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LETTER OF TRANSMITTAL

The Honorable Kenneth H. MacKay, Jr., Chairman
Vocational-Technical Training Sub-Committee
and Members of the Legislature

Ladies and Gentlemen:

On behalf of the High Priority Education Project staff and Advisory Committee,
I am transmitting the Project's report on efferts in the colleges of education
in the ©+ate University System, related to vocational education and vocaticnal
guidance. The repcrt includes an inventory of current activities in the
colleges, as well as a description of proposed projects which represent innc-
vative prototypic approaches to problems in current priority need areas.

The 1970 Legislature allocated $50,00C to the Buard of Kegents, and thrruzh
House Bill 3894 directed them to administer the High Priority Education Pro-
ject, its purpose being Lo stimulate rapid and meaningful changes within the
colleges of education, and to irprove the present image of vocational educa-
tion. The High Priority Education Project was also directed to provide furds
to the universities for special projects, and to formulate rules and regula-
tions for proposal submission, selection and funding. Lastly, the Board of
Regents was divected to ennually submit an assessment of projects funded
through the Wigh Pricrity Educaiion Project, including their objectives,
procedures and outcomes.

I believe the report denonstrates that the provisions of the bill have been
amply fulfilled. The report includes the requested assescment of projects
which bave thue far been initiated and funied by the High Priority Educa-
tion Projrct, as well as the suhmission guidelines and selection critetia
for these, and proposad, stecial projects. Proposals for the development
of reproducible prototype projects which llave been submitted to the High
Priority Education Project are also discussed, primarily in terms of their
objectives, proucedures and proposed outcomes.

It is the intent of the High Priority Educaticn Project to continue to stimu-
late, aid and sudport the colleges ~f education in their efforts in priority
need areas, through appropriate input, feedback, and funding mechanisms.

Resp.ctfully submitted,

L IRV vf-'

Rubert B. Wautt. Chancellor
State University System of Florida
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FCREWORD

The High Priority Educational Projects Fund was one part of a total pack-
age of 1970 legislative acts designed to strengthen vocational education. The
purpose of this particular fund, administered by the Board of Regents, was to
"stimulate rapid and meaningful charges within Florida's colleges of education
and tc improve the image of vocational education in the minds of teaclers,
administrators and counsrlors.

This report docuiments the success of the fund in generating an unusual
amount of creative activity in the colleges of education in designing and imple-
menting projects to improve vocational education and counseling. As a matter of
fac%, an inventery of activities w ich was made as 2 first step revealed that a
number of projects were already underway. Those which were judged to be the most
promising and worthy of immediate support in order to move them more rapidly to
full implewmentation were provided with fiunancial support from the fund.

( A number of new projects were initiated with support from the fund pro-
vided to assist in planning. Some of chese are highly innovative and show great
promcise of bringing about sub'stantial improvements in teacher and counselcr train-
ing programs. They will need continued support in ovder to be fully implemented.

Perhaps the primary reason that the colleges of education have not responded
to the changing needs of society more rapldly is that they are not uow organized,
staffed, or furnded in a manner calculated to both encourage and make possible rapid ¢
and reaningful response to change. A college staff which musL 2xpend the greater
part of its energy merely to stay afloat in a sea of students is not likely to be
highly creative or innovative. This is not to say that the need for change goes
unrecognized. It is to say, hLuwever, Llhat without powerful incentives to change,
the extra effort .equired to create new designs, put them into practice, and share
the . with others is slow {0 coma about The unmistakable message of thz 1970 legis-
lature to the colleges of education to initiate needed changes, plus the support
provided by the High Priority Educational Prcjects Fund has proven ¢o be an effec-
tive incentive. The mementum which lias been generated must not be allowed to col-
lapse, OQur strongest recommendation is that the impetus provided in 1970 be con-
tinued by the 1971 legislature and that scme form of incentive to continue a high
level of innovative activities be provided. It is our view that failure to do so
would be to break faith with these who have responded beyond what anyone might have
reasonably expected and nave invested time and creative thought ard unergy consider-
ably in excess of that which was actually supported by the High Pricrity Educational
Projects Fund.

Tt i the observation of members of the Board of Regents stafi that che fund
hes generated more substantial movement on the part of the colleges of education
than any comparatle uact iu recent years.

The report which follows documents in considerable detail whac has been s:id
to this point. Tt will be roted that first consideration was given te those pro-
jects shich appeared to have promise of immediate impact. Some problems can be
solved rather quickly with a minimum amount of support and encouragement. Others
are more complex and involve de._p and fundamentel long range changes in order to
produce substantial ard visible pay-offs. For such projects a small amount of
planning funds have teen provided.

We in the Board of Regents office believe that the 1970 legislature, in
establishing the High Priority Educational Project, was successful i. creating a
mechanism by which subst.atial and meaningful changes can be trought about in
the colleges of education. We wculd like to see it continued and pledge our
strongest efforts and determination to give a good acccunt of our stewacdship.

We would welcome the opportunity to continue to provide dorumented evidence that
we have carried out in a creditable manner our responsibilities to the people of
Florida as articulated by the legislature.
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ABSTRACT

The purpose of the High Priority Education Projzact is to stimula%e rapid
and meaningful changes in the col’eges of education rorrelative with changes in
the Public Education System, and to improve the image of vocatioral edacation.

In working toward this goal, inputs were continuously processed from three pri-
mary sources: the High Priority Education Project Advisory Council, interviews
with Department of Education and State University System personnel, and literature
relatel to vocational education and vocational guidance. The project was executed
in five intersecting phases: 1) data collection, 2) assistance to the Univer-
sities, 3) model development, 4) statement of policy, and 5) analysis of funding

needs.

1.

During the data collections phase, relevant personnel from the
Department of Education and the Cclleges of Education were inter-
viewed to assers the status of current, planned and needed activi-
ties related to vocational education and vocational guidance.
Similar survey data was solicited from cdditional sources in
Florida and from a multitude of sources acrvss the nation. Descrip-
tive summaries are included which ha’e been compiled based cn acti-
vities reported to date.

Assistance to the Universities was primarily through the funding

of sinall special projects, including dissemination ecforts and
planning projects. Thesu projects are discussed primarily in

terms of their objectives, procedures and evaluations. A pro-
gres= report is included for each project. All planning projects
have submitted preposals for large-scale attempts at producing
prototypic solutions in current priority nced areas.

Development of the Vocational Reorientaticn Model included the
identification of cumponents in, or affecting, the Public Educatioun
System, and the specification of the functional relationships which
exist between these ccmponents. The model is seen as effectively
being composed of three subsystems: the Legislature and the
Department of Education, the institutions of higher learning, and
the Public School System. The discussion of the model involves

the identification of priority rneed areas and the current response
to t'ose needs. The nceds identified are primarily those specified
by 1970 legislation, The Florida S.ate Plan for Administration of
Vocational Education, and the Select Council on Post-High School
Education Report, and include the following:

a) Articulation and coordination between the uaiversities
cormunity colleges, area vocational-technical centers,
and the Public School System;

b) Articulation aud coordination (as described above) with
respect to vocational guidance and counseling;

¢) Reovientation of pre-service public school personnel
{including teachers, tounselors, administrators, and
supervisors) with respect to vocational education and
vocational guidance;

¥3.



O

ERIC

Aruitoxt provided by Eic:

d) lmproved vocational guidance for public school students,
at all levels, with the emphasis on the disadvantaged;

e) Appropriate remediation, with emphasis on the disadvantaged;

f) Relevant high school training which produces students who
are either job-ready or prepared for post-seccndary training;

g) Development of information systems and job-placement capa-

. bilities within the Public School System; and

h) Inservice training for all public school personnel with

respect to vocational education and vocational guidance.

1he 1esponse to these needs is presented in the torm of proposals
for special projects which have been submifted to the High Priority
Education Project.

4. A statenment of special project policy has been developed, including
a qualification policy, a selection policy, and a funding policy.
The qualification policy essentially states that proposals may bhe
submitted only 2fter the project theme has been judgad to be relevant,
of poiential impact and reproducible. The selection policy states
th.t, of proposals submitted, those which meet the highest percent-
age of the enumerated criteria will have the greatest probability of
being selected. The funding policy states in essence, that funding
will be released in stages, contingent upon successful execution of
each phase of the project. All elements of policy are designed to
increase the probability of producing reproducible prototypes, in
priority need areas, with high potential for effectuatin3z visible
impact.

5. The analysis of fundirg needs was based on budget figures included
in proposals thus far submi%ted. Many of the proposals involve
multi-phase procedures to be executed over an extended period oi
time, having both immediate and long-term pay-offs. The analysis
indicates that approximately $900,000 would be required to fund the
initial phases of proposed projects in all priority need areas
(based on the amount required for one fiscal year). Should a lesser
amount be mude available. application of the High Priority Educa-
tion Project selection criteria will determine which proposals
are actually awarded funds.

The High Priority Education Project is now ir the process of critically
analyzing the submitted proposals with respect to the selection criteria. In
sore cases the proposals will be returned to the submitter for amplification
or clarification. For most of the proposals specific recommendations will be
made related to execution and evaluation. The High Priority Education Project
will insure that the outcomes of these projects are disseminated to all
relevant personnel.

The next phase of the High Priority Education Project will primarily
involve the initiation and caretul monitoring of the newly-funded special
prcjects. The project will also be completing its nation-wide survey for
final synthesis and dissemination. As always, the High Priority Education
Project will continue to engage in constant evaluation of priority need
areas and the existing and required responses, and will continue to stimulate
appropriate action.

xii
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B A STATEMENT OF 2URPOSE
¥
!
ol WHEREAS, a majority of public school students do not continue
‘ beyond the high schocl level, and, not over 20% graduate from college
; and
£ WHEREAS, vocational training is provided for only a relativ .y
small proportion of public school students, and most of these do not
reacl an adequate level of employability prior to graduating or
& leaving school without graduating, and

. WHEREAS, despite these facts, there is presently no procedure
L for advaice identification of potential academic dropouts, and no

% systematic program to recruit these young people into intencive

_J vocational training, and

WHEKEAS, the failure to develop systematic programns for identi-
fication of potential dropouts, coupled with the failure to recruit
such persons and to counsel them and train them for a vocation has
resulted in a waste of money and hiuman resources, and

TR ey
— ———

WHEREAS, marny other social problems such as increasing delin-
quency and racial uarest, and increasing welfare needs and unemploy-
ment are directly related to inadequate and irrelevant education, and

ww

WHEREAS, recent figures indicate an acute shortage of counselors,
with an average of only one (1) counselor for each four hundred fifty
(450) students in grades seven (7) through twelve (12), and for each
four thousand (4,000) students in grades one (1) through six (6), with
more than one thousand five hundred (1,500) new counselors needed to
bring the ratio of students to counselors withirn acceptable limits,
and

WHERFAS, the universities are not providing sufficient graduates
to meet the need, and it appears that the number of new counselors is
actually decreasing as course requirements become more restrictive
and demanding, and

& am [ ] L] [ ]

_i' WHEREAS, counseling as a course of study is offered only at the
: graduate level, and attempts to develop new courses of instruction
fl have encountered serious obstacles, and

WHEREAS, there is built-in academic bias in the ccunselcy
education syestem, and che typical graduate has little, if any,
r firsthand exposure to or experience with the world oi work, and

~
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WHEREAS, the present educational philosophy of the majority of
school administrators, supervisors and teachers is inadequate or
irrelevant to the applied educational needs of students,

THEREFORE, the 197C Legislature of the State of Florida enacted
legislation designed to promote rapid and comprehensive changes in the
current Public Education System of Florida.

Many of the bills which were passed had far-reaching implica-
tions, not only for otiter aspects of public education, but also for
the colleges of education in the state. Primarily as a result of
the latter, the High Priority Education Project was created, its
purpose being twofold:

1. To stimulate rapid and meaningful changes in the
colleges of education correlative with the changes
in the public education system, and

2. To eliminate the stigma presently attached to
vocatioral education.

Thus, the goal of the High Priority Education Project is not culy to bring
about changes in the colleges of education necessary for successful
implementation of 1970% legislation (purpose 1), but also to promote

those endeavors which will enable changes (in the schools and colleges)

to be perceived by students, staff and community as necessary and
desirable (purpose 2).

SUB-GUALS OF THE HIGH PRIORITY EDUCATION PROJECT

Specifically, the objectives, or sub-goals, of the High Priority
Education P-oject, are to stimulate, initfate and support projects
in the colleges of education designed to accomplish one or more of
the following:

1. THE DEVELOPMENT OF NEW COURSES OR PROGRAMS FOR
Elementary Teachers

Secondary Teachers (non-vocational)

tounselors

Occupational Specialists (and other support personnel)
Vocational Education Teachers (including Industrial
Arts)

designed to improve attitudes, skills and¢ knowledge with
respect to vocational education.

T O®>

Sub-goal 1 relates directly to House Bills (HB) 3892, 3896 and
3898, and indirectly to HB 3897 (S:e page 5). HB 3893 makes provision
for the utilization of non-degree para-professionals entitled ''Occupa-
tional Specialists," intended to work under the supervision of certi-
fied counselors, and primarily designed to expand the "world of work"
component of counseling. It is clear that utilization of such persons

* or 1971, 1980, etc.
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THE RELATIONSHIP OF THE GOALS OF THE HIGH PRICRITY EDUCATION PROJECT
TO 1970 LEGISLATION YERTAINING TO VOCATIONAL EDUCATION

BB 3892

l REQUIRING
JOB-RELATED

INSTRUCTION IN

EACH DISTRICT

HB 3898

REQUIRING ADEQUATE
COUNSELING SERVICES
Provision

for alternate
counseling methods
Submission of plans
for implementation

HB 3897

VOCATIONAL EDUCATION DEFINED

Instruction:
Instruction:
Instruction:

A

Occupational Proficiency
World of Work
Industrial Arts

1

HIGH PRIORITY EDUCATION PROJECT GCALS
I. Development or New Courses or

Programs ror:

Elementary Teachers

Secondary Teachers

Counselors

Occupational Specialists

Industrial Arts

Introductory Vocational

oo > kew B @ R o Be- 3

II.
IIT.

Modification of Existing Coursec
Fusion of Academic & Vocational
Curricula

Development of New Concept of
Role & YWunction of Counselors

V. Pevelopment of Job Placement
Capabilities within the
Public School System

Informing and Motivating of:
Administrators
Teachers
Parents
Community
Students
All

Iv.

VI.

L
iy .

—C
®

=

Aruitoxt provided by Eic:

HB 3896

ESTABLISHING A VOCATIONAL IMPPOVEMENT FUND

Priority Projects Include:

Introductory VE Curricula for Middle Grades
Pre-service & Inservice Training to Improve

Vocational Counseling
The Career Associate Program

Development of Inforration Systems & Job
Placement Services for VE Graduates

Training of VE Teachers & Support Personnel

Projects Designed to Restructure VE and

Insure Greater Community Involvement

SRy Lo

. p——
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ilB 3895
REQUIRING
CERTIFIED

DIRECTIOR OF V&

IN EACH DISTRICT .

& JC

HB 3893

PROVISION FOR OCCU-:
PATIONAL SPECIALIST!
Supervision by
certified counselor:
Supervision of
implementation plamns
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requires, at minimum, incorporation of a new elemrnt into counselor
training; counselors must be appropriately informed and trained re-
garding the functions and utilization of these pura-professionals.

In addition to this training function, colleges of educztion may also
be involved in cooperative efforts with school districts to plan ior
the recruitment, training and utilization of occupational specialists.

HB 3896 established a vocational improvement Jund and enumerated
priority areas for funding, one of these being the developaant of
vocativnal education programs for the disadvantaged. This is not &
separate goal of the High Priority Education Project, but rather 2 per—
vading theme. The realization of one or all of the stated sub-goals
of the High Priority Education Project will ultimately benefit the dis-
advantaged.

Another priority of HB 3896 is ''training and in-service pro-
jects for improving vocational counseling.” While not directly
stated, this implies that appropriate training is required at all
school lcvels, including the administration. Vocational counselirg
should not be the sole responsibility of the counseling staff, but
should rather be a total school effort. Of course the guidance
personnel will continue to have the major responsibility for voca-
tional counseling; the enormity of the total counseling task, how-
ever, demands the utilization of support personnel such as the
occupatignal specialist. The occupational specialist, conceivably
serving in an ombudsman capacity, will hopefully be a perscn wio
possesses both the necessary knowledge and the ability to communicate
with students. This all relates to a further priority of HB 3836,
namely the career associate prograw. Again, there is concern for the
use of additional support personncl (possibly junior college-trained)
who can facilitate the work of the guidance department. Both of these
priorities pcint strongly to the need for counselors who are trained
to work wiih, coordinate, and optimally utiliZe support staff.

Another priority of HB 3896 is ''training, in-sewvice and
recruiting projects for vocational teachers and sup*. ' : personnel."
As previously noted, the colleges of education may be involved in
cooperative planning efforts with school districts in addition to
performing services which are their sole responsibility. They are
keenly aware of their responsibilities and are, and have been, con-
stantly engaged in self-evaluation concerning the relevancy of their
programs.

The final priority of HB 3896 is 'projects, such as local educa-
tion authorities, designed to restru-ture vocational education.' A
restructuring of vocational education requires a corresponding restruc-
turing of training for vorational education teachers. As previcusly
noted, trainers of vocational education teacher in the colleges of
education are ~ware of this fact and are making efforts to increase
the relevancy cf their teacher training programs.

17!
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4YB 3898 requires the provision of adequate counseling services for

- students. Again, this involves not only the couaselor, but also effec-

tive utilization of support personnel as well as appropriately trained

teachers and administrators; all oy this reflects back on the =olleges
of education and their role in preparing such peuple.

HB 3837 defined vocational education to include instruction in
! industrial arts and vocationally-oriented home economice. as well as
instruction 1) which is given to persons for the purpose of developing
occupational proficiency necessary for gainful employmeat and 2) in

I « exploratory courses designed to familiarize persons with the world c¢f
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work and to motivate them to pursue courses in vocational education.

»This last point implies a curriculum which is concerned with vocational

education starting in grade one. It involves a total educational program
beginning with world of work concepts in the elementary grades, progres-

" sing to exploratory activities in the middle grades, and culminating in

relevant vocativnal training at the secondary level. This approach

requires a new breed of teachers and administrators at all levels who

" have been trained in such a way that they bring with them to the schools

the attitudes, skills and knowledge meczessury for successful implementation.

2, MODIFICATION OF EXISTING COUPSZS AND PROGRAMS DESIGNED TO
IMPROVE THE ATTTTUDES, SKILLS AND KNOWLEDGE OF ALL SCHOOL
PERSONNEL WITH RESPECT TO VOCAT1UNAL EDUCATIOXN

* All of the changes previously discussed with which the :olleges
of education must contend, can at least partially be accomplished through
modification within exfsting programs. While ultimately a complete
restructuring of the various training programs may be required, for the
sake of immediacy there are certain changes which must be, and are being,
made now. This is not necessarily a ''patching" operation, but rather
the beginning of a total proccess which begins with the key elements of
a program. A modification approach retains that which is still relevant
and discards or alters that which needs changing.

3. A MEANINGFUL FUSION OF ACADEMIC AND VOCATIONAL CURRICULA

Sub-goal 3 relates directly to HJ 3896 and 3897. HB 3896 has a
priority for 1ntroductory vocational curricula for junior high and mid-
dle schools. 1his priority has at least three implications for the
colleges of education:

1) The colleges of education are themselves invelved in
the development of such prograws. Utilizing informa-
tion about similar efforts in other areas of the country
(e.g. IACP), they are working cooperatively with the
schools to produce Loth middle school programs and the
prerequisite elementary programs {e.g. LOOM) called for
by HB 3897 (HR 3897 includes in the definition of voca-
tional education instruction regarding the world of
work) . '

18
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2) Inclusion of such curricula req'ires teachers, admini-
strators and counselors (and support personnel) with
the sititudes, skills and knowledge necessary for
successful implementation, and

3) As mentioned in 1) above, the existence of such programs
" at the middle school level indicates the need for elemen-
tary teachers who can lay the proper foundation with a

general orientation to the world of work.

The fusion of academic and vocational curricula is seen as the most
promising approach to vocational programs at the elementary and middle
scho:l levels (as well as the secondary level). This fusion can facili-
tate not only the objectives of HB 3896, but also one of the major pur-
poses of the High Priority Education Project, namely to eliminate the stigma
presently connected with vocational education. By diffusing and integrating
the vocational throughout the entire curriculum, starting with grade on’
the academic-vocational dichotomy can be ultimately eliminated. Voca-
tional education will be viewed not as subordinate to academic education,
but rather as complementary to it.

4. THE DEVELOPMENT OF A NEW CONCEPT OF THE ROLE AND
FUNCTION OF COUNSELORS.

All of the discussion under sub-goal 1 concerning counselors
applies here, the difference being one of degree, as mentioned under
sub-goal 2. The problems of today will not wait until the colleges of
education have had sufficient time to deveiop a completely new training
model for counselors., Ergo, new courses ¢¢ programs, or appropriate
modification of exicting programs, must be developed now. The ultimate
goal, however, is the development of a new species of counselors, fully
prepared to deal with the changing needs of youth. As with the develop-
ment of any new species, the process is evolutionary. By cortinually
modifying courses, adding .aew ones and discarding irrelevant ones, even-
tually the cycie will become complete and the desired output produced.
Also as with evolution, the process is adaptive; those characteristics
of counselors which remain relevant will be passed on to future genera-
tions of counselors, whereas those characteristics which lose their
relevancy will disappear through a self-selection process. The speed of
the total cycle depends not only on the willingness of the existing
breed, but also on the support and encouvragement they receive from out-
side their ranks.

There are, however, a number of universities in a position to by-
pass the normal process of evolution; they are not constrainad by
existing frameworks in that they curren:cly have no program for counselors.
Given sufficient support, they CAN and WANT to develop programs which
+will serve as reproducible prototypes not only for universities with
existing programs, but also for those universities who currently do
not have such programs. The discussion presented above applies to
training programs for teachers and administrators at all levels in all
areas.

19.
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5. DEVELOPMENT OF JOB PLACEMENT CAPABILITIES WITHIN THE
PUBLIC SCHOOL SYSTEM

Sub-goal 5 relates directly to HB 3896 and indirectly to HB 3892,
3893, 3895, 3897 and 3898. HB 3896 has as a priority development of
information systens and job placement services for vocational education
graduates. ‘While the the maintenance of a job placement system is pro-
bably the responsibility of the echools, it is up to the colleges of
education to provide the leadership and support necessary for the develop~
| ment and implementation of such a system.

. The remainiug bills listed above all contribute to produciug a
student who is job-ready; the final link in the chain is the availability
of a service to place him appropriately. It is a philosophical question
as to where the responsibility of the public school system te a student
ends; it is the belief of the High Priority Education Project that, if
: indeed school is a preparation for life. :"ie resjorsibility <hould end
when a student has either entered some ty:e ot pos:-secondar- training
T or been successfully placed in a job. Ev:luation [ the lat er neces-
sarily entails follow-up activities; feed ack from save can (ontribute
valuable input to the educational system :oncernin; its strei gths anc
weaknesses.

6. INFORMING AND MOTIVATING OF
A Administraters
B Teachers
C Parents
D Community, and
E St.dents
concerning voc.ationally-oriented programs, through in-
service work, internships and other methods.

I There is no gquestion that successful implementation of any piece
of legislation requires some minimal level of acceptance on the part
of all those affected by it, at thLe very least, and cptimally requires
that it be viewed as both necessary and desirable. This can only be
accomplished through systematic efforts to inform the public and the
school system concerning the necessity of change. There is little
question that the key to the entir:c effort lies in the area of attitudes
and that one of the major means to changing attitudes is information.

Sub-goal 6 is also seen as an effective way of reducing the stigma
currently associated with vocational education. This stigma is primarily
a result of lack of information concerning, among other things, the cur-
rent labor market. When people become aware of the skills necessary for
today's jobs and the benefits to be derived from these jobs, financial
and non-financial, there will be a significant increase in the perceived
respectability of vocational educatian.

O
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In conculsicn, there is hardly an areca of concern which does not
ultinstely affect the colleges of education. That they are awvare of
their responsibilities and are willing to fulfill them is documented
with the Summary of Current, Planned and Priority Activities presented
beginning on page 24, This summary verifies that th2 colleges were
moving in the right directiosn prior to the 1970 legislation and that
this movement has significauatly increased as a result of, and in
response to, this legislation.

The purpose of the High Priority Education Project is to further

stimulate, aid and support the colleges of education in their efforts
through appropriate input, feedback, and funding mechanisms.

2
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PROCEDURES

INTRODUCTION

Throughout the duration of the High Priorfty Education Projeci, con-
. siderable emphasis has been placed on the acqu:sition of relevant inputs.
In general, inputs have been derived from three major sources: the High
Priority Education Project Advisory Council, interviews with relevant per-
sonnel at the Department of Education and colleges of education, and litera-
ture on vocational education and vocational guidance.

L. The High Priority Education Project Advisory Council.

The members vf the Advisorv Council were selected so that the com-
position of the entire council would be representative of all relevant sub-
populations. Council membership includes representatives of the Legislature,
the Department of Education, the colleges of education, the public school
system, labor, business and industry and citizens of Florida (see Appendix A
for a list of members). At the first neeting of the Advisory Council,
January 15, 1971, a Management Committee was selected, approved and assigned
the task of implementing decisions of the Council betwcen meetings (see
Appendix A). The members of both the Advisory Council and the Management
Cormittee (which held frequent meetings) were extremely cooperative and
provided many insightful comments and suggestions to the High Priority Educa-
tion Project, toth during and between meetings.

In response to an apparent need for coordinated planning, concerning
primarily the "occupatinnal specialist," the High Priority Education Project
also held a Meeting of Guidan~e Trainers, on March 9, 1971. Among those
attending were representatives from: the counselor education programs at
the state universities, the Department of Education, the Florida Legislature,
the Florida Personnel and Guidance Association and the Florida Education
Association (see Appendix B). Discussion was devoted primarily to three
[ arcas relating to curriculum revision: carea2r counseling, differentiated

staffing and the training and utilization of occupational specialists. In
addition, a number of proposed activities related to guidance were presented
[ to the group for reaction ard comment. The recommendaticns of the group
provided valuable input for those attending the meeting, the hLigh Priority
Education Iroject, and personnel planning projects in the colleges of education.

[ In addition to inputs received through meetings held by the High Priority
Education Project, additional feedback was cobtained on progress reports given
to other groups such as the Education Dean's Meeting held February 22, 1971.%

[ AL .t

*Copies of all reports are available upon request.

N  YTvw
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2. Interviews with Personnel at the Department of Education and
the Colleges of Education.

There is scarcely an aspect of the High Priority Education Project
which has not in some way been influenc:d by the information gained in these
interviews (see App.adix C for a list of interviewees). Knowledge was gained
concerning vocationally-related activities in the colleges of education as
well as elsewhere in the State of Florida and around the nation. Inter-
viewees also contributed many comments concerning proposals for projects
related to vocational education and guidance, including suggestions for sub-
mission guidelines, selection criteria and priorities. Also, the Department
of Education was very helpful in supplying information with respect to the
evaluation and approval of new programs. Intervieweec in all quarters con-
tributed suggestions for further sources of inrformation.

3. Literature Related to Vocational Edication and Vocactional
Guidance.

Many bocks, articles, reports and pamphlets have been secured, read,
and abstracted since the Project began (see REFERENCES at the conclusion
of this repert). These documents have been & source of inpute with respect
to 1970 legislative activities in the state and elsewhere, and current
philosophy concerning vocational education and vocational guidance.

Tha activities of the High Priority Edvcation Project are presented
in five phases; when applicable, these are discussed in terms of objectives,
procedures and outcomes. These phases were not independent; for any two
adjacent phases, the activities of one were begun much before the activities
of the other were completed.

24
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PHASE I - DATA COLLECTION

Objectives

1. To develop instruments for collecting data on activities--current,
planned and needed--in the collezes of education related to voca-
tional education and vocational guidance.

2. To compile an inventory of current, planned and needed activities
in the colleges of education related to vocational education and
vocational guidance.

3. To survey additional institutions in Florida and across the nation
concerning activiiies related to vocational education aad vocational
guidance.

Pro:z2dures

Objective 1 - Two instruments were developed for data collection, a
Current Activitizs Iaventory form and a Project Description form. The Cur-
rent Activities Inventory form was basad on the goals of the High Priority
Education Project and was used as an enumeration sheet (see page 18}, For
earth line entry on the inventory form, the number of current and planned
activitics was indicated; column 3, NSEDED, was used for priority ratings
{(to be discussed in the next section). The Project Description form was
developed to obtain more detailed information or all activities indicated
on the inventory form (see page 19). The line entry "Project Code" refers
to the inventory classifications; for example a code of I-A~2 would indicate
that a NEW COURSE, PROGRAM OR ACTIVITY €for ELEMENTARY TEACHERS, PLANNED in
one of the colleges of education, was to be described. Ac a result of iritial
interviews, the instruments were revised, primarily to include move line
entries. All persons interviewed prinr to revision were re-contacted and
thie additional information obtained.

Objective 2 - The deans of the colleges of education in the nine
state universities were contacted and inforwme! concerning the purposes and
activities of the High Priorit,; Education Project. Each dean was seat a
list of potential interviewees and requested to augment that list at his
discretion. Interview detes were negotiated and on-campus interviewing
ocrurred between November 9, 1970 and Januvary 19, 1971.

Generally the s’te visit began with a group meeting and discussion
followed by individual appointments pre-scheduled by tha dean. At the
beginning of each interview a Current Activities Inventory was completed;
then, for each item indicated on the inventory. a Project Description form
was completed. If more than one pevson in a college indicated the same
activity, it was credited on only one inveutory form tut & separate groject
description form was compleced for each persoa. The duplicate description
forms were later consolidated into one form.

17
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TITLE __

INSTITUTION

DEPARTMENT

*CURRENT ACTIVITIES INVENTORY

PROJECT GOALS

1

CURPENT

PLANNED

3

NEEDED

I.

Develep New Courses or Programs
G. Additional
A. Elementary Teachers
E. Secondary Teachers
C. Counselors
D. Occurational Spacialists

E. Industrial‘Arts Teachera

F. _Introductory Vocational

I1.

Course Modification

ITi.

Fusion nf Academic and
Vocational Curricula

1vV.

Development of New Cor.copt of Role
and Function of Counselors

Develop Job Placement Capabilities

_NRithin the Public School System ___

V..

Inform and Motivatei#
A. Administrators
B. Teachers
C. Parents
b. Community
E. Students

F. All

ERIC
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*Projects designed to improve attitudes, knowledge
and competencies with respect to vocational education

**Concerning Vocationally Oriented Programs
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TITLE _

NAME _

INSTITUTION

DEPARTMENT

Project Code

PROJECT DESCRIPTION

Project Objective(s)

Strategies for Achieving Objective(s): Specific Events

1.

2.

3.

Evaluation Plen: Specific Events

1.

2.

3.
Amount of Funds: 1. 2. 3.
Duration of Funding: From to
Additional Funds Needed? Yes No

1f Yes:

What Amount?

Why?

28"
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Column 3 - NEEDED - of the inventory form was used to assess ~riority
areas. Interviewees were asked to select the goal from the left-hand column
which in their opinion was most in need of attention; their first choice was
assigned a "1". They each also selected a second choice "2" and a third
choice "3". For each priority area selected, the interviewee was asked for
specific suggestions as to the natuie of needed activities; for each specific
suggestion, a Project Description form was at least partially completed.

Objective 3 - Lists of names, titles, and addresses of persons to be
contacted were compiled from various sources (sze Appendix D-1). Letters of
explanation were sent accompanied by a Current Activities Inventory form;
the letters requested information and/or materials available on activities
related to the goals stated on the form (see Appendix D-2). The following
categories of people were contacted:

1) Deans (23) of the education departments of the junior colleges
in Florida;

2) Deans (24) of the colleges of education of institutions in
Flor ’‘a but not in the State University Systeu;

3) Directors of vocational education and vocational guidance (49)
in the state departments of education

4) Directors and coordinators of industrial arts (76) in the
state departments of education

5) Superintendents (58) of the largest school systems in the
United States;

6) Deans (51) of major universities in the United States;

7) Project directors (24) of innovative projects - described in
Lorraine Hansen's Career Guidance Practices in School and
Community;

8) Innovative programs (30) described in Innovative Programs_ in
Industriel Arte; and

9) Commercial producers (27) of {instructional materials.

Follow-up letters were sent to non-responders and to responders wher addi-
tional information was desired.

Qutcomes

Objective 1 - Development and revision of interview instruments (see
discussion under Procedurecs).

~ Objective 2 - The data collected from the colleges of education were
compiled and synthesized and are here presented in two forms. The final
summary totals, compiled from the Current Activities Inventory forms are
presented on page 21; thesa figures are based on activities ifn the seven
operating state universities. ¥For example, for I-C-1 the 11 figure indicates
that there are currently 11 courses, programs or activities for counselors in
the colleges with respect to vocatioinal education and vocational guidance.
The figures under column 3 indicate the number of interviewees who assignad
a priority to the correspond‘ng goal. ¥For example, in column 3, the 17,

291
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HYGH PRIORITY EDUCATION PROJECT
FINAL SUMMARY
TOTAL
NAME

INSTITUTION

DEPARTMENT

*CURRENT ACTIVITIES INVENTORY

1 2 3
PROJECT GOALS CURRENT PLANNED NEEDED
I. Develop New Courses or Pfograms ‘ 7 5 3(2-0-1)
G. Addicional
A. Elementary Teachers 7 3 17 (10~5-2)
B. Secondary Teachers 2 1 10(2~4~4)
C. Counselors 11 8 12{4-4-4)
D. Occupational Specialists 1 3 7(1-2-4)
E. Industrial Arts .Jeachers 1 3 3(0-3-0)
. F. Introductory Vocational 6 2 5(1—3-]1_
II. Course Modification 4 i 6(1-3~2)
1I.. Fusion of Academic and
Vocational Curricula 4 3 11(2-2-7)
. IV. Development of New Concept of Role
and Function of Counselors 2 1 8(2-2-4)
V. Develop Jot Placement Capabilities
Within the Public School System 0 2 4(2-1-1)
VI. Inform and Motivatek*
A. Administrators - 2 2 5(4-0-1)
B. Teachers 0 2 4(0-3-1)
C. Parents 0 0 4(1-1~2)
D. ' Community 0 0 1(0-1~0)
E. Students 0 1 2(2-0-0)
F. All 3 1 10(72-2-1)
*Projects designed to {mprove attitudet <uowledge

and competencies with respect to vocational education
#AConcerning Vocationally Oriented Programs

ERIC
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ANALYSIS OF FINAL SUMMARY PATA

60 —

50 = { /’ Current

TG Ty

Planned

40 = , Needed

NUMBER

7
Z
2
/
‘4
Z

Develop Develop
New Existing Academic New . .Job Motivate
Courses Courses and Role Placement Schools &
or and Vocational for Capability Community

Programs Programs Curricula Counselors

! GOALS OF THE HIGH PRIORITY EDUCATION PROJECT
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SUMMARY OF CURRENT., PLANNED AND PRIORITY ACTIVITIES

I DEVELOP NEW COURSES OR PROGRAMS

A ELEMENTARY TEACHERS

1 EDV 407 - The Teacher and the World of Work - University of South
Florida

Objectives:

TO create a climate of inquiry that will allow
each student to analyze his own career plans
in relationship to four basic questions:
(1) What forces and institutions tend to -
allocate man to a job
(2) What is the relationship between the job
a man holds and his life style
(3) What is tle nature of adult needs and
responsibilities to educational programs
(4) what are the ind.ices for measurement of
one's '"full power"

IA 455 - Industrial Arts for Elementary Schonl Te2zhers - Florida
A & M University

Objective:

TO provide elementary education teacher trainees
with knowledge cbout industry and industrial pro-
cesses in such a way as to enable them to inte-
grate indvstrial concepts and applications into
their daily planning and teaching

IAS 320 - Elective for elementary trainecs/inservice for elementary
classroom teachers - Florida State University

Objectives:

T0 provid= opportunity to explore the methods of
instruction used in industrial arts

TO provide experiences in the use of tools,
materfials and processes applicable at the
elementary level

TO develop an awareness of the world of work

as it can be taught in an elementary school

IE 464 - Industrial Arts for Elementary Teachers - University of
West Florida

Objectives:

TO help elementary teachers improve their ability
to teach basic skills, reading, etc.

TO enable the teacher to permit the child to be
crecative and have self-expression

TO familiarize tecachers with industrial type
occupations

24
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*%A Planning Study for a Computer-Managed Instruction Approach to
Teacher Training in Vocational Guidance -~ Florida State
University

Objectives:

TO develop a new training wmodel utilizing CMT
to provide for a team approach to vocational
guidance

TO0 design and snecifiy CMI training mcdules and
manuals

TO specify plan for implementation, ewvaluation,
and dissemination of the CMI vocational train-
ing model

Project LOOM (Learner Oriented Cccupational Materials)--Industrial
Arts Elementary Curriculum Project ~ Florida State University

Objectives:

TO develop occupational instructional materials
for elementary students

TO develop in elementary teachers an awareaess
of the world of work ‘

Social Studfes Area of Elementary Block-~-Involvement in Community
Aspect - University of Scuth Florida

Objectives:

TO increase the awareness of preservice teachers
concerning the world of work

TO build li economic knowledge and skills

TO relate curricula areas to world of work

Continuous Laboratury Experience Program for Elementary Teacher
Trainees - University of South Flerida

Objectives:

TO develop (through immersion) an understanding
of another culture, e.g. Latin America, in order
to tetter understand their own

TO have trainees work with foreigun artisans in
order to: (a) form an appreciation for his
skills, and (h) form a sensitivity for his role
in seciety

TO create awareness of cultural differences

Summer Workshop fo: Inservice Elementary Teachers ~ University of
South Florida

Objectives:

TO change concept of world of work
TC in.rease awareness of new aspects of world

of work

TO develop awareness of relevance of economics
to world of work
TO0 increase confidence ia knowledge of economics

k*World of Work Practical Arts for Grades 4, 5 and 6 - University of
South Florida

Objectives:

TO assist teachers in developing concepts through
manivulation of tools, materials and krowledge

of technology

TO develop better understanding and appreciation
of craftsmenship through the use of tools

**Funded by High Priority Education Project
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P1* Changing Attitudes Toward World of Work - University of South Florida

Course for Teacher Trainees - Florida State University
Objective: TO give teacher trainees vocational information,
including opportunities, etc.

Inservice and Summer Training for Elementary Teachers (In Counties) -
Florida State University
Objective: TO acquaint elementary teachers with current
materials and methods pertaining to the
world of work

Incegration of Vocational Information Into Existing Preservice
Curriculum - University of Florida
Objectives: TO change attitude toward vocational education
in general and specific occupations
TO enable teachers to expose students to a wide
spectrum of careers

P2 Course for Elementary Teachers - University of Florida
Objectives: TO give information c.ncerning vocational education
‘ TO become familiar witb intent and objectives of
vocational education
TO produce teachers who will support the vocational'
program

Functional Reading (Course) - Florida State University
Objectives: TO give teacher trainees ability to develop
facility of oral language in children
TO give trainees ability to develop a positi
self concept in children

Incornoration of Vocational Information Iuto Methods Courses and
Inservice Training - Univercity of Florida

F3 New Course for Elementary Teacher Traineses - Florida Atlantic

Univers.ty
Objective: TO train how to expose children to world of
work

B SECONDARY TEACHERS3

1 *#*A Planning Study for a Computer-Managed Instruction Approach to
Teacher Training in Vocational Guidance - Florida State
University
Objectives: TO develop a new training model utilizing CMI
to provide for a team approach to vocational
guidance
T0 design and specify CMI training modules and
maruals

*P reters to its reported priority level
**Funded by tiigh Priority £duc.ition Project

ERIC
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TO specify plan for implementation, evaluation,
and dissemination of the CMI vocational train-
ing model

VE 509 - Selection and Guidance of Vocational Students - Florida
State University

Oblectives:

TO teach prospective teachers how to interpret
and follow-up on measures of aptitude and interest
(general and specific)

TO teach prospective teachers how to discaminate
occupational information

TO teach prospective teachers how to select
students for placement in occupatioual training
courses

TO tear.h prospective teachers concerning place-
ment and follow-up of vocationally trained
students

2 Inservice Workshop for Training Vocational Teachers to Teach
Disadvantaged Youth - Florida A & M University

Objectives:

TO develop competencies among vocational teachers
to teach occupational skills to disadvantaged
youth

TO develop attitudes favorable toward teaching
disadvantaged youth

TO introduce occupational education for dis-
advantaged into the pre-service program of
secondary teachers (first vocational teachers,
then ALL teachers)

Pl Course for Secondary Teachers = University of Florida

Objectives:

P2 NONE

TO give information concerning vocational

education

TO become familiar with intent and objectives

of vocational education

TO produce teachers who will support the vocational
prog:am

P3 Incorporation of Vocational Information Into Methods Courses and
Inservice Training - University of Florida

Course-Orientation to Vocational Education - Flcrida State
University

Objectives:

TO make meaningful to all teachers in educa-
tion the objectives of vocational education
TO inform concerning selection and guidance
of students in vocational education

35
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C COUNSELORS

1 Conference on Vocational Guidance - University of South Florida

Objectives: TO improve relationsinips between vocational
and guidance personnel and the services and
programs they provide for young people
TO deal with potentials and problems related
to the new proposed coccupational specialist for
the counties in Florida

COU 509 - Information Services: Educationel, Cccupational, and
Personal-Sozial - Florida State University
Objectives: TO develop guidance and counseling skills

TO assimilate and integrate occupation
information
T0 develop innovative d<:semination methods

Course 502 - Vocational Psychology - University of West Florida
Objectives: TO describe the gamut of possible occupations
TO inform concerning dymamics of work motivation

Development of a Values Inventory - University of South Florida
Objectives: TO develop Letter ways (set of instruments) for
assessing values (as distinct from interest-
personality measures)
TO have an instrument with predictive and con-
current validity for vocational decision-
making and related choices

EDC %11 - Vocational Development - University of Florida
Objectives: TO acquaint counselors with the technology of
occupational iniormation
TO make counselors sophisticated about tow
people develop vocationally

EDG 603 - Information Service in Guidance - University of South
Florida
Objectives: TO help prospective counselors become better
informed in the information services
TO help prospective counselors become better
able to provide such services
TO develop a positive attitude toward guidance

EDG 629 - Comparative Guidance ~ University of South Florida
Objectives: TO clarify the guidance philosophy of the
American counselor
TO understand the guidance philosophy of a
large segment of the world's population (that
cannot be ignored)

EDG 683 - Occupational and Educational Information - Florida
Atlantic University
Chjectives: TO study and identify the different kinds of
occupational and educational information that
counselors and clients need

:;Eg.k;..
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TO learu vshere to obtain occupational and educa-
tional information and how to use it in vocatioral
counseling

TO describe appropriate methods for classifying
and filing occupational and educational information
TO {dentify the basic theories of vocational
choice and development

TO identify principles and method: of teaching
ovcupationa

TO interpcet and use test scores in making voca-
tional and educational choices

TO utilize occupational and educational iiforma-
tion in elementary schools

EDV 441 - Selection and Guidance of Vocational Students - Universgity
of West Florida
Objectives: TO inform counselors and teachers on how to

select students best suited for vocational
education
TO have counselors and teachers knnw how to guide
these students and cope witl: their special pro-
blems

GUID 503 - The Information Services — Florida A & M University
Objectives: TO develop awarenes8s of the knowledge and skills
rnecessary in order to develop and administer an
effective information service in the school
TC familiarize with theories of career choice
TO familiarize with means of mediating information

VE 509 -~ .clection and Guidance of Vocstioral Students - Florida
State University
Obj . tives: TO teach how to interpret and follow-up general

and specific measures of aptitude and interest
TO teach how to disseminate occupational infor=-
mation
TO teach how to select students for placement in
occupational training courses
TO teach concerning placement and follow-up
of vocationally-trained students

2 Booklet for Counselors on Applications of Research - University

of Florida
¢h1.ctive: TO inerease the interest and skills of counselors

in helping people chooae careers

Course - Career Development - University cf South Florida
Objectives: TO understand theoretical rationale for career
development
TO understand pacterns of career development
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Inservice Vocational Guidance Institutes (N=40) - University of
Florida : : :

Objectives: TO give school counselors field experience and
information about jobs through employer visita-
tions
TO give counselors experience in vocational
guidance interviewing
TO acquaint counselors with sources of information
TO increase awareness of training opportunities
in vocational-technical education

Inservice Workshop for Counselors - University of West Florida
Chjectives: TO familiarizc counselors with the possibilities
in the world of work
TO familiarize with techniques and methods of
disseminating world of work information (K-12),
e.g. films, spiakers from the field
TO familiarize with tests in the area

Reproducticn of Output from Information Service Course (EDG 603) -
University of South Florida
Cbjcctive: TO disseminate potentially useful reports on
occupational possibilities, etec., to students
and relevant school personnel

Slide-Sound Set - Preservice and Inservice Counselors (Vocational
Guidance in a Group Setting) - University of South
Florida
Objectives: TO produce a slide-sound set of vocational

counseling in a group setting to be used with
preservice and inservice counselors
TO assist counselors in assisting students in
making vocational choices

Study of Career Patterns of Adolescent Disadvantaged to Produce a
Model -~ University of Florida
Objective: TO develop a model for counseling disadvantaged
to disseminate to pPreservice and inservice
counselors

View of Vocational Guidance at the International Level - London,
England - Preservice and Inservice - University of
South Florida
Objectives: TO develop a better understanding of vocational
guidance
TC increase counselors' perspective of guidance
at iaternational level
TO introduce new procedures and techniques
TO bring back audio-visual materials

Pl Statewide Occupational Workshop - Florida Atlantic University

ERIC

Aruitoxt provided by Eic:

Objective: TO update college counselors as to new programs
in the state, e.g. data processing approach




B - S U P . o s e A A P

31

P2 Course - Vocational Education for Counselors - Flerida State University
Objectives: TO inform concerning avcilable interest and
aptitude tests
TO inform concerning occupations and to give
practical experience

Feasibility Study for Counselors at Undergraduate Level - University
of South Florida
Objectives: TO decrease preparation time for counselors
TO decrease preparation costs
TO increase availabiliity of counselors to students

P3 Course in Vocational Counseling - Uaiversity of Florida
Objective: TO prepare counselors (K-~12) in the area of
vocational opportunities and job preparation

D OCCUPATIONAL SPECIALISTS
1 See I-C~1 (VE 509)-page 29

2 Coordination With County In Developing Program for Occupational
Specialists -~ University of Florida

An Innovative Model to Train Supervisors and Occupational Learning
Specialists (Summer, 1971) - Florida A & M University

ObjJectives: TO develop an innovative model program which
would: a) train supervisors of occupational
specialists, b) train occupational specialists
TO demonstrate the oparational and unique duties
of occupational specialists which are comple-
mentary to other pupil-personnel workers
TO demonstrate the effectiveness of utilizing
differentiated staffing and team approaches in
pupil-personnel services

New Program for Occupational Specialists (Summer, 1971) - Florida
State University

Objectives: TO prepare occupational specialists who can
function under the direction of a trained
counselor in public school settings
TO give them a broader exposure to the world
of work )
TO prepare them so that they can reach more
students in an effertive way with vocational-
occupational information

P1 NONE

P2 Addlitional Training for Some Counselors to be Trainers of Occupa-
tional Specialists -~ Florida Atlantic University
Objective: TO prepare people to train occupational
gpecialists

O
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P3 Training for Occupational Specialists - Florida A & M University
Objective: TO have occupational specialists be resource
persons for counselnr and school

E INDUSTRIAL ARTS TEACHERS

1 Identifying Implications of Research for Industrial Arts Teachers -
Florida State University

Objectives: TO study research completed of interest to voca-—
tional teachers
TO synthesize research into meaningful, useful
guidelines
TO report findings and disseminate to vocational
teachers

2 Course ~ (Vocational Education Division) - Florida State University
Objective: TO provide supervised work experience for current
teachers in order to update their knowledge and
capabilities

Training Program to Improve Vocational Educators Effectiveness In
Working With Disadvantaged Youth (1/71-6/71) - Florida
A & M University
Objectives: TC increase vocational educators' understanding
of the needs and nature of various disadvantaged
populaticns
TQ increase vocational educators' awareness of
various school &nd commwunity resources which
can assist disadvantaged persons
TO increase vocational educators' ability to
evaluate the personal, social, academic, and
vocational development of disadvantaged persons
TO 2ssist vocational educators in evaluating the
effectiveness of their efforts in serving the
disadvan-aged

Workshops ~ Inservice Training for Industrial Arts Teachers {(Summer,
1971) - Florida State University
Objective: TO acquaint teachers with curriculum materials
and processes needed to initiate and implement
TACP (industrial Arts Curriculum Project) in
the areas of construction and manufacturing in
secondary classrooms

P1 NONE

P2 Inservice Training for Industrial Arts Teachers (All Levels) -
Florida Technological University
Objectives: TO enable them to teach about the world of
work at the junior high level
TO enable them to develop the high school
students' knowledge about vocational opportuni-
ties and techniques in securing pesitions

O
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P2 Inservice Training for Industrial Arts Teachers (Secondary) -
Florida State University

Objective:

P3 NONE

TO provide inservice industrial arts teachers
with opprotunities .o learn how to initiate
programs in the innovative curriculum programs
in Industrial Arts - American Industry and
Industrial Arts Curriculum Project

F INTRODUCTORY VOCATIONAL

1 Conference on Vocational Guidance -~ University of South Florida

Objectives:

TO improve relestionships between vocational and

guidance perscnnel and the services and programs
they provide for young people

TC deal with potentials and problems related to

the new proposed occupational specialist for

the counties in Florida

EDBE 405 - Principles of Business Vocational Education - Florida
Technological University

Objectives:

TO understand the historical development of
vocational education

TC understand the historical development of
vocational business education

TO become acquainted with programs in office
education receiving federal support

TO identify the pros and cons of various pro-
grams offered in public schools in vocational
business education

TO develop a basic philosophy of vocational
education

TO acquire an nderstanding of the role of the
community in vocational education

TO acquire an understanding of the function and
importance of an advisory committee in vocational
education

TO understand the role of the teacher, coordinator,

and director of vacational education programs
TO become acquainted with corgressional action as
it has auffected vncational education

EDV 302 - Principles of Vocational Education - University of Florida

Objectives:

TO prepare students to develop a philosophy and
objectives of vocational education baaed upon
our society and needs of people

TO inform on how vocational education fits into
total program

41
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EDV 325 - Introduction to Vocational Education - University oi
West Florida .
Objectives: TO learn basic principles of vocational education
TO inform concerning importance of education for

work in our society

VE 406 - Principles of Vocaticnal Education ~ Florida State University
Objectives: TO inform concerning laws regulating vocational
education
TO inform concerning prirciples of administration
at national, state, and local levels
TO inform concerning state objectives, programs
and plans

VED 643 & 443 - Principles of Vocational Education -~ Florida Atlantic
University
Objectives: TO perceive the role of vocational education in
the total school program
TO determine the need for vocational education
TO assess the importance of vocational guidance

2 Supzrvised Field Experience for Vocational Personnel - University
of South Florida
Objective: TO refine the college training and counseling
competency of adult and vocational counselors/
teachers through practical experience

**Symposium on Vocational-Technical Education at Florida Technological
University (end of 2/71 - 2 days) - Florida Technological
University
Objectives: TO develop a skeleton program for vocational-
technical education at FTU
TO determine the appropriate steps in the develop-
ment of a preservice and inservice vocational
education program

Pl Development of a New Program at Florida Technological University
for Vocational Teachers - Flcrida Technological

University
Objective: TO train preservice and inservice teachers
in vocational and technical occupations

P2 NONE

P3 NONE

**Funded by High Priority Education Project

O
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G ADDITIONAL

*%%] Cooperative Business Education Learning Activities Packages (LAPS) -
Florida Atlantic University
Objectives: TO refine and duplicate existing LAPS
TO disseminate LAPS to all coordinators of
cooperative business education programs in
Florida

Field Experience for Seniors in Social Welfare and Correction (Work
Experience at Rickards) ~ Florida A & M Yniversity
Objectives: TO provide exposure to the sccial system
TO provide for students the opportunity to:

a) observe first-hand the operation of varied
helping services, agencies, and institutioms,
noting relationships to other such units in
a cystem of social service, and

b) to assess the field of social welfare in
relationship to self as a probable career to
pursue both for study and employment

Field Experience for Sfeniors in Social Welfare - (Work Experience
at Rickards) - Florida State University
Objectives: TO have students identify major agencies in the

network of social welfare
TO have students develop an awareness of selected
problems of people
TO have students develop problem solving skills
TO have students demonstrate the problem solving
approach ¢° the social welfare area

New Program for Preparation of Health Occurations Education Teachers -
University of Florida
Objectives: TO meet the needs for health occupations eduration
TO establish a masterd degrece program
T0 £ill an existing and projected need for such
people

VED 641 - Organization and Coordination of Cooperative Business
Education Programs - Florida Atlantic University
Objective: TO lcarn to operate a cooperative business educa-
tlon progranm in a high school, i.e., will be able
to be a coordinator

ED 642 - Related Study in Coopecrative Business Education Programs -
Florida Atlantic University
Objective: TO learn to select, order, and use appropriate materials
and texts for the related :tudy class (related study
class relates clasarcom and work experiences in a
coope rative business education program)

**Funded by High Priority Educati.n Project
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Workshops (2) - Family Finance - Educaticn for All Elementary and
) Secondary Teachers - liniversity of Florida
Objectives: TO help participants, administrators, and

counselors levelop personal competencies in
money management and consumer education
TO help parcicipants develop techniques of instruc-
tion and curriculum plans to implement consumer
education

Course for People In Special Education Concerning Vocational Educa-
tion and Its Relation o Rehabilitation - University of
Florida

Inservice Developmental Workshtop - Development of a Middle School
Curriculum (Distributive Education} - Florida Atlantic
University

Post-Secondary Vocational--Technical Program (Vocational Education
Division) - Florida State University
Objectives: TO update administrators and teachers
TO train administrators and teachers for adminis—
trative positions in vocational-technical centers,
junior colleges, etc.

Vocational Person - Liaiscn with Counselor - University of Florida
Objective: TO develop a person on the vocational education
staff who is:

a) broadly knowledgeable about vocational
objectives and programs

b) fariliar with guidance facilities in the
school, and

¢) working with students in job placement
and course selection

Workshops for Agriculfural Teachers and Supervisers - University of
Florida

Conference (for Counselors, Vecational Educators, General Educators,

and Students) to reconsider Vocational Guidance - University

of South Florida
Objectives: TO get agreements and differences in stated needs
for improving vocational guidance and related
choices (written statements and needs)
TO obtain suggestions for improving same

Programs for Middle and Secondary Teachers in Business Education -
Florida Atlantic University

NONE

Program for Coordinators of Distributive Education -~ Florida
Atlantic University

44"
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II COURSE MODIFICATION

1 Industrial Arts Department - Florida State University
Objectives: TO have courses in line with performance objectives
TO have fewer courses - blocks of objectives, e.g.
5 credit courses
TO comply with State Guide for Industrial Arts:
4 areas:
a) communication
b) power
¢) manufacturing, and
d) construction

Modification of EDV 302 and 611 - Vocational Development - University

of Florida
Objectives: TO give students knowledge of scme vocational
theory

TO give students selection of a theory to use

as a frame of reference

TO give students ability to arply theory to

career dsvelopment work

TO give students knowledge of the structure of

the work world

TO give students knowledge of sources of educational
and occupational information

TQ give students ability to guide students in pro-
cessing information

Teacher Training Program (School of Technology) -~ Florida A & M
University
Objectives: T0 achieve a better balance (proportion) of
professional and technical education
TO provide prospective teachers with additfonal
technical competencies

Vocational Education Division - Florida State University
Objectives: TO delete obsolete courses (n=12)
TO revise courses completely (n=4)
10 modify courses somewhat (n=8)

2 Modification of GUID 503 ~ The Informatfon Service - Florida A & M
University
Objectives: TO keep course relevant with current technological
social and demographic changes
TO provide counselors-trainees with needed new
competencies and skills in the area of dis-
advantaged students

P1 NONE

ERIC

o
‘ 45 {

w.
-



38

P2 Modification of Total Curriculum for Counselors - Florida A & M
University
Objectives: TO change the perception of the role of the

counselor to that of a': innovative and change
agent focusing on the system as a client
rather than individuals only
T0 emphasize a team approach between the
school and the community
TO recruit and train members of minority groups
as pupil personnel specialists

P3 Changing Attitudes Toward World of Work - University of Florida

III FUSION OF ACADEMIC AND VOCATIONAL CURRICULA

1 Development and Evaluation of Consumer Education Teaching Materials
For Disadvantaged Middle and High School Students -
. Florida State University
Objective: TO develop, test, and disseminate consumer
education materials for teachers, students and
underprivileged adults

Development of a Pre-Technical Curriculum For High School Students -~
University of Florida
Objective:: TO plan and prepare a pre-technical curriculum
designed to provide secondary students of average
and above average abilities, who espire to tech-
nical emplcyment or post-secondary technical
education, with the requisite skills, knowledge,
and attributes which will enable them to respond
successfully to current and anticipated demands
of lozal, state and naticnal job markets

FAIS - Fusion of Applied and Intellectual Skills - University of
Florida
Objectives: TO provide child with knowledge and skills needed

to form his own values relative to the world of
work
TO provide child with an intellectual and experiential
base for making effective decisions in a changing
world
TO provide child with a perception of himself as
a force in modifying the direction of technological
change
TO provide =:hild with the resources for determining
a meaningful role for himself in the world of work

MOLD - Making of Life Decisions - A Career Simulation for Grades 8
and 9 - University of Florida
Objectives: TO learn process of decision making

O
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i
TO increase awareness of self-academic abilities
and limitations, occupational interest, social
interests
TO increase awareness of educational and occupa-
tional information
TO facilitate rational curriculum choices at the
high school level

2 Development of an Exploratory Model for Continuous of Sequential
Vocational Development ~ University of South Florida
Objectives: TO revitalize curriculum
TO identify tools and techniques that can be
implemented into a curriculum which will lead
students to make more approfviate self-evaluation,
effective vocational decision, and self-development

Development of Instructional Materials For Use in Present Curriculum -
Beginning With Elementary — University of South Florida
Objective: TO develop materials for use by elementary teachers
in presentation of vocational information in the
regular school program (X-6)

Series of Programs (8) - Fusion of Vocational Division With Other
Departments - Florida State University
Objective: TO fuse as many related professional areas as
possible with vocational educatiorn in order to
prepare better teachers, counselors, administrators,
and supervisors

The proposed M.S.' in Vocational Education will feature the following areas:

1. Supervision and Administration

2. Distributive Education

3. Vocational Counseling and Guidance

4. Health Occupations

5. Office Occupations

6. Handicapped ind disadvantaged

7. Technical Education ard Educational Administration
8. Diversified Cooperative Vocational Education

P1 Development of Juhior High Pre-Vocational Curriculum - University
of South Florida

P2 NONE

P3 Florida A & M University
Objectives: TO increase awareness of a vider range of career
opportunities
TO improve attitudes - increase receptivity to
the vocational area
~ TO instill respect for dignity of vocational area

ERIC
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IV DEVELOPMENT OF NEW CONCEPT OF ROLE AND FUNCTION OF COUNSELORS

1 New Model for Counselor “raining (9/71) - Florida State University
Objectives: TO develop a realistic counselor training pro-
gram beginning at the junior level
TO develop more effective teaching and training
methods for counselors
T0 clarify the role of the counselor

Semirar in Counseling the Disadvantaged - University of Florida
Objectives: TO understand special problems and needs of
the disadvantaged - all ages
TO explore new strategies for meeting the
counseling needs of the disadvantaged
TO fuse theory and practice

*%2 Development of a New Program For Counselor Education - Florida
Technological University
Objectives: TO develop a prototype counselor education

program containing the following identifiable
components: a) vocational-technical survey
variables and academic survey variables;
b) individualized analysis with correlations to
vocational, technical and academic objectives
TO develop counseling and teaching strategies
and appropriate media for disseminating
vocational-technical and academic data
relevant to the individual at elementary and
secondary levels
TO develop a program for evaluation containing
statistical analysis, feedback, and dissemina-
tion components which are deemed applicable and
appropriate by authorities in the field of
counselor education

Pl Investigation of Ways to Come Into Rational Contact With Students -
University of Florida

P2 Florida A & M University
Objective: TO have role of couns2lor be cne of a resource

person for other school personnel

P3 NONE

5

**Funded by High Priority Education Project
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V  DEVELOP .JB PLACEMENT CAPABILITIES WITHIN THE PUBLIC SCHOOL SYSTEM

1 NONE

2 Follow-up in 1971 of all 196¢ Graduates from High School Distributive
Education Programs - Florida Atlantic University

Objective: TO determine the vaive of distributive education
to the graduates of the program 5 years after
yraduation

Job Placement of Students and Follow-Up-Course With State Department
of Education ~ Florida State University
Objective: TO establish a course which prepares people
with respect to job placement and follow-up
of a) students in school (coop-summer) and
b) graduates

Y1 Vocational Coordinator with Counselor~Principle Placement Effort -
Florida A & M University
Objectives: TO prepare student for jobs
TO place students in jobs
TO follow-up students and help them to adjust

P2 NONE

P3 Expansion of Existing Procedure with Coordinators - Florida A & M

University
Objective: TO find students jobs in areas in which they

have been trained

VI INFORM AND MOTIVAT® (Cor.cerning Vocationally Oriented Programs)

A ADMINISTRATORS

1 Evaluation of Exemplary Vocational Education Programs in Dade,
Duval, Escambia, and Hillsborough Counties - University
of West Florida

Objective: TO give students skills, information and desir-
able personal-social traits for inter-level
employment

Seminar 519 - Services in Vocational Education (Adminigtrators
participate) ~ Florida State University
Objectives: TO inform concerning the services as designated
by federal legislation
TO inform concerning new Florida Plan for Voca-
tional Education

O
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**2 Dissemination of Project Bridge - Orange County Public Schools - To
Administrators in Florida Public Schools and Relevant
State Departr :nt Personnel - University of South Florida
Objective: TO promote the quality of vocational guidance in
elementary schools

Seminar for Administrators and Vocational Educators - Vocational
Education for the Disadvantagzed and Handicapped -
Florida State University

Objectives: TO inform concerning characteristics of the
disadvantaged and handicapped
TO0 inform concerning kinds of programs available
for each type
TO inform concerning the State Plan for establishing
Programs
TC enable to identify disadvantaged versus handi-
capped
70 have students establish priorities on types of
disadvantaged and handicapped

Pl Course-Administrators - Legal Bases for Vocational-Technical
Education - Florida State Uuiversity
Objectives: TO inform concerning legal forms used in
vocational-technical education field for
establishing programs
TO inform concerning the process for getting a
program approved, getting money, etc.

Workshops - Inservice Training for Administrators - Florida A & M
University
Objectives: TO familiarize administrators with the changing
role of the counselor
TO familiarize administrators with the need
for increasing the relevance of educational
programs to all segments of the student population
TO sensitize administrators to the kinds of
services that must be performed snd how counselors
can perform them

P2 NONE
P3 Program of Public Relations ~ Florida State University
Objective: TO make administrators aware of the need for
students to know about the world of rork
B TEACHERS

1 NONE

2 See VI-A-2 (Seminar) above

**Funded by High Priority Education Project
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A Preservice Teacher Preparation Field Experience (12 months) -
University of West Florida
Objective: TO give tradesmen teaching skills so they can
perform in school for disadvantaged youth
NONE
Changing Attitudes Toward World of Work - Unfversity of Florida

1{ONE

C PARENTS

1
2

P1

P2

P3

NONE
NONE
Florida A & M University
Objective: To provide parents with an awareness of
the new world of work

Communications Media - University of South Florida

NONE

D COMMUNITY

1
1
Pl
P2

P3

NONE

NONE

NONE

NONE

NONE

E STUDENTS

1

NONE

2 Pre-Technology Workshop for High School Students {Activities Oriented) =~

Florida A & M University
Objectives: TO upgrade oral/written communication skills
T0 develop occupational awareness possibilities
TO upgrade scientific-mathematical skills
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P1 Feasibility Study: Exploring and Improving the Quality of Student
Life -~ Unilversity of South Florida
Objectives: ' TO increase’ the involvement of students in
establishing goals and strategies within their
school program
TO increase the sensitivity of adults in the school
system regarding the place of students

Redesigning of the Entire Middle School Curriculum - Florida Atlantic
Universi’y
Objective:  TO meet the students' vocational needs and °
and 1interests more directly

P2 NONE
P3 NONE
F ALL

1 Occupations: A Study of Post-Secondary Occupational Education in
Florida, 1970-71 - University of Florida
Objectives: TO compile information pertaining to the develop-

ment of post-secondary occupational education
programs in Florida
TO compile information pertaining to the imple-
mentation of post-secondary occupational education
programs
TO compile information pertaining to the evaluation
of post-secondary cccupational education programs
TO suggest, on the basis of the data gathered in
the above objectives, models for more effective
and efficient . -velopment, implementation, and
evaluaticn of post-secondary occupational education
TO suggest, on the basis of analyses of the data
gathered in the above objectives, those data
elements which should be collected systematically
in order to maintain continuing, accurate, and
complete information pertaining to post-secondary
occupational education in Florida

Statewide Evaluation of Vocational Programs - (Services and Activities
in Florida) - Florida State University
Objectives: TO evaluate the effectiveness of vocational educ-

) : ation programs, servic s, and activities, carried
out in the year under review,‘in meeting the
program objectives set forth in the long range
program plan and the annual program plan provided
for in pavagraphs 4 and 5 of section 123(a).
TO recommend changes in such programs, services
and activities as may be warranted by the
cvaluation

O
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The T-10 Project ~ Florida Atlantic's Demonstration and Research
Center - Florida Atlantic University
Objectives: TO enhance training procedures of teachers of
handicapped students
TO give handicapped &nd retarded children occupa-
tional training and on-the-job training

2 Project - Florida Agricultural Occupational Study ~ University of
Florida
Objectives: TO determine feasibility of statewide study of

agricultural occupations
TO determine occupational opportunities at
different educational levels and where training
would bast be obtained
TO possibly develop project into a major man~
power study in Florida

Pl Statewide Steering Committee and Advisory Cozmittee - Florida A & M
University
Objectives: TO inform
TO motivate

Surmer Workshops for Coungelors, Administrators and Teachers; Multi-
media for Parents - University of West Florida

P2 Life Adjustment Information Dissemination Prcject (Career Motivation
and Adjustment) - Florida A & M University
Objectives: TO sensitize schcool personnel, and community
to needs of culturally deprived youth with
respect to life adjustment
TO help students make effective reality testing
in the development of a positive self concept
TO expose Youth to local rescurces and to demon<
gtrate how they can utilize them in achieving
their goals

Public Relations for Adminiscrators, Teachers, Parents, and
the Commuaity
Objectives: TO inform
TO motivete
TO persusde

F3 NONE

-~ Partially Punded through High Priority Small Project Funds:
A Survey of Planned and Operational Innovations and Practices in

Vocational Guidance in the Secondary Public Schools of the State
of Florida - Florida State University

54"
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FLORIDA INTERNATIONAL UNIVERSITY

Planning and Organization Phase
Organization Plan - Based on Divisicns
Central theme: ALL graduates will have a work experience

Major characteristics of both the School of Education and the
Univerrity in regard to program policy and procedure with
respect to vocational education and guidance:

1.

The programs in the Division of Vocational-
Technical Education will be performance-based,
conceptualized and designed via a systems
approach to program development.

Opportunities will exist for students and faculty
to strengthen their educational experiences in
directed and related on-campus and off-campus
"real world" situations.

The School of Education will work closely with
the public school systems in identifying and
meeting their needs in regard to vocational-
technical education, counseling, etc.

The University will assist all students in
finding appropriate work experiences which will
augment their academic program. In addition,
the University will maintain an active careev
planning and placement office Lo assist students
in locatirg appropriate employment.

Statement of Intent:

Having the opportunity to build a School of Education,

literally from the ground up, we at Florida International
recognize hoth the need and opportunity for meaningful
changes in vocational education and vocational guidance.

We have accepted the challenge of developing and implement-
ing programs which will benefit not only our students and
comuunity but the entire State of Florida.

UNIVERSITY OF NORTH FLORIDA

Planning and Organization Phase
Organization Plan - Based on Departments
Central theme: Systems Approach for Planning, Development,

Implementation and Evaluation

Currently engaged in preparing a proposal to bring together
newly-appointed faculty in the spring and summer of 1972,
immediately preceding the opening of the University for

the purpose of:

54
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1. Creating 2 systems approach for the preparation of
teachers which includes planning, developing, imple-
menting and evaluating.

2, Creating teacher education programs within each
department which will prepare teachers to develcp
and use a systems approach in the classroom.

Objective 3 - A brief description of activities reported as of March
15, 1971, is presented beginning on page 48, This summary is by no means
complete; at the time this summary was compiled some categories had only
recently been contacted {(see Appendix D-1). Secondly, the rate of response
appears to be an increasing function of time, at least up to a certain point.
Thirdly, the follow-up letters seem to be having the desired effect. These
letters stated that at the completion of the survey, a final summary will be
compiled and disseminated to all agencies and institutions who have contri-
buted to it.* :

Virtually all of the activities reported to date involve public school
programs and curricula concerned with occupational education. Many of them
involve corresponding in-service activities for participating personnel. The
elementary level effort is primarily concerned with materials and curricula
which present information on a wide range of occupations. Middle and junior
high level efforts involve primarily curricula offerings related to technology
and industry and approaches for improving decision-making capabilities, Activ-
ities at the secondary level are generally aimed at providing students with
employability skills and related on-the-job experiences, usually through coopera-
tive education programs. There are also efforts to provide at least an initial
job placement service to the students. Total efforts (K - 12 or 14) generally
reflect a fusion approach, with occupational and vocational offerings integrated
into the entire curriculum,

The summary is presented by grade level and entries are listed alpha-
betically by state within each category.

*The final summar; will also be made available to interested persons or
agencies in the State of Florida.
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SUMMARY OF CURRENT ACTIVITIES ACROSS THE NATION

‘ }
ELEMENTARY PROGRAMS* t

Occupational Information Materials Project (3-8)*% -~ Atlanta, Georgia

Public School System ;I‘
Objectives: TO introduce children and youth to the :

world of work
TO adapt or prepare materials for TV, print, :
or discs that will assist a child in explor- _l
ing occupations
TO formulate models for preparing and dis-
seminating occupational information

"Design for Learning" Summer Workshop (K-6) - New Jersey Department
of Education
Objectives: TO orient elementary classroom teachers to

the utilization of materials, tools and
processes of technology as alternative
curricula experiences
TO develop guidelines for planning and carry-
ing out tool-material activities with children
in the K-6 classrooms
TO demonstrate the centrality of thege tool- -
material experiences to other areas of the
established elementary curriculum and to show
how this unique position can be utilized to
enhance learning in mathematics, science,
social studies and Language Arts

Technology for Children Project (K-6) - New Jersey State Department
of Education
Objectives: TO develop understandings of community, i

economics, and careers in K-6 -
TO provide an educational atmosphere where
children accept work as a necessary and vital ‘l
segment of the human endeavor
TO give children a look at the world of work
through hands~on experiences, and to enhance
learning in the normal disciplines by capital- l
izing on student interest

Introduction of Occupational Orientation in the Elementary School
(K-8) - Syracuse, New York Public School System
Objectives: TO recognize occupational information and skill
attainment as inseparable components of education
TO initf{ate guided occupational orientation and
skill training from the fifth grade level

*Several of the programs extend bayond the usual limits of tle category
into which they have been placed; however, they have been categorized
according to their primary emphasis.

[:I{j}::ndicntes grade levels.
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Project PACE (Preparing, Aspiring, Career Exploration) (K-8) -
Dayton, Ohio City School District
Objectives: TO establish elementary guidance programs

in elementary schools with planned experi-
ences for children in a vocational->ccapa=
tioral orientation
TO continue to assemble and develop additional
vocational-occupational materials suitable for
use in the elementary school program
TO explore and test vocational knowledge and
information as it is related to vocational-
occupational aspiration

MIDDLE AND JUNIOR HIGH PROGRAMS

Industrial Arts Curriculum Guide - Orange County, Florida (7~8-9)
Board of Public Instruction )
Objectives: TO introduce junior high school students to

industrial technology
TO aid students in learning of their interests
and capabilities in the technical and indus-
trial fields
TO develop the ability to use tools, materials,
and processes to solve technical problems involving
the applications of science, mathematics, and
inventiveness

Guidance and Curriculum Guide for Junior High School - Occupations
" Program (7-8-9) ~ Worchester, Massachusetts Public Schools
Objectives: TO effect educational and behavioral change

of in~school youth in becoming socially
acceptable and better fit for gainful em-
ployment
TO provide appropriate instructional materials
to enable teaching of functional knowledge and
skills
TO identify and upgrade students who may qualify
for a trade school education
TO provide ego strength to all students by
supportive counseling

Project ABLE (7-9) - Quincy, Massachusetts Public Schools

Objectives: TO demonstrate increased effectiveness of
instruction whose content is derived from
analysis of desired behavior after
graduation
TO apply new concepts of educational tech-
nology to the design, conduct, and evaluation
of vocational education
TO utilize comprehensive curricula that incor-
porates vocational competence, responsible citizen-~
ship, and individual self-fulfiilment

ERIC
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Occupational Education in the Middle Grades (7-8-9) - North Carolina
State Board of Education

Objectives: TO provide students with more opportunities
and assistance for appraisal of their own
abilities, potential, interests, desires, and
needs
T0 provide learning experiences which will
assist stedents in identifying vocations
available to them in the present communities
(labor market drea) and to explore occupational
trends relative to a mobile labor force
TO provide educational experiences more rele-
vant to the needs of students at this level of
school and more closely identified with the
world of work
TO identify the notential school dropout and
to provide such individualized instruction and
related services as are needed to retain such
students in school until they are prepared to
enter the labor market or to coatinue their
education
T0 assure adequate pre-service and in-service
edication of personnel responsible for the
program,
TO assurc the involvement cof persons from 1)
the business, industrial, and agriculture
cormunity; 2) parents; and 3) studeuts in the
development of the program

The World of Manufacturing Course (8--9) - Ohio State University;
Industrial Arts Curriculum Project
Obiactives: TO prepare students for enlightened citizen-
ship and to provide educaticnal-occupational
guidarce for the world of work
TO provide an introductory study of indus-
trial technology

Introduction to Vocations (9) -- New Jersey Department of ®ducation,
Division of Vocational Education
Objectives: TO alleviate the occupational awareness void
in the educational program
TO provide realistic guidance tirough explora-
tory "nands-on' manipulative experiences
T0 kelp students develop more realistic goals
and self-concepts

Irtroduction to Vocations (9) - North Carolina State Department of
Public Iastruction
Objectives: TO relate students'experiences, aspirations,
and abdilities to occupations
TO relate our economic system to occupations
and to students
TO explore diverse occunations

ERIC
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Guide for Teachers in a Course in Career Exploration (8-9-10) -
Oklahoma State Department of Education
Objectives: TO teach the importaice of knowing oie's self--
intereste, present abilities, achievements, and
aspirations
T0 aild the student in learuning to appraise those
factors as they relate to him in his quest for a
l career
TO aid cach student in discovering and developing
lis interests, skills, personality, and value
svsten
TO provide learning experiences designed to show
how various characteristics are related to job
success
TO develop an understanding of one's self that
will tead to responsible occupational decisions

SECONDARY PROGRAMS

"Richmond Plan" (10-12) - Richmond, California City Schools
Objectives: TO prepare a student according to his capacities
for some form of post-high school technical
education
- TO enable the student to develop a real under—
standiug of the relationship between disciplines

County, California Office of Education
- Objectives: TO develop i comprehengive system for educat:ional
t planning that encompasses the actual and projected
. manpower requirements of industry and the needs
. and skill potential of the loc.l residents
n TO provide the local public schools with industry's
requirements

:'; Manpowver Information Data Analysis System (MIDAS) (10-12) - fanta Clara

San Francisco State College Center for Technological Education (10-12) -

ll : San Francisco, California

Ubjectives: TO develop a program that includes immediately
empioyalie skills aud scholastic preparation
leading to the next educational level
TO create a learner centered progrem in which
the student becoines ar. essential factor in the
team approach
T0 train select teams of teachers, counselors,
&nd administrators in interuisciplinary learner-
centered education

=

Work Exrerience Fducation (10-12) -~ Whittier Union, California High

School District
Objectives: TO relate on-tlLe-job axperience to general

—— -—_ oy P— ———

education
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TO help the student discover his interests

and aptitudes in various work experiences

TO supply employers screened trainees and a
gocd source of full-time employees after
graduation

TO raise the calibre of the local labor market

A Program for Disadvantaged and/or Handicapped Studeats (8-12) -
Atlanta, Georgia City Schools

Objectives: TO serve effectively the need for vocational
preparation for atl disadvantaged ana handi-
capped students in grades 8-12
TO prepare educational prescriptions for all
such students who have failed to perform satis-
factorily thus far
TO establish a production laboratory for 'hands-
on' experience
TO establish a full-time placement program

Training Prospective Supervisors of Occupational Fducation (10-12) -
Fitchbhurg State College, Massachusetts

Objectives: TO thoroughly ground in the current theory
concerning the place of occupational educa-
tion in the comprehensive high schcol
TO acquaint student with the occupational
education programs offered
TO be cognizant ol the psychological, socio-
logical, and philosophical basis for incor-
porating occupational education in schools
TO design model programs for preparing to
develop leadership in occupational education

Special Project for the Implementation of Cuoperative Education (10-12) -
Ouaha, Nebraska Public Schools, Department of Vocational and
Adult Education
Objectives: TO involve an entire community in cooperative
education programs
TO utilize businessnen as active resource per-
sormel and to utilize local busiress and industry
as training stations

Seminar on Occupational Education for Guidance i’ersonnel (7-12) -
New Hampshire Vocational Technicul College, Berlin, New
Hampshire

Objective: TO study the involvement of youth in occupational
choice and the constructive ways in vhich those
who offer advice and counsel nay better assist
in such choices

ERIC
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Comprehensive High School Plan (10-12) - New York City, New York
Public Schuol System

Objective:

TO serve as a model of what a high school can
be when the track and multiple diploma system
is replaced by a commitment to provide maximum

education for each student

Program for Disadvantaged Secondary Students (10-12) - Nassau County,
New York Public School Systen

Oblective:

One Week Course:

TO provide a sunmer program of orijentation
and retail work experience for juniors in
high school

Counseling for Industrial, Trade, and Technical

Occupations (9-12) ~ North Dakota State Department of
Education

Cbjectives:

TO develop a better understanding of opportuni-
ties for youth interested in industrial, trade
and technical vocations

T0 study the trends in employment, kinds of
jobs availsble, qualifications of workers,
preparation required, and earning potential in
the field of Air Conditioning and Refrigerationm,
Automobile, Baking, Building Trades, Electrical
and Electronics (Electro-Mechznical), Machine,
and Graphic Arts

10 observe men and women at work in typical job
settings in representative urban industrial
plants or construction Job sites

Summer Session on Vocacional Guidance and World of Work (9-12) -
North Dakota State University

Otjectives:

TO involve guldance counselor trainees with

the businese community with the purpose of
enlarging their awareness of the World of

Work

10 better ecquaint counselor trainees with

the vocational training opportunities, both
state and private, that are available to

high school graduates or dropouts

T0 better acquaint counselors with the
availability and use of occupational information

High School for the Educable Mentally Retarded (7-12) ~ Warren, Chio
City Schools

Objectives:

TO providn academic and vocational preparation
for 50-80 I.Q. level students

TO develop marketable talents in this group

and to function in job placement and evaluation
capacities
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Project Succeed (9-12) - South Carolina State Department of Educalion
Objectives: TO develop and make available a relevaat program

of education for underachieving, non-cullege
bound high schonl students with high dropout
potential
TO provide vocational exploration for grades
9-10, and vocational specialization for grades
11-12
T0 jdentify potential dropout and/or under-
achiever, keep him in school and enable him
to graduate
TO provide placem:nt on a job or in post-
high school education

Texas Industrial Arts Curriculum Study (10-12) - Texas Industrial
Arts Association
Objectives: TO develop and evaluate a curriculum that

reflects a changing contemporary industrialized
society
TO help @11 students achieve vocational skills
prerequisite to entry and advance in the economic
system and/or academic preparation for acquisition
of techuical or professional skills through post-
hizh school training

TOTAL CURRICULUM EFFORTS

Career Development Centers (K-14) - Alaska Department of Education

Objectives: TO establish centers in each major school
system and comnunity college where carver
guidance intormation is available (e.g.
occupational informatinn systems, vocational
counseling and diagnosis)
TO develop curri<ulum to be responsive to
business and industrial nceds

Career Education: A Developmental Process (K-~12) - Atlanta, Georgia
Public School Systen
Objectives: TO introduce children and youth to the world of

work
TC assist youth in the prepavation for &nd adjust-
ment of full-time empioyment
TO develop psycho-motor coordination for career
purposes

Maryland Career Development Project (K-Adult) - Maryland State
Eepartment of Education
Objectives: TO help individuals develop a positive self
concept and a greater degree of self-under-
standing

O
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! TO help students learn sbout and understand
the range of educational and career oppor-
tunities presently available and that aie
! likely to be available in the future
T0 help students develop and use the decision
making process more effectively
TO help individuals make smoother transitions
at key points during their career life, such
as the transition from school to¢ further trein-
ing or to work

SUBPROJECT. Use of Resource Personnel in Elementary Schools
Objectives: TO work to help faculties of elementary schools

become knowledgeable of the conccpt of career
developnent
TO wark with such faculties to develop appro-
priate plans and activities that enhance the self
understanding of the students and help them become
more familiar with the worid of work

SUUBPROJECT: Career Exploration Workshop

Objectives: TO assist school teams of industrial arts teacher,
home economics teacher, and counselor develop
effective ways of planning and implementing career
exploration programs at junior high school level
TO involve increasing numbers of junior high
school yp2rsonnel in the career explcration pro-
cess so that it becomes a total school responsibility

SUBPROJECT: Work Experienze: Twenty-to-twenty
Objectives: TO provide on the job experience and pay in
smzll businesses for imminent school dropouts
TO provide an oriented-to-need colleague/
advocate, aand a coordinator tou work with
students and employers on a continuing basis

SUBPROJECT: Computerized Information System
Objectives: TO provide information about careers and job
listings
T0 provide information about avilable resources
fot schools wishing to plan career devalopment
programs

SUBPROJECT: TV Programs
Objectives: 'TO expand the student's understanding and
appreciation of himself and his wor' environ-
ment
TO encourage children to explore and aspire to
a wider range of future roles
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World of Work (K-12) - Michigan Department of Education

Objectives: TO provide every child in Michigan with an
introducticn to the World of Work
TO promote the unification of th2 elementary
through early secondary educational programs
around a career development theme
TO encourage all public educational agencies
to assume responsibility for providing occupa-
tional education
TO encourage local educational agencies to
provide occupational preparation programs that
will guarantee that no student who enters high
school will interrupt his education without a
skill to enter employment
TO encourage the provision of in-service and
pre-sarvice teacher education needed to provide
every student in the state with an introduction
to the World of Vork

Career Development Project (K-12) - New Jersey Department of Educatinn
Objectives: TO develop sequential, educational experiences
aimed at aiding the individual to attain self-
fulfillment
TO identify and assess interests, abilities, and
oppurtunities as they relate tc making meaning-
ful career decisions, through counseling and

¢ other services

TC explore aad develop indiviiual occupational
potential through programs that assist in clarify-
ing self-identity, developing good attitudes, ex-
panding career knowledge and job skills leading

to appropriate job placement and/or continuing
education

Statewide Program in Developmental Vocatinnal Guidance (K-12) &
Occupational Prep for the Changing World of Work - North
Dakota State Department of Education

Objectives: TO provide for broad occupationel orientation
at the elementary and secondsary levels so as to
increase student awarcness of Lhe range of options
open to thaw in the world of work
TO provide for cooperative educativn in a variety
of occupational areas
TO provide for specific trainiug in job entry
skills for students who have not had accass to
vocational education
TO provide intensive occupational guidance and
counseling during the last year of school and
assist in inttial placement of all students in
post-secondary treining or in a job
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A Guide for Developmental Vocational Guidance (K-1i2) - Oklahoma
State Department of Education
Objectives: TO supplement vocational counseling with

curricula experiences which provide interest
and insights in the broad area of career develop-
ment
TG promote attitude change through the classroom
TO integrate career and vocational concepts into
normal activities

Comprehensive O:cupational Orientation, Vocational Education Program
(K-12) - Oklahoma State DNepartment of Vocational Technical
Education

Objectives: T0O develop an exemplary total schcol approach
to meeting vocationzl education needs for dis-
advantaged and other youth who have not previously
received vocational training
TO provide eiementary school vocational. orientation,
middle schoci orientation and exploration, 10th grade
cluster skill training, 11-12 grade cooperative train-
ing for disadvantaged 4ud intensive job training

Selected Educational Experiences Diagramed for Progress (K-Adult) -
Penasylvania Department of Public Instruction

Objectives: TO develop literacy in a technological civilization
TO develop an insigh* and understanding of industry
and its place in our society
TO discover and develop student talent
"0 develop problem-solving abilities related to
a variet' of tools, materials, processes, and
products
TO develop sk?il in the gsafe use c¢f tools and
machines

Compreiiensive Occupation Education Program Design (K~14) - Wyoming
State Department of Education
Objectives: TG develop attitudes toward world of work through

fusion int9 curriculum
TO provide an understanding of our economy end an
opportunity to explore occupational clusters
'T0 provide a broud program leadiug towarc¢ a ten-
tative chofce of an occupational goal by age
sixteen
TO develop c>operative education programs
TO encourage intensive job entry skill duvelopment

JUNIOR COLLEGE PROGRAMS

Workshop for County Counselors - Sante Fe Junior College, Florida
Objectives: TO present information about programs available
through Santa Fe
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TO present a broader perspective for vocatisnal
counseling

TO assist counselors in perceiving self as a
facilitator

Tu provide current occupaticnal and educational
information and acquaint participants with
occupational rescurces

TO continue to improve communication between
high school counselors and Sante Fe faculty

Vocational Exploration Program - Sante Fe Junior College, Florida
Objectives: TO involve students needing work-evaluation

in an educational--vocational-diagnostic-prog-
nostic program
T0O provide needed educational counseling assist~-
ance to determine the student's functioning level,
his adaptibility to change, and his ability to
grow ecucationally
TO appraise the student's strengths and to pro-
vide opportunity to engage in appropriate voca-
tional exploration and subsequent training and
preparation

Vocational Rehabilitation Project - Sante Fe Junior College, Florida

Objectives: TO provide a group of vocational rehabllitation
¢lients 12 weeks of experience on a college
campus in order to evaluate their vocational
aptitudes and interests
TO provide a positive, supportive, suncess-
oriented atmosphcre throughout all experience
in order to incirease each individual's feeling
of self-worth
TO provide opportunity to improve basic
educational and interversonal skills

ERIC
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PHASE II - ASSJISTANCE TO THE UNIVERSITIES

Objectivas

1. TO identify activities already underway, deemed to be most
cffective in reilizing the goals of the High Priority Educa-
tion Project, in need of assistance and/or support.

2. TO identify ideas developed sufficiently to profit from
planning funds.

3. TO cavelop guidelines for submission of proposals related
to 1 and 2 above.

4. TO evaluate and select prujects for funding.

5. TO Jevelop an agreement form for transferring funds to the
universities.

6. TO give and receive feedback from funded projects.

7. T0 idertify funded projects with potential for further
developuenc.

Procedures

Objective 1 - During the period of interviewiny at tne colleges of
education, coreful note was made of projects already in operatior which
could genuincly profit from assistance and/or support. Such projects
generally had been initiated and executed without previous funds, and were
at a stage such that ultimate culmination required some financial support.
It was determined that there was a surprising number of such efforts.

Oblective 2 - Also during the period of interviewing, note was wade
of potentially fruitful ideas, for tentatively planned or needed activities,
which had a low prcbability of being executed due to lack of funds for care-
ful planning. Inteiviewees were encouraged to discuss in more detail those
ideas which appeared to have potential payoff. Interviewees were also
encouraged to formalize promising ideas, and suggestior ' for improvement
wvere offered for their consideration.

Objective 3 - During the cam, .s v.sits, the deans and assistant
deans were esked for suggestions as to the kinds of items they felt should
be required in proposals; they were aiso asked to state by what critcria
they felt the proposals should be evaluated. Input> from thcse intes-
views as well as inputs from the Advisory Council and the Florida State
Plan for Vocational Fducation were utilized in developing the guidelines
for proposal submission and the criteria for selection. The guidelines
were submitted to, and approved by, the Advisory Committee of the High
Prio.ity Education Project.
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The guidelines were made available to all persons previously iunter-
viewed at the colleges of education. Letters of explanation were sent
which specified that proposals could be submitted requesting funds from
$500 to $3000. The guidelines (see Appendix E) indicated that the proposals
must include a cover page (1) and a form abstract (2). The body of the
proposals was restricted to five pages in length and was required to include:
a project description (3); a statement of the relationship between the pro-
ject objectives and the goals of the High Priority Education Project (4);
specific objectives (5); specific procedures (6); and specific evaluation
procedures (7). It was also required that each proposal include a time by
activity chart (8) and a budget (9). Samples of (1), (2), (4) and (8)
were provided as guides.

Objective & - All received proposals were 3ubmittrd to a three-
stage evaluation procedure. Stage one involved analysis of each proposal
to determine if all the provisions of the guidelines had been fulfilled.
In the event of an omission, the proposal submitter was contacted for
clarification or augmentation. Stage two involved an aaalysis of the
content of each proposal with respect to both feasibility and potential
for contributing to the realization of the goals of the High Priority
Education Projsct. Stage three involved submission of the proposals to
the Management Committee of the High Priority Education Project. Results
of prcliminary analyses were presented to the Committee folluwed by dis-
cussion on each proposal; selection of proposals was based on ¢ ‘e of
the Comittee.

The Management Committee also contributed suggestions as to how
the proposals sealected for funding could possibly be modified to increase
their probability of success. These ruggestions were ultimately passed on
to the project directors and incorporated into the projects. Recommendations
were also made for projects not selected for funding; for example, if a
proposal was not selected primarily because its objectives were not directly
related to the goals of the High Priority Education Project, an alternate,
more appropriate source of funding was suggested. These recommendations
were also forwarded to proposal submitters.

Objective 5 -~ Project Divectors of selected proposals were notified
by letter and the terms for funding specified; each letter was accompanied
by an agreement form. The agreement forms were developed so that the funding
would be on a contractual rather than a grant basis (see page 63). The
agreement specified that one-half of the amount awarded would be transfer-
red to the University at the time of securement of all signatures required
on the agreement. It was also specified that the difference between the
initial funds released and the actual project cost (total not to exceed
original amount awarded) would be released upon reczeipt of an approved
final repert. For example, if the total project budget were $3,000, $1,500
was to be released upon receipt of the signed agreement. 1If the final pro-
ject cost exceeded $3,000, only an additional $1,500 would be released but
if the final project cost were $2,800, only an additional $1,300 would be
released. In other words, the total amount of funds released could be less

Q tkan, but not 3reater than, the budget figure presented in the original proposal.
ERIC
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AGREEMENT

Agreement made the day of 197__, by and between

a university in the State University System of Florida, hereinafter called the
UNIVERSITY, and the Board of Regents, a public corporation of the State ol

Florida.

WITNESSETH

e |

(1) The UNIVERSITY hereby agrees to execute the procedures stated in the
proposal entitled

Dont—
fymmwar

* v

(2) The UNIVERSITY hereby agrees to the following funding procedures:

One-half the §__ (A) awarded, namely § (B),
will be released to the UNIVERSITY upon securement of all re-
quired signatures on this agreement.

The difference (C), between (B) and tha actual costs accrued
(B + C not to exceed A), will be released upon veceipt of
a) an approved project cost record (verifiabtle by
UNIVERSITY records), and
b) an approved final report.

(3) The UNIVERSITY hereby agrees that all material producad as a result of
(1) will remain the property cf the public domain.

U Payment to, and performance by, the UNIVERSITY is and shall be contingent upon
and subject to the availability of .1oneys appropriated to such purposes.

UNIVERSITY

| ——

By ___ Attest _
Project Director

By Attest _
Dean, College of Education

BOARD OF REGENTS

I . By Artest
L Financial Coordinator
ERIC
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The forms of agreement required the signature of the project director
as well as the signature rf the dean of the college of education. They alsc
stipulated that all materials produced in the project were to remain the
property of the fublic domain. This was included to facilitate dissemina-
tion and to insure the reproducibility of the project at other institutions.

Objective 6 - All projects funded were required to submit a progress
repcrt and/or a final report depending on the duration of the project. These
reporte coutained, primarily, a description of what was accomplished in
terms of the originally stated objectives. All final reports were reguired
to be accompaiuned by a project cust record (verifiable by university records).
In addition to the formal repor. procedures, there wer: continucus lines of
informal communication between the universities and the High Priority Educa~
tion Project office. This censtant interaction and feedback wis beneficial
both to the projects, in *erms of producing quality output, and to the High
Pricrity Education Project, in terms of being always informed as ‘0 the
progress of the projects.

Objective 7 - An attempt was made to determin: which of the funded
projects neld promise for further development. Those projects which repre-
sented a culminaticn phase (i.e. dissemination) were excluded from considera-
tion. The remaining projects, those with planning objectives, were evaluated
on three dimensions: (1) potential for reproducibility; (2) perforwance
of the project to date; and (3) perceived commitment of the project director.

Potential for reproducinility referred to whether tiie resulting plan
represented an effort which wo.ld contribute to the realization of the goals
of the High Priority Education Project and ultimately serve 3s a reproducible
prototype for other institutions. Performance of the project to date was
judged r.imarily according co whether, e1d how well, the project achieved
its stated objectives. Perceived comuitmen: of the project director was,
admittedly, a difficult varjahle to assess. Howcver, such objective criteria
as rveceptivity to suggestions &nd amount of director-initiated communication
with the High Priority Fducation Project, were used to evaluate - his dimensicn.
Basea on the above evalu-tfons, it was dete mined chat several of the resulting
plans should definitely be given the euppo.¢ necessary for implementation.

Qutcomes

The outcomes of th> procedures for objectives 1--7 can best be pre-
sented through a brief presentation of the projects which were funded. The
proiects are summarized in two categories: category one, dissemination projects,
convairs those projects which were culminating efforts; and category two,
planning projects, contains these profects which were planning efforts.

Dissenination Projacts

I. A Survey and Study of Plaaned and Operational Innovations and

Practices in Vocational Guidance In the Secondary Prblic Schools
of Florida - Dr. Joyce M. Chick, Florida State University

(171/71-5/15/71) .
71
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This project was supported in the belief that the resulting informa-
tion would be benefically used in at least three major ways:

1) As 1input 2o counselor education and vocational education
departments in the colle; s of education to be considered
in curriculum revisions, program modifications and program
planning;

2) As a source of data and 1deas for practicing counselors
vhich might stimulate program improvement or development;

and
3) As a means of bringing the importance of vocational guid-

ance to the attention of teachers and administrators.
Project Objectives
TO survey and study current and plarned innovations and practices

related to vocational guidanca in the secondary public schools of Florida,
with particular attention to:

ety ey N R ST DAY e

1) Current services provided to students in vocational
guldance;

2) The focus of vocational guldance services, e.g. college
bound, entry job applicants or disadvantaged;

3) Projects or innovations, designed to provide more effective
vocational guidance, that are currently operational, under
development, planned, or contemplated;

4) Projecte or programe, current or planned, for special target
groups such as the handicapprd, retarded and disadvantaged;

5) Assessment of current utilization of commercial materials
by public schools to provide and promote new approaches to
vocationa. guidance (e.y. gaming techniques and filing
systems);

6) Methods used to collect, share, retrieve and disseminate
vocat lonal guidance information;

7) Degree of integration of vocational guidance into the school

‘ curriculum;

l 8) Degree to which resourcea of business industry and community

’ agencies are utilized in vocational guidance progrems;
3) Degree to which counselors have had special training ¢r work

I experiences to prepare them to offer effective vocatinnal

guidance services;

10) Assessment of how counselors will utilize "occupatienal

speciallsts" 1f unade available to them in their programs;

11) What follow-up studies are conducted to determine the

value of their vocational guldance services to students.

Project Procedures

1. Develojpment of a survey instrument and a letter of explanation.
l 2. Mailing of survey instrument, mark sense answer theets (for
major portion of survey instrument), and letter of explanatjon
to guidance personnel in each of Florida's secundary schools.
E
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3. On-site visitationc to the 10 institutions or couvnties judged
to have the most innovative and model programe in vocational
guidance.

4. Description and photographic illustra:zion of "exemplary
models'".

Prcject Data Andlysis

1. Analysis of survey data by computer tabulation ard analysis.

2. Analysis of project descriptions for similarities and
distinctive characteristics related to dimensions such as
cost of factors and funding services.

3. Presentation of data in narrative summary form, supplemented
by graphs, tables and photographic illustrations.

Progress Report*
As of March 14, 1971, the fcllowing had been accomplished:

1. The survey Instrument had been constructed and fie'd tested
in Leon County.

2. The survey instrument and an accompanying letter had been
sent to all county guidance coordinators as well as all
guidsarce personnel identified in the Public Education
Directory for Secondary Schools and in plans svbmitted
to the Departmeiit of Education on the utilization of
occupational specialists.

3. Scheduling of, and arrangements for, on-site visitatioa
had been completed.

1I. Publication of Learning Activities Packages in Cooperative
Business Education - Miss Ruth Brewer, Florida Atlantic
University, {1/7/71-4/25/71).

Project Description

Revision, publication, and dissemination of individualized learning
activities packages for related-stuaies classes to Cooperative Business
Education Coovrdinators throughout the State of Florida.

Relation of Project to Goals of the
High Priority Education Project

Sub-goal 6; informing and motivating teachers and students con-
cerning vocationally-oriented ectivities through dissemination of job-
related information.

Sub-goal 5; provides information to students helpful in secuving
jot placement.

Q
]EIQJ!: *A11 Dissemination Projects were reguired to submit a progress report
by March 15, 1971, 93
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Project Objectives

1. TO revise previously developed learning activities pack-
ages written for related study in Cooperative Business
Education.

2. TO publish the revised learning activities packages.

3. TO disseminate learning activities to teacher-coordinators for
student use in the related study classes in Cooperative
Business Education programs in the state.

Project Procedures

1. Revision of previously developed learning activities
packages utilizing recently acquired state guidelines.

2. Publication of learning activities packages.

3. Dissemination of materials to teacher-coordinators of
Cooperative Busiress Education throughout the state.

4. Securement of feédback from coordinators concerning
util?zation and perceived effectiveness of disseminated
materials.

Project Evaluation

Basad on a¢complishment of stated objectives und feedback from the
consuners of the disceminated materials.

Fcogress Report
As of March 15, 1971, the following had been accomplished:

1. A complete list of Coordinatora of Cooperative Businens
Education in Florida had been compiled.

2. Writing and revision of the learning activitias packages
were nearly completed.

3. Estimated bids for printing were bcing obtained.

“111. A Criticsl Review of Project BPIDGE ~ Dr. Raymond Patouillet,
University of Sovth Florida, (2/15/71-2/15/72).

Project Description

Writing and dissemination of a critical review of Project BRIDGE, an
e.lementary school vocational guidance program, by Dr. Patouillet, consultant
to the project.

Relation of the Project to the Guals of the
High Priority Education Project

Sub-goal 6-A; informing and motivating admindatrators concerning
vocationallv-oriented activitiea in order to: 1) hcpefully motivate
them to undcrtake ateps toward the implementation of an elementary voca-
tional guidance program, and 2) ultimetely contribute to the further
development of vocational guidance for children in the Stsate of Florida.

74
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Project Objectives

1. TO review critically Project BRIDGE.

2. TO prepare a desciiptive and analytical recview of
Project BRIDGE.

3. TO inform the Department of Education, county superin-
tendents and directors and/or supervisors of guidance
through the dissemination of a review of an attempt by
the Orange County School System to provide a fresh approach
to a vocational guidance program for children.

4, TO motivate school administrators to respond favorably to
the objectives of Project BRINGE and to take practical
steps toward the further develupment of vocational guid-
ance for children in their schools.

Project Procedures

1. Critical observation of Project BRIDGE.

2. Meetings with the project direcvor, counselors and
principals of the twelve schools involved (?/71-6/71).

3. Writing of a descriptive and analytical review of
Project CRIDGE (7/71-8/71). .

4, TIdentifying target population for dissemination with
the assistance of the Department of Education.

5. Dissemination of the review.

Project Evaluation

1. Enclosure of a post card with disseminated review booklet
requesting recipient to check initlal reactions to the
review booklet and its objectives.

2. Sending letters of encouragement, and offering assistance,
to those responding favorably.

3. Sending a follow-up questionnaire, January 15, 1972,
requesting information on what steps have been taken
toward implementing vocational guidance programs in each
district.

4. Sending a further follow-up letter to non-responders.

5. Compilation of responses and preparation of final report.

Frogress Rzport
As of March 15, 1971, the following had teen accomplished:

1. The firgt of the six scheduled visits to Project BRIDGE
had been cimpleted; during this visit the following
occurred:

a) Confrrences were held with tue Supervisor of
Guidance 'nd the Director of Testing, Research
and Special Projects of the Orange County Public
Q Schools, in order to secure their reactions on Lie
]EIQJ!: project to date and their recommeandations for
further activities; .. 75
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Instruments developed for teachers tc assess and
record changes in child behavior were examined;
Instruments tused to assess attitudinal changes
with regard to occupational aspirations of children
were examined;

Various forms developed to help elementary guidance
counselors record their use of time were examined;
Weekly report summaries of counselors were examined
(sucl. reports typically include descriptions of
career development projects): and

A meeting with the elementarv counseiors was held
as a get-acquainted activity.

2. The first visit had been analyzed; it was concluded that:

a)

b)

Project SRIDGE encompasses a wide variety of creative
guidance activities; and

The counselors involved in the project seem to have
moved from a heavy emphasis on clerical chores to
more career development activities with children.

3. Plans had been cowpieted for the next visit; the following activi-
ties had been propased:

a)

b)

c)
d)

TO visit four of the twelve counselors in their
school settings and to spend at least one LoIr
with each in an individual interview;

TO confer with the principals in their schonls
to secure their reactions to the effectiveness
of Project BRIDGE;

TO meat counselors after school to share common
concecns and make suggestions; and

TO meet with the central office staff to s 1~
rmarize the activitias of the visit and tu make
further plans.

Placning Projects

1V, A Planning Study for a Computer~-Managed Instrvction Approach to

‘leacher Training in Vocational Guidance - Dr. Duncan Hansen,

Florida State University, (2/1/71-3/31/71).

Project Description

The Planning phase of a new vocational guidsnce curricnlum utilizing
computer-managed, individualized, self-study learning modules.

Relation of Froject to the Goals of the
High Priority Education Project

Sub-goal 1; development ¢f & new individualized course of study for
slementary and secondary teachers, administrators, counselors and occupa-
tional spacialists.

ERIC
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Sub-goal 2; offers an effective method for the modification of
existing courses.

Sub-gcal 3; Facilitates the meaningful fusion of intellectual and
vore {onal curricula.

Sub-goal 6; Provides for greater flexibility in terms of dissemina-
tion of information to existing public school teachers ¢ad administrators
through individualized workshops and institutes.

Project Objectives

1. TO develop the conceptual representation of z new vocational
education training model that includes the essential specifi-
cation of the counselor's, classroom teacheir's, and administra-
tor's role and functions withir a teau approach for effecting
the updited goals for carecr counseling.

2. TO deve.op a conceptual rationale that relates the CMI modular
vocational training wodel with the currently stated needs of
vocational education witbin the public schools in Florida.

3. TO design the specificstion of the CMI learrning module that
provides for three levels of process and vocational educa-
tion knowledge.

a) Basic concepts of wncational education to insurc
the competencies and attitudes appropriate for
participation in the multi-professional counselor
nodel.

b) NMulti-person simulations to insure the appropriate
role, skills, and attitudes for the vocational
education counseling and instructional process.

c¢) Operational competencies that insure the skills
associated with planning, administration, and leader-
ship in affecting public school vocational education
through counseling and instructional programs.

4, TO develop a conceptual plan relating the current teacher train-
ing content requirements and a placement strategy by which che
CMI modules can be most eppropriately fused into the intellectual
content of these existing courses.

S. TO develop the specification of the CMI operational approach that
includes at least the alternatives for the use of time-sharing
terminals as well as computer batch processing techniques (the
system's analytic report should insure flexibility for the dif-
ferent computer equipment found within the Florida University
system).

6. TO develop the specifica*ion of faculty, teccher candidate, and
counselor manuals for the appropriate operational use of the
CMI vocational guidance training model.

7. TO develop the specification of the evaluational strategy and
cost effectiveness design to insure maximum impact for the CMI

Q vocational education model.
[E
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8. TO develop the specification of a disseminailon strategy and
implementation plan to insure appropriate diffusion through
all teacher training institutions in the Florida University
system.

Project Prccedures

1. Problem identification of current and future vocatiomal
guidance teacher training needs.

2. Assessment of entry behaviors of target population for the
progran.

3. Task analysis of the conceptual conteit and associated
simulation tasks.

4, Specification of the rerformance objectives of the CMI
modules.

5. Utilization of systems analytic techniques involving cost
output alternative analyses.

€. Utilization of program management and control techniques
and convergence planning.

Project Evaluation

Primarily through evaluatinn of developed CMI modules by persons in
the field and experts in the area.

Progreés Report*
As of March 15, 1971, thke following had been accomplished:

The specifications had been developed for 53 CMI indi-
vidualized, self-study learning units; these units are
categorized into three content areas: world of work, indi-
vidual potential, and the synthesis of world of work and indi-
vidual potentfal. The modtles are further organized into basic
concepts, requiraed roles, attitudes and skills, and most import-
antly, effertive delivery systems for their implementation with
the public schools. The basic concepts identified to Jate are:

Level 1 - Worl: of Work
‘tThe Structure and Trends of the Job Market
Job Families and Career Ladders
Job Stereotypes and Reward Systems in Career Patterns
Human Relations in Career Patterns and Potential; Positive
Attitudes Toward Work
Vocational Careers Related to English Language Skills
Vocational Careers Related to Mathematics
Vocational Careers Related to Social Studies
Vucational Carecrs Related to Seience
Vocatioual Careers Related to Physical Educatfon and Health

Planning Projects were not required to submit formal progress reports,
but rather the resulting proposals (to be discussed in later sections).
The proposals, however, indicated what activities had been accomplished

to dete.
O
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Level II - Individual Potential

Aptitude, Interest, Personslity Measur.s, ¢ bjective
Information, Integrated Profile

Career Selection and Life Style; Self-Concept and
Career Roles

Social Class Barriers to Carcer Selection

Equality and Multipotential

Counseling Adequacy and Credibility

Vocational Development and Maturity

Level III - Synthesis of World of Work and individual Potential

V.

Sources of Career Information

Sources of Career Counseling

Sources of Career Training

Significance of Vocational Counr~ling and Tiaining
Role of Special Progriams

A Planning Proposal for the Development of a Counselor Education
Program Which Gives More Equitable Attention to Adult, Technical
and Vocational Education and Training - Dr. Robert Cowgill,
Florida Technological University, (2/1/71-6/1/71).

Project Nescription

Development of a csunselor education p-ogram which will give more
positive and explicit emphasis to an interface of academic and technical/

vocational

areas.

Relation of Project to Goals of the
High Priority Education Project

Sub-goal 4; Planning of a program to develop new con:epts of the
role and function of counselors.

Project Objectives

1.

2.

TO initiate the planning of a prototype Counselor Educaticn
program containing the following identifiable components:

a) Innovative course(s) concerned with technical/voca-
tional opportusnities and data.

b) Survey data concerning the vocational/technical market
locally and nationally.

c) A dissemination program for inservice counselors
designed to emphasize naterfals and techniques for
improving vocational and technical counseling.

TO outline for future development counteling and teaching
strategies designed to enhance technical and vocational
counseling at the elementary and secondary level in terms
of:: :

79
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a) data availabla
b) wvalue in terms of individual counseling.

3. TO decvelop an evaluaton program containing statistical
analysis, feeaback, and discemination components which are
deemed applicable and appropriate by authorities in the
field of Counselor Educa*ion.

4. TO survey pertinent literature dealing with innovative
approaches in adult, technical, and vocational education.

5. TO survey experts in the field of Counsel~r Education.

6. TO develop a written report which stresses common thematic
applicacions and differences of opinion between the litera-—
ture and experts.

7. TO write a function anelysis description for the project
director who will direct final planning and implementation
of the Counselor Lducation program.

8. TO (evelop broad based behavioral objectlves for the
Counselor Education program.

9. TO develop an outline of strategies and procedures to be
foiloved in the development of the Counselor Education
program.

10. TO develop an outling of specific course scggestions for the
Counselor Education program.

11. TO develuop a proposal and outlines of suggested strategles
and procec.ir2s for an in-service component in Counselor
Education.

12. YO develop a suggested guideline, and a P.E.R.T. chart for
*mplementaticn of the prograri.

Project Procedures

1. Deveiopment of an annotateci bibli raphy of pertinent litera-
ture in th:~ areas of innovation and program design for
counselor education emphasizing aduly, technical and voca-
tional education.

2, Survey of selected experts in the field of counsslor education.

3. Development of a report concerning points of agreerent and
disagrcement netween the literatur2 and the experts.

4. Developiment of a tentative job description for project director
for implementation phase.

5. Development ol 3an outline of broad objectives and proposed
strategies and procedures for achieving them, for presentation
to an advisory board.

6. Modification based on suggestions of advisory board.

/. Submission of a proposal for implementation.

Project Evalvation

1. Analysis of data relating “o the vocational-technical market
as input to planning specific course procedures.

2. Devclopment of a perfodic feedback procedure to receive
input from eiperts, faculty and relevant community sources.

ERIC
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3. Evaluation of dissemination procedure to:.determine if tho
information is reaching the target population and what
effect it is having.

Progress Report
As of Matrch 15, 1971, the following had been dccomplished:

1. An interim director had been appointed and an adjunct
instructor employed to provide release time for the
director.

2. An annotated bibliography of pertinent literature was
being developed.

3. Experts in the field of Counselor Education, Vocational
Guidance and Vocational Education had been contacted.

4. The Symposium on Occupational Education had been. attended
(see Prcjact 6 below).

5. Joint planning had occurred with Dr. Thomas Harrow (see
Pruject 6 below) and a joint proposal had been scbmitted.

VI. A Planning Proposal for a Symposium for Vocational-Technical
Education at FIU - Dr. Thomas Harrow, Florida Technological
University, (2/1/71-6/1/71).

Project Description

Conduction of a symposium, composed £ representatives from all
related areas, for the purpose of developing guidelines for programs in
vocational education at FTU which serve tte college of education and the
university service area.

Relation of Project to Goals of the
Migh Priority Education Project

Sub-goal 1; devalopment of a new program in vocatitnal education.
Sub-goal 6; informing and motivating teachers, administrators and
community leaders concerning the vocational-technical programs at FTU.

Project Objectives

1. TO develop guidelines for programs in vocational-technical
education at FTU.

2. TO develop strategies appropriste for vocational-technical
programg at FTU.

3. TO determine how the vocational programs may serve the needs
of other programs in the celleges of education, e.g. teacher
training, as well as the needs of the University gservice area.

4. TO inform and motivate teachers, administrators, and community
leaders concerning the vecational-technical progrims at FTU.

81
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Project Procedures

1. Preseatation by consultants at sympojium of natjonal trunds in
vocational-technical education.

2. Dbivision of symposium participants into smaller, working
groups to discuss vocational needs to be fulfilled by FIU.

3. Summarizing and disseminating for feedback resulting plan
for vocational~technical education at FTU.

Project Evaluation

1. Commitrze reports.
2. Evaluation sheets from symposium participants.
3. Analysis of feedback on proposed plan.

Progress Repo-vt
As of March 15, 1971, the following had been accomplished:

1. The Symposium on Occupational Education had been held; at
the symposium the following occurred:

a) The Symposium was attended by vocational and
guidance representatives from:
The College of Education, FTU
The Florida Department of Education
Daytona Beach, "revard and Seminole Junior Colleges
The Orange County and (isceola County School Systems
The Vocational-Technical Center, Lake County
Vocational and Adult Education, Brevard County
The University o¥ Florida
The Floricéa Sta . Employment Service
The High Priority Education Project, Board of Regente
b) The following objectives were presented for the symposium:
TO develop guidelines for programs in Occupational
Education at FTU
TO develop guidelines for counselor education pro-
grams with emphasis on Occupational Education
T develop strategies for undergraduate training
in all areas concerning Occupational Education
TO identify procedures to motivate and inform
administrators, teachers, and community leaders
concernring the planning of Occupational Education
programs.
c) As an aid to accomplishing the Symposium objectives, the
following questions were presented for discussion:
What is Occupational Education?
What is the relationship between vocational-technical
programs and guidance programs?

O




o i e T -

VII.

76

How can counselors' training programs be directed
toward vocational or occupational education?

How, in the training process of counselors, can they
be given a point of view and a concern for the
importance of cccupational education?

What kind of preparation should all teachers have in
Occupational Ecucation?

d) Small group discussions were taped and the information
later compiled.
Joint planning had occurred with Dr. Robert Cowgill (see project
5 above) and 4 joint proposal had been submitted.

Practical Aits for Elementary Teachers - A Planniug Proposal -
Dr. Rex Toot ~ :.. University of South Florida (2/1/71-5/31/71).

Project Description

Development and evaluation of a plan [or incorporating vocational
principles intu the curriculum of pre-servine elementary teachers.

Relation of Projcct to Goals of the
High Priority Edncation Project

Sub-goal 2; modification of existing curriculum in order to provide
relevant vocational iaformation and skills to pre-service elementary teachers.

Project Objectives

1.

2.

3.

TO dcvelop a8 modification consistent with the goals of the
High Priority Education Project.

TO develop ¢ modification acceptable to the Elementary
Education and the Vocational Education Departments of the
University of South Florida.

TO develop a modification acceptable to the University of
South Fiorida University Council on Teacher Education.

Project Procedures

1.

2.

ERIC
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Organization of an advisory committee consisting of five mem-
bers of the education faculty of the University of South
Florida appointed by the Dean:

Two from elementary education
Two from vocational education
one from guidance

Utilization of a consultant: 1) to d2tail the modification;
2) to compile a 1ist of tools and materials needed to imple-
ment the modification; and 3) to outline the procedure for
evaluation.

83"
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Review and approval of procedures by the committee who will
present their recommendations to the departments involved and
to the University Council on Teacher Education.

Project Evaluation

Primarily based on approval and acceptance by the departments involved
and the University of South Florida Council on Teacher Education.

Progress Report

As

As
proposals

of March 15, 1971, the following had been accomplished:

A gix-member advisory committee had teen appoin:ed.

A consultant had been employed to detail the course
modification.

Information had been collected from textbooks, articles,
course outlines, and progr:ms in elementary industrial

arts.

An organizational meetiny ¢f the advisory committee and

the consultant had been held to explore ways to implement
course modification and sequencing into the on-going
elementary education orogram.

Using descriptors "Industrial Arts" and "Elementary”, a
coumputer search on ERIC tapes had been performed.

A future meeting of the advisory committee had been planned;
Dr. Ralph V. Steeb, Consultant, Industrial Arts, Department
of Education, had been invited for the purposc of reviewing
the program and making inputs into the curriculum modification
activities.

previously mentioned, all of the planning projects 2ventuated in
which will be discussed in some detail in later sections.

84 .



FHASE II1 - DEVELOPMENT AND ANALYSIS CF A

VOCATIONAL REORIENTATION MODEL

- A NN PN N O B BRSO OMan PN ) aew A

ERIC 85

PAFulToxt Provided by ERIC



T a gy

ERIC

Aruitoxt provided by Eic:

O U gy T e . s o e

AR e e ~ e s e S PR T

PHASE III - DEVELOPMENT AND ANALYSIS OF A
VOCATIONAL REORIENTATION MODEL

As the High Priority Education Project progressed, the need for a spacial
project strategy became evident. In order to prevent duplication of effort and
to insure coverage of all priority need arcas, a way of determining in which
areas projects were most needed was required. Subsequently, the Vocational
Reorientation Model was developed. The model was designed to identify major
components in, or affecting, the Public Education System of Florida, and to
illustrate the functicnal relationships which exist between these components;
it was not intended to be a representation of organizational structure (see
pages 82 and 83).

Viewing the Public School System as the ultimate target pcpulation for
change, all other institutions and sgencies are viewed as input and/or output
variables which in some way affect, and/or are affected by, the system. Viewing
the model, it is evident that while the channels of input are many, the sources
with t'.2 most direct influence are the colleges of education which produce the
majority of the system's personnel. Therefore, if major changes are desired
in the Public School System, there must be corresponding changes in the colleges
of education. Their impurtance is further illustrated by the fact that there
are a number of activities which, while erxisting in the demain of the Public
School System, can be initiated and given leadership by the colleges of education.

The maodel is seen as effectlively being cospused of three sub-systems:
the Legislature and the Department of Education (lL-4)*, the instituations of
higher learning {(5a~7c¢), and the Public School System (8-17). The community
{18a~18e)} could be viewed as a separate sub-~system; however, for the purposes
of this model, the community is of concern only as it relates to three sub-
systems defined above.

The discussion of the model involves the identification of priority
need areas and the current response to those needs. The needs identified are
primarily those specified by 1970 legislation, the Florida State Plan for the
Administration of Vocational Education, and the Seiect Council on Post-High
School Education (SCOPE) Report. The response is presented in terms of pro-
posals for special projects which have been submitted to the High Priority
Education Project. With the exception of small projects which have been funded
by the High Priority Education Projert, this section ill not include further
discussion of current activities in the colleges of education** even though
many of them are related to priority need areas.

The Legislature and the Department of Bducation {1-4)

The needs of the people in the state of Florida is the strongest single
influence affecting legislation. Based on inputs from numerous sources, the
Legislature attempts to enact legislation which will r:et the perceived needs
of all persons in the state. The 1970 Legislature, awara of the need for change

—

*Refers to entries in the model
AkPreviously discueced in Phase 1
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in the Public School System with respect to vocational education and vocational
guidance, passad a package of bills designed to increase the relevance of the
education of a majority of Florida public school students.*

The primary responsibility for th2 implementation of the 1970 legislation,
and all legislation regarding education, rests with the Drpartment of Education.
The Department is involved in the planning, execution, evaluation and coordina-
tion of a considerable number of activities in the Public Education System of .
Florida. Since much of the 1970 legislation directad at the public schools had
significant implications for the colleges oS education in the State University
System, a major portion of the responsibility was assumed by the Board of Regents.
Under the aegis of tl.: High Priority Education Project, it has stimulated,
initiated, encouraged and, in a numbher of cases, supportad special projects
designed to meet the needs highlighted by the 1970 legislation and other docu-
ments. -

Institutions of Higher Learning (5a-7c¢)

THE NEED-COORDINATION

One of the major concerns in the Public Education System is the need
for articulation and coordination between the universities, community colleges,
area vocational-technicezl centers and the Public School System. The Southern
Regional Education Board, in The Black Community and the Community College,
enumerated three areas in which cooperation between community colleges and
area vocational-technical centers would be beneficial: coordinating curriculum
planning, facilitating transfer procedures, and cooperating in counseling efforts.
“hes further siated that articulation between community colleges and senior
institutions weculd contribute to filling personnel requirements and to coordina-
ting admissions procedures. They concluded with the recommendation that the
various institutions should cooperate in identifying areas of potential coopera~
tion and in develouping specific activities of mutual Lenefit.

THE RESPONSE

A proposal for a special project has been submitted to the High Priority
Education Project, by Florida Atlantic University, whose primary goal 1is to
solve one of Florida's critical vocational problems, the shortage of vocational-
industrial education teachers, through the utilization of the articulation and
coordination recommended above. The urgency of the problem ie dccumented by
HB 3896 which iacludes the training of vocational teachers as one of its
priorities.

Since a proper appreciation for this projecct, and projects to follow,
can not be achieved with too brief & summary, it will be presented in sufficient
detail to promote a reasonable level of understanding.*#%

—

*These bills will be discussed individually as they relate to various
components of the model.
AkWhenever possible, the wording of the prcject deecripuions is presented
Q a8 submitted.
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Project Title*

A Junior College--Florida Atlantic University Training Model
For Vocacional-Industrial Arts Teachers

Project Descrintion

Florida Atlantic University proposes to plan and prepare a well-
organized and innovative training program aimed at: 1) producing a sub-
siantial number of well-trained vocationelly-oriented teachers to fill the
needs of the large population areas of South Florida; 2) supplying addi-
tional teachers for the other areas of the state; and 3) producing a viable
training model capable of replication in other universities and junior col-
leges throughout the st=ate.

The initial year will be utilized to design the program({s) necessary
to me=t specific needs of school systems generally within the service area of
Florida Atlantic University. The progsram design involves cooperative ventures
between the university, the junior colleges and the technical schools in the
area, The major components of fnstruction relating to the specific use of
industrial equipment and materials will be planned through the junioxr colleges,
technical schools, and high schools, and existing equipment, wherever it is
located, will be coordinated into the training program.

The project will encompass two major methods for ccoperation between
the junior colleges and the senior university, the partnership concept and
the pyramid concept. The program envisioned will include a carefully
planned program of recruitment in the secondary cchools, followed by guid-
ance through the complete career chanmel of junior colleges, culminating in
a bachelor's degree.

Relation of the Project to the Goals of the
Righ Priority Education Project

Sub-gnal 1-E -- This project will develop a new model for relevart
training programs for industrial arts teachers. These programs will produce
vocational-industrial teachers possessing broader skills, and knowledge in
providing school youth with relevant and reliable information regarding the
world of work.

Sub-goal VI-E -~ This program will be designed to better prepare
teachers to meet the needs of students who are interested in entering careers
in veeational-industrial-technical fields and who are not particularly college
bound.

Specific Objectives

1. TO prepare and make available, for the South Florida area in particilar,
an additional number of industrial education teachers with vocational
orientation.

AFor easy refer uce, an abstract of each proposal to ba discussed 18 included
in Appendix F; abstracts are presented in the order in which the proposals
) appear.
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2. TO provide specifically for the involvement and recruitment of high
school students for the junior college and ultimate senior ccllege
training program in industrial education.

3, TO identify students within their two year junior college program and
commence counseling to provide for a smooth transition into the senior
college training sequence.

4, TO provide specifically for cooperation and coordination of existing
equipment and laboratories presently located within the junior colleges,
technical schools and regular high schools and place it into functional
programming for the teachers' training program.

5. TO demonstrate consistent modes of cooperation between the junior college
capability and the senior university flexibility.

6. TO demonstrate continuity from high school through college graduation.

7. TO provide guidance (vocational and educational) for the college student
from high school through the university.

8. TO provide for a new improved training program at minimal costs to
the state.

Specific Procedures

After considerable discussion for several years regarding shortages of
industrial arts teach-rs, a culminating meeting was held on August 11, 1970
and attended by county school supervisors, deans of technical studies in the
junior colleges, state department personnel and Florida Atlantic University
personnel. It resulted in a request and mandate from the participants for
Florida Atlantic University to move forward as rapidly as possible in the
development of industrial education trainingz program:. According to this
group the major planning of this project should commence no later than
September 1971.

The initial activities for this program development concept will gen-
erally entail the following:

1. Hold a series of sequential conferences with school system and
state department personnel to determine the philosophy of the
program and outline the appropriate activities for program
development.

2, Determine and project the approxfmate numbers of teachers of each
industrial teaching area that will be needed in the Florida Atlartic
service area and plan teacher education programs around these
groups.

3. Analyze present and projected course offerings in the junior
college which might be utilized for this teacher preparation
track.

4. Survey the staff and physical facilities of thz junior colleges,
major high schools, and area vocational centers to determine which
might be ut{lized for selective courses and training opportunities
not usually available at the junfor colleges; i.e. courses in
woodworking and building construction.
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The operational design for this instructional model, dev:lopment,
implementstion and evaluation include the following phases and steps:

Phase A:
STEP
STEP

Phas= B:

S'CEP

STEP
STEP
STEP
Phase C:
STEP
STEP

Phase D:

‘STEP
STEP

STEP

STEP

O

ERIC

Aruitoxt provided by Eic:

Prepare detailed breakdown of stated terminal perform-

Define strategy for

Deternine functinnal system requirements

1: Specifications of Performance Requireuments.

2: Specifications of Terminal Performance Objectives.

Instructional System Design

1: Perform analysis for performance levels to determinc appro-
priate "mastery skills components" to be achieved by indivi-
dual.
ance objectives established for each skill level in terms of
relevant motor and conceptual elements.

2: Design program objectives, content and flow for the varicus
and independent performance skills.

3: Specify strategy for accomodating needs of individual
students through additional or nlternative activities.

4: Design program objectives, centent flow for instruction with
a vliew toward independent skill levels.
integrating instructional elements into proper sequence.

System Components Design

Determine the scope and scquence of total program with

Place all components of the system into an order and "walk

1:

intermediate learning levels.
2:

through" th process.
Implementation and Fie:d Testing

1:

The total "faculties" will require orientation to the
system; its purposes, objeciives, and procedures.

System operatlon plan will r:quire careful planning
and programming.

The werformance eand e 'aluation plan will need careful
snalysis to provide evidence of program achievement and
student growth and develcpment.

Implementation o educatioiral system with all components
functioning.

92
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t1

Feedback on-job performance loop. This provides for inpnt
relacing to skills and knovledge required to function at a
high level on-the-job.

Phase

STFP 1: Graduates completing the cycle are kept invalved in the
process of improving the program based on job requirements.

S1%P 2: Assessment of public school teaching-learning environment
requires careful attention in relationship to the teacher
training program.

STEP 3: Assessment of pupil growth aund teacher professional growth.

STEP 4: Recommendativn for program change and alteration.

Specific Evaluation Procedures

1. An initial assessment of the project will be measured in terms of the
cooperation generated between the several junior colleges in the area
and Florida Atlantic University.

2. By the close of the first year the component3 for the system will have
been identified and made ready for dry-run and walk -through.

3. Information for high schools will approach readiness and will signal
the actual recruitmeni: for initial enrollees in the *otal program.

4. FEach phase throughout the design is 'evaluation looped' and will be
constantly tested and assessed for accomplishment and effectiveress
during the building process and at the completion of each phase.

5. Program spojectives will be constantly compared with performance
output to deterrine ccmponent effectiveness and true value of system.

6. Ultimate results of on-job performance of trainees will provide basis
for specific program alterations.

isseminaticn Plan

The program set forth in this proposal has several built-in possibili-
ties for dissemination of inforuation. A national approach will be achieved
through an existing consortium of universities, state departments of education
and junior colleges in California, New York, Texas, Illincis, Michigan and
Floridc.

The more specific relevant dissenination will take place through the
Florida State Department of Education, junior colleges across the state and
state universities. A semi~annual report regarding the progress of the pro-
Ject will be made available to the above institutions.

Also kept informed of events arnd progress of ths project will be
supervisore of industrial and vocational education throughout the sixty-
geven school systems of the state.

THE NEED-COORDINATED COUNSELING EFFORTS

The need for articulation an. coordination is magnified by the ._ritical
need_for uccupationally-oriented counselors for career guidance in pre-second-
ary, secondary, and post-se:ondary education (SCOPE Report, 1970). To alleviate
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this need, kecommendation 24 of the SCOPE Report states that special two-year
assoclatc degeee and gour -year bachelor degree programs for the prepatation of
para-professional carcer counselors should be developed and offered at selected
univercities and community junior colleges, and that special certification
requiremeats should be established for the enplcyment of such para-profess-
sional career counselors at all ievels of the public education system.

Similar recommendations were made in the 1970 legislation and in The
Black Community and the Community College. HB 3893 makes provision for
public scheol uti ization of support personnel called “occupational special-
- ists'" when there is a shortage of certified counselors. The bill leaves the
training qualifications of such persuns almost entirely to the discretion
[ of the school districts. HB 3896, includes as a priority the development of
career assoclate programs. Similarly, The Black Communi.ty and the Community
College states that since conventional counseling methods are genzrally
inadequate for the needs of disadvantaged and minority group students, a new
type of counselor is needed, principally one who can communicate with them,
nam-ly a career associate,

Pemrs - %

To farilitate the implementation of these recommendations, the SCOPE
Report (#25) proposes the establishment of a special scholarship fund to
encourage the preparation and employment of para-professional career counselors
for the public education system. The Report alesc recommends (#26) that the
proposed local coordinating agencies in comriunity junior college districts
be given special responsibilities for devel«ping rescommendecions concerning
coordfnation of counseling activities--insofar as such activities relate to
employment opportunities--at all educational levels within the area served.

THE RESPONSE

Coordinated effort for improving vocational guidance is the major
focus of a proposal submitted by Florida Atlantic University. The proposed
project is designed to alter attitudes of community college and high school
counselors toward occupational-vocational careers through on-the-job
experiences.

Project Ti%le

A Model for tae Development of Vocational Guidance Through
Occupationat Field Experiences

Project Description

] : The design ot this project 1is based on the assumption that guldance
counselors in the public scheools and in the community colleges have had
little personal occupational experience and are therefore not equipped to
guide students 1n effertive career planning. ©this project aims to give
practical experience in the world of work to guidance counselors and others
directly involved in influencing youth in career planning. In addition to
the guidance counselors, administrative personnel, faculty and teachers, and
industry representatives will be given a spectrum of occupational experiences
s0 that tney might personally be better equipped to guide youth in their
quest of a realistic career.

Q
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Specifically, the project will be aimed at the following groups:
(1) juniuvr college teachers and counselors; () high school teachers and
counselors, distributive educatior coordinators and repcesentatives from
local technical schools; (3) industricl representatives; and (4) university
representatives.

Relation of the Project to the Goals of the
High Priority Education Project

Sub-goal 1 (Develop new coursec r Programs) -- The goal of this pro-
ject is to develop a cadre of persounel in the public schools and junior
colleges who have personal knowledge and experience with the world of work
and job requirements. The thrust cf this projec. is to develop school
personnel who not only ars capable of providing meaningful guidance for
students, but who also have an indepth understanding from experience with
the world of work. Upon completion of the project, the participants will g.
back into their respective positions within the schools and prozide better
vocational and career guidance to their studeats.

Sub-goal & -- This project has additional meaning for Florida Atlantic
University in that this university serves an area with a substant. al number
of community colleges. These community colleges are part and parcel to the
problem so the actual altering ol attitudes of 2 substantial number of
rounselors, hopefully with a multiplier effect, is an encouraging prospect.

Specific Objectives

1. TO give experiences in the occupational world to persoanel named
in project description.

2, TO develop better public relations between students, school
personnel, industry and universities.

3. TO develop a wodel that will have wide applicability not only in
the public schools, but in the junior college as well - also, a model
wiiich can be taught through univers ty guidance and counseling
department programs.

4. TO develop an efiective preservice and in-service model.

Specif{ic Procedures

The project will be divided into three procedural phases as follows:

1. Phase One ~ Developmental - Six Months. The purpose of Phase
One will be to: (a) develop mat rials; (b) develop programs;
{c) schedule field experiences in industry; {d) develop a
schedule which will coordinate field experiences with seminars.

2. Phase Two - Applicatfon - Three Months. This ¢hase will be
devoted to a relatively intensive work experience for the
participants following the schedule developed in Phase One.
The participants will receive on-the-job experience in maiy
phases of various industries, for example} aecvspace and
aircraft industry; even though the participants may be learning
about e2irline operatione, they will also learn about families
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of jobs which might occur in several industries. "/t the end
of a week of working in an aicline, for example, the partici-
pants will therefore have a wealth of knowledge not only
about airlines, but a host of job families.

The participants will be grcuped in "wosk units" as
follows: (1) junicr college couunselor; (2) junior college
teacher; (3) technical high school teacher; (4) distributive
educution teacher; (5 and 6) two high school teachers of
subject matter} and (7 and 8) two ccunselors from the high
school; (9) an industrial representative; and (1) a univer-
sity zepresentative. The "work unit’ will meet with other
“work units" on Monday morning to coordinate the week's
nutline and experiences. Starting with Monday afternoon
and running on through Friday morning, the “work unit" will
be in actual on-tne-job experiences. At the end of the week,
the members of the "work unit" team will get together on
Friday afternoon for a seminar which will be devoted to
relating and integrating the experiences of the entire group
into a conceptualization of the industry and jobs which
they have experienced during the week's work.

It 18 anticipated that four to five work units (actually,
more work units could easily be added) involving ten team
members each will participate in the model development.

Nesr the end of the sgplication phase, the work teams
would meet in a larger gseminar for final evaluation of
their experiences.

3. Phase Three - Follow-up, Evaluation and Model Development -
Three Months., Evaluation and model building will occur
during Phase Three. The model thus developed, will be
ready in time for application the second year, but on a
much broader scale.

Specific Evaluation rProcedures

1'-

2,

At the beginning of the project, at least two instruments will be
administered to all praticipants; (a) an attitudinal survey which
will consist of several subcasks (for example, The Work Values
Inventory by Donald E. Super, coald be used); and (b) a cognitive
test of the world of work to determine just how much the partici-
pants know about it. Administration of these instruments will
establish a base line of the knowledge and attitudes of the par-
ticipants at the point of entry {nto the project. At the end of
the project they will be retested to determine what changes in
attitude have occurred and how much knowledge about the world of
work has been learned.

Extensive notes will be taken on each semfnar conducted at the
end of each week's field experfencea. A definite format will be
planned for the seminzrs so that problems will be presented, dis-
cussed and considered, and recommendations for changes and new pro-
cedures will result.
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3., Films will be made of the participants at several points in the
conduction of the project so that a visual record nf progress
made in the project will be developed. The films will later bz
used to demonstrate how the model may be applied to on-going
training programs.

4. During the firnal phase of tha project, the follci-up and re-
application phase, further evaluatioa of the model will be
possibre. Evaluators will consider what changes need to be
made based on the raw data collected, and re-appiication of
the model during the second year to other school systems will
allow for further evaluation in the same mauner as previously
described.

Final evaluation of the project will occur when the parti-
cipants return to their respective schools to g0 to work. At
the end of a year of working with students, a survey will be made
to determine what changes have occurred in student selection of
occupations. This will be accomplished, for example, in the case
of guidance counselors, with a specific accounting of students who
choose occupations and vocational programs as a result of being
guided by counselors who participated in the project. It is
expected that a comparison between these students and those pre-
viously seeking counseling, vould show that more and more students
are now selecting occupational fields versus making no choifce at all
or simply going into some sort of vague college program.

Dissemination Plan

The final report of this project will be made available to counselor
training programs in universities as well as community colleges and other
interested parties.

The films #ill be state property and it is presumed that the
Comnunity College Division of the State Lepartment of Education will
receive them and make them available over the state.

The above described proposals make it clear that the colleges of
education have assumed a leadership role in initiating and maintaining
the coordinated efforts required for a unified systewm of education. As
the next sectfon indicates, thevy are also very much concerned with improv-
ing their own programs, to insure that their function is a relevant one
in the total education system.

The Colleges of Education (6)

As previously discussed, many of the new directions for the public
8schools, which have been mandated or rccommended, have major implications
for the colleges of educatiou which produce the teachers, administrators,
and guidance personnel for the system.
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THE NEED -~ REORIENTED PERSONNEL

It has repeatedly been emphasized that significantly iwproving the
vocational education and vocational guidance components of our education
system requires a total sch.ol effort, beginning in the elementary grades.
The Florida State Plan (Part 3, 5.1) includes 1in its priorities occupational
exploration laboratories for older elementary level students and projects
for innovative vocational guidance. Similarily, HB 3896 includes 1in its
priorities introductory vocational curricula for junior high and middie
schools, and training and inservice projects for improving vocational
guidance. A number of additioral documents (including the SCOPE Report,
#24) emphacize the need for career exploration activities at all levels
and expanded vocational guidance efforts. Consequently, there is a need
for a reorientation in the training procedures of both elementary and
secondary teachers, administrators and counselors.

THE RESPONSE - 1

With support and encouragement from the High Priority Education Pro-
ject the Florida State University has developed a proposal for an innova-
tive approach to fulfilling the vocational guidance training needs .~
teachers, administrators, supervisors and guidance personnel. Becatse of
its scope and potentiil for impact, it is presented in some detail.

Projent Title

A Computer-Menaged Instruction Training Model for Vocational
Counseling for Teachers at Colleges of Education

Project Description

This project p:oposes a new individualized vocational counseling cur-
riculum avproach that utilizes modern techrology. More specifically, the
project proposes that the concept areas from the vorld of work, individuzl
potential factors, and their syathesis into the vocational counseling process
can be effectively taught to classroom teachers, and related educauvcrs via
computer-managed instruction (CMI). Given a recognition of the current pro-
blems witih vocational counseling, it 1s clear that other professional person-
nel such as supervisors, administrators, and counselors can effectively pro-
fit from a more subsumed subset of these proposed computer-managed instruction
(CMI) packages as well as participation in the proposed team approach to voca-
tional counseling. We have developed the specifications for 53 CMI individu-
alized self-study learning units that cover the content areas from the world
of work, individual potential, and their synthests in the vorational counselinag
process. These modules are further organized into basic concepts, required
roles, attitudes, and skills, and, most importantly, effective delivery systems
for their implementation within our public schools. We turn now to a more
specific consideration of the problem area which providas the rationale for
the specification of the content and provides a general vickground for the
overall CMI approach.

ERIC
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The most important component concerns our public school students.
While the 1list of specific probtlens is quite lengthy in nature, one can
identify at least the following five as high priority problems which will be
addressed within this innovative CMI approach: 1) lack of knowledge on the
part of students of the broad range and structure of the world of work;
2) lack of personal understanding in relation to career selection and related
tra‘ning requirements; 3) personal biases about career families and occupa-
tional areas; 4) an appreciation of the need for a nulti-source iuput in regard
to one's full career developm nt (for example, it is essential that alterna-
tive agency sources be used in ord~¥ to represent a fajr evaluation of the
match between an individual's potential and alternative career patterns to
be pursued); and 5) special problems arising from racial or urban factors as
found with the disadvantaged. The primary basis for addressing these student
problens is predicated on awareness that the classroom *eacher provides the
most immediate impact agent capable of effectively working with students to
overcome their lack of information and define appropriate life career solu-
tions. This CMI project will train teachers tc work with students to over-
come these problems and participate in the career counseling process.

In regard to administrators, supervisors, and councelors, there is
some indication that tney lack infor:ation regarding the multifaceted nature
of career counseling, the potential of community agencies for involvement in
this process as well as the highly dynamic nature of the world of work. Most
importantly, there is a need to recognize management requirements necessary
to the creatjon of effective delivery systems which result in job placement
services, and inter-institutional community commitments to manpower develop-
meut and placement as well as follow-up systems to assess the effectiveness
of our career counseling and vocational education programs. Lastly, there
is a need to create new roles awareness within a team framework for addre:-
sing the full array of problems. For example, counselors need to recagnize
that they have role requirements to act as managers and creators of new
curricula that can be implemented by classroom teachers. The essence of
the proposed CMI proposal is to directly provide: a) basic concepts, b) roles,
attitudes, 3ud skills, and c) the management techniques €for creating delivery
systems that will ailow for implementation of an effeztiv: publir schoel
career counseling system. Our primary emphasis wiJl be the preparacion of a
highly flexible, self-study training system which can be integrated into
existing teacher training programs, to be utilized to teach the concepts,
roles, attitudes, and managerfal requirements as these relate to the career
counseling process. The career counsuling process in turn is based on a
clear understanding of the world of work, the nature of individval potential,
and the snythesis within the vocational counseling process. The full imple-
mentation of the CMI system can transcend the teacher training process in
our ~olleges of education by being offered by schools as an inservice
activicy.

In designing our models for computer-managed instruction (CMI), crn-
sideration was given to self-select{on and flexibility within the 53 modules
or units so that eazh college of editcation can apply local priorities and
establish thefr own sequence. The conception of the CMI model assumes that
three to s8iz units will be integrated within a given teacher training cuurse
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requirement. Second y, each CMI module is sufficiently organized to allow
for individualized self-study; therefore, the faculty member will not have
additional work requirements. Each CMI uanit has employed the pertormance
criterion-learning prescription concept so that all teacher trainees will
accomplish the module objectives. Lastly, the CMI approach allows for
institutional flexibility in both the assignment of learning modules to
specific courses as well as alternative uses of computing equipment be they
time-sharing terminals, conventional batch-processing computers, or even
hand-operated systems.

Relation of the Project to the Goals of the
High Priority Ciucation Project

The CMI model provides for the development of a new individualized
course of study for classroom teachers, administrators, and counselors.
The appraach offers an effective method for complementing existing course
structures, and providing for a meaningful fusion of intelleztual and voca-
tional curricula concepts. Given a common conceptuel, attitudinal, and
managerial basis for teachers, administrators, and counselors, new roles and
functions can ! - considered so af to provide for establishment of effective
vocational cotnseling systeus within our public schools. Thus, for example,
one of the ultimate outcomzge should he the development of local manpower
assessment and job placemeint systems within the counties in the State of
Florida. The flexibility found within the CMI model offers broad potential
for disseminatfon through all of our colleges of education and possibly for
training purposas within the inservice programs for existing educa“ ‘onal
personnel. Thus, this CMI project suould contribute effectivelv to a najority
of the prioxities set for the vocational courscling snd education areas as
established by the Board of Regent3 and other agencies.

Specific Project Objectives

In order to grasp the full and rich conplexities of the problems in
the vocational counseling area, extensive ronsideration was given to the
MacKay Report and the SCOPE Report concerning vocational counseling and edu-
cation. In turn, a background literature search was performed in terms of
proposed problem solutions such as Super's concept of career development and
the maturation process and the Minnesota model for claasification of careert
patterns, To gain more immediate conceptualizations and 1esponses, a number
of consultants were extensively interviewed. First, Mr. Robert Halstead,
Director of SCOPE, indicated the nature and role »{ vocational counseling
and education within secondary and higher education by highlighting the
multi-facet and milti-agency requirements for a sound ' -aining approach.

Dr. William Ma) sy, educational advisor to Florida's Cuovernor, emphasized
logistics prob ems and the requirements for an adequate role model that
focuses on the iupact of classroom teachers within the vocational coun-
seling process. Dr. Albert Lapore from the California :'tate Cullege System
reviewed their 10 year progress in implementing one of Averica's better
teacher training programs in the area. Written communication with Dr.
Robert Krumboltz, Stanford University, stressed the need for adequate
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decision-making processas in relation to individual potential and career

selection.

Personnel from the Florida State Department of Vocational,

Technical, and Adult Education, Dr. K. M. Eaddy, Mr. E. E. Hancock, and
Dr. Carl Proehl, their Directnr, provided a critical review of the early
conceptions regarding the criteria for specirication oi the (¥4I vocational
counseling training modules. Lastly, a number of public school teachers
conceruned with vocational counseling and edvcation from Leon and Wakulla
Counties were informally interviewed.

1.

TO develop a rationale that relates the CMI modular voca-
tional counseling units with the current stated needs of
vocational education within the public schools in Florida.

The rationale for subject matter selectinn was: What
problem does the student have which can be lessened by know-
ledgerable vocational counseling? Where there is a student
problem, is there also a professional educator problem which
hinders solution of the student problem? Consideration of
these problems requires a central framework in which to work,
and the pattern evidenced here is one recognized ia vocational
guidance. Basic to the consideration of vocational counseling
are the concepts of the world of work, and it is within these
concepts that the individual's human potential can be investi-
gated. But, the culminating task of vocational counseling is in
the synthesis of these two factors: the world of work within which
individual human potential unfolds in its attempt to maximize
itself. Thoughtful definition and redefinition of student and
professional problems reveal that each problem can be categorized
in one of these thiee basic areas of vocational counseling:

(1) the world of work, (2) individual potential, and (3) syn-
thesis of the vocational counseling process.

TO design and specify adequately the CMI learning modules
that will provide for a realistic representat.on of learning
procaesses as follows:

(a) basic concepts of vocational counseling to insure
the competer cies appropriate for participation 1in
a multi-team model}

(b) multi-person media and simulation units to insure
the appropriate role, skills, and attitudes for
vocational counseling; and

(c) operational competencies to insure the skills asso-
cifated with planning, administvation, and leader-
ship in affecting public educational counseling
systems.

Continued systematic analysis of student and teacher problems
related to vocational counseling led tc the definition of 16 basic
problem areas (s2e Appendix G) which appear to have high priority
in stimulating uaeeded change. Fach of the 16 problems demands the
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learning of certain basic concepts, the growing ability to use
certain skills, adopt cerrain roles, and realize certain atti-
tudes. Additionally, each problem would reach ultimate solu-
tion in a set of well-organized vocational delivery systems,
exemplified by the local manpower information system.

Expansion of the CMI content matrix into learning module out-
lines resulted in sets of specifications for each module. Begin-
ning with Level I, the world of work, each student-teacher related
problem was related to a vocational counseling topic, such as '"The
Structure and Trends of the Job Market." Three modules in the
sequence of concepts, attitudes, and management were then developed
for each topic. First, basic concepts for each topic were selected
to insure the competencies and attitudes appropriate for partici-
pation in the multi-professional counselor model. Second, multi-
person media and simulations were specified in order to insure the
appropriate roles, skills, and attitudes for the vocational education
counseling and instructional process. Third, CMI unit outlines
were developed covering operational competencies that insure the
skills associated with planning, administration, and leadership in
af fecting public school vocational education through counseling
and instructional programs.

The description of each learning module inciules: 1ts perform-
ance objectives, 1.e., what the trainee will be able to do upon
completion of the instruction; the instructional strategy (the
method of CMI auto-instruction selected as most appropriate for
the subject matter); and the eveluation, which analyzes the
trainee's competercy and prescribes accordingly. The average
length of time needed for the individual to complete the unit 1is
estimated. An application of this material to the classvoom or
school activity domain 18 noted for each module.

TO define the essential roles and functions for teachers, admin-
istrators, and counselors within an integrated, team approach.

The CMI program described here 1s & direct and immediate method
of putting the tools of vocational guidance into the hands of
educators-teachers, supervisors, administrators, and counselors.
Its initial fmpact could be folt in some schools within a school
year, and could increase at a rate which will be indicated by its
potential as outlired in the following pages.

Tes her Tratning. The major emphasis of the CMI Vocational
Guids. ¢ training mod les will se devoted to adding basic con-
cepts, skills, and attitudes, and practical uses for this new
knowledge to teachers in training. Sirce the units are indivi-
dvalized and sequenced for ready inclusion in already existing
education curricula, 1t is practical to consfider a minimum of nine
vaits per academic year in a trainee's sopthomore, junior, and
senior years of university study. That 1s, without imposing extra
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detail or additional subject matter on the instructor of any teacher
training course, teachers-in-training can be assigned three vocationa:
counseling modules as "homework" for one education course per quarter.
Completion of the course itself could be made contingent upon the
completion of the modules (which would automatically be reported

to the instructor), or it is possible for certain vocational modules
to be requirements for graduation. Whatever method of module assign-
ment is used, all procedural details will be handled by the computer
and reported to any instructor involved. No burden of extra pre-
paration, presentation, or evaluation would fall upon teaching per-
sonnel, due to the auto-instructional nature of the CMI mcdules. In
this way the student-teacher would learn concepts basic to vocational
counseling, otherwise untouched in this curriculum. He would enter
the teaching profession-equipped with accurate information on the
world of work, with attitudes which would encourage him to deal
skillfully with the hundreds of students seeking or entering voca-
tions, and he would te able to originate, guide, or implement many
sound, worthwhile community plans of action for a better vocational
world.

Teacher Workshops. Because of the unique adaptability to indivi-
dual requirements and time constraints which is characteristic of
CMI, mndules can be selected to create an inservice workshcp of
desired length. A school district would be able to select whatever
basic vocational topics are essential to its teaching personnel and
use them in a one-day trainlng session. This training session could
be repeated on demand, or a different set of modules could be selected
for a second workshop, since the packages are complate in themselves.
Individual school districts have a number of alternatives for in-
service work in which CMI ¢ould be efficient and etfective. A small
portion of teacher planning days each term would veadily allow
teachers to complete several modules each school year. 'Drive-In"
workshops also have much potential for the learning modules, and
E.I1.E. inservice workshops are a viable possibility for presenting
vocational counseling modules tc teachers in the field.

The above discussions apply equally well to the pre-service and
inservice training of administrators, supervisors and counselors
{(further discussfon is included in the actual proposal).

Alternative CMI operational approaches and varied personnel needs
in the use of CMI vocational guidance training d- - the development
and refinement of numerous technical documents ¢ud manuals.

Technical manuals will be developed, tested, and revised to
promote problem-free adaptation of the materials to each university's
computer installatfon., Manuals for appropriate operational use of
the CMI vocational guidance training model are also to be written,
tested, and revised to enable faculty members, teacher c¢andidates,
and counselors to move easily into positive attitudes and meaningful
selection techniques. Since ease of implementation of the CMI
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modules will promote their fullest use, the production of these
technical and instructionzl manuals will receive careful study
and attention, maximizing the usefulness of the materials in
their entirety.

TO develop continuous disseminatinn proredures which allow for
smooth diffusfon of CMI Vocational Guidance modules throughout
the State of Florida's University system.

Repeated consultation with representatives of the state
universities is plinned both as a useful evaluative procedure
and as a prelimirnary to wide dissemination of the modules. As
each university will be involved through its selected representative,
the instituticns yill have considered many aspects of the vse of CMI
vocational guidance modules in their curricula. Additionaily, as
field-testing progresses at three universities, other university
represencatives will be invited to participate or to observe model
dissemination meetings. Appropriate diffusion through all teacher
training institutions in the State of Florida's University system,
the ultimate goal, 1s foreseen as a concluding stage i1 a series
of progressively more inclusive dissemination procedures.

Specific Procedures

The individualized CMI vocatinnal guidance modules will !
according to the step-by-step procedures of a systems approach m. 5
model has been successfully used I{n the development of computer
computer-atsisted, and programmed instruction materials. The p-
recommended in the model entail (1) the identification of the pr

statement of terminal objectives; (2) the analysis of the task t . e
subskills; (3) the description of required student entry behavioc. e
statement of subobjectives in behavioral terms; (5) the developrenr: tua-
tion instruments; (6) the determination of instructional sequein

selection of appropriate media and instructional procedures; (i) Sp-

ment of instructional materials; and (9) the formative and summ:: -
tion of the product.

At this time the entry behaviors of teacher trainees and id ion
of problems in current and future vocational guldance teacher tr. da
have been analyzed. Task analysis of the conceptual content an? q
simulation tasks has progressed to the determination of behavior. 08,
Evaluation, instructional sequences, 1nd wedia selection have 2i: ta-

tively identified. The full development of instructional miuter:
_he major focus of this project and the use of systems approach f
of the CMI vocational guidance teacher training modules will be

in detail.

nent

"l

Specific Evaluation Procedures

Rather than evaluating only the results of the finished ;
intent 18 to evaluate continually throughout the operation of t .
as is implied by the utilizatfon of the system approach. Thus r
is seen as a primary operation in the bteginning period, when e iy
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in the state university system will be invited to select a representative who

is an expert in the field of vorational guidance education. These rer.esenta-
tives arz to review and critique both the literature reviewed for the develop-
ment of the modules, and the objectives and guidelines which have been developed
at that point. As evperts in the field, they will also be requested to give
advice relative to future development. All of these considerations will be
weighed as the major writing and field testing portions of the project are
being implemented.

Following consultation and organization, personnel will begin to
write the first proposed modules, simultaneously arranging for the field
testing of finished modules in the School of Education at Florida State Uni-
versity. We propose to write, program, and field test groups of six modules
with successive groups at FSU, e.g., present a group of 30 teacher trainees
with (1) basic concepts, (2) roles, attitudes, skills, and (3) a delivery
system of "The Structure and Trends of the Job Market," in sequence. 1In this
manner each module is evaluated for its coherence and clarity, and the progres-
sion of the learning task. from concepts to delivery, is also tested for effec-
tiveness. The availability of behavioral objectives and criterion test items
provides the most direct method for empirically assessing the learning effec-
tiveness of the CMI modules. Any weaknesses in module materials dre then to
be eliminated by rewriting for the surmative evaluation.

Summative evaluations will be conducted at Florida State University,
and also at the Univercity of Florida and the University of West Florida.
Since these evaluations (the techniques of achievement and attitude assess-
ment will be utilized) will test not only the modules themselves, but also
both modes of CMI operation, the resulting revisions shculd produce modules
which can be made available to any state university for inclusion in its
educational curricula, in complete packages with technical computer manuals
and instructional manuals which have also been tested at the summative field
trials.

Orientation and adaptation of the teacher trainees will be assessed
through the utilization of existing CMI attitude scales as well as a voca-
tional guidance value questionnaire. In demonstration sessions, brief atti-
tudinal and value questinnaires plus open-ended questions will provide
desired feedback. Debriefing sessions at these dissemination meetings will
be intended to generate critical suggestions for the ultimate improvement of
the vocational guidance CMI curricuelum. Categorized fiscal accounting
according to functional phases within a systems model will be provided in
regard to cost data.

Dissemination Plan

Our approach to dissemination primarily focuses on the targeted popu-
lation, namely, the potential nine colleges ©f education in the Florida
University System. Within this, we foresee five planned phases: 1) initial
involvement, 2) planning for local adaptations, 3) faculty demonstrations and
acceptance, 4) inservice implementation, and 5) follow-up evaluation.
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In regard to initial involvement, we plan to have early identifica-
tion and visits from faculty representatives from the existing seven colleges
of education in the Florida System. Each of these representutives will be
asked to serve in two distinct functions; a) provide conceptual review and
critique of the overall model as well as specific modules, b) provide
editorial input by working through each module after it has been initially
developed. Thus, the thought is that cach of these representatives will act
as the initial c*annel of communication with regard to the project to their
home institution. Secondly, we anticipate evolving a plan of acceptance
and implementation appropriate to each specific college of education. The
intentinn is to provide for local adaptation and flexibility in regard to
assigument of mcdules and their integration within existing education courses,
Moreover, we plan to wvolve appropriate credit representation for this learn-
ing within the credit certification process within each of the colleges.

This should lead to a proposed plan for presentation to total faculty.

For the faculty presentation, we intend to implement selected modules
on each campus and provide two-day workshops. These workshoprs will provide
a corncise presentation of the model, opportunities to work through selected
CMI modules, and extensive discussion in regard to selection, sequencirg,
and the requirement credit process. The goal is to provide for «creptance
throughout all departments within the college in orde: o provide the bread-
est base of both acceptance and dissemination. As a fourth phase, the in-
service implementation will i,volve a staff member being available for selec-
ted periods of time on each cam,.us during the initial quarter of the full
implementation. Acting in a consultative role, this person w. 11 directly
interact with faculty and students. As described within the systems model,
this wlll provide for very valuable feedback information for any final
revisicns.

The follow-up evaluation concerns our commitment to provile evidence
regarding the effectiveness of this innovative approach to training educators
concerning vocational counseling. Moveover, we anticipate collecting cost
data so as to provide a frame of reference for making empirically based cost
effective statements.

THE RESPONSE - 2

Aiso utilizing funds provided by the High Friority Education Project,
the University of South Florida has prepared a proposal which involves a
curriculum revision apprvach to providing elementary teacher trainees with
the necessary world of work knowledges and skills.

Project Title

Practical Arts tor Elementary Teachers

Project Description

The elementary school practical arts program has been highly recognized
for its contribution to the educational attainment of children wher implemented
by informed and prepared teachers. However, many elementary teachers are

v
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unaware of the potential learninrg possibilities inherent in practical arts
education. It makes other subject matter more relevant to the interest and
needs of children. Planned and organized practical arts experiences can help
motivate pupils to read, write, compute, visualize, and relate to academic
subject 2reas.

If such meaningful experiences zve to be provided by classroom
teachers, they must be given an opportunity to acquire the techniques,
knowledge, skills, and representative app).rations. .iis project will pro-
vide such an opportunity for selectod potential elementary teachers with
practical arts experiences as a common learning relating to a variety of
academic disciplines.

Relation of the Project to the Goals of the
High Priority £ducat-on Project

Sub-goal 2 -~ This project is designed io improve attitudes, know-
ledge, and competencies of potential elementary teachers with respect to
practical arts educatiou, and will be accomplished through course modifi-
cation, as provided for by the High Priority Education Project.

Specific Objectives

The purpose of this program is to assist prospective elementary teachers
in becoming more aware of career opportunities within the world of work and
educatio.nal offerings within their community, state and nation. More specific
ohjectives of the srogram are: '

1. TO provide prospective elementary teachers with the opportunity
to become more knowledgeable about practical arts, as it relates to
the interdisciplinary procedure appropriate to elementary educa-
tion.

2. TO provide prospective elementary teachers with the opportunity
to attain skills and knowledge essential to the interdisciplinory
approach.

3. TO encourage prospective elementary teachers to become more active
in providing elementary activities with educational experiences
through additional individual and group activities in practical
arts. ,

4. TO encourage prospective elementary teachers to become more
active in gathering and distributing career information.

5. TO develop in prospective elementary teachers desired attitudes
toward practical arts and the process of interdisciplinary
education.

Specifi. Procedures

This is a six-quarter program designed for the preparation of elementary
school teachers who will acquire knowledge in the methods and content of a
practical arts interdisciplinary approach to teaching. Teacher educators from
the disciplines of Reading, Language Avis, Mathematics, Science, Social Studies,
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and Practical Arts Education shall be designated as a team for educating a
selected group of students. One of these teachars will be <hosen as the team
coordinator. The team approach is precently being used by the Department of
Elementary Education at the University of South Florida. This projact will
provide an additional faculty member who wiil e knowledgeable and skilled in
the area uf practical arts education.

The program will be carried out in twc phases.

1. Phase I - Staff orientation.

2. Phase II - Student learning experiences provided through teaching
methods laboratory, and classrorm laboratory experiences in selected

elementary schools.

Specific Evaluation Procedures

1. Behavioral changes in the cognitive and affective domains to be
assessed by pretest and post test.

2. Collect data from participants after they complete program to
assess the feeling and attitudes of participants regarding the
uge of the interdisciplinary approach.

3. Regular classroom teachers will provide Information as to the
uvsefulness of the interdisciplinary approach (o learmning.

Dissemination Plan

1. Copies of final report submitted to the Board of Regents will be
provided upon reguest.

2. The Vocational Research and Evaluation staff of the Florida
Department of Education will be furnished copies of the report.

3. ERIC Clecaringhouse wfll be furnished a copy.

4. Copies wiil be distributed to the College of Education staff at
the University of South Florida.

TRE RESPONSE - 3

As previously noted, HB 3896 includes in its priorities training, in-
service and recruiting projects for vocational teachers. The Cooperative
Training Model proposed by Florida Atlantic University describes one approach
to the problem; an alternative approach is the fccus oi a proposal submitted
%y Florida “ecnnological University. Florida Terhnological University is in

. the process of developing both a vocational educition and counselor 2ducation

program. Initial planning, conducted under the :uspices of the High Priority
Education Project, hax resulted in the specifications for a vocational educa-
tion program which will serve the related needs ot counselors and support
persounel.

Profject Title

The Development of & Vocaéional-Techntcal—Adult Ed-.cation
Prograr for Teachers and Guidance Counselors

v
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Prxoject Desciiption

At present Florida Technological University bas neither a Vocationzl-
Technical Adult Program nor a Counselor Education Program, which presents a
unique oppnrtunity to develop a prototype prcgram vnfettered by the strictures
usually encountered. This project is meant to develop and implement these
progizms. Courses will be developed and offered at the uadergraduate and
graduate level which emphasize the development of a learning environment which
stimulates knowledge and aprreciation of thie importance of introspective decision
making in Vocational/Career areas. During thce two year duration of this grant
all undergraduate and graduate students will have access to courses developed
during the grant period as one of the options in the core. Graduate level
offerings will be desigred with attention to the needs of in-service teachers.
An additional sequence of courses will be developed and implementad to provide
needed educational experiences for in-sarvice teachers and supervisors at
several certification levels, with two summer workshaops featuring intensive
exposure to the most recent and viable expertise being featured.

Concurxent and equal attention will be given to the development and
implementation of a Counselor Education Program which gives equitable attention
to both academic counseling and vocational-technical-adult education counseling.
Undergraduates will have access to courses pointed towards career development
education as a part of the core. Graduate degree seeking students and in-
service teachers will have access to a vell balanced meld of academic and
vocational-technical-adult education offerings. In addition to normally
of fered experiences, attention will be given to the practical implications of
socio economic facts of life to counselors. Graduate and in-service teachers
will also have opportunities to participate in specially designed summer
workshops for in-service counselors.

An additional dimension of the project is the identificstion and con-
tinuous training of paraprofessionals for Guidance and Vocational-Technical-
Adult Education Programs.

Relation of the Project to the Goals of the

High Priority Education Project

Sub-goal 1 -~ Summarization of comments, reports, and suggestions
presented at the symposium held in March_ 1971, indicated the need for a pri-
mary thrust in two areas. Flrst, guldance counselor education should give
more equitable attention to vocational-technical-adult education while con-
tinuing to serve academic counseling needs.

Second, attention should be given to producing teachers who are
adequately prepared to present career development activities in all grade
levels-~¥Y~12, Other arees identiffi=2d for action include:

1. Prenaration of paraprofessionals (a\y mature person that can

reiate with young people in vocatioaal edvcation).
2. VUpgrading and retaining employed counseloss.
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. Developing ccunty plana for in-service education.

Developing training for health and othex public service areas.
Initiating action type research or administrative structure for
vocational education and other matters such as entrance re-
quirewents, proficiency requirements, etc.

vt & W

Specific Objectives

1.

TO inftiate the planning and implementation of a prototype Vocational-
Technical-Adult and Counselor Education program containing the follow-
ing identifiable components:

a. Innovative course(s) concerned with vocational-technical-
aCalt opportunities and data.

b. Survey data concerning vocational-technical market locally
and nationally.

¢. A dissemination program for in-service teachers and
coirselors designed to emphasize materials and techniques
for improving vocational and technical teacher counseling.

TO outline for future development counseling and teaching strategies
designed to enhance technical and vocational teaching and counseling
at the elementary and secondary level in terms of:

a. data available.
b. value in terms of irdividual student, teacher and/or
counseling.

TO develop an evaluation program containing statistical analysis,
feedback, and dissemination components which are deemed applicable

and appropriate by authorities in the fields of Vocational-Technical-
Adult and Counselor Education.

TO write a survey of pertinent literature which contains data desling
with innovative approachea in adult, technical, and vocational education.
TO survey experts in the field of Vocational-Technical-Adult and Counselor
Education. A written report will be develoved which stresses <ommon
thematic applications and differences of opinicn between the literature
and experts.,

TO devise a function &nalysis description for the project director who
will direct final planning and implementation uf the Counselor Educa-~
tion program.

TO outline strategies and procedures to be followed in the development
of the Vocational-Technical-Adult and Counselor Education programs.

TO develop an outline of specific course suggestions for the Vucationul-
Technical-Adult and Counselor Education programs.

TO develop and implement a prorosal and outlines of suggested strategies
and procedures for an in-service components in Vocaticnal-Technical-
Adult and Counselor Education.

TO develop and implement a suggested guideline, and a P.E.R.T. chart

for implementation of the program.
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11. TO develop and make available career development education for all
undergraduate and graduate students.

12. TO develop and implement a plannad program in Vocational-Technical~
Adult Education for in--service teachers which will meet or exceed
current certification requirements.

13. TO develop and implement a program to select and train paraprofes-
sionals in Guidance and Vocational-Technical~Adult Education.

14. TO subject the program to continuous evaluation and disseminate
information and results to all concerned groups and individuals.

Specific Procvedures

Following grant approval a project director will he appointed to insure
a positive interface between the guidance, vocational-technlcal-adult and
existing programs. The director will assemblie necessary stuff, software, and
hardware to implement the stated objectives. Specific tasks to be pursued
include:

1. Development of appropriate eequences of study and securing
corollary hardware and softwarc.

Organizing schedules of activities for in-service.
Organizing and implementation of workshops.

. Selecting and training paraprofessionals.

Securing and utilizing necessary expertise.

Administering evaluation procedures.

Disseninzting information.

Providing leadership for continuation of efforts.

(o BL NN NEV, B S N ]

Implementation of the goals of the project is dependent upon the most
pressing needs of the school systems in the six county service area of
Florida Teciinological iniversity and the recommendations of the sympisium. The
goals relate to three components: the counselor training component, the
college student career development knowledge component, and the professional
dovelopment of vocational teachers component.

Specific Evaluation Procedures

Statistical Analysis

The data concerning the vocational technical market will .. subjected
to factor analyses as well as ctoss tabulation. It is anticipated that the
information gathered locally when reduced to ce.mon paramet:rs will be bene-
ficial in planning specific course procedures.

Specific experimerts will be designed to index the effucts of proposed
procedures. Multiple criterion measures will be necessary; therefore the
multivariate lincar model will be incorporated.

Feedback

A principal result of project planning will be the development of a
periodic feedback procedure. In a sense the erfectiveness of the program
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will be assessed in this manner. This will be data of a judgmental nafure
and will be gathered from thoge directly and indirectly involved in the
project (participants, faculty, industry, etc.). The information collected
will be standardized so that repeated measures would assess any predominant
trends resultant from the program,

Dissemination Plan

Since the dissgemination of occupational information is a most important
aspect of the program, an evaluation of the procedures utilized will be neces-
sary. Standardized instruments will be designed to determine (1) whether the
information is reaching the target population and (2) what effect it is having.

Specific Dissemination Plan

1. Dissemination will include a progress report of the stated
objectives of the project.

7.  The content of the training components, including evaluation
of the model for the counselor career deveiopment program,
college student carcer development knowledge and professional
development of vcrationai teachera will be made availadble te
interested outsidecs. Written evaluation will be dissewinated
to professional educators in the State of Florida, and to
faculty and administratcrs in the 8ix county service area of
florida Technological University.

3. An outline of the skills and concepts to be learned will be a
major part of the fiscal report.

4, Specification of stuu'nt and faculty activitiec, as these
relate to on-the-job effectiveness, will be evaluated and
i{nciuded in the written disseminaticn document.

5, Evaluation of tha total instru~tional system in terms of
relevant student growth, and feedback from school systen
officials will be secured in written form.

6. A log of the comments of interested outsiders will be
maintained and included in the progress report.

THE RESPONSE = 4

Again, the need for properly-trained counselors and support personnel
is strongly emnhasized by many informed sources (KB 3893; KB 3896; The
Florida State Plan - Part III, 5.1; the SCOPE Repnrt-Recomnendations 24, 25,
26) . Consequently, one of the major areas of curient concern involves the
training and utilization of occupational specialists. Two plans have been
received by the high Priority Education Project dealing with complementary
strategies for meeting this need. The first (RESPONSE 4) proposes a center
for the identification and training of such personnel. The second (RESPONSE
5) proposes the development of a model for their training and util‘'~ation at
the elementary lev:l.

Project Title

A Center for the Ccordination of Planning, Identification and
Training of Occupi . ‘onal Specisliste

11273+
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Project Description

This project is designed to bridge the gap between present guidance
counselor training programs and the need for occupatioral information spe-
cialists. .

It appears that dutiss and responsibilities of present school counselors
as well as the usual overwhelming pupil-counselor ratio disallows the vocational-~
occupational cazreer-bound student from obtaining necessary counseling, guidance,
and information.

In compliance with legislative mandate for providing appropriate occupa-
tional counseling and information, Florida Atlantic Universiiy proposes to
establish a center to function as a catelysis, clearing house, planning agent
and implementor of new and alternate paths.

The center will consist of professionals on the Florida Atlantic Univer-
sity staff who will spend a major portion of their time working with county
school officials, industrial and business personnel and university counselor
trainers in efforts to detcrmine their specific problems and needs and how
these may be resolved in the light of stated goals by the legislature.

Ways and means of meeting specific school district needs will vary in
tae light of available persciinel at the local level and the amount and extent
of training necessary %o produce functional adjuncts to the local schools.

Plans will be necessary for the implementation of this legislative
pronouncement in terms of:

Types of individuals identified for specialists' roles.
Previous tra’ning and experience of individuals.

Needed training for new role.

Length of training.

. Location of training.

(VLR LI N

a. local level
b. wuniversity

6. Source of training.

a. local guidance counselors
b. wuniversity counselor training program

7. Who will evaluate programs, personnel?

8. What criteria will be applied?

9. Does training lead toward full certification in the future?

10. If this is career oriented, what are ultimate goals (career
opportunity)?

11. Should trainees be fdentified by school, school system or
university?

12. Should schuol districts be encouraged to employ occupational
spec falists or regularly certified counselors with new training?

ERIC 113
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Relation of the Project to the Goals of the
High Priority Education Project

Sub-goal 1-D -- Proposes to develop a new program for the identification
and training of occupational specialists.

Specific Objectives

1. TO establish a sound and functional rationale for vocational guid-
ance and counseling in the schools of Florida.

2. TO develop selection procedures and processes for school districts to
utilize in identifying individuals for the vocational speciz'ists' roles.

3. TO determine appropriate training requirements for the vocational
specialists.

4. TO determine where training might best take place.

5. TO consult with school digtricts in aiding them to examine new roles
in vocational and occupational guidance.

6. TO develop a handbook for dissemination to gschool districts and univer-~
sities which describes plans, procedures, selevtion criteria, and
training program format required to provide the state with comprehen-
sive vocational informaticn.

Specific Procedures

The Division of Guidance and Counseling in conjunction with the
Curriculum Development Center at Florida Atlantic University will assume the
major responsibility for administering this project; however, the total College
of Education will provide the necessary support for its proper conduct. Since
the problem under consideration is basically one of curriculum, the entire
avray of specialties within the college will coordinate their efforts for the
administration of this project.

1. The procedure will first require the determination as to where
the state is presently in terms of training requirements and how
do graduate counselors perform on the job.

2. A determination will need to be made to ascertain where the
shortage of counselors exists and why.

3. A survey of business and industry in jelected locales will be
necessary to determine the types of information regarding the
world of work and employment opportunities.

4. Vocational guidance requirements will be examined in a number
of colleges to help assemble a complete set of information
needed to prepare a model for training and function.

5. Analyze courge content and experiences in on-going training
programg to determine (a) what might be deleted and (b) what
might be added or re-emphasized to develop more relevant
training prcgrams. ’

6. Determine alternatives for training individuals to function
as vocational specialists even though their background is
widely varied.

O
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Specific Evaluation Procedures

. The present problem in meeting guidance needs in Florida has under-
gone considerable assessment and evaluation in order to arrive at the decision
of utilizing alternate procedures. This same type performance~base criteria
will prevail throughout the conduct of this project. The center will be con-
cerned with effective answers to specific questions and problems.

Objectives of this proposal may further be stated:

1. To poll a sampling of schools in different type school systems
to determine what a sound vocational guidance approach should
be.

2, Interview potential vocational specialists identified by school
districts to establish base line criteria for initial personnel
selection.

3. Assess potential vocational specialists in terms of appropriate
minimal entry courses {experience).

4. Evaluate the local setting in comparison to other settings for
purposes of identifying the most appropriate training location.

5. Assess sample schools and locales to ascertain if community-
business~industry participants might develop a team approach in
group vocational guidance. i

6. Survey the present university offerings in courses and experi-
ences in order to develop measuring Instruments to assess alter=-
nate training components. '

Dissemination Plan

A major objective of this project is to develop and provide a hand-
book that will be useful to school districts and universities over the state
in providing relevant information in meeting the demands for vocational guid-
ance programs. The handbook will detail the informatirn gathered and set
fexth suggestions and recommendations for:

a. personnel identification and selection

b. alternate means for training

c. types of training

d. length and sequence of training

e. alternate approaches to the problem (community-teams)

f. ways of evaluating relevancy of present vocational guid-
ance program &s well as new approaches.

The handbook will be distributed to all Florida school systems and

universities with guidance training programs. The state department of education
will be furnished with an additional supply for their owa distribution.

THE RESPONSE - 5

The above proposal implfcitly deals with the utilization of occupational
specialists at the secondary level; RESPONSE 5 deals exclusively with their
utilization at the elementary level.
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Project Title

Developing a Model fc¢r the Role and Preparation of the
QOccupational Specialist in the Elementary Schoel

Project Description

The project hass essentially four phases. Phase One involves the
formation of advisory and evaluation committees to wcrk with the project
investigators and w#ith the research assistants. It is assumed that involve-
ment leads to commitment. Thus, on-going involvement by the members of these
committees, all of whom occupy key positions in the twelve-county area served
by the University of South Florida, is viewed as crucial to the ultimate reali-
zation of project goals and cbjectives. Phase Two consists of reviewing appro-
priate literature, and Phase Three deals with the development and on-going
evaluation of a model for the role and preparation of the occupational special~
ist in the elementary school. Phase Four includes the dissemination and final
reaction-evaluation of the model. The project will provide valuable input to
the current elementary counselor preparation program at the University of South
Florida.

Relation of the Project to the Goals of the
High Priority Education Project

Sub-goal 1-D -- The first project goal is to develop a new program for
the preparaticn of occupational specialists in the elementary school.

€yb-goal 6 -- The second project goal is to inform and motivate adminis-
trators, teachers and community.

Specific Objectives

1. TO prepare a four-page booklet which describes a model for the role
and preparation of the occupational specialist in the elementary
school.

2. TO inform selected individuals in the State of Florida of this model
through its dissemination.

3. TO motivate the recipients of the booklet to read and react to it.

Specific_Procedures

1. Identify and secure commitments from seven individuals from the twelve
counties served by the University of South Florida who occupy such
positions as: director of guidance, director of vocational education
and director of elementary education from public school systems, junior
college administrator, elementary school counselor, community action
leader, and Representative in the State Legislature. These seven will
congtitute the Advigory Committee to the project.

2. Schedule the first meeting of the Advisory Committee for September 14,
1971, at which time the dates for seven additional meetings will be set.

3. Identify and secure commitments from individuals representing the seven
counties in the University of South Florida service area which are not
already represented on the Advisory Committee (Charlotte, PeSoto, Hardee,
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Hernando, Highlands, Manatee and Pasco Counties). These individuals
will be occupying positions comparable to those held by the members

of the Advisory Committee and will constitute the Evaluation Comnittee
of the project. A member of the State Legislature will also serve

on this committee. Mr. T. Terrell Sessums, Representative from the
65th District and Chairman of the House Education Committee, has
apreed to serve on tne Evaluation Committee.

Schedule the first meeting of the Evaluation Committee for Tuesday,
November 30, 1971, at which time the dates for two additional meetings
will be set. The meetings will be arranged so that the Fvaluation
Committee's first two meetings are each preceded by three sessions of
the Advisory Committee. The Advisory Committee then has one meeting
before the final joint meeting of both committees.

Identify and seccure commitments from the two project research assistants,
one full-tirme and one part-time. These positions are now filled.
Identify and invite three consultants, each to meei with the Advisory
Committee at one of its meetings, and one consultant to meet with the
Evaluation committee at its second rc2ting. Three of the consultants
arc nationally known in their respective areas of vocatignal guidance
for children, the use of para-professionals in vocational guidance and
the use of carecer development materiils with children. The fourth is
known as a critical student of the field. These consultants have been
identified and have agreed to work with the project.

Review pertinent literature under such headings zs the following (and
others suggested by the Advisory Committee):

a. vocational guidance in the elementary school;

b. the role and preparation of para-~professionals in education;

c. the role and preparation of personnel similar to occupational
specialists {the career community aide in Detroit, for example);

d. the role and preparation of the elementary school counselor;

e. current programs and practices in the area of vocational guid-
ance for children in schools and communiity agencies.

Identify and sccure samples of career development matertals used with
children.

Develop the role model of the occupational specialist, including descrip-
tions of such items as:

a. backgreund and personal characteristics;
b. duties and responsibilities;
c. relationship to the elementary counselor.

Develop the preparation model for the occupational specialist, including
such items as:

a. necessary knowledge and skills;
b. the role of the university, junior college, elementary school
and the community in the rodel.

Prepare a four-page 8 1/2" by 11" booklet describing the model of the
role and preparation of the occupational specialist in the elementaxy
school. The booklet will contain a brief summary of the project's
procedures and a 1ist of recommended career dev«lopment materials.

‘
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This booklet should be ready by April 14, 1972.

Secure bids from various prirnters and select the one which the Advisory
Committee feels will do an attractive job for a reasonable price. Have
10,000 copies printed.

Disseminate the booklet with an attached postpaid postal card to the
following personnel in the State of Florida: county superintendents,
elementary school principals, directors of guidance, vocatiouzl educa-
tion, and elementary education in school system, appropriate junior
college administrators and teachers, elementary school counselors,
representatives from university counselor education programs, community
action groups, the Board of Regents and representatives from the State
Department of Education and State Legislature. The State Department

of Education will assist in identifying these personnel.

Request the recipients of the booklet to indicate on a postpaid postal
card their general rcaction and the degree of their motivation toward
thinking and action.

Tabulate the postal card responses, prepare the final report on the
project and forward to the Board of Regents on June 14, 1972. The
writing of the final report will begin on April 17, 1972, and the
tabulation of postal card respouses on Jum 1, 1972,

Specific Evaluation Procedures

ll

The Advisory Committee will provide a continual evaluation of the work
of the project staff during the course of eight meetings, from September
14, 1971, to April 13, 1972. The project staff will prepare materials
for each meeting of the .ivisory Committee for its rritical evaluation.
The Evaluation Committee will provide the basic source of evaluation
through its series of three meetings wich the project staff, beginning
on November 30, 1971, and ending on April 13, 1972. This comnittee's
task is speciflcally defined as that of evaluating the work of the
Advisory Committee as well as that of the project stafi at the mid-way
point in the development of the model and again at the end.

The four consultants will not only provide information and insights to
the committees and project staff, but they will react to the role and
preparation model at its stage of development at the cime of their
visit. .

The postpaid postal card accompanying the bookiet being sent to

hundreds of people will provide aa opportunity for expreszing a general
reaction, as well as some indication of whether or not the respondents
were motivated toward thinking and action about the role and preparation
of the occupational specialist in the elementary school

Dissemination Plan

The dissemination of the booklet, which is really the outcome of the

current. project, is such an integral part of the project that it is discussed
above under SPECIFIC PROCEDURES, points 11 through 15,

[HE RESPOUSE - 6

The University of North Florida has also sutmitted an innovative

proposal which involves a systems approach to the development of their teacher
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training prcgram. Their goal is to have a performanced-based teacher educatiun
system for all curriculum areas, including wvocational education. Houwever, as
the project also deals with areas beyond the goals of the High Priority Educa-
tien Project, this project will be eligible for partial funding only.

Project Title

Development and Use of a Systems Approach for Teacher Preparation

Project Descriptiun

The alministrators of the College of Education perceive the require-
ments for incveased efficiency and effectiveness on a long range basis to be
in the development of teachers able to apply knowledges and skills which
respond to the needs of students. Consistent with this goal, the administra-
tors of the College of Education have committed themselves to create a systems
approach for the preparation of school nersonnel on a long range basis which
includes planning., developing, implementing, and evaluating a waster ma2nage-
ment program and which assures the development of graduates who are able to
respond to the broad needs of learners. A second priority goal of the College
of Education is, as part of their master planning strategy, to involve public
school systems and community represertatives as part of the master planning
strategy. Th2 achievement of this goal will provide for continvity between
the University and four neighboring public school systems in developing pro-
grams best designed to fulfill the needs of learners on a basis which assures
continuous change for improvement,

This proposal requests funds for interim development phases for the
period July 1, 1971 through September; 1972 in the zcconplishment of the long
range objectives for the College of Education as presented previously. During
the interim period designated, a four phase program would be implemented to
include: 1. skills development for a management plannring team, 2. the develop-
ment of & master planning strategy and its implementation, 3, skills develop-~
nent for the instructioral staff, and 4. the application of skills by the
faculty in the beginning devaelopment of instructional strategies for implemen-
tation when the College of Education opens in September of 1972. Thus, this
project, when funded, would provide for outside assistance in planning, in the
acceleration of the employment of the inftial instructional stafi, the training
of the staff, and the beginning of irstructional system design processes.
Integral to the initial management planning process ' ould be involvement of
key public school officials from the four county school systems as part of the
managewent planning task focce.

Relation of the Project to the Goals of the
High Priority £ducation Preject

This request for support for the interim pericd between July i, 1971
and September, 1972 involves all phases of the Current Activities Inventory.
Specifically, it will involve projfects designed to improve attitudes, know-
ledges, and conpetencics with respect to plznning, designing, and implementing
instructional learning sequences. Elementary, secondary, health and physical
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education, and vocational teachers are primary concerns in the initial skills
training phase, while the traiaing of covuselors is pianned for the second phase
of the college's development.

Specifically, the proposal deals primarily with development of new
courses and programs for use in the fall of 1972 following skills training
of the instructional faculty during the period betccen July of 1971 and
September, 1972. Emphasis will be given to the prepavation c¢f teachers
for the field of vocational education.

Specific Objectives and Evaluation

The project performance objectives for the interim development peried
July %, 1971 through September, 1972 as requested in this proposal are as
follows:

1. To develop a management planning task force composed of representa-
tives fron the College of Education and schocl systems who, upon
completion of an intensive in-service training program in systems
management, skills and knowledges, will display required competencies,
and will design and implement the master planning strategy for
phases through September, 1972. Successful achievement of the stated
objective will be evaluated by (a) predictable achievement of terminal
performance training objectives integral te the SAFE Training Program
for Educational Managers and (b) the development by the task force
of a master planning document wnich meets minimum requirements for
a successful planning, programing, budgeting, evaluating system
model for implementation.

2. The planning, designing, implementatio:, evaluation, and revisian
of a management plan for selection, recruitment, and employment
of qualified instructional faculty meeting the minimum requirements
estublished within the master planning strategy developed by the
management task force in Phase I. Evaluation of the success of
this management plan will be derived as part of the initial master
planning strategy completed in Phase I.

3. To develop & task force of 32 educational faculty members of the
College of Education by July of 1972 with measurable competencies
for the detign of instructional systems which assures predictable
achievement for learners consistent with plans for implementation.
Achievement of this objJective will be evaluated by the successful
accomplishment by each of the 32 trainees c¢f the terminal perform-
ance objectives for the SAFE System for Instructional System Designers.
These latter terminal performance criteria relate both to knowledge
and skill requirements ard prodivct development requirements applied
in the development of sample instructional system products as part
of the initial SAFE training program.

4. ‘the plarning, designing, devzlopment, implementation, and evaluation
of a management planning document by each of the individual partici-
pants as members of varicus disciplines within the College of Educa-~
tion for (a) selected, given curriculum ohjzactives stated in per-
formance terms and products to be developnd within any specified
discipline, (b) the initiation and completion of curriculum analysis
processes, (c) plans for curriculum design and development and

Q
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(d) the completion of instructional sequences ready for imple-
mentation upon the commerncement of operation in September of
1972. The quantity of products, to be developed following
training from July, 1972 to September of 1972, will of necessity
be lirmited by the time constraint which prevails.

fpecific Procedures -

1. Program Planning ~ Planning sessions with department chairmen and
public school directors followed by their in-depth training in
system planning methods from July 1, 1971 to September 1, 1971.

The output from this training should be the initial master plenning
documents outlining the broad systems approach for the College of
Education.

2. Program Planning - Implementation. From September 1, 1971 until
June 30, 1972, program planning with department chairmen and directors
will continue. Preparation “or the training of the entire instruc-
tional staff of the College of Education and selected instructional
staff from the public school systems will be nade. The recruitment
management nlan will be implemented resulting in the staffing of the
five departments of the College of Education. Instructers from the
public school system will be identified, selected, and recruited
for the summer, 1972 training session.

3. In-gervice training of staff and instructors, and preparation of
instructional systems for field testing for the total faculty will
take place from July 1, 1972 until September 1, 1972.

Dissemination Plan

The nature of this project proposal allows for ccmmunication of its meri's
by involvement and many opportunities for input. A new College of Educaticn in
a new university is designing its master operation plan by actively obtaining
the involvement of representatives of the approximately seven thcusand teachers
in Clay, Duval, Nassau, and St. Johns Counties. Through questionnaires,
school visits, news releases, conferences, interviews, faculty meetings, and
informal discussions, this audience of professionals will be well acquainted
with the plans of the College of Education prior to the cpening of the Univer-
sity Ia September, 1972,

This program will produce evidence of accountability which will be useful
for publicity purposes generally, but especially for the Department of Education
as it seeks models which demonstrate measurable results of investments in
e ucation.

In addition, it i< anticipated that many requests will be made relative
to the total prczram and to suecific disciplines in the college. Appropriate
brochures and other information will be sent to those who inquire about the
program. Furthermore, it is anticipated that fnnovators within the progran
will write ~nd speak about their guccess in this venture.
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The Public School System (§-17)

The_School Districts (8)

The school districts were directly affected by at least thrze sections
of 1970 legislation: HE 3893, BB 3895 and HB 3898, HB 3895 mandates that
each school district employ a director of vocational education to administer
a district-wide programe in vocational education. HB 3898 requires school
¢istricts to provide minimum counreling services at both the elementary and
secondary levels. In an attempt to provide a viable strategy for implementation
of this bill, the legislatur: also passed HB 3893; HB 3893 permits the utiliza-
tion of occupational specialists to fill up to 50% of the counseling positions
available in a district.

The Public School System (9-17)

THE NEED - VOCATIONAL GUIDANCE (EMPHASIS ON THE DISADVANTAGED)

In addition to legislation directly addressed to the school districts,
numerous recommendations have been made concerning the public schools served by
these districts, also aimed at improving vocational education and vocational
guidance. The Florida State Plan (Part I, 3.26-2) gives a priority to
instruction designed to familiarize persons with the broad range of occupa-
tions for which special skills are required and the requisites for careers
in such occupations. It also (Part I, 5.1) gives a high priority to ful-
£111ing the needs of the disadvantaged, as does HB 3896. HB 3896 addi-
tionally makes specific recommendations for introductory vocational activi-
ties at the middle school. level. The SCOPE Report further emphasizes this
need in Recommendation 23, which states that in order for a student to acquire
broad exposure to occupational alternatives prior to the necessity for selecting
a post-high institution, courses relating to the world of work, career guid-
ance, and industriai orientation be included as an integral part .f the educa-
tional process at th2 secondary and pre-secondary levels.

THE RESPONSE - 1

A proposal has been submitged by the University of Florida whose theme
encompasses two high priority need areas, namely, vocational counseling and
the disadvantaged.

Project Title

An Approach to Vocational Guidance and Counseling of the
Disadvantaged

Project Description

The project, "An Approach to Vocatinnal Guidance and Counseling of
the Disadvantaged," is divided into threc phases. Each vf the phases 1s
degigned to cover a calendar year.
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The populations sampled will be:

1. 8th through 12th grade pupils. Dropouts within this same age
range.

2. Junior college, vocational-technical students, new college
students,

3. Unemployed up to age 70.

4, Enployed up to the same age limit.

The sample, while cross-sectional, will give esome indications of
longitudinal trends. turthermore, while the study will be done in a specific
community, results should have wide general use in this gtate. (Cross valida-
tion would be needed for arcas that air markedly different, however, e.g.,
the large industrial centers.)

Results of Phases I and II would be used by the project staff, the
steering committee, and consultants to develop a model for vocational guid-
ance ‘n the school. Major features of this rodel would include:

1. An approach (or approaches) to individual counseling particularly
adapted for help to the disadvantaged.

2. Group work, ranging from small group counseling to large group
guidance approaches, designed for the particular task.

3. Materials and techniques for providing occupational information.
This aspect would involve methods and strategies for presenting
information, e.g., files, computer terminals. audio and video
tapes, field trips, and consultants, It would also cover
materials, such as printed and recorded information films,
photographs, and the like, including pupil-prepared materials.
Most importantly, however, it would involve when and under what
conditions information would be provided.

4, Utilization of counselor aides and occupational specialists.

$. Plans for working with teachers, particularly vocational educa-
tion tezuchers.

6. Plans for working with parents.

7. Plans for working with community agencies, such as the Employ-
ment Service.

Relation of the Project to the Goals of the
High Priority Education Project

Sub-2031 4 -- This project relates to Item IV of the Current Activities
Inventory--New Concept of Role and Fun¢tions of Counselors. Results of the

study should provide new ways for the counselor to work with individuals and
groups, as well as strategies for all of the school's activities to facili-
tate vocational development and choice. Vocational education, either during
high school or in post-high school settings, witl play a major role in plans
and decisions of pupils helped by the project services.

Specific Objectives

1. The preparation of a summary and synthesis of vocational guidance and
counseling practices for the disadvantaged in schools, demonstration
projects, and community projects.
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The preparation of a summary of significant research on vocational
guidance and counseling of the disadvantaged.

Comprehensive, in-depth data about the vocational development, in-
cluding factors that facilitate or impede it, of a sample of the
disadvantaged from ages 14 to 40.

Development of rationale and guidelines for the counselor s work
with individuals and groups.

A plan for the use of occupational information in the schools,’
including when, under what conditions, with whom, what types of
materials, and how.

Strategies for working with teachers to enable them to contribute
to the vocational development of pupils.

Guidelines for use of counseling aides and occujational speclalists.
A rationile and techniques for working with parents to facilitate
pupils' vocational development and choice.

Plans and policies for working with community agencies.

The ultimate objectives of this project are:

TO contact every disadvantaged pupil in the school.

TO maintain contact with these pupils until they have entered, and
have been successful in, a suitable school program.

TO maintain contact with pupils until they have made a suitable
decision about an occupation, including making plans for needed
post-high school training.

TO contact dropouts and maintain contact.until suitable occupational
choices, including plans for needed trairing, have neen made.

Specific Procedures

Phase 1

1.

Review ERIC, Department of Labor, U. S, Office of Education Publica-
tlong, and other sources to locate related projects., Obtain descrip-
tions of these projects. Visits, by staff members, to s=lected projects.
Review and synthesis of research on topics related to the project. The
focus here ig on research other than evaluation of projects novered in
"1." Sources such as ERIC, Psychological Abstracts, would be used.
Preparation of written summaries, including references, of the resulus
Of ll1|l and ll2ll.

Preparation of data gathering instruments, essentially “interview
guides™, for tha collection of data about vocational development.
Preparation of thesa guides would include plans for use of computers,
the t:aining of interviewers, and the preliminary try-out of these
guides-

Selaction of the sample to be interviewed in Phase II.

Establishing of a steering co-mittee which would include representa-
tives of the school and community, as well as thie project staff.
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Phase II

Identification and location of those to be included in the interview
sample.

2. Training of interviewers, "Practice Runs." (It is anticipated that
some students in counselor education will participate in a limited
way for laboratory experiences. The project staff, however, will do
the bulk of the work.)

3. Interviews.

4. Summary and interpretation of data.

5. Utilization of interview data, and data obtained in Phase I, to con-
struct the model for the school vocational guidance and counseling
service.

6. Completion of plans for implementing the model in a school the next
year.

7. Preparation of evaluation instruments and procedures.

8. Staffing the vocational guidance and counseling service.

Phase III

1. Orientation of school staff, pupils, parents and others.

2. Operaticn of the vocatioinal guidance and counseling plan. (It is
anticipated that a limited number of students in counselor education
will participate for practicum and internship experiences.)

3. Regular meetings of the steering committee for evaluation of progress
and planning needed modifications,

4. Final evaluation.

5. Preparation of report. Dissemination of results.

Specific Evaluation Procedures

1.

O

ERIC
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A system for evalution will be set up to collect and analyze the
following data:

a. The number of disadvantaged pupils in the school.

b. The number contacted by the project staff.

¢, The specific help that each received.

d. The "suitability" of the program selected. ("Suitability" will
be based upon the best available criteria, e.g., teachers' ratings,
psychological assessment, self-reports, pupils' guccess and
satisfaction.)

e. The "suitability'" of the occupation selected. ("Suitability"
criteria same as above.)

f. What the individual is doing one year after completicn of post-
high school training (if taken), relation to plans made in school,
degree of satisfaction, and degree of success.’

g. For "drop outs", the same sorts of data will be collected.

Two types of "controls" will be used:
a. The suftability of vocational plans of disadvantaged made during

the previous year in the "project' school, the number who dropped
out, and the number who entered "suitable' training.

A0



123

4, educational interests.
5. occupational interests.
6. social interests.

B. Knowledge of Environment

Each student participating in the junior high simulation will increase
his knowledge of:

1. high school graduation requirements.

2. curriculum choices available at his local high school (e.g. business,
technical, college preparatory, etc.)

3. occupations for which various high school curriculums prepare
students.

4, training requirements at different occupational levels.

5. economic rewards at different occupational levels.

6. social rewards at different occupational levels.

7. social groups (clubs, organizations, etc.) and activities that
are available to him.

C. Attitudes

Euch student participating in the junior high simulation will feel

that:
1. school achievement (consistent with his abilities) is important.
2. his high school program is relevant to his future goals.
3. his occupational goals are relevant to his personal needs and
interests.
4, he can accomplish his occupational goals.
D. Actions
Each student participating in the junior high simulation will be
able to:

1. choose independently a high school curriculum.

2. choose a high school curriculum that 1is consistent wich his
ability.

3. choose a high school curriculum that is corasistent with his occu-
pational interests,

4, choose an occupational level that is consistent with his
abilities.

5. choose an otcupational area that is consistent with his
interests.

Elementary School Simulatjon

Stating specific ubjectives (expected outcomes) of the elementary simu-
lation will be one of the activities associated with the ¢onstruction of the
simulation. Generally, these ol jectives will include acquisition of infor-
mation, attitudinal learning, and overt behavioral actions. The specific-~
objectives will be stated in the same form as the objectives for tle junior

Q high simulation and will become the objectives to be researched in this

JEIQJ!:‘ project. (.:'j
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Specific Procedures

Phase 1

This phase will last 12 months and will include: a) field testiing
and researching of the junior high simulation, b) construction of the elemen-
tary simulation, c)} a follow-up study. The specific procedures are stated
below: :

1. The junior high simulation will be tried with small samples (10-20)
of eighth and ninth grade students from a local school. The samples
will include slow readers, average readerg, and abcve average readers
for the purpose of revising the simulation materials so they are both
readable and comprehensable to that population.

2. Instruments and other techniques of measuring the stated objectives
of the junior high simulation will be identified and/or devised.

3. A standardized approach for using the junior high simul :tion will be
identified and adopted to reduce contamination in the research.

4. At least six Florida junior high schools will be secured for field
testing the simulation and teachers and counselors in the schools
will be trained in the use of the simulation activity.

5. The junior high simulation will be run simultaneously in at least
three more Florida junior bhigh schools with randomized control and
experimental groups in each school. All objectives will be measured,
the results will be analyzed, and a report will be written.

6. A replication of the preceding esperiment will te conducted in at
least three more Florida junior high schools. At the same time a
follow-up study will be conducted with all students participating
in the first experiment. Reports will be written for both the ex-
periment. and the follow-up.

7. A comprahensive final report will be written describing the pro-
cedures and results of *he junior high field testing.

8. An elementary level (fifth and sixth grade) simulation will be con-
struzted by: a) identifying the career development needs of this
population, b) writing specific objectives, ¢) designing the simu-
lation, and d) writing the materials.

Phase 11

This phase will last 12 months and includes: a) identitying and
researching parameters that will maximize the effects of the junior high
simulation, b) field testing and researching the elementary simulation,
¢) follow-up studies. The specific rrocedures are stated below:

1. The elementary simulation will be tried with small samples (10-20)
of fifth and sixth grade students from a local school. The samples
will include slow readers, average readers, and above average readers
for the purpose of revising the simulation materials so they are beth
readable and comprehensible to that population.

2. Instruments and other taechniques of measuring the stated objectives
of thz elementary simulation will be identified and/or devised.

ERIC
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educational interests.
occupational interests.
social interests.

[= W R o]

B. Knowledge of Enviroument

Each student participating in the junior high simulation will increase
his knowledge of:

I 1. high school graduatlon requirements.

2. curriculum choices available at his local high school (e.g. business,
technical, collepe preparatory, etc.)

3. occupations for which varicus high school curriculums prepare
students.

4, training requirements at different occupational levels.

5. economic rewards at different occupational levels.

6. social rewards at differenc occupational levels.

7. soclal groups (clubs, organizations, etc.) and activities that
are available to him.

Rl R e SO
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C. Attitudes
Each student participating in the junior high simulation will feel
1 that:
4
3
. 1. school achievement {consistent with his ebilities) is {importart.
2. his high school program le relevant to his future goals,
1 3. bis occupational goals are relevant to his personal necds and
S interests,
, 4, he can accomplish his occupational goals.
D. Actions
Each student pérticipating in the junior high sinulation will be
able to:

1. choose independently a high school curriculum.

2. choose a high school curriculum that is consistent with his
ability.

3. choose a high school curriculum that is consistent with his occu-~
patioral interests.

4. choose an occupational level that is «onsistent with his
abiiities.

5. chocse an occupational arwma that is consistent with his
interests.

Elementarv School Sinulation

Stating spe.lfic objectives (expected outcores) of the elementary simu-
lation will Le one of the activities asccciated with the construction of the
simulation. Generally, these objectives will include acquisition of infor-
nation, attitudinal learning, and overt behavioral actions. The spacific-
objectives will be stated in the seme form as Lhe objectives for the junior
high simulation end will become ttie objectives to be researched in this

j' o roject.
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Specific Frocedures

Phase T

This phase will last 12 months and will include: a) field testing
and researching of the junior high simulation, b) construction of the clemen-
tary sirulation, ¢) a follow-up study. The specific procedures are stared
below:

1. The junior high simulation will be tried with small samples (10-20)
of eighthi and ninth grade students from a local school. The samples
will include slow rezaders, average rcaders, and above average readers
for the purpose of revising the simulation materials so they are both
readable snd comprehensable to that population.

2, 1Instruments and othrr techniques of measuring the stated objectives
of the junior high simulation will be ideutified and/or devised.

3. A standardized apprcach for using the junior high simulation will be
identified and adopted to reduce contamination in the research.

4. At least six Florida junior high schools will be secured for field
testing the simulation and teachers and counselors in the schools
will be trained in the use of the simulation activity.

5. The junior high simulation will be run sirultaneously in at least
three more Florida junior high szhools with randomized control and
experimental groups in each school. All objectives wiil bc measured,
the results will be analyzed, and a report will be written.

6. A replication of the preceding experiment will be conducted in at
least three more Flerida junior high schools. At the same time a
follow-up study will be conducted with all students participating
in the first experiment. Reports will be written for both the ex-~
periment and the follow-up.

7. A comprehensive finral veport will be written describing the pro-
cedures and results of the junior high field testing.

8. An element.ry level (fifth and sixth grade) simulation will be con-
structed Ly: a) Identifying the career development needs of this
population, b) writing specific objectiv:s, ¢) designing the simu-
lation, and d) writing the materials.

Phase II

This phase will last 12 mouths and include»: a) identifying and
researching parameters that wiil maximize the effects of the junior high
simulation, b) field testing and researching the elementary simulation,
c) foilow-up studies. The specific procedures are stated below:

1. +(he elementary simulation will be tried with small samples (10-20)
of fifth and sixth grede students from a local schiool. The samples
will include slow readers, average readers, and above average readers
for the purpose of revising the simulation materials so they are both
readable and comprehencible to that populacrion.

2. 1Instruments and other techuiques of measuring the stated objectives
of the elementary simulation will he identified and/or devised.
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A standardized approach for using the elemertary simulation uill be
identified and adopted to reduce contamination in the rescarch.

At least six Florida elenentary schools and eight junior high schnols
will be selected for field testing and parameter experimentation and
teachers and counselors in those schools will be trained in the use
of the simulation activities. ‘

The elementary simulation will be run simultaneously in at least three
Florida elementary schools with randomized control and experimental
groups in each school. All objectives will be measured, the results
will be analyzed, and a report will be written.

A replication of the preceding experiment will ba conducted in at
least three more Florida elementary schools. At the same time a
follow-up study will be conducted with all students participating

in the first experiaent, Reports will be wiritten for both the
experiment and the follow~-up.

A comprehensive final report will be written describing the procedures
and results of the elementary field testing.

Parameters (e.g. class size, socio-economic level, etc.) of the
junior high simulation will be identified.

The junior high simulation will be tried simultancously in at least
four Florida junior high schools varying at least one parameter in
each school., The participating groups within each school will be
randomized. All objectives will be measured, the results will be
analyzed, and a report will be writtan.

A replication of the preceding experiment will be conducted in at
least four more Florida junior high schools and a repoxt of this
experiment will be written.

Ancther follow-up study of all students participating in last year's
(Phase I) junior high simulation will be couducted and a repoct will
be written.

A comprehensive final report describing the procedures ead results
of the junior high parameter research vill be writien.

Phase TLT

This phase will last 12 months and involves researching parameters that

will maximize the effects of the elementary simulation and a follcw-up study
of all students who participated in the junior high simnlation. The specific
procedures are stated below:

Paremeters of the elementary simulation will be identified.

At least eight Florica elementary schools will be selected for
parameter experimentation and teachers and counselors in those
schools wili be trained in the use of the simulation activity.
The elementary simulation will be tried simultaneously in at least
four Florida elementary schcols varying at least one parameter in
each school. The participating groups within each schoel will be
randomized. All cbjectivar will be measured, the results will te
analyzed, and a report will be written.

A replication of the precedin3 experiment will be conducted in at
least four more Florida elem:ntary schools and a report of this
experiment will be written.
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5. A follow-up study of students participating in jast year's (Phase II)
elementary simulation will be conducted and a report will be written.
6. A comprehensive final report-descrioing the procedurzs and results
of the elementary parameter research will be written.
7. A follow-up study of students participating in the past two year's
(Phases I and II) junior high simulatinn will be conducted and
a report will be written,

Specific Evaluation Procedures

The simulations will be subjected to several experiments during each

phase.

some urban, some rural,

etc.).

The experiments will take place in Florida junior high and elementary
schools which will be selected for heterogeneity (i.e.

some large, some smatl,

The subjects participating in each experiment

will be randomly selected and zll simulation objectives will be measured

following each experiment.
be followed-up one or more
described in the following

Simulation

Junior High 0, 0

172

Elementary

0. : Measurement of all
02: Measurement of all
Measurement of all

Measurement of all

Foy: Follew-up measurement of all students involved in

Fa: Follow-up measurement of all students involved in

experiuent.

F4: Follow-up measurement of all students involved {n

experiment.,

Measurement

times.
figure.

Phase I

¥y

objectives
objectives
chjectives

objectives

Most students participating in zn experiment will

The specific evaluation procedures are

Phase II Phase III
03 04 Fl F2 F3 Fl F2 F3 FA
01 02 F1 03 04 Fl F2 F3

following the first field test experiment.
following the secord field test experimant.
following the first parameter experiment.

following the second parameter experiment.

1 Follow-up measurement of all students involved in the first field test.

the second field test.

the first parameter

the second parameter

Some of the measurement will be accomplished through obserwvational
procedures such as noting whether or not the student is able to make a
curriculum choice when registeriang fur high school or whether or not he can

state career goals.
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Other measurements will involve aptitude test scores, interest test
scores, and g8rade point averages tc determine whether or not a student's
career goals are consistent with his abilities and interests.

A .nird types of measurement will involve multiple-choice and check
list instruments. The grantee has already developed a Life Decisions Inven-
tory (Johnson, 1970) and an Educational Occupational Information Exam
(Johnson, 1970) and an Educational Occupaticnal Information Exam {(Johunson
and Euler, no date) that can be used to measure some of the simulation objec-
tives. Other instruments of this type will have to be identified or developed.

Dissemination Plan

Follewing each experiment and at the end of each phase a report wiil
be written. These razports will be reproduced and dissemination to the fol-
lowing people:

Local

1. Dr. Bert L. Sharp, Dean of the College of Education, University
of Florida.

2. Dr. H. P. llanson, Dean of the Graduate School, University of
Florida.

3. Dr. George K. Davis, Director of Sronsored Research, University
of Florida.

Sta’ewide

i. Principals of schools participating in the project.

2. Superiutendents of counties in which participating schools
are located.

3. Dr. Lorraine R. Gay, Project Director of the High Priority
Education Project.

4. Commissioner Floyd I. Christian, Commissioner of Education.

5. Dr. Paul W. Fitzgerald, Administrator of the Pupil Personnel
Section.

6. Announcements of the avallability of the reports will be senc
to the Florida Pupil Personnel Quarterly so interested persons
can write for copies.

Nationwide

1. Announcements of the availability of reports will be sent to
various journals with national distribution so interested persons
can write for copies. Reports will be distributed in so far as
the budget permits.

2. Articles, concerning the experiments, will be written and suh-
mitted tor publication in various journals with national dis-
tribution such as: The Personiel and Guidance Journal, The
Vocational Guidance Quarterly, The American Vocaticnal Journal,
The School Counselor, Simulation and Games, etc.

ERIC 132 .
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THE RESFONSE - 3

In addition to the projects proposed for development, Dr. Joyce Chick
(see page 64) is currently conducting a statewide survey in order to produce
a summary of innovative vocational gnidance activities in Florida. This
summary will be disseminated primarily to counselors and hepefully will
stirulate the initiation of additional similar effrrts.

Decision Making at the High School Level (10-17)

THE NEED - REMEDIATION (EMPHASIS ON THE DISADVANTAGED)

Wien a student enters the high school system, the decisions made by,
or for, ihim become more serious in their consequences. One of the decisions
involves the inclusion or exclusion of remedial activities in his curriculum.
Failure o receive needed remedial instruction may result in failure to
benefit from training. The remediation problem is even more crucial for the
disadvantaged given their intellectually-impoverished environment. That both
remediation and proper training are high priority nred areas is documented
in the Florida State Plan (Part I, 3.26-2, 6.1; Part III, 2.12-4, 5.1) in
the SCOPE Report (Recommendation #24}, and in HB 3896,

THE RESPONSE

One project concerned with vocational guidance for the disadvantaged
has already been presented (see page 111). A sacond proposal for a project
in this high priority need area has been submitted by che Florida State
University; the theme of this project is vocational guidance and pre-
vocational education for the disadvantaged.

Project Title

Pre-Vocational Education and Guidance for Florida's Disadvantaged
Youth (Project: Encounter - '71)

Project Description

This proposed project will identify and attempt to initiate a relevant
educational attack on high priority problems that beset targeted disadvantaged
youth as they begin to seek work opportunities. The key to maintaining relevanc)
resides in the plans to involve local people and agencies kaving firsthand
knowledge of the problems of the disadvantaged. Their expertise with these
problems in conjunction with a vocaticnal guidance empiasis will serve as a
meaningful combination in the development of a Phase I pilot "pre-career lab
center" for teaching in-school disadvantaged (and advantaged) youth.

Frou the knowledge gained from the above mentioned pilot center develop-
ments, Phase II of this proposed project further plans (o initiate college
level tecacher education and in-service courses and activities geared to the
teaching of pre-vocational guicdance information for the disadvantaged.

FRIC 133
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Ultimately, it is plannei that statew'de pre-vocational guidance pro-
grams for Florida's disadvantaged will result from Phase IT of this project.
Long range plans (or Phase III) of this projcct call for the establishment of
a Career Development Center and a dissemination network to follow-up, evaluate,
and coordinate the improvemsnt of pre-vocational guidance programs for dis-
advantzged youth in Florida. This ceanter would also serve as a clearinghouse
for the dissemination of the latest pertinent information and matzrials
related to pre-vocational guldance for disadvantaged youth.

Relation of the Project to the Goals of the

Hiéh Priority Educatioanroject

Sub~goal 6 -~ This is a project for the development of a new and relevant
program for the public schools of Florida. It addresses itself specifically to
the identified needs of the disadvantaged youth of this state. Specifically
it would involve selected secondary teachers guidance counselors and occupa-
tional specialists in an effective fusion of pre-vocational orientation to the
world of work. It would involve whole communities and all of the supportive
agencies in the educational process of changing attitudes, knowledge and com-
petencies required of individuals to obtain and hold gainful employment on a
permanent basis. A few of these identified community resources are zs follows:

PTA's

Cooperative Industrial, business and service facilities
The Urban League

Human Resources Development Organization
Bureau of Employment Service

U. S. Department of Labor, Bureau of Apprenticeship
Military service representatives

Bureau of Unemployment Compensation
Bureau of Workman's Compensation

Chamber of Commerce

VISTA

Loczl school boards

State Department of Education

The Ministerlal Association

Local television and other media services
Jistrict Vocational Rehabilitation Office
Youth Services Office

Community Action Program (mdst countiec)
Local youth leadurs

Boy Scouts 2f America

Professional associations and sccieties

Four target groups of disadvantaged youth are identifiable in the State
of Florida. They are: (1) Inner-city disadvantaged youth, (2) rural dis-
advantaged youth, (3) disadvantaged childrev of migratory workers, and
(4) foreign speaking aliens, refugees, and citizens who are disadvantaged.
This project plans to attack the followirg problems as related to the dis-
advantaged youth of the state:
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The lack of early occupational orientation programs for disadvantagecd
youth.

The lack of special occupational curricula, new methodologies for
schools, and other services for disadvantaged youth.

The lack of on-going in-service education programs for teachers
counselors, educators and administrators concerning the needs and pro-
blems of disadvantaged youth and the realistic demands and requirements
of the world of work.

The lack of college lavel offerings orienting future teachers,
counselors and auministrators toward the needs and problems of
dis~dvantaged youtua and the demands and requirements associated with
the world of work.

The lack of a long range state system or program for coordin:iting

the dissemination of materials and information regardisg disadvantaged
youth and for waintaining follow-up evaluations of the effectiveness

of ovccupatiovnal programs for Florida's disadvantaged youth.

The lack of utilization of non-school people - who have firsthand
experience with disadvantaged youth and who have compassion for them
and are identifiable with them - to help develop meaningful occupational
curricula, methodologies, and school services for disadvantaged youth.

Specific Objectives -

The objectives of this proposed project are directly related Lo solving

the every day problems confronting Florida's disadvantaged youth through the
use of meaningful and continually updated content and methodologies unique

to pre-vocational cducation and guidance progirams. Specifically, the principal
investigators plan:

1.

2.

TO identify and consult with a variety of experts and organizations
concerning the educational, occupational and lite problems of dis-—
advantaged youth.

TO utilize their recommendations in developing occupational curricula,
methodologies, and services to schools that will best attack the pro-
blems confronting Florida's disadvantaged youth.

T0 design, develop, conduct and evaluate a model demonstration pro-
gram utilizing new curricula, methodologies, and services with a pilot
group of disadvantaged inner-city, rural, migratory and foreign speaking
youth.

TO develop an institute and othe~ in-service education programs for
teachers, counselors and administrators, etc., to inform them of the
special curricula, methodologies, and services that have been developed
at Florida's disadvantaged pilot school program and to keep them up to
date with the latest demands and requirements of the world of work.

TO develop and conduct college level teacher, counselor and administrator
education courses related to the curricula, methodologies, and services
required for helping Florida's disadvantaged youth to obtain and hold

a job.

TO organize a State Career Development Center and a network system to
coordinate the dissemination of materials and information regarding
disadvantaged youth and to keep a constant check, through follow-up
evaluations, of the effectiveness of occupational education programs
for Florida's disadvantaged youth. A consultant service would also

be established to assist the counties in the establishment of this

new program.
189
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Specific Prccedures

1. It is proposed to organize this project into three major nhases of
activity to span a three year period, starting on September 16, 1971
and ending on September 15, 1973. These phases are as follows:

a. Phase I. The Identification and Pilot Project Development
Period (September 16, 1971 - September 16, 1972). Sequence
A (The identification aspect) of this phase would «~ddress
jtself to identifying (1) advisors and/or consultants who
have firsthand knowledge and experience working with dis-
advantaged groups, and who have a compassion for their
problems, and can relate directly to them, (2) other per-
sonnel from the community who are in tune with the problems
of the crossover from school to succ.'ssful and continued
employment, (3) existing materials and methodology designed
to meet the specific needs of the target)groups. Sequence
B ~ The program structuring and curriculum materials davelop-
ment stage. Based on the data assembled and analyzed during
the Identification Sequence A, the principal investigators
will bring in the identified consultants to assist them in
developing the detailed pilot program structure and deter-
mining specific curriculum materials for the project. Course
content will be of a practical nature and directly related
to what disadvantaged students will need to know about the
real world of work. This sequence would also be characterized
by the review, adaptation and improvement of existing materials
to meet the specific needs of the project. In addition, new
individualized instructional packages (mini-units) will be
developed by the group. The development of prototypes of new
instructional materials and media techniques will be a major
accomplishment of this phase. Sequence C - The pilot demon-
stration center stage. This aspect of the project will permit
the piincipal investigator to field test this pre-vocational
education and guidance concept in an actual school situation,
utilizing ten students from each of the four target groups.
Ten target group teachers will participate. Sequence D - The
pilot center evaluation stage. This sequence involves an
evaluation of the effectiveness of the pilot center as
eveluated by an independent group of persons such as school
administrators, teachers, parents, community leaders and
interested students. Findings will be presented in a special
conference and the recommendation would serve as a basis for
continuing the project or changing its thrust toward anothker
direction. If the evaluation teams recommends continuation,
then the project would be continued and funded for Fhase II.

b. Phase II. The teacher-training program phase (September 16,
1972 - September 15, 1973). To insure wider dissemination and
iucrease the multiplier effect, in-service education programs
will be organized and conducted in appropriate disadvantaged

O
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impacted areas. On the basis of the experiences of the principal
investigators, the center coordinator, and the recommendations
of the independent evaluation team, a special teacher-trainii..g
in-service program would be established by Flnrida State Univer—
sity, through i1he Continuing Education Office, to prepare

twenty selected teachers, counselors and/or administrators of
industrial education and other interested personnel in the
techniques of working with the disadvantaged, as well as the

use of individualized "mini-units" developed by the pilot

Career Demounstration Center. A selected committee will be
organized to determine who will be invited to participate in

the in-service program. A stipend will be paid each partici-
pant to attend the courses. The selection committee would

consider personnel from the following brcad categories:

Industrial Arts and Vocational Education personnel
Counselors and career associates

On--the-job coordinators, placement and follow-up personnel
Sciaool administrators

Curriculum writers

Researc' oriented personnel

Social workers

Aides (teacher)

Interested personnel from health services (mental, physical)
Other basic education teachers

Sequence A - A major output for the Florida University System
would be the development of these course materials at college
level for training and orienting teachers and related personnel
to the probiems of the disadvantaged. Sequence B - would be the
actual off campus instructional activities in designated dis~
advancaged impacted centers throughout the state. Sequence C -
Evaluation of this phase of the project would again be made by
an Iindependent evaluation group as well as by the participating
memt_rs. Feedback fron the in-service activities and the
recomaendations of the evaluation group would serve as basis for
consideration of funding of Phase III.

Phase III. Expansion of the in-service training program and
organization and administration of a Career Development Center
for th» continuang study of education for the disadvantaged
(Septerber 16, 197! - September 15, 1973). Sequence A - would
involve continuation of the in-service program. The in-service
training program would be expanded to include other counties of
the state having problems educating their disadvantaged vouth.
Sequence B ~ dvaluation of the expanded portion of the iu-service
programs. Sequence € -~ (rganization and administration of a
Career Developwent Center. To insure continual flow of updated
materials %o subscribing schools a Carecr Dovelopment Center
would be organized to evaluate and conver: tne latest research
data into usable instructional mini-unit packages and disseminate
these packages to practicing teachers of the disadvantaged. Career
Developnent Center representatives would pericdically visit the
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client schools &and instru~t or assist their personnel in the
most effective use of the newcr materials and techniques. With
the conclusion ¢f Phase 1II on September 15, 1973, this project
should be self sustaining throuphout the participating public
schools in Florida. Principal investigators will have the
final goal of seeking sources for continual fundi.ng of the
Career Development Center activities, perhaps as a regional
pre-career Research aud Development center under the newly
formed Jatioral Lnstitute of Education organization. Mzjor
gctivities under the pre-career Research and Development Center
would bhe the adoption and utilization of low cost terminals

for replacing the initial carousel/study carrel system with a
more sophisticated Computer-Assisted Instruction System for a
rapid pre-career ocrupaticvnal data retrieval capability in the
classroom. Other activities might include TV cassette syste™s,
mobile training units, job simulators, in addition to other
unique zctivities to revitalize staff development programs.

related part of this section of the proposal.

THE NFED - KELEVANT TRAINING

The cecond critical decision made hy, or for, a student, concerns the
pature and the quality of his high schc~! trasning, be it academic or voca-
tional.* Throughout education at all :evels, there is growing concern thac
programs of study do not prepare students to shape realistic and appronriate
post-education plans. Many students leave the classroom unprepared to sclect
a productive course of action, to make valid judgments about assessing their
progress in the endeavors in which they find themselves, or to weigh rhe
consaquences of an inappropriate program of study or work., This generaliza-
tion applies both to the students who do and do not enter higher education.

At both the tigh school level and the college level there appears to be
a need for an inteasification of programs that relate the classrcom more
closely to the world of wark. Also at both levels of study, there is a clear-
cut requirement for reiiable information about manpower requirements, infnrma-
tion that can be looped back in carecer guidance to enahle the student to avoid
overcrowded fields of work and to pnint toward those that offer promise of
entry and access, governed, of course, by his intercests and aptitudes.

Relatedly, the concept of ''vocationul »ducation’ needs o be greatly
expanded; a course in Shakespeare is "vocatjonal" for an aspiling English
teacher. This trend toward the dissipation uf the dichotomy is evident in
the expanded definition of vocational education included in HB 3827. The new
definiticn includes instruction in industrial arts as well as instruction given
to persons for the purpose of developing cccupational proficiency necessary
for gainful employment. As HB 3897 points out, the key is cmployability;
vocational education naeds to become more relevant in terms of job market
trends. That students must be given saleable skille is not only recommended

*As former sections have described projects designed to improve the student's
ability to make decisions concerning the nature of his training, this dis-
cussion will focus on che relevance of tlat training.
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by many informed sources (Florida State Plan - Part I, 3.26, 3.26~2, 6.0;
Part TIT, 2.12-1), but is also mandated by HB 3892.

THE_RESPONSE

Increasing the emplcvability potential of students is one of the objer~
tives of the Florida Atlantic University project which is producing Learning
Activity Packages (see page €%). Many of these individualized learning units
involve topics related to cecuring job placement, such as the proper completicn
of a2 job application form.

In addition to the Florida Atlantic University project, nearly all of
the proposals thus far discussed have Lecn designed to increase the relevance
of guidance and training programs for studeuts. A propcsal has heen submitted
by Florida State Universitv which is aimed at increasing the relevaace of high
scherl training for an often over-looked sub-population, namely, the non-
college bound student of high intellectual ability. This nrcposal is not in
final form; it is outlined here in its present stage of development.

Project Title

Vocational Planning and Decision Making Among Non-Cotlege Bound
Students of High Intellcctual Ability: An Assessment of Selected
Relevent Factnors with Implications and Recommendations for the
Training and Praciice of Counselors and Occupatiocnal Specialists

Pronject Description

Studies have indicatad that 40 percent of secondary school students who
vank in the upper third on their class in academic ability move directly in the
world of work after graduation, often into jobs requiring skills and aptitudes
considerably telow their a%ility. It has also been shown that this group of
students is often-times lacking in an adequate understanding of their aptitudes
ard the occupational infcrmation upoa which to base occupational decisions.

The purpose of this research proposal is to request funds under the
High Priority Education Project to investigate vocational plans an'! decision
making among non-cvullege bourd secondary schiol students uvf high intellectual
ability. In an eramination of the selected factors relevant to occupational
planning among this population, ifmplications and recommendations for the
training and practice of counselors and occupational specialists will be
presented. .

Purpose cf the Study

It {s the purpose of tha research study herein proposed to examine the
vocacional plans and deci-ion making among nou-college bound secondary school
students of high intellectucl ability. In an examination ot the selected
factors relevant to occupational planning among this pcpulation, fmplications
and r:comunendations for the training und practice of counselors and occupa-
tional specialists will be presented.
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Questions to be Investigated

In order to ascertain the nezds of high aptitude, non-college bound
students, and to develop a bagis upon which to make recommendations as to
the training of counselors and occupational specialists in Florida for working
with such a population, data related o the following questions will be
collected.

1. What is the extent of self-kuowledge possessed by the high
aptitude non-college bound students regarding strengths and
weaknesses in various aptitude areas, e.g. spatial, clurical,
mechanical, etc.?

2. What is the extent of self-knuwledge possessed by this popula-
tion regarding areas of vocational interests?

3. What is the extent o° knowledge pcssessed by this population
regarding careers requiring above average aptitude, but not
requiring college training, and the several aptitudes which
each requires?

f, What is the extent of knowledge possecsed by this population
regarding vocational activities associated with the careers
not requiring ¢illege training and requiring above average
aptitude?

5. What is the extent of knouladge possessed by this population
rega:ding entry occupations, patterns of advancement, and the
cccupaticonal outlook within careers not requiring college
training and requiring above average aptitude?

Methods of the Study

This study will Ynvolve an analysis of data rrom questionnaires, test
results, and structured interviews obtained on 1,000 eleventh-grade students
and 1,000 high school gradrates (1972) who are or were among the upper o. 2
third of cheir class in intellectual sbility who are rot intending or are nct
attending an institution of higher education. These subjects will be identi-~
fied through random procedures in Florida schools such that the sample will
be geographically repres2ntative and meet criteria of urban and rurel classi-
fications.

From each of the two subsemples, i.2. eleventh grade s:udents and high
school gradua:es a ten {10) percent randcm subsample will be tdentifi=1 for
purposes of conducting structured interviews. These intevvieis will bz con-
ducted by the project director and two doctoral students employed as rerearch
assiftants.

THE NEED - JOB PLACEMENT

Legislation such as HB 3896 and HB 3892, which requires job-related
e¢xperience, as well as the setting of related priori%fes by tha Florida
State Plan (Part 1XI, 2.2, 5.1) and the SCOPE Report, will hopefully eventuste
in a corp of job-ready students. However, adequate preparation is not suf-
ficient; the success of the system requires a student who fs job-reaady and
a systematic procedure for placement of that student. This is dvcumented by

140,



b

ERIC

Aruitoxt provided by Eic:

136

the fact that a number of innovative mograms initiated in the high schocls
(e.g. distributive education and cnoperative education programs) have been
higiily successful in producing graduates with high employability potential,
but have not been nearly as successful in placing these students.

THE RESPONSE

Meny of the proposed efforts which have been discussed in this docu--
ment will contribute to effective job-placement. Increasing the relevancy
of training and guidance with respect to current manpower trends will ulti-
mately facilitate job placemeat, as will the planned coordination with business
and industry.

Despite these efforts, there is a great need for coordinated planning
and the initiation of pilot model projects. The Board of Regents, under the
direction of Dr. G. E. Tuliy, has taken steps *to heighten thc cooperative
planning among the sectors of education, and within the State Cniversity
System. The mnst recent action of the Boaird of Regen*s was to sponsor a
confe rence of manpower spacialists in the state and federal governments, com-
munity colleges, vocatioual-t.chnical schools, and the state universitics
to explore the steps io be taken in manpower planning for the professions.
The conference rcvealed consensus that theve is inadequate manpower informa--
tion avdailable to students and tc deans and department heads. This lack of
information contributes ro inflexibility in program planning by the counties,
and to carzer planning by the individual student.

An immediate follow-up to the manpower conference, beld in February
1971, will be pursued. A probanle first step will be an attempt to 2stablish
a sound basis for cooperative action among state government, the federal
governmeit, and the State University Systen.

The High Priority Educatioax Project, consistent with its policy con-
cerning high pricrity need areas, wili continue in its 2frorts to stimulate
the ianitiation of prototypic information and job placement systems.

Tre Commu-“ty (13a - 1€e)

The communi:y, directly or Indirectly, affects, and is affected by,
every aspz2ct of the total educational system of Florida. It is therefore
imperative that this interaction be coordinated, and that the community
become directly involved in the educational process (HD 3896). The reali-
zation that, ultimately, the community is the consumer, heightens this need.
As the Florida State Plan (Part IIL, 2.2) points o:t, there is a need to pvo-
vide and maintain community liaison beiween vocatioral students and emplovers.
Lastly, there is a high priority need for strategies to invelve and inforn
parents 2« much as possible in the education process.

THE MEED - INSERYICE TRAINING

Thz need for inservice training is present in many components of the
model (9a = 17). All of the legislation which effects teacher training
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procedures similarly affects teachers in service. Wearly all of the proposals
thur far presented have included inservice components (see pages 89, 93, 104,
and 130). Current emphasis on the utilization of support personnel, fu cher
magnifies the need for inservice trairisp for rounselors (the Florida State
Plan, Part III, 2.12 - 1, 2.2).

THE KESPONSE
A proposal has been submitted by the University of South Florida
for a project devoted entiraly to fulfilling the ipservice vocational guid-—

ance needs of practicing counselors.

Project Title

Advanced Training in Vocational Guidrace for Fracticing Counselors

Project Description

The purpose of this project isg to provide additional preparation in
vocational guidance for currently emploved secondary school ccunselors. The
overall goals of the project are to strengthen the proficiency of the guid-
ance pxzsgrams ir thei: schools. The project will include a twelve quarter-
hour academic program to be carried out over three qucorters of the academic
year and progrsem development activities in the <ounseior's regular school.

Relation of the Froject to the Goals of the

High Priority Education Project

This project comes under category 1 - C; development of new courses or
programs for counselors. Secondary counselors are critized for their failure
to provide adequate voctional guidance programs in the schools. This is partially
due to their lack of preparation to carry out this specific function. Tt is
difficult, in a one-year master's degre:z program, to provide the preparation
needed to develop and operate an effective vocational guidance program without
ignoring other important aspects of guidance and counseling preparation. There-
fore, it wnuld seam to be necessary to p-ovide additional preparation for the
specific function of vocational guidance for those counselors invelved with
vorationally oriented students. There .re very few ovganized, on-ecing, post~
master's level programs desigrad to up-grade practicing counselors. This
project is sn attempt to dev-iop such & program.

Specific Objectives

I. Instructional Program

The following areas of instruction will be developed as part of this
project. General objectives are listed for each area. Specific performance
objectives will be developed as part of the project.

A. Theories of vocational and career development—-& quarter hours

1. Participants will demonstrate, through objective examination,
knowledge of current theovies and research relating to voca-
tional and career development.
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2. Participants will demonstrate, through objective examination,
the applicability of these theories to high school guidance
programs.

3. Participants will demonstrate, by submitting a written pro-
ject, their ability to understand theoretically a specific
guidance situtation, i.e., they will plan a vocational guid-
ance program for their own school.

4. Participants will demonstrate their knowledge of the on-going
nature of vocational and career development by .‘'ndicating, in
writing, how a high school vocational guidance program should
relate to prwe-high school developmental guidance programs.

Information systems in guidance--4 quarter hours

1. Participants will demonstrate, through objective examination,
their knowledge of the following.

sources of vocational and occupational information
classification of vocatjional and occupational information
dissemination of vocational and occupational information

the use of student data (through standardized tests,
interviews, etc.) as it relates to =nvironmental information

an oo
PR NP

2. Tarticipants yill demonstrate, through completien of a prcject,
their ability to cvaluate the effectiveness of the environmental
information service in their own school and to develcp a program
for continuocus updating and improvement of this service.

3. Participants uwill demonstrate ability to use environmental infor-
mation in the guidance program in their schools.

17. On-location Experiences

Part of this pruject is to be carried out by the participants in their
respective schools. The project sta®f members will periodically assess this
phase of the project via on-location visits and written progress reports.
This phase of the project will be directly related to the instructional pro-
gram. The following objectives will apply, specific pe: formance objectives
being developed as a part of the project.

A.

Participants will assess the curiren. level of information ser-
vices iu their schools (guidelines to be developed) and develop
plans for up-dating and improving this service as indi-~ated.
Participants will assess the current guidance program with
emphasis on the vocational aspects. (Guidelines will be developed).
Participants will develor- a plan for a vocationsl guidance pro-
gram utilizing available and anticipated resources in their school.
(It i{s anticipated that this plan wili be put into operation the
following year.)

Participants will cenduct and evalute their plsnned program

during the second yzar of this project.
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Specific Procedures

Basically the project will involve the planning, implementatior,, and
evaluation of a 12 quarter-hour post-master's program in vocational guidance
for pract.icing couaselors. The content of the instruction secticn will be
planaed during Quarter IV (Summer), 1971, by the project staff. The partici-
pants will complete the instructional program and the on-location projects
designed to meet the objectives listed in the preceding section during the
1971-72 academic yedr. The on-campus work will take place on Saturday morn-
ings during the year. Evaluation of this phase will b2 completed during
Quarter II, 1972. On-leccation consultation will be provided during 1972-73
as thas narticipants put into operation the plans developed during the instruc-
tional phase. A final evaluation will be conducted during Quarter III, 1973.

On-campus classroonm facilities are adequate for the instructional
phase. Participants will be required to secure permission from their respec-
tive schools to conduct the on-location activitizs {which should be a part
of their job ordinarily) anl to permit project staff to visit their programs.

Specific Evaluation Procedures

I. Instructional Program

A. Objective examinations covering the content will be developed.
B. Projects will be esvaluated according to guidelines developed
fur this purpose.

II. On-Loci. on Activities

A. Reports will be submitted by participinis and evaluated in
reference to established guidelines.
B. Un-location visity by project staff will include evaluation.

(II. Evaiuation of rhe second year planned program will be made during
Quarter IIT, 1973, in accordance with individual partic.ipant's
and project objectives.

IV. A final veport sumnmarizing participant progress and over-all attain-
ment of project objectives will be prepared.

Dis3eminatinn ™lan

I. tParticipants—evaluation of progress in the instructional program and
of the on-location projects will be continuous with summarization
at completion.

I1. Participant schools-evaluations of participant progress will be made
available to their respective administrators. Findings of local
assessment projects will be discussed with thea.

III. Phase and final reports will be made available to the lean ol the
College of Education and to the President of the University as well
as to conc:rned faculty. Reports will be submitted to apprepriate
state level personnel, i.e., Pupil Personnel Director, Vocational
Education, Board of chent§;‘;i
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IV, A presentation will be planned for submission to the Florida Personnel
and %Guidance Association annual meeting, the American rersonnel and
Guidance Association annual meeting and the Swuthern Association for
Counselor Education aund Supervision. Manuscripts describing the pro-
ject and its outcomes will be submitted for publication in appropriate
professional journals.

Summary and Conclusion

The discussion of the model has attempted to ideutify current priority
needs and the strategies proposed for meeting ‘these needs. All of the pro-
posals discussed were initiated and encouraged by the High Priority Fducation
Projec:.. A number of these planning efforis were financially supported by
the High Priority Education Project, many were not.

Those initiated sans funds were developad solely as a result of
dedication and commitment on the part of the submicters. Several of the
proposals reprasent years of preliminay groundwork. An example is projeci
MOLD-Making of Life Decisicns; Dr. Johnson has spent considerable time develop-~
ing the junior high school simulation for decision-making. Due to the encourege-
ment of the High Priority Education Project, Dr. Johnsor has developed a plan
for the implementation of the existing simulation and for the development of
an elementary level simulation. It should also bhe noted that additional pro-
posals are still in preparation and will shortly be submitted to the High
Priority Education Prxcject.

In cornclusiion, the mocdel has beeu of great value with respect to
initiating proposal development, particularly in identifying NEED areas lack-
ing in adequate RESPONSE. This model will continue to be a guide for the
High Priority Education Proiect in stimulating further acxivities.
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PHASE IV - SPECIAL PROJECT POLICY OF THE
HIGH PRIORITY EDUCATION PROJECT

The special project policy of the High Priority Education Project
essentially inciudes three components, a qualification policy, a selection
policy and a funding policy. The qualification policy essentially states
that proposals may be submitted onilv after the project theme has been judged
to be relevant, of potential impact and reproducible. The selection policy
states that, of proposals submitted, those which meet the highest percentage
of the enumerated criteria will have the greatest probability of being
selected. The funding policy states in essence that funding will be
released in stages, contingent upon successful execution of each phase of
the project. All elements of policy are desigued to increase the proba-
bility of producing reproducible prototypes, in priority need areas, with high
potential for effectuating visible impact.

Qualification Policy

In order to qualify for High Priority Education Project funding, a
proposed endeavor must meet three main criterie, relevance, impact and
reproducibility.

Relevance

Relevance refers to whether, and to what degiree, the proposed project
will lead to the realization of the goals of the High Priority Education Pro-
ject. These goals will not remain constant; the goals of the High Priority
Education Project will always reflect current priority need areas. The goals
of the High Priority Education Project are now, and will continue to be in
the foreseeable future, related to vocational education and vocational
guidance.

Impact

Impact refers to the potential effect the project will have on the
defined target population. The current emphasis is on college-of-education
initiated projects which will result in positive and visible changes in the
practices of the Public Education System of Florida.

Reproducibility

Reproducibility refers to whether the proposed project, if found to
be successful, can serve as a reproducible prototype for other institutions
planning to initiate a similar effort. Insuring reproducibility requires
carefully prepared design and {mplementation specifications; datermining
the desirability of the reproducibility requires stringeat evaluation
specf{fications.
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The High Priority Education Project policy is evident in the following
eXcerpt from a letter which was sent to all interviewed peisonnel in the
Collages of Education:

We feel that the Colleges of Education are in a position

to bring about meaningful changes both within the colleges

and in the public school systems of Florida, regarding voca-
tional education and vocational guidance. At the present
time, the colleges can best demonstrate their willingness

to respond to current needs through the submission of pro-
posals for projects which will potentially; have a visible
impact on both the colleges and the public schools. More
specifically, we are looking for proposals for the develop-
ment of programs and projects which will result in repruducible
prototypes. We are also looking for projects which reflect
coordination and cooperation between related departments and
which include feasible procedures for securing inputs from all
relevant sources. Possible sources include public schools,
students, teachers, counselors and administrators, as well as
parents and comnunity and labor leaders. There should be some
documentation to indicate that the project is not being done
elsewhere or that the project is complementary to an existing
project. Hopefully, through detailed and comprechensive dis-
semination and feedback, the results of a project in one
college will serve as a model for other colleges wishing to
develop a similar program.

In order to assess a potential project with respect to the above-out-
lined criteria, all prospective project directors are asked to submit a brief
prospectus., The prospectuis server as both a preliminary screening device and
as a source of feedback for the submitter; each prospectus is reviewed by
mcmbers of the Management Committee of the High Priority Education Project
and comments and suggestions are compiled and transmitted to the submitter.
The submitter of a project judged to be worth pursuing is encouraged to
develop a fuvll proposal which incorporates the suggestions of the Management
Counittee.

Selection Policy

Selection policy is designed to increase the probability that a
potentially worthwhile ‘dea will be successfully executed. The primary
components of the selection policy are expressed in the submission guide-
lines and the selection criteria.

Submisgion Guidelines

The submissiorr guidelines discussed below outline all the items
which must be, or may be, included in a proposal submitted to the High
Priority Education Project (see Appendix H).
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1. The Cover Page - The cover page requires the names and si.natures
of the project director and the Dean of the College of Education. It also
includes the names and signatures of any additional vniversity or non-
university persons who endorse the project.

2. The Form Abstract - The required abstract provides a brief
description of the project, including its objectives, procedures and
evaluation. The abstract serves as an advanced organizer for the proposal
which is to follow.

3. The Body Section - The body section contains the following six
components:

a) Project Description ~ The project description provides
a brief overview of the project, including its goals,
activities and implications.

b) Statement of Relevance ~ The statement of relevance
specifically identifies the goal(s) of the High Priority
Education Project to which the project relates and
describes how the project will contribute to the reali-
zation of those goals.

c¢) List of Specific Objectives - This section enumerates the
specific objectives of the project, which are designed
ultirately to attain the realization of goals of the
project.

d) List of Specific Procedures - This section describes how
each of the objectives enumerated in c¢) will be attained.
It may also include a description of facilities available
for carrying out the stated procedures. Also, i* is in
this section that the extent of community and public
school involvement is discussed.

e) Specific Evaluation Procedures - This section indicates
what criteria will be used to evaluate the success of the
project. This involves bnth an assessment of the degree
to which the objectives have been met {(short-term evalua-
tion), and an assessment of to what degree the project
goals have been achieved (long-term evaluation).

f) Dissemination Plan - Tha dissemination plan outlines how
the activities and outcomes (successful or not) of the
project will be transmitted to relevaunt institutions and
personnel. It also includes either a tentative list of
such instituticns and personnel or a plan for compiling
such a list. It may also include a mechanism for feed-
back as to the utility of the disseminated information.

4, A Time-by-Activity Chart - The time-by-activity chart divides the
project into phases and indicates what procedures will be executed within
each phase. It also indicates starting and ending dates for each procedural
step.
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5. A Description of Personnel - This section includes a personnel
salary summary and a description af all key personnel. The persounel salary
summary indicates how long each person will be on the project, what percent
of his time will be devoted to the project, his salacy rate and the total
smount f salary requested. The description of personnel includes, for each
professional staff member, his background, qualifications, responsi;ilities
within the project, time commitment to the project and cthec current cowmitments.

6. Project Cost Estimates - The project cost estimates indicate pro-
jected needs for salaries, travel, supplies and services. It is accompanied by
a justification for each line entry based on computation, when possible, or
narrative.

The first stage in proposcl. evaluation is an assessment oif whether all
requirements of the guidelines have been met. Failure to comply with tue
guidelines results in the proposal being returned to the submitter for
revision and resubmission.

Selectioa Criteria

The selection criteria were formulated primarily on the basis of the
Florida State Plan for Vocational Educatinn and suggestions ccntributed by
the deans of the colleges of education at the -tate universities and the
High Prioriey Education Project Advisory Council. They were designed to
serve both as a guide for project development and as an evaluation instru-
ment (see Appendix H), and represent an attempt to objectify a complex
evaluation procedure.

There are 25 criteria, each of which is judged as being met or not
being met. Certain of the criteria are starred {(*) indicating that these
are considered essential for a successful project. The remaining criteria
indicate elements which will further increase the probability of a project
being successful.

The criteria are categorized on five dimensfons: relevance, feasibility
and exccution, commitment, involvement and cost effectiveness.

Relevance - It is here that a final assessment is made concerning
whether or not the proposed project will contribute to the realization of
the goals of the High Priority Education Pruject.

Feasibility and Execution ~ These criteria encompass the objectives,
procedures, evaluation and digsemination of the proposed project.

Objectives - Objectives ave evaluated in terms of how
carefully they are stated and whether they are realistic,
i.e., CAN they be achieved. A further consitderation is
whether they lend themselves to evaluation, i.e., will it
be possible to determine whether they HAVE been achieved.
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| Procedures - Procedures are partly evalua.ed in terms of
how +ell or how specifically they are stated, and partly
in terms of whether they will collectively lead to the

I . attainment of the project objectives. A further evaluation
is in terms of the adequ=cy of facilities for permitting
the execution of the procedures.

[ Evaluation - The evaluation plan is judged primarily in
terms of whether or not it will determine the extent to

y which the objectives and goals of the project have been

| realized. It is also determined whether the plan has
provision for continuous feedback and resulting project
mo4dification.

Dissemination ~ Tha dissemination plan is evaluated to
discern if it includes both a way of determining to whom
. the project activities and outcomes should be disseminated,
! and a strategy for i"suring that said identified population
receives the intended information.

! ' Conmitment - The commi.tment criteria include both the project parsonnel
and the administrative personnel of the university.

l Project Personnel ~ The first consideration is the qualifi-

cations of the key personnel as determined by their back-
grounds and past experiences with related projects. The
second consideratioa is the percent of time these key per-
sons are committing tc the project; there is evidence which
suggests that a major commitment of time on the part of one
or two key persons increases tie probability of eventual
project success.

University Personnel - The first cuncern is the degree of
university endorsement. There is also evidence which
supports the contention that the eventual success of a pro-
Ject is related to inirial and continued endorsement by
high levels of administration in an institution. The =econd
] concern is the presence cr absence of reference to the way
in wkich the project, if successful, will become an integral
part of the university beyond the pericd of funding.

Involvement - These c¢riteria assess whether, and to what
extent, non-university personnel from the community and
public school system will be involved in the project.

It is ilso determined whether the proposed project has
been endorsed by any relevant non-university personnel.

Cost Effectiveness - Cost effectiveness is evaluated primarily on the
inclusion or exclusion of adequate justification for budget line entr®:s.
Adequacy is related to the presence of conputational justification when such
is possible.

-
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Each proposal is scored on each criteria yiclding a score from 1-25,
or 0-100%. Those proposals which 1)} include all items required by the guide-
lines and 2) achieve a minimum score of 60% (indicating all * jtems have been
included) are given high priority. Of those proposals with nigh priority,
probability of funding is directly related to total score achieved.

Funding Policy

The rajur thesis of the special project funding pclicy of the Higb
Priority Education Project is that funding should be on a contractual rather
than on a grant basis; awarding of funds should be contingent on performance
and not passage of time. 1In line with this thesis, projects are required to
be divided in phases, each phase being associated with a certain amount of
funds. Releasing of those funds is cortingent on the submission of an
APPROVED phase report. Phase reports either verify that al) proposed phase
activities have been accomplished, or przvide an explanation as to why they
have not. It is not expected that all jrojects will be executed exactly as
planned; however, any changes in procedure must he approved by the High
Priority Education Project. The phase reports must elso be accompanied by
a pruject cost record which is verifiable by university records. Js with
the small projects, the amount released may be less thzn, but not greater
than, the amount originally estimated in the project proposal.

The funding peolicy also sperifies that all materials produced during
or as a result of a project will remein the property of the public comain.
It is believed that this policy will facilitate the dissemination and the
reproducibility of a project. Thec goal is to make the process of adoption
by another institution as inexpensive and facile ~s possible.

In conclusicn, as previously stated, all elements of special project
policy are designed to increase tha probability of producing reproducible
prototypes, in priority need areas, with high potentizl fer effectuating
visible impact.

ERIC 152, -
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PHASE V - ANALYSIS OF FUNDING NEEDS

To further clarify the Special Project tolicy nf the High Priority
Education Project, an analysis of the activit.:s In the coclleges of educa-
tion, as of January 25, 1971, is on page 152. This summary i.entifies those
projects which were eligible tu submit proposals to the Righ Priority Educa-
tion Project.* An accurate estimzte of funding needs could not pe derived
from this summary, however, for three reasons:

1. Not all of the elibible projects submitted proposals;

2. Propasals have bGeen submitted for projects which were
not planned at the time the summary was compiled; and

3. Most ol the budget figures presented in the summary
(for those projects which submitted proposals) have
been revised based on a more thorough analysis of
funding needs.

Many of the proposals involve multi-phase procedures to be executed
over an extended period of time; protctypic projects often require considerable
time for proper execution and long-term evaiu.tion. This does not mean that
their impact wil?! not be felt f.r some time; nearly all of the proposals have
both short-term and long~term goals and, correspondingly, immediate and
long-term pay-offs. (Project HMOLD for example, will commence with the
implementation of a decision-making simulation at a uumber of middle schools.)
4s the guidelines woecify, these projects will be funded in phases; the pro-
posels indicated an average of three phases per year. Funding beyond a given
phase will be contingent upon performance; funding beyond the first year will
be coutingent upon both previous performance and the availability of addi-
tional funds.

Initicl Funding Needs

The tahle on pege 162 analyzes the projects thus fa: submitted. Based
on this data, the best estimate of initixl fuuding needs is & figure of
apprcximately $742,891. This does not, howaver, include provision for pro-
gosals which are forthcomiug; a better estirmate, therefore, is a figure
closer to $900,000. Should a Sesser amount be made availabie, application
of the selection criteria (discussed in Phase IV) wiil determine which pro-
posals gre actusily awarded funds. The amount of funds required should remain
ralatively constant from year Lo year; as scme Projects are reaching comple-
tion, new projects will be getting underway.

The High Priority Education Project is making every effort possible to
insure the execution of the proposed. projects, either through its own resources
¢ with outeide asgistance. These rroposals offer carefully-planned viable
solutions to problems which cannot wait if ~he needs of Florida's greatest
natural resource, nam2ly her chiidren, are to be wmet,

*This summary also provides a convenient veference iist >f current activities
in the Colleges of Education.
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STATE OF FLORIDA
BOARD OF REGENTS
HIGH PRIORITY EDUCATION "ROJECT
SUMMARY OF VOCATIONALLY~RELATED ACTIVITIES IN THE COLLEGES OF EDUCATION

PROJECT
DESCRIPTION INST DEPT
t DEVELOP NEW COURSES OR PROGRAMS
A ELEMENTARY T.IACHERS
CURRENT EDV 407-Teacher and the World of Work USF EE
TA 455-IA for Elementary Teachers FAMU CE
IAS 320-Introduction to VE FsSU 1E
IE £64-1A for Elementary Teachers UWF VF
Cni~-Teacher Training in VE Guidance FSU +1
IA Elementary Curriculum Froject-LOOM FSU 1IE
Preservice World of Work Program USF EE
PLANNED Continucus Laboratory Exparience USF EE
Inservice Summer Workshop USF EE
World of Practical Arts Grades 4-~5-6 USF VE
PRIORTTY 1 Change Attitudes Toward World of Work UOF EE
Course~Vocational Information-Trainees FSU EE
Inservice Training-World of Work FSU IA
Integration of VE into Curriculum ) UOF \'2)
PRICRITY 2 Coursz2 in VE for Elementary Teachetrs UOF AE
Couvse~Functional Reading ¥sU EE
Incorporation of VE into Curriculum UOF CE
PRIORITY 3 Course-World of Work Information FAU CE
B SECONDARY TEACHERS
CURRENT CMI~Teacher Training in VE Guidance FSU +1
VE 509-Selection and Guldance of VE 5's FSU VE
PLANNED Workshop-Teaching the Disadvantaged rAMU AE
PRIGRITY 1 Course in VE for Secondary Teachers UJF AE
PRIORITY 3 Incorporation of VE into Curriculum UCF CE
Course-Introduction to VE FSU VE
C COUNSELORS
CURRENT Cor’erence ¢2 Vocational Guidance USF +2
coU 509-Information Services 7SU CE
Course-502 Vocational Psychology UWF CE
Development of a Values Inventory USF +2
EDC 611-Vocational Development UOF CE
EDG 603-Ianformation Service in Guidance USF CE
EDG 629-Comparative Guidance USF CE
EDG 683-Occupatiocnal Information FAU CE
EDV 441-Selection and Guidance of VE S's UWF VE
GUID 503-The Information Services FAMU CE
VE 509-Selection and Guidance of VE S's FSU VE
EE = Elementary Education T4 = Industrial Arts
CE = Counselor Education (Guidaace) AE = Agricultural Education
1E = Industrial Education +1 = CAI Center
Q VE = Vocational Education +2 = Educational Psychology

ERIC 1155,
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PROJECT START STOP CURRENT FUNDS
DIRECTOR DATE DATE FUNDS SOURCE NZEDED

Thompson

Back

Hinely

Perkins

Hansen 02/71 03/71 $ 3,574 HPEP*** § 100, 000**
Hinely 09/70 06/71 55,000 VTAE 125,000%%
Hearn

DuBois c4/71 01/74 12,600
Hearn 06/71 07/71 3,000
E ] Toothman 02/71 05/71 1,250 HPEP

{3

Ebbeck

Guice ) 1,500
Hinely 50,000%*
Hensel

Loften

Guice 1,500
Lane

Tucker

| el —

Hansen 02/71 03/71 * HPEP *

Gallington
Archer 30,000

Loften

Y e
we

Cellington

Burley 02/71 06/71 6,000 VTAE 15,000
Jhick

Keller

Burley

Lane

Bott

Drapela 1,500
Talley

Perkins

Seck

Gallington

[} ] | ] e ) | SN | S—— | S——

*See I-A-1
W #*Projects which qualify for High Priority Education Froject funding
‘ kkkSee pafe 160 for Source Codes
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SUMMARY OF VOCATIONALLY-RELATED ACTIVIT1ES IN THE
COLLEGES OF EDUCATION (Continued)

O

ERIC

Aruitoxt provided by Eic:

PLANNED

PRIORITY 1
PRIOPITY 2

PRIORITY 3

PROJECT
DESCRIPTION

Booklet on Applications nf VE Research
Course~Career Development

Develop Career Model for Disadvantaged
Ine2rvice Vocational Guidance Institute
Ir.. rvice Workshop for Counseuiors
Reproduction of Output from FDG 603
Slide~Sournd Vocatioral Training Program
International View of VE Guidance
Statewide Occupational Workshop
Course~VE for Counselors

Training at Undergraduate Level

Course in “ucational Counseling

OCCUPATIONAL SPECIALISTS

CURRENT
PLANNED

PRIORITY 2
PRIDRITY 3

FNDUSTRIAL ARTS

CURRENT
PLANNED

PRIORITY 2

VE 509-Selection and Guidance of VE S's
New Program - Coordination with County
An Innovative Training Model

New Program for Occupational Specialist
Traing Counselors to Train 0S's
Function as Resvurce Personn’

TEACHERS

Implications of Research for IA Teacher
Training Program-VE for Disadvantaged
Cuurse-Wc "k Experiences for IA Teachers
Workshop te Acquaint Teachers with IACP
Inservice Training for IA Teachers
Inservice Iunovations in Curriculum

INTRODUCTORY VOCATIONAL

CURRENT

PLANNED
PRIORITY 1

ADDITIONAL
CURRENT

DE = Distributive Education
+3 = Career Planning and Placeme.t

Conference on Vocational Guidance
EDBE 405-Principles of Business VE
EDV 302-Principles of VE

EDV 325-Introduction to VE Principles
VE 406~Principles of VE

VED 443 and 643-Principles of VE
Field Experience for VE Personuel
Symposium on VIE at FTU

Deveiop New VE Program

Cooperative BE LAPS

Tield Experience for Seniors in SW
Field Experience for Seniors in SW

New Program-Healt! Occupati.ne Teachers

152

INST

UOF
USF
Uo¥
UOF
UWF
USF
USF
USF
FAU
FSU
USF
UOF

FSU
UOF
FAMU
tsu
FAU
FAMU

FSU
FAMU
FSU
FSU
FTU
FSU

usr
FTU
UOF

FSU
FAU
USF
FTU
FTU

FAU
FAMU
FSU
UOF

BE = Business Education
SW = Sociel Welfare

DEPT

CE
CE
CE
CE
CE
CE
CE
CE
CE
VE
CE

‘q

+

VE
CE
C3
CE
CE
IE

VE
IE
VE
1IE

IE
+2

VE
VE
DE
+3
VE
VE

BE

SW
VE
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PROJECT
DIRECTOR

Tclbert
Bott
Tolbert
Lane
Keller
Bott
Story
Story
Tucker
Gallington
Ferguson
Loften

Gallington
Lister
Beck

Chick
Tucker
Jackson

Gallirgton
Russell

Gallington

Hirely
Harrow
Binely

Burley
Harrow
loften
Peikins
Gallington
Buckner
Tomaino
Harrow
Harrow

Brewer
Warner
Manley
Fowler

START
DATE

02/71
05/71

02/71
06/71

09/70
01/

06/71

02/71

02/71
03/71

01/71

01/70

STOP
DATE

06/71
08/71

06/72
09/71

06/71
08/71

08/71

06/71

06/71
C6/72

04/71

06/73

155

CURRENT
FUNDS

5,000

5,800
53,874

6,000

1,125

3,000

21,000

SOURCE

AIFS

VTAE

VTAE
VTAE

VTAE

HPEP

HPEP

VTAE

FUNDS
NEEDED

5,090
500
100, 000%#*
33,000
5,000
300
2,000
3,000
20,000

500

98,000%*
45,000
20,000

20,000
4,000

15,000
7,000
100, 900%**

50,000
30,000
50,000

**Projects which qualify for High Priority Education Project funding

ERIC
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SUMMARY OF VOCATIONAVLY-RELATED ACTIVITIES IN THE
COLLEGES OF EDUCATION {(Continued)

PROJECT

DESCRIPTION INST DEPT

VED 641-Cooperative BE Programs FAU BE

VED 642-Cooperative BZ Programs FAU BE

Workshops ~ Family Finance-All Teachers COF BE

I LANNED Course-Role 0of VE in Special Education UoF VE
Develcp Middle School Curriculum in DE FAU DE

Vocational Liaison with Counselor UOF CE
Vocational-Technical Program - Post HS FSU VE

Workshops for Agricultural Pcrsonnel UOF VE

PRIORITY 1 Conference-VE Guidance ~ for CE-~VE-GE USF +2
Programs for Teachers in BE (6-12) FAU BE

PRIORITY 3 Program for Coordinators of DE FAU DE

II COURSE MODIFICATION

CURRENT Courses-EDV 302 & 611-Vocational Theory UOF CE
Drop, Add and Revise Courses in IE FSU 1E

Modify and Revise Existing Courses FSU VE

Teacher Training Program in IE FAMU 1IE

PLANNED Modify GUID 503-The Information Service FAMU CE
PRIORITY 2 Modification of Tots™ Curriculum for CE FAMU CE
PRIORITY 3 Change Attitudes Toward World of Work UOF EE

111 FUSION OF ACADEMIC AND VOCATIONAL CURRICULA

CURRENT Consumer Educition for Disadvantaged FSu HE
FAIS~Fusion of Applied & Intallectual Skills UOF +4 -
MOLD-A Career Planning £iwmulation UOF CE
Pre-Technical Curriculum for S Student UOF VE
PLANNED Develop an Exvploratory Model for VE USF VE
Develop VE Curriculum Materials USF CE
Fusion of VE & Other Areas-MS Programs FSU VE
PRIORITY 1 Develop Junior High Pre-VE Curriculum USF CE
PRIORITY 3 Increase Exposure~Buys in HE-Girls in VE FAMU IE

1V DEVELOPMENT OF NEW CONCEPT OF ROLE AND FUNCTION OF COUNSELORS

CURRENT New Model for Counselor Training FSU CE
Seminar in Counseling the Disadvantaged UOF CE
PLANNED Develup New Counselor Education Program FTU +5
TRIORITY 1 Rationat Contact with Studeats TOF CE
PRIORITY 2 Emphasize Resource Function FAMU 1E
HE = Home Economics +5 = Agsiste it Dean - College
44 « p, K. Yonge Laboratory School of Education
Q
159 i
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PROJECT
DIRECTOR

Brewer
Brewer
Crews
Hensel
Buckner
Lister
Gallington
Hensel
Burley
Brewer
Buckner

Lister
Hinely
Gallington
Jackson
Beck

Beck
Ebbeck

Ridley
Smith
Johnson
Fowler
Jaeschke
Bott
Gallington
Panther
Beacham

Chick
Lane
Cowgill
Lane
Jackson

R R e

START
DATE

06/71

07/70
06/70

06/71
09/69

09/71

02/71

STOP
DATE

07/71

SUBTOTALS

SUBTOTALS
06/71
06/71

07/72
06/72

SUBTOTALS

06/72

06/71

SUBTOTALS

157
CURRENT FUNDS
FUNDS SOURCE NF.EDED
$ $
6,000
50,000%*
10,000
§ 163,123 § 1,014,400
623,000%*
$ $
26,000 DOE 1,500
67,000 VTAE 120,000%*
75,000%*
200,000 ESEA
95,500%*
3,000
$ 293,000 $ 295,000
290, 500%*
60,000%*
1,000 HPEP 35,000%*
$ 1,000 $ 95,000
95,000%*

**Préjects which qualify for High Priority Education Project funding
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SUMMARY OF VOCAT IONALLY-RELATED ACTiVITIES IN THE
COLLEGES OF EDUCATION (Continued)

PROJECT
PESCRIPTION

V DEVELOPMENT OF JOB PLACEMENT CAPABILITIES

VI

ERIC

Aruitoxt provided by Eic:

PLANNED

PRIORITY 1
PRIORITY 3

CURRENT

PLANNED

PRIORITY 1

PRIORITY 3

TEACHERS
PLANNED

PRIORITY 2
PARENTS
PRIORITY 1
PRIORITY 2
COMMUNITY
STUDENTS

PLANNED
PRIORITY 1

ALL
CURRENT

PLANNED
PRIORITY 1

PRIORITY 2

+6 = Higher Education
AD = Administration

WITHIN THE PUBLIC SCHOOL SYSTEM

Course Concerning Job Placement Concept
Follow-up of HS Graduatecs in DE in 1966
VE Coordinator to Work with Counselors

Expansion of Existing Procedures

INFORM AND MOTIVAIE
A ADMINISTRATORS

Evaluation of Exemplary VE Programs

VE 519-Services in VE

Dissemination of Project Eridge Results
Seminar-VE for the Disadvantaged
Course-Legal Bases for VTE

Inservice Workshops for Administrators
Program of Public Relations

Preservice Field Experience-12 months
Seminar-VE for the Disadvantaged
Change Attitudes Toward World of Work

introduction to the New World of Work
ommunications Media

NONE

Pre-Technology Workshop for HS Students
Improving the Quality of Student Life
Redesign Middle School Curriculum

Statewide Evaluation of VE Programs
Study of Post HS Occupational Education
The T-10 Project Demonstration Center
Florida Agricultural Occupations Study
Statewide Steering Committee

Summer Workshops for All School Faculty
Information Dissemination Project
Public Relations Program

+7 = Special Project
48 = Curriculum and Instruction

INST

FSU
FAU
FAMU
FAMU

UWF
FSU
YSF
FSU
FSU
FAMU
rsu

WF
FsU
UQF

FAMU
USF

FAMJ
USF
FAU

FsuU
UOF
FAU
UOF
FAMU
UWF
FAMU
FAMU

DEPT

VE
DE
IE
1E

VE
VE
CE
VE
VE
CE
1IE

VE
VE
EE

1E
VE

1E
CE
16

+7
+8
VE
1E
VE
CE
ZE
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PROJECT START STOP CURRENT FUNDS
DIRECTCR DATE DATE FUNDS SOURCE NEEDED
Gallington $ $ 3,000
Buckner 06/70 06/71 2,000 VTAE
Beacham
‘Russell — ‘

SUBTOTALS § 2,000 $ 3,000
Perkins 08/70 08/71 60,500 VTAE 00,500%*
Gallington
Patouillet  02/71 02/72 1,457 HPEP
Gallington
Gallington 3,000
Beck 3,000
Hinely

" Perkins 07/71 06/72 105,000%*

Gallington
Ebbeck
Jackson
Toothman
Jackion 20,000 )
Ferguson 500
Cook
Kraft 02/70 06/71 60,000 VTAE 100,000%*
Schafer 06/70 07/71 160,000 ACTS 100,000%x=
Adams 85,000 VTAE
Hensel 01/71 07/71 23,000 DOE 250,000%*
Russell . 200,000%*
Perkins
Beck 45,000 SEF
Beacham

SUBTOTALS $ 434,957 $ 842,000

815,500*#

**Projects which qualify for High Priority Education Praject funding
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SUMMisRY OF VOCATIONALLY-RELATED ACTIVITIES IN THE
COLLEGES OF EDUCATION (Continued)

PROJECT
DESCRIPTION INST

ALSO FUNDED BY HIGH PRIORITY EDUCATION
PROJECT

O

ERIC

Aruitoxt provided by Eic:

A Survey of Planned ard Operational Innovatious and Practices
in Vocational Guidance i: the Secondary Public Schools cf the
State of Florida FSU

EE
Ck
IE
VE
IA

won

DE
BE
SW
HE

+1
+2
+3
+4
+5
+6
+7
+8

TN ononnowon ot

HPEP
VTAE
AIFS
DOE

ESEA
ACTS
SEF

Department Codes
(in order of appearance)

Eiementary £ducation
Counselor Education (C iidance)
Industrial Education
Yocational Education
Industrial Arts

Agricultural Education
Distributive Education
Business Education

Social Welfare

Home Econcmics

Administration

Additional

CAI Center

Educational Psychology

Career Planning and Placement
P. K. Yonge Laboratory School
Assistant Dean - College of Education
Higher Education

Special Project

Curriculum and Instruction

Source Cocdes
(in order of appearance)

High Priority Tducation Project

American Institute of Foreign Studies
Department of Education

Elementary and Secondary Education Act
Amexrican College Testing Service
Southern Education Foundation

168,

Divisiou of Vocational, Technical and Adult Education

BEPT

CE
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PROJECT
DIRECTOR

Chick

o

ERIC
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START
DATE

01/71

161
STO? CURRENT
DATE FUNDS SOURCE
05/71 $ 5,778 HPEP
TOTALS $ 899,858

1

1" »

o

FUNDS
NEEDED

$ 2,249,400

1,824,000%*
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ANALYSIS OF FUNDING NEEDS

INITIAL SUBSEQUENT FUNDING NEEDS
PROJECT  TUNDING
CODE _EEDS _ DATES AMOUNT DATES AMIUNT DATES

1 $ 31,622 9/71-8/72
2 53,932 ¢/71-8/72 § 53,932 $/72-8/73 3 53,932 9/73-8/74
3 76,997 9/71-8/72
4 117,196 8/71-7/72
5 95,529 9/71-8/72 95,5291  9/72-8/73 95,529 9/73-8/74
6 92,977 9/71-8/72 97,9772 9/72-8/73
7 51,714 9/71-8/72 51,7142 9/72-8/73 51,714  9/73-8774
8 54,314 9/71-8/72 78,054 9/72-8/73 55,716 9/73-8/74
9 17,0003 7/71-6772 m, 000 7/72-6/173
10 48,808 6/11-6/72 48,8081 ¢/72-6/73
11 37,314  6/11-6/72
12 65,488 6/71-6/72 e
TOTALS  $742,891 $491,014 $256,891

PROJECT CODES

1 A Center for the Coordination of Planning, Identification and Training
of Occupational Specialists = Florida Atlantic University

2 A Junior College - Florida Atlantic University Cnoperative Training
Model for Vocational-Industrial Education Teachers = Florida Atiantic
University

3 A Model for the Development of Vocational Guidance Through Occupational
Field Experience - Florida Atlantic University

4 A Computer-~Managed Instruction Model for Vocational Counseling for
Teacheres at Colleges nf Lducation -~ Florida State University

5 Pre-Vocational Education and Guidance for Florida's Disadvantaged
Youth - Flourida State University

6 A Grant for the Development of a Vocational-Technical-Adult Education
Program for Teachers and Guidance Counselors - Florida Technological
University

7  An Approach to Vocational Guidance and Counseling of the Disadvantaged -
University of Florida

8 MOLD: Making uf Life Decisions ~ University of Florida

9 Development and Use of a Systems Approach for Teacher Preparation -
University of North Florida

Q e
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10  Advanced Training fn Vocational Guidarce for Practicing Counselors -

University of 3South Florida

11 Developing a Model'for the Role and Preparation of the Occupational
Specialist ip the Elementary School - University of 3outh Florida

12 Practical Arts for Elementary Teachers - University of South Florida

1When figures for subsequent funding have not been provided, an

amount equal to the initial amount requested has been included
as an estimate.

2When a total Sudget figure onlv has been provided, the figure
has been equally divided to provide a reasonable estimate of
initial funding oneeds. "

3As this project is eligible for partial funding only, an estimate
has been made of the High Priority Education Project's share.
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SUMMARY

The purpose of the Righ Priority Edication Project is to stimulate
rapid and mcaningful changes in the colleges of education correlative with
changes in the publi: education aystem, and to eliminate the stigme pre-
sently attached to vocational education. In working toward this goal, inputs
were ceatinuously processed from three primary sources: the High Priority
Education Project Advisory Council, interviews with Department of Education
and State Univeisity System personnel, and literature related to vocational
2ducation and vocational guidance. The project was executed in five inter-
secting phases: 1) date collection, 2) assistance to the universities,

37 model development, 4, utatement of policy, and 5) analysis of funding
needs.

1. During the data collection phase, relevant personnel from
the Department of Education and the colleges of education
were inierviewed to assess the status of current, planned
and needed activities related to;vocational education and
vocational guidance. Similar survey data was solicited from
additional scurces in Florida and from a multitude of sources
across the nation.

2. Assistance to the universities was primarily through the
funding of small special projects, including dissemination
efforts and plarning projects.

3. Development of the Vocational Reorientation Model included
the identification of components in, or affecting, the Public
Educetion System. Within the model, »*gh priority need areas
were identifiad and proposals for projects to effectively deal
with these needs were solicited.

4, A statement of special project policy was developed, including
a qualification policy, a selection policy and a funding policy.
All elements of policy were designed to increase che probability
of producing reproducible prototypes, in priority need arezs,
with high potential for effecuating vi~ible impact.

5. The analysis of funding needs was based on budget figures
included in submitted proposals. The anclysis indicated that
approximately $900,000 would be required to initially fund
projects in all priority need areas.

Tue High Priority Education Project {s now in the process of critically
analyzing the submitted proposals with recovect to tha selection criteria. In
some areas the proposals will be returned to the sulmitter for amplification
or clarification. For most of the proposals specific recommendations will be
made related to execution and evaluation. The High Priority Education Project
will insure that the outcomes of these projects are disseminated to all
relevant personnel.

167
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The next phase of the High Pricrity Education Project will primarily
involve the initiation and careful monitoring of the newly-funded special
projects. The project wilil also be completing its nationwide survey for
final synthesis and discemination. As always, the High Priority Education
Project will continue to engage in constant evaluation of priority need
areas and tlie cxisting and required responses, and will continue to
stimulate appropriate action.

O
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Bradenton, Florida 33505

Dr. Nelson Dormell

Dean of Technical & Vocatfonal
Education

Brevard Junior College

Clearlake Road

Cocoa, Florida 32922

Dr. Robert W. Whetstone, Dean
Chief Academic Officer
Daytona Beach Junior college
P. 0. Box 1111

Daytona Beach, Florida 32015

Dr. Clintcon D. Hamilton#*

Dean of Academic Affairs
Broward Junior College

3501 - 8. W. Davie Road

Ft. Lauderdale, Florida 33314

Dr. H. J. Burnette

Dean of Academic Affairs
Edison Junior College
Cypress Lake Drive

Ft. Myers. Florida 33901

Dr. Arthur E. Schlueter*

Director of Educational Services
. Indian River Junior College
I 3209 Virginia Avenue

Ft. Plerce, Florida 33450

Dr. Rubye M. Beal

Dean for Educational Planning
Sante Fe Junfor College
Gainesville, Florida 32601

Dr. Granville Diffie

V. P. for Instructional Services
Florida Junior College at Jacksonville
Cumberland Road

Jacksonville, Florida 32205

Dr. Howard Dowler*
Florida Keys Junior College
Key West, Florida 33040

Dr. Paul W. Graham*
Dean of Instructicn
Palm Beach Junior College
4200 Congress Aveanue
Lake Worth, Florida 33460

Dr. W. C. Bungert*

Dean of the College
Lake-Sumter Junior College
Leesburg, Florida 32748

Dr. Tohn E. Sands

North Florida Junior College
P. 0. Box Drawer 419
Madison, Florida

Dr. G. W, Alien, Jr.

North Florida Junior College
Chipola Junior College
Marianna, Florida 32446

Dr. Ambrose (arner, V. P.
Miami-Dade Junior College
11380 N. W. 27th Avenue
Miami, Florida 33167

1411 entries are listed alphabetically by state and by city.

*Indicates those who have responded to date -- complete lack of response in a
category indicates that personnel have only recently been contacted.
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Dr. John Forkes, Vice President
Mi:mi-Dade Junior college

11011 S. W. 104th Street

Miami, Florida 33156

Dr. Robert F. Ritterhofi*

Dean of Academic Affairs
Cencral ¥lorida Junior College
P. 0. Bex 1388
Ccala, Florida 32670
Dr. A. N. Horton

Dean of Academic Affairs
The College of Orlando
901 N. Highland avenue
Orlaudo, Florida 32803

Dr. James F. Gollattschek*
Valencia Junior College
Box 3028

Orlando, Florida 32802
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Dr. Noojin Walker
Academic Dean

Pensacola Junior College
1000 College Boulevard
Pensacola, Florida 32504

Dr. Philip A. Fredrickson

St. Petersburg Junior College
P. 0. Box 1348%

St. Petersburg, Florida 33733
Dr. Myron Ashmore¥

Dean of Instruction
Tallahassee Community College
444 Appleyard Drive
Tallahassee, Florida 32304
Dr. Louis W. Garrett*

Chief Academic Officer
Florida College

Temple Terrace, Florida 33617

Florida Colleges and Universities

Clearwater Christian College#
3400 Gulf-to-Bay Boulevard
Clearwater, Florida 33515

Dr. Armin H. Gropp*
University of Miami
Box 8066

Coral Gables, Florida 33124
Dr. Joseph H. Taylor#*
Academic Dean
Bethune-Cookman College
Daytona Beach, Florida 32015

Dr. George R. Borsari*

Embry-Riddle Aeronuutical University
Daytonz Beach, Florida 32015

Dr. Robert Fox

Stetson University

421 North Boulevard
DeLand, Florida 32720

O
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Thomas A. Edison College
6590 N. Ocean Boulevard
Delray Beach, Florida

Ft. Lauderdale College
2900 Rio Mar Street

Ft. Lauderdale, Florida 33304
Ft. Lauderdale University

1401 E. Broward Boulevard

Ft. Lauderdale, Florida 33301

Dr. Abraham Fischler
Nova University

College Avenue

Ft. Lauderdale, Florida 33314
Edward Waltecs College
1658 Kings Road
Jacksonville, Florida 32209
Dr. Andrew H. Bayes¥*
Jacksonville 'Jniversity

Jacksonville, Florida 32211
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Warner Southern College
Lake Wales, Florida 33853

Dr. Richard W. Pearce
Florida Southern College
33802

Dr. John E. Miller¥*

Florida Institute of Technology
Country Club Road

Melbourne, Florida 32901
Sister Mary Arnold, 0.P.*
Barry College

1130 N. E. Second Avenue

Miami, Florida 33161

Rev. Jehn J. Farrell, Dean
Biscayne College

16400 N. W. 32 Avenue
Miami, Florida 33054

Dr. John L. Wilson
Florida Memorial College
15800 N. W. 42nd Avenue
Opa Locka, Florida

Nr. John Barcroft, Provost

New College

Sarasota, Florida 33578

Dr. John H. Jacobscn*
Fisrida Presbyterian College
P. 0. Box 12560

St. Petirsburg, Florida

Dr. Leo R. Downey
St. Leo College
St. Leo, Florida 33547
Dr. Harold M. Grutzmacher¥*
University of Tampa

Tampa, Florida 33606

Dr. Ralph Donnell*

Palm Beach Atlantic College
1101 South Olive Avenue
West Palm Beach, Florida 33401
Univer ;ity of Palm Beach
Fern and Georgia Streets
West Palm Beach, Florida 33402
Dr. J. Allen Norris

Rollins College

Winter Park, Florida 32789

State Directors of Vocational Education

and Vocational Guidance

Dr. J. F. Ingram

Director, Vocatiornal Education
Alabama State ,Nepartment of Education
Montgomery, AlaYama 36104

Dr. Ralph W. Matthews¥

Director, Vocational Education
Alaska State Fepartment of Education
Juneau, Alask . 99801

Dr. J. R, Cullison

Director, Vocatfonal Education

Arizona State Department of
Public Instruction

Phoenix, Arizona 85007
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Dr. J. Marison Adams*

Associate Commissioner, Vocational &
Adult Education

Arkansas State Department of Education
Little Rock, Arkansas 72201

Dr. Wesley P, Smith

Director, Vocational Education
California State Department of
Education

Sacramento, California 95814

Dr. Leo P. Black, Assistant Commissioner

Instructional Services

Colorado State Department of Education

State Office Building

Denver, Colorado 80203
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Mr. Jaseph F. Murphy

Director, Vocational Education
Connecticut State Department of
Education

P. 0. Box 2219
Hartford, Connecticut 06115

Dr. Paul M. Hodgson

Assistant Superintendent, Vocational
Education

Delaware State Department of Public
Instruction

Dover, Delaware 19901

Dr. George W. Mulling

Director, Vocational Education

Georg’a State Department of Education

Atlanta, Georgia 30334

Dr. S. R. Glenn

Director, Vocaticnal Education
Idaho State Department of Education
Boise, Idaho 83702

Dr. Sherwood Dees, Director

Vocational & Technical Education
Illinois Office of the Superintendent
of Public Instruction
405 Centennial Building
Springfield, Illinois 627C6

Dr. H. Robert Hewlett

Director, Vocational Education
Indiana State Department of Public
Instruction
Indianapolis, Indiana 4620¢4

Dr. Windol Wyatt

Director, Vocational Education
Iowa State Department of Public
Instruction

Des Moines, Iowa 50319

Dr. John E. Snyder

Director, Vocational Education

Kansas State Department of Public
Instruction
Topeka, Kansas 66612

Dr. Carl F. Lamar

Assistant Superintendent, Vocational
Education

Kentucky State Department of Education
Frankfort, Kentucky 40601

Aruitoxt provided by Eic:

Dr. Wm. E. Johnson

Assistant Superintendent

Vocational Education

Louisiana State Department of Education
Baton Rouge, Louisiana 70804

Chief, Vocational Education
Maine State Department of Education
Augusta, Maine 04330

Dr. James L. Reid*

Director, Vocational Education
Maryland State Department of Education
Baltimore, Maryland 21210

Dr. Walter J. Markham

Director, Vocational Education

Massachusetts State Department of
Education

Boston, Massachusetts 02111

Dr. William Pierce

Deputy Director, Vocational Education
Michigan State Department of Education
Lansing, ichigan 48902

Dr. Reyn>ld Erickson, Director
Occupational Information & Guidance
Minnesota State Department of Education
St. Paul, Minnesota 55101

Dr. A. P. Fatherree%* :

Director, Vocational Education
Mississippi State Department of Education
Jackson, Mississippi 39205

Dr. Beauford W. Robinson

Assistant Commissioner

Vocational Education

Missouri State Department of Education
Jefferson City, Missouri 65101

Dr. William A. Ball*

Director, Vocational Education

Montana State Department of Public
Instruction

Helena, Montana 59601

Dr. Cecil E. Stanley

Assistant Commissioner

Vocational Education

Nebraska State Department of Education

Lincoln, Nebraska 68509

l{llC ‘ . .".194
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Dr. John W. Bunten

Assistant Superintendent

Vocational Education

Nevada State Department of Education
Carson City, Nevada 89701

Dr. Neal D. Andrew, Chief
Vocational Education

New Hampshire State Department of
Education

Concord, New Hampshire 03301

Dr. Robert M., Worthington¥*

Assistant Commissioner
Vocational Education

New Jersey State Department of
Education

Trenton, New Jersey 08625

Dr. Malcolm G. Hunt*

Director, Vocational Education
New Mexico Statz Department of
Education

Santa Fe, New Mexico 87501

Dr. Robert S. Seckendorf*
Assistant Commissioner
Occupational Education

New York State Education Department
Albany, New York 12224

Dr. A. G. Bullard*

Director, Vocational Education

North Carolina State Board of
Education

Department of Public Inscruction
Raleigh, North Carolina 27602

Dr. Lyle Evenson, Supervisor*
Vocational Guidance and C~unseling

North Dakota State Department of
Public Instruction

Bismarck, North Dakota 58501

Dr. Byrl R. Shoemaker¥

Director, Vocational Education
Ohio State Department of Education
State Department Building
Columbus, Ohio 43215
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Dr. Arch Alexander *

Assistant Director

Vocational Education

Oklahoma State Department of Education
Oklahoma City, Oklahoma 73105

Dr. Wm. G. Loomis, Director
Vocational Education

Oregon State Department of Education
Salen, Oregon 97310

Dr. Edward D. Smith, Coordinator
Vocational Guidance
Pennsylvania State Department of
Public Instruction
Harrisburg, Pennsylvania 17126

Dr. Charles H. Tokin

Supervisor, Vocational Guidance

Rhode Island State Department of
Education

Providence, Rhode Island 02908

Dr. George O. Smith, Jr.*

Supervisor, Vocational Education

South Carolina State Department of
Education

Columbia, South Carolina 29201

Dr. Emmett B. Oleson, Director

Vocational Education

South Dakota State Department of
Public Instruction

Pierre, South Dakota 57501

Dr. Charles M. Dunn

Assistant Commissioner

Vocational Education

Tennessee State Department of Education
Naghville, Tennessee 37219

Dr. John R. Guemple
Assistant Commissioner
Vocational Education
Texas Education Agency
Austin, Texas 78711

Dt. Mark Nichols*

Adninistrator, Vocational Education
Utah Office of the Superintendent of
Public Instruction

Salt Lake City, Utah 84111

e e e et e B RIS
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Dr. Cola D. Watson

Director, Vocational Education
Vermont State Department of FEducation
Montpelier, Vermont 05602

Dr. George L. Sandnig

Director, Vocational Education
Virginia State Board of Education
Richmond, Virginia 23216

Dr. Dean Wagaman
" Supervisor, Vocational Guidance
and Counseling
Washington Coordinating Council for
Occupational Education
Olympia, Washington 98501

Dr. Fred W, Eberle

Assistant Superintendent & Director

Vocational Education

West Virginia State Department of
Education

Charleston, West Virginia 25305

State Consultants for

Dr. Robert A. Ristan

Adwinistrator

Voentrional Education

Wisconsin State Department of
Public Tnstruction

126 Langdon Street

Madison, Wisconsin 53702

Dr. Torran Celley

Supervisor Guidance Services

Wisconsin State Board of Vocational
Education

137 E. Wilson Street

Madison, Wisconsin 53703

Dr. Charles A. Kline#*
Director

Vocational Education
Wyoming State Department of
Education

Cheyenne, Wyoming 82001

Industrial Arts

Mr. Delbert R. Kennedy
Industrial Arts Ccasultant

State Department of Education
State Office Building, Room 4021
Montgomery, Alabama 36104

Lester W. Batterton

State Supervisor, Industrial Education
Department of Education

Pouch F, Alaska Office Building
Juneau, Alaska 99801

Mr. William J, Anderson

Supervisor of Industrial Arts

State Department of Public Instruction
412 State Office Building

Phoenix, Arizona 85007

Mr. Charles Easley, Director
Trade & Industrial Education
State Department of Education
Arch for Education Center
Little Rock, Arkansas 72201

O

RIC | €198

Aruitoxt provided by Eic:

Mr. Normaun Myers
Consultant in Industrial Arts
State Department of Education
721 Capitol Mall
Sacramento, California 95814

Dr. Robert L. Woodward*
Consultant in Industrial Arts
State Department of Education
721 Capitol Mall
Sacramento, California 95814
Dr. Rodney E. Anderson
Consultant for Industrial Arts
State Department of Education
201 E. Colfax Avenue

Denver, Colorado 80203

Dr. G. Wesley Ketcham
Consultant in Industrial Arts
State Department of Education
P. 0. Box 2219

Hartford, Conn. 06115
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Mr. Franklia D. Arbaugh

State Supervisor of Industrial Arts
Department of Public Instruction
Dover, Delaware 19901

Mr. Sol M. Silverman ~

Supervising Director of Industrial Arts
Board of Education

4121 13th Street, N. W.

Washington, D. C. 20011

Mr. John J. Geil%*

Associate Consultant, Industrial Arts
Department of Education

Knott Building
Tallahassee, Florida 32304
Dr. Ralph V. Steeb*
Consultant, Industrial Arts
Department of Education
Knott Building
Tallahassee, Florida 32304

Mr. Raymond S. Ginn, Jr.

Statre Consultant for Industrial Arts
State Office Building

Atlanta, Georgia 30304

Mr. Samuel L. Powell

Assistant State Consultant in
Industrial Arts

State Office Building
Atlanta, Georgia 30304

Mr. Frank N. Kanzaki

Program Specialist for Industrial Arts
State Department of Education

P. 0. Box 2360
Honolulu, Hawaii 96804

¥Mr. Lee D. Carter*

Gtate Supervisor of Industrial Arts
518 Front Street

Boise, Idaho 83702

Mr. Darrell Brown

Industrial Arts Supervisor

Office of Superintendent of Public
Instruction

316 South Second Street .

Springfield, Illinois 62706

187

_ Springfield, Iilinois

Mr. LaVerne Crawford

Supervisor of Industrial Arts

Office of Superintendent of Puolic
Instruction

316 South Second Street

62706

Mr. Albert A. Kenny

Supervisor of Industrial Arts

Office of Superintendent of Public
Instruction

316 South Secornd Street

Springfield, Illinois 62706

Mr. Fred S. Leach*

Supervisor of Industrial Arts

Office of Superintendent of Public
Instruction

316 South Street

Springfield, Illinois 62706

Mr. J. E. Rea

Supervisor of Industrial Arts

Office of Superintendent of Public
Instruction

316 South Second Street

Springfield, Illinois 62706

Mr. Greg Steele

Supervisor, Industrial Education

State Department of Public Instruction

State House, Room 401
Indianapolis, Indiana 46206

Mr. Robert N. Thomas*

Supervisor, Industrial Education

State Department of Public Instruction

State House, Room 401

Indianapolis, Indiana 46206

State Consultant in Industrial Arts
Department of Public Instruction
Des Moines, Iowa 50309

Mr. Lawrence J. Foth

Consultant in Industrial Arts

State Department of Public Instruction
120 East Tenth Street

Topeka, Kansas 66612



Mr. James H. Disney
Supervisor of Industrial Arts
State Department of Education
State Office Building
Frankfort, Kentucky 40601

Mr. John A. Dobbs*

State Supervisor, Industrial Arts
P. O. Box 44064, Capitol Station
Baton Rouge, Louisiana 70804

Mr. Andrew H. Gasperecz
Surervisor of Industrial Arts

P. O. Box 44064, Capitol Station
Baten Rouge, Louisiana 70804

Mr. John O. Murphy, Jr.

Execative Secretary,
Clubs

P. 0. Box 44064, Capitol Station

Baton Rouge, Louisiana 70804

Mr. Carl W. Butler*
Consultant, Industrial Arts
State Department of Education
Augusta, Maine 04330

Mr. Allan B. Myers*
Specialist in Industrial Arts
State Department of Education
Baltimore, Maryland 21201

Mr. Gerald P. Antonellis*

Director of Industrial Arts

Department of Education

182 Tremont Street

Boston, Massachusetts 02111

Mr. Arthur Hansen*

Assistant Supervisor, Trade &
Industrial Education

Department of Education

Division of Vocational Education

Lansing, Michigan 48902

Mr. A. E. Pagliarini
Supervisor of Industrial Arts
State Department of Education
Centennial Building, 4th Floor
St. Paul, Minunesota 55101
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Industrial Arts C
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Mr. Larry L. Godfrey

State Supervisor, Industrial Arts
Department of Education

Jackson, Mississippi 39205

Mr. Bernard E. Brightwell*
Supervisor of Industrial Arts
State Departm:nt of Education
Jefferson Building, 7th Floor
Jefferson City, Missouri 65101

Mr. Reiph W. Mikkelsen

Supervisor, Industrial & Technical
Education

Department of Public Instruction
Helena, Montana 59601

Mr. Lloyd D. Mather, Consultant

Trade & Industrial Education
State Department of Education
State Capitol Building

Lincoln, Nebraska 68501

Mr. Jack Bobay*

Supervisor, Trade & Industrial
Education

State Department of Education

Carson City, Nevada 89701

Mr. Walter Miner%*

Consultant, Trade & Industrial
Education

State Department of Education
Concord, New Hampshire (03301

Mr. Charles Marston, Consultant
Secondary School Services

State Department of Education
Concord, New Hampshire 03301

Mr. Richard Callan

Supervisor of Industrial Arts
State Department of Education
225 West State Street
Trenton, New Jersey 08625

Mr. John J. Smith

Director of Industrial Arts
State Department of Education
225 West State Street
Trenton, New Jersey 08625



o fro—— S— ——— L. ] —

[y
v

[
v

RV ) S
i

— ——

R N s

1 ERI

Mr. David M. Goin

State Supervisor of Industrial Arts
State Department of Education

Santa Fe, New Mexico 97501

Mr. Jarvis H. Baillargeon, Associate
Industrial Arts Education

State Education Department

Albany, New York 12224

Mr. Arthur J. Dudley

Chief, Industrial Arts Education
State Education Department
Albany, New York 12224

Mr. Michael Kozma, Associate
Industrial Arts Education
State Education Department
Albany, New York 12224

Mr. Herbert M. Ranney, Associate
Industrial Arts Education

State Education Department
Albany, New York 12224

Mr. E. John Ross, Associate
Industrial Arts Education
State Education Department
Albany, New York 12224

Mr. John W, Surra, Associate
Industrial Arts Education
State Educition Department
Albany, New Yorlk 12224

Mr. Robert Ullery, Associate*
Industrial Arts Education
State Education Department
Albany, New York 12224

Mr. Lynn Barrier, Consultant
Occupaticnal Exploration

State Department of Public Instruction
Raleigh, North Carolina 27602

Mr. Bruce Hargrove

Occupational Fxploration

State Department of Public Instruction
Raleigh, North Carolina 27602

205

Mr. John Huffman%*

Occupational Exploration

State Department of Public Tnstruction
Raleigh, North Carolina 27602

Mr. Ward Robinson*

Occupational Exploration

State Departunent ¢f Public Instruction
Raleigh, North Carolina 27602

Mr. T. N. Stephens

Chief Consultant

Occupational Exploration

State Department of Public Instruction
Raleigh, North Carolina 27602

Mr. Robert Gates

Supervisor of Industrial Arts
State Department of Education
65 S. Front Street, Room 606
Columbus, Chio 43215

Mr. John Fessant

Specialist in Industrial Arts
QOregon Board of Education

942 Lancaster Crive, N. W.
Salem, Oregon 97310

Mr. Ronald B. Hall*

Department of Public Instruction
Box 911

Harrisburg, Pennsylvania 17126
Mr. Paul M. Wighaman

Industrial Arts Division
Department of Public Instruction
Box 911

Harrisburg, Pennsylvania 17126
Mr. Earl R. Zimmerman
Cuordinator of Industrial Arts
Department of Public Instruction
Box 911

Harrisburg, Pennsylvania 17126
Myr. Clifton J. Boyle, Jr.
Concultant in Industrial Arts
Roger Williams Building

Hayes Street

Providence, Rhode Island 02908

B A et
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Mr. Charles . Kneece

State Supervisor of Industrial Arts
State Department of Education

906 B, Rutledge Building

Columbia, South Carolina 2920J.

Mr. Leo F. Hogan

Supervisor of Instruction,
Industrial Arts

128 Cordell Hull Building

Nashville, Tennessee 37219

Mr. Neil Ballard#®

Chief Consultant in Industrial Arts
Texas Education Agency

201 E. 11th Stieet

Austin, Texas 78711

Mr. Garth Hill¥

Specialist in Industrial Arts

Utah State Board of Vocational
Education

1300 University Club Building

Salt Lake City, Utah 84111

Mr. Joe Luke

Industrial Arts

Utah State Board of Vocational
Education

1300 University Club Building
Salt Lake City, Utah 84111

Mr. David C. Leavitt¥
Incustrial Arts Consultant
State Department of Education
Montpelier, Vermont 05602

Mr. Thomas A. Hughes, Jr.

State Supervisor of Industrial Arts
Statc Department of Education
Saunders Building, Room 119
Richmond, Virginia 32316

206

Mr. Marshall Tetterton

Assistant Supervisor for Industrial
Artz Education

State Department of Education
Saunders Building, Room 119
Richmond, Virginia 32316

Mr. Herbert Bell
State Supervisor of Industrial Arts

State Depavtment of Public Instcuction

P. 0. Box 527

Olympia, Washington 98501

Mr. Cyril W. Johnson

Program Specialist in Industrial Arts

State Board of Education
State Capitol Building
Room 163
Charlestoun, West Virginia 25305
Mr. Leonard Sterry
Consultint in Industrial Arts
Statz Department of Education
126 Langdon Street
Maidson, Wisconsin 53702
Mr. Marvin Hoflund*
Consultant, T & I and
Industrial Arts
State Capitol Building
Cheyenne, Wyoming 82001 .

Mr. Manuel A. Hernandez
Director of Industrial Arts

Box 818
Hato Rey, Puerto Rico

00919
Mr. Jorge Machuca*
Industrial Arts Consultant
Box 818

Hato Rey, Puerto Rico 00919

Major Public School Systems

Dr. Raymond L. Christian
Birmingham City School System
Birmingham, Alabama 35202

Dr. J. Revis Hall
Jefferson County School System
Birmingham, Alabama 35203

P
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Dr. Cranford H. Burns
Mobile City School System
Mobile, Alabama 36601

Dr. Robert D. Morrow
Tucsnn High 101

Tucson, Arizona 85717
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Dr. Robert Williams
Nakland Unified School District
Oakland, California 946C5

Dr. Murray Tondow
Palo Alto Unified School District
Palo Alto, California 94300

Dr. Charles Haworth, Superintendent
Pittsburg Unified School District
Pittsburg, California 94565

br. Harold Parker
Sequoia Union High School District
Redwood City, California 94063

Dr. Dale Burklund*
Santa Clara County School System
Canta Clara, California 95052

Dr. Rcbert D. Gilberts
Denver School System
Denver, Colorado 80202

Dr. Benjamin Henley
Washington School System
Washington, D. C. 20005

Dr. Gene A. Geisert*
Wilmington Schoal System
Wilmington, Delaware 19801

Dr. John W. Letson
Atlanta City School System
Atlanta, Georgia 30303

Dr. Jim Cherry
De Kalb County School System
Decatur, Georgia 30030

Dr. James F. Redmond
Chicago City School System
Chicago, Illinois 60601

Dr. Thomas A. Shakeen*
Rockford School System
Rockford, Illinois 61101

Dr. Stanley Campbell
Indfanapolis Scheool System
Indianapolis, Indiana 46204

201 .
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Dr. Dwight Davis
Des Moines Iowa Community School System
Des Moines, Iowa 50309

Dr. Richard Vanhoose
Jefferson County School System
Louisville, Kentucky 40218

Dr. Alton Cowan*
Orleans Parish School System
New Orleans, Louisiana 70130

Dr. Thomas D. Sheldon#*
Raltimore City School System
Baltimore, Maryland 21218

Dr. william S. Sartovius
Baltimore County School Svetem
Towson, Maryland 21204

Dr. William S. Schmidt*
Prince Georges County School System
Upper Marlboro, Marylard 20870

Dr. W. H. Ohrenberger
Boston School System
Boston, Mass 02108

Dr. Norman Drachler*
Detroit City Public School System
Detroit, Michigan 48202

Dr. William J. Early
Flint School System
Fliat, Michigan 48503

Dr. John B. Davis
Minneapolis Public School System
Minneapolis, Minnesota 55413

Dr. John S. Martin
Jackson Municipal Sep. School System
Jackson, Mississippi 39205

Dr. James A. Hazlett
Kansas City #33 Public School System
Kansas City, Missouri 64106

Mr. William Knottmeyer
St. Louig City Public School Systemn
St. Louis, Mo. 63101
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Dr. Owen A. Knutcen*
Omaha #001 Public School System
Omaha, Nebraska 686131

Dr. Kenny Guinn®
Clark County Public School System
Las Vegas, Nevada 89101

Dr. Robert A. Coyle
Jersey City Public School System
Jersey City, New Jersey 07304

Dr. Franklyn Titus
Newark Public School System
Newark, New Jersey 07102

Dr. Tom Wiley
Albuquerque Publi~ School System
Albuquerque, New Mexico 87103

Dr. Bernard Donovan
New York City Public School System
Brooklyx, New York 11201

Dr. Joseph Mauch
Buffalo City Public School System
Buffalo, New York 11201

Dr. Herman R. Goldberg
Rochester Public School System
Rochester, New York 14614

Dr. Franklyn S. Barry#*
Syracuse Public School System
Syracuse, New York 13202

Dr. Paul M. Mitchell
Yonkers Public School System
Yonkers, New York 10701

Dr. William C. Self*

Mecklenburg County-Charlotte City
Public School System
Charlotte, North Carolina 28202
Dr. Paul A. Miller

Cincinnatt{ Public School System
Cincinnatti, Ohio %5206

Dr. Paul Briggs*
Cleveland Public School System
Cleveland, Ohio 44114

RIC
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Dr. Harold H. Eikling
Columbus Public School System
Columbus, Chio 43215

Dr. Bill J. Tillard
Oklahoma City Public School System
Oklahoma City, Oklahoma 73106

Dr. Charles C. Mason
Tulsa City Public Sciiool System
Tulsa, Oklahoma 74104

Dr. Robert Blanchard
Portland 1J Public School System
Portland, Oregon 97208

Dr. Mark R. Shedd
Philadelphia City Public School System
Philadelphia, Pennsylvania 19103

Dr. Louis J. Kishkunas
Pittsburg City Public School System
Pittsburgh, Pennsylvania 15213

Dr. Richard Briggs
Providence Public School System
Providence, Rhode Island 02903

Dr. Gordon H. Garrett
Charleston County Public School System
Charleston, South Carolina 29403

Dr. E. C. Stimbert
Memphis City Public School System
Memphis, Tennessee 38103

Pr. Noland Estes
Dallas Independent School District
Dallas, Texas 75204

Dr. Glenn Fletcher
Houston Independent School District
Houston, Texas 77002

Dr. Lawrence Watts
Fairfax County Public School System
Fairfax, Virginia 22030

Dr. Forbes Bottomly
Seattle Public School System
Seattle, Washington 98109
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Dr. Walter F. Snyder
Kanawaha County Public School System
Charlestor, West Virginia 25311

Dr. Richard P. Gousha
Milwaukee Public School System
Milwaukee, Wisconsin 53201

Major Universities?

™%

O

ERIC

Aruitoxt provided by Eic:

Dean, College of Education
University of Alabama
University, Alabama

Dean, Collage of Education
University of Arizona
Tucsen, Arilzona

Dean, College of Education
University of Arkansas
Fayetteviile, Arkansas

Dean, College of Education
University of California
Berkeley, California

Dean, College of Education
University of Colorado
Boulder, Colorado

Dean., College of Education
University of Connecticut
Storrs, Conqecticut

Dean, Colleze of Education
University of Delaware
Newark, Delaware

Dean, College of Education
George Washington University
Washington, D. C.

Dean, College of Education
Laiversity of Georgia
Athens, Georgia

Dean, Coileje of Zducation
University of Hawaii
Honolulu, Hawaii

Dean, College of Education
University of Idaho
Moscow, Idaio

2Known to have a relevant program.

Dean, College of Education
University of Chicago
Chicago, Illivois

Dean, College of Fducation
University of 11llinois
Urbana, Illincis

Dean, College of Education
Indiana University
Bloomington, Indiana

Dean, College of Education
University of Iowa
Iowa City, Iowa

Dean, College of Education
University of Kansas
Lawrence, Kansas

Dean, College of Education
University of Kentucky
Lexington, Hentucky

Dean, College of Education
Louisiana State University
Baton Rouge, louisiana

Dean, College of Education
University of Maine
Orono, Maine

Dean, College of Education
University of Maryland
College Park, Maryland

Dean, College of Education
University of Massachusetts
Amherst, Massachusetts

Dean, College of Education
University of Michigan
Ann Arbor, Michigan
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Dean, College of Educution
University of Minnesota
Minnea +1is, Minnesota

Dean, College of Education
Mississippi State University
State College, Mississipoi

Dean, College of Education
University of Missouri
Columbia, Missouri

Dean, College of Educeztion
University of Montana
Missoula, Montana

Dean, College of Education
Universiby of Nebraska
Lincoln, Mebraska

Dean, College of Education
University of Nevada
Reno, Nevada

Dean, College of Education
University of New Hampshire
Durham, New Hampshire

Dean, College of Education
Rutgers University
New Brunswick, New Jetrsey

Dean, College of Education
University of New Mexico
Albuquerque, New Mexico

Dean, College of Education
New York State University
Albany, New York

Dean, College of Education
New York University
New York, New York

Dean, College of Education
University of North Carolina
Chapel Hill, North Carolina

Dean, College of Education
University of North Dakota
Grand Forks, North Dakota
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Dean, College of Education
Ohio State University
Columbus, Ohio

Dean, College of Education
University of Oklahoma
Norman, Oklahoma

Dean, College of Education
University of Oregon
Eugene, Oregon

Dean, College of Education
Penncylvania State University
University Park, Pennsylvania

Dean, College of Education
University of Rhode Island
Kingston, Rhode Island

Dean, College of Education
University of South Carolina
Cclumbia, South Carolina

Dean, College of Education
University of South Dakota
Vermillion, South Dakota

Dean, College of Education
University of Tennessee
Knoxville, Tennessee

Dean, College of Education
University of Texas
Austin, Texas

Dean, College of Education
University of Utah
Salt Lake City, Utah

Dean, College of Education
University of Vermont
Burlingcon, Vermont

Dean, (College of Education
University of Virginia
Charlottesville, Virginies

Dean, College of Education
Washington State University
Pullman, Washington
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Dean, College of Education
West Virginia University
Morgantown, West Virginia

Dean, College of Education
University of Wisconsin
Madison, Wisconsin

Innovative Projects

211

Dean, College of Education
University of Wyoming
Laramie, Wyoming

3

Mr. Albert Kilpatrick
San Bernardiuo Valley College
San Bernardino, california 92403

"Richmond Plan"*
Center for Technological Educatiou
San Fraacisco State

San Francisco, California 94117
Mr. Don Stephenson

Contra Costa College

San Pablo, California 94806

Dr. Norman Eisen%*

Director of Educational Services
Whittier Union High School District
Whittier, California 90606

Yr. Helen Cook*
Atlanta Public School System
Atlanta, Georgia 30303

Department of Educaticn*
West Georgia College
Carrollton, Georgia 30117

Dr. Alice S. Gordon*

City of Chicago Public School System
Chicago, Illinois 60601

Mr. Robert Illingworth
Director of Student Personnel
Scott Campus

Eastern lowa Community

1829 State Street
Bentendorf, Iowa

52722

Dr. Robert Frank
University of Northern Iowa
Ceader Falle, Iowa 50613

Project ABLE*

c¢/o Quincy Vocational Technical
High School

Quincy, Massactusetts 02169
Dr. Thomas Christensen*
Worcester Public School System
VJorcester, Massachusetts 01601

Dr. £. M. Drews

Department of Education
Michigan State University
Fast Lansing, Michigan 48823

Dunwoody Industrial Institute
818 Wayzata Boulevard
Minneapolis, Minnesota

Dr. Rachel Leonard

Olson Junior High School
1607 - 51st Avenue, North
Minneapolis, Minnesota

Dr. Margaret Blain

Director, Introduction to Vocations
New Jersey Division c¢f Vocational

Education
Trenton, New Jersey

Dr. William Fetkins
Bay Shore High School
Bay Shore, New York 11706

3As indexed in Lorraine Hansen's Career Guidance Practices in School and

Community, 1969.

e o+ o AP AW DO T, WP AP R GAT L BTN



212

"Industrial Horizons" Market Street School*

Akron Public School System 586 E. Market Street

Akron, Ohio 44308 Warrean, Ohio 44481

Dr. Anne S. Pruitt¥* Experimental Career Development
Cleveland Board of Education Project

Cleveland Pablic Schecol System Abington Public School System
Cleveland, Ohio 44114 Abington, Pennsylvania 19001

Center for Research and Leadership New Models in Career Guidance
Development in Vocational and Washington Vocational Technical
Technical Education¥® High School

Ohio State University 169 - 40th Street

190 North Oval Drive Pittsburgh, Pennsylvania 15201

Columbus, Ohio 43210
Briliion Public School System

Project PACE¥ 315 South Main Street
Dayton Public School System Brillion, Wisconsin 54110
Dayton, Qhio 45402

,
Innovative Prograns’

Serramonte High School Nova High School

131 Westmoon Avenue 3600 S, W. 70th Street

Daly City, California 94015 Fort Lauderdale, Florida 33314
San Lorenzo Valley Unified Schcol Planation Senior High School
District €901 N. W. 16th Street

P, 0. Box 488 Fort Lauderdale, Florida 33313

Felston, California 5018
Evanston Township High School

Obcren Junior High School 1600 Dodge Avenue
7300 Quail Street Evanston, Illinois 60204

Arvada, Colorado 80002
Illinois State Normal University High

South Junifor High School School

406 North Weber Street University Street

Colorado Springs, Colorado 80902 Normal, Illinois 61761
Orchard Hill Junior High School Roosevelt Junior High School
88 Bassett Road l4th & Broadway

North Haven, Connecticut 06423 Pittsburg, Kansas 66762
The Board of Public Instruction Wichita Public Schools, AVTS
County of Polk Central Building

Bartow, Florida 33830 324 North Emporia

Wichita, Kansas 67202

4As indexed by Innovative Programs in Industrial Arts, 1970.
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Earle B. Wood Junior High School
Bauer Drive
Rockville, Maryland 20853

Montgomery Hills Junior High School
1000 Woodside Parkway
Silver Spring, Maryland 20910

MacDonald Middle School
1601 Burcham Drive
East Lansing, Michigan 48823

St. Paul Public Schoals
District #625 ‘
Industrial Arts Department
716 City Hall

St. Paul, Minnesota 55102

Jefferson Junior High School
R. D. #7
Columbia, Missouri 65201

Hardin Junior High School
St. Charles, Missouri 63303

Board of Education of the City of
New York

131 Livingston Street

Brooklyn, New York 11201

Cincinnati City 3chools
230 East Ninth Street
Cincinnati, Chio 45202

Roosevelt Junior High School
1171 Lee Road
Cleveland Heights, Ohio 44118

Dayton City School District
408 Sandalwood Drive
Dayton, Ohio 45406

Shiloh Junior High School
2203 Grantwood
Parma, Ohio 44134

Warrensville City School District
4270 Northfield Road
Warrensville Heights, Chio 44128

West Carrollton Senior High School
5833 Student Street
West Carrollton, Ohio 45449

Greenville Junior High School
Creenville, Tennessee 37743

Mary Walker School District
Springdale, Washington 399173

Unified School District, No. 1
2230 Northwestern Avenue
Racine, Wisconsin 53404

Edmonton Public School Board
No. 7

8744 Eighty-Ninth Avenue
Edmonton, Alberta

CANADRA

Medicine Hat High School
#76

345 - 11 Street, S. E.

Medicine Hat, Alberta

CANADA

Commercial Producers of Instructional Materials

General Programmed Teaching
P. 0. Box 402

Department #4

Palo Alto, California

Radio Corporation of America
RCA Instructional Institute
530 University Avenue
Palo Alto, Califernia

Regional Career Information Center
Department of Education

San Diego County

640L Linda Vista Road

San Diego, California

Mr. John Coul=cn

Systems Development Corporation
2500 Colorado Street

Santa Monica, Califcrnia 90406

S et Tt S L
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ERIC Clearinghouse cr Instructional
Med?a & Technology
Stanford, Calirornia 94305

Mr. Richard Myrick
Performance Research, Inc.
919 - 18th Street, N. W.
Washington, D. C.

McKnight & McKnight
Ft. #66 at Towanda Avenue
Bloomington, Illinois 61701

Rand-McNally
P. 0. Box 7600
Chicago, Illinois

Science Research Ascsoclates, Inc.
259 East Erie Street
Chicago, Illinois 60611

General Learning Corporation
5454 Wisconsin Avenue
Bethesda, Maryland

International EKusiness Machine, Iuc.

Rockville, Maryland

Inte: ~ctive Learning Systems, Inc.
1616 Soldiers Field Road
Boston, Massachusetts 02135

Mr. Clark C. Abt
Abt Associates, Inc.
Cambridge, Massachusetts

Edu-craft, Inc.
6475 Dubois
Detroit, Michigan

3M Company
McKnight Road
St. Paul, M'nnesota

Educatfonal Technology

140 Sylvan Avenue
Englewood Cliffs, New Jersey 07632

O
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Westinghouse Learning Corporation
Albuquerque, New Mexico

Chronicle Guidance Publications
Moravia, New York 13118

Mr. John H. Humphrey

Crowell, Collier and MacMillian
866 Third Avenue

New York, New York 10022

M~Graw Hill Company
330 West 42nd Street
New York, New York 10036

Mr. Thomas F. Gilbert
Praxis Corporation
47 West 105 Street
New York, New York

L. W. Singer Company
501 Madison Avenue
New York, New York

Guidance Associates
Pleasantvilie, New York

Kodak Corporation
Rochester, New York

Xerox Corporation
Xerox Square
Rochester, New York

Educational Progress Corpeoration
8535 East 41st Street
Tulsa, Oklahoma 74145

Compasc
1911 North Fort Meyer Drive
B-1

Arlington, Virginfa 22209

'
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APPENDIX D-2

CONTACT LETTERS TO NON~STATE UNIVERSITY
1 SYSTEM OF FLORTDA PERSONNEL

February 16, 1971

Tpmel  pmtay  pEaag  GNAE B e

The Board of Regents is currently engaged in gathering
and analyzing data on projects concerned with vocational
education and vocational guidance. Enclosed is a copy of a
form which lists all areas of concern; we are interested in
current 2r planned cou: .es, programs, projects, etc., which
y I] relate to any of those areas.

Please send information on any activities in your college
‘ which would be of interest to us. If you have any questions
I please feel free to call 904/599-5476 ccllect.,

II Thank you,

Lorraine R. Gay, Project Director
High Priority Education Project

LRG/hv

Enclosures

5‘ 217
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February 16, 1971

The Boaxrd vf Regents is currently engaged in gathering
and analyzing data on projects concerned with vocational
education and vocational guidanze. Enclcsed is a copy of a
form which 1ists all areas of conceirn; we are interested in
current or planned courses, programs, projucts, atc., which
relate to any of thuse areas.

Please send information on any activities in your schools
which wouid be of interest to us. If you have ary quertions
please feel free to call §04/399~5476 collect.

Thank you,

Lorraine R. Gay, Project Director
High Priority Educztion Project

LRG/hv

Enclosure

211
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February 16, 1971

The Board of Regents is currently engaged in gathering
and analyzing data on projects concerned with vocaticnal
education and vocational guidance. Enclosed is a copy of a
form which lists all areas of concern; we are interested in
current or planned courses, programs, projects, etc., which
relate to any of those areas.

We have been favorably impressed by your eatry in
Lorraine Hansen's CAREER GUIDANCE PRACTICE'S IN SCHOOL
AND COMMUNITY and think your program deseirves our serious
attention.

Please send any information or materials you may have;
we will be happy to remit if requested to do so. Please
feel free to call 904/599-5476 collect, if you have any
questions.

Thank you,

Lorraine R. Gay, Project Director

High Priority Education Project

LRG/hv

Enclosure
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February 19, 1971

The Board of Regents uis currently engaged iu gathering
and analyzing data on projects concerned with vocational
education and vocational guidance. Enclosed is a copy of a
form which 1ists all areas of conc2rn; we are interested in
current or planned courses, programs, projects, etc., which
relate to any of those areas.

Please send inforwr ion on any activities in your state
which would be of interest to us. If you have any questions
please feel free to call 904/599-5476 collect.

Thank you,

Lorraine R. Gay, ¥reJ2-t Director
High Priority Education Project

LRG/hv

Enclosure

213
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March 1, 1971

The Board of Regents is currently engaged in gathering
and analyzing data on projects related to vocational education
and vocational guidance. Enclosed is a copy of a form which
lists all areas of concern; we are interested in current or
planned courses, programs, projects or activities which relate
to any of those areas. Please check activities with which you
are involved and indicate how many if possible. Also, we would
greatly appreciate it i{f you would send any printed material you
may have related to those activities.

We will be compiling all information received and pro-
ducing a summary document. A copy of this dJocument will be
sent to all persons who contributed to ft. Please, if you
have any questfons, call 904/599-5476, collect.

Thank you.
Sincerely,
Lorraine R. Gay, Project Director
High Priority Education Project
LRG/hv
Enclosure

ERIC
214
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March 10, 1971

The response to our request for information on vocational
education and vocational guidance programs has been overwhelming.
So much .o that we are pursuing the matter further in order to
have a complete plcture concerning activities across the nation.

We would appreciate it if y-u would complete tha enclosed
Current Activities Inventory by simply checking categories where
programs exist and indicating how many if possiole. We would also
greatly appreciate it if you would send any printed materials
related to those prngrams or activities.

We will be compiling all information received and producing
a summary document. A copy of this document will be sent to all
persons who contributed information to it. Please, if you have
any questions, call 904/599-5476, collect.

Thank you.
Sincerely,
Lorraine R. Gay, Project Director
High Priority Education Project
LRG/hv
Enclosure
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March 10, 1971

Thank you so much for responding to our request for
information on vocational education and vocational guidance
pcograms. The response has been so overwhelming that we
have decided to pursue the effort further. We would greatly
appreciate it 1f you would send us any printed materials you
may have concerning the activities you have checked on the
Current Activities Iuventory (see enclosed copy). We will
be happy to remit if requested to Jo 0.

We will be compiling all information received and
producing & summary document. A copy of this document will
be sent to all persons who contributed information to {it.
Please, if you have any questions, call 904/599-5476, collect.

Thank you.
Sincerely,
Loiraine R. Gay, Project Director
High Priority Educatifon Project
LRG/hv
Enclosure
Q e
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APPENDIX E

GUIDELINFS FOR SMALL SPECIAL PROJECTS

All propesals must fnclude the following:

1. Cover sheet (see enclosure 1).

2. Abstract (see enclosure 2).

3. Troject Descripticn - a brief summary.

4, Relation of Project to Goals - Indicate to which category on
the CURRENT ACTIVITIES INVENTORY (see enclosure 3) the pro-
posed project relates and how.

5. Specific Objectives.

4. Cpecific Procedures.

7. Specific Evaluatfon Procedures - Evalnation procedures must
relate to objectives.

8. Time by Activity Chart - Indicate when each activity will begin
and end (see enclosure 4 for a sample chart).

9. Budget.
Items 3-7, collectively, axe not to exceed five pages in length.

Any additional material should be attached as an appendix or
exhibit material.

i
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TITLE

INSTITUTION
Department

to
(starting (ending
date) date)

Anount o
(Total Funds Requested)

Principal Investigator

(Name)

(Signature)

Approved Dean
(Name)

{Signature) (Date)

*Comments in parenthesis are not to appear on cover sheet.

ERIC 219,
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PRINCIPAL
INVESTIGATOR TITLE

— P e = TR e 2 A T LT Y T T

INSTITUTION DEPARTMENT

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE

PROJECT
DESCRIPTICHN

RELATION OF
PROJECT TO
GOALS*

PROJECT OBJECTIVES

EVALUATION PROCEDURE3, i.e. Strategles for Assessing Degree to Which Objectives
have been met

1.

2.

3.

*An specified on CURRENT ACTIVITIES INVENTORY

220



NAME

TITLE

INSTITUTION

" DEPARTMENT

*CURRENT ACTIVITIES INVENTORY

PROJECT GOALS

CURRENT

PLANNED

NEEDED

1.

Develop New Courses or Programs
G. Additional
A. Elementary T2achers
B. Secondary Teachers
C. Counselors
D. Occupational Specialists

E. Industrial Arts Teachers

F. Introductory Vocational

II.

Course Modification

III.

Fusion of Academic and
Vocational Curricula

Iv.

Development of New Concept of Role
and Function of Counselors

V.

Dcvelop Job Placement Capabilities
Within the Public School System

VI.

Inform and Motivate¥*
A. Administrators
B, Teachers
C. Parents
D. Community
E. Students

F. Al

O

ERIC

Aruitoxt provided by Eic:

*Projects designed to Iimprove attitudes, knowledge

and competencies with respect to vocativnal education
*tConcerning Vocationally Oriented Programs

221
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APPENDIX F

PRINCIPAL
INVESTIGATOR __ Dr._ John Feirer TITLE Project Director

INSTITUTION _Florida Atlantic University DEPARTMENT College cf Education

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE A Junior College-~Florida Atlantic University Cooperative Training

‘Model far Vocational-Industrial Arts Teachers

PROJECT
DESCRIPTION A program to identify ways of utilizing existing institutions,

equipment and students to develop a new teacher force of highly competent
vocationally-oriznted industrial arts teachers.

RELATION OF

PROJECT 10
GOALS* To provide a new cadre of badly needed vocational-industrial arts

__teachers for Florida schools

PRO.JECT OBJECTIVES: TO
Prepare competent vocational oriented industrial arts teachers for south

1. Florida as well as develop a model for future cooperative training programs.
Identify high school students for career channeling through JC-FAU training
2. program in vocational-industrial arts education.
Utilize present equipm:nt in J3's, t~ch schools, ete. for training rather
3. thap building additional shops and laboratories.

SPECIFIC PROCEDURES, i.e. Strategies for Achieviag Objectives

1. Develop the total program on_a systems basis -

2. Include all JC training in total curriculum
Davelop cooperative stance between the University, Junior Colleges,
3. and Tech schools. : -

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objective.
have been met
The jdentification of and enrollment of vocational-industrial arts
1. mpajors in the JC.

2. Assessment of gradudies on-the-job in terms of relevant training
Assessment of career student uttitude during senior university

3. orogram as compared to other transfer students,

*Ag specified on CURRENT ACTIVITIES INVENTORY

224 2.
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PRINCIPAL : '
INVESTIGATOR Dr. Joseph B. Cook TITLE Assistant Professor, Community
College Education
INSTITUTION Florida Atlantic University DEPARTMENT College of Education
PROJECT DESCRIPTION ABSTRACT
PROJECT

TITLE A Model for the Development of Vocational Guidance Through Occupational

_Field Expexiences

PROJECT
DESCRIPTION The project is designed to alter attitudes of community college and

high school counseleors toward ¢ccupational-vorational careers through on~the-iob
experiences.

RELATION OF
PROJECT TO
GOALS* A vital need today in education is to provide relevant and realistic

guidance for students in the vocational-industrial-business fields = a priority

concern of the legivlature.

PROJECT OBJECTIVES
To provide in-depth field experiences for in-service counselors at the

1. comuunity college and high school levels.

To develop better public relations between students, school personnel,
2. industry aad universities.

To develop a training model for university guidance and counseling

3. departments.

SPECIFIC PROCEDURES, i.e. Strat.gies for Achieving Objectives
Develop materials, schedules, work units, and seminars in systemized manner

1. _to provide an effective change agent.
Place participants in a variety of work experiences with positive

2. _leadership.

3. Utilize media for reinforcement (produce a TV sequence).

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives
have been met :

1. Ut{lize standard instruments for pre- post-testing.

2. Utilize media (TV) pre~ poat~ to demonstrate observable change.
Ultir.ate changes cf behavior as measured through occupational choices

3. _of students. _

O

| S

FRJC specified on CURRENT ACTIVITIES INVENTORY
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PRINCIPAL
INVESTIGATOR Dr. Duncan N. Hansen TITLE Director .

INSTITUTION Florida State University DEPARTMENT Computer-Assisted Instruction
Center

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE A Computer-Managed Instruction Training Model for Vocational Counseling

for Teachers at Colleges of Education _

PROJECT
DESCRIPTION The production, evaluation, revision, and dissemination of vocational

guidance learning modules for teachers in training in the State of Florida's Univer-
sity System, utilizing individualized computer-managed instruction. o

RELATION OF
PROJECT TO .
GOALS* BOR priorities for pew instructional programs, flexibility for integration

within existing courses, and appropriate fusion of academic a2nd vocational curricula
will be fulfilled; new role and function concepts of educators, job placement capa-
bilities within the public school system, and positive motivation of educators and
students concerning vocational education will be promoted. -

1*ROJECT OBJECTIVES
Production of 53 learning modules to develop new attitudes and skills in

1. wvocational counseling for teachers in training. __

2. Field, cost effective, and technological evaluation of the modules.

Demonstration and dissemination of the CMI modules. _

2
N

SPECIFIC PROCEDURES, i.e. Strategies for Achieving Cbjectives
Module production according to systems approach model for develupment of

1. instructional r.ateriails. . »

2. Field tests, revision, and cost aualyses will be performed. N

3.  Demonstration and dissemination presentation models vill be developed. _

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives

have been met
Systems model features of behavioral objectives, criterion test items,

1. _ani attitude measures will be employed. B

2. Cost effectiveness analyses will te performed. B

3. _Consultsni critiques and demonstration feedback information will be utilized.

*As specified on CURKENT ACTIVITIES INVENIORY
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! PRINCIPAL
INVESTIGATOR E. L. Tolbert TITLE Associate Professor
INSTITUTION University of Florida DEPARTMENT _ Counselor Education

PROJECT DESCRIPTION ABSTRACT
PROJECT
TITLE An Approach to Vocational Guidance and Counseling of the Disadvantaged
PROJECT
DESCKRIPTION A three-stage study, utilizing results of other research and
demonstrations, and data on local disadvantaged persons' career development

__to construct a model for guidance and counseling.
RELATION OF
PROJECT TO

GOALS* This project comes nnder "Current Activities Inventory' Item IV--

Development of New Concept of Role and Function of Counselors.

PROJECT OBJECTIVES

1. To summarize available data on vocational guidance and counseling for

disadvantaged.
2. To identify career development problemg of local disadvantaged.

3. To construct and try out a model for vocational guidance and counseling
of the disadvantaged.

SPECIFIC PROCEDURES, i.e. Strategies for Achieving Objectives

1. Review research and evaluate demonstration project on this problem.

2. Interview a sample of disadvantaged persons.

3. _Try out the model in a local school.

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives
have been met '

1. _Assese success in reaching all disadvantaged in the sachool.

2. Assess suitability of training plans made.

3. _Assess suitability of occupational decisions made.

¥
E ‘IC *As specified on CURRENT ACTIVITILC INVENTORY
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PRINCIPAL
INVESTIGATGR Richard H. Johmson TITLE _ Assistant Professor
INSTITUTION _University of Florida DEPARTMENT Counselor Education
PROJECT DESCRIPTION ABSTRACT
“ROJECT
TITLE MOLD: Making of Life Decisions
PROJECT

DESCRIPTION The develcpment and research of career decision-making simulation
activities {called MOLD) for use with junior high and elementary students.

RELATION OF
PROJECT TO
GOALS* Fusion of Academic and Vocational Curricula {Section III) and Inform

and Motivate both Teachers and Students (Section VI, B and E).

PROJECT OBJECTIVES
To develop and research a simulation activity to train junior high
1. students in the process of career decisicn-making.
To construct, develop, and research a simulation activity to train
2, elementary students in the nrocess of career decision-making.
To train teachers and counselors in the use of carcer decision-
3. making simulation activities.

SPECIFIC PROCEDURES, i.e. Strategies for Achieving Objectives
Phase 1: Field test, refine and research junior high simulation/constructien

1. of elementary simulation/follow-up studies.
Phase I1: Parameter research with junior high simulation/field test, refine
2. and research elementary simulation/follow-up studies.

3. Phase IIT: Pcrameter research with elementary simulation/follow-up studies.

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives
have been met

1. Experimentation in Florida public Schools with both simulations.

2. Measurement of all simulation objectives following each experiment.

3. Follow-up studies with students who participated in_experiments.

*As specified on CURRENT ACTIVITIES INVENTORY
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PRINCIPAL 40
INVESTIGATOR Dr. Page Talley TITLE Head, Guidance & Counseling

INSTITUTIOX Florida Atlantic University DEPARTMENT College of Education

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE A Center for the Coordination of Flanning, Identification and Training

of Occupational Specialists.

PROJECT

DESCRIPTION _ The center will provide service to school districts in implementing

and responding to occupational specialist requirements.

RELATION OF
PROJECT 12
GOALS* This project is a realistic approach to aiding school districts as well

__as other institutions of higher education in relating to pressing vecational and

occupational orientation needs of the state.

PROJECT OBJECTIVES
To provide a sound rationale and approach to occupational information
1. dissemination.

To define ways of identifying appropriate personnel for the position of
2, occupational specialists.

To devise ways of providing training either directly or through certifi-
3. cated counselors. .

SPECIFIC PROCEDURES, i.e. Strategies for Achieving Objectives
Set up Center to bring together school authorities, vocational and industrial
1. personnel and university personnel.

2. Plan & systematic approacn to identifying specific local needs.

Coordinate activities over the state in order to produce the best possible
3. solution to the state's problems.

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives
have been met
Petermine the Bap between occ .pational needs of students and the world of
1. wori in specific locales.

Assess individuyals and their training needs in terms of specific skills ian
2. rxelating to youth.

Assess the present counselors Jn the light of determining the necessary
3. additional vocational skills.

*As specified on CURRENT ACTIVITIES INVENTORY
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PRINCIPAL Dr. William K. Rott Professor
INVESTIGATORS Dr. Edward E. Panther =~ TITLE _Assistant Professor

INSTITUTION University of South Florida DEPARTMENT Education-~Guidance

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE “Advanced Training in Vocational Guidance for Practicing Counselors"

PROJECT

DESCRIPTION The purpose of the project is to design and conduct a 12 quarter hour,
one-year instructional program with related on-the-job experience for the purpose
of providing additional preparation in vocational guidance for fifteen practiciong
school counselors. Participants will design a program for their school to be
carried out the year following the instruectional program.

RELATION OF
PROJECT TO
GOALS This project falls under project goal "1", "Develop new courses or

X R T PO AT

programs," item "C", counselors.

PROJECT OBJECTIVES
Participants will increase their knowledge in two major areas relating to
1. vocational guidance, theories of vocational and career development, and

information systems in guidance.
2. Participants will be cble to critically evaluate their own vocational

gyidance programs.
3. Participants will design and conduct an improved vocational guidance
progrsu in their scheol.

SPECIFIC PROCEDURES
A twelve quarter hour instructional program will be designed and conducted

1. during the academic vear, 1971-72.
Participants will complete projects designed to evaluate their own vocational

2. guidance programs.

Participants will re-design vocational guidance programs for their school,
3, 4including evaluation procedures, during the instructional phase. They will

implement these programs duiing the 1972-73 school year.

EVALUATION CROCEDURES

1. The outcomes of the instructional program will be evaluated by objective

examinations over content material. Projects completed during this phase
will be evaluated in reference to gujdelines developed for these projects.

2. Reports of on-location activities will be submitted by participants and

evaluatea according to guidelines. Project statf will make on-location
visits for purpose of additivncl evaluation,

230
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PRINCIPAL ,
INVESTIGATOR __ Ernest G. Berger TITLE Associate Professor j
INSTITUTION Florida State University DEPARTMENT Industrial Arts and Vocational
Education I
PROJECT DESCRIPTION ABSTRACT
PROJECT J

TITLE Pre~Vocational Fducation and Guidance for Florida's Disadvantaged Youth

(Project: Encounter - '71)

PROJECT

DESCRIPTION This is a three phase program spanning three years leading to the
development and evaluation of (1) a reproducible pilot project, (2) a teacher-
training program, (3) a statewide long range program serving major problem
centers or areas.

RELATION OF
PROJECT TO
GOALS Project addresses itself to satisfying jdentified needs through developmen

of relevant curricula, methodology and services for Florida's disadvantaged youth.

PROJECT OBJECTIVES

1. The project directors will engage in the design and development and evaluate
a model demonstration occupational and vocational guidance program for the
State of Florida.

2. Design and develop a teacher training program to disseminate the findings

f the prototype Career Development Center.

SPECIFIC PROCEDURES, {.e. Strategies for Achieving Objectives

1. Identify and consult a variety of experts and organizations concerning the

educational, occupational and 1ife problems of disadvantaged youth.

2. Utilize their recommendations in developing new occupational curricula,
methodologies, and teacher training services that will best attack the
problems of Florida's disadvantaged youth. -

3. Establish a pilot center in Leon County to evaluate and disseminate materials

developed.

4, Expand progra. into a statewide system of Career Development Centers to be

© _ located in designated problem cities.

ERIC
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" EVALUATION PROCEDURES, 1.e. Strategies for Assessing Degree to Which Objective
have been met

1. Utilize outside team of evaluators to determine effectivenes: of prezram at

the conclusion of each phase of activity. Team would consist of administrators,

teachers, par~nts, comnuni*y representatives and students.
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PRINCIPAL

INVESTIGATOR James W. Selman TITLE Associate Professor

INSTITUTION University of Socuth Flerida  DEPARTMENT _Adult & Vocational Education

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE Practical Arts for Elementary Teachers

— — —— b fN—

PROJECT

DESCRIPTION If meaningful experiences are to be provided by classroom teachers, they
must be given an opportunity to acquire the techniques, knowledge, skills aud repre-
sentative applications. This project will provide such an opportunity for selected
potential elementary teachers with practical arts experiences as a common learning
relating to a variety of academic disciplines.

RELATION OF
PROJECT TO l

GOALS This project falls in Project Goals Classificatisn Il--Course Modification

PROJECT OBJECTIVES l
To provide prospective elementary teachers with the opportunity to become more

1. knowledgeable about practical arts, as it velates the interdisciplinary pro-
cedure appropriate to elementary education,

2. To provide prospective ¢lementary teachers with the opportunity to attair_skill
and knowledge essential to the interdisciplinary approach.

3. To encourage elementary teachers to become more active in providing elementary
activities with educationsl experiences through additional individual and group l
activities in practical arts.

To encourage elementary teachers to become more active in gathering and

4, distributing career Information. . I
To develop desired attitudes toward practical arts and the process of inter-

5, disciplinary education,

SPECIFIC PROCEDURES, i.e. Strategies for Achieving Objectives

1, Phase I - Staff Orientation.

2, Phase II - Student learning experiences provided through teaching methods
laboratory (EDE 440 as modified by planning grant) and classroom laboratory l

experiences in selecte] elementary schools.

EVALUATION PROCEDURES, i.e., Strategies for Assessing Degree to Which Objectives
have been met
Behavioral changes in the cognitive and affective domains to te assessed by
1, pretest and post test.
Collect data from participants after they complate nrogram to assess the feeling

2, and attitudes_of participants regarding the use of the interdisciplinary approac]

Ragular classroom teachers will provide information 88 to the usefulness of the
3. interdisciplinary approach to learning.

Q
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PRINCIPAL
INVESTIGATOR _ Dr. Vernon E. Moeller . TITLE Assistant Professor__
INSTITUTION Florida State University DEFARTMENT Counselor Education
PROJECT

TITLE Vocational Planning and Decision Making Among Non-College Bound Students

of High Intellectual Ability: Ar Assessment of Selected Relevant Factors with

Iwplications and Recommendaticns for the Training and Practice of Counselors and
Occupational Specialists

PROJECT DESCRIPTION ABSTRACT

Studies have indicated that 40 percent of secondary school students who rank in the
uppar third of their class in academic ability move directly in the world of work
after graduation, often into jobs requiring skills and aptitudes considerably below
their ability. It has also been shown that this group of students is oftentimes
lacking in an adequate understanding of thkeir antitudes and thec occupational informa-

tion upon which to base occupational decisions.

The purpose of this research proposal is to request funds under the High Priority
Education Project tuv investigate vocational plans and decision making among non-
college bound secundary school students of high intellectual ability. In an examina-
tion of the selected factors ralevant to occupational planning among this population,
implications and recommendations for the training and practice of counselors and

occupational specislists will bhe presented.

(234
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PRINCIPAL
INVESTIGATOR __ Dr. Robert Cowgill TITLE Assistant Dean

INSTITUTION Florida Technological Univ. DEPARTMENT Collepge of Education

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE _ A Grant for the Development of a Vocational-Techrical~Adult Education

Program for Teachers and Guidance Counselors.

PROJECT
DESCRIPTION At present rFlorida Technological University has neither a Vocational-
Technical Adult Program nar a Counselor Education Program, which presents a unique
_ opportunity to develop a prototype program unfettered by the strictures usually
encountered. This project is meant to develop and implement these programs.
An additional dimension of the project is the identification and coutinuous
training of paraprofessionals for Guidance and Vocational-Technical-Adult Educatioq
Programs.

RELATION OF
PROJECT TO
GOALS (1) Develops new courses or programs which are needed for: (a) Elementary

teachers, (b) Secondary teachers, (c) Counselors, (d) Occupational Specialists,

{e) Industrial urts teachers snd (f) Introductory vocational. (2) Fuses academic
and vocational curricula. (3) Develops a new concept of the role and function of
counselors. (4) Develops job placement capabilities within the public_schcols
system. (5) lnforms and motivates: (a) Administvators, (b) Teachers, {c) Parents,
(d) Community, and (e) St -dents.

PROJECT OBJECTIVES

1. To develop and implement s Counselor Education Program which gives equitadble

attention to both academic¢ and Vocational-Technical-Adult Programs.

2. To develop and make available fareer Development Education for all under-

graduate and graduate students.

3. To develop and implement a planned program in Vocational-Technical-~Adult

Education for in-service teachers.

4, To develop and implement a program to sSelect and trafn paraprofessionalg in

Guidance and Vocational-Technical~Adult Education.

5. To subject the prcgram to continuous evaluation and dissemination,

+ 235
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SPECIFIC PROCEDUXES, i.e. Strategies for Achieving Objectives

1.

8.

Development of appropriate sequences of study and securing hardware and software

Organizing schedules or activities for in-service.

Organizing and implementing workstops. -

Selecting and training paraprofessionals.

Securing and utilizing necessary expertise.

Administering evaluation proced:ires.,

Disseminating information.

2roviding leadership for continuation of efforts.

LVALUATTION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives
have been met t

1.

Statistical Analysis: The data conceining the vocational technical market

will te subjected to factor aralyses as vell as cross tabulation.

Feedback: This will be data of a judgmental nature and will be gathered from

those directly and indirectly involved in the project (participants, faculty,

industry, etc.).
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PRINCIPAL Dr. Raymond Patouillet Profassor
INVESTIGATOR Mrs. Billie Henry TITL? Consultant, Elementary Guidance, (DOF‘

[

INSTITUTION _University of South Floxida DEPARTIMENT Guidance Program,
College of Educaticn

PROJEZCT DFSCRIPTION ABSTRACT

TITLE "Developing a Model for the Role and Preparation of the Occupational

Specialist in the Elementary School"

]
srosecr |
i
]

PROJECT
DESCRIPTION _ The project has essentially four phases. Phase One involves the forma-
tion of advisory and evaluation committees to work with the project investigators

ani with the research assistants. Phase Two consists of revie:r!ng appropriate
literature, and Phase Three deals with the develogment and on-going evaluation of a ,I
model for the role and preparation of the occupational specialist in the elementary
school. Phase Four includes the dissemination and final reaction-evaluation of

the model. _ ‘r

RELATION OF : I
PROJECT TO -
GOALS The project goal is to develop a new program for the preparation of occupa-

tional specialists in the elementary school and to inform and motivate administrator:
teachers and community. These individuals are further identified under SPECIFIC PRO-
CEDURES, point 4, below. Thus, the project relates to categories I.D. and VI. A.,

B. and D. on the CURRENT ACTIVITIES INVENTORY. j

PROJECT OBJECTIVES
To prepare a four-page booklet which describes a model for the role and preparaj
1. tion of the occupational specialist in the elementary school.
To inform selected individuals in the State of Florida of this model through
2. its dicsemination. ‘l

3. To motivate the recipients of the booklet to read and react to it.

SPECIFIC PROCEDURES, i.e. Strategies for Achieving Objectives

1. Secure adequate space in the Univérsity of South Florida to house the project
and the collected material. University authorities are prapared to assist in
the endeavor if the prufect is appraved.

2. Constitute representcative advisory and evaluation committees to work with the

prolect investigators and with the research assgsistants.

3. Review pertinent literature {vocational guidance, the use of paraprofessionals,”
current programs, practices and materials, for example, with special reference
to the elementary schooi).
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4. Disseminate the description of the model to county superintondents, elementary
school principals, directcrs of guidance, vocational education, and elementary
education in school systems, .ppropriate junior college administrators and
teachers, elementary school counselors, representatives from university
counselor education programs, community action groups and representatives
from the State Department of Education and Florida Legislature.

5. Request the recipients of the bookle* to indicate on a postpaid postal card

their degree of motivation toward thinking and action. _

EVALUATION PROCEDURES, i.e. Strategies for Assessing Degree to Which Objectives
have been met

1. Constitute a_ representative evaluation committee which will meet twice with
the project investigators dur*ng the development of thLe model and once at its

completion.

2. Invite nationally recognized authorities to meet with the Advisocry Committee {

and ask them to evaluate the project during its development.

REEC. . S

2. Enclose a postpaid postal card with the model at the ti‘me of its dissemination,

.

recquesting responses to short-answer, evaluative type questions.

G R Bt
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PRINCIPAL
INVESTIGATOR __ Andrew A. Robinson TITLE Assistant Dean of Education

INSTITUTION University of North Florida DEPARTMENT Colleze of Education

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE Development and Use of a 3ystems Approach for Leacher Preparation
PROJECT

DESCRIPTION The College of Education is committed to create a systems approach

for the preparation of school personnel on a long range basis which includes
planning, developing, implementing, and evaluating a master management program

assuring the development of teachers who are equipped to be responsive to the
needs of students.

RELATION OF
PROJECT TO
GOALS This request involves all phases of the Curcent Activities Inventory.

Specificaelly, it will invclve projects designed to improve attitudes, knowledges
and competencies with respect to planning, designing, and iwplementing instruc-

tional sequencies.

PROJECT OBJECTIVES AND EVALUATION PROCEDURES

1.

ERIC
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To develo,; a managcrent planning task force who will demonstrate that they
possess ihe required competencies, skills, ard knowledges necessary to plan,
design, and implement tlie master planning strategy for phases through -
September, 1Y72--evaluated by (a) predictable achievement of termimal per-
formance training objectives, and (b} the development by the task force of

a master planning document.

{
The planning, design, implementation, evaluation, and revision of a managemen:!|
plan for selection, recruitment, and employment of qualified instructional -
faculty--evaluation derived as part of the initisl master planning strategy
completed in Phase I. )

To develop a task force with measursble competencies to design instructional
systems which assures predictable achievement for learners consistent with -
plans for implementation--evaluated by the successful accomplishment by each
0 the 3Z trairees of the terminal performance cbjectives. t

The planning, design, development, implementation, end evaluation of a manage-
ment planning document by each of the individual participants.

239 .
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SPECIFIC PROCEDURES, i.e. Strategies for Achieving Objectives

1.

ERIC
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Program Planning - Planning sessions followed by ivw-depth training of the

department chairmen and directors in system planning methods.

Program Planning - Implementation. Preparation for the training of the entire

instructional staff and selected instructional staff from the public school
systems.

iv-zervice training of staff and instructors and the preparation of instruc-

tiopal systems for field testing for the total faculty.

240..
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APPENDIX H

GUIDELINES AND CRITERIA FOR MAJOR SPECIAL PROJECTS

Each proposal must include:

1. a standard cover page

2. a form abstract ‘

3. a body section which includes the following:
a) Project Description
b) Statement of Relevance
c) List of Specific Objectives
d) List of Specific Procedures
e) Specific Evaluation Procedures
f) Dissemination Plan

4. 2 time-by-activity chart

5. a description of personnel

6. project cost estimates

The Cover Page - the cover page contains the information found in the
sample, see Appendix A. The item labeled "additional endorsement"
refers to approval by either a university administrator beyond the
level of Dean or a non-university person. Additional endorsement is
not required but more than one endorsement may be included. One
cover page must be included with the proposal and 10 copies provided
separately.

The Forn Abstract - the abstract must be submitted on a standard form,
see Appendix B. COne abstract is placed after the cover page and 10
copies provided separately.

The Body Section - the body of th~ proposal describes the planning,
execution, and evaluation strategies of the project. It should be
concise and must not exceed 20 single-spaced typewritten pages.
Additional information may be included as an appendix or exhibit
material.
Within the body section there are six parts:
a) Project Description - this part includes a brief overview
of the project's goals and activities
b) Statement of Relevance ~ this part indicates Lo whizh
category on the CURRENT ACTIVITIES INVENTORY (see Appendix
C) the proposed project relates and tells how
c¢) List of Specific Objectives = objectives must be concise
and behavioral. Avoid a description of goals
d) List of Specific Procedures - this part tells what ias to te
done and how. Where appropriate, a statement concerning
the adequacy of the facilities should be included. This
part should describe the nature and degree of community and
public school involvement, if such a description is to
appear in the proposal

263
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e)  Specific Evaluation Procedures - the evaluation procedures
should relate directly t¢ the objectives. It is also
desirable to include a description of what provisions will
be made for continual and long-term evaluation

f) Dissemination Plan - this part tells how the cutcomes of
the project will be communicated and to wlon

A Time-by-Activity Chart - the chart should indicate when each pro-
cedural step will begin and end. It should be divided into major
phases, and indicate which procedires will be implemented within
each phase. Ten additional copies should be provided. Appendix D
is a sample chart without the phases.

A Description of Personnel -~ the first page in this section must be

a Personnel Salary Summary (see Appendix E). This should include

all salaried project personnel as well as consultants. Ten addi-

tional copies of the Personnel Salary Summary should be included.
Following the summary, all key project personnel are to be described
individually. This description should include name, relation to
project, title, position, percentage of time committed to project,
experience, and responsibilities within the project. A brief descrip-
tion of other current project commitments should also be included. 1If
one or more key personnel can not yet be identified by name, a brief job
description and competencies required for the position should be included.
Identified consultants who have agreed to participate should also be de-
scribed; otherwise a brief description of the type of consultive assist-
ance required should be included.

Project Cost Estimates - the budget should be presented on a separate
page and follow a tatular format (see Appendix F). On following pages,
each line entry (excluding personnel salary) should be explained by
computation or narrative. Ten additional copies of the budget should
be included.
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APPENDIX A
COVER PAGE

TITLE

INSTITUTION
Department

to
(starting (ending
Jdate) date)

Amount

(Total Funds Requested)

e

—

Lo N e

Principal Inv-.stigator -
l (Name) (Title)
l (Signature) : (Date)
Approved - _Dean
l (Name)
l (Signature) (Date)
l Additional Endorsement -
{Name) (Title)
g {Signature) (Date)
Director of Sponsored Resgearch
l - (Name)
' (Sirnature) - {Date)

Q  *Comments in parenthesis ave not to
' [EIIJ!: appear on cuver sheet con T
i o -
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APPENDIX B

PRINCIPAL

INSTITUTION DEPARTMENT

PROJECT DESCRIPTION ABSTRACT

PROJECT
TITLE

PROJECT
DESCRIPTION

RELATION OF
PROJECT TO
GOALS*

PROJECT OBJECTIVES

EVALUATION PROCEDURES, 1.e. Strategies for Assessing Degree to Which Objectives
have been met

1.

2,

3.

*As specified on CURRENT ACTIVITIES INVENTORY

F LW Y
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APPENDIX C
NAME TITLE

INSTITUTION DEPARTMENT

*CURRENT ACTIVITLES INVENTORY

1 2
PROJECT GOALS CURRENT PLANNED

3

NEEDED

I. Develop New Courses or Programs

G. ‘Additional
A. Elementary Teachers

B. Secondary Teachers

C. Counselors

D. Occupational Specialists

E. Indwestrial Arts Teachers

F. Introductory Vocational

I1, Course Modification

"IIT. Fusion of Academic and
Vocational Curricula

IV. Development of New Concept of Role
and kynction of Counselors

V. Develop Jot Placement Capabilities
Within the Public School System

VI. Inform and Motivateh*

. ~
A. Administrators

B. Teachers

C. Parents

D. Community

E. Students

F. All

TG

uw
—
@)

*Projects designed to improve attitudes, knowledge
and competencies with respect to vocationai education
*AConcerning Vocationally Oriented Programs

254
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APPENDIX E

PERSONNEL SALARY SUMMARY 2

(sample entries) * 5
RELATION PERCENT TIME AMOUNT :
TO TIME ON ON :
PROJECT NAME SALARY PROJECT PROJECT
Project Director $16,000/yr. 50% 12 mo. $8,000
!
Graduate Assistants (2) $ 7,200/yrx. 50% 12 mo. $7,200
Secretary $ 6,000/yr. 100% 12 mo. $6,000
Consultants (4) $ 50/day 0% 1day $ 200
Total Personnel Salaries = XX, XXX f

e
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APPENDIX F

PROJECT COST ESTIMATES

PROJECT

DIRECTOR

PROPOSED

DURATION

INSTITUTION

to

A. DIRECT COSTS

B.

C.

Personnel Salaries*
Employee Benefits
Travel
Supplies and Materials
Communications
Services
Duplicating and reproduction
Other
Phase and Final Report Production
Other**

Subtotal; Direct Costs

OVERHEAD** *

TOTAL COSTS

(starting date)

{ending date)

AMOUNT

*Transportation and per diem for consultants should appear under TRAVEL
*%Food service and entertainment excluded
kkANot to exceed 8% of DIRECT COSTS (following the guidelines of the Office
of Srant Administration Policy - HEW)

ERIC
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APPENDIX G

SELECTION CRITERIA FOR PROPOSALS

PROJECT
DIRECTOR INSTITUTION

PROJECT
TITLE SCORE Z

‘RELEVANCE
k] Will this preoject directly contribute to the attainment of the desired

goals (as stated on the CURRENT ACTIVITIES INVENTORY)

FEASIBILITY AND EXECUTION

Objectives
*2 Are they realistic

*3 Are they concisely and behaviorally stated

*4 ___Can they i~ evaluated
Procedures
*5 ___ Are they specific
*6 _ Will they lead to the attainment of the stated objectives

*7 _ _ Are the factlities adequate - do they permit the implementation
of the stated procedures
Evaluation
%8 _ Will the results of the evaluation clearly determine the extent
to which the objectives have been attained

%9 Is there provision for continuing evaluation and revision

O

ERIC 257 -
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Dissemination
*10 ___ Will the results of the project be communicated to all relevant
personnel
*11 __ Have these relevant personnel been identified
COMMITMENT
Personnel
*12 __ Are the key personnel qualified to execute the project
*13 __ Are there one or two key personnel with a large percent of their

time committed to the project
University
14 _ _ In addition to the Dean of the College of Education, has the project
been endorsed by any additional personnel in the administration of
the University
15 _ Has reference been made to the way in which the projeét will become
an integral part of the University and continue beyo;d the duration

of funding

INVOLVEMENT

Will the lay community be involved in the

16 planning of the project
17 execution of the project
18 evaluation of the project

Will the public schools be involved in the

19 planning of the project
20 execution of the project
21 evaluation of the project

4
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22 __ _Will this project interact with any other ongoing projects and/or
activities

23 Has the project been endorsed by any non-University personnel

COST EFFECTIVENESS

*24 Have all funds requested been justified (by line entry)
*25 Are the project costs justified by computational estimates when

possible

All proposals will be evaluated on a yes-no basis for each of the criteria
listed and will be given a score which indicates what percent of the
criteria have been met.

Those proposals which have:

1. included all required items, and

2. received a minimum score of 60% (* items)
will be given prime .<onsideration.

I1f a given criterion is not applicable for a given proposal, that item will
be scored as "yes'". For example, a proposal will not be penalized for lack
of non-university endorsement if such is not relevant to the project.

N.B. Criteria were formulated primarily on the basis of the Florida State
Plan for Vocational Education and suggestions contributed by the
Deans of the Colleges of Education at the various state universities
and the High Priority EBducation Project Advisory Council.



