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N\ UHIVERSITY ADULT EDJCATION:
Q A TTIITE POR BROADENING PARTICIPATIONL?
3
% University adult education irn most African Universities has -

grown out of the extra-murel traditions of Britisl universities, 3Britich
extra mural department have been concerned with the provision of studics
which generally nmirror the intere ts of residential students and staff,
Altrough in Africa many of the extra-mural departments have changed thelr
nemes to that of Institutes or Centres of /fdult Educatien, their
heritaze and position as extra-nural departrents remains strong. In
sorie the requircments for enrolment nay be lower than' in othevs, in A
some & n&w range of cairses nay have been iniroduced, but if the
institutions are examined closclyy, it woild he clear that the caurscs
are still of a generally acadentic nature and the participants of u
relatively high cducational background, In naay of the adult edvcatioi:
prograrties the-lcevels of both the ecourses and the participants are
higher than in British universities, when conpared to the respcetive
populations Vhen comuenting on ihe developnient of university adult
cducatian programes, Huberman and Bertelscn noted that, "The implicatio:.
ig, that part time or informal (oaault education) progroimes are nost
acceptable when they serve a clientele with the same acadenic interests

ag iull-tine students and staff."l

Does this mean that extra~uural education as practised in Britain
is not useful? DNoes this nwan thal the African University adult
education which nodels itself on these institutions serves no function?
Both the British and the African unodels serve useful ends, but one
mst look carefu’ly at the difference between the two societies before
accepting o forn of university adult cducntion that is closely patterned
on wegtem rodols.

1

[l{llc In Britain or the United States, university cxtra-wural education

o but one of a very large array of programnes both forrnl and infernal
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% University adult education in most Africarn Universities las

grown out of the extra-rural treditions of Bridish universities. Britisn
extra mural department have been concerned with the provision of studies
which generally mirror the intere ts of residential students and staff,
Although in Africa many of the extra-rural departmenis have changed their
nzmes to that of Institutes or Centres of /fdult Bducation, their

heritaze and position as extra-rural departnents remains strorng. In

sorie the requircments for enrolment way be lower than'in others, in

some a new range of courses uay have been introduced, but if the
ing+itutions are examined closcly, it would bhe clear that the cwurses

are still of a generally acaderiic r:ature ard the participants of a
relatively high ecducetional background,  Ii nany of tlie z2dult educatioc..
prograrues the-levels of both the courses and the participants are

higher than in British universitics, wineh conpuared to the respective
populatione ‘Vhen commenting on the developnent of university adult
educatian programmes, Huberman and Bertelsen noted tha%, "The implication
is that part-time or informal {adult educstion) programmes arc st
acceptable when they serve a clientele with the same acaderic intercsis

as full.time students and staff.”l

Does this mean that extra-tural education as practised in Britain
is not useful? Does this mran that the African University adult
education which models itself on these institutions serves no function?
Both the BEritish and thec African uodels serve useful ends, but one
rust look carefully at the difference betwcen the two societies befofc
accepting. a foru of universiuvy ndult cduention that is closely patterned
on western models, '

In Britain or the United States, university extra-rural education
is but one of a very large array of progrommes both formal and infornal
which cater: .2 adults at all levels of educational developuent. The
general educational and econonic 1lc rel is high enough'so that the
gaps between the educated and the uneducated is small when compared
with African nations. National resources are sufficient so as to
allow more experimentation, specialisation in adult education, If
university adult education in Britain caters for the intervests of n
generally higher ecducated group of veople, there are other institutions

which cater for those with less lofty cducational achievements.

1

Huberuan, iiichael and Paul Bertelsen. Renovation in Higher |
Education: The Dynanmics of Interaction Between the University
and Adult Education., Secon? Yorld Lonference of University
Adult Education paper. lontreal, 1970.
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In all African nations, the serieral cducational level is low,
There is a snall group of pecople wiho have reached the sccondary and
university level, but the vast uajority of individuals have at best
o few years of primary schiooling, The gep between the educated and the
uneducated is enornous. The rewards for the cducated are very high
salaries, good housing, educational advantages for their children,
and better dicts for all :icubers of the family, If university adult
education serves the high levels of society, other alternatives must te

availaple for the rest of the population.

I'n nost African nations a wide array ol adult cducation progronnies
for nll levels of education and all parts of the courntry does not
exigt, In nany countries university adult education nay be one of
Tew institutions involved in the gzenernl cducation of adults. lTational
resources are scarce and general recognition of the nced Tor broad
spectrun. adult education prograinnes has been slow. In the face of a
scarcity of both prograrmes and resources, the progranucs which do
exist nced to be exanined with greal care, Wc¢ imst be aware of exactally

what effect our programnies have or might possibly have on developnent,

There are sorie authors who dieniss university adult education as
of little use to any forn of development in Africa., There may cven
be thosc who feel that acaderdically based adult -education is in the
long run a disservice to pational developuent. The point of this
paper is not to support cither of the above statenents. It is the
belief of thc‘uﬁthor that university ndult education does have a very
important role to play in the developueni or nationse But ‘e role of
university adult cducation can be sirengthened only if the existing
situation is examined openly and with a mental {lexibility., Resisteuce

to change is fatal in all fields, adult editcation is no exception.

In this paper, the author has examined data on the participants
from university adult education institutions in Ghana, Uganda and
Tanzania.« Through the exauination of this inforumation, it is hoped
that it will be possible to understand how existing university adult
education progranmes strengthen the existing differences between the

cducated and ;the uneducated.

Ilot only does the gap between the two groups grow larger, but the
rate at which this gap widens is “nereasing. Tor cach of the prograracs
Q tudied, three..types of inforuntion have beea exa.uined-‘ ehvironuental,

EH{J!:xcational apu occupatiOnal. The choiﬂe of Ghana, Ugandn and Tunzanla
P o
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gecographical or political reasons, S0 as not to appear to be unfeir
to those organisations and individuals that have had done such good
jobs in analysing their participants, it is felt that dnin frow other
universities would have showrn the sane trends, Une assumption which the
author congciously nakes is that decreasiny the gap between the
cducated and the uneducated is desircble both in teris of soc;nl equality

and in terms of pcormanent developnent,

ENVIKOITEITAL PACTORS

The mbst logical place to sepgio logking at students of universitly
ault educrtipn prograrnacs is with environmenicl inctorge apart froaw
education urd oc upatior. That kinds of backgrcﬁ;ds do these studc
have? Do tlmy represoﬁt a cross‘section of 1iiic natvion ia terus‘of
parents' education or geographicnl distriﬁltion?

'Host of the participants coﬁc fron seétions of the country which
are already urbanised of are at lcast part of what has been called
the '"modernizing scctor!, In Tanzania Jor oxample; “only + (24,3 of
Africéns interviewed were brougiit up in isolnted rvral onvifohments.“j
ilany of the puriicipants of thesc prograuﬁea uay be pjgrants froﬁ- ’
}oqtside'of the lorgest urban éentres, but tihe areas froi: which they conwe
are often isolated from cverydny rural existunce, In a systen where‘ .
boardiﬁg schools>and missions have provided the backgromnd fdr ‘
educati .. svelopaent, individucls leave thiecir villages at an edrlj
age onl ' .sr the world of cleetficify, cineuas and‘wesféru education,

"Suech schools are often enclaves set i stinrl contrast to their

Py

surrounding traditional areas," 1n many cases the programnes are only
offered in urbkan areas, so that it is rare that sencone frow outgide
of this urban background has a chance for these kinds of adult cducatian

opportunities.,

Furtiher inforuation shows that - hese students cone frou fauilies
whose educational achieve.ents have been imch higher than that of the

population at 1 rge. Prewitt said that Ujanden extra-uural students,

- L

2 Hote on Data: The inforuamiion frou Tanzonia is fron 1967, o
recent check however shows that the swie patterns persisi. The
Ugande infozin*ion is from 1966 cnd 68, Ohana is 638-69.
Suayder !1,C, The Hole of the Tnstitule of Adult Edueation in
The Process of Developneit in Tanzania., Droft dissertation
for Ph,D. Universily of Nar es Salann, 1970, . 195,

y .

Sbyder. p. 155
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"tend to come frorn fauilies who have theiselves had educational
udvantagos.”5 This infornaticn is supported in Ghana by statistices
wnich shaw that 357 of the fathers of the ¢ level students in workers
collcges and 277 of fathers of all adult studies students have eompleted
uiddle school education or‘highcpf.-' This is o very high figure when
conpared with the populatibﬁ in gencral. This is in rather sharp
contrast with 807 of the Tonzanian adult learrers who come fror : houe
where the fetner had not had any formal education. But in Tanzi. .t
where nearly all of the stsdents in fornal education programmes are
first generatioa students, it is interesting to note that, 92;) of

the regular students come frou faailies where all siblings algo hiave

at leagt ag wmuch education as do the adult students thcmsolves.7

One has a 51tuﬁt10n cx1 ting vhereby t”e offspring of fanilies which
already have couparatively high educational levels are rece1v1ng nore
of the benerits‘from the cducationcl systom than thote with a less
fortunate buackground. Tt may be thnt the ability to pay feen for studiuu
entere into the picture to further dictort the cquaolity of cducational
opportun;fieé. Obviously thosze fanilics with hizh cash incore are
gOing to be eble Lo send their children to schools =t the expence of the
vast raJorlty of people with ioce linited weans, The oltuatlnn is T
cnuplex thin uerely thet of one persoir who Lhiad 1he opportunltJ for B
formol oducat;on and another wno does note Uid s will be the 31tuatioﬁ
for many years in ﬁll developing géuntrios. it when the pcrﬁov who has
the educationdl opportﬁnity cones from a seguient of tho populntlon thqt
already is better word the gap tetween the cducated Uﬂq and his fﬂLaly

nnd the uncducated nan and hig fanily does not reuain conglant, but

grows at an increasingly faster ruate,

EDUC/TIONAL FACTORS

Q Having shown that the participants couze frou a gencrally nore

E;Hié; modern higher educated environnent, it is intercsting to see what
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"tend to come from fauilics who have theuselves had educational
advantagoes,” E This informaticn is supported iu Chana by statistics
which show that 357 of the fatlers of the O level stadents in workers
colleges and 277 of fathers of wll ndult studies studonts have couplete!
riddle school education or highe ncr o« This is o very high figure when
conpared with the populablon in general.e Wlis is in rather sharp
contrast with 807 nf the PTonzoninn adult learners who core fror 2 houe
where the father had not had any Tormal education. But in Tanznmia
where nearly all of the ftudents in fornal education prograrmmes are
first gencration students, it is intcresting to note that, 92:] of

the rcgular gtudents come fron fazilies where all siblings nlaso have

at least as ruch educ%tlon as do the adult students themsclvcs.7

One has a situwtion existing wherceby the ofIsprlué of fanilies wiiich
alrendy have corparatively high edicational lovels arc rcc01v1uﬂ Lo ru
of the benefits frou the cducationnl gystom than those w1th a less
fortunate background. 1% uay be thot the ability to pay fees for studices
entere iuto the picturc to further distori the ecquality of educatlional
opportunitieé. Obviously those fanilies with high cush incone are
aoing to be able to send their children to schools at the cxpense of the
vast majorlty of people with tniore linited ‘eun: The 1tuatlnn 1O woru
couﬁlex thcn nerely that of onic person who had il opportunlt" for
formal é@xcution and another who does not.. Wi g will be the °1tudt10
for many yearg in all dcvolopin“ cu:qtrics; Dut whcn thc pcrbon wiio hivs
the educational opportunl*y cotics flom a gseguent of tho populﬁtlon that
already is bcttcz word the "ap vetwocn the cducated uqn and his f’Ully
and the ungducatud uen and hig fanily does not reuain bonstnnt, but

grows at an increasingly faster rutc.

ERUCATICHIAL FACTORS

Having shown that the participants couc frou a generally nore
modern higher educated enviromnent, it is interesting to sce what

educational patterns they theuselves have established.

In Tanzania, 79% of the participants interviewed had Fori I
secondary education or higher. If the Huropéan segtient of the Institute
of Adult Education (YAE) studenl population {20.) were includéd, the =

——ne

> Prewitt, Kenneth, - Ugand: DLxtra-tural Studcnts and Folitical
Devalo GOQE: Occasional Paper No. 1. ilakerere Adult Studics Cenire
19687 p. 4.

6 Adult Lcarn!ng Research Unit, ~ Adult Dducation on Ghana: Survey
1968 - 69. Institute of Adult RBducation, University of Glann
1970. p. 77 : \

7

Styder. p,» 111, /5

7



figures would be ruch higher. Tn Usanda 917 of the students hod juniovr
secondary education or higher.8 As, Prewitt pointed out;, "The
educational level places thisg group among the two or three per cent et

9

e ducated in the cauntry" The thana figures show that nearly all

of the students in the various programes conducted by the university

. . . : 10
adult education section were rmiddle school sraduates or.higher, Iy

>

is probable that widdle school greduation was an educational qualificcrion

for admigsion to the Ghana programnnc.

If thece students come from a privileged background, they Lave
gone beyond even.these beginnings, It is-not an unusual pattern for tie
sons of the educated to be educated in any society,'and these participrei:
follow this pattern. For Africa, thdé conseguences are rore severa, '
In European Societies where the najority have renched faifly high
levels of education, the gaps bLetween the cducnted and the least
educated are couparatively small. In Afrien, wheré education is
a scarce coutiodity for many people, the differeiices are sufficient

. t0 create an educationa. elite,

For nany of these adults their participation in the courses of
the Institutes or Centres of Aduli Bduetion is ut une wny wirich they
arc usging %0 further their cducation, In Tunzoania l out of every 2
students hns taken adult studies outside of .nc Tnstitute of /fdulw
Educatﬁon;ll‘ 6ol of thé Tzniunian partiéipant; viere also iu
preparatiol forcmamsnatlons extern ad to tne Lnlversxty ploﬂl\‘ACG-

In Uganda *he number of studcnts "xttlnb for other exnws mng as
hlgh as 96, The Ghanlun programme is designed to prepare adultr
for "O” level of "AY level exelis, and 89,5 of tho nore than 44500
pnrtlcipanto ﬁru in courses which have thegc qumln ations as the

dlrect purposeQ.

Both the fact that ‘pdult stuaents are studylug in several place~
and the fact that they are also studyln" for external exanlnatlona ‘
are factors which increase the oar Letvween Pegments of the populatlol.:

In the first case, a situation Ohlet“ whire o conparﬂbly hibhly educutud

8 Kwesiyga, Jassy B. Ivening Class Recopgidered. Occasional Paper lo.'
llakererc adult studies centre. 1968. 1.0
9 i

;. Prewiti, , pa3

10 Adult TLearning Rescarch Unit. Chapter two., =~ :

11
12

Snyder- P 191-

¥iilians, W.T. Attitudes to Lducation Amons Extra-liural Students

. in Uganda, Occasional raper No.2 ‘iakerere JAdult Studies Centre
Y 196G,  p.3e ) o '
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person ig naking usc of nore thair one source of cducation in order to
further lis cducational or ocecuputional objectives, In a siwvuation of
searce educentional resources, the use of two cducationol institutions
to educate an already educated individval nay create long-range
problevs.

The fact that so nany of the adult education students arc alseo
sitting for external exang create disparity. The cose of Ghana mue! b
exanined geparately, since the purpose of ~ large part of the uaniversity
alult education is the preparation of adults for scecondary level
exannations, In Tanzania, where the expresscd purpose of the Institute
of Adult Nducation's progromnes is the provision of education for
improving individaal performancc in present jovs, the fact that so
rany students are sitting for exwis needs to be coxaained differently,
The adult cducation student already has o disproportionate chance at
passing tle exans due to their righer educationnl levels and environnmentinl
factors,  In owvder to iuprove tlese chances they register for courses
in the Institutc olten in the cane subject for which they intend 4o sit.
In suclhi cages, adult education becoties an inexpensive tutor for those

who are already in better positiong to pass such cxauninations.

OCCUPATIONAT BACKGROUUD

To further deiine the characteristics of the adult 1loearmers in

these institutiona, occupational patteims should be exanined. In
Tanzania 78, of the students fall in the occupqtiohwl categories
13

ran51ng fron off1ce stnff to tedchers to scnior ﬁdnunlstrators. The
bulk of Dar cs Sqlaan residents outolde the Institute would fall in the
lower categories of sgml—skllled or unskilled workers. The rural
occupatioﬁs are not represented ot 2ll. 1In Ugend:r e similar picture
exists, but with a ruch higher percent ge of school teaéhers. willicas
notes in his stiudy, that llakerere extra-imral students "are nainly

teachers or clérké."l4

In G..ann, 70,77 of the students in workers
colleges, regional colleges and liberal studies courses fall into
the occlpat1onal category of e1thc* sk1llcd tcechnieal worker,

lr
aduinistre t1ve workers or 10wer profes31onal. ’

An interesting ctatistic for coiparison of saleriss of

participants in the three institutions is obtiained by comparing salaries

P

13 Snyders p. 146,
14 villiats, p. 7.
15 '

. ' Aduit'Léérhihg Research Unit. p. 58, R
El{l‘/c ‘. - ."lll./’r
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with per capita G.ll,P, for ecch country.:s In the Tanzania sanple
for oxenple. 52 of the participants earn 16 ti es the per capita G,Il.T.
or uore, The Uganda sauple ig lcas precise about carnings, but
Kwesiga found that "mony of ihe perticipants earned 250 shillings

1 ) .
1 Thig awount is 4.4

(7.4 shillinzs = 1 U.s, dollar) or wpore',
tines Uganda per capitia G,¥,F. Ghana datc showned thal adult studentsz
vere earning about 2.7 tites per capita G.li.I’'s The Ghara participants

are generally younger than those in thie oilher programnes; and the majority
of the participants are worxing in their first jobe., Tanzanian datn
includes c¢nly the evening coursc prograrrie in the capital go reflects

a higher standard of living thna would be found 1T students frown the

towns up-country were .included, but they would still be very high.

Despite the liuitations of the iaferuation available, it is clear
tlat in all threc progranmes tie participants are earning nany tincs
nore than the vast majoriiy of people living in the respesctive
countries. Vith the educational advantages that they already poscess
and the fact that pany of ithe participants are just entering wage
employnent after being students, 1t is logical to assume that carnings

will be going up still more in tlhe coming years,

The occupational characteristics of the participants of the three
pregrannes show that generally they are in niddle to high level
positions with relatively high saleries. The Tunction that adult
education is tulfilling is to providc assigtance to thesc individuals
to reach still higher level positious and higher ecamings. Those
individuals outside of this ""systeu', have neither educational,
occupational nor environnenral adventeoyes, Those who already have
many of the tools for success in modern african society have unequal

ascess to the sourcee for torc of ihie tools for success,

THE TOTAL DBFFECY

If the inforvntion on enviromient, edueation and occupation
is taken together a picture emerges of the participant in univ-raity
adult.education who couces frou a n derniging section of the couniry,
perhaps has a father with more education than usual, and nost likely hac

other brothers or sisters with educations ut lcast cqual to his own.

to GNP, data fron Resnick Jane, larunic & Harbison, Quantitative
Analysis of llodernication and Developrment, Princetor University
Press: Princeton, Hew Jersey. 1970,
, )
E T(:‘ 17 Kwesigas De T
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This individual himself has reached conpnrativély high levels ol
education himgelf., s a re¢u]t of his education his fo ility with
lanpuage is hlvber than avcr@~e so that when he is fﬂced w1th

either aduli education cluasses or external examinations he is

better prepared for them than nbst; His 1iddie to high level position

is most llkely in a place that ;;Vc it poésible'to further perfect

‘lanpuage skills., H= is earnlnu nany tires the national average and

‘ray be studying for an exen which will place him still higher.,

1

The rate at whiéh this-ihdividual can 1earu before he arrives
for adxlt ed@catlon is higher thua nost people in the nation. The
further educatlnn Wthh e receives in unlverolt, adult education
increases his abllltj t0 take advantage oi Ziven opportunltle The
person that does not part1c1pate not only DlSSCa the vpe01f10
instruclion that niglht be avallaole throigh sone type of broader d
progranne, but is not well eQuippe( to nake the nosi oi what he 1v‘
taught. The second individual [olls furthel aad further behind

in the educational occupational roace,
WHICH DIViCTIGH?

This paper should not be 1ntcrpreted as a csll for the llult&thN
of unxver51 Ly adult education, 1t does not statc thut there are no
benefits to tralrlng this 1wpoftant segnent OL uleCa'b populatlon.
Indeed there are sone eiucatlonql planners w}o would argue that still
nore tralnlng ‘and educatlox s;oul‘ be provided Lor middle and h15b
level uanpower. “t thl“ level of nutional Laspower advances and
flourishes, tney argue, the bencflts of 1nctea°“d national ploducflvmuJ
will tegin to reach down to the bulk 0f society ”hls paper, althou"q
not in agreemeht with this type of cducatlolul rlqnninc, does not

call for ils ternination.

Yhat is inportant to understand is exactly what are the
consequences of oexisting prograizies., Whether one is encouraged or
discouraged Ly the cceation of cducational elites, they are being
created by existing university aculi cducation., Regardless .f one's
v}ew.of the deyelﬁpuental process, thre vast wmajority of people are not
able, for any nuauber of reacons, to take part in the existing prograunen.

The speed at which the advantages leave the dircadvantaged behind is
i -

‘growing. This does not mcan thal ia.order tg close the gap one

has to pull those on top down io ihe level of those on the btotto:u,

1N
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Prograntes can be designed that ccn provide for the participation

of all the population on an cquaal basis.

University adult education haw an iuportant role to play in nass
education in all African nations, Sone of the suggestions for new
progrannes that Tollow cone fron the Tanzanian experience, Tanzania hao
recently begun $o move in a direction to balancc the evening caurse
prograriie with activities whicih will directly henefit large seguents
of the population which previously have been ignored. fThede are not
the only projects which could ‘be discussed; they are presented only as
a stimilvs to those who would broaden adult education horizons.

st
1. Preining programmes for adult educators. in those
s organisation and winistries which are already involved

in workers' and peasants' educntion:

The expertise in the teaching of adultis, planning adult prograiges,
evaluating cducational experiences and prormotions of programmies can be
used in cxtensive training prograrmuies for bEhie individuals worlking

in the fields of coiwmnity developuent and agriculural education.
2. Use of radio study .;roup canpaoigas:

Tanzania is involved in the organisation and production of a radio
study series that will reach‘ler 20,000 ind%y%@gals in organiced
study groups, 7This type of radio usage provides for both intensive study
in groups of 10 to 15 as well as cnjoyable inforaation for other people

who listeu,
3. FYollow up raterials for new literates:

A task that university adult cducators could well take up is that
of writinz or organising the writing of materisls to help insure that
the adults who are made literate in national conpaigns will not lapgse

into illiterasy because of a shortage of suitable naterial.
4o llational Correspondeucc Education:
Correspot ierce cduention is extreuely populat in Africa. ilany

African countrics have already begun national institutes of their own,

ilaty of the existing ingtitutions cater for the saiic high level uanpower.

MC ' 13 vesss/10

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

The Tanzanian correspondence prograrie for wiich the eaurse has already
heen written well offer courses.in Kiswahili on subjects which can be
readily utilized for training lower level manpower, Correspondence
cducation in other countries night be able t~ benefit by offering

courses in the vernacular,

Dhere are. Tiore neasures that university adult edication .could do to
reduce the fape. FPdueational qualiiications for participation in
adult cducation courses could be elininated, coursés in -Kiswahili
or in vernacular .could be expanded, more ri-:al centres could be-
established.and courges not based on the ability to read end write
could be developed, For each natioﬁ specific directions could be notedl
dependin; on the type of developucnt that ic desired, for if university
alult education is .te help in the wobilisation of all huuan resources
these dircctions rust be sought., Tailure to do so‘means limiting
university adult education to the role of a reinforeing agent for

existing elite foruations.

s A sesee



O

ERIC

Aruitoxt provided by Eic:

1.

2.

3.

54

6,

Te

8.

BIBLIOGRAPHY

AGult Leaming Research Unite. ..dult Education in Ghana
survey, 1968 - 69. Institute of Adult Education,

University of Ghana, Lagon., April 1970,

Kwesiga, Jassy B. Evening Classes iteconsidored,

Occasional paper No, 8, liakerere Adult Studies Centre,

Huberman, liichael and Paul Dertelsen, Renovation in

Higher Education: Dynanics of.Interaction Between the

University and Adult Education, Second World Conference

of University Adult Education, August 1570, Montreal,

Prewitt, Kenneths Uganda Extra-liural Students and

Political Developnent.. :iakerere Adult Studies Centre,

Occasional Paper lio. 1.

Resnick, Jane, Fredrick ilarbison and Joan HMaruhnic,

Quantitative Analysis of ilodernication and Development.

Princeton University Press: Princeton, llew Jersey, 1370,

Snyder, largaret C, The Institute of Adult Education

in Dar eg Salaam: Its Role in the Precess of Developnent

in Tanzania, Ph,D, Dissertation, Univergity of
Der es Salaam June 1970 (Page numbers in text refer to

draft v2rsion,

Swarbrick, J. "University fAdult Education : A Controlled
Explosion” in Int'l Congress of University Adult Education
Journal Vol, VII llo, 3 1968, pp. 7 ~ 25,

¥illiens, W,T. Attitudes to Education Among Extra-'ural

sudents in Uganda. .Occasional Paper No. 2 llakerere

Adult Studies Centre.

15

ERIC Clearinghouse

JUN1 11971

on Adult Education




