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Considerable atterzion in roceut yoars has been focused on the effects of
individual’s expectations upon his own helavior ead that of the people with
whor: 1@ intoracta. In pavcholugleel rezesrych, psychotharany, olassroonm teech-
ing, cven internetional affelrs, evidencs has accumwlated to sugaeat that in many
Lumon tranzactions the preconcep:ions of the chonge agent inay intlvence his
behzvior in such & way 09 0 maxhanlze the helthosd that the ovicome will be in
linz oriin his oeumdcietions pharamoncn which e now comnctly ehpracierized
He o "eell-InlEilling propneoy®,

Encentbal, * o leading ficuve in oxvoctancy racesrah , hao denitfled & numbsr
cf verizhlon whlch conivtwia Lo the shanoitanen, Thge preaont stwly is colcamed
vriih only one, scoind ¢lass mombershly, Al lesst since the landwiark investigaticon
of tramted wenzal lieas In Wew Haven by Hollingshzod end P;.:cmrzhs we hawe Ieen

social ¢lnse g2 a dotonainane ¢f rhe w»pn of diagnoziy

it ghven, aad the owicane, Teoldsg only at the type

of L 2hwont proviicd ord 1t duranien, Rae New aven sindy rovedlzd a tendrnoy
ror Copes-glore poatlents to o giveon entonctes, daptiveives kharapy, vhilo levier-
elac: patlonts tended o be glven Gueiive tivrapy ofien coubinsd vrith gruga or
il orcanio teeatmznt, Whilte the wev-alang novotio v TGt to be dicntingecd

Aorsoeaetert raeh eetiicr tian uppor-ectata naweotlan, the lowee-clats pavahsile

vion cavely Looteswed an recdy” b leal e ecaingnt, Mg oono woves down the ¢loes

snds o, een Weoltiead Tor coliuorhionlcs e have hoon fa continnicnrs Lreathiacnt
nTi Ard seeag Jowae-ginsy peyehetas. hew priloiig woea match mose WWicly
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Lo reveive Cuiciinl Cotd ronm the very beginning.

1t {2 irarossihle to detarmine from this type of epidemiological data alone
to wnat erient the reported differential treatment end ovtcomes are a function
of ths expeciations of the profeziionals involved or to what extent the differ-
ences may be related o "real" differences hetween wmembers of varymcj soclal
clasges. However. the experimeonial lUterature involving expzscisncies and
Iahsvior gives same indication of the potency of this phenomenon in infiuencing

the kzhavior of professionals, Haases i "esented clinical paycliologists with

h=%

matchad seis of Rorzchach Test records. Although assenilally identical the proto-
c¢ola wvhich were {dentifled as the products of lower-class individuais resulted In
poorst prognosiic statements awvd judgments of greater maladjustment than did the
reccis of middle-clags perzong. On the basis of the Rorgchach, the lower~class
individuals were more frequently categorized as psychotic or possessing a charocier
disc:der, while middle~claas individuals tended to be dfagnosed &s newroiic or
rormal,

ize and Temerun7 demonstrcted thot pgychlatric residents typically disgnosed
ment 2t lness when the history suggested lowe.~clags orlgin, Convarsely, the
highr i the asoclo~economic status the greater the probahilily of a dlagnosis of
raenyal healih. Also, the suggestion of iower statug was direcily elated to poorer
peogna3is.

J18t as social class has been shown to influence ths expectancies and Liehavier
of maontal hoalth profossionals, so is thero considerable evidence to suggest 6

eimitar influsnce on teachere in the publtc schoola. Early reporis vy Davis and

Dol »c‘.,é B':cker,l and by Warner Havighurst and Loe>b10 suppoit the conclusion




()

that teachers do form differential sttitudes toward thair pupils as a function of

the children's position {n the social structure. These aititudes in turn result {n
differcntial behaviors. For example, these {indings indicate that teachers in
lower-clags schools expect less from their puplls, provide them with less stimu~
latior, and punish the children for thelr personal hygiene and their shabby clothing,

T2 powerful offeci of expertancies upon teacher belavior and pupii performance
hos noen aemonstrated by Rosenthsl and ]’acob:songe Thels findings arc by now §0
well tnown thet only brief maation of then jg necessary. In ghori, when two groups
¢of children were [dentifiad to their teachers as "bloomers” and "non-bloomers”,
while in fact they had been randomly assigned, afier on? year, nearly half of the
childon designated as likely tc. show dramatlc {ntellectual growth showed gains in
IQ or 20 poijnts or more, while the gailns for the “ordinary" chlldren were much mora
modesi, A stvdy by Beezz provides arameatio confiriration of the potency of expec-
tancy. Half the tcachars of cixty preschool children enrolled fn a summer Head
Stere Feogiram hed heen led to expact good symbol learning on tha puit of thelr
pupilie. and helf had bozn given the suggastion that roer leerning was llkely.
Saverty~caven prrcen: of the childien gratultously dubbed as having good potential
sula vealy lzarned five or more symbols, wiltle oniy 13 parcent oi the allegedly
dulle: chiwi-en reachzd that lovel of pariormance. Beez aloe was avle to show that
ths ¢~achers who had bean glven favorable expeciatlons trica to teach a signiftcantly
¢greator number of symbols than did the othor teachers,

Vv hile wo have congiderable evidence, then, conzeming the Irfluance of soclsl
clsu: uyon the expectancies and behavior of mental heslth profes: lonals and class-
room teachers, there is little available knowledge thout the effects of this vartgble
ERIC
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npon the hehavior of school counzelors, This study is designed to provide some
concrete data concerning the role of scelal class as a ceterminant in the detision~

makling processes of thrse imporiant mantal health agents withidn our school "ystems.

METHOD

Subjects for th? study were 9lementary and special counselors from a large
Southwestern public echool system. All were females, with a range of experience
of from 4 months to 20 years and 3 mean of 7.7 years, Subjecis were randomiy
assloned to orv: of two groups of nine members each. Bcth groups were given iden-
tical printed lescrptions* of a hypothetical case involving a nine-year old boy who
prescated ;/pical behavior problems in school, e,g,, deflance, disruptiveness,
aggre~sts 2ness, and poor achievement. One group (/i SES) was provided with addi-
tional »oclal history information which clearly placed the child in an upper-middle-
cla;. social position. For example. th2 boy's father was identifled as a petroleum
e ginzzr end civic leader with an annual Income of $24,000. Social history infor-
maiioa presented to the other group (Lo SES) just as clearly indicated lower-class
status. FEera,. the father was identifled as an unemployed cervice station atiendant
andti2 moiher as a pari-tine check-out girl in a supermarket, with a total family
tncor.z including AFLC payments, of $320 a month.

piter rezding the identical clinical description and differentiatca accounts of
the ailleged family situation, subjects in the two groups were asked to respond to
a list of possible courses of action avallable to them in dealing with the hypothetical

case. The speciflc instructions and optivne given were as follows:

*The zext of the case description may be chtalned by writing the senlor author at
4500 N. Lincoln Blvd., Oklahoma City, Cklahoma 73105.

ERIC
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"Raged on thig rather brief exposvure to the case history. indicate
in th2 space provided below the exieat to which you agree or dis~
agree wiih the alternatives enumerated below. Asgsume that you

have the authcrity to make and implement any of these recommen=-

dations, 'Try to use the undecided position (4) as infrequently ac

possible. ™
1 disagree strongly 5 agree siigntly
2 disagrec 6 agiee
3 disagree slightly 7 agrea strongly

4 undecided

1. cefer to social worker for counseling

2. temporary suspension

3. request that teacher provide special tutorial help afier school
4, defer to princlpal

5, requost a change in clacsroom

6. schednle home visit to get better fuza of family situation
7. refer to psychiatrist

8. rctention in present grade level

9. councel with child yourself

10. refer chlld for psychologlc:al evaluation

11, recommend & paren!. conference

12. ho'd child after school of disciplinary action

13. take ro action with the hope that behavior will spontancously improve
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14, schedule a conference with the teacher to discuss aliernatives In class~

room rianagament

15 . recommend 12asonable discipHinary action in the form of m#ld corporal

punishment for violation of classroom rules.

16. consult wirn your supervisor about case

17, ask child r7hat swjgestlons he would have for improving his own bahavior

18, other (specify)

In addition,. the subjects were asked to indicate the likelihood of the fo'lowing
outcomes . under the wonditlon (A} that appropriate actiton is taken and under the
condition (B' that no ictlon is token. utilizing the same ratlng scale as above:
18--r:aking a satisfactory school adjustiment, 20--becoming a delinquent, and 21--
bzceining a school d vpout,

Frilowing the ratlags, the subjects completed the Minnesota Teacher Attiiude
Inventory /,3 a 150 item objective test which was desligned to measure. inter alia,

SO T e

overt democratic attitudes toward children.

RESULTS
Effects of Suggestion
The da.a were inalyzed using a t-test for non-correlsted measvres. The means
and siandard d«.atlons of the items for each group under the two expor.mantal con-

ditlong are prei:nted In Table L.

~- Insert Table I here ~~
Those cuinselors given the suggestion that the “problem child" cams from a
high socloi:onomic background (the Hi SES conditlon) agrezd more strongly with
Q
ERIC



recoinmendations to (a) schedule a home visit to ¢et a better idea of the fanily
situation {r .05} and (b) consult with their supervisors about the case {p ,75) than
dtd tha group who was exposed to the Lo SES suggestions.

In addition, there wer: several recommendations for which the tests between
the two grouns approached significance. Counselors given the Hi SES suggestion
tendesl to agreze mor: sirongly with the following alternatives: {a) counsel with the
chtld parsonally (» .10) and (b} schedule & teacher conference to discuss alternatives
in alassrocrn manegement (p .10). In general, the Hi S8 group appzared to be open
to az=riing & more involved role in expediiing the helping procesa.

rv conirasi, those counselors given th2 Lo SES suggestion were typlcally pessi~
riistic regarding both recommendeations anxl cuicomes, An erxamination of the data
reveals that counselors exposed to the Lo SES suggestion agreed more strongly that
ihe ¢i:tid should L2 retainad in his present grade level (p .025). Most noteworthy,
howev s, was the bleak assessnent of th2 outcome of their recommendatlons.
They viewed the possibility of the child kecoming involved in @ delfnquernt act as
Mhely . even if the appropriate course of action were imnlemented (p . 05,. Similarly
they F=2lleved that the child was more llkely to drop out of high schooel. even if
appropciate action were taken {p .025). 'n sddition. the Ic SES suggestlor group
tended to sgree that the child weculd become a high school dropoat If approprlate

actlon were not taken {p .10).

Minnesota Teaches Attltude Inventory
Alilough the attitude scores on the MTAL varled widely among counselors, ranging

from extreme Inflexibility to a high degree of respect for the student. the data revealed

Q unificant correlation between those scores and the types cf recommendations or

E119

8



[}

of ouicome ratings.
DISCUSSION ‘

i

The resuvlts of this tnvestigation lend support to the prev.ous findings th:f\.t

soctal class is a slgnificant factor in influencing expeciancies and behavior‘ of

those in the helping professions, Txaminatfons of the responses of the two groups
suggest thai when the child is identifled as having uwpper-class status there {5 a

greater wilingness on the part of the counselor to become 2go -involved In the

i

manaysraent of the child who seemed "more important", worthties of attention, than

when lower-class status is imputed to the youngster.

Mot only did the recponses of the Lo SES group reflect a lack of willirgness teo

/
becone iavolved in the case, hut there Is a suqgestion of punitiveness 11# the greater

likelihood of recommending retention /n the present grade for tne lower-class child.

The atuihors were struck by thé grim outer mes predicted for the child hy x’he group

given ihe lower—-class suggestlon. This pessimism concerning the fate of the lower-

class child recelved corroboreétion from tha authors' observatiors of tie two groups
I

during the experiment. In the Lo SES group, visible shaking of heads w:re observed

{
as tha case was presented and audible sighs were detectect when the fanily's meager

incomes was mentioned. In the discussion that followed the aroup was Il'n aqreament
that *iils was a typlcal case which they encouitered almost dally in theer work. None
of th!s behavior was observed {n the Hi SES gqroup. By contrast these clounselors
wanted more facts to work wi.h Lofore making their decisfons. It r-oulc’: be inferrad

that «iven the upper-class suggesilon the ~ounselors wished to go bey-‘md the data

pregentad in order to individusllize the child, while the {mputaiion of liwer-class




(€]

status produced a stereoiyped response characterized by apathy and a sense of
futility in the counselor.

It 'wiil be argued, not without justification, that the differential respongivensass
of the counselors in the two grovps merely reflecis an awareness of socisal reality.
Actuarially, it is true that lower-class status carrles with it & markedly higher
risk of delinquency and dropplng out of school, The crucial question, however, is
to whet extent expectancy and the consequent pessimism and lack of ego involvement
contribute to these unfortunate outcomes. The pre=ent study cannot definitely resolve
that gquestion but the divergent actlon plans of the two groups do sugyest that resig-
nation rather than redoubled effort {8 the more characteristic response to the challenge
of working with the lower-class child, By passively accepting the exp=ctancy of
unfavcrable outcome, the counselor only &dds to the tnavitabilliy of events.

Disturbingly, the finaings in this study, derived from an experimental situation
{n which the subjects were unaware of {*s purpose,. contrasted sharply with the egali~
tarian social concerns expressed repeatedly by the great maiority of the courselors
in the course of a week-long workshop on poverty and =ducation which lmmedlately
follov'zd the experiment, Indeed. the authors were o impressed by these veibaliza-
tions that it ceme as a distinct -urprise when the subsequent anulysis of tha data
revealcd significant differences . This coatrast between overt behavior and expert-
meniai data lends weight to the conviction that expectancies batved on social class
positicn operate In a subtle, largely covert, fashion to influence the behavior of
profc=rionals toward clients of varying soclal backgrounds. (This concluston s

suvoporied by the lack of correlntlon between the professed socieal attitudes on the

10
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Teacher Inventory. with #ts large number of "obvious" item:, and the responses
to the experimental situation,) Consequently, it seems Inperative to build into
the curricula of iraining programs for teachers. counselors, and others in the
helping professions provisions for the thorough exploration of underlying social
attitudes. To falito do s0 can only perpetuate ow failure to respond adequately

to the plight of socially disadvantaged children,

11
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