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ABSTRACT

The underlying theory of th2 Teacher Corps
Rural-Higrant programs in visual literacy is developed in this paper.
The primary objective of teaching communication skills to non=-native
speakers of English through the use of motion picture cameras is
detailed in discussion of how visval literacy motivates students anad
improves curriculum development. The types of activities incorporated
into an educational experiment at the Yettem School indicate the
interrelatedness between the traditional communication skills and the
more innovative approach to the development of those skills through
film. Elements of the program described include: (1) visual
vistas--single framing, (2) multiple-frame experiences, (3) slide
presentations, (4) motion pictures, (5) visual-verbal textbcoks, {6)
field trips, and {7) selecting a subject. (RL)
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It is becomlng palnfully obvious that American scnool children stiil aren't
o ;learnlng-now to raad...and the numbers ‘are shocklng...desplte "c“ash" programs

;for the dlsadvantaged desplte new gadgetry, despite the sw1ng from phonlcs to work

':recognltlon and back to phonlcs agaln. We blame telev1s1on as . the lxrer—away—

:from—the wrltten word. And Sesame Street proves us wrong. We blame the lirited

~fenv1ronment of the child of poverty But how do we.accotht'fbr middle class kids°
i::ﬂj‘f | f-;Thelr readlng fallures an embarrassment and a puzzlement in the mldst of environ-
lrental opulence, are just as pronouncéd. The most recent flgures publlshed by
H;the US Offlce of Eduoatlon bluntly state that 14~ 16% of 21l Americans...one out
of SiX...are functlonal llllterates. o | |
- We SubmlL that kIdS aren!t ]earnlng how to read becacse we turn them off
.VW1th the tradltlonal " chk ‘and” Jane" at adult-authored texts which are either
':i overs1mp11f1cat1ons whlch c;{'-.lnsult the sophlstlcatlon of a mass-remla oriented
'j;generatlon or else.u e a symbollc lexicon wh1ch has no relevance in thelr 11ves...
'-? e.g., a m_ddle class 11v1ng room which 1ooks nothlng 11ke thelr own, or the
hstereotyped mlddle class famlly w1th a father as the head of the household
As we rev1ewed the works of Plaget Bruner, and other child development
;speciallsts, ;n trylnguto find a clue to a child's "reaalng readlness" age, several
. :é§éer§ations kert recurring: o |

'-2/3 of our 1nt°11ectual growth oceurs before the age of s1X'1"

«every child’ "composes" language long before he can recognlze fhe symbollc

‘ ‘ : 1ex1con of wrltten language; this becomes evident as he talks w1th members of his

ryl
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»family; relates‘incidents»co them, plays with his neers, etey

: -by the tlme a chlld reaches school, at the age of five, he knows,
1ntuit1ve1y, all the grammar of his language he will ever know, and can manipulate
that language well enough to express the thoughts and needs of his milieu;

.~we expect the child teo conform to our adult perceptlon of "approprlate"
curriculum, whlch_ls teacher-centered, instead of encouraging him to verbalize
about hia child-centered world, thereby discovering himself snd sharing of his
world through purPOﬂeful communlcatlon' 1anguage 1earn1ng, in both first and
sesond 1anguages, is closaly tied to affectlve behav1or, to concrete and
subjectively relevant experlences, and to communication; children can conceptualize
abonc their world befond their ability tc verbalize.

.

| Why not, ?hen,turn each child's'environmental experiences.into curriculum
for the classroom? gllowlug Lle chiid Lo discvover himsell and share in the
escitement of becomdng andactive narticinant i1 the teaching/learni:z process.,

If was based on these assumntions that.Teacher Corps Rural-Migrant undertoek
its project in Visual Literacy, a nrogram to teach not only purposeful communication,
but communication in a child's second language (English) to children of migrant and
seasonal farm workers in Tulare County california.

. We believed that the implicationa of a child-centered reading curriculum
for the non-Engllsh—speaklng child, whose problems in the classroom are cumbered
by cultural allenatlon and linguistic isolation, would have broad 1mpact for
any student populations. And indeed they have. N
. If, indeed, we necognize that every child brings his own set of background
_ expefiences te tne learning situation then why not use those exneriences for
curriculum building? To start with the child "where he's at" is the time-honored

formula which has enjoyed so much lip-service. However, we have failed to practice

its application. Tt is indced time to &apitalize on the positives the child
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5:f'bringsvto the classroom, allowing him to discover himself and to emerge as. a

tlearner shardng.this-joy of self—discovery..

L

’{,:; Visual literacy utilizes each child's famlly, his home, his life experiences,
fas he learns how to speak English (his second language) and learns how to read .
e uhat he himself’haswritten about what he has captured on film.

‘ xf!;{{- The USC child—centered Visual Literacy reading program started with the

assumption that even the child who suffers fr.i socio-economic-educational

'dlsadvantagement has a bank of enVironmental experiences which are neither

' adeqnately exposed or fully developed by traditional teaching techniqnes and that

he camera can become the incentive ;ool which aliows that child to conceptualize
hla ideas andjthus to share the excitement of discovery, interaction, and
explorafion or_self andlthe.external werld which are part of the lea™ning process.
lPublic educttion has lcng been fascinated with the intent of the message

of perhaps.its greatest educational philosopher, John Dewey. Early in this

. century Dewey s advocacy of "learning by d01ng" led to all manner of experimentation

1n his name. To)'often hoWever the point Dewey vas making was missed. To
Dewey, "m1nd 1s the.,.on-going 31gnificant organization of seli and world... .
Nowhere, acco:ding to him could a child involved in the adventur\ of grOW1 g and
learnlng duify the beauty of self, world and mind better than in the community.

Wh" 1ot then, encourage the child to go to that portion of his experience

. that he knows best hlS communlty, his world--—to involve him in language-building

experiences? Why not place in his hand a device capable of recording his adven~

tures as he moves through that world so that he can give visual credence to wtat

' he has actually learned° And why not then use what he has recorded as the basis for

his own personal set of learning materials?
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For the child who is learning English as & Setond Language, visual literacy
can have espeéially exciting implications: the camera becomes the *third eye"
which allows that child to become an active participant in the discovery process.

By visually verbalizing about his worid, he begins to organize and order those

- things in his immediste environment which are familiar, which have form and

structure. A facié; exﬁression,.a éiece of furniture, a tree, can convey.an

idea or be rebresentatiénal. Théreby those lecome elements of language. Without
being constantly aware of i t, the child with a camera is learming, at his éwnl

rété and painlessly, about khe ﬁhonol§g§, the morphology and the syntax of language...

and this learning is applicable to his native language as well as to his second

language. He is learning...since even the photographic statement can have subject

elements, predicate elements and object elements, to order the symbolic lexicon

of oral and written communication.
By allowing children to use cameras, it is possible to develop self-
actializing English-second-language curriculum which is particularly relevant for

those children lacking in.school "knqw—hdw" or otherwise unwilling or psychologically .

unprepared to become involved in the usual teacher-student relationships. The

transition from visual literacy to other forms of communication is:a .se}f~generated

step, iqstead of a threatening and often rejectea précess,

The'éhi;a who is 1ingﬁisticélly different...who feels he is different because
his langugge.is.nof the aéceﬁtable standard...often feels he must be different in
other ways,“too. If.he is made té.feel that his language is not desixsble...that
there is something wroné“with the way he talks...if is a short step to the conclusion
that there is sémgthing wrong with him. By first Qllowing~him to create visually,

with a camera, before he moves on to the symbolic lexicon of a first or second

~ language, we can show such a chi;d that he exists in a real world, that he can safely

Q ‘
-[{l(:others care about!

Aruitoxt provided by Eic:

share his emotions and thought processes, and that he has something to say which
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We belleve llteracy is more than the teaching of the 3 R's: it suggests
‘_ "that each 1nd1v1dua1 has much to lsarn about himself and what he is capable of

d01ng, and that in that process and interaction and a sharing of experiences...

‘communication cceurs. For a child with a camera, the world is suddenly commented

‘f'_Epn, extracted from, ond ‘made forever a part of his 1dent1ty
| V1sua1 Titeracy allows him to build a pos1t1ve self-lmage even as he struggles

to uake that image fit into the new cultural patterns of his school community and
fhe”middle-class world.
. Visual Literacy makes it nossible:

(1) fo.destroy the myth that learning must be externally imposed and
to demonstrate that the use of camera hardware can actualize and capitalize on
thevéuherent intellectual curiosity and 1earning notential of children§
- {2} To focus on rnc need for our media-oriented society to utilize
yechnologj in the classroom, in order to allow children to articulate thelr
‘experiences in an orderly fashion, for intentional communication...visually as
we;l as verbally;
| ) (3) Tc show that learnep-centered curriculum created by the child with
. hardware (a camera) whlch allows that child to "invent" h1m*e1f and conceptuallze
: ahhut the,world he lives in, is a more effective teaching tool than teacher-generated,
cognitively devised material, which must be taught to in a rigidly structured and
controlled sequence; and to show fhat such curricula czn be articulated in social y
studies, science, nath and other subject areas as Well.as in language erts:
o A(u) To maximize.the affective and cognitive development of children, and
to huild in children a hierarchy of percentive and sensory skills, including
-'recognition of differences in brightness, size, ahape, color and denrh perception,

©  as entre to the more sophisticated process-oriented communication and problen-solving

. skills;




(5) To help develop a sense of respons1b111ty and positive concepts of
:self in chlldren who may have never before experienced prldc of owmership, by
'encouraglng them to use their very own s1mple camera equipment, not only at school
‘but in the1r nelghborhood community;

- (6) To show that "writing" with"the camera as a pencil is a logical first
step to the development of literacy, because, in actuality every child composes
in his mind bafore he is ready to read;

(7) To capitalize on the environmental experiences which children, no
~.matter what their socio~economic status, bring to the¢ classroom, in order to
enrlch the learnlng situgtion for the total school populatlon, to show that
Schools whlchrfail to integrate these experiences into their currlcula-are the
.real underachievers;
{8) To encvwage the ciilld to build on his own language and experience
.vbank using camera hardware to learn at his own rate, ."ready himself" for reading
and~other communication skills, produce his-ownflearning materials, and succeed
in academic tasks; |
‘The linguistically disadvantaged child has special problems whlchvearly
_ tralning in visual literacy‘can help him overcome : |
- ~most #vailable materials for early childhood education contain language beyondd
-‘his experlence. This child becomes' easily frustrated when he cannot respond
h with acceptable verbal‘labels for familiar objects depicted in these materials.
-;linguisticallyv‘different_”“ children’' come to school #ith a language.of their
1 own and an experience hank which does not prepare them to carry out typlcal middle
~}elass learning:tasks. |
l._children who. speak no English or a bubstandard dialect of English frequently

encounter teadhars who do not understand them, and retreat to silence.

' .,_the llngulstlcally' different - . child who must respond to predetermined

E]{Jﬂ:‘ pictorial verbal symbols in a traditional reading text (i.e. the living room of a
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'nuddle clasv home whichilooxs nothing like his own) is often labelled "retarded"
because he fails to make correct" responses to such gymbols. |
L :,Visual literacy purports to introduce an intermediate step to bridge the
'gap betweenioracpland literacy. 'Traditionally, a child is taught to read, then
'tofoompose by'yritiné.. In'aotuaiity, however, he is composing long before he
.ever reads;“

| By the time a child reaches school at age five he knows intuitively all
the grammar of his 1anguage he will ever know and can manipulate his language
well enough to express the thoughts and needs of his milieu., He is, in faect,
.compos1ng all the time as he talks with members of his family, relates incidents
to'them, plays with 1angﬁage ard games, etc.

Once.a'ohild has composed visually, he can begin to compose verbally.

_What he captures with his camera becomes a whole story fer him, complete with all
the nuances of good story-telling. It is then a short step from oral coﬁposition
'to reading. If the story he composes from his pictures is tape recocded and
typewritten for him, he w111 begin to associate sounds with symbols, espec1a11y
as he piays back his recording and hears‘his voice pronauncing words‘as he
vishalizes them on paper. Thus, he begins to teaeh himself to read and prepares
Jhlmself for - more formal ipstruction in reading to come within the next few years.
" ' The follow1ng types of activ1ties were incu. pated 1nto the USC Teacher
_ Corps Rural-Migrant/Kodak des1gn |

Visual Perception Training

i A Visual Vistas (sing]e framing):

o .a. The Camera Composes The c¢hild is asked to use. hls still camera as a

"thlrd eye" to visually record a partieLlar portion of a whole thing he sees,
Yhen his picture is printed he is encouraged to verbalize about what he

Qo - "has recorded. He is, in fact, extending visual composition into verbal

7
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-, composition. -

y:h&he Teécher tagg'recode'and writes the-child's sﬁokén words. The teacher
' ;rec6rds this_yerbalﬂcomﬁosition by érinting bélow the child's picture the
"féhiidfs statement. In collecting his own visual literacy materials, each
.'child“%hus builds his own reading curriculum. He gfadually begins to
:in3u§fiveiy connect the sounds of language with the symbolic lexicon of
brintéa ianguage._ The teacher is also able to helﬁ a child to become
literéfe in a second language using these méterials. The teacher uses a
_.variéty of singie;frame exﬁeriences for different reasons:
1;.To ask;q child to focus on a section of the whole ("Take a picture of
_échool":- What emergéé,.of course, is many different aspects of school,
| thg.wholé).
. 2. To ask.a c¢hild to focus on one thing among many things (®there are some
.fléwep;.. Take a éicture of a flower"). This allow the child to, practice
":visual;dis;rimination. |
3. To ask a chiid fb>build a language experience out of a single frame
_("Takg a picture that tells a story":. There tho teacher uses the tape

" recorder or the typewriter to record or write the children's stories).

I1. | Mﬁlfiplé~Frame Experiences: The child is asked to usé his_"third eye"
tq te11 a story. As his stor& unfolds, he creates the narrative and
’"necesséry diaiogue and records this on the tabe’recorder. A teaéher aide,
- using the brimary'tybewriter, transcripts visually the child's”recorded
.gfétory. Iﬂ putting the two together, the child constructs his own reading
l;matefials:
.fvThé Teécher uses a variety of situations in which he asks children to tell

stories. The children begin with using their cameras in che school, and

Q ’ gradually move into their homes and the community, constantly recording

8
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. their own world and building from their own experience banks.
jt?'By hfinging to school pictures of his own environment each child is
_';:shariﬁg his private world in a positive context decsigned to gain approval

';and thus continuing to build a positive self-image.

iII. ~8lide Preéentations: A logical outgrowth of the still photo is the
b -slide. Because of its caéacity to be visually more stimulating, children
can use slides effectively.
. With slides, children extend the concept of sequence of plot in a story.
Because slides are érojectables they cén be utilized for total group
”iﬁ§olvement (a child can tgll his story into a taﬁe recordér and blay it
lback for‘the ¢lass as he simuitaneously maniﬁulates the slide projector),
felling his story in sequence.
At.this sfagé; also, children begin to work in groubs to 5ui1d a story
by combining slideé and expergences. The result is a groub comﬁosition
‘.for brésentation to the class, with each child in the group contributing
:ﬁis ideas to the story. Children tﬁus learn to make decisions using the
democratic process, ané also begin to build concepts of taste and discriminati
in deciding which ideas can best he used.

- IV, -Motion Pictures: Childrenvmove rither easily from telling a story by

3

.':using slides to telling a story with motion bictures. Where the "slide
,'sﬁow" ﬁﬁst be accombanied by a narrative that tells what is happening and
thu$ brovides the'movement, the motion picture records the mo;ément, and

- the language coﬁbonent becomes #isual as‘well as narretive.
The teacher has the children group themselves, and then asks each group
_ to compose a story that contain action. Because children are using a

motion picture camera, they are encouraged to plan the "motion" in their

o . - story very carefuliy. Techniques of Improvisational Theater are integrated

9




.;:vgi Dialogue between characters, for instance, must be handled
,;isuall&, and nay call for wide, sweebing gestures and melodramatic'posturés.
'ig this_;esbect,_the teachér relies heavily on the use of educational
" drama as‘she encourages children to ﬁr.:tice "silent language" through
‘écting. Children who might otherwise be stymied_because they lack the
language facilities to verbalize in an acceptable fashion can thﬁs cdmmunicate
effectively through mime.

In using the motion picture camera, children also learn the mechanies of
groub particibation. Someone musf be responsible for filming the story,
someone for acting it out, someone for direc?ing, somecne for projecting
the finished product, etec. They thus learn to work together to produce
a story. '!

An important element being learned - - is the basis for much of the
1anguagé arts work_the child will later face in his schooling., He is
inductively involving himself in the process of composing, first vi;ually,
then verbaliy; allithe while composiné for an audience that he knows will
" react to what he has to say. He is learning the various comﬁonents of
1iterature.by comﬁosing literature visually (he knows that plof means a
story hés a begirning, goes somewhere, and has an ending; he knows that
characters act and react within the plot; he even resﬁonds to nuances of
messsage - what he wants to say - of mood;— how the stor& tnakes him feel-,

‘tj}asd atmosbhere - what kind of "feeling" he is hoping to project to his

audience).

V. Visual-Merbal Textbooks: Created by the child, and subject to daily changes,
record each child's visual experiences at home, at school, and in the

community, Before writing skills are developed, the children write their

10
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‘stories visually with the camera, or:1lly and aurslly on the tape recorder

for the teacher to print or put on the typewriter. The joy of having a

camera and the responsibility of caring for it (for children who might

nevef before have ﬁossessed anything that was exclusively theirs) has
obvious effects in terms of develoéing é sense of responsibility and

a feéling'of imﬁortance. Home visits and flyers are used to exﬁiain the
bpogram to barents, and the résbonsibility of the children'in having
their cameras;

Field Triés: Field triﬁs fo allow the c¢hild to exﬁlore, visually record,
read and talk about the world beyond his immediate neighborhood and class-
r§om community will helﬁ to broaden the scobe of the bpogram, the child's

éxperientjal range, and the extensiveness of the world he comments about,

visually and with spoken and written language.

The Challenge of Choosing a Subject: As the program progresses, children

face more sophisticated tasks; e.g., to bhotograph "things that pop",

balloons, bubble gum, popcorn, for example. The story-telling and language

articulation possibilities in such task-oriented projects are obvious, and

the kind of interaction they-create between the child'and his'beers will
have carryover effects that prebare him to respond to a variety of
situations beyond the school and home.

In addition children learn about the leadership role, about broblem solving
skills, about how to function as ﬁart of -a team, about how to delegate

authority, about participative manage  »nt.

Rosemary Gardner and Carolyn Ingram, the Teacher Corps Rural-Migrant Interns’

who were the teachers for the USC Visual Literacy-Reading Project saw themgelves

as facilitators for the verbalization and communication of things already known

., and concpptualized by the children. Some of their comments” follow:"...the faces...

11
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of the children when they first saw the cameras; t..eir attgntion when the mechanics
qefe being exﬁlained; their excitement when they saw the first ﬁictures (and
disaﬁpointment when some of the ﬁiCtures were blurry;) their enthusiasm over

the words they wrote, spoke, and téﬁed; their initiative in asking fci the

vocabulary words they'needed to tell their stories; their happiness at reading

their own words.;." ««."Taking bictures one day...starting with a§signments,
gradually moving to freedom and indebendence with the cameras...writing and
reading storieé the next, they move from self, to school, to home, to Community..."
Tﬁe teachers séw themselves "acting as facilitators first and foremost'",'"listening
to dictated stovies, subplying words when needed, brompting for ideas when needed,
directing bicture taking when needed...”
..."Seeing vaguely verbal conceﬁts develoﬁ ‘into sophisticated abstractions;
comparisons, generalizations,'fictionalizations. That's what is haﬁpening, as it
habﬁens in an ungrammatiéal as far as traditionél.techniques are concérned.”
... The kids reaé to each other; ask each other fbr words and sbellings. It is
exciting to see." | - |
From these stories, Miss Ingram and Mrs. Gardner structured language drills,
to correcf syntax and increase vocabulary beyond the language used in the stories.
For euample, the children literally translated such phrases as..."tengo 10 afios"
to "I have tea yearé". The teaéhers~taught fhem t+he proper syntax: "I am ten
years old".
This examble_is of_the concrete, more tangible structured learning that
evolves with the second-language 1éarnerfs stories. Just as important as the

structured drills (for the child whose native language is English as well as

for the sécond-language-learner- is the involvement with learning. The children's

pictures, of things they have conceptualized that are important %» them, motivate

12
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them to want to verbalize in language as clear as the pictureé.

As a presult of the Yettem School Project, the chilaren'é mastery of
English, the range of tobics available to tham, and the sobhistiéation of their
verbal observations was better than the control grouﬁ. Classrocm teachers of the
children in the experiméntal group said that overall paftiéiﬁation and achievement
has iﬁcreased.

Results of tﬁe pre-and ﬁost Silvaroli Informal Reading Inventory showed th:
the control grouﬁ children advaﬁced at the same rate as their class. The children
in the experimental groué increased hetween-threé-forths and one and one-forths
years in word recognition and combrehension skills., |

On the Brengelman-Manning Language Capacity Index,vthe exﬁerimental group's
increase in scoves were greater than the control grouﬁ. Significance could not
be reached be&ausé of the small samﬁle. Yet there is a definite trend in the
experimental group;s favor. It should also be considered that teacher observation
of achievement is as imﬁoﬁtant as quantitative measurement.

The success of the Yettem School ?roject suggests a variety of possible
implementations with younger-children and adults, in teaching ESL with cameras
as a means of motivation and relevance.

Obviously, these comments and results.are.not indicators of teacher- .
knowledge but are indeed indicators of teachér-skills-in-management énd in teacher-
sensitivity in the honoring of a child and who he is. Visual Literacy was proposed
as link befween the child and his "right to read"; and we found that the child and
his experiences provide the most relevant base from which to generate a language

curriculum.
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