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INTRODUCTION

puring the preparation of the chapters on methcdology for the
finel report of the Childrents Integration Project, it hecame in-
creasingly evident thal there were two research instruments that
hed wide apvlicability to the entire field of social work practice,
These were the Self-Image Evaluation and the Comprohensive Famnily
Rating,

It was decided to present the two instruments in monographs,
the first one being n discussion of the sSelf-Image Evaluatioa, Al-
though interpretations and conclusions can be drawn from esch of
them independertly, a fuller gprreciation of & person in his en-
vironment can be had by the interrelation of the two,

As the Comprehensive Family Rating evolved out of the Chil~
drents integration Project, and ac & Self-inage Eveluation was
further tested by this project, a brief summary of the Final Re-

+ port will be included here to give the most recent working setting
for these instruments,

The Childrents Intagration Projectl, co-aponsored by the
National Instituie for Mental Health, was a study of orthopedi~
cally handicapped children and t heir families vho participated in
a8 two-yoar demonstration., The objective was to evaluate the effect
on the mental heslth of children placed in organized group activi-
tles in community centers and settlemerts, "Mental health" was
defined as the child!'s sooinl functioning in the hcme, in school,
and as refleoted in his self-imege, (It was assumed that if the
center experienca could te reflected in improvement in the childts

sel{-lmage, this would be a wmost important tndication of improve-

QO ment in mental health.)
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The two major hypotheses of the study were that 1} the mental
heslth, as defined above, of orthopedically hendicapped children,
{s improved through association with their non-handicapped peers;
and 2) that the satisfactory integration of handlicapped children
into the New York City neighborhovd centers can bs accomplished
without the employment of spocial and/or additioral center staff,
or without the need for spocial training of staff or specific
equirment.

Following, the casefinding and screening, 230 children aged
6 to 12, referred to the study from hospitals and school healtn
clasies, met the studyts criteria: 1) that the disability be
visible by ‘he ¢hildts non-handicapped peers; and 2) that the
disability not bc go severs as to preclude perticipation in some
group activity,. .

The project officially bogen April 1, 1965, Tho deuion~
stration in the center programs tonk place during the two years
{Octobar to May) of 1965~65 and 1966-~67. At the beginning of
the demonstration phase, 45 cornunity centers in Manhattan,
Brooklyn, the Eronx and Queens were prepered to accepi the 170
children in the experimental group, aged 6 to 12 yesrs, There
vere 60 children who were not assigned to a ceater program, who
made up &8 sontrol grcup,

The besic data from ohildren and their families were
co0lloc%ed t7 weens of depth interviews at 3 points in the demon-
stratiocn: baf2ra the center programs.began, at the end of the
first year, and at the end of the second year, An importrat
part of the interview aschodule used with the child was a seriea

nﬂdnalf-image questions and sentence ocompletions which was re-
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peated in the interviews at the end of the first and second years
of the demonstraticn and usaed to assess direction of change,
positive or negative, in the childts self~im ge, Similariy, the
parent interview schedule included a series of questions distri-
buted throughout. The latter was designed to elicit direction of
chunge in parents! attitudinal and bshavioral responses vis a vis
the handicapped child that included comperison with the handling
of the non-handicapped siblings from the first baseline linterview,
The rasponses to these questions were conceptualized into the in~
strument, the Comprehensive Family Rating,which is discussed

in the second monograph.

A comperable precedure was usad to obtain direction of change
from a baselirie evaluation by tue ohildts tesacher at the beginning
of the project and at the end of the first and second year of the
demonstration, This eveliration was divided into three vomponents:
Aocudemio Functioning, Socisl Functionirg (relatsonship to peers)
and Rolationship to Teacher,

The group leaders &t the community centers deacribed the
extent and quality of the childts participation; and all of the
children, including the study child, listed the members of the

group in ordor of preferends,

A Change Scale was devised to show:!

1, Change in the ohild!s behavior in the home as evaluated
by the mother;

2+ Change in the child's functioning in school a8 evaluated
by the teachenr;

3. .easurement of ohange in the child!s self-avaluation,

On thia scale, change in a positive diresction was shown by 29.6
percent more ohildren 4n this group (who had the center experience)
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than in the control groups Further, the control children did less
well ecademically and in relationship to their teachers, These
provided evidence that the Experimental Children benefitted from
ussociation with non-handicapped children and from contact with

the young group leaders at the certer,

The following discussion shows how the Sels-Image Evaluation
evokes sensitivo commuunication with children regarding personal,
self-svaluative data, It is the writerts belief that the "re=-
spondents" in researc¢h studies have too often not been given the
status of true participants, In an elusive search for objectivity
that sesms to be predicated on the superiorit; of check llsts
and pre-coded answers a% the expense of open-ended que..lons
that require skilled interaction .n the part of the interviewer,
confidence in the ability of the respoindent to give relisble
data has not been sufficlently developod, Without observation,
listening, and communicating to *he “subject’a sense of the im-
rortarce of the material ho can give, reliable data cannot be
obtained and objeotive sssessment of the meaning of the re-
sponse:s 48 theraby minimized,

In & world increasingly depersonalized, mechanized, and more
recently, computeriged as well, sensitive communication &ssumes
an iwvportance not always clearly understood = even in 8 pro-
fession such as socisl work that uses communication &8s a highly
skilled technique, Thie is apparent in a number of ways, kspeci-
ally relevant is the lack of awareness of the stereotypes that
persist - stereotypes that bloock effective communication on any

lfvel, and certainly on a sensitive sevel, These may be vestiges
LS
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of pre judicial and discriminatory attitudes toward low-income
and minority groups; or the utilization in social work of
theories incapable of validation; or uncritical acceptance and
integration into practice of theories as if proved. All these
are so interrelated as to be inseparable, for stereotypes are
perpetuated by unscientific theorics,

Especially relevant to a discussion of meaningful communi-
cation based on the concept that human beings -~ young childmen

as well as adults -- are capable of self-evaluation, are the

following stereotypes:

- In practice:
Tge persistenca of the belief that our clients
and patients are not capable of explaining their

real problen,

- In research:

Skepticism prevails regarding interviewees! abllity
to provide significant end reliahle data relevant
to the research problem® unless the researcher pro-
vides a structure that limits the responses,

In practice, the client or patient is not considered capable
of explaining his real problem both because of prejudicici atti-’
tudes and uncritical =cceptante of the pyschoanalytic theory of
the unconscious which has long been recognized outside of social
work as incapable of validation through accepted scientific
me'choda.2 In research, the skepticism is often most prevalent
1f the respondents are of low-income and ninority group status.
This has resulted in a tendency to overuémphastu;precoded ques-~
tions that facilitate analysis of the data at the expense of
open-ended questions that might contribute new understanding of

"It is assumed that the clients, patients or interviewees are in
touch with reallity,
7
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the problem, 1In &sddition, interviewees are relerred to and
thought of as "subjects" of research,

In the Childrents Integration Study, described briefly in
the Introduction, meaningful communication was possible with
adults and young children from middle and low=-income families
of different raligious beliefs, ethnic origin, and color, The
children were aged 6-12, a few of whom had not yet reached thair
sixth birthday when first interviewed prior to the beginning of
the demonstkration, but were in kindergarteng®, In the writer's
research, so-called subjects are considered participants in the
studyes In this role, they are given an explanation of the purposs
of the reseurch 83 well as some understanding of what will btu re-
qQuired of them, e.g., the importance of explalining to parents
why we wlshed»to interview their handlicapped child alone so that
the latterts participapion in the study would be genuinely his
own, 3

It was soclal workt!s failure to utilize fully the interview-
skills unique to this professian that provided much of the
‘stimulus for conceptualizing instruments to faollitate the most
meaningful communication possible, The obJeotive'of this mono-
graph is to show tha wealth of significadt data that can be
collected through trained interviewers end actively participating
respondents; end to highlight the role of this instrument to
enhance the use of this material in soolal work practice in a

veriety of settings,

I, SELF~IMAGE EVALUATION

The theoretical research that initiated the writer'!s ex-
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perimentation with ohbtaining self-svaluation or self-image data
evolved out of considerable practice, teaching and research over
& period of twenty years, During inis time, the concept anu e
beginning self-image instrument wore ussd, first with adults,
then adolescents, and more recently, in the Childrants Inte-
gration Study with young children, Acoordingly, it was thought
pertirent to provide some historical porspective to clarify the

way in which the instrument evoived. in the work of the writer,

History of the Instrument

The writerts self-image instrument has its origins in
soclal work practice in Kings Gounty Hospital when she was on
the faculty of the Downstate Medical Center of the State of
New Yorkx as Teaching and Research Assortats in Psychiatry
(Social Work) from 1948-1952. The wricerts assiagnment involved
direct contact with patients on the wards arnd in the psychoso-
matic clinic where she had both administrative and treatment re-
sponsibility. 1In addition, the writer supervised social work
student s, taught rourth yoar medical students and residents in
psychiatry and $n psychosomatic mediicine, as well as physiclans
on the medical wards on which psychiatric and psychosomatic
consultation were available., These varled responsibilities made
the writer aware of communication blooks betwsen the low=-income
minority group patients served by Kings County Kospital and the
predominantly middle~olass medical, nursing and sooial work
staff, and students, All of this stimulated experimentation
with a more meaningful approach to patients! social history,
baginning with the data required for presentation at medical and

psychiatris conferences, J
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Puiing the psychiatrle conferences, in particular, the
writer was struck with the fact that the usual chronoiogical
life histories did not seem to make clear to the medical end
psychiatric staff the interrelationship of patients! environ-
mental deprivations and pressures and their illness, Mor did
the chronological history data seem to provide cluc3 of signi-
ficance for the diagnosis that the writer huad galned from inter-
viewing patients, This frustration together witl: the xtimulus
from beginning doctoral studies stimulated a. innovative approach
to social history taking, This was Dased on a concept of the
interaction of human beings and their environment ~-- a concept
that subsequently led to the writerts conceptualization in social

work practice and research of the relevance of self-image data,

An Innovative Approach to Social History Data

The above stimuli together with the decision to undertake
a dissertation that would include interviewing a random sample
of hospitalized patients in order to test the relevance of
social data for an underscanding of illnass, (i.e., diagnosis]),
suggisted a new concept and format for obtaining essential
social history data, It seemed more logical from the viewpoint
of both patient and physician to consider the patient and his
environment in an intsracting reletionship rather than in the
parallel on2 that is implicit in the chronological approach
to social history datas This would involve teginning with a
clear understanding of the presenting problem - the illness,
and the circumstances surrounding this such as the onset, what
the patient did regarding his illness, and when; also, if the

O ission was not on an]iﬁergency basis, what precipitated
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seoking admission, The writer!s experleace in Kings County
Hospital brought lhiome to her that patients served by this hos-
pital did not have much confidence in e municipal hospital even
in the late 1940's since such hospitals historically had the
re_utation of being places to which vou went "to die", not "to
be cured," Well-to-do patients were traated in thelr homes
until development in the middle and latter part of the 19th
century made posnible improvement: in hospital care through,
for example, asepsis, the lack of which nad made for epidemics
in municipal institutions,l

An 1llustration of what is meant by &n interactiocnal as
opposed to a chronological approach is the ef ect of illness
on patients in a twnicipal hospital: whether the illaess solves
a problem by removing them temporarily from other prqblems and
responsibilities, and temporarily relieves them of despair over
their current situation; ar whether it creates problems such
as concern over the care of family, including children left at
home if the patient is a mother; or loss of income if the
patient ie a breadwinner, Other illuestcations ars found in the
brief summary of the sorial history outline used experimentally
on the wards and then applied to the case stnudy porticn of the
writerts dissertation in interviews Wl th a random sample of
adults (aged 21 to 82) within 48 hours of their admission to
the teaching medical wards. (See page 13). The writer was
applying & concept of socisl work!s role as described by Plant
fn 1939 "its contribution to the sociel order in terms of 8
constant streem of valid information as to what the proeasures

of the various institutional atiuctures mean to the individual."S
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Beginning Experimentation With Self-Image Questionz with Adults.,

Experimentation with self-image questions was stimulated in
part by the doubts of the writerts Comuittee on Doctoral Outlines
that patients in a hospital like Kings County would bs capable
of participating in the planned interview, This resulted in
the inclusion of some self-svaluative questions in the proposed
interview outline.6 The questioning of the Committeq\églthe
prevailing stereotypes concerning low-income minority groups in
the late 1940ts and 1950ts made it even more important to test
the writ: ''s hypothesis that a1l individuals, (except those not
in contact with resal ity) whatever their diagnosis, can provide
significant clues to their problems; how they see and evaluate
themselves with respect to their social functioning; their
goalé, aspirations, the kind of opportunities made avaeilable
to them, and the like.

An underlying assunption is that human beirgs leasrn outside
of formal educational institutions, i.e., from life experiences
and from their associates; also from trying to understand why
the environment impinges differently upon different classses of
people, This essumption alscv assumes that intelligence exists
and developfs outside of formal institutions of learning.
Accordingly, those who are poor and from minority group back=
grounds may and do ecquire insight into the funoctioning of
societal institutions direotly through the pressure these bring
to bear on them, e.g,, difficulties in providing fcs basic
survival noeds, The insight chus developed is frequently
su,erior to that ob’ “ined by middle-class persons thiough

~nyTaes and intellectual discussions, A graphic illustration
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of this is to be found in the recent observation made by college
administrators, faculty and e£tudents, that more was learned by

a week in Washington, lobbying for peace, than by taking =&

course in political science for a whole year, It would teake
another monograph to do justice to the differences in awareness
of the impac*t of environment betwzen the poor and the wall=-tc .ao.
The LCepression of the Thirties brought this home to a veiy largs
proportion of the middle-class.

On the bagis of interviewing ratlents on the hospltal!’s
teaching ~~dical wards preparatory to a decision as to the
clinic to which they should be refarred, the writer evolved an
interview guide for obtaini.ig more significant social history
data, more quickly., The writerts direct coucact with patients
had brought out patientts lack of confidence in the admini-
stration and their awareness of the derogatory and discrimina-
tory attitude of a majority of the medical staff, in particular,
the chiefs of service.

tccordingly, in the dissertation, the writer tested bthe
hypothesis that the Kings County Hospital patients are capanle
of participating in a depth interview in accordance with tne
interview schedule outlined telow, The dissertationts major
hypothesis was: Admission of adults to the general medical
wards of & public metrcpolitan hospital provides evidence or
social imbalance relatsd to the physiolcgical imbalance for
which hospitalication was aoughﬁ. aocial imbalance and sccial
balance were conceptualized on the basis of an interactional
rather than chronological conceptualization.

The interview outline (See below) using the intevactional

.11
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concept began with the circumstances surrounding the onset of
patients! illness and the events at home that led to hospitali-
zation, Focus was on patients! current social fuuctioning:
whether primarily as parent, breadwinner, combination of roles,
e.8., & grandrarent; clues to their satisfaction or dissatis-
faction with this functioning; their goals; whether they thought
t''ey could achieve these; and what they were doing about it;
their major social and wersonal problems; their views regarding
the possibility of solutions,

The followed tie usual social history data that led to
questions such as; What kind of person are you? Suppose you
had Lo tell g>meone the kind of person you are, what would you
say? How do you think you became the person you are now? What
is your opinion of your present life? What are your satis-
faotions? -~ dissatisfactions? What connection, if any, do you
see betwsen anything you have told me and your coming to the
hospital at this timeg? What effect does it have on your role
in your family?

Patients were surprised to be asked these questions but
not displeased and the responsss were significant, Few diffi-
culties were experienced in their understanding of the ques-
tions. The response from minority group patients, ia particular,
Negroes was: "I am like everybody else, juat a normal person,"
(This is comparable to responses of the handicapped children in
the Children's Integration study when asked to fill out @

ventence beginningt "I woul? like to be treated ...seeseesesa)

14
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The Interview Outline
Circumstances surrounding onset of illness,

Data as to patlient!s current social functioning
(satisfaction or dissatisfaction)

Data &s to patientts goals =~ satisfaction or
dissatisfaction,

Data as to patientts major problems ~ satis-
faction or dissatisfaction.

Data as to patientts preparation and resources
for social functioning and problem solving,
opportunities available,

Data re oearly familial environment: kind of
comnunity, sooial astatus of family, in-
cluding color, ethnic origin, religion, etc,
aducation, vooationsl training,

Data as to opportunities available and utilized,

Datia as to conneotions between any of the above
and the illiness (or any social problems)
(Patients dId not have to use their illneass,

This quesi:ion was posed in general terms,)

It is apparent from the I'oregoing that more than the social
history outline was changeds The underlying concept was changed
es well, and since this concept {s relevant to the self-image
concept, it naeds clarification,

The oconcoptualization that led the writer to experiment,
both in practice and research, with obtuining self-image date
can bs described as follows;

. Human beinga sre viewed as functioning in a variety
of groups, increasing this funotioning as they m ture into
adulthood in new and different roles, some major, some
minor, For children, such groups and/or roles are chiefly
familial, educational and with peer groups in e number
of different settings, For adulta, in addition, there
are primarily social groups: oultural, religious, pro-
fessiona), ethnio, civic, politicaml, and the like, 8Such
partioipation may be minimal or maximal but it is malnly
through partioipation in groups that individuals establish
and maintain a relationship with the soclety as & whole,
In this participation or functioning, there is a dynamin
unity in which change, and, espeoially for children, growth,

-13
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are an integral parts, There igs, in addition, a consis-
tency thoygh the latter is less stable for children
than for adults,

Despite change in their functioning, for adults
and children (the latter occuming through different
peer group relationships beginning when adolescoants
move away from family relationships anc pursue goals
away from hore ), a kind of consistercy® is discernible
unless there is some mental disturbance, It is this
consistency in an individualts interaction with his
environment, despite change and growth that makes
possible discerning a characteristic pattern cf inter-
action, This pattern constitutes a reflection of the
individual!s personality based on his particlpation
and the opportunities available, Though modifiable
by significant changes in the environment and/or in
the individual, especially in times of rapid change
in the society, there is a core in which is reflected
the interrelationship of hersditary and environmental
influences, i.6,, the ocumulative impact of the inter-
action of the individual and social environment on a
continuing basis, It 1s this core that constitutes
the uniqueness of the individual, the pattern of be-
havioy» characteristiec and descriptive of the in-
divldual that teuds tu_be consistent, despite change
on & continuing basis,!

Adults frequently comment on how much they have changed ¢nly
to be reminded by old fi'iends or members of their family thet the
pattern of their behavior is not essentially different from that
of &n earlier period. By pattern of behavior is meant, for ex-
ample, that an individual is characteristically responsible or
not; independent or dependent; slow or fast to make decisions
in a erisis; has a high or low tolerance for frustration, and
the like, This is not to say that the culture of a given
soci?ty does not influence significant changze in individuals if

it is supporteu persuasively, &8s in the case of the influence

*ithout such consistency, it would be necessary to make in-
numerable decisions about routine methoda such as are observed
on the part of the mentally 111, This makes possible dia~
tinctions betwean important and unimportant acts, with major
deoiaions made on the basis of prinoiples,

ERIC
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of the mass medis on children and adolescents,

A graphic {llustration of this influence is the psrsistent
chltivetion of youth as consumers by business with the help of
the prress and TV ~- the former through the rash of teen maga-
zinea; the latter becasuse busiress pays for and controls TV
advercvising, This cultivation has done more than is generally
realized to create the ifllusion of a teenage culturs ' en it is
rrimarily a seduction of the tsenager to conform in outward
appeareuce, mores, and behavior generally and through the use:.
of teenagers &s interviewers and researchers to nreste a pressure
for conformity within this group that so far as sex and drugs
are concernasd has become relentless.8

Most striking, regarding U,S, participation in the Vietnan
War, i3 the closing of the "generation gap" in the academic
world which is providing youth with the guidanca end leadership
they have long needed, Within this allliance for constructive
goals, 1s to be found changes in individuals of varying char-
acter and intensity, who were ~- or thought they wvere --
neutral, Notwithstanding the changes observable in the various
groups of people involved in this change, 1.e.,, faculty, students,
parents, union leaders, lawyers, and other professionals, it is
the writerta thesis that upon careful study of the individuals
within tho above mentioned groupings, ons would find the roots
and core of a pattern of reaction that war characteristic of
the individual,

Through group participation, beginning with the individualis
participation in family life, & pattern of interaction with en-

virommant characteristic of the individual develora, This char-
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acteristic pattern constitutes a reflection of the individual's
personality and 1s established early, This is confirmed by
child development research which notes that "The concept of the
child who is forever pre-occupied with responding to his en-
vironment 1s glving way to an image of one who is striving to
master and give meaning to his experience."9 Plaget!s research
findings have since their inception made clear that even very

young children think,

Experimentation Wwith Self-Image Questions with Adolescents

In the study referred to in Reference No, 8, directed by
the writer from 1958~ 1961, there were a numier of different
self-image questions, fThe study population consisted of 600
adolescents of both sexes, aged 12 to 19 years, who were inter-
viewed in Social Hygliene Clinics at New York Cityts District
Health Centers, |

The lengthy depth interview included & wealth of open-ended
questions, among them a ‘variety of self-image questions listed
below, , It should be pointed out that before beginning the study,
the writer was discouraged from golng ahead with the study: "The
adolescents in the Cityts slums, (delinquents, as they were
called), would not telk to any middle~class persons,'" Following
six weeks! experimentation by the writer, it was clear that when
the individual was not condemned, though anti~sociael behavior
was not condoned, the writer and other "middle-class" social
workers had no problems in ncommunicating, The goal was to
understand them, their problems and cOnCerns.lo

The response to the reseai'sh interviewing &3 a whole pro-

O
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vides a graphic refutation of both stereotypes described at the
beginning of the monograph. The teenagers/gzgz concerned, re=
flected far more anxiety and guilt than the writer had been led
to believe,

The self-image questions used in this study, listed below,
are not in the order in which they appeared in the interview
schedule, rather in an order that is relevant to an understand=-
ing of the writerts concept of the self=-image, There are ques-
tions that are direct self~-image in the sense that they reveal
essentially how thé teenager sees himself in relation to the
groups of which he is a part: peers, family, £oels, adult

fdentification, as well aome that are indirect sclf-image ques-~

tions,

Direct Self-fmage Questiona Ro Ressondigg

*What kind of person are y~u? (And to
permit the youngster to umderstand and
think about his response, the following
probes were included: If you had to tell
someohe about yourself, what would you
say? or, if v~ were applying for a Job
and had to dezsribe what you can do, and
the kind of person you are, what would
you say?)

588

]
[
)
!
i
1

*peenagers sometimes feel discouraged and
either make light of what thsy can do or
what they doj or they feel too confident
and boast, At such times they say what
they think about themselves, What are
you likely to say and do?

¥When you are with a group of friends and
aocquaintances and you talk about tue
future, do thay want the same things you
do?

et et M e e e Nt Ml et et "t S el St el el et B it

With whom do you spend most of your time§-------= 594

—~—

%phis set of trreo questions was analyzed gs a group, recognizing
Q that some might not be able or willing to respond to &il of the

B ‘ bes,
pro a7
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Direct Self-Image Questiohs (cont'd) No., Responding
s — =0T

If anyone came to you for information
about sex, what would you tel) them?
(This was ususlly interpreted &s a peer,)=--=-----=- 597

If any teenager came to you for infor-

mation about contraceptives, what

would you tell them?-----~-enea-ecwmcvmcovoonnn-- 598

If any teenagers came.to you for in-

formation about venereal disease, what

would you tell them?----r~wv-meereococscnommaocoo- 599

The following question provides insight into peer group
relations and also insight into the character of their adult iden-
tifications. It can serve as a transition between the two cate-
gories of self-image qQuestions used,

What do you think the boy'!s responsi-

bility toward the girl and the baby

should be in the event of an illegiti-

mate child? ~e=-wcememmmemcccccccvomemcmusoconnanr= 591

(As can be seen by the number of respondents,

this above questiion was directed at both
4 girls and boys,)

Adult Identification

Whom do you want to be 1liks when you grow up?--- 590

What do yuou want to befes-=mc-e-cmccmcocomonnesn- 597
What are you doing about itfe-----c-c--e--e-n--- 593
Why do you think it is important to Workp---==--- 582
what do you want out of lifef---~<s=-====-=ece--cn- 597

If you were in trouble, to whom would you go?--- 590

Are there soma things you have done that you
are digsatisfied with, ashamed of, or wouldn't

do again?e---sccmcmcencas mesecccsmmmmemmscssea-n- 588
Do your parents know about your sex experience?- 588
Do they, or would they disapprove?--===----<=-== 600
Q Do your perents know that you hsve ox have
E;BJ!; been 6xposed to VD7-====ss-ne=ew-mcccocmcommnoo- 584
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Adult Identification (cont'd) No, Responding

W-at did they say, or what would they
be likely t0 €ay?===--c--ccecccccccmmesamnaaa- 600

What did they do, or what would they be
likely to GOP=-w==wocw-c=wo e bt 600

Do you fesl that your sexual activities
are in oconflict with your religious ‘
beliefg?-umcemcuncccencuan R T - 53
The following two questions have to do with the kinds of
"minor" anti-social acts common to younsters in cur urban
ghettos, The first part hsd a series of such acts which the
youngster was asked to check off, These questions are included
in the adult identification category since they roflect the inter-~
nalization of right &nd wrong that is at the core of an adoles-
cont's identification with edult society;
Questions
Teenagers sometimer do things when they
are growing up because they sce others
doing them, even though they knoi! they
are not right, Have you done any of the
following?=-ccemmuccaccrae=a" “mmmmm——- wememecm-a- 533
(-~ tho items ranged fron driving without a
license, and vlaying hookey to gaembling,
smoking marihuana, and petty stealing,)

Have you ever gotten into trouble with the
policefecmcraceccmacnnans R oL T -== 598

The consistency of the responsss together with the large pro-
portion of responses to these questions confirm the writerts
evaluation of the quality of the communication that is reflected.

The foregoing experimentation, first, wi th adults and then
with adolescencs, confirmed the writert!s opinion that youngsters,
like adults, ure thinking about their plaece in the family, their
relationship with parentﬁ and ad1lts outside the femily as they

“R\f: get older; are concerned about their future, especially if in
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low-income snd minority group families, They were likely to be
concerned even if they were drifting -~ as so many in the VD
study were =-- or had beconie antangled in problem situations with
which tl.ey needed help but did not know how to go sboutv getting 1it,
One more descriptive note is of relevance with respect to
obtaining self-image data from these adolescents, It hardly needs
tc be pointed out that the writer had engaged superior inter-
viewers -- all of them caseworkers, Nevertheless, one of the
most dlfficult training problems encountered was enabling the
social workers to obtain significant self-image responses, The
block was dus to their clinging to the sterotype mentioned at tho
beginning, that the younsters we were interviewing could not pos-
sibly provide this kind of informationy And lack of confidence
in the interviewsets ability to respond constitutes a major

obatacle in sensitive communication,

SELF~IMAGE INSTRUMENT

As a result of the above experimentation with adolescents,
the Self-Image Instrument evolved, and the writer looked for an
opportunity to obtain self-image data from & younger age group
with the confidence that even young childr ¢ could provide self-
evaluative, highly personal data, This opportunity camc in
1965, with the Children's Integration Study. During the study
period, four master!s theses using self-image questions, were
supervised by the writer who was at tho time a professor of
research at the Adelphi University Graduate School of Social
Work., Since these theses were completed before the Finsl Report

of the study, they are discussed first,
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First Use With Handicapped Children

In the thesis: "The Meaning of Integrated Group Partici-
pation to the Handicapped Child and His Family,"ll completed
in 1966, a study was made of 36 children who had been a part
of a piiot project at New York Service for the Handlicapped,

The children were placed in neighborhood centers during the
proceeding two years, Both child and parents were interviewed

in the home to ascertain what attitudes or Iinfluences brought
about the decision to return or not to return to the center pro-
gram the following year, The interview sought data as to whether
the ¢hild!s self~image affected the decision; the agency records
indicated whether the childts adjustment to the group or the
quality of leadership affacted the decision,

The self~-image instrument of the Integratinn Study was used
here, with some additions. The findings indicated that factors
such as the need to mak: transportation arrangements and pay for
the cost seemed to have an over-riding influence on whether or
not the child returned, Once this was recognized, it was clear
that the quaiity of adjustment in the community center affected

the childt's desire to return and influenced the family'!s de-

cision eveh.though this aid not necessarily overcone the economic
factor of cost and ‘the problem of arrangements, It was the im-
proved self-image of the child that helped him tc make a better
adjustmant. Moreover, the children who did not return for reasons
other than transportation or other procedural difficulties, had
the largest proportion of megative or smbivalent self-image

ratings,
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Uss With Sevsrely Handicapped Children
The thesis: " Study of the Problems of the Severely Ortio-

1172 cempleted in

padically Handicapped Child and His Family,'
1967, had as its objective the examination of the "problems in
every day life fnor twelve severely orthopedically handicapped
chiidren &nd their families," There were two home visits and
two in-depth interviews with sach family, with two students
assuning alternately the role of interviewer and participant by
observer-recorder for sach family, 1Included was a self-image
interview using the self-image questions from the Integration
Study with sonie additliona, Another objective was that of
"examining the role of parental attitudes vis-a=-vis t  handi-
capped childts ability to achieve salf-development within the
realistic iimitations of his physical handizap," The study's
conclusion divides the twelve families into three categories
along the lines of tha Intagration 3tudy rating of familles
~ faciliteting, quastionable, and deterring, with respect to
affecting the child's potential for self-development., This
study hes direot application to any practi~» situation involv-
ing parent-child relationships, for s detailed ¢xamination of
the self-image and parentsl interviews would make explicit the
areas where parental attitudes and handling needed change; also
where soccietal lacks and handiocaps conatitute serious obstecles
to the handleapped childts development.
"In comparing ohild sand parent interviewa, it was found
that there was often inconslistency between what the parent and
the ¢hild reported, The majority of tl.ese incomsistenclies in
?11 cases occurred in the areas of the child's role in the hone,
ERIC 22
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his peer aotivitivs, and aspirations, For example, parents re=-
ported piving chores that were appropriate and meaningful, How-
ever, their handicapped children saw their chores as insigni-~
f4cant and limived to what is described as 'busy work',

“3grents usually reported the child to be more physically
active both in the home with siblings and with peers than did the
handicepped child, For exampie, a majority reported that the
child had many friends'invited into t he home, whereas the handi-
oapped child stated thet friends were seen only outside the home,
similarly, a majority considered their handicapped child to be
engaged much &3 8 'normal' child in family 2ife and with peers,
On the other hand, the handicapped ¢hild reportad himself to be
mors limited or more left out of normal activities than did the
psrentsa,

"Phero was a range of differences in terms of the aspira-
tions held by the parent for the child and those axpressed by the
child himself, H21lf of the families had aspirationa consistent
with those of the children while there were some that were vague
and also some that were inconsistenti,"

In analyzing the data, specifinslly the role of parental
attitudes vis-a-vis the child!s ability to achleve self-develop-
mont within the realistio limitations of his physical handieap,
it wao found that "the severity of the handicap, the family's
soclo-sconomic situation, family composition, or knowledge and
uge of services did not in themselves deteraine the degiee to
which the ohild wes motivated to realize his potentiel for de-
valopment," Parents were recogniged as the primary means of
influenoing the ohildts capacity for growth which in turn would

- -23
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mean that the parental attitude toward the handicapped would be
influenced by societal attitudes and their own ability to cope
with the handicap, This, in turn, would set the tone for the
family life style and provide opportunities for the childts de-
velopment, Parental attitude was rated in terms of whether it
was predominantly facilitating or deterring in moceting the childrs
neceds in 'he following aspects of child-rearing: daily routine,
mobility, : 'le in family, peer activities, family activities in
and outside the home, ptrept-child and child-sibling relaticn-
d1ips, u3pirations and self-image and famllyts knowledge and use
of resources, In & few, it wes difficult to make the distinc~-
tion 3ince the attitude containa< Loth positive and rnegative
elements, It 1s pertinent to point out that in the facilitating
families, the child's self-image was invariably positive and
conalastent with the reslities of the family situvation,

From the material gathered and analyzed in this study, it
i1s evident that parental attitudes have a significant effent on
whether or not the child achieves his potential for growth, re-
cognizing that parental attitudes include, to some extent,
socletal attitudes as well,

In addition, it was found that some children inthis study
whose physical handicaps were most severe had more positive views
of themselves, were engaged in more active, successful, inde-
pendent endeavors and were more positively involved in sccial
interaction than were c¢hildren whose physical handicaps were less
disabling, The differentiating factor seemed to be due to the
parental attitude and how this sttitude facilitated tha child's

%gvelopment by providing opportunities for achlevement, It was
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interesting that a stress on independence as seen in one deterring
family was not, in itself, enough to assist the child., Ti» se
parents did not provide opportunities for the child to realize
the self-reliance that they atressed and the result was frus-
tration and a feeling of unworthiness on the part of the child,

on the other hand, as seen in another of the famllies rated
as deterring, the parents assumed all rasponsibility and did so
out of feelings of pity and a belief that the child felt totally
helpless, The attitude verbalized to the child waa that she
should be more independent, Since they did not provide oppor.
tunities for her to gain incd ‘pendence, this attitude served a
contrary vurpose, namely, to intensify the child!s feeling of
helplessness,

The thesis concludes: "It is ~pperent from our case by case
anelysis that a childts positive or negative view of himself
corresponded with whether the parental attitude was facilitating
or doterrings, It would asppear, therefcre, that the ciild!s self-
image {8 affected by the messages he receives about nimself from
significant others in his femilial environment,”" From the find-
jrgs of this study, it is possible to infer that a childt!s self~
image, @s described in the monograph, can provide an uccurate
picture »f parental attitudes, behavior and child-rearing., (See
theais, p. 91.)

Use With NoneHandicapped Children Who Have A Hardicapped Sibling,
The thesis: "A Study of the Self-Image of Children With an

Orthopedically Handicapped Sib].ng,“13 completed in 1968, ~er-

mitted the use of the self-image inrstrument with a group of 42

youngsters of comparable age to the Integration Study children,
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but who were not themselves the focus oi social work intervention,
The handicapped siblings participated in the Integration Study,
and although the analysis of data was not completed at the time

of this thesls, the ratings from the Self-Image Instrument wera
available for comparison with those of the non-handicapped chil~-
dren, A major objective was to find out whether the family social
situation and child-rearing practices reflected differences in

the self-image of the handicapped and non-handicapped ch%ldren.

In addition to relevant questions from the Self-Image Instru-
men% &nd also to the additional questions listed in the next
section on children in foster care(See pages 29 and 303l.) The
following questions were asked:

When you are with your friends, is

{name oI handlicapped chiXd)
included? ( ) Yes ( ) No.

Describe, if "Yes! — If "No", explain what you think
might be the reason,

What nickneame(s) does - have? Who
(name ol handlcapped chlld)

calls him this (these)?

'8, Do you think ats special treat-
{name of handicappé cAlld)
ment? ( ) Yes ( ) No., Why? From whom?

b, Do you feel this special treatment is necessary?
( ) Yes ( ) No« If "No" how do you feol about it?
If "Yes", explain,

¢« What do you understand about 's
{name oI handlcappd child

handicap?
Brothers and sisters of handicapped children often have
sgecial things to do and sometimes they dontt like doing
tham,
8, What speclial things &0 you have to help

with?
capped ehiId)

(name of handi-

O
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b, Does need you to help him (her)
{name ol nanalcapped child

with chores?

How do you feel about helping him (her)?

It was found that L0 perceat of thess children had a positive
rating on the Xelf-Image Instrument, whercas 70% of their handi-
capped siblings had a positive rating. This was an unexpected
result, since an assumption of the study was that the non-handi-
capped children would reflect a larger proportion of theFEéTgf
fmage ratings, Similarly, 1l percent of the non-handicapped
showed a negativa rating in comparison with 4 percent of the
handicapped siblings,

The research interviewers had some question as to the sub~-

stantially higher rate of positive Self-Tmage scores among the

handicapp d, and in searching.through the literature on orthopediC4ﬂ7

hoandiz :

capped children the following reference was found that offers

an interpretation of thls phenomenon:
If & person who was telow standsrd in one character-
istic felt inferior only in that regard and not in
general, his faelings of inadequacy would not be
destructivo of the perconaiity, Thsy may, in fact,
be salutary, for recognizirg om 1s real limitations
$s an admirable prophylactiﬁ against futils effort,
costly of time and morale,!

It was the consensus of the student researchers that an-
anothor explanation may be found in the additional attention a
handicapped chil)d requi esa from parents, This attention 1s often

ssen by the non-handicapped sibling a&s speclial favoritism,
irrespective of the meaning this has for the handicapped child,
The researchers suggested that without denying the handicapped
child, mores consideratiun be given to the nseds of ths non=-
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handicapped siblings to help them to understand the implications

¢l a physloas handicap.

Use With children in Foster Home Care,

In the thesis: "A Study of the Self-Image of Children in
Foster care,"15 completed in 1968, L6 children were involved,
The Self-Tmage Instrument served not merely to answer some crucisl
questions about how childr:n feel when removed from their homes,
their views of their foster home, and the like, but also to com~
pare what the child stated i: the self-image data with that
obtained in the usual way, and recorded in the foster home
agency'!s records, Students wore not given access to that agency's
vecords until their data had been obteined through & brief inter-
viow with foster mother and a more extensive interview with the
foster child, Students knew only what could be inferred from the
ldentifying data eassential to obtain the foster familyts rer-
mission to participate in the sttudys. The study was designed to
answer the following questlions:

What does the c¢hild understand about the reasons for
placemant away from his own hom ?

What inferences can be drawn from the self-image dats s&s
compered with the date in the agencyts case record re~
garding the following:

1, the childt's relationship with own famlily;
2s the childt!s relationship in foster home} and
3. Aifferences between childts view of the abecve
relationship, the social workeris view, and
foster narints! view,
In short, does the childts self-imags provide more realis~

ti{c and more meanirg ful data then that ava‘ilable in the agencyte

records? oOne of the assumptions underlying this particular test
O
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of the Self-Tmage Instrument has specisl relevance here, namely,
that a focus on problems =-- problems over which a child has 1little
or no control ~~ does not in the writerts experience make for
easy, spontaneous communication about personsl matters early in

an agency!s contact; on the contrary, it discourages self=~evalu-
ative views, sspecially since this tends to make the child feel

he is sumehow being held responsible, in part at least, for avents
he may not even clearly urmderstand, or he may feel he was removed
from his home because he was bad,

In summary, major objectives of this study were: 1) to obtain
clues as to¢ whether a foster childts self-image roflects
realistically what is known about the foster child!s
family and own family, as recorded in the foster care
agency!s records; 2) to find out whether the self-
image data provide insight into the fosterts child!s
soc'al adjustment; 3) whether clues to areas of dif-
ficulty may ﬁe discernod before serious problems develop,
and/or before a child is able to communicate his con-
cerns direatly,

Ths Self-Image Instrument (See p, 36 ) used in the Inte-
gration Study was &:::a a part of the interview with the child,
with the adaition of the following questions that relatec parti-
cularly to the circumstances of these children:

If you were on a desert island, what person(s) would you pick
?

to live with you? Why would you plck and
Who would you most want to be like?

1. Why?

2, thfv
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What would you want to be when you grow up?
l. Why?

How far would you like to go in school?
Glve your reasons:

What things does your Foster family do togsther?
(#Foster ia inserted in this thesis)

&, In what ways do you help around the house?

b. What kinds of chores do you like?

¢, What kinta of chorea do you dislike?

161. You have a different last name from the family you

are livirg with, . Why is this s/ ¢

165. wWhy do you think you are living away from your own
family?

ce How was this explained to you?
By your parent(s)?
By your foster parente?
By your soocial worker?

16a. In what ways do you think foster children are different

from children who live with their own parents?

;Gb. In what ways ars foster children treated differently
than children living with their own parents?t

&s We know that children in families have quarrels(rights).
What kinds of things do you TIght about?

b, Who ususlly starts 1t?
6, How dces it usually end¥

2, About how often do your own parents visit you?
b, What 1a it 1jke when they do?

Where do you see membors of  ~ur faally, including parente?

R

Who usually cones?

If you hal some problem or worry, to whom would you most like
to talk about i¢¢

[ P !hat tvo things do you 1like moat about yoursslf?
L ]

2,
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be What two things do you like least about yourself?

2,

173entence gompletion:

Compared with others, I
At times I have felt ashamed of
People who do things for other people are

The findings showed that there is a significant relationship
between a child?ts understanding of his role as a foster child and
his self-image, Further, there is a significant relationship be#-

tween the child!s understanding of this role and his adjustment to
plagement, In fifty percent of the cases, the éelf-Image Instru~
ment ylelded cluses to problems revealed by the child that wsare
not found in the fecster care agency!s record or verbalized by the
foster mother in the s tudy interviews It would seem as if the
Sellf-Image Instrument has predictive potential and uight be tasted
in practice since it 1s possible to check the predictions agains:
fanily background data obtained by social agencies or made avail=~
able to them, Such a teat would be facilitated by using the
instrument first (i.,e,, before any intensive interview with
parents.) This would make it possible to focus contact with the
childts family rather than obtaining social history data in the
hope of obtsining insight into parent-child relationships,

In the last two thesas just described, an additional objective
was to examine ¢t h é wusefulness of the Self-Image Instrument with
persons who were not physically handicapped, Accordingly, the
findings mentioned above have marked applicability to general
soclal Wwork practice where the use of the Instrument has dlagnos-

tioc and predictive potential, The theses were in agreement as to
the level of confidentée in the Instrument to provide significant

and reliable clues to the self-image of the children interviewec
in a one-time interview, -3
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Ust, In The Childrent's Integration Study

It is significant that in the onestime use of the Self-Image
Instrument, as described ‘n the Masterts Theses with both non-
handicapped and handicapped children, as well as when the in-
strument was used at three different points within the two-year
period of the demonstration, the questions that provided the most
meaningful and most reliable insight into 8 childts self-image
were the same for both, This will become clear in the iilustra-
tions,that follow, Pertinent here is the fact that the sentence-
completion portion of the instrument, bequiring as it did that the
child project himself into a series of situations huving rele-
vance for his 1life experiences, reflected most graphically and
reliably the childts reality; his concerns as well as hi: .

factions; Problems as well as achievements, including i.

<.}
instances, problem areas not clearly discernible from t! M-

o) et
Responses to direct self-image questions such as "
things do you like most about yourself? «.e.s least?,.
were also highly revealing, These particular questions
troubling to 8 number of the children, notably to thosc . 2
self-image was largely negative, or contained aspects t:
positive and others that were negative, It is, thevelc
surprising that these questions, introduced in the sec
Image Interview, eolicitid the largest preportion of “do
or inappropriate responses,
This is not to imply that the other questions in t'
Image interview were rot of importance. It is to imply

some of the other questions, e.g., choice of vocationa.
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identifiéaﬁion with adults and aspiretions were moro likely %o be
changeable, and to change in response to immediate events that
might or might not be included in the family background mat.ilal.
These and other aspects of the Self-Image Ins‘rument are dm=~
scr;bed and iltustrated in the section that follows.

In the Childrents Integration Study, each of the thres inter-
views had a separate schodule* for ues with the children, Parents
had been informed that we would be talking witn thelr handlcapped
child elone since we wanted to learn how the child viewed himaself,
However, it was left up to parents whether they or the child were
interviewed first, Generally, parents wore seen first, Intzr=-’
viewersa noted and obsorved parental attitudes while the child
was being interviewed, specifically, whether they permitted the
child to answWer for himself., This was taken into consideration
in the analysis of the data, Even if the interviewers had not
noted parental attitudes,*® thia could usually be inferred from
a comparison betwesn parent and child responses, A good illus-
tration of this is the question as to whether the child ever
forgets his handicap, as noted by the mother and the handicapped
ohild. More difficult to discern is a covert attituds on the
part of mothers who pretend, as it were, that the child does not

*See pagegé.for listing of questions in the Self-Image Instru=~
ment used in the Childrents Integration Study.

¥#7he last page of each interview with the family included the
following: evalustion of physical condition of the home, atmoa-
phere of the home, interaction between child and siblings,
and also, with parents; conditions under which the interview
tock placej impressions of parents: their intarest in the inter-
view and comprehension of questi 'ns; together with other details
about parents, their physical condaition, and relovant comments;
£n the childts intervicw, observations of ths parent-chiid
interactlon and impressions as to whather child looked for
assistance from parents.
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have a handicap and keep cwareness of the handicap from the child

and his siblings,

Tllustrations from the Children!s Integration Study of Responses
to the Self-Image Instrumsnt,

The following illustratiomwere chossn with the view of
presenting as wide as possible a range of childrents responses,
They include black, white and Puerte Rican children from low
and middle socio-economic groups, and froem the youngest age
bracket, 6 to 8 v ars old, the middle group, 8 tc 10, and the
oldeat age group, 11 to 13 years old,.

Where the Self-Image data are recorded in full, the ex-
planatory ard incerpretiwe comment: will begnon the lef't hand
page opposite the se.f-~image responses, In looking for the
direction of the child!s development, it is useful to follow
the responses to each question horizontally, thus tracing the
progress either positive or negative from Interview I to Inter-
view III.

Only minimal family i1..story is given fore ach illustration
in order to enable the reader to appreciate fully how the ra-
sponses of the child can provide insight into his life situation:
his velationship to siblings, peers, parents and teachers; along
with sstisfactions, dissatisfactions and/or problems in these
areas,

Interview I with both parents and children took place in
the home before the study population had been divided into
Experimental and Control groups, The Self-Image questions
listed below were a part of the research interviews with the

\)nhild, and were identical for children in both groups. fThe

ERIC -3l
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interview began with a few questions about school, friends, and
what they would like "to do right now."

There were some d’fferunces in the introductory questiona
in Interview II and ITIX: for the Experimental group, these in-
cluded the chlldts reactions to the center experience; for the
Control, thess 1lncluded questions about any extra-familial or
group exy ."iences. The introductory guestions served to direct
the childts attention to thinking about himself, as well as to
give the child time to establish a positive répport with the

interviewer,
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SELF~IMAGE INSTRUMENT

1, 1If you had three wishes, what would you wish for?__ ‘

2. Who would you most 1ike to be 1like?
First Choice Second Choice

3, What would you most like to be when You grow up? .

L. &) What two things do you like most about yourself?

b) What two things do you like least about yourself?

—r——————

5, How far would you like to go in school? Why?

6. (The projective sentence-completion question was adapted by
the writer from Cruickshank for this population., The numbers
“following the letters on each question are those found in
the Crulckshank instrument, See reference note No. 17. This
questio. was given in 8ll three interviews,)} We want you to
finish these sentences in your own words:

8, (1) Most of all, I want to

be (3) I wovld like to forget the time I

ce (6) If people would only

de (7) I know I could do anything if

6.{11) I couvld be happy if

f.(21) Other school c¢hildren

g.(23) Pvople who havs trouble walking

h,(26) If I werentt hald back by

1.(29) I am wcrried about M

J+(30) No matter how hard I try, I

ke(31) I 1like to be treated

7. 1 have asked you 8 lot of quastions -~ what would you 1like to
ask me?

——

—— -
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Expsrimental 124

This is an 1i year old boy of mixed ethnic background with
a diagnosis of post-polio. He wears leg braces and ht & notice~
able limp; his degree of disability was rated "mild", He attends
a health claas.*

He had been in and out of & rehabilitation center in the West
Indles until age 7 when the family mowed to New York for better
medical cere for hims At the time of the study demonstration, he
was an out-patient at a city rehabllitation center.

This boy is the middle child of three and is assigned his
share of householda chores, Both parents work, father as a
plasterer; mother as a typist, and the family is financially
independent,

The reader will observe the frequency with which the childts
responses include reference to his liandicap desplte the fact that
nc question in the Instrument asks &bout the handicap, What at
first glance may appear to be preoccupation with the handicap,
is on closer examination a growing boy!s realistic reflection of
societal attitudes towards a physical handicap. If references
to his handicap are separated T»om the rest of his respohses,
no oae could fall to be impressed with the normalcy of those
other responses,

Is not the inclusion of the references tn the handicapping
sondition a normal response to the prejudicial societal attitude

rather than unrealistic preoccupation of the boy? For &n ex-

*This is a class for handicapped children, not all of whom are
physically handicapped, in the reguler school system,

39
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ampls of this see "c" and "k" of the sentence-completion
question in the three interviews.

His responsas reflect a high degree of perceptiveness an’
aspiration,

The Self-Image was rated as positive with lmprovement in
Interview ITI, The faemily was rated as highly facilitating in
Interview I but became less facilitating to the child by Inter-
view III. The improvement ia Self-Image rating is all the more
significant .ince, 8s was seen in the analysis of a number of
children in this age group, the concerns about %he handicapping
condition become more pressing as they approach adolescence,

Clues L. the boyt!s improved self-imege in Inierview III are
found in the evaluations of ths boy!s oxperiences at the Community
Center and at school, 1In the foirmer, he was praised for his
friendly, outgoing, kind attitude and for his lack of self-
consciousness about his handicap., He almost never rissed a
session at the Community Center, was active and “well adjusted,"
He was the only handicspped child in the group and had an easy-
going relationship with non-handicapped younsters who were help-
ful to him, He was able to continue his interest in sports with
other boys running for him when this was necessary,

At school, while he was nominally in a Her’.th Class, it was
as a home room for varlety of different types of handicapped
children. From there he attended regular classes in hia subjects.
It was a new and attractive school that was "departmentalized."
His teachers described him as having a "marvelous personality,"”
adding that he could be in a regular class, He was considered
independent, self-reliant, superior acadsmically, and was elected

-38
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Case Number:

Experimental

124

Control

QUESTIONS

Interview I

Interview IT

Interview 1II

1f you had three
wishes, what would
you wish for!?

That I could walk.

That I could go to
college.
Cculd play baseball,

My foot to get better.

That I get promoted.

That I get a good
education.

—]
My leg is better.

Get a good education.
Have a lot of money.

Who would you most
want to be like?

Hercules
A gladiator

Baseball player

Don't know

Willie Mays
Bob Hayes (football)

What would you
most tika to be
when you grow up?

An artist

(not asked)

Maybc an architect

What 2 thirgs do
you like most about
yourself?

{not asked)

I'n very active

I don't cheat

I'm smart
I don't have a bad
temper about my foot

What 2 thi.gs do
you like [east
sbout yourself?

(not asked)

Don't know

That I don't know how
to do algebra

How far would you
l1{ke to go In
school? Why?

Until I get a job
because you get a
better education

SENTENCE COMPLETION

To college. On TV it
says college education
- better job

(not asked)

Inteiview I

Interview 11

Interview ITL

a, “ost of all,
I vant to ~--

walk again

have a good education

have a good education

b. I would like to

forget the time I--

By

missed a home run

coulddt play tag -
couldn't run

Failed on math test

¢. If peuple would
oaly ---

forget 1 have polio

stop asking me ques-
tioas about my foot

stop fighting

d. 1 know 1 could do
anything Lf-~

if I didn't have polie

if I didn't have a
bad leg

my leg was better

e. [ could be happy

{faea

I could walk like any
other person

my leg would only
get better

my leg was batter

f. Other school

childrenwe-

always tiy to help me

do not have a bad leg

are very nice

People vho have
trouble walking——

would like to walk
again

is very sad thing.,
They don't have chance
to do thipgs

sometimes get mad
wvith themselves

he L€ I wearea't held
back by---

that boy, I would have
punched the boy in
the naose

my leg, could do many
things

my handicap

I« [ a0 worried
about---

improving ny English

my leg because it
seens it never will
get Lettex

my future education

Jo %o matter how hard
I tey, l-—

would like to be iike

others

{1l can't do things
other c¢hildren do

1 can't swim so good

k., I like to be
‘tested..-

like a normal child

just like the othex
chitdren

as {f nothing was
wrong with

ERIC™

Aruitoxt provided by Eic:
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rrosident of his class,

Despite this, he was thought to resent being in a Health
Class and dld not always hide his reasentment, somstimes not work-
ing up to his poterntial., He was d&acribea by one teacher as
follows: '"His hand was always up first when questions were asked,"
but the three school reports make clear that he lacked stimu-
lation,

It 1s, "accordingly, to be hoped that his future teachers
oontinus to recognize and support his intereat, desire, and
abilty to profit. from higher education, Were this a practice
case, the child'!s responses, in particular 4in the direct self-
image questlion in Interview II -~ {What 2 things do you like mest
about yourself? ,,,... least?) and I1JI, his expressed interest in
a college education in response to the education question in
Interview T and II and in "a" of the sentence-completion portion
in Interviews II and III.~- all of these would indicate where he

needs help,

_It was thought 1t would bs interesting to examins the re-
sponses of three childrin in the 6-ysar old cetegory, Their
reapomes r.flest differences in their self-imags, They all be-
long to white, middle-inccre families,

Experimontal 91

This 3o a white boy, ot quite 6 yesrs old when the study
began, His dlagnosis is cerehrél palsy, with monocular vlgion.
He wallts with en awkward geait: the degree of disability wsas rated
"moderats", He attends a regular olass,

This boy has a twin who is also cerebral peMed, but who has

-39
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no visible handicap. The father is disabled in one arm due to
polio,
' Father, at the time of the first interview, was just com.
pleting his training as a psychiatrist and the family lived in a i~
‘room apartment in & depressed area, By the time of the second
interview, the family had moved to an upper middle-class neighbor-
hood. The change in the living conditions is reflected in the
change in the substance of the childts three wishes from first
to the third interviews,

The reader gets a sense of & normal hes thy child, who identi-
fies with his father regarding a vocational goal,

His responses to what proved to be the most troutlng questions:
"what 2 things do you like most about yourself", and "what 2
things do you like least about yourself" - are the responses of
a growing boy who has natural concerns about himself. By the third
interview, it is appareut that he has internalized some of the
child-rearing values of his mother that are often resisted at
this age.,

Self-Image remainded positve throughout and the family was
rated as facilitating throughout., It is interesting to note that
the twin was selected for participation in the study of nor -
handicapped children who had a handicapped sibling. (See descrip-
tion page 25 )}, and his self-image was rated as having both posi-
tive and negative aspects,

This ratingﬂfasmlgageocihg]r?néit}gx?c?gfdrebsogonses and difficulty
in answering the projective sentence-completion questions, His
responses feemed to show & lack of ¢lzziness to his handicapped

tvin. This may be due to his resentment of the special experience

~40
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Case Number:

Experimental

Control

JQUESTIOIS

Interview 1

Interview II

Interview IIL

1f you bad three

A new house

Cat

To have a typewriter

wishes, what would Money To be a policeman Dog
{sh for?

you wish for Another cat A bank man New desk lamp
Tommy {5 1/2) everycne | Tommy , Tommy

Who would you most

want to be like? laughs at Terry,Tommy's| Andrew friends Warren friends
sister in lst grade L

A doctor. I'm

What would you

most like to be Policeman (not a§ked) interested in

when you grow up? Doctor psychiatry

What  things do
you like most about
yourself?

(not asked)

I can swim & am very
happy when 1 take my
cat to my friends

Get good marks in
school.
Keep my nails clean

What 2 thiogs do
you like least
about yourself?

{not asked)

.My voice is trouble, I

can’t pronounce some
things, -Get headaches

Nothing

How far would you
like to go in
school? Why?

As much as can - more
school, more money

Medical school. I'm
going to be a doctor

(not asked)

SENTENCE COMPLETION

Interview [

Interview 11

Interview ILI

a. Most of ali,
1 want o ===

go to backyard

take my friends out
to eat

be a doctor

b, T would like to
torget the time I--

was in the hospital

was in the hospital
with the operation

operation to-have my
feet on the ground

c. If people would

only e=-

say Thank you, if some-

body does something

like me

have good manners

d, T know I could do
anything L1f--

I were good

they would like me

if my father would
let me

e. T coutld be happy

1 were not bad, punisheqd

by staying In house

they liked me

the bad children stop
bothering me

€. Other school

children.--

read books

might swing

don't like this school

get a cast 1f they are

g. People who have et casts . should have an opera-
trouble walking-- & walking on their toes tion
or a wheelchair - —_—
' my enemies,
h, I€ T verea't hetd I don't know y I had ny father
bach by--- worse in the Bronx
. h:x:::f:ua dying my eneriies my legs

J. No mattar how hard
I tey, Loee

1 can't stop mysc
dying

k. I ltke to be
Q Leated---

nice

I still end up in a
fi-

I cei't climb any highd

than ! bar

nice

nicely

ERIC

Aruitoxt provided by Eic:
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available to the handicapped brother.l®

Experimental 78

This is a white girl, not quite six years old when the study
began, - Her dlagnosis is cerebral palsy, She walks with a slight
limp, has limited use of left arm and hand; the disability rating
is "mi1d", She attends 8 regular oclass, She is the youngest of
three sisters, One is 16 years older, the other, 12 years older,
The father seemad to resent the handicapped child,

Her responses in the first interview, considering her age
and her fanmily situastion, were not a-typical, However, this trend
continued to the second and third interviews with little evidence
of meturation or of identification with an adult in her family,
The adults she mentions as 1dentification figures sare not ex-
plained in Interviews II and III (the family or child), Since a
number of her responses are phantasy, one has to be gulded by the
child's eme expression of her problems, 8he does just this in
Interview IXI, in her answer to three sentence-completion questionsi

~ I know I could do anything "if my father wasn'!t home and
my mother" ,.... (ochild was unable to continue.)

- If T werentt held back by "my father",
-~ I am worried about "my father,'#

At the time of Interview II, the mother had dled of cancer
and the older sister had left the home, The father and the other
sister remained in the home with the ochild, There is evidence of
the fatherts concern over rearing his youngest daughter. On the

one hend, he over-indulged her; on theo other, he was over-anxious

7

“This was frequently found to mean "I have a problem with my
father,"
-1

45



abcut her up-bringinb: There was considerable tension in the
home, This child was described by her teachers and the group
leaders in the neighborhood centers as weing bright and friendly
and showing no outward effects of the tense situation in tire home.
This ., not supported by her reswonses which suggest problems at
home from the first interview, sentence-completion .,. "I want

to be treated in & nice way, nobody to talk mad to me,"

The child'!s description of her experiences suggest more
ambivalence about the Center experience while the fatherts de~
scription of her termination at the Center in the middle of the
second year "over something that happened at the center," but
about which the child was vague, suggest that there were some pro-
blems in her adjustment there,

It is possible that she showed few signs of tension at school
or that unless the teacher had had special training, or was un-
usually sensitive, this might not be readily apparent. Her self-
image rating was high except in Interview III when 1t went down
somewhat, In this situation, the cliildis self-image provides the
clearest evidence of a problen of father-child relationship with
both needing help, if this had come to the attention of a social
agencye The fatherts description of the childts functicning pro-
vides no clues to the tension comparable to those obtained from
the Self-Image Instrument, While the mother was alivo, counseling
vwith the social worker in the Centerts Parent Group was advised,
The childt!s self~image ~~ which remsined high except for a slight
downward trend in Interview IIT -~ suggests that this child had
not been close to either parent and might have begun earlier to
cover up her feelings, in psrticulsr, her worries,

ERIC g

IToxt Provided by ERI
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Case Numbers

fxperimental

78

Control

IQUESTIONS

Intervies 1

Interview II

Interview IIT

If you had three
wishes, what would
you wish for?

A million dollars to bul
toys. Frosty snow-cone
machine. Mickey Mouse
talking phone

When I grow up, pretty
Skinny
Hair down to my
waist

To be rich. To live
in a castie or a
mansion., To have lots

of pets

Who would ycu most
want to be like?

Beautiful girl with
long hair

The Addams family wife
Jill

My neighbor Clara
(adult)

What would you
most like to ba
when you grow up?

Artist
Telephone operator

(not asked)

Ballerina or an
artist

What 2 things do
you like most about
yourself?

(not asked)

I'm a very nice girl
I 'am happy, polite,
pretty

My pierced ears
My fingernails,
are long

they

What 2 thin>s do
you Iike least
about yourself?

(not asked)

Wish my hair was long

Color of my eyes -
green
My feet

How far would you
Like to go in
school? Why?

College, could meet lot
of teen-agers. Bigger
& better teacher

College, like to get a
lot of homework

(not asked)

SENTENCE COMFLETION

Interview [

[aterview 1T

Interview I1I

s, Most of all,
I wvant to ---

g0 to sleep when I'm
tired

play cards

go to the beach

only ---

love them

scar on .
MR TR e o prtents ot sick
c. If people would be my friends, I would forget about me be nice

d. 1 know I could <o
anything ff--.

I wish for it

my father wasn't home
- and my mother

I wasn't sick

e, I could de happy
[ § 2.

———

I had a loc of little
friends

could do whatever I
want

I am happy

f. Other school
children.aw

who are in kindergarten
don't have desks, sit
at tables

are not as good as me

go to gym like me

should go to doctor and

should try to walk

about---

Isn't out yet

g+ People who have have to get those
troudle watking-- | have it fixed big sticks better
h. T€ I waren't held a grown-up who takes my father the law
back byes- my arm
1. 1 an vorried my little tooth that my father. Jill nothing

)+ No matter how hard
L try, le-o

try very hard but I
can't do it

I have to do {t

can't do what I want
all the tine

k. [ 1tke to de

o treated-..

nicely . Nobody to
talk mad at me

nicely

nicely

Aruitoxt provided by Eic:
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Egperimentai 20

This is a white boy, not quite six years old when the study
begany His disgnosis is cerebral palsy:’uﬂe has a disability in
his right hand, and a slight limp; the disability was rated
‘tmoderate.” He attends regular class,

This boy has one sibling, an adopted brother six years older,
Parents are middle-class and collsge-educated, Mother works .and
has a housekeeper., Ths initial clues to problems for this child
occur in the absonce of any identification with any family member
or any adult in the first Interview, His three wishes refleot
negative peer relationships,

In the second interview,there is still no identification with
any family member and for that mgtter with any other adult.

In the third interview, his identiffcation with adults is
on the most negative level of any of the study children, His
response to the quastion in the third interview "What do you like
most about yourself," and his three wishes in this same interview:
"No counselors; ho teachers; no children except me, Hal and my
brother; no mommies and daddies," confirm the child's negative self-
image, th.ough it begen on @& positive level,

How to explain this in view of the fach that the family was
rated as highly facilitating throughout? The mother was able to
keep from the resrarch interviewer the fact that she treated the
child as if he were non-handicapped. She projected onto the
ohild her own lack of acceptance of the childts limitations by
saying that he was not aware of his handicap. '

Responses in the.first interview indicate a reaction to

some negative prossures that were interpreted later to come from
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the motherts attitude towards the child!s handicap. It was only in
the last interview that the mether finslly mentioned that the child
had perceptual problems for which he was receiving treatment. The
poor relationship betwsen mother and child was reflected in his
anti-social behavior at home, at school and in t he neighborhood
centery The directlion of the self-image rating was negative.

There Was little in ths family interview that provided clues
to the subtle kind of pressure on this child through the wotherts
rejection of a child with a handicap., Mothsrs comparable to this
one present a convincing picture of the mother-child relationship
that make it difficult to identify the childfs problems.* It is
in such situations, if they come to the attention of a social
rgency, that the Self-Image Instrument can reveal problems and
stimulate early social intervention, or at least encourage a high

level of suspicion regarding the mother-child relationship.

Experimental 69

This is a 9-year old white boy who has lived in the present
foster famlly since the age of 2% years, He was abandoned at
birth. His diagnosis is congenitally deformed right arm and leg.
The disability was rated "mild", He was transferred from 8 Health
to a regular class, An initial perusal of the responses on the

self-Image Instrument gives the impression that he is unduly pre-

#In a number of instances in which middle-class families were in-
volved, the research interviewers, experienced soclal worksrs,
sesmed less abls to discern tensions or problems and/or wnore some-
what taken in" by parents close to their socisl class. This is
elaborated in the oconclusion of the discussion of the Self-Image
and its application to soclal work practice &s well a3 researches-

e Find.l ﬁ"PMf
Q

49

[ i | R oy e e LIPS WS e s i



Case Sumber:

Experimental__zo Contro!

JouEsTHONS

interview 1

Interview I1

Interview Il

If you had three
wishes, what would
you wish for?

my friends should stop
hitting; should be ouiet
& peaceful; Dennis not
go so fast on his bike

go to
get a
wagon
cars,

Coney Island;
tcys get a stati
toy; match box
toy bus

no counselors} no
teachers; no childre
ex~:pt me, Hal & my

brother., No mommies
and dagdies,

1

Who would you rast
want to be like?

S,

Ruby and Gussie -
friends

my friends
Mitchell (best friend)}

Hal

What would you
most like to be
when you grow up?

conductor

(not asked)

dig up streets

What 2 things do
you like mosu about
yourself?

{not asked)

I like myself

that I'm a bad boy

What 2 things do
you like least
sbout yourself?

(rot asked)

When I fight with
my friends

don't like myself

How far sould you
1 ke to go In
schoel? Why?

college

9th grade. Wants to
be in higher class.
be a conductor

SENTENCE COMPLETION

Interview §

Interview 11

Interview 111

play wich friends &

. Most of all,
 aant to - they should pick bike play ride my bike
up
b. I would like to ush me do
fwg:tth! toe 1] F b fell No reply
. 1f people would help me if I fall play with me . ¢ of b
only --- down with bike eep out o ere
d. T know 1 could do
eaything if-- I want to at the Y I 1ike it
jloutd bRy | oy dheart! I play I ride my bike
€. O;Ilr:;r:chool read library books do not play with are mean
¢ en==s the ball
hey don't know where
g+ People vho have sometimes I have they
trouble walking-« trouble hopping ko line up for arts & are no good
crafts
by If 1 weren't held
back by.-- No reply reading my teacher
1. T sm worrled readin%i also playing | getting home and
’ me ba
adout--- playing with my
— friends
. Mo matter bow hard | can't walk, can't go : ,
1 ey, 1-.- fast, sometimes I fall play I don't care
* :r::t:afg.h don't know ‘ike a big boy nice
Q
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occupssied with his handicap as in Experimental 124, When, hew=
ever, it is seen that fully a third of his responses have to do
with a desire to play baseball or attend games, his preoccupation
with his handicapping condition has to be viewed &8s normal in
light of his extreme interest in spofts and the societal attitude
toward physical handicaps referred to in Experimental 124,

It is significant that this child with a double handicap ~=-
1) he is a foster child; 2) he has & physical handicap -- should
have a positive self~image, It is pertinent to indicate that in
the study where the Self»Image Instrument was given to children
(normal) in foster care (see page 28 },only a8 third of those chil-
dren had positive self-image ratings, The foster farily in this
instance was rated as moderately facilitating.

The boy'!s responses to questions about his experiencea in
the community center in which his participation was rated positive
by the group lJe ader, confirm the self-image rating, For e¢xample,
to the question: "What chanzes would you make in the Center? At
the end of the first year of the demonstration, he wreplied: "More
books with ideas of what to do," And he was eager to return to
the center, making sure of this by taking the card indicating that
he would be permitted to return to the mailbox himself., His self-
image rating starts out £t the highest level but goes down slightly
in the second and third self-image interviews. The only discerni-
ble ohange in his situastion is transfer to a regular class upon
the recommendation of his first year teacher. 1In the second year
of the demonstration he has two teachers, one of whom is described
by the research interviewer who made the 8chool visit &s "{m=
patient, resentful of and lacking in understanding of the boy,."

)
ERIC e
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This teacher considered the boy "troublesome, not working and
taking advantags of his handicap ... and that he should be in a
Health Class,” This is in conthsst to the evaluation of his
teccher in the first year who described him as "axtremely bright
and a leadsr with a wonderful personality who accepss his de-
formity and disability with complete lack of self-consciousness,"
It was this teacher who felt he should not be in a Health Class
as it was not "wyufficiently astimulating to hiz," The other
teacher in the regular class,also new to the boy, felt that the
change had "stimulated his interecst in sclence, specifically
electronics, and had given him self-assurance and had generally
enriched him," The latter interest appears in the third inter-
vlew, sentence-completion,

Whether he 1is concerned about the fact that he is still a
foster child (i.e, has not been adopted) and, therefore, has a
name that is different from that of the foster family, 1is not
known. Does this suggest that it mighc be well to let this boy
feel free to raise the question when he becomes concerned about
it, and, instead help him to achieve his fullest potential through
the best possible education and training? The writer raises the
questlion because as a caseworker as well ac a rescarcher, she
wondered about this and her initial reaction was that this might
be of some concern to the boy. Upon reXlection, the writer de-

cided at this timé it was not,

Contrel 317
This is an 8-year o0ld Puerto Rican girl with a diagnosis of
Cerebral Palsy., She walks with a severe limp and her disability
~46
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Case Number:, Exparimental 69 Control

UESTLONS

Interview I

Interview I1

ntetview IIL

1f you had three
wishes, what would
you wish for?

Play baseball a lot.
Ride a wheeler

I was able to go to

Center more than I did
Meet a baseball player
& get his autograph.

See another Met gage,

Get a road racing se
New baseball set
New bicycle (larger)

Who would you most
want to be like?

An unhandicapped person
can do more things.
Geoffrey, play baseball

(not asked)

My brother (foster)
married

What would You
most like to be
wvhen You grow up?

Lawyer
Electrical engineer

Gary (best friend).
He's bright, likes
sports & spec. subjects

Electrical engineer
in electronics

What 2 things do
you like most about
yourseif?

(not asked)

T am able to be like
other children. Able
to make regular class

T know I can do ever)
thing other children
can

What 2 things do
you like least
about yourself?

(not asked)

I'm handicapped
Can't do some things
other children can do

Nothing

How far would you
t{ke to go In
school? Why?

1f lawyer, law school

College, 1 hear it's
fun. Helps get good
education to be elec.e

(not asked)

e

SENTENCE COMPLETION

Interview I

Interview II

Interview [II

a, Most of all,

play baseball much bettgr

be like other children

work with electronics

baseball games

1 want to --- nonhandicapped

b. 1 would like to lost 5 baseball sames No reply hurt my fingér on my
forget the time 1a- bicycle

<. Uf people would let me play more No reply No reply
enly ---

a
-

I krow € could do
anything t€--

I was not handicapped

I weren't handicapped

I would try hard

I could de happy

if---

1 was not handicapped

I did well in
school

I would win some more
baseball games

f. Other school
children--=

like to play games
with me

are like me

help me a lot

People who have
trouble walklng--~

I often play sitting
down games

have hope they can be
better

Tt doesn't matter (I
have trouple walking,
it doesn't bother me)

h, Tf 1 weren't held my handicap, I would my handicap, I'd be handicap, I would be
back by--- Ii{ke it very much happy happier
{. 1 am worried ff I could only outdo nothing, really getting into Jr. High
abouta-~ my handicap school
J. No eatter how hard I keep losing baseball can't win a baseball can't win baseball
Leey, Lo-- games game games
k. T like to be like I am not the way 1 am now like other children
trested--- ‘handicapped
Q
WJ:EEE
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is paﬁed as "moderate" and she attends a Health Class,

She is the middle child of five children. Father is a
machine operator with low-income, Mother reports that she forgets
that the girl 1is handicapp d and believes that the child also
forgets! The child!s version is that she '"can never forget" that
she 1s handicapped.

She omits answering many questions in the Self-Tmage Instru-
ment in the first interview, particularly in the projective sen-
tence~completion part, though she answered all but one Question
in Interview II and all of the Questions in Interview III,

Analysis of her responses suggests that she is concerned

W th lask of privacy at home and the population explosion in the

family. This is reflected indirectly in the lack of privacy in
Interview III (Three wishes) and in Interview II in the fourth
wish she adds: "No wore babies,"

Her response to the question sbout education suggests an
unusually negative relationship to school that would need to be
examined as a problem area if the family and child came to the
attention of a social agency,

Anothsr response =~ this one in the sentence-completion part
of the instrument ~- that is atypical and indicative of a possible
problem area in accepting discipline and limits is in Interview
II. "I 1ike to be tbeated my way," and her earlier response in
this interview, "please, no high school." This is confirmed in
part by clues to & poor relationship with her mother and to
teachers in school,

This girlgy tells you whera her problem areas are in Inter-

view II in sentence-completion ~~-~- "I &am worrlied about gchool
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questionable,
and my mother." Her identification with adults 1s/ though she

mentions adults; this is not confirmed in other responses, Her
wanting to be a teacher seems unrealistic in view of her attitude
about school, Ses sentence-conpletion, Interview III, Her self-
{mage was rated as ambivalent, i,e., containing some positive

and some negative aspects with the third Self-Image responses
suggesting more negative than in the first two,

What the Self-Image data suggest is that she has little con~
fidence in adults, confirmed by thée superficiel level of her
communicatlon, It would be important to help her to gain con-
fidence sufficient to feel rree to commnunicate on a deeper level,

Her problems seem to be of long standing for prior to the
beginning of the Childrents Integration Study in 1965, she had
attended a segregated recreation camp and it was reported that shs
preferred to play by herself and did not readily participate in
activities with other children, Hsr teachers noted that she was
8 "follower" with respect to her classmates, All the adults wvho
have had contact with her refer to her "hot temper", It is likely
she had considerable anxiety that is manifested by her struggles
to have "her way", or go it alone,

It is significant that three of her siblings were interviewed
in the student thesis concerning the ncn-handicappod siblings of
the Intagratlisn Studyts handicapped children, All three were
rated as having a positive self-image, This raises the question
as to the meaning of the motherts belief that the girl forgets
she haa a handicap, 1In a8 practice situatlon, it would still be
important to establish confidence with the irl as a basis for
sensitive communication, Minlmal contact with the mother
-4,8
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Case Number: Experimental Control

JQUESTIONS Interview 1 ) Interview II Interview IIT
typewriter; to a H
1€ you had three yP T} be box of crayons typewriter; my own
wvishes, what vould therapist to teach sun glasses; had my room and closet. I
you wish Eor? children; pizzas own housej; no more don't like anyone
babies wearing my clothes

Who would you most My aunt An m ther; fath
want to be like? Y na y motherj my father

n my mother teacher
What would you Santa Claus
st Tike to be a tea;her (not asked) Dick VanDyke
wh. ? a mot

&0 you grow up er (much laughter)
wWhat 2 thimgs do
you like mast about (not asked) I don't know can't think of
youeself? anything

What 2 things do
you like least (not asked) I don't know

about yourself? my clothes

x:?: far wou:d you I don't know - please,

e to go In ' :

school? why? 1 don't know ne high school (not asked)
SENTENCE COMPLETION Interview [ Interview Il Interview III
8. Most of all, be a typist be a camper play

[ want to ===

b. [ would like to

forget the time I..] No reply bad went to school
c. If peopl 14 .

on”eff_e wou No reply No reply watch out
d. 1 know I could do | No reply I like wasn't like this

anything {f--

a. I could be happy I had no braces on I'm not like this
1feam I want

£. Oth hoot ;
cm:;r:;:f go to school like to work, paint ptay with me

g. People who have
trouble walking-- | PUt braces on ha:_ge:‘zcﬁzii“ can't jump

h. L *
::d :;::‘_‘ t hetd | no reply the teacher my father

i. I am worried ' . the school and my my clothes when they
oboutann I'm crippled mother shrink

}o No matter how hacd N 1 can do better than can walk
t try, l--e o reply that n

k. 1 like to de nfce my way like & girl

treated .-

ERIC B
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can be Reveloped after meaningful communication has been

initiated with the girl,

Control 3§g

This is a 7-year old white boy with a dlagnosis of cerebral
palsy. He uses crutches and braces, He has some use of his hands
but has difficulty in writing. His disability is rated as"severe,
He 18 in a Health Class,

This boy 1is the fourth of five sons, Father 1s a high school
graduate and runs a T,V, store, Mother had some college courses
and is an active volunteer in the community in childrents work
in hospital and school and in a rehabilitation orgenization. This
is a middle~income family,

Prom the response to the 3elf-Image Instrument, one gets the
impreasion of an immature child, This ias confirmed by responses
in the third interview, This impression is supported by his
smbivelence betweaen wanting to be older to be able to do things
older boya doj sesd wanting to be like his baby brother, his in-
aHd 1ity to answer the question: "What two things do you like most
about yourself?.....1283t?" He 1is able to answer only the second
part of the question only in the third interview, "Pleaty", His
responses to the sentence-completion par:, in ell three interviews:
I would 1like to forget the time i "'was born', suzgests that his
parents have some difficulty accepting a handicapped child, de-
spite their involvement in rehabilitation voluntesr work, Clues
are found in the family interviews which include evidence of over-
protectiveness on the part of the mother, In additiﬁn, she re=-
acted to & series of sgree-disagree statements with space for
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comments that were encouraged in family Interviews II and (II sas

if these were directed at her personally. The Interviewer notes:
“Mother was upset by some of the statements, notably the one re-
gerding school. She seems to find it hard to face the fact that

he is not as bright as his brothers. During the first year of

the demonstration & visual impairment was found that seriously
affected his echool work, in particular, his reading, By the time
of the second Self-Image Intsrview, he had made '"remarkable and
sudden progress,” according to his teecher having leazrned to read
and write, It is not surprising that the child should be ex-
pressing troubled feelings mingled with some confusion in sentence-
completion: If people would only "help me;" in I; "leave me alone,"
in II; and "listen to me" in III, Additional confusion is re-
flected in his response in sentvence-coupletion - I am worried

about "my sons", "my baby," "school." The responses in Interviews
I and I" .3 probably comments he has heard his mother make,

While the boyts responses, in part, at least, suggest some
concern and/or problem in school, this is not conlirmed by re=~
ports from his teachers, His relationship with peers and with
teachers was considered good. Moreover, in the second year it
was reported that he got along extremely well with the other
children who thought he was "prstty wonderful". They had watched
him grow from just sitting there, to participation in everything.
His enthusiasm for achleving was so great that he could felectrify
the class,!' He be;un to read all of a =sudden, Additional im-
provement was noted in his relationship to his teacher. Whereas
in former years the had known the tescher before the Integration
S:de tegan) he had done everything to please , thils year he wuade

ERIC -50
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Case Numbet:

Experimertal

b 4
Contrnl_ 324

luestions

iuterview I

Interview II

Intecview LIL

1€ you had (hree
wishes, what would
you wish fcr?

A new Irish mail
(maid?); TV; radio

I could walks get a
bicycla; was 20 and
could drink

myna bird; brother
& big boys to stop
hitiing me; get rid
or crutches

$ho would you most
want to be like?

Peter (baby brother)
ry mother

Steven drives &
motor cycle
Michazl

Steven

What would you
nost like to be
when you grow up?

bus driver
fireman

(rot asked)

actor (my mother
says I'm one)

Wkat 2 things dz

you like most about wnot asked) No reply No reply

yourself?

What 2 things do - : :
yoi like least (not asked} No teply plenty. tipping
about yourcself? : aver

How far would you (, (not asked)

1ike to go lu don't know College

school? Why?

SENTENCE COMPLETION

Interview 1

Interview IL

Interview 111

jusmp

saything ff--

don't know

a. Kost of all, play actor
I vant to =--
™ :o::ltdn]x:k:in:: 1-- was born was born was born
- g:ﬁ".’fﬁ' wontd help me leave me alone listen to me
d. ! know 1 .a::l:; i )

Ty

. 1 eould be happy
1£- -«

I went to school

I wanted to

I didn't go to school

[

Other school
children---

1ide on the bus

play

‘1ike mo

8. People who Fave
trouble walklong-~

———

ride on the bus

use a wheelchair

sad, like me

he LF 1 weren't held

don't know

feet, I would fall

O

treat'd---

back byeo- you
.1
3 .b::t\-x::rnd my sons my baby school
1] .
5. ):’.:;:t:f-tm" hard work ayway still get no help dan til:now how to dn
k. 1 like to be normal human being Nice

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

Case Number:

Experimental —

Control 324

UESTEONS

Interview [

Interview 1I

Intecview I1]

If you had three
wishes, what +wuld

A new Irisn mail
(maid?); TV

radioc

I could walk;

get a
bicycley was 20 and

myna bird; brot
& big beys to sto

her
P

you wish for? could arink hitring me; get rid
or crutches
Who would you most Peter {baby brother) Steven drives a
want to be like? ny mother motor cycle Steven
Hichael
What would you bus driver actor {my mother
most like to be ] {not asked)
when you grow up? firenan says I'm one}
What 2 things do
you like most shaut (not asked) No reply No reply
yourself? :
what 2 things do . -
you like least {not asked} Ne reply plenty. tipping
about yourself? . over
How far would you (rot asked)
like to go in don't know College

school? Why?

SENTENCF COMPLETION

Intaeview 1

Interview 1L

Interview IK1

5. Most of all, jump play actor
1 want O -=-=
b, 1 would ltike to .
forget the time T-- was born was born was born
c. [f people would ;
peos help me leave me alone listen to me

only ~e-

4. T know I could do
snything ffa-

don't know

tried

try

e, [ could be happy
Lfavn

I went to schoot

I wanted to

I didn't go to sc

hool

f. Other school
children--~

ride on the bus

play

‘like me

8. Prople who have
trouble walkirg--

ride on the bus

use a wheelchair

sad, like me

h, If 1 veren't held
back by---

don't know

you

feet, I would fall

1. 1T s worried
Dot tana

my sons

iy baby

school

§. Wo marter how hard
1 try, I---

wotk anyway

stilt eet no help

don't know how to
ir

do

k. T like to be
treated---

norinal

huran being

Nice
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appropriate demands, and asserted nimaelf,"

The progress the boy made in school may account for the
slight improvement in his self-image, which was assigned a middle
rating in Interviews I and II, i{.e,, it included some positive
and some negative aspects, On the basis of the third Seltf'-Image
Interview, the rating wes positive,

This leaves the parents and the child!s relationship to them
as the problem area, It is significant that nowhere in the Self-
Image data does the child mention his father, The family was rated
as facilitating. As jadicated in earlier illustrations, even
skilled social work i iterviewers were often "taken in" by middle-
class parents, In all other respects, except for the motherts
over-protéotiveness and ¢ oncern over his functioning in school,
it was a facilitating home.

In é practice situatt on, having the child'!s self-image be-
fore combrehensive assessment of the home and parental attitudes,
and handling ~f a child are made, whether handicapped or non-
handicapped, i3 of diagnostic importanc-~. leading to & more
critic?l examinatior of child-rearing practices and the meaning

to the child in questin. of parental over-protectiveness,

Experimental 131

This is a black 9-year old boy, Thoe dlagnosis is post-polio
(from age 2%), He wears a long-leg brace and walks witl e-limp.
His disability is rated "sewore," He attends a Health Class,

This boy 18 the second youngest of five childrén iiving with
their paternal grandparents., Mothert's whereabouts are unknown,

Father do28 nnt support¢ the boy, but keeps in touch occasionally,

ERIC 51
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grendparents act in all respects as the real parents, Grandmaother
i3 sensitive to the neseds of this child. She commented in the
first interview that he sometimes says nobody lcves him and that
the children wentt pley with him because he has polio.*

The data from the Self-Image Instrument in the first inter-
view show lack of identification with any adult i1 or outside *the
family, The interviewer noted that he "blocks" In responding,

The next time ths question is asked, he names Robert Kennedy,
Since grandmother is the real head of the household rather than
the grandfather, and the f ather is seldom in ths home, it 1s not
surprising that He does not name a member of his family whom ile
wants to be like,

Despite evidence of preoccupation with his hasrdicap in the
second and third interviews, he makes a good adjustment in school,
having two different teachers in the first year, one of whom vas
"pre judiced" and labeled him "a dope", The second teacher found
him "very quiet' .., holding his own academically thougn not work-
ing as nard as he could,"

In the second year the class elected him vice-president and
the new teacher thought he could function in a resgular class,

The self-image rating wes positive iu the first interview and

showed further improvement in the other interview:, This Ilmprove-

#It 1s the Wwrltert!s observation that because of past epidemics of
pcliomyelitis, non-hamdicapped children relieve that tvhe disabling
effscts of polio and other physical handicaps are "catching" and,
hence, avoid these children as playmates, This is based, in part,
on & rescarch essay that was written by a gradutte student about
eiblings of physically handicapped children,
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Case Number:

Experimental

131

Contcol_

ESTIONS

Interview I

Interview II

Interview III

1f you had three
wishes, wvhac would
you wish for?

Toys. Work book in
arithmetic. Wish I
could do homework

I could walk good;
could play with other
kids. Other kids

not bad

To get rid of handicaJ
To play with other kids
‘fo be able to do all

other kids can do

Who would you most
want to be like?

No reply

{not asked)

Robert Kennedy

what would you
most like tu J2
whea you Btow up?

Engineex
Ball player

A nice person
President

To worx 2t a desk

What 2 things do
you like most about
yourself?

(not asked)

Way I play ball.
I'm good and T like
to do werk

I rake a lot of
friends. Have a
good personality

What 2 things do
you like least
about yourself?

(not asked)

nothing

That I got polioj;
can't run o play with
other kids

How far would you
1{ke to go in
school? Why?

College - good educa-
tion so can get good
job

College so can get
job easy

{Not asked)

SENTENCE COMPLETLON

Intezview [

Iaterview IIL

Interview LI

anything if--

.. ““’::n‘;ft:li:_ play work Fz:%:_);l:hat I am a
k. io‘;‘;::“:’:“:i;: . work was bad first caught polio
BT e L

4. 1 know 1 could do I try I try I didn't have polio

e. I could de happy
[§ 2

1 do something

I was not handicapped

I was like other
children

f. Other school
children «=

work

don't like to work

can run and jump
bette~ than I could

g- People who have
trouble walking--

are handicapped

walk with crutches

have polio tuo

h, If I werea't heid

polio, I could do all

treateds-~

back by-=- people polio things othe¢ children
— Qo
f. T am worcied that T will not make nothing I may get hilt by an
about--- test auto some day
) ?ot:;:t::_:‘“ hord do it can't run will alweys work hard
k. 1 1like to be nice kind right an? have g»od

manners {

ERIC
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ment had its parallel in the school situation and in the childls
satisfaction with the center program whére he was popular with
the other children {n his group. This is reflected in his re-
sponse in the third interview to a direct self~-image question,
one that he had bsen unable to answer in fhe previous interview,
What two things do you like moat about yourself?.... least? "I
make & lot of friends, I have a good personality." .,,. And to
least, ,,. "that § got polio, That I can't run or play with
other kids."

The grandmother in her role as parents «- not Just one =~-
is @s y-.t unable to provide male identification for a sensitive
boy who has apparently not known either his mother or father, It
is 81l the more remarkable that his self-image should be positive
and show improvement,

If only the intervisw with the grandmother had bean held,
it is more than likely that a social worker would have assumed
that the ch'ld had far more, and more serious, problems than is
the case, 1In this sfituation the Self-Image Instrument made possi-
ble sensitive and meaningful. communication that helped to provide
evidence of strengths. This is a good illustration of the im~
portance of hcaring from the child before obtaining too much data

concerning him from tho adults in his milieu,

Experimental 119

Tkis i9 a ten year old white girl with a diagnosis of
congenital deformity rasulting in her being pigeon toed, She
has a problem with visfon., Hor disability was rated as "moderate”,

She attends & Hoalth Cluss,
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%he has A twin brother and an older brother. Both parents
nave had righ school education, Father 1s a construction worker,
The family live in an attractively furnished modern S-room apart-
ment in a midale-income suburBan area,

It is zpparent from the self-image data that this girl 1is
smbivalent toward growing up, some of which seems to be related
to her nonphandicapped twin, Close examination of her responses
indicate that she both warts to be an adolescent and also a baby,
Her identification in the first interview is not with an adult;
but one of her occupational goals is to be a nurse, tc help other
children, This suggests that she sees some positive in growing
up.

By the second iaterview she makes explicit her ambivalencs;
"scmetimes I wish I were grown up, or sometimen I wish I were &
baby so my mother would pay more attention to me than my brother"
(her twin), Also the superficiality of her educational goal re-
flects her mother!s goals o her' "to meet a nice young man and
get married,”

This girlts rosponses to the brojecctive part of the Self-Image
Instrument indicate that she 1is moving in the direction of wanting
to grow up, For example, -~ I lilke to be treated "like a grown
girl", If people would only "treat me morz grown un. My mother
treats me 1ike a two year old," I like to bo treated "between
12 and 13" -~ her sctual chronological age.

There is evidence from the seif-image dats that the mcther
is over-protective, The girl wekes no reference to her father,
This 1s snother {lluatration not merely &f the impor*~ance of but
also the value of obteining es much iasight as possible into the

Q . =51
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Case Nurder:

Experimental

119

Control

JQUESTIONS

Interview 1

Interview II

Interview [IT

If you had three
wishes, what would
you wish for?

Toy. An aide to clean
the house. Baby girls
in house - 1 love them

That I was a gueen.
That I didn't have to
go to school. That L

didn't have anything
WIODng th me

A coiored 1V. To be
Judy Robinson in Lost
in Space. Biggest
house in world

Who would You most

My frien&hupstairs.

vant to be llke? %y cousin - she's 2 Mother Janet C., friend
aby & I want to go i )
ol oo the. baby 0. My frieng Mariin Checkerly

What woutd you
most like to be
when You grow up?

Nurse, to help other
children

{not asked)

Nurse

Wrat 2 things do
ycu like mast about
yourself?

Seceretary

(not asked)

that I like to be
friends. That I
dive in the water

I'm intelligent

What 2 things de
you like least
about yourself?

(not asked)

When I make mistakes &
get mad. Wish I were
grown up, or & taby

I walk around at night
& wake my brother
Don't like handicap

How far would you
like to <o in
sthool? Why?

College - fun and you
go to dances

All the way up. To
work in a store; get
what you want free

(not asked)

SENTENCE CONPLETION

e

Interview L

Interview 11

Interview ITI

a, Most of all,
1 want tO «==

read

be a store worker

grow

b. 1 would like to
forget the time l--

was the naughtiest

broke something In
the bouse

hurt my finger

c. If people would
only ---

bn good

work havder so that
our world would be

treat me more grown up
Mother treats me like

——

d, T know T cauld do

anything 'f--

somebody helps me out

better

a 2 year old —

I try

I tried

}

e. I could bz happy
{f—-

I had no problems
with school

I worked harder

I help other people

f. Other school

ehildren--~

have more problems
than I do

don't have amything
wrong with them &
LOme—do-

a¥e not handicapped

g People who have
trouble walkinge«

try their hardest

try to do what other
people do

are handicapped

he 1f L weren’t held
back dy---

spelling, I wguld
leain more things

sometimes, my brother

school work

1. 1 o= worcled

spelling nostly
and brother and

sometimes, school

reading

a2boute-=
motheg —
J. 8o matter how hard lose can't do it sometimes can't do it
T try, le-v
K. T like to be lixe a rrown girl good between 12 and 13
\)" tdeea
Hﬂiiﬁﬁﬁﬂ N
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¢r:1ldts view of his situation, involving parent-child relationships
which preovide clues to a diagnostic evaluation of parental child-

réaring.

Experirental 158

This is a 7-year old white boy with s dilagnosis of multiple
congenital anomalies and club foot, e has lair ability in walk-
ing; the disability was rated '"mild". He attends a rogu.ar olass,

This boy is the youngest of three children, Parents are
college graduates, Father is a civil engineer, Tie family has
middle-class status,

This firat interview was rated positive, though not at the
highest level., The only clue to & possible area of concern is the
absence o' identification wifh a member of his family in view of
the faot that his other responses were not atypical of a child .
of his age and social status ~- either positive or negative,

In the second interview, his only wish is: "to be a big boy."
His identification is with one of his brothers, His reaponses to
the. qQuestion: What two things do you like most ... least.,. about
yourself, are of interest-—the first 1s inappropriate -~ and he
does not answer to the second part,

In the third interview his one wish is to have more friends,
He wants to be a teacher when he grows up, B U T -~ the next three
questions are not answeroed at all, This lack of response was in-
veriably an indication of concern and stress in some area, This
is aiso refleoted in théfgzggietion questiont I would like to
forget the time I "was born'", Also, atypical and indicative of

ambivaleonce about growing up is: I could be happy if "I was young",

K




Another item wes: I anm worrled about "otYer pedple who die.”
This is one of tiie fow children in the Childrents Integration
Study whose self~-image dropped from a positive rating to the

lowest rating.

Tt was thought important to includs here & few excerpts --
without giving a complete set of responses -- in order to peint
up the kind of insight that even very yourg children can provide
under the stimulus of meaningful comuunication. In this study
it wes insight into the world of the rhysicaliy handicapped,
frequently compounded by minority group rroblems and low socio-
economic status along with other social handicaps., The firsi two
sre illustretive of the need for awareness of what life is liks in
an urban ghetto for a black child who is physically handicapped,

L, This is =a lb—year 0old black boy whose diagnosls is post-
polio (from age 7). His lert leg is affected, ant the disability
was rated "mild". He {s in regular class at schcol,

At the beginning of the Integration Study he was living with
his parents and & younger brother in a two-room apartment with all
members of the family sleeping in the living room, Since the
father was unemployed, the family were receiving public assistance,
By the end of the first year, the father had left the home, The
family was facilitating, The boy!s self-image bezan o: a positive
level, went down slightly after his father left hovno and went up
to the original positive level in the third interview, Although
the boy did not indicate identification with etther parent, his
vocational identification is: engineer, teacher, and social worker

O in the third interview, ha wants to be like & man who is 8

s
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Case Number:

Esperimental ]58 Control_ ~

Interv’iew I

Interview [I

Interview III

FL "TIONS

1€ you had tnree
wishes, what would
you wish fcr?

train set

Monopoly

Do homework, go to
park

Be a big boy

have eore friends

wro would you most

Fernando {best friend)

My brothers

want to be like? Brothers No reply
What would you

most like to be Fireman {not asked) teacher

wvher, vou grow up? Doctor

Wnat 2 things do rot asked Playing after schoo

you like most ubout (r ) ying e 1 No reply
youtself?

What 2 thinge 4o

you like least (not asked) No reply No reply

ahout yourseif?

How far would you
i{k2 to go in
school? Why?

College, lezarn a lot

Finish college

SENTENCE COMPLEITICN

Interview I

Intervies LI

Interview II1

ONly ===

store

a. Most of all,

pose ot atl. play zames fireman be a teacleer
b. T would like to z 3 .

forget the time I-- nighttime was small worr
. If people would like to go to the be kind be kini

4. I know I could do ‘
onything 1fe- ih:e:ario play in 1 was good it was easy
e. : c?uld be happy I play I was good in I was young
) shool
f. Other :hool '
child. . nea- like to read are happy like me
g People vhi have go to the hospitel are sad need a walking
trouble walking-- stick
h, If 1 weren't held my jacket my brother tae teacher
back bya--
{, 1 an {ed
.M“‘f:r e sleeping me oth:;epeople who
J. No matter how hard I "rite" .
1 tey, I--- te work would be good
k, I t{ke to b3 cend :
treated--- y a big boy pice
O =

69



nelghbor,
Relevant respons¢s from the Sentence Completion saries are:

Interview 1! I could be happy "if somebody
nakes jobs",

After all, he lost his fathe» primerily because ths latter could
no£ find work, Ir Intsrview II, he sald he wants to te "a work-
man" indicating some identificatlon with his fathexr, In sl1 three
interviews, his responses reflect the atmosphere and pressures
of ghetto 1ife in New York,
In Yoerview I: 1If I weren!t held back by

"them big kids",

Interview IT: e likes most about himself that
"Itm nice} and I never like tco start fights",

He does not say what he 1likes lsast sbout himself thnugh his self-
image improved and was rated positive,
Interview III: If people would only

"stop killing and robbing."

If T werentt held back by "fighting",

I am worried "when I have to start

fighting."

This boy is described by the community center personnel as
creative, enthusiastic, cooperative, but confused at times, and

relating well to both handicapped and non-~handicapped cﬁildren."
He was aversge in school, somewhat shy, gobt along well with
poers and %teacher,

Vithout awareness of wihat 1t is 1like for a physlically handi-
capped boy to live in New York City's ghetto, especially if he is
not 1htere§ted in viclenne or anti-social behavior, a middie;
olass péyohietrtcally oriented soclsl worker might interpret this
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boyt!s responsss as evlidence of psycnological pinblems or instabi=-

lity19 rather than 8 reaction to his milieu.

B. The fear of btigger and older boys, of naving to fight as
pert of a way of life recurs among Negro children in the Inte-~
gration Study, for example in this nine-~year cld Negro, whose
dfugnosis is cerebral palsy, with the disability rated as "mild",
Hy 18 the third of four children, The family is cupported by
wolfae, Parents have been separated since this chiid s birth,
Family is really the mother -- facilitating, This is roflected
in the boy!s self-image, positive to begin with, going down in
the third intervisw. He is "slow academically" in school but
makes an excellent adjustment with classmates, and ‘n the center,
He likes most about himself tha ' get dresssd myself, and can
play btesaball; -- least -~ "getting hurt; wher. somebody hLit me
with a stick™, also least -- "I don’t like tc full & lot, ===
I dontt like to fight my friends."

In tre Sontence-Completion series, h: responds:

Interview [: 1If people would only "stop fighting." (This
wes repsated in Interview II1I, Z yearc later,)

IT I weren't held hack by 'a toy".
Interview JII: 1If I weran't held btack by "a policeman."

Despite poor academic work in school, his cducational goals
are "college" so he can get & jot, (He meens 2 b of dignity
that will provide adequats income,)

From & framework of patholozy and psychology and a slight
knowledge of the family'!s living cond®tions and income, it would
be easy for todayt!s middle-class socisl workers (despi‘s in-~

- 18ing awereness of the impact of urban ghetto life) tn essums

ERIC
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weakness whers there was strength and the will not merely %o
survive, but to live peacefully and honorably. If this situation
cams to the attention of a social sgency, it woyld be imperative
to support this boy'!s goals and not assume he wss incapable of

further education without providing him with the opportunity.

Ce The following 1s 1llustrative of the usefulness of the
Self-Image Instrument if problems are to be discerned by parents
and other 4dult: in a child's environment before they become toco
serious, It ie by mezns of sensitive communication with & minimum
of structure that tile child -~ or adult - is free to eaxrress how
he feels about people in his miliew, his satisfsctions, dio-
satiafactionsa; concerns, It is not elways sasy for Camily members
to obsarva changes tbst occur graduully but seem to teke plaza
suddanly,

Thie is a ten-yoar old girl with a diagnosis of ataxia,
secondary to probable cersbellar strophy of uncertain origin,

She cennot walk longz distances, Tho disabllity was rated
"moderate”, She attends regular class,
She hus a brother half her age, All of the family were born
in the Middle East Irom which they fled as refnugees, migrating
to the U,S, in 1962, The father is employed as & bank clerk;
mother works psrt time as a typist, Thelr combined incowme is
lower middle~class,

Iﬁ the first relf-image interview, the girl most wan.s to
be like her young brother, and father, She seoms to regard the
former as her rivel: "I wish my brother would let me do whatever
I went." This rivalry is confirmed by responses in the Sentence-
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Completion series, nctably, If I werentt held back by "my brother."

This type of response was found to mean, "I have & prbblem with

In Interview II, there are insprpropriate responses; indi-
cation that she has become concerned aver a number of problems;
for example, she responds to the question "What two things do you
like most about yourself? ‘'The way I get mother to do things."

In Interview III, in responsoe to the same question, the interviewer
adds to the "No response,”" child seemed embarrassed, In addition,
she "hates schonl™ where bsfore she was making a good adjustment.

Without any additional l'nrwledge of the family situntion ss
to whac might be causing the change in the childi's reactions, it
can be assumed that beling able to control her mother is anxiety
producing, This 1s coafirmed, in part, by her embarrassment at
responding to whet siie 1iked most and her inability to indicate
what alie liked least about herself, These are amoeng the sizns
of groat anxiety, with her embarrassment 8 clue or possibly even
a call for help.

Neaedless to say, her self-image went down, The mother seemed
to be unaware of the rivalry betweean the two children, Thore ls
some evidence of a covert over-protectiveness on the purt of the

mother,

De The following illustrates the importance of a frame of
reforence in viewing protilnm aituations with which social
agoncies are asked to help, or in which they are asked to inter-

ffw
vene that emphasizes strength and swhabesy, ac well as high-

lighting the awareness children have of over=-protectiveneas on the
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part of parents,

This 1is an ll-yesr old white boy whose diagnosis is cevebral
palsy. The left side 4s affectad, He walks with a noticeable
limp. The disability wes rated "m{ld". FKe is the younger of two
boys in a family that is lover middle~class by the fatherts income
but because they live in the house of the paternal grandparents,
the standard of living is somewhat higher,

This boy was one of the few childran in the Integrat.on
Study who gave this respounse: If I woran!t held back by Yy
mother being over-proteciive." The incerviewer notes that both
mother and & watarnal aunt were over-protective, adding: "mother
has mede & tragedy out of the boy's handicap." Ths father is
described as placing a nigh vealuc on phvwaical appearance and was
“diseppointed and bitter™ st the child's hsndicap,

Had the above information bern obtained from the fam’ly
before an interview with the handicapped child involving tho kind
of commuuication facilitated by the Self'-Image Instrument, it is
likely that & social worker would be concerned about the effect.
on the boy., It might have bees.. cisumed that this would be re-
flected in his self-image, which would then be rated negative,
Examination of the three interviews provide striking evidence of
a self-image that is one of the most positive and one that 'n-
cludes unusually perceptive responses,

How to eccount for tlie boy!s positive sslf-image, recognizing
the role thet psrents play in the self-image of childre. in the
6-12 age group?

The boy'!s school and center experience were positive, and
among the extended family, he sought and found support to compen-
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sate for the above rver~protectiveness, Also, the fatherts "dis-
appointment and bitterness" may have lessened in respornse to the
beyt!s achievements.

For example, ther~ is evidence in the family interview that
the boy 1s able to explain to his father}}gientment when his
mother dces nct let him do things he knows he can do. A4lso,
the grandparents and other extended family provide the boy with
warmth and attention, And, most lmportant, the Ceonter which the
boy attended had parent groups and the interviewer» reports that the
"mother changed & lot through her attendance at the Parent Group
sessions,"”

This kind of verification is more readily done and on a mors
constructive bssis in a social work situation after the child, as
in this illustration, has provided essential clues.

The references and recommendations to be drawn from this
11lustraticn are:

1) the importance of recognizing tne potential of adults
28 well as of children;

2) the need to bring up to date the diagnostic evaluatiors;

and 3) the necessity of recognlzing the fuet that children seek
support for g»owth wherever they can, This need not
necessarily come from biological parents, though in this
instance, parents were involved In stimulaiing the chlld's
growth,




CONCLUSTION

The use of the Self-Image Instrument in the Chiidren?!s Inte=-
gration Study was for research purposes, When initiated at the
beginning of the study, the objective was simply to olbtain as
significant and reliable data as possible from the children in
the testing of the t wo major hypotheses, The illusirations of
the responses by the study children whon the Instrument was used
to facilitate meaningful and sensitive communication aave primary
apriicability to social work practice ns follcus:

1) to show that young children can comnunicate frankly amd
iractly through their responses;

2) to show that children can communicate indirectly and
meaningfully through no response or inappropriate re-
sponses to questions that are disturbing - difficult;

3) to provide svidence that in this self-svaluative ¢ ommund. -
cation, the child also points up areas of concern and
problems;

4) to suggest that for practice it is important that what
the child tells by means of the Instrument be obtained
befora tco much credence is aitached to psrents! pre-
sentatior. of the childt!s problem, whother that be in
achoo}, &t home, or in other areas cf his functioning.

1t should be noted, as weli, Lhat the [nstrument can be used

in a wide variety of situations that come to the attention of
social agencies and that it can be used w'th additions ard medifla
cations as was seen in the last two Master!s theses 74iscussed,

the study of the self-image of non-handicapped siblings of the
Integration study population; and the s tudy of the self-image of
children in fostsr care,

The question arises: Are there special requirements for the

1se of the Self-Image Instrument? Yes and no, What is required

#rhis occurred most frequently in {nstances where children had a

[SRJ!:‘ negative self-image,
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is essentially little different from skilled interviewing in
senaiiive sreas with a variety of children, and the following:

1, The ah“sence of aay prejudicial attitude,

2. Confidence that the child (or adult) can provide
significant self-~evaluative data irrespective of
his education and/or socisl class, Frequently,
inability te communicete is assumed before any
effort i3 made to establish a basis for communi-
cation,

3, It is of prime importance that the interviewer have
a high degree of tolerance for silence or hesitancy
on the part of the interviewee so that he does not
fee)l pressured to answer before he is ready.

L. Ancther requirement is awareness that except for the
minimel structure provided by the instrument, the
interview should be non-directive,

The social worker should not focus on probleme.-- real
problems, to be surs -- but ones for which & child bears little
or no respounsibility, Emphasls on the physical handicap in the
case of the Childrents Integration Study with its socletal con-
sequences; or in tha case of children in foster care, emphesis
on the social handicap -~ “hese make the child feel accountable,
even bad, Under these circumstances, he ls not likely to indi-
cate how he really feels, In short, an emphasis on problems
and pathology tends to cut off communication,

5. The interviewer must have understunding offand sensi.-

T tivity to all kinds of people ¥ith whom one may have
had 1ittle or no prior contact, together with sensiti.-
vity to the non-verbal communication that occurs in all
interviewing, sometimes negating the verbal communi--
cation,

Lack of awareness of the meaning of non-verbal communication
10 one of the ways in which pre judicial attitudes are perpetuated,

The writer believes that the kind of conmunication presentea

and {11luustrated 18 all the more important in iight of the lack of
rﬁinnrch as to the effeots of television on children, Sensitive
ERIC -6}
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~ommunication with children has never seemed more importent than
at this time when thers is no opportunity to correct the distorted
impression they may be receiving. There are many sattings where
the Self-Image Instrument would be a useful dlagnostic tool --
with or without additions and modifications applicable to the
particular service-~ any setting in fuct, whero understanding

of the individusl is a pre-reqgulsite to planning treatment or
Progrens, Such a list might inciude: family and child care
sgencies; -hild guldance and psychiatric clinies; hospital end
rehabi 1itaticr centers, school social work departments,

Wier

It is important to : from the communication what the

perscn can do, In this regard one final word must be strusser;:
1t is essential,whether using the Instrurient with children or
adults’to place emphasis not on weakness but on strength; not

on patholcgy but on health,
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