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ABSTRACT
The Quo Vadis School of Nursing is designed and

operated for ucmen between the ages cf 30 and 50 years. It offers a
two-year program which prepares candidates to mite the registration
examinations of the College of Nurses of Ontario and to quality as
professional registered nurses. (CK)
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The Quo Vadis School of Nursing offers a too-year program
which prepares candidates to write the registration exami-
nations of the College of Nurses of Ontario and to qualify
as professional Registered Nurses.

The School, in independent and non-sectarian, with authority
and responsibility vested in a Board of Directors. It is
financially supported by the Ontario Hospital Services Com-
mission.

The unique feature of the School is its policy of accepting
only mature students--those who are over thirty and under
fifty years of age--who have academic qualifications for
adMission to schools of nursing in Ontario, who have satis-
fied an Admissions Committee that they are personally suit-
able, and who have made adequate plans to undertake the
program. 1

1
Catherine D. McLean ad Rex A. Lucas, Nurses Come Lately:
The First Five Years of the Quo Vadis School of Nursing
(Etobicoke, Ontario! The Otto NadilTeFool of Nursing,
1970), p. iv.
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INTRODUCTION

Since its founding in 1964, the Quo Vadis School
of Nursing has become widely knoin as the only
school of nursing in the world designed and op-
erated for women between the ages, of 30 and 50
years. The character and needs of this unusual
student body have led the School to adopt a dis-
tinctive form of life and teaching, but one
which at the same time conforms to the standards
of the Ontario College of Nurses and the needs
of the nursing procession as a whole.

Believing that the experience of "Quo Vadis"
is of wide interest and importance to the field
of adult education, the Department of Adult Edu-
cation of the Ontario Institute Education
sponsored a one-day "Talk-In" on the subject.
Its purpose was to review the educational expe-
rience of Quo Vadis and to evaluate its impli-
cations for the continuing education and employ,
ment of women. Participants included members of
the Board of Directors of the School, staff, and
student body; representatives of the nursing pro-
fession and the Ontario Hospital Service Commis-
sion; adult educators from other egercies and in-
stitutions; and individuals intemsted in the
subject area.

During the morning attention was. 'ocused on
the School itself--the whys and Wierefores of
its beginnings and the experience of teaching
and learning it has made possible. (A documen-
tary film made in 1970 by the Canadian Broad-
casting Corporation for the program "Take
Thirty," supplemented the discussion.) A group
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luncheon gave participants opportunity to share
impressions further and become acquainted with
one another. The afternoon session was devoted
to broader implications of the Quo Vadis expe-
rience, in particular, what "it ha,: to say" to
nursing education, to adult education in general,
and to the continuing education and employment of
women.

This report is in no sense a proces-verbaZ of
the colloquium. Rather it has been designed to
highlight salient issues of adult learning that
emerged during the day. We hope that it may sti-
mulate further evaluative study and research in
the field of adult education, particularly as
rIlated to the continuing education and employ-
ment of women in today's society.

Marion Royce
Christopher Wilson



THE QUO VADIS SCHOOL OF NURSING:
A RESPONSE TO THE CLIMATE OF THE TIME

These notes are from the paper presented by Miss
Catherine D. McLean, who as secretary to the
planning committee for the School and coordina-
tor of research during the first five years of
its existence has contributed uniq:iely to its
life and work.

Chronology

The School was a direct, if partly unrelated
and fortuitous, outcome of a selfstudy of the
problems of nursing education by the Ontario
Catholic Hospitals, undertaken in October 1962.
The "idea" of such a school came in March of
1963, and the planning committee was set up in
September of that year. The Director was hired
in February 1964; the first class started in
September 1964 and graduated in the fall of
1966.

Climate of the time

The first suggestion of the school was a face-
tious one which I made rather casually during a
discussion of the probable immaturity of the
average nursing student after only a two-year
rather than a three-year nursing program. It

is historically and otherwise interesting that
I was the only one who heard the suggestion.
Why? Primarily, I suppose because I was one of
the few persons involved in the study who was
not a nurse, or related to nursing in anything
but a temporary way, and certainly the Quo Vadis
School was not an answer to the immediate prob-
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'elated My quite subjective reaction that an institution
/ of the such as Quo Vadis was needed happened to be a
)ntario correct interpretation of the climate of the
Dber 1962. times. (I doubt, for example, that it could have
arch of happened five years previously, or maybe even two
set up in or three years previously.) That it was a cor-
was hired rect interpretation was amply demonstrated by the
rted in fact that it was relatively easy to get the School
all of started, in spitL, of the fact that, at that par-

ticular time, it was "technically" impossible to
start a new school of nursing.

In addition, however, to this obviously favor-
s a face- able climate, there were a number of fortuitous
y during a circumstances of inestimable importance-in
of the other words, an element of serendipity. The

two-year most important of these probably was the inter-
'ram. It est and support of the Quo Vadis Project parti-
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first students should also be emphasized. The
School was the outcome of the support and work
of all these and many others.

Assumptions and expectations

These were many. At first they were general and
unspecified but as we went on they were spelled
out, examined, and specified in more detail.
They included:

1. The presumed presence in and around Metro of
a sufficient number of adult women who would
b9 interested in becoming nurses if a program
were specifically designed for them. At first
we thought merely of such things as a program
taking place Monday to Friday, 9 a.m. to 5
p.m., non-residential, and using something we
vaguely called "adult education teaching
methods."

2. The expectation that students would have to
be carefully selected and that the program
design would need to be flexible and capable
of adjustment in the light of experience.

3. The expectation that most applicants would
probably be married women, probably with
grown children,who would be looking for a way
of occupying increasingly free time.

4. We expected some problems with formal nursing
education primarily because the two-year pro-
gram was not well accepted; and we knew that
the program itself would have to be an excel-
lent one, for that if no other reason.
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As a result of these assumptions and expectations,
wTolti.k we agreed among other things:
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1. That the selection of students should be based
on a combination of psychological testing and
interviews.

2. That some kind of counseling would have to be
an ongoing service; that this should probably
be both individual and group counseling.

3. That everything we did should be documented
so that some research could be carried out
and the program revised on the basis of its
results.

4. That we would need to explore with adult edu-
cation specialists the ways in which we could
use adult education methods. (To this latter
end we had a one-day meeting with Alan Thomas
and Isabel Wilson of the Canadian Association
fdr Adult EdUcation, and tried consistently
to apply the results of what we had learned.)

Actual experience

In retrospect it seems that most of our expecta-
tions were justified, as was the planning based
on those expectations as they were transmitted
into policy and practice. There were, however,
a few surprises. We did not expect that the in-
terest would be as high as it was and is; that
the applicants would be so remarkably able; nor
that, because of their disproportionate lack of
confidence, they would have as difficult a time
adjusting to the program as, -Iii fact, they did.



This difficulty of adjustment !1:3 a real prob-
lem during the first two years and determined
the direction of the research.

Tne situation at the time was that
although the students did well aca-
demically ul very well in the prac-
tical field, several unexpected patterns
of behaviour emerged. Classroom disci-
pline was difficult to maintian; rela-
tionships between students and between
staff and students were characterized
by mutual irritability. Students were
discouraged and many were near exhaus-
tion, and the Cemands of many for assur-
ance seemed insatiable.'

The study done by Dr. Lucas did a great d2a1 to
help us to understand the reasons for it and to
adapt the program accordingly.

The heart of the problem lay in the change of
role: "...these middle aged women had carried on
their previous roles within a set of expecta-
tions which had been taken so much for granted
that they became explicit only when the women's
roles were drastically changed."

1

Nurses Come Lately: The First Five Years of the
Quc Vadis Scho01 of Nursing, p. 11.

2
ibid.
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Another unexpected development--one which prob-
ably still requires further study--was that of
the difficult adjustment of staff members. In

retrospect, it seems we should have studied this
aspect more thoroughly and also have done more
to help resolve it.

11



THE QUO VADIS FILM

Regarding the documentary film made by the CBC for its pro-
gram "Take Thirty," Miss McLean remarked:

It is presented as something of a success
story, making it all look too easy.

Then, significantly, she added:

Maybe that is the best claim that the
School has to being truly professional
--the performance of a real "pro" usually
does not convey the "cost" of becoming a
"pro"--to the person herself or her teachers,
or all those who made it possible.

12
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TEACHING AND LEARNING AT QUO VADIS TODAY
Margaret Mackenzie
Director, Quo Vadis School of Nursing

For our purposes today I propose to make some
statements with which you may agree or dissent,
but which I hope will lead to discussion. At
Quo Vad.!s we have frequently discussed the sub-
ject of what makes teaching at this school dif-
ferent from other schools of nursing. We have
difficulty in spelling it out, but it is dif-
ferent. believe the basic principles of learn-
ing and teaching appl:, at all ages, but the ap-
plication of the principles is the basis for
these differences, for example:

1. Motivation. Whatever the basic motiva-
tion--and to be realistic, being of ser-
vice to others is the idealistic motive
--there are many others far more mundane,
as improving the financial status. But
regardless of motivation, the adult has
chosen, or selected, thcs particular
field. Having made this decision, she is
committed. We do not have to encourage
or persuade our students to study; rather,
the reverse. We frequently encourage
them to take a day off.

2. Methods. We use the lecture method to a
very great extent. We are aware that cur-
rent educational thought does not support
this method to any degree. However, in
support of our decision, 1 would make the
following points, not in order of impor-
tance:
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(a) The students' need to be certain.
The lecture material gives them
guidelines of what is expected of
th4m; a firm base from which indepen-
dent study research can, and does,
branch out. That they continue to
read texts on the job and enjoy it,
would indicate that their interest
remains high.

(b) the students' lack of time--actual,
in terms of other commitments, and
perceived in relation to their age,
to the length of the program and their
expectation of what a nurse should
know.

(c) The students' anxiety. Almost with-
in days of entering there is a tan-
gible increase in anxiety and hosti-
lity. The program before them is not
what they came to learn, which was
nursing. Reading lists, references,
and assignments only increase their
anxiety and make their task appear
impossible. They see themselves as
the finished product but came with
very little information about the
means by which their goals are to be
reached. On one hand, they expect to
remember everything they read, but
feel their ability to remember is

14



poor. The emphasis is changed grad-
ually toward group and individual
work.

(d) The students' conditioning in past
experience as adults. Read and
study, yes; but also hear, see, and
try it out for yourself. In the

early days, conflicting viewpoints
in reference material are difficult
for them to cope with. (The book is
the expert and is, therefore, cor-
rect.) Let me illustrate from the
course on Growth & Development. At
first, because their children did
things at times different from those
stated as normal, their children are
abnormal. Through frequent repeti-
tion of what is meant by "average"
and "normal," they calm down. A
part of this difficulty may be due to
the variety of viewpoints to which
they are subjected by the mass media,
the changing values in our society,
and the numberless topics on which
experts expound. They cal accept
this going on around them, but what
they may not be fully aware of is
that, out of all this, they ara form-
ing opinions of their own. But when
they zone in on a specific area, they
feel everyone concerned is going to
agree. We simply give them time to
discover that the program is only a
microcosm of life,

15

Also, I think we have to recognize that
the greater part of their formal educa-
tional experience has not been recent.
If the student is to move from the known
to the unknown, does this apply to sub-
ject matter only, or would it apply to
method as well? When graduates of new
eJucational programs enter Quo Vadis,
iifteen to twenty years from now, we may
well have revised our methods.

3. SeleCtion. Because of their need to
succeerir they undertake the course, and
because failure wouldprove everyone else
right and the student wrong, I believe
it important in a full-time endeavor,
that we use the tools available to us in
determining the stident's potential for
success, rather than admit her and see
her fail. From the beginning, therefore,
we attempted to guide applicants whom we
did not accept to courses we felt they
could complete successfully.

4. Counselitici.aridividualattention.
the the

applicant must feel that she is consid-
ered as an individual. There are those
who must see the Director, or who would
rather come in and pick up an applica-
tion form to assess the atmosphere.
They are ambivalent about the action they
are taking and need a warm reception.
They are appreciative of prompt replies
and answers questions. Their



self-concepts and desires and hopes are
at variance, so that even during the
course they need supportive counseling.

5. Learning. I believe the adult needs con-
firmation that learning is taking place.
Though their feelings are ambivalent in
relation to evaluation, they want it.
Self-evaluation is iosufficient, because
they are aware that others do not us

as we see ourselves. At the time of the
evaluation, they may not accept it. The
fact remains, however, that they remember
it and later indicate it was validated by
others, or that they had reconsidered
the situation and discovered that they now
manage the area better.

Full-time courses such as ours are phys-
ically, emotionally, and financially
costly to the.student. She realizes she
has to acquire a certain amount of basic
information and develop particular skills,
if she is to function effectively. S'ae

knows, either from personal experience or
vicariously through her husband, that the
work world sets minimum standards for per-
formance. She pays too high a price for
a bare minimum, nor is self-fulfillment
achieved through minimum performance.

6. Flexibility. Jacques Barzun has stated
that we uld exercise care in not per-
mitting the means to an end to become ends
in themselves. At Quo Vadis we have tried
to listen, and to 1..,ar what the students

and graduates are saying to us.
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I am not suggesting we have achieved the
ideal in our program, but I believe that
the teacher, too, must have the freedom
to choose the method of teaching which she

prefers and feels is most suitable to a
particular stage and area. Adult students

are quick to perceive inconsistencies, anx-
iety, or incompetence in the teacher.

The manner in which a program is structured
may meet the needs of either the administra-

tion, the teachers, or the students. However,

it is unrealistic to try to meet the needs of

one group to the exclusion of the other two,

since all are involved.

17



MAKING THE TRANSITION FROM HOME AND WORK
TO QUO VADIS
Constance Price, Class of 1972

I moved from the Province of Quebec, after living
there for 23 years, with the specific purpose of
attending the Quo Vadis School of Nursing here
in Toronto. Now I have been asked to talk to
you on what it means to make the transition from
home and work to Quo Vadis. I think it is rele-
vant to discuss some of the personal changes the
students of the Junior Year have gone through.
I would like to "take you into our class" as it
were, and I'll begin by giving you some statis-
tics. There are 52 women in my year--together
we have 129 children and 7 grandchildren. Forty-
two are married, divorced, or widowed--like my-
self. Ten are career women. Our youngest child
is Marc aged 18 months; the oldest is a 27-year-
old married woman. For the housewives and moth-
ers one of the most irportant things is the co-
operation we receive from our husbands and chil-
dren.

Some students have had to leave families be-
hind on a temporary basis. There is for in-
stance the wife of a farmer. On Sunday after-
noons, she travels 150 miles to Toronto leaving
behind her husband, five children--most of them
grown up, and some 75 cows. She boards some-
where near the School during the week and travels
back the 150 miles on .riday evening.

Some moved with their families; four Americans
came up to attend the School. Thirteen of us in
all moved into Toronto.
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Then there are the 10 business women. One of

them was an assistant-producer for the CBC. An-

other was a stewardess-corporal attt..hed to the
437 Squadron Air Transport Command of the Cana-

dian Air Force. She flew with state visitors

during the Expo Year. There is an ex-flight

mechanic of the Royal Air Force. Another stu-

dent was in the American forces in Japan and
later worked for the U.S. Federal Government in
Washington. Three Roman Catholic nuns bring with
them experience in teaching and nu;'ing in Indian
missions in Northern Saskatchewan.

About one-fifth of the students were born out-
side Canada. In most cases their mother tongue

is not English. Together we can speak nine dif-
ferent languages: French, German, Dutch, Russian,
Latvian, Estonian, Finnish, Ukranian and Filipino.

are a truly Canadian mosaic.

The first thing that happens is a telephone
call or a letter to the School asking for infor-
mation on the course. We all feel that the per-

aionat cars we receive at this very initial point
with Quo Vadis is terribly importart.

Sometimes a long correspondence develops. It

took two years before it was the strategic time
in my life and in the lives of my children for
me to move to Toronto.

19



Others had to take as many as five credit
courses in order to prepare themselves academ-
ically. During this time of preparation per-
sonal concern on the part of the School is the
thing. Many of us realize that it is this
which keeps us encouraged. The flight mechanic,
for example, made a desperate mistake in taking
the wrong chemistry course; the encouragement
given by the School's administrators helped her
through this experience.

The psychological changes we have to make are
many. Two main points have been pointed out to
me by my classmates:

1. In our homes and secure jobs we were in
full control. At home many of us call
the shot, and uur families "hop" to it in
varying degrees. in Quo Vadis it is we
who do the hopping.

2 We women in our age group are apt to live
by primary reaction. We have to learn to
swallow our reactions, to sift out what to
voice in class and what to keep to our-
selves to work out. I would like to use
the example of a physiology class on the
nervous system. The instructor talked at
some length of roots of nerves and not
looking at the blackboard I took copious
notes spelling it out in "routes of nerves."
When I looked up and discovered my mis-
takes with a gasp of amazement: "Any
trouble Mrs. Price?" I explain:
"Language trouble--roots-routes."

20
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A voice from behind me said irritatedly: "For
goodness sake Constance leave your Dutch out of it
--this course is hard enough in plain English- -
don't confuse us!" She was right to correct me,
you know! I need to learn to be quiet.

Now what makes us go back to school at the age
between 30-50 years? What motivates us? Some of

us have to work to support ourselves--the majority
of us enter this course "to put more content into
our lives." With our training we hope to be able
to contribute in one form or another to the nurs-
ing profession and thus ultimately to Canada as
a country.

A VIEW FROM THE SENIOR YEAR
Charmian McCullough, Class of 1971

As a senior at Quo Vadis, I am grateful to the
apt to live School and the opportunity it has given me to
to learn to become a nurse.

`t out what to
!ep to our When I first considered going back into nurs-
like to use ing I could have gone to a regular nursing school,
;lass on the but was advised to come to Quo Vadis instead.
tor talked at
is and not There is something to be said for associating
took copious with one's peer group at any age particularly
rtes of nerves." when the span between thirty and fifty is not as
^ed my mis- great somehow as that between eighteen and over
It: "Any thirty.
3in:

tes." Many, if not all of us, have been independent,
fairly competent people before entering the
course.
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Suddenly everything is brand new and we are
the lowest on the totem pole. Although there is
no pressure from the school to compete, we seem
to compete with ourselves -- expecting more of
ourselves than we reasorably should. The tech-
nical part comes easily, particularly if one
possesses a measure of manual dexterity. Study-
ing can be another matter. Many times the cry
is heard "I can read and study but can I retain
it?" The single girls have an advantage here,
because they do not have as many distractions
from study as those of us with families. How-

ever, those same distractions can be supportive
and serve as releases from tension.

As a result, we married women may not need as
much help from our counselor as a single girl
away from home and friends.

Gradually, as time passes and ward time in-
creases, we do gain e measure of confidence.
Also we get a pink band in our cap saying we are
Seniors.

But further new experiences await us. The new
class enters and some of us feel abandoned. Our
'nstrictors expect more from us whereas we still
feel frustrated if our performnce is not smooth
and proficient. Graduation and the Registered
Nurse examinations loom ominously near and we
know we are not ready.

There is no doubt about this being t highly
concentrated course. There is always another
essay, exam, or assignment to prepare. The in-
structors are always ready and willing to offer
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help,encouragement, or just to listen. Every
effort is made to help the student through
these two years. Financial support is available
for the asking.

We are aware of some problems we will en-
counter, such as care for children, but there
are others we couldn't foresee. Husbands and
friends don't realize why we have to spend so
much time in study and so social relations suffer.
Traveling long distances every day becomes ex-
tremely wearisome. The husband of one of our
classmates died at the end of her first year.
Another's child developed diabetes; this neces-
sitated earlier rising for her in ordee to bee
that he had his insulin and proper breakfast.

I tell you of these problems to emphasize
how differ( it our difficulties are from those
of younger students. At Quo Vadis, thes2 prob-
lems are dealt with and suitable allowances are
made.

Nothing is ever perfect, so we are told, but
Quo Vadis continually strives to help and edu-
cate its students in the best way possible.
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WHAT THE QUO VADIS EXPERIENCE HAS
TO SAY TO NURSING EDUCATION
M. Josephine Flaherty

The Quo Vadis experience has a great deal to say
to nursing education and to education in general.
In fact, I do not differentiate Quo Vadis expe-
rience from nursing education, aithough it has
othe- aspects as well. Rather than make positive
statements, therefore, I should like to raise a
number of questions because we who are concerned
with nursing education, with women, and with the
field of adult education in general, 1-.Jst be
pushed consiitly to re-examine our assumptions.
We began that process this morning and my hope
is that by the end of this afternoon we shall
have begun to re-examine more of our assumptions.

For many years nursing education was conducted
on the assumption that the most important prere-
quisites for success of a student in nursing and
for a nurse practitioner were a strong back,
pod feet, and certain measure of youth. There
was concern of course that there not be too much
youth, because that might be connoted as lack of
maturity. On the other hand, the candidate was
not to be too ma ,re because everyone !mew that
you could not teach an old dog new tricks. The
fact is that schools of nursing were slow to
accept candidates ,rho were over thirty. As well,
certain other assumptions guided admission, po-
licies and practices in schools of nursing: these
includ0 a belief, implicit if not explicit, that
the celibate state was essential to success for
nursing students. Marriage during training was
not only frowned upon but forbidden, and many a
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student withdrew in order to be married with no
hope of ever being able to return. Only rarely
were ma-*.ied students admitted to schools of
nursing. Residence life was also thought to be
necessary for nursing students and few, if any,
were ails' ed to live outside the school residence.
Evening, night and week-end work was considered
essential,in large doses usually, and a Monday
to Friday, week-ends free, daytime schedule was
thought suitable only for pampered students in
baccalaureate programs in university schools of
nursing.

It was problems associated with shortages of
nurses and their lack of retention in practice
that prompted a group of creative educators to
explore the possibility of providing nursing edu-
cation for older women who wished to return to
the work world or who wished to change careers;
it was from this kind of activity, as you know,
that the Quo Vadis School was born. However, I
would like to emphasize that, at the same time,
in other kinds of schools, many changes were
taking place, and more and more schools were
accepting mature students. Some of us have
never taught in schools of num.ing which did not
have older students in the student body. My own
experience has been that From my first days of
teaching, in both diploma and university schools
of nursing, I taught mature students, some of
whom were old enough to be my mother. Thus I

became attuned to having both kinds of students
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together.

The Quo Vadis experience has been highly suc-
cessful and will continue. This program along
with the trends 1 the time and considerable
lobbying by various groups, has prompted the
nursing profession to modify its admission pol-
icies and practices to allow greater flexibility.
There is still much wark to be done, however,
and it is along this line that I think the Quo
Vadis experience has many things to say to nurs-
ing education. Perhaps It has raised more ques-
tions than it has provided answers, but I think
these questions should open the door to increased
investigation of certain of the assumptions upon
which a number of us have been operating for some
time. It is these assumptions that I would like
to highlight.

First, I wonder if nursing education, in gen-
eral, has looked honestly at selection proce-
dures and admissions criteria ovier than the
traditional academic qualifications. Universi-
ties in general and post-secondary institutions
are examining some of these. The (Nu Vadis
School of Nursing had made a deliberate and per-
sistent attempt to evaluate carefully its selec-
tion of applicants arid has provided us with a
body of data from which we can generate many
more hypotheses and questions for examination.
In the light of attrition rates in all schools
of nursing, can we continue to say we can't
afford a wide selection and testing program.
Can schools of nursing in our society afford not

to select students with greater care?
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Nursing education for many years has avoided
answering questions which confront us by saying
that there are not sufficient data upon which to
base decisions. Quo Vadis, on the other hand,
has given us hard data upon which they have based
decisions and conclusions. At the same time, they
have honestly admitted to limitations in the kird
and amount of data th3y have, and have said "let's
go further." Can nursing education, in general,
say the same thing? Quo Vadis has identified
and described a number of problems that students
experience in adjusting to a new educational situ-
ation. My cautionary note is that we do not at-
tribute these adjustment problems to 04er stu-
dents only Any student going into a D. edu-
cational program is likely to face prob-
lems. I question, however, whether we snit that

these problems exist, let alone examine teem and
try to deal with then. Why do we assume that the
younger student doesn't have similar adjustment
problems? We talk a lot about the problems of
the older student, but because young people don't
ask us many questions, we overlook the fact they
have problems too. Do we ever put them in situ-
ations where they can ask questions, where they
can describe their adjUstment problems? If an
older student has a sick child or if her husband
has a problem of some kind, we are understanding.
But how many of us ever excuse an 18-year-old
student from ward duty because she had a fight
with her boyfriend the night before?

The Quo Vadis School has been content to be
different. It has not provided the same kind
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of environment and educational experience that
every other school of nursing has provided. It

is a fair question whether other schools of nurs-
ing, community colleges, and universities, have
been equally flexible in considering students as
individualc, and helping them work cut a satisfy-
ing way of life. We hear that there have been
some improvements in this respect. Actually, I

believe that as more and more people find out
how Quo Vadis operates, they will decide that
they want to be associated with that kind of
school.

Quo Vadis has attempted to define criteria
for admission, for conduct of the program, for
grading the students, and has had the courage to
apply these criteria. There is a note in the
Research Report that Quo Vadis, more than other
schools, has rejected substantial numbers of
students for particular factors such as, for
example, personality factors. It may be, of
course, Umt other schools have rejected students
for the stme reasons but haven't admitted to
this principle of selection. Quo Vadis, on the
other hand, has made known its criteria, and how
they are applied. They have shown real courage
and given leadership in these ways, and I'm sure
it has not been easy.

In short, the Quo Vadis School has attempted
to examine the nature and needs of the student
population and to respond to these. It may well
be that other schools are doing a lot more of
this sort of thing than they are given credit
for. Quo Vadis has identified certain particular
factors associated with the retention and success
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of students, noting among these, for instance,
the support of husband and femily. I am wonder-
ing if the rest: of nursing eoucation has looked

at the implications of such factors, and in what
respects the problems of younger students are
comparable. To what extent do support of commu-
nity or support of peers affect retention and
success among students in other schools of nursing?
These are questions that I'd like to bring for
discussion.
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WHAT THE QUO VADIS EXPERIENCE HAS TO
SAY TO ADULT EDUCATION
Margaret Mackenzie

I find myself confused and not at all sure what
is covered by this term, Adult Education. I

visualize it as a somewhat untidy tent-city, in-
to which anyone who is not a child or teen-ager
is welcomed, and even teen-agers may hang around
the peripher;/. The city offers an endless va-
riety of goodies, each carefully wrapped to dis-
guise the contents, and labelled "Adult Education."

Truth in packaging

So long as the goodies are being picked up,
we assume that people want them. But it is only
when the package is opened that they know what
it really contains. Like many a sample, it may
not appear to be what they want, though they are
not very clear about what it is they want. Even
if the goodies are more desirable because they
are disguised, I wonder how many potential learn-
ers we lose because they pick up packages which
do not provide them with what they are seeking?

We hear of the thousands of adults who enroll in

the various courses in September or October each
ye,, in a variety of institutions, but we never
hear how many complete them. Do we know how many
re-register year after year, and whether they do
so because they have a particular aim in view,
or just to take a course, or to try something
else? I would suggest a more definitive pack-
aging system, each with a series of labels. The
types of packages might come under three classi-
fications.
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First, for those who may fo may not have speci-
fic interests, but who seek through the various
opportunities offered the adult, something more
akin to a social or semi-entertainment level of
education, where what is learned is almost inci-
dental to other factors. labelling would simply
indicate areas of choice.

The second type of package, would be for those
who are just shopping. They are rot goal-oriented
as yet. Perhaps they do not care for the first
kind of offerings, or are proving something to
themselves, or just want to explore. People in
this category should understand the difference
oetween credit and non-credit, and labels should
clearly indicate which the package offers.

Offerings of the third type are the ones that
would appeal to those who are considering educa-
tion in a serious and determined manner, and pos-
sibly are even prepared to make extensive changes
in their mode of life.

From our experience at Quo Vadis I believe that
these three distinctive kinds of labelling are
valid. One of our applicants was not eligible
for admission; she needed an additional option.
Miss McLean asked if she had ever taken a course
in sewing, cooking, or something. The applicant
remembered that she had, and after much search-
ing found a "certificate" and was eligible. An

other student had taken a number of Grade XIII
subjects, written the tes.s, but not the exams,
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and could not count them. Both had taken courses
for interest at a time when it meant little to
their future. But a little guidance would have
helped the second.

Within the group of serious adult learners we
can identify further differences in level of need.
First, continuing education; by this I mean the
individual wh' is building on previously learned
and practiced knowledge and skills in the same
or closely related spheres, which are personally
satisfying. People see her as successful, and
she views herself as broadening her knowledge,
gaining further competence, and enhancing oppor-
tunities for success or promotion.

The original faculty of Quo Vadis had all at-
tended university within the previous four
years. I think we felt that this would assist
us to understand the students. But we inter-
preted continuing education in terms of our own
recent experiences. Whatever it was, I doubt
that we were prepared for the ac*uality that con-
fronted us after our students entered the School.
The difference lay in the fact that our students
were entering an entirely new field.

Second, the individual who changes to a new
area does it because of personal dissatisfaction,
or lack of self-fulfillment, or because her pre-
sent skills are redundant or dead-ended. This
is not related to success or the lack of it in
her prior area of choice. She may fee' guilty
about her disaffection because it becomes ob-
vious when she makes a change, or she may have
a feeling of failure because other factors
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played a large part in her decision. In retro-
spect, her judgment was not good.

A someldlat different group entering a new field,
are those who have no saleable skill and, for one
reason or another, feel they must acquire one.
This group is made up of individuals who married
prior to establishing a work record. They come
with many feelings of inadequacy as individuals.
Though they have cared for a home and raised a
family, society does not really indicate that
they have accomplished anything worthwhile. If,

in addition, the marriage has broken down, they
have a strong sense of failure. This realization
of incompetence is a new and probably terrifying
experience. As one student said, "I never really
felt I was incompetent before. I was young when
I started both my previous jobs, and they were
easy to learn, and I 4uppose it never occurred
to me that I might not be good at them."

A third group of adult learners is made up of
those completing secondary education. They have
other problems. What is offered in adult educa-
tion is not always at an accepted standard, or is
not available in their area. This means the adult
has to join the regular school group or undertalf.e
the study by correspondence. Only the hardiest
and those who are strongly motivated toward a de-
finite goal, can survive the regular school.
Correspondence is painfully slow, and in certain
areas, such as Science and Mathematics, frustrat-
ing and difficult.
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Adulthood: monochrome or polychrome

I believe that in the over-all adult education
field we need to look at the foregoing factors,
and recognize the differences in students and
their expectations. We need to be aware of the
needs of the adult student as we are of students
in the regular education streams.

Because in general education we have accepted
developmental concepts in relation to the human
young, we have had little difficulty in dividing
the educational stream into five groups from
nursery school to undergraduate university, a
period of less than twenty years. Yet we take
the 19-90 group, scramble them all together as
though no growth and development had taken place
and life experience had ended in the early twen-
ties. Just because they are motivated to learn,
is no reason for them to be grouped together,
but rather the reverse.

At Quo Vadis, the magic age range is 30-50.
Some of our graduates had tried other nursing
programs within recent years, but found lack of
common interests and values frustrating. I

fully appreciate that adults may elect to attend
courses primarily offered for those in the regu-
lar educational stream. But just as obviously,
there are many adults who do not see themselves
entering such programs How else can we explain
the daily commuters to Quo Vadis from Kitchener,
Hamilton, Newmarket, and Bowmanville, and weekly
commuters from Owen Sound, Belleville, and Lon-
don?
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It is to this world of the adult, with a
broad life experience, that I am addressing my-
self; the individual who is serious in seeking
the opportunities presented through education,
who is prepared to make extensive changes in her
mode of life, and who wishes to do so through the
acquisition of new knowledge and skill.

Dr. Peter Siegel of the Centre for the Study of
Liberal Education for Adults at Boston University
discussed with us once the horticultural concept
of education. My inteqretation of this is that
the basic structure is the earth. Best results
with plants are obtained with the right amounts
o' the proper ingredients at the correct time.
Optimum development takes place with individuali-
zed concern.



ISSUES IN DISCUSSION

During the first colloquium there were two ex-
tended periods of discussion. The first was
part of the morning session: "Teaching and learn-
ing at Quo Vadis," at which students and faculty
from the School made short presentations. The
afternoon session was covered under the title:
"What the experience of Quo Vadis has to say."
Three speakers related the experience tc 4dult
Education, Nursing Education, and the Eo..oation
and EMployment of Women in Today's Society.
Some of the papers from these two sessions are
reproduced in this Report. Other presentations
designed for less formal discussion have been
incorporated .r.no this section, along with the
opinions expressed from the floor. The actual
discussions did not necessarily follow the se-
quence in which the topics are treated below.
Indeed both the size of the groups and the char-
acter and interrelation of the Z. meant that
we returned frequently to the 4uePl-ions that are
arranged separately in this section.

Quo Vadis and the mature student of nursing

Had there been any mature nursing students prior
to Quo Vadis? How had they fared? Where had
they been enrolled?

These questions were asked several times during
the day, as some participants confessed ignorance
of the willingness of other schools of nursing
to admit adults. 'iere was no effort to maintain
that Ouo Vadis graduates were betty- than other
graduates: several employers (Lakeshore Psychi-
atric, Scarborough Seneral, and Oueensway Gen-
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eral Hospitals) spoke of them as being as gcod
as graduates from other diploma schools of nurs-
ing. Similarly there was no proposal that Quo
Vadis was the only road to professional prepa-
ration for mature students. A number of members
of the profession were able to confirm that over
the past ten years there had been some students
in regular programs. The consensus seemed to be
that the Quo Vadis School's contribution had been
twofold: it had demonstrated that mture students
could succeed in a vigorous schedule of nursing
education, .nd had shown has an adult curriculum
could be organized and made to succeed. Mature
women who had always hankered after this voca-
tional role had Leen given real encouragement.
Since the founding of Quo Vadis the number of
adult students in nursing schools had signifi-
cantly increased. In one regional school that
was represented, mature students make up about
10 percent of the total enrollment.

Although prior to Quo Vadis, other schools had
admitted mature students, it had always been on
tbeir terms--that is, on the basis of a straight
curriculum fc- 18-20 year olds. Quo Vadis, on
the other hand, is set up to handle the special
problcns of mature students. The school's offi-
cial attitude is one of flexibility which enables
individuals to handle responsibly their personal
and family obligations. Students are often sur-
prised to find this element of personal concern
in an educational institution. It is something
that mature people on the whole do not expect.
There is testimony to its meaning in the fact
that large numbers of former students come back
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to the School each year in order to keep in touch
with staff members.

A counselor from another school for adults
added a further comment:

I am impressed by the evident faculty
concern for students and their very
real problems. It is very evident
that students and staff at Quo Vadis
are on the same "wave length." There
seems to be a feeling of affectionate,
mutral regard. Perhaps one reason for
the development of these attitudes and
feelings has been the importance given
to counseling from the earliest day
Quo Vadic...

There is a paralle, between the mature learn-
ing with the young anu questions of the dispo-
sition of special students in the public schools.
There is always debate about this. For example,
should perceptually handicapped children study
with the "normal" stream? Or should they study
on their own because of their different needs?
Pvhaps the answer depends on the individual
student.

Certainly a number of Quo Vadis students
would succeed in other nursing schools. They
would be able to get by without the kind of per-
sonal attention and identification provided at
Quo Vadis. But there are others who say that
they just could not have gone into a regular pro-
gram. Maybe the difficulty that some Quo Vadis
applicants have had in upgrading th:mselves to

38 - 19 -

Grade XII has to do with the way
perceived other students perceiv
number of students found it very
rolling in regular high school p
17- and 18-year olds. It seems
easier for them to obtain their
other means. Perhaps part of th
particular student depends on th
being able to identify with fell

Although the motivation of ma
higher than in the case of young
is their anxiety level. For a v
they feel they must not fail; mu
ing is related to the image husb
have of them. The younger stude
to fail either, but her reasons
and she can bounce back more qui

Mature students have special
adults are thrown into new situa
they have no expertise or knowle
really expected of them they see
support which a structured situa
vides. They also fear that as a
not keep up with the pace of the
Research done by the School has
as an important factor in studen

It appears also that adults a
couraged by early success. Quo
the first two-year programs in
and candidates found the possibi
ing in a limited time an attract

3'



uch

ls.

e,

er-
t

pro-

is

0

- 19 -

Grade XII has to do with the way in which they
perceived other students perceiving them. A
number of students found it very difficult en-
rolling in regular high school programs with
17- and 18-year olds. It seems to have been
easier for them to obtain their Grade XII by
other means. Perhaps part of the success of any
particular student depends on the feeling of
being able to identify with fellow students.

Although the motivation of mature students is
higher than in the case of younger students, so
is their anxiety level. For a variety of reasons,
they feel they must not fail; much of this feel-
ing is related to the image husband and children
have of them. The younger student does not want
to fail either, but her reasons are different,
and she can bounce back more quickly.

Mature students have special needs. When
adults are throWn into new situations in which
they have no expertise or knowledge of what is
really expected of them they seem to need the
support which a structured situation often pro-
vides. They also fear that as adults they can-
not keep up with the pace of the younger group.
Research done by the School has identified this
as an important factor in student selection.

It appears also that adults are immensely en-
couraged by early success. Quo Vadis was one of
the first two-year programs in nursing education
and candidates found the possibility of succeed-
ing in a limited time an attractive feature.
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The viability of part-time education for nursing

Although the School nas not experienced a great
demand for a part-time course for mature women,
participants anticipated that many mothers would
find this attractive. One career woman said:
"Personally, I wish that people could take the
Quo Vadis course on a part-time basis, in the
evenings, for instance. If you ever did allow
this, I would be one of your first stud:Its."

However, two significant arguments were heard
against this idea. The first concerned the
students' ability to complete the arduous and
disciplined course. The fact that the Quo Vadis
student is there for two years and it is a total
commitment is very important in helping a stu-
dent to go on when, at times, she feels depressed
and is undergoing difficulties. In the second
year the total commitment is augmented by other
investments, such as personal relationships with
students and faculty, the rewards of the work
in general, and satisfactory completion of the
first year; these also sustain the student. he
question is whether this essential commitment
would exist in a part-time situation. Is it
easier to opt out in part-time situations? Does

this partial commitment explain the lack of suc-
cess reported in some retraining and adult edu-
cation courses?

A more important argument was expressed quite
strongly but not elaborated upon. One nursing
educator put it this way: Some fields lend them-
selves quite readily to part-time study, but I
am very skeptical about part-time nursing edu-
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cation; nursing lends itself very poorly to part-
iime learning." There seemed to be some realiza-
tion that professional preparation demanded the
sort of commitment referred to earlier. This
commitment was seen to refer to both the educa-
tion and the practice of the professional. A
participant who confessed to a certain reluctance
to submitting himself for surgery to a surgeon
who had had a part-time medical education ex-
pressed this point succinctly.

Continuing professional education

Attention as directed to the growing need for
continuing professional education--further de-
velopment of one's primary preparation. Quo

Vadis experience, it was emphasized, is "second
chance" or "second career" continuing education
rather than continuing education as generally
thought of in relation to nursing or other pro-
fessions. The School has given people a chance
of basic preparation in a professional field,
but there is, also, a professional person's need
for continual development, continual upgrading,
a cootinual meeting of challenge.

In the field of nursing there is always going
to be a need for this type of continuing nursing
education. Other professions such as teaching
and social work are increasingly aware of a sim-
ilar need for upgrading opportunities. Whose
responsibility is it to develop this aspect of
nursing education? Is it to be left to the
College of Nurses or to an anonymous public?
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Might the Quo Vadis School, which has had
unique experience in dealing with mature students,
eventually change its focus in order to provide
this kind of continuing education? Could Quo
Vadis operate in a technical capacity to this
end? Might the primary preparation which it now
gives be extended into the continuing professional
education that every Quo Vadis graduate will need
in her professional life? Cln Quo Vadis, having
been successful in its present role, be moved
into other areas of nursing? What aspects of its
experience are portable?

Responding to this query, another participant
agreed that there were specific things about Quo
Vadis that would make it a good site for continu-
ing professional education and, while avoiding a
categorical answer, remarked: "I believe that
society ought to be organized according to what
unites human beings rather than what divides them,
and therefore that adult education should be or-
ganized according to similarities in the educa-
tional process rather than according to differ-
ences. I lean toward associating continuing edu-
cation with basic education and including stu-
dents from various age groups. The educational
process should certainly be supreme, and stu-
dents should have individual consideratinn, but
I would like to see young people, not so young
people, beginning people and experienced people
together with various levels of education going
on in the same place."

Others in the group vld found from experience
both as educators and as students that people
over 35 tended to feel more at home with people
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of their own age group and were therefore more
responsive to continuing professional education
opportunities when they .Auld be with their own
contemporaries.

At what points do we confront the challenge
to change?

Special programs for mature women

Quo Vadis School of Nursing came about because
it was appropriate at that time. A lot has
happened since then. The Royal Commission on
the Status of Women is being asked whether some-
thing special should be provided for those who
are being discriminated against. A highly de-
fensible answer is yes--for negroes, fol women,
for adults, anti so on. Nursing was a natural
choice for a Quo Vadis School. It is a discrete
profession. One could dream of a Quo Vadis
School for counselors but who knows what a
counselor is? Nursing has a clear and accepted
licensing procedure. The Registered Nurse's
Certificate is universally recognized. There
sew to be insurmountable obstacles to starting
anything similar in social work or teaching.

Other participants indicated that there were
signs of change even here. Some universities
are offering Bachelor's degrees in social work
and at Ryerson, a diploma course in social work
can now be taken part time. But what value, is a

Bachelor's Degree in Social Work when in profes-
sional circles the demand 1..) for an MSW in any
rsition involving responsibility? A director
of counseling provided her answer: "Yes, but it's
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up to us: I have a counseling service with a
staff of four: two people have Master's degrees
and two have no degrees. They work together just
beautifully. I know that people are always de-
wanding higher standards, but it is up to us to
be prepared to employ people on their merits and
recognize them as full professionals on the basis
of what they do."

Other women in search of second careers

The Quo Vadis School has been a clearinghouse for
women looking to second careers. A considerable
number apply to the School jus': because it is a
school for adults and not because of an interest
in nursing. Such people are referred to programs
more appropriate to their particular interests.
One example cited was of a woman whose real am-
bition was to become a librarian but who was
afraid she was too old for training in that field.
Quo Vadis got in touch with the School of Library
Science, found out that they do accept mature
students and told them to expect her that day.

About four years ago the Women's Bureau of the
Ontario Department of Labor started a counseling
service for mature women. Results from the first
three years indicate a gradual but steady decline
in the ages of the women who seek counseling. In

its first year, 1967, the average age was between
40 and 45, a year later about 40, and in 1969 about
35. Women used to wait until their children were
in high school before applying for retraining or
thinking about a program such as Quo Vadis. The

trend increasingly is for them to look ahead while
they are tied down at home with young children and
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take .advantage of that time to equip themselves
to return to work later on. A woman will say,

"By the time I am 40, I will be able to find a
job without having to start from scratch." This

means that they need part-time programs that
operate in the day time.

Women and part-time work

"Women starting back to work do not want to go
straight into full-time work either. Often they
are thankful to begin at two days a week and
then, over the next months to two years, build up
to full-time. Quo Vadis has had to face the same
issue with its applicants. Often they had been

isolated and sheltered for some time. When they

started hack to work they found they lacked con-
fidence. At the same time they became the butt
of criticism for returning to work. The School

was concerned that these people should not be
totally overwhelmed by its program, if admitted
immediately, and generally counseled them to take
part-time work for a year before they entered
the School."

It was clear that there were two distinct sides
to this question of part-time employment. As one

person Nt it: "Part-time employees have to realize
that they pay a cost in working only part-time, in
that they are not integral to the situation and
cannot feel the same measure of identification or
commitment as full-time people."

Although Nursing Service has been very sympa-

thetic to staff who can offer only part-time work,
a nurse cannot start by working part-time. She
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must be ready to function at the level of (nurs-
ing) team leader and be able to give up-to-date
patient care. Adequate relief nursing is based
on a period of full-time nursing in the past.
Standard of patient care is one issue, another
is continuity: "Already our patient care is
hopelessly fragmented and having recently been
a 'consumer,' I can say that it really matters
to patients that they know the people who are
looking after them."

On the other side of the ledger are a number
of successful programs in other fields of work
that have been designed especially for part-time
people. Nursery school teachers have doubled up
to share one class, with one teacher working
mornings and another--her partner--in the after-
noons. It was also noted that part-time workers
on the whole have good work records. Some sur-
veys in the United States indicate that part-
time workers work more efficiently when on the
job than full-time people, who on an average
work only three-quarters of their full day.

It was suggested that part-time people suffer
from discriminatory attitudes in the labor mar-
ket. If we cannot combat this problem we stand
to lose in two ways. First, we are neglecting
very real resources, when we neglect people whs
can only offer part-time work. The other loss
is the stagnation of spirit that occurs in the
woman herself who retires from active work to
the chores and rounds of a household. We must
look to women in society to be sensitive to
occasions when a part-time person can appropri-
ately be employed. If we are able to help mar-
ried women continue in work and keep their

-23-
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skills, they will not need retraining when, their
families grown, they retu,n to work full time.

The dilemma of the woman's position
in the labor force

"We should recognize that Quo Vadis has done some-
thing for adult or mature students not for women
as such. Nursing is traditionally accepted as a
woman's profession. How far do you think people
would have got if they had suggested a school for
the 20 to 40 age group for female physicians or
female architects. Not to first base: It is the
restricted nature of women's employment that is
today's discrimination problem." To attempt to
provide training for mature women in tradition-
ally masculine fields of work would be futile.

Other ways have to be devised to enable women
to have a voice--a share--in such professions.
A group in the United States has initiated an ef-
fective method to this end. They have organized
a professional women's caucus--an association
with the express purpose of advancing the status
and welfare of women in the professions. Instead
of setting up separate professional organizations
for women, their strategy has been to organize a
women's caucus within the total professional asso-
ciation, be it of doctors, architects, etc.--to
give expression to the needs and interests of
women members.

There was evident conviction that married
women need special consideration, since in our
society, they are really carrying a double load.
A Director of Nursing gave a good example of
this. She said, "When I started as Director, I
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remember mentioning that someone was off ill, and
one of my staff said 'Oh sl's not sick, it's her

boy.' So I asked what we d happen if she tried
to get time off to look after him instead of re-
porting herself as sick. I was told that she

would lose the day's pay. There is obviously
something wrong with that sort of system." The

pattern of work preferred and adhered to in our
society is one based on the traditional male role.
There is need for a more flexible and capacious
attitude toward the discontinuities in a woman's
life.
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POSTSCRIPT

Marion Royce

A day's discussion of the life and work of the
Quo Vadis School of Nursing has served to high-
light the cost, and no less the rewards, of be-
coming a professional in middle life. The can-
didate, the institution itself, and all those
associated with it invest heavily in the process.

Quo Vadis has been particularly aware of the dif-
ficulties a mature person faces in undertaking
the role of student along with other more tra-
ditional adult responsibilities, which in most
cases cannot be wholly relinquished. At the
same time the School's acceptance of the whole-
ness of life has enabled highly motivated indi-
viduals to combine such continuing responsibili-
ties, with full-time study. As a result its
students have found a new sense of identity.
"My children no longer regard me as just another
household appliance," remarks one woman. An-
other speaks of how the Quo Vadis experience has
changed her whole outlook on life, "even," says
she, "my choice of television programs."

The availability of counseling from the point of
the initial interview throughout the entire two-
year period of professional preparation and even
after graduation provides continuing support for
the individual student. At the same time the
experience in counseling has enabled the School
to acquire specific knowledge of factors that
underlie the problems of the mature student.

The Quo Vadis experience has important implica-
tions also for the changing life styles of women
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and, indeed, of increasing numbers of men. Des-
pite prevalent acceptance of the traditional ca-
reer pattern of the male as the norm for our
society,the Quo Vadis School, with its promise
of a second career for women, has built upon the
discontinuities in most women's lives and given
credence to a female pattern of career, one no
less worthy of accommodation than the male pat-
tern. Indeed, it may be asked whether the so-
called male pattern is still viable since men,
more and more frequently, choose, or are obliged,
to change careers in middle life. They, there-
fore, as well as women, have need to return to
formal study in preparation for a new phase of
life.

That the creative achievements of the Quo Vadis
School stem in large part from the timeliness of
its conception is beyond dispute. To consider
in retrospect the experience of so dynamic an in-
stitution is, therefore, to raise questions about
its meaning for areas of education yet to be
pioneered.

There is, for instance, the question of how to
evaluate the individual experience of adult can-
didates for further education and professional
preparation. Despite lip service to the need
for greater flexibility in admission requirements
for adults, institutions and agencies have yet
to find satisfactory methods of evaluating the
educational level and life experience of the
mature student. Experimentation and research
in this area call for high priority in relation
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to all areas of the continuing education of
adults. Might not continuing documentation of
the experience of the Quo Vadis School in deal-
ing with mature candidates contribute to viable
solutions of the problem?

Inevitably, questions also arise with respect to
methods of teaching. The Quo Vadis School, for
reasons that have been thoroughly rationalized,
has elected the predominant use of the lecture
method. With a panned period of preliminary
experience in learning how to learn, followed
by the guidance of a well designed syllabus and
discriminating advice regarding reading, might
students not profit by greater scope in finding
out things for themselves rather than depending
upon the reassuring support of the lecture
method?

Again,has the last word been spoken with respect
to part-time education in nursing as a further
extension of flexibility in combining study with
other responsibilities?

In the course of the day's discussion, questions
naturally arose regarding the continuing need
for a school such as Quo Vadis. Other schools
of nursing are taking cognizance of the needs
and possibilities of the mature student. In-
herent in the Quo Vadis experience are unerring
respect for individual needs and the mutual sup-
port of a small homogeneous community. Are there
not ways in which these qualities might be in-
corporated effectively into the life and work of
other schools? There can be no doubt that such
qualities in the learning environment are fully
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APPENDIX A: THE PARTICIPANTS

ISABEL BLACK
Ontario Department of Health

also

Board of Directors
Quo Vadis School of Nursing

ROY BROOKBANK
Department of Adult Education
The Ontario Institute for Studies

in Education

SYLVIA F. CAMPBELL
Counselor
Atkinson College
York University

HELEN CARSCALLEN
Sociology and Communication
Ryerson Polytechnical Institute

DORIS CHURCH
Counselor
Canada Manpower

NORMA CLARK
The Ontario Hospital Association

MARY CRAWFORD
Quo Vadis School of Nursing

PATRICIA DETENBECK
Applied Arts and Technology Branch
Department of Education

EILEEN DORRITY
Assistant Director
Nightingale School of Nursing

M. JOSEPHINE FLAHERTY
Department of Adult Education
The Ontario Institute for Studies

in hducation

BETTY GARBUTT
Adult Education Division
Calgary Public School Board

BERYL GASPARDY
Queensway General Hospital

HAROLD W. HUSTON
Department of Adult Education
The Ontario Institute for Studies

in Education

DORENE JACOBS
Department of Adult Education
The Ontario Institute for Studies

in Education

J. R. KIDD
Department of Adult Educatior
The Ontario Institute for Studies

in Education

MYRNA KNECHTEL
Department of Adult Education
The Ontario Institute for Studies

in Education
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SHEILA LATIMER
Lakeshore Psychiatric Hospital

bAVID LINK
Consulting Psychologist
Quo Vadis School of Nursing

REX A. LUCAS
Department of Sociology
University of Toronto

ABBYANN LYNCH
St. Michael's College
University of Toronto

MAIRI MACDONALD
Director
Counseling Services
Seneca College of Applied

Arts & Technology

MARGARET MACKENZIE

Director
Quo Vadis School of Nursing

KEN MACKFRACHER
Humber College of Applied

Arts & Technology

KATHLEEN MCADAM
Quo Vadis School of Nursing

I. B. MCCWLEY
Centennial College of Applied

Arts & Technology

CHARMIAN McCULLOUGH
Quo Vadis School of Nursing 54
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W. H. MCCRAE
Brant County Hospital

MRS. W. H. MCCRAE
Burlington

CATHERINE D. MCLEAN
Associate Executive Director
Social Planning Council of

Metropolitan Toronto

JOHN MCLEISH
Department of Adult Education
The Ontario Institute for Studies

in Education

MOSES OKUNOLA
Department of Adult Education
The Ontario Institute for Studies

in Education

HELENE POLIQUIN
Women's Bureau
Canada Department of Labour

MARIELLE PREFONTAINE
Universid de Montr4a1

CONSTANCE PRICE
Quo Vadis School of Nursing

MRS. GLORIA QUINLAN

Department of Adult Education
The Ontario Institute for Studies

in Education



AL REIMERS
George Brown College of Applied

Arts & Technology

MARION ROYCE
Department of Adult Education
The Ontario Institute for Studies

in Education

BARBARA SHIELDS
Women's Bureau
Ontario Department of Labour

VIDA STANIUS
Department of Adult Education
The Ontario Institute for Studies

in Education

TOM STEVENS
Seneca College of Applied

Arts & Technology
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MARGARET THOMPSON
Quo Vadis School of Nursing

ALICE WADSWORTH
Board of Directors
Quo Vadis School of Nursing

DONNA WELLS
York Regional School of Nursing

CHRISTOPHER WILSON
Department of Adult Education
The Ontario Institute for Studies

in Education

MARY E. WOOLDRIDGE
College of Nurses of Ontario

HUGH WRIGHT
Queensway General Hospital

ERIC Clearinghouse
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