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THE LESLEY COLLEGE CORE CURRICULUM
SUMMARY

The new Core Curriculum of Lesley College is a significant
departure from typical professicnal programs in elementary: early
childhood and special education. Core, the central fesature of
the professional education curriculum, is based upon a collab-
orative~-process theory. Emphasizing integration rather than
differentiation the program merges and interrelates the campus
courses, fileld ekperiences and organizing ideas which are
usually separated in traditional programs. Instructional
arraugements require collaboration. Coilege faculty, elementary
school personnel, college senior teaching fellows and other
professionals work together as instructional teams. The College
eand the cooperating schools are bgginning to function in genuine
partnership.

Self~renewal for the College and for the cooperating
schools 43 inherent in the program. AJl participants, including
the students, are involved in a continuous interaction between
theoretical and praztical lesrning. Throughdﬁt their four years
of college, students actively participate in the elementary

school classroom as aides, couasulcants, and teachers. This

" early and continued involverent allows Students to increase

their understanding of children, develop teaching skills and
test ner ideas. It also enables them to make better, and
earlier, career decisions. The self-confidence and reinforce-

ment of commitment which come only from experience are important

3
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by-products of the program.

The cooperating schools also benefit. Classroom teachers
are introduced to new methods and materials and are invited to
attend (and often tu conduct) special workshops. 1In additionm,
through joint planning with the College faculty, joint faculty
appointments and direct association with students, in-service
teachers have an unusual opportunity to influence the prepara-
tion of future teachers.

Evaluation of the program indicates that it is viewed as
unusually successful by both faculty and students at the

College and iu the schools.



I INTRODUCTION 3

Lesley College 1s a small, single-purpose institution
with approximately 650 undergracuate students. About 140
prospective teachers graduate each year. Its aim is to pro-
vide an excellent education for future elemantary, early
childhood and special educatioc.: teachers. Preparation for
teaching in the secondsry schools is not included. In che
past decade an average of cighty to eighty-.Jive percent of
Leasley students have ~ntered the teaching professicn upun
graduation.

Following five years of study and development1 the new
program for the pruvfessional sequence in teacher education,
referred to as the "Core Curriculum,” was adopted by the
College Faculty in May 1969. Nearly full implementation was

achieved during thec school year 1970--71,

II THEORETICAL OBJECTIVES OF THE CORE CUERICULUM

Lesley College is committed to a self-concept as a
“"laboratory for 1earning."2 A part of this concupt involves
a high value on collaboration as a process; a process which is
itself examined as part of the content of learning. The Core
Curriculum is & set of specific arrangements dasigned to
facilitate the collaborative learning process.

s

Briefly sﬁnted. the collaborative-procress theory for

1See Appendix B

2See Appenlix H

19}
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4

teacher education postulates that through the process of neces-

sary collaboration effective education results. "Process'

means human interaction in the modes of trust, risk and con-
frontation. When teacher educators, selected fromn different
areas of specialization (educational psychologists, content
methods specialists, school people, senior students) engage in
a joint, genuinely cooperative tea.hing venture with studen.s,
several educationally {mportant results are likely to follow:

a. Blind spots peculiar to specialization will Le
identified. For example an educatlonal psychologist and
an instructor in methods, with slightly different points
of view, can, while genuinely cooperating in team teaching,
learn from each other in ways which improve the teaching
of both.

b. Students, as part of the team,will provide feedback
about the learning~teaching situation.

¢. Teams representing the relevant content specialties
will be 2ble to sliminate Do ™ the overlaps and the gaps
which inevitab.y ozcur when specialists tez:h the same
students in separate classes. In addition, important
interdisciplinary connections will be made on the spot.

d. The collaborative venture will induce a "Hawthorne
effect" in both the team and in its students. Collubora-
tion will involve high interaction and constant feedback
resulting in mutusl feelings of being attended to, and 4in
enthusiasm. '

e. Continuous interplay between the predictions of
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theory and the facts of practice will make meaning more

certain'y transferable through iomediate testing and

veri{lcation.

Stated negatively, proponents of a collaborative-process
approach to teacher education hold that the departmentaliza-
tion so ccmmon in teacher preparation programs inevitably
resuats in compartmentalization of the importart program
elements with consequent lrrelevance and boredom for students.

The Core Curriculum then, is the nucleus of teacher educa-
tiocn at Lesley. The program merges and interrelates content,
exgf2riences, ideas and participanﬁs often sepurated under
.raditional programs. Faculty from the College and from the
elementary .chools, senior teaching fellows and other profes-
sionals involved with children work together in partnership.
Built into the program are opportunities for self-renewal of
College faculty and of elementary achool teachers. All parti-
cipants, including students, are involved in 2 continuous process

of self and program evaluation.

LII THE CORE CURRICULUM CONTENT, ORGANIZATION AND PERSONNEL

The Core Curriculum 1s a four-year program which integrates
the theoretical and practical aspeéts of teacher education. The
content consists of on-campus courae work and qffncampus field
experience. Two faculty membere and two (College) senior
tecaching fellows constitute & teaching team for a group of forty
to fifty students. This team, with the assistance of subjact

area specialists and elementary school personnel), plans, ¢coordi-
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6
nates and evaluates both college and elementary school aspects
of the program.

The teaching fellowa are senior students enrolled in the

Advanced Practicum in Curriculum and Procedures.1

They serve
as section leaders, as resource people and as liaison or intar-
preter between the generations. They also are involved in
planning, teaching and evaluation.

Table I compares the new Core Program and the old ﬁrogram.2
On-campus course work encompasses the study of human growth and
development, sociological foundations of education, educaticnal
psychology, introduction to early childhood eduvcation, and
methodology in social studies, science, arh, and phyrical
education. Methous of teaching language arta are taught in a
separate course. Methods of teaching mathewatics are incorpor-
ated in the required mathematics courses whichh are taught in
the liberal arts egequence. Human relatiors training is included
in two of the thrae core experiencas.

In plaaning and presenting course work, the teaching team
identifies central issues or themes in education. The psycho~-
logical, sociological and methodological asgpects of these
themes are then developed and ekplored. For example, when the

team 18 focusing on how to aid children in acquiring problenm-

solving attitudes, the developmental behavior patterns related

1See Appendix A for course description.

2See Appendix A for a more detailed description of these
elements.
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TABLE I

A COMPARISON OF THE OLD AND NEW PROGRAMS

014 Progran Core Curriculumi
Semester Semester
Creidit Credit
Hours Hours
Senior Foundatiuns of Student Teaching
Year Education 2 & Seuninar 8
Student Teaching
& Seminar 8
Junior Early Childhood Educatira Core III 6
Year Education 2 (Educ. Psyzh., &
Educational Psych. 3 Micro~teachiag)
Student Teaching or
& Seminar (inclu- Student Teaciiing
ding Human Rela-
tions Week) 6 Metheds of Teaching
Methods & Pro- Lang. Arts 3

cedures 1in

Language Arts 3
Social Studiec 2
Science 2
Music 1
Art 1
Physical &£d. 1
Sophomure ‘luman Growth & Education Core 11 4
Year Development {(in- (including field
cluding observa- cxperience)
tion) 2
Children's Lit. 2
Freshnan Educatien Core 1 4
Year {including field
experience)
Total no. of
‘required

credit hrs. 35 25

1, There is a human relations requirement in the Core
Curriculum which may be fulfilled in any of the 4 years.
Also, there are education electives which are open to
juniors and seniors.
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to problem solving are considered alcag with problem solving
approaches in subject areas.

Zach cove group also works with subject area specialists
in art, music, physical education, science and any other area
which its team wants tc have supplemented. Som. of these
specialists are Lesley faculty members with time built into
their schedules for Core Curriculum consultation. Others work
in the rooperating elementary schools or in agencies affiliated
with the Core Program. These specialists plan presentations
and workshops with the team. They also serve as resource
persons to students doing field work especially in the prepara-
tion of mini-lessons (see below).

In addition, each core team has a budget for outside
consultants. Such consultants may be invited to lecture, to
conduct workshops or otherwise assist,

The practical portion of the Core Curriculum consists of
tvelve one-day-a-week fleld experiences during each of the
tirst three years and a full eight weeks of studant teaching
in the senior year. A unique aspect of the field experience
in the freshman, sophomore and junior years 1s the student's
early and continual involvement in planning and presenting
lessons for children. These enrichment lessons (called "mini-
lessons") generally are self-contained units which begin and
end on the saue day. During the field experiences the student
observes behavior of children and their learning processes.

The student also aasists the teacher with various duties and

RIC
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works with individuals and with small groups.

In the junior year, the student engages in critical self-
analysis of her own teaching through micro—teaching.1 This
procedure involves videotaping.a brief lesson, its evaluation,
planning for improvement and then reteaching the same lesson.
This technique 1is used both Iin the cooperating schools and on
the Lesley campus.

Micro-teaching sessions are designed to help each student
develop her own individual style of teaching. She works on
those skills which she sees as most needed, or most useful or
most effective for her. For example, a student may practice
dealing with wrong answers or with phrasing questions which
stimulate higher order thlnking.

Each student's field experience includes exposure to both
suburban and urban school settings. Students m-~y also do fileld
work in hospital, clinic and child guidance programs., They are
encouraged to apply theory in the elementary classroom and to
bring their practical experience to the college classroomn.
This interchange is the principal bridge between theory and
practice.,

Critical to the success of the Core Curriculum are the
elementary school teachers in whose classes Lesley students

are placed. These teachers help the students identify

1Hicto—teaching here 13 patterned after that developed at
Stanford University under the direction of Dwight W, Allen and
others.

11



AT N g < S o A e e R e By e
TN M s e R RS e g R TR e e 8 et et e | e - L I L R e TSI E LR . EFSRE

()

)

ERIC

Aruitoxt provided by Eic:

10
strengths and weaknesses, provide them with feedback on
effectiveness, and struccture experiences which help them to
progress at thair own rates,.

Cooperating school teachers and administrators are en-
couraged to discuss their observations with and make sugges-
tions to college personnel not only informally but in special
workshcps. Reciprocally college faculty and estudents are
fiequently invited to join classroom teachers in e#ploring new
curriculum and in planaing.

Figure 1 illustrates the interaction of participants in
the Core Curriculum.

Aun increase in teaching efficiency is one of the mauy
advantages of the Core Curriculum. This efficiency permits
students to devote less of their total academic time to pro-
fessional education and more to liberal arts studies., Fresh-
men and sophomores spend approximately one-eighth of their
time in required education courses; juniors and seniors,
approximately one-quarter.

By examining Table I, which compares the old and new
program ingredients, one can see how academic time for 1liberal
arts courses has been increasead. Overall, the required
semester credit hours for professional education courses has
been reduced from thirty-five to twenty-five,

The Core Program prepares students to be generalists in
elementary cducation. It also offers opportunities through
its elactives in liberal arts and in professional educetion

for students to specialize in early childhood education,

12
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(T} special education, social studies, science, math, English and
dcama.

Two major characteristics of the Lesley environment--the
collaborative process and human relations skills- ire used
extensively in the Core Curriculum. The teaching teams cperate
on a collaborative basis with all members, including the senior
teaciing fellows, considered as equals. Each mrember contributes
to the program according to his competence. Elementary school
personnel are involved in the development of the total program
and in planning experiences for the collgge students who work
with them. Several Core faculty members have joint appoint-
ments at the College and at an elementary school. All Core
participants--students and faculty--are urged to share their
perceptions and evaluations of the program.

Human rela:ions skills also are an important aspect of
teacher education. Sensitivity to others and skills in inter-
personal relations are important goals, butr difficult~to-
achieve teaching behaviors. Prior tu the Core Program, a week
away from campus human relations training experience was part
of the standard teacher education for junior s.udents. The
‘{nclugion of some human relations training as part of teacher
education has been & long standing commitment at Lesley.

With the introduction of Core the full week awvay-from-
campus laboratory expsrience was modified to weekend training
seasions during the sophomore and junior years. This eiperi-

() ence was made a requirement for all junior Core students. At

the end of the first year this aspect of the curriculum was

ERIC
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13
modified for important reasons founded in the philosophy of
the new curriculum, -

While it was easy to agree that sensitivity and inter-
personalsskill were important aspects of teachar behavior, 1t
was more difficult to agree about requiring suzh training.

The philosophy of the Core Program which encocurages the spirit
of exploration and independent grouwth seemed in conflict with
such a requirement. In the spring of 1970 the Education
faculty decided to continue with human reiatiors education

but to modify the format so that individual readiness,
interest and t<hoice wight be more fully accommodated. The
human relations experience can now be taken at any time

during the four years of school and the student has the op-
portunity of meeting this requirement by selecting from a
range of chofces which extend from the theoretical and
academic to the more standard T~group ptactice.l

Fitting humar relations experience to teacher education
has been experimental and modification will po doubt continue
to be made. There 1is agreement on the goals and means to

integrare them will continue to be examined.

IV COMPARAYIVE COSTS
The financial cost involved for new programs is always
a very significant factor to consider; the new program at

Lesley is no exception. The accompanying table permits 2

——

1See Appendix A.
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TABLE 11 14

(') COMPARISCON OF INSTRUCTIONAL COSTS FOR CORE CURRICULUM
' WITH COST OF OLD PROGRAM

0ld Progranm Core Curriculum
Semecter Cost Semester Cost
Factors Credit Credit
Fours Hours
Required Courses
Foundation classes
Human Growth & Development 2 $4,493
Educational Psychology 3 9,376
Philosophical & Social
Foundations 2 5,835
Children's Literature 2 5,648
Methods & Procedures
Early Childhood Education 2 5,284
Language Arts 3 8,051 3 $§7,414
Social Studies 2 5,234
Science 2 T5,800
Music 1 2,725
Art 1 2,500
Physical Education 1 2,575
P Education Core I 4 20,790
l,* Education Core I1 4 A 20,660
Education Core III 5 27,750
Student Teachin§ and Seminar
(Junior year) 6 33,798
Student Teaching and Seminar
(Senior year) 8 33,798 8 32,400
Human Relations 8,000 8,000
Consultation services 16,000
Busing . e 10,000
TOTALS 35 $133,117 25 $135,600
Cost per semester hour of credit $357 8510

The cost of staffing elective classes is not included but may
become a significant increase if, through open choices, students elect
a significently greater number of Education courses under the new pro-
gram.
Estimated instructional costs (excluding overhead) for operating
the "old" program for school year 1969-70, Hut standardized for 600
. studegtu total with 150 in each class resultiag in 150 gradueting seniorrs
Estimated instructional costs (excluding overhead) for operating
"Core" Curriculum for school year 1970-71, but standardifzed for 600 stu-
dents with 150 in each class. Also the figures sre reduced ten per cent
to eqtnlize the cost of living increase.
. Under the "Core" Curriculum those students electing to concen-
( ) trate their preparation for teaching either in special:reducation or
early childhocod education will take student teaching 1 rather than
Core III.

16
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comparison of the direct costs for the "new” program with

those costs in the "0l1d" program. Analysis of the comparative
costs shows that the new program is clearly more e#pensive.
When the number of students 1s held constant (and the living
costs, one year to thz next, equated) the estimated cost for
operating the new program in 1970-71 wtll be some 70% greater
than the estimated cost for operating the old program in
1969-70. The cost per semester hour of credit for the new
program is $510; the cost for the old program was $351.

The increased costs are attributable t¢ the additional
time for team planning built into “faculty load," the iaclu-
sion of consultant-resource help for each team and providing
busing for student field experiences.

The added expenses were financed entirely through tuiiion.
There was no federal or other ovtside support. This fact {is
no little source of pride, in that so often innovation and
self-renewal in colleges is procrastinated, with lack of
federal grants given as the excuse. The fact that Lesley
College has but one mission, to prepare students for teaching
In the elementary schools or the pre-schools, helped to malié
it possible to allocate the funds necessary to support the
new program.

Some funds are budgeted for each Core instructional team
($300 to $800) to spend for comsultation-resovurce support.
This budgetary arrangement allows autonomy in this area and
thus promotes more flexible instruction as well as more enthu-~

sfasm and commitment smong team members.

17
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Are more funds needed? Of course. School needs are
limitless. The faculty-student ratio could be further reduced;
the consultation-resource budgets could be increased and more
elaborate arrangeménts for the use of media could be made;
These would all improve the program some, but the present
budget is generous rather than restrictive.

Could the program be ocpersited on a smaller budget? Very
likely. The consultation~resource budget is probably higher
than necessary for maintaining a very good program. The cost
of busing could be eliminated in some areas. The faculty-
student ratio (or faculty load) might be increased, though

this would be a questionable econowmy.

V DEVELOPMENT OF THE CORE CURRICULUM

The impetus to develop an entirely new program of teacher
education grew from a general discontent with the trzditiomnal
approaches. The discontent was constructive. Students and
faculty wanted~-and were eager to achieve-~a more stimulating
curriculum which would actively and consistently involve the '
students and faculty in both learning and teaching.

In 1964-€5, with the need for change generally acknow-
tedged, the Education faculty began meeting as a problem-
solving group. Self-study projects were begun, and experiments
with team teaching and micro-teachiang (video-taping short
lessons for aelf-evaluation) were undertaken,

A primary concern of these early meetings was the clari-

fication of assumptions on which any future program would be

18
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the following assump-

1. That the new professional program should involve

significant institution-wide innovation;

2. That it should maximize the
or, in other words, that it should

of continual learning for both stud

“"process'" variable,

emphasize the concept

ents and faculty;

3. That it should take into account the current major

criticisms of traditional teacher education. Foremost

among these criticisms are the tend

encies to overstress

theoretical knowledge for pre-service teachers and

practical experience for in-service

teachers, fragmenta-

tion of the teacher education program, inadequate

preparation in subject areas, and over-reliance on '"talk"

as an instructional toolj;

4, That direct laboratory experience should be a

vital componernt of the new program;
5. That the concept of students

should be incorporated.
Subsequenc steps in the development
included: Lidertification of the various

vhich might aid or impede a revamping of

teaching students

of the new program
influences and forces

the curriculum,

evaluation of the strehgths and weaknesses of the old teacher

education program, planning and evaluation of alterrate pro-

posals, and implementation of the proposal finally uccepted

in pilot and then permanent form.

In the spring of 1969, the Core Curriculum was approved

19
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as a permanent program by the Zducation faculty, the entire
College faculty, the President and the Board of Trustees of
Lesley College. Four transitional Core courses wvere taught
and carefully evaluated in 1969-70. These 1initial experiences
indicated that the Core Curriculum represented a significant
improvement in teacher educaticn. They also indicated the
areas where modifications were needed. In 1970-71 the Core
Curriculum became the nucleus of professicnal teacher educa-
tion at Lesley

A nore detalled description of the development of the
Core Curriculum 1is contained in Appendix B.

VI CONTRIBUTION OF THE CORE PROGRAM TO THE

IMPROVEMENT OF TEACHER EDUCATION

The Core Curriculum contributes to the inmprovement of
teacher education in several ways. One immediate benefit 1is
the enrichment and stimulation it provides for the cooperating
nCAoﬁls. the College faculty and the students.

For elementary school personnel, the Core Curriculum is
a refreshing stimulus which introduces them to new materfals
and methods and actively 2ngages them in the preparation of
future teackers. The College faculty, through tean teaching
and the collaborative process, has the opportunity to structure
and direct Lesley's teacher education program rather than
oimply instructing individual courses. Since students begin
te&ching in their freshman year, the faculty 1s required to
keep their approach to methods celevant and up-to-date.

The Core Curriculum is a stimulus for students as well,

The early field work increases their interest in teaching, in

20
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methods, in curriculum materials and in current educational
issues.

The field experience also acts as an effective screening
device, because it encourages students to aralyze their own
goals and abilities. Those who find little reward in teaching
can leave the profession in ample time to recdesign their
careers.

In terme of long-range benefits, the Core Curriculum
gives the student what she needs most: early and continued
classroom experieice. This active participation helps the
future teacher develop both her skills and her self-confidence.
It also places her in a varilety of school settings: urbsn;
suburban, public, private, and institutional. Thus, the
student who completes the Core Curriculum and senior-year
student teaching enters her first teaching job with an imrvas-
sive amcunt of experience behind her.

The bridging of theory and practice is another advantage
of the Core Curriculum. Students continually have the op-
portunity to apply their theoretical learning to practical
experiences and vice versa. In turn, this interchange
encourages students, college faculty and 2lementary school
people to be analytical apout teaching methods and practice.

Ultimately the people who will most benefit from Lesley's
revamping of teacher education are the future pupils of the
Core Curriculum student. They will have a teacher who is

self-confident and exparienced, one who has had considerable

21
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practice in self-evaluation.

VII EVALUATION

Evaluation of the Core Curriculum is primarily an in-
structional process. The moest important aspect of the evalu-
ation of this program is a built-in feature of the prégram
itself and takes place at the level at which it can be most
effective in bringing about change-~-change in teaching behavior,
in instructional strateglies and in curriculum materials,

Core teaching requirea a2 great deal of faculty planning
time. Fach Core faculty member has two hours per week in his
teaching load reserved for Core planning. Part of the planning
time 1is devoted to evaluating ¢l <3 sessaions, student progress
and faculty~student interaction. Theoretically a faculty
member teaching his own course also involves himself in this
evaluation process, but the process of evaluation is much more
effective when differing competencies as well as different
points of view can be brought to bear.

The faculty nembers report that they learn a great deal
from observing colleagues irteract with students in teaching
situations. In some instances faculty members have stinulated
each other to use audio-visual media 1in innovative ways. In
other cases faculty wembers who tended to rely a great deal on
lecturing began to experiment with involving students directly
with materials and with each other in small group inquiry
seasions.

The faculty membevs are concerned uith three evaluative
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questions: Is the Core Curriculum fulfiliing its objectives?
Is it more etfective than the traditicnal program? And 1s it
seen as effective by cooperuating schoois? FEffectiveness in
cooperating schools 1s being éssessed in workshop sessions in
which Core teams meet with cooperaving school personnel. HMHere
the evaluation leads to almost immediate change in behavior
and Iin expectations of all those who participate in the process.

A study 1is currently under way which compares two matched
groups of senior student teachers. One group participated in
an initia} Core section: thg other group followed the tradi-
tional sequence. The hypotheses on which this study 1s based
and the data-gathering instruments are included in Appendix C.

Also being used to evaluate the program is an assessment
instrument designed to obtain student opinions concerning the
effectiveness of the Core Prozram in terms of its stated
objectives., A copy of this opinionnaire (Assessment of Core
Prograns) and (he data obtafined from its use apnears in
Appendix D.

Generally, results were very positive; with twenty-three
of twenty-eight students res;onding during the strike, marches
and general upsel of that spring, the mean rating on six of the
nine aspects assessed was above seven on an eight-roint scale,
and general satisfaction was rated at 7.5 on that scale. A
Hawthorne effect on this pilat program is, of course, 11ke1§.
but sucth an effect i8 a deliderate part of this program, not a
trivial side effect.

Further evaluation of the program was provided when the
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instructional team of one section of Core [ asked the students
involved to respond to an opinionraire entitled Core Evaluation.
This instrument was given at the close of the semester in May
1970 and was designed to help the instructional team improve
the Core Program rather than to compare it with somne other
program. The complete results are given in Appendix E. In
general, students reported that gueat speakers (serving as
consultants), the field experience, exposure to many t«:aching
methods, freedom to do independent work, close relationship
with instructors, and exciting cluss sessions were the great-
est benefits of the Core Curriculum.

One concern of the students was that the lLesley curriculum
library did not have sufficient vesources to meet the reeds of
the increased number of students who now had & need for these
materials. Steps are being taken by the curriculum librarian
to see that materials are avallable when the students need
them.

Students also expressed concern that they were not having
sufficient work with consultants. Since the faculty has tried
to incresase student motivation for studying educational
mathods, tiay see this concern as a positive one. Students
ara encouraged to take initiative in seeking the help they
want.

faculty members devoted meeting time {n May to evaluation
of the initial four sections of the Core which were conducted
during the 1969-70 scheol year. Aside from some negative

1ssessment of '"ma2thods' preparation, arrangements and outcomes

Aruitoxt provided by Eic:
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in 2rt, music and physical education, the faculty evaluation
of the Core followed rather closely that of the students.
More detailed results are included in Appendix V.

The Core Program is relatively new. It probably enjoys
the benefits of the "halo" effect. Most of the formal and
informal reactions thus far are very trositive (see Appendix G).
Although initial results are very good and confidence is high,
the real test of the Program's effectiveness will be in the

teaching performance of Core graduates.



APPENDIX A

DESCRIPTION OF COURSES FROM THE COLLEGF CATALOGUE

Corze I ED 101 The fivet education core acquaints students
with children, the educative piocesses dand the sudstantive
content comprising the eﬁrly childhood and elementary schooul
cqrriculum. Through an integrative approach students (1)

work with children under the guidance of professionals and

(2) engage in study and discussion on the Lesley campus,

COrg I focuses on ciiild growth and development, the teaching
of iite;ntufe.'art. music, physical education, science, social
ﬁ;udiés and‘more generaily upon the psychological and the
‘ qocio1ogica1 foundations, Als»n included {8 an fintroduction to
special education, its philosophies and methbdologies.

>A field experignce equivalent to one day per week 1s required.
. In#trqction is by a team which 1nniudes faculty members, senior
>ie;cﬁigg felloés and consultants.

One semester, four ciedits. required of freshmen

Core Ii ED 202 The sacond education core is a continuation
'éf.th@.;fudy bégun 1n.EdQ¢ation Core I (2D 101). Students con-
tihue t; fﬁnction 1h_the two roles identified in the Ecucation
Core 1 desﬁription. Core II focuses on the continued identifi-
cation ofviséues related to the roles bgins assumed and a deeper
analysis of the subatantive araas gaentified in Core I, A field
§ip¢r1ence equivi;ent to one day per week 18 required. Instruc-
tion 1s bi ; tean 1gqiud1ng faculty members, senior teaching
‘fellovs and cpnqﬁltants;

Ohe(selcctcr. four éréditg. required of aophomorée.
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Core 1II ED 303 The third education core 1is a coriin-

- uation of the study begun in Cores I and II. Through an

4integrative approach the student is helped to relute con-
tihuing field experiences to psychological theory,.and to
develop a personal philgsophy or set of beliefs about how
children learn and how they may best be taught. The course
includes the study of learning theory, the sociology of
learning, measurement and evaluation. Majoxr emphasis is
giver to laboratory experience in micrc~-teaching, where -

specific classroom teaching skills are de#eloped, and where

-, theory is applied to the practical requirements of helping

children learn. Fleld experienca vquivalent to one day per

week is required. Instruction is i,y a team which includes

faculty members and senior students.

One semester, six credits, required of all juniors, except

I thodq concentrating in Special Education and Early Childhood

Education.

' Langdage Arts Curriculum and Procedures ED 304 Inéroduction

_to critichl iaaucé.uconten; and procedures involwed in teaching

cbildreﬁ to communicate through listening, speaking, dramatic
expression, writing and reading. Literacy, creativity,

linguietics and developmental approacheé for children from

_pre-school to prberty are included.

One semester, threa credits, required of all juniors.

,
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Student Teaching and Seminar ED 310 The student prac-
tices the science and art of teaching for three full days
ané two mornings per week for eight weeks, in & public school
classroomn uadn; sn experienced professional teacher, with
frequent observations by a Lesley supervisor. The student
meets with her superﬁisor weekly for a two hour seminar to
exaninz the problems growing out of the daily student teacﬁ-
ing experiences and to relate these to more genaral educa-
tional theory and ptactice. ;
Ohe semester, six eredits, required for those concentrating

in Special Educetion and Early Childhood Education.

AAdvgnced Practicum in Curriculum and Procedures ED 439
Each Senior enrolled inmn this courée will serve as a member of
" a pianning team conaisting of tho education faculty members

"faod two Senior teaching fellowsf The Senior will (1) share

responsibility for plenning curniculum and field experience

5 for underc]assmen, and (2) serve.us seminar leader and coa-
_ sultant, working closely with ten underclasswomen. Especially
P “recommended ss preparation for team teaching and/or leadership

"positions in educetioa.

Offered each 8-week block during first semester. Enrollment

iimited to two seniors for each section of Core. Permission in

writing from instructional team is essential,’ 4 credits

étudent Teachinskend‘Seminnr ED 429‘ The student continues

L her growth‘in the science and atL of teaching. Four and one-

_helfidaye per ueeg fot eight weaks she tenches in a public

98 - o
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school classsroom under an experlenced professional teacher,
with frequent observations py a8 lesley supervigsor. The stu-

dent meets weekly with her éupervisor for a two hour seminar

"to examine problems growing out of the dally student teaching

experiances and to relate Lhese to the more general educa-
tional theory and practice. As a part of this program, an
effort is made to have each seuior observe elementary school
rooms durirg the_opening aays in September.

One semester, efight credits, tequired

Human Relations Requirement

Junior students select one oi the following options:

1. Skill training weekend: A concentrated period of time

devoted to improvement of skills 4in such areas as communica-

tions. the helping relationship, observation, empathic identi-

fi;éfion and conflict resolufion.

i.‘ T-érDUp wéekeﬁd: Experience with personal, interpersounal
nn& group behavior..

3.‘ Elective Courses:

Theoretical abpﬁoaches to'group understanding and current

‘resgarch in the area of leadership in small groups -

Leadership in 2lanned Change, or
The Dynamics of Classroom Groups

4. On campus T-Group: Partictpatibn in T-group experience

over an 8-week period, one night per week sessions.

5. Human Relations Council: A number of weekeand human

'rélutions oxporienées are available through the Council.

2qG
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They vange from general T-group experience to more specific
foci, such as personal growth, advanced human interaction.
Heekgnd experience spchsored by other institutions are also
acceptuble.
6. Witﬂ approval students can meet the Human Relations
requiremént by participating in programs sponsored by area

colleges or acceptable private groups.

Electives
(In the Core Curriculum sfudents are encouraged to
s;efialize 1q mgthods of teaching in sany of theiéubject
fields.‘ Thé& do this through the elective course offerings

ju the educetion depsrtment.
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} APPENDIX B

CHANGE IN TEACHER BDUCATION‘. A CASE STUDY

‘ AT LESLEY COLLEGE

Lesley College has recently adopted a new program of pre-

fij service teacher education. It 13 a highly 1nnovet1ve program

3“:iv;th nsny 1nteresting couponents. but of equal importance to

L
S

-f the p:ogram 1tse1£ 1s the process by which this change in
fteacher educntion took place.f

iAbout five yesrs ago morale was low at Lesley College.,

“ot courses and hsd very little opportunity for in depth study.
'They vere rsking nine or ten courses y semester, met many of
The

?‘educetlon courses vere not challengins and seemed completely

Etirrelevent - at least until their junior Year student teaching

sn -ore rclcvant. Thcy tried cevsrsl spprosches. They com=

‘resrrsnsod credit require-cnts, sttenpted to

clilinstc(ovcrloppius 1n courses. But witb the faculty,'too,'
,-orsle was lov. It bocnne appsrent thst 311 thsse efforts

"5vcre ncrly hoving a pstched-up effect and that the remedy did

Tho faculty edopted

14 stilulc':d st profossionsl -octinsc.'
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va which esch nembet atteudnd. Wheneuerlthere‘was a particularly
i j ‘;;:interesting‘person or program, the education'department invited
’that person to the Lesley College campus to speak to varilous
‘:;Vngzoups snd to serve in a c0nsu1ting capacit).
R ; .;h Frﬂd Hilhelms, then of San Francisca State University,
-'J‘F’Herbert LaGrone Erom the NCATE Team Office. Ronald Lippitt,

University of Michigan. ard Leland Bradford of the NTLIInstitute

v:smong o1hers, visited tne Lesley College campus and shared

dg‘their work in teacher education with faculty, students, sdmins

”“istratian, and usually with cooperating school people. The

?_faculty alsc arranged for self study groups whicn focused on

iffanalyees of teaching, preparation of behavioral objectives and
’f;the process of micro teaching. ’

":’ The £irst step in the development of the new program was
j:‘recognis-ing the need for change. The second step involved the
;;é estsblishnent of group problem solving £acu1ty meetings. The

Ht totsl educstion faculty was involved in these meetings on a
::regulsr bssis.‘»l :
L SRR EIR s T o ; S ‘
The Dean of Teschsr Bducstion acknowledged the need for

St “

'curric lun revision.; Be encouraged the working togeLher of

N

,,dfsculty; studsnts snd elensntsry school personnel and helped

‘ fsculty members develop more effective group membership and
lleadership skills.4 He supported the group in its aelf stu.,
Vkprojecte. Sevsrsl pilot projects vere organized which
'included sxperinenting with vsrious spprosches to innovation.
:lvo pilut studisl involvsd teaaing for courses which cusbinsd

sducstiosal psychology,’social studiss nsthods. science methods

e et -
,,,,,, ..'; Ve Ty




and atudent tpaching and micro—teaching workshops which

involved college faculty and teachers in cooperating schools.

Another was 4 team approach involving philosophical eond sncial
;‘foundationa and etudent teaching.‘ Human relations trainiug

.for studente which were full-time week-long on--ampus and

'off-campua events waa pilot tested and eventually adopted.

k ’-vAfter an intensive neriod of study, in the spring of 1968

the'education faculty decided to devote thelr efforts in the

{”1968 69 achool year to the development of a new proposal for

.jja profeasional education program at Lesley College.

E Rationale and Assumotions k
' . io maximize opportunitiee for sharing ideas the faculty
K”dividtd into several sub-groupe. A primary concern was & clar-
J:ification of the rationale and the assumptions on which to base
1"f:uthe new program Each sub- group. after many uork sessions,
‘ ':L;;preaented its ideaa to the total education faculty. Through
| thia interchange aone common areas of agreement emerged.
‘> Firet. it was agreed that the propoaal adopted for the

profeaeional" conponenta in teacher education at Lesley Colega

A';ahould {nvolve aignificant inatitution-wide innovation. Second.
thoae concerned believed that it should maximize the proceas
variable;A That ia, it ahould incorporate a learning to learn
anproach;, It wae held that throughout their personal and pro-

feaaional 1iVec thoee involved in the program - students and

faculty - ahould be continually learning. For this reafron it
"F;vaa esraed that the prograe o€ proxeesional preparation stould

\: includa axpariencca which eontain a high alentnt of student
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choice and many opportunities for students to assume respon-
. o sibilities. As part o£ this process it was thought that
students ghould receive continual feedback on their actions.
'There wags agreement that the process approach also involves
‘:5~working towazds increased interpersonal sensitivity and one's
Vwillingness to confront problems openly.
The third agreement was that the new program should take

into account cdrrent major criticisms of teacher education.

These were fdentified as: »teacher education is too ragmented

‘tnd too fragmented; pre-seruice teacher education is too
ﬂ"theoretical,ﬁ,while in-service teacher education ia teo
i;;‘practicel and not grounded in thcory, teachers are too poorly
ffgrounded in content, too much time in spent in "education"
couraea, nnd teacher education relies almost solely upen
l'}t"talk" ng the inetructionel tool rether than incorporeting
'1_new inatructionel nedia or other innovative instructional
T)edevicea.~'e | -
' Thoee uorkinz on thie propoeel further agreed that diret
leboretory experience ehouid oe e vitel conponent throughout
the entire iour yeer eequence. The proepective teechere'
.need neny opportunitiee to obeerve, to enely:e and to gein
‘}hprectice in the teeching role._ Theee experiencee need to be
!:zzprovided under ;uidencc end need to be extended over a long
.e::{Period of tine.' d ';v‘ o A ‘
The fifth agreenent was that the concept of students

helping studante is as applicable at the college Jzvel as it

!: ;f7«_ is on the elementary achool level.
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* The group felt that built into th. program should be the
enthropolbgical analyeis relatedrto differences between gen-
erations and the notion of;the prefigurative culture described
_:by Margaret Mead in her book "Culture and Commitment." What
'7‘also seemed to be needed was the older generation and the youager
!fgeneraticn working together to accomplish some important common
goal, each learning from and being influenced by the other.
rTeaching and learning for the generation of professionals
ti graduating in 1970 will be quite different from what it was
{ifor thoae who graduated five, ten or fifteen years earlier.
vj\"Pant experience" in the worda of Margaret Mead, should be
fi"inatrunental" rather than coercive.
n‘aubsequent 4tep -nvolved the identification of forces

: which would atd or impede a major revamping of the education

'“'curriculun. These were labeled es "helpins" and "restraining”

»

‘ 'forcea.L The faculty devoted one of ite meetings to this pro-
l ceea. The nelpins lnd restreining forcea identified at Lasley '
‘;jcollese are liltad balas. _ o
e o nuging Forcss _ |

»hrhere ic e senorel healthy cli-atc for change at the College.
,Therc il opportunity for coutinual growth.

1A7he otaff reproaenta conpetence of unuaual calihre.

Etlf we nuccCQd vc think Lanlcy vill ba -lkins s unique cons
ﬁtribntioﬂ to teacner education. RO
5. There ie now auch natiOnal intareat in finding better bro-

grames for teacher education.




Restraining Forces

1. Year of enaluetion of faculty., The lack of trust, the
hiring polici, ambiguity and uncertainty, institutional -
- and informel rewards.
L2 Unwillingneae to vriak failure. | |
A3; Unwillingneee of individuale to take responeibility.
?'#' Vested interaete of faculty members, not willing to
- consider other s vesten interests or hear other peopls's
-points of view.:' . . |
‘.T:S; Tendency towerd conformity - everybody doea it if one
: ‘pereon doee it. ‘-“ ’
: i?f'6;h Lack of cleer gonls for chenge.
; Lf:;’= 7.; Change in our progren uill produce unforeeeen and
’;'Q?":y.f;’fundesireble change on'other aspects of Lesley.
'ffiyéis There i first . need to dreem - then teke action.
;ﬂ9.' firetkthere ehould be more help in meeting profeneional

v neede. We ehould listen to eech other more to identify

:‘E<neede end provide help. We ehould leern to share credit
,vith vereone.?ﬁ'ff;grhge,-ﬂ P “ | o '

._lOSVihere l; eome pereenel dieillueionnent witl college.

gifll. He do not went an ebdicetion oE pereonel responeibility

du‘ tO ‘...lins Of gronpneen.

. ie eo-e nnwillingneee to etete endegree upon besic
'concepte end ekille. T I )
‘e<l5. "here are finenciel linitetione;

lﬁ. Leeley cnrriculul doee not provide for ell its students.

{: f e j It ie e eingle purpose institution.

";155 Leck of tine for reel feeulty dieeueeion. supervision,

;feroviding uniqne experience. 3 'X.

BRI RR N | S FE e LY ‘a6
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Following the identification of helping and rest: sfning
forcea the faculty (together with its student representatives)

thoughtfully evaluated the o.d program, its strengths as well

. as its weaknesses. The group then devoted many work sessions

i'to planning alternative proposale and obtaining reactione

‘ fand recommendations from the total college community.

‘ Formulation of COmnon Objectivee

The vork of actually planning alternative proposals and

e:trying to chooee among them led to a second review of criteria.

i Thia time there was a more internalized agreement upon several’

A

ispucific objectives which should be met by the final proposal.

.i.Although the agreements ware stated as objectives they really

N

functioned as selection criter-a. lhese objectivee were

Lﬁf:stated ae follows.

To build into tha taacher edueation progran the 3xcite—

'2; lent of continuous personal and profeae‘Onal growth. This

hinvolves ineuring en adequate liberal arta background,
.f; raducing fragnantation and overlap in nethoda couraea.
» l) "

:f{nintegrating tha atudy of nathoda with fiald experience

X

and utilizing nev nedia and inattuctionai stratesiee as a

”:,jvway of helping atudanta davelop eelf confidence. individ—

Luality and taaching co-patenee._f'

7’;.3.10 provide for a continuoua interchange of ideaa betveen

the collego and the cooperating clementary schoola.
3. To iacorporate human relationa training in the professional
education sequence.' The aim of thls aspect of the progran

- ia to in\ruasa aelf-underatnnding, to help the future




teacher becoune nore sensitive to needs and nerspectives
(% | » of those with whom she works and to become more &ware of
‘the dynamica in human groups.
a.ydTo bridge the gap between teaching and 1earning as viewed,
;?on the one hand by the fnculty, and on the other hand as :
:’{jviewed by the college studentiand the pupila in the ele-A‘
bmentary school classroom.[>
5} _To provide for team teaching as anvavenue forkin service
T ‘f:f;inbii“ )growth of college faculty and as a way of insuring relevant
| :educational experiences for the students.‘ One function of

yithe team approach is to provide for integration of methods

'f:ccavses and to encourage joint planning and Joint evaluation.

: The program which was selected to meet these obJectivesn

ﬁfiincluded collaboration of college faculty end school personnel,
df?finvolvement of senior teaching fellows, inleg ating theory and

?practice in the professional education sequence, use of mini¥

‘:teaching and micro teaching concepts to involve students in
self enalyticel processes end inclusion of human relations
<lk111 training in the preeeervice preparation of teechers.~

In the apring of 1969. the core program. as it Vas called,-
iAvaa approved by the Bducetion Faculty. the total College farulty,(
‘;the President end the Boerd of Trultees. As pertiel implenenta-
(;lon; for field:te:tins,'tbree educetion cores uere enrolled ‘and
i taught in 1969 70- fTbis experience indicated thet the core

| progren did repreeent significant inprovenent in teacher educa-

tion. Carefyl faculty and etudent evaluation led to some minor

ﬁ?'edjustnente in the progran.»

In 1970 71. ell etudente teking educational methods courses
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are involved in the Core Curriculum. Faculty members appear

‘to be committed to the program and are learning a great deal

) from wozking in it.‘ Students now reoort excitement with the

educational methods'courees, as taught in the Core, and

‘ithildren in the elementary schoola ( aud in apecial inutltutlons)
l:seem to be benefiting from the enriched experiences being pro-
: ‘:vided by the participants in the Lesley College Core Curvicu=-
-:*!lug.. Tbe periennial student comp]aints about the education
'.mettoea cep;ees have been tepleera. at last,”by almost urniversal

”f'enthusiasm.>}]__-




APPENDIX C
A COMPARATIVE STUDY OF ONE GROUP OF C.RE AND

NOK-CORE SENIORS IN STUDENT TEACHING

We hypothesize that, in relation to the con.wcl group,
the experimental (Core) group will be MORE
«es8elf confident in the teaching role
eseindividual in teaching style
+o«frequently viewed by themselves and their coopervating
teachers as independent and responsible teachers in the
classroom
.. .aware of their personal strengths and veaknesses
«o.frequent users of the Lesley Curriculum Library
++sfrequent seekers and users of feedback from cooperating
( A teachers, administrators, supervisors
l ' +.sfrequent solicitors and users of children's criticisms and
| suggestions
eso8killful in
opening a leason
closing a lesson
' using a variety of levels of questioning including
higher order questioning
verbally setting behavior standards wlth children
dealing with wrong answers in ways that enable children‘
to learn for themselves
getting a work environment for the c¢hildren and then

acting 8s resource person

40



APPENDIX D

COMPARATIVE EVALUATION OF CORE

In an attempt to assess student reaction to th. core
seqﬁence an opinionngire was éevtsed which stated salient
objectives of the Core program and invited responses based,
in most instances, upon a comparison of the new core program
with the old prog?am. Student oral comments and othez
behavicral indications had teen highly supportive of the new
program, but it was desirable alss to gatier respnnses more
systematically.,

In May 19:0 the npinionnaire, Assessment of Core Pro-
grams, was given to the group of ztudents who had been enrol led
in a combination Core I and II during the fall semegier .and
Core III during the spring semester of school year 1969-70.

The date-gathering coincided with Cambodia, Kent State,
and campus strikes. It was pecssible to get only 23 of the
posasible 28 students to respond to the opinionnaires. 3ut
that 23 students under these turbulent circumstances did
respond seems to be additional evidence of their high regard
for the program,

Overall the r-aults show an unusually positive support
for the Core program. For 6 of the 9 aspects assessed mean
student responses were above 7 on an 8 point satisfaction
acale. The overall effectiveness of the program was given a
mean rating of 7.4 on an 8 point satiafaction scale. Student

comments accompanying the ratings were, in almost all instances,
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consistent with the high ratings given and they were dis-
criminatingr This degree of satisfaction is unusual for
"educarion netheds" classes.

Relative dissatisfaction was registered for the human
relations weekend.'

It is‘clear that the Hawthorne effect may account for
part or all of the positive reactions in this assessment,
but if this 4is so, it represents one more galn. One of the
expressed purposes of the new program 1is to harness the Haw-
thorne effect and make it functiun for better education.

More c¢:tailed results follow:
1. Effectiveness of relating theory and practice through the
one-day-per week field experience was glven a mean rating of
7.6 on an B point satisfaction scale. The comments made by
students were consistent with the ratings and were discrimina-
ting.
2. Effectiveness of combining courses to permit flexibility,
i:dividualizing and relevance was rated with a mean of 7.4 on
an 8 point satisfaction scale; Again, the comments were con-
sistent with the ratings and discriminating.
3. Effectiveness of combining courses to promote integration
6f learnings and reduce fragmentation was rated at a mean of
7.2 on the 8 point scale. The commenta reflected the ratings
given. |

4. Effectiveness of early field experience in expediting
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student career choices was given a mean rating of 7.7 on the

( - 8 point scale. The comoents were consistent with the ratings.
5. Effectiveness of team instruction compared to instruction
by one faculty member was given a mean rating of 7.4 on the 8
point scale. The comment '"This depends on the guality of the
team teachers!" reflected a firm grip on reality.
6. Lffectiveness of including seniors as teaching fellowe for
reducing the "generation gap" and improving communication was
given a mean rating of 6.9 on an 8 point sBcale. Comments did
not reflect the high rating given to this item. The comments
were primarily negative but were very useful in planning for
"the Core instruction for the following year.
7. Effectiveness of the micro-teaching aspect was given a

( ‘ mean rating of 6.7 on the & point scale. Comments were con-

! sistent with the rating given but reflected student concern

with having to rely on only one teaching expetience (senior
year). Some respondents recommended that micro-teaching be
moved to Core II and that field experience be extended to two
days per week.
8. Rffectliveness of the core program, overall, as compared to
the old progran was'given a mean rating of 7.4 on the 8 point
scale. The comments wWere consistent. One respondent said,
"I hopé Core will not become stale but will retain its alive
concern for its students. If it does, I'm sure it will become
woat successful,"

9, Effectiveness of the human relations weekend retreat was

glven a mean rating of 3.4 on the 8 point scale. While the mean

-
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rating was low the individual ratings ranged over the full
1.

scale. The comments were consistent with the ratings. The

detailed results follow.

1. There were, however, extenuating circumstances. The
i{saue of human relations as a requirement and the necessity to
"give up & weekend' from free time along with in-house staff
problems contributed to the lack of satisfactory success.

Other human relations retreats, week-long or weekend, have been
rated as highly successful.

14



LESLEY COLLEGE

e Education Office

Assessment of Core Programs
May 1970

Please assist us to evaluate the effectivenass of tae
core programs thus far by responding to this opinionnaire.
In changing from the old program of separate and usually
compartmentalized '"'methcds" classes to a more global, more
integrated "core" appicach we bellieved that certain objectives
and purposes for teacher education would be more fully nmet.
Help us to assess the extent to which you believe that these
purposes have been met.

Your name ) Core
~-RESULTS ARE IN ITALICS

1. We hoped that atudents spending one day per week in school
classrooms while they were also studying methods and theory
in education classes would make gsuch methods-theory classes
more interesting and more worthwhile. To what extent do
you think your core has been more interesting and more
worthithile than other education classes that you have taken
or that you have heard about because of the one day per week
you have spent im school classrooms? (Try to separate out
the personalities of your core instructors etc. from the
field experience in giving your answer.)

(t3) (3) (6) (i)

(high) 4 3 2 1 (low) 1 2 3 4(high)
Core more interesting Regular education classecs
and worthwhile, more intc¢ esting and worth-
while.

Conment 1f you have one:

Good opportuntty to put nevw classroom 3kills to immediate use
during the one-day per week teaching experieice. (number of
comments, §)

L realised from leairning methods and thecrics in class I was
able to see things when working with ohildren. I could

apply my knowledge to the cohildren.

Two days or two half days would be more benefieial. More

time needed (number of comments, 2)

By being a part of the olaeserocom structure, theories of learn-
ing and teaching beoome most relevant.

I believe I have learned and improved mysclf far more from my
field aexperiance than I ever could have [from asveral rmethod
ooursges.

Placement is atill a problem. Teachere ehould know, in advance,
what we 're aoming for.

I feel I may have miseed some important icdeac in methods - for

[ERJf:A example, ourrent booke and progects.
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2. We hoped that combining the many separate methods classes
into a few core classes would permit greater flexibility
for "hooking into" relevant student interests and concerns

(’ than is usaally done in regular education classes. To
’ what extent do you think this has been so this yeart?

(o) (2) (9)

4 3 2 1 1 2 3 4
Core has been better in Regular education classes
this respect. have been better.

Comment if you have one:

Methods courses are an absolute waste of time.

I was able to divide my tiue in proporition to my individual
needs and weaknesses. By being able to work on my weak-
nesses and perhaps spend lees time in other areas where I
felt I had strengths, I was able to overcome many weak-
nesses.,

The "hooking into' element of Core has been relevant and needed
as well as extremely beneficial.

I feel that Core allowed a student to “d¢ her thing" while at
the same time it exposed her to all the subjects ocovered by
the methods courses.

It allowed students more freedom to develop in the areas they
were more concernad with.

More gpeoilization in certain subjects would have been
helpful (e.g. seience).

Good bibliographies - sharing seseions good too.

3. We also hoped that conlining the many separate methods
classes into a few core classes would result in a more
integrated, less fragmented and therefore more "meaningful”
understanding of the teaching-learning proceces than is
usually 80 in regular educatjon classes. To what extent
do you think this has been so this year?

(12) (3) (3)(2} (2)
4 3 2

1 1 2 3 4
Core claseses more inte- Regular methods classes
grated and meaningful. more integrated and meening-
’ ful-

Comment 1f you have one:
By aotually teaohing and using the methods, I was able to
see Whioh methode were best suited for me and how to cotually
teaoh using then,
A great deal of the understanding of the teaahing-learning
provese was aocoomplished through the well thought out organ-
ization and preeentation of this material, and opportunity
gtven to explore it,
Core eliminated boring overlapping of material and allowed
for presentation of teaching and learning theories applicable
to all subjeots.
. ¥o doubt.
- Por firat semester I felt olaeees ware fragmented. There
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didn't seem to be any continuity or organization in the
material presented. We kind of skipped arvound a lot,

Second cemester was a different set up all together. Course
matertal was well planned and pertinent to our experiences.
The only thing I could not aocept was the Wednesday after-
noon miaroteaching.

We hoped that sending students into school classrooms early
in their four-year Lesley program would help them to know
if teaching is "for them" and thus help them to make better
career judgments, To what extent do you think the core
programs accomplish this purgose?

"can't answer' = 2

(15)(2) (3)
4 3 2 1 1 2 3 4

Comment if you have one:

For myself I gained a great deal of self-confidence after
teaching firet semester. So by second semester I felt I
was better equipped than some peers who were going into
classrooma for the first time.

By being in the true situation it brings the person into
realzty and not tke storybook veraion.

It 18 good because the student experiences a greater
vaniety of school systems.

The earlier out in the classroom the better.

We hoped that assigning core instruction to a teeam (rather
than to an individual instructor) would result in nore
interesting, more relevant instruction and that there
would be less needless repetition and fever gaps in the
content to be covered. To what extent do you think the
core was more effective than the regular program because
of team teaching?

(t1) (1)(8) (2) (1)

4 3 2 1 1 2 3 4
Core programs more Regular education classes
effective, more effective.

Comment {f you have one:?

The teaming of instruotors firet semester seemed better beocause

both teaohers appeared to have the same education goals and
standardse.

Help was more readily avatlable.

I liked team teaoching since we were given the opportuntity
to benafit from the teaohing teohniquee of more than one
teacher.

I have never had any problems with the team teachtng. I do
know that some aren't happy with the groupings.

This depends on the quality of the team teachers!

The eontent of Core was excellent and we benefited from each
instruotor'’s strengths in subjeot arecs. The gaps that did
ocour, were from thz difference in instruotors' evaluation
methods of etudent performanae.
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It i8 also effective in that it brings out a variety of
attitudes and opinions rather than one basic one.

More ideas and areas were introduced, along with differing
opinions. We were exposed to the latest developments and
put in a position where we had to think and decidz for
ouraelves what we wanted to accept and what we didn't wvant
to accept.

Most contaot is with one individual advisor - results almost
in the same program as regular education classes.

I think there must be dedicated professors - give a lot of
their time.

We hoped that including seniors as teaching fellows as a
part of the instructional team for thecore would reduce

the "generation gap"™, help college instructors and students
to communicate more effectively -.nd help to 1insure greater
relevance for the instruction. To what extent do you
believe that this has been so this year?

(6)(2) (4) (5) (4) (1) (1) _ _
4 3 2 1 1 2 3 4
Having seniors as teach- Regular education classes
ing fellows more effective. more effective.

Comment if you have one: |

Hovever, hopefully the teaching fellows were of use to the
professors, for I found them useless to me in this second
semester of Core. . :

I do not believe it was at all effeotive first semester.
First semaster they seemed to feel superior but second
eemegter they olosed the 'generation gap".

It depeads on the teaching fellows. If the teaching fellows
are sinoere and aonsatenttous, it can be very valuable.

I don't think there's a "generation gap".

Teaching fellows should not be put in a position of grading
or evaluating students' work without express consent of the
gtudents tivolved,

In terme of organization and efficiency I believe they were
helpful,

They have been a great help to the studente and teachers and
the experienae has also been a great one for thenm.

If I want to ocommunticate with a professor I don't need a
mediator. First gsemester I oonsiderd the teaching fellows to
be brilliant and most helpful im both their oritioiems and
suggestions. Por gome reason Core lost epirit and unity for
me thie semeeter. I worked hard -~ but on my c¢wn. I had no
love for any part of the courese.

In a fev ccees they were helpful, but on the whole, I'm sure
I would have managed juast as well without them.

There was fault on both my part and the teaching fellows ior
not oommunicating with eaoh other on a more regular basis.
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We hope that Core IIL with micro-teaching will help
students to entetr senior student teaching with more self-
confidence, more individuality, more teaching competence
and less dependence upon the cooperating teacher in the
aschool classroom than would be so under our "o0ld" combina-
tion of Educational Psychology and junior student teaching.
To what extent do you thinlk that this has been so this
year?

“can't answer" = 2
(7) (1) (6) (3) (2) (1) (1)
4 3 2 1 1 2 3 4
Core III more effective. Regular program more

effective.

Counment 1f you have one:

After having been in a olassroom one day a week for both

semeaters I acannot see how we could enter senio., student
teaching with anything but the above qualities.

The only problem I had with micro-teaching was betng unable

to be filmed enough.

I could see this accomplished to a great extent when comparing

my first and seocond teaching experience this year. I was much

more independent during my second experience.

Mioro-teaching is great! However it should be given in Core II

not Core III. Having taught in the olassroom in Core II, it

aeemed a little late for this. It would have been a Lot more

helpful in Core II and Cors III naving two or three consecutive
daye in sohools. {number of commenta, 2)

I don't think I benefited from this as much as I could have
{(partially beocause of the professor).

Is there any way to make mioro-teaching an eight week course
and keep Junior student teaching eight weeks?

Our seotion was unorganised. HWe had no definite goals. There

was confuston and lack of interest. I personally felt it was

an artifioial set up and could not see any relevance in it

for me.

Exocellent, excellent, excellent experience.

You are all by yourself in front of that camera and your own

manner and mechod 8 muoh more underatandable when you can

eee yourself as "teachenr’.

Teaohtrg one day a week i8 not the same experience as being

in a olassroom every day. I preferred being in the classroom
only one day, and I'm glad I didn't have to take methode courses.

I feel oconfident about teaoking next year, but I'm sure etght

weeke of teaohing thie year vould have been much more satis-

fying to me.

gt is defintitely helpful in deueloping oconfidaence on a gradual
asis.

I have more aelf-confkdenoe, more individuality, dbut I don't

know about "more teaching oompetence” as oompared to eight

weeks of Jjuntor teaching.
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Overall, we hope that the core program 1s superior to our
"01d" teacher education program. To what extent do you
think this has been so this year? (Again you may have to
judge on the basls of what you have heard or read rather
than what you have personally exp.rienced.)

(10) (3) (8) (2)

4 3 2 ] ] 2 3 4
Core program superior., Regular program superior.

Comment if you “ave one:

Yes,

I wish we had been out more than once a week.

It was interesting and challenging and individual. Each
student oould do her own thing and be independent and
experiment.

Anything's better than methods courseas.

I hope Core will not become stale but will rétain its alive
concerns for ite students. If it does, I'm sure it will be
most successful.

We included a weekend human relations sensitivity labora-
tory experience 88 a part of Core II and Core III because
we hoped that as a result you, as prospective teachers,

and your core instructors would be helped to communicate
(work) with each other more effectively and that increased
undexstanding of your own human interactions would asaist
you in becoming more able to really help (work with, relate
to, "teach") school boys and girls. To what extent to you
think that the core human relations weekend has been
successful in reaching these hopes?

(1) (1) (2) (1)(3) (<) (4) (1) (1) (1L)(4)
8 7 6 5 4 3 2 1
Very successful Very unsuccessful

Comment if you have one:

I think it wae a good experignce but I'm not sure of the effeot

it had on me.
The goals ars good but unrealistioa.
When people really don't want a weekend and it is forced on
them they don't gain anything.
I don't think it is necessary with respeot to human inter-
aotion itn education.
It was an experience. I oould have eurvivedwithout it!
If anything, it made me more insensitive.
I really doubt it! Oh come now - in one or two weekende?!
I don't think the weekend dealt with these goals at all.
For me it was .. good weekend. It wasn't an intense weekend
and I don't think it wase half as successful as it could have
been. The kids really have to give it a try for human
relations to be suocessful.
Pergonally, I did not find my weekend that valuable to my
teaching.
Oure didn't pertain to teaching. Houever, I do believe
everyone shouid go on a "weekend" as it is an experiince.
I found the experience quite ineffeotive.
Perhaps there is a less ocontrived way to underetand huran
tnteraotion.
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10. What are Your suggestions for improvements in the program
of teacher education at Lesley College? (also, do you have
any suggestions concerning this opinionnaire?)

Try to go out more than once a week.

Check closer into the situaiion im which the student will be
placed. (ex. - many clasees had a permanent student teacher.
Some gtudents objeect to this.)

Put micro-teaching in sophomore or early junior year. The
eight weeks of student teaching for juniors 1is needed as a
vay of putting together the "little teaching skills".

Exzpose the students tc many varidd opintons, thezories and
methods; these can be older ideas alongwith today's modern
approaches. Give them more field work and school experience.
Help find qualified instructors who are dedicated and can
really motivate the students to work for themselves.
Definitely more concentration on liberal arte. Definitely
more concentration on early field experience.

The once-a-weeX teaching experience for freshmen and
gophomoree te excellent. I think it might be better if juniors
oould get to teach a little more.

Combine all methods courses into one course gqs Core 18 now,
but teach Core for eight weeke and then let students teach
for eight weeks--every day.

Opintonnaire most intlligently written. Keep the personal
ooneern for each student that Core has shown 1its gtudente!

I think the opinionnaire was a good one except for the apace
N left for namee. Many of the kids in Core I and II were

: t:reatened by the faot that they had to put their names on
these. :

The one day a week teaching experience should definitely be
extended to more days a week.

Should have gone more deeply into psychology of prominent
men, discuesion. :

If Core 18 to oontinue, the teaching experience junior year
should be extended to at least two daye per week. .

I think that Core is an exocallent program. It ia practical
aince the student is gtven the chance to prastice what she is
learning.

I enfoyed it as it stands.

Ko suggestions yet--~the Core program has good potential. I
would like to sce it carried out to its fullest extent, in
the first three years of Lesley.

No, I think this opinionnatre ig well gtated--results could
be valid.

More sharing of ideas and expestences. Individual evaluations
at end of semester. Non-graded or pass-fail eourse. More
feedback from Core faoulty and student representatives from
their maetinge. More student representation in Core pianning
meetings. Continue leotures and consultants coming to the
oollege.
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APPENDIX E

EVALUATION FOR THE IMPROVEMENT OF CORE

At the close of the semester in May 1970 a group of Core I
freshnen were asked by their instructional team to respond to
an opinionnaire, "Core Evaluation," designed to help the team
to improve Core I next time it was offered and to serve as a
guide for planning and organizing Core II to be offered in the
fall., The opinionnaire provided for student reactions in the
two major aspects of the program: those on campus and those
off campus. Wihin these two categories students were asked
to Indicate what was most profitable, least profitable, what
procedures should be modified, what topics should be modified,
what had been omitted which shnuld have been included and what
suggestions could be given for improvement,

In general those aspects seen as most profitable were
the use of guest speakers as consultant-resource persons and
the one-day-per-week classroom experience with children. The

detalled results follow.

Core Evaluation

1. ON CAMPUS

For you, what 2 aspects of core have been most profitable?

Why? -
Category Frequenecy Compment
Speakers 23 excellent

good way to reinforce
material gi{ven in
class and read in
textbook very profit-
able



Category Frequency Conment
Consultants 17 ideas of what to
teach

actual methods of
teaching and handling
a class

became aware of
unknown consultants

Films and Film Strips 4

Small groups: discussion 2 having group teachers
a variety of ideas
and people's person-
alities to relate
to - much broader -
gets of 1 to 1 lead-
ing to conflicts
personal and differ-
ent views can be aired

Class sessions 5 sometimes not worth-
while
discussion insignif-
icant and slow moving
classroom time left
me bewildered
mimeographed sheets
save time and avoid
misinterpretation
sharing of experience
discussion of young
children along with
human growth and
development most
profitable

Reaction papers 2 helped me better
reason my goals or
motives

No response 2
Trips 1

Mini-lesson )} having to prepare
certain lessons for
each class -
trying to be c¢crea-
tive
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Aruitoxt provided by Eic:

RIC

ON CAMPUS

For you, what 2 aspects of core have been least profitable?

Why?

Category

Class sessions

Readings

No response
Reaction Paper:

Consultant; Methods

Mini-lassons

ON CAMPUS

For you, what procedure might be modified?

Class Sessionrs

Frequency
17

10

o4

—

Comment

lengthy
relevance of individ-
ual experiences
confusing
generalizations
not much unity
more teaching
methods and ideas
discussions tedious
and dull
instructors speak-
ing down to
students
discussion of indi-
vidual experiences
not so profitable

rather dull anddry
at times

no relevance

not followed up

in class

too much

busy work; boring

methods - common
sense

have offered little
as too far apart
and disorganized

group too large
for methods

scheduling;
appropriateness

How?

lengthy discussions

sessions too long
lectures more spe-
cific and deal with
older children
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Aruitoxt provided by Eic:

Category

Structure

Consultants

Busy Work

No response

Readings

None
Mini~lessons

ON CAMPUS

Frequency

Comment

stunbling blocks

in class

discussed; class-
room problems
independent studies
on certaln areas

of teaching
smaller groups

with advisors more
valuable

more follow through;
not so much so fast;
less structure and
more talk of class-
room experiences;
more class time with
consultants and
guest speakers;
better use of the
four teachers

more time and planned
nore in advance

weekly dialogues,
reaction papers and
resource cards

Too much time spent
on outside readings
and not discussed
in class

units to replace

For you, what focus or topic night be modified? Kow?

No response

Classroom sessions

12
5

None

smaller classes

felt nany of the

twos hour classes
filled with unneces~-
sary doings
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Aruitoxt provided by Eic:

Category

Teaching methods

Curriculum planning

Child Development

Consultants

Discipline

Age levels

Teaching experiences
None

Hiscellaneous

v

Frequency

FoS

Comment

less focus on
"thinking" lectures
seems we are trying
to cover too much
less classroom
learning - more
independent study
and field exper-
iences

longer and more

specific concen-
tration; how to

t¢ ach

leass time spent on
social studies

no workshop required
if you are proficient
in a specialty

more; more time
spent on human
grovth and devel-
opment

advisors should come
earlier than two
days before day we
plen the lesson;
science advisor

come two weeks

ahead of lesson

cover cheating,
fights, cligques aud
reactions to persons
disliked; techniques
of discipline and
maintaining control
and respect

emphasis on higher
gradeas; ideas and
legsons for differ-
ent age groups

more

faulty American
system -~ not making

childrean think but
to accomplish
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OFF CAMPUS

— .

For you, what 2 aspects of cote have been most profitable?
Why?

Category Frequency Comment
Teaching experience 34 actual contact with children
at this early stage of train-
ing

Being in the classroom and
getting what you can't get
out of books

Relatirg to and interacting
with children - giving a
better understanding of
children and how to work
with them

Being able to get teaching
experience 1n many different
subjects

Teaching a variety of classes
(slow to accelerated) and
different age groups

Being able to help children
learn and observe improve-
ment

Gain of much knowledge and
experience from enthusiastic,
creative cooperating teacher
which made teaching exciting
observation of cooperating
teacher valuable -~ methods
Learning to organize lessons
Value of planning from week
to week

Freedom to work with kids
Opportunity to observe dif-
ferent systems

Exposure to many pPersonal-
ities and styles of teaching
first hand experience

Chance to have success and
fiascoes

Relped me make up my mind
about age level I would like
to teach

Gained confidence and found
out what I am hKheing trained
for

Know where I can go and what
I need to learn

Talking informally with my
cooperating teacher and
supervisor



Categnry Frequency

No response 2

2. OFF CAMPUS

Comment

Lack of pressure in supei-—
vision

Value of mini plus whole
class

Small group teaching has
given me the '"feel" of
teaching gradually - feel
at euase already

Makes my weekly school, I
enjoy it so much

ilas made me become familiar
with nur currficulum library

For you, what 2 aspects of core have been least profitable?

Why?

Teaching experience 18
No responses 8
Nothing . 6

o8

actual teaching in the
classroom should be more
than one day

lessons on campus did not
fit lesrning in the
clessrooms

not enough time to plan
verthwhile lessons

feeling insecure and
incapable about lessons and
presentetions

lack of methods, procedures
and experience

correcting papers

traveling tc placement
Waltham schonrl system poor -
not chosen for convenience -
what are our priorities?
cooperating tea.hers pre-
pered for us

palring of students not

good '

net having ¢lass entirely
alone

being on sejsrate, much
lower level than the teacher
inhibited actuel teaching

nothing has b een unpro-
fitable
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Categorxy

Pus Pick Up

Dialogues, resuctions,
resources

Class sessions

OFF CAMPUS

Freguency

Comment

The experience has veen
great and I got a lot out
of them

Everythinvrg in the classroown
has been profitable - a
good experience

time arrangement incon--
venient for fome - riding
1% hours when only 15 min-
utes needed

writing them A pain. c¢lass~
room have been exhausted;
kad to take resovurces to my
school s it had nothing.
Better to give reaction
verbally

individual conferenrces are
mere helpful

For you, what procedure night be modified?

Categovry

Teaching Fxperience

Frequency
15

Conment

classroom experience great
after working with consul-
tants

should be more days & week
student should have other
dutiaes than enrichment lesson
modification is needed in
background of toplics -

don't like going into class-
roon cold

should be another day besides
Tuesday because of achedule
of T.V. and movies

some teachers werA uneasy

at our observing them -
should be clear that ve are
to participate

nini-lessons disruptive to
class - did not always fit
into learning at the time
fewer visits by the super-
visorx

skould switch 10o0ms with
other core students four at
least 1 day - see other
grade levels

wvhole class lessons and not
wing



Category Frequency Comment
Ko rezponse 13
Weekly dialogucs dialozues got boring as
Reactions extremely repetitious ~
Resource cards 6 should be omitted

busy work
cards more chore than worth

Nothing 1

4, TFor you, what fncus or topic might be modified? How?

No responses 28

None 1

Mini-lesson 3 entire c¢lass rather than
mini
mini-lesson secems to stress
games rather than teach a
lesson
having a specialty, fitting
in a mini-lesson was too
hard
takes children from their
work

Lesson plan 1 having to go over it with
the Lesley supervisor before
precenting

Dialogues, reactione,
resources 1

S. For you, what has been omiited which should be included?

{ Teaching methods 12 huw te teach not what to

‘ ' teach; lesson preparavion;
presentation of lessons;
preparation in content for
specific curriculum areas.
Addition of math methods
and language arts methods

No responsa 9

Consultants 7 scheduling, movre time spent
with consultants; more time
to develop mothods; bette
follow up -

Q
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Category Frequenc Comment

Piscipline (2)

Age Groups (4) 6 vary lessons - gearing to
different age levels; have
experiences with older age
groups

Discussion 2 more discussions of differ-
ent lessons &nd resources
of others in Core; more
opportunities for us to
speak

Speakers 1 more

Miscellaneous 1 Social commentary on

deficiencies in American
educational system

6. If you were helping to plan next year's Core I, what sug-
gestions would you make to the planning committee?

No response .9

Teaching mettiods 6 too piecemeal
methods sessions planned
more carefully
attention to classroon
maunagement and procedures

Consultants 6 scheduling of conaultants
more unified
teachers work more with
the consultants
more time spent

Mini~lessons 3 mne
relevance to classroom sit-
uation
den't try to plan every
lesson for the students

Class time 3 time consuming

Lesson plans 3 more help in planning actual
’ lesscn

Busy work - 2 eliminate busy work after
' every teaching eaxperience

Speakers 2 more

ERIC
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Category Frequency Comment
Miscellaneous 3 syllasbus a great help

cooperating teacher under-
stand Core and the role

of the student

cover some things in depth
and leave others to next

semester
Field Trips 1 wre of them
Field Experience 1 expanded

7. If you were helping to plan GCore II what 3 priorities {any
1deas) wonuld you consider? List in order. (1 - most impor-
tant to 3 - less important).

First Priorxity Frequency of Comments
Response
a. Actual methods of ' How to teach and compare
teaching: better teaching structures in
background and content 11 many schools

b. Classroom teaching
experience: more time;

more than 1 day 7
c. No responses 3
d, No micro-teaching: Putting children in front
direct 8 weeks student of camera not natural; get-
teaching preferred 2 ting a feelirng of your work
e. Learn more about children
2
f. More time with con-
sultants 2 Add math consultant
g. Class attendance
opticnal 2
h. “ook at learning sit-
vation today and impor-
tance of improving edu-
cational system 1
i. Speakerxs 1
j. Better school systenm
to work in : 1

ERIC
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First Priority Frequency o. Comments
Response
Curriculum planning 1
Lese class session time:
lectures, discussion
of experiences 1
Second Priority
Teaching experience 6 More days(2)
¥ day (1)
Lectures; speakers, Przparation for and how can
workshops and field be used
trips o5
Teaching methods 4
Curriculum planning 2 Less rigidity in planning
lessons
Classroom management:
proceduren _ 2
Less talk without
relation 1
Small group activity 1
Help 1in lesson planrning:
class time 1
More idess for teaching 1
More -~onsultants 1
Third Priocity
Consultants ' 6 Row tu teach; more time in
small groups
Fewer books to read 5 Less reading
Readings (3) 7
More speakers 2
: \
Evaluation of teaching 2 More - serlous consideration;
\ ’ individualized
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First Priority Frequency of Comments
Response

Discussion of actual
experiences in rlass

eliminated 1

Good schools for placement
1

More discussion on

classroom problems 1

Being able to choose

own experxiences to

teach 1

b4
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APPENDIX F

FACULTY EVALUATION OF CORE

At the close of the semester in May 1970 members of the
Education Faculty, the General Education Faculty and the
Faculty of the Schools for Children were invited to evaluate
(the éollege experience with) the four secions of Core which
had been conducted during the school year. The following
mémorandum was sent by the Dean of Teacher Education.

o TO: Members of the faculties of Lesley College:
e Education
: General Education
Schools for Children
) .

p
FROM: George Mlkliev, Dean of Teacher Education

" RE: Preliminary Evaluation ofthe new program in

teacher education (often called Core).

- We agreed last year thiat there would be an evaluation of
our experience with the four secions of Core this year.
There may be need for minor changes at this time even
though it would, of course, bhe inappropriate to make
major changes without a longer period of operation.

: Fof this general pufpbse the Educatfon Faculty has
echeduled three half days of work before school closes
this year. You are invited to help. The schedule

follows.“
Evaluntion. ¢ : .
What is going well? _ May 8 (Friday)
What 18 not going well? 1:00 to 5:00 P.M,
Hhat are the problems? Claseroom 1

Hhut are the auggeutions for May 14 (Thursday)
} iaprovement? S 2071800 to 5100 P.M,
; Decide what the Core Program  White Hall Lounge
.- will be for next year. '’ ‘

.Staff the program for next May 21 (Thursday)

" year~-who will do what 1:00 to 5:00 P.M,

P)rn the instructicnal tesnms Whicte Hall Lounge
. Heatins of tht tenms. ‘

:;’if,l;<: i;_1'i , " (;5 .



Notes on the discuasions which were held follow.
'Positive conments concerning the core included:
1. Enthusiasm for method content.
2. Enthusiasm f&r practice (field exéerience).
3. ‘Liberal Arts faculty being dsed as resources.
4. Facuity in-service growth.
5, More opportunity for individual instructfon.
6. Students can be seen in more varied situation at
Freshman Sophomore levels.
7. Students have better basiq for choosing student
teacher placements later.
£ ’ More feedback caa be given through the micro-teaching.
9, Especialiy good for teaching fellows because of
diverse involvements.
10, Studegtd can choose a spécialty area more rationally
and earlier than heretofore. |
11Q‘ ﬁenior teaching fellous, as members of the instruc-
ﬁiona; ﬁeqm, aqd skills and also a clearer under-
K gqapding of‘youngét women,
‘lli.‘ Criticisme‘from youngef studeﬁts aré more sophisticated
| ‘than bgfpre.
ls.Hisfudegtd seem mofe flexible and creative in their
R plinning.
‘ lk;w Ségip; Téuching.?ellows &re openly accepted in schoéls
” §0 nqn—evaiuaqins qu non;threaten;ng.
”55 is.f‘feicﬂg;g Felloﬁs:nté workeé with at a different level
':;hng.uoaf seniors and add a distinct flavor in staff

Q . j.diffeténfiatioh{
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16. Instructional teams can do more about teaching without
being bound by content areas.

17. Consultant contributions have been enriching.

18. Core ideas etc. are attractive to noun-Core studeats
and faculty members.

19. Being observed by three other colleagues has been
helpful to instructional team members.

H20. One instructor reads more as a result of Core.

21. When consultsuts were involved the situstion was
especially rewarding. |

22. Classroom time 1is better used nov than before.

23. Having team consultation budgets was very helpful.

Negative comments and suggested improvements included:
1. Better schooling is needed; for example, there should
- be more time between working with consultants and going
" to schools.
2. HMore materials are needed because of increased use of
~our Curriculum Centet.
3. There are both negative and positive aspectes of schools
and thejr impact on our students.

. 4., School personnel should be aware of the depth and
bteadtﬁ:of our stud:nts' knowledge in methodology and
thg‘iike.

- 5. éteafer utilization of laboratory schools 1is desirable.

G. _WhgﬁlcOnteﬂt areas are being worked canpus cpeclaliste
ehoﬁld’be b:ought in.

[:RJ}:‘  . 7.  Expectancies for consultants should be related to their

. L backgroup}de. 67



8. Insufficient credit hours are given. Demands on
' students time are high. This i3 true also for
.,;teaching fellowu. : ’ ‘
A:1;9;_i\There is lack of standardization across different
: aections of Coxe.’ This is especially so with
respect to the number of hOurs students spcud in
i‘..school classrooms and the aaount of student follow-

through.

Al 7_-

- Students want more field experience, good reaaors were
Qtven.

ﬁ;Not fair to some to have senioro (teaching fellowo)

i correcting other students papers.:
iZ.X:One instructor did not accomplish goala due to

‘f‘compressed time‘

13;;:Horale of those not directly involved needs attention.

'i{Some feel alienated.

:Core is oriented toward pracrical day to aa; ﬂeeds

'ratbor than to 1ons tern needs ~and perspactives.zﬁi\.'

, f_Studonto cone into Core III without adeuu:te preParation"‘ﬁ

1win the Liherol Arto,” They need be*ter preparation for f

:':dequnte lesson plonning.i 3

: Sophomoreo-noed sreator knowledge in Eoucation Poychol- -

'osy. 7_‘”: ‘f;

;;_

"Lack 'f oclo vith rv equipnent.

ElC
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20,  Students sbould plan ahead for consultant use and

learn how to use consultant.

“él;‘fﬂeed arts (science) elective.

lf 22.j;Attcndcnce problem.

'A{23. lThere were scveral dissatisfactions expressed with

.

‘_respect to art. 7
g .:a;'vatudents generally lack breadth in art skille{

b, . bcudents have not adequately made use of the
_art depattment Q€5r3ﬁ'";*. ‘f'_‘ ;\:

e, ‘Students are not getting the denth of experience
'cor individual attencion in art which they pre-
'”a vicusly receivcu.f

f‘The iwportance ot art 18 bei:g diminished.

¥

f}Art_ncthoda 1us:ructton ia now too fragmanted.

Art consultati n time 1a aot being fully realized.

Aruitoxt provided by Eic:
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Astudenls are assigned to special

'leaming to Wellesley last Wednes-
Jday  and  will

Ll junier ot sentor years., and
1 wha Lhey are suddenly Lhrust in.

Hin a vacuum,” Mrs, Cymermon!

b . N 0,0
- Program [niiio

Wellesley o]nmm;ta‘ry \ sc‘lg.r{l
e cooperating wilh lgsley Col-
lege of Cambridge oﬁ'hew
{8 CHITMucitlon program.

Thesry Verrus Practice

Known as the Core curriculum,
ihe  program places prospective
teachers in Classroom  situations
beginning with Lhe fresbman yoar
of collcie.

According to Wellesley's asso-
ciate  supccintendent. for  cure
riclum D, Nick ¥, Mulo,
educotors have long been con-
cerned with the "gap between
theory acquired on campus and
the practice in the classroom.”

The Core curriculum plans to
overcome this gap by providing
prozpoctive teachers with 12 one-
day-a weck field exporiences in
the classroom  during cach of
their first three yeors of college,
and a full eight woeks of student
teqching in the senior year,

Coordinator of the Wellesley
protraws with Lasley coilege is
Mrs, Sundy Cymerman, {ormerly
a feacher al the Fiske school,
who said last weck that there has
boen & “‘funtastic response” 1o
the program by the school stafl,

«) Particlpanty

Vorly Lerley studenls are par-
tiipaling  in  the program in
Wellesiey, in the Schofield, Fiske,
Balcs, Upham, Hardy ead
Ihilips schools. In addition some

edueation,  physical  education,
and the library ond art depart-
mepls,

The Lesley students  begon
conlinug  every
Wednesday school is ia session
until Jan. 13. Next Wednesday
they will otlend a luncheon with
the Wellesley staff members in-
valeed in the profram ot the
Plillips sehool cafeterin,

Mot present  tcacherdraining
programs do not get the students
o 2 classeoom situation until

o the role of studenttcacher,
Mis, Cvmceaan minfed out,
“Mostly learning miethods are

{eaching education in the collesus
‘haven't teen iR a clossroorn Lot
many yours.”
Variaus Dubics

The major chjeet of Core is to
allow the studeats 1o “gnt the
feor’ of a classcoum and be cowe
foitable mn a ¢lass carly in Godr
acadernic  career.  They vy
simply  observe the ¢hildic
behavior and learning processes, |
or they may assist tha teacher!
with various duties or tcach shori,
enrichment lessons. ;

The program bescfits the in-
dividual school sysloms bocause
the sctudeats can lhelp the
leachers in working with irdivi
dual students or small aro
They may also  assist  wilh
clerical and administrative tosis,

Iofluence To Fuiure Teachors

Cote alse gives elementary
school personnel miore opportdni-
tics 40 mlluence the preparation
of fuoture {eachers. Schwol ad-
ministcators and ¢lassroom
teachers are enceuragcd fo coni-
municate their suggestions Lo Lhe
college personnch.

The college has  [feur - supers
visors oversecing the Lesley sto-
dents In Wellestey, “We ave not
theee to sit und evaluole lhe stu
depls, bat (o facilitale the ex-
pericnce,” Mrs, Cymerman
stated. .

The students, in adgdition to the
one  session week, spend  lwo
classes  discussing
periences  apd  studying  the
philosophic aspecls of teacher
edueation, -

The prograrn was begun by
Lesley last year on an cxpert
mental  basis. This Yyear.
Wellesley is onie_of six greato
.Boston  communities  participat:
(e ‘

e

conlinued, “People. who  are
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MEUTEAY

AL, VASS.

Gl PO
% o

Three Bediocd soehools are pore
tizipeiing in 3 now leachvy
Hoo proyran cevelopnd by’L,
Colioge.

Twenly  Lesley  stadents are
spending one day o woeek gt the
Davis, Fage and Coptop Seiouls 1a
aa abtempt bridge b pep'
Lowweea theoilos fearned o caia-
pus and aclual practice fu e
¢lassroom, '

The students absorve the chil-
dren's mob i foaiang ros
o ; tesioh with
various  uubtioy And o peach shuy
ensichatent leswens.,

Frnowe & e rCore cur-
ritwlum,” Lealoy's program pro-
vides precpective teackors with 12
one-day-a-week tield onnerivnaes
during canh of their U tiree
yeors and g full eight weeks of s
dent teaching duving their seaior
year. Appt onof coursework o
ClAssroon ans {g encoursg-
ed.

Each studeat receives instruc-
tion in cduvational theary and
moeithads from a team of two Le<ley
facuily nmiernbers and two senior
teacitimg fellows.

S———




THE MAKING
OF A TEACHER

An infroduction
to the CORE curriculum
of Lesley College
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Those who are closely associated with cle-
wientary education know the imponance of a
teacher in a young child's tife. Surrogate
motker, guide, ieader and confidante - 3
teacher assumes nany roles and frequently
is the greatest influence on a youngsteroutside
his immediste family. For this reason, colleges
of teacher education, in corjunction with local
school systems, nave a critical obligation:
They must prepare individuals wha, on ths day
they graduate, are Gualified to teach responsibly,
sensitively end effectively.

Yet, despite sincere dedication to this sk,
school administrators, parents and the young

teachers themselves say that traditionat pt- -

grams of teacher education need much im-
provement. The grzduaie of such programs is
long on theory, short on experience and often
ata loss to bridge the gap.

CORE Cunriculum
Lesley College’s CORE curriculum was de-
valoped to provids that bridge. introduced in
1969-70, CORE is a four-year sequentinl pro-
gramwhich integrates the varioi= phitosophical
and practical aspects of teacher education.
The “theory’’ contemt of the program encom-
. Passes the stisdy of human growth and devolop-
ment, socioiogical foundations of education,
educational psychology and methodology in
six subject areas. The ‘practicai’’ or ’doing”’
portion of the program consists of twelve one-
dsy-a-week field experiences during each of
the first three years, and a full eight weks of
student teaching for seniors.

Earlv association with chiidien is perhaps

the most exciting aspact of this innovative *

by
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prograini. Starting with the first semester of
the freshman year, CORE brings Lesley students
into the elementary classroom to ohsetve be-
havior ardd leaming processes, ass;st the
‘eacher with various duties and develop their
owhn skills by teachi ig short enrichment lessons.

Advantages

The benefits are many. For the students,
CORE provides opportunities to increase their
understanding of childran, corralate theory with
practice and test out new ideas. By-products
are the self-confidence and reinforcement of
commitment which come only from experience.

The schoo! systems whichparticipate in CORE
also benefit. Under the dircction of the regular
classroom teaciver, Lesley students can give
individual help, work with small greups and
assist with clerical and administrative 1asks.
They also will prepare and teach sho:* lessons
as enrichment or es par of the regular cursic-
ulum.

Supervision

4. teaching team of two faculty members,
two senior teaching fallows and selected cnn-
sultants provides tha instruction and supervision
for each class of CORE students. A member
of this team is assigned to oversve each
student’s field experierce and will visit the
school two or three times durirg the semester.

A tlexible and open-ended program, CCRE
seeks to give elementary school personnel
frore opportunities to influence the preparation
of future teachers. Tofacilitete this participation,
the Lesley teaching team works ciosely with

e e s
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schoo, administrators and classrcom teachers
and actively solicits their suggestions and'L
] insights.

An Invitation to Participute

Starting this September, the Lesley College
CORE Program will go into full operation. We

would like you to join us in this exciting ang ',
mutually beneficial enterprise. For further in- .
formation, please call Mr. Robert Lewis, Co- i
ordinator of Student Teaching, atLesievCcege, -
868-9600.
3

|
Lesiey College :
29 Everett Street
Cambridge, Mass. 02138

| e
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at LESL. Y COLLEGE

We Learn to
Teach

We Teach to
Learn
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Les&ey

College’s pur-

pose may be

to prepare
young women
for profes-

sional careers

Aruitoxt provided by Eic:

stated simply:

as elementary
schoo! teachers
through study
of the tiberal
arts and
inquiry into all
aspects of the
learning and
teaching
processes.
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[ his objec-

tiveis the
Lasis of
Lesley's three-
dimensional
approach. The
first is the
student’s
inquiiy into
and aventual

mastery of her

subject matter.

‘The second is

her under-

i standing of

how children
learn. This, in
turn, gives an
additional
perspactive to
her own learn-
ing experi-
ence. The third
dimension is
creating the
environment or
community in
which optimal
learning takes

place.

]
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I hus, Lesley

views itself as
a laboratory
for learning,
believing that
every element
of academic
life — formal
as-rell asin-
formal — af-
fects the learn-
ing process.
Flexinility,
freedom and
openness are
words often
used to char-

acterize this
deliberately
small institu-
tion where
each student
engages in
intense per-
sonal explora-
tion-~ of her-
self, her fellow
students,
young learners,
and the spe-
cific subjects
of study which
she furges into
the tools of hex
future pro-

fession.
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b - DON A, ORTON
President

The Job to be Done With aston-
ishing optimism, the nation expects
its schools to perform educational
feats  of staggering proportions.
They are to inculcate values,
transmit knowledge, foster atti-
tudes, -mature the young, teach
them to think, and in every re-
spect prepare them for a future
whose only predictable quality is
accelerating, unpredictable change.
If these things are to be done well,
the elementary school must be
much more than a routine neigh-
porhood institution: it must func-
tion on the very frontiers of our
 socicry. Mf all this be true of the
school and its staff, it must be
doubly true of the institution of

* |- higher education which endeavors

to prepare teachers.

Lesley’s Response Lesley College
is dedicated to the belief that cv-
ery element of academic life should
be designed to contribute to the
learning and teaching process. The
Coliege thinks of itself as a “lab-
oratory for learning” and, follow-
ing this concept, lays .specially
heavy stress on the impo:tance of
innovation. New methcds of teach-
ing and learning are constantly
tried and tested in order to im-
prove the quality of instruction.
With a total faculty and student
body under 800, Lesley has the
fiexibility and freedom to experi-
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ment with learning at almost any
level within its own comrzunity.

Life in an institution of higher
education is much more than what
goss on in the classroom. Para-
doxically, it seems quite likely that
much of the learning occurs out-
side the formal classroom. For
this reason, Lesiey views the en-
tire College as a learning environ-
ment. Not only need student and
teacher be a problem-solving team
in the classroom, the structure and
attitude of the whole institution
must encourage the involvement
and responsibility of all its mem-
bers. The administration sub-
scribes to the principle of shared
decision - making, confrontation,
open communication and the in-
volvement of all those — students,
faculty, residence directors, admin-~
istration — affected by & decision
in the entire decision-making
process.

This careful attention to the
“human climate,” combined with
the College's small size, make Les-
ley a unique community. The or-
igin of ideas is as free as their
interchange; the only limitation on
the individual's involvement in a
subject, a program, or an admin-
istrative action is her own interest
in it. The Lesley human rcla-
tions weckends typify this spirit.
lgld several times a semester,

these weekerds offer 10 or 12
students (and at times invited out-
siders) and thiee or four faculty
members the opportunity of leav-
ing the ordinary routine of their
lives to spend a few days at a com-
fortable isolated retreat. Removed
thus not only physically but also
emotionally and mentally from
their college environment, the
group members participate in a
special kind of learning experience.
Under skilled guidance, cach indi-
vidual becomes more sensitive to
the roles she herself plays in a
group, and learns to practice
greater insight and skill in ap-
proaching others.

The Undergraduate Program Whilc
providing a comprehensive pro-
gram in teacher education, the
four-year undergraduate curricu-
lum primarily reflects Lesley's
conviction that a thoroug1 ground-
ing in the liberal arts is basic to
all education. Students find that
courses in the liberal arts account
for three-fourths of their under-
graduate study, and incluode the
following areas: ant, art history,
English, economics, literature,
physical education, languages,
mathematics, music, philosophy,
psychology, biology, physical sci-
ence, philosophy of scier ce, phys-
iology, sociology, history, cultural
anthropology. and politica! science.

81



—

-Minor concentration areas in-
literature, dramatic- literature,
- teaching the mentally retarded and
teaching tie emotionally distarbed,
+ Belicving the okd adage that “ex-
periepce, i the: beat: tescher,” Los-

of full4ime teaching experionce in
ﬂ;.f" =z ....m

The Lesley-Ellis School is a nurs-

ety and kindergarten for normal

and gifted children; Carroll-Hall
is for children who are mentally
retarded, and the Welter F. Dear-

- bora School is for emotionally dis-

turbed children. These schools not
only meet the special needs of the

- chikdrea envollod, but also provide
~ Lesley students and faculty with
* iavaluable direct experience in the

field of tpecial education. Numez-

. (g programs are tested fn theso
" "schools under the direction of

qualified researchers, so that not
only does the student gain prac-
tical expericoce, but the researcher

- has the opportanity to explore new
" micthods of reaching the child with

special gifts or problems,

SeaciaL PrOGRAMS

New Dimenslons s Homsa Rela-
tioms An individua! can be truly
effective only by interacting fully
&s a person with hiy associstes or,
as in the case of teachers, with
children in the classroom. Human
1elations training is, therefore, con-
sidered sn important aspect of
teacher oducation at Lesley. Stu-
deots, faculty and staff regularly
participate in humaa relations
tralning programs. The purpose iy
1 provide the opportunity for a
rerson to apply what he has
lcamed in terms of awareness of
himself and others as individuuls,
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Together in a laboratory setting,
these representatives from Lesley,
the University of Florida, the Uni-
- versity of North Carolina, Gonzaga
University and the University of
Arizona, worked to develop more
effectivo ways of teaching pupils
and to gain skill in helping teacher
education institutions to improve
© programs. After the summer train-
ing, the Lesley team and others
continued to work for the improve-
ment of teacher education in their
respective colleges and local pub-
‘lic schools.

S ooperstive Project in Educational

| * Development Lestey College has

't :been working with seven other in-

*- | . stitutions in a cooperative study of

the decision-making procedures,"
organizational structures, and gen-

eral climate in so.ae 15 school

systems. Purpose of the project,

finauced by the US. Office of
- Educatinn, is to develop a clearer -
understanding of factors affecting

the adoption or adaptation of new

ideas and innovations in educa-

tional jpractice, The other partici-

punts ae the University of Mich-

izan; the University of Chicago;

Boston Univcrsity; Teacher's Col-

lege, Columbia; Yeshiva Univer-

sity; Newark State Teacher's Col-

lege and the Universicy of Wis-

consin,
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Programs in Cooperation With
Harvard University Lesley’s prox-
imity to Harvard University pre-
sents an ideal opportunity for
valuable interchange between the
two institutions.

During 1967-68, 40 Lesley
College freshmen received instruc-
tion ia biology from Harvard fac-
ulty members using Harvard’s
classroont laboratory facilities. The
science program, made possible by
a Federal government grant, was
particularly distinguished by the ex-
perimental use of audio-visual tape
equipment, through which the in-
structor can see for himself, as well
as illustrate for the rest of the class,
skills and problems of teaching.

Other similar cooperative ven-

tures with Harvard have included
programs in the physical sciences
and social studies, and the sharing
of library facilities.
New England Kindergarten Con-
ference More than 1,000 educa-
tors gather each year, under the
sponsorship of Lesley College, to
evaluate and discuss present-day
methods of educating young chil-
dren and to look at new develop-
ments in the field of early child-
hood education. :

Match Box Project The Children’s
Museum of Boston has produced
a remarkable topical series of in-

structional materials, called Mate-
rials and Activities for Teachers
and Children (MATCH BOXES),
which are loaned as collections to
schools for use in elementary class-
rooms. A teacher whose class may
be studying cities, for instance,
may borrow the collection on “The
City,” and have available for pupil
use a motion picture film, ilm
strips and selected photographs re-
lating to the subject. Under a fed-
eral grant to the Lowell School
System, Lesley College and the
Children’s Museum are instruct-
ing Lowell teachers in .the con-
struction and use of Match Boxes,
which will become a permanent
collection for the Lowell schcols.

Student Teaching Centers While
both the critics and the defenders
of teacher education agree that
student teaching is of fundamental
value, the student teacher is often
torn between “theoretical, imprac-
tical, Ivory Tower” views on the
one hand and “cock book, practical,
bureaucratic” school views on the
other. When this happens, the bene-
fits of the student teaching experi-
ence can be significantly dimin-
ished. By working with school dis-
tricts to establish district schools
as student teaching centers, Les-
ley is able to place student teach-
ers in institutions where college
instructors and school work to-
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gether c105ely to bnage their dif-
ferenices. ‘These Student Teaching -
Centers thus perform a valuable

functmn for the prospective teach-

~er, and for the classroomt teachers,

school administrators and college

instructors ‘who are-able to share -
" and momfy thelr v1ews and tech-' .
' niques, - : e
* Urban’ Educahon Concern for the"-
- quality.‘of urban. educat:on sin- ).
" creasing - rapidly among’ ‘progres- |
sive. colleges, Students’ in. many .|
. places are now. ‘being taught about - |
;teachmg in urban areas; at. Lesley, | -
g .mcreasmg numbers of stndents are_;;; R R

N

‘,.:-_l”cxty Thr ugh ,_..'caollaboratxve ar—'—_ o
:--.‘rangemeuts thh schoels and other;_] o

' _mner clty,

-:.‘vtaﬂor thenr cumu.l‘ fo’ mekt spe- 71_ i

g te“géi;er,s; :

S
uxuﬁu : :

Facts Abon! Lcsley L(-}!ege

* Locatlon In Cambr'a’ge, Massacnus ciis

in the vicinit,. of Harvard Square. "~

Date of Founding: 1909.

wCh’aracter A prwale, non-denomma-

tional, non-proﬁt four-year college’ de-
voted to the preparatum of elememary'- '

‘ ‘school !eachers

- 'Accredxtanon Naw Enghmd Assocra-"'
- tion of Coﬂeges and Secondary Schools
“and the National Councd for the Ac—
‘creduahon of Teacher Educauon

cademic: Programs Four yenr under-’;"'

i-,_graduate program: Ieadmg to ' the B.S.. s
.degree, for women..only; and: co-educa
S nonal -;programs Ieadmg o the Masrer’

mné undérgfaduate studéhie,
time gradqa:e‘ srudems aud 16
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PHYSICAL ENVIRONMENT

Lesley College is housed in

28 buildings on four acres

of land in Cambridge,
Massachusetts. Two buildings
are of modern design, con-
structed for educational use.
The remainder are former
dwellings converted into
classrooms, offices and dormi-
tories. The present layout
tends to isolate important

80

aspects in the life of the Col-
lege. Further, the need for
greater utilization of space
and increased classroom
facilities is becoming urgent.
Lesley, therefore, Fas planned
carefully, yet boldly, for 2
wholly new physical environ-
mer.t, on its present site,
which wiil ideally accommo-
date the special educational
philosophy and aczdemic
programs which are the
College’s great strength.
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URBAN ACADEMIC VILLAGE

Lesley has planned its

new campus as an
Urban Academic

Village — Urban because the
city represents both the richest
mine of vitality and the
greatest educational challenge
of the 20th century; Academic
because Lesley’s dedication

is to learning; a Village
becavse only as an integrated
coinmunity can Lesley func-
tion as 2 true “laboratory for
learning.” The principal
theme of the new campus plan
is derived from the concept of
avillage street, a form offer-
ing visibility for many diverse
structures and activities
without necessarily imposing
any hierarchy. An cqual ad-
vantage is that it will perferm
an organizing or centering
function at the haart of the
College, encouraging the
greatest freedom of movement
and interaction on the campus.
Studer ts will live in dormi-
tory houses, lining both sides
of the street. Buildings will
b1 low-rise, compactly placed,
rather like the famous row
houses of Boston’s Beacon
Hill. The structures have been

designed so that nearly all
will contain both instruc-
tional space and living
accommodations, Lower levels
will be devoted to faculty
offices, classrooms, and
lounge and meeting areas
while upper levels will
contain the students’ quarters,
each conceived of as a social
and living entity for 10 to 12
girls. The design also
encourages the privacy and
introspection which are
necessary for integration and
growth, Provisions are made
for extensive study cairels in
the livrary and quiet cnrners
and eddies off the mainstream.
The total cost of the new
Urban Academic Vitlage, as
estimated in 1968, wiil be
$12,000,000.

As Lesley builds its village,

it builds as well its Jaboratory.
The two are inseparable and
complementary. The identity
of the village and laboratory
is more real thaa symbolic.
For the study of learning is
the study of man as he deals
with bis world, He must live
in that world while he studies
it; there is no other choice;
the village is Lesley's labora-
tory, and its experinients are

crucial,

~




THE CORPORATION

Dr. Frank C. Dable,
HoNorary CHAIRMAN
Belmont

President,

Doble Engineering Company

Mr. Hollis G. Gerrish,
CHAIRMAN

Canibridge

President,

Squirrel Brand Company

MMr. Haold W. Atkizon,
Cambridge

Vice President,
Cambridge Electric Light
Company

Mrs. Count Basie,
St Albars, N.Y.

Mr. Evereil H. Beilows,
New York, N.Y.

Vice President,

Olin Mathieson Chemical
“or, Jralion

Dr. Ruth F. Boland.
Lesley "24,

Cambridge

Director of Pupil Services,
Cambridge Public Schools

Dr¢. Leland P. Bradiord,
Washington, D.C.
NTL-Institute for Applied
Behavioral Science

Mr. H. Gardner Bradlex,
Winchester

President,

Cambridge Tn <t £ carpany

Dr. Chester L. Dawes,
Winchester

Assosiate Professor Emeritus,
Harvard Univ -sity

Mr. Richard K. de I'Eloile,
Belmont

President,

Dxlbrook Epgincering, Inc.

Mr. Wiltiam P. Dole,
Wellesley Hiils
Jublisher,

Dole Pudlisiing Ce., Inc.

Mr. John H. Dytr,
Lexingron
Partner, Storer, Damon & Lund

Mrs. Charles Eaton,
Leiiey "29

Framingham

Mr. Robert W, Fawcelt,
Duxbury

President,

Robert Fawcelit & Son
Company, ..

Mrs. Richard S. Gorden,
Sr. Louts, Mo.

Mr. Don S. Greer,
Winciester
President,
emm gy 'i-"'v Trust
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Mr. Vincent R. Herterick,
Lexington

President,

Carr Fastener Company Division
United-Carr, Inc.

Mr. Arthur G, MacKenzie,
Boston

President,

Mack Realty Company

Miss Cora E. MacKenzic,
Auburnda'e

Former Treasurer,
Jchnson-Appleby Company

Mrs. Roland Mackenzie,

Lesley '35

Lincoit

Mr. William C. McConnell, Ir.,
Binchester

President,

Seryomation of N:w England,
Inc.

Mrs. Fruncis M. Mead,

Lesley 2§,

Belmont

Alumnae Representative-at-Large

Mr. Joseph L. Mithender,
Brookline

President,

Milhendcr Distributors, Inc.

Mr. Richard D. Muzzy,
Weliesley Hills

Vice President,

Howard D. Johnson Company

Mr. Harris J. Madley,
Windmoor, Pa,

Partner, C.P.A,

Michael Nadky Company

Mr. Dexter Newten,
Wesiboro

Yice President,

Harvard Trust Company

Mr. Carlos M. Passalacqua,
Santurce, Putrto Rico
President,

Passalacqua & Cia, Inc.

Mr. Ervin Piete,

Belmont

President and Chief Executive
Officer,

Barry Wright Corporaticn
Miss Winifred M. Randall,
Lesley 48

Chelsea

Mr. Ralph L. Rou\

Great Neck, N.Y.

Director,

Photographic Socicly of America

Mrs. Beatrice Hoit Rosenthal,
HW'aterford, Conn.

Miss Junet Siivs,

Letley *s8,

Wenl Roxbury

President of Alumnae Aswociation
Dr. Trwin W, Sizer,

dexington

[ an of the Graduate School,
Massachusetts Tnstitute of
Technology

Mr. Elint 1. Snider,

Brookline

President,

Massachusetrs Lumler Company

Mis. wager P. Sonaabend,
Chestri Hill

Mr. Vamum Taylor,
Dedl:am

Pariner, Taylor, Ganson &
Perrin

Mr. Andrew M. Wales
Lincoln

President,
Browr.-Wales Company

Mr, James O, Welch,
Lrookline

Treasurer,

Welch Rea'ty Company

Mr. Donald B. Wilson,
Concor,

President,

A.O. Wilson Company, Inc.

Mrs. Marie B. Wolfard,
San Gabriel, Celif.

Mr. Samuel D. Wonders,
Petstborough, N.H.
Former President,
Carter’s Ink Company
THE BOARD

OF TRUSTEES

Mr. Samuel D. Wenders,
HoNomany CHAMMAN

Mr. Robert W. Fawcett,
CHAIRMAN

Mrs. Roger P. Sonnabend,
YIcE CHAIRMAN

Mr. Evereit H. Bellows
Dr. Chester L. Dawes
Dr. ¥rank C. Deble

Mr. John H. Dyer

Mr. Hollis G. Gerrish
Mr. Don §. Greer

Mr. Vincert R. Herterick
Mr. Williem C. McConnell, Jr.
Mr. Ecvin Pietz

Mr. Eliot 1. Snider

Mr. Varnum Taylor

Mr. Jamis O, Welch

Alamnse Members
Miss Janet Silva '58
Mrs. Francis M. Mead *25

Membera Ex Officio

Dr. Don A, Orton,
President, Lesicy College
Mr. John G. Tucker,
Treasurer

!.aiss Barbara €. Wicksen,
Secretary

Honorary Member

Miss Harriet Amé Ellis
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