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Statcment of

A PHILOSOPH{ OF EDUCATION

for the

REGIONAL SPECIAL EDUCATION CLASSES

The continued existence of the American way of life rests upon the

pducation of America's people. This way of life is predicated upon the

belief that every individual has the right to make thr fullest use of

his abilities;

That the obligation of American education, therefore, is the devele

opment of citizens who will function effectively and constructively in

a democracy.

" For the Newport County Regionsl Schools, such a concept of eduens

(1)

(2)

(3)

(4)

(5)

"tion implies:

That the experiences of the schools nssist each individual in
develoring his potentialities to the maximum;

That tho exporiences of the school equip the individual with
the fundamentals of learning;

That the experdences of the school provide opportunity, in-
itiative, and independent thinking;

Taat the experiences of the scheol lay a foundation of sound
scholarship, 6u1tural background and vocationnl skill;

That the experiences of the school be dimocratic und social

in nature providing participation in cooperative living.

o
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CURRICULUM GUIDE ~ THE SLOW LEARNING CHILD
FOREWARD

The tern Yslow-learning pupils'" is used in this Guride to designate
all pupils eligible to the classes for the cducable mentally retarded.
The Rhode Island State Department of Education defines these pupils as
follows:1

Educable Mentally Retarded

Pupils with an I.G. of 50 - 80,

The Regulations of the Department of Education further state, a
child who functions at the time of echool evaluaticn: on a psychometric
level (as measured by standardized ond clinical tests) that is character-
ized by gencral inability to succeed in school reluted tasks; on an
academic achievement level (as measured by standardized and informed tests)
significantly below averange age performance; without necessarily buing
impaired in ei-hor maturation or social adjustment; and, insofar as is
determinable, with learning limitations not ussociated with symptoms of
primary porsonality or sensory deterioration. 2

Meeting the neevds of these educable mentally handicapped puplls
of Newport County is the ultimate aim of this Curriculum Guide, It is
based on the assumption that all learning activities should btc fun tional
and applicable to every day living now and in adult life.

Meeting the necds of the individual child is of great importance
in order that he nmay develop his capabilities to the fullest oxtent. By
presenting paterial useful in evorydoy living, it is oxpccted that the
majority of thoso pupils will become ascepted wmewmbers of their ccenmunity,

capable of toking care of themselves cconomlizally and socially.

6
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PURFOSE

The purpose of this curriculum guide is to help teachers(particulurly
beginning teachers) to plan functional. learning experiences for slow-
learning pupils. It is designed ~s n guide and should be used os such.
In gencral it i~dicates the more essential things to be taught. The
lcarning experiences set down in this may ve enriched as the tuacher
feels necd to enrich thems The courses of study in each field of Jearn-
ing have as their dmredicte objective the presentation of those things
which will bencfit the slow-learer in his dailly living now cnd when he
leaves =chools They ain to be as practical os possible indicating only
those things which slow-lecarners ccn coiurrehend, vnderstand, and use, A
sericus attempt nos been mode throughcut this guide to je realistic and
keep the learning cxperiences within tne scope »f the slow=learner and
gear them ta his ability and his particular needs. It is belicved that
thesc pupils need learni.g activities suited to their own ncceds, capa-
citiecs, nud idmitataon, wnd that thay do not profit sufficiently or
functicn at their with "watered down'' regulcor school courses of stuly.

It i8 *¢lt thnt, with elnsses organized 0s hoy are in the Newport
Ragional Spucaal Educatron Progron, this guile fits the needs of Newport
County. To this end no atteopts at this leve) (primary ard intermedinte)
s made at specific Job training. The trcoining of the vpper group aimed
at fitring rupdis to be good employees physically, sciially and temper-
mentadly aad to be acnuainted with those things which-constitute o hcalthy,

happy, well-adjusted cmployee and a geod citizan,

With thas pructical viewpelint it naturally; Jeilows that iearning

experinsnces of :ne ficld of learning may necd apeating in onc or more

7
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other ficlds, This repetition 4s o help to the child and is in no way
criticism of this guide. Repetition is one device which noy be used
with success in tuaching slow-learners.
fhen it hns been determined that certain learning experionces con
be tavzht gore successfully 3a cennection with one ficld of lecrning thon
with oncther, the learning exporiences have aoen placed in what 15 con~

sidcred the more functional place from the stundpoint of the slow-learncr.
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ORGANIZATION OF SPECIAL CLASSES IN NEWPOR. COUNTY

INTRODUCTION

It is estimated that 2.5% of the school population because of their
low intellectusl capacity comprise the group known &s the mentally re-
tarded.

In order to provide adequat:ly for these slow-lesrring pupils a
special curricuiwa is provided. These pupils gonerally fall between
50 and ¢0 jin intelligence quotient as measured by an individual mental
test administered by the Regional Diagnostic Teams.

It is the prevailing practice in Newport County to divide the slow-
learning children into four age groups:l th: primary, € to 9! the in-

10-14: 1
termodiate,.the secoddary cdvcabvle s -oup, 18 to 21. All classes are
housed in regular eclemsntary and secondery school bnildings. Emphasis
is placed on the basic skills and social developmont. At the upber
level the =mphasis is placed on the basic skills, home economicé, wood
and metal shop and civic reaponsibility. This Currieylum Guide in-
cludes those learning expericnces suitable for slow-lecarning pupilds

from 6 - 14 years of age.

R. 1. State Regvlaticn Governing the Hondicapped
(
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GINERAL AIMS

The genernl aing of Specisl Zducction include:

1.+ Developmont of Proper Human Relationships

Quide each pupil in his intecllectual, social, physical
and cemational developmert so that he nay become o ocn-
tributing menber cf society.

2. sctiinvement of Self-Realization

Aecognize the strong points cof e¢ach pupil and strive to
develop thew so that he moy attain a feeling of security
and self-reliance.

3. ittainment of ZSconomie bfficiency
Provide proctical vocationad experiences leading toward
and preparing for the kind of employment the individual

will most likely obtain end be able to do in adult life.

k. assumption c¢f Civic Rospensibility
Gaide each pupil in hls respcusibilitics to his home, his
school, and to 2 dowocratic sosiety.
5. Development of Mural Values
Provide opportunity for cach pupl) to understond thosc
ethical, and moral values which aro accepted by society as
being desirable in human character.
The slow-lecrner may not attain all these aims, dbut the schecol must
atrive toward the gonl of fitting these children to funetion satisfactory

as adults in our presint world.

10
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FUNCTIONAL AREAS AND QBJEGTIVIS OF EACH Alsh

Al) fields of learning used with the slow~learner are made up of

activities which fulfill the objectives of these six functional areas.

The objectives of each of thess areas are stated her in terms of their

applications to daily living now cnd in the future.

1.

2.

Physical and Mental Heawlth

a. Estoblishing peaceful and hoppy home, fomily, school

and community relaticnships.

t. Maintulning standerds of health, bLzhavior and worality

235 nember of honme group.

¢, Using nmedical end dental fneiliies of comnuniiy

(1)
(2)

For check-ups

For emergencies

d. Caring for sick persons in the home

(1)
(22
(3)
ey

Cicanliness
waict
Nourishing food

Following docter's instructions

Hoge Living

a. Acquiring acceptable behavior as part of howe group.

Y. Assuming responsibility as amewbar of home

)

Father, mothcr, foster parents, son, drughter.

Home living a partnership tetween parents cnd children.
Sechedule in running hiouschold

(a) Meals

(b) Retiring tiwe, oi¢.

11
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C. Having knowledge of cests of maintaing home

3, Consuymer Education

a. Dealing politely and fairly with merchants,
b. Kecping porsonal anf femily credit good
¢+ Providing sensibly for family necds

(1) Food

(2) Clothing

(3) Shelter

d., Realizing cost of Juxuries -~ houschold oppliances, tele-

jony b ey by e BN BN BN

vision, etc.

i 4. Oroup - Comeunity Relatiops

- a Maintaining acceptable behavior

: (1) As neighbers

i (2) As club members

’ (3) As one of the gang

{ b. Accepting responsibility as parents in neighborh-.d
; ¢, flceepting responsibilily as parents to school

L ¢ . Assuming duties of citizeanshiy in our democracy

[ {1) Voting

{2) Civic welfare
[ {3} Taxes
5« Ladeure Activitjes

[ A, hnainteining acceptadble social behavior
l b, Injoysing hobbdies

(1) Zctive
I (2) Sedentavy
|

¢. Participating in leisure activitzs of ‘andlyy of children

1<
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Using facilities n? fowns ~nd cidy
(1) Librarics

(2) Art Conters

{(3) Museuns (Navul, Block ond Historical

I A N N IEn
=0
.

i (4) Syports evonts

{5) Parks and playgrounds

(6) Beaches

{7} Comnunity Cemters

Jazz, Follk and Opera Festivals
(9) Boating

6, Xoclk and Occupational Duties

n,  Mainte +ing peoceful, satisfying work situation, desirable

AT OTTy 4~ RTIO  Sop RTANTE T MR T R T L

N

attitude toward enployer, fellcy workers, ctc.

’

b. Assuming responsibilicves of loyalty to employer ecnd fellow

ey ey ) peed e g
e

workers

c. Porticipating ia uwzicn affairs

FISLDS OF LEARVING

T TR WIS A it Sy - WO

Al}l Jeorning exporiences are grouped in one of the eight fields
of learning which include:

. Soeidal Davelopment

2. Larguage /xts
3. Roading

b, srtirmotie

$. Sogial Studies

6. Bveryiay Scinnce

TN R D baeey e peay ey
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The course of study in ench of trese fielas of learning ains
specifically those learning experionces which will be useful and nec=-
essary to the slow-lecring children now and in their adult life,

a curriculun guide for thc alow-leraner must contadin specific
training ir details which one usunlyy assumes to bo already a ypart
of the experience aad knowledg: of the average child, (his trainiﬁg
is not obtainable in reguler clemcntery classes and it is the ndded
purpése of specinl e¢dveaticn to mect these speclal uceds and to supply
adequate learaing experiences for these c¢hilicen in the field of learn-
ing which we cail social development. 1t is important that all learn-
ing experiences be applied to simple 1ifs situations so that they will
function effectivaly in everyday 1ife.

These fields of learning presont for ¢ack subjeet, the fundamentad
concepts, the gonls and the sroup placenent »  lhe material included
ig to serve as a guide in arranging werth 1le activites in ooch area,
It is vnderstood that there will be scme ovorlapping ansng the threa
groups, It is the responsitility of the la2ucher to go forward with
each pupi) a«t the level he oxr she has reached, regardless of his group
placement, The pupll who st be alvoused to the next level because
of physcial maturity, regardless ofﬁ*hiGchﬁnt| is the oxception. The

teacher anould attempt to meet certain oinimuwn pequircments with every

pupil, ans as thy pupid odvances to an older group it pay be essuied

that ho has met the niginum :eqpirgments of the proceedin.:e

S.cial Developoent is very impertant in the educution of the slow-
learning child. Sucial developaent 35 Rot whelly a separnte field of
learnirg, since it runs coneurprently with a1l of the child's lcarning
exporiences. Continuous vuphasis must %e placed on social doveloprent

since it aids in developinz tho growth of personality, whioh underlies

14
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all the work in special education. Consequenvly, the section en social
davelopment precedes cthers in the ficld of learning. It shouid be-

copme_an integral purt of each ofithem.

THE SLOW-LE.RNING PUPIL

Some characteristies of the slow-learner are educaticnally signi-
ficant, In order tc provile an adequate curriculum guide of learning
experien.cs thesc charsctoristics must be understocd.

In nany instal ces wholesome intercst im school has been lost by
fallure to mect siandards of the regular classes, by pressures from
parents, teachers cnd by lack of acceptance by peers. These children

have been so ccnditicned to follure that they scense it in the unfamil-

illar ond %end ts reject new situatiors. Failure and rejecticn causes

frystration cmong some slow-learners ongd usually nanifests itself in

anti-social behavior and sootional instability.

They have limited ability ia rocognizing achiovements nnd main~
taining independent work standards. They must work wnder supervision
and accepk actoinable standards. They must have s’pple objeetive o~
va)uatiogs achievement that are meaningful tc then.

Judpement, insjight und ability te avaluote are generally poor &o
that ccnetant guidance and supervisicn are essential.

Associative power is licdted and the pupil ceds assistance in
recognisiag familinr or learned ccncepts in new lcarning sltuaticné.

The teacher nmust point cut specific familiar concepts when they appear

in a new situation.
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Slow-learning children leurn best through concrete manipulative
devices. This is of importance in achjeving acadcmic skills and vasic
concepts which are usually taught to normal children through the use

of symbols,

These children are limited jn abi{}tx_jo'do abstract thinking.

Symbolisms end abstractions are <xtremely difficult for them.

IC

Repstition which tend to be monctonons for normal children are
accoptable beneficial in training slow-learning pupils.

The attontion span is usually short so that many well planned
ond well motivated short lessons are more effective than thesc re-
quiring sustaincd attention over longer periods.

Tre range of interests and the powers of self direstion are limited.

Intorests tend to e limited to concrete self-satisfying oxpericnces.

Directions must be simple, concise cnd definite.

Creative ability is limited and these children like to imitate.
The level of performance skill in imitating is important. Crecative

frecdom displeying unzcceptgble performance is rot desirable. However,

the child should have the opportunity to oxpress bipself,

In physical traits, in non-intellectunl and character traits most
slow-learners do not diyfer from the aver:ige child in any marked de-
gree. Ir resasoning, resourcefulness,-initiative and interest in aca-
dcnic leoaning they differ most. They are most handicapped in their
ability to deal with syatols and to comprehend abstract relations.

In ccodamic learning & slowslparner uduclly cap be expectnd to
cccomplish what an average pupil ¢{ the soxy mental. age can accomplish.
The slow-~learner generally will be more proficient in some fiolds of
lequning thon iy others, The teacher should capitalize on these strong

points 4n order to doevelop in the c?itg a foeling of success oand security
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METHOD OF TRANSFER TO SPECIAL CLaSS

Pupils are admitted to special classes an the cumulative basis of the
following:

1.

2.

3

L*'

5

Referral by Teacher to the Principal due to inability to progress
acadenically or emotionally in regular class.

Referral by Principal to Coordinator of Guidance or Guidance Counseclor
for review.

Referral by Coordinator of Guidance or Counselor to the Diagnostic
Tean for complete psychological and psychiatric (if warranted) testing.

Referral by Diagnostic Team to Regianal Director of Special kKducation
for placeuent,

Director of Special FEdueation will consult with parents,(seccure pgr-
ndssion ond signature) Teacher(s) and Principal before placenent.

Pupils are transferred from one level teo the next higher level at the
end of each academie year on bosis of:

1, Chronologicnl age
2+ Physical naturily
3. Social naturity

Acadenic progress is another focteor, but in a ecnll uwunber of

¢as9s it must be bypassed when the puril is of such physical maturity os
to moke his transfer necessary.

Y 1f parent(s) refuse placenment, jupil ay not be placed vntil parent(s)
give permission,

17
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METHOD OF TRNSFER TO HGULwR CLASS

Pupils are admitted to regular elass on the cunulative basis of the
following:

l. Recommendation from Spucial Class Teacher to Principal,
2. Referral fron Principal to Dircctor of 3pecial Education.
3, Adninistering of Metropolitan Jchieverent Test by Teacher.

4, Roforral by Director of Special Education to Dingnostic Teanm for
psychological retest.

5. Referral and ecsnsultation with buildiag Principal for placement,

6. Final aduittonce nust be decided by Principel on the basis cof in-
forpaticn presented by Director of Spucisl Educaticn.

PSYCHOLOGiCLL RETEST .ND_\CHIZVEMENT TESTS

Pupils in special education classes arc to be retested every twc
years by the Diagnostic Tean with the Wechslor Intelligence Senle and
are rated with the Vineland Social Maturity Scale.

A cunulative pupil recerd is kept on each pupil. This includes a
record of reading progess based on tests which acconpany the currcntly
adopted basnl) reading serics.

it tle prescnt tise 2 cymulative 1ile is kept un cach pupil in the
Regionol Special Education Office, Contents of these files are avallable
to the teacher upon request to th: lvgional Director of Sjeeinl Educatica
or his issistant. Teachers nust sign for records which may not be kept
lenger than ana weck. T

SPECIAL, CLASSES iS P.iT OF SCHOOL

The pupils in special classes should bo nccepted ns part of the total
school gruun.  He necde the associnticn ond crizpanionship of other chile
dren, as well as those in his clasa aud he shzuld be held to the sanme
general schcol rules and regulations. His recess periods and noon periods
should ve those of the regular classas, His ro.n should be known by its
numbzr ond not as the "special roon!'s He should in no way bo sct apart
in the rvactizns ur the thinking of tae pupils, the tescher, or the ad-
ninistraters,

There are nmony ways in which specinl jupdls can te nade a part of
the schuols The following arct

1. Helping in school projects

2+ Partipating on Safety Patrol Duty

3. Visiting other ro-ns, for special prcgrans, Baster, Christoas,

stc. 18
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SPECL.L CLASSES .S PArT OF SCHOOL

&, Jcting as nuniters for youngeyélcmentary children.
5. Participating in inter-schocl athletic ganes and prograns.

6, Participatirg in games with groups frcm other schools.

SPECILL CLASS 4AS SELF*CONTAINED UNIT

The special class with its smaller numbers and its individual
problens forms o close pupil-teacher relationships Essential to the
purils’ welfare in a spzcial class is a feeling of security, a sense of
achievement, a feeling of belenging and being wanted., The claossroom be-
comes a life situation. The special class teacher has the opportunity
to guide frustration and failure intc sccurity and suvecess by putting
pupils into situations in which they Lay experience success and a feeling
of belonging,

There alsu should be cluse relaticnship between honme and school,

- specinl contacts with parents with the censent of the Principal in order

to have the child's physcial and psychological needs cored fore. fmong
the duties of the special teacher are those of sccing to it that such
physical handicaps such aspoor vision, poor speech and others are re-
ferred to the appro,riate schocl specialist, and that the family as a
whole understands the prodlens of the specicl child and accepts him and
his linitations.

There should ke close contact betweun teacher, Principal, Director
or Supervis.or of Special Education, scheol social worker and schocl nurse,
80 that the needs of the special children are brought to their attention
when need of their help arises.

There is a great need for frequent teacher-pupil conferences (teacher
~pupil and teacher group) to talk over prodlems, to make plans, to discuss
directions to proceed in work, or to discuss recomnended behavior in

_ given situations in and cut of schonl, The teacher of the slow=learners
. has the responsibility of listening tc the pupil's problems, or trying

to understand hinm and of attempting to guide hin. The beginning of the '
schosl day sevns to ba tho time when the pupil feels most strongly the
need of talking ouver his personcl problens,

S5ince the child is working at his jndividual rzte in bpsic skills,

19
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opportunities nust be made for group paiticipation (science, social studies,
health and crafits}) in a single activity, The exchanje of ideas and the
exnerience of working as a group arce essentinl to proper growth, This

is the reason the group lacement of learning experdiences are put merely

as & juide in the various fields of lecrninz. On the averope, pupils

will have covered and more or less nastered the naterial assigned to their
group by the time they are realy to 7o on to the higher level., It shculd
be the alm of the teacher to cover all of the lodrning experiences Jdesig-~
nated for the group with which he is working,

There is of course a shift of emphasis frem nne group to another in
using the materials of the field of learning., The emyhasis with the pri-
nary group is placed on basic skills, astivities and experiences centered
largely oround the heome and schocl. With the intermediate group the en-
rhosis is centered around the basic skills, comaunity and group activity,
With the secondary group the enphasis is on basic skills and the prepara-
tion for vocativnal and adult life, Throughout the child's school ex-
periences *herv is a centincus effort toward sccial development an inte-

gral part of all of the other (ileds of laorning,

DiILY PROGIM

There pusg be a scheduled d aily progran since the slow-learner func-
tions riore efficiently in a structurcd pfogran- Ais a rule he is fearful
of chonje rnd cntagonistic toward it. Fear and antagonism may arise be-
cerae of the slow-learncr's inability to adjust rapidly to a new situation.
In & situition which has becorie habit with him, he functions nost ade-
quately.

a daily program uust contain activities from all fields of learning
with individual instruction in reading, arithnetic ond language. all
learning activities Bhould be in the forn of concrete situctions. 4
pupil should progress at his individual rate in both of these areas. He
should not be mado to feel that he is conpeting with other puyils, since
wmany slow-learners have been conditioned to fnilure-will nake little or
no progress under the pressure of conpetition. This is especially true in
learning the fundamentals of reading and arithuetic,

ERIC 20
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It is equally important that the class work together 2s a single
group in sone activities. It is in the teacher-group situation that ideas
exchange. It is largely as a result of teacher-group talks that rapyort
is mointained anong the group, each to cach ond with the teacher. The
program should always be formod enoush to nake for the formation of cer-
tain habits, it also must be infornal and flexible enoush to be able to
take adveatage of opportunities which arise often unexpectedly, tut which
are invaluable to the teacher and to the pupils. Matters of comunity in-
terest, newspeper, radic cr televisicn news that has made a marked inpres-
sion on pupils shculd be discuss:d. With the older yupils, outstanding
news article or a sports event will be the topic of utmost importonce
especially the first thing in the norning. & few minutes of ruided con-
versation and discussion are invaluable aids to making our pupils alert to

what zoes <n in the world around theu,

SUGGESTED TIME  LLOTMENT

Time allotments are necessarily flexible since individual instruction

of the slcw-learner is based upon his specific needs and capacities. 4ll
time allotrment nust of necessity be subject tu rearrongenent to fit a
spacific situation,

The teacher may not be able t.. follow accurately the suggested tine
allotted per day, but it is expected that over o jeriod of 2 week or menth
the time spent in cach arca will aprroxinate the total time allctted for

each specific avea,

Sugsested Tinme /llotient

360 oinutes per day

Minutes per day

Privary level
Opening 2xercises: Pledge of illeiiance, 15 - 20
Singing of smericn and norning sonis,
Story and Plens for the Day 1
Reading 55 = 60
Writing 15 - 60

21
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8UGGESTED TIME ALIOTMENT ~18-

Syelling

Oral Comunication (Dolch Words)
arithrmetic

Social Studies

Science

Health

Physical Education

Music

Recesses and Rest Periuds
(Must be scheduled with regular classes)

Sensory Trainins-Muscular Coordincticn
Arts and Crafts

Intermediate level

Opening Exercises: Pledge of .llegiance,
Singinz of /nerica or america the Beaufiful
and Current Events

deading

Languaze Arts

(Spelling, Elementary Gracmar and Pennanshiy)
Arithmetic

Socinl Studies

Science

Health

Recesses

Physical Education

irts and Crafts

Minutes prer day
15 - 20
15 -~ 20
25 = 30
15 - 20
15 - 20
15 ~ 20
20 - 25
15 - 20
25 - 30

15 - 20
30 - 35

60 - 80
60

35 - 45
25 - 30
25 - 30
20 - 25
25 - 30
25 - 30
25 - 30

1 The octivities listed here are included as an nid in setting up the
daily progran . The daily progron pust include these itens, not

necessarily in this order,
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ELEMENTS OF WEFKLY PROGHd:

There are many ways in wiich the teacher may supplement and en-
rich the daily program. Such activities are suzgested herewithin and

should form part of the weckly progran. Ihe teacher must not, however,

allow any of thesc astivities to become too time consuming. If the

activity docs not evolve as vart of or fall into the ovor-all plen of

work it should not be undertaken. Isolated und unrelated activities

have very little meaning to the slow-leacning child.

A weekly progpram might er may be plannad ip unit form for the
purpose of giving esvery child a chance tn partic.paie tofore the group,

These prograns can be arronged ta coincide with the calendar holidays.

1. Progroos A8 culmination of units of work, or as enturtain-
ment; such progreass as group plays,; puppet shows,
choyal reading.

2. Music in activity that can coryy on with pupils actively
participating, or as an uudience,

3. Spert Events Pasrticipation in scheol athlestic program or in
interamura)l contest of field events.

b, Dxhibits Drawings ord erasy display, fashion show for hone-
naking classes.

5. Excursions

Pripary In the naighborbeod
Intopuediate around the city - tu be empuisised class wiits
To explore job possibilities and to know facilities
of eity environuent,
6. audic-Visual .ids To he used in direct sonncction with, o 2s out~
growth ¢f classrcon oc excursion activity..
Occasionally, audio~visual aids should be used
just for pleasuro (with no didactic purpose,’

7 Qgggéﬂg s part of physcial well-being progrum - square
vr fol\ dancinr.

8. Contast_end j:rtics Spelling bees, qui. shovs, shows op menncrs,

sheckers and otre: tourpament typs games.

23
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: AMTHMETIC

| SOCIAL STUDIES
SCIENCE

PHYSICAL EDUCATION

‘E ARTS KD CRAFTS
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SOCI L DEVELOPMENY

Social Development is the gradual growth of perscnality, It in-
volves participating in activities which should develop a happy,
well-balanced individual ready to takxec his place in socizty. In
Social Developuent the basic needs of (a) kindness and affaction,

(v; recognition and aprroval, and (e} success and achierement must

. be considercd as of thz utrmont importance in the 1ife of the slow-

learning rupil.

Many oFf the comuon courtesies that are learned incidentally by
other children must be taught to the slow~learner. Thesa include
direct teaching of such social graces asi

1. YThank yow', 'please', "I beg vour rardoan", ¥may I", Vexcuse me'.
2. Introducing friends and parents.

3, DBeing courtecus to merchants.

L, ladies first

95, Table etijuette

6. Tleasant satutations

7. Couversation and listening habits

8, Voice control

Learning %xpericnces

Erinary

1, To learn to cbey the rules of th» serhool ~nd community.

2, To icarn and practice demccratic principlss ond living through
participation in clansroun activities and management.

3. T work and play casily with groups of two or more.

L. To respect rights and property of others in play.

5. To "“role-play" activities.{dranatic nlays)

6. To use fuet alternating in skippirg, and going up ond down stadrs.

7. T; %ass, bounge and catch ball with others.

8, Tu cophasizo the completior of a task.

9. To us:¢ courtecus speech at all tir -3 to all people.

10, fo Covelep n baysy persvadity.

11. To dreas self-tie bows, biadds, pu{ in hajir-pins.

20
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SOCInL DEVEIOFMINT

12.
131
1k,

25,

16,
17.
18,
19.
20,
21,
22.
23,
2k,
25,
26,
27,
28,
29.

30.
3l
32-

33,
3b,
35.
36.
37
38.

39.
0.

To initiate proper habits of cicanliness end gotd prooming.

To recognize nolors.

To use nanipulative tosls ~ putting puzzles together, siringing
beads, ueing peg board, bnilding with blocks, weaving and sewing.
T¢ exyress ideas using various medin - crayons, paints, clay,
{ceranic and plastic) ets.

To express ideas uweing poper, sardboerd and wire.

To cmphasize the complution of a task.

To call attention to noises and scunds in the envirounment,

To nse couriecus 8Speech at al) tiries,

To snzak sottly, '

To elininate infantile qypression such as "ne do'', zte.

To listen attentively ~ to stories, directions znd instructions.
To learn to follow scquerce of picturces in books.

To stimulatce interest & books.

To asscciate pictures mnd stjects with werd symools.

7o ask about words ond jhrases writtan cn blackboard.

To mateh colcrs with werd syabols.

To show~interest in c.:;erativn action during reading activities.
To recognize likenesses and differences in forms, cbject and
pictures.

To recognize dndividual letters,

To <urn pages of buok ppoperly and carefully.

To share and enjoy expeéiencas through trips, conversation,
Dravings and experienge charts.

To cultivate an appresiation of art and the beauties of nature.
To have a definite weifly sharing peciod,

To learn to answer ang converege <n the telerhone.

To act as host or hcsitss to roou visitors,

Yo prectico acceptabls waye of introducing friends and parents.
To observe sinmple soiad nicetios = as, apologizing for social
errcrs.

To Yo kind znd :sensfdorase of o) s,

To laayn to wor - witd a o et alow; with others.

26
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SOCTAL DEVELOPHENT

43. To learn the value of honesty, reliability and dcpendability.

42, To learn the value of cooperation, rood sportsuanship and

fairness in work and pl-..

43, To work indcpendently and develop sclf-confidence.

4L, To play sinple competitive geames - kick ball, hop-scotch,
dodgeball, etc.

45, To observe good manners and proper nabits.

46, To recognize the five senses and their functions.

k7. To cssune a share of responsibility in the howe, school and
corrunity.,

48, To proctice hobits of orderliness - hang up wraps, "cleon-up!,
put away ,nucs and waterial.

Interuiediate

Carry over and continue a)l iteis =f Prinary lewvsl.

5

49, To accept responsibility in school activities.

30. To follow ond live up to group-tiode vrales.

51. To create activities sc¢ that the pupil learns self-respect,
self-rellante and independence,

92+ To use social courtesies.

53, T¢ observe and practice more formal social procedures - boys
offerinz girls or oldar people & geat, '"lodies first” idea, ete.

54, To praectice kindness in dealing with others.

55. To show more emotional stability.

S6. To_nak: an effort *o recognize and resolve his_emoticmzl conflicts.

57. To want to assune sonme responisbility in faoily living.

58. To sock approval of peers and adulis  but avoid "show off!
attitude, -~

appreciate gocd done by otherse

-3
4]

59.

60. To enccurage tinid pupils to perticipate in activities.

61. To deQélop an interest in taking yp desireble hobbics.

€2, To ¥aow some recreational and eulinrzl centers of the .city,

63. 'fo become acquainted with various adustrics throuh fil.s and
field trips.

64, To participate i competizive gw. .
O
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LANGUAGE ARTS

by emy R

A. Language both oral and written is an inportant part of every phase
of pupil's school ond post-school life. This is egually true for the
slow-learning pupil. This type of pupil however, has a greater :ced

ey

for oral and listening language thow for written lanpuage. Therefore,

a greater stress will be placed on developing the oral langunge nbilies
- of the slow-learner with a smaller porticn of time being devoted to
. written language. More stress will be put on written language in the

upper level,

. * Pennmanship should not be startea until tke child is ready for it as
evidenced by adequate wotor coordination and skills of visual discrir-
ination. Spelling is dependent upon the child's ability to rcad ond

! write. His need for these two skills in life will be predoninantly

- functional and therefore should be approached from a functional ypoint

of view,

_ Investisations’ have not designated any cne systen of teaching writing

j as the best for the mentally handicapped. Manuscript writing, however,
has beon found to be very effective for th:se children for the saue

I reasen~ thut it has been useful as a beginning writing systen for the

child of average intelligence., Since it is nore like printing it

is easy to read and require less coordinuticn to write. Writing should

be_taught thrcugh useful paterial or by using words pertinent to tha2

reading vocabulary, rather than as an isolated skill. The incentive

! nay cone fron the need the child feels to write his nare or, for the
older child to fill out a forn for enrollment in a swinning elass, ete.
% ¥When tha practice on isolated forns is necessary these Drins should be

put into & omcaningful context for the child.

Transfer to cursive writing should not be rnade until the child has

sotie proficiency in manufscript writing. He should be able to read

J cursive writing in functional situations and bave a sufficient aaount
of intercst nnd coordinatisn to attemp’ .t without undue crotional

’ stress. In cases wher? cursive writin- inuears to be d° ficult and

: disturting, nanuscrip writing -1ay be ~  that will be . ght except

JERIC o8
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for the child's name which ne should be zi:le to write cursively for

tusiness ressons.

1

The develcprent of good speech is an inpert.nt facter in the life of

these pupils.
by the degree of nastery of this skill.

an integral part of the general progran.

The enoticnal and social prawth is influenced directly
Speech training should be

Many have specch defects,

Severly handicapped pupils nnhy be helped by the speech therapist.

less serious handicaps nay be inpreoved by the classroom teacher.

The tcacher should be aware that her speech serves as a nodel for

the pupils.

of their teachers.

B, Learning Experiences

Prinary

Speaking

1. To kncw first and last nape.

2. To tell experiences, anecdctes.

3. To tnoke part in sinple canversation.

4, To ask questions,

5. To report incidents.

6., To talk over the telephone.

7- To enunerate c¢bjects in a picture.

8., To tell abcut a picture,

9. T~ reprcduze sinple poeris ani rhymes fron nenory.

10. To know the relationship between up, down, in, out, over,
closed and open.

11, To associcte cbjects with words.

l2. To know 232, address ond nane of schouol,.

13, To articulate fairly well.

i, To share ideas freely.

15. To nmake a ¢all on a telephone,

16, To compose one or two sentences.

Younger purils especially tend to copy the speech patterns

under,

1 The Interstate Pr 1ier and Publiceh Inc.,"The I1li-3is Plaa

for Spocial Bducy ‘eon of K :option  hildren" (Panv ie,
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17. To answer question cleorly.
18. To lezara to spell simple words nevGed in writing.
19. To learn alphabat.

Listening
20, To listen attentively to short stories.
21l To becoune acguainted to the Mother Goose rhymes, Jjingles and poens.
22, To listen to records, radio prograns, televisicr. programs and

-sound filos suited to child's level.

23, To follow oral directions.
24, To develop abjlity to hearing rhyming words.
25. To listen with the c¢bjcct of retelling stories.

Writing
26, To learn ncnuseript and cursive writing.
27. To copy sinple forns.
28, To write simple stories.

Internediate

Speaking
29. To discuss steries with others,
30, To discuss inforuiaticonal naterial with others.
31s To use correctly pronoun "IV,
32, To dranatize situations.
33. <o begin to arrange events in sequence,
34, To conpose short conpositions.
35. T- toke a uwssage over tha telephcne.
36. To request information over the tolephenc.
37. To receall inportgnt detail of visual aids - filrs, slides and
filizstrips.

Listening
38. To execute two requests given cinultaneously.
39. To remenmdor ural directions.

Writing
4o. To continuc cursive writing.
41. To capitalize propsr naces,
42. To capitalize ' rst wor' in sea’ e,

Qo 43, T use asking a-  tellin. senten-
ERIC
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L4, To capitalize Y'I' end the date.

45, To learn to spell words needed in writing.

46, To copy nccurately words and sentences.

47, To copy short stories conpcsed by proug.

48, To ask for correct spellins of wurds when needed.

49, Te¢ learn five to 20 new spelling words a week, if possible.

SPELLING

Speliing has a threefold purpose in its relation to writing,
reading and speoking. The voccbulary used im spelling should he composed
of commcn words associated with thne pupil's deily reading experiences. Thoy
should be words which will cneble him to form good habits of cemmunication,

Therefore, the denands that the teacher shculd make upon the slow-
learner in spelling should involve only those words which the pupil will

find of practicad use to hin.
Tndividuals differ in the way they loorn nost easily. Sowme pupils
have strong visual iimages, others rewenber things in terms of sound and

auditory imazes, still othere remenmber thiigs 1 torms of their own movenents,

Most pupils use 2 combination of 211 threa. In teaching spelling to slow-
learners the method used should assist all pupils whatever method is used

by then.

1. Aims in smelling :¢e zs follows:
a. FEoch ohild should be able to use his spelling skill functionally.

b. Each child should mnke progresg in spelling coimensurate with his
ability.

2. Genural Principals for teaching spelling oxe as indicated:
a, The c¢hild should have personal pride in using words correctly.

b, FEopbasis should be placed wn the tcaching of words rather then
nerely ossigning or hearing spelling.

¢« Teaching method ond procedure should help pupils to se:, hear, s3y,
understand, think, write and use all words tought.

d. vorrect spelling in all written work -lould be required.
e, Spellieg should te ".wght e.ryday,
f, Dictionary instruc: on shev. ' be gi- 8 on aid to s .-1ling.

31
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g« Simple spelling rules sheula be taught as ancther aid to
spelling.
L. Opportunity should be provided for pupils to uge rnew words
1) Language stories
2) Word games
%) Dictation of sentences

L) Use of dictionary

The following method of teaching spelling is one that attempts to

help all pupils,

1. The word to be learned should be written cgz;cctly on the
blackboard by the teacher.
2+ ‘Teacher pronounces the word c¢lesrly and distinctly, using

it in context and pointirg out know. words within new word,
sound blends, neaning, vowels, eti..

3. Children pronounce word.

4, Children trace word on desk with finger in oprder to get a

kinesthetic image of word, pronouncing each letter as it is

written.
5. Children close the ¢yes and try to sce the word. Tipe is

allowed for each ¢hild to study word. Object of this study

is to dovelop ~n inage of the word, so that be will be able

to recull it in a3l its details after the copy has beun taken

avay e

6, overy child has on inmoge of the word. the word is erased ond

the child writes it from menory.

?. Zoacher writes word on board anin, c¢hild compares it with

his word., If his is corrcet he folds paper ocnd writes 1t

againe If it is jacurrcct yepeat process from Step 1. Hu
rust bo allowad to fix the correct forn in his nind before

hLe ottenpts to rewrite the word. The pupil has a porceptlon
of tho word, on ipage of the word and finxlly a cerrcet habit

is formed n»i the spelling of e word hucones autonac: s,

32
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The above rmenticoned procedure is cne that is wore sujtavle to the
prioary greup enl can alss be used for an cxtrotiely slow interacdiato group.
The following method is suggested for use with an interumediate group:
The Study-Test Hethod;
i.  Monday
1. Motivation with «tory, tape rucorder and pictures.

2. Initial focaligatici- list spelling words of the different

ey ey N R S = e

spclling groups cn the chalkbaard ur chart. Spelling words

should bo taken fren the voeobulory Jist of the different

—

reading;groupslfarithnetiq,Asocig} studies, science, sccial

adjustnent, etc. The words fron the differat roading sreups

shot}d be the new words that will be inteoduced in the new
! ceadiny storics plamed for the weekly ronlding Sroups.

a. Teacher prcnounces w:ord.

b oy

b. Pupils pronounce word,

¢. Teacher uses word in scnience.

i. Teacher writes word sn chalkhoord.

s Teanpor writes word on board in syllables,

f. Teachor stresses difficult parts.
1) Underlining difficult parts
2) Pointing places to watch
3) Stressing siliat letters or nusbers of double ‘utturs

v Pupil writes word(s) i che weckly ejellin: scctinn of

; ~f his noto bock,

8, Tuesdwy --  Lpply same procedure 23 used on denday,

e

C. Wednesday -- Advirister PRE-TEST i~ -ilL groups. Take words -

ranc - fron thae spell: iist,

.

0 33
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D Thursday -~ Follow same procedyre as Monday and Tuesday. Spelling
lessons may be supplewmented each day with the use of a
formal spelling workbook; directed and independent diction-
ary skills should be encouraged of all pupils,

B« Fridey -~ rINiL TEST

1. Hotivation (Spelling Chart, stars, ctc.)
2. Adriristration of test.

a. Teacher calls word
b. Teacher uses word in scntcence.
¢+ Teacher repeats word.

3. Group study
a. 411 other spelling groups should be studying or reviewing
their words quietly while teacher is administering test to
anothor group.

* Spellin,: homework should ke riven averydcy. Words from the spelling

list shonld be assigned in equul numbers daily. Homework should stress
writing the word two or threc timos and using the word iu a complete

sentence . Puvii should undorliine word being used in scntencce.

SAMPLE HOMEWORK PAPER

Mary Dce

Octobor 3, 1Y€9

Lwnden School
Spellin; Henewar

1, woent went went

1 The «r’?7ren wort to school.

2+ Saturday S-tuvrday Satvrday
2. We do not go to cchool on Saturday.

The sae-1ving honowork nay e varied with assignments in dictionary
skills. 7. ».acher should strass thie writing of good scentences, punctu-
ation, pea-wnship and neotness.

rollowamy is a suggesced group of werds which are divided dinto two
lis%n for ; inmary ol internediato groups. These divisions are forr tho

PUci 25e o1 mdding the oldos.
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rother
father
baby
is

1

see

you

an
little
boy
lock
ball

bvi;
girl

play
30

in

said
house
fun
cune
dop
Junp
car
work
ride
cune
gexd
bad
up
down

Saw

thraee

ran
ne
this
into
hin
her
for

o

not
al
do
hot
ar !
by

cold

of
hera:
cat
fron
be
make
they
fly
nxe
on
has
cur
page
school
wagon

sit

Words froe the Doleh Basic Sight Voeannlrry of 220 Words nay zizae be

used for tne v wwy sronn,

sigtor
brother
aunt
unele
Sunde-
sionalr
Tuesa~y
Vodes
Thu.. tay
Frid:ys
Satusdxy

s anaa then
gesecafather
L

QEK

vut

horse

LIS TS

Ui

RRIUR

bont

Ata

INLURMANT 5

Janrory
kebruesy
¥rreh

I«?T‘i].

Augzust

Septonban

o' lock
couen,g

Al
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l LANGUAGE ARTS 32 -

! clock duck Dycenber ‘ Newport Mrs.
four airplane aninal Jamestown Miss

I five dress cousin Rhode Isl:v.d nuuker
new six dear dinc sone

I ch seven birthday ate slecp
nen oight dinncr birad red

- before nine - poing draw yellow

. Navy train ten ess had

. blue long apple happy as

‘ greer. suppoer yocht race woat

) fimerican Cuyp watexr auscum resort school

f letter . ) face cut by, went

. class head thank trip why

i over hand story fail think

’ wnder body rain today who

1 nest foot any after tell

- very ear town ice flag
now skate some belp about

i swin read firat open fire

. . swimning park second nut kind

{ help 200 third heep teacher
air wind band yeer use

i could picnic fish out tinme
more wilLer show off take

[ party table sled Valentine what
paper bus city azain small

: ink swaner late Joy yord

l, give please or with above
street how visit us where

[ stop sing thle them ring
snow walk Job then penny

I any nisht sonyg; wish were
own 1ady road clewr scnt

l 80 find decp tse Christnans

ERIC 36
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cord

Santa Claus
nade

poor

pretty

pay

rest

took

spent
sour
meat

when

33
hear skin
aver lot
besn fair
part called
sold tadk
still blow
mail window
past found
son lay
door meal
try begin
myself srow
want upon
best cust
sky drwz
c¢lub’ rizht
brinzgs mst
your clean
sweat Zera
soon write

DOLCH LIST

. BASIC SIGHT VOCABULLARY UF 220 WORDS

olinb
pass
sorry
lost
fost
LO0S
snte
there
car:
coup
conts
dead
hold
warl
dmn't
east
scoft
race
hard
start

week
behjind
price
rore
low
sonething
life
stand
sale
nove
fecd
date
1live
send
too
having
gone
thing
shall
side

The following 220 woerds mako up 50 to 75 per cent of the reading

vocabulary yscd in the primory and intesuacediste grades.

This list nay

rrove valuable to the teacher in chocsing werds for practice in reading

There pay be a repetition of words pgiven in the ypribary

ond_internagi.te spellinz 1ist.

Conjunctions:
and
Prepositions.
abeout

fron

to

ne because
af'or at

in into
vader upon

but

by
£
with

if or
duwn for
4] ovur
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ERIC

LANGUAGE ARTS

Proncuns:
he

its

that
those
you
Adverbs:
again
fast
never
only
today
when
Adjectives:
a

bi:;

cold
frnny
little
o

8ix

Juop
Live
opon
ran
say

slecp

e
their
us

yaur

always
first

no

out
together

where

black
cisht
ool
lon:;
rreatty
snall

A {2 ot }

-34 -

Liin
ay
then

we

around
hero
not
s0
too

why

an
bluc
every
green
nany
red
sSone

wihite

ask
call
cut
draw
found
50ing
holp
know
nade
play
rile
shall

stop

38

his
nysclf

these

ate
caue
did
drink
gave
pot
hald -
laysh
rnake
please
run
how

s2ke

our
they

which

before
Jjust
off
then
vory

can
do
cat
get
Brow
hurt
lct

nay

said
sin:
tull

it
sne
this

who

far
much
onee
there
well

better

been
earry
does
fall
aive

V]

had

like
nuat
put
[1:3Y]
sit
thank
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thiagk try use wolk want was
wash went were will wish work
would write

L NGU.GE WORK ..T TWO LEVELS
IEVEL I
MENT..L .GE RNGE: 5 to 8 ysars
i1l of the basic language skills are of pecessity imcorporated in the
reading progran. (lthough there 1s a broud area of overlapping activities
between reading and longuage, scme suggestions follow for lansuage develop-
pent in which those who riake slow acadenic projress nay actively partici-

Trate,
FIIM..{Y LEVEL

Pupil Jctivigics

1, Extcondin;s invitations and greeting (orcl and written).

2, Gonposing thank-you nessages (oral and written).

3. Sendius apd delivering nctes or nessuages us to a classnate who is ill,
L, Makinz requests (oral :nd written),

5. uncgapting siople, accepted social courtesics.

6. Helpins naintrin the corkboard Ly printing cnnouncemonts and posters,
labelins ond arranging pictures.

7. Mokinz s¢rupbocks built arownd special interests and experiences and
wsinr: these as a basis for class discussicn,

8. FParticiyatin: in chorel spenking; and Jrapatizaticn,
Specific /ctivitios for Increasing Languoge «biliticvs
1. Show an interesting pietyrs. IEncourage the ¢hildren to talk about the

picture. Help then to increase the langth of their sentences in describ-

ing thoe picture.

2, Relp the cpilren to clogsify ohjects, Have then nmake a chart cf pic-
tures illustrating a general idea; such as fruits, vegetables, furni-
ture, aniwuwals, things mcther dees, toys, cppesites, nunbers, c:lors

and so forth,

3, Read a story to the children, Question then about the story. Have
the chixlron retoll the story,

4, Have a ruyort of current events- a "nows? period,

5. Bncourage tho children ts bring teys, jwts and other vbjects to schovl
and talk absud then.

6., Take the shillren on lceal field trips +ul Jater lave them discuss
their exporience.

39
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LANGUAGE ARTS 36~

7.
8.

G

1Q0.

11.

Meke a game uf prepostiocns. ¥or exanple, have the children put an
object in, on, under, beside, below, above or behind the Lox.

Make a gonme of odverbs. Have the children walk quickly, slowly, sadly,
quietly, ncisily, happily wnd sc forth.

Hake a gane ¢f adjectives. Find 2 nunber of different chjcets. sk
the children to identify the v1lye, red, big, littlu, striped, sncoth,
hard cr scft ball, Have them protend they are big, little, brave,
happy, unhappy, kind, old or youns. Let then describe osbjects, cach
vther anl cther items in their environnent,

Moke a gamo for verbs. Hove the chiléren walk, run, hop, werk, play
and 85 on.  Question the children: Yhot eam 2 boy do? What can a girl
d0? What ean 2 tier Jdo?

/it the beginning of the year let cach child make a book about himself-
"My Own Bock!'s On the first page draw a picture of self, clothes
cclored appropriately, etc., on the foliowins pages - my home, pecple
in my fenily, oy toys, gones I play, what my fother dies, ete. This
will stinulate discussicn and serve as a basis for etting acquainted
with children and fur learnin; their coocepts of hoye ani fomily.

Do this a;nin near tho cond of the schoc) year to show levelopment.
This will serve as a very ueaningful book to the child - all about
hiogelf,

LEVEL 1I
MENT.L .65 WNGE: & to 11 yeors

Activities cnumcrated for the lower mental gge range nmay Ve nodified

for use at this hisher level,

The followin; adlitional suggestions way be used in the developnant of

useful langun;le experiences:

1. Intrcducinz ypauple

2+ dcleting oxperiences in earing for plants, pets, etc.

3« Kecping charts of uttenldance records (reasens f:r nbsence).
4, Celoberating Nnlidays and bLirthdays.

Parties or special prograns afferd opportunity for sueial trajning
as woll 23 language developuert.

9« Preparin; - class churt of woather conditicns,
6. Usia:; the tclevhone.
7+ Lewaninz huw to -ive siaple directicns.

8, Writing Loth perssonal and businoss lstters. Fillin: out applicae
ti ns, order blanks, checks, cte,

40
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AATHMETIC

The purypose of ..rithmetic in the program is to provide the individuel
pupil with thc activities and experiences which are neaningful and ussfyl
{n everydey living. It is extrewely important that the content of the
sritheetic Program be definitely functional.

While the slow-learner finds symbols and abstracticas difficult %o
comprehend, there are in ;rithuetic a certain number of signs, synbols,
and sbbreviations with which the child will ccae into contact daily living
and which he should recogniz~ and understeord. There is also & arithmetic

vocabulary with which he should become familior,

In tecching .rithnetic to the slow-learnd: it nust be understood that
problems and sityations with which pupils are going to cope in everyday
living will be nost eosily understcod ond uwost mezningzful. .ny vethod

by whbich o slow-learning child can learn. is tbe best method for him.

Since much of orithmetic instruction is andividual it will bLe necessary
for the teachur to employ the method by which the particular pupil con
learn, ..& in other instructicn for the slow-learner, it is psruissible,
and often neceasary, to use aids which would be: discourased in teaching
regular childrep. In gencral, any aid that will help the child may te
used.

LI RVING E?PERLENCES

PRI

l. To cuamt to twenty Ly rote

2. To count concrate obLjcets = "how mony!
a. Chajr and tables
b. OChildren
G. Sticks
S+ To count pictured sroups.
h, To compare groups As to quantity -'hgw nany more!

5. To cuppare proups as to size

6. To associate writven nusbers (1-1 ) with objects and pictuyed groups
7. To leora that a nusber has a fixed placa in tho ccunting serics

8. To¢ loern that each nuaber meons ene pore thaa the preccding nunber
9., To leara tu road and write numlwera 1 thviush 20

O

LRIC 11
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10, To learn thaf a lapge nunber can be brolen up into swaller grougs
11, To leorn thg number nonmes "one'' through Ytwenty! .
12, To learn partiadl counting
13, To recognize ordinal numbers (1 - 20)
1%, To luarn age, address, telephone nuuber
15. To reeognize nubers on the clock
16, To find pages in a book
17, To becone acquainted with nugbers on the calendar
18. To make a calendar
19, To put date on blackboard
20. To know ‘'time' related to child's day
a, Getting up '
b. Opening of schocl
cs Iecess
d. Noon
e, Disnissal
f. Supper
e Bedtine
21, To tell time on the hour
o, HMake clocks
b, Drasatire
22, To count noney
a. Play with toy minpy - store in roon
b. Know ¢oins to a dollar
Penny
Nickel
Dine
Quartar
Half-doller
Dollar
¢e Coust lunch money
23 To learp terns
a, Tall = short
b, laryoe - enall

ERIC 12
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ARITHMETIC
¢. More - less
d. Over - unier
es Mony ~ few
f. Before - after

2k,

25,

26.

27.
28.
29,

I.

e
h.
1.
To
To
to
Te
8e
b.
Ce
To
To
Te

Upper ~ middle -~ lower
Taller - tollest

Smaller - smallest

add "one" (or two, or three or four) to each number one to ten

take away "one, (or two, ot three, or four from each number one

ten

learn number values through the use of ganes

Dominoce ganmes

Ring toss Bames
Checkers
count to 100 by rate
write numbers to 100

count and write by 2's, 5's, 10's

ARITHMETIC RE/ADINESS

A large part of the work in develuping number readiness will Le oral.

The suggested octivities given here are intended to stimulate the teacher's

thinking; they dc not purport to be all-inclusive.

1.

activities.

The child!s present level of mental development will detcrmine his
Dc not underestimate the c¢hild,

mentol age will have had some number experiencos.

BASIC CONSIDERATIONS IN DPRVELOPING ARITHMETIC READINESS

An older child with this

2.

z

b4
S
6.

7.
8.

The child's rate of learning nmust be considered.
The lecrning situation should be as real as possible,

The crild nust see sense in what he learns.

Mecanings dust precede symbols.

Understanding

Practica must
It is nucess xy to roview freggpnﬁ}x»liyvi;usly lenrned scucepts.

wust precede royetitive driil.
bhe properly distributed

43
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9. The pnanner in which the child uses runrers in his thinking is
as inpoartant as the results of his thinking.

10. The child lezarns best whon he is eware of persnonal growth.

11, Make usc of wultiple-sense¢ learning: seeing, hearing, saying,
touching, drawing, toving, ctc.

12. Plan orderly development in the ¢hild's quantitative thinking.

Enuneration by 1's to 5, then %o 10, to 20, (Limit may be extended for
more capable children)

Rational counting may at first be dore by several c¢hildren in con-
cort then irdividuvally. Count objects in the rcom; deors, windows,
pictures, desks, erasers, goldfish, plants, books, boys, girls, etc.
Count to the Louncing of a ball, the tappiag of a beli or pencil.
Number rhymcs and games ace suggested,

Serial counting dows not imply the child knows quantity. He may
be atle teo count six pencils but cannot aiswer the question "How many?V,
The concept of quantity is the uoxt step in the child‘s arithmetic
readiness. Starting with small guantities - one, two, three, four -
through varied situations, the child will develop this basic concept
and will be able to tell "How aany'',

READING aND WRITING OF HUHBERS 10 10

At first use large-muscle activity by writirg on blackboard. Tracing

over the syibol may at first be necessary %o es“ablish the propsr muscular
pattern, and the neme of thp svubol. Let the ckild =say the name as he makes
the number. Teach one number syrbol at a time.

Work sheets may be devised(teacher made or oppropriate commercial) to

give practisa in reproducing symbols,

For exnmple: Trace with crayon the large numtcis on the paper. Reproduce

D.

in each square the numbexr given in the top row. (Block off
paper into half-iuchk squarcs for this). At first copy only

a single number, then two, them three, etc,, until the child
con form all numbers 1 to 10 from copy. Next step is to make
numbers from memory without copy. Fill in the missing numbers
in the squares. Count the n'wber of balls, etc., and make

the number.

UNDERSTANDING THE MEANING OF DIGIT SYMBOLS

Lot the c¢hil.. understand the mesning of thc number by associatjng the

number with Qujects,

Exanples:

ERIC

Aruitoxt provided by Eic:

Count the fvora in the rcom and point to 1w number which tells how many.

Count the vwindows in the rcom and 1le:t tho craysn tell how wmeny,
Count the girls in the room and let tha ow2il t2ll how mepy.

44
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ARITHMETIC
Provide the child with a varicty of cxpericnscs which will

firmly cstoblish the number oondept.

Examples:

Jack my om:sc all but the mumbey which tells how many
windpus gre in the xroom.

Betty may draw a civele around the lergest number.

Erasc all but the nuwsber which tclls how many days are in
the weok,

Write The mmber which tells how many aycs you have; hew
many filgers on your right hand,
E‘ ™IME (Use clock face with moveble hands . )

Identify: hour. (Half-hour, guartcr-hour for morc maturc
pupils,;

Pupil activity: Let John move the hands to the hour ot
which we come to school,

Lot Maxy placce the hands to show 10 ¢o'elock, cte,.

F, lNoncy Valucs to a Dimc. (Use actual noney, )

Know voluc of a penny, nickel and dime in tcrms of buying
familinr objcets: candy, peneil, spoon, milk, cte.

How many pcnnics in a nickcl? in a dimce?
How nany nickcls in a dinc?

How many pennics with a nickle nake a dime?
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1I, LEVEL ARITHMETIC

At this level it is important to present number faoets in

ordurly progression from simplc usc of numbcer symbols %o the

nore conplex usc of synbols. Enphasis upon the manncr in which

the pupil uscs numbers is continucd while cnphosis upon asccurncy
sccomes important.

The mentally retrrdcd pupil hrs nced of brsic rumber facts
to mnke satisfactory life adjustnents. %he instruction sheunld
continuc .o be as practicnl as the toncher ean nake it.  The
tencher should usce cvery possible situction from the child's
own expc: icnces rather than folleow “problens" given in an arith-

nctic book. Usc nll the nlerningful drill you can,. Yloy gomes in

which thc number skills have ~ pyt. Prepare sm:ll scis of eards
with the ~nsucrs aon the baek for individunl prraeticc. Lot the
pupil give onc ~nothcr practice.

Progress wiath number symbols may bo nush slower than that
cxpericnced by othcr children in the elass. The tencher is
coeutionecd that spceced in progression is not the important thing.
Mnke ccrtain the pupil is able te usce rcne level of nunber skiil
before attenpting the next lcvel. The pupil is intercsted in
naking progress. Mnake 1 skill ohart for the individunl pupil
which nay be approprintcly nnrked with stars or o colered bar do

indiente progrions,

46




Arithmetic

No attempt should be made to have the mentally ro-
tarded pupil Xeep up with normal pupils in the class by
requiring the mentally retardcd pupil to do less of the
samc work planmcd for the normal pupils. The mentally re-
tardcd child necds not less of a program dusignced for the
norngl child, but a great amount of practicc in number facts

appropriate to his own needs.,

EASIC SKILLS FOR THIS IEVEL

1. Erumergtion by 1's to 100 is accomplished at this

level, (Both counting of small objects and rote counting.)

2. Reading and writing numbers to 100.

3, Undcrstanding the mcaning of additien and subtraction.
Suggestions: Jse blocks; becads, poeg voard, ecte. Two
blocks.here ané onc block here, place them tegether

(2dd); this mokes threc blocks (count). Four beads hcere,

take one away (suttract); this leaves three beads {count) .

The child should Icarn at the same time the meaning of both

addition and subtraction to the point vhere he car denenstrate

with objects first to s swm of 4, +then 5, 6, 7, 8, 9,

and 10, (Or the tcacher may follow any other systematic

runber prezrcssion now in use.) This is to develop neaning

only. Whern the child understands the freis, cach fact is
lcarned as a scparatc niemery item. Counting is not uscd at

this timce. (It is very impoxtant that tize child have an

understanding of the nuaning of addition ond subtraction facts

before there is any abstyrict ucnorizatien,)

a7




Bl

44~
Arithnetic
4. Writing and reading of number combinations to ten in

horizontal and vertical form. Include the rcading of

the signs +, -, and = (Both addition and subtraction)

Examples:
2+1 =73 4 2 -0=2 2
-1 +2
3 4

Intermediate

30. To recognize measurcs and their abbreviation in rclation
to things used in daily living

a, Inches - in.

b, TFeet - £,

fostny bty pemy vy eam i D BN o e

¢. Yard - yd.

d. Pints - pt.

¢, Quarts - gt.
f. Gallons - Gal.,
g£. Pound - 1b.

h. Dozen - doz.
i, PBushcl - bu.
j. Ton - 7,

31, To lcarn to use Calendar and write date.
a. To know the seven days of the week
b. To know the tuclve months of the year.
¢. To know the¢ number of days in a year.

d. To know the number of weeks in = year.

S R e T e T e B e

%2. To know thc addition and subtractibn combinations
involving 2's, 3¥s and 4's.

48
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33.

35.
36.

31

.
25,

s

40.

41,

45
Arivhmetic
To luarn nmare about thu c¢lock
a. Half hours
b. Querter hours
c. A.M, nd P.M, tine

To rerd ayd wrilg nymbers o LOO wi?h some appreciation
of their value. ‘

To sa2y and write by ”'s, S's, 1(Hw to 100,

To read :wlyu etumle,vighlers involving adding and
sublin niatrxg! '

fo know Roman numcerals te twelve.

To be ablu %0 divide whole objects into halves, quarters
and thiids,

2. J'or be able to do simple nmeasuring of objects.

&« One~half inch

. Inch
¢. foot
G. Yard

To learn the uses of mecasuring devices.,
£. Thernoneter

b. Sealc

c. Srccdoreter

d. Gasolinc pumps in filling station
Lo use arithmetic in lifc situations.
f. Buying groclerics

b. Buying éry goods

c. Dbuying stanps and baving packagcs weighed for nailing.
d. Keering calcndar record of holidays, dates.

c. Playiug storc, involving moniy changes.

f. thers

49
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42, To re¢=d and write numbers to 100

4%, To know 100 addition =and 100 subtraction facts.

44, To usc addition and subtraction with two-figure colunne,
involving carrying ard borreowing.

45, To usc zero in addition and subtraction.
£6., 'fo learn multiplication and division through 5's.

. 47. To learn to solve simplce one and tuo-step problems in
; concrcte, oral situations.

48, To learn 10 solve sinmple two and “hrec-step problems in
concrete, oral situntions,

49, Teo lcarn t6 chieck papexs.

o0
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SOCIAL STUDIES

An understanding of Social Studies guides children into
bettor ways of living togcether, solving their civic prob-
lems and understanding the cnviromment in which they live.
It is inportant that they understand snd appreciate the
servicecs provided by home, school, comrmunity, state and
nation in maintaining their welfare. Since the slow-learner
is limited in his assoziative powers he ray not be able to
nake adequate adjustment to lapse of time., It will be un-
meaningful for him to be given a curonological history
of his country. He can bc taugh% to uwuderstand a few of the
important functions of the law-naking bodies he comes into
contact with. He can lcarn to aprreciate his countyy's
great men and what some of then stand for., If he reads,
he can be taught to use & ncuspaper to gct information he
may want to use. He can be taught the privileges and ob-
ligetions, and how he can vote his bnrllot as he wishes it
to be voted,

Thu child should be nmade aware of the functioning of
City, State and Federal Govermments on o level that he

can corprchend. He should be _taught to be proud ot his

Arierican heritrge. It should be the ultimate ain of the

teacher of sceinal studies that he teach the slow-learncr
to function cocperatively with othere in a democratic

society.
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Social

-4 8-
Studies

Lecarning Experiences

Primary
1. To

e

b,

. discuss the aspeccts of home living.

Responsibility of each member of the fanily.

Problems of daily living.,
What constitutes a happy honc.

2., To know a2bout the neighborhood

Housing
Play facilities

Community helpers

(Sce sample wnits at the end of this chapter)

Policeman
Fireran
Storckeeper
Mailman

Iilkman

Refuse collector

others

3. To nake friends anmd be part of a group.

4. To know of sexvices rendered by school perscnncl and
cquiprent.

Frineipal
Teacher
Toctor avt NUYSC
Castodinn

Pennnay Adde
audin-¥isunl Alds

o2
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Social Studics

Intcernedinte

5. To learn about transportation.

a. Means of transportntion to nlges pUpll newds su
£0

b. ©Standards of conduct on public and private con-
veyances (stress code of acceptable behaviox on
school btus ard in private cars hircd by school
depurtrmani)..,

¢. Inportant routec - cluy - «pyn naps.

d. Make use of visual aids on transportation.

iy T Xnow nmeans of communicatvioeon.

a. «#Usc of teluphone

b. #Mall and teclegraph

¢. Radio ﬁnd television

7. To know city ox town serviess pnd facilities.

n., *Post office

D #Iimchousy
el WwPnlice station

d. Health fagilities

[remmt  pesen) sty  feneed e mmw EEE B O OB A e e

L Town clinics
trash disposal

Street cleaning (City Public Morks or Town High-
wny Department)

. ¢. Recreational freilities
[ Paok and playgroundés (Fort Barton, King Park, Beuchcs,

Fort Adams, Morivon Parxk, Portsmouth Historical Socicty

i Tarkey Hill and Ncowport blaok Mascunm.

O

[ERIC 53
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Social Studies
Art Centcrs

Library facilities

8. To know the acceptcd holidays and significance and date
cach

% Develop o unit around these topics_and plan fiecld trip,

nural and ¢xhibits as culminating activities.

ILLUSTRATIVE UNIS
ILLUSTRATIVE UNIT - PRIMARY - HOW SOIE ANIMALS LIVE AND GROW
I. INTRODUCTION
4. Talk of pcts that children nave at hone,
1. Sonc may bring small pets to school (Hamsters,

rabbits, birds, etc.) No pets are to be left in

the school overnight,

B. Talk about known animals that are not housec pets.
1., Farm zninals
2. Wild animals.
C. Teach:ir may display animal picturcs to stimulate inter-
cst and questions,
1. ¥ind pictures that suggest leand questions such as:
A, Where do you think that tnby deer sleeps?
b. What did you notice about the frog's tongue?
c. Why do cats have soft paws and sharp claws?
D. Visit fish hatchery, the woods, or a farm to obscrve

different types of animrals.
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Sceial Studios

I1, LEVLLOPING 2HI UXNIT

When pictures and materinls have becn collected and

partially discussed we sre ready to find likeness and

) differences Ly conmparison,
. A. How 4o feot help diffcrent animoals?
1. In securing food.

. 2. Claws (talons) on bixds o grasp and hear food.
i L. Hebbed foet to assist oiimals to swim under
i water to fooé,

¢. Non~revxactile 2laws on sgairrels and nuskrats

(tront Teet) to nhcly diggin: for reots and

| climbing trces,
; d. Peiractilo clews on cats 2,8 wildcans Tor
: grasping and tearing,
g B. How do nouths help diffu;ent ardiroics?
. 1. Specialized tongucs.
! 2. Toads md trogs - Lorg ard darting
I b, Butterrly -
{ Long tongue - hollow tube throuxh which ncctar
] is sucked from flowers.

2, "i1lic &4 'birds,
‘ 2, Ducks - broad flat bill - sixain focud from rmd,
‘ b Bluejay - sharp bill to forece opéen nuts ard to

cnt sceds,

- o5
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Social Studies =2

3.

Teeth

~
[ ]

Meat eaters - wildecat, tox, dog, wolf,

Long pointed front tceth.

Flattcned back teeth (rmolars)

These are for tearing and grinding raw nmeat.
Plant caters - horses, cows,

Long sharp teeth. These £it then for bjiting

and gnawino towgh green plangs (gxass)

ITI, CGORRELATED ACTIVITIES

Draw pictures of diffcrent types of animals studied.

Write short senlbouces aveant cach aninal drawn.,

Encourage children to bring in storius of animalse

IILUSTRATIVE UNIT - INITRMEDTATE
COMMUNICATION

I. HOx HMESGAGES ARE SENT

Long igo

Visunl Messages (explain tern)

1,
2,
3.
4.

Beacon lights
Smoke sigrals

Gestures

icture writing

Czzaved on rocks
Printed on clay
Ou papyrus

On skins of animnrls
ob
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Social Studies
5. Blaze on trecs

6. Pointing arrows

7. Knotted cords

8. Notched sticks

Q. Sigralling by flags
10. Light signals

Fln res - rockets
HMirrors
suditory {ear)

1. Drums

2. Bells

3. Lyrics sung in sirects

Visunl Messages
1. ZLight signals

Prairmen's lanterns

Flashlights
Colored lights (traffic sipnals)
2, Nriving and printing.

2. Letters and vwritten ncss:igeg
Hail
MeSsengers

Carriex pigeons

o7

|
I
I
|
|
|
|
|
|
I . todern
|
|
|
|
l
l
]
1
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Studies
b. Printed messages

Newspapers

Bulletins

Circulars

Magazines

Hendbills

Pictures - billboard:
Anditory (caxr)

L. Talkinge and shouting
2. Joras

5. Trunpets

. ‘Telerhons

. FEacdio

4
5
6
7. Telegraph =nd cable
£, lMusic (vugle cali)
9

. Sound picturces

10. Phonograph

Specizl Meons of Sonmurnication
1. Breille (commanicavion to the bLlind)

2. Television

A
0



Social Studies

IT. THE POST OFFICE

A. What nappens to a letter in the U, S, Mails?
1. Tetter deposited in a collection box

2. Colleceted by mailman

e aEm S

3. Yravels througnh a post office vhere with others
it is:

b
o

Sorted (Manually or mecharically)

| b, Postmarked
3 c. Distributed
( To lockbox or carriexr's bag
-: To a sack for further travel
1. 4. Its journey fron the post office
v To local nailboxes
i Te train, beoat or plane
{ 5. Its progress on o tiain, boat or plane
B Sorting
L Placenent
6, Its arrival at its destination
l Carried by rural carricr
[ Carried by city postman
Culled for st post office
l B. Cos% of Postal Service
. l. Kinds of stamps and value
l 2. valaries of postal employces
I 3. Upkeep of buildings

4. Replacenent of trucks and other vehicles

o9
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Social Studies

Tracing roubc covered by o letter
1. HMap study
2, Distance in milcs

3. DRate of speed and tirec cohsuned

ITI. IWVENTIONS FOR MORE RALID COMMUNICATIONS

Ao TPclegrarh
L., The Atlantic Cable
C, The Telephons
Activities

i. Moke a simple telcegraph

2, Writing a telegram

5. lake a class ncwspaper

IT CULMINATING ACTIVITIES

1. Plan a radio progiam wich & homennde nicrophons.,
7. Make a communication booklet.
3. Nal- a rmrel.

The ollowing Sacial Studics toric should be taught

during the three yecar period & papil is in the Primary

and Intcrmedinte Class,

PRIMARY
The ionc
Ths Schoel
The Neightorhcod
Community Helrers

Nationnl Holidnys

60
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Social Studices

Thanksgiving
Veteran's Day
Colurbus Day
Bational Figures
George Washington

Abrabanm Lincoln

INIERMIEDIATE

Community
#. Local Governncnt
b. OState Goveinment
c. Federal Goverimerns
United States
a, New Erngland otates
1. Origin
2, FPilgrius
3, DProducts
4, Famous New Erglayders
b. Middle Atlantic Jtates
1. Origin
2, Location
3, Fanmous pcople

4, Minexals and Produets

61
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Southcern States
Western States
Famious Amcricans
George Vashington
Abrahan Lincoln
Masgsoit

Bookexr 1. Washingtou
National Holidays
Colunbus Day
Veterzn's Day
Thanksgiving

Units showld be developed arocund

They should bu devoicred several

theso

days or

weeks prior to the holiday, so that the unit may

culminate on the particular h:laday.

62
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EVERYLAY SCINWCL

In everydly living the experiences of all human beings
Jouch upon aspects of scicnce. Thease things which arc
clogust to the slow-learning child are of doep signif-
icence teo him, With th: younger child this includes
the frod he cats, the elethes h: wears, the pevs he has
and the agpoets of pature he scos around him. With the
oldcr boy ¢r girl thr lavs of soicncs de~lire directly
with those things with vhieh he ic fenilisr are of the
rost interest. Also of interceot, tut fron a purcly
conversational standypoint, are thz odern scientific dis-

coveries these pupils have hensd or rend abont and like

Yo discuss., 1t is therefore dmportant thrt corcentu

of science be presented 1n as neaningful 2 way as possible.

science should be closcly conneeted with cverrday living,

abstrace thcory has no renl moaning for slow-learning
childr-n. For the nest party, scicace will scrva more
to enrich cother lonrning experiences oné orly seldon
should Lo taught os an igelated lenrring erxperience in
itsclf,

Ceensiconnlly one of thoe children shows an intense
intereat in sore perticulny phrse of scicnee - wninzﬁs,
flowers, rocks, cte. This dntgrest sheuld be sngournied
ord nllowed to develop =8 far av vhe child ile capable of
develeping 1%, since sveh interests ray ultinstely Lceeong

worthwhilie hobbics,

63
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Everyday Science

B. Learning Experiences

Prirexy

1. To talk about tinc of year and its relation to weathey.
a. Fall
be Winter
c. Spring

d. Summer

omm Sk WA TEE BB SaE sEm wce

2. To talk avout aninals

a. Donmestic, including pets

b. Wocd animels
- ¢, Circus ~nd zoo animals
1 G. Cermor bird, fish, insecus, reptiles.
4 3. To talk about plants
- 1. Plants thht provide food
i Make trip to market
B 5¢t up market in room
. Hnke booklet on vegctables
. Plant sceds in room and waten them rov.
4 b, frces
’ Common trees Sceh everyday
’ $rees that give foed
l_ c. Flowers and house plants

Cormon garden flowers

Plants used in the hone.

Q (;4
ERIC
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Everyday Science
4. To talk about machines used by nan
a. Common tools
Broomn
Hammer
Scissors
Others
b. Motor machines
Sewing nachine
Refrigerator
Autonobile
Washer
Fan
Othcrs
Intcemediate
5. To discuss the wcather
n. Inportance to workers
b. Effcects on plant and aninal life
¢, Kinds of weather and clouds
Storny
kain
Snow and sleect
Hail
Wind
Fair
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Everyday Scilence
6., To tnlk sbout the surfacc of the coarth
=+ Mourntain
0. Rivers
c. Valleys
d. TForcsts
¢, Soil
f. Rceks {(conmon rocks =nd ninerals)

7. To trdk about the need of ¢onznyvation of natura
resuLIrCe S

ive  HKeforestation ard fire prevention
o, Crop rotation
¢c. Fish hatcherics
¢. Ganme reserves
¢. botanical gardons
8, %o discuss plants in thelr relation to nen,
a. For food
Yegetables
Root - carrot
Stem - celery
Leaves - lettuce
Sceds - pees
Flowers - cuaulitlcwer
Bulb = onion
b. TFer clothing
¢. For shelter
Q ¢y For benutification of surroundinge
ERIC

Aruitoxt provided by Eic: 6 8
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Everyday Scicnce

9. To discuss aninals in their srelation %o nan

¢,

AS pets
As food
A8 clothing

As shelter (Indinn tepee)

10, To discuss nacnines that nalie work easicyr

A,

b.

Lever - shovel, broon

Wheel - pencil sharpencr, bicycle
Inclined plenc - yanmp, escnalator
Screw - Jack, jar top

Pulley - window, flug pole

Wedge - can openeY, screw Griver

67
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Everyday Scicnce
SAPLE SCLFECE GNIT
TiE CHANGING EARTH
INTERMTDIATE TLVEL
Wnat changes are toking prace on the earth?
What things effect thcse changzs?
boring in pictures of changes that are taking place
on the carth's surface.
Talk about changcs thay man made in building Route 24,
185, 85, Portsmouth Ey-Pass and Memcrial Bovlevard
Extension,
IT. Activitics
Model some hills on large woed board or cardboard to
give the children their first idea of relief naps.
1. High
2. Low
3. Raolling

Pour we'x over hills to see direction the water flows
{alwe ‘~4yn hill).

Visif a strean in the neighbarhcogd

Put in lenves, vpieces of weood or toy boats 4o see
whether the water will carry then along.,

Find picturces of places where ruruing water hes chahgcd
th:} la“d (]

I'ake A cement block - miy sand and cement with water -
put in vox and let harden.

Make colleotions of rocks - sanGstone, limcstone, shale.

Put muddy water in a glass - wetch sand and soil settle
to the bottom.

List things that <hange the carth.

b&
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Everyday Science

IT1I. Develaping The Unit

How our caxth's surfacce varies:

1. Land -

e

Mountain and hilis -

Reisel parts of the onrth's surface

Meuntain higher than hills

Vallcys -

Laow ploces betweon hills

They vary in size =nd shape

Plains -

Widw, flat srea of land

Thelr chemracteristics vary with their location

(1) Deserts - litile vegetation - no agriculiurc
taste land, soil - hard, dry, dusty,

(2) (Crassy plains - abundent vegetaticn - shecp

ané cattlc raising.

2. Watcr

A

Bodias of water that flew across the surface of
the c¢arth are called streams.

Brook8s or crecks are snall stresns - brooks are
usuzlly nirrow - flow down :mountains very fast,
Crucks are wider - flow nuch more slowly.
Rivers - much wider ~nd deeper

Bodics of woter that are surrounded by innd are
lakes ~nd ponds. ©nnll iakes arce called ponds.

Shnllow 1lnkes or ponds arc c¢alled swanps.

69
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Everydny Science
. c. Lnrge bodies of waver
Sees
Cceans
BE. Nlenents that change cur carth
1. Running watcr -
a, Vearing away colil and crarying it to different

places

Rloods - cut Ccecep ditches where 1ané was washed

o

away - build up soil ip othed places by piling
up recis and soil,
¢, Waves - washing ngalissc¢ The €aore and wearing
awny rocks =and scil - then Qepositing it ot
another point,
2, Moving rir -
e Dust storms -~ t2lk of how fertile londs can be
cempl ctely destroycd by dust scttling frem A dust
i SLOYT.
4. VYoleanoncs -
a, Rock dcep in the carth grow hot and melt - then

push ta the surface, making bunps s YJg as ncuntains,

Finally break threagh - overflow ond turn back into
; rolid rock. Melted rock is ¢alled lave,
l b, Volecnnoes builé up the land in scnc plsces but

do not wear 1t away,

70
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Everyday Selornce
4. Rocks ~
n, How they arc forrmed
Sandéstone - little grains of sand
Shale - made from clay
Limestone - forned from shells of water arinnls.
5, The glaciers of long ago -
a. Grent cheets of noving ico crushed everythiiggg
in vhelr vath.
Melted to foxrm lskes
Depesited scil nnd rocks to frrm hills.,
How nan change< the carth
1, Cut down forests to make fields
2. Digs cannls
5. Digs mincs
4, Bulild roads =~ hills cut down sand heilows filled in.

5. Builds railroads.

71
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PHYSICAL WELL-BEING

Healthful living, personal safety smd wholcsome mental
attitudes are the objectives of physical well-being for
the slow-lcarner, His competence often well depend dir-
ectly upon his physical s%amina since he most often will

be employed as an adult in semi-skilled and unskilled iobs.
The problen of developing good motor coordination is very
real in classes of slow-learners and it is important that
each child be given those physical nctivities suitable to
aim and peculinr needs. This is especially important in
the yormger grouyps,

Rules for persocnal safety rust be teught so that they will
be neaningful and tunctional for all slow-learning children
in their dasly lives. Taking safety precautions must be-
core habi% with these children since they do rot reuact
satistactorily when confronted with new situatiors or
emergencies,

Opportunity to develop vholesome nental attitudes cceurs
often on the playing fie 4o. Tre adcvantages of team work
and the nced for cooperation can be taught wcll there. It
is vory important that the teacher doeo not allow himself
or his group to develop the habitv of alibiing for poor per-
foxrmance and for doesing., Slow learners sie concerncd espec-

ielly with the desire te #ing an it bocnres the job of the
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Physical Well-Being
teacher to teach pupils to accept the fact that at gvery

game someone must losc. Team play is only part of the

physical cducation lesson with the older group., 4 general
progran of exerciscs to kecp physically fit srould be
continued and be part of every class periond,

Folk dancing and formation narching, esvecially in %he
colder groups, is adventogenus end should be part of every
rhysical well-being progran,

Pcrsonal cleanliness and naking a good ayppearance rnustb

be emphasized with slow-learners until they have devel -

oped pride in both,

Learning Expericnce

Primaxy
1. Henlth - to talk about personal appearance and perscnal
¢leanliness.
A« Yevelaping a good posture
. Bathing daily
Ce WAshing hands
Erushing ventp

U

f. Cletrning nails
&. Blowing nsse

h., Caring for clathing
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PHYSICAL WELL-BEING

2. bSnafety - Lo tolk mbout s~fety rulcs
A. QObserve traffic signs
b. Play in safe placcs (not in the street)
¢, Take part in firc =21d bvonbk drills
d. Donger of playing with shurp pointed instruments
e, Refrain rrom pushing nt the drinking fountain
f. snger of leaving objects on stups
&« Hnzard of contact with frllen electric wircs.
h. Dangexr of runring with sharp cbjects.

3., TPirst Aid - to develop a first aid consciousncss
a. Cleanliness necessary in first aid

b. Watching nurse or doctor care for cuts, scratches
and wounds.

¢. Reportipng accidents ané sninal bites to parents
and teeclhers.

4. To Lcarn to play simple grnes {Sce Speeinl Bducation
Menual of Gancs)

~. Junping roypc

L, Beon Bag

c. Xiggy in the Pen

d. Iwo Deep

oo Hill Dill

f'. ¥ox =nd the Chicken
£+ Cirele Basebnll

h. Red Light

i. Drop the Handkerchicef
j« Follow the Leader

74
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PHYSICLI, WELL-BEING

« To begin to participate in sports

A8

#. End Ball

b. Kick Ball
¢. Dodge Ball
d. Corner Ball

1r serncdiate

[e)}

. Health - to develop habits of good personal appearsance

and cleanlincss

2, Brushing tceth

b. WUnshing hands

¢, Combing hair

d. Clcaning nnils

¢. ZBething regularly

f. Browing the nose

£. Qaring for the clothes

h. Shining shoes

i, Replacing fastenecrs on clothes
fending clothes

LS
-

?. Te Aisguss food as it affects health

6. How food affects the teeth apd body

A, How a balanced diet affcects heslth

. VWhy 3t is nceessnry to pasteurize nmilk

d. How e¢x0assiva sweellt affwet the skin and teoth.
8. To disanes good rest habits as tYky affect helth

A Nunbor of hours recst needed by chiidren

| ERIC &
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FHYSICLAL WELL-BEING

b.

C.

Humber oi’ hours of rest pupil actunlly fcts

Factors necessary ror proper rest.:

9, To discuss poesture as 1t affects health

10. First Aid and Safety ~ To practice simple methods of
“irst =id.

e
e

v.

c.

4Apply simple first ~id so cuts, burns 2nd ninor
wounds.

Rerirain fror nmeving inédividuals in accident cascs.

Carc for o noscbleed.

1l. To apply snfety rulcs

d.

Cross street 2t schocl stop signs or corrers
Stay away from fallen wires
Toke part in fire and bomd drills

llemove haznrdous objects from fleors snd stairways.

12, Cames and Sports - to learn to play cooperative gnmes

Doago Ball
Cirele Kick
R«¢ Light
dopping Relay
Ovirhicad Relay
Petato Raoe
Threc Deep

76
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PHYSICALL WELL-BEING

13.

a, Touch Football

b. Volley Ball

c. Field Bal

d. Soccer

Y
&L

e. Basketball

f. Sofcball

To learn to participate in competitive sports.

Suggested sLctivitics and Cutcomes in Henlth £ducation for the

Slow Learning Child.

Chaxrts I.

Chart I.

down, nHot Across).
TO DO

1. Wash hands
before eating,
using individual
paper towel at
school And own
towel at hone.,

2. W=sh hands
nfter recess.

3. VYiash hands
amé face night
and morning.at
hone .

4. Brush teeth
twice a day with
owil toothbxush.

5., Avold putting
pencils, fingoers,
etc,, into mouth,
nose, Cars, eyes.

[ ERIC

Full Tt Provided by ERIC.

PRIMARY ACCOIPLISIMENT « Ilental fge:

TO SEB

1. Denonstration
of tushing
teeth correctly.

2. Denonstration
of how to wash and
dry hands and how
to care for wash-
cloth, sonp =and
touel.

%. Denonstration
of how to conb,
brush, and cnre
for hair.

4. Denronstration
of how to tio
shoilaces.,

5. Denonstrntion

of blowing nose
coxrectly.

77

70 FEEL

1. Awareness of
personal respoi~
sibility for care
and appearance.

2. Pride in be-
ing clean ang :
n‘)at »

3. Necessity
for carrying a
reedily avail-
able handker-
chief ard us-
ing it.

4. Ditference
betwern clean
and unclean
("fuzzy")

teeth and mouth.

5. Dissatisfac-
tion with the
feel and olcr of
soiled underwear

5 to 8 yeAars

Cleanliness and Pexsonal Care - Prinary (Read Columns

TO HELR

1. Praise or
frequent ex-
pression of
approval for
every attenpt
no natter how
awkward or
inperfect

2. Catch-
rhrases and
sentences of
reninder:e.g,
"If you're
falsc to your
teceth, They'll
be false to
you,

3. Frequent
repeating in
unison or
alone of
thymes, jing-
les, verses,
etc.,relating



Physical Well-Being

T0 DO

6. Know huw to
blow nose when
necessary and
in mannexr not
objectionable
tn ofthers;

use handker-
chief instecad
of picking at
nosece

7. Refrain from
spitting on floor,
steps, pecople,

8. Wash hands
after visit to
the lavatory.

9. Drink fron
public fountnin
without "“nouth-
ing" it and
sjuirtiug on
others.

10. Use own
napkin, glass
or cup at meal-
tire.

11, Carry a clean
handke¢rchief or
tissuc at all
tines,

12. Try to cover
coughing and
sneczing.

13. Make ef<orxrg
to kcep hair
combed and neat.

14 . Year clean
underwear.

~Th

70 SER

6. Chart records
of dally inspec-
tion.

7. Appropriate
health poster
and comnexcial
displays.

8. Height =znd
weight chart
with entries
very three
months.

9, Dramatizations
of good health
behavior, such
as "How to Get

Ready for School."from drinking

10, Demonstration
of how, when tak-
ing a bath to
wash face, eavs,
and neck.

11. Demonstration
of proper way to
clean nails.

12, Clarts of
different ways
to take a bhath:
shower, tub,
sponge bath,

13. Deronstraticn
¢f how to try
shoes for suffic-
ient length and
width.,

78

70 FEEL T0 HEAR
6. Dirfcrence <$Ho cleanliness
between good  and personal
light and poor health habits.
lignt on one's
work, in read- 4. Sound pictures
ing especially.if available,
relating to prop-
7. Tingle of er health carc.,
scalp, upon
conbing ard
brushing hair
well,

5. Singing = 1o
carrying out
notion songs
relating to
8, Being iiked c¢leanlincss.
nore vy others
when clean and 6. Riddle read
neat appearing.by ovhcrs with

1 chance to solve
g9, Stomachache thai or hear then
solved out loud.
ice~-cold nilk
or water too
fast.,

7, Stories about
children doing
healthful things;
10. Tired cyes discussion about
ané fatrgue story content.
from not get-

ting cnough 8., Flies rmust be
slcen or rest, kept off food,

11. Socks and
snoes; too
small {short)
unconfortable

9. Crndy in large
amounts should
not be eaten be-
tween neals.,
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Physical Well-Being

T0 DO

15. Take a bath
with help mnore
thar once a week,

16, Renove all
clothes &t night
and put on sleep-
ing clothes. Hang
up clothes or put
neatly on a chair.

17. Xeep shoes wiped
or brushed daily,

18. Lo not eat any-
yhing dropped and
picked up.

19. Do not eat
snow, nor food
eaten at by
others.,

20, Do not lick

with tongue hand-
railings, window
panes, desks etc.

21, Make a booklet
of pictures show-
ing good henlth
habits.

22, Ask permission
%o go to lavatory
without delaying
too long; use
toiles tissue as
necessary.

2%,.,Flush toilet
after each usc

24, Avoid wetting
or soiling toilet
seat.
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Physical Well-Being
T0 DO

2", Hang up own
wrars at schonol;
put cap and gloves
safely in pockets;
fasten overshoes
together.

e o A e e S Bt 8 i a0 a s e g € AW+ P Y
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The Elementary Course of Study (Bulletin 233-B.

An Interim Report; Haxrisburg: Department of Public Instructinn,

1949), P. 475.
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SUGGLOSYED ACPIVILINS AL OURCORES Il 1, iL4H ENCATL N
FOR Wil SLOW LiAinIiG CHILD

INYERMEDIATE ACCOLFLISEBMT - llental Aze -~

Ch~xt I.

(i*ead colunns down, not across)

20 DO

1. Wash hanés
when Lecessary
without being
told.,

2. Drau and
label picturcs
showing hexd thy
~nd unhical bhy
appeaxing tecth.

3. Draw and
label picturcs
of sinple tooth
structure.

4., linke a ltage
Ciagrxren ol she
tCCtHl ’

5. IFind picture:
of ¢iifcrent winde
of' tooth trushcs
and arransc in
orcer of valuce.

6. iacep tooth-
bicush in clcon
pluace provided
Tor iv; use
twice & day
wichout constant
sunervision.

7. Urite very
siuple storices
or poens abont
cleanliness nnd
personal care.

8, YMake a herlth
inspectior. chnrt
and rake rcgular
enirics.

10O SLE

1. Slides or
noving piectures o
of vhat germs
("unscen encnies")
look like and do.,

2. 1lllustrated
chaxr+ picturcs
of simple tooth
strvcture.,

3., Illustretions
conparing sound
tecth uith ccfec~
tive teein,

4L, uemonseration
of purt each kind
6f tooth pl-ys in
mestication of
food.

5. Decnoastration
of' wnat pressure
and torce it tskes
to crack nuts or
hoxd candy and

how dangerous it
would be to Go

the sarc with

the tceth.

6. lioving vic-
tures or good
slides of human
digestive pro-
cepses berinnivg
in che rnouth.

T After propecr
blowing of nose;
notice 4irt col-
lected fronm pole-
lution in the air,

81

30 FhiL

l, Vhren
teeth nre

4]

[8]

to 1l yecars

Cleanliness ané Perxrsonnl Care - Intemediate

10 AR

1. tow gexms
are spread:

loosening end spitting sncez-

permanent
tecth coning

in; importance
ol caring for 2.

teceth.

2. Yride in
white, wcll-
cexrceé tor
teeth end an
attrective
smile,

5. llendache
from over-
straining
cycs =t
riovies, from
improper
licht, read-
ing in ded,
et

1.‘ . Th(ﬂ dif-
ference be-

tWeen reading 6,
with reflected
tlure shining -
into eyes fronm

sun, bright
lanp poorly
placed, ete,

5- !'L sore
threo:t can
be seirious
if nov carcd
foxr.

5. Avareness
of bocy odor
from l.ck of

versontl ¢are.

ing cougching,
contacts, ete,

Whore Loerms
lurk: in hands,
nail, mouth, ob-
jects, etc.

3. Teeth (ring-
€rs, cutters ard
those that teorxr)
¢Xxplain function.

4., Inportance
of making roon
ar new '] pcm‘
anent taoeth at
proper tinc.

5. Importance
of irmcdince
dentel care for
cavities in
teeth.

How bactcria
chuse 6onays
hiormtful oend
helpinl bacterin,

7. The stoxy
of how bristles
arc prepered
for toothe-
brushes.,

33,  tloWw nose
hcats air Le-
foxve it renches
the l‘lnf_; .
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Fhysical Well-belng

Lo

o

9, lNoke clean-

lines

10.

s boollst,
Collcot

pictuxes of
musical in-
struments with
reinovable nouth-
pieces, etc,
stressing vhat

they

trausnit

diseases,

<1,

of own bath, sub-

Ject

tion; bathe tul.y

MG e
Jeek .,

sn Interiin Repors, Hnrrisbure:

194

Take clinrge
to inspco-

tLan once a

T8
0 5LE TO ¥
8, tow tears 7. The
flush cut the dif ference

cyes ané thus
kecp out for-
c¢len matter,

9. DLemonstras=
tion of ways

one sits in ong's
own light; nlso
now light shoulad
121l on printed
puge for case of
Treading .,

10. Denon: tra-
tion of how to

cargle properly
and usc nouth-

wash,

in walking
wnen tocs
arc point-
ing straight
ahead and
when point-
ing; =t Bn
angle.,

3. The
pride and
physical
well-being
of having
onc's re-
rediable
aefeets
corrected.

0 LEAR

9. ilow hailr and
rmcous nenorane
in the nose col-
lect gerns and
dust to safeguard
thront s~y lungs.

10, Proper use
of snliva $o
digesi foodoe

11. Wwhy particlces
should be renmoved
from eyes wibh
extrcre erxre.

12. iurpose ané
Tunction of body
rores: relabion-
ship to body odor
and versonal care!

The Zlencnvary Course of Study (Sulletin 233-5.

9), P. 479,

82

Deportment of Publie Instruciion,



APYTLDIY A

oLISCTHD ol AL DIE I GCRAVHY

Baker, torry J. Introduction to Lxcepbionnl Children. Revisel
Edition. FLew York: 7Thoe fmenillian Company,1953.

Dr, ilichasl, Snlvatore. Vocational Rchabilivation of f{icntally
Hetarded, washington, U. C. Fedcral Sccuricy
Ageney, Oifice of Vocational Nehabilitotion,
1950.

Dolch, Ldward W. Helping dandicapped Children in Sch.ool,
chanpeicn, Illinois: The Graxrard Press, 1943,

Pertherstons, #., P, Tenchin: the Llow-Learner. nsw York:
veachers College, Colurivia University, 1951.

; of Exeeplional Children,

Garriogn, khgrl G, Psjycholog
8 ha Tor Yorl: Tonald Press, 1.950

Kevised LG

Heek, 4reh O. ‘he Education of Lixccptional Children.
""Scecond Edition. Licr vaTkK: Lelrav aill Book
Ccapany, 1953,

Ingaan, Chrisetine P. Idveotion of Ulow-lcarning: Chila,
second Bdition. wew York: 4nc Rorald Press,
1953

Kirk, Samel A. Reaching Reading to Slou Learning Chiliren.
Loston:  Hourhton 1f11in Conpany, LOLU.

£1irk, Lomel A., ard Johnson, G, Orville. LEducasihg, the Metarded
Child. Doston: ilowhton IZ¥fLin Compnany, 1051,

Tloyi, irances. Educating the Sub-Lormal Child; Aspects ol tie
Work oi 2 Junlor b'cho_oI Tor LAucatlonilly Bub=-
Lol ChilCxrcn.  New JOTR: Ynilosophical Lib-
nry, .

Fartens, . d. Curriculw: Adjustuent for the lentully Kebarded.
washington, D, C.: U. §. Officc nt Edwation,
Bullctin 1950, No. 2.

National Sociecty for the Study of Bducetion. Yearbook (X1LIX),
Yv. I1. FEducation of Lxceptionadl Children.,
Chicuro: “UniversIty of Chicnfo Press, 1950

Pollard, horris ¥., anié Podlard, iilrian. New Zlope ror the
fevexced, Boston: Tovter oaxreent, 1993.

Sarason, Seynovr P, Tsycholorical Ixoblcns in Hental Deficicney.
:iccszgnc-'. dition, Tcu York: IArper ond Brothors,
953,

83



. buderstanding thic Child,

~£0~
APrENDIX A
Snith, illrien Funk, andé Burks, Arthur J. rcaching the Slow

Leurning Cnile ., Zer York: ~ Hexrpor Brothers,
1954,

Stern, Lidith and Castendyck, ilsa, ilundicapped Chila: CGuide
fm-mwmms.ithﬂT?ALALﬁWn,hm.,l%O

Struss, Altred A., ant bLehtinen, L. B, Ia/chopathiol ogy and
Lducasion of the Brain-fhjurcé Child. Tow
L]

York® ™ Grune ar¢ Siration, LOZ

Trefiold, A. Y. lextbook of iicnlai Deficiency. Dight Ldition.
Dnaltinore: Willlsyms wnd wilkins Conpnny, 1652,

“nite llouse Confercuce. Speeind Lducavion:  the dandicapved 2né
vhe Glited. ticw York: whe Certury Conpany, 1631,

Ancrican Journal of Mentnl Detioiency, rublished auarterly by
Ancricans Associntion on HMental Tefioiency,
P. O+ Box 96, Willianontic, Connecticut.

Curriculun Guide - the Slow-Tcarnin; Child. iublished by 5%t. Louls
~+ublic Schools, T%. Loufs, Missouusi.

illinois ¥lun Yor Specin)l Tducntion of Excep ionzl Chil¢ren: a
durriculut Guige fr- fveehers of YRe Lducable
Hental ~r= =wstle lablished quarterly. ‘Ywhe
v -<300%e Printors anc Publisiiers, Inc.,
Dinville Illinois, | !

yournal of Bxception:l Childrer., Officinl publication of the

IntexrnationnT Counci) yor brxeceptional Chilér
t nat . ‘ A V. ren
1201 Sixtcen Street b, h., sashingbon, D. G

[ $ s 3 ~t » -,

opscisl Lducotion Rovicht Businqss Srnager - Lavid Muan, Wilsen
Avenue School, Fewrk, 5, Kew Jursey,

m

Ihc tlencntnry Course o1 Stuay « Julletin 233 B, in Inverin

Kspoxt, Tepartneds of Instruction.  ax -
Verngylvabids, x' y arrisburg,

inblichied ouarterly b [ 140" S
tion Tor kenvrd tenl T Yo ek hss
York. :

00ig=
1t:, lnc., 1750 broaiuny, New

84



