

Ain interdisciplinary approach to teaching tne social studies suggests
the following pesitive aspects:

1. Tt is relevant to the structure of our suggested framework which

utilizes concepts, generalizations and interspersing themes.

2. It has value in helping students comprehend the unavoidable inter-

relationship of all the =ocial studies.

3. It provides students with a wvehiele to rake sophisticated use of

skills and techniques relative ic the social studies disciplines.

L. It emphasizes the focus upon nzn anl society which further vaii-

dates the need to relate the disciplines to man's total societal

experiences.

James G. Womach, author of Disccvering the Structure of Social Studies,

makes a timely comment when he says, "This burlesque of providing students

with time dimensicn of history and place dimension of geogréphy and calling

the outcome learning should not be allowed to continue.” 5

As an example of the ideas set forth in an interdisciplinary approach
let us use U.S. history. We can use tire and place dimension in a unit on
irmigration. Therefore, the two disciplines history and geography are
utilized. The teacher shculd not stop at this roint but sheuld offer the

students an opportunity to view immigration from the perspective of the

Worach, Jsmes G., Discovering the Stiucture of Scejal Stulies, Benziger
Brothers, New Ycrk, New York, 190A.
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other disciplines; such as economics, anthropolegy, sociclogy, political
science.
In essence, through an interdisciplinary approach we are aiming to

give the student a more comprehensive picture of man and society.
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A THEMATIC APPROACH

Five themes have been chosen to give structure and continuity to
our curriculum guide. Development of these themes begins in kindergarten
ani continues through the tweltth grade. These themes help define the
scope of social studies learning and construct a flexible model for local
curriculum development.

It has become increasingly accepted by teachers that it is impossible
to give equal coverage to every topic or area in the social studies although
maay attempt to do so. The futility of the task has caused many educators
to turn to a number of schemes or approaches of which the thematic approach
aplears to be the most functional.

Integration is a form of organization which emphasizes the social
studies field rather than the separate disciplines that compose the field.
The disciplines are vecognized and utilized, but the boundaries between
them are freely ignored in the process of ar}anging materials for teach-
irg purposes. Integration is theoretically achievable in a number of ways,
one of which is a series of topics or themes that cut acrogs interdisci-
plinary boundaries. ..

Ceneralizations de.ine the structure of a discipline. The concepts
within each discipline are incorporated into the generalizations. The
themes that have been selected emerge from lie concepts as they cut across
interdisciplinary lines.

The chief advantages ¢f a thematic approach are considered to be as

follows:

3
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1. It provides continuity.

2. It gives significance to content.

3. Bach theme has many transfer values for other themes.

4. It facilitates learning.

5. It provides information about the most pertinent aspects and

in the most functicnal manner.

The chief criticisms of a thematlc approach are ccnsidered to be as

follows:

In

———

1. The sum total of themes falls short of equaling the subject
or field.

2. Themes are not selected carefully enough to avoid duplicatien.
3. Themes imply a false and misleading simplicity.

4+« There is no agreement as to what constitutes a sultable theme.
5. The proper study of themes requires a better library than is

usually available.

the selsction and organization of content such questions arise ast
What do we want to emphasize at each grade level?

What cultures do we want to analyze?

What historical perlocds do we want to develop?

What groups chall we study?

What geographlc areas will we consider?

What economic aspects are relative?

The answers to these questions usually determine the major themes of

the curriculum and these theres establish the parameters for a year's

study in a particular grade.
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Cur idez of themes is somewhat different in that the development
of the same five basic themes is continucus from kindergarten through
grade twelve.

It is Pruner's thesis that if a discipline has a basiec structure
then it can be presented at any grade level but with progressive degrees
of sophisticatieca.

We ave therefore assuming that our themes which cut across inter-
disciplinary lines and include the structure of all of %l diseiplines
can also be presented at any grade level but with progressive degrees

of sophistication.
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MAJOR THEMES

Generalizations define the structure of the disciplines. The
concepts within each discipline are incorporated into these generaliza-
ticns. According to cur thinking, traditional scope and sequence should
be replaced by the following major themes which emerge from the concepts
as they cut across interdisciplinary lines.

The themes ars as follows:

I Man Develops Within His Physical and Cultural
Environment

II Man Functions Within an Interdependent Society
IIT Man Seeks Justice and Order
IV Man Experiences Conflict and Change
V Man Strives for Ecenomic Literacy
On the following pages, samples of concepts znd generalizations are
presented under our five major themes. Each of the rive themes is di-
vided into five luvels. Concepts within each generaiizatinn are under-
lined and the social science disciplines withir each ge:.cralization are
identified by the following symbols:
(A) Anthropology
(E) Economics
(G) Geography
(H) History
(P.5.) Political Science

(Psy) Psychology
(S) Sociology

]El{j}:‘ 40
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Theme I - Man Develops Within His Physical and Cultural Environment

Level I (K-2)

Generalizations

[T TS

11.

The family is the basic social group. (A-S)
Individuals may be members of many groups at the same time. (S)

Family customs and traditions are passed from parents to children. (H-A-S)

Each home is a unique unit. (A-5)
Children devslop in many different ways. (S-Psy)
Pecple 1living in the same neighborhcod usually have similar cultural

traits. (A-S)

Communities vary in size and appearance. (G)

The location of a community determines its growth and development. (G-E)

Climates and seasons affect man's living habits. (G-E)

People have learned to use their na*ural environment. (G-E)

People try in a variety of ways to meet their basic needs. (A-E)

41
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Thene I -~ Man Develops Within His Physical and Cultural Environment

Level II (3-5)

Generaligzations

1. There are many different kinds of communities on the earth. (G-A-3)

2. Pecple everywhere are quite alike in genera. body appearance. ()

3. Pecple and events in far away places have helped to influence our way of
life. (H}

4. Cur homes end comrunities effect our life experiences. (S-E-P.S.)

5. The development of culture has resulted from the contributions of many

individuals and groups. (H-3)

6. Culture consists of the artifacts, knowledge, beliefs and ways of living

that people have acquired as members of society. (A-S-E)

7. Because of limited rescurces and man's ever increasing needs, each community

must make the wisest possible use of all its huran and natural resources.
{E-G-8)

8. Man can learn how to learn - he is not just a victim of his heredity and

environment. (Psy)

42

47



|
Theme T - Man Develops Within His Physical and Cultural Envivonment

Level IIT (6-8)

Generalizations

1. A1l cultures do not agree on what constitutes progress. (H)

2. Every culture consists of various organized groups that attempt to serve

the needs of its members. (S-P.S.)

3. An advanced civilization evolves as the result of the contributions of
many cultures, {(H-E)
4. People of various cultures and societies develop unique skilils. (s)

5. In many cultures, differences among individuals are recognized and the

development of these individuals' talents is encouraged. (A-Psy)
6. Societies capitalize on individual differenzes in skills, interest, and
ideas. (S)

7. An individual must exert the necessary self discipline to acquire his

goals. (Psy)
8. Adaptation and use of the environment condition the progress of the
eultural organizatiocn. (A-G-E)

9. Since cultural development is limited by natural barriers, basic needs

are partially dependent upon the gecgraphy cf an area. (G)

10. Availability of natural resources such as topography, type of soil,

proximity to water and the intensity of natural forces medify location

and cultural develcpment. (G)

-
-t

People throughout the werld re-resent a variety of cultural backgrounds. (A)

12. ¥hen changes in idess and institutions do not keep up with technological

¢hanges, cultural lag cccurs.
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Theme I - Man Develops Within His FPhysical and Cultural Environment

Level IV (9-10)

Generalizations

10.

11,

12.

Societies generally advance from simple to more complex cultures. (S-H-A)

Cultural variety enriches the entire human community. {A-S)

In some societies social mobility is liwited, in others, ncn-existent. (A-S)

Fach impression of an svent is influenced by the experience and culture of

the observer. {H-S)
People of different cultures have different points of view based on their
customs and ways of living. (H-S)

Techrniological development tends to accelerate as linkages among cultural

areas increasa. (E-G)

Industrial development takes place at an uneven rate due to the cultural

base and natural elements available. {(E-G)

Human history has been characterized by great diversity in cultural

patterns. {A-S-H)

Behavior can be evaluated in terms of causes and in terms of moral and
gthical standards. (Psy-S)
Mental health is defined by tha individual's ability to operate within

his social environment. (Psy)

Man's behavior tends to be consistent but different role behaviors can
be expected. (Psy)

Man needs riles internally developed and externally applied to functicn

best. (Psy)



Theme I - Man Develops Within His Physical ana Cultural Environment

Level V {11-12)

Generalizations

1. A man learns to modify his owa behavior to function in his social,
cultural and physical environment. (S)

2. Man must adapt himself to his natural environment for survival. (E-H)

3. Man's social, cultural and physical environment determines his societal
davelopment.

4. Human needs are basically similar throughout the world, however, the ways
in which these needs are met differ. {(A)

5. The family is a major instrument for molding one's viewpoint on practically
all important issues of everyday life. (S)

6. People tend to accept technological changes more readily than changes in

the non-material aspects in their culture which create social problems. (S-E)

7. Culture regions have developel out of the long continued appraisal and

human occupancy of uniquely endowed sesments of the earth. (A-S)

8. Most socleties seek ways of overcoming national danger and of mAking the

natural environment serve the social group more effectfveiy. (H-5)

9. On the basis of selected elements or characteristics such as land forms,

population density, products, pelitical diversion or drainage basins,

significant single feature regions may be delineated. (G)
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Theme II - Man Functions Within an Interdependent Society

Level I (K-2)
Generalizatio.is

1. People interact in various ways. (Psy)
2. Living things use air, water and food from the land. (C)
a

All people must learn to live, play and work with cthers. (S)

Wrat pecopls do and say affects others (H-S)

W&~ W

Each member of a family has duties and responsibilities that he must

ancept and do. (8)

6. The factory worker and the farmer depend on each other for goods and
services. (E)
7. Being a member of a group requires many adiustments. (S)

8. People work together in their homes, schucls and neighborhoods to help

meet their basic needs and wants. (S-E)

9. People working together are more effective when they respect the feelings
of individuals and when they accept the differences found within the
group. (S-P.S.) '

10. A community's growth depends on the development of its'ggéources. (E-G)

11. Ccoperation and competition are important aspects of living in an inter-

dependent community. (S-E)
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Theme I1 - Man Functions Within an Interdependent Society

Level II (3-5)

Generalizations
1. There is economic interdependence between nations. (E-G)
2. Many community agencies cocperate with the home and school in working
with children. {P.S.)
3. Every community encounters problems in providing certuin public ?;rvicei.
Su-BE
. Communities in the world tend to beccme closzely related as transportation
and communications improve. (G)
5. Communities depend on each other for food, clothing and other needs. (G)
6. Loecal, state and national governments often assist one another in meeting
the needs of the people. (E-P.S.)}
7. Citizens pay texeg and participate in efforts to improve their community.
(P.5.)
8. Nations may need help in onder to help themselves. (P.3.)
9. Nations that cooperate with each other tend to be more highly developed.
10. All areas and countries trade with e-ch other in order to providé(i—H)
variety of goods and materials. (k-u) »
13. Interdependence rakes necessary the development of a monetary system.
(P.3.-E)
12. Careful examination of the past makes possible a more intelligent predic-
tion of the future. (H) |
13. Appreciation and understanding of other ccrmunities is gained through
interchange of gocds and cervices as well as thrcugh travel ani visitation.
14. People learn to live anl work in different places at diffe;ent tires. (éié)
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There II - Man Functions Within an Interdepenient Society

Level IIT (6-8)

Generaligations

&,

1.

E

Internaticnal irade provides many examples of linkage between people

and nations. (G-E)
The varied backgrounds of the many groups that came to this country have

blended to form o naticnal culture with regional differences. (A-3)

As cultures become more complex, sccieties become more interdependent.
(A-E-3)

Different systems of government determine the maaner irn which people
receive goods and services. (P.S.-E)

The historical development of a state and natiocn is influenced by the
contributions of people from neighboring states and foreign countries. (H)
The extent to which more people of the world will be able to achieve the
"Good Life" will depend upcn man's ability to live cooperatively and
interdependently. (E-3)

A static culture is the product of isolation. {(A-S)

Self~realization arises from a person's awareness of what he shares with

and how he differs from other people. (S-Psy)

Events occurring in one country may become of international concer.. (H-P.S.)

A high Jegree of civilization is reached wihen man utilizes the beneficial

contributicns of others. {S)

Since human effort has becrme more specialized, people have become dependent

upen the efforts of others. (E)
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Theme II - Man Functions Within an Inlterdependent Scciety

Level IV (9-10)

Generalizations

1.

L.

0.
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Political units and their governments function with respect to each other

in communities, countries, states and nations in keeping with their

location on earth. {(G-P.S.)

Maps show spatial arrangements which are useful to the

attempt to understand tie interrelatedness of himself,

munity, nation and world. (G}

As nations grow closer together throvgnr ccmunication,
interdependence, the demand and need {or international

Nations are part of a global, inteordependent system of

and political life. {P.S.)

individual in his

his family, com-

transpoirtition and
law increases. (P.S3.)

economic, cultural

Societies capitalize on individuasl differences in interests, skills and

abilities. (S-Psy)

Abundant natural resources, favorable climate, ingenious and industrious

people ard technology contribute to a high standard of living. (G-E)

People possessing a variety of skills and experiences ha&e encouraged high

productivity and increasing interdependence. {G-E)

Modern technology and specialization necessitate interdependence within a

nation as well as among nations. (E)

People are af’ected by the interdependence of political, economic, cul-

tural and geographical factors due to the improvement of transportation

and communication. (G-H)

Industriousness, ingenuity and cooperation contribute to developing high

staniards of living. (E)
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Level IV (9-10) Continued

11. Culture embraces all the material and non-material qualities that man

has acquired as a member of society. (S)

12. Culture is a product of man's capacity to comprehend snd cemmunicate
symbolically with peoples of other cultures. (A-S)

13. A spirit of respect for opinions and achievements c¢f other nations is

essential for understanding among nations. (H)
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Theme LI - Man Functions Within an Interdependent Society

Level V. (11-12)

Generalizaticns

1.

The actions of the great powers now and in the past are very much a part

of the development of the newly independent peoples of the world. (B-P.S5.)

Societies with advanced technolegical cultures often help less developed

areas achieve a greater degree of mndeinity and prosperity, but under-
developed areas 40 not necessarily wish to copy all aspects of advanced
cultures. (H-S)

A sound national economy with reasonable full employment is deperdent

upon the degree to which Gross Naticnal Product is purchased. (E)

As nations grow closer together through interdependence and the mass media,
the demand for international law incieases. (P.S.)

A1l nations are part of a global, interdependent system of economic, socio-
logical, cultural and political life. (P.S.)

A pluralistic socliety results from the interaction and contributions of

many social, racial, and ethnic groups. (8)

.

Standardization of cultural traits has been influenced by mass media. (3)

The family serves as the basic institution concerned with initiating and

fostering the process of socialization. (S)

Geographical and preoduct specialization along with improved multilateral

trade are keys to an increasing standard of living for all people. (E-G)

51

ob



Theme III - Man Seeks Justice and Order

Level I (K-2)

Generalizations

1. Every person has irdividual rights and responsibiiities. (H-P.S.)

2. Rules reganling cooperation, fairness and respect are learned by people

in order that they may get along with each other. (8)
3. Communities have many institutions to meet the needs of their people. (S)
4. People make rules in their home, school and community for their safety and
health. (P.S.)
5. Individuals benetit when everycne obeys laws. (P.S.)

6. Children as well as adults must assume responsibility for their actions.

(P.S.)
7. All people must be given the right to make choices and express opinicns.
(P.S.)

8. Laws and customs are not the same eveirywhere. (5)

9. All people are subject to authority. (P.S.)

10. BHabits of citizenship develop at an early age.
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Theme III - Man Seeks Justice and Order

Level II (3-3)

Generalizations

1. People strive coutinually for justice and order through law and government.
(H-P.3.)

2. A democratically organized <cciety or group reaches its highest peak of

efficiency when each member assumes his full share of responsibility.
(p.s.)

3. In a democracy, individual and group differences should be respected.
(H-P.S.)

Rules and regulations are 1 part of commw. ty 1life everywhere. (P.S.)

AN
5. People from other countries setiled in the United States and took an

active part in shaping government policies. (P.S.-H)

6. CGovernments differ greatly in the degree tc which economic freedom is

allowed. (E)

7. The countries of the world vary from democraciés to dictatorships. (P.S.)

8. Our colonial experience helped to shape our national government and our

Federal Constitution. (H)

9. Individuals first learn habits of obedience tc rules and authority in the

family. (S)
10. The success and future of a democracy depends upon the education, concern,

and participation of its citizens. (P.S.)
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Theme ITT - Man Secks Justice and Order

Level IIT (6-8)

Generaligzations

O
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The institutions of representative govermment depend upon the intelli-

gent participation of its citizens. (P.S.)

In a democracy the people have the right tohreform, alter or change
their government through acceptable patierns establishsd in the social
order. (H-P.S.)

The individual in a democracy participates in changes in political
leadership. (H)

All societiez attempt to establish some ferm of goverrueﬁt strong enough
to preserve order and insure their continuity. (A-8-P.S.)

Laws are made by all levels of government. {(P.S.)

spect for law is essentiel to government. (P.S.)

*g
L:‘,

Government must be strong enough to maintain law and nrder but flexible

enough to change when needed. (P.S.-H)
People tend to rebel against their government vhen it neglects their
welfare and frustrates their desire for a better life. (HLP.S.—E)

Luws are the outgrowth of prople's values and customs. (P.S.-1)

To bring about and maintsin social order, governments may find it neces-

sary to interfere with scme of the frecedom cf individuals. {(P.S.-H)
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Theme IIT - Man Seeks Jastice and Order

Level IV (9-10)
Generalizations

1. The concept of democracy may seem unimportant or even undesirable to

the individual from an underdeveloped society. (4-P.S.)

2. Equal treatment and justice for all citizens are important goals of a

democracy. (H-P.S.)

3. Democratic government is not easily secured nor easily mairtained. (P.s.)

4. A democracy necessitates that the people change or reform the operations

of government through peaceful and lawful procedures. (r.s.)

5. A justly upheld bill of rights protects the individual from arbitrary
action on the part of government. {(P.S.)

6. The future of democratic institutions depends upon the faith, acceptance

of resvonsibility and contributions of all the people. {(H-P.S.)

7. Citizen participation is & learniaz process that must be initiated and

nurtured in our society through active involvement and not passive

acceptance. (P.S.)

8. Various forms of government axist in the world teday that are not tased

upon democratic principles. {P.S.)

9. Freedom of action implies the acceptance of the consequences when another

person's rights have been violated. (P.S.-S)

10. Regardless of the form of government, political systems carry on a variety
of functions to meet the needs ~»f the pr-ple. (H-P.S.)

11. Freedom to pursue a particular vocation or profession is contingent upon

the personal and political freedom providea by the governmental bedy.(E-F.S.)
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Level IV (9-10) Coatinued

12. Experience in decisicn making must be provided to promote active partici-

patior in the political process. (P.S.)
13. Events in the current scene affect the present and future welfare of

people. (P.S.)
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Theme III - Man Seeks Justice and Order

Level V. (11-12)

Generalizations

1. Individual rigats and equality of opportunity, bacic to democracy, are
often challenged by bigotry. (P.S.-S)

2. In most societies, informal controls of behavior, such as folkways and

mores, are reinforced by more formal controls, such as laws and insti-

tutions. (A-3)

3. Democracy is endangered when citizens shirk their responsibilities. (P.S.-R)

4. The judicial systems of most countries try to resolve conflicts over rights,

liberties and obligations. (P.S.)
5. Careful exercise of individual rights must be accepted when action becomes

injurious to others and the general welfare. (P.S.)

6. Inasmuch as political systems are created by man ror purposes of peace,

service and responsibility and the role of individual freedom; partici-

pation and decision-making vary considerably. (P.S.}

7. Political parties in democratic nations are agencies for expressing the

will of the people and instruments through which peoplé Léy influence
government. (P.S.)

8. Citizens of a representative government must have a basic understanding
of their system in order to participate intelligently. (P.S.-1)

9. Laws and the process of law making differ under various forms of govern-

" ment. (P.s.)
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Theme IV - Man Experiences Conflicy: erd Change

Level T (X-2)

Generalizaticns

1. Change may help some and hinder others. (H)

2. Beingig member of a group requires many adjustments. (S)

3. Change is always taking place. (H)

4. Rapid growth creates problems. (H)

5. Change does not always show progress. (A-S)

6. Pecple work better in a group when they respect the feelings and accept

the differences of others. (S-P.S.)
7. People in a gommunity can work together to bring about a desired change.
(s-P.s.)
8. People work together to change their environment in order to meet their
needs. (G-E)

9. Children must have the opportunity to explain their own behavior. (Psy)
10. As our conmunity has grown and changed our schools have grown and ?gagg?d.
11. Early man depended entirely upon his environment for his existeﬁce. (1)
12. People, places and events have contributed to our preseht.ggx of life (H)
13. Early man left drawings, markings, artifacts and other records. (B-1)

14. Behavior at one time and place is not always acceptable at another time

ERIC
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and place. (S-Psy)
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Theme IV - Man Experiences Conflici and Change

Level II (3-5)

Generalizations

1.

N

~

[0 )TN 4}

-2
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13.

14.
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Some communities change more rapidly than others. (H)

Communities often cooperate to meet the needs of their people, but
sometimes there is conflict among them. (A-S)

Tge development of machines has changed many societies from agricultural
to industrial. (E-H)

Behavior varies with change in circumstances. (Psy)

Some communities are more open-minded to change than others. (A-S)

Each generation of man ovenefits from all the progress of past generstions.
Man has changed in appearance since prehistoric times. (A) )
There are lifferences among races but these differences are minor. (A)
Over a long period of time life in our country has changed. (H)

Events of the past help us plan more wisely for the future. (H)

Man's life has been made richer and more comfortable through the use of
his intelligence. (A-S) '

Human groups have rules and individuals are rewarded of phnished as they
conform. (P.S.-A)

The behavior of many individuals reflects the influence of one's peer
group. (Psy)

The Eg§ggggg expansion of the 01d World l1ed to conflict between nations. (H)

Compromise is the democratic process for resolving group conflict. (S-H)
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Theme 1V - Man Experiences Confiict and Change

Level III (6-8)

Generalizations

10.

M.

12.

Certain patterns of develcpnent and change are common to many cultures
and are products of what have gone before. (H-A)

Change may strengthen, weaken, or destroy a society. (H-S)

Differences among the individuals in a group might be greater than the
differences between any two groups. (Psy-S)

Many tines a minority group will leave a larger group and migrate. (H-S)
Man has laid the foundaticn for subsequent cultures. (A)

Conflict among groups tends to be reduced when they understand and
appreciate other cultures. (A)

Recognition and settlement of minor group problems before they grow into

major areas of conflict, should be a primary responsibility of governmenti.
(P.S.-8

Man is disbtinguished from other animals by his continuous history, his

social progress and his mental processes. (H-4)

Pecple throughout the world today are striving to retain certain customs

and traditions which they value. (&-8)

Many nations of the world have problems of minorily geoups similar to

those in the United States. (8)
The struggle between those governing and those being governed causes ccn-
flict within many societies. (H-P.S.-S)

Interaction with outside cultures and other ethnic groups enablas man to

improve the nation's development and the usefulnesc of his patural eaviron-

ment. (S)
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13.

14

e

15.
16.
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A1l human societies have a culture; even the most primitive. (H-S-A)
Many changes are occurring at such a rapid pac: that it can be said that
no person lives all his life in the kind of world into which he was
born. (H)

Rapid cultural change is disruptive in the life of persons and peoples.(A)

Fach culiture has social, political and ecoacmic institutions that are

products of the past. (H)
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Theme IV - Man Experiences Cenflict and Change

Level IV (9-10)

Generalizations

4.

10.

1.

O
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Governmental changes sometimes occur when pecple fezl their needs and
desires are neglected by the existing government. (P.S5.-H)

The causes of great historic:.l upheavals are generally multiple and

complex. (H)

Changes between contrasting cultures are brought about by both conflict

and cooperation. (A-S)

Totalitarianism often emerges after a nation experiences long years of

unrest. (P.S.-H)

People who contribute creatively to modern cultures often cause social

change. (S)
Your reactions. expressions, attiiudes and beliefs are thought to be
developed by your environment. (Psy)

Technology changes rapidly but social institutions adjust slowly to new

(24

conditions. (3-E)

The graauzl transition of the ancient civilizatlons established a basic

foundation for our soc’ety. (H)
Membership in groups requires “hat individuals undertake varied roles
in society. (S)

Adjustment of attitudes and behavior are frequently necessary to win

acceptance and ¢pproval of others, and to promote harronious group
living. (Psy}
Social groups resist some forms cof change. (S-Psy)
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Theme 1V - Man Bxperiences Conflict anl Chong

Level V (11-12)

Generalizaticons

b

6.

10.

1.

1 12.
ERIC
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The kinds, productivity and strength of political units and their

spatial arrangemencc changs in time. (3)

Urbarizetion, industrialization and migration ave bringing abouh chang.s

that are creating new piroblems that demand criticas analysis by inforrci

citizens. (H-E-3)
Pattorns of behavior are largely products of the past. (Ps--H-S)

Pioblems are the price of progress and progress generally involves con-

flict and change. (H-8)

Every policy involves certain risks which necessitate pational and objec-

tive consideration of alterratives to reduce the possibility of error.
(H-P.S.)
Change resulting from gpatial interaction may produce serious social,

ercnomic and political problems. (G)

IUJ

ocial differences generate from men's econcmic and sccial circumstances.
 (Psy-S)

The continual change in various civilizations i1s an essential factor in

the world's histcrical dvelopment. (H)

Specialization processes differ markedly in differsnt social classes,
groups and societies. (S-Psy)

Cultural differences are often eroneously taken as avidence of racial or

national superiority rather than as differences in historlcal opportvnitv

for contact and borrowing of cultures. (A-S)

A dynamic culture is one in which change Js a dominant pattern. (A-S)

Many cultures disapreared when their control over human behavior collaps§d.
\ (S
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Level V (11-12)

13.

Ths

15.

16

17.

18,

Geographical factors have precipitated many poiitical problems in the

world today. (G)

In the actual world, political, economic, and social prcblems are always

Racial and athniz conflicts among groups can be settled through cooperatioun.
()

Cultures and institutions which fail to adjust to changing conditions

aventually decline and are replaced by others. (H)

understanding of revisions needed to serve present and future times. (H)

Lbsence of varied work and recreational activities has hindered the

creativity necessary for suzial cnange in many cultures. (Psy-3)
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Theme V - Man Strives for Econonic Literacy

Level I (¥-2)

Oeneralizations

1. All members of a family are consumers and some are producers. (E)
2. Peovle of a community represent a variety of occupations. ()
3. Individuals in a family want more then they can have and are constantly

faced with choice making. (E)

4. The production members of the family receive money for their work to

purchase goods and services they need but do not producs. ()

5. The family provid-r for our basic needs and Jdesires. (A~S5-E)

6. To obtain the things needed, people must do uceful werk, usually away
from home. (E)
7. The money thit people earn is called incoue. (@)

8. A1l ousinesses depend on nature or other businesses for their raw materi

I%a

needed in producticn. (F-G)
9. A person may spend or save soue of his income. (E)
10. Money is used many different ways. (E)
11. If we cannot produce everylhing we need we depend upon‘others to preduce
it for us. (E)

12. Thers ave many reasons why we are not able %o have eve.ything we want. (E-S)

13, If many pcople demand certain goods and services, the price will be high;

if people do not demand goods and services, the price vill be low. (E)

14. Money makes 1t easier for us to buy goods and services. (E)

€4
O

LRIC 70



Theme V - Man Strives for Economic Literacy

Level ITI (3-5)

Generalizatione
1. Growth in a community creates increased demands. (E-S)
2. Individuals pay for government goods and serv.ces through taxes. (Ii)
3. Although peoplie everywhere have similar needs und desires, their ways
of meeting *hem differ according to their culture. (E-S--A)
L. Man's effective use »f machinas has increased productivity. (E)
5. A man's Income is in part determined by the demani for his skill. (E)
6. Scarcity, rather than abundance characterizes owr natural resources. (E-G)
7. Some people are producers of goods, otners are rroducers of services. (E)
8. Monsy that man uses from his earnings to preduce more goods is called
capital. (E} |
9. Man may work alone, join a partnership or work in a corporation in order
to produce goods. (E)
10. By using specialists, families and cormunitias are ahle to get more
afficient use cf gocds and services produced. (E) .
11. Suppiv and demand are present in most economics of the world. (E)
12. Certain cultures still use the old system of barter instead of money for
exchange. {E-S)
13. The wise use of resources is an individual and group responsibility since
i% effects all economic life. (E-G-3)
14. Competition has been a characteristic of American sconomy from its earliest
beginning. (E-H)
15. #s each group of settlers used the natural .esources, thsy found that they

ERIC

Aruitoxt provided by Eic:

developed different ways of living and working. (G-E)
67 i



TARVE AR QU el g BT L T P e

Theme V - Man Strives for Economic Literacy

Level III (6-8)

Generalizations

10,

Individuals in & free enterprise system may attempt to acquire property
and to seek their living by making use of this property in production

of goods and services. (E)

In many countries pecple exist by subsistence agriculture and a one crop
economy. (E-G)

#n awareness of the need for zn education which will be applicable to
the ability of the student and ihe needs of the larger community in a
highly refined, technological und automaied society is essential. (E-.S)
The use of money exchange helped medernize trade between naticns. (E-H)

Urequal distribution of natural resources is a contributing facvor to

poverty in all stages of a nation's development. (S-C-E)

The failure of some cuiture areas or nations to participate economically

with other nations has hindered their economic growth. (E-A)

The deve'opwent of social, political and economic institutions reflects

.

that which has preceded +hen, (H)

Private enterrrise has been built upon the convictions that an individual

has the right to attempt to sell his goods or services for enough to cover

the cost of production and to realize a profit. (E)

The earning and spending of income helps to promote consumption of goods
throughout the world. (E)

£very soclety has sore kind of economic system which is a reflection of

Yoiues and objectives of that particular scctety. (E-S)
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Lavel III (6-8) Continued

13,

14,
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Economic conditions and systems change over a period of times. (E--H)

All economic systems are confronted by the problem of relative scarcity,

of unlimited wants end limited resources. (E)

The stanlard of living is reflected in the amount of income a person

receives. (E-4)
Supply and derand ure greatly influenced by the location of the consumer,

producer and transporter. (E-G)

Gities develop at unique locations where people and institutions are in
order to perform services oxr produce goods for themselves and for a

surrcunding avea. (G-S-E)
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Theme V - Man Strives for Economic Literacy

Level IV (9-10)

Generalizations

N

10.

Because of limited resources and ever-increasing needs, man must make
the wisest use of all human and natural resources. (E-()
The need for increased taxes by govermnments indicates sn increased demand

for public services. (E)

Some totalitarian states which own all means of production and distribu.-
tion attempt to ease the problems of scarcity by denial of choize as to
consumption. (E-P.S.)

Many economic systems exemplify a combination of both private and public

ownership and participation rather than extremes of laissez-faire or
government control. (E-P.S.)
Cne of the major aims of an economic system i3 to provide .ufficient

goods and services for the gocial and sconomic well being of its ci%ize?s.
E-S

Providing for the physical sn2eds of a rapidly increasing population

necessi.tates cooperatisn and interdependence among nations. (E-G)

Heavy outlays of capital ususlly contribute to the emergence of a highly
industrialized society. (E)

The responsibility of maintaining the degree of geonomic stability depends

upon the cooperative efforts of individuals, business and government. (%)

Varied employment and leisure lime activitics produce many behavioral,

socisl, recreational and economic changes. (E-S) -

In a modern, complex gsociety individuals are dependent on'ott.ars for the

satisfaction of their wants and needs. (E)
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Level IV {9-10) continued

11, Economic conditions and systems change over a period of time. (E-H)

t2. Every economic system has similar characteristics which enhance the

possibility of prediction, (E)

7 .
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Theme V - Man strives for Ecoromic Literacy

Tevel Vv (11-12)

Generalizations

1.

10.

Every economic svstem possesses regularities which make certain forms

of prediction possible. (E)

In some co utries government planners make most or all crilical economic
decision.: . i-P.S.)
Pecple the wcrld over are demanding a greater share of the world's goods

so they can raise their gtandard of living. (A-S-E-H)

Automrtion ie presently compounding the problems inherent in unemployment

and occupational relocation. (E)

A society will tend to specialize in producing goods and services that

require largsr quantities cf its abuntant and, thereiore, cheaper

rescurces. (E-5-G)

Despite ar apparent abundance in some societies, such economic problems
as equitable distribution of income and the need to match productive

capacity te newly created wants present challenges. (E)

Economic interdependence provides a unifying theme for.tﬁe entire world
despite the variance in economic development or institulions. (E-S)

Most countries of the world have been developing specialized labor forces
to fi1l the need for continued economic groﬁth. (E)

The investment and use of capital is greatly affected hw‘the geographical
aspects of the area in which it is to be used. {(G-E)

Price, a determinant of living standards, is greatly affected in most

societies by the relationship of ccusumer demand and producer supply. (E)
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Level V (11-12) continued

1.

1R.

13.

14.

In a private eaterprise system, the anticipation of profits motivates

the ownership of business. (B)

Economic stability and security can be maintszined by a redistributios

of income through taxation. (E)

Business standards though varied in different nations, have current

problems of business organization that are closely allied with
investment. (B)
Various economic systems use different approaches in determining how

government regulations should be incorporated. (E-P.S.-H)
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SOCIAL STUDIES SKILLS
A GUIDE TO ANALYSIS AND GRADE PLACEMENT

Eunice Johns and Dorothy McClure Fraser
From Thirty-Third Yearbook of the
National Council for the Social Studiec
Skill Development in Social Studies

Helping young peorle develop and use skills effectively is one of
the central purposes of social studies instruction. Indeed, without an
adequate command of skills, it is Jdoubtful that students can gain the
insights concerning their society or develop the habits of intellectual
and social behavior that constitute the ultimate goals of the socitl
studies program. Skills are tvools for learning, both in and out of
school. The student who develops a command of social studies skills
during his school years and carries these sikills into *he adult years
has laid a firm basis for continued learning throughout his life.

The chart which appears in Appendix A has been developed as an
ald to social studies teachers who Adesire to improve their teaching
of social studies skills. It represents an illustrative analysis of
major skills areas that should be developed in social studies programs.
The chart also suggests a tentative grade placement for thres 1eve1§ of
emphasis on each sub-sxill that is identified: (i) introducirg the spe-
cific skill, through planned readiness experiences; (2) developing the
skill systematically, and (3) reteaching, maintaining, and extending
the skill as necessary.

Thus, the chart outlines a planned, sequential program for skill
development, one that cuts across subject lines and bridges the gap
between the elementury and the secondary schocl. It may serve as a

remninder to every teacher that effective teaching of skills should be

14
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part of a cumulative program running from the early schcol years through
high school. It may help the teacher plan so as to reinforce whatever
command of skills his pupils have already attained at the sime time that
he leads them to & higher level of performance.

The chart may also be used by groups of sceial studics teachess and
their colleagues in other fields as a point »f departure in formulating
their ~wn analysis and plan feor the social studies skills prog_am in
thei: own schocl system. When teacters thus clarify their uwn purposes
Tor .eaching skills, become sensitized to their pupils' neels for skill
de :lopment, and idsntify ways of meeting vhose needs, maj>r benefit to
1.8 instructional program will result that could never comc from vneritical
acceptance of an already formulated progran.

Throughout this Yearbook the pnint has hoen made that pupils develop

skille most effectively when there is systematic instiuction and contin-
uing application of the skills. The follow 1g princivles of learning

and teaching have been emphasized as a basis for the social studies skills
program:

1. The skill shouvld be taught functionally, in tha contnt+ 2% a topic
of study, rather than as a separate exercise.

2. The learner must understand the meaning and the purpose of the
skill, and have notivation for developing it.

3. The learner should be carefully supervised in his firsc attemnis
to apply the ski)™, so that he will form correct habits from the
beginning.

4. The learner needs repeated oppoitunities to practice the skill,
with immediate evaluation so that he knows where ke has succeeded
or failed in his performance.

5. The learner nceds individual help, through diagnostio measures
and follow-up exercises, since not all members of any group learn
at exactly the same rate or retain equal amounts of what they have
learned,
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6. Skill instruction should be presented at inci2using levels of
gifficulty, moving from the simple to the more complex; the re-
sulting growth in skills should be cumulative as the learner moves
+a,~ugh school, with each level of instruction building on and
ceinforcing what has been taught previovusly.

7. Students should be helped, at each stage, to generalize the

skills, by spplying them in many and varied situatis 1s; In Ulhis

way, raximum transfer of learning can be achieved.

8. The program of instruction should be sufficiently flexible to

allow skills to be taught as they are needed by the learnc:c; many

~kills should be dev:loped concurrently.

In applying these principles, teachers should keep two cautions in
mind. First, altiough 1t is possible to make a general plan for continu-
ity in skill development, it is impossible tc set a pariicular place in
the school program where it is always best to intrcduce a specific skill.
Mary factors enter into the final decision of the teacher, as he works
with a specific class, and the general plan can serve only as a guide to
what seems to be good practice. True contiauity in skill development is
that which is developed withi: the lsarner, not thal which can be blocked
out in a general plan. Furthermore, it can never b2 assumed that a child
has gained command of a particular skill merely because he has been ex-
pesed to it. Review and reteaching of skills that have been stressed at
an earlier grade level are often necessary, even with the most capable
students.

Second, the suggested grade placements indicated in the chart are
based on a combination of current practice and the subjective judgments
of many teachers, including the authors. Both of these 1eflect what
young people seem to be able to achieve within exiating patterns of
instruction. It is possible that pupils could achieve earli~r and more
effective command of many aspects of social studies skills if new petterns
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an’. approaches for instruction were employed. More systematic and in~
tensive readiness experiences, for example, might enable children to
profit from systemitic instruction in skills at an earlier age. If so,
they would gaiu an earlier command of tools that could enhance their
learning through the rest of their school years. On the other hand, it
is possible that present practice calls for instruction in some skills
vefore “he learner has developed the necessary related concepts. If so,
he may not only fail for the moment but be handicapped in later efforts
to gain control of the particular skill. Almost no research evidence
exists to guide the proper grade placement of skill instruction. Evidence
of this kind is urgently needed as a basis for improving the teaching of
social studies skills. It is the hope of the authors that their efforts
in preparing this guide to the analysis and grade placement of skill

instruction will stirulate such research in the years immediately ahead.
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VALUZS

Barlier in this guide it was menticned that a curriculum planning
committee should give ccnsideration to a number of points when developing
scope and sequence. Among these is the statement {that values and atti-
tudes are not taught per se, bub emerge frcm the learniung process.

Fenton has said that, "every teacher affects the value system of
his s;tudents whether he likes it or not." 6

Since the social studies deal with relailonships amceng people, value
judgments naturally come into play more than inte other subject &reas.
Values cannot be avoided, therefore, the limits tc which a teacher can
go when dealing with values mnst be decided.

Teachers do not have the »ight to teli students that their value
systems are wrong but they do have the right, and in fact the responsi-
bility, to raise quzstions and presont controversial issues which
challenge students to examine their feelings, beliefs, standards and

attitudes and encourage them io reflect upcn their values in the light

of evidence.

"Our geoal,” says Scriven, "should be the straightforwa;d develop-
ment of cognitive skills foi handling value disputes - no%t persuasion
or indoctrinalion in the usual sense. loral reasoning and the moral
behavior it indicates should be taught and taught ebout, ii for no other
reason than that it is immoral to keep studenis ignorant of the empirical

and logical bases behind the morality which is behind the law and the

6 Edwin Fenton,, Teaching the New Social Studies in Secondary Schouls
An Inductive Approach {New York: Holt, Rinehart ard Winston, Imc. 1965),

p. 41.
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institutions which incorporate this country's virtues and permit its
vices. But in addition to this intellectnal payoff is the practicsl
benefit to a society of possessing members who are skilled in making
value judgmeﬁts. Such a society becomes a moral community, offering

important berefits to all of its members." 7

7
Michael Scriven, "Values in the Curriculum, ' in Concepts and Structuze
in the New Social Science Curricula, edited by Irving Morricsett (West
Lafayette: Sccial Science Education Consortium, Inc., 1966),p.p. 129-130.
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Wstablishing Behavioral Objectives

%oo often course or unit objectives are ambiguous, irrelevant or
unattainable. Objectives are set forth using such terms as to know, to
understend, to recognize, ad infinitum. Objectives stated in this way
cannot be measured with any semblance of authenticity because the objec-
tive is subjected to toc many interpretations. The teacher would have
a difficult time in attempting to determine whether or not the student
really understands, knows cr recognizes. Thersfore, in setting up clear
attainable objectives the key question should be, "What should the student
be able to do as the result of instruction?" The main concern lies with
effective instructional techniques and behavioral changes in the indi-
vidual.

Mager suggests the following steps to write behavioral objectives
that will describe the desired behavior expected of the learner:

1. Identify the terminal behavior by namej you can specify the

kind of behavior thst will be accepied as evidence that the

learr-r has achieved the statel objectiva.

2. Try to define the desireld behavior further by describing the

important conditions under which the behavior will be expected

to oceur. ‘

3. Specify the criteiin of acceptable perforwance by ﬁescribing

how well the learner wist perform to be considered acceptable.

It is not absolutely necessary to include all three of these items
in vach objective. The object is to write objectives that communicate.

According to Mager, the thres items are used as guldes to help you mnow

when you have done so.
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The Wyoming guids, Framcwork for the Social Studies in Wyoming Schools

{Grades K-12), suggests three levels of useful words for expressing objec-
tives in behavioral terms. Level onz reprecents simple behavioral objec-
tives; level two, behavioir requiring application of more complex mental
operations; level three, behavior showing that student has firm grasp of

concept or original thought. The levels and useful words are listed below.

LEVEL I LEVEL 2 LEVEL 3

{Simple beHavioral (Behavior requiring (Behavior showing

objectives) application of more that student has
complex mental cper- firm grasp of con-
ations) cept or original

thought)

find prove generalize from data

gather data organize data synthesize

investigate analyze predict

make compare reorganize

identify discriminate discover

recognize differentiate formulate hypotheses

classify justify infer

measure contrast deduce

compute interpret discuss critically

illustrate identify variables integrate

Writing measurable behavioral goals is no simple task. If possible,
the teacher should ﬁarticipate in a workshop designed to teach procedure
for preparing and writing behavioral objectives. The following sources
are suggested as background material for giving the teaché; a cleerer
understanding for establishing measurable behavioral objsctives:

Bloom, Benjamin, et al. Taxonomy of Educational Objectives: The Classif-

ication of Fducational Goals Handbook 1 Cognitive Domain. New York:
David McKay Co., Inc., 1956.

Bloom, Benjamin. Taxonomy of Behavioral Objectives, New York: David
McKay Co., Inc.

Gagne, Robert. Conditions of learning, New York: Holt, Rinehart and
Winston.
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Mager, Robert F. Affective Demain, Developing Attitudes Toward Learning,
Palo Alto, California: Fearcn Puhlishers, 1968.

. Preparing Instruccional Objectives, Palo Alto, California:
Fearon Publishers, 1967,

Pophar, W. James and Baber, Eva. Tstablishing Instructional Goals,
Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1970.

Walbesser, Henry. Constructing Behavioral Objectives, College Park,
Maryland: Maryland Book Exchange, University of Maryland.

Filmstrip and Tapes

Pophan, W. James and Baber, Eva L. Seven illustrated filmstrips
and tapes on instructional objectives and related materials.
Vimcet Associates, Box 24714, Los Angeles, California 0024 .
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EVALUATICN

Evaluation and establishing ot behavioral goals a.e inseparable.

If objectives are set up that cannot be measurad, it should bs obvious
that the obje .ves lack validity. Ther>fore, when the objeclives are
being established an awareness of valid measuribility constitutes a vital
role in the process.

Unless the teacher knows what he wants to accomplish snd widerstands
the pupil bebhavior that demonstrates this goal, he will nave a diffi 1t
time in seleclting and evaluating methods, materials ard strategies.

In shert, practice the ideas as set forth in the section o this
guide on behavioral objectives. Write the objectives with a view toward
cogent evaluative criteria.

What is the purpose of evaluation? Wesley and Wronski suggest the
following:

1. Diagnosing student difficulties.

2, Providing guldance in preparing remedial instru:tion.

3. Judging the afficacy of units and unit organization.

4. Guiding individual students.

5. Estimating the efficacy of a aethcd.

6. Deciding the effectiveness of certain equipment.

7. Determining grade or level placement of materials.

8. Providingz the value of a whole pregram.

9. Strengthening motivation.

10, Judging the merits of a teacher.

[OR)
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SOCIAL STUDIES SKILLS
A GUIDE TO ANALYSIS AND GRADE PLACEMENT

Punice Johns and D.-othy McClure Fraser
From Thirty-Third Yearboock of the

National Council for the Social Studies
Skill Development in Soclal Studies

PART ONEt Skills which are a defmite but  shared responsibility of the social

studies
‘ Page
I. Loecating Information 86
As Work with bcoks 86
Bs Find information in encyclopedias and other references 86
C. Make effirient use of dictionary 86
D. Read nexspapers, magazines and pamphlets 87
Es Know how to find material in a library 87
F. Gather facts from field trips and intervieus 83
G, Bo selective in using audiovisual materials 88
He Uss maps end globes in developing gec,-aphic skills 8g
II. Organizing Information 88
ITT. Fvaluating Information 89
IV, Acquiring Information through Reading 0
V. Acquiring Information through Iistening and Observing %)
VI. Communicating Orally and i Writing 91
VII. Interpreting Pictures, Graphs, Charts, ard Tables 92
VIIX. Working with Otuners 93

PART TWO: Skills which are a major responsibility of the social studies

I+ Reading Social Studies Materials 9/
I1I. Applying Problen-Solving and Critical Thinking Skills to

Social Issues 9

III, Interpreting Maps and Globes 9,

A. Orient the map-and note directions 94

B..locate places on maps and globes 95

C. Use scale and compute distances 9%

De Interpret me» symbols and visualize what they repz'esent 74

E. Compare maps and draw inferences 97

IV, Understand Time and CI >nology 98

Ae Develop an understan. g of time eystem and the calandar 98
Bs Develop an understanding of events as part of
chronological series 99
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(Codes EP, early primary; LP, late primary; EI,
LI, late intermediate; J, junior high schooi,

SOCIAL STUDIES SKILLS: A GUIDE TO ANALYSIS AND CRADE PLACEIFNT
From Skill Development in Social Studies

33rd Yearbook, National Council for

the Social Studi

es

S

early iuntermediate;
senior high school)

1.

B.

2
e

T, Locating infornation

A, Work with books

Find information in encyclopedias 4

C. Make efficient use of the dictiona
1.lphabetize a list of wordge:-.

inwhich 1t is used

PIAT ONE: SKilis which are a definite but shared responsibility of the social studie

ntroduce Develop Reteach,
hrouagh system= maintain,
Skill lanned atically and

eadiness extend
experiences

Use title of books as guide tol’lIIQEP-IQIIloo.l.'LP-LI'lll'llllllJ-S.ll‘

contents

Use table of contents-----on.---'---LP.---........EI-J........-...S-.----

Alphabetize.--..................
Use index---....-----
Use title page and copyrighteses
date
Use glossary, appendiy, mapesssd
lists, illustration lists
Distingush between storybooks::
and factual books
Choose a book appropriate fors.!
the purpose

Locate information in aneesees;q
encyclopedia by using key
words, letters on volume,
index, and cross references
Use reference works, such ase*
World Almanac, atlases, Who's
Yho, Statesman's Yearbook

according to the first lelter;
according to the second and
third letters

Use guide wordSDllllllllllllnll
Learn correct pronunciation of.
a word

Understard syllabicationessesss
Choose the appropriate meaning.
of the word for the cont.:xt

nou-LPo-no.-n-n
nlu-EIn-o-nn---
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ll.lEIC'l.lllll

lll'EI.Ollllll'

ltncEI.lltCllll

cseoElesrvsennn

36

lltEI-chnl!!||¢~

u.-LI-J-ooo--sn
-unLI-Jon.o.utu

o.uLI-Jntnouov-
nooLT—Jo-onn-oo

nooLI-Joo.ou-u-

hce books

DY ATEETETRYY

-ooLI—Jo-%ououu

veeETamJevoansas

ll.LI—Jocvooull
"ULI.Jotnoooli

...LI’JCI'.'.I
sesLI Joveveee

'.SC.C..'
l.’.S.Illl'|

.ll's.'.'ll!

l'..S...'C.

O'O'SCllllCE

!

'l"sul..l.[

ssesSeeesso

veeeSravenn

eensSescoane

ooouSolonlo

llllS.ll.ll

ssseSesease

'l.lS!llO..




E.

2.
3.

e

5
6o

Know how to find material in a
library, both school and public

1.
2.
3.

L. Use the Reader's Guide toreseacsss

sources of information about
many topics, especially current
affairs

Select important news ltemseceeeed
Select from these sources materiall
that is pertinent to class
activities

Learn the organization of as«sseeq
newspaper and hew th use thea
index

Learn about the sections of eseeees
the newspaper

Recognize the differcnces inasececee.
purpose and coverage of

different magazines, papcrs,

and pamphlets

Locate appropriate bookseesoeecee.
Use a bock cardeccsececerrecnnanrs
Use the card cataleogue to learn
that-~-

a. 4 brok 13 listed in thregeeree.
ways - by subject, by author,
and by title

All cards are arrangedecseceesse
alphabetically

Cards ha : call numhers in ese.
upper leit-hand corner which
indicate the location on the
shelf

Some author cards give mores:«.
information than the title

or subject card

Information such as publishere.
date of publication, number of
pages and oi illustrations,

and usuilly some annotation
are provided

The Dewsy Decimal System is a..
key to finding books

bo

Qe

d.

(-0

f.

Periodical Literature and other
indexes
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B Tntroduce Develop Reteach,
swhrough system- maintain,
planned atically and
readiness extend

o _lexperiences __
T. Locating information (Contld)
D, Read newspapers, magazires, and
pamphlets with discrimination
1. Recognize these naterials aSeereeqesesLPecerrees ---EI-LI-----%---J—S------

sasLToceeanese
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veeJoovoeonnes
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field trip or interview

Plan procedures, rules ofescceeess
behavior, questions to bto

asked, things to look for

Take increasingly greatersscsccses
initiative in the actual conduct
of the field trip or interview
Evaluate the planning andeescecess
execution of the field trip

or interview

Find acceptable ways to OpeNescs..
and close an interview

Express appreciation forestsesens.
courtesies extended during the
field trip or interview

Record, summarize, and evaluates..
information gained

2,

3.

T

| 0. Be selective in using audiovisual....
| materials

. (See Acquiring information through
listening and observing; and
Interpreting pictures, charts,
graphs, tables; Part Ons,
Sections V, VII) :

Use maps and globes in developing:-..
eographic skills,
See Interpreting maps and globes,
Part Two, Section III,)

H,

IT.Organizing Inforuation

A+ Make an outline of topics to be......
investigated and seek material about
each major point, using rore than
one source.

B, Select the main idea and supporting..
facts

C. Compose & title for a story, picture,
graph, map, or chart

Q
RI(Cselect answers to questions from.....

[E
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Introduce, Develop Reteach
through system~ maintain,
Skill planned atically and
readiness extend
experiences
T. Locating. information (Cont'd) _i
F, Gather facts‘from field trips and :
interviews !
lo IdEDtify the purpose Of the"O"-t--'EP---.---‘ocn-LP-J-oc.od-c-c-So-c--.c
|
|
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- - Introduce, “Develop Reteach,
through system- maintaiz,
Skill planned atically and
readiness extend
_|experiences . .
T1, Organizing information (Tont'd) . T
E. Take notes, making a record of the ---LI------.---..-J-S--....‘(....S.......
scurce by author, title, page.
F, Classify pictures, faCtS, andesees I'OLP---u--r-----oEI-Jcca-othccoS.-Q--co
events under main headings or in

Je

K.

categorier

Arrange everts, facis, and ideas..
in sequence

Make simple cutlines of material..
read, using correct ovtline form

¥iite a sumnary of main peints....
encountered in matevial

Make 2 simple table of contents...

Make a bibliographyesessecoconsnes

Fvaluating Information

A,

Distingush between fact and fictio

B, .Distingush between fact and opinio

c.

E,

F.

a.

H.

Compare information about a topice
drawn from two or more sources to
recognize agreement or contra-
diction

Consider which source of inform-e-.
ation is more acceptable and why

Examine reasons for contradictions
o~ seeming contradictions, in
evidence.

Yxamine meter. o2 for consistency,
reascnableness, and freedon fron
bias.

Recognize propaganda and jtseess:
pwposes in a given context

Draw inferences and make general-.
izations from evidence

sach tentative conclus{onseesees.
EKC e
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Skill

Introduce,
through
planned
readiness
experiences

Develop
cystem«
atically

Reteach, I

maintain,
and

extend

1V, Acquiring information through reading

V.

E

A.

lequiring information through
listening and observing

A,

B.

cC.

D.

E.

F.

l{\}: been heard _

Skim to find a particular word,ss«s
get a general impression, or
locate specific intormation

Read to find answers to questions.

Make use of headings, topicrreeses
sentences, and swmary sentences
to select main ideas and differ-
entiate between main and sub-
ordinate ideas

Select the statemerts tuat are....
pertinent to the toric being
studied

Make use of italics, marginale.....
notes, and footnotes to discover
emphasis by author

Consciously evaluate
using the approaches
in Section IIT above

what is read, d
suggested

ees el Treennnne

ut-aEPouo--o.u

vessELverenns

‘.'lLPC.."...

.ul-LI.--n-o--

-'--LI:.-o---t

:':.F}noouoc'o

Listen and cbserve with a purpose..

Listen attentively when others....
sre speaking

Identify a scquence of ideas and..
selact those that are most
inportant

Relate, compare, and evaluates.....
information gained through listen-
ing and observing with that

gained frcm other sources of
information.

Adjust to a speaker's voice and...
delivery and to the nhysical
conditions of the situa-ion

Reserve judgment until thoecseeesss
speaker's entire presentation has
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E

O

Aruitoxt provia c

Introduce, Develop Reteach, |
through system~ maintain,

Skill planned atically and
readiness extend
experiences

T, Orgamizing Information {Contld)

E.

P,

Jo
Ko

(Ir.
A,

B,

C.

D,

E,

F,

a.

H,

I,

Take notes, making a record of the
source by author, title, page.

Classify pictures, facts, ancee.os
events under main headings or in
categories

Arrange everbs, facts, and ideas..
in sequence

Make simple outlines of material..
read, using carrect outline form

Welte a2 gumary of main points....
encountered i uateirial

Make a simple table of contents...

Make 1z bihliogl'aphy--.-a.--looclal

Evaluating Informacion

Distingush between fact and fictio

.Distingush botween fact and opinio

Compare information about a topic:
¢rawn from two or more sources to
recognize agreement or contra-
diction

Consider which source of inform--e
ation is more acceptable and why

Examine reasons for contradictions
or seeming contradictions, in
evidence.

Examine material for consistency,-
reasonableness, and freedom from
bias.

Recognize propaganda and itseee...
purposes in a given context

Draw inferences and make general-.
jizations from evidence

Reach tentative conclusionseses.es
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Introduce, Develop Reteach,
through system- maintain,
Skill planned atically and
readiness extend
experiences
IV, Acquiring information through reading‘
Al Skim to find a particular word,------..LI-...-....---J_S--...-...--.S.--.---

V.

n.

Acquiring information through
listening and observing

A,

B.

C.

D.

E,

“been heard . _

get a reneral impression, or
locate specific information:

Read to find answers to qguestions.H

Make use of headings, topic°~-----i
sentances, and summary sentences
to select main ideas and differ-
entiate between main and sub-
ordinate ideas

Select the statements that are.....
pertinent. to the topic being
studied

Make use of italics, marginal.....w
notes, and footnotes to discover
erphasis by author

Consciously evaluate what is read,
using the approaches suggssted 1
in Section III ahove
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llllLIll..‘ll.

..llLIl'lllIll

Listen and observe with a purpose..

Iisten attentively when others....
are speaking

Identify a1 sequence of ideas and..ﬂ
select those that are most
important

Relate, compare, and evaluate.....|
information gained through listen-
ing and observing with that

gained from other sources of
information.,

AdJust to a speaker'!s voice ands...
delivery and to the physical
conditions of the situation

Reserve judgrment until theeseessoos
speaker's entire presentation has

ll'lF}llll‘C.l

lll'EPl'lollll

ll-oLPlll.tlll

llllLP-EIlllll

.lllLPllllllll

llllJlaltlloll

booolLPaJoreens
booolJuJoceoons
PR 1 SN R

-l..J‘SOllllll

-v.lJ“Sollll'l

LlllLP-Jlll'.l

illlLP'Jln----

"'lEI-JlI:lll

lllLI”Jl.l.ll

lllEI—J-.l.ll

lllJ’Sllll'l'

tesasSeveases

n-t--Sl---'l'

l.lllsllllbll

lllllSllllllJ
I
|

lllllS'..lllJ

|
[

on-n-S.ooo--k

l.lllS.lll.l{

c----s------.
1
i
L
!
i
t.oonSo.-ofoh

|
|
I

.llllslllllll

lllllSlllllli




Introduce, Develop Reteach,
through system- maintali,

Skill planned atically and
readiness extend
experiences

V. Acquiring- Information through
listening and observing {Cont'd)

G: Take notes while continuing tos.ssss
listen and observe

H. Analyze video and audio present-....)

ations, eg. films, pictures,
models, exhibits, and other graphic
materials concerned with social
studies topics.

T. Gomamng cating orally and in writing

A. Speak with accura*y and poise

B,

1.
2.
3.

L.
5

6.
7.

8.
9.

Develop an adequate vocabularys..
Choose the appropriate word«ses.s
Pronounce words correctly andess.
enunciate clearly

Tal? in Sentences-loon-an--nllo-l
Prepare and use notes in pre-«s«.
senting an oral report, giving
credit when material is quoted
Keep to the point in allsssvessss
situations involving oral
expression

Davelop self-confidenc@sesesosees

Exchange ideas through discussio#

either as leader or participant
Respact limitations of time and..
the right of others to be heard

Write with clarity and exactness

1.

8.

Collect, evaluate, and organizes:
information, around a clearly
defined topic (See Sections

I..V above)

Write independently, avoidings.s.
copying rvom references

Glve credit for quoted material..
Use standard Englishesecrsnsccses
Include a bibliography to showre:
source of infermation

Include footnotes when necessary.
Apply the skills being developed.
in printing, writing, spelling,
punctuating, capitalizing, and
arranging written work

2roofred and revise.s.isvenssaesss
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Introduce, Develop Reteach
through system~ maintain,

Skill planned atically and
readiness extend
experiences

VII. Interpreting pictures, graphs,
charts; tables.

4, Interpret pictcrinl materials

1.

2.

3.

B,

Interpret cartoons

Recognize these materials ase--
sources of informaticn
Distingush between types of*+*-
pictorial raterial, recognize
the advantages of each, and
recognize the need for
objectivity in interpretation
Note and describe the c¢ontent-
of the material, both ger.aral
and specific

Interpret by applying related-
information, and use the
material as one basis for
drawing conclusions.

veeEPesscsnns

seefTecasacane

LR =R R R

e aEPerecaans

1. Recognize these materials as--l---LI--------

2.

5.
D.
1.

2.

Study charts

Study graphs and tables

expressing a point ¢€ view and
interpret the view expressed

Note and interpret the common-*
symbols used in cartoons

Understand the steps in«cece.d
development indicated
Trace the steps in the processy
shown
Compare sizes and quantities--J
Analyze the organization or...q
structure

Identify elements of changee..

Understand the significance...
of the title

Determine the basis on whiche.
the graph or table is built
and the units of measure
involved

Interprat the relationshipse«..
shown

Draw inferences based on thee.
data
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Introduce, Develop Reteach,
through system- maintain,
Skill planned atically and
readiress extend
experiences
VII. Irterpreting rictures, graphs,
chaits, %ables {(Cont'd)
E. Construct Simple grapha, Charts,"""'E:(""'l l-llLI—Jlllllll.tlSllluli..

1LIT.

F.

tables, and other pictorial
materials (including cartoons)

Relate information derived fromses
pictures, charts, graphs, and
tables with that gained from
other sources.

Waking with others

A,

B.

c.

D.

E.

a.

Respect the rights and opinions...
of others

Understand the need for rules.....
and the necessity for observing
them

Take part in making the ruleseecee

needed by the group

Accept the role of leader orieeese
follower, as the situation
requires

Profit from criticism andeeeccecacs
suggestions

Distingush between work that cans.
be done most efficiently by
individuals and that which ealls
for group effort

Use the rules of parlismentary..s.
procedure when needed
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SOCIAL STUDIES SKILLS

PART TWO: Skills which are a major res

or.ibility of the social studies

Introduce, Develop ' Reteach,
through system- maintain,
Skill planned tically and
readiness extend
. experiences
I+ Reading social studies materials
A. Understand an increasing number o0ffsceesEPesssoe .QHOLP-SDOIDOIQDIOOOSCOOIQ.
social studies terms
B. Learn 3bbreViationS ccmonly usedl l....ml‘l...lP..C.LI-J.'.OOOO l...S.Q.ll.

JT.

AT,

ERIC

IToxt Provided by ERI

in social studicy materials

Applying problem-solving and critical
thinking skills to social issues,

A. Recognize that a problem existse..

B. Define the problem for studys:ss..

Cs Review known information about the
problen

D, Plan how to study the problem.«ss.
Locate, gather, and organizeeecsess
information

(See detailed analysis, Part One,
Sectioa I)

F. Interpret and evaluate information
(See detalled analysis, Part One,
Section III)

G. Summarize and draw tentativesseses
conc¢lusions

H. Recognize tha need to changeses.se
conclusions when new information
warrants

I. Reccgnize areas for further study.

J. Use problem-solving techniques in.
meeting personal and societal

problems
Tuterpreting maps and globes
A. Orient the map and note directions
1. Use cardinal directions in.....
elassroom and neighborhood

2. Use intermediate directions, as,
_.-southeast, northwest

OIIIOEPQOOOQQ
IOQIIEPQOIQQO

sssssEPoesesse

-
esesaliescner

l.ll.EP.lll'.

DQOOODEPCOOIIO

D..l..m...ll.

QDQICEPIQOIIQ

DIQIOIEPOIOCQO

poos -EP-!;PO oo

ll'll.LPlll..l
---ocsEIoc.ecl

—

'....LP—J'..'...
booeoLF Jesssens

r.OOOLP—JOQQIoOO

LQ..'LP-J.'QDIII

-ul.lLP—J.lllooc

[-.QOQLP-Jooo.a-o

OQ.lOLP'J..lcozc

'QnouLPvJocul'ltl

olcloLP-J.lllllt
QIICQEI’JIIIIQQI

IOOOOEI-JIII'IIC

OIIQILI"JIICIOOO

pcc.oSOth..

chcoslcccoo

PlcccSouccco

PIQIISOIIOOO

I.O.IS.CQ.CI

bco.oSoc-oo.?

.Oloscoll..l

QOOOSIOIIQO

..OIS...I..

A e ——

OIOISQOOIQO

S —

QQIISOOQQQO




Introduce, Develop Reteach,
through system- maintain,
lanned atically and
eadiness extend
experlences

III, Interpreting maps and globes {ContTd

A. Orient the map cnd note directions

3.

b,

9
10.

.

Use cardinal directions andess+
intermediate directions in
working with maps.

Use relative terms of locationd
and direction, ac near, far,
above, below, up, down
Understand that north is toward

QIIIEIIOICCII

essedPosssas

North Pole and south toward the
South Pole on any map projectio
Understand the use of thessess.
compass for direction

Use the north arrow on the map-
Orient desk outline, textbook,
and atlas maps correctly to
the north

Use parallels and meridians ine
datermining directions

Use different map projections.s
to learn how the pattern of
meridians and that of parallels
differ

Constiuct simple maps which are
properly oriented as to
direction

B, Locate places on maps and globes

1.

2.

6,

Recognize the home ‘city ande«e.
state on a map of the United
States and on a globe
Recognize land and water masses
on a globe and on a varisty of
maps-physical, political,
chalkboard, weather, etc.
Identify on a globe and on ge«»
map of the world, the equator,
tropics, cirecles, continents,
oceans, larpge islands

Use a highway map for locating.
places by number-and-key
system; plan a trip using
distance, direction, and
locations,

Relate low latitudes to the*:+.
equator and high latitudes to
the polar areas

Interpret atbreviationseesssss.
comnonly found on maps
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o - - Introduce, Develop Reteach
through system- maintain,
Skill planned atically and
readiness extend
experiences

I. Interpreting maps and globes (Contld)

B. Locate places on maps and globes

7.
8.
9.
10.

11.

12,

13,

1k,

15,

16.
17,

18.

Use map vocabulary and keyees*¢
accurately

Use longitude and latitude ine*-«:
locating places on wall maps
Use an atlas to locate places**'
Identify the time zones of the*:
United States and relate them
to longitude

Understand the reason for the‘:**
International Date Line, and
compute time problems of
international travel

Consult two or more maps toeece:
gather information atcut the
sare area

Recognize location of majorese««:
cities of the world with
respect to their physical
setting,

Trace routes of travel byseesee:
difrerent means of transport=
ation.

Develop a visuat image of majore-

countries, land forms, and
other map patterns studied

Read maps of various types****°*°’
which show elevation

Understand the significance of«

relative location as it has
affected national policies
Learn to make simple sketch®***
maps to show location

C. Use scale and compute distances

1,

2.

3.

.used to

Use small objects to represents.
large ones, as a photograph
compared to actual size

Make simple large-scale maps of'.
a familiar area, such ags class-

room, neighborhood

Compare actual length of aercess
block or a mtle with that shown

on a large-scale map

Determine distance on a map bys«
using a scale of miles

Compare maps of different sizess
of same area

Compare
to note

maps of different areas.
a smaller scale must be |
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introduce, Develop Reteach,

through system- maintain,

Skill planned atically and
readiness extend
experiences

JII. interpreting maps and globes {(Cont'd) |
C. Use scale and compute distances

70 Compute distance between tWOeu, ....EI-.“--.....LI-J...---....-S...-....
points on maps of different |
scale.,

8. Estimate distances on a glObe,- seeelTeinecnnosoedorsnoccehssossSosernsine
using latitude, estimate air
distances by using a tape or a ‘
string to measure great circle i
routes. i

9+ Understand and use map scale.s. --c-LIv-----qoov-Jo--.c::cL::,:oSnc:--.:J
expressed as representative :
fraction, statement of scale, i
or bar scale. !

10. Eevelop the habit of checking--'----EI--.---q-. LI*J- tao-aco-cSc-;lccoﬁ
the scale on all maps used. :

D, Interpret map symbols and visualize ‘
what they represent. !

1. Understand that real objects can-r-.EP.....-1...-L?—J..-....;...S-..u...;
be represented by pictures or
symbols on a map }

24 Learn to use legends on different-a.ﬁi.--.-..----LI—J----.---...S..-....U
kinds of maps ?

3o Identify the Sy]nbols used for-------EI------J.---LI—J.....--....S.u.----}
water features to learn the :
source, mouth, direction of flow,
depths, and ccean currents. i

u. StUdy color Contour and ViSual------LIn.-.u....J--u..n....usu..u...'
relief maps and visualize the !
nature of areas shown ?

50 Iﬂterpret the elevation of theo-----LI......{....J-...-......---S.......f
land from the flow of rivers . }

6. Interpret dots, lines, colors, |
and other Symbols nused ina---.---.--EI.-----+.c--LI-J.....u--nS------..}
addition to pictorial syibols !

7: USe all I)a.rtS Of a N()I'ld atlf_.s"l"tljlll-.--4cooaS---clc.c---ltcs-'-oouacl

E. Compare mars and draw inferences ,

1, Read into a map the relation-.....-.EI.....-..--.LI-J.-.......-.S.-......
ships suggesied by the data
shown, as the factors wiich
determine the location of cities I

2. Compare two maps of the same l-uuo.:EI:o:ac: c::cLI"JcollulocsscScopco.aci
srea, combine the data shown on
them, and draw conclusions

, based on the data
(S TN Rt e ein e e et o e e e
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1.
2.

3.
b,
5

6.

Te

kinds of maps for many uses,

and learn to choose the best
map for the purpose at hand.
Understand the differences in...
different map-projections and
recognize the distortions
involved in any representation
of the earth than the globe.

Use maps and the globe tosseesss
explain the geographic setting
of historical and cvrrent eventd
Read a variety of sp.cialescsses
purpose maps and dra» infer-
ences on the basis of data
obtained from them ard from
other sources.

Infer man's activities or way...
of living firom physical detail
and from latitude

1V. Uiderstanding time and chronology

A. Develop an understanding of the
time system and the calendar

Learn to tell time by the clock.
Use the names of the days of....
the week in order

Use names of the months inecess.
sequance

Use calendar to find dates of.+..
special events and to determine
length of time between
importunt dates.

Assoclate seasons with part-....
icular months in both northern
and southern hemispheres
Understand the relation between.
rotation of the earth and day
and night

Understand the system of time...
zones as related to the
rotation of the earth.
Understand the relation tetween.
the earth!s ravolution around
the sun and & calendar year J
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Introduce, Develop Reteach,
through system~ maintain,

Skill planned atically and
readiness extend
experiences

[IV. Understanding time and Ghronology

A, Develop an understanding of the
time system and the calendar

9.

10,

11,

12,
13.

Accurmilate snme specific date~..
events at peints of orientation
in time
Comprehend the Christian systenm
of chronology-~-B.C, and A.D,
Use the vocabulary of definite
and indefinite time expressions.
a, Use such definite time con-..
cepts as second, minnte,
yesterday, decade, century
b, Use such indefinite time.....
concepts as past, future,
long ago, before, after
Acquire a sense of prehistoric..
and geolopical time
Learn to translate dates into...
centuries

B. Develop an understanding of events

as
of

part of a chronologiecal series
events and an understanding of

the differences in duration of
various pericds of tine.

1.

2.
3.
Le

5,
6.
7.
8.
9

10,

Recognize sequence and chrono-,.
logy in personal experiences, as
the schcol day, weekly schedule
Learn to arrange personalesvesss
experiences in crder

Comprehend sequence and order as
expressed in first, second, etc.
Learn to think of the separation
of an event from the present in
arithmetical terns

Lesrn to figure the length of...
time between two given dates.
Understand differences in ...uus
duralicn of various historical
periods

Understand and make time Jines..
Use a few cluster date-events
to establish tire relationships.
Learn to relate the past to the.
present in the study of change
and continuity in human affairs

Learn to formulate generalizatic;

avout time in studying the

7 development of human affairs

o
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AFFECTIVE DOMAIN

ATTTTUDES

*NTHROPOLOGY

ARTICULATION

BEHAVIORAL
OBJECTIVES

COGNITIVE DOMAIN

CONCEPT

DEDUCTIVE
REASONING

VISCIPLINE

ECONOMICS

EXPOSITORY

GENERALIZAT.ON

GEOGRAPHY

HISTORY

GLO SARY

! classification of educational objectives emphasizing
feeling and emotion or a change in attitude, interest
and values.

A response by an individual relative to one's feelings
alout certain events, situations, reople and ideas.

The social science discipline that is built around a
cultural approach in studying various groups of people.

A term used in curriculum development referrirg to con-
tinuity and communication across and between lower end
upper levels of instruction.

Instructional objactives that clearly state objectives
as to desired change expected as the result of instruc-
tion.

A classification of educational objectives concerned
with knowledge and intellectual skills.

Word or group of words representing an idea embracing
&1l the meanings an individual attaches to or asso-
clates with that idea.

Use of a kuown generalization and applying it to otk r
situations.

An organized body of knowledge with its own unique
structure and method of inquiry.

The social scienco discipline that concerns itself with
the study of production, distribution and consumption
of goods and services.

An approach whers the teacher domina%es in the instruc-
tional process.

A statement or theory which describes some relationship
between or among concepts. It involves a statement of
some principle that has wide application.

The social science disecipline that deals with the study
of the Interrelationship of man and his physical environ-
ment.

The social science concerned with the study, recording
and examination of man's activities in the past.
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HYPOLHESIS

INDUCLIVE
REASONING

INQUIRY

INTERDISZIPLINARY
APPROACH

MUL{I-LEARNING

MULTI-TEXT
POLITICAL SCIENCE

POST-HOLING

SCOPE AND
SEQUENCE

SKILLS

PSYCHOLOGY

SOCIAL SCIENCE

SOCIAL STUDIES

SOCIOLOGY

STRUCIURE OF A
DISCIPLINE

A tentative assumption that will be proved or disproved
through supportive data.

A mental skill wlierein a learner sees a number of items,
events or phenomena and reasons that each fall into a
particular pattern.

A teaching strategy to help student discover ideas for
himself and to validate his views through self-testing
and consulting the ideas of others.

The concurrent use of two or more social studies dis—
cipiines to study the same content.

A teaching strategy that utilizes a variety ol instrue-
tional media.

Utilization of a variety of textbovoks as opposed to a
single text approach.

The social science discipline ccncerned with the guesiion
of how man governs himself and his intsraction within
his political environment.

Digging in depth in subject aress.
A curriculum plan to determine the grade or level place-
nent of instructional materials as well as the depth of

study at these levels.

Organized ways of dealing effectively with materials,

problems, and situations.

The social studies discipline concerned with the study
of behavior and behavioral change.

The Y>dy of knowledge that has been rtsearched and
deve .oped by the social scientist in his attemp?t to
logically interpret human relationships.

The body of knowledge that emerges from the research
end development of the social scientist. This know-
ledge is adapted to instructional purposes.

The social science discipline that concerns itself with
the nature, conditions and consequences of group inter-
action.

The method of inguiry used in the discipline; that is
the manner in which the scholars of the discipline form
hypotheses anl gather proof for validating the hypotheses.
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THEMATIG APPROACH

VALUES

A strategy in teaching where themes are selected to
give structure znd continuity to curriculum.

The result of judgments made by an individual or the

society as a whele to determine the relative importance
of 2 thing, idez, practice, etc.
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