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August 15, 1969

TO: State
Board
Board
Board

Department of
of Education,
of Education,
of Education,

Education
East Lansing
Haslett
Okemos'

FROM: The Extended School Year Committee of the School Districts of
East Lansing, Okmos, and Haslet;,

SUBJECT: Transmittal of a Study of The Feasibility of Extending the
Educational Experiences of Secondary School Students in Haslett,
Okemos and East Lirsing, Michigan

The Extended School Year Committee is pleased to transmit coAes of its
report to you with the expectation that subsequent actions taken by each
of your respective organizations will result in an improved educational
program for the students of the t school districts.

Transmittal of a report is a beginning rather than the end of a project.
Certainly the hundreds of persons who were in some way involved the
development of the data that are contained herein, elected to become
involved because of their belief that their contributions of time ard
effort would result in the improverant of secondary ee'ication. If their
faith in the capacity of educational systems to rejuvinate themselves is
to be rewarded, many actions Mill need to be undertaken by governing
boards, their executive officers, and their professional staffs. Many
of those actions have keen made explicit within this study. Others will
emerge as the final strategies are developed by the leaders within the
affected organizations.

A special word of recognition needs to be extended to the five persons
who did the staff work of the study:

Mr. Dewayne Anderson, Okemos
Mr. Charles BAuer, E. Lansing
Mr. Thomas Motherwell, Haslett
Mr. Bin O'Brien, Haslett
Mr. Steve Thomas; Okemos

Logistical Implications
Implications for Professionals
Implications for Students, Parents
Interagency Coordination
Implications for Curriculum

In additicl to the staff members above, several teachers and administrators
from the three districts elected to devote study time, through courses
offered at Michigan State University, to assist the staff in analyzing the
many implications of moving to the types of educational experiences being
recommended'in this study. Finally, a word of appreciation needs to be
extended to those many teachers from the three districts, the professional
staffs of schools visited by the study team, and thc community resource
persons from educational institutions, businesses, industries, and the
professions who gave of their time in order that the questions raised in
this study could be answered.

JAmes E. Heald, Chairman
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THE FEASIBILITY OF EXTENDING PIE EDUCATIONAL

EXPERIENCES OF SECONDARY STUDENTS IN

HASLETT, °MEMOS, AND EAST LANSING, MICHIGAN

1, The Ex.,ended School Year

On January 16, 1969, the school districts of Okemes, East Lansing, and Haslett,

Michigan, submitted a joint proposal io the Michigan State Department of Edu-

cation
I

to study the feasibility of extending the school year beyond the classic

confines of the September to June time period. The call for feasibility studies

of this kind by the State Department of Education wds timo!v; but, it was not

the genesis of the ids expressed In the concept which was to be studied.

Rather, the leadership of the three districts which were already cooper.ting

over a broad range of activities had, for a long time, been concerned with the

manner in which the educational experiences of students in their respective

high schools could be extended beyond existing secondary programs. The funding

of the feasibility study by the State Department of Educatlor. made It possible

for the districts to c iperatIvely examine the implications not only of'extend-

Ing the academic calendix into the summer months but also the Implications of

extending the experiences vhich might comprise the curriculum of high schools

in the ycars to come.

With the announcement that proposal had been funded, the districts secureo the

services of Dr. James E. Heald, a professor in Michigan State University's

Department of Administration and Higher Education, who agreed to chair the

feasibility study. By June I, 1969, a staff of five teachers representing the

1!n accordance of section 1 of Act No. 312 of the Public Acts of 1968,

and section 14 of Act No. 287 of Public Acts of 1964, being section 3A1.1014
of the Complied Laws of 1948. 6
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three districts had been employed to provide the staff assistance necessary

to accomplish this study. With the assistance of these staff members, six

students were Ideltifie<1 who were subsequently employed to join the staff on

a full-time basis. Additional professional assistance was secured through

the offering of a related independent study course by Michigan State Univer-

sity. Persons enrolled in the course contributed materially through their

investigations of specific problems related to the extended school year con-

cept.

Year around schools have rot been popular. In fact, without paying heed to

history, the three school districts could easily have fallen into the mistakes

made by other districts throughout the United States which have attempted to

extend regular academic work into the summer period. History has revealed

quite clearly that every district that has attempted to move to a twelve

month school year has beer forced to abandon the idea for a number of reasons.

Very often school dlstric -s have gone to such a plan for the purpOse of saving

money through the better utilization of school facilities. However, In order

to make better use of facilities, the districts nandated that certe.1 students

would attend during certain periods, which ran into direct opposition to many

parents vacation plans, and they further mandated what periods teachers would

be rcquirod to teach. A lengthy review of the history of 12-month school

years has been attached as Appendix A.

The Need for Change. she American High School Is In need of a major overhaui.

Perhaps the last significant conceptualization of the American High School oc-

curred several decades ago with the realization that high schools should be

compreumeive. The concept of the comprehensive high school made many changes..

HO :longer we's to be devoted solely to one population segment (i.e. the

college -bound or the vocationally bound), but the school was to proviea a

sufficient variety of educational experiences to guarantee a11 students could

receive adequate preparation for entering Into the next phase of their l'fe.

7
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Since the concept of the comprehensive high school, many changes have occurred.

But the recent changes have been piece-meal in nature; J. Lloyd Trump has been

largely responsible for the multitude of changes now being adopted which per-

mit ihe manipulation of time in organizing the high school corri:ulum: modular

and flexible scheduling have become quite common; indiviciol subjects, start-

ing with the sciences and mathematics, and more recently extending to English

and the social studies, have been subjected to signifcant changes in bo'h

the content and method of specific discipline; and even school facilities are

reflecting new changes in design conception,

With all of these changes the American High School has remained Just that--a

"school"! Just as the "training" was found to b1 insufficient for preparing

stucenis to enter an increasingly complex society, so is "schooling" now being

fcund to be inadequate to meeting the needs of students now enrolled. It is

an apparent paradox that as the environment grows more complex, the human

within it must be more broadly educated than narrowly trained. Schooling

simply does not provide that breadth.

The vast majority of students enrolled in American high schools, incluoing East

Lansing, Okemos, and Haslett, are "schooled" doing some time period which

approximates 8:30 a.m. to 3:30 p.m. over an academic year extending from

September to June. Within those time periods, the American high school stu-

cent is likely to be enrolled in five classes which meet every day for approxi-

mately one hour. This then is "schooling", where th experiences under ihe

control of the school are conducted within the classrooms of the school, and

the relevancy of the experiences which occur within the walls of the individual

classroom are limited largely by the tc'chers inventiveness in simulating real

world settings and the financial capacity of school districts to haie the most

meaningful of materials available to augment that which is being taught. Since

neither of the two limiting factors can entirely be overcome, "schooling" re-

mains Inadequate to the education of secondary students.

8
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If secondary students are to be "educated", then the American High School needs

a second reconception and further restructuring. That the concept comprehen-

sive high school did for secondary education decades ago can now be repeated

with even more significant impact if the professional leadership can perceive

the high school years as a period for educating the child rather than schooling

him.

Educatioo implies enlightenment and in the end, an emerging freedom as the

learner sets about the task of removing the shackles imposed by his own ignor-

ance. A,s tho American high school student has become more sophisticated, he

has more and more come to recognize that "school" Is irrelevant--Irrelevant in

the sense that schooling, confined to the classroom setting, is inadequate to

let him savor the real world as he knows it to exist around him. Instead of

particlp, tlng In the real world, he is lssolated from it. Instead of neinq

permitted to use it as a laboratory, he Is required to have his "schocI119"

in a 30 X 3C classroom almost insulalud fromilt.

The school experiences undergone by the American high school students are

drawn from a narrow lit of "colrses" a.mosi always presented on the basis of

one hour a day for nine months. As a result, the student, his parents, and

his counselor, are largely restricted In the kinds of experiences from which

they can draw In fabricating his high schoci program. If, or the other hand,

high schools and communities have the courag3 to abandon the constraints of

schooling and to more freely intergrate the students into educational experi-

ences, wherever they may be found, then the sae program planners have an

almost limitless variety of experiences ''rom which to design secondary educa-

tion.

Students with which the study committee met were quite explicit In their con-

demnation of existing school programs. Students want content different from

9
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that found in courses which are traditionally being taught. They want to

learn in ways different from the ways row being used. Many expressed a desire

to do actual work in real world settings in areas of their interest. Too

often they felt they were being forced into classes that were at best partially

meaningful and at worst totally meaningless to them. Furthermore, under exist-

ing arrangements, enrollment in a class means a commitment for 36 weeks whether

or not the experience proves to be worthwhile. Quite justifiably, they com-

rlained that many of their courses did not relate one to another, and the oppor-

tunity to intergrate that which was learned in one course experience with the

real world was largely non-existent.

These are only a few of the reasons why the study committee was convinced that

a real need to change existed. The opportunity to examine the extending of

a school year across the twelve month base was Impo:tant to the chango. However,

more important was the opportunity to examine the extension of educational ex-

periences rather than the extension of the calendar. Throughout The remainder

of this report it should be obvious that the two ideas compliment each other,

and that the boards of education which accept tho extension of tho academic

calendar as a desirable objective are also accepting the extension of new edu-

cational experiences equally dosirable.

What is ESY?

As in any feasibility study, explicit term definition is a fundamental require-

mcnt. Without well defined parameters, a feasibility study cannot be conducted.

Therefore, the first task of the extended school year committee was to develop

an understanding of all of the things involved in tho Exlended School Year

concept.

From the ou+set, it became apparent that any atifyipt to extend the academic

calendar Into the summer months must be accompanied by an arrangement of

n t:

f
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experiences within the academic year which could lend itself to transplantation

into a summer period. Without such a relationship existing between academic

year experiences and those which were to be offered during the summer period,

the number of options available to students would be diminished. Both the

problems and opportunities involved in student options are outlined at a later

point In this section, but at this point It is important to note that one of

the options involve: the opportunity for students to accelerate their high

school years by taking academic work during the summer time. The inclusion

of this optior. immediately made it necessary for the extended school year

committee to consider educational experiences which could be packaged in

smaller time units in order that those experiences could be delivered to those

students exercising the summer attendance option.

Time periods of many different lengths were examined by the committee. After

examining the advantages and disadvantages of each, the committee was convinced

that time periods of nine weeks In length were most appropriate to accomplish-

ing the objectives of (I) Improving the opportunities to extended educational

experiences out of school, (2) improving the opportunities to extend educational

experiences within the regular school day, (3) to improve the opportunities for

transferring regular school experiences into a summer time period. In addition,

the nine weeks time period permits the secondary school calendar to coincl;de

with elementary and middle school calendars thereby rereving a potential source

of conflict for those parents with children at more than one grade level. In

addition, the nine weeks time periods seems to provide the least conflict with

existing state and accrediting agency requirements. Thus, throughout the re-

mainder of this document, ESY implies a year composed of five nine-weeks terms,

four of which correspond to the existing academic year with the fifth being an

added summer term.

s

4 1



Page 7

The nine-weeks term.

The extended school year has Just been defined as being composed of five,

nine-weeks terms of study with four of those terms coinciding with the

current academic year. This shou!d not Imply that existing courses are to

be devided rnto four parts. Rather, in some subject are::, existing courses

may no longer be Identifiable. Using American history as an example, the

student might participate in four distinct units or American history which

would replace the one,year-long course of study now required of everyone.

He might choose from such units as Colonial America, American Foreign Rela-

tions to 1890, American Foreign Relations Since 1898, America at War, The

Roaring Twenties, Depression Years, Black American History, The American

Labor Movement, Cold War, ConstitJtional History, etc. A student therefore

would not take a "course" In American history but would elect four choices

from the many offered. He could, of course, choose more than four depending

upon his own interests and motivations.

Under this plan, a student would have approximately four times more courses

than before wIth each course being one forth as long. Whereas a student pre-

viously has taken as many as six courses a year, each lasting thitty-six weeks,

he now might have twenty-four, nine-weeks courses. Some changas also occur

from the teacher's standpoint. Currently an American history teacher with

interests in a particular asitect of that subject spends much more classtime

In his interest area than many students may feel Is deserved. Obviously this

is done at the expense of other areas. Although It may be excellently done,

It still Is at the expense of stuuents who may not share the teacher's interest

in the particular area. Under the ESY proposal, the teacher would more likely

be teaching In an area of his Interest and would be teaching those students

wirose interests would more nearly coincide with his particular expertise.

The student, on the °the.- hand, would have many additional options to choose

units from within traditional courses for a "Indepth" study, which would be more

In Ilse with his personal Interests. dr2
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It Is recognized that some courses will rot lend themselves as readily to the

nine-weeks terms as others. This seems particularly true when the sequencing

of experiences is mandatory, such as in the areas of Mathematics and foreign

languages. School districts utilizing shorter terms have usually found that

students enrolling In mathematics and foreign languages have had to enroll

simultaneously in a sequence which lasts longer than one term. However, In

advanced mathematics and foreign languaga courses unit offerings of nine weeks

In length are much more of a possibility; for example, a n!ne weeks course in

Spanish Drama might be a desirable addition to the foreign language offerings.

The committee believes that the nine-weeks term has some distinct advantages

over the existing schedule of courses.' Becauseit offers more courses of study,

program planners have a wider variety of which to choose in the development of

student programs.. Student needs, student desires and student ability levels

can be accommodated more readily when a larger variety of offerings are made

available. In the case of nine-weeks terms, four times as many offerings can

be built into the educational experiences from which student programs are made.

To a much larger degree than before, students will be selecting specific courses

on the basis of their own interests. Teachers from both Saugatuck and Albion,

with whom the extended school year °omit-tee met, were unanimous In their ex-

pressions -hat student Interest In school advanced drametle:ally-with the intro-

duction of shorter terms. Students from the same districts also reported Increased

satisfaction from enrolling In courses which were roe ati6ned to their immediate

needs and Interests.

The removal of arbitrary grade lines, freshman, sophomore, jualor, end so:lor,

Is also assumed under the extended school year concept. English Is now taught

as tenth grade English, eleventh grade English, or twelvth grade English. Almost

every student at a grade level takes the same English course which lasts for one

year.

13
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Obviously, not all students have acquired similar competence in previous years

for any of a number of reasons. B} dividing the three English classes into

forty or fifty term units, a student,working with his counselor, can judge what

units are best for him to experience during the next few weeks and months to

come. By allowing this type of flexibility, the Extended School Year encourages

individuality in program planning. It is very likely that no two students would

graduate having taken exactly the same courses throughout their high school ,ears.

The Exeried S':!hool Year committee also found that student programs changed

dramatically when shJrtened time periods are introduced. The college-bound stu-

dent who cannot find time for thirty-six weeks of typing, may very well find

for nine weeks of typing. The student who is riot sure of his capacity to

do well in a particular course is much more willing to "tak.1 a chance" when he

knows he is betting only nine weeks of his high school years instead of thirty-

six weeks. The areas of indusirial arts, home economics, art, music, business,

and the elective sciences, seem to have been the main beneficiaries of changes

In studonts' programs.

The nine - weeks terms also permit the students to "experiment" with the teacher

about whom he may have been warned by his peers. Again, the inve..iment of only

nine weeks to sample and experience does much to removi4 this Item fcom considera-

tion in studer.t program planning.

Work-Study Experlen:es.

The extended school year as conceived also consists of work-study experiences.

Fo. any years, e.,,(Altors have realized that the most meanineul learning takes

place when the outcome of leLrnings can be immedlatly applied to real life

situations. When facts and theories can be related to real world situations,

Inev take on new meaning and relevance.

14 1
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In the study of business, for example, it is easy to visualize a student spend-

ing part of his educational time with a business man in a real businw,s setting.

Under ESY, part of a student's business law class might ue spent In the office

cf a corporation lawyer, in the office of a certified public accountant,in the

gallery of a court room, or in other real world settings where legal applica-

tions are being loade. Observations of the real world are certainly quite dif-

ferent from the simulations which are possible in a high school classroom.

The Extended School Year commIt+ee suggests that work -study experiences be

developed as legitimate educational experiences bearing the same "credit" re-

lationship that in-school courses bear. In the section on curriculum implica-

tions, the committee has developed a list of potential experiences for examina-

tion and study of each academic department. The committee believes it Is

perfectly legitimate for political science "credit" be granted to students who

might serve an Internship with a state legislator or a city manager, that

business "credit" be granted frx organizing and operating a student boolvitore,

that art "credit" be granted to students working In art studios, chat speech

"credit" be given for drama students producing their own summer road show, that

industrial arts "credit" be given to students working on a project to rqpair

homes in Towar Garden's, or similar areas, thatSociolOgroredit" be granted to

students who serve as Vista volunteers or aids to the Family Helper P;ogram,

etc.,etc. It seems incomprehensible to the committee that educational experi-

ences, wherever they may be obtalned,are no* being utilized In the development

of student programs. To restrict the development of programs to those kinds of

schooling experiences which can be conducted within classroom confines, seem

to be en unnecessary restriction of the edvcational process.

The Fifth (summer) Term.

It is obvious from the term Extended School Year toat the summer term is of

importance. The committee feels that It is no more important than any other

15
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term, and conversely it is no less important. However, the summer term as

conceived is much different from existing summer schools. The summer term is

expected to an extension of the other four terms and Is not meant to be a

vehicle for merely remed:al or enrichment work. As often as possible, the

experiences which appear in the first four terms will also appear in the fifth

(summer) term. The summer term, by reason of Its weather conditions, does

permit some changes in program. For example, courses in field ')Iology and

physical education courses such as water skiing and sailing might 5e possible

only during the summer term. Work-study experiences involifing out-of-doors

activities might also be somewhat different from those engaged in during the

regular academia year.

The fifth term also offers the student additional opportunities. He can use the

term to study in additional areas of interest which he may have omitted. during

the previous four terms. The student might use the term t^ recover dredits

lost because of illness or other reasons. He also might use the term to replace

another term which he had previously omitted for a vacation period. Thus the

student and his family would have the unique option of vacation-time planning

with the understanding that experiences missed during terms opted for vacation

would be available during the summer term. In addition, the student might elect

to use the summer term to gain additional credit with the purpose of accelera-

ting his high school graduation. Or, he might use the summer term to compensate

for credits lost due to failures In preceding terms.

It is apparent that options are numerous under the concept of the Extended

School Year.

Tri-district Cooperation.

For the Extended School Year program to operate at maximum efficiency, the

three school districts will be required to work together in very cooperative

fashions. Each district has Its own limit on resources. When those limited

16 LI
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resources are considered in cc )n with the resources of the other tv.o

districts, many additional prog. iossibIlitles for students become apparent.

Advanced language courses, for example, have low enrollments In all three

districts. TI- combining of those enrollments would make the offering of

adianced foreign languages ',uch more efficient. The facilities of the three

districts also vary considerably. Some of the districts can do things because

they have the facilities while students in other districts would be denied the

same experiences for lack of facilities. An examnie of the impact of facili-

ties on student programming can be seen in the fact that students at East

Lansing have an outstanding opportunity to study piano but have poor facili-

ties for studying field or marine biology. Students at Haslett, on the other

hand, have excellent outdoor facilities for the biology courses but limited

facilities in the area of music. Okemos, with its new art center, is in an

outstanding position to offer experiences within the fine arts. Thus the cor-

bining of student interests with available facilities and available personnel

competencies would do mu..h to improve the types of experiences from which stu-

dents might choose to fabricate their secondary education program.

rhe Extended School Year committee believes that students could be transported

from district to eistrict, as could teachers, in order that the best advantage

be taken from differentiated facilities and differentiated staffs. The commit-

tee recognizes that such cooperation may be years In the offing but as socn as

the ESY program is implemented and student elections have been made, an examina-

tion should he conducted to determine the moa. desirable manner of trl-district

cooperation to achieve ma)'mum benefit of the advantages enjoyed by the indivi-

dual districts. Should such cooperation become possible on t large scale, It

is likely that a district might specialize In a parilcular area. This would

mean that the placement of course materials and futire facilities might be

directed to a particular district with students transported to the facility.

This would appear to the committee to be of great benefit to th. students, to

17
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teachers and to tax payers. Rather than having mediocore equipment and medio-

core facilities duplicated in all districts, it seems ad/isable to study the

desirability of making top-quality educational laboratories at one site and

moving students to that site. This dce.s not imply that all industrial arts

classes or all English classes would be taught In one district. Rather it is

conceived that one district might bulk' advanced facilities in one aspect of

industrial arts while the other two were building advanced .;acilities in other

areas of industrial arts. No analysis of student transportation costs is

possible until such time as a program would have actuai numbers of students

electing experiences which would be offered in another district. However, it

is felt tha. transportation costs might be minimal in view of the fact that

most transportation would be done during the school day when most buses are

now idle. in a large scale cooperative venture, the exchange of students would

also require greater similarity lo school district calendars and academic day

schedules.

The implications of tri-district cooperation and coordination are numerous for

teachers as well as students. Teachers may find that ckcer professional and

personal relationships with peers in other districts Is quite satisfying. They

may also find that their particular talents may be put to better use because

their opportunity to specialize will be increased. The students mixing from

district to district is also viewed as advantageous. Finally, trl- district

cooperation offers a greater number of options regarding courses and educational

experiences and should give students the best in every area that the re-

sources of the combined school districts can offer.

The Five-term Options.

'hroughcut the preceedinc sections the ESY committee has implied that current

school district scheduling of courses in thirty-six weeks time units has been

too rigid to permit the development of more flexible student acadec:c programs.

18
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The committee has further suggested that the utilization of terms -frie weeks

In length would do much to Improve the educational options available to stu-

dents. In the section which follows the committee has outlined several op-

tions which each student might elect in planning the totality ofItils educa-

tional experiences.

Option t. (Four term, In school--one term out of school).

OUT

Students who elect this option will find themselves engaged Ina calondar most

like the traditional academic year. They would have the same amount of summer

vacation time, and the only real difference would be their enrollment In four

times as many courses during the academic year. They would find their academic

schedule changed four times instead of following the same schedde from Septem-

ber to June. The ESY committee expects that the majority of students will

elect this option because of the American tradition which has placed family

vacation periods during the summer months. However, It is perfectly conceivable

that for those parents wlth children In high school only, who are avid skilers,

the option to take off a term during the snow season might have great appeal.

Thus, it should not be assumed that the term elected to be out of school would

necessarily be the summer term.

Students electing to be out of school .some term other than summer would have a

program which looks something tike this:
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It should_niet be assumed under this option that students are electing to :Jay

in class for the entire period of the in-school terms. Educational experiences

within those terms might include courses, work-study, or other school-related

experiences.

Option 2. (Four traditional terms and one term of special interest,work,or study.)

+

S.I. = Special

A

or

(i.e.

B

or

Travel
Work-Study)

C

Interest

S. I.
S.

0

U

T[OUT

Planned or

This option would appeal to those students for whom an extended time period within

a given activity Is either desirable or necessary. The student would be engaged

in four academic terms which might consist of a mixture of courses and work-study.

The fifth term would have several options associated within It. The first

option would be to pursue k. "special interest" activity full tine for nine weeks.

(A) A second option would be to pursue a special interest fur half days for a

rOne weeks period. (B) A third option would be to split the five week term Into

smaller segments and perhaps pursue a special Interest for four and a half weeks

and be out of school, on vacation for the remainder Of the term. (c)
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"Special interests" needs some definition. They are conceived as experiences

which bear close relationship to The student's educational plans. They are

developed in conjunction with the student's counselor and with the approval

of his parents. They represent an opportunity for a student to pursue, in

depth, a particular interest which is capable of Proadeninghis outlook,

increasi)g his talents, improving his capacity to relate school experiences

to real life settings. Some examples might be:

I. Planned travel with a Spanish class YO .1exico:
2. Participation in the Interlochen music camp;
3. Participation in an Art studio experience;
4. The nineweeks internship with tne senate majority leader in the

Michigan Legislature; or
5. The building of a specimen collection (Independently, following a

plannlrg period with an instructor).

Thus, tho student may spend part or all of th' special Interest term in the

special interest activity. Some experiences might be for two nours or longer,

others might be for full days part of a term. Still others could be full days

for the entire term.

Option 3. (Five terms of combined school and special Interest, work-study).

I SC IL
.- .- - .... .

Spec al In erest

or

I SCH 1

.... ....
IN

(7choo

S.

r.

Speci 1 Int rest

The types cif special interest activities engaged In by students under option 2

may very WI fit into another format. A student. might take course work along

with work-study experiences or other special interest activities on a year-round

basis. A typical student might take approximately 24 term courses per year.

On the basis of six courses each of four tarm3. Those who would elect option 3
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might take three !--,r four "courses" each of five terms while working in special

interest areas, for credit, during a part of each day. Thus, the student

might find himself in school for half -days and ou-i- cf school in work-study

experiences the remainder of the day. This particular option wo):Id seem to

be moat attractive for those kinds of special interest activities from which

a student could profit from a shorter daily period of exposure spread oul over

a longer period of time. Students in Deversifled Occupations, Distributive

Education, Office Occupations, and other similar kinds of work-study experi-

ences would seem logically to fall into this format.

Under this option the student mould be able to delve into interest areas in

larger time blocks and, hopefully, in independent work while also meeting

the requirements for a full high school experience. This plan may also have

special significance for the student ::,'ling remedial assistance or enrichment

opportunities. Extra time would be permitted for students to gain additional

experiences without being removed from the main stream of classes with his

peers.

Option 4. (Five academic terms.)

lh SCHOC L

For some students, enrollment in five consecutive terms might be indicated.

Students who have missed a term for reason:: of Illness or accident might well

wish to take en additional term in order to "catch up" with their peers. Other

mature Ftudonts may desire to complete the high school experience in less than
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four years. This could be done under the extended school year plan because the

student could gain high school "credit" for work taken during a full time summer

term.

The advantages of ESY.

The extendei school year concept means that students can find more meaningful

educational experiences, in greater numbers, over longer period of time,

because of the additional options which are presented to him. The extended

school year committee believes that the following advantages accrue as a result

of adopting terms of nine-weeks length.

I. ESY increases the vacation options available for students, teachers,
and parents;

2. ESY permits program planning which better meetsindIvIdual student
needs and interests;

3. ESY permits better utilization of the talents of each individual
teacher;

4. ESY permits the maximum utilization of resources and facilities of
the three separate school districts;

5. ESY allows the student to work end secure experiences outside of
classroom settings;

6. ESY permits teachers to opt to be twelve month employees thereby re-
ducing the need to look for summer employment;

7. ESY permits planning of the maximum utilization of future school
facilities within the districts;

8. ESY reduces and removes artItIrAal grade line barriers;

9. ESY encourages experimentation by students In areas which go largely
untouched under thirty-six weeks course units;

10. ESY encourages students to selecZ- options which previously have been
considered too "dangerous" because of the nature ufrthe subject matter
or fear of potential student-teacher conflict;

11. ESY increases the options which program planners have in fabricating
a complete high school experience; and

12. ESY provides a better balance between students' choices and adult control.
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What ESY is not.

Because the Extended School Year committee found many preconceived notions

concerning the Extended School Year prosram, it felt constrained to remove

some of the confusion and some of the fears, by making explicit a number of

items which are not subsumed under the concept.

A. ESY does not mean consolidation of the thre school districts. Neither

the public nor the school personnel involved in this study have ever given

ally consideration to the consolidation of the three school (JiSTriCiS for the

purpose of securing the benefits of the Extended School Year. Acceptance of

the ESY concept may very well require greater cooperation between tne districts

in order that the resources and the facilities of the districts cel be put to

better use by students within their boundaries, but such cooperation s.I.)uld

not Imply the legal joining of the districts. An analogy might be found in

looking at three friendly neighbors with three large lawns to manage. If one

neighbor has a large, riding lawn mower, the second a large, power lawn sweeper,

and third has two teen-age boys, a hand mower and a rake, it is obvious that

a pooling of the resources could result in more efficient lawn care for all

three neighbors. It is also apparent that the three pieces of property do not

need to be legally converted into one plot In order for such cooperation to

occur.

The Extended School Committee recognized that at some future point in time a

legal consolidation of the districts might In fact occur. The committee is

simply pointing out in this document that the Extended School Year concept

makes no demands for consolidation and that consollJation eras never considered

by the committee In Its deliberations as pre-requisite to the success of ESY.

B. The extended school year does not mandate year-long, school for either

students or teachers. Students may take the equivalent of twenty-four term

courses a year. When or how he elects to take the courses or course equivalents
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through work-study experiences will be his decision to make. The extended

school year simply makes it po,sible to offer the flexibility necessary to

permit many more options on ihE. part of the students. The student would nc

longer be restricted to summer periods for vacation. The same of course would

hold true for teachers. The Extended School Year does not require teachers

to accept mandato: y tft 've month contracts. Rather it proposes to grant

teachers additonal options (I) to accept twelve-month employment when offered

and (2) to change thb schedule of his vacation time from among five choices

instead of one.

Although almost all teachers within the committee have expressed a desire for

some type of educational employment, the committee does not assume that all

teachers would wish or would accept an Invitation to a twelve-month contract.

Teachers desiring summer vacations may continue to have them under ESY. Those

desiring winter vacations would have their options Increased except In those

few cases where absence at a particular term would disrupt a continuity and

sequencing required to deliver intergrated educational experiences to students.

C. ESY Is not a glorified summer school. Summer school curriculums have

traditional!, been filled with typing, driver education, and a few remedial or

enrichment courses. The Extended School Year committee was temptd to divelop

a summer term filled with exciting and unusual experiences designed to stimulate

the interest of students However, It soon became apparent that if such ex-

periences were available during the summer term then those same exciting

experiences shaild appear for election by students throughout the traditional

academic period. As a result, the five terms comprising the Extended School

Year have been conceived as equivalent terms offering largely the same educa-

tional experiences with the exception of those experience; for which weather

conditions play an impor'cant role.
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D. ESY does not attempt to limit student experience:: or to channel students

Into certain areas at the expense of other areas. A student, after consultation

with parents, counselors, teachers, and his peers is in a position to elect

the set of experiences, both codrse, work-stud', and travel, which will compri:.:

his secondary education. It is the purpose of the Extended School Year to

increase the number of choices from which the students may select his specific

and individualized curriculum, and the time in which le shall elect the .mperl-

ences. It is expected that educators in all dis'iricts will be required to

re-examine such things as graduation requirements and course sequence recom-

mendations if full flexibility 13 to be achieved.
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IMPLICATIONS FOR CURRICULUM

The Extended School Year committee, while composed of tJachers and students

from 3l1 three districts, was not in a position to reconmAnd or to mandate a

set of curricular experiences which would comprise ESY. Rather, the committee

accepted responsibility for examining the kinds of educational experiences

which other school districts had built into shortened time periods and to

conduct a series of "hearings" with representatives from each of the academic

departments of the hree school districts. As a result of talking with the

representatives of Saugatuck, Albion, and Howell, and with the assistance of

teachers and department heads from Okemos, Haslett, and East Lansing, the

committee developed a composite set of experiences which they recommend be

examined by each of the lepartments both individually and in concert with

. each other for possible inclusion into a comprehensive curriculum. In addition

ro the experiences isolated by the committee, it is expected -that the various

departments, with their extended expertise within a given academic subject

area, will be able to Isolate many additional kinds of experiences which should

be included.

The committee made no attempt to examine "graduation requirements" or to in-

vostigatethe problem of pre - requisites. It Is expected that both kinds of

problems can best be answered at the department and school level. In addition,

the committee makes no recommendations concerning which experiences should

be conceived as best being offered over a time period longer than one term.

Again, such decisions must be made at the departmental level. For example,
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chemistry and physic..s courses might well consist of one or two required back-

ground terms prior to the student election of Individual term courses in

optics, plastics, metallurgy, thermodynamics, etc. How much of an educational

experience Is pre-requisite to the following experiences could not be answered

by the ESY committee. The tr.° sections which follow (I) outline the existing

courses listed in the cours1 offerings of the three schools and (2) presents

a listing of potential course experiences for examination by the departments.

Th3 unusual course titles in the second section come directly from the hand-

books of Albion, Saugatuck, and Howell.

28



CURRENT COURSE OFFERINGS

Hamlett

East Lansing

Okemos

July, 1969
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Haslett East Lansing Okemos

Business

X X X Typing I

X X X Typing II

X Typing III

X Typing IV

X X X Bookkeeping I

X X Bookkeeping II

X X X Shorthand I

X Shorthand II

X X Clerical and Secretarial Block

X X Business Law

X Business Arithmetic

X X Distributive Education

X X Data Processing Conception

X Introduction to Math

X X Office Machines

X Personal Typing

X Cooperative Training

X Related Studies (to above)

X General Business

30 t:=
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English

Haslett East Lansing Okemos

X English I

X English II

X English III

X Eng]ish IV

X X Expository Writing

X X Creative Writing

X X Dynamic Reading

X X X speech I

X X Speech II

X Radio & T.V.

X X Debate

X Introduction to Theatre

X X X Journalism Workshop

X X Yearbook Workshop

X Individualized Reading

X Reading Improvement

Dramatics

X English Literature

.3( American Literature

X Introduction to Language Arts

X Introduction to Literature

X Senior Year (Advanced Placement)

Senior Composition

X Advanced Writing II

31

Structure of Language

Forms of Literature

Basic Composition

Occupational English

Page 26
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Fine & Applied Ar,.e
Page 27

Hallett East Lansing Memos

X X X Industriai Processes

X Basic Electricity & Electronics

X Machine Processes

X X X Mebhanical Drawing I

X X Mechanical Drawing II

X X Architectural Drawing & Design

X X Wood Working

X Blue Print Reading I

X X Power Mechanics

X Blue Print Reading II

X X Drafting Technology

X Power Mechanics

X Mechanic of Small Motors

X Mechanics of Large Engines

X Computer Programming

X Ornamental Horticulture

X Conservation

X Applied Agriculture

X Crafts

X Material Testing

X Fluid Power

X Power Technology

X Graphic Arts

X Practical Electoonics

X Architectural Drawing (Independent Study)

X X X Art /

X X X Art II

X X X Art III

32



Fine & Applied Arts (continued)

faslett East Lansinl Okemos

X Drawing & Painting

X Prints I & IL

X Sculpture I & II

X Ceramics I & II

X X X Metal Works I & II

X x .X Art Iv

33
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Foreign Languages

Haslett East Lansing Okemos

X X X Latin I

X X Latin II

X Latin III

X X X French I

X X X French II

X X X French III

A Humanities-in-French IV

X Humanities-in-French V

X X X Spanish I

X X X Spanish II

X X Spaniel III

X X Spanish IV

X Spanish Conversation a Cultul

X X Garman I

X German II

X German III

X German IV

X Russian I

Page 29



Home Economics
Page 30

Haslett East Lansing Okemos

X X X Home Ec I

X X Home Ec II

X X Clothing and Textiles

X X Food and Nutrition

X X Mild Care & Development

X X Housing & Interior Decoration

X X X Senior Home Economics (Home & Family Living)

K Personal & Social Dynamics I

X Personal & Social Dynamics II

X Home Ec III

X Home Ec TV

X Small Crafts

X Experimental Foods
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Mathematics

Hasltt East Lansing Okemos

X X X Algebra I

X X General Algebra I

X X Algebra I Advanced

X X General Math

X Consumers Math

X X Refresher Math

X X Geometry

X X X Plane 6 Solid Geometry

X Analytic Geometry

X Advanced Algebra

X X Algebra II

X X X Algebra III

X Probability & Statistical Inference

X Advanced Placement Calculus

X Senior Math Course

X Fortran Programming

Under Business

X Introduction to Math

X Business MAth

X X Data Processing Concepts

Under Applied Arts

X Computer Programming
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Music

Haslett East Lansing Okeuos

X Choral Music

X X Freshman Choir

X X -Mixed Chorua

X X Chamber Choir

X Choral Conducting

X Class Voice

X Voice

X Class Piano

X Piano

X Music Theory

X Acti'rity Bawl

X X Marching Band

X X Conccrt Band

X X Symphony Orchestra (strings)

X Symphony Orchestra (Chamber)

X Instrumental Independent Study

X Symphony Band

X Girls Glee Club

Page 32



Physical Education

Page 33

Haslett East Lansing (*mos

X X X 9th Grade (Boys & Girls)

X X X 10thGr.ide (Boys & Girls)

X 11th Grade

X 12th Grade

X Girls Advanced Team Sports (Girls)

X Girls Advanced Tquatic & Rythmic Activities
(Girls)

X Plapted Physical Education (Girls)

X Girls Co-Ed Recreational Physical Education

X Boys Co-Ed Recreational Physical Education

X Boys (Physical Education Junior & Senior Boys)

X Adapted Physical Ed (Boys)

X Girls (C(..-Ed Recreation Physical Ed)Swim

X Independent Study in Physical Ed (aspects of
recreation, health & physical Ed)

X Boys Co-Ed Recreation Physical Ed
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Lietea Sports

Haslatt East Lansila Okemos

X X Self improvement

X Archery

Bowling

Tennis

G Golf

X Swimming

X Gymnastics

Modern Dance

Tennis

X Volley Ball

G Field Hockey

G Speed Ball

X Basketball

Rhythmic Activities

G "Jogging for your ?ifs"

G Snow Skiing

G Badmitton

G Golf

B Soccer

B Touch Football

B Track i Field

B Wrestling

B Tumbling

Softball

X Adapted Phy, Ed.



Haslett East Lansing °kenos

Science

X Introduction to Physical Science

X General Science I

X General Science II

X X X Biology

X Biology B.S.C.S.

Natural Science

X X Biology II

X X X Chemistry

X X Physical Science

X X X Physics

X Senior Science

X Earth Science

X Chemistry (Advanced)

40 v.
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Social Studies

Hazlett East Lans.:.ng Okemos

X X 9th Grade Social Science

X World Cultures (Formerly Ancient & Modern History)

X X world Today

X X X Government

X X Economics

X X X world Understanding & Comparative Cultures

X X Americin History

X Advanced P.,:-zrican Astory

X Humanities

X Participatory Government

X Driver Education

X Student Leadership Seminr

X Western Civilization

X Eastern Civilization

X X Sociology

X Psychology

X Civics

X American Studies (Humanities)

X WO-,d History

dl
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Other Courses Listed

Hasiett East Lansing Okemos

X Independent Study

X X Work Experience (outside of school)

X Language Lab Tech

X Audio-Visual Tech

X Library Science Work Experience

X X Teaching Aide (three levels)

X Office Work Experience

X Maintenance Aida

X Reading Consultant

X Lansing Community College Advanced Placement
Program

X Cosmotology

Ihgham Area Occupational Skills Center (no tuitio. required}

X X Auto Mechanics - Everett H.S.

X Data Processing

X X Drafting - - -Mech Drawing - Sextion H.S.

X X Electronics - Everett H.S.

X X Auto Body & Painting - Saxton H.S.

X Graphics

X Hospitality

X X Machine Shop - Sexton H.S.

X Quantity Cooking

HUMANITIES (covered in all three schools)

0 - Fine Arts - Humanities
H - Social Studies - American Studies

EL - Social Studies - Humanities

X Driver Education

)1,



PROPOSED EDUCATIONAL EXPERIENCES

Haslett

East Lansing

Okemos
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Much has been said about the desirability of changing the conception

of high school from "schooling" to a comprehensive set of educational

experiences. From teachers, counselors, administrators, professors,

curriculum specialists, students and parents have come many suggestions

about the nature of the experiences which should comprise secondary

education. The following list of experiences have been prepared by

the ESY Study Committee for consideration by the departments of the

three school districts both individually and in concert with each other.

The listing consists of (a) some tentative course 4-itles for in-schoo!.

experiences which seem to fit the constraints of nine (9.) week teens

(or multiples thereof), (b) work-study experiences which a student might

elect in lieu of or in conjunction with courses, and (c) related travel

experiences which, with proper planning and follow-up, could provide the

student with educational experiences not available in classroom settings.

It should be noted that independent study activities are suggested as

a desirable adjunct to more formal curricular programs. Although the

technique is in some limited use now, much greater use is recommended

in the future. In a similar manner, the teacher-aide experience is

viewed as a very valuable learning experience. The aide has much to

offer when he is blessed with a particular talent which he might share

with others or when his level of maturation and experiences have combined

to give him "something to offer" other students who ara less mature and

less experienced.
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The listings have been prepared in tabular form to assist the departments

in analyzing, accepting, rejecting, or amending the suggestions made by

the BSI! Study Committee. It is proposed that the individual departments

review their rAsting curricuLms to determine which of the suggested .

course experiences are currently available to students either in course

form or in unit form within courses. he left column might be checked

by the reviewing departments.

It is further proposed that the departments, meeting together, review

special facilities and special personnel competencies which might

affect the capacity of a given school district to deliver a particular

curricular experience. In addition, the departments might wish to

review the best time periods to offer particular experiences. This

latter task seems particularly important when weather plays a dominant

role in the capacity to deliver the experience; for example, skiing

simply cannot be offered in the physical education curriculum during the

first or fourth term. The last two sets of columns are for use by

departments in reviewing the placement and timing of those experiences

accepted as relevant to the new conception of secondary education.

H - Haslett High Schc.'l

EL -East Lansing High School

0 - Memos High School

T - All Three Districts

C - Combined Time periods
(More than one period
required)

Key

45

1 - First Term (September)

2 - Second Term (November)

3 - Third Term (January)

4 - Fourth Term (April)

S - Summer Term (June)

SP -Single Time Period
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III. IMPLICATIONS FCR PROFESSIONALS

The Extended School Year committee w,s well aware of the fact that a feasi-

bility study would not be complete without liddressing the question of how

the adoption of the extended school concept would affect the manner in

which professionals within each of the three districts would be required

to change their professional style. Because the Extended School Year con-

cept contains several distinct forces for change, they have been analyzed

separately. Thus the teachers role as modified by movement to nine weeks

terms, as modified by an extension of the academic calendar, as modified by

tri-dIstrict cooperation, and as modified by the introduction of field-study

ensperiences has been examined in detail. Likewise, changes in the roles

played by administrators and counselors have also been analyzed.

Two primary sources of Information were utilized in making these assessments.

Firs+, questions were addressed to the professional personnel of both Sauga-

tuck and Albion to determine the manner in which their own roles had changed

as a result of shifting to shorter time periods for course offerings. In

addition, teachers and department chairmen who appeared be.ore the committee

were asked to express the changes which they could foresee as a result of

shifting to the Extended School Year concept.

It should be abundantly clear to anyone reading this report that much of the

change being proposed is mechanical, not attitudinal. Programs such as an

extended school year, ill-district cooperation, nine-week terms, ungraded

classes etc. will bring about new and worthwhile learning experiences for the
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students. Teachers, administrators and counselors will also benefit through

Improved options within their own reference frames. However, to believe that

pouring high school experiences Into new and exotic shaped containers; auto-

matically will achieve the objectives of relevancy, stimulation, and student-

teacher enthus 35M, is to be overly optomistic. Without a lot of trouble,

teachers could do the same old things.in the same old way in this program. It

has not been the charge of this committee to explore how teachers might teach

under this plan, but the committee feels that the mechanical alterations being

advanced can promote .air.) attitudinal change. in the classroom.

What follows is an attempt to indicate in as many areas as possible the effect

that this program might have on teachers, coulselors, and administrators of

East Lansing, Hasiett, and Okemos. "Might" is emphasized because without doubt

teachers, administrators, counselors, students and parents will alter the

specifics of the plan in ways that the committee cannot anticipate at this

time.

Teacher - -Nine -weeks Terms.

A nine-weeks program would make it possible for a teahcer to work

intensely In his areas of interest and expertise. In Albion and

SaLlatuck-Where short term courses are in operation, they found the

teachers, almost without exception, happier with the shortened terms

than with The year of semester long course. Bosh systems reported

teachers and students more lnisrested and involved in what was being

tsught.

2. There Is no question that bookkeeping and other paper work would

Increase In a nine-weeks system. There would bb four 6r five final

card markings; for many teachers four or five new record books a

year; and more material to order and control.
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3. The subject of final examirationz will most probably be given some

review in a nine-weeks system. In the Albio'. and Saugatuck sys4ems,

fewer teachers gave final exams. It is InharestIng to note that the

students in these high schools very much preferred the reduction in

pressure and tension of semester finals.

4. The preparation load would vary a great deal depending on ttie subject

area, but for most teachers it would increase. In Albion and Sauga-

tuck many of the teachers (especially those in English, Social SI-udies,

Fine Arts, and Ind.cctrlai Arts) found they had eight to ten different

preparations In the school year. This in practice meant two to three

preps per term. any of these courses were taught several times in

the year - hence no teachers found two or three new course. confronting

him each term. ,lust how heavy the preparation load would be In each

school will be determined by the teachers In their respective depart-

ments. 5. (Given the confines of a nine-seeks term the teachers in

Albion and Saugatuck found much less time , *as' wasted 'In.

class. They believed the student - teacher efforts were more concentrated

and meaningful.)

6. Teachers may find It easier to establish specific topics to cover and

goals to be met in the nine-weeks structure than in the semester long

course.

7. The deterMinetion of Just what is to be taught and who will teach It

could be decided with the following consickprationE: (a) Individual

teachers would indicate what courses they would be willing and able to

teach; (b) Departmental meetings would resolve duplicate course interests

among teachers; (c) Departments would be respons ble for developing

sequences of courses to adequately cover the scope of the discipline;
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(d) Given the level of student interest in school activities evi-

denced in recent years, it is appropriate that students should be

included In the planning process. Students s'aoutd have a real rota

in determining what courses are to be taught and the subject matter

content within them; (e) State law schcol certMcatiori ant; college

entrance requirements will determine to a certain extent what must

be offered.

6. Teachers and departments will have to come to grips with the matter

of pre - requisites and sequencing. Some subjects such as ro..thematics,

foreign languages, and to a certain extent science, will not be able

to alter their existing course order very much. Other disciplines,

like social science, Engii&h, and physical education will have to

decide what courses If any must be taken by all students before they

may proceed to other experiences.

9. In this same area, departments such as social science Ail have to

decide if students have to take social science, then American history,

then government-economics, in that order. Relaxation of such guide-

lines wriuld of course mean that many traditionally Freshmaa, Sophomore,

, Junior or Senior courses would be non-graded.

(Both Albion and Saugatuck have gone to a non-graded program In many

areas.)

10. It seems logical to us that few if any counselors would be able to

comprehend the specifics of several hundred course offerings. Teachers

then may find It desirable, if not necessary, to take a larger part

In counseling 14thin their subject arca.

(Albion and Saugatuck teachers are more involved with counseling.)

II. With the larger number of course offerings departments may wish to

concern themselves with sane tracking. In other words, some offering

may be designated as courses for slower learners e-d others for those

9.9U1



Page 95

students capable of faster progress. (Albion, and to a lesser extent

Saugatuck, have written such information into their course descrip

tions.)

12. A sophisticated computer p-wram will nave to be established to

accomodate the many variables being considered. For teachers, this

may necessitate gaining knowledge about what computers can and cannot

do.

13. Teachers may be concerned about increased course options turning the

curriculum Into a popularity contest. TN, teachers at Albion and

Saugatuck did not find this a problem. They fo,nd, if anything, that

teachers eliminated this potential difficulty by doing a better job

lit the classroom. This may have been due to increased teacher interest

In what they were teaching and/or knowing that students would not take

their courses if they did not do a better Job. (In this same areatit

Is worth noting that teachers in Saugatuck and Albion found no instance

of kids shying from teachers Ju:t bscause they were "tough.")

14. Teachers, we believe, can expect some substantial shifts in what the

students elect to take In a nine -week system. Subjects that students

have iradltlovally regarded as "tough" may well be tried by more

students who knol' they can abandon the course In nine weeks and not

"lose" a whole :;emester or a year of credit. (Saugatuck had a 300%

in,...rease in chemistry their first year or this program. Also worth

noting is the fact that once in the course ery few students dropped

outs) Albion and Saugatuck have found significantly more pupils taking

courses In the Fine Arts, Business and 1)dustrial Arts. The reason

for this they feel Is that a nine-weeks course does not Involve as big

a part of a school year as a senester system did. Hence, many more

college-oriented students can take more courses in these fields and

1O(
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still meet their college requirements and graduate on time.

15. The subject of text books will become an immediate concern for

some departments - parricularly English and social studies. Ths

subject of textbooks will necessitate some intensive review by

io3chers, students, administrators and parents of book fees and

other related items.

16. For some teachers there may be a problem of impersonalization with

a nine-weeks system (e.g., student in and out so fast you do not get

to know 1)em and vice versa). Neither Saugatuck or Albion felt this

a significant obstacle because vou might have a student three or femur

times in the course of his high schcxl career. The average amount of

student-teacher contact will not change.

17. Another possibility in a nine-weeks program would be assigning two

period time blocks to some classes. Art teachers might. for example,

find It more worthwhile In some areas to have students two hours a

day for nine weeks than one hour for eighteen weeks. The teaching role

in longer time periods requires an adjustment.

18. teachers, administrators, and counselors will need to reexamine the

concepts of failure and "make-up". For example, when a student falls

a course that is In a sequence, will he repeat the course? Or, when

a student fails a course that Is not In a sequence (i.e. an American

history course being taken as a graduation requirement) can the student

substitute another course?

Teachers - Exrendbd School Year.

I. For some teachers the summer term will provide unique instructional

possibilities: (a) travel experiences with students, (b) new course

offerings and tt):64ditionsi field related courses are all In the

realm of possibility!
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2. Some teachers might find the salary prospects of a twelve-month

teaching contract more attractive than the current nine-month arrange-

ment.

3. Closely related +o the extended school year concept, at least for

the first few years, will be extensive tri-district cooperation during

the summer quarter. The ESY Committee believes a comprehensiv/summer

offering wii! be possible only if the faculties and students oftf the

three high schools are brought together. Further, the courses would

most probably be taught at that high school which offered the best

1

physical facility for the particular discipline. It is then altogether

possible that an Okemos teacher during the "regular" school year might

find himself in the summer quarter teaching In East tensing High School,

working with students from three high schools, and planning with

teachers from other schools.

4. By teaching a summer term some teachers may find it possible to "opt

out" of some other nine-weeks term. This might be for the purpose of

travel, advanced degree work, etc. The teacher who did this would very

probably have to commit himself some considerable time in advance so

that the courses he would normally teach could be deleted or substitu-

tion arrangements made for the quarter he would be gone. This would

be especially Important if the students were registering in April or

May for the whole of the next school year. This would not be as big

a consideration if students registered each nine weeks or every eighteen

weeks.

5. To offer a comprehensive summer unit on a cooperative basis would

clenrly necessitate coordination between the three districts on the

departmen131 level in deciding on course offeringsand who would teach

their.
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6. S:nce there is a difference in the length of classes in the three

schools (East Lansing has five, seventy. minute periods a day; Haslett

and Okemos have six, fifty-five minute periods) some common period

length will have to he agreed upon by the faculties and administrators

of the three schools If extensive cooperation is to br? fostered.

7 Tne option of teaching in the summer rather than having to find a

summer Job couid make teachers feel more professional. This feeling

might be enhanced by changes In the program which would better capitalize

on teaching strengths of each teacher.

Teachers - Tri-district Cooperation.

I. For the immediate future, the committee sees the bulk of the cooperative

efforts coming in the summer time. As noted earlier, teachers and

students of the three schools would most probably be pooled and courses

would be taught at the school that has the best facility for a partite

cular subject. For.the teacher this could mean courses taught with

different facilities, new students, and new colleagues.

2. It Is obvious that even if the tri-district program is confined to the

summer, a good deal of Inter- and intra-department pianning is going

to have to take place.

3. If the summer program is deemed successful and the decision Is made to

phase Into a year round program, teachers, counselors and administra-

tors would be Intensively involved in the planning of the following:

(a) Specializing facilities to teach tri-district courses. For example,

East Lansing High School might establish the space and Invest the

capital for a comprehensive ceramics program. Once in existence, Hasiett

end Okemos would send students to East Lansing for that course.
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(b) New programs that one school could not bring into existence atone

might now be possible. Advanced and/or specialized courses might now

be taught because students from three districts would comprise an

economically feasible clasE.

(c) Extension and expansion of existing programs could be an interest-

ing by-product of the district's cooperation. Such things as tri-

district orchestras, bands, student publications might come into

existence.

(d) Coordination of some of the work-study experiences might be more

efficiently directed by a tri-district director than by individual

school districts.

(e) Because the student populations and teacher expertise and Interest

would be drawn from three schools, some fairly "exotic" out-of-s''

offering might appear. For example, nine-weeks trips to a fo-'

country dLrIng a winter term or a combined archeology-geology '

trip to the Grand Canyon during spring term might become reali

(f) Student:: fading a nine - weeks term of a sequenced course m;fl

able to 9.0 to another high school lo make It up. For example

an East Lansing student failed French I (1st nine weeks) he mi

Haslett and take the course again because the terms French I

differed between the schools. This sort of a orgaalzation wouli

sitate trI-district, master programming and scheduling.

Teachers - Work-Study Experiences.

I. Much of the effort expended on ESY has been directed toward pc

changes In the curricular offerings of the three high schools,

oul-o! school work-study kinds of experiences will have grea'

tions tai the traditional role of the teacher.

104a1.,
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(a) Departments, in conjunction dith the administration, would have

to consider how much credit d parrcular work-study experience would

be worth, and how it would be superviced and graded. For example,

how would you grade, and how much credit would you assign to an eighteen-

weeks, half day assignment at Potter Park Zcc. for the student interested

in zoology?

(b) If there were any sizable number of students involved in work-study

programs, there would have to be coordinators - people who made the

initial contact with the cooperating agency, made sure the students got

there every day, followed-up on complaints from students and/or employers

and helped in evaluating the students. Whether this kind of coordination

should be done by departments generally, one person in a department, by

counselors, by tri-district personnel needs additional study.

(c) Assuming for a moment that one teacher In a department was to handle

the coordination of all the work-study experiences going on in that

department, that teacher would have to be released from some part of

his regular class assignments. For the teachers Involved In a coordina-

ting activity it could present them quits a variation in the conventional

teacher role and responsibilities.

(d) Departments will, for work-study programs, have to determine the

appropriate length of the experience. Under the nine -weeks system there

are a variety of possibilities to consider: (I) nine - weeks, all day;

(2) nine-weeks, half days; (3) several terms, all day; (4) several terms,

part days; etc. Teachers, in departmental settings must make decisions

coacerning tie appropriateness assigning a particular amount of time to

a specific experience.
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Administrators Nine-Weeks Program.

I. Computers will have to play a much larger role in this program than

they have in the past. Computerization results in several things:

(a) Either on a Sri- district, cooperative basis or individually the

schools will probably have to hire someone to p.-ogrem and handle the

details of data processing; (b) Teachers wilt have to be educated in

what they can and cannot expect the computer to handle; (A sack of

knowledge about computers caused Albion teachers and administrators

monumental problems tie first year they went to a program similar

to this.

2. As with the other parts of this program (e.g. tri-district coopera-

tion, extended school year, work-study courses) superintenlents and

principals will have to carry the bulk of the aublic relations work

with the community. Prectsely what form this should take is not pre-

scribed, but the scope of change being suggested inthis report would

indicate extensive and intensive administration planning before pre-

sentation to the public..

3. For teachers to prepare to leach the new, nine-weeks courses they will

have to have planning time. If '70-171 is to be the target year, It

wiii mean course descriptions, and other program planning materials

will have to be written by March or April if students are to be regis-

tered by May. Administrators will have to determine early in this

coming school year: (a) How much time the teachers will reed; and (b)

Whether to give release classroom time, have more in-service-daySi;

pay teachers for extra hours spent at school or some combination of

the above.

4. From the interviews this committee had with representatives of the

Albion and Saugatuck systems the committee feels that better teacher

morale will result from changing to the nine-weeks system.
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5. Albion and Saugatuck have experienced a much lower student drop-out

rate since shiftiog from a semester syt:tem. They felt this was due

to both the shorter length of The courses and the greater student

interest in the new variety and content of course offerings.

6. Ad-ninis-rators as 'Atlil as counselors will have to take a close look

at the format of the student transcripts for colleges and employers.

An alteration of the preseAt form might include a couple pages ex-

plaining the prograrrn(as they -Iave in Albion) plus a more meaningful

course description than say "English I."

7. ESY, when implemented, will require more careful hiring of teachers,

A moment's reflection should bring the realization That nine-weeks

terms, extended school year, tri-district cooperation, etc. will re-

quite bright, flexible professionals. Recruiting such people will

become a greater challenge.

8. Administrators, counselors and teachers will have to determine the

number of registrations there will be. Optimal flexibility for students

would dictate registration each nine-weeks but this would have to be

webghed against the resultant paper work load and cost of computer time.

9. The additional course offerings, combined with the field-study courses

that may be created, will complicate the problem of knowing where the

students are, or should be during the day. New and more sophisticated

forms will no doubt have to be created to solve this potential problem.

Administrators - Tri-District Cooperation and Extended School Year.

I. Any extensive tri-district cooperation is going to require, we think,

coordinated master scheduling for the three schools. Even If cooperation

Initially is confined to the summer term, a great deal of Inter-school

adminit.i.rafIVe planning-teacher scheduling will have to take place.
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Thlt_i will necessitate coordination of at least two and perhaps more

in-service days where departments of three high schools can meet and

plan together.

2. The subject of authority will also have to be considered. If, for

exixple, an East Lansing teacher is teaching in Okemos with students

in his class from Haslett and Okemos or East Lansing, to what system Ts

the teacher responsible? How does the teacher handle discipline pro-

blems with a HasIett student? What is to be done with the East Lansing

student that misused Okemos equipment? How would the teacher be paid?

Would teachers himnd Into the Hasiett system be pall by Haslett even

though they taught during the summer in Okemos High School? If They

were paid by Okemos, questions would arise in areas such as (a) fr;nge

benefit differences between systems (b) city tax differences; and (c)

payroll programming differences between the systems.

3. If the major tri-district cooperation takes pface in the summer, there

may be the necessity of designating one principal on a rotating basis

as the head of the program.

4. Administrators will have to consider the problem of coordinating the

length of classes. East Lansing High School currently Is on five,

seventv4minute periods a day, and Hasiett and Okemos have six, fifty-five

minute classes pm. day. This coordination probably would not pose any

real difficulty during the summer term, but as iwerdlstrIct coopera-

tion moved into the other quarters a common course lengih for the whole

year vJuld be desirable.

5. The bussing of students from one system to another would be another area

of concern +o administrators. The extent of the cooperation would of

course dictate the frclenc/ of bus runs. Perhaps during the first
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summer program something like twenty-minute breaks will be necessary

between classes.

6. The maintenance, cleaning, new construction, etc. that frequently take

place during the summer months, would have to be planned differently

if the buildings are in use during the summer months.

7. Since many of the courses during a summer program might be of adult

Interest, some consideration could be given to allowing adults into

these areas on a fee basis.

,8. It will be necessary to do comprehensive cost projection studies for

year-round use of the school buildings. Though it does seem :a

waste to neglect the schools during the summer, it may well be that it

it more expensive,prJrhaps prohibitively more, to maintain and to use

the facilities during summer periods.

9. If we phase Into an extensive cooperative situation there will probably

have to be a study dons to see what each school's per-pupil costs are.

These figures would be necessary if we found, fot..example, that East

Lansing students were using Okemos facilities more than the converse.

Some "oalance of payments" arrangewent would likely be required.

10. Administrators should perhaps consider the money savings that might be

possible 4f the three districts were to order materials in common.

II. Teachers and admhistrators will have to explore the contract questions

that will be raised in teaching a summer term. For example- How soon

would the contracts have to be signed? Would the pay-scales and fringe

Lenefits be the same as the "regular" school year? (see Appendix B)

12. Policies will have to be established for what conttitUtes sufficient

interest to have a class taught in a subject. It might be necessary to

specify the number of students which have to be committed to taking the

course before'a teacilar can be contracterrfor its instruction.
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13. Along this same Ilne, the registration procedure for the summer term

will have to be reformulated. It will .;.,robably be necessary to hold

registration early in the school year so the teachers that have ex-

pressed 6 willingnens to teach will knoW if their services are going

to be needed.

14. It Is unrealisiic to think that students and teachers can function during

a summer term in classrooys that are not air conditioned. This might

mean the immediate use of the air conditioned middle schools of Okemos

and East Lansing for summer term courses.

Administrators - Wc-1:-Study_Experiences.

I. Administrators will have to be concerned with the school's liability

for students on a work-study experience. Current student insurance

programs may have to be reviewed and modified.

2. Guidelines wil! probably have to be established for payment and/or

non-payment of students on work-study programs.

3. Guidelines will be necessary for the coordination of.these out-of-school

experiences. Where trl-district cooperation Is involved, the administra-

tors of the three systems will probably need to establish policies in

common with one another.

4. Since students in this program will be out of the conventional classroom

structure for large portions of the school day, It seems reasonable to

assume that new pressures might be made for additional research and study

facilities in the high school. For example, if a student was worming

half days In a nine-weeks term at Potter Park Zoo, he might find it

necessary tc, do research on a related top!: during this period in the

high school. If you multiply this naed by nany other students on

similar programs and add to it the greater strain nine-weeks courses will

put in the library, the need to reconsider the 11t.rary concept becomes

a parent.
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Counselors - Nine-Weeks Terms.

I. There Is little question that, if ESY is adopted counselors will be

more involved than before in the scheduling of students. This will

be particularly true if the de..islon is made to have a new registra-

tion at the end of each nine-weeks term. The precise load will, in

large measure, be determined by the effectiveness of the registration

format (e.g. clarity of registration forms, proper orientation of

students, etc.), and the quality of the program developed for the

computer.

2. It seems likely that teacners will have to bal.:we more involved with

the student's selection of courses. It is difficult to believe at

this pornt that counselors will be able to comprehend, for registration,

the number of new course offerings, with respect to their content.

Saugatuck handeled this situatior by setting aside a day where the stu-

dents could go to the instructor teaching the course, discuss the course

with him, and receive approval for final selection. Some system similar

to this might warrant counselor and faculty consideration.

3. Counselors as well as administrators will find it more difficult than

before lo talk to parent; about problems that students might be having

with a course. Teachers, we feel, will have to play a larger role in

this counseling-type of activity.

4. Whether or not this system will prove harmful to the personal, student-

counselor relationship over the long run cannot be predicted. There

will almost surely be many registration and scheduling problems for all

concerned In at least the first year of adoption.

5. Teachers and counselors might wish to consider an academic advisor

erraftgementlwhere twenty or thirty students would be assigned to a teacher

for the whole of his high school experience. Just how extensive this

counseling be, can.be determined by ,the Oarties involved.
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6. Several things noted elsewhere but of significance to counselors include:

((a)Saugatuck and Albion found their drop-out rate decreased after they

went to this system; (b) Counselors and administrators will have to

revise the transcript forms sent to colleges if the nine-weeks terms

and other program modifications are adopted (samples of several of

thesa forms from several systems and other like materials are Included

as Appendix D). Albion noted that the more detailed breakdown of courses

was very well receivod by the colleges. The admissions officers ap-

parently felt they had a better idea of what the applicant had experi-

enced in high school.

7. It'.:ieems advisable to have counselors attend some of the departmerltal

planning sessions. It would help to familiarize them with the curriculum

changes taking place. They also could make valuable contributions to the

teachers during the planning processes.

6. Counselors wiil fird. more college oriented students seeking enrollments

in industrial arts, fine al physical education, and home economics.

courses because they will not have to invest a period of a semester or

a year in a course. Counselors may also find more "average" students

wanting to take the traditionally "tough" courses because they can drop

If they do poorly and not lose a year's credit. Counselors then, as

well as teachers, will have to take a close, ne4 look at what a college

prep,business,or vocational program should look like. Hopefully, addi-

tional options will be taken with a vies to broadening the high school

experience rather than making In just more of the same.

The ESY committee would hope the "college bound" student would not use

his new freedom to take more "college prep" courses.
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9. Providing an overall direction to student programs could be much more

challenging. For example some subject areas such as English and social

studies may require ;!;inimal class grouping and sequencing. On this

non-graded basis, it would be possible frr a student tp pack his

schedule with social studies courses and be finished with all these

requirements by the end of his second year. Guidelines will; no doubt,

have to be established to eccomodate such potentialities.

10. Another problem needing attention by counselors, teachers and adminis-

trators; would be the impact of ESY on students entering or leaving

the program during the school year. It is difficult at this point to

know if the nine-weeks term would be more or less sal-Wet:tory than

the semester system in this respect.

II. Counselors may be called upon to staff occasional courses particularly

in tho area of psychology.

Counselors - Extended School Year and Tri-district Cooperation.

t. If a summer term Is adopted Initially on a tri-district basis, there

will be a need for at least one counselor in each of the schools during

that term. This possibility raises the Interesting question of how

students might be assigned to counselors. Woul.d.bn BSI-Adising:Student,

for example, be working with counselors at Okemos if he is taking courses

there, or would he stay with the East Lansing counselor Irrespective of

where he had course work? Whatever the resolution of this question

there Is a need for the counselors of the three schools to work toguther.

2. If there is any amount of cooperation during the nregular" school year

the counselors of the high schools will have to work closely together

on class size and other scheduling problems. It may be necessary, in

:this conneCtio:,,to designate perhaps on a rotating basis, a coordinator

for counselling programs.
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3. Once again, it would be to the teachers' and counselors' advantage to

work together, at least occasionally in the planning of tri-district

courses. This would be true if for no other reason than to get to

know some of the teachers in other buildings with whom they may have

occasion to work.

4. To provide good overall direction to students, The counselors will have

to become very familiar with the mechanics and implications of the five

enrollment options presented in the first section. If for exa. pie, a

student selected a full-time, year -roi'1 option for a couple of years,

it would mean te would not only graduate early but in the middle of the

year, this might then make it easier or more difficult to get into the

unftersity of his choice.

5. Counselors, administrators, and teerthers may wish to establish and publish

before registration a series of basic courses In the major subject areas

that will be taught. Students and counselors could then plan on a de-

finite year-round basis.

Counselors - Work-Study Experiences.

1. It would be difficult for counselors, apart from teachers, to advise

students whether or not to enroll in work-study courses. More extensive

work with parents is certainly indicated.

2. As noted elsewhere in this report, counselors may want to become involved

in the coordination of part or all of these programs.



IV. IMPLICATIONS FOR STUDENTS, PARENTS AND COMMUNITY

The major purpose of this Extehded School Year study is, and must

be, to improve educational opportunities for students in the three school

districts. Three distinct, though not mutually exclusive, components

of change have been Investigated, each of which can be expected to have

an Impact on students and on the community. The first component of

change is a restructuring of the school year by dividing the present two

semesters into four terms of approximately nine weeks each and by adding

a fifth term of the same length in the summer. Conceivably the school

day might be restructured as well. A second component of change,

resulting from the first, Is a restructuring of the curriculum, primarily

by offering courses of nine weeks' duration instead of those of traditional

semester length. The third component of change Is that of tri-district

cooperation -- making educational experiences in each district available

to students In other districts.

Changes as extensive as those investigated in this study are a

proper concern on the students themselves, their parents, and the

community as a whole. The ultimate acceptance by the three groups of

any or all of the changes makes It mandatory that their Implications be

explored and understood thoroughly. In short, effective channels of

communication between the schools and these groups must be established

where they do not now exist and utilized extensively where they do.

In this section, an attempt will be made to catalogue the benefits
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and problems which can be expected to result from the changes cited

above as they affect students and the community. Further, existing

channels of communication between the schools, the community, and the

students will be listed along with suggestions for possible new channels.

The information contained in this section Is suggestive rather than

exhaustive. It is meant to be a point of departure for exploring the

extended school year concept as it relates to students, parents, and

the community.

Benefit.; to Students.

The following are some of the more obvious benefits which can be

expected to accrue to students as a consequence of changing to an extended

school year coupled wish the recommended curriculum changes. There has

been no attempt to rank them on any scale of values, to indicate their

probability of occurrence, or to group them Into categories.

Juvenile delinquency resulting from lack of summer employment

opportunities and consequent boredom of thc student might be reduced

by a full-summer educational and recreational program.

Employment opportunities for students who must work to support

themselves, supplement family income, or save money for college

should be increased under an optional attendance plan that allows

students to work during a term other than summer when employment

opportunities are scarce.
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Nine weeks courses should put less pressure on students

semester courses. Such courses should also make it possible for

a student to design a program bet'.-er suited to his needs, abilities,

and interests than is the case under a semester system since course

offerings would be significantly expanded.

Guidance services could be provided year-round instead of for

nine months only. students would also have more contact with the

guidance department because of the frequency of re-scheduling

necessitated by nine-weeks terms.

MotivatiOn should increase when a student has a greater share

than he does at present in building his own program suited to his

own needs under an expanded curriculum.

A more flexible use of time resulting from nine-weeks terms and

changes In the nature of a student's day would make it possible to

implement programs to reduce the number of drop outs who are often

forced out of school by programs unsuited to their educational and

social needs.

Increased motivation, less pressure, better guidance service,

expanded employment opportunities, and more flexible scheduling

should lead to a reduction in the drop out rate.
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Economically or culturally deprived students could gain needed

enrichment under a quality summer program.

Nine weeks courses force teachers to define and articulate

their goals more clearly. Such courses also force teachers to

develop new and, it is to be hoped, better evaluation techniques

than those employed under a semester system. These factors should

benefit students.

Under a nine-weeks course system students would be able to

investigate a wider variety of subject areas than is allowed by a

semester system. Conversely, a student could explore a particular

field in greater depth than now possible under a semester system.

Educationally and socially mature students would be able to

accelerate their progress and complete high school in less than

four years and begin college when they are ready for it. Such

students could also take aivantage of a year-round program and

move ahead of traditional gr 'ide levels.

Thq opportunity to take courses In one of the other districts

and to use facilities not offered In his own district would

obviously expand the student's educational opportunities.

Members of the ESY study committee Interviewed administrators,

teachers, and students In the Troy, Albion, and Saugatuck school districts
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to assess, among other things, the beneficial sffecis on students from

new programs Institute in the high schools of these districts. The

innovations included modular-flexIble scheduling at Troy, a six-week

unit step program at Albion, and a quarter system at Saugatuck. The

following are benefits to students mentioned in these interviews.

Troy: Teachers were forced to improve their presentations and to develop
a rationale for large-group activities. It became possible to
identify students who did not function well In +he regular school
program and to develop a program (sensitivity training) for tham.
The English department was led to develop non-graded programs.
Former Troy students In college said that the program taught them
how to use their time effectively. It led some students to try
college who might not otherwise have gone.

Albion: Student discipline ixproved. It became easier for drop outs to
return to schc,oi. Changes in testing occurred: e.g., more quizzes
were given and a greater variety of student activities were eval-
uated. Student interest, including interest among low achievers,
Increased. Students wanted to take more courses. Students had
opportunities to come into contact with more teachers.

Saugatuck: There was a great deal of positive feedback from students
throughout the year and practically no negative feedback. Course
objectives were more clearly spelled out by teachers. Circulation
in the school library tripled.

Problems for Students.

Resistance to change Is the most predictable problem likely to

occur. Quite simply, students, like other people, can be upset by

or are prejudiced against breaks In established routine.
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Family moves requiring transfers to districts with a traditional

curriculum or schedule could cause some stress to students. Students

at present do transfer to schools with dissimilar programs, however,

and they do manage to make the transition, unpleasant though it may

be.

Student transcripts sent to collejes could cause some difficulties

since they would reflect a revised curriculum of classes of varying

lengths coupled with new evaluation techniques. This would at least

necessitate a new type cf evaluation form.

There could be an initial period of confusion for students when

new schedules and programs are put into effect. A thorough and

extensive orientation program would be a necessity in order to prevent

or at least reduce this possibility.

Under any system that allows students greater freedom than they

have previously enjoyed, their behavior is likely to get worse before

It Improves.

Students taking courses in districts other than their own may find

it difficult to adjust to aiffering rules or codes of conduct. They

m-y also be confronted with grading or credit systems different from
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those in their own schools. Also, use of books or materials for

these students might raise problems concerning different schedules

of book or laboratory fees.

Problems for students created by the introduction of new programs at Troy,

Albion, and Saugatuck high schools are as follows:

Troy: Slow students did not work well in large groups. They did, however,

function well in small groups. There was a near breakdown in
attendance procedures at first, but this was later remedied. Al-
though a special course was de./eloped for those students who did
not function well in the program, it included only fifty of 200
such students. Attempts to build a "school within a school" to
meet the various needs of elf 200 of these students were unsuccessful.

Albion: There was a period of confusion at first, probably because the
program was Instituted very rapidly. Scheduling caused such
problems that students are now scheduled once for the entire year.
Teacher approval was used as a basis for admitting students to
courses but did not work out because teachers were reluctant to
refuse students. As a result, a new procedure was adopted which
involves students, counselors, and parents. A new reporting system
for grades caused confusion because report cards designated courses
by number instead of by name.

Saugatuck: Some students were disenchanted with the new program at first
and found It confusing. This worked itself out as they became
more sophisticated at scheduling themselves. Many students were
not ready to accept new evaluation procedures.

The following two sections on benefits and problems for the community,

like those concerning students, ore hardly exhaustive in scope. They too
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are suggestive and obvious and do not include any of the subtle con-

siderations which may be hidden in the complex structure of a reorganized

school year.

Benefits to the Com;,Jnity.

Several items which were included under benefits to students,

such as a reduction in delinquency an, greater employment

opportunities for students, should be beneficial to the

community as well as to students.

Economic benefits would result from rescheduling, which should

result in a saving of teacher and student time as well as

classroom space. School facilities would be used year-round,

making more efficient use of tax monies. A more complete

educational program than is now offered would result in a more

extended use of present facilities. Allowing students to take

courses or use facilities at schools other than their own could

result in future financial savings by avoiding duplication of

expensive programs or facilities.

A program that more adequately meets the needs, desires, and

abilities of students than is currently the case should result

in less disruptive behavior outside of school and less friction

between students and parents.
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Vacation time would not be tied to the school calendar under an

optional attendance system which would allow families to take vaca-

tions when they desired. This would be especially beneficial where

the head of the family has a seasonal occupation which does not

permit a summer vacation. Employers as well as families should

benefit from such an arrangement.

Problems for the Community.

Resistance to change, as is the case with studonts, is probably the

most serious problem with parents and the community at large.

No matter what type of program is introduced, costs will increase

at first, even though facilities, time, and staff may be used more

efficiently. Research and planning, year-round operation of schools,

and additional services of staff and other personnel will be among

the reasons fcr an increase in costs. Obviously, there will be re-

sistance in the community to any increase in cods even when accom-

panied by improvements in program.

Complete summer programs in the schools will likely conflict with

established vacation programs of other social agencies such as churches,

which could be a serious problem.

A mandated extended school year program would conflict with exist-

ing family vacation patterns. Horover, no such mandated program Is

being considered in this study.
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Preparation and Orientation.

Because of the far-reaching nature of the changes being considered in this

study, careful preparation and orientation of students and the communities in-

volved will be necessary. The following sections will examine existing channels

of communication between the schools and the communities and between the schools

and the students in the three districts. it will also give accounts of experi-

ences in this area in the Troy, Albion, and Saugatuck school districts, which

may be of some value in planning a strategy for implementation for new programs

in the East Lansing, Haslett, and Okemos school districts.

Existing Channbls of Communication between-the Schools end the Community.

East Lansing:

I. "Spotlight on Education" is a school newsletter which is published four

or five times a year and is sent to all parents;

2. PTA organizations exist in each elementary school;

3. Middle School Council is an organization similar to the PTA;

4. The Trojan Triangle is a high school organization composed of parents,

students, and teachers, which acts as a sounding board for new ideas;

5. School District Council is composed of representatives from the other

school organizations; and

6. Coffee seminars are held monthly in the high school and are open to

all interested parties.

In addition to these formal structures, a variety of other communica-

tions channels are utilized. SOMO lodividual schools send out their

own newsletters, flyers are sent home with students, and special school

mailings are used on occasi(n. Parent-teacher conferences are hold in
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the elementary schools on a regular basis and are scheduled by ap-

pointment In the secondary schools. A public information officer is

employed on a half-time basis, and the local news media are utilized

extensively. Special questionnaires have been sent to parents con-

cerning such issues as the middle school and mIllage campaigns.

Parents serve on special committees, such as the committee on sex

education, and have taken part In millage campaigns.

Hasiett:

I. A school newsletter is mailed to parents five times a year;

2. PTA organizations exist at all of the elementary schools, and one

elementary, Murphy, has a Mothers' Club;

3. Elementary parent-teacher conferences are held twice a year, and

formal parent-teacher conferences are held on a regular basis in

the secondary schools;

4. Citizen committees are organized for bond and millage issues to

publicize and explain each issue; and

5. Evening meetings are held to explain to parents such milestones in

the students' programs as the introduction of sex education (i.e.,

the films are shown to the parents), the fifth grade winter camp

program, the Junior high phasing system, and the opportunities of the

high school curriculum.

in addition to these channels of communications, there are special

organizations, such as the high school Band Boosters and Athletic

Boosters. A school calendar Is mailed to parents. Special postcard

mailings_are used', and flyers are sent home with students to communicate
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school Information and occasionally general information, such as a

reiteration of the township dog control :aws after a series of dog

bites during recess. Current announcements are broadcast at the well-

attended athletic contests. The local news media, particularly the

Towne Courier, and the radio and television stations are Utilized.

Public meetings are held for special issues such as the building

program.

Okemos:

I. A monthly "School Report" is sent to all families in the district; and

2. PTA organizations are active fn all of the elementary schools and the

middle school.

The Music Patrons, Athletic Boosters, and OAKS athletic programs are

additional programs for community envolvement in the schools. Open

forums, such as the recent one on drug addiction, are held, and

parents are involved in the planning. Parents have also been Involved

in curriculum studies and have served on committees dealing with such

topics as school finance. Special public meetings are called to con-

ilder topics such as school board loans. School board meetings have

been held in the various schools in an attempt tc Improve public

ottondance. Groups of parents have been Invited to the high school for

special luncheons with the principal and to observe and discuss school

operations.

Implementations of new Programs in the Troy, Albion, and Saugatuck School Districts.

A minimal amount of time and energy was expended in the Saugatuck district

to inform and orient the community to the quarter system put into effect there.
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A single article, which was a "matter of fact" report on the proposed change and

played down its newness and differences, appeared in the local newspaper in the

spring prior to the adoption of the program In the fall. Students were the

main source of communication to the parents. The community was embroiled in

an elementary school controversy at this time, however, which deflected at-

tention from the high school.

In Albion the superintendent was bypassed, and the principal went directly

to the school board for approval of the slx-week unit step program Introduced

In that district. Some, but not much, information was presented to the community

through newspaper articles and radio broadcasts. Information was also sent

home with students. There is opposition to the program within the school board

and within the community, much of It of an indirect nature.

Troy used a more extensive program to inform and orient the community to the

proposed flexible-modular schedule and accompanying curriculum changes. Action

to initiate the program in the fall began the preceding January. A citizens'

action committee was formed to promote the program in the community, and special

meetings with parents of the high school students were held. These were organized

on a grade basis (i.e., 12th grade parents met on one night :rid Ilth grade onv

anothet_night,;etc.) These meetings wera open to the whole communtiy. Meetings

with small groups of parents were also held. Parents continue to be involved in

the program. Opposition did arise In the community which was directed lt certain

programs in the high school but not at flexible-modular scheduling. Parents

organized a committee to support the program which was successful in electing a

majority supporting its views to the school toard. Parents are used In the

schools to guide visitors and explain the program to them. Polls taker in tho
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community have indicated that 75 percent of the people in the communit/ are in

favor of modular scheduling and attendant curriculum innovations.

Implementations of the ESY Program in East Lansing, Haslett, and Okemos.

Administrators in these three districts who have been interviewed in

connection with this study have been unanimous in insisting that the communtiy

must be involved in all phases of the implementation that would folicw school

approval of any or all of the changes that may be adopted as a result of this

study. The nature-of these communities would rule out such limited efforts as

were made in Saigatuck and Alb' n.

The community ideally should take an active part in studying, implementing,

and evaluating new programs. It should be infor:.ed continuously of the progress

of these programs through the existing channels of communciation. New commun-

ication mecnanisms should be created where and when there are needs for them.

For example, if tri-district cooperation on a significant scale becomes a reality,

a tri-district newsletter could be Initiated or a joint publicelon of one or more

issues or part of issues of existing newsletters could be published. Some sort

of tri-district parents' council could be created to deal with matters of joint

concern.

Whether the schoo!s approach implementation of new programs or a restruc-

turing of the school year collectively or individually, there seems to be no ques-

tion of excluding any segment of the community from information about or partici-

patIon in Implementation of such changes.

Existing Channels of Communication between Schools and Students.

East Lansing:

I. Student Council and class governments: These bodies are curren'ly

undergoing a process of change. The result of ihis change may be
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a joint council of faculty and student members which wilt recommend

changes in policies, procedures, and programs and whIchrwill also

deal with student grievances. A set of grievance procedures for

students is now being written;

2. Student Council Leadership: Class time during the school day is set

aside for- council members to carry on council activities such as

committee meetings and studies;

3. Policy Committee: This is composed of students and faculty members;

4. Publications include a school newspaper and a sanctioned "underground"

student paper. Every student receives a copy of the school catalogue;

and

5. Student Handbook: This is not being printed this year and will be re-

placed by a report being prepared by the policy committee. This

cormittee will write a new student-teacher-administration handbook.

In addition to the channels of communication listed above, East

Lansing High School has regular counseling services available on a

full time basis and individual student-teacher relationships can be

pursued during teacher preparation hours and before and after school.

E.L.H.S. also has the traditional assortment of clubs and service

organizations and a school bulletin, and assemblies are used to

communicate with students in a declarative manner. Some teachers

and departments encourage their students to elect representatives who

then meet with these teachers or departments. Students are invlied

to attend and participate in some departmental meetings. "Hyde Park"

discussions are held on an ad hoc basis, as are open student meetings,
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to air grievances and discuss problems. The students operate and maintain

a lounge under a committee appointed by the student council. New poli-

cies and structures being developed should make it relatively easy for

students to be Involved in(curriculum studies and decisions.

Haslett:

Formal structures of school- student communication at Haslett High

School inchde a student council, class governments, a school newspaper

and magazine, and a student handbook. Selected members of the student

council also represent H.H.S. on the Capitol Circuit Council, which is

a representative body composed of delegates from all schools in the

Capitol Circuit League. A small number of student clubs are also active.

Assemblies and letters sent to families are one-way communication

channels employed by the school. There are the usual counseling ser-

vices and opportunities for individual student-teacher relationships.

Students were involved in a limited way In the selection of a high

school principal in the past school year. Students initiated a rela-

tively successful drive to institute an open campus, working in part

but not entirely through the Student Council. A student sits on the

Athletic Board and participates in its acti, ities in an advisory

manner. A student from Haslett participates in the ESY study.

Okemos:

I. Student Parliament: This body has been relatively ineffective in the

past, but an active election campaign last spring and the selection of

a dynamic president gave some proolse that this body may become an

important avenue of communications between the students and the school;
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2. Student Center Governing Board: This body exercises administrative

and judicial functions in the operation of a student center. its

members are elected on an at-large basis by the student body;

3. School newspaper: The paper is published weekly;

4. Student Handbook: The handbook is being dropped this year and will be

replaced by a letter which will be sent to students and parents and

wilt ccntain information about such matters as the school calendar,

the school day, and parking privileges; and

5. Course catalogue: These are available in the counseling center and

are not distributed to students.

Clubs, counseling services, and opportunities for studeni-teacher

relationships round out the formal structure at Okemos High School.

As in Haslett, Okemos has a representative on the Capitol Circuit.

Council. O.H.S. communicates various items, such as changes in the

school day, through letters and student assemblies. The principal and

assistant principal call Informal meetings from time to time with

student's who are considered spokesmen of various segments of the stu-

dents. These " spokesmen" are Identified by counselors, coaches, teachers,

or other students. Students were actively Involved in the selection

of a hig) school principal two years ago, and two Okemos students are

now active on the ESY committee. Students have bean encouraged to

suggest the kinds of courses they would like to see, and this has re-

sulted In the addition of eight new courses to the curriculum.

Student Government In the Implementation of New Progrmams.

Students at Saugatuck and Albion High Schools were inv: ,ed only In a limited

way with the institution of new programs In their schools. In both schools, the

involvement was generally passive. Students were informed formally in assemblies

and Informally through classroom discussion with teachers about the proposed

1:11



Page 127

changes. In Saugatuck, students were asked to select twenty courses from a

catalogue prepared by the faculty. This information was compiled, and ccirse

offerings were based on it. A similar technique was used at Albion. In Troy

students me+ with teachers and administrators individually and in(groups for

a period of six months to discuss proposed changes before they were put into

effect.

Possible Student Participation at East Lansing, Haslett, and Okemos High

Schools.

It would be unrealistic to suppose that the anticipated changes being

studied by the ESY committee can be successfully imposed on the student bodies

of the three high schools. Students today are demanding and assuming a more

active voice in their own education. This trend is likely to intensify in the

coming years.

It is evident from the preceding brief surveys of school-student communi-

cations that students in ell three districts have moved into areas of respon-

sibility hitnerto closed to them, such as helping to choose administrators,

helping to set policies, and being responsible for their own centers and lounges.

The machinery is already in motion to give students a greater role In

determining the conditions for their own education, which should make it a

relatively easy matter to Involve them in the consideration and implementattJn

of any of the components of the extended school year in any or all of these

districts. Indeed, students from all three high school have been Involved In

this study on a responsible basis since its inception.

For the most part, since channels of communications areFalready open and
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precedents in student involvement have already been established, few new instru-

mentalities need be added.

If trl-district cooperation becomes a reality, a trl-district council would

be a possibility. Tri-district student publications are another such possibility

and deserve careful consideration. The students who have been partiapating

In this study are a logical nucleus to use for further student involvement.

The Saugatuck, Albion, and Troy experiences, while valuable, seem to be

too narrow In scope. Students properly ou#t to be involved at all stages in

the development and implementation of any new programs which are designed for

thee'.
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V. Logistical Implications

State Aid.

The current State School Aid Act, Number 22 of the Public Acts of 1969,

does not make special previsions for school districts operating an extended

school year program.

If several sections of the Act are not revised, districts participating

in an extended school year will lose funds for which they are currently

eligible. For example;

1. The present count day for determining pupil membership is the

fourth Friday following Labor Day. Adherance to this date would

prevent school districts from receiving aid for students out of school

during the fall term.

2. Because students exercise an option in selecting a tern for

vacation, it becomes quite possible for a student to be enrolled for

less than 180 days during one school year and more than 180 days the

preceding or following year. The district would be penalized for

his OtendIng less than 180 days one year, but would re_:eive no

additional aid for his attending more than 180 days the second year.

3. One option a student might salect Is to spread hiss academic year

over five terms thus carrying a reduced load each term. Under the

current Act this student would be considered in part time attendance

and the school district would receive aid for only 4/5 of the student's

attendance although the district supplied that student with a full year

of academic credit.

Curricular Requirements.

The State of Michigan requires that students pass one semester of American
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government and that health and p1lysical education be c'ferod in Michigan

high schools. These are Michigan's major legal curricular requirements

and will pose no problems to the implementation and operation of the

extended school year program. In addition to the major requirements, the

state specifies that students will be educated covering I) Physiology

and Hygiene; 2) alcohol, tobacco and drugs; and 3) the humane treatment of

animals.

Labor Laws and Liability.

One phase of the extended school year proposal which might have legal

implications Is the work-study experience. Two possible areas for concern

are child labor laws and legal liability.

The school districts should experience few if any problems with state

laws affecting Juvenile employment. Staff members having responsibility

in this area should study bulletins L5I, L52, and L76 which can be obtained

from: The Bureau of Safety and Regulation, 300 East Michigan Avenue,

Lansing, Michigan.

The existing insurance policies in each school district cover all

suits arising from student Ilab,'Ity even if the suits result from student

activities off school property.

The addition of a wide variety of work-study experiences will neither

put the school districts in a more perilous position nor increase the

existing insurance premium. It is also expected that most, if not all,

sources of work-study experiences will have their own !lability coverage.

Michigan High School Athletic Association.

There is a need to consider the Michigan High School Athletic

Association and how its regulations implicate students and coaches
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participating in an extended school year. Some potential problem areas

are as follows:

I. Because the Association's regulations are based on the semester

concept and the proposed extended school year consists of five nine

weeks terms, it is essential that a means of reconciling the two

be found. Failure to do this may result in a variety of problems

dealing with athletic eligibility.

2. Classification of Michigan hig:1 schools (A, B, v, or 0) is based

on enrollment as reported on the fourth Friday of the school year.

This regulation assumes school districts have established a starting

date for the school year. Because of this, school districts

operat!ng on an extended school year would have to decide which

would be the first term, and also devise a method of obtaining an

accurate count of the students choosing not to enroll for that term.

This could might be required by the Association in an attempt to

establish total enrollment for the determination of appropriate

"class".

Upon completion of this proposal, the Association asks that the school

districts submit a written outline of the plans to the Executive Committee

for approval. In the p&st the Association has not hindered innovations

in Michigan school districts, and there is no need to expect a change in

that practice.

Accreditation.

Because the majority of high school graduates in the three districts

enroll in colleges and universities, it is important that each district

maintain proper accreditation.
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The North Central Association of Secondary Schools and Colleges has

never been a major obstacle to innovation as long as the school district

can provide a rationale for making the changes. A consultant from the

State Depa-tment of Education expressed confidence that the Association

would approve all phases of the Extended School Year proposal. For these

reasons, school districts operating on an extended school year should

have very little difficulty obtaining proper accreditation.

Other Legal Problems.

A quick review, by a layman, of the State Coda indicates several

potential problem areas. Legal assistance should be used in seeking

answers to the questions which are raised below:

Page 263, Chapter 29, Teachers' Institutes. Also, see page 1015 1020,

R 340.15

With an extended school year, and not all teachers present at any

given time of the year, might it not be necessary to have more than one

Institute per year in order to accomodate all teachers?

Page 352, 38.83, Sec. 3, Teacher Tenure, notice to reacher.

This section states "At least 60 days before the close of the school

year the controlling board shall provide the probationary teacher with a

definite written statement as to whether or not his work has been satis-

factory." Would this mean 60 days prior to the close of the school year,

as it states, or 60 days prior to the end of the teacher's yearly teaching

assignment? Might it not be necessary to havo two or more notification

dates?

Page 624, 388.622, Computation of Membership; appropriation for special

education programs. Also, see page 1011, R 340.1

Two dates (4th Friday following Labor Day and December 15th) are

used In computing membership for reimbursement under special education
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programs. If tflese two dates are :Ariered to, it is conceivable under the

extenaed year program there would be a conflict as to getting a proper,

and accurate child count. It seems another system would have to be

devised to reimburse a school district fully under this program. How will

districts be reimbursed for students electing the fifth (summer) term

instead of the fall term?

Page 626, 388.623 (e), Court placed children.

Under this provision a child placed in a home within a school district

Ly a court order shall be reimbursed at the rate of I 1/2 times the normal

State Aid rate for him. This is based on days of attendance, etc., as of

April I of each school year. Under the extended year plan might it not be

necessary to change the April 1st accounting date to insure a more

equitable reimbursement?

Page 633, 388.645, Payment of tuition.

Accoring to this section "no school district shall be allotted or

paid any sum under the provisions of this act after April I of each year

unless the district pays the legal amount of tuition for tuition pupils

on or before such date to the school districts in which the tuition

pupils are in school membership on the preceeding fourth Friday following

Labor Day of each year, and has certified such fact to the superintendent

of public instruction." Is It conceivable that this could cause some

conflict if some of these tuition students were not enrolled in school

by the fourth Friday following Labor Day under the new extended school

year plan?
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Page 1011, Pupil membership count for State Aid, R 340.1.

Presently, all children must counted on the fourth Friday following

Labor Day, and the school receives State Aid on this number regardless

of how many might enroll following that date. Does not the extended

school year plan require some adjustment to be made in the accounting

system to insure that a school district would get an accurate membership

count for the year?

Page 1015-1020, R 340.14, School Days.

Accorirg to this regulation each school district Is required to

have 180 days of school per year or have each day under that amo"nt

deducted from their State Aid as two days lost (1/90). A school day

Is considered as one in which teachers and pupils are scheduled to be

present and at least 60 percent of the total pupil membership of a district

is in session on that particular day. Will having a high number of

students cut of school in the same term endanger state aid payments under

the 60 percent rule (especially when added to regular absentees or

students dismissed for teacher conferences?)

Page 1025, R 340.81, Enrollment; participation in interscholastic athletics.

Conflict could arise in the case of a basketball player for instance,

because the regulation reads: "A student must be enrolled in a high

school not later than Monday of the fourth week of the semester in which

he competes." How will term enrollments affect his eligibility?

Page 1025, R 30.84, Seasons of Athletic Competition.

Under this provision, "no student, while enrolled in a four year

high school, shall be eligible to compete for more than four seasons in

either firrt or second semester athletics." Under the extended school
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year plan there would no longer be semesters, but rather, terms. Will

this cause conflict?

Page 1025, R 340.85, Semesters of Enrollment.

This regulation prohibits a boy from participating in interscholastic

athletics who has been enrolled in a four year high school for more than

eight semesters. Again, with no semesters, only terms, will this create

a real problem?

Page 1026, R 340.87, Previous Semester Record.

A student must have successfully completed fifteen hours of work in

his previous semester to be eligible for athletic competition. With no

semesters, would term 'hours now apply?

Page 1026, R 340.88 Current Semester Record.

Requires a student to be successfully carrying fifteen semester hours

of work seven days prior to the contest. Again, would term hours now apply?

Page 1026, R 340.89, Transfers.

"A student who transfers from one high school to another high school

Is ineligible to participate In any interscholastic athletic contsst for

one full semester in which he transfers, unless his parent, parents,

guardian, or other persons with whom he has been living during thts period

of his Iasi high school enrollment, have moved Info the school district

or school's service area. How would this rer.ulation apply to a boy who

would transfer Into a school that is on the extended school year, and term

program?

Page 1051, R 340.274, Allowance For Transportation Operation. Page 1052,

R 340.279, Reporting of Children: Trat,sbortation.
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How will the State grant allowances for operation of transportation

on a mileage basis for a school on the extended school year plan? As,

is obvious, a school on such 7, plan would run up a lo;- more miles per

year in transporting its students; tho same total numoer of students,

in the eyes of the State, as on the semester program. A:so, how would

a school district be he to get an accurate count for transportation

reimbursement when they must submit their maps, for count and reimbursement,

by November 15th of each school year, when many students would not be

in attendance under the extended year plan?

Page 1301, R 390.926, Deadline dates; State Competitive Scholarships.

Rule 6. "An applicant is eligible for a scholarship only if he or

she nets all of the deadline dates established by the dutho-Ity as

determined by postmark date on any communication. in individual hardship

cases, the authority may I!"nive a deadline date." These deadline dates

are set up on the premise that all schools of the state are operating on

a semester basis. This fact would cause some problers for students and

counselors In schools on a term basis due to part of the students not

being in school at all times of which in considered to be a "normal

school yzar." Can waivers be received under the "hardship" provision?

Cost implications.

The financing of the extended school year program should be of major

concern to all, for without proper funding only limiter, success can be

realized. "'though the purpose of the extewled school year is not be

save money, one must keep in mine, that some phases of the program will

inadvertently prove economical. Savings night result from: (a) a

diffusion of students throughout the school year, and (b) cooperative

enrollments to 1.1crease the size of current marginal classes.
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An attempt will be made to project the cost of implementing and

operating all aspects of the proposal. These estimates will not reflect

increases du,: to inflation or to a rise in student enrollment. Many of

the projected costs are in a 3:2:1 ratio because this is the appro,<Imate

ratio of the high school enrollrents of East Lansing, Okamos, and Haslett

respectively.

It must be stressed that most of the projected costs are for

operation of the Extended School Year program and will occur yearly.

The only costs which would not totally reoccur are those of initial

planning time for staff, and the addition of new facilities. Some

slight decrease in the cost of data processing and instructional materials

might occur after the first year.

The extended school year proposal could he likened to a package

containing several smaller packets. Attempting to put a price tag on the

total package would be very difficult due to the many variables within

each packet. Because of this and the possibility that scnool district

may not wish to implement all packets, the cost of each packet will be

approximated and later an attempt will be made co combine these into a

variety of packages.

For the above mentioned reasons, the proposal will be divlded into

the following packets: (a) Reduction of most one and two semester courses

into nine-week segments, (b) Adoption of flexible scheduling (c) imple-

mntatIon of a wide variety of work-study experiences, (d) Addition of a

fifth nine-week tern containing a comprehensive offering of courses,

(3) tri-district cooperation. It must be emphasized that all costs are
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susceptible to several factors which may cause fluctuation. However,

some costs can be predicted with some reliability and will be referred to

as "fixed' costs, witn the others designated as "variable".

Nine-Weeks Courses.

School districts wishing to offer cow.ses of this length will have

four basic cost implications, two of which may be considered fixed and

two others variable. The four cost factors and descriptions of each are

listed below. with the fixed preceding the variable.

I. Instructional materiels, Basing estimates on experiences of

other sch,.,o1 districts, it can be predicted that the instructional

materials cost will bc +en to tweny percent above current expenditures.

This added expense is due to: (a) an increase In the use of supple-

mental materials such as paperback books and reprints, (b) the

Implementation of new courses needing new materials, and (c) an

increase in JeplicatIng materiais. This item could prove to be

ver'able if, as io Albion, students are re,uired to purchase much

of the new paperback materials.

2. Data Processing. The Irc.vase in comduter time results from

having four separat, student registrations end additional schodulings.

This would at least triple 'the present cost; however, this cost

could be reduced :onsiderably by having jusi' one registration each

year and developing the entire year's schedule from the rosults of

That registration. The latter course is best economically, but

poorest educationally.
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3. Release time for staff. It is recommended that school districts

provide their staffs with a minimum of six to eight days release

time for the purposes of orientation to the proposal, curriculum

development, ordering of materials, etc. This is considered a

variable cost because of the possibility that some school districts

mTght be able to supply most or all of this time at no additional

cost in dollars. This could be done by using existing inservice

days, pre-school orientation days, etc.

4. Library facilities. As the curriculum diversifies and becomes

more research oriented, school districts may find it necessary to

increase the content and floor space of their libraries.

Table 1. Estimate of Cost Increases for Implementation of

Nine-Week Courses

Item East Lansing Okemos Haslett

Instructional Materials $10,000 $7,500 $5,000

Data Processing* 3,000 2,000 1,000

Total Fixed $13,000 $9,500 $6,000

Variable

Staff release time

Library facilities

6-8 days per member

Recommended minimum of $2.00/student

*Basic cost increase is in the number of times students are scheduled.
Albion, with nine weeks terms, experienced an In.;rease equal to $1.50/
student. Data processing costs are increases to be added to existing
D.P. expenditures.

Flexible Scheduling.'

There are four basic cost factors to consider when implementing

flexible scheduling, all of which chould be considered variable and

I For more complete detail on flexible scheduling, see Appendix C.
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optional. Because of thi9, a school district could implement a minimal

amount of flexible scheduling with little or no additional cost. The

four areas of possible cost are as follow::

I. Data processing. There would be no increase in computer time

unless a great deal of flexibility was desired. However, as schedule

flexibility increases there will be a greater demand on the time of

those administrators in charoe of scheduling and this could become

a hidden cost factor.

2. Release time for staff. School districts should consider alloting

time for their staffs to become acquainted with the ramifications

of flexible scheduling and its implications on their courses.

3. Instructional materials. If this innovation results in some

large group Instruction, it may be necessary to purchase additional

audio-visual equipment and materials. Added attention to independent

study activities under flexible schedules.

4. t.dditional facilities. If the school districts implement the

type of flexible scheduling which opens up blocks of free time for

students, it may be necessary to establish or enlarge such facilities

as student lounges, snack bars, study areas, etc.

Table 2. Cost of Flexible Scheduling

Item East Lansing. Okemos Haslett

Data Processing* $3,375. $2,250. $1,125.

Release time for stef 1-2 days for each member

Instructional materials Highly variable

Additional facilities Highly variable

*See Appendix C for more detail.
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Work-Study Experkinces.

The only fixed expense is the need for hire someone to coordinate

' the work-study programs. Transportation is d ariable expense in that

a school district may choose to supply all, some, or none of it. In

practice, only transportation to the Area Skills Center is likely to be

provided.

Table 3. Cori- of Work-Study Proposal

Item East Lansing Okemos Has!ett

Coordinator $6,000

Secretarial and office expenses

$4,000 $2,000

4,500 3,000 1,500

Total Fixed $10,500 $7,000 $3,000

Transportation Highly variable

It is expected that teachers' roles will change as they work with

outside resource personnel. Unless teachers play this role, many more

than one coordinator will be required. In order for teacoers TO eccept

the role w'ffiout adding cost, it seems that some form of flcxibie Scheduling

will be required to prce.ide time for the task.

Addition of a fiftn term.

This is possibly the most expensivE, ph...se of the extended school

year proposal. It is this packet that "extends" the school year beyond

the currant calendar and opens the wide variety of student options deemed

so important by the propos: I. This addition also seems to ccmpiement
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the other innovations and allows their full axploitation.

The basic fixed costs are as follows:

I. Insuraice. The only rate change that a district will probably

experience is that of their automotive fleet policy. The increase

should be approximately ten to fifteen percent above the present

premium.

2. Electricity. Districts can expect a nominal increase in elec-

trical costs if they increase the number of air conditioned facilities.

A minimal increase might be expected due to the added summer use of

electrical apparatus an. classroom lighting.

3. Transportation. Because transportaticl costs are so closely

tied to student enrollment, it is quite d!fficult to make a projection.

However, districts might prepare for an Increase of five to ten per

cent over present transportation expenditures.

4. Maintenance. Maintenance of the school plant will probably show

a moderate increase in cost beyond that of hiring r'ore custodial

help. Two reasons for this would be an added wear and tear on buildings

due to steady use and a possibility of having only weekends and

evenings to do major cleaning and repair, thus requiring overtime pay.

The costs listed are based on the use of twenty five percent of the

classrooms and the hiring of students to wcr:4 part time in cleaning

those rooms.

5. Instructional materials. The addition of a fifth term will

necessitate additional instructional materials. Approximate costs

are $2.00 for each student attending ail five terms. This is in

addition to costs estimated in Table 1.
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6. Data processing. A district can estimate the cost of computer

time by multiplying $2.75 times the number of students planning to

enroll for all five terms and adding 2.25 times the number of students

enrolling for four of the five terms.

7. Increase in professional staff. The addition of the fifth term

will necessitate an increase in staff numbers and/or extended contracts

for some members of the present staffs. At the onset the hiring of

additional personnel may not be necessary due to the desire of a

sufficient number of teachers, counselors, and librarians on the

present staffs be contracted for a larger portion of the school

year. The co.st increase assume: the pupil-teacher ratio to be about

20:1 and a salary of $2500 per teacher per term. It must again be

emphasized that these cost increases should be balancod against

savings cue to: (a) a possible reduction in staff size due to the

diffusion of students throughout the school year and (b) students

g-aduating early due to enrolling for five terms each year.

6. Air Conditioning. It is imperative that each school district

operating on an extendeJ school year make provisions for a. conditioned

facilities. The use of air conditioned middle school facilities in

East Lansing and Okemos plus the air conditioned sections of East

Lansing High School should temporarily provide these school districts

with sufficient facilities. It Is recomnend^1 that Haslett School

District include air conditioning in their plans for a new high school.

Okemos may find It nucessary to air condition one of their high school

buildings due to a lack of facilities at Kinawa Middle School.

All costs In the following table are based on 15-25% student enrollment

during the fifth term.
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Table 4. Estimated Costs, Exclusive of Salaries,

For A ding a Fi th Term

Item East Lansing Okemos Hasiett

Insurance $ 250. $ 350. $ 150.

Electricity 200. 500. ICO.

Transportation 6,000. 10,000. 4,000.

Maintenance 1,500. 1,000. 500.

Irstructional materials 1,500. 1,000. 500.

Data Processing 750. 500. 250.

Air Conditioning -0- ? 7

$10,200. $13,450. $5,500.

Table 5. Estimated Personnel Costs of Adding a Fifth Term

Conditions East Lansing Okemos Hasiett

1. a. No change in State
Aid Formula*

b. 100 percent effective
"fit"**

c. No change in class size $63,900. $50,600. $35,000.

2. a. Change to a proportionate
State Aid

b. 100 percent effective "fit"
c. No change in class size -0-

3. a. Change to a proportionate
state aid

b. 50 percent effective "Ut"*"
c. $9,000 average salary
d. No change in class size 16,875. 11,250. 5,675.
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Table 5 Continued

Conditions East Lansing Okemos Oasiett

4. a. Change to a proportionate
State Aid

b. 100 percent effective "fit"
c. No change in class size
d. 10 percent of students

electing lo accelerate 8,875. 4,750. 1,275.

5. a. Change to a proportionate
State Aid

b. 50 percent effective "fit"
c. No change in class size
d. 10 percent of students

electing to accelerate 25,750. 16,000. 6,850.

* Current State Aid Formula, with its stipulation of the "Fourth Friday
Count" would cause each district to lose state aid for those students
electing to be out of school during the fall term.

** "Fit" refers tc the match of student elected options and teacher
elected ovifons. With a 100 percent effective "fit", the percentage of
students electing to be out of school during a given term, would equal
the percentage of teachers electing to be out of school the some term.

*** 50 percent effective "fit" assumes that it would be necessary to
employ additional staff to accomodate the student elected optloos that
did not match teacher elected options -- in this case, one-half the
required staff would come from matched teacher options and one-half the
neeaed staff would be employed on a five term coniract or secured from
outside existing staffs.

1 is very difficult to estimate the funds needed for the cooperative

effort. However, it is predicted that transportation and computer time

may be two areas requiring additional funds.
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Table 6. Costs for TH.-District Cooperation

Item East Lansing Okemos Haslett

Transportation Highly variable

Data Processing Highly variable

Summary of Cost Estimates.

An attempt has been made to combine the "packets" into a variety of

larger "paCkages". Three packages, which vary in degree of change, will

be described and their approximate costs given.

A. An extended school year having minimal innovations.

Item C 0 S T

East Lansing Okemos Haslett

I. Nine-week courses
(limited diversification
of curriculum, and only
one student registration
per year) $10,000. $7,500. $5,000.

2. Minimal flexible
scheduling -0- -0- -0-

3. Addition of a fifth terma 16,875. 11,250. 5,675.

Total Costb $26,875. $18,750 $10,675.

a. Assumes P. sonnet Cost Option #3 from Table 5.
'b. Does rot 1' cluda the cost of released time for professional personnel.
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B. An extended school year having moderate innovations.

Item COST

East Lansing Okemos -has Jett

1. Nine-week courses (diversified
curriculum) $13,000.

2. ModeratA flexible
scheduling (five regis- 2,250.

trations rer year)
3. Work-study experiences

(limited to coordination) 10,500.

4. Addition of a fifth terma 16,875.

5. Tri-District Cooperation 6,000.

Total Costb

$ 9,500 $ 6,000.

1,500. 750.

7,000.

11,250.

4,000.

3,500.
5,675.

2,000.

$48,625. $33,250. $17,925.

a. Assumes Personnel Cost Option #3 from Table 5.
b. Does not include the cost of released time for professional personnel.

C. An extended school year having comprehensive innovations.

Item OS1

East Lansing Okemos Hasiett

I. Nine -week cours,..s (diversified

curriculum and five student
registrations per year) $13,000. $9,500.. $ 6,000.

2. Maximum flexibility in
scheduling 3,375. 2,250. 1,125.

3. Work-study experiences
(unlimited)c 60,000. 40,000. 20,000.

4. Addition of a fifth terma 16,875. 11,250. 5,675.

5. Tri-district cooperation
during all five terms
(Transportation and purchased
services) 21,000. 14,000. 7,000.

6. Additional facilitlesd
(Student center, audio-

visual tutorial canter, and
and facilities necessitated
by diversification of the
curriculum)

Total Cost $111!,250.+ $77,000.+ $39,300.+
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Assumes Personnel Cost Option
Does not Include release time
Includes a trl-district coordi
Costs of facilities cannot be
and asFessment of need.
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#3 from Table 5.
for crofessioni41 personrs).
nator for each of le subject areas.
determined without professional determination

Facilities

In this attempt to survey the secondary school facilities of East

Lansing, Haslett and Okemos, several categories of ,00ms were identified

in order to describe the specific areas th3t exist in the various structures.

First, an attempt was made to identify classrooms where characteristics

made them distinctly diferent. In most cases, rooms have been designed

for a particular curricular area.

An example would be a science laboratory or a wood and natal shop.

In both cases, use Is restricted by the equipment contained in the areas.

After Identifying the special classrooms, other rooms were then classified

as "regular classrooms". 1r the majority of cases, these were the typical

box-shaped rooms in which seating and blackboard space was available. Their

size, of course, varied Von) school to school and from area to area.

Although the feasibility study is primarily concerned with year-

round instruction at the senior high level, the study did take into con-

sid3ratIon the middle schools located In each of the districts. Is is

apparent that lasso facilities could be utilized, particularily in the

summer months, if the middle schools were not on an extended school year

plan.

Still another category of rooms Included in This study is one labeled

"spacial rooms". In some instarccs one of tne districts would have a
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special type room that did not exist in another district or a room which

was intended for & specific or unique purpose. An fixample of this category

would be the radio-t.v, complex at East Lansing High school and the adapted

sports deck at Okemos High School. Initially it was planned that the

athletic facilities would be listed separately by schools In this reporl,

however, as these facilities were examined, it became apparent that each

high school had a full compliment of athletL. facilitios available including

swimming pools, tennis courts, track. Therefore, no attempt was made to

speclicalty identify each sports area available.

Air conditionin; could be most important in any extended school year

plan particularly during the hot summer months when classes would be rn

session. This investigation revealed that the availability of air con-

ditioned rooms was practically non-existent except for the library and

counseling suites al East Lansing High School. However, it should be noted

that air conditioned facilities do exist in the Okemos and East Lansing

middle schools.

An unusual situation cirrently exists in the Haslett School District

which needs explanation. The district now has under planning and construction

a new senior high school which will be completed In the fall of 1972. Pr...sent

plans call for the Haslett middle school to move into the building now

occupied by the Haslett Senior' High. In this survey, information pertaining

to the Haslett Senior High School is taken from th plans for the new

Senior High School and the Information relating to Haslett middle sclool is

taken from the present Haslett Senior High School.

One additional area should be mentioned Ps it could become an integral

part of the school program In the three districts and That Is the matter

of outdoor education facilities. The Haslett High School is located on a

130 acre farm which contains a 12 acre lake with a rather complete ecology
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table ranging from marine life and vegetation to a hardwood climax area.

In addition to this outdoor facility, the three districts have obtained

through a lease from MSU, the use of a wooded area of land located on the

Red Cedar River near the Okemos Middle School.

As one looks at the available structures and specified teaching areas

in the three districts, It becomes most evident that there does exist a

very wide variety of facilities needed to conduct a most extensive program

of instruction at the secondary level.

Transportation.

Obviously, transporting students to and from various educational

sites within or beyond the three districts involved In this study will

present problems that are not presently encountered In the normal bussing

operations faced by each single district. A great deal of additional

information will have to be studied to allow for the prompt arrival of all

students involved at various destinations, at various times of the day,

with a minimum of expense. The number of students uti.izInp the program,

the number and variety of locations traveled to, and the distances and

times of arrival, are all factors that will determine how many busses will

be needed. Once these factors are known, the transportation directors of

each district can Jointly work out the necessary details

At present, a total of 43 busses are owned by the districts. Looking

at each district, the number of available busses are distributed as follows:

Haslett II busses 1 shuttln buss (12 passenger)

Okemos 23 busses

East Lansing 9 busses
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Implementing a joint venture of this kind always depends upon

available finances. Additional bussing cf course will cost additional

money. At the present time, the Ingham Intermediate Board has indi-

cated that no additional reimbursement will be forthcoming. However,

in checking with Mr. Slocum, he did not rule out the possibility of

additional reimbursement in future years. The best estimatel of the

costs involved without knowledge of the actual number of trips and

the number of busses required is a flat rate of 274t per mile which

covers gasoline, oil, maintenance. Driver labor would be in addition

to the above.

The significant variable is of course driver labor. 1n Haslett.,

drivers are paid at the rate of $2.50 per hour for extra trips. In East

Lansing, labor costs are $2.90 per hour. (Note: East Lansing drivers

are members of the Teamsters Union and are currently negotiating for a

larger sum.)

In Okomos, drivers receive $2.32 for additional trips. (They are

also involved in negotiations at present). Therefore, the driver

salary figure is subject to upward revision if labor costs rise. How-

ever, a downward revision could be possible if maintenance, gasoline

and labor were to level off. Haslett has reported a reduction in

maintenance costs through the Introduction of an extensive preventive

maintenance program.

It should be noted that the later the model busses and the greaior

the number of them which are owned, +he greater the reduction In the

required amount of maintenance and replacement of farts. However, updatIrg

1. Received from Mr. Leo Mullin, Director Transportation, Haslett School
District.
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bus equipment cannot be recommended in order to Imp:erc,t this proc::am.

Overall insurance costs could increase. Some districts purchase

insurance on a 10 month basis, others on z twelve month basis. The

theory is that In some cases, busses are not used by districts during

two months of the year, or if an occasional use arises, a notation is

made to the insurance company and a per trip charge Is made. If such

Is the ..:ase, those districts who purchase Insurance cl a 10 month basis

cauld expect their bus h)surance to increase by 12%. in terms of dollars,

this could mean as much as $150.00 per year increase in total Insurance

costs.)

Safety is an ever present factor, and the usual precautions would

pply to this ope-atIon. However, additional measures will also have

to be considered. Haslett and Okemos drivers will be traveling in areas

of greater traffic congestion then is now experienced on their regular

routes. With the establishment of the Meridian Mall, the volume of

traffic In the tri-districf area will increase considerably.

Two of the suggested roadways are expected to remain adequate,

those being Haslett Road (east and west). and Haslett-Okemos Road (north

and south). Grand River, with the new Mall traffic, may be a less than

adequate route. There are no railroad grade crossings that present a

Laard. Most of the loading ane unloading of busses will take plce on

school property. A map of the three districts is attached which shows

proposed routes between the high school buildings involved.

A model bus schedule could be built as follows:

I Lansing, Michigan, Farm Bureau Insurance Group.
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Students from each district would arrive at their own high

schools b 8:30 a.m. Haslett stu,cent3 attending classes in

East Lansing could board a waiting bus and -rive at East

Lansing high school by 8:55.

Haslett students attending classes in Okemos would boaro a

bus at 8:40 and arrive at Okemos high school by 8:55. In

both cases it Is assumed that classes begin at 9:00 a.m.

The approximate bus travel times between Haslett and East

Lansing Is 25 minutes, end between Haslett and Okemos 15

minutes. Ice or ocher extreme weather conditions would have

to oe considered and schedules adjusted accordingly. This

would normally rLean an earlier departure time from the

originating point.

East Lansing students attending c:o.1ses In Haslett would

follow the above schedule as would Okemos students attending

classes in Haslett.

Okemos students traveling to East Lansing would depart at

8:30 arriving at East Lansing high school at 6:55. The same

schedule would apply to East Lansing students attending

classes in Okemos.

Assuming the students from the three districts remain at

their respective destinations for the entire day, returning

busses would be utilized in the following manoer --

Students returning to :lasie+t and Okemos from East Lansing

could be picked up by one bus from Haslett (the number of

students from the two districts combined could be no greater

than 66). Okemos students would be dropped off et Okemos
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high school and the Haslett studen;-s then returned to Hasiett

high school.

Meanwhile, a bus from East Lansing would depart Okemos and

pick up East Lansing students, thence to Haslett for the

remainder of East Lansing students in attendance there, and

return to East Lansing high school.

An alternate to this schedule would bo as follows:

A bus from Haslett would depart with East Lansing and Okemos

students aboard ar,d proceed to East Lansing high school. East

Lansing students would be dropped off and Hasiett and Okemos

students attending East Lansing picked up. The bus would then

proceed to Okemos high school. Both grovps of Okemos students

would then be dismissed and Haslett students attending Okeaos

high school would be transported to Haslett as well as those

Haslett students previously picked up in East Lansing. This

latter schedule would be less expensive provided students

from the three districts did nct number more than 66. Should

there be more than 65, two or more Musses would be needed, bd.

the same technique would apply. Some remur Lion would

naturally be worked out to rs;mburse HaslE for the wtra use

of driver(s) and bus(es). This same alternate could bo worked

with either of the other two districts as the originating poin`.

In adlitlon to student numbers involved, the success of such

a schedule would also depend on the availability of a bus or

busses in the originating district.
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A third possibility would be that each district transport its

own students to and from the other to districts. This would

be less economical.

if ,:dass schedules for students participating in the program ar

such that they are changing districts at various hours of the school

day, then a 1/2 hour travel time between classes will have to be con-

nidered. To Implement this schedule, one or more busses (again depending

on numbers of students), can call at each of the three high schools

loading and discharging shcents on a set pattern. This eventuality

would demand that the bus or basses be on the road for the greater portion

of the school day. If co, It woulc, be practical to have The same drivers

involved each day, so that they become familiar with the pattern. No

disruption of the schedule would then occur due to the use of a driver

who is unfamiliar with the pattern. Also, because the bus or busses are

on the road for a greater portion of the day, maintenance would be some-

what Increased. Timing and number of students are the important factors

In maintaining all of the above schedules.

Class schedules for certain isolated indiviivals might possibly call

for a student to be allowed to drive his own automobile. Section 691.1405,

General School Laws of the State of Michigan, page 936, provides for this

possibility. School districts assume no liability for individuals driving

their on automobiles to and from classes. Such indlvidulls should be so

advised, however.

Conclusions:

Each district will encounter neo and different transportation

problems than are now encountered to some degree. More information will

be needed before a definite bus schedule can be constructed. Some additional

expense will be required to carry out the bussing of students between the

three districts, but expenses can be Oared and kept ye) a minimum.
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There appears to be an adequate number of busses available to meet

the requiremenis of the program.

Insurance increases would be minimal.

Certain additicAlal safety measures sho.: c be considered, driver

training being the most significant. Some traffic congestion will be a

problem In scheduling.

Working out model schedules upon implementation of the program, or

actual schedule Is possible. A variety of possibilities can be imple-

mented.

Based on the above, it appears that a combined Extended School Year

program for Haslett, Okemos arki East, Lansing can be satisfactorily served

by the combined resources of the trl-school district transportation depart-

ments.
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Vin INTER-AGENCY COORDINATION

(The Utilization of Non-School, EducEitional Resources)

It:is the purpose of this saction of the report to explore some of the

work - travel - study opportunities that become possible under an extended

school year program based on the nine weeks term of study. Theoretically,

the flexibility Inherent in such a program should allow the three school

districts to use community resources to a much greater extent than has ever

been possible in the past, 1..3 literally turn the community into a school.

Using nine weeks terms, it becomes easier to schedule students out of

the school confines for mornings, afternoons, days or weeks at a time, in

whatever season of the year is most appropriate, and in whatever time blocks

are necessary to the educational experience. Under consideration are plans

to have student traveling (domestic and foreign) in connection with foreign

language and social studies courses; students Interested ;n political

science working as page boys in the Legislature, or as assistants to legisla,

tors; anthropology, geology or geography students doing actual field work;

advanced art students traveling to and studying in Michigan art colonies, or

in museums and galleries; social studies students working with the Wel-

fare Department or a: volunteers with the Social Agencies and Drop In Centers,

or in-..the offices of local government; students working in law offices,

courtrooms and State Police posts; students in the engineering and draft-

ing moos of Oldsmobile and Motor Wheel, or as technologists In dental labs;

students taking courses at Michigan State, Lansing Community College and

Lansing Business University while still in high school; students working with

Conservation officers .nd Forest Rangers; mathematics students working with

actuaries and accountants in Insurance offices; students in trade apprentice-

ship programs; students producing their ovn theatre works - the list goes on
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and on, limited only by imagination, Initiative anu good will.

The Greater Lansing area is an'Ideal communit- in which to try such

a program, because of the great diversity of governmental, educational,

industrial and professional resources that are available. In practical

terms, however, these resources exist only as potential. Until the po-

tential is tapped for its educational value, students will continue to

be "schooled" in school buildings.

The program envisioned here is not primarily of a Cooperative Educe -

tied nature, with pay given for work received, but rather is one in which

an educational experience, with appropriate high school credit, is the de-

sired outcome. That means that the community must be willing to aLcept

high school students, and to show enough of an interest in them to expend

time and effort in becoming a part of their educational process. Hopefully,

the arrangements will b., mutually beneficial, with the students being of

some help to their sponsors, bui this will not always be the cose. The ques-

tion then becomes, "In terms of community acceptance, how feasible is it to

talk of using the community as a school?" The following Pager are summaries

of interviews held in.the community over a one month period (early July to

early August, 1969), and represent an attempt to answer the above question.

The Interviews are not exhaustive by any means, but are a cross-sectionni

sample of community response to our plan. Overall, the response has been

from Mildly to strongly positive, with only a small percentage of negative

reactions. Should the plan go Into operation in the near future, these In-

terviews can also to be used by teachers, as a basis for beginning to use

the community as a school.
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COMMUNITY RESOURCES AND THE

EXTENDED. SCHOOL YEAR

I. Name of Institution /Organization Lansing Miller Mutual Insurance Co.

Address 2425 East Grand River Avenue

2. Name of Person Contacted Mr. Duane Dower

Position or Title Personnel Director

. Dais of Interview 8/7/69 Phone 482-6211

4. General reaction to Extended School Year and nine week term concepts:

Mr. Bower's reLction was very positive, and he seemed willing to

help where possible.

5. What specific opportunities exist for cooperation between our

schools and this Organization/Institution?

(a) Data Processing

(b) Printing Shop

(c) Maintenance

(d) Statistics (marketing & research)

(e) Insurance policy preparation

(f) Underwriting

(h) Insurance Adjusting

(i) Key punch

(j) Cafeteria

(k) Switchboard

(1) Accounting - payroll

(m) Supply 6 requisitioning

(g) Inspection activities (n) Secretarial - magnetic tape

(Commercial Bldgs.) selectric typewriter
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AddItIonal Informa-roo from Interview:

Mr. Bower was very :tech concerned about the liability and child

labor law aspects of our ?roposal. As personnel director for Michigan

Millers, he has had to deal with the Departmerc of Labor concerning

minors, and his impression is that the present laws and the way they

are strictly interpreted by the Department, would severely restrict

our program, and Michigan Mil).ers participation in it. If the liabil-

ity and legal problems can be worked out, Michigan Millers would be

glad to participate.

The experiences would most probably be voluntary non-pay situations,

for high school credit. The student should be at least si;..;;een years

old, male or female, and should have his/her own transportation. The

particular hours and the number of weeks would depend upo'i the experience.

Any clerical, secretarial or other skills that the student possesses

would be very helpful, and in some cases perhaps necessary.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization City of East Lansing

Address City Hall, 410 Abbott Road, East Lansing

2. Name of Person Co'i-acted Mr. Jack Patriarche

Position or Titte City Manager

3. Date of Interview 8/5/69 Phone 337-1731

4. General reaction to Extended School Year and nine week term concepts:

Mr. Pitriar.:11e's reaction was positive, and thought the plan was

worth trying. In fact the cit.:, has used university students in the

past on an intern basis, and will be using a high school student from

the participatory government course in East Lansing High school.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Clerical, office activities

(b) Research

(c) Maintenance activities

(d) Water treatment and sewage facilities

(e) 1.4:ban Planning activities

(f) Police department my offer possibilities

(g) Public works

1.13



Page 169

Additional information from Interview:

These would be voluntary non-pay situations, for students at least

sixteen years old, with their own transportation. The time segment

would probably be half days for a nine week period, although this would

depend on the particular experiimme. The student should have as much

knowledge as possible about government prior to the experience, but the

prime qualification should be an interest in political science and/or

governmental affairs. The liability aspects will have to be determined.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Oldsmobile Corporation

Address 920 Townsend Street

2. Name of Person Contacted Mr. R. H. Person

Position of Title Director of Personnel Education and Training

. Date of Interview 8/6/69 Phone 373-4713

4. General reaction to Extended School Year and nine week term concepts:

Mr. Person was very positive about the program, although he had

many, many questions about the practical aspects of it.

5. What specific opportunities exist for cooperation between our schools

and this OrwlzatIon/Institution?

(a) Data '?rocessing

(b) Engineering & Drafting Rooms

(c) Clericel activities

175



Pa.,e 171

AdditIonai Information from Interview:

Mr. Person said that he was pretty sure that Oldsmobile would not

be able to put ,tily students into the production phases of their work,

nor near any of their moving machinery. Because of liability and child

labor Dms, Oldsmobile wil.1 not hire anyone under eighteen years old if

they are going to be in close proximity to moving machinery. This means

that the maintenance type of activities cannot be considered for us

either.

There are other precautions also. In the Engineering and Drafting

rooms sane of the work is secretive for competitive reasons. The

advertising for the company is contracted to a Detroit based firm, so

that there are few opportunities there. Mr. Person will check into some

possibilities for us, and get in touch again ac later date.

These experiences would probably be voluntary (non-pay) situation',

with the student providing his/her own transportation. The hours would

probably be from eight to five, for the number of weeks appropriate to

the experience. The student should be at least sixteen years old, with

the proper course work background for the experience. Tilt: legal and

liability aspects will have to be known before any commitments can be

made.

176 t -0



Page 172

COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of institu'ion/Organization

Address Capitol Building, Second floor

2. Name of Person Contacted Terry Black

Michigan State Legislature

Positior, or Title Staff Assistant to the Speaker of the House

3. Date of Interview 7/17/69 Phone

4. General reaction to Extended School Year and nine weak term conceW-s:

Mr. Black thought the progr in was very worthwhile and should be tried.

5. What specific opportunities exist for cooperation between our schools

and this Organizatin }Institution?

(a) Spee%ers Mico researching action on bills,

Minority Leaders Office

Senate Presidents Office

Senate Minority Leaders Office

filing, clipping newspaper

articles, canvassing, voting

records, Document reading and

summarizing, stapling, mailing

typing, coalating.

(b) Offic work for Legislators

(c) Office work for clerk of House

Office wc:1,, for Secretary of Senate

(d) Governors office may offer a possibility for these sane kinds of
activities.

(e) Sergeant-At-Arms night be able to use students

(f) Page Boys - these positions are usually filled through anC by

means of individual legislators, and would probably have to be

approached through them.

(g) Legislative Service Bureau - it may be possible to use students

, .
for vesearch, and distribution'of printed materials.
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Addltiona' Inf3rmation from Interview;

This would be a voluntary non-pay situation for Seniors primarily,

with some possibility of using Juniors. The time segment would depend

on the particular experience, and the student would have to provide

his/her own transportation. Any skills such as typing or shorthand would

be of benefit to all concerned, although the primary requirements would

seem to be conscientiousness and an interest in political science.

Mr. Black could not make any commitments at this time, but

suggested the foregoing as possibilitiEJ. One of the problems in this

case as with all others, is the liability implications.
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COMMUNITY RESOURCES AND THE

EXTENDED, SCHOOL YEAR

I. Name of Institution/Organization Area skills center

Address

2. Name of Parson Cc,11-acted Robert Slocum, Leo Schuch

Position or Title

Page 174

3. Date of interview 7/7/69 Phone

4. General reaction to Extended School Year and nine weeks term concepts:

Both men (Leo Schuch will be the person to contact in the future)

were very positive about the Extended School Year proposal, and saw

it fitting in very well with their plans for the Skills Center.

5. What specific opportunities exist for cooperation etween our schools

and this Organization/institution?

See following page
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Additional Information from Interview:

The Area Skills Center has not yet been built, (its probable

location is on the corner of Howell Road and Hagadorn), so that it was

difficult to be very specific during our interview. All indications

are, however, that our plans for the Rxtended School Year and their

plans for the Skills Center will dovetail nicely. It is tentatively

planned that the Center will be in operation on a year round basis,

with students probably attending for three hour blocks of time for as

long as two years in sone cases. Our nine week units should fit into

their sewster plan, and where the calendars do not coincide, arrange-

ments could probably be worked out. The Center expects to be open for

the school year 1970 -71, to be co-educational, to draw strdents

primarily from Junior e..1 Senior level, and to enroll about one thous-

and students in its first year. It is expected that the area high

schools will be offering pre-vocational, survey types of courses, and

that the more specialized training will occur at the Center.

One problem that will be shared by all schools using the Center

will be transportation. At present there are no funds available to

transport students to the Center, so that students will have to provide

their own, or the participating schools will have to work out a cooperative

arrangement.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Michigan Bell Telephone

Address 220 North Capitol, Lansing

2. Name of Person Contacted Mr. Enyelhardt

Position or TItia AE3istant Director of. Public Relations

3. Date of Interview 7/31/69 Phone 372-6380

4. General reaction to Extended School Year and nine week term colIcePts:

Mr. Engelhardt thought the proposal was very good and he hoped it

would be a success.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Mr. E4gelheret interviewed some members of his organization and

telephoned back to say that because of the production based nature

of their company he did not see any opportunity for the use of

students at this time. There may have been some possibilities in

clerical, office kinds of experiences but they are already involved

in a cooperative education program with the Lansing Public Schools

for these positions. He was very supportive of our program, however,

and will call us back if any opportunities for using students occur

in the future.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Michigan State University

Address John Hannah Administration Building, East Lansing

2. Name of Person Contacted Don Stevens

.r1

Page 177

Position or Title M.S.U. Trustee

3. Date of Interview 8/4/69 Phone 353-5053

4. General reaction to Exteried School Year and nine week term concepts:

Mr. Stevens was very interested in the program both as a trustee of

the University, and as a labor leader in the community.

5. What specific opportunities exist for cooperation between our schools

and this Organization /Institution?

Mr. Stevens said that as a University Trustee he could not at this

point commit the University to any degree of participation in the program,

although he expected cooperation from many of the colleges, particularly

the College of Education. As a labor leader he was able to offer more

help, (see following page).
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Additional Information from Interview:

Mr. Stevens and some other labor leaders in the community were originally

contacted in May of 1969 by the Superintendents of the three districts.

They reacted favorably to the program at that time. Mr. Stevens stated

that we could now begin talking about specifics, and gave the following

list of names to be contacted. Because of the circumstances of ',race-

tions, busy schedules and a deadline for the completion of the study,

we were only partially successful in making these contacts as indicated

below:

(a) Mr. Peter Crippen, President, Building Trades Council, (5405
S. Lotan, 882-6554). Mr. Crippen was involved in a labor dispute
at the time of the contact, and could not grant an interview before
our deadline. He did seem interested in the program, however, and
wanted a copy of our study to examine it in further detail.

(b) Mr. James Raoey, International Representative for the United
Auto Workers, (302 S. Waverly, 484-1321). Mr. Ramey was very
busy with an *pending convention in Lansing, so we discussed the
proposal by telephone. He seeme positive about the program,
and indicated that his union was very interested 3.n supporting
education. He could riot make any further commitment without
knowing more about the program, but seated that as a minimum we
oould express the cooperation of his union during our interviews
at Oldsmobile or other relevant corporations.

(c) Gary Thomas, President, Lansing Labor Council, 393-5250. I

could not reach Mr. Thomas by telephcne before the deadline date.

(d) Al Deutze, Community Action Programs (U.A.W.) 484-74081 I
had no time for an interview before the deadline date.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR
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I. Name of Institution/Organization State of Michigan, Civil Service

Address Lewis Cass Building, Third Floor

2. Name of Person Contacted Mrs. sommers

Position or Title Supervisor of Direct Recruitment

3. Date of Interview 7/14/69 Phone 373-3032

4. General reaction to Extended School Year and nine week term concepts:

Mrs. Sommers reaction to the proposal was mildly positive.

5. What specific opportunities uist for cooperation between our schools

and this Organization/Institution?

See following page.
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Additional Information from Interview:

Mrs. Sommers 3aid that the State Civil Service had cooperated in a

trainee program smething like this two or three years ago. The program

was aimed at the underprivileged student, and was federally funded. Her

opinion of that program was that it worked well enough, depending on

LIdividuals, and that this program might have a higher probability of

success. She stated that there might be a problem with the Bureau of

Labor in connection with working permit rules and regulations, her

suggestion was that the appropriate bureau heads be contacted, and when

a favorable reply is received, have the job or educational experiences

described in writing in order to determine legality and/or liability

with the Bureau of Labor. The Bureau of Labor "went along" with the

federally funded program in the past, they might go along with this

one also.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Christo Rey Community Center

Address 1314 Ballard

2. Name of Person Contacted Demetrio Saenz

Position or Title Social Service Director

3. Date of Interview 7/14/69 Phone 482-1387

4. General reaction to Extended School Year and nine week term concepts:

Mr. Saenz said that he could see much value in the program, both

for the schools and for his center.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Community Organizing activities

(b) Tutoring, especially for students taking Spanish

(c) Recreational activities

(d) Research possibilities vary, for students and for the center

(e) Home visits possible

(f) Neighborhood improvement activities
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Additional Information from Interview:

This would be a voluntary, non-pay activity for high school credit,

especially for students interested in social work, sociology or the

Spanish language. The student, male or female, should be at least

sixteen years old, and have his/her own transportation. The student

should expect to participate on a one half day basis for five weeks at

the minimum. At least one year of Spanish would br helpful, but not

necessary.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization
Democratic State Central Committee

Address 900 West Michigan

2. Name of Person Contacted

Position or Title

Mr. Gordon O'Leary

Director of Public Relations

3. Date of Interview 7/16/69 Phone 484-4511

4. General reaction to Extended School Year and nine week term concepts:

Mr. O'Leary's response was mildly positive.

5. what specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Research

(b) Electronic equipment operator.

(c) Canvassing

(d) Campaigns - many jobs

(e) Could assist office holders
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Additional Information from Interview:

Mr. Gordon O'Leary could not be more positive about the program,

because Democratic party organization is not as tight as that of the

Republicans, and because he is not in a position to commit the party

to any of these experiences. Mr. O'Leary would also want the duties

and obligations of both student and party spelled out in writing prior

to the experience.

Work permits would not be necessary, as this would be a voluntary,

non-pay experience for Wgh school credit. The student should be at

least sixteen years old, male or female, and have his/her own trans-

portation. The studel should be reliable, and have more than a passing

interest in politics. The time segments would depend on the job, but

two or three hours a day for nine weeks seems reasonable at present.

Students with a background or courses in Journalism might be useful

here also.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization

Address 302 South Waverly

United Auto Workers

2. Name of Person Contacted

Positicn. or Title

James Ramey

Representative for U.A.W. International

3. Date of Interview 8/4/69 Phone

4. General reaction to Extended School Year and nine week +erm concepts:

Mr. Ramey's reaction was one of interest and genuine willingness to

help in the implementation of the program.

5. What speci9c opportunities exist for cooperation between our schools

and this Organization;institution?
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Additional Information from Interview:

Mr. Ramey was extremely busy at the time of contact, (by telephone

only) because of an impending three day conference. He stated that the

Union was very much interested in furthering educational goals whenever

possible, and that this sounded like a good plan and one in which the

union would probably cooperate.

Mr. Ramey stated that he could not be more committal at this point

because the union does not control hiring practices in the corporations

in which it exists. He did offer help by saying that when interviewing

management people at these corporations, we could say that his union was

willing to cooperate with the plan.

191'



Page 187

COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Haslett Public Schools

Address Haslett, Michigan

2. Name of Person Contacted

Position or Title

3. Date of Interview 7/10/69

Jack Anderson

Assistant Superintendent

Phone 339-8242

4. General reaction to Extended School Year and nine week term concepts:

Very favorable, sees many varied opportunities.

5. What specific opportunities exist for cooperation between our schools

and this Organization/institution?

Teacher Aides

1. Classroom
2. Library
3. Office Aides

Apprentice Programs

1. Custodians
2. Mechanics
3. Bookkeepers
4. Groundskeepers
5. Data Processing
6. Many other opportunities
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Additional information from Interview:

Work permits will be necessary for many of the opportunities
available. There will be opportunities available which will afford
credit, pay or both.

The school will provide the personnel and instruction in the
school and in the field. The school and/or the student will have to
provide transportation to and from the experience.

Time maximum and minimums are cpen at this time depending on the
cccupational or educational experience. The student needs no special
training unless for a specific experience. There are liabilities
which are being explored.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL TEAR

1. Name of Institution/Organization Darrell Brown Agency

Address Edson Street, Haslett, Michigan

2. Name of Person Contacted Darrell Brown

Position or Title Agent and Realtor

3. Date of Interview 7/18/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Very defensive to the point of being negative.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Could not see any -- did not know any company or concern which could

use the services of the students.
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Additional Information from Interview:

Mr. Brown felt the High School students were not mature enough

to handle the experiences in the insurance world.
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I. Name of Institution/Organization Michigan State Univ. - History Dept.

COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR
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Address 401 Morrall Hall, Michigan State University

2. Name of Person Contacted Dr. F. D. Williams

Position or Title Department Chairman, History

3. Date of Interview 7/22/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Some reservations but highly favorable. Nine week period would not

create any major problems.

.Open, Dr. Williams is willing to cooperate in all areas.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?
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Additional information from Interview:

All students who have the aptitude and interest in taking college

work, freshmen through seniors are welcome but they must provide their

)wn transportation.

Everything is very open and Dr. Williams should be contacted first.
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COMMUNITY RESOURCES AND IHE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization

Page 193

Michigan State Univ. Planetarium

Address Michigan State University, East Lansing, Michigan

2. Name of Person Contacted Dr. VonDel Chamberlain

Position or Tile Director of Planetarium

3. Date of Interview 6/16/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Exceptionally favorable. Nine weeks would not create any difficulties.

5. What ::pecific opportunities exist for cooperation between our schools

and this Organization/Institution?

This is wide open

One or two courses

Teacher courses

School visitations
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Additional Information from Interview:

Dr. Chamberlain stated that there would be opportunities for

courses at the planetarium and they could go to the school, offer some

instruction and assistance to teachers and students.

There will be a charge of twenty-five cents which could be reduced

when talking about large groups. This instruction and course work is

open to all secondary students. The courses would meet at least twice

a Neek at the planetarium along with some materials. The courses

would be classroom work and field work.

There is little liability to be concerned with.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Okemos Public Schools

Address Okemos-Baslett Road, Okemos, Michigan

2. Name of Person Contacted Mr. Richard White

Position or Title Assistant Superintendent Buildings & Grounds

3. Date of Interview 7/17/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Exceedingly responsive to the totai program. Nine weeks creates

no obvious problems.

5. What specific opportunities exist for cooperation between our schools

and this Organization /Institution?

Clerical

Maintenance

Mechanics

Teacher Aides

Accounting

Buildings and grounds

Custodians

Data Processing

Journalism
1. Printing
2. Type setting
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

1. Name of Institution/Organization

Address

Meridian Township Trustee

Haslett Road, Haslett, Michigan

2. Name of Person Contacted Rodney Hagenbough

Position or Title Trustee - Fire & Police Committee Chairman

3. Date of Interview 7/23/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Elated, nine weeks offer little difficulties

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Aides - Trustees

Construction

Public Works

Planning Dept. - Urban Planning
1. Drafting
2. Fieldwork

Research

Parks and Recreation

Cost Analysis

Accounting

Police and Fire
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Additional Information from Interview:

Most areas are open with wages and credit acceptable depending on
the experience.

Interest is the prime need for each student with instruction taking
place in the school and at the township facilities.

Mr. Hagenbough visualized unlimited opportunities for young people
relating to township opportunities. The student would have to
provide for their own transportation or have the school provide
the necessary transportation.

Time as related to the minimum number of weeks, hours per day,
maximum weeks and hours will depend on the particular opportunity.

Liability Js a reality and is being explored more fully.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

f. Name of Institution/Organization

Address

Page 198

Meridian Township Fire Department

Haslett Road, Haslett, Michigan

2. Name of Person Contacted Fire Chief McKane

Position or Title Township Fire Chief

3. Date of Interview 7/23/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Favorable, feels eighteen weeks would be better.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Dispatching

Clerical

Equipment repair and maintenance

Would offer training in fire prevention

Possibilities of others
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Additional Information from Interview:

Work permits wall not be required as monetary reimbursement will
most likely not be available. Credit will be offered as will instruc-
tional personnel at the fire station. Instructional materials will

also be provided by the fire department.

The student must be interested in fire prevention and related
areas, be a Junior or Senior and male. Each student must provide their

own transportation.

The time should be twelve to eighteen weeks and three to four hours
per day

Liability is under investigation.
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COMMUNITY RESOURCES AND THE

EXTENDED SCH031_ YEAR

I. Name of Institution/Organization

Address

Medical Office - Dr. Siddat

5681 Shaw Street, Maslett, Michigan

2. Name of Person Contacted Dr. Siddal

Position or Title Doctor of Osteopathy

3. Date of Interview 7/22/69 Phone

4. General reaction to Extended School Year and nine week term concepts:

Extremely favorable, sees no difficulty in a nine week quarter.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Clerical

Others in medical area if qualified
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Additional Information from Interview:

Work permits will be required with monetary reimbursement and

credit available.

Instruction and materials will be provided at the office with the

student responsible for transportation.

The period of time is open with nine weeks fine as a trial period

and three hours per day a minimum.

Liability is not a problem.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Republican State Central committee

Address 404 East Michigan Avenue

2. Name of Person Contacted

Posliion or Title

3. Date of Interview 7-14-69

Jerry D. Roe

Executive Director

Phone 487-5413

4. General reaction to Extended School Year and nine week term concepts:

Mr. Roe's response was very positive.

5. What specific opportunities exist for cooperation between ,ur schools

and this Organization/institution?

(a) campaign activities

(b) organizational activities (such as canvassing)

(c) csrputsr work - st:tistics

(d) routine office activities

(e) research

(f) public relations (journalism students)

(g) state convention activities

(h) State Finance committee activities
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Additional Information from Inverview:

Mr. Roe said that he would want to interview students before accepting

any and that the student should have a sympathy with Republican party ideals,

or at a minimum be an independent, in order for it to be of maximum benefit

to the student and the party. Mr. Roe said that it might also be possible

to arrange for a seminar course in practical politics in the school.

Work permits would not be necessary, as this would be a voluntary non-

pay activity ,for high school credit. The student, (male or female) would

have to provide his/her own transportation, and the time segments would de-

pend on the activity, particularly in a campaign year. The student should

be at least sixteen years old, have a nice appearance, and have an interest

in political science.

Mr. Roe also stated the party newspaper had the tenth largest circula-

tion in the state, and that there might re possibilities for ilurnalism

students here.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization College of Elwell Medicine

Address Michigan State University

2. Name of Person Contacted Edith Foley

Position or Title Extended School Year Committee Memi-er

3. Date of Interview 7-25-69 Phone

4. General reaction to Extended School Year and nine week term concepts:

(See Next Paya)

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?
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Additional Information from Interview:

Committee member Edith Foley's husband is an instructor at the college

and through him our plan and the college's possible involvement in it was

discussed with some of the people at the college. The reply that came back

was that Mr. Foley could see no opportunities for high school students with-

in the college. At present there is an abundance of graduate students who

want to take all the lab assistantships or any other work-study opportuni-

ties that become available. Mr. Foley did offer two suggestions: first,

that there might be opportunities open in the Biology and Chemistry depart-

ments, and; second, that perhaps the hospitals and clinics might be better

placesto offer high school students an introduction to the field of medicine.

He stated that some hospitals already have training programs for post high

school students, in the area of x-ray technology for example, and that per-

haps students could begin work in some of these programs.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name Institution /Organization Lansing Mutual Agency_(Insurance)

Address 1425 East Grand River Avenue

2. Name of Person Contacted Mr. William Sharp

Position or Title Agent

3. Date of Interview 7-29-69 Phone 482-1554

4. General reaction to Extended School Year and nine week hem concepts:

Mr. Sharp had a very positive attitude about the program.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Office practice
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Additional Information from Interview:

Mr. Sharp stated that there was really very little that he could offer,

since his was primarily a sales office, and the selling was on a one to

one basis. It might be possible for him to offer the "right" student some

of this kind of experience, but only after the student had gained some know-

ledge and experience in the insurance field. (Perhaps with the Michigan

Millers MUtual Ins. Co.)

For the office practive experience, the stildent would have to provide

his/her awn transportation, and there would probably be no pay involved.

The student should be at least sixteen years old, should have some math and

business courses, be articulate, and typing would be helpful. The experience

would be best on a nine week, half day basis as a minimum.

2.12
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COMMUNITY RESOURCES AND THE

EXTENDED SCICOL YEAR

1. Name of Institution/Organization I.B.M.

Address 1111 Michigan Avenue, East Lansing

2. Name of Person Contacted Mr. Carl Chevron

Position or Title Re1ional Manager

3. Date of Interview 8-1-69 Phone 351-6070

4. General reaction to Extended School Year and nine week term concepts:

Mr. Chevron's reaction to the proposal was mildly positive.

He could see the benefits of relevancy and efficiency, but had some ques-

tions about the extent of his own company's involvement.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) clerical and office work

(b) techniques of data processing
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Mr. Chevrons place of business is not a storehouse of T.E.M. equipment,

but is rather a sales-service, engineering center for a five county area,

although some data processing work is done there. he stated that he is not

in a position of sufficient authority to coostit his company to any great

degree of involvement in our program, although he thinks he could at this

point offer some experiences as mentioned on the preceeding pages.

Even before those experiences can be offered, however, he feels that the

question of whether or not this might better be a pay situation, should be

looked into, as well as the question of legal responsibility and liability.

The student would have to provide his own transportation, and should be

willing to devote a regultr forty hour week fot nine weeks to the experience.

For the office experience, the student should have the appropriate busi-

ness, typing and shorthand courses. Fo:: the data processing the student

should have a background in the "logical" sciences, with whatever data pro-
'

cessing experience he can gain before coming to the office. For both ex-

periences, the student should have good grades, an interest it the area.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Ingham County Health Dept.

Address 808 Southland, Lansing, Mi.11.

2. Name of Person Contacted Dr. Reizen

Posttlon(orTitle medical Director - Ingham County Health Dept.

3. Date of interview 7-23-69 Phone 393-5960

4. General reaction to Extended School Year and nine week term concepts:

Dr. Reizen's general reaction to the program was positive. He

thought it sounded like a good plan, and that it should be tried. Additional

comments about the Health Departments participation are on the following page.

5. What specific opportunities exist for cooperation between oLr schools

and this Organization/Institution?

Dr. Reizen thought it might be poisible to use students in sev-

eral areas: (a) in the immunization clinics, interviewing for instance, (b)

vision screening, heart testing, (c) home visits with nurses, (this seemed

like a lesser possibility), (d) working with the environmental health in-

spectors, inspecting buildings and sanitary facilities (3) working with

Health Education people in the schools.

Dr. Reizen alEo stated that students would, of course, not be

used in the birth control or venereal disease clinics. There was no possi-

bility of doing any lab work in connection with the Health Dept. because all

of their lab work was done for them by the State of Michigan on a contractual

basis.
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Additional Information from interview:

This work would be on a voluntary l'asis, (without pay) for which high

scho)1 credit would be given. Work permits would therefore not b,..? necessary.

The Health Department would provide the supervisory personnel, and the in-

struction and work would take place there. Transportation would have to be

provided by the student. The student should spend three to four hours per

day at the Department, for no less than four and one half weeks, and pre-

ferably nine eks.

The student should be at least sixteen years old, male or ferule. Any

science background is helpful, as is typing and any course work in Spanish.

Dr. Reizen does have two concerns about using students: first, since

there is some exposure to communicable diseases, the insurance liabilitj

should be looked into. Perhaps a statement of release from the parents could

take care of this; second, he expressed a concern about continuity of program.

If they set up programs in which to use students and cet to depend on them,

will there be a dependable supply?
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Michigan State University

Address 225 South Kedzie Hall

Page 212

2. Name of Person Contacted Dr. Daniel Kruger

Position or Title Assoc. Dir. of School of Labor & Industrial Relations

3. Date of Interview 7-17-69 Phone 332-1936

4. General reaction to Extended School Year and nine week term concepts:

Dr. Kruger's reaction was very positive.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

The school of Labor and Industrial Relations is a graduate

school at the University, viich restricts the course work available to high

school students. There is a course being developed called Employment and

Race, which is to be offered at the undergrad level, and this might be a

possibility. In add4.tion to that, Dr. Kruger indicated that he would be will-

ing to help develop a course centering around six films he collaborated in

prodicing, which are designed to help seniors learn about the world of work.

He suggested that perhaps students could set up their own employment agency,

for: summer jobs, part-time secretarial help, etc. Finally Dr. Kruger stated

that it might be possible for students with sufficient interest and background,

to sit in with him on some of his mediation activities.
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'ldditionol Information from Interview:

This experience would be on a voluntary basis (without pay) for which

high school credit would be given; work permits would therefore not be

necessary. There might be oni2rse fees involved if course work were taken.

The student would be responsible for his own transportation, and should be

at least a junior or senior. Either se,". would be acceptable.

There are no particular skills required, although typing and language

skills would be heloful. Dr. Kruger stated that students with a capacity

for human understanding would be most desirable..
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization East Lansing Public Schools

Address 509 Burcham East Lansing

2. Name of Person Contacted Mr. Joe Durkin

Position or Title Business Manager

3. Date of Interview 7-23-69 Phone 337-1781

4. General reaction to Extended School Year and nine week term concepts:

Mr. Durkin was very positive and saw no problems in a nine week

quarter.

5. What specific opportunjties exist for cooperation between our schools

and this Organization/Institution?

(a) Data Processing

(b) Building and Grounds

(0) Teacher Aids

(d) Clerical Procedtres

(e) Printing

(f) Bookkeeping

(g) Research and Development

(h) Others
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Additional Information from Interview:

Work permit will be required depending on the experience and whether or

not the exposure has monetary benefits. Mr. Durkin does not foresee any

difficulties in a combined monetary - credit program or a separate program.

Personnel and material will be supplied in most cases (depending on the

actiVity) by the school. Transportation would be provided by the school or

student.

Hours are open with student. Attitude is of utmost importance. All

high school students are encouraged to participate.

Liabilities are being investigated.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

L. Name of institution/Organization Meridian Mall Association

Address Grand River and Haslett - °kenos Road

2. Name of Person Contacted Mr. Benjamin (Mall Developer)

Position or Title See R. Escott, Haslett Superintendent

3. Date of Interview 6/69 - 7/69 Phone 339-8242

4. General reaction to Extended Schoul Year and nine week term concepts:

Mr. Benjamin stated that he believed it would be feasible to

provide a classroom in the Mall to provide for job experiences in retailing

and supporting activities.

5. What specific opportunities exist for cooperation between our ccliools

and this Organization/institution?

The classroom could be used for instruction by teachers and

Mall representatives, although no definite agreement can be made concerning

this classroom until the Mall is opened and the businessmen there form their

association.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Data Processing

Address Okemos Public Schools

2. Name of Person Contacted Mr. Neil SellLck

Position or TiTle Director

3. Date of Interview 7-25-69 Phone 337-1775

4. General reaction to Extended School Year and nine week -term concepts:

Very favorable, excited feeling that nine weeks would serve

well for introduction.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Data Processing:

Testing

Consul Operators

Unit Operators

Key Punchers

Coders

Junior Programers

Clerical

Can work with, instruct, and use all the students available.
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Additional Information from Interview:

Work permit will be necessary when student is paid. Data Processing

will work on a pay and/or credit basis. The Data Processing center will

provide the instructional personnel at the center and to some extent at the

school. Materials would be provided by the center. Students or the school

must provide transportation. The time limits vary from two hours to a full

day, depending on the experience and the student's qualifications.

The student should demonstrate an interest in Data Processing, with a

good math background and some Data Processing experience, if possible.

The experiences are nvailable for junior High through Senior High students.

Insurance liability is being explored.
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COMMUNITY RESOURCES ;MD THE

EXTENDED SCHOOL YEAR

I Name of Institution/Organization

Address East Lansing P-K Building

2. Name of Person Contacted Julius Hansio;,sky

Position or Title Attorney at thlr

Page 219

3. Date of Interview 7-29-69 Phone

4. General reaction to Extended School Year atd nine week term concepts:

Mr. Hanslovsky said that it sounded like a good idea and

thought that it should open up new opportunities for youngsters.

5. What specific opportunities exist for cooperat'on between our schools

and this Organization/Institution?

None. Mr. Hanslovsky feels the bigg t drawback is the con-

fidentiality of nearly all the cases they are coi, erned with. He felt there

would be many legal problems to work out, i.e. legal responsibility, age,

pay, kinds of work allowable, etc. He also felt that little could be learned

at the office level, and suggested we think more in terms of the courts,

where all proceedings are part of the public. record. He did feel however,

that some lawyers, particularly single practioners, might find these ex-

periences more helpful to the student and the lawyer. He encouraged adult

education in the law. He suggested a questionnaire to be given lawyers in

the locality.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Lansing Community College

Address 419 N. Capitol Lansing, Michigan

Page 220

2. Name of Person Contacted

Position or Title

Dr. Scheer

Director of Personnel Services

3. Data of Intei,'iew 7-22-69 Phone 489-3751

4. General reaction to Extended Sch)ol Year and nine week term concepts:

Bol, Dr. Schaar and Dr. Gannon, President of Lansing Community

College,have evinced greet interest in the ESY concepts. The nine week time

module poses no particular pr,._2em to the cooperative arrangements which

appear to be nossible with LCC.

5. What specific opportunities exist for cooperation between our schools

and this Organizatlon/Institution?

Airy course offered at LCC will be made available to high school

students within the three districts subject only to the approval and recom-

mendation of the student's principal or counsellor. Two kinds of courses

are involved: (1) Those which have a particularly scheduled time (on the

LCC quarter system), and (2) Those %,14ch permit the student to enroll at

any tine and to work at hie own speed toward performance criteria.

Late afternoon and evening courses are also open to enrollment.

Lansing Commuhity College has many excellent laboratories in

business, science, and vocational area-:. _These laboratories are not in use

much of the time. Sptcial arrangements are welcowead which might permit

classes of students from the three districts to utiliza the 1.1)1s during

an scheduled time. Time of use, cost, and the nature of instruction would

need to be clarified.
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Additional Information from Interview:

Enrollment can be accomplished through Special Enrollment Forms avail-

able from the admissions office of the college. The completed form and the

school endorsement are then to be forwarded for permission to enroll.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Nama of Institution/Organization Lansing Civic Players

Address 40B No. Washington

2. Name of Person Contacted Melvin Herr

Position or Title Exec. Director

3. Date of Interview 8/6/69 Phone 484-9115

4. General reaction to Extended School Year and nine-weeks term concepts:

The program is a fine idea and it has a lot of possibilities.

5. What specific opportunities exist for cooperation between our schools and

this Organization/Institution?

Stage hand

CestUnes.

Titket'agenta

Billing

3c*ind

Seating

SCOW acting (try outs)
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Additional Informat!nn from Interview:

At the Civic there are two time periods froi May to September when

they are getting ready for a new season and the student could do nothing

but repair work, From September to May is production time and all of the

areas would be open to the students. Sixteen years of age was set as a

guideline, but an exception of fourteen or fifteen may be excepted. Credit

would be given and no work permit is needed. Instruction will take place

at the Civic, but class room instruction could be checked into.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Ann Brown Printing and Typing Service

Address 4694 Okemos Road, Okemos, Michigan

2. Name of Person Contacted Eugene P. Brown and Ann Brown

Position or Title Owners

3. Date of Interview 8/8/69 Phone

4. General reaction to Extended School Year and nine-weeks term concepts:

Tha Browns were very lauch in favor of the program and would be

willing to tike students to train.

5. What specific opportunities exist for cooperation between our schools and

this Organization/Institution?

Many from a vocational ste.ndpoint:

typing

art

lay64 and design

offset printing
N

clerical procedure
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Additional Information from Interview:

To work in offset printing, a student will be using moving machinery

so the age must be checked with the labor laws. One year is the minimum

time for a person to work in printing. For the other jobs anyone willing

to work is acceptable. Work permits, age and length of time are to be

worked out when the student applies for a job.

Since there is machinery in the buildin?, the legal aspects must be checked

into for the students.
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COMMUNITY RES3URCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization YWCA

Address 217 Townsend Lansing, Michigan

2. Name of Person Contacted Miss Morris

Position or Title Director

3. Date of Interview 7-31-69 Phone 485-7201

4. General reaction to Extended School Year and nine week term concepts:

Miss Morris felt that the program had very good potential and

gave the student a better learning situation for a broader education.

5. What specific opportunities exist for cooperation between our schools

end this Organization/Institution?

(a) Clerical Work

(b) Locker Room Attendant

(c) Kitchen Aide

(d) Waitress

(e) Teachers Aide (Nursery School)
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Additional Information from Interview:

The opportunities at the YWCA are limited due to the lack of trained

personnel to instruct the students in the various areas. The only true

educational situation is the clerical position. This job requires a female

of at least 16 years of age who han a high aptitude and will require a work

perrAt. The rest of the jobs will meet the same requirements except a

high aptitude.

It must be pointed out that the other positions are also educational,

but not as difficult, although they do have some value such as teaching

responsibility and working with people.
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COMMUNITY RESOURCES ANO THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Haslett Hardware

Address 1495 Haslett Rd. Haslett, Michigan

2. Name of Person Contacted Don and Marge DeNike

Position or Title Owners

3. Date of interview 7-31-69 Phone 339-8859

4. General reaction to Extended School Year and nine week term concepts:

Mr. and Mrs. DeNike were not too enthusiastic about the

program. They felt that it would be hard placing the students in the

winter and that the program would be good for the teachers, but not the

students.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

All of the opportunities existing in a retail hardware store.
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Additional Information from Interview:

A work permit will be necessary. A conbination of pay and credit will

be given, with instruction given at the sore. No minimum time was given

for the work experience. The student qualifications were to be decided at

the time of employment. Workers should be at least 16 years of age. The

legal aspects must be looked into.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Wicker World

Address 4692 okemos Rd. Okemos, Michigan

2. Name of Person Contacted Mrs. Richard Manwaring

Position or Title Owner

3. Date of Interview 7-28-69 Phone 351-4944

4. General reaction to Extended Sch.:ol Year and nine week term concepts:

The program seems to be the only solution for the better

utilization of the staff and the schools.

5. What specific opportunities exist for cooperation between our schools

aod this Organization/InstititIon?

On th' job experience of every aspect of a small retail s"eace.
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Additional Information from Interview:

A work permit will be iecessary and the student will receive a com-

bination of school credit and pay to be worked out at the time of em-

ployment. The legality must be worked out before the job is started.

The student should be female and at least 16 years of age. Instruction

will take place at the store for at least six months to makE, it worthwhile.
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COMMUNITY RESOURCES-AND THE

EXTENDED SCHOOL YEAR

1. Name of Institution/Organization Ha51ett Pharmacy

P'idress Shop Town Haslett, Michigan
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2. Name of Person Contacted Mr. Mallchek

Position or Title Owner and Manager

3. Date of Interview 7-29-69 Phone 339-2660

4. General reaction to Extended School Year and nine week tern' concepts:

Mr. Mz1lchek thinks that such a program is inevitable, but

he is not sure that Haslett is ready at this time to join such a program.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

Phexmac7 Aide

Clerk

Stock Foy
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Additional Information from Interview:

If the year around school is adopted, Mr. Mallchek will adapt his

program to it. The programs will be similar to that of the Coop program

nebv in effect. A work permit will be necessary. The credit and pay will

have to be worked out. Instruction will take place at the store. The

skills and abilities were left open along with the minimim age. The legal

points should be looked into.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

1. Name of Institution/Organization YMCA

Page 234

Address 301 w. Lenawee Lansing, Michigan

2. Name of Person Contacted Mr. Earl Cruthis

Position or Title Assistant Exec. Director

3. Date of interview 7-1-69 Phone 489-6501

4. General reaction to Extended School Year and nine week term concepts:

Mr. Cruthis feels that the school should be used year rour

and that the program is a line idea.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Camp Counselors

CO Switchboard Operators

(c) Arts and Crafts

(d) Swimming Aides

(e) Cook Aides in the Kitchen
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Additional information from Interview:

In this institution it was felt that since the student will work for

school credit and be instructed at the institution a work permit would not

be necessary until the time of paid employment. Any student from Freshman

on up that shows responsibility and a willingness to work is qualified.

The legality must bo completely worked out for both the school and the YMCA.

The possibility of winter camp was discussed. The YMCA is very in-

terested and would be willing to place any students that they have roan for.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Ingham County Extended Care Facility

Address Dobie Rd. Okemos, Michigan

2. Name of Person Contacted Miss Barbara Wines

Position or Title community Relations

3. Date of Interview 7-17-69 Phone 332-0301

4. General reaction to Extended School Year and nine week term concepts:

Miss Wines feels that the program is a very good idea and

she is all for it. She feels it is very possible to use students at the

Extended Care Facility.

5. What specific opportunities exist for cooperation between our schools

and this Organization/institution?

(a) Housekeeping

(b) Nurse's Aide

'(c) Readers

(d) Arts and Crafts
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Additional Information from Interview:

A work permit will be

by the staff

Six month6'41$4,,the minimum

for it to be a wot?hgpile

must be willing to work.

legal points
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necessary. The student will be instructed at

and will receive school credit for their work.

amount of time that a student should-work there

program. The worker must be at least 14 and he

444-T. are no other specific qualifications. The

1%4>
must be checked into.

,A07,

The Facility is more than willing to takedents and e...re very in-
'44*,

terested in the; program.
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COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Boys Club of Lansing

Address 1235 Center St. Lansing, Michigan

2. Name of Person Contacted Gilbert Hill and John McKinney

Position or Title Program Directors

3. Date of Interview 7-16-69 Phone 487-0723

4. General reaction to Extended School Year and nine week term concepts:

Mr. McKinney was involved in a similar program with college

students which worked out fine. Mr. Hill felt that the program could

work with the Boys Club.

What specific opportunities exist for cooperation between our schools

ano -1',,-ganization/InstItution?

(a) Arts and Crafts

(b) Eler.tronics

(c) Wood Shop

(d) Photography

(e) Physical Education (any area)
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Additional Information from Interview:

The work permit would not be necessary because the students receive

school credit fc their work. Instruction will take place at the Center.

Any student 14 or over is welcome. If the student has a special interest

he should tell the Center and they will put him in that area. The legal

points must be clicked into.

244



Page 240

COMMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization E. Lansing Chamber of Commerce

Address 210 Abbott Rd. East Lansing,MlEhigan

2. Name of Person Contacted Mr. Leland Bassett

Position or Title Exec. Director

3. Date of Interview 7-21-69 Phone 332-0511

4. General reaction to Extended School Year and nine week term concepts:

Mr. Bassett feels that the program is a good idea and is

willing to help the program in any way he can.

5. What specific opportunit[es exist for cooperation between our schools

and this Organization/Institution?

There are opportunities in East Lansing, but a few problems

must be looked into. The first is the Federal Minimum Wage Law. Is it

possible to employ the student and only give him school credit and not

full pay? With the availability of good part-time help from MSU the

placement of students is going to be impaired. Also, there is the definite

concern of whether the student will stay in the community and be beneficial

to the program. All these points should be considered when the small busi-

nessman is contacted in the placement of students.
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CCOIMUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Jacobson's

Address _115 E. Grand River East Lansing, Michigan

2. Name of Person Contacted Mr. Francis and Mrs. Hitrke

Position or Title Assistant Manager; Personnel Director

3. Date of Interview 7-29-69 Phone 332-6503

4. General reaction to Extended School Year and nine week term concepts:

Both persons thought that the program is a good one and

said that Jacobson's would be willing to help.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Stock Boys

(b) Wrapping Packages

(a) Receiving

(d) Mail Room

(e) Maintenance

(f) Sales (after having proved oneself)
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Additional Information from Interview:

A work permit is necessary with the student receiving a minimum wage

along with school credit. The student will be instructed at the store,

although some guest lecturing at the school by the store personnel might

be arranged. When a student is assigned to this store it is to be for

at least one year and two years, if possible. The student should be very

interested in the retail store. Students should have the ability to pick

up instruction quickly, hive an outgoing personality and they should be

at least 16 years of age. The legal aspects should be checked out fully.
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CONVIUNITY RESOURCES AND THE

EXTENDED SCHOOL YEAR

I. Name of Institution/Organization Lansing General Hospital

Address 2800 Devonshire, Lansing, Michigan

2. Name of Person Contacted Mrs. Patricia Munshaw

Position or Title Director of Education and Development

3. Date of Interview 7-29-69 Phone 372-8220

4. General reaction to Extended School Year and nine week term concepts.

Mrs. Munshaw could see extensive opportunities and advantages

to the extended school year. The nine week term would fit into their programs

and expectations for an extended school year.

5. What specific opportunities exist for cooperation between our schools

and this Organization/Institution?

(a) Health Care Experiences

(b) Pharmacy

(c) Nursing

(d) Laboratory Experiences

(e) Bookkeeping

(f) Clerical

1. Filing
2. Typ!ng
3. Shorthand

(g) Maintenance Engineering
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Additional Information from Interview:

Depending on the experience offered there is a possibility that work

permits will be needed. In conjunction with work permits there will be

opportunities for credit and monetary reimbursement.

Lansing General will provide instructional personnel in the hospital

and to a limited degree in the school. Transportation would have to be

provided by the school or the student. For most experiences (4) four

hours per day for (6-9) six to nine weeks would be necessary. Morning would

be most favorable seventy per cent of the time.

Lansing General can handle twenty to thirty students (boys, as well as

girls) who have an interest. In the medical area a science background

would be helpful, but not required. Ninth through twelfth grades are

suitable. Liabilities are present and are being explored.
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VII. SUMMARY AND RECOMMENDATIONS

Summary.

In the brief time available to the Extended School Year committee,

it Fes examined many implications which could be expected to result

from adopting the ESY concept. The committee, through a series of

"hearings" with teachers and department heads of the three high schools,

has examined the existing curriculums and found them wanting. Students

are adequately schooled but not adequately educated. In attempting to

educate students within the confines of traditional classrooms, the

schools can only rely upon the best simulations which each teacher can

provide, To represent the real world, as the students knows it to

exist, requires real world settings.

Pleas for "relevancy", even though the term may not be clearly

defined by all students, go largely unheeded except in the most cursory

ways. If relevancy implies the opportunity to be a part of the "action"

occurring In the real world, then schooling with its restrictions on

Interaction with anything other than simulated settings is not relevant

and is found wanting.

The Extended School Year has been studied to determine its potential

not only to provide new enrollment options involving the summer period

but also to change the narrow concept of high school to a broader concept

of secondary education. Education implies Increased opportunities to

expand the experle.ces of the learner In ways which bef.ar guarantee that

his outlook, as well as his Intellect, be broadened within a reality

context. The ESY committee is convinced that secondary education offers

unique opportunities for permitting students to savor the excitement, and
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the frustrations, of participating in experiences which extend beyond

the classroom confines.

Thus the Extended School Year was conceived as a modification of

traditional high school programs to include such things as:

I. movement to a school year composed of five nine weeks terms,

2. the introduction of travel and work-study experiences Into
the "credit" structure of the existing curriculums,

3. the addition of a fifth (summer) term to permit addjlioal
student attendance options, and

4. increased interdistrict cooperation in the areas of planning,
facilities utilization, transportation sharing, and the
interdistrict attendance within courses.

Modifications of student scheduling were examined in view of their

potential to permit more individualized attention to the composite

educational experiences which would comprise each student's academic

program.

The committee has summarized the course offerings which currently

constitute the experiences from which students now choose their high

school experiences. In addition, a list of proposed educational

experiences has been tendered for study by the professionals In each

of the school districts to determine their potentials for improving

the quantity and quality of experiences from which students might elect

their academic careers.

The introduction of such far-reaching changes in secondary educa-

tion mast carry with it many implications for students, teachers,

counsellors, administrators, parents, and the community at large. As

a part of its charge, the ESY committee has taikeu with local teachers,

administrators and counsellors, and it.treveled to several school
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districts in the state which have adopted some similar innovations

within theft curriculums. As a result, many implIcatiOns hare been

identified. Some of the implications will be viewed as desirable and

others as undesirable. The balance between the two seems, to the

committee, to be in favor of change. However, the committee also

recognizes that final adoption will rest with the analysis ultimately

made by Boards of Education, faculties, and communities. Hopefully,

the committee has provided information sufficient to the decision

task. To assist in the decision, implications for students, parents,

and the community have been included.

Not the least of the implications are the logistic ones. The

committea has made no assessment of the willingness of the districts

and their patrons to invest personnel, money, time, and facilities

in bringing the ES? concept to fruition. However, professional

educators are usually more willing to make investments in improved

programs than are their publics. The amount of investment required

will be determined largely by the degree to which the Boards of

Education wish to become involved in implementing the Extended School

Year concept. The report prepw-es the Boards to measure the conse-

quences of im2lemaritinn all or a part of the total program by outlining

the required resources necessary to achieve success in the implemen-

tation.

Finally, the extension of educational experiences cannot be

achieved without a new relationship emerging between the schools and

the ccrnunity resources which constitute the functioning reality of

local society. If experience.; are to be extended into the real world
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setting, the coopration and enthusiastic support of the ss::hool's real

world partners are required. To assess community willingness to assist

in educatirg secondary students, the committee contacted many agencies

and organizations. The support was encouraging, and although the,

limited manpower of the committee could not itentify enough educational

spaces to satisfy the expected demands of all secondary students in

the three districts, the sample of coxfacts was broad enough to indi-

cate that adequate community support could be exeected.

Recommendations

I. The committee, with full recognition of the multitude of

problems inherent in the adoption of ESY, recommends that the three

Boards of Education adopt some form of ESY. The resources available

to the districts vary widely. The need for a quality education among

the students wlthin the districts does not vary so widely -- each

student in each district can have a better educational program than

he now receives if ESY is fully or even partially adopted. There

seems to be little excuse for not providing better educational programs

whenever it is possible to do:so.

2. Recognizing that some priorities exist in the consumption of

resources available to accomplish the educational task, the committee

recommends that the initial assignment of resources be made to implement

the nine weeks term concept, The movement to nine-weeks terms Is

possible ;thout additional state aid, and It Is prerequisite to

other innovations (i.e. the addition of a fifth [summer] term]. If

no other part of the ESY study Is Implemented, the committee believes
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that the change to nine weeks terms justifies the assignment of

resources to accomplish It.

3. The major corollary to nine weeks terms is not the addition

of the fifth (summer) term but the addition of related travel and

work-study experiences into the curriculum of secondary education.

Therefore, the ESY committee urges that each district examine,

individually and in concert with each other, the desirability of

incorporating such experiences into departmental offerings. That

such experiences can be offered has been proven feasible through this

study - that such experiences are desirable enough to constitute

Incorporation into academic programs must be decided by the districts.

The committee is unanimous in their belief that the related travel and

work-study experiences are crucial to the improvement of secondary

education.

4. Recognizing that the three districts are already levying some

of the most burdensome taxes in the State, the committee cannot disregard

the reality of the financial conditions within the districts. Without

financial assistance from the state level, it Is doubtful that the

fifth (summer) term can be implemented except on the fee basis now

being used. Fees are discriminatory and would become even more unfair

to the student who elected to remain out of school during a quarter

when "free education" was provided for him only to find that he had

to pay for the right to return to his education in the summer term.

5. The ESY study has been conducted by teachers and students

from within the three districts involved. ilese same teachers and
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students return to their positions in the fall. The positions are

not those from which policy decisions are ma6o. Therefore, this

study must be returned to the decision makers, Boards and their

executive officers, for implementation. Further actions ::hould pro-

ceed through existing channels of staff review, community information,

student response, etc. The longer the study remeins as an ad hoe

report, the longer the advantages will take to be realized. Sco 'idary

principals, counsellors, department heath, and superintendents must

immediately mobilize their information and assessment capabilities to

proceed toward a rather immediate decision on the most appropriate

method for implementing the program.

In preparing the implementation strategy, the committee sees need

for the administrative structure to answer the following questions:

a. If the program is to be adopted for introduction in September,
1970, with student enrollments in April, 1970, how soon must the
required planning be instituted?

b. When and in what order should principals, assistant principals,
counsellors, department heads and teachers become involved with
the planning process:

c. What should be the nature of the distribution of the ESY
report for study by staff members? by department heads? by
counsellors?

d. How can the orientation periods be used In preparing staff
for decisions, planning and implementation?

e. What kind of feedback will be sought from staff members?
Will they participate in the decision to implement or not to
Implement or will they be engaged only in the decisions of how
to implement once Implementation has been decided by Boards and
administrators?

f. How will +eacher planning occur? What is the role of In-
service days? How will final contacts be made with community
agencies?

g. How will Interdistrict planning be accomodated among those
districts which plan to accept the same parts of the proposal?
How and when will interdistrict departmental meetings be
scheduled?
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h. How will the report be made available to the commnities?
What will be the role of parents in the decision to implement or
not to implement? How will public information sources be used
to explain the innovations?

i. How will staff conflicts be resolved? i.e. acceptance of the
concept of un-grading subjects, prerequisites, elegibility for
enrollment, etc.

j. How will Boards be kept informed of the progress of the
staffs as they work toward implementation? How will tri-district
meetings be arranged?

K. How will students participate in the decision making machinery?
How will they be kept informed? How will new subject descriptions
be prepared? When will course information be made available. What
new relationships need establishing with computer operations to
accomodate changes in student programing?

Obviot_:ly the list of questions is almost endless, and the

committee was tempted to provide answers to many of them. However,

the utilization of existing machinery seems to be important. The

committee does urge that every effort be made to reach decisions, by

whatever means, concerning implementation ac rapidly as possible.

Experiences in other districts make it clear that adequate lead time

is important to the smooth functioning of the program.

6. Many of the recommendations, if implemented, would result In

drastic changes in the roles played by teachers. The committee recognizes

that not all teachers will be equally enthusiastic about adopting pro-

grams which require them to modify a comfortable professional style.

Resistance to role change is expected to be minimal in view of the

support received from teachers who participated in the "hearings".

However, some changes will be dramatic and will need sympathetic

understanding by teachers, administrators. and Board members. For
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example, the question of salary changes for accepting a contract of

five terms will not be easy to resolve.

a. Are five terms 25 percent longer than four terms and thus
deserving of a 25 percent increase in salary?, or

b. Should teaching five terms (225 days) be worth a 12.5
percent increase in salary in those districts already on 200
day contracts?

c. Should the rate of Increase for teaching the same Jmter of
additional days vary from district to district depending on the
number of days in the current master contract? i.e. Haslet1-
teachers would have their contractual year extended a larger
percentage from their existing contracts than would Okemos
teachers.

These kinds of questions and a host of others relating to changes

in working conditions will be of concern to teachers. The ESY committee

reconmends that existing negotiating machinery be used to resolve the

problems. However, the committee assumes that the improvement of

educational opportunities for young people is the highest priority of

both faculties and their Boards of Education, and that both groups

will raise the minimum number of roadblocks to the implementation of

the program. Penurious behavior on the parts of Boards and short

sighted, self-protective restrictions on the parts of staffs will

strain the freedom to innovate and will abort the program beforo Its

birth.

7. The three school districts, should they elect to adopt the

program, need to embark upon political campaigns to solicit support

for modifications in the State Aid Act. Without changes, the program

cannot be fully Implemented. A modification in the Act to pay aid

for a student regardless of when they are enrolled in educational

programs would do much to resolve the financial difficulties inherent

257



Page 253

in accepting the ESY programs. It would seem possible that movement

away from the "Fourth Friday Count" would also be advantageous if

it would permit the districts to receive aid for students who enter

new dwellings completed in months after September. In any event, aid

for academic programs in the summer months is necessary If the fifth

(summer) term is to be added. Without the addition of the fifth

tern, the number of options available to students is severely restricted.
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PROPOSALS ON THE ALL-YEAR SCHOOL

This paper is organized to present a brief historical review of the de-

velopplent of public summer schools; a review of various proposals for ex-

tention of the school year; a description of a voluntary summer sr.:hool pro-

gram; and issues which need to be discussed by the Utica staff prior to the

development of an all-year school program.

Definition of Ali-Year School

Some confusion exists over the use of various terms for describing the so-

called all-year school. For the purposes of this paper the all-year school

is a general term which describes any one of several plans wherein the school

or schools of a particular school district are in session beyond the regular

school-year term. Therefore any extension of the regular school program

which goes beyond the traditional 9-10 months schools may be considered an

ell-year school.

A Brief Historical Review of the Development
of Public Summer Schools

The practice of an extended school vacation during the summer months

Is a deeply imbedded American tradition. School plants in some fOrty thou-

sand districts are Idle while a million plus teachers are temporarily un-

employed.' The Hechingers have labeled the nine-month school year as a

"relic of the past" and predict that most schools will cease placing barriers

before children wishing, for whatever reason, to attend school during the

summer. 2

'American Association of School Admin!strators, Year-Round School (Wash-
ington, D.C.: American Association of School Administrators, 1960, fiTT.

2Grace Hechinger and Fred M. Hechinger, "Should School Keep All Year
Round?" The New York Times Magazine, January 24, 1960, p.9.
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The first summer school. The first summer school on record in the United

States was established by the First Church in Boston, Massachusetts, in 1866.3

During the earlier part of the ninteenth century, however, it was not at all

unusual for some rural children to attend school in the summer but as a re-

placement for time lost to severe winter weather. A second school soon followed

in Providence, Rhode Island. In 1894, the "Association for Improving the Con-

ditions of the Poor" established summer schools in New York City. Two years

later in Chicago, Illinois, the Civic Federation, replaced by the Chicago

Women's Club in 1898, started summer vacation schools. The trend spread rapid-

ly. In Pittsburgh, Pennsylvania, it was the "Civic Club"; in Rochester, New

York, the Women's Educational and Industrial Union was the responsible agency.4

There is some indication that agencies wishing to sponsor these vacation

schools did not receive the full cooperation from local boards of education.

The first public schools in which the summer program was actually incorporated

into a school system were in i897 In New York City, and in Chicago and Pro-

vidence in 1900.5

Vacation schools. The earliest of summer schools, or "vacation schools,"6

were founded primarily "with the idea of counteracting the harmful effects of

idleness and the influence of the city streets on children of school age."7

These schools, first developed and fostered by churches, philanthropic

3Willis Howard Reels, A Study of the Summer High School, No. 337 (New
York: Teacher's College, Columbia University, 1928),p. 71.

4Charles O'Dell, Bulletin, No. 49 (Chicago, Illinois: Bureau of Educa-
tional Research, University of Illinois, 1930), p. 11.

51bid.

61bid.

7FtInt Public Schools, An Analysis of the Four-Quarter Plan of School
Operation (Flint, Michigan: Department of Research and Statistics, August,
1955), p. 5. (Mimeographed.)
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societies, and social workers, did not emphasize academic learning, but in-

stead, were intended to keep children busy. As the vacation schools were

gradually controlled by boards of education, programs became more academic.

Perry gives an interesting account of a vacation school circa 1910. Among

the courses offered were basketry, shoemaking, chair-caning, embroidery,mil-

linery, and nursing.8

Early enrollment trends. 01001 I made a comprehensive survey of summer

schools in Illinois in 1929.9 He found that 5 per cent of elementary stu-

dents were in summer-school attendance. The length of the term varied from

three to twelve weeks with half of the schools operating for six weeks. A

three and one-half to four-hour session was popular, and 86 per cent of the

schools surveyed gave credit for summer work. Entrance ...valifications were

apparently In vogue as 14 per cant of the Illinois schools admitted students

who had failed, 56 per cent admitted those who "wished to gain time," and 70

per cent of the schools admitted those who had been ill or "Out for other

reasons." The median tuition fee was fifteen dollars per credit; the tuition

range was from five to thirty-five dollars per credit. In 1929, ninety-four,

or 17 per cent, of Illinois secondary schools offered summer courses while

four hundred fifty-one, or 81 per cent, did not.1°

Of interest are the reasons cited by 0/Dell to explain the increased

summer-school attendance in 1930:

8C.A. Perry, Wider Use of School Plant (New York: Russel Sage Founda-
tion, 1910), p. 121.

90/Dell, (it. Cit., p. 24.

1°Ibid.
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The movement for reduction of child labor, the in-
creased use of labor-saving machinery which rendered the
services of children less helpful on the farm, and the
general social tendency for the family to assume less
and the state more responsibility for children, have all
contributed to bring the question of summer work in
public schools into greater prominence."

In his study of the summer high school, Rea!s reported that when the

success of summer-school pupils who were promoted to advanced work was com-

pared with that of non-summer high school pupils during the regular session,

there was no Instance of a significant difference in favor of summer high

school pupils.I2 When the non-summer school students did a little better

during the regular session, Reels attributed this to "better new material."

He found also that at the time of his study about 30 per cent of students

were idle during summer vacations, again a situation aggravated by existing

child labor laws. Reels concluded that the "facilities of the summer high

school could well be extended to provide for these pupils."I3

A growing concern for summer programming.. Through the 1930's, summer

schools grew rapidly in number, were Increasingly operated by local school

boards, and became more academically oriented. More and more subjects offered

during the regular session were introduced in the summer with the needs of

educationally retarded children receiving increased attention. The concern

for community recreation activity flourished together with the development

of summer instructional programs.

During the 1940's and early 1950's summer-school growth was continuous

but unspectacular. There was, however, still a strong affinity for traditional

programming. In 1953, Johnson emphasized the educator's awareness that learn-

ing experiences defy being "calendared ":

II ibid., p. 9.

12Reels, 22. cit., p. 78.

13Ibid.
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In considering the question of twelve months of school,
one is, of course, immediately confronted with tradition
which has, through the years, set the school calendar not
on the basis of a sound educational practice, but rather
upon the basis of what has happened in the past. In our
modern concept of the learning process, we conceive edu-
cation as being a composite of all the learning exper-
iences to which a pupil is subjected. These learn-
experiences cannot be calendared into any specified period
of time. Our traditional way of setting our school calen-
dar with the three months of June, July, and August for a
vacation period is not the result of sound educational
thinking, but one of expediency carried over from the days
of our past when it was necessary that the youth of the fam-
ily be available for farm work during the season when crops had
to be tended. This need has long since passed from the
picture in most areas of our country, but we in education
still continue to serve the master that demanded this time
many years ago.

There is an increasing awareness on the part of lay-
men and educators that, if we are to do an adequate job of
educating our youth, we are justified in examining the
possibilities of a twelve-month school year rather than
the traditional school year we are at the present following.14

There is some evidence that a few communities identified the uniqueness of

summer-school operation, and had not only considered it a logical exten-

sion of their regular session, but also had encouraged instructional ex-

perimentation during the summer in order to enhance and enrich the regular-

session program.

Stonecipher was among the first in the late 1950's to recognize the in-

herent value of intelligent summer programming to a community:

Summer-school work furthers the educational purposes
for which a school system exists. It enables young people
to use their time to advantage In the summer season and
still leaves them a month of school-free time. The addi-
tional cost per unit o' credit Is much less than the costs
of the regular school year. To the extent that summer
study reduces retardation or accelerates graduation, the
school district gains. It enables students to accelerate
or to catch-up, or, in rapidly increasing numbers to enrich

14Rulless, D. Johnson, "What are the Evidences of Need for All Year-
Pound Educational Program?" The Bulletin of the National Association of
Secondary-School Principals, Vol. 37 (Washington D.C.: National Associa-
tion of Secondary-School Principals, April, 1953), pp. 325-6.
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and supplement their school program. The summer program
needs to be kept en a relatively simple, easily administered
inexpensive basis. If is easily possible that the time is
ripe for a much enriched summer educational program and
that our constituents will welcome such extenslon.I5

fhe summer school, once justified both educationally and economi-

cally, apparently lacked direction until the past decade when voluntary

summer programming was identified as having promise for the future. The

statement of the American Association of School Administrators is re-

presentative of the thinking which prevails in current literature:

In the voluntary summer program, many of the traditional
regulations that tend to restrict the pupils' work during the
regular school term would be removed. it would be an oppor-
tunity for exploration, for experimentation, for reaching
out above and beyond the boundaries of the normal class-
room operation. It would truly add new dimensions of quality
to the instructional program.

More school systems each year :,eem to be moving in the
direction of extending the school program in to the summer
months in one form or another. The summer remedial, avoca-
tional, recreational, enrichment type of program answers a
great many of the needs of school systems, for it lends it-
self to maximum flexibility and adaptation to local needs
and provides for many enrichment activities which cannot
reasonably be Included in the regular school session. Op-
portunity is provided, too, for adult planning and parti-
cipation in the school program and for extended adult
educational activities. The additional cost Involved, which
is the primary drawback of such a program, can be justified
on the basis of grater educational opportunity for all
people concerned.'

The most prevalent school organizational pattern in the United States

is still that of the nine-month school year. As reported in a recent study

by the Association for Supervision and Curriculum Development: "The organi-

zational pattern for the present-day school must be reconsidered and revised

15,1. E. Stonecipher, "How Can Summer Schools Improve the Total School
Program?" The Bulletin of the National Association of Secondary-School Prin-
cipals, VoT777:No. 237 (Washington, D.C.: National Association of Secondary-
School Principals, April 1958), p. 34.

16American Association of School Administrators, 21. cit., pp. 12-3.
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in keeping with the needs of today's world.17 Of further interest is the

predictive study by Trump who staled:

Improved utilization of school facilities and teachers
will mean that schools will operate more hours each day,
more days in the week, and more weeks in the year. This
extended schedule will not require teachers to work a longer
day or six days a week. But those who are willing to work
longer hours will be able to do so and receive higher salaries.
Students will have greater opportunities and more flexibility
in their studies because school facilities will be available
for more time.I8

Contemporary Literature ol Summer Schools

Most of the articles in recent literature deal with the experiences of

the writers in their particular summer program. Apparently, the purpose of

these writers is simply to present a description of the summer school. The

real value of these articles Iles in encouraging administrators to venture

Into summer program.

In 1959, Meridlth Parry discarded the idea of drOpping non-academic

courses to meet present day needs.I9 in its place, he suggested the use of

summer school to broaden the curriculum. He contended that the proper use

of what was available, that is summer school, could add quality, quantity,

and opportunity to the educational programs. As for the benefits derived

from this type of program, Parry stated: "There is no pretense that any bene-

fits other than those of the classroom are planned or expected.
"120

17Gtorla Cammarota et. al., Extending_the School Year (Washington, D.C.:
Association for Supervision and Curriculum Development, 1961), p. 2.

18
J. Lloyd Trump, images of the Future (Washington, D.C.: Naticnai Associa-

tion of Secondary-School Principals, 1907p. 26.

19
Meridith Parry, "Use Summer School to Broaden Your Curriculum" The High

School Journal, 42, January, 1959, pp. 116-20.

201bid., p. 116.
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A summer program in Glencoe, Illinois, is designad to be a "custom-made,

in-service program to promote growth in teacher competence and to give children

opportunities for specially designed activities that provide enrichment and

special help."21 Teachers under this plan are contracted for twelve months;

eleven months of work and one month vacation with pay. New teachers are ex-

pected to spend one summer in ;our at school; the other three can be spent in

advanced study, travel, or other activities.

In 1962, the Educational Research Service22 surveyed 247 randomly selected

schools for the purpose of studying summer school programs. It was found that

many programs are being established and others which have had programs for many

years are in the process of revision and expansion. One-fifth of the schools

!1!udied had no program prior to 1958. Schools were asked to indicate what

types of opportunities were provided students for make-up work, remediation,

acceleration, and enrichment. It was found23 that elementary pupils could

take remedial work in 8 per cent of the systems, enrichment in 56 per cent,

and make-up in 40 per r_ent. Opportunities for junior high students showed 56

per cent In the areas of make-up and remedial work, and 60 per cent reported

enrichment offerings. At the senior high level, 90 per cent of the systems

listed make-up opportunities, 85 per cent listed enrichment, and 75 per cent

listed remedial work. It was reported that acceleration opporlunities were

negligible at elementary and junior high levels, but, "A significantly larger

number permitted senior high students to take summer courses to hasten their

progress toward graduation.24

21"Glenco,f's Sumnitr Program Has Two Aims: Cunpetence and Enrichment,"
Nation's Schools, 64, October, 1959, pp. 58-63.

22
Educational Research Service Circular, "Summer Scllool Program: Oppor-

tunities and Trends," No. 4, 1963, pp. 1-45.

23 Ibid., p. 4.

24 Ibid., p. 4.
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The greater majority of the systems operated summer schools for elementary

through senior high students. Evidence further pointed out that the more

popular length of the summer school term was l'rom six ;-() eight weeks for all

grade levels. Length of the school day25 for elementary s'Jdents was from three

to four hours for most schools reporting. Half of the jur ir high schools re-

porting stated their day was four hours long, while one-Third reperted longer

days. ,%t the senior high level, 55 per cent of the responding schools reported

four hour days, while 32 per cent had a longer day.

Some question regarding what administrators mean by labeling opportunities

as "enrichment' was pointed out in this study.

' Many of these newer summer offerings are labeled ' enrichment': The Educa-

tor's Encyclopedia defines this term as 'expansion of the educational program at

the same instructional level by the provision of wider learning experiences

than would be required to fulfill the basic program.' As interpreted by the

respondents to this survey, however, the term apparently is applied more broadly.

it is true that in most schools, enrichment activities are not offered

for credit. They are opportunities for youngsters who want and need a challenge

beyond what they receive in ordinary academic courses to develop their skills

and ccnpetencies. A fe:Arschools, however, list as 'enrichment' their credit

courses giving advanced work In such areas as science and math. Some seem to

consider as enrichment their recreation programs which include such activities

as games and swimming.
"26

Other trends27 pointed to by this study include the following: (I) School

administrators perceive their summer programs a3 extensions of the regular

school year; (2) Students are allowed to take required subjects in summer

251b1d. p. 3.

261b1d. pp. 44-45.

"Ibid. p. 45.
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school so that electives could be taken during the rest of the year; (3) Sub-

jects heretofore considered rare are becoming more common. These subjects in-

clude "...honors courses for gifted students, drafting, rapid reading, study

skills, and classes designed to neap the college-bound student develop stuay

and reading habits geared to college requirements."28 Non-conventional curri-

cuium languages such as Chinese and Russian, television classes, experimental

teaching techniques, and counseling-guidance are now, or are fast becoming,

part of the summer school program.29

An elaboration of the uses of counseling for specific student problems

is r-ovided by Hickman.30 In a pilot study, drop-outs were brought back in

summer for intensive counseling and development of academic skills. Hickman

reports that when ..ese students are properly motivated and given an oppor-

tunity to study in small classes, there can be signhicant student achievement.

In passing it might be worth noting that the attitude of many school

superintendents are opposea toward the extending of the school year. Further,

It may be that this attitude is becoming even more negative. In a 1958 national

stu.ly of the opinion of school superintendents, 65 per cent of those responding

were in favor of lengthening the school year; 33 per cent favored maintaining

the present school year; 2 per cent had no opinion. They suggested that the

number of days added to the school year be increased from two to a hundred d&ys;

the largest group, 26 per cent, favored an increase of twenty days. Six years

later, they were asked If they favored an increase of tne school year. The

per cent of superintendents favoriA a year-round school with one-fourth of the

pupils on vacation each quarter and the teachers on a twelve-month contract

281b1d., p. 45.

291b1d., p. 45.

"Ralph C. Hickman, "The Drop-nuts Did Come Back,"California Education,
Vol. II, No. 4, December, 1964, p. 8.
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with a two or three week vacation, 67 per cent said that they ware not.31

Furthermore, in 1961 when a study of the attitude of parents toward in-

creasing the school year was conducted a heavy majority was opposed. For ele-

mentary school pupils, 70 per cent were in opposition to a longer school year,

26 per cent in favor, and 4 per cent had no opinion. For secondary pupils,

64 were against a longer school year, 31 per cent in favor, and 5 per cent

had ;lo opinion.32

As the contemporary articles indicate, summer school may seem to be a

practical solution to many current educational problems. Such problems are

high student enrollment, new construction, unimaginative curricula, aid to the

deprived and problem student, and enrichment of educational opportunities.

Tnese are seen as more soluble with proper use of summer months.

A REVIEW OF PROPOSALS FOR

EXTENDING THE SCHOOL YEAR

The four-quarte- school. The original four-quarter school was initiated

in Bluffton, Indiana, in 1964, and became most popular in 1925 when about a

dozen systems adopted the plan. National Education Association records In-

dicate that no area is currently on the four-quarter plan, although schoolmen

in snveral cities have had extensive studies in the previous decade. A com-

prehensive report was developed by the Cincinnati school system a. recently

as 1958.33

31Nationis Schools. "All Year School Can Wdit, 2 of 3 Schoolmen Assert."
Sunday Tribune, April 16, 1961.

32George Gallup, "Parents Veto Longer Terms for Pupils." Minneapolis
Sunday Tribune, April 16, 1961.

33Cincinnati Public Schools, The Four-Quarter School Year--A Status Report
with Pertinent Applications to CinTiVrat! iOincinnati, Ohio: Department of Re-
search, Statistics, and Information, August, 1953), p. 76.

271



Page 267

Typical in the development of the four-quarter plan was the 1932 story of

the Ambridge, 'ennsylvania, Vocational High School as recorded by its principal.34

Faced with overcrowded classrooms and reluctant to accept half-day double

sessions, the community, according to Irons, implemented a four-quarter plan.

It was not primarily a plan of failure-removal or p.711 acceleration but an

attempt to solve a pressing problem of building load. Even though one-third

more students could be accommodated without additional construction, salaries

for teachers could be raised 20 per cent, and failures need repeat one-fourth

rather than one-half a grade, the all-year cure-all never flourished as a pro-

nounced departure from the agrarian-based school year.35 Although recently

envisioned in some areas as a practical way to meet additional enrollment with-

out concomitant new construction, the plan has never gained wide community

acceptance.36 Dondineauls study of four-quarter plans conducted while he was

superintendent of the Royal Oak, Michigan, schools is revealing of parental

unwillingness to alter traditional patterns of school organization:

In 1951 the Royal Oak Board of Education, faced with the
problem of mounting enrollments and mounting costs of accomo-
dating the growing membership, polled the parents of school
children In order to get their general reaction to a twelve-
month program. The responses indicated that 70 per cent of
the homes favored the proposal, although 95 per cent did not
want their own children to go to school during the summer
months thereby necessitating a school vacation during the
late fall, nid-winter, or early spring. On the basis of
these results the proposal was not adopted.

34H. S. Irons, "Utilizing Buildings and instructional Materials 12 Monlh
Annually," The American School Board Journal, Vol. 88 (March, 1934), pp. 17-9.

Y5"All Year Cure -Al I?" Time, Vol. 71, No. 10, (March 10, 1958), p. 67.

36Florida State Departrnt of Education, The Ali-Year School (Tallahassee,
Florida: State Department of Education, April, 1957), 13 pp.: Los Angeles Board
of Education, The All-Year School (Los Angeles, California: Board of Education
July, 1954), 81 pp.: Flint Public Schools, 2E, Cit., 17 pp.: Cincinnati Public
Schools, [cc. cit.
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With membership mounting, especially at the secondary
level, the Royal Oak School administration repeated its
poll on October 11, 1954. They sent 2,800 questionnaires
to parents of junior and senior high school students. The
proposal outline substituted for the present two-semester
school year four quarterly terms of twelve weeks each.
Pupils would attend three of the four quarters each year,
thus permitting the secondary plan to serve 25 per cent
more youngsters. Terms would begin August 1, November 1,
February 1, and May 1. Parents were asked to indicate in
which term they would like their children's vacation.

How did Royal Oak parents respond? Of 1,619 question-
naires returned, 778 contained a flat 'no' to a plan for
year-round school program. More than half of those voting
'yes' preferred sending their children to the three-term
school year running from August through April. Only
nineteen respondents favored a school term from May through
January for their own children. Their main opposition to
school In the summer was the complication of planning
family vacations.37

Ogden's research further established the fact chat every community which

has attempted the four-quarter plan has later abandoned it, and every community

which has thoroughly investigated the plan has rejected 1'1-.38

Under the four-quarter school there are inherent advantages and dis-

advantages. The most commonly held reason for the four-quarter school is the

economy that might result from use of present school buildings throughout the

year. Proponents of the plan claim that school buildings are not fully utilized

because they are generally closed for most of the summer months. The

analogy used as a criticism is that no business firm would allow its plant

to remain idle for three months of the year. Simply, a school building with

a capacity of 750 pupils can accommodate theoretically 1,000 pupils if the

change Is wade to the four-quarter plan.

An Increase in pupil membership would be accomplished by division of

the calendar year into four quarters of twelve weeks each with four weeks

37FlInt Public Schools, 22. cit., pp. 18-9.

38Clyde L. Ogden, "Tha Four-Quarter fllan--Now Practicai an Idea?"
Ame.'Ican School Board Journal, Vol. 133, (August, 1956), p. 19.
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used as general non-attendance periods. A pupil would attend school in any

calendar year for three quartirs which may be consecutive, and be on vacation

the next. Thus- three-fourths of the total pupils would to in school at one

time with the other fourth on vacation. Each pupil would attend school the

same number of hours ani days, but vacation periods would be steggered.

There would be one mc.nth of vacation for all students. This would probably

occur during the month of August or else a week of non-attendance after

each term.

Another reason advanced for the four-quarter school is the opportunity

to employ teachers for twelve months rather than the usual nine or len

months. The full-year employment would give teachers an increased annual

income which may result in less turnover of staff-a serious problem in

many communities.

Other advantages include (I) pupils can graduate on schedule or grad-

uate at a time enabling the student to enroll in college other than the fall

rush period, (2) double shifts and shortened days would be unnecessary where

school plants aro inadequate for the numbers of students enrolled, (3) need

for new buildings, equipment and facilities would be drastically reduced.

Obviously there are some disadvantages to the four-quarter plan. In

communities where the plan was contemplated pardnts refused to participate

because summer vacation plans would be in jeopardy. Most parents want their

children in school at the same Time, and they want them at The same time for

vacation period, schools may have difficulties in the development of the

four-quarter plan. With the growth of winter sports and the mobility of

population, summers are no longer being considered by parents and children

to be the one and only period for vacations.

School systems with small enrollments would have difficulty in enrolling
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equal numbers of students in each quarter which is necessary for reasonable

efficiency. Therefore, the four-quarter plan must be limited to larger

school districts.

Other disadvantages are as follows: (I) most school buildings do not

have air-conditioning which .,ould be essential in certain parts of the

country. Unfortunately many school buildings are old which would necessi-

tate extensive costs for the Installation of air-conditioning, (2) student

activities Would be difficult to administer, (3) community activities would

have to be provided for those students who are on vacation during any parti-

cular quarter, (4) problems involved in the administration of an educational

program which terminates four times a year calls for additional administra-

tive and teacher efforts for scheduling, record keeping, etc., and (5)

proper maintenance activities would be interfered within the four-quarter

plan, (6) transportation costs per pupil would increase because there would

bo a decrease In the density of transported pupils, (7) teachers might ex-

perience some problems in planning for graduate work during the summer

months. Without additional graduate study, the quality of teaching would

undoubtedly be adversely affected, and (8) pre-school and post-school plan-

ning by the professional staff would be eliminated. Such planning would

have to ba carried out during school time or at the end of e) leaching day

thereby reducing the effectiveness of the teaching staff.

It is not at all clear that the four quarter plan will result in sav-

ings to a school district. At least a dozen school districts and two state

departments of education have studied the plan carefully.

Fairfield, Connecticut, reporte that a $5,000,000 building program

would Lost $368,750 a year which Included interest, amortization of the loan,

and maintenance of the buildings. They estimated the cost of operating the

same schools on the four-quarter plan at $81,900 a year; a net saviAs of

$286,F50.39

39Robert P. Bullock, "Some CultLral Implications of Year-Round SchoolF."
1-e-:.)ry Into Practice, I:154-6I: June. 1967.
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However, in 1957 Atlanta conducted an extensive study of the four-

quarter plan and came to the conclusion that the plan would cost nore to

operare than building new buildings. They found that operation, teacher re-

tirement, new buildings would not be necessary and fixed charges would be

less than for a traditional school year. However, maintenance and the costs

of instruction would be greater, furthermore air-conditioning would be re-

quired. Their final conclusion was that the four-quarter plan would cost

$8,804,000 while the cost of the traditional school year would to $7,617,000

which included the cost of the new school buildings.
40

Los Angeles conducted an exhaustive study of the four-quarter plan in

1954. It was concluded twat the year, round school involved too mu-h public

opposition, administrative problems, and was too costly.
41

Trimester Plan. The trimester plan calls for the division of a longer

school year into three terms or trimesters. With a small increase in the

length of the daily class periods, two trimesters provide the same amount of

instructional time as two regular semesters.

Under this plan, the school year could begin the second week of September

and terminate the third week of July. Each trimestcr would be approximately

70 school days. All students would enjoy a six week vacation period during

part of July and the month of August. Adjustments could be made in the school

calenJar to conform with local industrial or business vacation patterns.

The four year trimester plan would result in the saving of one year of

schooling. Most students would then be able to enroll in college or enter

the labor force after three years in high school. For the slow students

401bid.

41Los Angeles City School Districts' Committee io Stuuy the All-Year
School. The All-Year School. Los Angeles: Board of Education, July 1954,

81 pages.
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provisions could be made to meet their individual differences by the addition

of one, two or even three trimesters.

A serious question arises if the plan is extended to include the ele-

mentary schools, too. In a full trimester program it is possible to complete

twelve years of schooling in eight or nine years! Careful and thoughtful

planning would be needed in the development of this plan for grades K -i2 so

that students would not be at a disadvantage educationally and socially.

This plan could be limited to the junior and senior high schools enabling the

average and above average students to graduate one year earlier.

No attempt will be made to discuss the trimester plan in greater detail

except to say that many of the advantages and disadvantages ,:ut117,ad for the

four-quarter plan could be stated for the trimester plan.

At the present time there is only one public school system (Nova, Florida)

planning to change to the trimester plan. Various colleges throughout the

country have utilized the trimester plan successfully.

Simple extension proposals. The second departure from the traditional

two-semester pattern includes those plans which simply extend the normal time

limits for the regular session into a portion of the summer months. The plans

are varied. Williams has proposed a two hundred-day calendar in which teachers

are employed on a twelve-month basis including two hundred or more teaching

days In the regular session. The remainder of the time would be confined to

summer-school instruction, evaluation period, and workshops as well as a va-

cation with pay. "Teachers perhaps constitute the only non-sell employed

group which does not enjoy paid vacations."42 Wyman suggests "canbining the

features of the short day and long year to /give pupils' a good education,

42
Robert F. Williams, "The Shape of Things t ,e," Virginia Journal

of Education, Vol. 54 (February, 1960), p. 14.
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teachers a full years' salary, and taxpayers a bargain in school canstruc-

tion."43 He recommends a four-hour, 225-day session which AatIN p1-1 it two

shifts of four hours each and provide teachers with an eighthour work day

for eleven months.44 Clark envisions the eleven-month school year Com-

promise between the traditional session tne twelve -month school c

By condensing the present twelve-year program into ten years. tg.,,

years, apparently for enrichment purposes, culd be salvaged. (1-Ir ,1TH , and

Easter vacations would be lengthehr,d while August would become tip w_1(6 lion

month for everyone. McGrath, forr r U.S. Commissioner of Ldulm , i,,s re-

commended reducing vacations and fitting four years of high schoui

three years. 46
Cardozier recommends a ten End one-half month or 2iG-day

school yeer, again as a compromise: "Teachers object to ivelve-months em-

ployment--two weeks with pay is insufficienit while three months without pay

is too much.° Attempting to "Compromise with trEdition"48 these men aro

in agreement with the American Association of School Administrators' pro-

nouncement that the nine-month school is "too oonfining."49 Thase plans,

varied as they may seem, all represent the single tio;dedient of extanding

the traditional school calendar Into a portion of the summer months.

43Raymond Wyman, "Full Cmploymont of Teachers and Schools," American
School Board Journal, Vol. 1.!.5 (July, I957:, p. 25.

441bid.

°Dean O. Clark, "Why Not an 11-Month School Year?" The School Executive,
Vol. 77, No. 7 (March, 1958), p. 61.

46 Roger A. Freeman, "Moro Education for Our Money," Parade Magazine,
May 10, 1959.

47V. R. Cardozier, "For a 210-Day School Year," Phi Delta Kappan,
Vol. 38 (Marc`, 1957), p. 240.

48"Do Our Schools Need More Time?" American School Board Journal,
Vol. 35 (Novembar, 1957), p. 35.

49National School Public Relations Association, Education USA (Washington.
0.C.: National School Public Relations Association, April 16, 1958), p. I.
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INTROCUCTION

This analysis was undertaken to explore the master agreements with the

teachers of three school districts, who are studying the feasibility c) a

combined extended-school year. The three districts of East Lansing, Okemos

and Haslett have joined hands to sti,dy the extended school year idea with

the intention cf providing a richer educational experience for their pupi1s.

This report will consider the Following three aspects of .;he teacher

contracts:

1. Provisions in the three master agreements which may inhibit
the extended school year

2. Changes which will be necessary to implement the extended
schofl year

3. Recommendations.

One of the problems faced by the author in this- study was the lack of

up-to-date masrer agreements. At the preseni time, two districts have

settled their contract but only one of the two had a finalized copy. One

of the three districts had not settled their master agreement as yet. The

analysis was therefore, done on one curreet '969 -70 school year contract

and two 1968-69 school year contracts

Teacher Rights

One of the questions that many teachers will be asking is: Will the

board and administration directly or indirectly coerce or intimidate a

teacher to go on a twelve month contract or to teach a particular term of

school against a leacher'.; will. Ever hough there are no mandated teaching
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terms contemplated, both the board and teachers should be aware of possible

difficulties.

Requests for information from the board. This is an area of possible

difficulty and may very well be the most important because it involves

finances. All three districts have agreed in their master agreements to furnish

to the teacher association, in response to reasonable requests, ail avail-

able information concerning the financial resources of the district, includ-

ing such things as annual financial reports, audits and etc. if the districts

are facing difficulties in financing the operation of a nine-month school

year, how will they operate a twelve mnth school year? The districts may

have to convince the teachers that they can financially du such a thing ne-

fore there will be acceptance on the teacher:' part.

Faculty educational planning. At least one of the contracts allows

faculty personnel to be involved in tho initial planning of courses of study.

How much will the faculties of all three districts be involved in deter-

mining what should be taught? How will this be done? Teacher in-service

days are a possiblify, but will the current nt. r)er of days provide sufficient

planning time? Released time to a certain ruJmber of teachers from each dis-

trict working together seems logical. A pos;ibilitv might be a Joint trl-

district Curriculum Advisory Council compris3d of teacher and administra-

tive membership which would make recommendat ons to the Joint Board on

curriculum developments.

Pupil discipline Faculty personnel have the right to expect the sup-

port of the administrative staff and Board it assisting with student dis-

ciplinary problems within the policies established by the Board. A problem

may resul- when an Instructor is teaching a course with students from all

three districts and has a diIcipline problem with a student not from his

282



Page 278

district. Will the teacher's board of education back him even though it

does not involve a sudent from their district? The potential for conflict

exists. Joint board agreements ahead of time would do much to clarify and

minimize any problems. School attornays should IODI: into all of the lia-

bility aspects that might arise from the implenentation of disciplinary

actions taken within the framework of Tri-District Cooperation.

Teaching Conditions

Teacher's day. One of the contracts states that The teach?r's day

begins 8:00 A.M. and ends 4:00 P.H. Another ccstract slates the normal week-

ly teaching load in the odnior High School shall not exceed thirty (30) hours,

and In.Auded within said thirty (30) hours shall be a home room perird,

activity period and four (4) unassigned unistern ed seventy (70) minute

preparation or planning periods. The other dis :t has professional hours.

The teaching days do not coincide nor do the class schedules of the three

districts. There is the possibility of some scheduling problems. However,

the three districts could establish the same time schedule.

Class loads. Most of the contracts concerning class load are hazy and

rely basically on whether or not the teacher, group of teachers, or associa-

tion feel that the number of pupils assigned to a class are excessive. Prior

agreement surely will b9 needed to determine desirable pupil class loads.

Class assignments. One contract indicates that a teacher be told what

his teaching schedule will be by June 15 of the upcoming school year. This

could cause some problems with students from three districts bung enrolled

in a particular class. There might be sore time gaps in enrolling s+udents

from a district or districts. Also, a class might not materialize until
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after this date. Another problem may be to determine who will decide on

which teacher will teach or where a particular class will be taught. Ob-

viously a tri-district committee could make these decisions.

Salary

Twelve month salary. How will teachers who elect to go on a 12-

month contract he compensated? If you take the current 9-month pay scales

and pro rate it to a 12-month scale seems to be a likely solution. One of

the districts board of education has offered its teachers a 12 - month salary

schedule for the 1969-70 school year. .n order establish the extended

school year, it seems obvious that the negotiation of a 12-month pay scale

Is a definite priorit,. There are, of course, economi advantages for a

I2-month salary for a ...eacher and this may increase the retention of aid

thr' attraction of good teachers. A big question some teachers are going

to ask is if the 12-month contract will deflate the 9-month contract.

There wiIi still be teachers who will want to teach the regular 9-month

school year.

Loss of pay. Current contracts state that loss of pay to a teacher

will be a fraction of his salary based on number of days contracted. Okemos,

for examp13, sets their loss of pay at ! /200th of the teacher's salary.

Haslett Fats theirs at I/195th. Probably the loss of pay for a I2-month

teacher will be bated on the total number of school days in the five pro-

posed terms plus any days required by the beards prior to and at the end

of each term.

Extra duty assignments. In two districts the extra pay for such assign-

ments as athletic coaching, intramurals, class advisors and etc., are based

on a percentage of the teachers/ base salary. On a I2-month salary schedule,

284
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the, teachers' base salary will increase and the question arises will his

extra duty assignment pay be based on the I2-month cr 9-month contract.

East Lansing has a flat rate for extra duty assignments and this may be a

solution for the other two districts.

Leaves of Absence

Accrued sick leave. At vesent accrued sick leave for 38-week faculty

personnel in all three districts is 10 days. An adjustment will certainly

be needed here for teachers on a 12-room h contract. ukemos has a p-ovision

In their contract where 40-48 week faculty personnel accrue II days per year

with maximum accumulation unlimited.

Sick laavo banks. The sick leave bank in Haslett calls for toe teacher

to contribute one day of sick leave annually. If many teachers go on the

12-month contract, additional days may be required for the bank. An MEA

representative indicated that this whole area of leaves should be looked

at thoroughly, because of the feeling that if a teacher teaches 12 months

he may soon require professional rehabilitation.

Personal business days. Will teachers be allowed more than the current

one or two personal business days a year If they are on a 12- month. contract?

Sabbatical leaves. Sabbatical leaves will undoubtedly become increas-

ingly more Important to teachers on a I2-month contract. Demands places on

teachers to stay abreast of new developments in their fields will see more

and more domands for changes in sabbatical leaves. Under a I2-month con-

tract, how does the teacher find the time to 'ake course work towards per-

manent certification Oring their first five years of teaching? They pro-

bably would have to teach fpur of The five sessions with one session spent

in school. A teacher could pick up courses ordinarily not available during
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th4 summer term if for example, the teacher took the winter term off for

study. Evening courses and Michigan State might also be used to satisfy

certification requirements.

'1;
Evaluation

Teacher evaluation. Basically, two contracts state that probationary

teachers will be evaluated twice a year and in one district, three times

per year. Evaluations are usually done uy the building principal or his

qualified administrative representative. Tenure teachers are usually evaluated

at least once a year. With teachers on a 12 -month teaching contract, addi-

tional evaluations may be necessary. if a teacher has students from all

three districts who will do the evaluating? More than likely -1-1 building

principal where the course is taught, will do the evaluating, but will the

other districts be interested In these evaluations? Probably a coordinator

of the extended school year program will certainly be a part of the evalua-

tion of teachers. Also, will admIn'strators of the three districts be able

to review a teacher's fl to even though the teacher is not contracted to

their district? At present, only the administrator in chcrge of the per-

sonnul file, has the right to examine the teacher's file, but only of teachers

In his district.

Protection of Teachers

Complaints by parents. Whom does a parent call concerning a problem

with their child when the course Is taught in another district's facility

and by a teacher not from the student's home district? Boards of education

and admIhIstrators, in cooperation with the teachers associations, should

consider the correct channels for complaints.-

Liability. Assaults, negligence, damage or loss of property, are items

2
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the board attorneys should study. There is the possibility of these things

in any situation, but when students and teachers from separate school dis-

tricts are involved, there needs to be a clear interpretation of liability.

Grievances

To whom are grievances forwarded by a teacher who is teaching a class

In either his own or another district with studants from ail three districts.

Two or ail three school administrations could got involved in the matter. A

coordinator of course, could handle the complaints at levels I and 2, before

they would involve all of the administrations.

Closing of Scrlools

Storms or other uncontrollable conditions. kbch coordination and co-

operation among the three districts is essential in the case of bad weather.

If one school closes because of bad weather, students from other districts

would be affected. Teachers, of course, would have to be notified. This

Is an administrative protlem that could Pe worked out.

Retirement

Very little Is said In master agreements concerning retirement, al-

though board policies may cover this Item quite explicitly. A problem

tolght arise If one district allows a teacher to teach until he is 70 years

old and the other uistricts have mandatory retirement of 65. Then former

districtts 68 year old teacher may not be acceptable to either the faculties,

administration, or parents of the other districts. A uniform retirement

clause of all three districts is suggested.
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Educational Policies

Each district has an Educational Policy Study Committee or a Curriculum

Advisory Council which is responsible for developing recommendations in the

field of curriculum, staff utilization, school design and etc. Work towards

an extended school year might become bogged down with the numerous members

In each of these organizations. Possibly two or three from each school's

organization could get the job done. As mentioned previously, a tri-district

Curriculum Advisory Council seems quite feasible.

Duration of Agreement

Okemos, at present has a to year contract. Easi- Lansing and Haslett

have one year contracts. However, East Lansing's 1968-69 contract covers

a period from September I, 1968 to June 30, 1969. There is a gap of time

not covered by the contract. 1 am sure all Future contracts will cover at

least a full year. As tong as each district continues to negotiate master

agreements separately, there will continually be possible conflicts be-

twuen these contracts.

Insurance

Workmen's Compensation. If there is the possibility that teachers will

be teaching in another district's facility, which board of education will

provide workmen's compensation and supplementary income if the teacher sus-

tains an injury or occupational disease In the performance of his assign-

ment? This should be clarified ahead of time. The logical answer to this

problem would be the district to which. the teacher is contracted will be

responsible for their own employee's workmen's compensation.
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School Year

One of the contracts states "The Board agre s That the schooi years

for 1968-70 shall be two hundred (200) teacher (1,4s." "A minimum of one

hundred eighty (180) instructional days is required by law." the proposed

extended school year suggests five nine-week periods, which would be con-

sIderably more than the 200 teacher days. Master agreements will have to

Take Into consideration the five nine-week session:,, plus any pre-school

conferences and report card days. Other problens in the contract are:

1. The Board agrees not to begin classes until after Labor Day.

2. The Board agrees that The Christmas recess period shall 6e two
.2) full weeks in duration.

3. The Board agrees to have a one (1) week Spring recess for all
students.

4. Teachers shall not be r. fired to report more than two (2) days
prior to beginning of classes, or more than 2 days after the
close of the student's year.

Mutual agreement among the three districts must be reacheJ for a

uriform school calendar based upon the recommendations of the extended

school year study committee.

Teacher Qualifications

Teacher qualifications should be more explicit, especially the quali-

fications for those teachers who will be teaching courses attended by stu-

dents of all three districts. The following are suggestions and aro

written Into parts of all three contracts:

I. At least a Bachelors degree from an accredited college or
university

2. Valid Michigan teaching certificate in the field in which they
teach

vi 3. Must meet standards of the North Central Association.
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Discipline

Pupil pers3nnel. Basically, the Boards of Education expect all staff

pernnnel to exercise sound professional judgement in employing disciplinary

or punitive measures to promote adequate pupil behavicr. What about cor-

poral punishment? At least two of the districts indicate that it may be

used only after milder measures have failed. There should be total agree-

ment on this matter before placing a teacher in the position of dealing with

students from other districts.

Medical Examinations

One of the districts requires a medical examination for each new staff

member for the protection of pupils. Will this district require another

district's teacher to have a medical examination? Tuberculin tests, are of

course, required by state law and administered prior to the opening of school.

Reassignments

Reassignments might become more prevalent when and If the extended

school year Is adopted. This could possibly cause some problems. Reassign-

ments might be necessitated because a teacher may or may not go on a 12-month

contract. Such changes should be voluntary to the extent possible. Can a

'eacher be reassigned to duties involving students from other districts when

such ar assignment Is contrary to her wishes?

Miscellaneous Items

Marking periods. The 'narking petiods of Inca three districts are not

uniform In terms of number and time. For example, one contract says there

200
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will be 4 marking and attendance periods per year. With shared classes,

uniform markinn periods would seem to be a necessity.

Grading. Will the extended school year use letter grades or numbers:

There are some differences 1; grading practices among the districts. Uni-

form grading seems necessary so that a teacher will not have to mark two or

three separate ways depending upon which district the student is from. A

joint committee should develop a uniform marking period and gradinj system.

Assignment of vacation periods. The guesticn comes to mind is ,hat

happens if a teacher is assigned a vacation period he or she doesn't want?

This could be a problem and obviously much thought must be given to this

end. However, the teacher has the perogative to pursue his rights through

proper channels and the grievance procedure. Unless teaching times are

mandated, no problems will exist in this area.

Teacher travel. Will teachers be traveling to other scools or to

plebes in the community where students are working or studying? What will

be the mode of transportation? How will they be compensated it they use

the!' own automobiles? Will school .nsurance cover the teacher?

Okemos two-week extended teacher year. There might be a problem in

Okemos with the five nine-week sessions proposed by the committee studying

the feasibility of an extended school year. However, the number of teachers

affected at the high school level will be quite minimal.

Summary

An attempt has been made to point out some provisions of the master

agreements which may Inhibit the extended school year. Some changes have

been recommended which may need to be implemented to help make the extended

school year a success. The following is a summary list of problem areas

which deserve serious consideration:
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I. Salary based on 12 months as well as 9 months

2. Contract ending dates

3. Marking periods and grading systems

4. Liability and discipline

5. Leaves of absence, sick leave and personal business days based
on 12 months

6. Loss of pay based on 12 months

7. Teacher evaluation

8. Communications with parents of students in extended school year
classes or activities

9. Te. 'er files

10. Teacher qualifications and selection

11. Tri-District Curriculum Advisory Council

12. Teacher rights

13. Teaching conditions class loads

14. Daflatirg 9-month contract.
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The Extended School Year Feasibility Study conducted by the East

Lansing, Okemos and Haslett School Districts has examined an educational

program which will allow flexibility to accomodate the needs of all students.

Inherent in this approach is the recognition that students are different,

that the materials to be learred are different and that the kinds of spaces

needed to house educational experiences vary according to the nature of the

activity. This lead:: 1) the conclusion that a groat deal of flexibility

must be provided within the schedules designed to move students from educa-

tional activity to educational activity.

If this philosophy is to be adopted then it becomes imperative that

the scheduling of students.for the various educational activities be ex-

amined In light of which schedOling process will be used since the schedule

of activities is an extenMon of that philosophy. However, the salient

Issue at this point, before getting into a further discussion of variable

class scheduling, is, "to what degree will the philosophy of education of

each District best be fulfilled by either the conventional schedule or the

variable class schedule?" If a conventional schedule wil: fulfill the de-

mands of the kind of learning activities a District wishes to utilize, then

that process of scheduling ought to be continued. If, on the other hand, a

more flexible presentatlln of educational activities Is demanded by the Dis-

trict, the variable class schedule process ought to be examined.

What follows, then, is an examination of two scheduling concepts: one,

the conventional, classical or traditional schedule and the other, variable

class scheduling.

295



296 Page 291

The conventional schedule is characterized by:

A. One day cycling. Such a schedule repeats itself

each day of the week for the five school days.

B. Standard length periods of time. Each period

meets for the same number of minutes regardless

of the subject - matter involved. In the case of

East Lansing 70 minute periods are used. Okemos

and Haslett both use 55 minute class periods.

C. High levels of control over students. All students

are in class, with exception of lunch, from the time

school begins until school is dismissed.

There are many devices used in conjunction with the conventional

schedule In an attempt to break the rigidity of its process. For example,

one can put two standard periods of time together for subjects such as

physics or chemistry, or use a rotating seventh period (or sixth or fifth).

But the net effect of these changes still leaves the school with a basic

schedule characterized by items A, B, and C above.

"Flexible scheduling" is a term with a wide diversity of application

and connotation. Generally, any scheduling modification in the conventional

schedule which facilitates different things happening In a school than are

possible under regular scheduling conditions may be labeled "flexible".

For this reason the concept of "variable class scheduling" will be used to

differentiate a process which Is a departure from conventional scheduling.

The variable class schedule (VCS), or modular schedule, Is character-

ized by:

A. Five day cycling. The schedule repeats Itself In five

days rather than the everyday pattern of the conventional

schedule.

B. No standard lengths for periods. Classes meet for a

length of time determined`dy what is being taught, and
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how It is going to be taught during any particular class

meeting.

C. Students are not in formal class arrangements or study

halls for all of their weekly learning experience.

D. Teachers meet students in both formal and Informal

groupings throughout the weekly cycle.

E. A Col cept of facility use is introduced which concerns

liself with what and how a subject is to ba taught in any

given facility at any given time.

An immed ate point can be made that if a cycle repeats itself 9very five

days, it ten takes on those characteristics of rigidity Inherent In the

conventional schedule. This is true to some extent. The real argument lies

in the amount and degree of variablliiy introduced with the five day cycle

as compared with a one day cycle. The argument must always come down to

"more flexible, or more variable than what?"

Unlike the conventional schedule, variable scheduling places a priority

on time structuring to fit the goals and aspirations of a particular educa-

tional program. Teachers, students or administrators may demand various time

configurations depending upon the course of instruction, ability of students,

desires of the teacher or other school-reiated factors. Time configurations

are flexible In that they may be arranged In modular patterns. However, any

preconceived course structure or pattern of time used throughout the week is

"set" within the master schedule for the entire school year. Imaginative use

of the unscheduled time graeed to each student provides fUrther flexibility

of daily or weekly time. (Unscheduled time is derieed by subtracting the

number of modules assigned for in -class instructional time from the 'otal

modules within tho school week.)
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A module of time is a "period" of time and is similar to a conven-

tional school day period. That is, a module is a period of time of some

predetermined length which becomes the basic unit of instructional time;

they ma, be considered building blocks, the basic unit of scheduling con-

strJction. The advantage of modules of time is that several modules may

be combined to form varying time lengths for specific courses. The module

itself may be any desired length and it in turn determines the number of

modules that may be used to accumulate a given amount of time in clock

hours, i.e., four 15 minute modules equals one hour.

The combination of modules provides a variability of scheduling and

applies to staff utilization, number of students assigned, room assign-

ment, ability level of students as well as time. For example, using a

conventional section scheduling in a high school of 2,000 students the

500 ninth grade English students would require 17 conventional sections

of about 30 students per section. The 17 sections would require 3 teachers

of 5 sections each and one teacher with 2 sections. Using conventional

scheduling the job Is completed. In adopting variable class schedules and

modules of time, the following alternatives might be availabls:1

Teacher A may request large group Instruction since
this is his particular strength, so he asks for 2
modules a week for 150 students (5 traditional sec-
tions times 30 students per class) for large group,
also four modules once a week for the conventional
site group of 30 and 3 modules once a week for small
groups of 14 - 15 students each; the instructional
week for the 155 students appears in Figure I.

Teacher B may feel that her strongest teaching methods
fit a more conventional pattern:and requests to design
all 5 sections individually 1.n similar patterns of
three modules three times a week. See Figure

IW. Deane Wiley & Lloyd K. Bishop. The Flexibly Scheduled High School
(New York: Parker Publishing Co., 1968), p. 59-60.
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Teacher C 8 0 may form a team arrangement with the
remaining seven sections. Both teachers are "tied"
to the remaining 200 students in any modular time
arrangement that they may desire throughout tne
week. Such an approach might be a large group -
small group arrangement with 2 or 3 modules once a
week for large group instruction and 3 modules once
or twice a week for small group instruction. Ro-
tating the large group instruction amorg the teachers
would allow additional preparation time for each
teacher. any other types of patterns are possible
under this scheduling arrangement.

Inherent in variable class scheduling is a certain amount of unscheduled

time, and unscheduled time is perhaps one of the most neglected and serious

problems facing schools designing V.C.S. Typically this time is designated

as "Independent study" or "free time" and connotes several implications,

most of them, unfortunately, negative. However, to make V.C.S. functional

there are four basic types of instruction which are fundamental: large

group instruction, small group discussion, laboratory Instruction and In-

dependent study for all students.2

An Independent study program must have as a prime objective, for the

student, that he can learn something aloost anytime and nearly anywhere

with or without the school; and he must come to accept more responsibility

for decisions relevant to his education. To develop a definitive indepen-

dent study program, then, Is a corollary to developing the V.C.S. .A multi-

phase independent study program generally is most desirable since it pro-

vides an opportunity for the student to "learn" how to use this time. Phase

I typically is a "directed study" program designed to prepare students for

the other phases. It provides close supervision for students who need help

In developing basic, responsible study habits. See Figure IiI. Phase 11

Could be called a "limited Independent study" and is designed to give some

guidance In planning constructive use of a student's .mischeduled time. See

See Figure IV. Phase III or "total independent study" :s designed for se-

lected students who are mature, self-disciplined and responsible individuals.

p. 139. 301



Modules Monday Tuesday Wednesday Thursday Friday

Gen. Sci. Gen. Sci. Fresh PE Gen. Sci.

Gen. Sci. Gen. Sci. Fresh PE Gen. Sci.

Gen. Sci. Att.Check Gen. Sci. Att.Check Gen. Sci.

Math Lab.

(
Math 9 Math Lab. Math 9 Math 9 Math 9

6 Math 9 Math Lab. Math 9 Math 9 Math 9

7 Fresh PE Span. IA Fresh PE Lang. Lab Fresh PE

8 Fresh PE Span. IA Fresh PE Lang. Lab Fresh PE

9 Fresh PE Span. IA Fresh PE Lunch Fresh PE

10 Eng. 9 Intro. SS Eng. 9 Intro. SS Eng. 9

11 Eng. 9 Intro. SS Eng. 9 Intro. SS Eng. 9

12 Eng. 9 Intro. SS Eng. 9 Intro. SS Eng. 9

13 Lunch Lunch Lunch Lunch

14 Dlr. Study Mix Choir Dir. Study Mix Choir Mix Choir

15 Dlr. Study Mix Choir Dir. Study Mix Choir Mix Choir

16 Span. IA Mix Choir Span IA Mix Choir Span IA

17 Span. IA SS Res.Cent Span. IA Spn. IA

18 Art Surv. SS Res. Cent Intro. SS Bgn. Drama

19 Art. Svy. Art. Surv. Intro. SS Bgn. Drone

2p Art. Surv. Art. Surv, Intro. SS Bgn. Drama
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Modules Monday Tuesday Wednesday Thursday Friday

I Art. Surv. App.Biol. Eng. I! Am. Gov.

2 Art Surv. App.Biol. Eng. II Am. 3ov.

3 Att.Check Homkg.Lab. Eng. 11 Att.Check Am. Gov.

4 Bkkpng. I Homkg.Lab. Art. Surv. Art Lab.

5 Bkkpng. 1 Jr. PE Art Surv. Int. Food Art Lab.

6 Jr. PE Art Surv. Int. Food

7

8 Speech Speech

9 Jr. PE Speech Jr. PE Speech Jr. PE

---1
Jr. PE10 Jr. PE Speech Jr. PE Speech

11 Jr. PE Lunch Jr. PE Jr. PE _
12 Lunch

------ f

Lunch Lunch Lunch

13 App.Biol. Int. Food App.Biol. ;nt. Food 13101 Lab.

14 App.Blol. int. Food App.Biol. Int. Food Blol. Lab.

15 App.Biol. Int. Food App.Biol. Int. Food

16 Am. Gov. Am. Gov. Am. SJV.

17 Am. Gov. Am. Gov. Am. Gov.

18 Eng. II Bkkpng. I Eng. II Bkkpng. I

19 Eng. II Bkkpng. I Eng. II Bkkpng. I

20 Eng. II BkkpnJ. I Eng. II Bkkpng. 1

303

0-C
73
rn



Modules Monday Tuesday Wednesday Thursday Friday

I Biol. 3-4 Eng. 11 Biol. 3-4

2 Biol. 3-4 Eng. II Biol. 3-4

3 Eng. II

4 U.S.Hist. Psych. L.S.Hist. Psych. U.S.Hist.

5 U.S.Hisf. Psych. U.S.Hist. Psych. U.S.Hist.

6 U.S.Hist. Psych. U.S.Hist. Psych. U.S.Hist.

7 Jr. PE Jr. PE Ir. PE

8 Jr. PE Jr. PE Jr. PE

9

10

Jr. PE Journalism Jr. PE Journalism Jr. PE

Lunch JournalisN Lunch Journalism ,nch

II Journalism Journalism

12 Lunch Lunch

13 Biol. 3-4 Biol. 3-4

i4 Biol. 3-4 Eng. II Biol. 3-4 Eng. 11

15 Blol. 3-4 Eng. II Biol. 3-4 Eng. 11

:6 Jewelry Eng. 11 C.,. II

17 Jewelry

18 Germ. 3 Germ. 3 Germ. 3

19 Jr. PE Germ. 3 Germ. 3 Germ. 3

20 Jr. PE Germ. 3 Germ. 3 Germ. 3
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these students generally use their unscheduled time without restriction.

'es Figure V.

The role of the teacher in 'r dependent study programs is crucial; he

Is nc longer the source of all knowledge, the lecturer, the assignment

giver. He now becomes a counselor. a guide, and helps steer the student

away from unproductive activities aod helps h. use school facilities, re-

source centers, associated audiovisual equipment and labs properly. (A

note of caution: the traditional school library is not sufficient for an

independent study program.) Facilities for out-of-clasp independent study

should Include not only the library, but department resource centers, re-

medial program clinics and laboratory facilities In the sciences, math,

English, and vocational courses as wall.

To this point, the discussion of variable class scheduling been

generally broad in nature.

To become more specific will require the decision to implement. How-

ever, a brief description of the effects of V.C.S. on teachers, counsellors

and administrators follows. In addition typical schedules for students dnd

teachers have been included. See Figures Vi - IX. Included, too, will be

a glance at the implications V.C.S. has for the school implementing it.

Cost is a most obvious factor which is included in this final section.

V.C.S., which is primarily a mechanistic, manipulative device for or-

garilting a school system, requires little actual behavioral charge on the

part of a teaching staff. The real and basic change in personnel must be

primarily attitudinal; an attitude which Is accepting of a new philosophy

of learning for the student 6nd for the implementation of some different

methodologies such as team teaching, small and large group Instruction, open

latoratorres in all subjects, and individualized continuous progress in-

structional program. Another critical change is that of time. V.C.S.
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SAMPLE TEACHER'S SCHEDULE

Page 301

Module Time Monday Tuesday Wsdnlsday Thu-sday Friday

8:15 Homeroom Homeroom Homeroom Homeroom Homeroom

I 8:30 Bio. 11 Bic,. II T Bio. II Open

2 8:50 SG T

3 9:10 Sect. 3 Lab T Lab Lab

4 9:30 Open T Biology

5 9:50 Sect. I T Sect. 2

6 10:10 Blo. II T T

7 10:30 Lab SG P T

8 10:50 P Secr. I P Bio. II Seminar

9 L:10 P Lunch P SG Lunch

10 11:30 Lunch Open Bio. 11 Sect. 5 Lunch

II 11:50 Lunch Lab SG Lunch P

12 12:10 Open Bio. II Sect. 4 Lunch P

13 12:30 Lab Lunch Open P

14 12:50 0;o. 11 Lab Opel Lab T

15 1:10 LG P T

16 1:30 Blo. Ii Sect. 3 Lab P T

17 1:50 SG T Earth Scl. P Earth Scl.

18 2:10 Sect. 2 T LG P LG

19 2:30 P DS Blo II DS P

20 2:50 P DS SG DS P

21 3:10 P DS Sect. 5 DS P

WsmIssal 3:30

Notes:

Symbols P - Teacher Preparation; T - Tutorial Instruction;
DS - Directed Study Supervision

2. Large Groups require the lecturer plus an attendance takqr teacher.
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SAMPLE STUDENT SCHEDULE

Module Time Monday Tuesday Wednesday Thursday Friday

8:15 Homeroom Hmeroom Homeroom Homeroom Homeroom

1 8:30 English English Physics Physics Indep.

2 8:50 LG Medium LG

3 9:10 Social Group English Lab Study

4 9:30 Studies Math SG Indep. Biology

5 9:50 SG Medium Indep.

6 10:10 Indep. Group Study

7 10:30 Indep. Soc. Study

8 10:50 Study Stud- Study Medium Seminar

9 11 :10 Physics Math Art Group Math

10 11:30 SG SG Math Medium

11 11:50 Lunch Lunch ~r Lab '.LG Group

12 12:10 Physics Typing Lunch Lunch Lunch

13 12:30 Practice Soc. Study English

14 12:50 Indep.
LG

Choir Med. Gr.

15 1:10 Lab Physical Indep.

16 1:30 Art Indep.

17 1:30 LG Education Study

18 2:10 Indep. Study Soc. Stud

19 2:30 Study Art Lab Study SG

20 2:50 Typing Indep. Phy. Ed. Typing

21 3:10 Practive Lab Study LG Practice

Dismissal 3:30
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'nodules Monday Tuesday Wednesday Thursday Fr 1 uay

1 Eng .9X

2 Eng 9X

3 Eng 9X At t Check

4 Eng Sem 1 0 Eng Sem 10

5 Eng Sem 1 0 Eng Seml 0

6 Eng Sem10 Eng Semi 0

7 Eng 9X Eng 9X

8 Eng 9X Dir Study Eng 9X

9 Eng 3X Dir Study Eng 9X

10 Eng 9X Eng 9X Eng 9X Eng 9X

1 1 Eng 9X Eng 9X Eng 9X Eng 9X

12 Eng 9X Eng 9X Eng 9X Eng 9X

13

14 DI r Study

15 Eng 9X Eng 9X Dir Stuoy

16 Eng 9X Eng 9X

17 Eng 9X Eng 9X

18 EngiSem10

19 Eng Sem 10

Eng Sem 10

1:,

i .

>
CD

1 7
0) 1Z

lo
o D'

--1
a)

0

(0 0

o c0.

a,

I -f-
0

0

C
-1 0-f

V) O.
C

-4,
0

0.

a

I .1



Modules Monday Tuesday Wednesday Thursday Friday

I Fresh PE Intro SS Fresh PE !Oro SS Fresh PE

2 Fresh PE Intro SS Fresh PE Intro SS Fresh PE

3 Fresh PE Intro SS Fresh PE Intro SS Fres.1 '1.

4 Eng 9 Eng 9 Eng 9

5 Eng 9 Typ I Eng 9 Typ 1 Eng 9

6 Eng 9 Typ I Eng 9 Typ I Eng 9

7 Alg SMSG Fresh PE Alg SMSG Gen. Bus Alg SMSG

8 Alg SMSG Fresh PE Alg SMSG Gen. Bus Alg SMSG

9 Lunch Lunch Gen. Bus

10 Fr 2 Alg SMSG Lunch

11 Fr 2 Typ I Alg SMSG Typ I

12 Lunch Fr 2 Typ I Alg SMSG Typ 1

13 Speech Speech Lunch

14 Speech Gen.Bus Speech.

15 Speech Gen.Bus Speech

16 Fr 2 Gen.Bus Fr 2 Fr 2

17 Fr 2 Fr 2 Fr 2

13 Orchestra Intro SS Orchestra

19 Strg Sec Orchestra Intro SS Or..Thestra

20 Strg Sec Orchestrr. Intro SS Orchestra
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provides -role in more useable ways throughout the modular schedule operation

and this increase In teacher time can be achieved without a direct dollar in-

crease in cost to a school district. See Figure VI for examples of teacher

schedules.

The high school counsellors under V.C.S., if anything, will be more

able to meet with students without pulling students from classes. However,

prior to the actual implementation of a variable scheduling system, the

counsellors play an important administrative role in developing conf"ct

free student schedules. The degree of efficiency in assisting the actual

scheduling of students and resultant "clean-4" of programs is useful and

tens to develop greater confidence among students and the community that

the process is important and handled efficiently. It Is critical that this

hand scheduling of conflicts and the scrutiny of scheduled, independent

study time be achieved with care, for it is this independent study time

scheduling which will make the difierence between community frustration and

antogonism or success and support from community, staff and the student body.

As mentioned Lefore, the master schedule is an extension of the philo-

sophy of education for any high school. As such, the building administrators

play a decisive role In the generation of data for the master schedule and

the actual administering of the school under V.C.S. Murphy states the issue

concisely: 3

From the close study of a master schedule, a canny reader
can learn much of a school: the program It offers; the
constraint or freedom that affects students choice of
f_ourses; the school's position on the spectrum that runs
from ultra conservative to radical; its size, resources
shape, even P s educational philosophy.

3Judith Murphy, School Scheduling by Comuter - The Story of GASP
(Educational Facilities, Inc. I97 4), p. I.
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The administrator must decide, among other things, the following:

I The design of large group-small group instructional

arrangements, open laboratories, and unique arrange-

ment of various resource facilities;

2. The nature of independent study, seminar groups, or

teacher-student interaction during the school day on

a one-to-one basis;

3. The technical arrangements of moolar scheduling and

computer scheduling an the redistribution of time

throughout the school week; and

4. What non-graded organizational arrangements or cur-

ricular designs are best to allow individual studeot

progression through file instructional program.

The implementation of V.C.S. may well be the most difficult task con-

cerned with change that a principal will ever effect. The change affects

not only the internal structure but the outward appearance of a school and

for that season a total involvement and committment of the entire school

and community is Inevitable and desirable.

What has happened to the school which goes from a traditional schedule

to the V.C.S. concept? The following data from Troy High School may give

insight into problems:

Mr. Joseph Bechard, former principal of Troy High School has indicated

that what has been blaled as problems of modular scheduling should in fact

be blamed on what happened inside the schedule. Specifically he points to

the inclusion into the unscheduled free time of sensitivity training and out-

side speakers. The greatest problem Involved hare was a perceived level of

excessive permissiveness on the part of parents and the general community.
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Because of the cluster program and related community reaction, it appears

that the greatest single problem of the Troy situation was that of com-

municaticns. But, again, this wa:. a problem created by toe program inside

the module schedule, not the scheduling system Itself.

One problem related directly to V.C.S. was an increase in attendance

problems. Initially, the incidence of "class-cutting" was considerably

higher than it had ever been.

Further analysis of problems unique to the implementation of V.C.S.

can be found in another section of this extended school year report.

A most obvious and critical concern at this point Is the financial con-

sideration of implementation of variable class scheduling. Presently,

all three high schools are utilizing computers to assist in student sched-

uling. It is highly reasonable to expect that these services will continue

to be offered and will directly assist in converting to computerized V.C.S.

There are at present two distinct kinds of computer programs on the market

which are available to schools. For purposes of differentiation, the first

of these will be called "loading programs." A computer program pros/1(11m-,

this service demands that the school gather all data pertinent to the build-

ing of the master schedule, build the master schedule using the best Judge-

ment criteria down ircm the data gathered, and place the school - built

master schedule in the compul,r along with the requested by all

students.

Loading programs offer the school '-f-9 portgnity of maximum search pat-

terns for the best fit accordilg to a pre - determined master schedule pre-

pared by the local school.

The second kind of computer program are those which can be purchased

by a local district. Such programs as the Stanford School Scheduling System
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(S-4); the Generalized Aced.-,ic Simulation Program (G.A.S.P.) and Indiflex.

These programs demand that the school gather all data pertinent to the

building of the master schedule, and prepare this material in some logical

arrangement that serves the computer program.

The significant difference between loading arograms and those such as

the S-4 or G.A.S.P. Is that step two of the loading program is eliminated.

The local school does not have to build a master schedule; it is build

(generated) as well as loaded by the computer.

Whether the Districts choose to use a loading program or the S-4 or

G.A.S.P. at this point Is premature.

Costs for computer generated scheduling are of two kinds: input costs

and output costs. The cost of Input data for the computer Is minimal.

Scheduling forms cost approximately $35.00 per 1,000 and computer cards

cost $2.00 per 1,000. Output data on the generation of data is more curt-

ly. Using the RCA Spectra 70 computer, which Is our present capability

will cost approximately 95C per student if the student scheduling applica-

tion system (SSAS) Is used. If more than 4 "runs" are required an additional

cost of $.10 per student per run is charged.

The Spectra 70 computer is capable of handling up to 32 modules of

time, 99 periods per day, 40 course requests per student, 777 course offer-

ings, and 99 sections per course.

Mentioned earlier was the fact that special "package" programs such

as the S-4, G.A.S.P., and indiflex were available. If these programs were

to be used, the cost appears to bo considerably more, since the S-4 is a

program the Stanford owners charge addltonal fees for use in addition to

local computer time. The per student cost is roughly $2.25. However, when

you consider administrative time in developing the master schedule and
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collecting d,ta, using a local computer can increase cost to as much as

$4.00 to $6.00 per student. Using the "package" scheduling programs re-

duces the administrative time in developing the master schedule and thus

reduces the administrators cost factor.

The question of whether to schedule all three schools once a year or

once at the end of every tern (5 times) obviously is another financial

consideration. However, considering the number of students, teachers,

course offerings and facilities in question, the total operation will re-

sult in a smoother, more adaptable and a generally less frustrating ex-

perience for the school and community, if students are scheduled each term.

The question whether additional data processing costs, because of the

implementation of V.C.S., become excessive or not has been investigated.

Upon reviewing this subject with several data processing specialist!

administrators, it becomes apparent that additional costs are neg 1

The other and considerably more expensive aspect of V.C.S. a

curricular -area resource facilities. Existing facilities should t, r

proved and new facilities created. For instance, resource facill

as the Social Science Center, English Center, Math Center and cor

Language Center must be developed.. Library materials must be Inc

number and kind to facilitate the ihcrease of student use. Depar

source centers must be equipped with study carrels, storage facie

non-printed materials--tapes, records, film - strips etc., and fac'

their use. Teacher aides or teachers should be in charge of re9

for all modules of the aay to facilitate supervision and provide

These centers differ from the library in that they become a , 0

the atmosphere Is conducive to study in particular subject are?s. to

materials are available, specialists are on hand for guidance, ar
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with common concerns are working together. Laboratory faci!ities for the

Sciences must be developed and scheduled for much the same type of use.

Skill development clinics which facilitate remedial programs should be de-

signed and scheduled for the use of students with these sk!ii-development

problems.

The case for V.C.S. rests with the recognition that slutents are dif-

ferent and that the nature of the iearner can be accomodated throughout a

school day by providing more kinds of arrangement which would vary the

learning experience and by varying the time spent on that experience accord-

ing to the needs of that learner. If this is acknowledged as an educational

fact, then it becomes difficult to Justify our present system to those who

criticise that system as reasonless and purposeless. Can we argue and de-

fend the following questions related to our present system of high school

education;

I. Why do most'conventional schedules provide highest

priority in scheduling to band, orchestra and the sports

program?

2. What is the educational basis for assigning the same

amount of time to different educationalsks as those

posed in the art program, history, English, science or

math?

3. What is the basis for the present assumption that the

learning processes in history are identical Illose re-

required In science and/or math?

4. What Is the basis fcr the continued emphasis on credit

earned as a criteria for knowledge gained?



5. In what way does the conventional schedule promote an

individualized approach to Iearnii.g on the part of the

student? the toacher? 4

4111Iey and Bishop, p. 24.

Page 311



Page 312

Allen, Dwight W., "Elements of Scheduling a Flexible Curriculum,"
Journal of Secondary Education, 38:84-91, November, 1953.

Boyan, Norman J., "The Role of the Pridcipal in Developing Greater
Flexibility In High School Education, "NASSP Bulletin 46:36-42
May, 1962.

Bush, Robert N., anJ Dwight W. Allen, "Flexible Scheduling,"
PASSP Bulletin, 47:73-98, May 1963.

Empey, Donald W., "Student Self-Direction, Flexible Scheduling, and
Team Teaching," . JSP Bulletin, 47:118, May, 1963.

G1,..:thorn, Allan, and Ferderbar, Joseph E., "independent Study for
All Students," Phi Delta Kappan, March 1966, Vol. XLVII,
07, p. 379.

Howard, Eugene R., "Flexible Scheduling, "The North Central Associa-
tion Quarterly, 40:208=213, Fall, 1965.

Murphy, Judith, and Robert Sutter, School Scheduling by Computer:
The Story of Gasp, New York, Educational Facilities Labora-
tories, Inc., 1964.

Trump, J. Lloyd, "F'9xible Scheduling: Fad or Fundamental, "Phi
Delta Kappan, 4A:367-371, May 1963.

Wiley, W. Deane, and Lloyd Bishop, "The Flexibly Scheduled High
School," New York, Parker Printing Co., 1968, 200 pp.

Yerby, Robert M., "Flexible Scheduling: Some CritIcal Questions
and an Experiment," Journal of Secondary Education, 37:197-
200, April, 1962.

31:7



APPEND I X

FORMS USED IN:

ALB I ON

SAUGATUCK

HOWELL

318..



Name

ALBION SENIOR HIGH SCHOOL

Grade Yea-
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Semester

____ P..R10:. ___ ____ PERIOD _______ PERIOD

AREAS CF STUD"
CURSE OUR SE

MO. GR.
.-

TTEACHER A6 I T TEACHER 54. NCI GR. 'F AC HER AS. T

Art

Business 111
English
Homemaking

Industrial Arts_ .

Language 111
_ .....

Mathematics

Music

Physical Education IScience

Social Studies
-..

0
T
N
E

I%

I
ill

1 L I_ I __
THIS REPORT IS FOR YOUR FILES. IT NEED NOT BE RETURNED See Reverse S'de

mamma, eves. A ca.. [MANGUM, u.. /0s R00066

ALBION SENIOR HIGH SCHOOL OBJECTIVES

Our objective is to develop each student to the limit of his capabilities so that he may make
the most of himself and contribute the greotest good to society. We assume that your objectives
for your child are the same. To occomplish these objectives, the parents and the school must
work in close co. perotion. Regulority of attendouce, punctuality, and application to work are
most important for successful school work. We will call you if a need arises. If you hove ques-
tions, please call Albion Senior High School. Telephone 629-9421.

EXPLANATION OF GRADING

For each course token, the course number (Course No.), the course grade (Course Gr.) re-
ceived, the teacher's name, the number of absences in each class (Ab.), and the number of
tardinvsses (T) for each class is listed.

SCHOLARSHIP GRADE

A E xce I lent BGood CAverog DPoor EFoi lure WWithdrew
IIncomplete

CITIZENSHIP CODE
There are innumerable citizenship traits and work habits wii;ch reflect on the quality of work

the pupil is doing. Good citizenship includes such characteristics as honesty, participation,
behavior, cooperation, initotive and leadership. The citizenship number, if used, is listed to the
right and above the 'subject grade.

CITIZENSHIP GRADE
1 Excel lent 2Good 3Average 1 Poor

Principal
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AuperIor
BzAbove

aserage
C=Average

average
Egalluze
I:Incomplete

`,

320
Saugatuck High School
SAUGATUCK, MICE:IGAN 49453
Phone 616-857-7621

NAME
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Recorded grades represent ,-ne-fourth of a credit
and the completion of a nine-week course.

ENGLISH

[
SCCIAL STUDIES MATH AND SCIENC ES

Course
No. Grade

Qa.
Taken Comm: lit

Course
No. Grade

Qa.
Taken Comment

Course
No. Grade

Oh.
Taken Comment--.

AREA

ELECTIVE COURSES

AREA: AREA:

AREA; AREA: AREA:

AREA: AREA: AREA!

S ,



NAME

SAUGATUCK HIGH SCHOOL

Registration Form

GRADE (NEXT YEAR)

Page 316

List plans for after graduation. (Be as specific as possible at this time!)

To register for a class you must take this registration form to the teach:;- in that

subject area and HE WILL WRITE THE CUSS ON THIS FORM AND INITIAL IT. Yog should

select a minimum of 16 nine week courses or an equixalent, plus several alternatives.

When you have this dorm completed, ail must return it to Mr. R. 1+3 Mahon or Miss Miller,

Required Classes Electives

First Choices Alternatives

List any courses you would like to take which are rot listed as a course offering:

Ary students (especially seniors) should check with the counselors if there is any

question about meeting graduation requirements.
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