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California Advisory Council on Vocational Education
and Technical Training
January 1971

I. Introduction

This feasibility study was undertaken by the California
Advisory Council on Vocational Education and Technical Training
in response to the resolutuion contained in Assembly Concurrent
Resolution #128. It stated:

"Resolvedlby *he Assembly of the State of California,

‘the Senate thereof concurring, that the members request

that the Advisory Council on Vocational Education engage

in a comprehensive in-depth study of the feasibility of

(a) statewide “Career Ladder" transferable curriculum

from the high school level through the Community College

level and, (b) statewide "Career Ladder" guidance and

counseling from the high school level through the community

college level both with the aim of curbing high school

dropout rates and capturing the ambitions of youth".

The study as presented was developed from examination of
relevant documents, and from discussions with members of the Council.
Legislative personnel who were involved in the drafting of ACR 128
and concerned with the problems of vocational education as well
as guidance were also contacted. Personnel in the California State
Department of Education, who are responsible for vocational education,
were interviewed. The experiences of consultants were utilized so
as to fully explore all poss1b1e facets of years of research and
development work in education and training.

This report ‘shows by possible courses of action that it is not
only feasible but extremely important to design and implement‘
programs in vocatlonal educatlon and techn1ca1 tra1n1ng through new

‘and essent1a11y revolutlonary approaches to "career ladder" curricula,

1nc1ud1ng counse11ng and guldance.



II. Description of Career
Ladder Curriculum Models

The following material highlights the essential points deemed
desirable for implemsntation in the most comprehensive and
functional career ladder model. An alternative-model is briefly
treated.

A, Premises

l. Modern technology, changing skill and knowledge requirements,
and the evolving occupational markets require that modern career
preparation be comprehensive, that it be generalizable, and that it
provide for both vertical and horizontal career mobility. Career
preparation can no longer be 11m1+ed narrow, and Job-spec1f1c
and or1ented toward a stat1c job market.

2. Our public school systems (up through the community college),
generally do not proyide a reasonable variety of broad and flexible
vocational career iadder preparations. The schools rather than
lead1ng in the dchlopment of modern vocatlonal currlcula are
trailing contemporary, occupatlonal reculrements.

3. The current unrest and d1scontent among young adults of

school‘age is, in part reflectlng the disparities they find

between thelr school act1v1t1es and the world in which- they are

be1ng prepared to functlon.‘ They observe that programs de not

,always appear to match Job-market needs. There seems to be a great

deal of ap arent 1rrelevance in the1r educatlonal program.

4. Voung adults are generally reunred to choose befween

7vocatlonal and academlc goals and thus to make career dec1slons

too early and w1thout suff1c1ent knOwledge of the1r ab111t1es

interests, and the world of work.



5. The vocational-academic dichotomy which permeates education
is artificial and outmoded. This dichotomy, coupled with the
emphasis on traditional subject matter block curriculum and the
normal curve concept of evaluation, make the typrical school's
approach tc career preparation maladaptive.

6. Vocational education does not enjoy full acceptance among
many educators, students, or parents. Minority groups, particularly,
tend to shun what they perceive to be second class educational
preparatlon.

7. Significant and major changes within the system of public
education are required. Many of the present practices and‘
limitations in both academic and vocational education must be
eliminated if there is to be an extensive development of career
ladder curriculum and counseling and guidance in the California
schools.

B. Description of a Functional Model

Extensive treatment 1s accorded the "functlonal model" by this
“proposal Why? ACR 128 employs the term "career ladder curriculum"
but does not define it. The functional model gaining acceptance as
the proper approach to career ladder preparatlons is 1dent1f1ed
in federal legislation, Department of Heal*h Educatlon and Welfare
‘pollcy,.egemplary program guldance and publ;catlons in the
‘ professional-literature. The current and generally accepted
descr1ptlon of the career ladder concept in. layman's terms s1mply
means that beglnnlng w1th the klndergarten and extendlng through
,the communlty college the curr1culum w1ll be rev1sed to make it
fit the needs of 1nd1V1dual students. It 1s 1ntended to make the
currlculum flex1ble and adjustable so that all students 1nterested
lln earning a 11V1ng W1th or W1thout the beneflts of a college or

6

‘, .



univerSity degree, can gain some actual experience and knowledge
of the world of work. In all cases it is planned to equip every
boy and girl with sufficient knowledge of and skill in general
occupational areas so that they may obtain some form of employment
after graduation from high school. Even the college—orientea and
directed students will find this knowledge and skill of economic
value as well as a possible educational, and vocational interest.
In view of'the implications of the foregoing premises,'e viable
and functional eareer ladder curriculum should take shape along
the following 1ines. In briefest outline, it would be an integrated
and comprehensive academic-vocational curriculum providing”éll high
school gréduetes with the necessary qualifications for maximum post
high school flexibility. Its salient feature would be thdt no
option would be closed to any student prior to high school graduation;
i.e., community college or technical school occupational'treining,
entry intolthe job‘market, or four-year degree study.
Such a curriculum would deemphasize the academic-vocational
h“dichetomyiand.brovide a general career-preparator§ curriculum
\eptioh available to all students. Academic-vocational distihbtions
WOﬁid fade with the traditional academic‘suhjects‘being ihteffused
 with the nonéaeadehic;' The academic.and‘hon—academic subjects would
be taught with direct application and relevance to each other. |
' ihstrﬁetien'Shcﬁid‘be'cast'in comprehensive and broad modules
'cetegorizedibywjeb’functien ;ethefithenlby‘sﬁbject matter block.
laIﬁétfﬁctiohvﬁbuld COﬁe'tg be'taskﬂreieted;" '
: Figure 1 diagrams ‘how’ the curriculum might be set up. This

' concept is an adaptation of Sidney Fine's Job categorization ‘scheme

‘used in the Labor Department's Dictionagy of Occupational Titles.

M




LEVELS OF JOB FUNCTIONING

e

THINGS

ADMINISTERING
INVENTING SYNTHESIZING

COUNSELING
3 ANALYZING ANALYZING SUPERVISING
2 OPERATING MANIPULATING |INTERACTING
1 HANDLING STORING/ SERVING

RECORDING
DATA

PEOPLE

JOB CATEGORIES

CURRICULUM.

!

/\TTITUDES

%KILLS

KNOWLEDGE

i o Fig. 1. THREE DIMENSIONAL REPRESENTATION OF A FUNCTIONAL CAREER LADDER



The DOT classifies each job according to the levels at which a
person is required to function in déaling with things, data and
people. The diagr;ﬁ'intef—relaﬁes broad job categories (things,
data and people) with hierarchical levels of functioning (the number
4 is not fixed) and the "substance"_of education and training (know-
ledge, skills and attitudes).

To illustrate the variety of content modules which could be
offered in the curricuium, a numbef of exampies (selected at
random) are provided below. Each module would be designed to provide
the student with the knoWledge, skills and attitudes required to
function at a particular 1evel. Some modules might include one or
two, or might cutvacross=all~threé, of the broad job categories of
things, data, and people.

Content modules could include: Measurement (linear, electrical,
personnel...); test equipment and procedures (mechanical, laboratory,
electrical, skill proficiency...); problem solving (engines, power
supplies, hydraulic.sysfems, communicatioﬁ flow...): planning and
dra&ing‘(bluepriﬁts, enéingéring drafting, circuitry.;.)7 personnel
interaction (commun;catihg,binfofmétion gathering, instructing...):
data analysisv(computatipn,'calculatqrs,vprogramming...); shop
6pe:atiohs4(followinquirec£ions, planning, eva;uation...).

The curriéulum wouia be a hierarChical éhd progressively
developing one taking'the.étudent to higher‘and higher levels Qf
job functidning asbhe mastered the'IOWef. ‘fhis hierarchical structure
woﬁld be based upon specifiable performance objectives, the attainment.
of.each level by a.student_being the¢¢riterion,for progfeésion to
the next level in the Structure.“ |

~ The cufriculﬁm would be comprehensive in scdpe, drawing not only '
- 6 - .
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from the range of occupations but alsc from the academic'subjects‘
such as physics, chemistry,:math, -and engllsh as. such knowledges
are required. Being comprehensive and challenging, it would come tO’
have higher and higher status. o R ‘: ,

Major development would be concentrated at the high school and
-community college levels, but the new. concepts in the curriculum
would be introduced 'in the klndergarten currlculum. Assembly Bill 2010
signed into law.on 20 September~1970 adds vocatlonal techn1ca1 courses
to prescribed courses which :shall be offered for_grades 7-12.
Particular attention would need .to be-givenftvorientaticn and training
courses for teachers.and administratorsg_ New;:materials and techniques
would need to be developed,~testediand;ref1ned.; Some actlon suggestlons

A

are made below:

1. Arrange the currlculum so that hard and fast caraer declslons
are delayed unt11 the. student feels competent to make enllghtened |
choices.. The currlculum would prov1de for - any glven student's
: optlng to pursue formal study, vocatlonal tralnlng, a. fulr-tlme

occupatlon -Or: an. appropr1ate admlxture of these optlons upon L

fgraduatlon from - hlgh school.;gi

2,[ Develop flex1b1e 1nstructlonal sequences that would permlt jff
4any glven student to leave (or re-ente”) the sequence at des1gnated

"polnts along a: t1me llne.n Dovetalllng w1th the paragraph 1mmed1ately

habove 1nstructlon would be organlzed to proV1de for caree_?

"progresslons (Job clustersig

‘;equlpped to choose.p He mlghf'elect to 1eave.school at a polnt along ;;




might elect to leave and then re-enter the instructional sequence

one or more times, alternately seeking work and training at
progresslvely higher levels along the ladder.

The curriculum would be organlzed so as to have Job-market
relevance throughout its various phases. The graduate would
derive the greatest benefit, of course, having completed the entire
curriculum. The dropout’would'benefit,'being able to function at
)the job level which he completed before leaving. The curriculum
would equip even the "shortest timer" w1th a minimum level of
preparation for functlonlng in some sort of job(s).  Such a curriculum,
offering both vertical and horizontal mobility, hould.have strong
"pull back"'power.. Former students should be more likely to

return for further training. Figure 2 diagrams how the curriculum

“might be shownvalOng'a time line.

‘The functlonal curriculum would~permit the student to decide when
he would become spec1f1c in his instruction. ‘For.example;.a student

m1ght pursue the broadest 1nstructlon across all three Job“categories

- fnr two or three years f1nd1ng out in his last year ‘that his

1nterests and ab111t1es lle in work1ng w1th th1ngs and data. He:

m1ght be graduated from h1gh school w1th a f1rm decision to enter

‘AE the laboratory techn1cal spec1alty in. h1s communlty college. ' He would

then enter the world of work w1th a broad and. general vocatlonal

educatlon, equlpped to functlon at h1gh 1evels in- many Jobs, w1th

speclal quallflcatlons 1n laboratory technlques. o

Q Th1s 1s not meant to 1mp1y that s1ngle-Job or. Job-clusterf

'3tra1n1ng would not be avallable for the student who 1s conf1rmed in

her cholce of a. s1ngle JOb or JOb group1ng.$ For those who
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have made early career decisions, the option of specializing
immediately should be available. Such specific training should
always be available even though students would be encouraged to
acquire the broadest and most flexibleroccupational base.

3. Break the grade-by-grade, group instructional lock-step,
allowing individual students to pursue instruction to accommodate
their individual learning styles.

4. Adopt mastery as the criterion for advancement within a
given instructional sequence. This approach would eliminate the
practice of assessing a given student's learning performance in
terms of his relative position in a group distribution of grades.
It would eliminate wasteful repetition of course work. Criteria for
ewaluation would be in terms of a given student's attainment of
specific perﬁormance objectives; regardless of the performance of
his classmates or what prior formal-instruction he has had,

5.> Prov1de mean1ngful 1ncent1ves for pursuing instruction. A

fs1gn1f1cant behav1oral sc1ence contr1butlon of the past decade
has ‘been the reallzatlon that the pr1nc1ples of operant behav1or can
be applled to ongolng school act1v1t1es. If relnforcement (reward)
’51s cont1ngent upon the successful learn1ng of spec1f1ed knowledge
-performance obJectlves regardless of the performance of hls

- classmates or what prlor formal 1nstructlon he has had then the

S ;student w1ll ach1eve.:h

Generally speaklng, the academ1c currlculum always has beenv

v:"functlonal"'for the college bound 1n that 1t has broadly educated

A good academlc curr1culum 1s so comprehenslve that today s academlc -

'”:\hlgh school graduate nay enter the college of h1s cholce (meetlng

Narent AL mere b G mediei i




standards, of course) and pursue the major of his choice. He
enjoys maximum post-high school flexibility and may delay career
choice on into his third and fcurth years of college.

Not so with the current vocational graduate. He is not
educated for the world of work in the same broad sense. Instead,
he has been trained for a job, hopefully for a cluster of several
related jobs. .Because current vocational education forces early
career decisions; because it does not provide comprehensive vocational
education so that the graduate may consider a broad choice of
vocations: because his flexibility is greatly reduced vis-a-vis his
academic counterpart, his preparation_is.not functional.

The functional curriculum model is the only one'that addresses
all the problem areas outlined under Premises aboue.

C. Description of a‘Cluster Model

Iu schools where th1s model is employed curriculuﬁ has been re-
organlzed and rev1sed both horlzontally and vertlcally, to orlent
':Instruct}on~toward meanlngful multl-Job mult1-level grouplngs or :
éiusfefé; MaJor clusterlngs (and sub groups) are usually allgned

_ w1th the maJor categorles of vocatlonal preparatlon (Trade and
-T{Industrlal Health Dlstrlbutlve,...). 'Thls curr1culum prov1des the &
fstudent w1th h1erarch1cal and progre551vely developlng lnstructlon_
;.preparlng hlm for worklng 1n hls cholce of a cluster of related JObS
Hworklng in the hlghest level Job to wh1ch he elects to pursue tra1n1ng.
; This model prov1des an 1nd1v1dual w1th cons1derably broader v
Lfflex1b111ty than that prov1ded by tra1n1ng for a. s1ngle JOb or. trade.

“flIt prov1des a broader base for employablllty, it lessens the llke-

"'fllhood of "over-nlght" Job loss because technologlcal change has =f

”,w;ped;outva ,1ngle Job '1t prov1des a meanlngful career ladder




and it gives the individual options as to when“he elects to go to
“work as well as the level at which he begins working.

Though it addresses some of the problem areas outlined above in
Premises, this model provides‘job training and, although it tends
toward broad vocational education, it requires early career choice,
and it tenus to maintain the academic-vocational dichotomy.

This model could be strengthened by prov1d1ng a more comprehensive
and flexible approach to vocatlonal educatlon. However the basic
purpose of the cluster model, as described above, should not be
lost in an attempt to refine the program. '

ITI. Career Ladder
Guldance and Counsellng

A, Def1n1tlon.

“Career ladder concept" refers to a curriculum which has as its
goal successful occupatlonal placement. :"Career ladder guldance and
,counsellng“ is deflned as a developmental vocational gu1dance model

'_whlch prov1des an opportunlty for all students to have sequentlal

fvocatlonal and career development experlences through all qrade levels.

. 1. Career ladder guldance and counsellng Should be an lntegral

",part of the total school program.r It should begln in klndergarten

:‘lﬁand extend through the communlty college.

“]?° Career ladder guldance and counse11ng 1s a cont1nu1ng process

H‘for all members of our soc1ety._

::¢3; Career ladder guldance and counsellng accepts the premlse that

fyl'vocatlonal preferences and competenc1es change w1th experlence and

' nlprov1de opportunltles tor career exploratlon and vocatlonal maturlty.ra




. L o
4. Career‘ladder guidance and counseling recognizes that
the‘development‘of a realistic selffconcept is a major concern
nof educatlon. . | B ' ’
Se Career ladder guldance and counsellng prov1des for ex-
per1ences 1n the dec1s1on maklng process. |

C. Descrrptlon of a Model Counsellnnglacement-Follow Up Program

The broad concepts to be 1mplemented in a counsellng program

v1nterwoven with the career ladder currlculum are seen to be as follows:

l. Overall oblectlve., Po develop and 1mplement a prototype
career‘counselingfplacementffollow-up program_geared‘to_thenrequlrement
to,today;s"migrating‘and:career-moblle“studentgf:Subsidiary, enabling
tobjectives'for accompllshing the oyerall objective are;

.2 To establish and maintain viable and continually

_hfunctlonlng 1nformatlon-flow llnks between counselors and potentlal
employers._ (Thls 1s the key enabllng objectlve upon wh1ch the
”_accompllshment of all others w1ll depend ) L
,b To establlsh regular placement channels so‘that a g1ven
'l”reallstlc employment arrangements.‘ilﬂl '. L
;c; To establlsh formal perlodlc feedback procedures between

a;_school vocatlonal counselors and employers' personnel ofllces,

Progr Qperatlon._vwﬂd

The program would be des1gned to be, and to rema1n

k"il_responsxve to the fluctuatlng characterlstrcs of the occupatlonal

'ff;;markets 1n a broad geographllal reglonb

ﬂdf:b; The program would be des1gned to effect a cooperatlve

‘ftfschool-employer two-way commlnlcatlon systeh that (l) keeps School

*QVocatlonal counselors attuned to the spec1f1cs of the locale s.




changing occupational markets, and (2) keeps potential employers'
offices attuned to the flow of vocational graduates.

c. The program would be designed to provide individualized
and specific counseling and placement follow up serﬁice TO a given
vocational student, rather than generalized counseling, which
often tends to be ineffective. Viable placement channels would be
established so that a given vocational student (long before
graduation) would have specific knowledge as to (1) what jobs are
available, (2) in what areas, (3) for given levels of preparations,
so that upon being‘graduated the student would have a high prob-
ability of being placed in a selected job of his choice. Inter-
viewshuith potential employers and field trips would be priority
activities.b | : | | | |

| Aii of the above would apply equally to all students who must
ffor one'reason'or another find employment, either while in high

"schOol,‘upon;graduation from‘high schoo1 or while in college or

un1ver51ty. Therefore academlc as well as vocat1ona11y or1ented

*students would be 1nvolved | '

M”hn Formal per1od1c feedback procedures would be set up sobthat.
3(1) school vocat1ona1 counselors would be prOVlded 1nformatlon
v:evaluatlng the effectlveness of spec1f1c graduates in spec1f1c jobs:

| a(2) vocat1ona1 counselors could generate genera1‘1nformat1on over‘r’

‘,tlme on the approprlateness of the1r school's tra1n1ng/counse11ng

‘hprograms (1nformat10n to be usedu1n retoo11ng, red1rect1ng programsu

';fln.response: to emerglng occupatlons) (3) employers'"personnel

- off1ces could have speclflc 1nformat1on on what klnds of potent1a1




employees will be available, in what numbers, and with'what levels

of preparation. |

The emphasis in this program would be on the establlshment of
liaisons and the development of procedures by and with the counselors
as well as on the training and retraining of counselors.

The program would be oriented toward guiding them in developing
channels, gathering job:information,‘securing personal work ex-
perience, keeping job information current, keeping personnel offices
apprised of the availabilify of job seekers, trayeling, and main-
taining frequent contacts with their students. ‘

| The counseling-placement-follow-up program outlined above is

seen as being the appropriate model for use with the career ladder

curriculum. . ”

It is pertinent at this point to point out that throughout
this paper the significance of the counselor's role and his respon-
sibilities to the students have been,stressed. “The clear need of
counselors trained in vocational education is mandatory if the

’leducatlonal plans and ob3ect1ves are to be reallzed.

All teachers of course have guldance and counsellng respon-
s1b111t1es 1nherent 1n the1r ass1gnments. Few are actually'trained

“to do ‘the counsellng. They may, however assist. the gu1dance and

counsellng staff 1n the areas of thelr speclallty. Counselors must

i'be tra1ned 1n the art of vocatlonal counsellng.

‘ Baslcally the real change must_ ome 1n the type of asslgnment S
"-currently requ1red of the gu1dance and counsellng staff by the school
fliadmlnlstrators., The t1me factor 1s extremely 11m1t1ng and the1r
{yaSS1gnments must be planned so that they have the t1me to do . the1r

”°fﬁass1gnments as suggested 1n thls paper,'

18
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iv. Outline of a Suggested
Plan of Implementation

The Council feels that it is quite clear at this point that
it is feasible,to develop new program approaches to vocational
education; technical training, and guidance and counseling. It is
also quite clear that the "career ladder" concept offers a realistic,
practical, and attainable system and viable techniques for achieving
© the best of hoped for educational objectives.

When the next step is taken i.e., the implementation step as is
set forthkin AB 1331,'certain preliminary actions contained in
this report could be taken. These suggested preliminary actions
as 'listed below would greatly assist in clarifying the total

approach. There are eight suggested actions to be considered.

A, Develop a Consensus Definition. This is an important step in

'designing a "career ladder curriculum" Continue development of the

concept of curriculum reVising and refining so as to arrive at a clear

description of" what is 1ntended. Poss1bly'several verSions of the

I

vfunctional and/or Job cluster models should be considered in addition

“to the two described here,‘ AchieVing unanimity may be difficult
ibut this phase is imperative 1f clear communication about the
scurriculum is: to occur later. Representatives from groups and/or
:’jindividual agencies as appropriate 1nvolved w1th all types of
"education should part1c1pate in developing the prototype(s).
‘thhis phase Will prov1de an unequivocal picture of what is meant by
7.the term "career ladder curriculum"‘* v
'f:h}’ Determine Accegtability. Test reactions to the pOSSlblllty

s:«fof instituting such a curriculum by submitting materials describing




the curriculum to a selected sample of respondents. Select
respondents so that they represent‘a socioeconomic cross-section

of high school and community college districts. A large sampling
should be taken. Solicit reactions from selected administrators,
faculty, parents, current students and vocational education alumni,
and from employers. Gathering of data should be via (1) structured-
questionnaire, and (2) open-ended queries sent by mail.

As a double check on the data gathered by mail, a smaller sample
of the same respondents could also be interviewed personally.

This is time consuming and expensive, but valuable._

This phase will assess the all-important climate of attitude
toward the concept, and will indicate the extent to which vocational
education participants at all levels perceive the need for such.

It will provide early information on where major resistance will
be found.
C. etermine AdministrativeZLegal Problems. Review current legal
and administrative‘proVisions for school operation in order to
determine what changes wouldhbe required to pool resources, and to
.conduct'reciprocal activities in order to implement the concept.
..Thls information is needed 1n order to undertake planning to determine
.the optimum relationship among the high schools and community colleges
of a given district e. g., defermine respective roles of the'
:’icommunity college and high school how high schools should interact
among themselves whether particular parts of a program should be
;:offered in the high schools or the community college etc.

- This phase will also reveal the magnitude of the problem posed
vby the independence of school districts With their separate financial‘

i.structures. This phase should produce a clear picture of the
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additional legislation which may be required to implement the career
ladder concept statewide.

D. Survey Facilities. In order to determine the extent to which

high school and community college district facilities will permit
the implementation of career ladder progressions, a representative
group of high school/community college districts should be examined.:
This phase would look for the effects of geographical distance, the
impact of the existence of (or lack of) buildings and instructional
equipment in a district; the extent to which facilities and
equipment could be pooled, the probability that particular high‘
school/communi ty college'districts would be able to offer a variety
of career ladder options or would be required, by llmited'physical

plant, to restrict their offerings to certain specialities.

E. Determine Occupational Trends. Th1s phase would be devoted to
catherlng 1nformatlon on- ant1c1pated manpower needs so that curr1-
culum modifications could be made in consonance w1th,current and
predicted 5ob market trends."At'the'moSt general level this phase

~ would determlne what the current career fields are and which ones are
kemerglng. It would chart ‘the course of the changlng occupatlonal

. profile. Th;s work would be largely stat;strcal u. S. Department.
of Labor and Callfornla Department oc Human Resources Development
publlcatlons would be perused for data ‘on Natlonal and State level
populatlon trends work force trends and patterns of 1ndustr1al

' growth ‘and decllne 1n eacn occupatlonal category.:'
| The perlodlcally publlshed Callfornla reglonal manpower surveys-

| would be sim;larly examlned for correspondlng data at local levels.

Thls phase should be conducted 1n close cooperatlon w1th

j'ﬁpersonnel of the Department of Human Resources Development.;




F. Examine Programs. This phase would consist of an analysis of
currently offered programsﬁ(high‘SChool, community college,
technical school) to determine the extent to which cufriculum
cverhaul would be required to begin transitioning to the career
ladder concept. What gaps exist what new courses are required
which current offerings would be obsolete? In effect, this phase

would provide information on what changes in the status quo would be

7required recognition of the stumbling blocks proVided by current
‘licensure and mandatory-hour prov1sions, and would estimate the

“magnitude of the upheawal to be involved. Unless there are already

big gaps in content, transitioning content to the career ladder
concept should be largely a matter of reorganiZing. '

G. Studx oEerational Models. This phase would seek out existing

career ladder curricula (or approximations of: the concept) both in

and outside the state. There are some, for example San Mateo and

'North Orange Junior College. The experiences of those who set them”up

and who are operating them would proVide information of obVious
value. This phase could be conducted as a series of field Visits.
Attention would be devoted mainly to curriculum oxganization

student flow,'and placement of graduates.<7

H. Decide How to Undertake Implenentation. WJth the information

‘-obtained in ‘the preceding sev'nxsteps it would now be possible to

Q
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dec1de whether or not to. undertake pilot implementation.. Such

.pllot implementatlon could probably be handled best on a regional

‘basis involVing, say, two to three community college districts and

the network of feeder elementary, Junior and senior high schools which

f
hopefully would be heterogeneous ‘as to population density, ethnic '

‘ makeup, soc1oeconomic level career aspirations and mobility

of the student population industrial variety and denSity, _'
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physical plant (college and High school) and geography.

This would be the‘time to select the career ladder progressions
to be piloted and the districts'with which to-work, and to also rough
out time schedules and phase lines for content development, staff
orientation, and recruiting and enrolling of students.

Ve Summary and Recommendations

It is quite clear that modern technology, with its constantly
changing JOb requirements, demands a new, viable approach to all
education ‘design and planning. Career preparation for all peopleb
nust be developed on broader, somewhat less specific and discrete
bases than heretofore.

Vocational education must be envisioned as a permanent,'integral,
_inseparable part offall education. Philosophies, concepts,vpolicies,
~and practices of vocational education must be introduced in
appropriate fashion at the kindergarten level and carried on through

the community college level.,

Thev“Career Ladder“.curriculum concept indicates a very possible
_and realistic,;organized_approach to achieving the most beneficial
' neducationalfresults.k Each Student according to hiefor her needs,
,pinterests and abilities Will have the opportunity and priVilege

‘of reaching maximum potential achievement.’ This approach will

‘be of great Significance to disadvantaged groups. _ |
The importance of adequate and qualified vocational guidance
hland counseling has been stressed.‘ The CounCil strongly recommends
that the State Board of Education take the necessary steps to proVide

funds, and‘a plan_for_training of‘counselors, soyas“to meet the needs

i




of this program.

The California Advisory Council on Vocational Education
and Technical Tralnlng indicates in this; report that it is
entirely feasible to develop, manage'-ané effectlvely utilize a
career ladder transferable currlculum and guidance and counseling.

The Council qtrongly recommends that steps be taken to immediately

implement the suggestlons in this report.} The Council also

reaffirms its support of AB 1331 which sets out in detail a plan of

impiementation which would carry out the philosophies and intent'

embodied in this report.
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