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THE ISRAELI KIBBUTZ
by

Shirley Holt

I. The Site

Kiryat Yedidim is an agricultural
village of 500 people in Israel;' it has
an agricultural economy which is diversi-
fied into eight'branches: dairy, field
crops, vegetable gardens, fishery, fruit
orchards, flocks, poultry and fodder.
Its economy is prosperous., highly ration-
alized and mechanized.

The village was established approxi-
mately 40 years ago as a collective
settlement characterized by common own-
ership of property and communually or
ganized production, consumption and'care
of children. There are over 300 such
settlements in Israel, although the total
number of people who are members of them
comprise less than 5 per cent of that
czountry's population. (It is important
tat pupils realize that not all families
in Israel are like the Kibbutz families.)
Land is rented by the, kibbutz from the
Jewish National Fund, Which owns.it.
Before development by the kibbutz, this
land was barren and malaria-infested.

'he kibbutz lies at the foot of a
mountain range famous' in Biblical his-
tory; on the other Side of .the mountain
lies an enemy country. Kiryat Yedidim

' This is the imaginary name given
to the kibbutz by Spiro who has written
two,books about this kibbutz but had
:disguised the actual name. The physical
description of the kibbutz presented in
this paper is based upon Spiro's books.
(See bibliography.)
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has hot, dry summers and cold, rainy
winters. During the summer, the daytime
heat is intense. People usually take a
siesta from 12:00 until 2:00 P.M. each
day. During grape harvests people must
stop work at 10:00 in the morning, or
the heat will spoil the grapes. There-

,,fore, workers rise at 3:00 or 4:00 in
the TIlorning in order to begin work
early. Summers are very-dry, and vege-
tation which is not watered turns brown.
Winters, on the other hand, are cold and
rainy. There is so much rain,that there
is mud everywhere. Snow is rare.
(Other kibbutz are in desert areas to
the south.)

The short spring and fall seasons
are considered by the kibbutz inhabitants
to be times of beauty. The weather turns
mild. In spring the mountain bursts into
bloom and the gardens are.riotous with
color.

The kibbutz village proper is situa-
ted in a hub from which radiate
fields and orchards. Those who work
in the most remote fields leave the
village in the morning and return in eve-
ning. Those 'who work closer return to
the village for their noonday meal.

...'
Houses of the kibbutz village are

laid out in parallel rows on either side
the communal dining hall, which acts

as a social and administrative center
as:well as an eating place. Families do
not live in separate dwellings in the
kibbutz. Rather, children are grouped
in age and occupy scattered dwellings or
cottages designed for the convenience of
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the particular age groups living in them.
Adults have dwellings of their own.
Junior-senior high school children have
a separate community of their own lying
across the road from the kibbutz living
area: This community has its own dwell-
ings, classrooms, dining.roOm and kitchen,
and library. Children .and adults have
their own communal kitchens rand dining
rooms in which all meals are taken.
Married couples share a combination bed-
room and living room in adult housing.
There is a nursery for children up to
one year of age. The baby lives and
stays there at all times until it is 6
months, old. After this it may be taken
to-its. parents' room in the afternoon for
one hour per day. Children up to kinder-
garten age liVe in the toddlers.' house
under the' care of nurses. They may spend
two hours with their parents in the
evening.

Between 4 and 5 children .enter the
kindergarten which is an enlarged group
of two nursery classes. This kevutza,

. or'age-graded peer groUp then remains
together as a unit until its members
reach high school age. They live in a
new building and have a new nurse and
teacher. At the age of five or.six they
pass into a new dwelling -- theTransi-
tional claSs -- where they begin to
receive formal intellectual instruction.
The following year they:. join the primary
school and move into its dormitory.
Each kevutza -- a group of 16 children
-- remains distinct and has its own
teacher, classroom and bedrooms. Eat-
ing, playing and extracurlar
activities are done with all the children
of the school; this children's society
is known as chevra.
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After 6th grade when they are twelve,
the children enter high school which is
physically somewhat separated from the
kibbutz. Their kavutza is split up and
they interact with others of adjoining
kibbutzes who also use the school. They
also begin to work in the kibbutz. After
graduation from high schooLyoung adults
are.supposed to live outside the kibbutz
for one year. Membership in the kibbutz
is by election on reaching adulthood and
they. must experience non - kibbutz living

-before baking a decision to join-.

II. Social Structure

A. Major Values

The Israeli kibbutz was founded
mainly by Eastern European Jewish intel-
lectuals and exemplifies a reaction to
what they perceived as good and bad in
the traditional Jewish culture of
eastern Europe. Democracy, socialism
And full social and political equality
with all mankind were the general politi-
cal ideals guiding the kibbutz movement.
These were specifically to be.implemented
by stressing: (1) a high value on
physical 1L.,bor particularly, and labor
generally; (2) communal ownership and
use of property; (3) social and economic
equality implemented within the kibbutz
according to the maxim "From each
According to his ability: to each accord-
ing to his need;" (4) individual liberty
and the limitation on personal power;
and (5) the transcending importance of
the kibbutz group itself.

The kibbutz attempts to assume cOM-
plete responsibility for satisfying all
the needs, of its members. Adequate
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housing, edudation and medical care for
its members are highly valued and are
provided. So are showerhouses,. laundries
tailoring services, cultural and artistic
experiences, and vacations with a modest
amount of spending money. Money is not
used within the kibbutz.

In planning the structure of the
kibbutz, the members deliberately dis-
pensed with the old forms of family
structUre which were a part of life- in
Eastern Europe -- a patriarchal family
jSystem.with.patrilocal residengp_and a
patrilineal,extended family%eystem,. They
thought that this family structure was
inimical to thebuilding-of.a,:new commun-
al society.

. .

The kibbutZeocial structure is an
attempt at. rational planning according to
a set of basic values of its founders.
.Younger members who were not a partof
-the_planning are of course socialized
into the history and rationale of:the
movement.

Membership in the kibbutz- is limited
apparentlyin accordance with a value of
keeping the group small and. viable.
Thus ohildren must participate in the
founding. of new kibbutzim in order.to..
Rprpetuate their society.

`After election to membership in the
kibbutz, all_able-bOdied adults are ex-
pected,tcCengage in tasks felt necessary
to.UP operation of the collective.
Tasks-.areiaIlOtted_by a. central committee
and SuperviSion-of,daily routine is by an
eleCted official'of the kibbutz.

Political authority on all internal
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kibbutz affairs is vested:iifthe:toWn
.meeting which includes all adult members
of the kibbutz. This body' meets twice
a week and delegates very little
authority. Problems of the community,
large and small, are all brought before
it. Many decisions that in most socie-
ties are made within the.family are made
within the town meeting. For example,
decisions to send a disturbed child to a
psychiatrist and whether a student should
be sent to study in the city come before

The members of the kibbutz distrust
bureaucracy and representative govern-
ment and believe that extensive discussion
of issues by all is necessary before just
and proper decisions on anything can be
made. Townmeeting discussions range
from such questions as the p::oblem of the
women,in the community and complaints
about kitchen facilities to national
problems, annual budgets, and election of
officers and committees. This emphasis
on lengthy discusSion andbOnstantdis-
agreement is a value retailed. from the
culture of the shtetl, the Eastern Euro-
.pean Jewish. communities from which the
settlers of Kiryat Yedidim came. Pre-
sently there ds a formal elected leader-
ship,,but the. kibbutz members have
attempted to preclude the possibility
of anyone acquiring' too much. power by
restricting the tenure of an individual
in:anToffice to a few years.

B. Family Structure

The nuclear'family of father, mother
and children is'not,a single.localized
residence group inthis society. The
founders of the kibbutz movement wished
to dispense wish marriage, and among them
a man and woman simply decided to live
together and petitioned for a room to-
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ether. The State, however, requires
hat children be a result of a legiti-
ate marriage for purpose of citizenship,
o couples got married when they had a
hild. Among sabras, second generation
ibbutz members, a wedding takes place
-hen a petition is made to live together.
he nuclear family in no sense forms an
conomic unit in kibbutz society.
hildren live apart from their parents,
nd economic functions are taken care of
y the kibbutz as a whole.

'ife-Husband. These statutes were con-
ciously dispensed with by the founders
f the kibbutz but substitute terms were
adopted. As the permanent monogamous
.inion of two people of opposite sexes
e-established itself, these English
'ems seem justified. The proposed
-ouple joins for mutual love and compan-
ionship and the procreation of children.
len and women are considered equal in
all respects in kibbutz society.

Parent-Child. Parents have only roles
of psychological nurturance and love
toward children. During their two-hour
visits they are very indulgent, demon-
strate much affection (kissing, hugging,
etc.) to younger children, bring treats
and rewards and almost never punish.
The same role is played by both sexes.

The mother role seems to be a
rather frustrating one. She does
nurse the child during the first 6 to 9
months, visiting it at the nursery ra-
ther often. After that, the ethno-
graphers have noted, mothers seem to
wish to do things for their children
but there is noappropriate role for
them to play. During visiting hours

iv

both mothers and fathers seem not to
know what to do with their children,
although visits are always made with
relatively few exceptions.

Parents are always most attentive
to their youngest children. There tends
to be a withdrawal of affection during
primary school age. Duting adolescence
children often fail to visit parents and
when they do they are withdrawn emotion-
ally from them,a fact which disturbs
the parents. Parents lavish more atten-
tion on younger rather than older chil-
dren. When a sibling is born, parents
transfer much of their attention to the
younger child. Their youngest child is
almost always the favorite.

Parents do not teach children, nor
provide property, nor have any other
role but the psychological one. They do
name the child.

The roles of women are considered to
constitute a "problem" in Kiryat Yedidim.
Although women have equal rights and
ideally do equal work with men, in
reality things do not work out quite
this way. The problems involved are re-
flected in conjugal family relationships.
Physical labor of the productive rather
than the service sort, (that is, work
in the grain fields rather than the
kitchen), has much the highest prestige
in this society. The biological aspects
of behavior -- factors of strength, the
strain of pregnancy and parturition,
etc. -- have in fact acted to place most
women in service kinds of occupations
-- nursing, teaching, cooking, etc. It
is primarily men who occupy the presti-
geous occupations of productive work

12"MMIIMNIMIMMIIMIISOMMENCEMENEROMMEREES11211131111M11
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which is most economically valuable to
the kibbutz. :ere are a number.of ex-
ceptions, but in-general_this holds true
For many women there is little satisfac-
tion in their work,.although they con-
tinue to work very hard. Their roles as
parents are much attenuated and diminish
greatly as their children enter high
school. Their roles as wives, based en-
tirely on love and companionship, become
a source of anxiety as they grow older
and begin to feel- less attractive to
their husbands.. Defections of members
from the kibbutz have almost always had
their source in a combination of dis--
satisfactions over women's.roles..
Older women often yearn for _a home of
their own and material possesSionS,
clotheS; etc td enhance their:attrac-
tivenees to their husbands- they 'cannot
attain such a home in.the kibbutz set-
ting. They yearn for more privacy...
They want a chance to do a variety of
jobs rather than just one task, like
mopping-floors, all day. (HOWeer,4.one-
rationale Ibr theyestablishment of the
kibbutz was the relief of women 'frOm the
stultifying effects of houseWork'and
child raising.)- Probably another dis-
satisfaction.axises.from the fact that
children of kiryat "Yedidim.prefer their
fathers to their mothers in :a decided
fashion. (See below.)

Role of Child in Relationship to
Parents. The child receives love and
attention from his parents and usually
visits with them daily for two hours.
In the winter they ,go to their rooms
(parents'. rooms) to:talk, read, br listen
to music. In summer they-go for walks,
sit on thelawn., etc. If a child does
not wish to visit 'his, parents but desires
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to stay in the children's dormitory, he
may do so. Usually he does visit with
them. The two hours for visiting after
supper finds the village almost deserted;
children and parents are all busy visit-
ing. Children generally look forward
to visits; small ones are cleaned and
dressed up by the nurses for the visiting
hour. Children usually receive much
attention from parents. until a small
sibling is born: After this they receive
markedly less attention. The child
usually experiences this as rejection
and deprivation of love by his.parents.
Behavioral symptoms similar to those
_exhibited when parents are absent are
common in the older.sibling at this time.
'(These symptoms similar to those exhibited
when parents are absent are common in the
older sibling at this time.).

At adolescence children tend to with-
draw emotionally from their parents al-
most completely. Some visit parents only
rarely. This situation continues into
adulthood and after marriage, although
with the birth of grandchildren the sabras
(as kibbutz-raised adults are called)
tend to resume visits with their parents
with grandchildren. However, they con-
tinue to have emotional withdrawal from
them in many cases.

Children tend to prefer their fathers
to their mothers. Usually they call out
for daddy rather than for mother when in
a situation of fear or anxiety in the
dormitory,' for example. Regardless of
sex, most express the preference ex-
plicitly when asked.. (They almost never
come across any males who have-a punish-
.ing role toward them until adolesbence,
but their female' nurses do punish as well

11
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as socialize in other ways.)

Children have no responsibilities
toward their parents except love and
psychological intimacy; the intimacy is
attenuated in adolescence and adulthood.
Parents and other adult members of the
kibbutz characterize the behavior of
sabras toward them as "insolent and
introverted." (Sabras are the children
raised in the kibbutz.) Outside obser-
vers and psychological tests would con-
firm this characterization. Abrupt
comments such as "What business is it
of yours?" and "What business is it of
mine?" are said by the kibbutz elders to
be typical of sabras.

Sibling Relationships To One Another.

Sibling rivalry is acute assymetric-
ally in the kibbutz. The older child
feels hostile and resentful of the
younger child due to the shifting of
attentiveness by parents, other adults
and older children from the older to
the younger child. Older children often
visit the younger in their dormitories,
however. They act as nurse surrogates,
performing nurses' roles of dressing,
combing hair, hugging and kissing,
supervising play, scolding, etc. Girls
do more of such visiting than boys.
When the family is together, older chil-
dren often join in the attention which
is usually centered almost exclusively
on the youngest child. Younger children
often show their hostility toward
smaller siblings'by physical aggression
or exaggerated "loving" which approxi-
mates it, or by withdrawal from their
presence -- refusal to visit parents
when baby is present, etc. Younger
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siblings are usually devoted to alder
ones who visit them, almost always

ilities greeting them with joy and affection.
ve and
timacy is III. The Functions of the Family
adulthood.

rs of the The functions of the nuclear family
vior of in the kibbutz are so few as to raise
nt and a question as to whether it constitutes
e children a "family" at all. According to some
ide obser- definitions of the family it does not
would con- comprise a residence group -- two con-
Abrupt ditions which are almost universal in
ss isy it human societies. Its only functions are
is it of the procreation of children, psycholog-

z elders to ical intimacy and nurturance. Never-
theless, these functions seem to be
enough to make the nuclear family an

Another. extremely important entity in the kibbutz
setting. Sprio notes that from the point

assymetric- of view of the child: "The child's
er child attachment to his parents is a strong
f the one, and any threat to it may lead to
ting of emotional disturbance. We know of no
er adults instance in which an 'emotionally adjusted'
lder to child has impaired relations with his
ldren often parents." Most behavioral disturbances
rmitories, come along with the absence or withdrawal
urrogates, of one or both parents from interaction
ressing, with the child. The problems inherent
sing, in-some aspects of the "problem of the
tc. Girls woman" discussed above are relevant here
boys. also. A threat of dissolution of
older chil- marriage is an anxiety-producing situa-
ion which tion for the woman, at least. The lack
clusively of functional roles within the family
er children structure seems to have been one of the
ward most important factors in cases where
aggression kibbutz membership has been abandoned.
approxi- Parent-child relationships are somewhat

om their one-sided in the kibbutz; parents recog-
parents nize this and expect the children to do
ounger things for their own children in turn,



rather than expecting anything from them.
Sabras who have reached adulthood wish to
marry; in fact, they have introduced
wedding ceremonies which are aninnovation
in kibbutz society. They wish to produce
children, and many of them have done so.
(Also, sabras have without exception
applied for membership'in the kibbutz and
are always accepted.) Sabras tend to
spend much time in the privacy of the fam-
ily room much more so than the older
kibbutz members feel is ideal.

IV. The Kibbutz as a Family

The kibbutz as a whole has many func-
tions and aspects of structure which are
characteristic of extended families in
other societies. It is the economic unit,
the prime agency of socialization, etc.
Further, there are many structural as-
pects of the kibbutz, both formal and in-
formal, that approximate a family struc-
ture. For example, it is exogamous, not
by rule.or fiat, but in actual practice..
Children raised within it feel like
brothers and sisters to one another, as
they themselves put it; there seems to be
a psychological barrier against picking a
mate within this group. Mates are taken
from other kibbutzim or from people whp
have been trained in the kibbutz move-
ments -- never from within the kibbutz
itself.

The kevutza, or peer group of the
individual, accounts for a large percent-
age of the socialization behavior directed
toward him. In early years this is due
to the fact that the nurses are so busy
at housekeeping duties and have so Many
charges that they are preSent to oversee
behavior relatively little. There is a
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great'deal of physical aggression toward
one another during years:2 - 5 or 6 --
hitting, biting, attacking others with
excrement, etc. and much .yelling and un-
ruly behavior. In this situation the
'strong prevail and the weaker withdraw
-- the weakest into social isolation.
The issue most often proVoking aggression
is property. Toys like everything else
belong to all, and sharing them. is the
most difficult thing to learn, according
to the children's nurses and teachers.
In later years physical.aggression
abates somewhat (but continues up until
the high school age),' The kevutza takes
responsibility_for regulating behavior
of its members:in meetings.. where deviance
is discussed and nonviolent punishments
are dealt out.- This behavior continues
through adolescence. The memberEt. of the
kevutza think of other members as
brothers or sisters. They.and.parents
are the people with whom the individual
is in most continuous interaction.
Nurses andteachers are temporary and
come ..and go as highly significant
figures:. (This fact-poses problems for
adjustment among the babies and small
children who time.and again must grow
attached to and, then lose their mother
surrogatas::: and must often change resi-
dence at the same time

The nurses and.teachers for younger
children who care for the children physi-
cally and act as socializers most of the
day are often called "mother" by their
charges. All adult members of the
kibbutz... take the role of socializers
when they:are near. young children. Chil-
dren are hugged, kissed, told not to do
this or that, etc. when small by any
nearby adult. When they get to grammar

15
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school age they are greeted briefly by
adults but are relatively speaking ig-
nored by them. .Tesdhers who are almost
always kibbutz members are known in-
timately and act more like older siblingS
than like authority figures -- both in
grammar and high school. (The schoolroom
atmosphere tends to be somewhat unruly by
our standards and there seems to be a
problem in establishing order, although
kibbutz children end up with an excellent
education by our standards in most re-
spects.)

Decisions about many things concerning
the individual -- whether he should go to
special schools or whether he should make
trips to this place or that outside the
kibbutz -- are discussed and made in the
kibbutz meetings. The kibbutz as the
basic economic unit takes care of all the
individual's economic needs, and all
property is shared by all kibbutz members
(an exception is made in the case of
clothing which belongs to the kibbutz but
is used only by the wearer. Also, recent-
ly some individuals have acquired watches,
radios, etc. which they have not given
to the kibbutz as they are supposed to do.
They.retain the use of these things for
themselves.) The kibbutz provides an
authority structure, a very detailed and
specific body of rules for behavior and a
sanction system for enforcing them. There
are no policemen, judges or courts; author-
ity is vested in the town meeting. The.
most important form of social control in
the kibbutz is the individual's conscience
-- his hakkara; public opinion in this
society with so little privacy is
portant adjunct'to hakkara in keeping
individuals in conformance to group norms;
peop.le.who deviate are, openly criticized
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directly -and provide material for-gossip.
Sometimes formal means are.used.to ob-
tain conformance to group norms. AFor
example, skits presented at holidays
contain pointedly witty scenes poking
fun at deviants, or officials can decide
to cancel performances at celebrations
which are not well rehearsed.) Some-
times cases of deviance are brought before
the town meeting; for example, when a
woman refuses to take her turn working
on an assignment given her by the Work
Committee. The ultimate sanction in this
community is expulsion from the kibbutz
after being brought before the town meet-
ing and being found guilty of a crime,
such as stealing, or if a.member refuses
to acquiesce in a kibbutz decision.

The kibbutz provides an ideology
and a calendar of ritual observances
which symbolizes the ideology.

In many respects the kibbutz as a
whole is analagous to extended families
which are "corporate groups" having
similar functions in other societies.
It is the most important primary refer-
ence group of its members, except for the
nuclear family group and kevutza groups
embedded within it. Members apparently.
have great difficulty in adopting any
other kinds of primary group membership,
outside the kibbutz structure. For
example, outsiders -- immigrants into
Israel and other who attend the,kibbutz
high school 7- almost never achieveany
real interaction with-kibbutz.members.
Kibbutz adolescents look upon them as
outsiders and with much derision..
sabras. do not claim to have any "friends"
to any extent. This is another charac-
teristic typical of kibbutz societies

17



ix

societies and of other societies whi:h
have extended, families with many cor-

...poratefunctions.

Finally, the kibbutz members con-
stitute a 'family" in. their own eyes
and in the eyes of the outside observer;
they are bound by "ties of common resi-
dence, common experiences, a common
past and a common fate, and mutual aid

all the ties which bind a family --
as well as a common ideology."

°V. The Israeli Kibbutz. - Bibliography
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OBJECTIVES

his unit is designed to make progress toward the development of the following
bjectives:

pNCEPTS

,ulture: learned behavior patterns;
norms and values; diversity; unique-
ness; universals (including psychic
unity of mankind); cultural use of
environment

Social Organization: roles, status,
division of responsibilities and
labor; functions

ocial Process: socialization (positive
and negative sanctions)

,ocation: position; situation; site

bite: desert; swamp; irrigation; drain-
age;_ hill; sea; lake; river; climate;
city; village

GENERALIZATIONS

. People everywhere must learn to be-
have in the ways they do, just as
we learn to behave in the ways we
do. (Culture is learned, not
inborn.)

a. In every society human beings
learn a culture in the process
of growing up; this culture is
the learned behavior patterns
shared by members of their group.

b. Within the primary group of
the family in our society, the
parents and older siblings
direct expectations (organizea
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into roles) toward the child.
In some societies aunts and
uncles or other relatives also
play a part in teaching roles
to children.

c,. In almost all societies gome
aspects of socialization of
children are entrusted to people
:outside the child's family.

d. Both positive and negative sanc-
tions are used to teach the
child to act in certain ways.

2 All people, regardless of where they
live or to what race, nationality or
religion they belong, have many
things incommon.

a. All people, everywhere, have
certain basic physical drives,
although they satisfy theme.
differently.

b. Human beings exhibit the same
kinds of emotions. (anger, fear,
sorrow, hatred, love), although
they express them in different
wayg and the emotions are aroused
by different things:

c. Human beings everywhere have
acquired need for positive affect
(affection) and interaction with
other human beings (gregarious-
ness); these acquired needs re-
sult from the fact that human
beings are dependent for care and



- 2 -

sustenance longer than any other
animal; thus all human beings
are incorporated into primary
groups and learn aspects of a
group's behavior.

. The broad outlines of the ground
plan of all cultures are about
the same because men always and,
everywhere are faced with certain
unavoidable problems rising out
of the situation given by nature.

1) Every culture must provide
for the satisfaction of the
elementary biological re-
quirements such as food,
warmth, and the need for pos-
itive affect and gregarious-
ness.

2) The family is a basic social
group found in all societies..
Certain family functions are
found universally in all
societies.

3) All cultures require a cer-
tain minimum of reciprocal.,
behavior for cooperation -to
obtain subsistence and other
ends of social life.

4) In all societies people are
.expected to behave in cer-
tain ways and not to behave
in certain ways; they are
expected to believe that
certain things are good and
certain things are bad.

5) Families in all societies
delegate responsibilities,..,
and rights (specific roles)

tc different family mem-
bers; age and sex are
principles used in all so-
cieties to differentiate
family roles and status.

3. Ways of living differ from one so-
ciety to another and within the same
society; indeed each culture is
unique.

a. Human beings have the potential
to exhibit extremely variable
behavior, depending upon their
natural and cultural environment;
they satisfy their drives and
needs differently.

b. Families differ widely from so-
ciecy to society as to how they
are organized and as to their
functions.

1) Although certain family func-
tions are found universally
in all societies, other func-
tions of the family vary
widely from society to soci-
ety.

2) Although age and sex are
principles used universally
in all societies to differ-
entiato status and role
within the family, the speci-
fic roles differentiated by
these principles are organ-
ized very differently from
society to society.

c. People differ as to how they ex-
pect people to act and as to what
they think good and bad.

alEmesimmansommussomaingit
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d. Each family has ways of doing
things which are unique, although
most of its ways are shared with
other families in the same
society.

.

People living in a particular physi-
cal environment or, dn similar physi-
cal environments Use the environment
according. .to their cultural values,
knowledge, and technology.

. Both man and nature'change the charac-
ter of the earth.

A division of labor makes it possible
to increase production.

. Machinery makes possible greater
production per person.

SKILLS

The broad skill toward which teaching
is ultimately directed is underlined. A
specific aspect of, a skill or an under-
standing needed to learn a, skill is in
plain type.

1. Locating Information

Uses the table of. contents.

. Gathering' Information

Listens for the main ideas and
supporting details.

Gains information from pictures.

Sets up hypotheses.

21

3. Evaluating Information

i:Checks on the bias and compe-
tency of witnesses, authors, and
producers of.materials.

4. Organizing and Analyzing Data and
Drawing Conclusions

Classifies data.

Applies previously-learned con-
cepts and generalizations to new
data.

Tests hypotheses against data.

Generalizes from data.

5. Geographic Skills

a. Has a sense of direction.

Knows cardinal and inter-
mediate directions.

b. Has a sense of distance and
area.

Is in the habit of comparing
distances with known distances.

Is in the habit of comparing
areas with known areas.

c. Is skilled in interpreting maps.

Uses legend to interpret
symbols;

Identifies pictorial and
semi-pictorial symbols.
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Knows meaning of scale.

Can use a map to identify
directions.

ATTITUDES

1. Evaluates information and sources of
information before accepting evidence
and generalizations.

2 Values initiative, hard work, honesty.

3 *Appreciates and respects the cultural
contributions of others.

4. *Values knowledge for the sake of
knowledge and as a means of helping
man understand the world in which he
lives.

* There is no one procedure designed
to teach this attitude. It is hoped that
pupils will make progress toward developing
this attitude because of the interesting
information and attempts to compare the
information with things they know.

22
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OBJECTIVES OUTLINE OF CONTENT

S. Knows meaning of scale
on a map.

S. Is in the habit of
comparin3 distances
with known distances.

S. Generalizes from data,

G. Ways of living differ
from one society to
another; indeed each
culture is unique.

G. Human beings satisfy
their drives and needs
differently.

G. Families differ widely
from society to society
as to how they are
organized and as to
their functions.

23,
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TEACHING STRATEGIES EDUCATIONAL MEDIA

Initiatory Activities

1. Use a large wall map marked with the countries whose
families children have studied in grades one and two.
Have children locate the places where these families
lived. (Hopi, Algonquin and early Bostonian families
in U.S.; Russian family in Moscow; Japanese family;
Hausa family; Quechua family in Peru.) Ask: "Are
the other countries near the United States or far from
it? How can we tell on this map?" Have a pupil come.
up and measure off distances on a globe between these
places and his home town. He can use a length of string.
Each time he should make a line on the chalkboard to
represent this distance. The teacher should mark this
line as the distance between our town and Japan, etc.
If the distances are marked off from a starting vertical
line, children can compare them easily. (Remind pupils
that a globe is more accurate than a map in representing
our earth. Therefore we use a globe rather than a wall
map in measuring these distances.) Save this simple
chart for use in activity number 3.

. Have a general review discussion: "How were all of the
people we have studied different from us?" Emphasize
differences and similarities in family functions and
organization. Emphasize differences in ways in which
different people in different societies satisfy their
drives and acquired needs or differences in things which
arouse their emotions.

As an activity have the children draw one representa-
tive of each family they have studied. The differences
can be listed as the children review the culture.

Now reverse the question: "How were all the people .

we have.studied like us? What things do they all need?
In what other ways. are people: alike? Have all of theSe
societies had some kind of family? Have there been any
things which all of these families provided children?
(If children include anything related to economic
functions, do not tell them they are wrong.) In what
ways are families the same? (Try to get pupils to

24
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G. Societies differ as to
how they expect people
to act and as to what
they think good and bad.

BUT
G. All people, regardless

of where they live or to
what race, nationality or
religion they belong,
have many things in common.

G. All people, everywhere,
have certain basic physi-
cal drives.

G. Human beings exhibit the
same kinds of emotions.

G. Human beings everywhere
have acquired the need for
affection and gregarious-
ness.

G. All societies have some
kind of family; certain
family functions are uni-
versal.

G. In all societies people
are expected to behave in
certain ways and not to be-
have in certain ways; they
are expected to believe
that certain things are good
and certain things are bad.

S. Is in the habit of comparing
distances with known distances.

S. Can use the map to identify
directions.

S. Knows cardinal and inter-
mediate directions.

7

I. Israel is a very small country with a
varied climate and surface relief.'

A. Israelis far from the United States.

25



point out that families in different societies all
expect certain kinds of behavior and ideas about
right and wrong.)

"We are going to study a family in another part of
the world. Do you think it will be just like any
family we have studied so. far? Do you think it will
have all of the functions we found in these other
societies? How do you think the people will be like
us? Let's find out if your ideas are correct about
families and people by looking at families in one
more place."

Developmental Activities

. Tell the children that they are going to learn next
about the people who live in a country which is so
small that they could walk across one part of it in
a day. Ask children to show Israel on the map and on
the globe. Ask: "Is Israel further or nearer to our
town than Moscow? than Japan? than Nigeria?" Have
a pupil mark off the distance on the globe with a
piece of string and transfer this distance to the chart
on the chalkboard (see activity number 1). Have pupils
compare distance (north-south) in Israel with north-
south distance in Massachusetts. Ask: Is Israel east,
west, north or south of our state? Is it directly east
or south?" Review the use of the map in identifying
directions. You may also have to review intermediate
directions.

26
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S. Is in the habit of
comparing areas with
known areas.

S. Identifies pictorial
and semi - pictorial
symbols.

Understands site con-
cepts such as desert,
plain, hills, climate,
marshland, drainage.

S. Gains information from
pictures.

G. Man changes the charac-
ter of the earth.

S. Uses maplerAd.

S. Identifies pictorial
symbols.

- 9 -

B. Israel is a small country compared with the
United States or any of the countries studied
so far.

C. Israel's climate varies, but much of it is
hotter and drier than Massachusetts; much of
it is desert.

D. Israel is not completely flat, even though it
hits a desert; it has many hills.

27
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4 Show children a cut-out map of Israel, scaled so that WaJ
it is about the size of New Jersey on the wall map of the
United States. Point out New Jersey on the map and
have a child hold up the cut-out-to compare. Ask Wo
someone to find Massachusetts on the map and compare its
size with that of Israel. Now compare Israel with the
size of Japan, Nigeria, the U.S.S.R., Peru, and the U.S.
Give the children the worksheet of cut -outs. Have them
label each country then cut it out, and compare their sizes.

5 To stress the fact that Israel is indeed a small country,
read a brief excerpt from Joy's book on Israel. Jot

I

6 Point out to the class that it is interesting to find out
what a country looks like. Ask: "What would you see if
you .went on a trip.through Massachusetts2" (grass, trees,
water, towns, etc.) Have children draw-picto-symbols we
might use on a map to represent these things.

a.

7. Show, filmstrips and slides. Ask children to watch for Sli
pictures, which would help them describe what Israel looks
like. As you show pictures ask questions to direct
attention of pupils to details and implications of details.Fil
Be sure-to show pictures showing varied types of relief
and climate.. Show piCtUres of marshlands and drained
marshlands of N.E. as well as Negev desert region of south.
(Kibbutzim are found in both areas.) Contrast with pic- Pic
tures of hills and coastal plain.

p

Nat
1

4

8. A large piece of mural paper with an outline of Massa- Mur
chusetts and Israel could be put up on bulletin board.
The children can make pictures, cut them out and paste
on the mural. The children can place things such as
rivers, cities, farms, hills, mts., etc. The differences
in the land formations between Israel and Massachusetts
should be emphasized. Magazine pictures could be used to
show many of these diversities.

28
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S. Uses map legend and
pictorial and semi-
pictorial symbols.

S. Is in the habit of
comparing areas and
distances with known
areas and distances.

Understands site
concepts such as sea
and lake and river.

S. Classifies data.

S. Identifies map
symbol for city.

S. Classifies data.

Understands site
concept of city
and village.

30
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E. Israel is on the Mediterranean Sea and has
lakes and.a small sea in it. (The Medi-
terranen; 'Dead Sea, and Sea of Gallilee
are allsalt 'water. There. is a shortage
of fresh water in Israel.)

F. Israel has several rivers running through
it or on its border. (The Jordan River
is 200 miles long; the Mississippi is
2,350.)

II. People who live in Israel are called Israelis;
some, but not all of them, live in a kind of
village called a kibbutz.

A. Kibbutz means "together" or "group" in
Hebrew. (The plural of kibbutz is
kibbutzim.)

B. Only a small part of the Israeli peOple
(4-5%) live in kibbutzim.
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9 On an outline map (made with tha opaque pr,Djector)
out in the symbols. Add a legend to explain the:
symbols. Show also bodieS.24",water -- the Y:,,cliterra.1-iean
Sea, the Dead Sea,. the Sea of C!,illilec (now Lake
Tiberias), the Jordan River, and several xmaller
rivers. Compare length of Jordan River with that cf
the Mississippi. Point out source of Jordan River and
where it flows. Using a ruler, have the children
measure one inch of blue paper and cut it out. This
can represent the Jordan River. Now they can measure
10 inches of blue paper and cut that out to represent the
Mississippi River. On separate white background paper have
the children paste and label the river. With crayons they
can draw in scenes which surround the river.

10. -Tell children that they are going to learn about some
people. called Israelis who live in a farming village.
The village is called a kibbutz (kih-boots'). Teach
pronunciation and meaning. (Kibbutz means "together.")
ASk: "Do people own their own houses? Do they need
money?" Show film to present an overview., of life in a
kibbutz and in Israel. A section of land should be set
aside on the picto-map to represent the kibbdtz. Aaer
the film they can'add the building on the map.

11. Use a map, slides and pictures to show Israel's cities.
On the map, point out the symbol for cities. Compare
with pictures of kibbutz to emphasize differences between
village and city. Tell children that most of the people
live in cities, but if the whole class were to go to
Israel, one child out of the 20 or 25 would.probably live
on a kibbutz. Each child could have his copy of a map
of Israel and mark off the cities the teacher points
out.
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OpaTae projector; large
sheet c-f

Cutoutsof seas and
lakes drawn to scale.

Ruler, blue construction
paper, Scissors, paste,
crayons and white back-
ground paper.

This is Israel, Weston
Woods: Studio.

Slides of/the cities
of Israel.

Joy, Getting to Know
Israel, map on p.6.

National Geographic, Mar.,
1965: p.402 (Map of
Israel), pp.398 -9 (City
of Tel Aviv), pp.404-5
(Village Kibbutz of
Yotvata), pp.418-9
(N. Kibbutz Nahala) and
p.426 (City of Palestine).

See Appendix for trans-
parency and map dittoes..
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Knows cardinal directions.

Can use the map to
identify directions.

Understands site concepts
of marshlands and drainage.

Uses pictorial andisemi-
pictorial symbols.

Gains information from
pictures.

Gains information from
pictures.

People living in a parti-
cular physical environment
use it according to their
cultural values, knowledge,
and technology.

Both man and nature change
the character of the earth.

VALUES INITIATIVE AND
HARD WORK.

-- 13 -

C. The kibbutzim are farming villages built
mostly in dry areas; some have been built
in drained swamplands (marshlands).

D. By hard work, the people of the kibbutz
have changed the desert into good farms.
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12. On an outline map of Israel show where this kibbutz
is in Negev desert. Review cardinal directions and
intermediate directions once more. Emphasize that
the kibbutz is in the southern part of Israel. Show
children where some other kibbutzim are found. In
what part of Israel are they? Point out that some
are in areas that were marshes. People of kibbutz
had to drain swamps. Use same worksheet as in #11.

13. Direct attention to the map and to the key. Ask:
"What do children in the kibbutz see when they look
out of their windows?" (Hills, fields, sand.) Ask:
"Why would there be sand in some places instead of
grass and black dirt?" (Many parts of Israel are hot
and dry and have little rain.) Show filmstrip Negev
Desert to illustrate desert conditions.

14. Read aloud a brief description of the heat and dryness
of a desert in Israel. Ask if any of the children
have ever been on an American desert. If so, have
them describe it and how they felt. Show number of
pictures of different kinds of deserts that look
somewhat different. Ask: "Wh:4t do these places have
in common?" "Why do we call them deserts? What
particular kind of desert does Israel have?"

15. Show pictures of people clearing the land and of
irrigation sprinkling systems. Ask: "What kind of
work are these people doing? Why do they need to
water their crops?" Compare pictures with one of
nomads in desert. (Or of area prior to reclamation
by irrigation.) "Why do these people use the land
differently?" "What happened when land was no longer
irrigated?" "What would wind do?" (Ask pupils if
they have ever been on a beach when the wind was
blowing? Have they ever seen a dust storm? What
would happen to the rain that does fall?)
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Outline map of Israel.

Filmstrip: Negev Desert,
Encyclopedia Brittan
ica.

Study prints: The Earth,
Home of People, Silver
Burdett, and Map Sym-
bols and Geographic
Terms Charts, A.J.
Nystrom Company.

Slide of desert.

Filmstrip: This is Israel,
frames 3 and 6, Encyclo-
pedia Britannica.

Life World Library, Israel,
pp. 94-95.

Fraenkel and Stiles,
Israel, pp. 28-30.

National Geographic, Mar.,
1965, p. 406 (irriga-
tion), pp. 412-3 (nomads
in Beersheba).
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S. Applies previou:ly-
learned concepts and
generalizations to
new data.

S. Generalizes from dat,..

G. Both men and nature;
change the character
of the earth.

G. Division of labor makes
it possible to increase
production.

G. All cultures require a
certain minimum of re-
ciprocal behavior for
cooperation to obtain
subsistence and other
ends of social life.

S. Sets up hypotheses by
applying yreviously-
learned concepts and
generalizations to new
data.

37

E. Most of the people in theibbutz have
come to Israel from other countries.
(Compare with early America.)
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6 Ask pupils: "Where do you suppose the water comes from
to irrigate this land?" (rivers, lakes) Point out they
cannot use salt water fraM'sea. (Perhaps have children
'do an experiment with two plants. They might water one,
each day with salt water and one with.plain water.) Ask:
"How does the water get to the farm land?" (Point out
ditches shown in pictures and explain how water is moved
through the ditches. "Who would dig the ditches?" (men
from kibbutz)' "Is 'this.a.job that most farmers you know
have to do?" As an activity for the children on irriga-
tion try setting up an irrigation problem. A large suit
box could be filled with dry soil. Ditches could be dug
with popsicle sticks. Straws can represent the pipes
through which the water runs. With a pin make small
holes in the straw so the water can completely irrigate
the land.

In this way the children themselves can work with the
problem and appreciate the difficulty of land cultivation.
As an explanation, point out that: "Since there is so
much extra work to be done on d kibbutz, the people have
learned to live in a way that is different from the way we
liVe. DO any of you have mothers who work? Do they leave
your younger brothers and sisters in a nursery?. (Many
mothers leave their children with one person and this
releases them for other jobs. The concept will be expanded
later in this unit.) "How do you think a nursery would be
useful on a kibbutz?" (Move the discussion toward an
understanding that mothers can -then do many of the
important jobs and even work in'the fields.)

7. Ask children how many of them have lived in this town as
long as they can remember. If they moved here, why did
the family come? (a new job, to be.near relatives, etc.)
Ask: "Why do you think people would go to live on a
kibbutz?"

8. Show filmstrip This is Israel to show the different
nationalities who immigrated to Israel. Explain that
thousands of years ago, their ancestors lived in Israel.
Some of them moved away, but now they are coming back to
Israel. Show them on a map where these children came
from.

38

Filmstrip: This is
Israel, Encyclopedia
Britannica.



G. Families differ widely
from society to society
as to how they are organized
and to their functions.

S. Listens for main ideas
and supporting details.

G. Ways of living are different
frOm one society to another.

G. All people everywhere have
certain basic physiological
drives, although they satisfy
them differently.

G. Although age and sex are
principles used universally
in all societies to differ-
entiate status and role

III.

within the family, the specific
roles differentiated by these
principles are organized very
differently from society to
society.
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Life in a kibbutz family and on a kibbutz
is very different from the kind of life we
lead.

A. The children on the kibbutz do not live
with their parents. .They live with
other children of the same age.

1. Kibbutz families do not eat together.
Adults usually at in one large room
and children eat with others of the
same age group. .

2. In our families the mother does the
cooking; in a kibbutz.. there is a cook
who prepares the food.

3. Mothers do particular jobs; others do
some of the things for children which
mothers do in our'society. By dividing
up jobs, people can get more done.
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19. Ask children if they can imagine a-town where the parent
live in one block and all of the children live in anothe
part of town. Ask: "Who do you suppose takes care of
the children?" Let them talk briefly about this questio

20. Read story about David, a seven-year old who lives on a
kibbutz. Ask children to listen for ways in which David'
life is different from theirs. List these on a chart
showing comparisons between American family life aid
kibbutz life. Keep chart for later reference. (e.g. me
comparison, job varieties, etc.)

Role-playing could be used nicely here. Pick two chi
-;ren -- one American and one Israeli. Have each one show
what Amy would 77nsist of. They can make the differe
chart named aL,..2= the chlia -1.1(1 played that part.

21. Ask: "Where did David and his friends eat? Did they eat.
with their parents? Where do you suppose the parents eat
Build on information gained from the story by showing
pictures of children eating together.

Show therfilm-loop-COmmunity,Life,in Israel:, The
Kibbutz-to illustrate kibbUt.Z life:-

. .

22. Using the chart oVoompariSdhs (activity #20), ask:
"What different buildings do we need on a kibbutz that
we do not have in an American town? List the buildings
as children discuss this question. Show pictures and ask
children to look for buildings they haven't mentioned yet
(Thus far, they would probably want a children's house,-
parents' building, adults' dining room, kitchen, school.)
Have children build a model, kibbutz, using boxes as
buildings, or make mural showing the layout of a kibbutz.

23. Ask children about the way in which work gets done in an
American family. Who washes, irons, cooks and cleans for
the family? Does one person do all of these things? (in
most cases, the mother) Does the mother have more than
one job? Choose five children to act out an American
family. Have the mother act out all her duties. The fa-
ther could leave for his job which he can be shown doing
in another part of the room. The children can leave for
school. The entire day should be sht.,wn. Show pictures
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Israel, p.20 and cover
page.
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Gidal, My Village in
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G. Certain family functions
are found universally in
all societies, but other
functions of the family
vary widely from society
to society.

. A division of labor makes
possible increased pro-
duction.

G.

Applies previously -
earned concepts and

generalizations to
new data.

Although certain family
functions are found
universally in all soci-
eties, other functions
of the family vary widely
fttim society to society.

In all societies people
are expected to behave
in certain ways and not
to behave in certain ways.

19

. In our society, children are with their
parents most of the time; in a kibbutz, the
children visit their parents every day.
The parents provide them with love.
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women doing various jobs on a kibbutz. Ask:
mother cook for her family? Does each father w
his family alone? Does a child on a kibbutz ha\
person to wash, iron, and cook for him? Do maw'
people do these jobs? If your mother got sick,
jobs would you have to do?" (Try to elicit the
all housework would have to be done by the fath
dren in most homes. However, in some a woman mi
to come in and held.) Ask: Is this true on a
(Lead children to see that it is not true, becau
son is assigned to one kind of job at a time.)
be presented in a problem for the children to so
the number of children in the class and pretend
make up an entire kibbutz. Emphasize the fact t
one must work. Help them see why it would not 11)
each person to choose his own job. Make a list
that would have to be done each day and decide w
The list should consist of cook, laundry, nurse.
farmer, etc. Make sure each member of the class
Ask: "Do you think that you can work faster whe
one job to do all day long, or when you have to
different kinds of jobs? Why? Is there much wo
done on a. kibbutz? Why do you think the people
up the jobs the way they have?" (Using these ki
questions, guide the discussion so that the chil
that division of labor is an efficient means of
what is done when there is a great deal of hard
done.) Perhaps use example from the school situ
show the efficiency of assigning tasks to indivi
passing out of materials instead of taking time
child to get own.)

24. By way of review, give the children three worksh

25. Read aloud sections of the story, A Da on the
which point out differences in sleeping, eating,
and going to bed. Tell children to listen for a
ways in which David's day is different from thei

26. Read a short story about an American boy who sta
night with his friend. Ask: "Did David ever st
night with his friends? Would he feel strange
with his parents?"
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doing various jobs on a kibbutz. Ask: "Does each
cook for her family? Does each father work for

amily alone? Does a child on a kibbutz have only one
n to wash, iron, and cook for him? Do many different
e do these jobs? If your mother got sick, what extra
would you have to do?" (Try to elicit the answer that
ousework would have to be done by the father and chil-
in most homes. However,. in some a woman might be hired
me in and help.) Ask: "Is this true on a kibbutz, too?"
children to see that it is not true, because each per-
s assigned to one kind of job at a time.) This could
esented in a problem for the children to solve. Take
umber of children in the class and pretend that they
up an entire kibbutz. Emphasize the fact that every-
ust work. Help them see why it would not be wise for
person to choose his own job. Make a list of the jobs
would have to be done each day and decide who will do it.
ist should consist of cook, laundry, nurse, teacher,
r, etc. Make sure ea'h member of the class gets a job.
"Do you think that you can work faster when you have

ob to do all day long, or when you have to do many
rent kinds of jobs? Why? Is there much work to be
on a kibbutz? Why do you think the people have divided
e jobs the way the, have?" (Using these kinds of
ions, guide the discussion so that the children can see
division of labor is an efficient means of organizing
is done when there is a great deal of hard work to be
) Perhaps use example from the school situation to
the efficiehcy of assigning tasks to individuals. (e.g.
ng out of materials instead of taking time for each
to get own.)

of review, give the children three worksheets.

aloud sections of the story, A Day on the Kibbutz,
point out differences in sleeping, eating, working,
ing to bed. Tell children to listen for all the
in which David's day is different from theirs.

See Appendix for work-
sheets on kibbutz.

A Day on the Kibbutz,
parts I, III, VI, X.
See Appendix for
story.

short story about an American boy who stays over- Clymer, Now That You Are
with his friend. Ask: "Did.David ever stay over- Seven, p. 31, para-
with his friends? Would he feel strange if he stayed graph 5 to p. 34, para-
lis parents?" graph 6.

semengeorsmoullom=asmounli
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G. Although age and sex
are principles used uni-
versally to differentiate
status and role within the
family, the specific roles
differentiated by these
principles are organized
very differently from soci-
ety to society.

S. Checks on the bias and
competency of witnesses
and authors. ,

A. EVALUATES SOURCES OF INFOR
MATION BEFORE ACCEPTING
GENERALIZATIONS.

G. In every society human
beings learn a culture in
the course of growing up;
this culture is the learned
behavior patterns of their
group.

G. In all societies people are
expected to behave in certain
ways; they are expected to
believe that certain things
are good and certain.:. things
are bad.

G. Certain family functions ,

are found universally in
all societies.

G. Other family functions
vary widely from society

,t.t5 society.
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5. In a kibbutz a nurse usually puts the
ni- older children to bed; parents often
iate tuck younger children in to bed. What
n'the happens, however, depends upon the
roles particular.kibbutz.
se
zed
soci-

es.
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6. In a kibbutz,..if a child awakenS at
night and, is afraid or sick, his mother
is not there. Either the nurse or one
of the older children might comfort him
or bring him,a drink.
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27. Have the children read each story in "Where?" and decide See Appencix for
where the child in the story lives. stories.

28. Let children discuss briefly some of the reasons
why they might want their parents during the night.
Ask: "How would you feel if they were not there?
Would you just as soon have another child take care
of you? Why do you feel this way?" (Have learned
to expect certain kinds of behavior) "If you were
brought up in a kibbutz, a child comforting you
would seem natural." Ask children to recall story
of David. Ask: "Do you think parents ever comfort
children in a kibbutz? Why do you think children
visit parents and parents visit children?"
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Human beings everywhere have
acquired the need for gregari-
ousness; these acquired needs re-
sult from the fact that human
beings are dependent for care and
sustenance longer than any other
animal; thus all human beings are
incorporated into primary groups
and learn aspects of a group's
behavior.

Every culture must provide
for the satisfaction of the
elementary biological require-
ments such as food, warmth, and
the need for positive affect
and gregariousness.

Although certain family
functions are found univer-
sally in all societies, other
functions of the family vary
widely from society to society.

In almost all societies
some aspects of the social-
ization of children are en-
trusted to people outside the
child's family.

In all societies people
are expected to behave in
certain ways and not to
behave in certain ways.

49
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8. Children live with other groups of
children near their own age.

9. Babies are taken care of in nurseries.
Mothers visit them at feeding time and
take them out for a walk.

10. Toddlers live together in groups of
eight.
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29. Show pictures of children playing and eating
together. Ask: "Are these children the same.
age or of different ages? How are these children
like you?"

Give the worksheet on finishing story of
The Stranger.

30 Show a picture of babies in the nursery. Ask:
"Who is taking care of the babies? Do you see
any of the mothers?" Then show the picture of
mothers wheeling their babies outside. Ask: "Who
is taking care of the babies now? Who do you think
takes care of the babies most of the day? Would
all societies have to provide some ways of taking
care of babies? Could a baby live if it were not
taken care of by older people? Why do you think
babies come to like having people around? Why do
you like being around other people? Would you like
going off and living by yourself? Why or why not?"
Also ask: "What would we call the building where
the babies live in a kibbutz?" (nursery) Add this
building to the model kibbutz, and add a new
building for each age group discussed.

31. Show pictures of children eating in toddler's dining
room, under the supervision of a nurse. Ask whether
any of the children in our class are from large
families. Give the children this problem and let
them decide the answer. They could pretend to all
live together on a kibbutz. Who wovld take care of
them? What would they need? Let them determine
their own needs and how the kibbutz provides for
them.
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Slides on communal. meals.

Edelman, Israel, New
People in an Old Land,
pp. 89, 11.

Hoffman, The Land and
People of Israel, insert
following p. 64.

Pinney, Young Israel,
p. 16, 59.

Gidal, My Village in
Israel, p. 21.

See Appendix for The
Stranger.

Pinney, Young Israel,
pp. 56, 5i, Tr:-

Hoffman, The Land and
People of Israel,
p. 64.
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. In almOst all societies
some aspects of the social-
ization'of children are en-
trusted to people outside
the child's family.

People everywhere must learn
to behave in the ways they do,
just as we learn to behave in
the ways we do. (Culture is
learned, not inborn.)

In every society human
beings learn a culture in
the process cd growing up;
this culture is the learned
behavior,patterns shared by
members of their group.

. In almost all societies some
aspects of the socialization
of children is entrusted to
people outside the child's
family.

All people, regardless of
where they live or to what
race, nationality, or religion
they belong, have many things
in common.

. Societies differ as to
how they expect people to
act and as to what they
think good and bad.

-25-

11. Kindergarteners go-to school in groups
of16; they do ,much the same kinds of
things in kindergarten as children do
in the U.S. These children sleep in
the same building, too.

12. Children go to school from grade one
through high school. Children ages 6
to 12 live in one building and go to
the same school.



- 26 -

32. Ask children to think about their first few
days of kindergarten. (Many new things to do,
missed their mothers at first, etc.) Show
pictures of children in a kibbutz kindergarten.
Ask: "Did these children know each other when
they started kindergarten? How do you suppose
they felt? How did, you feel when you started
kindergarten? (Point out that children on a
kibbutz come to think of other children much
the way we do about brothers and sisters.)
Ask: "Why do you think the kii3butz has a
kindergarten?"

33. As an introduction to this next section, ask
children to recall the way in which David's day
began. Ask: "Did he walk as far to school as
you do? Did his friends come from their own
houses? How is that different from your morning
at school?" Show pictures of school-age kibbutz
children, and ask children to watch for ways in
which these children learn, work, and play as
American children do, even though their work is
somewhat different.

Have one boy act out David's role in the story
to have the children recall the story.
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Pinney, Young Israel,
pp. 16, 17, 56.

Slides of children in
kindergarten.

Slides of children at
school.

Israel 1954, pp. 152, 154.

Pinney, Young Israel,
pp. 18, 19, 25, 35.

Gidal, My Village in
Israel, pp. 6, 15, 38,
39, 69.

Edelman, Israel, New
People in an Old Land,

Hoffman, The Land and
People of Israel, p.64.
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G. Families in all societies
delegate responsibilities to
different family members; age
and sex are principles used
in all societies to differen-
tiate family roles and status.

G. People everywhere must learn
to behave in the ways they do,
just as we must learn to behave
in the ways we do.

G. Certain family functions
are found u:Aversally in all
societies.

S. Gains information from pictures.

G. Each family has ways of doing
things which arc, unique, although
most of its ways are shared with
other families in the same society.

G. Certain family functions are
found universally in all
societies.

S. Listens for main ideas and
supporting details.
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B. Kibbutzim children work, too; they learn to
do different kinds of jobs done on the
kibbutz.

C. Members of a family-visit with each other
frequently.

1. In addition to the work they do every
day, parents find time to visit the
children. The parents provide love for
the children.

2. High school age children often come to
visit and play with their younger
brothers and sisters.

D. The kinds of meals eaten on a kibbutz are
different from ours. People eat a large
breakfast and noon meal. Supper is light.

56.
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34 Referring to the pictures. of children working, a
kinds of jobs do the children have? Are they li
tasks you (Llo to help around the house? Have an
stayed on a farm? Are any of the jobs that chil
on the farm like those you see the kibbutz child
Why do you think they do. one'job'.part of the tim
a different job?" "Have'You studied any family
give children some jobs to do ?'- DO these jobs di
and girls in our society? DO they differ for bo
on the kibbutz? How do the jobs of children dif
those of adults on the kibbutz?"

Pantomiming could be used here as an activit
children. Choose six children to pantomime jobs
children on the kibbutz do daily. Have the job
card. Each child would act out his job while th
guesses what he is doing. Some of the jobs woul
gardening, wiping dishes, picking fruit, cleanin
etc.

35. Show pictures of families together and parents p.
with their children. Ask: "What is this family
Who is getting the most attention? Who gets the
attention in your family?" (Discuss with childr
feelings when they do not feel they are getting
attention) "Do you think all of the families in
kibbutz are alike in all ways? Are your familie
in all ways? Why not?" Show filmstrip Family o
to illustrate the different types of family life

36. Show pictures of older children playing with the
cnes. Ask: "Who do you suppose these older chi
Do your brothers and sisters play with you? Do
these children see their brothers and sisters as
you see yours? Why do you think older brothers
visit younger brothers and sisters?"

37. Read aloud and ask children to listen to find ou
kibbutz children eat for breakfast, noon meal, a
List the foods for each meal on a large sheet of
Compare with what pupils eat for breakfast. Per
comparative chart can be made by a group. For a
at snack time serve typically Jewish food to shot
difference to the children.

5711== .=ammng,11-BWMWMInfeS.
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ing to the pictures' of children working, ask: "What
of jobs do the children have? Are they like the
you do to help around the house? Have any of you
on a farm? Are any of the jobs that children do
farm like those you see the kibbutz children doing?
you think they do One'job--Part of the time and then

erent job?". "Have you studied any family that doesn't
hildren some jobs to do? DOthese jobs differ for boys
rls in our society? Do they differ for boys and girls
kibbutz? How do the jobs of children differ from

of adults on the kibbutz?"

n.tomiming could be used here as an activity for the
en. Choose six children to pantomime jobs that the
en on the kibbutz do daily. :Have the job printed on a
Each child would act out his job while the class

s what he is doing. Some of the jobs would include
ing, wiping dishes, picking fruit, cleaning cottages,

Actures of families together and parents playing
Fheir children. Ask: "What is this family doing?
is getting the most attention? Who gets the most
ion in your family?" (Discuss with children their
lgs when they do not feel they are getting enough
Lion) "Do you think all of the families in the
z are alike in all ways? Are your families alike

1 ways? Why not?" Show filmstrip Family of Israel
Lustrate the different types of family life.

Slides'of families.

Pinney, Young Israel,
p. 60.

Gidal, My Village in
Israel, p. 26.

Filmstrip: Family of
Israel, Encyclopedia

,dctures of older children playing with the younger Britannica.
Ask: "Who do you suppose these older children are?
r brothers and sisters play with you? Do you think Pinney, Young Israel,
children see their brothers and sisters as often as pp. 49, 59.

ee yours? Why do you think older brothers and sisters
younger brothers and sisters?" Gidal, My Village in

Israel, p. 26, 27.
aloud and ask children to listen to find out what
tz children eat for breakfast, noon meal, and supper. Joy, Young People of the
the foods' for each meal on a large sheet of paper. Eastern Mediterranean,
re with what pupils eat for breakfast. Perhaps a p. 178.
rative chart can be made by a group. For an activity
ack time serve typically Jewish food to show the Gidal, My Village in
rence to the children. Israel, p. 20-7.

Background paper.
58



All people everywhere have
certain basic physiological
drives, although they satisfy
them differently.

A division of labor makes
it possible to increase pro-
duction.

Ways of living differ from
one society tc another; indeed
each culture is unique.

All cultures require a
certain minimum of recip-
rocal behavior for coop-
eration to obtain sub-
sistence and other ends
of social life.

Functions of the family
vary widely from society
to society.

Gains information from
pictures.

29

E. Children on a kibbutz enjoy a variety of
recreational activities.

F. People,on the kibbutz work in- the.fields
groW. fOod They raise corn, wheat,

fruits, and garden vegetables. However,
each=-Trianyie assigned one of several jobs;
no fartheitries to do all of the jobs our
farmers will do. In return for their
work, people Shake the products and things
purchaSed by sale of products. No father
works to supportjust.his own family.
Children'are!aUPported by the joint
efforts of the community. Money is not
used within the kibbutz.

59
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38. Show children slides and pictures of children playing
at the kibbutz. Play an 'Ir,sraeli game such as Meirutz
Le-Veith Merchatz or Pa'Alk::Akhat with the claSs.

thechildren: "Do the children at the kibbutz play the'same
games we would play?" Have them note the similarities.

39. Teach the children some of the folk songs of Israel
using the Folkways recordings or the videotape, Music
of Israel.

40. Read"The Thief Who Was Too Clever"to the class. Ask
them to conpare it with other folktales they have heard.

41. Read section IV from the story abOut David. Ask the
children why,,people,who,liveon_a kibbutz need to eat
big meals in the morning,and.at.noon. Make a bulletin
.bOard showing a-kibbutz breakfast and, contrast with it,
the kind of breakfast an American..child might eat. (Use
pictures cut from magazines 0r:children's drawings.)

42. Read a short story about an American child who goes
shopping with his grandmother. Ask: "Do you think this
could happen on a kibbutz? DO people on the kibbutz need
to buy groceries? Do they use money? Who provides the
things they need? Who provides the money for the things
you need?" Ask children to think back to story of David.
"What did David's father do? Did he do all jobs on the
farm? How was he paid for his work?"

43. Show pictures of people working on farms and let children
review what they have learned about the jobs people do.
As you show pictures, ask children to name some of the
foods they see. Use the filmloop The Kibbutz to illus-
trate the preparation of food.

Also review pictures shown earlier (e.g. Edelman, p.69,
Pinney, p.35, Gidal, p.39.)
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tures shown earlier (e.g. Edelman, p.69,
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Slides of children
playing.

Pinney, Young. Israel,
'pp. 48-9.

Hi Neighbor, Book Two,
pp. 32, 35 - 36.

Recordings: Israeli
Songs for Children and
Holiday Songs of Israel,
Folkways Scholastic
RecOrds..-

Videotape: Music of
Israel, Chelmsford ITV.

"The Thief Who Was Too
Clever,"Hi Neighbor,
Book Two, p. 29.

A Day on the Kibbutz,
?art IV. See Appendix
fdr, story. '

Taylor, Now That You Are
Eight, pp. 29-32.

Israel, 1954, p.. 152.
Edelman, Israel, New People

in an Old Land,p. 144.
Pinney, Young Israel, p.34.
Gidal, My Village in Israel,

pp. 15, 38,
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G. People living in a
particular physical environ-
ment use it according to
their cultural values,
knowledge and technology.

G. All cultures require a
certain minimum of recip-
rocal behavior for coop-
eration to obtain sub-
sistence and other ends
of social life.

G. Machinery makes possible
greater production per person.

, A division.of labor makes it
possible to increase pro-
duction.

G. Ways of -living. differ from
one society,to.another; in-
1(eld.each-culture in unique..
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kes it 1. The kibbutz sells some of its food to people
ro- in the cities; it helps the cities and gets

money to.buy things it cannot produce
itself.

from 2. People on a kibbutz do not go to a.store and
in- buy clothing. They go to a ,clothing store

nique.. house where it is given to them. They don't
have to pay for things at the storehouse
because their work pays for the clothing.

6.
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44. Ask: "What did you see in the pictures tha
how hard the people work?" (working withou
using water sprinklers) Use the map to revi
that much of Israel is very dry and it.takes
work to irrigate (water) the crops. The cl
an experiment with two small plants. Child
give one water and the other sunlight. Ask:
farmers on a kibbutz have as many machines t
as our farmers have? Who does the extra wor
life different on a kibbutz because of this?
people on a kibbutz live together as famine
instead, are children taken care of in nurse
Discuss the reasons why many. different build
needed. Go over who lives where. Explain t
kibbutz couldn't function so efficiently if
have their housing separated.

45. Through hard work, however, the people raise
food than they need to feed the people livin
kibbutz. Ask: "What do you suppose happens
extra food? Why do you suppose they work so
raise this food if they don't need it to eat
Show slide of oranges being shipped.

46. Ask children to think about how the kibbutz
the money gained from selling food. "What w
need that they couldn't grow or make on the
(clothing, etc.) "Where do you buy clothes?
families in kibbutzim need to buy clothes?
kibbutz get the clothes for the storehouses?

ej"
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Slides of fruit being
shipped.



G. Ways of living differ from
one society to another; indeed
each culture is unique.

S. Uses table of contents.

G. In almost all societies some
aspects of socialization of
children are entrusted to
people outside the child's
family.

G. In all societies people are
expected to behave in certain
ways and not to behave in
certain ways; they are expected
to believe that certain things
are good and certain things are
bad.

G. In every society human
beings learn a culture in
the process of growing up.

G. Both positive and negative
sanctions are used to teach
the child to act in certain
ways.

G. Within the primary group of the
family in our society, the
parents and older. siblings direct
expectations (organized into
roles) toward the child. In
some societies aunts and uncles
or other relatives also play a
part in teaching roles to
children.

GB
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3. Although children need no money

on the kibbutz, they are given a
small allowance when they go on
on vacation.

III. Children in a kibbutz are taught what is
good and bad behavior, although they learn
much of this expected behavior from people
other than their parents. (e.g. nurses,
teachers, older brothers and sisters.)

A. In a kibbutz, an important part of
good behavior is being a good friend
and doing one's share of the work.

67
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47. Read aloud the story about a family that is planning
to visit some relatives in Tel Aviv. Ask: "What might
the people need that they don't use on the kibbutz?
Where do you suppose they will get it? Will they
need money? Where will they get it?"

48. Review story about David and one of his friends who
misbehaved and was punished by the nurse. (Let
children use table of contents of story to locate
parts of the story that should be reread. Ask the
children to listen to find out what the boy has done
wrong.) Ask: "How did the nurse punish the boy? How
did the other children help the boy learn to behave?
Do you try to do things the way your friends want you
to Why? Can you think of any behavior like this
that would be punished in your family?"

Give the children the worksheet on behavior. They
are to determine why the boy or girl acted wrongly
and let them judge what the punishment should be.

68

Judy's Visit to
Tel Aviv. See
Appendix.

Slides of Tel Aviv.

A Day on the Kibbutz,
parts VI and X.
See Appendix.

See Appendix.



. All cultures require
a certain minimum of
reciprocal behavior for
cooperation to obtain sub-
sistence and other ends of
social life.

. In all societies people
are expected to behave in
certain ways and not to
behave in certain ways;
they are expected to be-
lieve that certain things
are good and certain
things are bad.

Societies differ as to
how they expect people to
act and as to what they
think good and bad.

Ways of living differ from
one society to another; indeed
each culture is unique.

All people, regardless of
where they live or to what
race, nationality, or reli-
gion they belong, nave many
things in common.

69
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B. Values which parents think most important
for children to learn are work, love,
humanity, responsibility to the kibbutz,
and good character.
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49.

50.

Read a story about "being a friend" from Now That You Taylor, Now That You
Are Eight. "Would the girls behavior be considered bad Are Eight, pp. 15-
if she were living on a kibbutz?"

Discuss how the Japanese girl should have been
treated.

Go back and review the activity #45. From this have
the children compile a list of behavior rules. Discuss
what rules the kibbutz children would be more likely to
obey and which ones American children should obey. Note
the similarities of behavior rules.

20.

51. Invite an exchange teacher or student or a person whc
has been to Israel to talk to the class about Israel.
Make a list of questions to be asked. Include
questions on the kind of behavior expected of children
on a kibbutz. (Or if visitor has not been to a'
kibbutz, ask him to compare kinds of behavior expected
of Israeli children in general with kinds expected of
children in this country.)

70



G. Both positive and
negative sanctions are
used to teach the child
to act in certain ways.

G. In almost all societies
some aspects of sociali-
zation of children are en-
trusted to people outside
the child's family.

G. In almost all societies
some aspects of sociali-
zation of children are en-
trusted to people outside
the child's family.

Within the primary group
of the family in our society,
the parents and older sib-
lings direct expectations
(organized into roles) to-
ward the child. In some
societies aunts and uncles
or other relatIves also
play a part in teaching
roles to children.

G.

S. Applies previously-learned
concepts and generalizations
to new data.

S. Gains information from
pictures.

G. In all societies people
are expected to behave in
certain ways and not to
behave in certain ways;
they are expected to believe
that certain things are good
and certain things are bad.
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C. When children misbehave, they are punished
by nurses or teachers and only infrequently
by parents; the teachers and nurses teach
the children to help each other and to work
together as a group.

irameneleaulelemilIMINNIIMINIOSIMEMIlme
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52. Ask the children to think back to the stories about
kibbutz children who misbehaved. How did thoSe
children know they had been had? Who told them or
punished them? (nurses, teachers, seldom parents)

53. Put "nurses, teachers, parents" on the board in
three well-spaced columns. Referring to the list of
rules for kibbutz children, have class members
classify each rule under the proper heading. Some
rules may go in more than one column. During the
accompanying discussion, ask: "Are parents with
their child very much of the time? Do you suppose
they punish them very often? What other kind of
family can you think of where the parents leave the
job of punishing children to others?" (Hopi) "Do
parents help teach children how to behave even if
they don't punish them?"

Give worksheets in which the children are to See Ap
read about a problem and decide who should discipline work
the child: Lurse, teacher, or parent.

54. Show pictures of kindergarteners. Ask someone to Slides
describe what the children are doing.. (going
somewhere together, staying in line together, Pinney
getting along nicely, etc.) Ask: "Does that remind
you of what you were taught in kindergarten? Why is Gidal,
it important?"

.
Isra
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See Appendix for
worksheets.

Slides cf kindergarteners.

Pinney, Young Israel, p.16.

Gidal, My Village in
Israel, p. 7.
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G. All cultures require
a certain minimum of
reciprocal behavior for
cooperation to obtain sub-
sistence and other ends
of social life.

G. Within the primary group
of the family in our society,
the parents and older sib-
lings direct expectations
(organized into roles) to-
ward the child. In some
societies aunts and uncles
or other relatives also
play a part in teaching
roles to children.

G. The family is the
basic social group found
in all societies; certain
family functions are found
universally in all societies.

G. Families in all societies
delegate responsibilities
and rights (specific roles)
to different family members;
age and sex arq principles
Used in all "societies to
differentiate family roles
and status.

G. Although the family as a
basic group is found in all
societies, families differ
widely from society to
society, as to how they are
organized and as to their
functions.

- 39 -

IV. Children in a kibbutz have p
brothers and sisters even th
not live together in the sam
family provides for Some fun
are provided in all societie
societies have families, alt
differ as to functions and o
Each learned way of life is
different. (A kibbutz famil
from most other families in
does not live together, nor
economic function.)
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IV. Children in a kibbutz have parents and
brothers and sisters even though they do
not live together in the same house. The
family provides for some functions which
are provided in all societies. All
societies have families, although they
differ as to functions and organization.
Each learned way of life is somewhat
different... (A kibbutz family is. different
from most other families in that the family
does not live together, nor does it have an
economic function.)
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55. Ask children to remember some other people who visit
young kibbutz children. (older brothers and sisters,
maybe other people who work on the kibbutz) Ask:
"Do you think these people help teach the children
what is right and wrong?"

Culminating Activities

56. Show film Israel, Land of Promise to show all of
Israel and-E3Viit has developed or the videotape
From the Children of Israel: Shalom.

57. Transform the class into a "Day On the Kibbutz."
Have children dress in shorts and have a definite
job to do. Go through daily activities and the
evening visit to the parents. Serve cookies and play
Israeli records. Dances and games could be played.
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who work on the kibbutz) Ask:
people help teach the children

rong?"

and of Promise to show all of
as developed or the videotape
f Israel: Shalom.

into a "Day On the Kibbutz."
.in shorts and have a definite
..1gh daily activities and the
e parents. Serve cookies and play
ances and games could be played.

Film: Israel, Land of
Promise, Associated
Fill m Services.

Videotape: From the
Children of Israel:
Sha om, CHILDREN OF
OTHER LANDS, Chelms-
ford ITV.

Hi Neighbor, Book Two,
pp. 27 - 37.
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People everywhere must
learn to behave in the ways
they do, just as we must
learn to behave in the ways
we do. (Culture is learned,
not inborn1)

Each way of life (culture)
is unique.

Applies previously-learned
Soncetsarlizations
to new data.

. Generalizes from data;
tests hypotheses against
new data.

M..1. people haVe -,ertain V. All people, regardless of where they live
physical drives, although or.to what race, nationality, or religion
they satisfy them differently. they belong, have many things in common.

Certain faMily functions
are found universally in
all societies.

. Human beings everywhere have
acquired a need for positive
affect (affection) and inter-
action with other human beings
(gregariousness).
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58 Make a mural contrasting American family life with
kibbutz life. Perhaps add scenes to show contrasts
with family life of other societies studied during
grades one and two. Possible scenes: mealtime,
sleeping room, jobs of children, jobs of mother,
taking care of babies, family playing together or
sharing things together, or being together. If
comparison is done only between kibbutz and American
families, include some scenes such as family mealtime
compared with communal mealtime; child's bedroom
compared with dormitory room; U.S. child carrying
groceries and kibbutz child feeding chickens;
American mother playing with child and kibbutz
mother visiting child, etc.

Then ask children to look at scenes for things
that are alike. (All people must eat and sleep.
Children are taught to do jobs, although the jobs may
differ. Mothers provide children with love in every
society, etc.)
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G. Human beings everywhere exhibit the
same kinds of emotions.
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59. Select prints from The Earth, Home of People picture
packet that depict children engaged in activities in
cultures that have not been studied.

Ask: "What do you see in the picture? How are
the people in the picture like you and me? How are
they not like you and me? If'you had a chance, would
you like to spend some time with the people in this
picture?"

Handle the discussion in a nonjudgemental probing
manner. This discussion should provide some evaluative
data regarding children's understanding of the concepts
and attitudes developed in the study of the cultures
in the program.
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veloped in the study of the cultures

Study prints: The Earth,
Home of People, Silver
Burdett.
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Clymer, Eleanor, Now That You Are Seven,
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in Up In Israel,
963.

o Know Israel,
nn, 1960.

el, New York,
y, 1963.

World Library -
e Incorporated,

t You Are Eight,
Press, 1963.

FILM-LLOOP

Community Life in Israel: The Kibbutz,
Ealing Film-Loops.

FILMS::

Israel, Land.of Promise, Associated Film
Service.

This Is Israel, Weston Woods.

FILMSTRIPS

Family of Israel, Encyclopedia Britannica.

'Negev-Desert, Encyclopedia Britannica.

This Is Israel, Encyclopedia Britannica.

RECORDINGS

Holiday Songs of Israel, Folkways
Scholastic Records.

Israeli Songs for Children, Folkways
Scholastic Records.

SLIDES.

1. Desert land with Bedouin Camp in the
distance

2. Fertile valley

3. Fish ponds and cultivated land

4. Barren, rocky hills of Judea

5. Olive grove

6. Large cotton field



7. Cow barn with cows grazing on the 22. New
Mizra Kibbutz

8. Cows grazing near bundled hay on
Kibbutz

9. Young calf in crib in barn on
Kibbutz

10. Kibbutz farmers using machine to
chop stalks for feed

11. "Chicken Hotel" (large chicken
coop on Kibbutz)

12. Chickens laying eggs and enjoying
the view from "Chicken Hotel"

13. Tomato picker emptying bucket of
tomatoes into box

23. Worke
readi

24. Kitch
Kibbu

25. Mothe
daugh

26. Fathe
lawn

27. Girls

28. Fathe
playg

29. Boys
kinde

14. Man picking grapes in Kibbutz vine-
yard 30. Child

eleme
15. Man and woman packing grapes for

shipment to market 31. Teena

16. Two boys sitting on camel 32. Boys

17. .Folir camels riding in open truck 33. Twb b

18. Housing and floral landscape on 34. Three
Kibbutz arm i

19. Farmer and wife standing in front of 35. Large
their house camp

20. Mother and son standing next to sink 36. Boys o
and stove in farmer's kitchen

37. Israel
21. Farmer and family sitting at table in

living room in farmer's house 38. Israel
tents
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h cows grazing on the 22. New dining hall on Kibbutz
z

near bundled hay on

n crib in barn on

ers using machine to
for feed

el" (large chicken
utz)

ing eggs and enjoying
m "Chicken Hotel"

r emptying bucket of
co box

grapes in Kibbutz vine-

an packing grapes for
market

tting on camel

riding in open truck

floral landscape on

wife standing in front of

son standing next to sink
n farmer's kitchen

family sitting at table in
in farmer's house

23. Workers having lunch, chatting, and
reading newspaper in dining hall

24. Kitchen for dining hall on Mizra
Kibbutz

25. Mother reading book to young
daughter on lawn of Kibbutz

26. Father playing with daughter on
lawn of Kibbutz

27. Girls relaxing on hammock

28. Father and young child playing on
playground of Kibbutz kindergarten

29. Boys and girls sitting at table in
kindergarten with toys in background

30. Children at desks with teacher in
elementary classroom

31. Teenagers in classroom with teacher

32. Boys playing with mule

33. TwO boys boxing

34. Three chums, about eight years old,
arm in arm

35. Large group of boys standing with
camp director

36. Boys on a hike

37. Israeli scouts in tree house

38. Israeli girl scouts standing near
tents
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39. Israeli scouts at flag-raising cere-
monies

40. Road sign pointing the way to many
cities

41. Partial view of Jerusalem

42. Jerusalem as seen from "old wall"

43. Clock tower standing in a square in
Jaffa

44. City and part of Haifa during day

45. City and part of Haifa at night

46. People crossing street in downtown
Tel Aviv

47. _Apartment houses in Tel Aviv

48. El Ai Airlines office. building in
Tel Aviv

Aa. Supermarket -in Tel Aviv

VIDEOTAPES

From the Children of Israel: Shalom,
CHILDREN OF OTHER LANDS, Chelmsford
ITV.

Music of Israel, Chelmsford ITV.
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e
p
t
 
i
n
,
 
t
h
e
y
 
a
t
e
 
i
n
 
t
h
e
 
d
i
n
i
n
g
r
o
o
m
 
w
i
t
h
 
t
h
e

s
e
v
e
n
-
y
e
a
r
-
o
l
d
s
.

T
h
e
 
d
i
n
i
n
g
 
r
o
o
m
 
w
a
s
 
n
o
i
s
y
.

"
W
h
e
r
e
'
s
 
t
h
e
 
f
o
o
d
?
"
 
s
h
o
u
t
e
d

S
a
m
,
 
o
n
e
 
o
f
 
t
h
e
 
o
l
d
e
r
 
b
o
y
s
.

"
I
'
v
e
 
b
e
e
n
 
w
o
r
k
i
n
g
 
s
i
n
c
e
 
6
:
3
0
,
 
a
n
d

h
u
n
g
r
y
!
"
-
 
o
n
e
 
o
f
 
h
i
s
 
f
r
i
e
n
d
s
 
a
d
d
e
d
.

T
h
r
o
u
g
h
 
t
h
e
 
w
i
n
d
o
w
,

D
a
v
i
d
 
c
o
u
l
d
 
s
e
e
 
t
h
e
 
n
u
r
s
e
s
 
b
r
i
n
g
i
n
g
 
h
u
g
e
 
p
l
a
t
t
e
r
s
 
o
f
 
f
o
o
d
 
f
r
o
m

t
h
e
 
k
i
t
c
h
e
n
 
n
e
x
t
 
d
o
o
r
.

S
o
o
n
 
i
t
 
w
a
s
 
o
n
 
t
h
e
 
t
a
b
l
e
.

D
a
v
i
d
 
a
n
d

A
d
a
m
 
e
a
c
h
 
t
o
o
k
 
g
o
o
d
 
h
e
l
p
i
n
g
s
 
o
f
 
f
r
i
e
d
 
f
i
s
h
 
t
h
a
t
 
c
a
m
e
 
f
i
r
s
t
.

N
e
x
t
 
c
a
m
e
 
a
 
b
i
g
 
b
o
w
l
 
o
f
 
c
o
r
n
 
a
n
d
 
a
 
p
l
a
t
e
 
o
f
 
c
h
e
e
s
e
.

A
 
b
o
w
l
 
o
f

o
r
a
n
g
e
s
 
w
a
s
 
s
e
t
 
i
n
 
t
h
e
 
m
i
d
d
l
e
 
o
f
 
t
h
e
 
t
a
b
l
e
.

B
o
t
h
 
b
o
y
s
 
a
l
s
o

d
r
a
n
k
 
l
a
r
g
e
 
g
l
a
s
s
e
s
 
o
f
 
m
i
l
k
.



"
T
h
i
s
 
i
s
 
a
 
v
e
r
y
 
g
o
o
d
 
b
r
e
a
k
f
a
s
t
,
"
 
D
a
v
i
d
 
t
h
o
u
g
h
t
.
'

"
I
t
 
s
h
o
u
l
d

g
i
v
e
 
m
e
 
e
n
o
u
g
h
 
e
n
e
r
g
y
 
.
t
o
 
w
a
l
k
 
t
o
 
t
h
e
 
r
i
v
e
r
.
"

A
s
 
t
h
e
v
'
a
t
e
,
 
t
h
e

c
h
i
l
d
r
e
n
 
t
a
l
k
e
d
 
a
n
d
 
l
a
u
g
h
e
d
 
t
o
g
e
t
h
e
r
.

T
h
e
y
 
p
l
a
n
n
e
d
 
t
h
e
i
r
 
t
r
i
p

t
o
 
s
e
e
 
t
h
e
 
f
i
s
h
e
r
m
e
n
.

P
A
R
T
 
'
I
V

B
r
e
a
k
f
a
s
t
 
w
a
s
 
o
v
e
r
 
a
t
 
e
i
g
h
t
 
o
'
c
l
o
c
k
,
 
a
n
d
 
t
h
e
 
o
l
d
e
r
 
c
h
i
l
d
r
e
n

w
e
n
t
 
b
a
c
k
 
t
o
 
s
c
h
o
o
l
.

D
a
v
i
d
'
s
 
c
l
a
s
s
 
s
t
a
r
t
e
d
 
o
u
t
o
n
'
-
'
t
h
e
 
l
o
n
g
 
w
a
l
k
.

.
:
T
h
e
y
 
w
e
n
t
 
b
y
 
t
h
e
 
b
u
i
l
d
i
n
g
 
w
h
e
r
e
 
D
a
v
i
d
'
s
 
m
o
t
h
e
r
 
w
o
r
k
e
d
e
v
e
r
y
 
d
a
y
.

S
h
e
 
h
e
l
p
e
d
 
t
o
 
w
a
s
h
 
t
h
e
,
-
c
l
o
t
h
e
s
 
f
o
r
 
a
l
l
 
o
f
 
t
h
e
 
p
e
o
p
l
e
 
o
n
 
t
h
e

k
i
b
b
u
t
z
.

J
u
d
y
'
s
 
m
o
t
h
e
r
 
w
o
r
k
e
d
 
i
n
 
t
h
e
 
n
e
x
t
 
b
u
i
l
d
i
n
g
 
w
h
e
r
e
 
t
h
e

n
e
w
 
c
l
o
t
h
i
n
g
 
w
a
s
 
k
e
p
t
.
 
,
W
h
e
n
 
s
o
m
e
o
n
e
 
n
e
e
d
e
d
 
a
 
n
e
w
 
c
o
a
t
 
o
r
 
a

d
r
e
s
s
,
 
s
h
e
 
f
o
u
n
d
 
o
n
e
 
j
u
s
t
 
t
h
e
 
r
i
g
h
t
 
s
i
z
e
 
i
n
 
t
h
e
 
b
i
g
 
s
t
o
r
e
r
o
o
m
.

S
o
o
n
 
t
h
e
 
c
h
i
l
d
r
e
n
 
w
e
r
e
 
o
u
t
 
o
f
 
t
h
e
 
v
i
l
l
a
g
e
 
a
n
d
 
w
a
l
k
i
n
g
 
t
h
r
o
u
g
h

t
h
e
 
f
i
e
l
d
s
.

T
h
e
y
 
w
a
v
e
d
 
a
t
 
w
o
r
k
e
r
s
 
t
h
e
y
 
k
n
e
w
.

T
h
e
y
 
s
a
n
g
 
s
o
n
g
s

a
s
 
t
h
e
y
 
h
i
k
e
d
 
a
l
o
n
g
.

P
r
e
t
t
y
 
s
o
o
n
,
 
t
h
e
y
 
w
e
r
e
 
a
t
 
t
h
e
 
b
a
n
k
s
 
o
f

t
h
e
 
r
i
v
e
r
.

T
h
e
 
f
i
r
s
t
 
t
h
i
n
g
 
t
h
e
y
 
s
a
w
 
w
a
s
.
a
 
g
r
e
a
t
 
b
i
g
 
f
i
S
h
i
n
g
 
n
e
t

-
h
u
n
g
 
u
p
 
o
n
 
s
o
M
e
-
p
o
l
e
s
 
t
o
 
d
r
y
.

T
h
e
n
 
t
h
e
y
 
n
o
t
i
c
e
d
 
m
a
n
y
 
b
b
a
t
s
 
f
a
r

d
o
w
n
 
t
h
e
 
r
i
v
e
r
.

T
h
e
n
 
t
h
e
y
 
g
o
t
 
d
o
w
n
 
t
o
 
t
h
e
 
s
h
o
r
e
.

M
i
k
e
'
s
 
f
a
t
h
e
r

w
a
s
-
t
h
e
r
e
,
 
j
u
s
t
 
a
s
 
h
e
 
h
a
d
 
p
r
o
m
i
s
e
d
.

H
e
 
w
a
s
 
m
e
n
d
i
n
g
,
 
o
r
 
s
e
w
i
n
g

t
o
g
e
t
h
e
r
,
 
a
 
l
a
r
g
e
 
r
i
p
 
i
n
 
o
n
e
 
o
f
 
t
h
e
 
n
e
t
s
.

A
n
o
t
h
e
r
 
m
a
n
 
w
a
s
 
h
a
n
g
i
n
g

u
p
 
s
o
m
e
 
n
e
t
s
 
t
o
 
d
r
y
.

E
v
e
r
y
o
n
e
 
w
a
s
 
b
u
s
y
,
 
b
u
t
 
t
h
e
r
e
 
w
e
r
e
 
n
o
 
f
i
s
h

t
o
 
b
e
'
s
e
e
n
.

M
i
k
e
'
s
 
f
a
t
h
e
r
 
e
x
p
l
a
i
n
e
d
 
t
h
a
t
 
t
h
e
 
f
i
s
h
e
r
m
e
r
i
'
s
a
i
l
e
d

t
h
e
i
r
 
b
o
a
t
s
 
d
o
w
n
 
t
h
e
 
r
i
v
e
r
 
t
o
 
t
h
e
'
l
a
k
e
.

T
h
e
y
 
u
s
u
a
l
l
y
 
s
t
a
y
e
d
 
o
u
t

i
n
 
t
h
e
 
b
o
a
t
s
 
u
n
t
i
l
 
e
v
e
n
i
n
g
 
a
n
d
 
t
h
e
n
 
b
r
o
u
g
h
t
 
i
n
 
t
h
e
 
c
a
t
c
h
 
o
f
 
f
i
s
h

.
:
f
o
r
 
t
h
e
 
d
a
y
.

"
S
p
e
a
k
i
n
g
 
o
f
 
f
i
s
h
,
"
 
t
h
o
u
g
h
t
 
D
a
v
i
d
,
 
"
I
'
m
'
b
e
r
t
a
i
n
l
y

'
h
u
n
g
r
y
.

I
t
 
m
u
s
t
 
b
e
 
n
e
a
r
l
y
 
t
i
m
e
 
f
o
r
 
d
i
n
n
e
r
.
"

F
i
n
a
l
l
y
,
 
t
h
e
 
c
h
i
l
d
r
e
n
 
h
a
d
 
a
s
k
e
d
 
a
l
l
 
o
f
 
t
h
e
 
q
u
e
s
t
i
o
n
s
 
t
h
e
y

w
a
n
t
e
d
 
t
o
 
a
s
k
 
a
n
d
 
h
a
d
 
t
a
k
e
n
 
a
 
g
o
o
d
 
l
o
o
k
 
a
t
 
t
h
e
 
f
i
s
h
i
n
g
 
b
o
a
t
s
 
a
n
d

t
h
e
 
n
e
t
s
.

T
h
e
 
t
e
a
c
h
e
r
 
c
a
l
l
e
d
 
t
h
e
m
 
t
o
g
e
t
h
e
r
 
a
n
d
 
t
h
e
y
 
b
e
g
a
n
 
t
h
e

w
a
l
k
 
b
a
c
k
 
t
o
 
s
c
h
o
o
l
.

T
h
e
y
 
w
e
n
t
 
a
 
d
i
f
f
e
r
e
n
t
 
w
a
y
,
 
t
h
r
o
u
g
h
 
a

n
e
w
l
y
 
p
l
a
n
t
e
d
 
g
r
o
v
e
 
o
f
 
t
r
e
e
s
 
t
h
a
t
 
w
o
u
l
d
 
g
r
o
w
 
i
n
t
o
 
a
 
f
o
r
e
s
t
 
s
o
m
e

d
a
y
.

T
h
i
s
 
p
a
t
h
 
t
o
o
k
 
t
h
e
m
 
b
a
c
k
 
p
a
s
t
 
t
h
e
 
b
u
i
l
d
i
n
g
 
t
h
a
t
 
t
h
e
 
h
i
g
h

s
c
h
o
o
l
 
b
o
y
s
 
a
n
d
 
g
i
r
l
s
 
l
i
v
e
d
 
i
n
.

I
t
 
w
a
s
 
i
n
 
a
 
d
i
f
f
e
r
e
n
t
 
p
a
r
t
 
o
f

t
h
e
 
v
i
l
l
a
g
e
,
 
a
l
l
 
b
y
 
i
t
s
e
l
f
.

D
a
v
i
d
'
s
 
b
r
o
t
h
e
r
,
 
J
o
e
,
 
w
a
s
 
i
n
 
h
i
g
h

s
c
h
o
o
l
.

O
n
c
e
 
i
n
 
a
 
w
h
i
l
e
 
h
e
 
c
a
m
e
 
t
o
 
v
i
s
i
t
 
D
a
v
i
d
.

W
h
e
n
 
h
e
 
c
a
m
e
,

,
.
t
h
e
y
 
u
s
u
a
l
l
y
 
p
l
a
y
e
d
 
b
a
l
l
 
o
r
 
w
e
n
t
 
f
o
r
 
a
 
w
a
l
k
 
s
o
 
t
h
a
t
 
D
a
v
i
d
 
c
o
u
l
d

s
h
o
w
 
'
J
o
e
 
t
h
e
 
g
a
r
d
e
n
 
h
e
 
w
a
s
 
h
e
l
p
i
n
g
 
t
o
 
t
a
k
e
 
c
a
r
e
 
o
f
.

S
o
m
e
t
i
m
e
s

t
h
e
y
 
e
v
e
n
 
c
l
i
m
b
e
d
 
t
h
e
 
b
i
g
 
o
l
d
 
t
r
e
e
 
i
n
 
f
r
o
n
t
 
o
f
 
t
h
e
 
s
c
h
o
o
l
.

D
a
v
i
d
 
l
i
k
e
d
 
h
i
s
 
b
r
o
t
h
e
r
 
s
o
 
w
e
l
l
 
t
h
a
t
 
h
e
 
w
i
s
h
e
d
 
h
e
 
c
o
u
l
d
 
s
e
e

h
i
m
 
e
v
e
r
y
 
d
a
y
.
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N
o

s
o
o
n
e
r
 
h
a
d
 
t
h
e

g
r
a
d
e
r
s
 
r
e
t
u
r
n
e
d
 
t
o
 
s
c
h
o
o
l
 
t
h
a
n
 
i
t

w
a
s
 
t
i
m
e
 
f
o
r
 
d
i
n
n
e
r
.

T
h
e
y
t
a
l
k
e
d
 
f
o
r
 
a
 
f
e
w
 
m
i
n
u
t
e
s
 
a
b
o
u
t
 
w
h
a
t

t
h
e
y
 
h
a
d
.
s
e
e
n
.

"
T
o
m
o
r
r
o
w
,
,
.
"
 
s
a
i
d
 
t
h
e
 
t
e
a
c
h
e
r
,
 
"
y
o
u
 
a
r
e
 
e
a
c
h

g
o
i
n
g
 
t
o
.
d
r
a
w
 
a
 
p
i
c
t
u
r
e
 
o
f
 
y
o
u
r
 
f
a
t
h
e
r
 
a
t
 
w
o
r
k
.

I
 
w
a
n
t
 
y
o
u
 
t
o

t
h
i
n
k
 
a
b
o
u
t
 
w
h
a
t
 
y
o
u
 
w
i
l
l
 
p
u
t
 
i
n
t
o
 
t
h
e
 
p
i
c
t
u
r
e
 
s
o
 
t
h
a
t
 
e
v
e
r
y
o
n
e

w
i
l
l
 
k
n
o
w
 
w
h
a
t
 
t
h
e
 
j
o
b
 
i
s
 
l
i
k
e
.

N
o
w
 
y
o
u
 
m
u
s
t
 
h
u
r
r
y
 
t
o
 
t
h
e

d
i
n
i
n
g
 
r
o
o
m
,
 
o
r
 
y
o
u
 
w
i
l
l
 
b
e
 
l
a
t
e
 
f
o
r
 
d
i
n
n
e
r
.
"

P
A
R
T
 
V

D
i
n
n
e
r
 
w
a
s
 
D
a
v
i
d
'
s
 
f
a
v
o
r
i
t
e
 
m
e
a
l
.

F
o
r
 
o
n
e
 
t
h
i
n
g
,
 
h
e
 
w
a
s

a
l
w
a
y
s
 
h
u
n
g
r
y
 
a
f
t
e
r
 
a
 
m
o
r
n
i
n
g
 
a
t
 
s
c
h
o
o
l
.

D
a
v
i
d
 
a
l
s
o
 
l
i
k
e
d

d
i
n
n
e
r
 
b
e
c
a
u
s
e
 
i
t
 
w
a
s
 
t
h
e
 
b
i
g
g
e
s
t
 
m
e
a
l
 
o
f
 
t
h
e
 
d
a
y
.

T
o
d
a
y
 
t
h
e

n
u
r
s
e
s
 
b
r
o
u
g
h
t
 
i
n
 
v
e
g
e
t
a
b
l
e
 
s
o
u
p
 
f
i
r
s
t
.

T
h
e
r
e
 
w
e
r
e
 
a
l
s
o
 
h
a
m
b
u
r
g
e
r

p
a
t
t
i
e
s
 
a
n
d
 
b
e
a
n
s
 
f
r
o
m
 
t
h
e
 
v
e
g
e
t
a
b
l
e
 
g
a
r
d
e
n
.
 
.
F
o
r
 
d
e
s
e
r
t
 
t
h
e
y
 
h
a
d

c
a
k
e
.

D
a
v
i
d
 
a
n
d
 
h
i
s
 
f
r
i
e
n
d
s
 
l
a
u
g
h
e
d
 
a
n
d
 
t
a
l
k
e
d
 
a
s
 
t
h
e
y
 
a
t
e
.

M
i
k
e
 
t
e
a
s
e
d
 
o
n
e
 
o
f
 
t
h
e
 
g
i
r
l
s
 
b
e
c
a
u
s
e
 
s
h
e
 
a
t
e
 
s
o
 
f
a
s
t
.

"
I
'
m
 
j
u
s
t

e
a
t
i
n
g
 
f
a
s
t
 
s
o
 
t
h
a
t
 
I
'
l
l
 
h
a
v
e
 
t
i
m
e
:
 
t
o
 
g
o
 
t
o
 
t
h
e
 
l
i
b
r
a
r
y
 
b
e
f
o
r
e

r
e
s
t
 
t
i
m
e
,
"
 
s
h
e
 
s
a
i
d
.

S
u
d
d
e
n
l
y
 
D
a
v
i
d
 
r
e
m
e
m
b
e
r
e
d
 
t
h
a
t
 
h
e
 
w
a
n
t
e
d
:

t
o
 
f
i
n
d
 
a
 
b
o
o
k
 
a
b
o
u
t
 
f
a
r
m
i
n
g
 
s
o
 
t
h
a
t
 
h
e
 
c
o
u
l
d
 
b
r
i
n
g
 
i
t
 
t
o
 
s
c
h
o
o
l

t
o
 
h
e
l
p
 
t
h
e
 
c
l
a
s
s
 
l
e
a
r
n
 
a
b
o
u
t
 
h
i
s
 
f
a
t
h
e
r
'
s
 
j
o
b
.

H
e
 
w
o
u
l
d
 
h
a
v
e
 
t
o

h
u
r
r
y
,
 
t
o
o
.

A
f
t
e
r
 
d
i
n
n
e
r
,
 
t
h
e
 
'
c
h
i
l
d
r
e
n
 
w
e
n
t
 
b
a
c
k
 
t
o
 
t
h
e
i
r
 
b
e
d
r
o
o
m
s
.

M
o
s
t
.

o
f
 
t
h
e
m
 
t
o
o
k
 
a
 
s
h
o
w
e
r
 
d
u
r
i
n
g
 
t
h
e
 
f
i
f
t
e
e
n
 
m
i
n
u
t
e
s
 
b
e
t
w
e
e
n
 
d
i
n
n
e
r

a
n
d
 
t
h
e
 
r
e
s
t
 
h
o
u
r
.

I
t
 
w
a
s
 
s
o
 
w
a
r
m
 
d
u
r
i
n
g
 
t
h
e
 
m
i
d
d
l
e
 
o
f
 
t
h
e
 
d
a
y

t
h
a
t
 
t
h
e
 
s
h
o
w
e
r
 
h
e
l
p
e
d
 
t
o
.
 
c
o
o
l
 
t
h
e
m
 
o
f
f
.

D
a
v
i
d
 
d
a
s
h
e
d
 
i
n
t
o
 
t
h
e

s
h
o
w
e
r
 
r
o
o
m
 
a
n
d
 
o
u
t
 
a
g
a
i
n
 
s
o
 
q
u
i
c
k
l
y
 
t
h
a
t
 
h
e
 
h
a
r
d
l
y
 
h
a
d
 
t
i
m
e
 
t
o

g
e
t
 
c
l
e
a
n
.

"
O
h
 
w
e
l
l
,
"
 
h
e
 
t
h
o
u
g
h
t
,
 
"
I
 
h
o
p
e
 
I
 
g
o
t
 
t
h
e
 
b
l
a
c
k
e
s
t
 
d
i
r
t

o
f
f
.

I
t
 
f
e
l
t
 
g
o
o
d
 
t
o
 
c
o
o
l
 
o
f
f
 
a
f
t
e
r
 
t
h
e
 
l
o
n
g
 
w
a
l
k
,
 
a
n
y
w
a
y
.
"

T
h
e
n

h
e
 
w
a
l
k
e
d
 
o
v
e
r
 
t
o
 
t
h
e
 
b
u
i
l
d
i
n
g
 
a
 
b
l
o
c
k
 
a
w
a
y
 
t
h
a
t
 
w
a
s
 
u
s
e
d
 
a
s
 
a

l
i
b
r
a
r
y
.

T
h
e
 
l
i
b
r
a
r
y
 
h
a
d
 
b
o
o
k
s
 
f
o
r
 
c
h
i
l
d
r
e
n
 
a
n
d
 
g
r
o
w
n
-
u
p
s
,
 
t
o
o
.

D
a
v
i
d
 
h
a
d
 
b
e
e
n
 
t
h
e
r
e
 
b
e
f
o
r
e
,
 
s
o
 
h
e
 
k
n
e
w
 
j
u
s
t
 
w
h
e
r
e
 
t
o
 
l
o
o
k
 
f
o
r

b
o
o
k
s
 
t
h
a
t
 
h
e
 
c
o
u
l
d
 
u
n
d
e
r
s
t
a
n
d
.

O
n
 
o
n
e
 
s
h
e
l
f
 
h
e
 
s
a
w
 
a
 
b
o
o
k
 
w
i
t
h

a
 
p
i
c
t
u
r
e
 
o
f
 
a
-
m
a
n
 
d
r
i
v
i
n
g
 
a
 
t
r
a
c
t
o
r
.

H
e
 
o
p
e
n
e
d
 
i
t
 
a
n
d
 
w
e
n
t

t
h
r
o
u
g
h
 
i
t
 
p
a
g
e
 
b
y
 
p
a
g
e
.

H
e
 
h
o
p
e
d
 
t
h
a
t
 
t
h
e
 
l
i
b
r
a
r
i
a
n
 
t
h
o
u
g
h
t
 
h
e

w
a
s
 
r
e
a
l
l
y
 
r
e
a
d
i
n
g
 
i
t
.

T
h
e
r
e
 
w
e
r
e
 
a
 
f
e
w
 
w
o
r
d
s
 
h
e
 
k
n
e
w
 
o
n
 
e
a
c
h

p
a
g
e
,
 
b
u
t
 
m
o
s
t
 
o
f
 
t
h
e
m
 
w
e
r
e
 
n
e
w
 
t
o
 
h
i
m
.

T
h
e
 
p
i
c
t
u
r
e
s
 
s
h
o
w
e
d

m
a
n
y
 
d
i
f
f
e
r
e
n
t
 
k
i
n
d
s
 
o
f
 
f
a
r
m
s
,
 
t
h
o
u
g
h
,
 
a
n
d
 
s
o
m
e
 
o
f
 
t
h
e
m
-
l
o
o
k
e
d

l
i
k
e
 
t
h
e
 
f
i
e
l
d
s
 
h
e
 
s
a
w
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
.

H
e
 
d
e
c
i
d
e
d
 
t
o
 
t
a
k
e
 
t
h
e

b
o
o
k
 
t
o
 
s
c
h
o
o
l
 
a
n
d
 
a
s
k
 
t
h
e
 
t
e
a
c
h
e
r
 
t
o
 
r
e
a
d
 
a
l
o
u
d
 
f
r
o
m
 
i
t
.

T
h
a
t

w
a
y
 
t
h
e
 
o
t
h
e
r
 
c
h
i
l
d
r
e
n
 
c
o
u
l
d
 
h
a
v
e
 
a
 
c
h
a
n
c
e
 
t
o
 
e
n
j
o
y
 
i
t
,
 
t
o
o
.



B
y
 
t
h
e
 
t
i
m
e
 
D
a
v
i
d
 
g
o
t
 
b
a
c
k
 
t
o
 
t
h
e
 
s
c
h
o
o
l
 
b
u
i
l
d
i
n
g
,
 
i
t
 
w
a
s

n
a
p
 
t
i
m
e
.

T
h
e
 
o
t
h
e
r
 
s
e
v
e
n
 
c
h
i
l
d
r
e
n
 
i
n
 
h
i
s
 
b
e
d
r
o
o
m
 
w
e
r
e
 
a
l
r
e
a
d
y

i
n
 
b
e
d
.

S
o
m
e
 
o
f
 
t
h
e
m
 
w
e
r
e
 
s
l
e
e
p
i
n
g
.

O
t
h
e
r
s
 
w
e
r
e
 
r
e
a
d
i
n
g
 
o
r

l
o
o
k
i
n
g
 
a
t
 
p
i
c
t
u
r
e
 
b
o
o
k
s
.

D
a
v
i
d
 
t
o
o
k
 
h
i
s
 
b
o
o
k
 
t
o
 
b
e
d
 
w
i
t
h
 
h
i
m
,

p
l
a
n
n
i
n
g
 
t
o
 
l
o
o
k
 
t
h
r
o
u
g
h
 
i
t
 
a
g
a
i
n
 
b
e
f
o
r
e
 
h
e
 
t
o
o
k
,
 
i
t
 
t
o
 
s
c
h
o
o
l
.

A
s
=
 
h
e
 
b
e
n
t
 
o
v
e
r
 
t
h
e
 
b
o
o
k
,
 
h
i
s
 
h
e
a
d
 
n
o
d
d
e
d
;
 
a
 
l
i
t
t
l
e
.

B
e
f
o
r
e
 
h
e

k
n
e
w
 
i
t
,
 
h
e
 
w
a
s
 
s
l
e
e
p
i
n
g
 
s
o
u
n
d
l
y
.

.
.

D
a
v
i
d
 
w
o
k
e
 
u
p
 
w
h
e
n
 
M
i
k
e
 
p
o
k
e
d
 
h
i
m
 
s
e
v
e
r
a
l
 
t
i
m
e
s
 
a
n
d

f
i
n
a
l
l
y
 
p
u
l
l
e
d
 
h
i
s
.
.
P
i
l
l
o
w
c
o
u
t
:
f
r
o
m
 
u
n
d
e
r
 
h
i
m
.

"
W
a
k
e
.
u
p
,
"
.
 
h
e

c
a
l
l
e
d
.
 
'
"
W
e
'
r
e
 
p
l
a
n
n
i
n
g
 
a

g
a
m
e
 
w
h
e
n
 
w
e
 
g
e
t
 
t
h
r
o
u
g
h
 
w
i
t
h

o
u
r
 
w
o
r
k
,

W
h
o
s
e
 
t
e
a
m
 
d
o
 
y
o
u
 
w
a
n
t
 
t
o
 
b
e
 
o
n
?
"

T
h
a
t
 
g
o
t
 
D
a
v
i
d
,
U
p

i
n
 
a
 
h
u
r
r
y
.

T
h
e
 
b
o
y
s
 
t
a
l
k
e
d
 
e
x
c
i
t
e
d
l
y
 
a
b
o
u
t
 
t
h
e
 
l
a
s
t
 
g
a
m
e
 
,
a
n
d
 
e
a
c
h

w
a
s
,
 
s
u
r
e
 
t
h
a
t
 
h
i
s
.
 
t
e
a
m
 
w
o
u
l
d
 
w
i
n
 
t
o
d
a
y
.

T
h
e
y
 
w
e
r
e
 
s
t
i
l
l
 
t
a
l
k
i
n
g

a
b
o
u
t
 
i
t
 
w
h
e
n
 
t
h
e
'
n
u
r
S
e
'
C
a
m
e
 
i
n
t
o
 
r
e
m
i
n
d
.
 
t
h
e
m
 
t
h
a
t
 
i
t
 
w
a
s
 
2
:
3
0
.

P
A
R
T
 
V
I

A
l
l
 
o
f
 
t
h
e
 
c
h
i
l
d
r
e
n
 
k
n
e
w
 
w
h
a
t
 
2
:
3
0
 
m
e
a
n
t
.

T
h
a
t
 
w
a
s
 
w
o
r
k
 
t
i
m
e
.

E
a
c
h
 
c
h
i
l
d
 
h
a
d
 
a
 
j
o
b
 
t
h
a
t
 
h
e
 
w
a
s
 
r
e
s
p
o
n
s
i
b
l
e
 
f
o
r
 
g
e
t
t
i
n
g
 
d
o
n
e
.

T
h
i
s
 
w
e
e
k
 
i
t
 
w
a
s
 
D
a
v
i
d
'
s
 
t
u
r
n
 
t
o
 
w
o
r
k
 
i
n
 
t
h
e
 
v
e
g
e
t
a
b
l
e
 
g
a
r
d
e
n
.

E
a
c
h
 
d
a
y
 
h
e
 
.
s
p
a
d
e
d
 
a
 
p
a
r
t
 
o
f
 
t
h
e
 
.
g
a
r
d
e
n
-
a
n
d
 
t
h
e
n
 
t
u
r
n
e
d
 
o
n
 
t
h
e

b
i
g
 
s
p
r
i
n
k
l
e
r
s
 
t
o
,
w
a
t
e
r
 
t
h
o
s
P
:
p
l
a
n
t
s
.

T
h
e
 
p
a
r
t
 
o
f
 
t
h
e
 
g
a
r
d
e
n

w
h
e
r
e
 
h
e
 
h
a
d
 
b
e
e
n
 
w
o
r
k
i
n
g
 
t
h
i
s
 
w
e
e
k
 
l
o
o
k
e
d
 
v
e
r
y
 
g
o
o
d
,
 
h
e
 
t
h
o
u
g
h
t
.

T
h
e
 
l
e
a
v
e
s
:
.
o
n
-
t
h
e
'
p
i
a
n
t
s
 
w
e
r
e
 
b
r
i
g
h
t
 
g
r
e
e
n
 
a
n
d
 
t
h
e
 
b
e
a
n
s
 
w
e
r
e

g
e
t
t
i
n
g
 
l
a
r
g
e
,
a
n
d
a
l
m
o
s
t
 
r
e
a
d
y
 
t
o
 
p
i
c
k
.

S
t
i
l
l
,
 
h
e
 
w
a
s
 
g
l
a
d
 
t
h
a
t

t
h
e
y
 
c
h
a
n
g
e
d
 
j
o
b
s
 
e
v
e
r
y
 
f
e
w
 
w
e
e
k
s
.

W
o
r
k
i
n
g
 
i
n
 
t
h
e
 
g
a
r
d
e
n
 
.
7
9
.
s
 
h
o
t

,
w
o
r
k
.

M
i
k
e
 
a
n
d
.
 
J
u
d
y
 
w
e
r
e
 
f
e
e
d
i
n
g
 
t
h
e
 
c
h
i
c
k
e
n
s
 
t
h
i
s
 
w
e
e
k
,
 
b
u
t

n
e
x
t
 
w
e
e
k
 
M
i
k
e
 
a
n
d
 
D
a
v
i
d
 
w
o
u
l
d
 
t
r
a
d
e
 
j
o
b
s
.

T
h
a
t
 
w
a
y
 
t
h
e
 
c
h
i
l
d
r
e
n

h
a
d
 
a
 
c
h
a
n
c
e
 
t
o
 
l
e
a
r
n
 
a
b
o
u
t
 
m
a
n
y
 
d
i
f
f
e
r
e
n
t
 
k
i
n
d
s
 
o
f
 
w
o
r
k
.

W
h
e
n

D
a
v
i
d
 
w
a
s
 
f
i
n
i
s
h
e
d
 
w
i
t
h
 
h
i
s
 
w
o
r
k
.
;
 
h
e
i
_
l
o
o
k
e
d
 
a
r
o
u
n
d
 
t
o
 
s
e
e
 
w
h
e
r
e

t
h
e
 
r
e
s
t
 
o
f
 
t
h
e
 
b
o
y
s
 
w
e
r
e
.

T
h
e
y
 
w
o
u
l
d
 
h
a
v
e
 
t
o
 
s
t
a
r
t
 
t
h
e
 
b
a
l
l
 
g
a
m
e

s
o
o
n
 
i
f
 
t
h
e
y
 
w
a
n
t
e
d
 
t
o
 
f
i
n
i
s
h
 
b
e
f
o
r
e
 
s
u
p
p
e
r
.

M
i
k
e
 
c
a
m
e
 
r
u
n
n
i
n
g

f
r
o
m
 
t
h
e
 
c
h
i
c
k
e
n
 
c
o
o
p
.

T
h
r
e
e
 
o
f
 
t
h
e
 
o
t
h
e
r
 
b
o
y
s
 
w
e
r
e
 
w
i
t
h
 
h
i
m
.

A
 
f
e
w
 
m
o
r
e
 
c
a
m
e
 
f
r
o
m
 
t
h
e
 
f
a
r
 
s
i
d
e
 
o
f
 
t
h
e
 
v
e
g
e
t
a
b
l
e
 
g
a
r
d
e
n
.

S
o
o
n

t
h
e
T
v
e
r
e
 
a
l
l
 
t
h
e
r
e
 
e
x
c
e
p
t
 
A
d
a
m
.

"
S
a
y
,
 
D
a
v
i
d
,
"
 
M
i
k
e
 
s
a
i
d
.

"
H
a
v
e
 
y
o
u
 
s
e
e
n
 
A
d
a
m
 
t
h
i
s
 
a
f
t
e
r
n
o
o
n
?
"

D
a
v
i
d
 
t
h
o
u
g
h
t
 
f
o
r
 
a
 
m
i
n
u
t
e

a
n
d
 
t
h
e
n
 
h
e
 
a
n
s
w
e
r
e
d
,
.
"
I
 
h
a
v
e
n
'
t
 
s
e
e
n
 
h
i
m
 
a
l
l
 
a
f
t
e
r
n
o
o
n
.

H
e

c
e
r
t
a
i
n
l
y
 
d
i
d
n
'
t
 
c
o
m
e
 
o
u
t
 
t
o
 
w
o
r
k
 
i
n
 
t
h
e
 
g
a
r
d
e
n
 
w
h
e
n
 
h
e
 
w
a
s

s
u
p
p
o
s
e
d
 
t
o
.
"

"
I
 
k
n
o
w
!
"
 
s
a
i
d
 
M
i
k
e
.

"
I
'
l
l
 
b
e
t
 
h
e
 
w
e
n
t
 
o
v
e
r
 
t
o
 
t
h
e
 
p
l
a
y
g
r
o
u
n
d

t
o
 
p
r
a
c
t
i
c
e
 
k
i
c
k
i
n
g
 
t
h
e
 
b
a
l
l
!
"

"
M
a
y
b
e
 
y
o
u
'
r
e
 
r
i
g
h
t
,
"
 
a
g
r
e
e
d
 
D
a
v
i
d
.



"
I
 
d
o
n
'
t
 
t
h
i
n
k
 
h
e
 
w
o
r
k
e
d
 
i
n
 
t
h
e
 
g
a
r
d
e
n

y
e
s
t
e
r
d
a
y
,
 
e
i
t
h
e
r
.

M
a
y
b
e

h
e
 
w
a
s
 
p
l
a
y
i
n
g
 
t
h
e
n
.

N
o
 
w
o
n
d
e
r
 
t
h
a
t
 
p
a
r
t
 
o
f
 
t
h
e

g
a
r
d
e
n
.
l
o
o
k
s
 
s
o

d
r
y
.

I
 
n
o
t
i
c
e
d
 
t
h
a
t
 
s
o
m
e
 
o
f
 
t
h
e
 
g
i
r
l
s
 
w
a
t
e
r
e
d

i
t
 
a
n
d
 
s
p
a
d
e
d
 
i
t

a
 
l
i
t
t
l
e
 
b
i
t
 
t
o
d
a
y
.

I
t
s
 
t
o
o
 
b
a
d
 
t
h
a
t
 
t
h
e
y
 
h
a
d
 
t
o
 
w
o
r
k

l
o
n
g
e
r
 
j
u
s
t

b
e
c
a
u
s
e
 
A
d
a
m
 
d
i
d
n
'
t
 
d
o
 
h
i
s
 
j
o
b
.
"

P
A
R
T
 
V
I
I

S
u
r
e
 
e
n
o
u
g
h
;
 
w
h
e
n
 
t
h
e
 
b
o
y
s
 
r
e
a
c
h
e
d
 
t
h
e

p
l
a
y
g
r
o
u
n
d
'
A
d
a
m
 
w
a
s

t
h
e
r
e
.

H
e
 
w
a
s
 
s
l
o
w
l
y
 
k
i
c
k
i
n
g
 
t
h
e
 
b
a
l
l
 
f
r
o
m

o
n
e
 
e
n
d
.
 
o
f
 
t
h
e
 
f
i
e
l
d

t
o
.
t
h
e
 
o
t
h
e
r
.

E
a
c
h
-
t
i
m
e
 
h
e
 
k
i
c
k
e
d
,
 
h
e
 
m
e
a
s
u
r
e
d
t
h
e
 
d
i
s
t
a
n
c
e
 
t
o

s
e
e
 
h
o
w
 
f
a
r
 
t
h
e
 
b
a
l
l
 
h
a
d
 
g
o
n
e
.

"
H
e
y
,
 
A
d
a
m
!
"
i
y
e
l
l
e
d
 
M
i
k
e
.

'
!
D
o
n
'
t

y
o
u
 
h
a
v
e
 
a
n
y
t
h
i
n
g
 
b
e
t
t
e
r
 
t
o
 
d
o
 
t
h
a
n
 
t
h
a
t
?
"

"
Y
e
s
,
 
A
d
a
m
,
"
 
s
h
o
d
t
e
d

t
h
e
 
o
t
h
e
r
 
b
o
y
s
,
 
"
d
o
 
y
o
u
 
e
x
p
e
c
t

t
h
e
 
r
e
s
t
 
o
f
 
U
s
 
t
o
 
w
o
r
k
 
h
a
r
d
 
w
h
i
l
e

y
o
u
 
p
l
a
y
 
a
l
l
 
d
a
y
?
"

A
d
a
l
W
:
d
i
d
n
'
t
 
s
a
y
 
a
n
y
t
h
i
n
g
.

H
e
 
j
u
s
t
 
t
u
r
n
e
d
:

h
i
s
 
b
a
c
k
 
t
o
 
t
h
e
m
 
a
n
d
 
c
o
n
t
i
n
u
e
d

k
i
c
k
i
n
g
 
t
h
e
 
b
a
l
l
.

F
i
n
a
l
l
y
,
 
h
e
.
.

t
h
r
e
w
 
t
h
e
 
b
a
l
l
 
t
o
 
-
D
a
V
i
d
:

"
Y
o
u
 
c
a
n
 
p
l
a
y
 
w
i
t
h
 
u
s
 
i
f

y
o
u
 
W
a
n
t
.
t
O
,
,
"

D
a
v
i
d
 
s
a
i
d
:

T
h
e
 
o
t
h
e
r
T
h
o
y
s
 
q
u
i
c
k
l
y
 
g
o
t
 
i
n
t
o
'
t
e
a
m
s
.
a
n
d
b
h
e
.
g
a
m
e
.

b
e
g
a
n
.

A
d
a
i
r
i
 
j
o
i
n
e
d
 
t
h
e
 
g
a
m
e
,
 
t
o
o
,
 
b
u
t
h
e
 
d
i
d
n
'
t
 
s
e
e
m
 
v
e
r
y
 
h
a
p
p
y
"

a
b
o
u
t
 
i
t
.

J
u
d
y
,
 
H
a
n
n
a
h
,
 
a
n
d
 
R
a
c
h
e
l
 
h
a
d
 
b
e
e
n

c
l
i
m
b
i
n
g
 
t
h
e
 
b
i
g
 
t
r
e
e

a
c
r
o
s
s
 
t
h
e
 
r
o
a
d
 
f
r
o
m
 
t
h
e
 
p
l
a
y
g
r
o
u
n
d
.

W
h
e
n
 
t
h
e
y
 
s
a
w
 
t
h
a
t
 
t
h
e

b
o
y
s
 
f
r
o
m
 
t
h
e
i
r
 
c
l
a
s
s

w
e
r
e
 
h
a
v
i
n
g
 
a
 
b
a
l
l
 
g
a
m
e
,
 
t
h
e
y

c
a
m
e
 
d
o
w
n
.

f
r
o
m
 
t
h
e
 
t
r
e
e
 
t
o
 
w
a
t
c
h
.

S
o
m
e
:
 
o
f
 
t
h
e
 
o
l
d
e
r
 
g
i
r
l
s
-
c
a
m
e

o
v
e
r
;
 
t
o
o
.
.

D
a
v
i
d
'
s
.
o
l
d
e
r
 
b
r
o
t
h
e
r
 
a
n
d
 
a
n
o
t
h
e
r
b
o
y
 
e
v
e
n
 
w
a
l
k
e
d
 
b
y
 
a
n
d
 
s
t
o
p
p
e
d
.
-

t
o
 
c
h
e
e
r
 
f
o
r
:
D
a
v
i
d
'
s
 
t
e
a
m
.

T
h
e
 
t
i
m
e
 
w
e
n
t
 
s
o
 
q
u
i
c
k
l
y
-
t
h
a
t

t
h
e
y
.

h
a
r
d
l
y
 
n
o
t
i
c
e
d
'
W
h
e
n
 
t
h
e
i
r
 
a
u
d
i
e
n
c
e

d
i
s
a
p
p
e
a
r
e
d
 
i
n
 
t
h
e
 
d
i
r
e
c
t
i
o
n

o
f
 
t
h
e
 
s
w
i
m
m
i
n
g
 
p
o
o
l
.

T
h
e
 
g
a
M
e
 
e
n
d
e
d
 
i
n
 
a
 
t
i
e
.

J
u
s
t
 
a
s
 
t
h
e
y
 
w
e
r
e
 
d
e
c
i
d
i
n
g
 
t
o
 
p
l
a
y

f
o
r
 
t
h
r
e
e
 
m
o
r
e
 
p
o
i
n
t
s
,
 
t
h
e
s
u
p
p
e
r
 
b
e
l
l
 
r
a
n
g
.

N
o
b
o
d
y
 
w
a
s
t
e
d
 
t
i
m
e

a
r
g
u
i
n
g
.

T
h
e
 
b
o
y
s
 
w
e
r
e
 
o
f
f
 
i
n

a
 
m
i
n
u
t
e
,
 
r
u
n
n
i
n
g
 
a
s
 
f
a
s
t
 
a
s
 
t
h
e
y

c
o
u
l
d
 
g
o
 
t
o
 
t
h
e
 
d
i
n
i
n
g

r
o
o
m
.

T
h
e
 
g
i
r
l
s
 
w
h
o
 
h
a
d
 
g
o
n
e
 
s
w
i
m
m
i
n
g

b
e
a
t
 
t
h
e
m
,
 
t
h
o
u
g
h
.

T
h
e
y
 
a
l
r
e
a
d
y
 
s
a
t
 
i
n
 
t
h
e
i
r
 
p
l
a
c
e
s
 
w
a
i
t
i
n
g

.
p
a
t
i
e
n
t
l
y
 
f
o
r
 
t
h
e
 
b
o
y
s
 
a
n
d
 
t
h
e

f
o
o
d
.

"
W
h
o
 
w
o
n
 
t
h
e
 
g
a
m
e
?
"
 
a
s
k
e
d
-

J
u
d
y
.

-
"
O
h
,
 
i
t
 
w
a
s
 
a
 
t
i
e
,
"
 
a
n
s
w
e
r
e
d
 
M
i
k
e
.

"
W
e
 
d
o
n
'
t
 
c
a
r
e
,
 
t
h
o
u
g
h
.

W
e
 
o
n
l
y
 
p
l
a
y
 
f
o
r
 
t
h
e
 
f
u
n
 
o
f
 
i
t
.
"

P
A
R
T
 
V
I
I
I

W
h
e
n
 
D
a
v
i
d
 
s
a
w
 
t
h
e
 
m
i
l
k
,
 
b
r
e
a
d
,

a
n
d
 
j
a
m
 
t
h
a
t
 
t
h
e
 
n
u
r
s
e

b
r
o
u
g
h
t
 
i
n
,
 
h
e
 
c
o
u
l
d
n
'
t
 
h
e
l
p
 
s
e
c
r
e
t
l
y

w
i
s
h
i
n
g
 
t
h
a
t
 
t
h
i
s
 
w
a
s
 
t
h
e

n
o
o
n
 
m
e
a
l
 
i
n
s
t
e
a
d
 
o
f
 
s
u
p
p
e
r
.

H
e
 
w
a
s
 
r
e
a
l
l
y
 
h
u
n
g
r
y
!

H
o
w
 
g
o
o
d

a
n
o
t
h
e
r
 
h
a
m
b
u
r
g
e
r
 
w
o
u
l
d
 
t
a
s
t
e

n
o
w

T
h
e
 
b
r
e
a
d
 
w
a
s
 
f
r
e
s
h
l
y
 
m
a
d
e
,



t
h
o
u
g
h
,
 
a
n
d
 
i
t
 
d
i
d
 
t
a
s
t
e
 
d
e
l
i
c
i
o
u
s

w
i
t
h
 
j
a
m
 
m
a
d
e
 
f
r
o
m

o
r
a
n
g
e
s

a
n
d
 
g
r
a
p
e
f
r
u
i
t
s

g
r
o
w
n
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
.

A
s
 
t
h
e
y
 
a
t
e
,
 
t
h
e
 
b
o
y
s

t
a
l
k
e
d
 
a
b
o
u
t
 
t
h
e
 
f
u
n
 
t
h
e
y
 
h
a
d
h
a
d
 
p
l
a
y
i
n
g
 
b
a
l
l
 
a
n
d
 
t
h
e

g
i
r
l
s

t
e
a
s
e
d
 
e
a
c
h
 
o
t
h
e
r
 
a
b
o
u
t
 
w
h
i
c
h

o
n
e
)
l
c
o
u
l
d
 
S
w
i
m
 
t
h
e
 
b
e
s
t
.

"
W
e
l
l
,

I
 
k
n
o
w
 
t
h
a
t
 
I
'
m
 
n
o
t
 
t
h
e

b
e
s
t
 
o
n
e
.
,
'
:
 
s
a
i
d
 
S
u
s
y
.

"
B
u
t
 
I
 
d
o
n
'
t
 
c
a
r
e
.

I
 
c
o
u
l
d
 
o
n
l
y
 
b
e
 
b
e
s
t
 
i
f

I
 
w
e
r
e
 
'
t
h
e
 
o
n
l
y
 
o
n
e
 
t
h
e
r
e

a
n
d
 
t
h
a
t
 
c
e
r
-

t
a
i
n
l
y
 
w
o
u
l
d
n
'
t
 
b
e

a
n
y
 
f
u
n
!

I
t
'
s
 
m
u
c
h
 
m
o
r
e
 
f
u
n
 
t
o

d
o
 
t
h
i
n
g
s

w
h
e
n
 
l
o
t
s
 
o
f
 
p
e
o
p
l
e

a
r
e
 
t
o
g
e
t
h
e
r
.
"

.

A
f
t
e
r
 
t
w
o
 
g
l
a
s
s
e
s
 
o
f
 
m
i
l
k

a
n
d
 
s
e
v
e
r
a
l
 
p
i
e
c
e
s
o
f
 
b
r
e
a
d
,

D
a
v
i
d

f
e
l
t
 
c
o
n
t
e
n
t
e
d
.

"
A
r
e
.
y
o
u
 
r
e
a
d
y
 
t
o
 
g
o
t
.
)
a
v
i
d
?
"

M
i
k
e
 
a
s
k
e
d
.

"
I
n

a
 
m
i
n
u
t
e
,
"
 
s
a
i
d
 
D
a
v
i
d
.

"
I
 
j
u
s
t
 
w
a
n
.
L
i
t
O
'
g
e
t
 
t
h
a
t
 
b
o
o
k

t
h
a
t
 
I

;
f
O
U
n
d
 
a
t
 
t
h
e
 
l
i
b
r
a
r
y
 
t
o
d
a
y
.

M
a
y
b
e
 
m
y
r
i
d
a
d
.
:
w
i
l
l
 
r
e
a
d

s
o
m
e
 
o
f
 
i
t

t
o
 
m
e
 
t
o
n
i
g
h
t
.
"

M
i
k
e
'
s
 
p
a
r
e
n
t
s
 
l
i
v
e
d
d
r
i
t
h
e
r
o
o
M

n
e
x
t
 
t
o
 
D
a
v
i
d
'
s

p
a
r
e
n
t
s
.

N
e
a
r
l
y
 
e
v
e
r
y
 
n
i
g
h
t
,
 
t
h
e

t
w
o
 
b
o
y
s
 
W
a
l
k
e
d
 
o
v
e
r
 
t
o
g
e
t
h
e
r

t
o
 
v
i
s
i
t
 
t
h
e
m
.

S
o
m
e
 
d
a
y
s
 
D
a
v
i
d
'
s
 
f
a
t
h
e
r

a
n
d
 
m
o
t
h
e
r
 
w
e
n
t
 
o
u
t

w
a
l
k
i
n
g
 
w
i
t
h
 
h
i
m
.

U
s
u
a
l
l
y
 
t
h
e
y
 
s
t
a
y
e
d
 
i
n
s
i
d
e
.
a
n
d

t
a
l
k
e
d
 
t
o
g
e
t
h
e
r
.

P
A
R
T
 
.
I
X

.
W
h
e
n
 
D
a
v
i
d
 
k
n
o
c
k
e
d

o
n
 
t
h
e
 
d
o
o
r
,
 
-
h
i
s
 
m
o
t
h
e
r
 
o
p
e
n
e
d
 
i
t
.

H
u
g
g
i
n
g
 
h
i
m
 
t
i
g
h
t
l
y
,
 
s
h
e

s
a
i
d
,
.
"
M
y
L
g
o
o
d
n
e
s
s
,
 
b
u
t

y
o
u
'
r
e
 
d
i
r
t
y
!

W
h
a
t
 
d
i
d
 
y
o
u
 
d
o
 
a
l
l
 
a
f
t
e
r
n
o
o
n
?

b
o
n
i
t
 
y
o
u
 
c
h
i
l
d
r
e
n

t
a
k
e
,
 
s
h
o
w
e
r
s

a
n
y
 
m
o
r
e
?
"

D
a
v
i
d
 
k
n
e
w
 
s
h
e
 
w
a
s
n
i
.
t
,
,
r
e
a
l
l
y

s
c
o
l
d
i
n
g
 
h
i
m
t
 
s
o
 
h
e

t
o
l
d
 
h
e
r
 
a
b
o
u
t
 
t
h
e
 
b
a
s
e
b
a
l
l

g
a
m
e
 
a
n
d
 
a
b
o
u
t
 
t
h
e
 
t
r
i
p
 
t
o
 
t
h
e
 
r
i
v
e
r
.

H
e
 
s
h
o
w
e
d
 
h
i
s
 
f
a
t
h
e
r
 
t
h
e

b
o
o
k
 
a
b
o
u
t
 
f
a
r
m
s
 
a
n
d
 
a
s
k
e
d
 
h
i
m

t
o
 
r
e
a
d

t
h
e
'
 
p
a
r
t
 
t
h
a
t
 
t
o
l
d
 
a
b
O
u
t

t
h
e
 
j
o
b
.
h
e
 
d
i
d
.
:

A
f
t
e
r
 
h
i
s
 
f
a
t
h
e
r
 
h
a
d

r
e
a
d
 
f
o
r
 
a
 
w
h
i
l
e
,
 
h
e
 
a
s
k
e
d
,

"
D
o
 
y
o
u
 
k
n
o
w

a
b
o
u
t
 
t
h
e
 
w
a
y
 
t
h
a
t

w
e
 
g
e
t
 
w
a
t
e
r
 
f
o
r
 
o
u
r
 
c
r
o
p
s
?
"

D
a
v
i
d
 
h
a
d
n
'
t

t
h
o
u
g
h
t
 
m
u
c
h
 
a
b
o
u
t
 
t
h
a
t
.

H
e
 
k
n
e
w
 
t
h
a
t
 
i
t
 
h
a
r
d
l
y

e
v
e
r
 
r
a
i
n
e
d

w
h
e
r
e
 
h
e
 
l
i
v
e
d
,
 
b
u
t
 
t
h
e
w
a
t
e
r
 
h
e
 
u
s
e
d
 
o
n
 
t
h
e
 
v
e
g
e
t
a
b
l
e

g
a
r
d
e
n

m
u
s
t
 
h
a
v
e
 
c
o
m
e
 
f
r
o
m
 
s
o
m
e
w
h
e
r
e
.

"
N
o
,
 
I
 
g
u
e
s
s
 
I
 
d
o
n
'
t
,
"
 
h
e

t
o
l
d

h
i
s
 
f
a
t
h
e
r
.

"
L
e
t
'
s
 
s
e
e
 
i
f
 
t
h
i
s
 
b
o
o
k
 
t
e
l
l
s

a
b
o
u
t
 
t
h
a
t
,
"
 
h
i
s
 
f
a
t
h
e
r

s
a
i
d
.

D
a
v
i
d
'
s
 
f
a
t
h
e
r
 
l
o
o
k
e
d
 
t
h
r
o
u
g
h
t
h
e
 
b
o
o
k
 
u
n
t
i
l
 
h
e
:
f
o
u
n
d

a
 
p
i
c
-

t
u
r
e
 
o
f
 
a
n
 
i
r
r
i
g
a
t
i
o
n
 
d
i
t
c
h
.

H
e
 
r
e
a
d
 
a
b
o
u
t
 
t
h
e
w
a
y
 
t
h
a
t
:
w
a
t
e
r

f
r
o
m
 
l
a
k
e
s
 
a
n
d
 
r
i
v
e
r
s
,
 
l
i
k
e
 
t
h
e
o
n
e
 
h
e
 
h
a
d
 
v
i
s
i
t
e
d
 
i
n
 
t
h
e
m
o
r
n
i
n
g
,

c
o
u
l
d
 
b
e
 
s
t
o
r
e
d
 
a
n
d
 
s
e
n
t

t
h
r
o
u
g
h
,
p
i
p
e
s
 
t
o
 
t
h
e
 
s
p
r
i
n
k
l
e
r
s

i
n
 
t
h
e

f
i
e
l
d
s
.

"
L
e
t
'
s
 
m
a
r
k
 
t
h
i
s
,
"
'
s
a
i
d
,
D
a
v
i
d
'
.

'
I
 
w
a
n
t
 
t
h
e
 
t
e
a
c
h
e
r
 
t
o

r
e
a
d
 
i
t
 
t
o
 
a
l
l
 
o
f
.
t
h
e
 
c
h
i
l
d
r
e
n

t
O
m
o
r
r
O
w
.
"
.

W
h
i
l
e
 
D
a
v
i
d
'
s
 
f
a
t
h
e
r
 
r
e
a
d

t
o
 
h
i
m
,
 
h
i
s
 
m
o
t
h
e
r
 
f
i
x
e
d

s
o
m
e
 
c
o
l
d

f
r
u
i
t
 
j
u
i
c
e
 
a
n
d
 
a
 
p
l
a
t
e
f
u
l

o
f
 
c
o
o
k
i
e
s
.

D
a
v
i
d
 
a
t
e
 
t
h
e
m
 
a
s
 
t
h
o
u
g
h

h
e
 
h
a
d
n
'
t
 
h
a
d
 
a
n
y

s
u
p
p
e
r
.

T
h
i
s
 
w
a
s
 
o
n
e
 
r
e
a
s
o
n
 
h
e
 
a
l
w
a
y
s

l
i
k
e
d

t
o
 
v
i
s
i
t
 
h
i
s
 
m
o
t
h
e
r
 
a
n
d

f
a
t
h
e
r
.

M
o
t
h
e
r
 
k
n
e
w
 
w
h
a
t
 
k
i
n
d
 
o
f
 
c
o
o
k
i
e
s

h
e
 
l
i
k
e
d
 
b
e
s
t
 
a
n
d
 
s
h
e
 
u
s
u
a
l
l
y
h
a
d
 
s
o
m
e
 
o
f
 
t
h
e
m

o
n
 
h
a
n
d
.

J
u
s
t
 
a
s

t
h
e
y
 
w
e
r
e
 
f
i
n
i
s
h
i
n
g
 
t
h
e

l
u
n
c
h
,
 
D
a
v
i
d
'
s
 
o
l
d
e
r
 
b
r
o
t
h
e
r
,

J
o
e
,
 
c
a
m
e



8
 
-

i
n
.

H
e
 
t
o
o
k
 
t
h
e
 
l
a
s
t
 
c
o
o
k
y
 
a
n
d
,
 
s
l
a
p
p
i
n
g
 
D
a
v
i
d
 
o
n
 
t
h
e
 
b
a
c
k
,

a
s
k
e
d
,
 
"
W
e
l
l
,
 
h
o
w
'
s
 
t
h
e
 
g
r
e
a
t
 
b
a
l
l
 
p
l
a
y
e
r
?

D
i
d
 
y
o
u
 
w
i
n
 
t
h
a
t
 
g
a
m
e

t
h
i
s
 
a
f
t
e
r
h
o
o
n
'
"

B
y
 
t
h
e
 
t
i
m
e
 
D
a
v
i
d
 
h
a
d
 
f
i
n
i
s
h
e
d
 
t
e
l
l
i
n
g
 
a
l
l

-

a
b
o
u
t
 
t
h
e
 
g
a
m
e
 
f
o
r
 
t
h
e
 
s
e
c
o
n
d
 
t
i
m
e
,
 
i
t
 
w
a
s
 
n
e
a
r
l
y
.
8
:
3
0
-
 
H
i
s

p
a
r
e
n
t
'
s
 
w
a
l
k
e
d
 
b
a
c
k
.
t
o
,
t
h
e
 
d
o
r
m
i
t
o
r
y
 
w
i
t
h
 
h
i
m
.

J
o
e
 
w
e
n
t
 
t
o
 
t
h
e

h
i
g
h
 
s
c
h
o
o
l
 
b
u
i
l
d
i
n
g
 
a
l
o
n
e
.

H
e
 
t
u
r
n
e
d
 
a
n
d
 
w
a
v
e
d
 
g
o
o
d
-
b
y
e
 
t
o

D
a
v
i
d
.
'
 
"
Y
o
u
'
l
l
'
 
c
e
r
t
a
i
n
l
y
 
w
i
n
 
t
h
e
 
n
e
x
t
 
g
a
m
e
 
i
f
 
y
o
u
 
p
l
a
y
 
a
s
 
w
e
l
l

a
s
 
y
o
u
 
d
i
d
 
t
o
d
a
y
;
"
 
h
e
 
s
h
o
u
t
e
d
.

P
A
R
T
 
X

A
s
 
D
a
v
i
d
 
w
a
l
k
e
d
 
i
n
t
o
 
t
h
e
 
b
e
d
r
o
o
m
,
 
h
e
 
c
o
u
l
d
 
t
e
l
l
 
t
h
a
t
 
s
o
m
e
-

t
h
i
n
g
 
w
a
s
 
w
r
o
n
g
.

T
h
e
 
n
u
r
s
e
 
w
a
s
 
s
c
o
l
d
i
n
g
 
s
o
m
e
o
n
e
.

H
e
 
h
e
a
r
d
 
h
e
r

s
a
y
,
 
"
W
h
y
 
d
o
 
y
o
u
 
t
h
i
n
k
 
y
o
u
 
d
o
n
'
t
 
h
a
v
e
 
t
o
 
w
o
r
k
 
a
s
 
m
u
c
h
 
a
s
 
t
h
e

o
t
h
e
r
 
c
h
i
l
d
r
e
n
?

I
f
 
y
O
u
 
w
a
n
t
 
t
o
 
l
i
v
e
 
o
n
 
a
 
k
i
b
b
u
t
z
,
 
y
o
u
 
h
a
v
e
 
t
o
 
b
e

a
 
g
o
o
d
 
w
o
r
k
e
r
.

Y
o
u
 
k
n
o
w
 
w
h
a
t
 
w
o
u
l
d
 
h
a
p
p
e
n
 
i
f
 
y
o
u
r
 
f
a
t
h
e
r
 
a
n
d

C
D

s
o
m
e
 
o
f
 
t
h
e
 
o
t
h
e
r
 
m
e
h
.
 
d
e
c
i
d
e
d
 
t
h
e
y
 
d
i
d
n
'
t
 
w
a
n
t
 
t
o
 
g
o
 
t
o
 
w
o
r
k
 
i
n

t
h
e
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y
.

T
h
e
n
:
,
s
h
e
 
s
a
i
d
,
 
"
Y
o
u
 
h
a
d
 
-
:
 
;
b
e
t
t
e
r
 
g
e
t
 
t
o
 
b
e
d
 
o
n
 
t
i
m
e
 
t
o
n
i
g
h
t

s
o
 
t
h
a
t
 
y
o
u
 
c
a
n
 
e
n
j
o
y
 
o
u
r
 
t
r
i
p
 
t
o
m
o
r
r
o
w
.
"

re
m

st
so

rM
ag

ia
ik

.

"
T
h
a
t
'
s
 
r
i
g
h
t
,
"
 
s
a
i
d
 
J
u
d
y
,
 
"
a
n
d
 
-
I
 
h
a
v
e
 
t
o
 
g
e
t
 
u
p
 
e
s
p
e
c
i
a
l
l
y

e
a
r
l
y
 
b
e
c
a
u
s
e
 
t
h
e
 
n
u
r
s
e
 
s
a
i
d
 
1
'
 
c
a
n
 
g
e
t
 
a
 
n
e
r
e
s
s
 
b
e
f
o
r
e
 
w
e

g
o
.

I
 
t
r
i
e
d
 
o
n
 
m
y
.
 
o
l
d
 
o
n
e
 
t
o
d
a
y
,
 
a
n
d
 
i
t
y
w
a
s
 
m
u
c
h
;
t
o
o
 
s
h
o
r
t
.

X
 
g
u
e
s
s
 
I
'
v
e
 
g
r
o
w
n
 
s
i
n
c
e
 
t
h
e
 
l
a
s
t
 
t
i
m
e
 
Z
 
W
o
r
e
j
.
t
.

I
 
h
a
V
e
 
t
o

g
o
 
t
o
 
t
h
e
 
c
l
o
t
h
i
n
g
 
s
t
o
r
e
h
o
u
s
e
 
t
h
e
 
f
i
r
s
t
 
t
h
i
n
g
 
i
n
 
t
h
e
 
m
o
r
n
i
n
g
.
"

.

"
I
 
1
.
1
"
7
-
"
r
e
 
a
 
d
i
.
e
s
s
 
t
o
 
w
e
a
r
,
"
 
s
a
i
d
 
R
u
t
h
,
 
"
b
u
t
 
I
'
m
 
e
x
c
i
t
e
d

a
b
o
u
t
 
g
e
t
t
i
n
g
 
m
y
 
a
l
l
o
w
a
n
c
e
.

I
'
v
e
 
b
e
e
n
 
t
r
y
i
n
g
 
t
o
 
d
e
c
i
d
e
 
w
h
a
t

I
'
l
l
 
s
p
e
n
d
 
i
t
 
o
n
.
"

"
M
a
y
b
e
 
y
o
u
'
d
 
b
e
t
t
e
r
 
w
a
i
t
 
u
n
t
i
l
 
y
o
u
 
g
e
t
 
t
o
 
T
e
l
 
A
v
i
v
!
"

s
a
i
d
 
F
a
t
h
e
r
.

"
P
e
r
h
a
p
s
 
y
o
u
'
l
l
 
s
e
e
 
s
o
m
e
 
t
h
i
n
g
s
 
t
h
a
t
 
y
o
u
'
d
 
n
e
v
e
r

e
v
e
n
 
t
h
i
n
k
 
a
b
o
u
t
 
h
e
r
e
 
-
.
"

eg
N

E
IZ

N
IM

M
IN

IIM
IIM

N
IZ

te
..



-
 
3
 
-

"
T
h
a
t
'
s
 
r
i
g
h
t
,
"
 
s
a
i
d
 
R
u
t
h
.

"
I
'
l
l
 
j
u
s
t
 
t
a
k
e
 
g
o
o
d
 
c
a
r
e
 
o
f

i
t
 
u
n
t
i
l
 
t
h
e
n
.
"

A
s
 
s
o
o
n
 
a
s
 
l
u
n
c
h
 
w
a
s
 
f
i
n
i
s
h
e
d
,
 
t
h
e
 
g
i
r
l
s
 
s
a
i
d
 
g
o
o
d
-
b
y
e
 
t
o

M
o
t
h
e
r
 
a
n
d
 
F
a
t
h
e
r
 
a
n
d
 
w
a
l
k
e
d
 
b
a
c
k
 
t
o
 
t
h
e
 
d
o
r
m
i
t
o
r
y
.

J
u
d
y

s
l
e
p
t
 
i
n
 
t
h
e
 
r
o
o
m
 
w
i
t
h
 
t
h
e
 
s
e
v
e
n
-
y
e
a
r
-
o
l
d
s
 
a
n
d
 
R
u
t
h
 
w
i
t
h
 
t
h
e

n
i
n
e
-
y
e
a
r
-
o
l
d
s
,
'
b
u
t
 
t
h
e
y
 
w
e
r
e
 
b
o
t
h
 
i
n
 
t
h
e
 
s
a
m
e
 
b
u
i
l
d
i
n
g
.

T
h
e
y
 
w
a
l
k
e
d
 
i
n
s
i
d
e
,
 
s
a
i
d
 
g
o
o
d
-
n
i
g
h
t
 
t
o
 
e
a
c
h
 
o
t
h
e
r
,
 
a
n
d
 
w
e
n
t

r
i
g
h
t
 
t
o
 
b
e
d
,
 
t
h
i
n
k
i
n
g
 
a
b
o
u
t
 
t
h
e
 
e
x
c
i
t
i
n
g
 
d
a
y
 
a
h
e
a
d
.
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r
i

T
H
E
 
K
I
B
B
U
T
Z

I
n
 
I
s
r
a
e
l
 
s
o
m
e
 
b
o
y
s
 
a
n
d
 
g
i
r
l
s
 
l
i
v
e
 
o
n

a
 
k
i
b
b
u
t
z
.

A
k
i
b
b
u
t
z
 
i
s
 
a
 
c
o
m
m
u
n
i
t
y
 
o
f
 
p
e
o
p
l
e
 
w
h
o
 
l
i
v
e
 
t
o
g
e
t
h
e
r
 
a
n
d

s
h
a
r
e
 
e
v
e
r
y
t
h
i
n
g
.

T
h
e
y
 
a
l
l
 
e
a
t
 
t
o
g
e
t
h
e
r
,
 
w
o
r
k
 
t
o
g
e
t
h
e
r
,

a
n
d
 
p
l
a
y
 
t
o
g
e
t
h
e
r
.

E
a
c
h
 
p
e
r
s
o
n
 
h
a
s
 
a
 
s
p
e
c
i
a
l
 
j
o
b
 
a
n
d
 
t
h
a
t

i
s
 
a
l
l
 
h
e
 
h
a
s
 
t
o
 
d
o
.

I
f
 
y
o
u
r
 
j
o
b
 
w
a
s
 
t
o
 
t
e
a
c
h
 
s
c
h
o
o
l
,
 
t
h
a
t
'
s

a
l
l
 
y
o
u
 
w
o
u
l
d
 
h
a
v
e
 
t
o
 
d
o
.

S
o
m
e
 
p
e
o
p
l
e
 
c
o
o
k
,
 
s
o
m
e
 
p
e
o
p
l
e

f
a
r
m
,
 
a
n
d
 
s
o
m
e
 
p
e
o
p
l
e
 
m
a
k
e
 
c
l
o
t
h
e
s
 
b
u
t

n
o
 
o
n
e
 
p
e
r
s
o
n
 
d
o
e
s

e
v
e
r
y
t
h
i
n
g
.

F
i
r
s
-
=
 
l
e
t
'
s
 
t
a
l
k
 
a
b
o
u
t
 
w
h
a
t

a
 
h
o
u
s
e
 
i
s
 
l
i
k
e
 
o
n
 
t
h
e

k
i
b
b
u
t
z
.

T
h
e
 
h
o
u
s
e
s
 
a
r
e
n
'
t
 
l
i
k
e
 
o
u
r
 
h
o
u
s
e
s
;
 
t
h
e
y

a
r
e
 
m
u
c
h

b
i
g
g
e
r
 
b
e
c
a
u
s
e
 
m
o
r
e
 
p
e
o
p
l
e
 
l
i
v
e
 
i
n
 
t
h
e
m
.

T
h
e
y
 
h
a
v
e
 
s
p
e
c
i
a
l

h
o
u
s
e
s
 
f
o
r
 
c
h
i
l
d
r
e
n
,
 
t
e
e
n
-
a
g
e
r
s
,
 
a
n
d

g
r
o
w
n
-
u
p
s
.

T
h
e
r
e
 
i
s

a
 
h
o
u
s
e
 
w
h
e
r
e
 
o
n
l
y
 
6
 
a
n
d
 
7
 
y
e
a
r
 
o
l
d
s
 
l
i
v
e
.

T
h
e
y
 
a
r
e
 
t
o
g
e
t
h
e
r

a
l
l
 
t
h
e
 
t
i
m
e
.

U
n
t
i
l
 
t
h
e
y
 
a
r
e
 
1
8
 
y
e
a
r
s
 
o
l
d
,
 
t
h
e
y
 
l
i
v
e

t
o
g
e
t
h
e
r
.

T
h
e
y
 
d
o
n
'
t
 
l
i
v
e
 
w
i
t
h
 
t
h
e
i
r
 
p
a
r
e
n
t
s
,
 
b
u
t
 
t
h
e
y

s
e
e
 
t
h
e
i
r
 
p
a
r
e
n
t
s

i
n
 
t
h
e
 
e
v
e
n
i
n
g
s
.

M
o
t
h
e
r
 
a
n
d
 
f
a
t
h
e
r
s
 
b
o
t
h
 
w
o
r
k

s
o
 
i
t
 
i
s

e
a
s
i
e
r
 
f
o
r
 
t
h
e
 
c
h
i
l
d
r
e
n
 
t
o
 
s
t
a
y
 
t
o
g
e
t
h
e
r
.

I
f
 
y
o
u
 
l
i
v
e
d
 
i
n
 
a
 
k
i
b
b
u
t
z
 
a
n
d
 
y
o
u
 
n
e
e
d
e
d

a
 
n
e
w
 
p
a
i
r

o
f
 
:
:
h
o
e
s
,
 
y
o
u
 
w
o
u
l
d
n
'
t
 
g
o
 
d
o
w
n
t
o
w
n
 
s
h
o
p
p
i
n
g

w
i
t
h
 
y
o
u
r

m
o
t
h
e
r
,
 
y
o
u
 
w
o
u
l
d
 
g
o
 
t
o
 
t
h
e
 
c
o
m
m
u
n
i
t
y
 
s
t
o
r
e
 
a
n
d
 
t
h
e
y

w
o
u
l
d

g
i
v
e
 
y
o
u
 
a
 
p
a
i
r
.

Y
o
u
 
d
o
n
'
t
 
n
e
e
d
 
m
o
n
e
y
 
i
n
 
a
 
k
i
b
b
u
t
z
.

M
o
s
t

t
h
i
n
g
s
 
a
r
e
 
m
a
d
e
 
b
y
 
p
e
o
p
l
e
 
i
n
 
t
h
e
 
k
i
b
b
u
t
z

s
o
 
t
h
e
 
t
h
i
n
g
s
 
a
r
e

s
h
a
r
e
d
.

P
e
o
p
l
e
 
d
o
n
'
t
 
g
e
t
 
p
a
i
d
 
f
o
r
 
w
o
r
k
i
n
g
,
 
b
u
t
 
t
h
e
y
 
d
o
n
'
t

n
e
e
d
 
a
n
y
 
m
o
n
e
y
 
t
o
 
s
p
e
n
d
.

N
o
t
 
e
v
e
r
y
o
n
e
 
i
n
 
I
s
r
a
e
l
 
l
i
v
e
s
 
o
n
 
a
 
k
i
b
b
u
t
z
,
 
b
u
t
 
t
h
e

.
p
e
o
p
l
e
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
 
a
r
e

v
e
r
y
 
s
p
e
c
i
a
l
.

T
h
e
y
 
a
r
e
 
e
l
e
c
t
e
d

i
n
t
o
 
t
h
e
 
k
i
b
b
u
t
z
 
b
e
c
a
u
s
e
 
t
h
e
y
 
a
r
e
 
g
o
o
d
 
w
o
r
k
e
r
s

a
n
d
 
c
a
n

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
g
o
o
d
 
o
f
 
e
v
e
r
y
o
n
e
.

E
v
e
r
y
o
n
e
 
i
s
 
f
r
i
e
n
d
l
y

b
e
c
a
u
s
e
 
t
h
e
y
 
a
r
e
 
t
o
g
e
t
h
e
r
 
s
o
 
m
u
c
h
.

T
h
e
 
p
a
r
e
n
t
s
 
i
n
 
t
h
e
 
k
i
b
b
u
t
z
 
l
o
v
e
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n

v
e
r
y

m
u
c
h
 
j
u
s
t
 
l
i
k
e
 
y
o
u
r
 
p
a
r
e
n
t
s
 
d
o
,
 
b
u
t
 
b
e
c
a
u
s
e

e
v
e
r
y
o
n
e
 
m
u
s
t



C
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T
h
e
r

a
r
e
-
u
s
u
a
l
l
y
m
a
n
y
.
 
b
u
i
l
d
i
n
g
s
 
i
n

a
 
k
i
b
b
u
t
z
.

I
f

t
h
e
 
k
i
b
b
u
t
z
 
i
s
 
v
e
r
y
 
l
a
r
g
e
,
:
t
h
e
b
u
i
l
d
i
n
g
 
w
i
l
l
 
o
f
 
c
o
u
r
s
e
 
b
e

b
i
g
g
e
r
 
a
n
d
 
m
o
r
e
 
t
h
a
n
i
n
'
a

s
m
a
l
l
e
r
 
k
i
b
b
u
t
z
.
 
-
I
n

e
v
e
r
y
 
k
i
b
b
u
t
z

t
h
e
r
e
 
i
s
 
a
 
d
i
n
i
n
g
 
h
a
l
l
 
f
o
r

a
d
u
l
t
s
,
 
d
i
n
i
n
g
 
h
a
l
l
 
f
o
r
 
c
h
i
l
d
r
e
n
,

s
l
e
e
p
i
n
g
 
c
a
b
i
n
s
 
f
o
r
 
c
h
i
l
d
r
e
n
,

t
e
e
n
-
a
g
e
r
s
,
 
a
n
d
 
a
d
u
l
t
s
,
 
a

r
e
c
r
e
a
t
i
o
n
 
h
a
l
l
 
f
o
r
 
c
h
i
l
d
r
e
n
,

r
e
c
r
e
a
t
i
o
n
 
h
a
l
l
 
f
o
r
 
a
d
u
l
t
s
,

a
 
p
l
a
y
g
r
o
u
n
d
,
 
a
n
d
 
a
n
 
a
d
m
i
n
i
s
t
r
a
t
i
o
n
b
u
i
l
d
i
n
g
 
w
h
i
c
h
 
i
s
 
l
i
k
e

a
 
t
o
w
n
 
h
a
l
l
.

R
e
m
e
m
b
e
r
 
a
l
l
 
t
h
e
s
e
 
b
u
i
l
d
i
n
g
s
 
w
h
e
n
w
e
 
d
r
a
w
 
a
 
k
i
b
b
u
t
z
.

k
i
b
b
u
t
z
.

T
h
e
 
h
o
u
s
e
s
 
a
r
e
n
'
t
 
l
i
k
e

o
u
r
 
h
o
u
s
e
s
;
 
t
h
e
y
 
a
r
e
 
m
u
c
h

b
i
g
g
e
r
 
b
e
c
a
u
s
e
 
m
o
r
e
 
p
e
o
p
l
e
 
l
i
v
e
 
i
n

t
h
e
m
.

T
h
e
y
 
h
a
v
e
 
s
p
e
c
i
a
l

h
o
u
s
e
s
 
f
o
r
 
c
h
i
l
d
r
e
n
,
 
t
e
e
n
-
a
g
e
r
s
,

a
n
d
 
g
r
o
w
n
-
u
p
s
.

T
h
e
r
e
 
i
s

a
 
h
o
u
s
e
 
w
h
e
r
e
 
o
n
l
y
 
6
 
a
n
d
 
7
 
y
e
a
r
 
o
l
d
s
 
l
i
v
e
.

T
h
e
y
 
a
r
e
 
t
o
g
e
t
h
e
r

a
l
l
 
t
h
e
 
t
i
m
e
.

U
n
t
i
l
 
t
h
e
y
 
a
r
e
 
1
8

y
e
a
r
s
 
o
l
d
,
 
t
h
e
y
 
l
i
v
e
 
t
o
g
e
t
h
e
r
.

T
h
e
y
 
d
o
l
i
'
t
 
l
i
v
e
 
w
i
t
h
 
t
h
e
i
r

p
a
r
e
n
t
s
,
 
b
u
t
 
t
h
e
y
 
s
e
e
 
t
h
e
i
r

p
a
r
e
n
t
s

i
n
 
t
h
e
 
e
v
e
n
i
n
g
s
.

M
o
t
h
e
r
 
a
n
d
 
f
a
t
h
e
r
s
 
b
o
t
h
 
w
o
r
k

s
o
 
i
t
 
i
s

e
a
s
i
e
r
 
f
o
r
 
t
h
e
 
c
h
i
l
d
r
e
n

t
o
 
s
t
a
y
 
t
o
g
e
t
h
e
r
.

I
f
 
y
o
u
 
l
i
v
e
d
 
i
n
 
a
 
k
i
b
b
u
t
z
 
a
n
d

y
o
u
 
n
e
e
d
e
d
 
a
 
n
e
w
 
p
a
i
r

o
f
 
s
h
o
e
s
,
 
y
o
u
 
w
o
u
l
d
n
'
t

g
o
 
d
o
w
n
t
o
w
n
 
s
h
o
p
p
i
n
g
 
w
i
t
h
y
o
u
r

m
o
t
h
e
r
,
 
y
o
u
 
w
o
u
l
d
 
g
o
 
t
o
 
t
h
e
 
c
o
m
m
u
n
i
t
y

s
t
o
r
e
 
a
n
d
 
t
h
e
y
 
w
o
u
l
d

c
i
v
e
 
y
o
u
 
a
 
p
a
i
r
.

Y
o
u
 
d
o
n
'
t
 
n
e
e
d
 
m
o
n
e
y
 
i
n

a
 
k
i
b
b
u
t
z
.

M
o
s
t

t
h
i
n
g
s
 
a
r
e
 
m
a
d
e
 
b
y
 
p
e
o
p
l
e
 
i
n

t
h
e
 
k
i
b
b
u
t
z
 
s
o
 
t
h
e
 
t
h
i
n
g
s

a
r
e

s
h
a
r
e
d
.

P
e
o
p
l
e
 
d
o
n
'
t
 
g
e
t
 
p
a
i
d
 
f
o
r
 
w
o
r
k
i
n
g
,

b
u
t
 
t
h
e
y
 
d
o
n
'
t

n
e
e
d
 
a
n
y
 
m
o
n
e
y
 
t
o
 
s
p
e
n
d
.

N
o
t
 
e
v
e
r
y
o
n
e
 
i
n
 
I
s
r
a
e
l
 
l
i
v
e
s

o
n
 
a
 
k
i
b
b
u
t
z
,
 
b
u
t
 
t
h
e

.
p
e
o
p
l
e
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z

a
r
e
 
v
e
r
y
 
s
p
e
c
i
a
l
.

T
h
e
y
 
a
r
e
 
e
l
e
c
t
e
d

i
n
t
o
 
t
h
e
 
k
i
b
b
u
t
z
 
b
e
c
a
u
s
e
 
t
h
e
y

a
r
e
 
g
o
o
d
 
w
o
r
k
e
r
s
 
a
n
d
 
c
a
n

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
g
o
o
d
 
o
f

e
v
e
r
y
o
n
e
.

E
v
e
r
y
o
n
e
 
i
s
 
f
r
i
e
n
d
l
y

b
e
c
a
u
s
e
 
t
h
e
y
 
a
r
e
 
t
o
g
e
t
h
e
r

s
o
 
m
u
c
h
.

T
h
e
 
p
a
r
e
n
t
s
 
i
n
 
t
h
e
 
k
i
b
b
u
t
z
 
l
o
v
e
 
t
h
e
i
r

c
h
i
l
d
r
e
n
 
v
e
r
y

m
u
c
h
 
j
u
s
t
 
l
i
k
e
 
y
o
u
r
 
p
a
r
e
n
t
s
 
d
o
,

b
u
t
 
b
e
c
a
u
s
e
 
e
v
e
r
y
o
n
e
 
m
u
s
t

w
o
r
k
 
t
h
e
y
 
p
u
t
 
t
h
e
 
c
h
i
l
d
r
e
n
 
w
i
t
h

o
t
h
e
r
 
c
h
i
l
d
r
e
n
 
s
o
 
t
h
e
y

c
a
n

b
e
 
c
a
r
e
d
 
f
o
r
 
b
y
 
t
h
e
i
r
 
t
e
a
c
h
e
r

o
r
 
n
u
r
s
e
.

T
h
e
 
c
h
i
l
d
r
e
n
 
u
n
d
e
r
-

s
t
a
n
d
 
t
h
a
t
 
t
h
e
y
 
m
u
s
t
 
l
i
v
e

t
o
g
e
t
h
e
r
 
a
n
d
 
d
o
 
n
o
t
 
m
i
n
d
 
b
e
i
n
g

s
e
p
a
r
a
t
e
d
 
f
r
o
m
 
t
h
e
i
r
 
p
a
r
e
n
t
s
.

B
e
c
a
u
s
e
 
n
o
 
b
o
y
 
o
r
 
g
i
r
l
 
l
i
v
e
s

a
l
o
n
e
,
 
n
o
 
o
n
e
 
w
i
s
h
e
s
 
t
o
 
b
e
 
w
i
t
h

t
h
e
i
r
 
p
a
r
e
n
t
s
 
a
n
d

n
o
 
o
n
e

i
s
 
u
n
h
a
p
p
y
.

T
h
e
y
 
s
e
e
 
t
h
e
i
r
 
p
a
r
e
n
t
s

e
v
e
r
y
 
e
v
e
n
i
n
g
 
b
u
t
 
r
e
t
u
r
n

t
o
 
t
h
e
i
r
 
o
w
n
 
c
a
b
i
n
 
t
o
 
s
l
e
e
p
 
w
i
t
h

t
h
e
 
r
e
s
t
 
o
f
 
t
h
e
 
c
h
i
l
d
r
e
n
.



E
v
e
r
y
 
k
i
b
b
u
t
z
 
g
r
o
w
s
 
i
t
s
 
o
w
n
 
f
o
o
d
 
s
o
 
t
h
e
y
 
w
o
u
l
d
 
h
a
v
e

f
a
r
m
s
 
a
n
d
 
f
a
r
m
 
e
q
u
i
p
m
e
n
t
.

T
h
e
r
e
 
a
r
e
 
h
o
u
s
e
s
 
w
h
e
r
e
 
t
h
e

c
l
o
t
h
e
s
 
a
r
e
 
m
a
d
e
 
a
n
d
 
t
h
e
 
c
o
m
m
u
n
i
t
y
 
s
t
o
r
e
 
(
r
e
m
e
m
b
e
r
,
 
y
o
u

d
o
n
'
t
 
n
e
e
d
 
m
o
n
e
y
!
)
 
w
h
e
r
e
 
t
h
e
 
p
e
o
p
l
e
 
g
e
t
 
a
n
y
t
h
i
n
g
 
t
h
e
y

n
e
e
d
.



A
N
S
W
E
R
 
T
H
E
S
E
 
Q
U
E
S
T
I
O
N
S
.

1
.

D
o
e
s
 
e
v
e
r
y
b
o
d
y
 
i
n
 
I
s
r
a
e
l
 
l
i
v
e
 
o
n
 
a
 
k
i
b
b
u
t
z
?

2
.

W
h
y
 
d
o
e
s
 
e
v
e
r
y
o
n
e
 
w
o
r
k
 
o
n
 
a
 
k
i
b
b
u
t
z
?

3
.

W
h
o
 
d
o
 
t
h
e
 
c
h
i
l
d
r
e
n
 
l
i
v
e
 
w
i
t
h
?

4
.

H
o
w
 
l
o
n
g
 
d
o
 
t
h
e
 
c
h
i
l
d
r
e
n
 
s
t
a
y
 
t
o
g
e
t
h
e
r
?

k
A

5
.

W
h
y
 
d
o
n
'
t
 
t
h
e
y
 
n
e
e
d
 
m
o
n
e
y
 
o
n
 
a
 
k
i
b
b
u
t
z
?

C
D
0
0

6
.

W
h
a
t
 
a
r
e
 
s
o
m
e
 
j
o
b
s
 
y
o
u
r
 
m
o
t
h
e
r
 
c
o
u
l
d
 
h
a
v
e
 
o
n
 
a
 
k
i
b
b
u
t
z
?

7
.

W
h
e
n
 
d
o
 
t
h
e
 
c
h
i
l
d
r
e
n
 
s
e
e
 
t
h
e
i
r
 
p
a
r
e
n
t
s
?

8
.

W
o
u
l
d
 
y
o
u
 
l
i
k
e
 
t
o
 
l
i
v
e
 
o
n
 
a
 
k
i
b
b
u
t
z
?

9
.

T
e
l
l
 
m
e
 
w
h
a
t
 
y
o
u
 
l
i
k
e
d
 
a
b
o
u
t
 
t
h
e
 
k
i
b
b
u
t
z
.

1
0
.

W
h
a
t
 
i
s
 
t
h
e
 
o
n
e
 
w
o
r
d
 
t
h
a
t
 
t
e
l
l
s
 
w
h
a
t
 
t
h
e
 
p
e
o
p
l
e
 
m
u
s
t
 
d
o

i
n
 
a
 
k
i
b
b
u
t
z
 
t
o
 
m
a
k
e
 
i
t
 
w
o
r
k
?



N
A
M
E

...
...

..,
...

-.
..X

...
...

...
..W

 y
 W

.1
.1

 A
 'W

..
.
.
.
.
.
.
,
,
,
,
,
,

F
I
L
L

.I
.. I
N
 
T
H
E

B
L
A
N
K
S

k
i
b
b
u
t
z

J
o
r
d
a
n

J
e
r
u
s
a
l
e
m

D
e
a
d
 
S
e
a

d
e
s
e
r
t

b
l
u
e
 
a
n
d
 
w
h
i
t
e

M
e
d
i
t
e
r
r
a
n
e
a
n

1
.

T
h
e
 
m
a
i
n
 
r
i
v
e
r
 
o
f
 
I
s
r
a
e
l
:

2
.

T
h
e
 
s
a
l
t
i
e
s
t
 
s
e
a
:

3
.

A
n
 
I
s
r
a
e
l
i
 
f
a
r
m
:

4
.

T
h
e
 
N
e
g
e
v
 
i
s
 
a

5
.

T
h
e
 
f
l
a
g
 
o
f
 
I
s
r
a
e
l
:

6
.

A
 
c
i
t
y
 
i
n
 
I
s
r
a
e
l
:

7
.

I
s
r
a
e
l
 
i
s
 
o
n
 
t
h
e

C
I
R
C
L
E
 
T
H
E
 
A
N
S
W
E
R

S
e
a
 
.

1
.

C
h
i
l
d
r
e
n
 
o
n
 
a
 
k
i
b
b
u
t
z
 
l
i
v
e
 
w
i
t
h
 
t
h
e
i
r
 
p
a
r
e
n
t
s
.

Y
E
S

N
O

2
.

C
h
i
l
d
r
e
n
 
o
n
 
a
 
k
i
b
b
u
t
z
 
l
i
v
e
 
w
i
t
h
 
c
h
i
l
d
r
e
n
 
t
h
e
i
r
 
o
w
n

a
g
e
.

Y
E
S

N
O

3
.

T
h
e
 
c
a
p
i
t
a
l
 
o
f
 
I
s
r
a
e
l
 
i
s
:

T
E
L
 
A
V
I
V
.

J
O
R
D
A
N
.

J
E
R
U
S
A
L
E
M
.

4
.

K
i
b
b
u
t
z
 
f
a
m
i
l
i
e
s
 
e
a
t
 
t
o
g
e
t
h
e
r
.

Y
E
S

N
O

5
.

I
n
 
a
 
k
i
b
b
u
t
z
 
t
h
e
r
e
 
i
s
 
a
 
c
o
o
k
 
w
h
o
 
p
r
e
p
a
r
e
s
 
t
h
e
 
f
o
o
d



3
.

A
n
 
I
s
r
a
e
l
i
 
f
a
r
m
:

4
.

T
h
e
 
N
e
g
e
v
 
i
s
 
a

5
.

T
h
e
 
f
l
a
g
 
o
f
 
I
s
r
a
e
l
:

6
.

A
 
c
i
t
y
 
i
n
 
I
s
r
a
e
l
:

7
.

I
s
r
a
e
l
 
i
s
 
o
n
 
t
h
e

[
C
I
R
C
L
E
 
T
H
E
 
A
N
S
W
E
R

S
e
a

.

1
.

C
h
i
l
d
r
e
n
 
o
n
 
a
 
k
i
b
b
u
t
z
 
l
i
v
e
 
w
i
t
h
 
t
h
e
i
r
 
p
a
r
e
n
t
s
.

Y
E
S

N
O

2
.

C
h
i
l
d
r
e
n
 
o
n
 
a
 
k
i
b
b
u
t
z
 
l
i
v
e
 
w
i
t
h
 
c
h
i
l
d
r
e
n
 
t
h
e
i
r
 
o
w
n

a
g
e
.

Y
E
S

N
O

3
.

T
h
e
 
c
a
p
i
t
a
l
 
o
f
 
I
s
r
a
e
l
 
i
s
:

T
E
L
 
A
V
I
V
.

J
O
R
D
A
N
.

J
E
R
U
S
A
L
E
M
.

4
.

K
i
b
b
u
t
z
 
f
a
m
i
l
i
e
s
 
e
a
t
 
t
o
g
e
t
h
e
r
.

Y
E
S

N
O

5
.

I
n
 
a
 
k
i
b
b
u
t
z
 
t
h
e
r
e
 
i
s
 
a
 
c
o
o
k
 
w
h
o
 
p
r
e
p
a
r
e
s
 
t
h
e
 
f
o
o
d

f
o
r
 
e
v
e
r
y
o
n
e
.

Y
E
S

N
O

6
.

O
n
 
a
 
k
i
b
b
u
t
z
 
e
v
e
r
y
o
n
e
 
w
o
r
k
s
 
t
o
g
e
t
h
e
r
.

Y
E
S

N
O

7
.

A
 
n
u
r
s
e
 
t
a
k
e
s
 
c
a
r
e
 
o
f
 
t
h
e
 
c
h
i
l
d
r
e
n
.

Y
E
S

N
O

8
.

I
s
r
a
e
l
i
 
c
h
i
l
d
r
e
n
 
s
p
e
a
k
:

H
I
N
D
U
.

H
E
B
R
E
W
.

9
.

D
o
 
c
h
i
l
d
r
e
n
 
o
n
 
a
 
k
i
b
b
u
t
z
 
w
o
r
k
?

Y
E
S

N
O

1
0
.

W
h
a
t
 
g
r
o
w
s
 
o
n
 
a
 
k
i
b
b
u
t
z
?

C
O
T
T
O
N

B
A
N
A
N
A
S

F
R
U
I
T



ri
eI

A

os
A

0
-T

et
e-

C
:1

P
u
t
 
t
h
e
 
c
o
r
r
e
c
t
 
n
u
m
e
r
a
l
 
i
n
 
t
h
e
 
b
o
x
 
n
e
a
r
 
e
a
c
h
 
w
o
r
d
.

F
o
l
l
o
w
 
t
h
e
 
d
o
t
s
 
a
n
d
 
c
o
l
o
r
 
t
h
e
 
p
i
c
t
u
r
e
.



W
H
E
R
E
?

R
e
a
d
 
e
a
c
h
 
s
t
o
r
y
 
a
n
d
 
t
e
l
l
 
w
h
e
r
e
 
t
h
e
 
c
h
i
l
d
 
i
n
 
t
h
e

s
t
o
r
y
 
l
i
v
e
s
.

1
S
u
s
a
n
 
w
a
s
 
h
a
v
i
n
g
 
a
 
t
e
r
r
i
b
l
e
 
n
i
g
h
t
m
a
r
e
 
a
n
d
 
s
t
a
r
t
e
d
 
t
o
 
c
r
y
.

T
h
e
 
l
i
t
t
l
e
 
g
i
r
l
 
n
e
x
t
 
t
o
 
h
e
r
 
t
r
i
e
d
 
t
o
 
m
a
k
e
 
h
e
r
 
f
e
e
l
 
b
e
t
t
e
r
,

b
u
t
 
s
h
e
 
c
o
u
l
d
n
'
t
 
s
t
o
p
 
S
u
s
a
n
 
f
r
o
m
 
c
r
y
i
n
g
.

S
h
e
 
c
a
l
l
e
d
 
f
o
r

t
h
e
 
n
u
r
s
e
.

M
r
s
.
 
S
i
l
v
e
r
m
a
n
-
c
a
m
e
 
a
n
d
'
 
t
o
l
d
 
S
u
s
a
n
 
t
h
e
r
e
 
w
a
s

n
o
t
h
i
n
g
 
t
o
 
b
e
 
a
f
r
a
i
d
 
o
f
.

W
h
e
r
e
 
d
o
e
s
 
t
h
e
 
l
i
t
t
l
e
 
g
i
r
l
 
i
n

t
h
i
s
 
s
t
o
r
y
 
l
i
v
e
?

O
n
 
a
 
k
i
b
b
u
t
z

A
t
 
h
o
m
e
 
w
i
t
h
 
h
e
r
 
f
a
m
i
l
y

2
.

A
a
r
o
n
 
d
i
d
n
'
t
 
f
e
e
l
 
v
e
r
y
 
w
e
l
l
 
w
h
e
n
 
h
e
 
w
a
s
 
c
a
l
l
e
d
 
i
n
 
t
h
e

m
o
r
n
i
n
g
.

I
n
s
t
e
a
d
 
o
f
 
g
o
i
n
g
 
t
o
 
s
c
h
o
o
l
 
h
e
 
w
e
n
t
 
o
v
e
r
 
t
o
 
t
h
e

h
o
s
p
i
t
a
l
 
t
o
 
s
e
e
 
t
h
e
 
d
o
c
t
o
r
.

T
h
e
 
d
o
c
t
o
r
 
s
a
i
d
 
i
t
 
w
a
s
 
j
u
s
t

a
 
s
t
o
m
a
c
h
 
a
c
h
e
 
a
n
d
 
t
o
 
g
o
 
t
o
 
s
c
h
o
o
l
.

W
h
e
r
e
 
d
o
e
s
 
A
a
r
o
n
 
l
i
v
e
?

4
.
"

O
n
 
a
 
k
i
b
b
u
t
z

I
n
 
h
i
s
 
o
w
n
 
h
o
u
s
e

3
.

A
l
v
i
n
 
n
e
e
d
e
d
 
n
e
w
 
s
h
o
e
s
 
s
o
 
h
e
 
w
e
n
t
 
t
o
 
t
h
e
 
c
o
m
m
u
n
i
t
y
 
s
t
o
r
e

a
n
d
 
w
a
s
 
g
i
v
e
n
 
a
 
n
e
w
 
p
a
i
r
.

W
h
e
r
e
 
d
o
e
s
 
A
l
v
i
n
 
l
i
v
e
?

O
n
 
a
 
k
i
b
b
u
t
z

A
t
 
h
o
m
e
 
w
i
t
h
 
h
i
s
 
f
a
m
i
l
y

4
.

A
n
n
-
B
e
t
h
 
d
i
d
n
'
t
 
f
e
e
l
 
l
i
k
e
 
w
o
r
k
i
n
g
 
i
n
 
h
e
r
 
g
a
r
d
e
n
 
t
h
i
s
 
m
o
r
n
i
n
g
,

b
u
t
 
s
h
e
 
k
n
e
w
 
i
t
 
w
a
s
 
h
e
r
 
j
o
b
 
a
n
d
 
h
a
d
 
t
o
 
b
e
 
d
o
n
e
.

W
h
e
r
e
 
d
o
e
s

A
n
n
-
B
e
t
h
 
l
i
v
e
?

O
n
 
a
 
k
i
b
b
u
t
z

I
n
 
h
e
r
 
o
w
n
 
h
o
u
s
e

5
.

D
a
v
i
d
 
h
a
d
 
a
 
n
e
w
 
b
a
b
y
 
b
r
o
t
h
e
r
,
 
b
u
t
 
h
e
 
c
o
u
l
d
n
'
t
 
s
e
e
 
h
i
m
 
u
n
t
i
l

h
e
 
f
i
n
i
s
h
e
d
 
h
i
s
 
w
o
r
k
 
a
n
d
 
c
o
u
l
d
 
g
e
t
 
o
v
e
r
 
t
o
 
t
h
e
 
n
u
r
s
e
r
y
.

H
e

s
a
w
 
h
i
s
 
p
a
r
e
n
t
s
 
a
t
 
n
i
g
h
t
,
 
b
u
t
 
t
h
e
 
b
a
b
y
 
w
a
s
 
i
n
 
t
h
e
 
n
u
r
s
e
r
y
.

W
h
e
r
e
 
d
o
e
s
 
D
a
v
i
d
 
l
i
v
e
?

O
n
 
a
 
k
i
b
b
u
t
z

I
n
 
h
i
s
 
o
w
n
 
h
o
u
s
e



T
H
E
 
S
T
R
A
N
G
E
R

D
i
a
r
.
2
 
w
a
s
 
a
 
n
e
w
 
g
i
r
l
 
i
n
 
t
h
e
 
k
i
b
b
u
t
z
.

S
h
e
 
w
a
s
 
s
e
v
e
n
 
y
e
a
r
s

o
l
d
 
s
o
 
h
e
r
 
t
e
a
c
h
e
r
 
t
o
o
k
 
h
e
r
 
t
o
 
t
h
e
 
d
i
n
i
n
g
 
h
a
l
l
w
h
e
r
e
 
t
h
e
 
s
e
v
e
n
-

y
e
a
r
-
o
l
d
s
 
w
e
r
e
 
h
a
v
i
n
g
 
t
h
e
i
r
 
l
u
n
c
h
.

O
f
 
c
o
u
r
s
e
 
s
h
e
 
f
e
l
t
 
v
e
r
y

l
o
n
e
s
o
m
e
 
b
e
c
a
u
s
e
 
s
h
e
 
d
i
d
n
'
t
 
k
n
o
w
 
a
n
y
o
n
e
.

H
e
r
 
t
e
a
c
h
e
r
 
i
n
t
r
o
d
u
c
e
d

h
e
r
 
a
n
d
 
s
h
e
 
s
a
t
 
d
o
w
n
 
t
o
 
a
 
l
u
n
c
h
 
o
f

c
o
r
n
 
a
n
d
 
c
h
i
c
k
e
n
.

S
h
e
 
w
a
s

v
e
r
y
 
h
u
n
g
r
y
 
b
u
t
 
a
t
e
 
s
l
o
w
l
y
 
b
e
c
a
u
s
e
 
s
h
e
 
d
i
d
n
'
t
 
w
a
n
t
 
p
e
o
p
l
e

t
o

l
o
o
k
 
a
t
 
h
e
r
.

J
u
d
i
t
h
 
w
a
s
 
s
i
t
t
i
n
g
 
n
e
x
t
 
t
o
 
D
i
a
n
e
 
a
n
d
 
s
t
a
r
t
e
d
 
t
a
l
k
i
n
g

t
o

h
e
r
.

J
u
d
i
t
h
 
w
a
s
 
v
e
r
y
 
w
e
l
l
 
l
i
k
e
d
 
a
n
d
 
w
a
n
t
e
d
 
t
o
 
b
e

a
 
f
r
i
e
n
d
 
t
o

D
i
a
n
e
.

D
i
a
n
e
 
t
o
l
d
 
h
e
r
 
t
h
a
t
 
s
h
e
 
h
a
d
 
n
e
v
e
r
 
l
i
v
e
d
o
n
 
a
 
k
i
b
b
u
t
z

b
e
f
o
r
e
 
a
n
d
 
d
i
d
n
'
t
 
k
n
o
w
 
w
h
a
t
 
t
o
 
d
o
.

J
u
d
i
t
h
 
p
r
o
m
i
s
e
d
 
s
h
e
 
w
o
u
l
d

h
e
l
p
 
h
e
r
 
t
o
 
l
e
a
r
n
 
a
l
l
 
a
b
o
u
t
 
t
h
e
 
k
i
b
b
u
t
z
.

H
o
w
 
w
o
u
l
d
 
J
u
d
i
t
h
 
g
o

a
b
o
u
t
 
t
e
l
l
i
n
g
 
h
e
r
 
a
b
o
u
t
 
t
h
e
 
k
i
b
b
u
t
z
?

I
f
 
y
o
u
 
w
e
r
e
 
t
e
l
l
i
n
g
 
D
i
a
n
e

a
b
o
u
t
 
t
h
e
 
k
i
b
b
u
t
z
,
 
w
h
a
t
 
w
o
u
l
d
 
y
o
u
 
s
a
y
?

T
h
i
n
k
 
a
b
o
u
t
 
i
t
 
a
n
d
 
t
h
e
n

f
i
n
i
s
h
 
t
h
i
s
 
s
t
o
r
y
.



P
U
T
 
T
H
E
S
E
 
P
E
O
P
L
E
 
I
N
 
T
H
E
I
R
 
R
I
G
H
T
 
H
O
U
S
E
S
 
O
N
 
A
 
K
I
B
B
U
T
Z
.

N
u
r
s
e
r
y

H
o
s
p
i
t
a
l

T
e
e
n
-
a
g
e
r
s
 
H
o
u
s
e

C
o
o
k
'
s
 
H
o
u
s
.
.
-
!
.

S
c
h
o
o
l

K
i
n
d
e
r
g
a
r
t
e
n

1
.

I
 
a
m
 
o
n
l
y
 
f
o
u
r
 
y
e
a
r
s
 
o
l
d
,
 
b
u
t
 
I
 
d
o
n
'
t
 
l
i
v
e
 
i
n
 
a
 
n
u
r
s
e
r
y
.

W
h
e
r
e
 
w
o
u
l
d
 
I
 
l
i
v
e
?

2
,
,
 
I
 
l
i
v
e
 
w
i
t
h
 
f
i
v
e
 
o
t
h
e
r
 
b
o
y
s
.

W
e
 
d
o
 
e
v
e
r
y
t
h
i
n
g
 
t
o
g
e
t
h
e
r
.

N
e
x
t
 
y
e
a
r
 
w
e
 
w
i
l
l
 
b
e
 
o
l
d
 
e
n
o
u
g
h
 
t
o
 
l
e
a
v
e
 
t
h
e
 
k
i
b
b
u
t
z
 
f
o
r

o
n
e
-
y
e
a
r
.

I
t
'
s
 
f
u
n
 
l
i
v
i
n
g
 
w
i
t
h
 
o
t
h
e
r
 
t
e
e
n
-
a
g
e
r
s
.

W
h
i
c
h

h
o
u
s
e
 
w
o
u
l
d
 
y
o
u
 
p
u
t
 
m
e
 
i
n
?

v
e
r
y
 
y
o
u
n
g
,
 
o
n
l
y
 
t
w
o
 
m
o
n
t
h
s
 
o
l
d
.

W
h
i
c
h
 
h
o
u
s
e
 
w
o
u
l
d

l
i
v
e
 
4
n
 
o
n
 
a
 
k
i
b
b
u
t
z
?

w
o
r
k
 
i
s
 
v
e
r
y
 
i
m
p
o
r
t
a
n
t
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
.

I
 
t
a
k
e
 
c
a
r
e
 
o
f

a
l
l
 
'
t
h
e
 
p
e
o
p
l
e
 
a
n
d
 
g
i
v
e
 
t
h
e
m
 
m
e
d
i
c
i
n
e
 
i
f
 
t
h
e
y
 
g
e
t
 
s
i
c
k
.

W
h
e
r
e
 
d
o
 
1
 
b
e
l
o
n
%
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
?

5
.

E
v
e
r
y
o
n
e
 
l
i
k
e
d
 
m
e
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
 
b
e
c
a
u
s
e
 
I
 
m
a
k
e
 
s
u
c
h

d
e
l
i
c
i
o
u
s
 
t
h
i
n
g
s
 
t
o
 
e
a
t
.

W
h
e
r
e
 
w
o
u
l
d
 
I
 
w
o
r
k
 
o
n
 
t
h
e

k
i
b
b
u
t
z
?

6
.

C
h
i
l
d
r
e
n
 
a
r
e
 
a
l
w
a
y
s
 
w
h
a
t
e
 
.
w
o
r
k
.

T
h
e
y
 
r
e
a
d
,
 
w
r
i
t
e
,
 
a
n
d

s
p
e
l
l
.

M
y
 
j
o
b
 
i
s
 
v
e
r
y
 
i
m
p
o
r
t
a
n
i
t
h
e
 
p
e
o
p
l
e
 
o
f
 
t
h
e

k
i
b
b
u
t
z
.

W
h
e
r
e
 
a
m
 
I
 
a
l
l
 
d
d
y
 
l
o
n
g
?

.



T
h
i
n
k
 
a
b
o
u
t
 
e
a
c
h
 
s
t
o
r
y
.

D
e
c
i
d
e
 
w
h
o
 
s
h
o
u
l
d
 
p
u
n
i
s
h

t
h
e
 
c
h
i
l
d
 
f
o
r
 
d
o
i
n
g
 
w
r
o
n
g
.

C
i
r
c
l
e
 
N
U
R
S
E
,
 
P
A
R
E
N
T
,

o
r
 
T
E
A
C
H
E
R
.

R
e
m
e
m
b
e
r
,
 
t
h
e
s
e
 
c
h
i
l
d
r
e
n
 
l
i
v
e
 
o
n
 
a

k
i
b
b
u
t
z
!

1
.

R
i
c
h
a
r
d
 
w
a
s
 
v
e
r
y
 
a
n
g
r
y
 
t
h
a
t
 
D
a
v
i
d
 
d
i
d
 
b
e
t
t
e
r
 
i
n
 
h
i
s
 
m
a
t
h

t
e
s
t
 
s
o
 
h
e
 
s
c
r
i
b
b
l
e
d
 
o
n
 
D
a
v
i
d
'
s
 
p
e
r
f
e
c
t
 
p
a
p
e
r
.

W
h
o

s
h
o
u
l
d
 
p
u
n
i
s
h
 
R
i
c
h
a
r
d
 
f
o
r
 
b
e
i
n
g
 
s
u
c
h
 
a
 
p
o
o
r
 
s
p
o
r
t
?

N
U
R
S
E

P
A
R
.
 
N
T

T
E
A
C
H
E
R

2
.

R
u
t
h
 
d
i
d
n
'
t
 
c
l
e
a
n
 
h
e
r
 
r
o
o
m
 
b
e
f
o
r
e
 
g
o
i
n
g
 
t
o
 
s
c
h
o
o
l
.

M
o
s
t

o
f
 
h
e
r
 
c
l
o
t
h
e
s
 
w
e
r
e
 
o
n
 
t
h
e
 
f
l
o
o
r
 
a
n
d
 
h
e
r
 
b
e
d
 
w
a
s
 
v
e
r
y

m
e
s
s
y
.

I
t
 
i
s
 
a
 
r
u
l
e
 
o
f
 
t
h
e
 
k
i
b
b
u
t
z
 
f
o
r
 
e
a
c
h
 
c
h
i
l
d
 
t
o
 
t
a
k
e

c
a
r
e
 
o
f
 
h
i
s
 
o
w
n
 
t
h
i
n
g
s
.

W
h
o
 
d
o
 
y
o
u
 
t
h
i
n
k
 
p
u
n
i
s
h
e
d
 
R
u
t
h

f
o
r
 
h
e
r
 
m
e
s
s
i
n
e
s
s
?

c
r
i

N
U
R
S
E

P
A
R
E
N
T

T
E
A
C
H
E
R

3
W
h
i
l
e
 
e
a
t
i
n
g
 
a
 
s
n
a
c
k
 
a
t
 
t
h
e
i
r
 
p
a
r
e
n
t
s
'
r
o
o
m
,
 
T
o
m
 
a
n
d
 
J
a
c
o
b

s
p
i
l
l
e
d
 
s
o
m
e
 
f
r
u
i
t
 
j
u
i
c
e
 
o
n
 
t
h
e
 
c
o
u
c
h
.

T
h
e
i
r
 
m
o
t
h
e
r
 
t
o
l
d

t
h
e
m
 
t
o
 
b
e
 
v
e
r
y
 
c
a
r
e
f
u
l
,
 
b
u
t
 
t
h
e
y
 
w
e
r
e
 
f
o
o
l
i
n
g
 
a
n
d
 
s
p
i
l
l
e
d

a
 
w
h
o
l
e
 
g
l
a
s
s
f
u
l
.

W
h
o
 
d
o
 
y
o
u
 
t
h
i
n
k
 
w
i
l
l
 
p
u
n
i
s
h
 
t
h
e
 
b
o
y
s
?

N
U
R
S
E

P
A
R
E
N
T

T
E
A
C
H
E
R

4
.

I
r
v
i
n
g
 
w
a
s
 
r
u
n
n
i
n
g
 
i
n
 
t
h
e
 
h
a
l
l
s
 
a
n
d
 
k
n
o
c
k
e
d
 
d
o
w
n
 
a
 
l
i
t
t
l
e

g
i
r
l
 
b
u
t
 
i
n
s
t
e
a
d
 
o
f
 
h
e
l
p
i
n
g
 
h
e
r
 
u
p
 
h
e
 
w
e
n
t
 
r
i
g
h
t
 
i
n
t
o
 
h
i
s

c
l
a
s
s
r
o
o
m
.

T
h
e
 
g
i
r
l
 
w
a
s
 
h
u
r
t
 
a
n
d
 
h
a
d
 
t
o
 
m
i
s
s
 
s
c
h
o
o
l
.

W
h
o
 
w
o
u
l
d
 
p
u
n
i
s
h
 
I
r
v
i
n
g
 
f
o
r
 
b
e
i
n
g
 
s
o
 
r
o
u
g
h
?

N
U
R
S
E

P
A
R
E
N
T

T
E
A
C
H
E
R

5
.

S
e
v
e
r
a
l
 
b
o
y
s
 
w
e
r
e
 
c
a
u
s
i
n
g
 
a
 
d
i
s
t
u
r
b
a
n
c
e
 
i
n
 
c
l
a
s
s
 
a
n
d
 
t
h
e

t
e
a
c
h
e
r
 
w
a
s
 
o
u
t
 
o
f
 
t
h
e
 
r
o
o
m
.

T
h
i
s
 
k
e
p
t
 
t
h
e
 
o
t
h
e
r
 
c
h
i
l
d
r
e
n

f
r
o
m
 
d
o
i
n
g
 
t
h
e
i
r
 
w
o
r
k
.

W
h
e
n
 
t
h
e
 
t
e
a
c
h
e
r
 
g
o
t
 
b
a
c
k
 
s
h
e
 
w
a
s

v
e
r
y
 
a
n
g
r
y
.

W
h
o
 
w
o
u
l
d
 
p
u
n
i
s
h
 
t
h
e
 
c
h
i
l
d
r
e
n
 
f
o
r
 
n
o
t
 
h
a
v
i
n
g

t
h
e
i
r
 
w
o
r
k
 
d
o
n
e
?

N
U
R
S
E

'
P
A
R
E
N
T

T
E
A
C
H
E
R



H
e
r
e
 
a
r
e
 
s
o
m
e
 
s
t
o
r
i
e
s
 
a
b
o
u
t
 
k
i
b
b
u
t
z

c
h
i
l
d
r
e
n
 
a
n
d

A
m
e
r
i
c
a
n
 
c
h
i
l
d
r
e
n
.

I
n
 
e
a
c
h
 
s
t
o
r
y
 
t
h
e
 
c
h
i
l
d
 
h
a
s

d
o
n
e
 
s
o
m
e
t
h
i
n
g
 
w
r
o
n
g
.

H
o
w
 
w
o
u
l
d
 
y
o
u
 
p
u
n
i
s
h
 
t
h
e
s
e

c
h
i
l
d
r
e
n
?

1
.

M
a
r
y
'
s
 
m
o
t
h
e
r
 
t
o
l
d
 
h
e
r
 
t
o
 
p
i
c
k
 
u
p
 
a
l
l
 
h
e
r
 
t
o
y
s
.

I
n
s
t
e
a
d

o
f
 
d
o
i
n
g
 
t
h
i
s
,
 
s
h
e
 
w
e
n
t
 
o
u
t
 
t
o
 
p
l
a
y
.

W
h
a
t
 
w
o
u
l
d
 
y
o
u
 
d
o

t
o
 
M
a
r
y
 
t
o
 
m
a
k
e
 
h
e
r
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
s
h
e
 
m
u
s
t
d
o
 
w
h
a
t
 
h
e
r

m
o
t
h
e
r
 
t
e
l
l
s
 
h
e
r
 
t
o
 
d
o
?

2
.

S
u
s
a
n
 
n
e
v
e
r
 
f
i
n
i
s
h
e
d
 
h
e
r
 
p
a
p
e
r
s
 
i
n
 
s
c
h
o
o
l
.

H
o
w
 
c
a
n
 
s
h
e

b
e
 
m
a
d
e
 
t
o
 
s
e
e
 
h
o
w
 
i
m
p
o
r
t
a
n
t
 
h
e
r
 
s
c
h
o
o
l
 
w
o
r
k

i
s
?

3
.

M
a
x
'
s
 
j
o
b
 
o
n
 
t
h
e
 
k
i
b
b
u
t
z
 
w
a
s
 
t
o
 
t
a
k
e
 
c
a
r
e
 
o
f
 
t
h
e

s
h
e
e
p
.

C
D

O
n
e
 
d
a
y
 
h
e
 
d
e
c
i
d
e
d
 
t
o
 
p
l
a
y
 
i
n
s
t
e
a
d
 
o
f
 
w
o
r
k
.

W
h
a
t

p
u
n
i
s
h
m
e
n
t
 
s
h
o
u
l
d
 
b
e
 
g
i
v
e
n
 
t
o
 
s
h
o
w
 
h
i
m
 
h
o
w
 
i
m
p
o
r
t
a
n
t
 
i
t

i
s
 
t
h
a
t
 
e
v
e
r
y
o
n
e
 
d
o
e
s
 
h
i
s
 
j
o
b
?

4
.

J
o
h
n
 
w
a
s
 
a
l
w
a
y
s
 
b
o
t
h
e
r
i
n
g
 
h
i
s
 
l
i
t
t
l
e
 
s
i
s
t
e
r
.

I
n
s
t
e
a
d
 
o
f

b
e
i
n
g
 
n
i
c
e
 
t
o
 
h
e
r
,
 
h
e
 
w
a
s
 
a
l
w
a
y
s
 
t
e
a
s
i
n
g
 
h
e
r
 
a
n
d

t
a
k
i
n
g

h
e
r
 
t
o
y
s
.

W
h
a
t
 
w
o
u
l
d
 
y
o
u
 
d
o
 
t
o
 
J
o
h
n
 
t
o
 
h
e
l
p
 
h
i
m
 
u
n
d
e
r
-

s
t
a
n
d
 
t
h
a
t
 
h
e
 
s
h
o
u
l
d
 
b
e
 
n
i
c
e
 
t
o
 
h
i
s
 
s
i
s
t
e
r
?

5
.

O
n
e
 
d
a
y
 
A
l
v
i
n
 
n
o
t
i
c
e
d
 
t
h
a
t
 
h
i
s
 
f
a
v
o
r
i
t
e
 
b
o
o
k
 
h
a
d
b
e
e
n

t
a
k
e
n
.

I
t
 
w
a
s
 
f
o
u
n
d
 
i
n
 
J
o
e
l
'
s
 
b
e
d
.

J
o
e
l
 
a
d
m
i
t
t
e
d

t
a
k
i
n
g
 
t
h
e
 
b
o
o
k
.

W
h
a
t
 
p
u
n
i
s
h
m
e
n
t
 
w
o
u
l
d
 
y
o
u
 
g
i
v
e
 
t
o
 
J
o
e
l

f
o
r
 
t
a
k
i
n
g
 
s
o
m
e
t
h
i
n
g
 
t
h
a
t
 
d
i
d
 
n
o
t
 
b
e
l
o
n
g
 
t
o
 
h
i
m
?



T
h
i
s
 
a
c
t
i
v
i
t
y
 
c
a
n
 
e
i
t
h
e
r
 
b
e
 
d
o
n
e
 
o
n
 
a
 
m
i
m
e
o
 
s
h
e
e
t
 
a
n
d

d
i
s
t
r
i
b
u
t
e
d
 
t
o
 
t
h
e
 
c
l
a
s
s
 
o
r
 
p
u
t
 
t
h
e
 
t
e
r
m
s
 
o
n
 
t
h
e
 
b
o
a
r
d
 
a
n
d

h
a
v
e
 
t
h
e
m
 
d
o
 
i
t
 
o
n
 
9
 
x
 
1
2
 
m
a
n
i
l
a
 
d
r
a
w
i
n
g
 
p
a
p
e
r
.

M
A
T
E
R
I
A
L
S
:

C
h
a
r
t
:

H
e
b
r
e
w
 
a
n
d
 
E
n
g
l
i
s
h
 
t
e
r
m
s

9
 
x
 
1
2
 
m
a
n
i
l
a
 
d
r
a
w
i
n
g
 
p
a
p
e
r
 
o
r
 
m
i
m
e
o
 
s
h
e
e
t
s

D
i
r
e
c
t
i
o
n
s
:

1
.

W
r
i
t
e
 
t
r
a
n
s
l
a
t
i
o
n
 
o
f
 
H
e
b
r
e
w
 
p
h
r
a
s
e

2
.

I
l
l
u
s
t
r
a
t
e
 
m
e
a
n
i
n
g
 
(
e
i
t
h
e
r
 
b
y
 
d
r
a
w
i
n
g

o
r
 
w
i
t
h
 
p
i
c
t
u
r
e
s
 
f
r
o
m
 
m
a
g
a
z
i
n
e
s
)

T
e
a
c
h
e
r
s
 
N
o
t
e
:

T
e
r
m
s
 
a
r
e
 
t
o
 
b
e
 
f
o
u
n
d
 
i
n
 
G
l
o
s
s
a
r
y
 
o
f

"
L
e
t
'
s
 
C
o
l
o
r
 
i
n
 
H
e
b
r
e
w
"



H
V

H
did - H

saaw
 - V

H
31114V

N
I

sal - K
H

C
IH

rl - Flax -
H

IT
S



W
H

a -
V

H
A

H
V

 -
V

H

)-i4

A
H

V
S

- V
H

Irk/a
- 'IV

A
.

- V
H



A
C
T
I
V
I
T
Y

1
.

I
d
e
n
t
i
f
y
 
e
a
c
h
 
a
n
i
m
a
l
 
f
r
o
m
 
c
h
a
r
t

a
n
d
 
i
l
l
u
s
t
r
a
t
e

e
i
t
h
e
r
 
w
i
t
h
 
a
 
d
r
a
w
i
n
g
 
o
r
 
a
 
p
i
c
t
u
r
e

f
r
o
m
 
m
a
g
a
z
i
n
e
.

2
.
.

I
d
e
n
t
i
f
y
 
c
o
l
o
r
 
f
r
o
m
 
c
h
a
r
t
 
a
n
d

c
o
l
o
r
 
t
h
e
 
s
t
r
i
p

c
o
r
r
e
c
t
 
c
o
l
o
r
.



A
N
I
M
A
L
S

4

H
A

-
K
E
H

-

-

L
E
V

H
E
H

.

-
H
A

-
T
O
O
L

1

H
A

-
G
A
H

-
M
A
H
L

H
A

-
T
A
H

-
V
E
E
S
H

C
O
L
O
R
S



H
A
 
-
 
G
A
H
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