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tHTRODUCTTON.

The Christian Actlion Ministry, a soclal actlon .organlzation, Is
composed of a group of eleven churches lecated In the West Garfield Park
sectlon of Chlcago, Illinols. Dedlcated to the improvement of the iot
of the llvas of people who live In this area and a long range goal of
Improving the social conditions for a large number of the poor of greater
Chicago, they have developed a series of soclal programs that directly
address the problems which afflilict the poor in urban centers of the Unlted
States, Recognizing education as a paramount problem for black youth,

Yhe Christlian Acticn Minlstry Acedemy, a school for black dropouts, was
founded. 1t was a natural outgrowth of the concern of a group of religlous
and lay leaders that in thefr mission to improve the long range welfare

of the peoplg In their narishes, better education was a primary necessity.
Educatlon Deing a prerequisite to a career or occupation, one of the shared-
problems of a sizeable number of residents of the area was lack of formal
schoollng. In partlcular those youths who had falled to be successful

in the local high schools were now In timbo lacking Jobs &nd denlied future
education as a result of their leaving prior to comsletion of high school.
To experiment with developing more 7iable avenues for black dropouts or
pushouts, the Christian Actlon Ministry (CAM) Acacemy was founded In 1967.
Beginning with a small number of students in & pllot program in January
1967, 1t graduated fifteen students In June 1967, and by January 1970

1t had quadroupled tts graduating class to sixty-one students. During
this three year perlod there had been a number of currlcuium inrovations
and, by comparison with traditional education, a conslderable evolution

in the pattern of educatlon offered.
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Having Invested the bulk of their energy In d2signing new curriculum
and having tried a number of experimental alternatives over the past three
years, the Azademy staff and administrative officers In the Christian
Action Ministry had come to the conciusion that therc was need to obtain
an outside evaluation of their program for future planning. Ffarly iIn
1370, the College o Education at the University of I1linois at Chicago
Civcle was approached to conduct a comprehensive curriculum evaluation
and render a report to the staff of CAM Academy in the fall of 19701 The
Office of Evaluation Research In the College of Education was asked to
undertake this evaluation, and release time was granted to the Dirsctor,
Maurice J. Eash, to conduct the study. Along with the contritution
of one-half of the Director's time for the spring semester, twoc graduate
assistants from the Office of Evaluvation Research were assigned half time,
and clerical assistance for the development and preparation of the !nstru-
ments used with the students and the typing of the final report were fur-
nished. Other financlial! assistance for the project was contributed by
the Urban Education Res2arch arm of the College of Education through their
payment of certaln expenses incurred in hiring interviewers and additional
clerical assistance needed at certain stages in tte study.

The major data gathzring phase of this study was conducted during
Harch. April, and May 1970 cnd consisted of obtaining interviews from the
chief adminlstrator of Christian Action Ministry, the program coordinator,
the administrative staff of CAM Academy, the facuity of CAM Academy, a
sample of students attending CAM Academy, a former teacher at the Academy
and college puplil personnel staff where Academy students were in attend-
ance, Questionnaires were administered to the students of CAM Acadeny,

O and graduates of CAM Academy who were then in college., A small study of
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alternative schnols was conducted to galn data for Tomparison purposes
with the CAM Academy model. These data, then, constitute tae basis for
this report. Utiltizing the cbjectives of tha CAM Academy as the basic
outline for the evaluative stud;, the Investigation was designed to
gather data which would shed light on the accomplishmest of the stated
obJectives.

As steled the purposes of CAM Academy are to emphasize the following

five aswects of education:

V. 8astc skills In communication: regardless of what vocation a
person chooles It is imperative that he be able to communicate
with those around him. OQur educatioral objective is that our
students be sble to listen, read, write, and speak with facility.

2. The formation of individual and collective tdentity: A person
must have experien::s that ald him In describing himself and
apprecliating '‘“who he is'!,

3. An appreciation of the heritige of man and the varicties of
human life. Fecardless of what a person becomes, the greater
his understanding of how other peaple live and have lived, the
greater will he the optiois >pen to him for his cwn actions,
This shorld Ircrease his understanding of other people cnd en-
rich his cultural perspectives.

L, skills in self-expresslion: The <ense of mastery which a person
achleves thrcugh participating In the creative =aits not only
encourages the developrent of a positlive self image, but atso
provides him with the skills necessary to respond creatively to
his environment,

5. An abllity to solve problems: A person should be able td think
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analytically and ciitically, and provide creative and thougft~
ful solutions to problems that he might face, reoardless of
what those probicris might be.l
From these objectlves, then, the evaluation design used 2 modiﬂﬁed
data gathering matrix devoloped by Danie) Stufflebeam of Ohio State;Univ
versity.z in this data ¢athering model, four categories of variabges
are examined: context variables, input variables, process variabl#s, ard
product variables, A wide variety of data is collecte?. znd the e%alu"
'
ation Judoements are the results of buth internai comparisons amoﬁg these
diffarent varfahles and external comparisons with other simllar Q:OJﬁs as
is typically done in other types of evaluative studies. f
Using the above data gathering framework, the objectlves of;the evai-
uation were: r
1. To describe and define the curriculum mode) that is befng used
at CAM Academy as It relates to the broader alternatlv{ school
movement. C/M Academy [s one of a nunier of schools tﬂat s;rang
up as alteranatives to the pubiic school System and opeéated on
dlfferent assumptlons for bullding a curti-ulum
2, To ldentiiy and specify the effects of CAM Acadc.yy cn ;tudents
thirough using comparative data gathered on other slmllﬁf groups
of students who are seeking thelir ed.cation in the pué!lc schools,
3. To determine and specify, when feasible, the major effects of
the proyram as geherated by the teaching staff, admlnfstrative
organization, Instructional design, and the overall cﬁrrlculum.
Moreover, whenever possibie, to specify the relatlon{hips of

these clusters of varlables In their effects upon students' ed-

o ucatlion,
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4, Yo explicate the malor constructs In the instructionsl and
curriculum desigas of the CAM Academy as they have evolved and
operated over the tiaree year period that the Academy has been
in existence.

5. To exanine thae “fects of the Academy on students in relation-
ship to the input variables of studeant experience and comparative
cost In other schoo! systems.

6. To examine the effects of the overall efforts of the CAM Academy
and its staff and their approaches to education on the lccal
public «chouls and to a llmited extent on the colleges that the
graduates attend.

7. To explorre and analyze the areas of interaction between a private
alternative schoo! and a state university's teacher education
program whereby mutuaily beneficiat reciprocal relationships
might be established thut would strengthen the pregrams of both
institutions.

Using these objectives as a guideline, the data which were gsthered
in the spring of 1970 viere analyzed during the summzs of 1970 and are
reported fierein. Separate sections of this report carry a descir® - ion
of the specific procedures, a presentation of tia fi.klings, and in' :tpre-
tatlon, and conclusions and recommendatlons for tiie CAM Academy prcgram.
As one part of the study, two days of consulting with the workshop staff
at the end of the school year, June 1970, on the b3sis of a prelininary
examlnatlon of the data was done by the Director and James Napolltan,
one of the graduate assistants who particlipated in the study.

Evaluative studies are compiex undertakings, and while they may

rave single authorship, the necessary support for thelr conduct and
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_thelr completion erve always the products nf multiple and cooperative of-
forts. Therefore, the aithor wishes to acknowledje hls Indebtedness to
a number Sf Individuals and to the College of fdutation of the Unlversity
of Illinols at Chicago Circle for their assistance and support, Withcut
the interest and support of the College of Education of the UICE this
study wotild not have been made. In keeping with thelr commitment to assist
local conmunity organizations to develop soclal ction programs deveted
to tmprovsing the llves of residents of the West slde of Chicago, the Uni-
versity donated the time of the princlipal investigator, and suppiled funds
for add’-. onal personnel and materials to support the projact. A number
of Individuals fligured In this phase of the project. Dr. Van Cleve Morris,
as Dean of the College of Education, made possitile the rglease time of
personni:! In the Office of Evaluation Research, and provided personal sup=
port and adsice at important Junctures. Dr. George Glles, A\e~ociate Dean,
alded linmeasurably In arranging funding and contributed Important back-
ground Information on' CAM Academy. Professor Willlam Silverman of the
Urban Education Research staff made the inltial arrangements, and set the
stage for the Jéint evaluation cideavor between (Ait Academy and the College
of Educatlion of UICC. Ms. Charles Anderson of the Fiucatlion-l Assistance
Progran. of UICC gave assistance at & critical t.~: in ldentlvying Inter-
viewers .

Without the enthusiastic cooperation of #i. Al Portis, Adminls:irator
of CAM, and the administrative staff and faculuy of CAM Academy this study
could not have been concluded. They permitted numerous intrusions into
their over-burdened schedules to collect data, and madle evailable records
and ar:hiva) documents. Thelropenness to provide information was evidence

O of their desire to examine their operation as rigorously as possible, and
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is a major contributing factor to the analysis and judgements which emer-
ged from this study. A commitment to examine alternatives to accepted
approaches in educational practice has been a hallmark of the Academy
since its founding, a commitment which eases considerably the path of an
outside evaluator who must have access to a wide range of data with mixed
reprts on the program.

In the Office of Evaluation Research, | am indebted to Mr. James
Napolitan, graduate student, who bore much of the work on analyxing records,
complling the statistics on students and pulling together the data on alter-
native schools. Mrs. Helen Brown, my graduate assistant, was especiaily
helpful in editing the final copy. Mrs. Karen Phiilips and Mr. Mark Bargen
also alaed substantially in typing the final draft.

interest fn alternative schools and in the product of their expari-
mental efforts has heightened in the last few years due principsity to
the profcund and seemingly insoluble probtems that saddlc most it>.an
school systems. Alternative schools have sprung up in many places, but
their staying power has been waek--as our small study on these schools
demonstrates. This short life span has handicapped the evaluation of
the conceptual basis of these schools 2nd eliminaved the opportunity to
assess student learning with standardized procesur=s. The res.its of
thls study of the curriculum of the CAM Academy begin to lare bare some
of ‘he assumptlons as well as the successful practices of an alternative
school that has accumulated sufficient history to provide a valid test
of innovatlive practice.

This report, then, can be read with Interest by those who have been
curlous about alternative schools and who would be able to profit from
“te experience of CAM Academy which has a record of being one of the

Lt 12
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older alternatlve schools and which, as this veport documents, has progressed
far beyond the early expectations of its founders.




PROCEDURE

Using the modified Stufflebesm eveluation model, procedures were
desligred to gather data on four categories of varlables: (1) input data
on the curriculum, instructlon, students, and staff, (2) context data
consisting of a description of the setting of the school, {3) process
data, largely a description and analysis of the Instructional and
currizulum design, ai'd, (B) product date, a description and analysis
of the results and effects ¢f the Academy program on the students,.

Data wzre gathered through four main sources: Interviews, question-
nalres, scheol records, and student records. The four facuity members,
principal, and program coordinator were given t-o Lour interviews and were
consuited Innumerable times to clarify or e'aliz-ate on dzta. lengthy
interview was conducted with the Director of the thristian Action Ministry

¢

to probe the setting of the Academy wlithin the tnial progrim ol z3=tinan.
A sample of 32 students in attendance at tie Aczalemy doring tove week

of Miy 12 were administered an 87 item questicnnaire aad intervigwed with

[

a senl-focused interview bullt around six stime’us qoosriaong, Wite Jhe
exceptlion of seven items, the interview wcz <rawr fro. 270wl of Tiams

used In the Equallty and Kdu:ztlonal Qppiv 7o .77 200 o cgyrit alant,

Prlo- to administration, tiie questionnaire ::: . =y 2 In2ir0ve 1nwore
tested on a group of students from ghetto backgt ~uies, end rev.2wen o th

the adminlstrators of the Academy; as a consequence, some !iens received
minor editing and several ltems were added, Results from the two above
mentloned national studles served as comparison groups for the returns

from the Academy sample. These results are tabuiated snd reported In the
chapter on findings. To meet the problems of reeding a lengthy questionnaire

)
E T(:the Interviewers administered the questionn,ire prior to conducting

P e
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tne interview with the subject, and in—a few—caces-where-reading difficulty
was evidenced, read the questlonnaire to the subject, For the student
interviews black interviewers were used in keeping with the research
evidence supporting the contentfon that under given circumstarces inter-

view data can be influenced by the racial identity of the lnterviewer.s'6

Une Interview was held with an ex-teacher who had left the Academy
during a controversey in 1968, but who had made z major contribution to
the instructional design of the language arts conponent of the program.
At the time of the interview, he was on the staff of a local college.

A questionnaire for CAM Academy students enrolled in college was
developed 1:sing the same Items, with some minor modifications, as those
for the enrolled Academy student. The open-ended questions were directed
to having the student assess his college experience. In addition,to In-
crease response since the college semple was small, iong distance calis
were made to =very college and university where CAM students were in
attendance, and arrangements were made to have a staff member there des-
ignated to assume rasponsibility for receiving, administering, and re-
turning -the questioanalres, As the study progressed, the college survey
encountered severc difficulties due to the almost nationwide diz-u-tion
of campuses in May 1970 which occured simulta:enusly with the cur ey,
Consequently, mus:h of the data on the college saiple was gath:-~: In
telephone interviews with college staff who were connected with tae

ﬂifeclal programs for disadvantaged students. !n some institutions there
were no specisl programs and {t was impossible to Identify staff who
knew the former CA} students. Dve to the prevalling chaos and disorgan-
1zation, several of the subjects were not contacted, or If contacted,

left campus wlthout retuinirg the questionnaire. Of the 39 enrolled,
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33 finally were sccounted for and seven completed the questionnaire..
These datz are treated descriptively and shed some light on the range
of differences among the CAM Academy students who attend coliege. More-
over, they suggest some of the problems that spring from the interaction
of student background and institutional environment., Noting the low
rate of return as the survey paralleled the nationwide college disruption,
these data may Inferentially be informative on the organizaticnal func=-
tioning of colleges and universities at this time of crisis,

Another primary source of data was the archives of the Academy,
The archlval records cohtalned an extensive set of Jccuments on the
development of the Academy, and were an especially vaiuable source of
information on crrriculum construction and mzjor design cheprsas. in-
cluded In the records were creative products of students, :ome anthologles
of student writing, copies of student newspapers ai:d petitlc:s from
students to tne faculty. These records were partl:ularly helpful In the
analysis of the shifting emphasis on Instructional design during the three
years of the Academy.

Student records were fraamentary, but test data was avallable on
the majorlity of the students in the sample. Entering test data was
aathered on a random sample of 31 students who hac entered CAM but did
not attend any appreciable lenght of time. Incluced within this sample
were a few cases In which the subject took the entering test and dld not
enroll, The test data on the sample of students vho were in attendance |
at the time of the study included both entering aid end-of-year achleve=
ment data In three areas: reading, mathematics, and language skills.
These data were scores on the Test of Adult Basic Education published
by the California Psyctologlcal Corporation. A wore limited sample of

@ test data on student performance was contalned In the scores on the test
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data on student performance was contained In the scores on the trst of
General fducational Development, as some students had not teken the
G.E.D. durlng the spring administration. Comparisons of the means of
the pre and post-test scores of the TABE tests were run. Other compar-
isons were made of the scores of sub-samples of the students who had
appiied for acmission, or had been In attendance, as well as comparisons
wizh public school data.

Of particular interest to curriculum designers and others who have
studied the alternative school movement are the constructs of the
Instructional design which have emerged from the innovative efforts
with the student population at CAM Academy. The present Instructional
design was described using data gathered in Intcrviews with teachers,
students and administrators. Certain records were examined: the
student advisory sheet, student assignment folders, and the materials
in the learning centers. The Iistructional design was analyzed along
the specific constructs of: (1) objectives, (2) dominant modes of
transactions, (3) subject matter content, and (4) direction and range
of evaluation procedures. Data on how the design fulfilled these
constructs was compared with more tradltional approaches to Instruc~
tional design typlically found In secondary school practices. The
instructional design model now us~d was compared with previously used
models which differed primarlly on emphasis rather than on general
objectives. Having data from three sources on the instructional design
afforded opportunity to do a triangular snalysis of the constructs,

Dats on the ovarall (macro) currlculum design was collected
from recoids and interviews with the administration and the former
teacher. The currlculum design vas constrasted with myre traditl.nal

O
]EIQJ!:Tject-centered designs in both its general education and speclial

Full Tt Provided by ERIC.
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Interest education cu.casnt.. 1though tha recordisz were fragmentary,
some comparisons 5% the ruciro design <aphasls and chaages over tims
were made,

Evaluation elways Involves comparison. Wherc tie sample of subjects
and the educettional niode! are markadly differant from most previous
investigations, cpeclal problems for appropriate comparative data plague
the !nvestigator. To offset the lack of the riaur which randos assi; wment
of subjects, control groups and other simliar methodulogiéal niceties
contribute, multiple data sources were tapped and cross comparicons
of qualitative dc“a were used. Perhaps of greater Importance in data
interpietation, however, is the use of the outcroppirg theory wiilch lioids
that one can estimate the Strength of the general evidence by the
dominant trends in a varlety of data where the sources indivigually
are tnsufficient, but taken together do reveal dominant trends and
reflect coherent patternsz Comparisons of the modzls of Instructional
and curriculum desliin raquire the Identification and description of
the constructs of the models being used. As previously noted, thls
required the brirging together of data from several sources and
reconctling the paradoxes. Having delineated the models In use,
these were compared and contrasted with the constructs of conventional
models described In the Ilterature. In the comparisons of test data,
wormative d~ta was available as well) as some data from pubiic schools
that the CAM Academy semple had attended. With some statistical
transposition, It was possible to make conpariscns of rezdiny achieve-
ment. Where pre &nd post achlievement measures wizre avajlabie, comparisons
were made wlth normative date avalilsble on the test, with past achleva-
ment trends of the sample, ond with nelghboring pubiic high schools

O _ich most of the students had attended Pricr to enrollmeat at CAH

ERIC
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Acadenny. As is most evident in the section on conclusions, much of

the data were analyzed rgalnst studies In the liveratire which related
*o and Illuminated the findings, a neccssary etement In moving fleld
evaluatlon research findings bdeyond simple descrtptlon? In summary,

a breadth and variety of data were collected, and multiple comparisons
made to compensate for lack of controls on the populatlon under study.
Data quality control was exerclsed by cross-checking data from different
sources, and the outcropping theory of date Interpretation was followed

In drav.ing conclusions.




FINDINGS

The findings are presented under six side headings which reflect,
to an extent, the cateyories of data in the evaluation mode! znd the
organizational structures of a school. Within the findings, however,
one w1l find an overlapplng use of data from the evaluation model's
categorles when It is reluvant.

The School and Its Social Context

An Important cortributor to the understanding of a school and
Its Instructional problems is a knowledge of the social context within
which & school operates, and that governs the outside-of-school exper-
iences to which stucents are exposed. Some suthoritlies cite these
influences as the major factors In determining school achievement.
Since these environmnental factors have been Influential in the Fouiding
of the school and the shaping of fts curriculum, a brief description
of the school In its social setting fol lows.

Located In the Vest Garfleld Park area on the Vest side of Chicago,
CAM Academy Is In &n area that Is largely a black ghetto. The Academy
1s housed In & former bank building which the Christian Action Hinistry-
has purchased for Its programs. The Academy shares the bullding with
an employment burcau, & consumer fraud agency, college placerent
asslstance, and the adult education unit. CAM is presently purchasing
this bullding and a percentage of the costs of the Academy are oblliga-
tions on tepayment of the loen, The building provides adequate space
for the present ¢rganization of the Academy, and offers limited room
for expansion.

An {mportant determinant of the Academy and its curriculum 18 the

)
I{Iﬂ:‘oundlng environment. The building housing the Academy is located

20
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on a busy street within-a small business district containing a varlety
cf retall stores. Off the adjoining side siceets are the usva: carry-
out food shops, dry cleaning, small grocery shops, laundry, be:r jolnts,
and record stores. Uithin this area and scattered among the ;mall
businesses are vacant stores, a nimber of which are burned oui, visible
evidence of the fires that Swept this area three years ago. Jdany of
these burned out shops have not been cleaned up or boarded up; and are
areas where children play and garbage accumulates. Theare aré few new
businesses moving in thearca other than occasional small busfnessmen,
and to all appearances the one large chain store, while maln%aining its
present outlet, is not expanding, nor are other large busireises estab-
lishing stores In the area. f
Vest Garfield Park has been in tiransition for the past;decade,
but s now & solld black neighborhood. iMoving into the are; are
bleck? predominately from other sections of the clty and & I{mlted
number of newer Irmigrants from the South. Transiency is h'gh, but
probably lower thon In other black areas of the city where Lhe housing
is In & greater state of deterioration. The level of transhency is directly
reflectied in the students' report of the number of times th}y have changed
schoal outside of the normal changes mandated by grade proqression.
CAM students averaged Just s little less than four switches, while the
nationeide Project Talent sam>le averaged between 0 to 1 school changes.
Housing is mlxd, with svie streets being Vined with « few quality
spartment bulldirgs now deterlorating, other small shobby i2rtment
buildings, and scme blocks of onesfamlly well-kept homes. Regardless
of the structures, overcrowding is endemic, and the street& teem with
people. On side streets, the population density of the ti2a is visible

In the numerous ‘young chlldren at play; while on the maln streets adults
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meet, hustle, hang out, and iransact business, %The life of the street
is a prominent feature in the lives of the Academy studeats, and the
shadow value system tha: {nfuses street life is evident in the Academy.
The iron law of economls scarcity which haunts the s:ireet and its acti-
vities Is also apparent as an overarching factor in shapiny student
behavior toward learning, jobs, and careers,

Unemployment 13 a stark fact of Iife, especially for black yout! s
who have not graduated from high school. Academy students reflect
this characteristic in that few held jobs, and many had been unemployed
since leaving school. 7o be unemployed contributes to the problem of
employability, as kas been noted by studies of the unemployed. Corres~
pondingly, the Acacemy's experience in providing part-time jobs for
students ran afoul of the inany built-In perscnsl problems of meeting
job demands which plague the out-of-work, Cfecar of fsilure, relegoted
to jobs that are of limited staius, and even viewed wiith contempt by the
general public. he job becomes a part of the syndrome which contri-
butes to lowered self esteem and marginality in the society. Liebow
described the rela:ionship of low self esteem and enrployment: ‘'Thus,
the man's low self esteem generates a fear of being tested aad prevents
him from accepting a job with responsibilities or, once on a job from
staying with It [f responsibilities are thrust on him, even if wages
are commensurately higher. . . Lethargy, disinteres:, and gezeral apathy
on *the job, so often reported by employers, has 1t3 street corner counter-
part. 7The men do not ordinarily taik about their Jobs or ask one another
about them."gThese personality tralts are prominent in the school, and
present major motivatlionsl and Instructional barriers. The uniqueness
of the Academy has been its ability to devise programs to directly ad-

dress these problems.



A ot insignificant fact governing conduct in the community and in
the public schools is the presence of organized gang actlvlty; Especially
among the males, gang activity Is a force, requiring in a number of cases
that tte individual join for self protection. The questionnuire data
contains evidence that some students came to the Academy due to the activ=
ity of the gangs in the high schools, either 11 recruiting or in conflict.
''No Gangs,' was a positive value of the Academy cited by a number of the
studerts in their assessiient of the strengths of the school.

(AM Academy's student body lives in the local area, and most pupils
had a:tended one of the seven high schools on the West side of Chicago.
Many f these students had knhown each other i1 their high schools, and
it was not uncommon for them to eome to CAM Academy through the invitatlon
of a student they had gone to high school with. Fourteen of the thirty-
two sampled said they came to enroil through the urgings of a friend and
four more directly cited . * "a person from CAHii.'" It is unclear whether
the «ontact was & student or person from one of CAM's programs, ifost
of the students had lived on the \fest side o Chicago for a period of
time although West Garfield Park is an area which,in the last decade,
has thanged from a population of predominantly Southern European ethnic¢
groups to an all) black area.

The student body Is oserwhelmingly male in a ratio of about four
or five to one. This is understandable when one realizes that for central
clty schools it is not uncommon for Negro males to have an eighty percent
dropout rate, Two significint factors for males and femules, particularly
bactuse they had 2 very strong bearing on schco! attendance and students
reme ining in CAM Acedeiny for a period of tine, were police Tnvolvement

and deperident children. AppeoxTmately 35% of the males had ...~ -
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kind of police Involvement-prior-to.-coming jo CAM,. and a nunber-were
arrested whiite they wera studesis. The pqiics invoivement i2ny tlhaes
intevizred with their attendance Incsm.ch as thoy would be held in jail
without bond or becaire invoi.2u In covit 8Ctions winieh wiuld heep them
away froin schoa'. FIfty percent of the famales have one or more child-
ren, and this is a significant factor influericing their school attendance.
tost of them could not afford to hire baby sitters, and there were few
day care centers avallable in the neighborhood where they could leave
thelr children. One frequently sees young children around the school.
1t was the oplnlon of the director of the Christian Action Ministry that
a full-time day care center would help materia'ly in the enrollment and
full-time attendance of girls.

The problems of the Immediate comminity intrude on the Academv and

~

have 1o 03 pest cendtitaned the advestoonal soitinge nroesivaed a ithe
St

N rnh o o Croin, drugs, alcodal, jorestial visY~me and other

sont-i dismeaisnt TN en by wonifest b e A Lislg, prevernting,
ic = e ar of cases; tn2 Vihnsiioning of an eficciive educatioral program.

Tho T Ry

To piovide » mora detailed d.scription of the studzant bocy's char-
acterlstic: a quesciowmeire was administered at the time of the Interview
to the rone "2 of 32 students in ait=-“a0z2 during the wes' of 'y 12,1970,
Infu o~ was gethered on tie o ez boly In tie maiias. o0 ik exe
periecce, “uaily life, Interpersonal relctions, schosling, rowins wotive
ity, end activities at CAl, The questionnaite vnzsd refusted fizac yom

10 11
the two nztlonal studles, Froie~t Talent and the 'z.e073 T2nmrt  along

with additlonal oper-ended questions speclfic to tiie Acudemy.tor the pur-

pose of analysls, the responses glven by the CAM student were compared
O
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to the data from ihese two nationsl studies. llence, ''more''nand ''less"
arc terms that indicate differences in perceniages of CAM from those of
the national study,

In work activities, the data In&icated that nales did less work
around the house, more rarely dellvered newspapers, babysat, mowed lawns,
or kept house. However, maleswzce a little more likely to have done .
clerical work during the summer (work in this questionnaire likely re~
Flects summer Jobs as much as part-tlme work). 1n addition they were
more like!; to have worked in factories and retail stores as stock and
delivery men and on clean up work. Femaleswere more likely to have been
employed in sales work. Femaleswere unlikely to have had much of their
spending money come from allowances, Males , hewever, were more likely
than the natioral average to report their spending money came from allow-
ances.

To explore the social activities of the students, the questionnaire
probed the irdividualls i .clveienis in various feorr:! acd nfurmal organ=
fzatinns, On thes» questions, the responses were similar (o those of the
natonal group with the singular exception of significantly more activity
in informal neighborhood groups. 1in ihe realm of entertafnment the CAM
students go out for fun and recreation a significantly greaier number
of evenings per week; an average of thre= or four nights per week. A
somewhat suprising answer, however, is that males claim to hasve read 1
more books thzn the natlonal rorm within the fast 12 monthz., Of the males,
49% claimed to have read 11 ar more bosoks within the last 12 months; of
the natlonal norn »nly 22% claimed to have read 11 or more tcoks., The
females answered about the éame as the national norm. These flgures
were disputed by the faculty.

Q
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A number of Ttems:- in the questionnaire concitrned the-studentS previous
schoiastic e perience and present invoivement in CAM Academy. At CAM
the average number of hcurs in attendance reported by the students Is
appr-oximately 15-17 hou : a week, substantially less than thc thirty
hour week of the public cchool student. The studenti estimated that
they spend approximately 5-10 hours a week in study which is the same
as the national sample. One might specuiate that this response Indicates
a certain amount of volunteerism that might he founc in seif-selected
stidents such as CAM's. However it may be an artifact of experimental
dennand, What teads one to suspect these responses are the males’ responses
when asiied for theiv high school grades. The grades reported prior to
CAM are actually higher than the national sample of high school graduates.
Fcurty-six percent of the males, all high schoal dropouts, indicated that
ttey had had mostly A's or B's. There may be a general refuctance to
admit (o educational deficiency. They also indicate that they work a
mean number of approximately 5-10 hours & week.,

Concerning their relationships at CAM, tha students answered that
thz number of CAH students thit they considered as friends was approx-
inately 7 or 0, thc highest number possible on the scale. The students
reported that thelr relationships with their teachers were either friendly
or cinse {28 of 32). Twenty four of the 32 szid they would recommend
CAM  for students '"'like myseif'', None of the students said the, would
"ot recommend CAM at all." Si» st:oted that thev came to enroll through
the recommendation of their fi: ::iool, 14 due to recommendations of
a friend, &4 through recommerd:t'cns of a perscn already In CAM and 6
from other sources. This perie.z [:isicates the in:reasing status that

C3M holds in the eyes of public high school cc:aselors,
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There are some\}éstricffons placed on enrofiment in the Academy
by state law; all students under 17 years of age rust be enrolled in
an accredited sctool. CAM, lacking accreditation by the state at
this time, cannoi. accept students who are under 17 years old. The
student body tends to be between the ages of 17 and 21, Nevertheless,
most of these students were not clcse to the completion of high school,
and dropped out gereraliy &t the end of the tenth or the beginning of the
eleventh grade. Several of thess students have been out for a number of
years, so it Is rot unusual to 7ind a few older students attending CAM,
In thelr early twenties, srd In two known cases, students who were in
thelr thirties. Neverth:l¢ss, most students who aie In attendance are
17-18 years of age.

The major input data figures concern the background factors of
femily and hom:. Slignificanily, the £AM students listed the mother
as the main briadwinner In their hciae much more frequently than the father.
In the nationul studies, 85% of the sampie Indlcated the father was the
main breadwlnner and only 9% Indicated the mother. However, on the
CAM data, 15 «f tha 32 stated thit thelr mother was the maln bread-
winner, and orly 14 of the 32 listed the father. The students
at CAM reporttd that their fathers were more likely taborors and
poticemen than the nattonal sample. The boys did list that few of
the'r mothers were housewives, and more were laborars, service workers,
and semi-skllied workers.

37% of the CAM students regorted that they did not know their

.

father's occupation, compared t= ™ "l of the natlonal norms, reflecting

the fathar-at sent home lives of ¢'.c A students., On the work of the

mother there ~as no difference on ti.e "'} don't know'' respunces, approxi-
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mately 10% for both males ard femaiez. On questlur: conterning the places
vhere students are now ilving the father abseice wa:; agaln observed.
Only 43% stated that they were living with both their fathers and their
imothers, whereas of the non-college respondents of the natlonal sample,
30% lived with both parents. Thirty four percent stated that thev were
living with their mother onlv. These responses were consistent with
the previous rasponses concerning the work of the father where 30%
of the students }isted "'l don't know'' 1f the "I don't know''s are assumed
to Iinciude reference to absent fathers. And moreover, if one were to
add 30% to the mother and father present flgure thsy would approximate
the natlonal average,

The economic stress among the enrollees was very great. In looking
at the questionnaire data, one finds that the family's economic base s
affected by size of the family, and by one-parent homes headed by women.
In most cases, these mothers were emplosed in non-skilled or semi~skilled
Jobs which put them In the position of not earntny enough to effectively
support a sizeable family. The most recent census data on the West Gar-
field [ark srea plates over one-third of the families in the area well
below the poverty line set by the Labor Department. Several of the students
no longer |ived at home, but were on their own and were required to meet
all of thelr datly expenses.

The student tody tends to come from large families; 5.9 Is the
mean number of children In the family, a sizable Increase over the national
average of 2.3, The students tand to be middle or younger chlilidren
rathar than clder children, Whether this impliies that the position
of the sibling in a femily s a daterminant of the amount of education
that children from this partiuy. - pejulation recelve 1s open to spec-

O
]E[{J!:]t'on. Hight It even suggest that cider child-en In very large
A ruText provided by Eric () d
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familles probably tave even mose suovorce limitatlons on their opportunitles
for educational advancement than do middle or younger children?

Also refiecting the community of the CAM students Is the fact that
many more live In a two-family house. In the natlonal norms, roughly
75% listed a one-famlly house, whereas in the CAM data, 14 of the 32
listed a two=famlly house.

On one of the most Interesting questions, the student description
of the family finonces, 41% of the boys considered thatr familles well-
to-do and approximately 34% more llsted themsalves as comfortsble.
These are sctuslly above the national percentage averages. It seems
possible that *hese responses could involve z difference In reference,
i.e., that 1f both parents asre working the total famlly lncome relative
to other family's incomes In the ghetto may e significantly higher,
However, we have no reasorn to belleve that the number of two-working-
parent households Is greater In this pcpulation, Another interesting
response was the stated number of books In the family homes. Both
males end feinales at CAM reported they had siightly more than the
national average of approximately one bookcase fuli, The CAM student
mean wes actually closer to two or more bookcases full, and 19 of the
CAM students repnrted three or four bookcases to a library full of
books. One Is, of course, reminded of the conclusions of the Coleman
dats [ndicating the (mmense effects of academic encourag:ment through
such « .slces 88 the p.oviston of reading materlials that the family can
have on the inteliectual development ard achlevement of the youth.
However, the impact of homes rich in reading material Is not reflected
In the CAM studants' reading rcores, as reported In the szction on

achievement.
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In one erea of interpersonai relationships, It was found that both
males and females at CAM have discussed their ¢oliege pians more times
with thelr teachers ai CAM than the average numher of such discussions
In the national sample. Nowever, there was no difference from the natlonal
semple In discussing Jobs, occupations after high school, high school
work, or persona’ problems. As might be expected with the absence
of fathers from many homes, males and females did respond thut they had
discussed their plans after high school far less times with their fathers
than ¢ Id the national norms. Most, in fact, reported O or only once,
Lest this be Interpreted solely as an artifact of the father absences,
they also discussed future plans with their mothers far lcss t'mes,

There vwere r differences 1n the nurber of discussions with brothers

and sisters, teachers, and ciergymen, the norm being @ rather interesting
mean of only .47 times. in summary, we find that the number of
discussions CAM students have had with others is generally lower than

the natlonal average with the exception of discussing college plans

with CAM Instructors., This may be seen is Indicative of the college
orientation at CAM.

In areas of Income and education, the student report data seeme
perilously distorted. When ¢ross checked with faculty and others
knowledgeable about the students and their famllies, these responses
were reexsmined. As one Informant, wise in the ways of the ghetto,
sald, '"There are two difficiencies one must never publicly admit;
being poor, and betng uneducated.'' The consistency of the students'
responses on items In this category, In the face of compelling data
to the contrary, would lead one to conclude that these factors were
operative here.

ERIC 30
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Student Attitudes

The data con the attitudes of CZM students were obtained from questions
from both 2roject Talent and the Coleman Report, particularly the section
of !'"fate control'’ questions. The questions utilized fall intc three gen-
eral areas: self-assessment, (especially as revealed in statements about
study habits), attitudes toward the Academy, and the individuals gencral
sense of contro! oVer future and environment. One limitation was that
there were only efght girls in our sample, consequently any conclusions
based on the females must be considered as only tentative,

On cquestions concerning study habits a good deai of wishful thinking
and self-misconceptions were evidenced. The males and the females both
considered themselves to be doing "a little more than the class requires',
and also reported that they usualliy made sure that they finished all asign-
ments beforehand, more trequently than the national norms. They felt
that a lack of Interest affected their attention to a lesser degree than
the national norms, and also they Indicated more frequently that they
enjoyed writing compositions. They also had a greater tendency than the
natfonal norms to '‘consider a difficult assignment a challenge.'” The
males 3tated that they thought that '‘being a fast reader helps me to com-
plete assfonments quickly." These responses were ajaln In excess of the
national noirms, Both males and females note more freauently than the
norms that they had missed assignments by not paying attention. Nelther
males nor femates Indicsted that ''siow i+celicg holds me back in school
work'* nor that they had a difficulty with English mechanics.

However on what was perhaps a mo,e subtle and revealing question,
the maies reported more frequently than the norm that they pronounced
words t0 themselves whilc reeding. The femzles indicated this sub-
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vocallz ug !n roughly the sasme proportions as the natlonal noirms; that
is, at least half of the time. Thils subvocalizatlon 1§ known to slow
down reading speed. At the same time, both the males and femeles stated
that they have less trouble remembering what they read than t:e naticnal
sample reported. No difference was shown on having to -e-read to under-
stand. In sum, Tt appears CAM students arc either over-rating their
abillties to themselves or at least to the investligator, or reflecting
a dlfferent reVerence basis, since thelr abilities in reading and mechanics
as shown on th2 TABE tests are.liower than the mean on natlonal norus.
The students' aspirations, |.e., what they expact thalr occupations
to be, were bcth lofty and revealing. The highest number expected
through thelr education to become lawyers. The next ranking vocational
cholces were: clergymen-6, entertainers-3, soclolcgists ?, elementary
teacher=}, hljh school teacher-1, soclal worker-1, doctor-1, farmer-i,
salesman=1, beautician-1, and construction worker-1, E&ight expectad
thelr occuaption to be differcnt from the occupations listed above, and
twelve expectad their occupation to be ''none of the above.'' |n regards
to the particularly !ifigh numbers on both the lawyers and clergymen, the
Academy teacters suggested that the lawyer Is e highly respected man in
the black ronmunity because of his tremendous power of recourse to the
lew, The CAll teachers at the same time sugcested that the relatively
high numter vranting to be clergymen, (given thelr lack of Interest in
talking to c'ergymen), likely reflected little retiglous Interest but
rather consldered It a good position for eccmonic and soclal advantages.
Two quentlons were asked concerning attitudes towards CAH Academy.
The students were asked what 2.pects of CAil they liked the best, each
o student belny altlowed to enii sete &5 mahy as he deslred. Twenty-two

lzl{Jf: of the 32 1llel the teachars and adminlstrators and thelr relationship
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with studenis; 15 Jiked +he way teachers and s:udents worked toge:her:
15 tiked the way classes were taughi; 13 liked the studenis a: CAM;
19, the different materials that the siudenis were allowed to work on;
and 7, the subject matter and ideas being learned. From this i: seems
quiie clear, echoing ihe eariier high evaluation of thelr tcachers,
that relationships in general are the most vzlued aspect of‘the Academy.
in responsc to '"What goal do you wish to accowplish at CAN:' 22
checked ‘'obtain high school diptoma,' 15''be able to enter Jollege, 19
“'to be able to inprove the living conditions of my family liow and in
the future', ''be able to get a betier job wi.hout a calleg% degree'!,
11 "to improve my ability to coniribute vo the black commdnity”. and
3 '"neet my friernds and plan Interesting activities." Fror this it
apnears that the students have rather concrete goats in mﬁnd. parti-
cularly the a:tainment of G E 0 certification., {t seems necessary
to separate expectations of the Academy, which appear to‘be quite
concrete, from their general aspirailons, which appear bcth lofiy
and distant, "his i{s probably a function of the limited (ime percep~
tion mentioned previously.,
‘The Colemsn questionnaire was utilized to obtain information on
the student's sense of control over his eavironment. Coleman says (p. 23)
",..d pupil attitude factor which seems to have 2 stroager relationship
to achievemeni than do all the ''school't factors together, is the exient
to which an tndividual feels he has some control over his own destlny.“12
On these ''fate"” control questions, the CAM students Qave mixed responses
to the answer cholces of''agree,' '"disagree,'' and "not sure,'" Approx~
imately 25% of the students, 7, ajreed with the statenent, '"Good luck

O
]El{J}::re important than hard wsrk for succezc.'' On the patlional norms,
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17% of the wegrocs answering agreed with the siatemznt, as did only

5% of the overa!l nation., iiost of che students did disagree with

the statement, ‘'People like me don't have a very good chance of being
successful in life," On perhaps the most explicit fate control state-
ment, ''Every time | try to get ahead, something or someone triez to
stop me,' 13, over 40%, of the CAM students were in agreement. On the
national data approximately 15% agreed overall, and 23% of the black
mid~west metropolitan 12th grade students agreed. (It should be noted
that on many of these questions, there was a very bimodal distribution.
for Instance, '"'If a person is not successful, it is his own fault"
brought 9 statcments of agreeent and 17 statements of disagreemeni,)
One of the most perplexina answers was offered to ""Even with a good
education, | will have a hard time getting the right kind of job."

23 of 32 agreed and only & disagreed. 7The press or the environment
where unemployment is high may shape this resporse.

Perhaps in reflection of scme larger sense of ego atienation, 7 of
the 32 agreed with "[f | could change, ! would be someone different
from myself.' On the other hand, a high sense of efficacy was shown
in response to the statement, ' Sometimes | feel that | just can't
learn.'' On this one 25 clearly disagreed and only 4 agreed, which is
quite lower than the agrement level that Colemen found: 34% of black
me.ropolitan 12th grade students, and 40% for white metropolitan
midwest students., Congruent with the national datay-25% (8) ayreed’
with "'l would do better in school if teachers wouldn’t go so fast,'
and 20 disagreed. Also, 20 agreed with '“the tougher ihe job, the
harder | work.' 7o the question which possibly reflects their self-
concept the mosi, ''| am able to d» many things ~vell,' 30 agreed, in-

)
B Y ‘luding all of the boys.
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Vo summarize these responses it should be.remembered that the Coleman -
deta originally found minority pupils, except for Orliencals, have far
less conviciion than do whites that they can affec:i their own environmen:
and futures. However, their achievement is higher than that in the
case of whites simllariy lacking that conviction, Coleman found
that the siudents' interest in schools (as reflected in the 30% of
vreading outside of school) plus their self concepts and 3 sense of
control over the environmeni, accounted for more of :he variation in
achievmai than any other set of variables {i.e., all fanily back=-
ground variables or all school variables ogether.) Coleman specu-
lated '...it appears that children from advantagad groups assume the
environment will respond if they are able to affect it; children from
disadvaniaged groups do not make this assump:ion but in many cases ssume
that nothing they can do will affect the environment. ‘they will give
benefits or withhold them, but not as a consequence of their own
GCtion.“1

It appears that CAj1 students present a mixed showing on these three
central attitudz factors. ‘Their presence at the Academy indicates
interest |n school, and they do report sianificantly more amouats of
outside reading than the national norms. .heir s21f-concept as revealed
by their stated ability to do rany things well was also racher high.
Ho..2ver, on a number of these questions, il is at the save time clear
that a sense of control ovcr the e.vironment is lacking in some Students.
Given this mixed picture on the attitude variables, one might expect
the mixed performance on achievement varisbles,

X 70 conclude, the mixed pic'ure brought ouvt in the responses of the
(8

FRJCudents at cait indicate o dciinitely lower sence to control the events
oo o .
30



of their enviro.ment; yet on the other hand they claim a-family back-
ground with more bookcases and possibly higher wealth, ‘ihey also indi~
cate a surprising sense of capability in regards to academic performance,
l.e., English mechanics, composition, etc., on the last it is clear that
there are many alternative explanations: 1llwsory thinking, a different
reference of thinking, etc. ‘IThe questions are also to be recognized as
highly transparent, that is, the students can easily see on many of the
questions what are the ''right'' answers the interviewer is tookiny for.
There also may be Just a general recalcitrance to tell some unkrnown in-
terviewer that your family is having financial difficulties, that you
read very little, and that your family doesn't have reading facilities,
books, etc...in your home. This may explain the overrating of CAM
students of their ability, particutarly in the area of English mechanirs.
the picture is further complicated by the presence of both lofty aspir-
ations in general and concrete expectations from the Academy in particular.
There are mixed responses indicating some ioss of fate control, but at
the same time, & positive sense of identity, personal abitity to do many
things well, to learn, etc.

Students were asked in the interview to describe the maJor differences
between the CAH Academy and the publlic high schootl they previousiy attended.
There were several responses from each student, and these may be loosely
devided into four categories: 1) comments about the general school atmo-
sphere, 2) about teachers, 3) about curriculum, and 4) general comments
about the school. (See Table i) . .

Yhat stands out in the students cusments are the features that
make CAM Academy a distinctive ~'ternative school. The student

QO elng in control of his own tive, which is iutarpreted as "freedom,"
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the attitude of the teachers and their committment to teaching, ihe open-
ended tearning centers, and the close, interpersonal student-to-student
and student-to-teacher relationships. In the students' Judgement the
controlled atmosphere resulting from the above characteristics gives
security from aggression and other diturbances. This atmosphere is a
salient factor In amking the Academy preferable to the previously attended
high schools. Many of these pesitive traits hinge upon the size of the
school as well as its philosophical emphases. The close relationships
between teachers and students, and a familial feeling among the partici-
pants do much to establish the social climate of the school. To Preserve
this positive, rewarding climate students are willing to assume responsi-
bility for protecting the Academy from intrusions by disruptive elemenis.
One wonders from these data whether « ‘arge inner city high scnool can
function, and whether those that exist should peihaps be deceniralized,

Students were asked to comment on what they }iked in the Academy,
and also what they would suggest from their perspective for improvement.
These respnses were catcJorized into five areas and area presented in
Table 11 In the Aprendix. These five areas are: curriculu-, cafeteria,
expanded facillty, maintainance of the Academy as It Is, and a miscella-
necus category which contains six responscs that diu not fit iInto ihe
otuur four areas. Scne svudents had more then one rcspons to this
quasticn, therafore the total number of responscs s higher than the
tota! number of students in the sample.

The student data on thelr recommendations concerning CAM ara replete
with statements of students' satisfaction with CAM Academy and the present
organization. They especlallv resondad with stpporthre statements about

.
]E T(:enr description of tecachers cud Instructlicorai programs. Thelr main
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recommendatlons for changes In CAM Academy are generally In the areas
whiere the Academy has been hadicapped in Instituting changes due to
tuvdget. A slgnificant trend In the data !s th: students' emphesis on

the Academy as it operates In regard to voluntary attendance and thelr
belng able to controt thelr particlpation and coming to school. From

the data it also appears that students are aware of the !mportance of
accreditation for the Academy in galinfng recognition for thelr studles
when they apply for admission to cnllege and for employment. The
enthuslasm for the Academy Is apparei.t in the data, end the school

avolds many of the problems that now plague the Inner-city high school,
as studants strive to preserve the sltustion and take action tv control
many of the stude t problems that are relegaced to teachers and security
guards in the pubiic high schooi. That many of the chaiaureristics whick
contribute to the favorable climate of the school hinge upon slze, Is
seen In the students' data. Students einphasize the necessity for keening
the Academy a smal! intlmate school where there Is o close relationship
between students as well as students and teachers. Whlle the school lacks
In many respects a setiing and equipment that are comparable to the pubiic
schools, 1t Is probably better equipped than public schools In regard to
materlals. Students seem to be cognizant of tta dlstribution of the
Vimited recourses and are not critical of the tareaness of furniture

and Y.nitation of other physlcal facilities and appear to willingly

trade these for the benefits that they get from the size of the school
and tne quallty of the teachers as$ represented at CAM.

Curriculum Deslgn

By definltion, a curriculun design encom 23575 a total educational
program gulding and dlrecting t'» wfforts of zn overall piogrem to produce

o ng range desired effects In student behavior. 1in contrast to an




instructional’deslgn {micro), a curriculum design. (macro), }s more com~
prehensive, over arching an tying together the different subject areas
through the coordination of the educatlonal efforts. As represented at
the high schoci level, a curriculum design embraces all the subjects and
directed experiences that are taught {n the school. In most cases a cur-
fculum is organized by placing together groups of subjects designatling
them as required or elective in students’ programs. However, the design
can utilize experiences or units of activities In place of subjects. Usu-
ally a curriculuin design will differentiate between the two components of
general education and special Interest education. General education con-
sists of those subjects that are required of all students specifir-lly
for their contritution to developing citizenship behaviors. The speclal
interest educatlion compcnent will be composed of those subjects which
relate to vocatlonal and avccational types of interests,

Generally curriculum designs are compared by examining ho.- they
fulfill the constructs of: objectives, modes of transactions, selection
of content, scope and sequence of the content, and evaluation. Oifferent
designs place different emphases upon how these constructs are carried
out. In evaluating a deslgn for effectiveness, vita is gathered on how
the objectives operate In practice, the analysis of conflicting requlir-
ments on students, the overall Impact of the design on students' behavior,
and whether the design is carried out and operationalized as conceptuallzed.
Sh.~e many of the effects of a curriculum deslgn are long range in thelr
consequences for students, effective product outcome measures are difficult
to apply since they requlire foilowling students tongltudinally, as well

@ 'lng to separate out the influence o e currlculum design from other

JEIQJ!:;(ve experlences.
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Prior to analyzing znd evaluating the Acaa%my's curriculum design
a short description of the program as it existed in the spring of 1970
was drawn up. Oue prirarlily to the size of the Academy and the adminis-
trative emphases, there Is close coordination betweeh the curriculum
design (macro) and the Instructional design (mlcro) such that the con-
structs {obJectives, modes of transaction, evaluation etc.) in the macro
and micro designs are parallel and non-contradictory. The curriculum of
the Academy has as fts major program subject offerings based on an assess<
ment of the needs of the student population., An inmeaiate need of siudents
was judged to e the attalnment cf a high school certlficate through
passing the General Educatlional Development Tes: (GED). In addition a
sacondary alm was to gain admission to college for students, and increase
their chances in the employment world.

A large percentage of the Academy students enrolled are very deficlent
in fundamenta! skills, and had low academlic achlievement In their previcus
cschool experience. Most students percelve themselves as having a limited
ability to succeed in schoot, although needing the trappings of education,
such as diplomas and courses, for admisslion Into better carser opportunitles
and even hlgher educatlon. Within the curriculum design, then, there Is
an overall emphasis on providing necessary academic skills and problem
solving abilitles required for success in work and coilege. These objec-
tives are set forth on pages 3 and 4 of thils report.

The content selection and the scope and sequence constructs of the
curriculum design are concerned primarily with the gyoieral edvcatlon com-
ponent providing fundamental skl)ls and processes In specific citlzenship
") "“ed subject areas of mathe aiics, solla iiudies, and tanguage arts.
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Scope and scquencearc arranged through a three-level classiflcation

based on academic achievement and coipletion of a quantity of work in
t

3

the learning centers.

LEVEL 1 LFVEL 2 LEVEL 3

A student must com= A student must com= A student must complete
ptete a1l of the work plete all center work all work In all centers
assigred as a part of satisfactorly and make satlsfactorly meeting

his folder satisfac~ progress In English the requirements in Level

torly. A certiflcate according to the scale .2, passing the GED, or

will be awarded. shown below., A cer- have reading anc math-
tificate will be ematics grades at the
awarded. 10.5 grade level. A

diploma will be awarded
Begin at Progress to at level 3.

Yevel level
4 7
5 7.5
6 8.0
7 8.5
8 9.0
9 1000
10 10.5
11 11.5
12 12,5

A very limited general science program exists primarily due to
insufficlent funds to adequately staff It. As existant, the design does
not have a component In the areas of special interest education of forelgn
Yanguage, science, art, and higher mathematics, Physical education, voca-
tional training and home ecomonics are not repsesented [n the curriculum
at thls time, and there Joes not appear to be much student demand for
these areas.

in the content selection construct, considerable Individual flex~
tbtllty is obtalned through the use of many instructional materials,
Content {s s-iected on the bticis of studzrt rneed to galn comrand of fund-
amental processes, student intsrest, and facuity concern for promoting
nroblem solving. Using a broad variety of subject mater.als, content
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setection is not specified for the learning center nor is It attached
to any specific sequence. However, sequencing is more specific in the
mathematics learning center than in the other two due to the nature of
the logic of the subject matter. In other centers, sequencing is con-
tingent upon student interest, instructors' judgement and applicability
to meeting the external criterion of the curriculum design, the GED.

Most of the modes ©f transaction are described under instruictional
design (see page 52) and the close knit coordinating among teachers re-
duces contradictions in the instructional design and curriculum design
as they fulfill this construct. While there is much pupil~-centered
emphasis in the modes of transactlion, teachers still serve in the capaci.y
of helping the student assess his work and devermine whether he is
making progress toward specific goals. One of the few expiicit rules
of the Academy is that a student must show progress to stay enrolled.
Early in the Academy's history, an attempt was made to have the studenrts
assert a major influence in controlling curriculum and in governing the
Academy. There arose a number of difficulties among the staff and
student body which led to the abandonment of student governance as a
major factor in curriculum devetopment, and in 1968 a system using more
faculty planning and direction was instlituted by the staff.

The evaluation of the total curriculum design by the faculty has
proceeded on an impressionistic basis but consistant attention to the
process of curriculum development has wrought numerous major changes in
design. An example of evaluation being used to reshape the program
occurred when the 1narning center concept was evulved as a result of
the staff's assessment that s:tzduled clrzvcz v2re ineffective. In a
-i;"ar manner, some of the other major evaluations ir constructs that

Rl
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set of f CAM Academy as a different curriculum design than otlier schools,
such as: the areas of concentratlon within thé-learning centers, the
scheduling of lengthy field trips to other parts of the country, and the
organization and abandonment of a gpart-time Job program for students
resulted from an evaluation of the curriculum effectiveness for this
poputation.
One of the primary Influences on the curriculum is the execwiination

glven students prior to enrollment In CAM Academy. Although there

is no cutoff score for enrolIm:nt, and the test 1s used as a diagnostic
tocl by the faculty, it does appear %o piay an Important part In the
selection of students who do attend the Academy. An examination of the
resutts of this exam for three populationa: 1) those who took the exam
and did not enroll, 2) those who took the exsm, and enrolled, but did

not stay for any length of time, and, 3) those who stayed and copleted

the GED test indicates that these are th-ce rather distinct populations.
Many of the students vho ci e to take the Initial exam but die »nt return
to enrol) did nc:. cc.piete the test, Those of that group who did complete
the test had far lower scores than the other two groups. Those who enrolied
but did not stay were aimost one grade level below those who stayed and
completed the GED. This chservation ralses the gilestion as to whether the
entrance test serves as a screening mechanism discouraging certain students
from entering and selecting students of higher academic abitity. Thus

ove: a perfod of time, students who do remafn at the Academy generally

are of the higher academic ability In the total pool of students from
which the school draws. These are only hypothases, but it does appcar that
entering academic achlevement se; also ba ¢ vi-'ated with motivation to
"t~ school, especlaliy wheiz the school has as a pruminent goal
ERIC
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preparing students for co!lege entrenca.

A curriculum design has as Its central purpose the organization of
learning activities to pursue overall goals directed tcward influenzing
the behavior of students. Thus, one finds that the goals of a curriculum
destgn as formulated usually describe broad behavioral patterns: to pro-
duce confident citizens, to encourage worthy use of lelsure time, to bulld
democratic behavior In all levels of life are a few cxamples. Zentra! to
the general goals is the developrent of broad benavior patterns that will
guide a person's life after the school experience In ways that will help
him function in Society and achieve happiness as a contributling citizen,
CAM Academy's macro curriculum design goals are in general agreement
with the macro curriculum design goals commonly found in statements on
the purposes of secondary education but the Academy's macro goals differ
{n baing more consistent and operational than those of most secondary
school s,

One major operational curriculum design difference between CAM
Academy and other secondary schools, is the use of voluntary student
class attendance. Attendance is completely voluntary, with no records
kept on arrivals, departures, or dally attendance, other tham signing into
a learning center for purposes of recording a stu-lent's worlk: orogress. Trat
this 1s a significant factor in the students' asszisment of the Acadeuy's
attractiveness became clear In the students' interview data when the dif-
ferances between the Academy end the previously attended secondary schools
were discussed, The lack of attendance requirements was cited most fre-
quently as one Important major difference, and of greater slgnificance,
the students equated this with freeimm, 'Ve ore free at CAM" was one state-
ment that secred to sum up general student zent.ments as they spoke about
Q
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required attendance versus the voiuntary attendance of the Academy.

Voluntary attendance does much to establish the unljue climate
of the school. Teachers are not battling truency, strivj,y for order
to start classes on time, or handling the required load ot paperwork
that regulred attendance entalls. Moreover, the students viewed it as
a mark of maturity to be glven contrci over their time, and to be aliowed
to d.cide whether to come to the learning centers and to school. This
investigator Is persuaded that the voluntary attendance legitimizes, In
the eyes of the students, the Academy as sn institutlon devoted to helping
them, and one that Is not oppressive, Publlic schools, by contrast, are
described routinely as repressive institutions. It Is hypcthesized that,
for these students who do not have much control over their lives, and who
are governed by a heavy present~time orientation, t.e ability to declde
whether one attends or does not attend school reigns as a nmajor and valued
area of determination In their jife space. Oue to the lack of records on
attendance, a direct measure could not be taken, but from sample counts of
students, and the number participating In the learning centers, It 1Is
estinated that attendance averages about 60% to 70% a day. Attendance In
this range does not differ significantly from irner city high schonls which
range from 50% to 70% of student body In attendance on a given day, with
extended assistance from attendance departments. It must also be noted
that students who are enrolled at CAM Academy are very llikely those who
would have had the poorest attendancc records in the public high schco!l.

The effects of the time horizon of students being recognized and
respected in the organization of the A~ad-- 1/ was checked in the interview
with the faculty. The faculty was In agicui~at that voluatary.atténdange
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was Important to Students-snd contributed to._the school chimate, being
interprated as ron-repressive. As a corsequence many of the other problems
plaguing Inner city schools: aggression, drugs, and student &ntagon!ism
were ousent. The faculty attributed much of the absenteeism of the students
at the Academy to a perscnal time horizon which Is limited to the present,
and not Tnfrequently students were deterred from attendance by chance
meeting of friends not Ir the Academy. Faced with other more pleasurable,
immediately satisfying activities, students would spend their time talking
and engaglng in sucial pursuits and miss classes for that day. From the
student data lt appears that time orientation and time use Is governed by

e time horizon that largely does not extend into a planning for the future.
Therefore, activitlies and friendships that offer present satisfaction take
priority over a more distant, vague future that is only a promise.

When CAM students attend college they find that the time orientation
sccepted by the curriculum approach of the Academy is not recognized in
the universities which operate with fixed time schedules and set classes.
Subsequently, Academy studeni$ experience difficulty in adjusting to
vegular attendance of classes and the part-time jobs which most of them
have to hold In order to attend college. Low class attendance was a
major contributor to academic difflculty in the college sample. Students'
resistance to fixed time schedules was also seen as a major contributor
to the failure of the part-time job program at CAM Academy which was trled
and abondoned after a year. The Issues of legitimacy in the students'
eyes and the fixed time requirements of an academic world and the world
of employment appear to be confllctual at this time. A discussion of the
reasons for these conflicts ard soma sunyetiions for the resolution of
Q competing demands is carricd In the conclusions section, pages 104-106.
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tn the final analysis, the test of a curriculum design lies in how it
modifies long range student behavioral patterns. Uoes it change and modify
the behavior of the students equipping them with the skills they nced to
become useful, productive citlzens? Does the curriculum design attract
students and keep them in attendance? With some qualificaticn, CAM Academy
can answer ‘‘yes' to those questions. Students do attend, mary of whom,
have been physically and psychologically absent from schools for a large
part of their years as students. There is sufficient test evidence that
the Academy students do show academic growth at a much higher tevel and
at a greater rate than one could predict from their achievement curves
in the past. Further, there is evidence that the students do change con-
siderably their asplrations, and do begin to engage in planning for the
future. The curriculum design (macro) with Its close relatiorship to the
instructionsi design (micro) avoids many of the contradictions that charace
terize the macro and mlcro designs ia most public schools and procuce student
cynlcism. There are, nevertheless, paradoxes existing. particulcrly on
the enroilment examination, student voluntary attendance, which need res-
olution if a more effective curriculum design is to be developed.

Instructional Desiqn

Instructional design is defined as the methodological characta-istics

of teaching by which a teacher attempts to influence student lzz..:0g.
Ir. a sense, it s the staging of learning experiences. Included in an
instructional design are: goals.and objectives, selection and prisentation
of the material, selection of modes of transaction defining the .. zclon-
ships and rotes of teacher and materials for instruction, the activities
of the students directed to achieve given ¢i's and an evaluation of the

Q ; of the plan. The instructional desing In general em“raczes all
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those activities that we frequently lzbel methodology, and which are the
specific activities that the teacher is carrying out in a relationship
with the learner in a classroom situation, Instructional design activities,
because fhé} so intimately define the experience that a student has In
school, are sometimes confused as being the totality of a school program.

They are the most immediate of school experience¢ involving the student
and teacher generally in a close relationship, and are vitally important
in providing students successful experienc2s in a school, They are not,
however, the sum total of the school program. Nevertheless, wrienever
students discuss school and their experiences generally they will comment
first and at length on their reaction to the instructional design, Inas-
much as thls impinges on their lives more directly than any othur aspect
of the schoot,

Moreover, the fallure of the Instructional deslgn is fairly well
documented when the students reject the school and schcol's experience.
This has been a salient factor in the lives of most CAM Academy students
and ore of the primary reasons for thelr dropping out. Therefore a good
deal of the data gathering effort in this study was directed toward map~-
ping out the iInstructicnal design and giving attention to the way it Is
viewed by students and teachers, as well as practiced in the teaching-
learning situation.

CAM Academy has always given a great deal of attention to instructional
design, and the early work of the program was devoted to developing teaching
that would have appeal for a population of students, who had, In general,
experienced fallure. There was great concern for failure of the instructional
design in the public schools which resuitea in establishing as a priority

l:Ri(:concaptuallzatlon of & cesign which would licrease stucent achievement
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(For a discussion of‘the relationship of instructional design and personal
fallure see p.y14) Although the history of their efforts Is not recorded
here In detail, it Is important to note that one of the major thrusts in
bullding a new instructicnal design was the movino away from teaching
students in larye groups, and concentrating on teaching tham as individual
learners.

tnstructional designs may be placed on a continulm ranging from those
which are extremely teacher-centric and pre-programmed, vherchy the instruc=
tional goals, sequence, materials, modes of transaction and evaluation
are ptanned in advance, developed into a package, and presented as a com=~
plete unit to the student. On the other end of this continuim = the
student-centric de<ign which emphasizes a relationshig between student
and Instructor frem which emarge goals, materials, sequence, modes of
transaction and evaluation. The teacher-centric approach has the outward
app2al of efficlency through its ease of use with lerge crcops and the
controlled features of the learning experiences whivs suuplify ehinging
the curriculum. B8y ceatrast, the stidunt-centric epproasn reguires a .
heavy Investment in human resources, low pupil-teacher ratlos, and is
difficult to manage and organize Into instructior1 packages which are
easy to implement, Most of the large scale curriculum projects In physics,
mathematics, chemistry and biology have been weighted toward teacher-centric
instructional designs.

While there have been many modifications in the instructional design,
particularly In the modes of transaction which have been utilized, the
oricinal premise of using a studentecentric individualized approach has
beer retalned. One of the ceatral zhrontoristics of the fan2/ation in

@ “tructional design has been the fo:us on ti2 student as un ind'vidual
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learner who needs to have established a ladder of learning responsive to

his need to build self confidence as a learner. This prccedure designed

to increase the students motlivation to engage the instructional design

is secn in the following statement of operating principles in the Academy

syllabus,

1.

3.
4,
5.
6.
7.
O
ERIC

The student must have vome idea of ‘where he is'" in relation to
how much work is expected of him. This is true within each
course and in the school ‘as a whole.

Success must be built into the student's activities. That is,
there must be a well develioped hierarchy of s'iccess points.

There must be sections of work which the student can complete

in one class perlod in order for him to appreciate his own success
at completing them. These must be organized into units that he
micht complete in a week, and those units organized into larger
divisions which he might complete in a month or nore. All of
these divisions must be further organized within the structure

of the course as a whole.

The student must be allowed to move at his own rate and be en-
couraged to work as hard as he can. The traditionai lockstep
class movement Is inappropriate for students wlth Jdiverse inter-
ests and abilities.

The student must be encouraged to express himself to the teacher
and to other students.

Materials for a course chotld be designed with the student in
mind: They should not be bland, or innocous but should visually
excite the student, even before he opens the cover. The student's
own sense of intellectual curiosity shouid be respected, rather
than just that of the instructor.

The student must be in an environment which Is saturated with
educstional materials. Every classroom should have book-display
r&ks, so that the books appear with the covers facing out rather
than the bindings; walls chould be covered with pictures, maps,
posters. This is very simple: if there is nothing on a wall
then the student can see nothirg on it when he looks at it, |If
there is a8 mz2 on the wall then the student can see a map when

he looks at the wall. Stude~ts look at the walls, and we should
make this a lezrning experience rather than attempt to superfic-
Tally repress it.

# ything which the student finds intrinsically interesting should
be concicared as potential curiicoium materials, One must start
with siudents whare they are, not wiizre we would 1lke them to be,

ou



8. 1t is important for an instructor to particlpate in developing
the materials which he will present to the class. Only through
this particfpation w!ll he deveiop t?s feeiing and enthusliasm
for the subject he will be teaching.

In the early instru.tional planning of the Academy there was much
Interest and Lime devoted to programmed instruction. As an approach, it was
an outgrowth of a firm belief that it would enable a teacher to maximiz
the individuallzation, while still stayving within a kanwledze structure
of subject mat:er aind guzreaatzzing competence in the subject area. While
there was consideratle effort and time dev.ted to thazn early =fforts,
programmad insicu.:ion was eveittua.iy writtea off ar bz-ng o0 limited
an approach, auf ¢22 which was inadeduste as an irstructional design if
students were 1o develop cenfidence in their ability. At s time,
there are still programmed instructional maverials avallable and in use
in several of the learning centers. [n genera’, though, these materials
are avallable on a studeant-selected basis. In some areas it was noted
(1anguage arts and reading) they do seem to have won themselves a limited,
but speclfic, place in the instructlonal program. Nevertheless, the results
of this effort have documented pretty much what has been established by
other field efforts using programmed instructional materials, the matertials
are not developed sufficiently whereby they wlll satisfactorily respond
to psychological needs of the students when used as a total instructiunal
p-agram. The problens of student boredom and disinterest springing from
difficutiies in prow:amiv: are,as yet, unrezolved.

Another ez i, avsz of carcern In the instructional design was the
Incorporation of c-:a5 of esperizace that would have appeal to black

students. Inty-'ined early Into the cusriculum was an area on Afro-

American Risicry ard a class on Swahili. These efforts were short-lived
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but educative for the staff. The Afro-American History course was
discontnued wher the teacher resigned and there has been no noticeable
student interest in reviving it. Student enthusiasm for Swakill waned
when they came to grips with the technical, demanding repetition and
memorization required to become proficient in a foreign language. These
experimental effc-ts provided data for the staff on analyzing needs of

the students as a bas!: for instruction, and clarified where students

were prepared to invest :ime and effort. These expariences also docu-
mented that the problem of content selection was subordinate to the inter-
active qualities of instructlonal deslgn ard subject matter as a deterx
minate in subjects becoming psy:hologically significant and motivating

to students. The Academy's experience supports the hypothesis that it

is unlikely that the teaching of specific subject matter alone will enhance
a student's self-concept and develop pride.

Traditlonal school stbjects retated to Iimproving employment oppor-
tunities, over the tong run, maintain their value In the judgement of
students. Within these basic skills the current instruxtlonsl design in
use In the learning centers emphacizes a problem solvirng approach. Fcecusing
on contemporary sltuations and encouraging the student to use a theoretical
approach on applied problems, the problem solving approach becomes the
foundation for thinking which can then be generalized and extended to
other contexts in dally living.

A third earty $-velcpment on dnstructional design within the language s
arts program was tHL w-iting workshop, This workshop, essentlally the
idea of one individual, utilized a mode of transactlion that related oral
Vanguage performance to written language work, and narrowed the hiatus

)
]E T(:ieen thase tw> areas of performance.
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The pr?nc:ﬁal exercises in the writing workshop-wera.to do volce and
imagination. ‘Man has a voi..e, and man has an imagination." The former
to express, and the latter to Interpret to other men. Early werk focused
on visualizing words and articulating inner experience-Iimagination, exer-
cises in recall and writing, The written compositions were an outgrowth
of these oral exercises and, over a period of time, resulted in gains in
visualization and Imagery as well as in the mechanics of writing. The
teacher reported that reading improvement followed along with writing
improvement and several of the students learned to get meaning from the
written word for the first time. 15,16

Within this particular framework of teaching writing, the teacher
was able to also cor:zentrzte on thinkiag skills. Unfortunately, the
efforts of this writing workshop were discontinued when this teacher
left the Academy, and there was no way to formally evaluate the student’
learning which came out of this writing workshop. However, there were -
two publications which were produced in the workshop, and these demon=
strate quality writing by the students. At the time the Academy was ~
evaluated, the approach to writing and the teaching of language arts was
following a more t¢raditional pattern, - Standardized test evidence indicates
that students are making better than. average galns jn Ytanguage arts.
Neverthelecss, there scems to be some evidence from these publications and
in discussion with the former teachet who taught the-writing workshop
that this experimental approach to writing merits mew attention.

After testing a numher of approaches _to icstyuctional design, the
current emphasls as described in written documents is on problem solving
approzches, Utilizing a phifosopiiical framework of problem soiving
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entailing a series of steps, simulations are used to give students prac-
tice in problem identification, data evaluation, and hypothesis testing.
The problem solving approazh used in the social science learring center
is described in a student handout and Bppéars ‘in Aspendix Ar = ° - v

Problem solving was being utilized by two of the staff members,
using newspapers and soclal science materials. The staff has worked on
a number of simulation-type exercises which are used in classes with
students. Work continues along this line, but accounts for a fracticn
of the total instructional time.

The most impartant component in the instructional design, as far
as influencing the pattern of teacher and student relationships in the
instructional task, is the learning centers. When the schedule of reg-
ular classes was termirnated, learning centers with voluntary attendance
and flexible time arrangements were established. There are three of
these learning centers in the school staffed by four teachers: mathematics,
social studies, and a third combinlng reading and language arts. They
are suppllied with a range of instructional materials allowing a number
of entry points for students to begin learning. In some centers special
work corners are mstablished for certain materials.,

The reading and language arts center focuseS on a program bullt on
papertack books, programmed materials on the mechanlcs of Engilish, oral
languzge exercses on problem solving developed around newspapers and a
written composition program. The soclal science program uses a variety
of materials to examine topics, stressing sclentific problem solving and
the paradigms of investigation used by the soclal science disciptines.
The mathematics center uses teacher-ceveloped ulagnostic tests and
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prepared materials, emphastzing—tndividualizetion of lnstructiem.~ "These
learning centers differ from typical classrooms inasmuch as students
select and register In a center, spending as much time as they feel they
need. There a?é n6 cléééréom time schedules” and some &Tudents ‘spend
several days at a time in one center. The advisor and student do corsult
on strengths and weaknzsses, and discuss which learning center can meet
the pupil's instructicne! needs., There is some evidence that students
do, over a period of time, balance up their time within learning ~enters,
although occasionally they do seem to be spending an extended amount of
time within one learning centar. The organization of the learning ceaters,
how they developed, and how they are used, hinges on several assumptions
about instructional design.

These assumptions center around the need for positlve reward struc-
tures, individualization of instriction, coupled with small group exper=
ience, and a curriculum with relevance for personal experience. These
assumptions are reflected in the statement of purpose of the Academy and
the goals of instruction pp. 3-4,

In general, the usual approach to instruction at the secondary fevel
Is use of formally scheduled classes of inflexible time division. Differ-
entiation, if provided, occurs In the assigrnments of material and comple-
tion of levels of lessons. At a more primitive level of differentiation,
basic material is assigned to all students, and those students who complete
more quickly are rewarded with belng allowed to pursue earichment materials
within the Vimitations of the classroom. The instructional derign of public
schools tends to be teacher-centric, that Is, the teacher does most of
the planning, the assignments, and the grading, Ffurthermore, students

O
E l(jdltlonally read and recite material In a question and answer format,
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These recitation and regurgitation exercises can be conducted-verbally
or through commercial or teacher prepared materials. |In either case,
stimuli are presented which stuaents respond to on the basis of the know-
ledge they have gained from the material théy have read.” The cycle of
this teacher~centric, teacher assignment, pupli recitation has been well
documentec by research and the patterns of the cycie have been documnented
as prevalling over a period of fifty years of classroom practice.

In the typical high school instructional design, the written materials
key responses to close-ended questlions which teachers use initially to
introduce students to the materfals, guide thelr thinking and learning,
and finally culminate in test exercises which detcrmine whether stu:ents
have learned. Grades are assigned on the basis of an evaluation of the
student in comparison to other students on these tests. The sum of the
student's efforts result [n the assignment of a grade. Grades for a total
class are premised upon some distribution of abilities whereby some of
the students get high grades, a few of the students get low grades, and
the vast majority fall somewhere between these extremes. Agaln, research
documents that this tends to be quite & famiiiar pattern of evaluation
of learning. As a result of the thrust of the typical Instructlonal dssiga,
which Is based primarily upon a particularly teacher-centric emphasis
and group evaluation, a consliderable awount of competitiveness in the class
prevails, especially among the top students, and a corresponding level
of dlscouragement for those at the lower end of the distribution Is gen-
erated. Within a few short years students soon learn their~places within
this helrarchfcal arrangement which follows a vague bell-shaped curve,
and they e'ther trim thelr efforts according to what they have comz to
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to accept as their appropriate places, or, frequently in resignation and

discouragement, disengage frun the instructional task, carrying the stigma

of failture. It would seem that CAM Academy has broken with tiie commonplace
design with fts overtones of negativism and Is pursuing a very different
approach to instruciicnal design.

From the data gathered, a summary was drawn of the main constructs
that form the Instructional design as practiced at CAM Academy when it

was evaluated In the spring of 1970,

1. Indfvidualization of instruction is a primary goal in the establish-
ment of the Instructional design. The learning centers and voluntary
student attendance ailow for the Individualization of instruction
which Is central to providing success experliences for students who
come burdened with a sense of failure. Voluntary attendance, atong
with a large variety of materials, permits students to be self-pacing
In their approach to instruction. Teachers are prevented from con-
ducting total class instruction due to a shifting student population;
therefore, the Instructional format forces use of individuallzed
approaches that provide for students to be self-pacing, The variety
and rang2 of Instructional materials used and the way the learning
centers are physically organized makes the individualized, self-pacing
approach possible. Horeover, students through self selection of subject
matter engage materfal at thelr Interest level, and also at the level
of their Instructional competency, thus curcumventing a probltem which
Is very conmon In the total group Instruction where the middle of the
class Is the focus and both ends of the continulm are largely lgiored.
Using as a central construct the Individualization of lastruction,

]E T}:e Academy does spend more money on materlals per student than the

Full Tt Provided by ERIC.
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2, Voluntary attendance by the student at the learning center plays
an important part in the operattion of the instructional design, the
estatliskment of goals, and the mode of transaction that predominates.
Through voluntary attendance ftudents gain a feeling of controi which
is very important in thelr handling of their feelings of inadequacy
and helplessness in the face of thelr history of past failure in
classrooms. Where the student is able to select the learning

center he wishes to attend and, wlthin that context, the instructional
materials he will use, he then enters the instructional ladder at

a polnt where he feels some strength and competence. Faculty guidance
corres through counseling with the student on the work he hes produced,
and assessment of the student's needs based on his work record. In
looking at the attendance sheets at the learning center, one sees that
students do move 2mong learning centers although It is not unusual

for them at their first cnrollment to spend considerable time in one
learning center.

3. Student choice of learning materials and the resultani self-
pacing are important constructs in the Instructional design for estab-
lishing the objectives for learning. The wide range of materials
avallable and thelr appeal to severa) learning styles permit Innumerable
points of entry for studeni interest. [here are cloce-ended materials
progremmed Into small steps at one end as well as completely cpen-
ended materials with the student developing both the type and range

of response ttit Is needed. 10 general, the very directed, close-
endad materials are employed with students who are less sure and have
\)nnre 1imited sklils, while the open-ended materials are more attractlve

]El{Jf:'r students who have the fundamental skills, but need to develop
P o
SN



O

ERIC

Aruitoxt provided by Eic:

more complex approachos.to kaowledgs, Once having chosen hls-materials
and begun work the student wmioves along until he accumulates a record
of perfc:ilance which Is used by the teazher to assess strangths and
weaknesses and map odt the individual's progrem of instruction. One
of the strengjths of the advising agprosch is that It can relate

direct asscssment of what the student can do 1¢ mstarials for

future learning; thus, the advitement is fot done Inferentielly from

a more limited group of test items that may or may nct relate to
speciflc future instruction materials.

L. The abjectives and goals in the instructional design remain
constant, for the students, but the routes for accemplishing these

are muitiple. Students are able to foliow many paths toward the
objectives of the instructional piogram, and this provides a consider=
able amount of flexlbility for different learning styles, allowing
teachers to tzp the motivations of students. To become proficient

In the fundemental skills of reading, matnematics, and writing, all
students do not have to work on the same matecrlials. Different learn~-
ing styles do assimliate thase processes through diverse approaches.,
Some need direct assictance, with trich close attention to correction
of errcrs In processes as they learn, Cthar students have developed
suine fundamental skills, and may need assistance on oniy a few selected
aspects. Another group of students need Instructlon to master these
sklills to a level vhere they are used autematically, and can bypaszs
the inftial basic instruction. Fixed obJectives dv give guldsrce

to Loth the studert and the teacher and a raige and depth of materials

provides for many styles of learning contritutes to flexibility.
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This intricate relatlonsh1p~whch“Ts‘generally"recogﬁized by educators
as being !mportant instructionatly, is not generally developed to the
high level that exists in the Academy.

5. The goals for instruction are clear and specific and, as function-
ing within the instructional design, are reinforced by criterion
measures that are external to the student-teacher relztionship. Many

of the students at the Academy are motivated by the recognition that
certain desired goals are available, and there are direct behavior
processes that will assist them in achieving these goals. The necessity
to meet the G.£.D, requirement f{n order to qualify for a high school
certificate gives a very real sense of direction to many of the specific
instructional tasks in which students engage. Moreover, the necessity
to show progress in order to stay enrolled establishes parameters of
individual behavior and assists in maintaining task orientation.

Many of the more nighly motivated students are persuaded of the
necessity of a high schuol diploma for employment opportunities, since
most have experienced difficulty in obtalning jobs, The goals In

the Instructional design address this concerr directly, and it iIs

a construct that has high visiblll.y for the students in thelr day

to day work.

6. The modes of transaction {methodolugy) are more flexible and
numerous than thos customarlly observed In high school classrocms.
Individualization of instruction as a mode !s practlced. B8ut other
approaches enter In: teaming, small group work, film, and lectures.
Manageable class size permits teachers to be quite flexible in thelr
establishment of relationshlps which governs the modes of transactions
in the learning centers. Ten to twenty students are generally in

attendance In the iecarnirg centers "inless a fecture Is scheduled

ce
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or outside resource people are appearing. Using a student-centric
approach whereby the students are engaged In a variety of activities
within the learning center, the teacher moves around assisting
students or handling small groups. Of considerable Import.nce Is
the student-tc~student Instruction, whereby students introduce

and encourage fellow students to try materials and read books. This
Is facilitated by the unstructured quality of the learning centers.
As a mode of transaction It seems particularly important as a
motivating force for reluctant learners, and stimulates them to

interact with materials without many of the usual artificial motiva-

tional devices employed by teachers in regular classrooms. The ﬂ/,f”

range of the transact’ons In use does not let the students waifaa

in fallure, and due to small class size, the teachers know what
students are doing, and can render immediate assistance when
difficulty Is encountered. Students in the learning centers gain

a sense of accomplishment as the instructional transactions are
designed for them to moke progress and failure Is )imited. Self-
confidence and the skiils to complete future tasks are established
through this process.

7. The construst of eva'uation In the instructional design of the
Academy is an unusual one, and the evaluation process functions In

a manner supportive of the main objectives of the Academy. First,
there are no group tests given or intergroup comparisons ade among
students. The evaluatlon process is essentlially a judging of perfor-
mance on specific tasks, the resuits being used to direct s:iudents
toward the skills needed to pasy the G.E.D. Internediate goals

are defined by the designatlon of the levels of accompiishment,

but the levels seem to have but §imited importance in the eyes of the
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students. In thelr judgement, passing of the G.E.D. is the primary
concern. The evaluation monitering process is carried through the
maintalneance of s unt records containing work sampies. These work
samples, particularly In the area of fundamental skills, represent
direct tasks that are related to the external criterion measures
that the students must meet for the G.E.D. 1In the evaluation process,
the work samples are evaluated for data which 1s used as feedback and
guide to the students. The spectre nf fallure often assoclated with
evaluation is removed as the students learn to value the feedback
data from the teachers as assistance in planning their future instruc-
tional program.

Of equal significance is the relationship that prevails between
student and teacher under these conditions, for now they are Joined
in @ mutual task of Imprcving student performance to gain an external
goal. The jJudgements rendered by the teacher In this evaluative pro-
cess are to help the student in his progress towards the goatl, rather
than to deny hls competance as comparisons and emphasis on ranking
of scores in evaluation, frequently do, especlally for the lower
achiever. This evaluation approach stands in sharp contrast to
evaluation approachez generally followed in high school classrcooms
where comparisons made of students with their fellow students produce
abstract scores that assume more importance than data on what is learned.
8. Discusslon In small groups within a secure environment is an
important mode of transaction that permits both learning of protlem
solving proczsses and exploratlon in the testing of one's identlty,
Using this mode of transaction, and focusing on contemporary prodlems
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problem solving apprcaches that have been developed in subject matier
disciplines are used. Moreover, practices within the sheltered
environment of a small group permits encounters ordinarily too painful
to be faced in life to be confrented in a manageable context and

ones abllity to cope with them tested. Language is clarifled, thinking
is tested, and prilorities are ordered through these small group exper-
iences. The results of this feature of the instructional design
program also appears In gains in standardized test scores particularly
In the use of language abllfities.

The teacher and student relationship which prevails within the
Instructlonal design also plays a signlficant part in assisting studunts
with the goals of tdentity and establishment of self confidence.
Students through their relationships with staff assoclate with role
models who have been successful, and who are as indivlduals highly
motivated to transmlt thelr knowledge to the students. Thrciigh these
experlences with desirable role models as teachers, through resource
people and trips to outside areas, the student's life space is expanded
and new caresr possibillities introduced. There is some evidence that
the relationship with the teachers and the expanced field trips have
been an important factor In ercouraging CAM Academy students to entier
colieges,

In summary then, the Instructional design uses a wide veriety
cf approaches in its modes of transaction and relates In a complex
but successful way, objective modes of transaction, selection of
content, materlal, and eveluation. The further significance of the

way that the Academy has developed the constructs in Instructional
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design and their relationship Is discussed on pages 114-117 in the
Conctusions section.

Student Achievement

Student achievement was investigated through the use of pre
and post test scores on the Test of Adult Basic Educatlon (TABE). One
form of this test is administered on eniering the Academy and a second
form is given in June. Two samples of students were studied:

1. The first sample coasisted of those who enrolled and stayed

on to take the post test in Juna.

2. ‘The second sample consisted of those who came and took the test,
enrolled far a short period of time, but did not take the post
test in June.

‘The TABE reports three subscores in reading, mathematics, and language
skills, which were used in the comparison.

These achievement data provide a picture of students who apply for
the Academy, those who enter but do not complete and those who enjoy
academic success. Of the group of students who were successful, a total
of 23 subscores in reading, 22 subscores in mathematics, and 21 subscores
in tanguage was avallable from the original N of 32 who were interviewed.
For the purposes of control and comparison, a sample of 31 students was
drawn who had taken the entering tests but did not take the June post
test, and had only spent a limited time in the Academy. From the sccres
on the entering tests It can be seen that these two differ in the Initial
achievement they bring to the Acadeny, with those who remaln having

higher achievement on entrance (see Table).
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TABLE
SUCCESSFUL STUDENTS DROF OUTS
READING 9.0 8.2 (grade level)
MATH 3.3 7.9
LANGUAGE 3.7 -

These scores are given in grade leve! equivalents, and for this
group of students, the scores are to be compared against the average
achievenent for students of the eleventh grade. Upon admission the
students are two or more years below grade level in the fundamental
academic skills. The successful group of students had been in-attendance
at CAM Academy for an average of five iwonths. Any subjects who had been
in attendance two .nonths or less were dropped from the sample.

A comparison of pre and post test scores was made to determine the
achlievement gains for tihw students. The gains In mathematics and language

were over two years and the gain in reading was four months,

Achievement gains for (AM Academy Students
(5 months average attendance)

READING 2.0 9.4 0.4
MATHEMATICS 8.3 10.6 2, 34
LANGUAGE 8.7 11,1 2, by

%% Significant at ,01
for purposes of comparison, the reading ach'evement scores for the
schools of the area were obtained. Most of the stucents had attended
these public schools prior to enrolling in the CAM Academy. These data
are reported in percentile scores and were transposed to the appropriate
grade level score for ccmparison purposes. Of the three public high
schools which seventcen of the thirth-one In the sanple had attended, the

mean reading score for students in the eleventh grade is 8.3, the thirteenth

QO _rcentile on national norms, The sample of students who took the achievement
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test on entering the CAM Academy, but did not continue in enrollment unti}
the post test was given had a grade level score of 8.2 In reading or about
the tweifth percentile., The students who continued in enrollrent at the
Academy had an entrance grade level score in reading of 9.0, or about the
eighteenth percentile In the national norms for eleventh graders. Thus,
the students who come to the Academy are at the mean or above for the
local area high schools, but stand far below the mean of the natlona)l
norms on standardized achlevement tests where the fiftieth percentlle
would represent average achievement. In other words, these studeats rank
In the lowest one-fifth natlonally of all students in the eleventh grade,
Since the Chicago reading scores were reported for each district at
the third, sixth, eighth, and eighth, and high school level, the curve
of achievement for students was plotted (see Flgure 1). Since the Academy
siudents stani only slightly above the mean score for local high schools
on thelr pre-test, it Is probably safe to assume that this curve of
achlievement is a reasonably accurate depiction of thelr previous putlic
school performance. In figure 1 the mean reading scores for each grade
level are plotted as percentages of norma} progress as set by the national
norms of the test, Noriral progress (a third grade student doing third
grade work, a sixth grade student doing si..th grade work) Is defined as
100, and an underachlever is rated as a percentage of the figure. A student
making average praogress would be on a stralght 1ine representing his achieve-
ment at the fifty percentile on the national norms. From the slope of
the line an Interesting widening of the gap between grade icvel standing
and achlievement can be observed, with a leveling off at 75% of grade level
achlevement at glghth grade which remains afmost constant up to eleventh
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grade. What is significant |s the discontinulty of the trend of tﬁe
achievement curve when the scores for Academy students are p;otted‘on the
basis of the pre and post test achievement tests. Over a period cf five
months, the slope of this line is sharply reversed in mathematics Snd
language skills, !

On the reading scores, although visually it appears to be faliing,
the rate of achievement of four months gain In flve months Is supe}ior
to the slope of progress as evidenced in the Chicago students fron eighth
grade to eleventh. (slope of 81.0 -vs- Z%;i)‘ The specific ﬁercentages
for grade level achievement onlf;e pre and po;:ItZ;t scores are: freadlng.
82 to 80%; mathematics, 75 to 90%; and language, 79 to 95%. Thes: slopes
are seen in Flgure 2, k

Figures 3 and 4 illustrate the reversal of the regression ofﬂachleve-
ment and an extrapolation of the trend line. A previous line ofgprogress
was extrapolated from the public school test data. |If the gradlénts of
the achievement curves in language skills and mathematics could }e maintained,
the hiatus in achievement would soon be closed. Whether this !sfposslble
must remafn in the realm of speculatlon. :

The central importance of the reading scores was clarlflediln a
separate analysls of CAM student scores on the General Educatloa and Develop-
ment Test (G.E.D.), a high school equivalency test.

from the interview sample of 32, only two at the time of tfe evaluation
study had taken the G.E.D. test and both falled. Consequently,bthe students’
scores for 1963-69 were used to obtain a sufficient sample. Th{ flle
contained 313 names., Those who took the G.E.D. were selected f;om this
flle and subdivided into those who had taken the TABE test, and those

[:l}\v(:had not taken the TABE, the latter obviocusiy using the Acadeny facllltles
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solely for the purpose of taking the G £E 0 ; 2 service the Academy pro-
vides., Of those who took both the G € D, and the TABE test, the pass-
fall vation on the G £ D was rougnly fifty percent. All JAEE scores for
students taking the G E D were Separated into four groups, males passirg
the G £.0., femiles passing the G £.D , females falling the G.E.D , and
males failing the G.E D.

Hean TABL Scores of Academy Students Taking G.E

_READING MATHEMATICS LANGUAGE
fotal passing G.E D, 10.1 (18) 5.5 (29) 9.5(21)
Total falling € F.O 8.3 (3% 8.6 (59) 8.1 (38)
Total differences 1.8 {52)%* 0.3 (79)¥* 1.k (59)¥*

**Significant at .01
it may ba seen that males passing the 6 £.D. scored higher in all threc
test sreas thon the females passing the G.E.U ; however, male scores of
those who failed the G E D were lower than the scores of the females who
falled. 1t may also b2 noted that there were major differences in reading
In scores between the males passing the G E 0 and the males faillng.
It should be remembered that CAll students had shown the smallest increase
in the subtest on resding of the three categories. The students who passed
the G € 0 had signifiacently higher TABE entianca scorec then those who
fatled,

As a population, It appuared that those who passed the G.E 0? were
a different group from thos: who falled the G.E.D !nterestingly, the
scores of the students In the Interview sample seem to match more closely
the 1968-69 sample who falled ithe G E O, If the entrance scores of the
males falling and the females failing thc G € 0 are compared to the
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entranca sccres of the Interview sample in 1970, very littla differenca
Is observed. iso, the total reading scores, particularly the males' scores,
are higher for males passing the G,E.D, than even tie May scorcs of tha
Interview sample, and particutarly of the males., The 1970 sanple from
the entrance scores will predictably have difficulty passing the G,E.[,
However, tlie math and language May scores of the Interview sample are
consistently higher than the math and language scores of the totsl
scores of those students passing the G.E.D, Herce, the score that
seems to te accountlng for the passing or failure on the G,E,D. Is the
reading score. This is the area in which the Acadeny students are
making th: least progress.

On the basis of the test data available, Academy students are
making signiflcant gains over the short range. 1lhe pattern of an
achlevement gap so prevalent among inner-city youth is reversed in
two of the arecas tested, and slowed appreciably in the third area, rezding,

CAM Acad:my Students In College

Records of thirty nine students from the two graduating classes
of CAM /cademy of 1968 an¢ 1969 enrolied in 1k cifferent junior colleges,
college; and universities were obtained. These fourteen Instituetions
consisted of five Junior colleges, four privately supported instituticns
of hlgter education, and five state universitics. Of the eleven Insti-
tutlon: that were state supported, seven were i~ the state of {11lnois
and four were cut of state. Out of the thirty nine students listed
as enrciled In the institutions of higher educition seven filled out &nd
returned questjonnaires, This small return was due to the widespread
disruption of campuses In the Spring of 1970 which resulted in many
~chooltr having difficulty In rcaching students. Consequently many of
o quest lonnaires were elthar not administered or not returned prior to
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the students lecaving campus. Data was, howsver, obtained on students through
telephone Interviews wicth personnei staff who, in many cases had dlrect
knowledge of the students, and who were In contact with them., The Intcrview
data showed that the cut-of~state schoois had greater holding power for
CAM students. There were 17 students enrolled In six colleges and universities
not In litlnols. Of this number eight were still enrolled, although at
the time of thls study srme students were on academic probation. Mary
of these out-of-state schcols seemed to have a far more extensive program
of supportive students for th2 Academy students, and it was poassible In
each of them to identify a staff member who had worked Jirectly with these
studernts.

0f the In-state colleges and universities, Includirg the local communlty
collepes, 22 scudents enrolled, and of these there was definlte information
on 16. 12 of the 16 were not in attendance at the time of the study. In some
cases, the students 1n the community colleges may have earolled, but had not
attended classes. In the Junlor colleges It was erceruingly difficuit
to find staff who kad had personal contact with fcademy students and there
were no compareble supportlve systems for these groups. From the scattered
data that are avallable, it is hlghly probable that o large number of the
stirdents on whom no “ata wes obcaired had withdrawn.

Within the dat& there is evidence which brars on the clrsumstances
and settings in which stucents succeedud and remalned In collieges. Although
a greater percentage of the out-of-s:ate students remained in sc.tool, there
does not appzar to be much difference In academic qualificatlons between
out-of-state and In-state students. Perhans yreater Jdlfferences exist
In maturation and willingness to break with the community in which they

have been ralsed. Many of the students have active and extended social

Q Ives which are carrled on In the communlty In which they 1lve. This
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street life is inimical to scsiemic life, interfering with study and
class attendance, and offering attractions Lhat are largely unrelated
to academic work. From the findings 1t !s proper to note that whether
students su:zcced or not in the out-of-state school depended upon the
extent of committment to a special program. Where a definlte program
of recruitment of black students had been undertaken, the universities
and colleges assigned & staff membar to assist these students. These
supportleg services involved: Felping the students select classes in
which they would have resgnnsive, (nterested teachers, assisiing them
In finding jobs, organizing thelr schedules, and providing them with
tutoring and/or other couseling assistance. Where these supportive
services were avallable, the chances of the Academy students staying
In coliege were enhanced. By compariscn, the comaunity colleges
which provided no similar support systems had very low rates of retention
of Academy students.

One national Issue which has surfaced in the past few years
is the expressed concern of black studenis for separate housing and
speclal pregrams oriented end developed speciflically for them. Thls issue
is .raised In the data un CAM Academy college rtudent:. In several of the
out-of-state colleges there were very few black students enrolled, and
thls was commented on by the students in Laelr responses on question-
nalies. However, the strerngth of this facter In the total assessment
uf the college cxperlence If difficult to determine sirce It Is confounded
by other countorvailing variables in the college seatting as demonstrated
In the following example. On the basis «f an analysis of the characteristics
of one out-of-state school's student body, one would Judge it to be a

E i%z«dlfficalt place for black 'nner city students to adjust to. Located in
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a state with a history of hostility to indigenous minority groups (indians
and Eastern Europezns), the University had almost no black students in its
neavily rural studsnt body. Yet the data indicates that this university
probably had one ¢f the most successful programs for the Academy students.
Academy students were received by the sﬁudent body and staff of this
campus as sophistlcated large city siudents bearirg valuable information
f.¢ the rural students who viewed themselves as naive In the ways of
the Yarge metropolitun area. The CAM Academy students who were enrolled
in this university were called upon to meet with groups of students, address
various organizations fn the small comunity, and participate actively
in the student organization. Receiving this recognition seemed to
assist students in making one of the better adjustments to college life
of all students in the sample.

In another university setting, which wasy somewhat simllar to the one
describeu, the black students telt isolated and misunderstood. When
they wanted to have thelr "black only' housing and club they were discouraged
bu the university. Consequently, they felt resentful that the university
was 1ot sympathetic to them. In thier data ther:: Is an expressed need
to withdraw from the white soc.ety to be '""among our own'' ani to be
eway from the '"five dollar words'' that white students use. While the
€AY students felt that their soectal needs wer2 not given recognition,
thls unlversity did make a major effort to develop a support system for
black students., The Academy students appreciated the university representatives
who were assigned to this support system, but felt that one In particular had
an orlientation towards keeping the university out of enbarrassment
steeming from the activitles of the black students. Uesplite the displeesure
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of the original seven were continuing their ‘education.--This university
had made acsdemic concessions to the students in the special program,
particularly tn belng flexible about letting students continue even
though they were on academic probation. One administrator said to the
investigator In an interview, 'We ought to be wiiling to give them as
much time as they need for comptetion of thelr programs for these
Academy students have taught us far more than we have taught them, and
have made 5 tremendous contribution to this university."

The dilemmas of black students in a white environment are especially
evident when they come from an all-black ghetto. Some of the Academy
students became 1fvolved in the.politics df the biack student iovement
and falled In thelr academic courses. In the process of political involve-
ment students frequently became disiilusiored with the university life, as
represented by the subject matter taught in college classrooms, and
rejected it as jrrelevant. Thls attitude was especially pronounced In
the case of one student attending an In-state university who had a strong
academic background and started out well for one semester, after becoming
engulfed by ihe Llack political movement shc stopped attending class,
failed her acadzmic subjects, and dropped out of school. The dem:nd
for Immediate rewards and for an educatlon with ''relevant’’ applications
}s common among black students. This confllcts with the demands of
academic work vhich stresses concentration on abstract conceptual systems,
useful In the future. Most professional and hlgh level careers such as
law, medicine or engineering require a mastery of a »ody of organized
knowiedge. This enteils student withdrewal from present social Involve-
ment In order to concentrate on the intanglbie and more abstract systems
which tust be mastered if the individual is to be professionally effective

O
]E[{J}:‘In the future. Relevance 'n professions for students Ifes in the future
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when once a technical mastery of the disciplines which make up that
profassion is obtained.18

The college questionnaire sent to Academy students enrolled in college,
employed essentially tne same quections as the student Interview with
modificatior. appropriate for college students. Their responses shall
be represented within the general rubric of Input data (family ba:kground),
study hablts ard school work, and responses to the ''fate control'' questions
of the Coleman Report.

The students replylng to the questlonnaire were all males between
the ages of seventeen and twenty-two. These were all urban youths,
from Chicago proper and previously had !jved in large citles of
100,060 or more. Thelr famllies were large, with an average of
seven chlildren. The students reported an average of six to seven people
living at home when they were seniors at the Academny. S5ix of the seven
respondants did not list the father as the maln breadwinner of the family
(nationwlde average --80% of households list the father as the maln bread-
winner). Fathers were laborers, service workers, or semiskllled workers,
or 'on welfare.'" With notable difference from the 1970 CAM student
Interviews, the coilege students described thelr family finances as:

a. Barely able to make a Viving {3)

b. Have the necessities (2)

¢. Comfortable (2)
(In contrast 1t wil) be remembered that 75% of the present Academy
student Interviewees described their famlilles as “comfortable" or
'well-to-do'’.) None of these students }ived in a one famlly house.

The students stated that before college thelir grades were in the
8 C~D range. They used the public ibraries little (mean--once a

l:lz\v(:th or less, median ==zero.) Their homes, howiever, averaged one to
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two bookcases full of books. Five of the savzn stated that at least one
of thelr parents thought college was absolutely essential.

All the CAM college students hope to attain at least a ccllege
degree with two planning post-graduate work. Their present flelds of
study are: business-~three, special education--two, music--one, social
science and history--one, elementary educaticri~-one. They forsee future
occupations for themselves as: elementary education teacher {one), lawyer
{one), artist or entertainer {one), and businessman(three).

Turning to matters of study and school work, the average student
reports siudying two hours a duy. However six of seven sald they took
notes on thelr reading once in a while, or not at all. Most felt they
had little or no difficulty writing papers (five of seven). Most alro
felt they learned how to siudy falrly well at CAM, and that CAM prepared
them fairly well for college. Coursewise, they reported mostly B's In
English (five) and C's in Math. Overall, they avarage *helir grades as
B's. However, three of the seven have been cn academic probation. Slx
of the seven were full-time students at the time of questicning and seem
to have felt strongly about it. To the question '"If something happened,
and It looked 11ke you would have to stop college now, how would you feel?'
two énswered they would be disappointed, and four checked that they would
do almost anything to stay En college.

The ''fate control' questions from the Colemen Report attempt to
gage the individual's feellngs about external factors controlling his life
and, at the same time, his Inner sense of &ssuredness In confronting and
surmounting obstacles in Vife. Four of the six agreed or were not sure
that, "Good luck Is more Important than hard work for success.' Agaln,
four of seven of the college students agreed or were not sure that,

""People 1ike me don't have a very good chance to be successful in life."

75



On what Coleman consldered the most revealing statement, five of Seven
agreed or were not sure that, "Every time ! try to get ahead, something
or somebody stops me.'' On the national sample, only about 13% agreed
with this assertion. The most pessimistic forecast considering their
college standing was brought out with the statement, ''even with a good
education, | will have a hard time getting the right kind of job."
Al seven agreed or were not sure. More positlvely, none agreed with
"t sometimes feel | just can't learn' and flve of seven agreed (two
unsures) with "I am able to do many thirgs well."

Fairly representative of students now enroiled in the Academy,
the students who go on to college are from urban homes with large
families and a high percentage of fathers absent from the home.
They have high asplrations for a college degree and post graduate work,
and Indicatc that they are dolng fairly well {B and C's)}, although
Information from college advisors suggest that they may not be doing that
well. There may be some problems in self-assessment here. Moreover. a
confused picture is precanted via the analysis of the Coleman fate
control questions. There scem to be Indications of felt powerlessness
arising from che environmental press of life. Yet at the same time,
there seems to be a strongly felt, positive sense of ability indicated
in the assurance of being able to do things well and to learn. Perhaps
not surprisingly, these fate control responses are very simll'r to those
of the Academy students of the tample of 31, reflecting a certain doubt
over thelr abillty to exerclse control over thelr environment and thelr
future,

CAM Academy students find college a difficult adjustment both
o personally and academically, Academically they are thrown into &

JEIQJ!: situation where competition Is stiff, »>nd thelr Vimited backgrounds
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in science, math, znd forelgn language are constraints on tne programs
they can pursue, As students who come from 1imlted backgrounds, they
have special nseds for programming and academi: assistance, (f they are
to succeed. Furthermore, atthough ¢glven genrerous stipends by cclleges
(varticularly by those out-of-state) due to their financlal stralts and
lack of family financlial support, most of them must hold part time jobs
In order to remain In college. The time horli:ens of thesz students, which
has been discussed at length in the section on instructional design as
an important determinant in organlizing the Academy, comes into play as
the students attempt to adjust to college life and part-time employment.
Regular class attendance for them Is a problem, and many of the students
do not consistently report to thelr part~tim: jobs, which jeopardlzes
their continuing emp’yment. The management of time as a rescurce, the
maintainance of a fixed schedule, end the relinquishment of lnmediate
Interests for abstract goals are major problems for these students. It
has been hypothesized that these problems of adjustment to time schedules
are symptoms of a lack of falth in a future which holds promise of a
better life. OQur data on the student responses on fate control me.sures
would ltend suppart to this hypothesls.
Yet despitu the mixed record, some of the students are succeeding,
and this all the more remarkable given the anormous odds with which
they start. The Academy staff does find that the college experlence,
even for those who dron out, Is a positive and formatlye cne which
enlarges the students parspective, and acqiaints nim with a range of
alternative value systems. |n those collejes where a supportive program
run by sympathetic staff members was available, several >f the CAM
Academy students sppear to be succeeding in obtainkng a college education.
lfl{j}:‘ There is need to Implement simllar support systems in the local colleges

7/
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If the number of students from the populaticn that the Academy draws
from Is to be Increased. The zurriculum of the Academy can move

forward in easing the adjustment of the students to college if it
succeeds in devising ways to Influence the time horizon variable of the
students, bringing then Into a more complementary relationship with the
world of fixed schedules that governs human activitles in the university
and employment.

CAM Academy = Administration.

The CAM Academy adminlstration consists of a grincipal who is assisted
by the program coordinator for the Christian Actlon Mialctry. The
princlpal Is black, ard has been with the Academy for two vears. The
program coordinator Is white, and has been with Christian Action
Ministry since the beginning in 1965. The two administrators were
interviewed on the background and‘hlstory of the Christlian Action Ministry,
curriculum and currlculum development, future direction of the school,
and other questions whizh dealt directly with the Academy administration.
In the Interview, admission standards, budgeting, staffing, and the future
program planninge vere discussed.,

The principal who has been with the Acedemy for one year and has
served as acting princlpal for one year, Is In charge of curriculum
devalopment. She also has responsibility for other typical administrative
duties, budget, ordering of materlals, hiring of evaluative personnet,
supervisiag the personnel In the school, snd all other phases of
curriculum development. She also teaches a class In sdult educatlon,
end does occasicnally do sorie other teachlng in the Academy. The
principal also participates 1n representing the Academy In pubiic,

Q ing with neighboring universities, and participating In fund ralsing.
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In the chain of the administrative organization, she reports anf‘ls
responsible to the Director of the Christian Action Ministry, Hé. Portus.
The Program Coordinator, who has been with the Christian Aétion

Ministry since 1965, works on the Academy program, reiating it ﬁo other
educational programs that are sponsored by CAM: aduit educatloq, summer
tutoring program, a college entrance program, and employment béreau.
Specifically for the Academy, she prepares publicity, represeq&s the

.

school in pubilc appearances, works on new programs, and co:r{lnates the

activities of the Academy with other outside groups that have simitar
educational goals.

In working with the school, both administrators saw cur%lculum Inno-
vation as the principle task and the main reason for the exiitence of
CAM Academy. They spend a inajor portion of their time in cu%rlculum
development activities, and establslhment of new programs. hn thelr
discussion of the Academny, they gave a brief historical bacfbrounﬂ of
the development of the program. '

The Christian Actlon Ministry as an organizatiocn was ffundec as an
aftermath of the rlots of 1965 which forced the pastors of :the churches
frn the West fiarfield Perk area (o meet together, and appraﬁse thelr churhces'
retationship to the community. {in this self-assessment, oée of the
major protlems that early came to the forefront was th: dI{fIcuIt
prcblem of education on the vest side, As a result, on Feﬁruary 16, 1367,
CAM Academy opened with four teachers and 37 students as {n educatlonal
unit in a Presbyterian church. Previously, the Chrlstlan;Act!on
Minlstry had oparated & tutoring progrom but found It uns}ccessful,

and with a small grant from a foundstion, initiated 8 sch2ol *o replace

¢

Q utorlng program. '
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The filrst half year was a pilot phase in which the Academy experimented
with several appruiachas, but emphasized the use of programmed instruction,
a noh-graded classroom approach, and student control of curriculum and
governance of the school. After the pllot stage, ending In spring 1967,
there was further curriculum change in the school year 1967-68
and three inittal assumptions underguiding the program were modified
or dropped. The administrators reported that programmed instructicn was
nct satisfactory due to diflcienclies in content and self-,.3cing problems.
As mentioned previsusly, student control was dropped lecanse of the atten-
dant problems which made It impossible to run an educatlonal institution.
4s aresult of the curriculum work from September 1967-68, the curriculum
development resulted In thz broad outlines of the Academy as It exists
today.

The basic changes that came about during the curricuium develcpment '
periods was a change In the goals to emphasize the develapment
of fundamental skills of critical thinking. The principal cutllned the
goals for the schcol as now covering several areas: 1) the encouragement
of observation and inaulry, 2) stimulating critical analysls, 3) develop-
ment of problem soiving spproaches, 4) promotion of adequacy In communica:
tlon, 5) development of the abllity to use creative expression,

6) development of a sense of solf-ldentity, 7) cultivation of appreclation

of a variety of 1ife styles., During this phase of the curriculum develop=
ment there was assistance from nelghboring universities on the Identification
of what constitutes critical thinking, and approaches by whicii It cen be
taught,

An Importeat finding from this developmental fhase : f the curriculum

was that certain group processvs which are needed for persons! development

Q neglected In a program that Is totally Individuslized. in \aelr
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astessment of how studeats were refating to the program they found that
the small group processes were missing and needed to be included in the
Instructional design. A further finding from tk2 developmental phase
was an attempt to build classes on the basis of student Interest,
ard classes in Swahill, psychology, and Afro-American history were
started. All of thes: g¢fforts were short term. Also during thls period
the staff experimented with bringing many people iInto the school in
order to broaden the utudents! experiences. Another innovation was to
rtake students on extended field trips In order to give them experience
In a wider community, and to Increase their knowledge of the existing
cpportunities. During the first two years, the student groups went to
Fontreal, Canada, Vashington, D.C., and (alifornia. The administration
end staff saw these yrips as having quite: an Influence on students
In broadening their perspectives. Out of these demonstration pilot
programs, a way of proceding on curyiculum development has been devised,
ond the goals and the present structure of the curriculum have emerged.
tlany of the original ideas that prompted the Academy have been revised.

The Academy has never had any forma! admission standards, although
these were discussed in the founding stages. finstead, the focus has been
ca trying to kip a mix of students with tiiffereat levels of academlic
tchtevement. The staff has found that it Is not always possible to
predict the achlevement of a student on the basis of their entrance
iwxemination, or on the basis of thelr patit academic experienc»,

The administration was asked to ass:ss the progrem at the present
.ime, and to reflect upon what they see as the future and direction of
development. One change that they see a; information abcut the Acadciny's

O
.]{J!:rrogram hes spread, has been the enrolim:nt of students who wish to build
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up skills for passing the G.E.D., which to them means the quick completion
of high schaol. Another trend Is the admission of students who have

not been able to make progress in the public high schools, and who have
been referred to the Academy by counselors. While there have been
attempts to aid students to prepare for Jobs, the emphasis has shifted

to fundamental skills and assisting students in developing ciitical
thinking. The original emphasis of helping students to enrol) in

college has been maintained.

For one year, the Academy did have a program of trying to provide
part-time jobs. They encountercd a great deal of dif€iculty in obtaining
these and in getting the students to report to Jobs with enough regularity
to hold them. After a year the job program was abandondrd as the staff
concluded that If students were to pick up vocational skills, it must
be as an adjunct to the program. Under considaration at this time
is a program {n photography, a program in adult education, and a section
In clerical tralning. it Is the bellef of the administration at this ~ime,
that vocational education probably oroceeds best within the context In
which the Job is held. Urder thi s assumption, industry in the area
has been approached to develop job training programs. Thus far the
Academy has met with )imlted success in obtaining programs and placing
siidents. In viewing the Academy and its curricuium design at this time,
the adminlstration fzels that there Is a need for a program of supportlve
service. that would enable their siudenis to recelve couseliny and financial
help,as well as training In the academic and vocational skills.

The administrators feel that they have nut changed their central
gnals; but rather made chocges in the approaches to achieving them.

Wien che school began there was a burst of enthuslasm for expsnsive pro=

)
I{Iﬂ:‘ grams to carry taese out. Through their curriculum pilct prejects they
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found that students needed basic fundamental skilis in conventlonal
school subjects In order to develop the sophisticated thinking skills
erucial to mature adult functioning. Therefore, in thelir program they
have daveloped a curriculum thar holds the students specifically account-
aole for developing these technical skills.

The adminlstrators were Interviewed on froblems of attracting, and
then selecting, competent teachers for the Academy. While there has been
a rather high staff turn over due to salary, a number of individuals do
come for experience, and then leave for other kinds of Jobs. In the
main, there has been a noticeable improvemeat "n the quality of the
candidates Interested in the Academy. Last school year, 1969-70, four
candidates applied for every job vacancy. Intsrviewiny and selection of
staff ts the Joint responsibility of the priicipal, program coordinator,
and director of CAM Academy, and involves a university consultant.

The administrators were asked what they took for in a staff member.
They reported that staff members were isoucht for the Academy who possess
a strong sense of ldentliy, and gocd self-understanding, &nd who have pre=-
vicusly worked out any personal problems. They have found that teachers
who have been In and require & very highly structured situation
will find the Academy a difficult context in which to work.

The student population, which ts composed mostly of youny adults

of varying degrees of maturity, expects to be respocted as individuals,
and does not relate well (o the highly structured environment utliized

by many experienced teachars. As a consequence, teachers who are hlighly
structured become cynical as they mlsinterpret informality for & lack

of stablity In the school. The Acaders seeks teachers who have a group-
orlentation to time space, and motion within the school, and who can take

advantage of teachable momerts that ccme alung In their Indiv.dual
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refationships with students. As hes be~n notec before there is vary little
teacher~centric Instruction in the sense of formally presented lessons,
and Inltlation of direction of instructlon does come from the students.

In regard to students, the administrators feel that the school does
provide experienc2 for helping them find out who they are. They have
observed as students come through the Academy experience that they begin
to get a better time horizon, to respect schedules, and develop their own
organization on the use of time. They find that this must come srom
the students' experience and can't be imposcd from an outside authority.
Students do recelve assistence on developing thelr own ecademic program
as they work with their teachers and advisors. Thls advisement tends to
be informal, and many times is conducted within the context of the learning
centers while the student is working on materials the e,

A3 now operating, the Academy does have & very clear understanding
with students that they must make prugress in order to remain In attendance.
This came about as the staff found a need tu develop a sense of structure
whereby students would become goal orlented within the school. In implementing
the program of student advisemert and progress, a system of warning slips
was set up in which evaluation of student progress was med~ every six
weeks, and students were subsequentiy notified of thelr standing in the
Acedeny. After a short trial period, the siips were discontinued and @
teacher counsel ing system substituted In which students were made aware
of thelr standing I~ the Acadery, and notifled when thelir lack of progress
s Jeopardizing thelr enrolimeat. Again, the aduinistrators in their
tnterview afflrmed the fact that first and foremost the Asademy 1s on
1educatlonal institution devonted to 8ssisting the student body to tmprove

\ -
]E[{l(:elr opportunitles for assuming adult roles in society.
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Given Its location and student body, the administration Is cognizant
of the fact that gang rivalrles can be a threat to the Academy. The
many adoiescents viho are not engaged in either school or employment in
the area could use it as a place to hang out. 1n its history, it lias
not been troukbled Internally by gang rivalry; control over the student
behavior is exercised In the large part by students who protected the
Academy ag~inst some of the forces In the ghetto which work against
the Academy's purposes.

The principal was ssked what she sees as some of the special problems
confronting the Academy at this time. She listed as one of the major
probtems the economic press on some of tne students who nced money for
basic 1ife necessities; these students require some kind of financial
support in order to continue in school. A second pressure is the street
life, which teads to Impinge upon the school. 1ndividuals intrude,
hustie money, try to hang around, and develop certain kinds of
street activities within the Academy. The third area of concern
Is the need for additional funds and time in order to develcp the
program further to meet che demands of the student body. The probtems
nf maintairasnce of the present program and development of additlonal
curricula are at present severe ccmpetitors for administrative time.

The budgat for the Academy runs betwezn 75 and 80 thoussnd dollars
every year, and Is provided from a combination of sources: foundations,
individuals, and churches. The administrators report that the cost=
per-pupil Is shout $80G, which is comparable to the average per-pupil
cost natlonally. The breakdown on the actual co.t~per-pupti is difficult
as there tends to be a revolving pupil populatlion with some students

o 1g¢ In and stayiag only a short time; othars coming in, completing

o 8O
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the G.E.D. In the middle of the year and leaving; while some students
may be attending for longer than one year. But considering the number
of students that were in full-time attendance «t the time of the evalra-
tion as an indication of the number of students who are fn full-time
zitendance at the Academy, it would seem that $800 per pupil is a falr
estinate of the cost. It must be noted, though, that the teaching
fzculty at the Academy draw roughly twenty-flive percent less salary than
thelr counterparts in the public schools which represents a sfzable
savings to the Academy. Further, the curriculum design within the
Academy is limited compared to most public schools, thouah it does

rmeet the particuiar needs of these students. A curriculum design

which limits its offerings Is of course, more economical to finance

than one which is more extensive. At this zime, given the level of
development of the Academy =~nd the population with which it Is working,
It Is difflcult to assign a specific cost beneflt figure. This difficulty
Is compounded by the fact that the majority of its puplls woul? not

be In atterndarice at any school if it were rot for the existence of the
Acadery.

CAH Academy - Faculty

The Acedemy currently operates with four Full- ime faculty
members who teach in the learning centers. There are three men and one
woman on ihe teaching faculty; two are black and two white., All of
the faculty members hold bachelors degrees, and two have done some
gradvate work. From the data in the archival records of the school,
and In the Interviews with faculty members, there appears to have been
an upgrading of the staff at the Academy in “he rast three years.

The present staft is better tralned and holds academlc credentials

l:[{\}:nat compare favorably with staff members of the surrounding public schools.
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Three of the faculty members were new to the Academy this year;

two having taught in prblic schools previously, and one new to teaching
this year. The two members that taught in public schocis found it distres~"ng
and left to find an environment which would te more to their interest,

and would allow them to exercise their independence and judgement on
curriculum and Instruction. The teaching faculty at the Academy are
involved in creating the Instructional design, and work together as

a team. They spend & considerable amount of thelr time In planning

and preparation of materfals rathar than in teaching formal classes.

The faculty were quite pleased with {he Academy's williingness to spend
heavily on materials, and to give the staff freedom to develop new
cur~iculum. It wes tke investigator's opinion that much more time IS srent

2

on curriculum development work than . customary in ncst schools. The
teaching faculty 135 quite invelved with their work and devote much of
thelr outside time to the Academy's program. In the interviews one
gets the Imprassion that the teaching faculty are recelving satisfacticn
from thelr work at the Academy and have a sense that they are engaged in
highly significant work., They are not concerned that they did not have
many of the comfortable surroundings or larger salaries provided by public
schools, but feel that the freedcm of working In a highly Innovative
situation mor2 than compensatad for these lacks.
tn the Interviews the faculty were gquestioned concerning the students
and their obszrvations and bellefs about CAM Academy as a model for
reconstituted public educatlion, especlally for the type of population
that is enrolted at the Acadeiy.
in their Interviews the faculty were .sked to describe the student
poputation at CAM. They described them as lower-class black students
@ 5 had been unsuccessfu. In school, and were now seeking another

ERIC 7
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chance In a quite different environment. . Many of tha students.see

the Academy, at least at first, as a way to complete high school quickly,
and are quite interested In taking the GED to fl11 the requiremen's.

The staff in the main were juite critical of the GED and several

saw 1v as limiting because it Is equated by the students with being
edurated. The staff reported that about half of the student body takes
the GED and tvio-thirds are successful in the first attempt.

On pursonat characteristics, the staff members described the
student population as quite fatalistic in attitude which presents diffi-
culties In getting them to persist in a course of actiocn. The student
body does considerabie fantaslzing about jobs and economic resources, and
as . one member descrited them, they entertain many Illusions about
1ife outside of their rather limited circle of acquaintances. Due
to their l1fe circumstances, one staff member described the students
as tense, lacking trust, and suspiciour of Institutional arrangements.
""They might be what you call Inner-directed, because their first
concern is always,'How doces it affect me?...|s there anything in it
for me?' Paradoxically these students seem to have littie sense of how
they inflvence the group or how the group Influences them. [t Is almost
as If everyone had a false front of defenses which masks a tremendous
count of intraversion. There is fear of how somenne will respond
or won't respond, and thls, In turn, scems to affect their relationship
to learning In the school. These defenses, | think, are understandabtle,
glven the Ilfe style cultivated by the backgrounds these students
come from,'

The staff nembers also found that one of the outcomes of the Academy

Is that over time it tends to change these relationships considerably.

 One teather-commented, '‘In general students treat each other here very
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humanely. | rarely heor any student tearing other students down about

thelr work," Faculty saw students as wanting in the main to be very

helpful, and there is much student-to-student Instruction In helping

others to be successful as they wark on classroom material. The students

are economically ponr, and the staff agreed that the dominant press of

the economic factor does Influence student behavior tcwards the future

and the school. In tiie Interviews and the learning centers the staff

manifested empathy and concern for these students. The staff felt that

they were belng successful, and thot CAM has an approach to education that

works with these students. One sta®f member said, 'We don't force students

to do anything, but rather act on the betief that students can learn, and

i belimve that Is what makes CAld Academy different from the public schools."
Staff members were asked about the possibllity of replication

of the Academy program in the public schools., Although there was some

disagreemet, most members felt that the size of the school was

imprtant In establishing a sense of community among the students end for

close work relationships with the staff. On the basis of size,

they ware rather pessimiztic about being able to run a targe public

high school in the same way. Nevertheless, this was viewed to be more

of an organizational adminlstrative barrier than an absolute restriction

in school operation. ‘There was some feeling that it Is Important

to have black administrators in a school of this nature as well as repre-

sentatlon on tha teacking staff. One teacher stressed the need for

providing the students with & number of culturally different modeis

on the faculty, as the students are narrow and limited in their ex-

posure to people. He lllustrated with several snecdotes the way iIn

whlch students Interpret differences as rejection of themselves, and tend

]:[{\!:>t to relate to Individuals who are different from them on even rather
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superficial grounds.

Again the importance of student control over time was refiected by
the staff. 'Our kids feel su:h freedom In the Academy envircnment,
they don't consider themselves part cf a formal system, hence they don't
fee! gullty about not attending. As a result, when they do come they don't
have a deep seated need for getting even. | do believe, however, that
If we had more average kids It might make a difference In the climate
of tke school, and might incresse the motlvation of our students as
they would have other student models to relate to. Our students In the
main have had a history of fallure and act accordingly when they approacn
Instrucicnal activity, but | went to emphasize that we have no disci-
pline problems here as a result of the way we structurz the school
and operate with students.!

The teaching faculty were questioned on whether the Academy curriculum
should be oxtended longer than the one year for students. Thers was sone
disagreement, with one faculty member feeiing that It would be helpful if
they could have students for a full four yeesrs; however, the students'
ages were seen by the faculty as a maJor problem. The students ere 17 to
20 years ©1d upon enrollment and four years Is a long period of time for
them to be Involved In school, especlially since most of them are having
to provid: some of thelr support and feel the pressurcs of needing a
full-time Job. One staff member quite elcquently rejected the ides of
extending the Academy two or three years as a regressive modal that
would prciote student dependency on the Institution. She described
the instltution as being warm, triendly, and sheltering, and did not
wart studants to become acclimated to It, and use It as & crutch. She
described the need for the students to widen thelr horlzons In order to

“evelop thelr perspective and get cut Into a broader community. Her
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feelings were that there should be a definite nine.~-month Iﬁmit on students’'
enrollment. The Important contribution of the Academy wa{. in one facuity
member's estimation, the building of self-confidence and ;xposlng students
to a broader stimull.. Once thls process was begun, the ytudent shouid
then be shifted over into other environmenits, One facu[&y member
observed that the greatest change In his students occurfed in those who
were removed from the Vest Side and had gone to college. In summary, the
staff generally agreed with the comnent, '""As things naw‘stand, I don't
think that we could extend the schoollIng years at the ﬁ;ademy. tfe couldn't
expect the siudents to stay for more thsr .iae months, for at their age
this already seems an eternity. 'fo 4tend the time, Ifexpect. would have
an adverse effect on retentior .*’

The Acedemy staff felt .nat fifty rercent of the students have
the ability to be successful in college, providing thﬁy can be given the
necessary sh!ils and confidence. There Is a senslrlvfty among the staff
of the Impo-tance of these students being able to nnv; into positions where
thay could command economic wherewithall to buy many $f the material
things they are now denied. Some of the staff sew e;}ended education as
being a deraid that was unrealistic In the students!' %erceptlons and present
desires for satisfaction of econumic needs. As one :'aff member sald,
"I'm persutded that college !s & fantasy thing with Jany of these students,
and they cin't see themselves succeeding and becomlnﬂ active and productiva
members with access to the material benefits that thcy have so lorg
been denlec," The Academy has persuaded a sizable n;mber of students
to consider higher education, and has succeeded in ptacing them in colilege.

As has been seen, though, from the data on higher ed::cation, their

QO es of success asre dependant as much upon a numb: of factors
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within the colleges aid universities as they are upon thé tind

of background CAil Academy can glve these students in & nine month

period,

The faculty were asked to comment on the ways they felt the Academy

had inftuenced thelr .. conduct in interacting with students. There

Is ceneral agrecement that they taught differently than they had

In other situations, particutarly being much more student-centered

and doing less formal teacher-centric Instruction. Their preparation
consisted in larce part of getting materials, and working with individual
students in hetping them to assess and plan thelr Instructional program.
As a consequence, much of their teaching activity involved planning rather
than direct teaching; a maln difference in teachers functioning at CAM

as opposed to teachers functicning in a public secondary school.

In speaking about the needs of the Academy, the teaching staff

was cognizant of the need to develop special intcrest education

for these students, particularly in the fine arts and science. Arother
very real need Is to have transportation available so students can have
more outside experience and become more widely acquainied with many

of the resources in their city. There ic also need for, as one staff
member pointed out with several jllustrated examples, petty cash funds

to alleviate the dire needs of some of the students who are unable many
times to buy fcod. Some of the teaching staff discussed the need for
developing a food faciiity within the school through using the lunch room
In the bullding that is not operative. Soma of the staff felt that If

the Academy were able to .leet some of the students' urgent needs and assist
them at particularly troublesome points in their lives, it might be able
3" retain students who begin Instruction and then leave. From their study

IEEKL(; the students who leave the Academy, the ones who remnaln are those who
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have more solid home ties and who are rec:iving some assistance from
thelr parents. Particularly cruclal for girls who have children is
taving scie support from a day care center so thal they can leave
thelr chfldren in order to come to the Academy. At the presont time,
the Academy is unable to provide any financlal asslstance to théir
students,

C AM Academy as _an Alternative School

To develop a general picture of th: status of aiternative schools
at the present and for the purposes of direct comnarison with CAM. Academy
thirty-six sssorted schools, which seer 1 representative of the movement
were contacted by letter. Of these thirty six schoo's, a dozen replied.
The Yack of response 15, of course, fnlicative of the short-lived natire
of alternative schools. Hany of the l:tters were returned unanswered
and unopened with listings of 'no such address, moved, no longer here.*
The schools contacted were those waict had been involved in the conference
funded by Johnson Yax and held by CAM Academy in the fall of 1969, The
followlng general plicture was drawn firrom the responses of these twelv?
schools,

One of the offshoots of the political and social ferment of the
Jate 1960's was a great and deep-seated frustration with regimsataticn
in educational Irstitutions. Out of this sense of frustration,
teachers, parents, administrators, and students attempted numerous forms
of alternative, experimental schools which In gencral centered around
the idea of motivating the student by simply letting his curlousity tarry
him along. These schools had and have a number of simiiarities in thelr
objectives, thelr currlculum, thelr methodotogy, and to some extent, thelr
evaiuation or lack of evaluation thureof--many of the schools belng so

)
]E i(j'as to obviate competent evaluation at this time. Without golng into
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an extended discussion of the weaknesses of institutional publie education,
which one may find in a number of zources, thls section aitempts to identify
some of these underlying similerities In objectives, curricuium, and par-
ticularly In methodology.

In general, the alternatlve schools are srall, usuaily less than a
hundred students, founded very recently, l.e., within the last three years,
and emphasizing racial and soclal class interaction. In the nature
of thelr formation, not surprisingly, mshy close after only a short

period of operation. Harvey Haber, founder of the New York School Exchange,

estimates that two or three new alternative schools are born every day,
and that, similarly, every day one dies or is simllarly transformed.
of the schools which responded to our request for information on thelr
operations, none had been founded eartier than 1966. For purposes of
corparison to CAM Academy, we shall dlscuss only those schools which
were primarily for high school dropouts of disadvantaged economic status,
l.e., not & private school of high tultion, even If that sort of school
Included 1 raclal mixture. Also we exclude the numerous clementary
schools that have been formed as an alternative $chool.

The schools respondirg typlcally considered themselves as demonstration
schools, In the sense that they provided laboratories for new spproaches
to education. These approaches, when found effective. would hopefully
bring about changes in educatlon throughout the urban areas where
the schools are located, Central to this hope was a desire to provide
an opportunity for meaninjful integration of people across raclial, eccnomlic
and religious lines. One of the central objectives was concommitantly

to establish community ccntrol with particuler involvement of parents.

Q e generally, the common deslre was to prove that Innovative and humanistic
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education will work for all children in reversing the nejative cycles
triggered by presen. obsolescent educational Institutions. For example,
the Store Front Learning Center In Boston states as its central premise,
“Under ideal circumstances people \ .il learn if there is an ample and
exciting variety of intriguing and inteilectual stimuii placed before
them."

The schoo!s vary In their obJectives from being intenseiy college
preparatory, such as Sophia in St, icuis, to vigorousiy vocationally
oriented, such as the Vocational Village (n Portland, Oregon. {In both
cases, most tried to create a framtiiork of guidelines for students and
staff which more or less explicitly guides their relations, There is
usually & <irong reward system used to develop leadership skills among
young men, and to nurture a peer pressure which esteems rather than dis-
parages education. In general, an objective was the reversal of the
student's previous subjective experience of ed.:ation as one of consisteat
faliure, by providing the most positive of learning environments. The
entlre program is usually structured to provide Students with continuous
success. Al} of the schools canvassed emphasized in one way or ancther
the objective of a more imotivating mileu for educational inquiry.

Fully all of the schools' metkodoiogles repudiated grading and
normative evaluation as a method of measuring progress, and.emphaslzed
rat:er the indi.ldual's proceeding ai his own rate through academic are:s.
The forms of education appear to be extremely free and open, emphssizing
discussion and Incorporating workstops, field trips, tutoring of one
another, tutoring by teachers, tapes, and other forms of electronic

education. The schools attempted %0 offer supportive services such as

o Jo
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counseling, job placement, smergency funds, and ¢ollege admission aid.
Usually attendance Is not recc.ded either daily or by class. Youths are
encouraged to proceed wherever Intellectual excitement carries them at
the moment, although most do emphasize ceitain basic skill courees;

math, English, reading, some kis tory. Most atso offer courses which

are aimed at being relevant to the particular community and culture

such as Afro-American History and Spanish instruction. Generally classes
are unstructured, and the teachers' role is urged to be one of nurturing
discussion and aiding individual student progress instead of lecturing.

The curriculum programs usually have a dual emphasis. une is toward
basic skills as previously mentioned an¢ the other is toward what we
might call high interest persoral development programs. These are for
example; Creative writing, art, filin makinc, dance, chorus, shop, thearep
and other general activities aimed at stimulating the youth to explore
his interests as they emerge. The main external criteria of progress used,
In fact, the only external criteria of progress mentioned, ic the General
Educational Development examination,

Some schools have had notable success particulariy in the area of
vocationel training by going out into the community and studying on site.
The Vocational Villiage Schoo! employs 3 work=-ftudy program wiereby the
student is in class for four hours a day and on the Job for the remaining
four hours, This has the advantage of meating the needs of the students
from the disadvantaged home. In general, most of the schools are quite
eclectic in drawing on many and varlied resources within the community.

8y way of evaluation, most of the alternative schools provide little

data beyond subjective impressionisti: stetements of feelings. In some
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of the schools a battery of diagnostic tests are used upon entrance which
can help in the channeling of the student to the levels of Instruction
in which he may move ahead and achieve. Hone of the schools, however,
report tke aggregate results of these tests. In general, there is very
little effort at formal evaluation of processes. Evaluation takes rather
the form of constant group review, involving the siudents, teachers, and
administrators. Some of the schools' student boards take charge of all
policy formatlon and academic review including the grading of teachers
on thelr effectiveness. As mentloned previously, the newness of these
schools in itself limits evaluation. |t should be notad that there is
movemen: away from the formal evaluation procedures used in most educational
Institutlons. For example, L.E.A.P., the Lower Eastside Action Program
in iew York City has the students decide en masse when they are ready to
get their diplomas. After two years only one student was judged ready.
LEAP siates, 'Me have been more concerried with our own processes and
discoviries than in our 'results'.!" |In some schoois other informal pro-
gress i1eadings are taken on such things as the number of students that
drop out of the alternative :chools, those that are college preparatoiy,
and the number of students that have enrolled in colleges.
A few comments are In order concerning both the origins of these
schools and the implizstions they carry for the future. [n general,
most uppear to have been formed either through tlie zealous vision of
a partlicular individual or through local groups of parents coming
together In frustration ove; the éducation their children are receiving.
If It 1s possible to observe a difference over a limited period of time,
it aprears that the earlier schools, i.e. 1966, were high'y Integration
\)nrlenled. it was felt that meaningful integration could best be
ERIC )
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achleved thrcigh racial mixing and interacting of age groups and classes,
The more recant schools, however, are much m>re community oriented, tend
to be less concerned with integration, and at the same time seem to be
more frequently the result of parental groups getting tugether to form

an alternative to the present educational fcrms, This sets up a conflict
which appears to be already present, If unsiated, between 2 -ommunity

run school! In which the imore ''conservative' ad/or ‘'conditioned' attitude
of the parents limits the desires of the foinders for experimental and
fnnovative programs. Not infrequently the founders come from outside the
community, and there Is an explicit internzl/external conflict bullt into
the direction of some of the schools.

With regard to CAM Academy we find th:st it has many similarities to
the generalized picture of the alternative school movement. It is small,
recently founded, 1967, and sustained by a stroeng personality's vision.
tost of the studenis are dropouts and ¢ nonstrate sub-normative reading
capabilities, If not functional illiteracy. The Academy similarly sees
itself as a demonscration school in the hopes that it may affect the
public school system. As compared to the alternative schools considered
in this report it sppears that it Is more ifirected towards college prepar-
atory and general academic education with vocational instruction being
extremely limited. Compared to the other schools, CAM has a low s.udent
to teacher ratio - CAM's active attendance being roughly about thirty,
or forty on & dally basts; the student-tea:her ratio averages about ten
to one. CAM's orientation Is tow?rds its community, West Garfield Park.
Typically CAM as an alternative school was formed through the action of
a person who has exercised leadership to draw together numerous community
resour.es. |n an aitempt to provide an urstructured day for the students
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learning centers were set up and the student with an advisor draws up

a scheditle of work for that day. Thls is falrly consistant with the fre=
forms of the alternative school. (n the non-compuisory attendance policy
that prevalls, approximately 300 students took the exam to anroll in €AM
last year, roughly 100 took classes for an extended amount of time with
approximately thirty to forty in attendsnce on a given day. Some areas
In which thie Academy is not yet developed but which have been explored

by othet alternative schools, are vocational tralniny, mass media explor=
ation through the use of TV and fllms, nutritional aid, and family contact.
In general !t appears that direct parental involvement at the Academy Is
minimal except through the Board of Directors.

As a demonstratior school CAM Academy is beginning to clarify the
way major constructs in Its currlculun and Instructional desligns are
operationalized. Thls is necessary If they are to promote the adoption
of design innovations iIn the public schools. Due to the particular
populaticn their s need for a Job ccunseling program which would allow
students to attend CAM and &t the same time provide for themselves
economicnlly. Although previous programs experienced many difficulties,
the need Is great. If more furds were avallable, CAM might meaningfully
expand its program to make fuller use of the resources available ot
universities In the area of Chlcago, Itbrary faclillities, recreatlonal
facllities, and resource pesple (especially collece students).

One of the dilemmas that confrcats the alterrative school Is that
of finarces and accreditation. Most alternative schools are extremely
hard pressed for funds, and to stretch funds often means 1Imliting curriculum,
enrollment and supportive services. Most of the fYunds provided for these

@ 'rograms have been through experimental seed-funding, i.e., Office of
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Opportunity, foundations, churches or private sources. The common source
of private school funding - tuition ~ Is unavailable since the primary
characteristic of the student body is poverty. Over the long run
alternative schools must gain guaranteed financial support., Wlthout
accredltation the possibility of state funds 1s indeed remote unless the
state Initlates a program to fund experimental schools and demonstratlion
or sateillte schools for the majos urban areas.

The testing of new Instructional and curriculum designs has proceeded
in an environment free of the constraints that surround much of the
curriculum development activitlaes of the public schools. To expand ‘the
Innovation and make it more broadly avallable Is a task that will require
greater organlzatlon of financial resources and communlty groups. CAM
Academy ts engaged In such a task at this time, with the EDVYCON proJect
whlch unites the Chlcago Public Schools, major corporations, communlty
groups and the Mayor's office in a Joint effort at school Ilmprovement.
The accrued experience of the Acadeiyy will serve as a basls for proposed
reforms. As an alternative school, then, CAM Academy 1s breaking new
ground In.Tts organlzing major Interest groups to Improve education on

a broad scale.
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CONCLUS FONS

The conclusions section is organized around the objectives of the
evaluation. These objectives cerried on pages & and 5 of this report
viere seven in number. 1In brief they were: (1) to describe and define
the curricutum model, (2) to identify the effects of the Academy on
the students, ({3) to speclify major effects of the program and what
were producing these, (4) to explicate the major constructs in the
instructional curriculum design, (5) to examine the effects of learning
in relationship to input variables and costs, (6) to examine the ~¥.
fects of the ‘Academy on the public schools, and (7) to analyze the
potential relationship between this alternitive school and a teacher
education program. Gathering data from a number of sources, partial
information on these objectives was obtained, Much of the iInformation
concerning the Academy's operation that was previousty based upon
scattered Impressions way clarified. The assessments on the Lasis of
a final criterion of success must necess:rily remain tentative as long-
itudinal data ware fragmentary and on some aspects of the schooi,
uriattalnable, The arranjement of these conclusions does not indicate
priority or emphasis., In the main the conclusions focus on the in-
structional and curriculum designs of the Academy as they Influence
stude;} behavior,

Sources of Student Responsibility for Learning

The central emphasts In the currlculum design and the Instruction-
al design In CAM Academy is the lodging with the student of major re-
sponsibility for his learning, The modes of transaction, the selectfon
and use of content, and the procedurs:s of evaluation all are directed
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toward this end, As an example, the evaluation that is used is pri-
marily a moﬁltoring approach for the day to day instructional activitles
in which the teacher gives feedback to the student far his efforts,
Moreover, the organization of the materlals Is based upon m~nitoring
the pupils learning and giving him definite types of objectives so
that he 15 aware of the progress that he Is making. The standard
seen as a final criterlon measure of success Is the GED which is
administered by an outside authority, snd represents very clearly
in the students' eyes the accomplishmont of a hlgh schcol education.
Having final evaluation based upon an outside criterion measure
whe, the learning center teacher s not involved, coes allow for a
student-teacher relationship, focused on a mutually accepted goal,
to be developed without any of the negative features so often asso-
clated with classrcom evaluation. The student and teacher are free
to work together on the accomplishment of the student's goal, anJ the
teacher [s never placed in the positior, of belng the finai arbltrator
of the ctudent's future through issulng grades, This ls a positive
factor in Insuring exrellent student and teirhar relationships within
the Academy. One cannot help but be Impressed with the student re-
aétlon In thelr lotéonmiews be thechesckend and staff of the Academy.
Th2 significance of the GED In serving as an outside criterion
meas 're to glve guldance to the curriculum and ald the structure of
the teacher-puplil relationshlp cannot be underes:imated. Many of the
faculty members in the school were sharply critical of the test in
shaping tha students' perceptions of the function of the Academy and

they did not seem to recognize its usefullness In estabiishing the
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structurc of their relationship with the students. Using this outside
criterion measure relieved the teachers of having :0 exercise ¢lobal
evaluative judgements of the students in order o0 .:stablish whether they
have com)leted adecuately the course of Instructior. As a result stu-
dents ani teachers were left free to attend to an open instructional
climate. The students recognition of the slignificince of the GED is seen
«n the popularity of practice test materials designed to train the
student to pass this hurdle. Thelr persistance with these mater-
{als emphasizes again that nothing succeeds 1ike laving a clear cut
goal, even when the goal has notable limitations.

The Academy, with its emphasis upon student ?esponslblllty, and
a currlculum and Instruction design that permits gpen-ended instruction
fs @ forerunner of what may be the significant change ir. design in the
next dezade. The public high schools of the Uniﬁed States have re-
cently come through an erz when puptl perceptlons:of what is important
in learning and thelr assumption of responsibility to act on these per-
ceptiors in an iInstructional program has largely been denied. An
emphasis upon a program of studies that met the requirements for
specialization in college programs dominated the secondary school
currlculum in the 1950's and 60's through the In!luence and authority
of the James Bryant Conants.

CAM Academy, as representatlive of the alternative school wovement,
Is undoubtedly a forerunner tn reversing this trand. Recognlzing
that a signiflcant pari of motlivatlon Is the ackiiowledgement of the
emotlonal characteristics of the learner, and allylng thls with a
curriculum which engages his Interest mekes a significant contribution
to the learning '"recipe'’, one which Is at the heirt of the new thrust

Q
]E[{J!::n curriculum, Partleularly for a given segment of the population, the
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emphasis of a discipjine centered education oriented to college en-
trance requirements and ignoring the learners' emotional and matur-
atlonal development, lias led to students' rejection of the schoel,

The malfunctioning of the school curriculum with the tearner has re-
directed attention to personallty factors In curriculum building,

CAM Academy's experience In working through many attempts at realign-
ing curriculum content and organization for relevance to the emotional
and maturational development of the students is a major contribution
In curriculum design from which other schools can prof!t.|9 They have
demonstrated a curriculum design that promotes students' assumption
of responsiblltty for thelr own learning.

Student to Student Instruction

Within the instructional design operating in the learning centc:
CAM Academy has utilized much student to student instructlon, which
aides reluctant learners and becomes a sourcc of stimulation to get
them to interact with the materfals. Student pressure and Interest
can and does operate within the Academy as a far more effective
punishment-reward system than any teacher can devise. The opcrnness
of the learning environment which has been described previouzly,. allows
students to Interact with other students, thereby helping then ciscovs
and work on approprlate Instructional matertial. It Is not knowa at
this time how much dircction in Instruction Is determined by the sty'c
to student guldance, but It Is believed to be considerabie. Also ot -
aspects of the school environment are determbned by the students who
operate within very few administrative restraints. Th2 constructi..

climate that characterizes the Academy Is condusiv2 .c malntaining
- 104
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3 soclal conternt whereoy previously reluctant learners can assume
responslbility for nct only thelr own learning but also for fellow
studentsd,

The significance of Criterion Raferenced Evaluation

The Instructional design within the Academy has gone through a
number of modifications, but central to its operation has been the usc
of an Instructional system that allows the student to know where he
stands and when he Is making progress. The small class size and the
close relationship between students and teacher does allow the teachar
to develop an elaborate system of work samptes which serve to monitor
students' work and assists them In knowing where they stand in thelr
achievement. In the teacher data, as well as In the student data, there
is evidence that the students did not view this relationshlp on eval-
uvaticn as an adversary relatlonship, and the teachers ware extcadingly
careful to avold making comments that were negative or that ir<iicated
fallure, The teaching staff was extremely sensitlive that thzy were
working in many cases wlth students who have had a past history of
fallure and cannot face further negative criticlsm., Several t=achers

said that they never made a negative ccmment on papers and < i ared

thelr evaluation orally In order to insdre that these wer- " zwed
as attacks on self, One of the very deep seated problems (. . sve
been clited In the school is the conflict In the student-teai:iis re-

fationship when the positive reward system which is necessary to i.cep
a student motivated Is competing with an evaluation aystem which Is
seen as negative and rejecting. Witness one colie  st:dent who had
developed a positive relationship wlith an iInstruc.c: ..-'ng the course
bi'* rzcelved a low grade on the flnal test: ‘| thought you were my
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friend but now look what you've given me on this test." This Is
indicative of the confll:ct that generally emanates when a positive
reward system buiit upon a mutualiy sugportive relationship is inter-
fered with by an evaluation system requiring the teacher to make
Jjudgements based on comparisons of students, CAM has avolded this by
using an outside criterion measure and emphastzing monitoring evalu-
atlon within the Academy,

This investigator belleves that much of the varly enthusiasm
for programmed materials was based on the staff's bellef thet a rewards

system and self-evaluation supposed built within the materfals took the

teaching staff off the hock on making judgements on student work.
Undoubtably use of programmed Instruction has had much of the same
appeal that the assembly Vine has In Industry, but, as the CAM Academy
has ‘found out, it Is not progressed to the point where it can take over
the major instructional tasks of the teacher.

Curriculum Pesicn and Future Program Plans

The maln emphasis in the instructional prsgram at this time lIs
toward developing command of fundamental processes In reading, matt,,
and ianguage zcts. Given the Input cata on the students and low leval
of achievement, this is probably defensible at this time. Within
this framework, there Is some use of probiem solving approsches, but
recoguition also by the facuity that many of these skills cannot be
develcped until students have the fundamental ability to read, write,
and compute using the basic processes. In the overall desiyn, however,
the emphasis on the development of fundamental processes does not add
up to & direction for a coherent progrem of behavioral changes in
the <tudents directed by some long range goal. There is, of course,
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a hunanistic orlentation to thz teaching of these fundamental processes
that carries over Into the students' lives. This Is seen In changes
that come about in the students as they go through the Academy's
program; thelr elaborated defenses soften and thelr Interpersonal
rejatlionships improve.

There Is evidence that accomplishment of long range gozls msy
hinge upon further major shifts from prcsent behavioral patterns.
Some of these present behavioral patterns are attributabla to the
Vimlted boundarles of the students' 1ife space and the Aczdamy does
need to give consl:itent sttentlon to cirer types of exzsriinces such
as the long range “ield trip , use of comnutity resources, and madels
of professior:z1 people who come Into the cchoosl In order to provide
students know @i 32 of alternatives. Perscnal cefenses that are
handlcapping to studeats, partlcularly In interpersonal communication,
are readily apnarent In a number of che students' responses In the
questionra’re ¢-%3 &s wall as In the Interviews. Living a 1ife fllled
by ftlusior, avcliines of ¢rz;xpling with Immcd!ate.prob!ems, and in-
abllity to realistically plan for the future on the basli< of thelr
strengths, Is a charactoristic hohovisral pattern within the Academy
that needs sttentlon in “:o <urricoiam desicn., It 1s cucnested that
CAM Academy study rather ci.zely th> students wuo hsvz .5y successful
In cullege and !'a cmpleyaant, and assess if the.y ;oo :- kas had a
differentlate Impect on siulents who have been successia, 3.1J tiiose
who have not,

The erph3sis on academic skills, within a framework of person-

allty davelopment based upon a humanlistlc Interpretation of the right
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of the Indlvidual to chose and decide, has been particutarly success-
ful. The Academy staff recognlzed that the Indlvldual makes this cholce
anyway, but under an authorlitarian rather than an cpen environmant
the student behavior tends to respond destructively. The Academy has
been successful In developing a relationship with students that evokes
positive beltavior. The emphasls In the program, though, has{in the
past attempted to expose students to alternative environments outside
the school. Recently there seems to have been some limitations on
expanding student environments and the currlculum design seems to
be more restricted on these experiences In the past year.

Efforts should be made to continue tha fleld trips, for there
Is evidence that these were exceedingly valuable growth experiences
for students. Areas of experience with other student groups should
be sought to ald future adjustment to college environments where a
range of soclo-economic and personal styles exlst. On overall design
there Is need to expand the curriculum In certain subject areas, scl-
ence particulariy. The sclience program at the time of the evaluation
was very liirited and nec.c! both more attention I the t2tsl program
and a defining of contaent, (F Importzace In any curriz=?!.im design work
Is the strong orgunization for curriculim covelopmant thzt exists
among the staf{f, Therefore with this powerful vehicle for curricu-
lum development exlsting, it becomes a matter ¢f ectikiish'ng some
priorities for effort. Expanding the science progiem, 2nd giving
attention to other academic needs of a coilegc level population should

be high In the prioritles list.
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Time Hoi’lzons and Planning for the Future

Or: of the more Interasting findings that has come out of this
study tas been the relationship of the time horizon of the stuients
and the curricular stiuvcture of the school which respects that time
horizon and thus, avolds many of the problems that schools have
traditionally encountered with compulsory school and ctass et;endance
patterns., The honoring of a time horlizon and the llg{iJQi;;;i;A of
the school is probably very closely bound up in the students' minds
and Is a relationshlp that Is promoted by the open-ended curriculum
established on the basls of the needs of the population of students
enrotled at CAM Academy. Nevertheless, %ne time horizon that is re-
spected In this setting does have implications for future education
and the warid of employment. One author has suggested that the major
varlabie that separates classes in the U,S. Is the time horfzon
orientation rather than money or jobs, and that money, jcb, or places
of living are symptomatic and a function of the time herlzon which
governs and motivates the lndlvldual.20 Working within the constraints
of the tlme horizons of the students, who utllize present time orien-
tatfon and Immediate needs as a first priority, does legitimatize the
school, and allows it to operate as a conflict free environment for
these students, Neverrheldss, there Is evidence to the effect that
it dces not lead these students to accomodate to the fixed time
schedule which ts followed and used by most soclal organizatlons.
This tack of accomodatic~ does show up In the data in the difflculty
of CAM Academy students in meeting college classes and assuaing jJob

responstbllities.
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There are a number of questlons whict are posed by this tine
horizon factor, not the least of which Is whether more time at the
Academy would develop different behavior patterns, As had beea
previously noted in other studles, time horizons may be governed by
the abiiity to ascertaln and belleve in a future that holds promise
of Improvement - particularly economic Improvement. O.e of the
teaching staff in discussing this problam Insightfully related a
nurder of the reasons why the !imited time horizon may exist as It
does*

Y] believe time is only Important for people for whom a sense

of time ..ys. These students' existence has not depended upon

a clock; that §s, they operate pretty much on thelr own schedules,
and time exists only in the Immedlate., There is ho meal schedule
set up for most of these students which is & natural time divider
for most of us, Time for them exlists roughiy on a night and day
basis, wlthout much finer discrimination. HMoreover, there is

not much of a concept of time saving, of planning to utilize
segments of time. This comes out very clearly when attempting

to discuss the future with these students, and heip them with
career planning. When requirements or definite hurdles that iIn
the future they must meet are presented and they are asked to
examine thelr behavior now to prepare for this future demand,
generally the response Is, as to most things that have a future
orfentation, 'When the time comes, 1'1) make the adjustment.'

To modify this behavior sattern which may be the result of the
econonic demands that govern the life styles of these students is
a very longgrange effort, There Is recognition among Academy staff
that modification comes siowly, and first efforts require the students
to be able to concentrate on short tasks and organize themselves.
There 1s also a difference In hov fixed this time horizon is in en
!Indlvidual. As one teacher sald, "It seems to me the morz loose a
person's life Is, that Is, the less he |s organized around meals,
family, or around any other time varliable, that tend to put us on a
schedule, the more difficult It is for him to become acclimated to a
fixed time schedule," There is a major question whether thc students

can be reoriented from an organic time svstem to the more monchromatlc
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clock adhered to by a technological soclety. Correlated with the_ adjust-
mént to & fixed time schedule ’'s the question of whether the Individual

can be Institutionallized to the polnt where he operates within a soclal
organizatfon on terms other than his own, Few slots In the world of
employment permit an indlvidual to determine his own schedule based
excluslvely on conslderations of perscnal Interest and convenience.
Therefore, the Academy needs to address itself to the problem of influencing
students' time horizons to Increase their ability to cope effectively

with college and a jcb.

Academic Achievement at the Academy

On the specific measurement varifables measuring scademic achlevement,
CAM Academy has shown conslderable success. Sionificant gains In mathematlcs
and language arts, and limited gains In reading, as measured by the stand-
ardized tests, are recorded. Tha Academy seems to be particularly success-
ful In mathematics and language, In the latter closlng the disparity
between the conslderable capacity that the students show for oral language
and thelr exceedingly 1limited capacity for written tanguage. Some of the
more Interesting documents In the archives In the Academy on past curriculum
deve lopment work are the results of the writing workshop which seemed to
be derlving methods to bridge the gap between the oral and wrlitten langusge,
There Is conslderable evidence that there has been some very good work done
In the writing workshop, as seen In the two magazines that have been pro-
duced by the Academy. There Is still quite a serlous gap In reading
achievement and the galn Is very slow, although some advancement Is shown
over previous achlevement In this area. The serlousnsss of the lack of
growth Is helghtaned when one consliders that low reading skills are a

]:l{j}:~or contributor to academic fallure In college.
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The cause of Iimlited progress In the development of reading can
be only speculated at this time. Some of the materials belng used
are of a programmed type, directed towarc specific skills, whereas
for many of these students, the need may be for more complex reading
skills than are carried In these materials. Students' responses to
questionnalre data on the amount of reading they were doing would not
appear to be accurate with regards to thelr achlevement scores In reading.
As with some other student data, responses ar: conditinned by *hz overall
assumptlions explalined by staff members: that It Is an embarrassment to
admit that you are not educated and that you are poor. The staff will
need to analyse the procedures used In the learning centers on reading,
and to develop a program for reading that Is more effective In the llgat
of the cruclality of reading to future education.

Learning Centers

The Intlmate relationship of student to teacher In the learning
center appears to be a prominent factor In promoting student responsibility
for conduct, and maintalning an environment that is free of many of
the soclal problems that harass large high schools. When one examines
the assumptions underlying targe high schools: economlc efficiency,
subject speclalization, and the offering of a breadth of subjects, these
seem nelther compeliing nor sufficient justificatlon for maintaining
sizable Institutlons In the face of their seemingly insurrmountable
problems, Having large student populations where students remain strangers
contributes to problems of securlty and soclial control. The persistence
of the low record of achlevement overpowers any argument that economic
cfflciency mandates large plants. The needs of the students for proficiency
© “undamental skills and clitizenship tehaviors rather than speciallzed
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subjects, should set the major curriculum focus. The data from the Academy's
experience would hold that a small Intlinate envlronment where positive
relationships can be established between students and technlcaily skilled,
humanistically committed teachers, is essential for this population of
students. These are preclsely the elements which are missing In the large
Inner-city high schools. Our data leads us to conclude that few, If any,
large, Inner-city hlgh schools should be bulltl A deslrable pattern of
organlzatlion would probably use smalter schools, [lke the Academy,

with specialization for students provided at some larger common sltes,

or In on-the-job trainling.

In many inner-city high schools, It Is difficult to make the
case that an educatlonal program exists; phantom classes, chaos and
disruption, low achievement, unavailabillty of teachers (even neglecting
to examine the aspect of competency) and a hlgh percentage of dropouts
are prevalent characterlstlcs.Z! Certainly new structures of organization
need to be tricd so that sultable educatlon for a sizable segment of
our population can be provided,

The learr ng center, with Its individuatlzation of Instructlion and
curriculum allowing for contlnuous progress for each student Is a
contrlbution to Instructlional deslgn that Is notably lacking In most
secondary schools. This organizational concept provides the structure
necessary for open-ended Instructlon, as well as freedom for the student
and teacher to develop an effectlve relationship. The functioning of these
learning centers Is heavily contingent upon having classes In a very flex-
ible time arrangement. The learning center as the Instructlonal unit for
the Academy was arrived at through testing different ways to organlze the
O tructlonal pattern and it appears to be based on a defenslble theory

ERIC
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of learnlng and Instruction. The questlon arlses, though, whether It can
be generallzed to larger schools, i.e., to be incorporated into a laryge
public school program. |If learning centers are established as central
to an instructlonal deslgn, students would have to work with advlisors
daily to plan thelr schedules, and also be allowed the option of moving
from one center to another on their own votition. 1In & large school
the problem of sociatl control and security would largely preclude this
type of arrangement. Certainfy a different organization, organized
around smaller units of students, would need to replace the large assemb-
lage of students that is now the practice.

instructional design, whlch emphastzes concept development, along
with problem solving skills, is In need of more refinement In some of
the learnlng centers., Diagnostlc procedures are befng used to guide
student progress In fundamental sklills., Whlle the Academy has developed
a number of Interesting simulations and approaches, the evaluation aspect
of the problem solving approach seems to be particularly weak. At
the present time, In evaluating students' work, teachers pass judgements
on the basis of the students' making progress on the use of certain
concepts, The criterta are not established nor agreed upon, and it
appears to the Investigators to be Inconsistent at times. Better evaluative
procedures are needed to direct the teaching of problem solving., A
simllar evaluation problem exists In the learning center's reading program.
It Is hypothesized also that perhaps the Academy staff does not have clear
objectives for reading instruction, and allow the instructional materlal
to carry the bulk of gulding the student snd moving him along a iine of
conceptual development, when the matertals are iImited to a few sklll

O ‘:lopment areas. Further, there may be excessive concentratlon on the
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!
weaknesses of students, rather than the utllization of strengths
in reading in planning instruction with the Individual student. These
hypotheses can be emplrically checked and evldengg gained could be
used as a jumping off polnt to redeslgn the reading program. One
possible route Is to build a tlghter model of conséructlon particularly
with regards to concept development, using an analysis of concepts in
the Instructlonal materlals anc relating them to different levels of
cognitlve complexity. Measurement of the student's progress la attaln-

ment of conceptual complexity can be devised once goals are defined.

Selection and Retention as it Deflnes the Academy's Student Body

in many soclal agencies set up to render services to a large
pool of Indlviduals, a selection mechanlsm becomes bullt Into the
functionlng program. Although unplanned and unintentional, the selectlon
mechanlsm does 1imit and circumscribe the pupulation the agency serves
and over the long range frequently refocuses its m!sslon.?'2
The Academy has exercised a screening procecdure In its selection
and retention of students, but the dimensions ot the criterla operative
In this pro;ess &re unknown at this time, The number of students that
come and take the exam, and those who finish at the Academy are rougnly
in a ratlo of &4 or § to 1. There is need to undertake further study
as to what is operative in determining whether student; come and
stay. It Is helpful to conceptuallize the sel.ction as operatling at
elght differcat steps. (See Figure 5) The {nvesy 'gator, on the basls
of limited data, belfeves that each Step represcnts 3 dlfferent pool of
students In terms of academic and personal characterfstics. For documen-
tation on some of these differences sea the sec lon ¢ ecademic achlevement,
Q t body at CAM Academy, and students who go on "o college in the chapter
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on findings. That there might be some changes In the Academy that
would shift and Increase retention of some of these students s orly
speculative, However, 1t seems that even such an organizational shift
as not giving the entrance exam 3s a requirement befere enrol Iment
in schoo! might bring more students Into the school, and might encourage
more students to remain, In an examlnatlion of the records of those who
took the exam but did not return to enroll In CAM Acadeny (Step 1,
Figure 5), it was found that their incomplete responses would indlcate
that they may be less competent in fundamental skills than those who enter.
There was also some indication that they suffer from test anxelty,
The entrance examlnation is not used for screening, as no level of
performance Is required. Yet students may receive the Impression that
their reception as students Is dependent upon thelr performance on the
entrance examination. |If the Academy is to contlnue to emphasize
college preparation, there may be need for this type of screening in order
to maximize the use of its limited resources, However, If {t wishes to
expand Its pool of students and encourage more to enroll, It may well to
delay the entrance examlnation and use other informal diagnostic
proc:dures to determine the instructional level of students, Fear
of testing sftuations and reminders of failure in those contexts
may be a major deterrent for a segment of these potentlal students,
who chosce not to return after taking the entrance examlnation, even
though it Is used as a dlagnostic rather than a screening Instrument.
Using ¢che test at a later date, and using open enrollment pollicy with
no formal enrollment instruments adminlstered would be one way of
testing the hypothesls on the effects of the entrance examination
as & screening devlce,
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who comp'ete up to Step 6(See Figure 5) are those who have-the least finan-
cial problems, and most family support. The support takes the form of
financlal resources, housing provisions, and encouragement to further
their education. Students who lack thls support system were much more
llkely to diopout, and those who did not enter, we suspect, lacked
these factors. To be successful In the academlc world requires, for -
most Individuals, some security In Immedlate needs of food, housling,
and ctothing. The emphasis In the students' responses In the desire
for a lunch room at the Acadeisy may be indlicative of thls as an
immedlate concern (See Table 11} in the Appendix) The staff data on
students cited numerous cuses of severe econcmic stralts, such as no
lunch, and no prospect of the next meal, In soms cases, affecting student
performance, In order to attract and hold another segment of students,
who drop out of public school and the Academy, there Is great need for
providing In some form, baslc necessitles. Could a program be Instituted
which would provide students with experience In food trades and also a
low cost or no cost midday meal, usling the avallable facllitles? Certainly
such 8 program would require a solld curriculum and financlal base. Ve
recommend that such an exploration be undertaken,

For females at the Academy who have small chlldren, 8 day care
errangement Is needed, Perhaps they could be given priority In the
CAM pre-school that now exlsts.

The above problems are ones that stand out dramatically In the data.
They also speak to need for more counsellng services and follow up
on student problems which Interfere with academlc performance.
Therefore, a high priority In the Immediate future should be a full-time
¢~uselor whose efforts would be directed toward longer range program
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y
pfannlng In the Academy. Thls pianning wouic be based on an aznalysis
of sgudent needs, as well as the desire to provide students with
dléect assistance on immediate problems that affect thelr work iIn
the ﬁcademy program.

/

The Academy, Staffing, And Cost

So far the Academy has been atle to find an adaquate supply of
dedicated teachers even though they offer a salary that Is about
twenty-five percent lower than the public schools. If one were to
expand the Academy's enroliment or develop more sites, staffing
would be a problem and the demand probably could not be met without
added cost for salaries.

What Is of greater Importance with regards to the comparison of the
Academy with the public schools and its basic effect on education, the
Academy has demonstrated over a perlod of three years that it Is successful
In dealfng with a student population that Is largely unsuccessful
In thelr engagement with the public high school. The success of the
Academy Is based upon its iInnovatlions In Instructional design, and
not In small part on its size., Where the Academy has been particularly
successful Is in motivating through the Instructional design and in
avolding many of the social control and security problems that now
plaque the lnner-city high school. From thelr experience, it would
suggest that large schools, particularly the educational park concept,
are Indeed questionable, especlally for inner-city youth. What Is
needed Is a close relationship between teachers and students, and the
large school, with Its complex scheduling, multitude of classes, and
Impersonal atmosphere, in the main defles the formirg of these relation-

ships. The findings do suggest, speculatlively, that smaller schools,
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mumbe i ing proocably & hundr.J stodeats, =77 cor. -, .gly . .ng more
staff may be a more viable organizetional pattern. Schoofé orgenized
a5 swall units weuld be primarlly congerned with doveloping fudementat
education and utilizing the community resources In meny aspects of the
education. The retionale that has been wsed to promote the complex,
large, modern, high 3chicol ,a the basis of heed for a differentlated
schedule of speclalized subjects 1s larguly undercut by any study

of the educstional and personal needs of the student population.

An organization which woutd use as its basic cducetional unit the small
school, utilizing even rented facllities, and when necessary, meving
the students off to spoclallzed learnlng centers when they are ready
and able to pursue the odmtlou! sspects of thelr cereer would ssom
to o at least an slternative that should be tested. Under these
conditions, bullding costs would be relatively tow--stafflng and
corriculum costs higher,

The estimuted par puptl cost at the Academy of $800 compares
favorably with a natlonal cost flgure of 38310.23 Paying comparsdle
salaries with public schools would Increase thls cost considersdly;
however the Increase In salarles would be offset by a lower bullding
cost. At thls tima, It would seem that smaller Academies could be Operated
at about the same cost as the present large hich schools.
lnstructionsl Desiqn ard Personsl Fallure

One of the major contributions of the Academy to the practice of
education has been the evolution of an Instruct enal deslign which
brings into an Interlocking, mutually supporting, transaction relatlioashlp
the learning of scademlic subject matter and the development of the

=4fyidval's senss of personal competence. That the self image cen be
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enhanced or denzgrated by experlence Is a fundamental assumption
in personality theory. The contribution of the school experience in
general, and the role of instruction in personal development has
been suggested by a number of educators. Working with students who
have been negatively influenced by cultural forces due to color
prejudices, and that have been targely unsuccessful in school,
the Academy has accumulated a valuable catalogue of experience in
designing a learning environment for these individuals which evidences
that these negatlive personallity defenses, though advanced, are not
irreversible. How these fallures in Instructional deslign are allled to
personal development and the Academy's contribution to building a
successful Instructional design for students Is probably the single most
important generalization to come from this study.

In the fallure of the instructional deslgn, the learning process
is stymled as students refuse to engage in transactions with the
instructional materials. Belleving that they cannot learn, and desiring
to forestall experlen:izg failure, students go to extreme lengths to avoid
confronting fallure sltuations: truancy, disruptive class behavior, and
lethargy are the most common symptoms of the syndrome. A number of authors
have documented the signiflcance of success or fallure in employment as
a domlnant factor In gaining a concept of ldentity from which one's sense
of seif flows and becomes central to shapings one's life style In all
spheres of iInterpersonal relatlionships. However, few seem to relate
this to earlier school experiences%li the first recognlzable work
experiance In a child's Vife. That a child is cognizant that school
Is an organized routine which glves dlrection and purpose to life, demar-
cating a recognized stage of maturlity and establishing self ldentity

@ “"ough the transactfons of instruction, Is readlly observable to anyone
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who has been around small children starting school and noting their . -

reaction to early instructional experience., Viewed In this light,

the individual's experience with Instructional design becomes a

formative experfence shaping the later adjustment to employment and

other Interperscnal relationships. The failure of an Instructional

design to successfully teach a specific arithmetic skill can have

dire cummulative consequences as seen In thls passage recorded by

Liebow in hls study of black streetcorner men:zs
| graduated from high school{Baltimore) but § don't know any-

thing, 1'm dumb, Most of the time | don't even say | graduated

'cause then somebody asks me a question and 1| can't answer

it and they think | was lying about graduating...Tkey grad-

uated me but | don't know anythlng. | had lousy grades but 1

guess they wanted to get rid of me.

I was at Margaret's house the other night and her tittle

sister asked me to help her with her homework. She showed me

some fractlons and 1 knew rlght away | couldn't do them. |

was ashamed so ! told her | had to go to the bathroom.

The shaping of the self image is clearly evident and springs from the
individual's experlence with the instructional design, and he acts accord-
Ingly in situations 1o confirm this early self mantle evoking negative
reactlons which consistently reafflrm what he belleves about himself,
Thus, the eariy formative influence of an Instructional design may
be greater than the employment experience in later life and, in
effect, establish the prevailing pattern for adult work experience.

The closing off of opportunity, the withdrawal from active confrontatlon
of new experlences, the routinization of responses {i'm dusb, 1'm
incompetent) are learned defenses built by fallure and numlllation
when the chlld 1s found wantlng In early instructional transactions.
Elaborated and more subtle In adults, the symptoms earlier described
as avoldance defense mechanisms in the classrcom, which are directed

O

EE [(:b prevent engagement with experlence psychically painful, come to
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dominate the employment pattern: absenteelism, frustration-agsression

resulting in abrupt termlnation of jobs, and avoldance of responsibiiity.
The Academy has addressed itself through 1ts instruct’onal

design to many of these symptoms, already well advanced in many

of the students. Through attention to a class organization, a skll1ful

Jgtilization of materials, application of forms of evailuation that reward

Instead of punish, and use of mcdes of transaction that lower the

defenses which had cut off the individual from learning experiences,

CAM Academy has pioncered approaches to surmountinyg many of the seemirgly

unresolvable problems that afflict the inner-city high school youth,

CAM Academy as an Alternative School Mcdel

As a mddét for other altecsative schools; CAM'is unique
It embodles the main characteristics of the alternative schools: open
ended instruction, new relationship roles for students and teachers,
emphasls of student responsibility tor learning through student-
centric instruction and direction of instruction toward specific
objectives of academlc and personal development. The one important
added component in the CAM Academy model Is the establishment of
a school within a braod administrative framework which gives It
a staying power which most alternative schools have lacked. Operating
within the Christian Actlon Minlstry umbrella, the Acaedemy has
achleved broad based support in the community. The 8oard of CAM has
malntelned n&vlnterest In t;e Academy, asslsted through providing advice
ofi the community educational needs and suppoarted it flnanclally., The

relationship o the Acedemy and the CAM Board Is a study in effective

community organlzation devoted to Iimprovement of community life

QO ough active engagement of the citizens. 1t has been estimated that
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alternative schools have an average life time of 18 months. The
Academy's ability to survive and become a viable school Is iIn large
part attributable to the supportive framework of the Christian Action
Ministry. \ -

For a number of reasons, the Academy should seek accreditation from
the State Department of Education. The act of belng accredited would
legitimatize the innovations in the eyes of public schools and dispell the
belief that the structure of the state code precludes program experlmentation
which produces major changes in the curriculum design. Having an
accredited status, the program could experiment with removing the G,E.D,
requirement, which has a strong Inflvence on the educatlonal objectives
of the students and influences their planning. An imporitnt consideration
In accreditation Is the avoidance of substitution of fixed time course
requirements for the present criterion-referenced achievement
standards, 1f accreditation can be obtsined only at the cost of Instailing
a fixed time unit, Carnegle or otherwlse, which s used to Indicate
student achlevement, then much of whit the CAM Academy has learned wlll
be lost,

As an alternative school, CAM Academy has a number of resources to
contribute to a teacher-educat{on program, |t has dem~nstrated that
Innovatlions are possible. Removed from the constraints, real or
symbolic, which operate in the public high school, the staff has
been able tc experiment with and modify their curriculum with great
rapidity over the past three years. The experlence of the Academy
can serve an |mportant purpose In teacher-education programs
by demonstrating a concept of open education that does not presently

O In most high schools.
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The learning centers, as they are devised, do represe:t a model
of Instruction that might be used with some modification In classrooms,
despite the organized time schedule In the public high schoot. CAM Academy
can be viewed as a pilot project providing evidence khaé tﬁeré a}e
conceptual approaches based upon sound curriculum and learning theories
that do work with populations of students that have rejected the
curriculum In the past. CAM Academy hopefully Is beginning to remedy
some of the past fallures In iInstructional design and to point tuward
Improved educational practice with long range significance for many
Inner-city students. As an alternative school 1t has succeeded In
establishing an educational ecosystem uniquely directed toward
dealing with students whose need for education Is great, but whose

experiences have confllcted with tradltional approaches.

124




E

-120-

In summary, CAM Academy as an alternative school has demonstrated

that education is still a viable means of improving the 1ife chances of

v .- . . e~ weww - -

a sl—'zab‘le student ;opt:lét.l;:nml.r; 'the' !B;er-éléy:‘FrSnT !t‘s'e.xperlences
with curriculum and instructfon, the Academy has found that the design
of these must change markedly from traditional practice In order to
engage this particular student body. What CAM Academy has to contribute
from thelr catalogue of experiences are general outlines which suggest
the direction for successful practice. What is yet to be defined is the
way to achieve large-scale implementatlon. The task ahead Is large,

but the road wili be easier due to the significant efforts of the
Christian Action Ministry, the Academy, staff, and students over the

past three years.
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APPENDTX

THE SCIENTIFIC METHOD

The scientific method Is a way of thinking about problems and solving
them. The generel procediires used today were worked out by many men
durlng hundreds of years. These steps are: 1. observation, 2. stating
thz problem, 3. forming the hypothesis, 4. esperiment, 5. interpreting
the data, 6. drawing conclusions

0BSERVAT 1 ONS

The scientific niethod is not hard to use. Anyone whd> is curious
about nature can use it to try to find answers. The first step s
observation. The student notices things about his environment. He
tooks, hears, and touches things around him. This may Invceive atl
or just a few of his <enses.

STATEMENT OF PROBLEM

An outgrowth of his observations is the recognition of a groblem
or questlion. For example. 2 student notices the dew Is the same a3
rain but there 1s less of it. He states the problem by wendering
whether there Is any ccnnecti on between the rain, dew, and the
amount of each.

FORMING THE HYPOTHESIS

In forming a possible explanation, or hypothesis, the student considers
what he knows of the probtem. Both dew and rain are water. Where did
the water come from? There are not always clouds when there is dew.
Sometim.s It ralns when It is warm, but it is usually cool when there
is dew. From an airplare a cfoud looks 1ike fog. The hypethesls--or
hunch--might be that water ts carried In the air «nd condenses into
drops when the temperature falls.

OBIERAVATION AND EXPERIMENT ING

The student used observations in stating the problem and In forming the
hypothests, 1t is now time to test the hypothesls by exserimentation,

An experiment might consist of placing an ice-filled metal pitcher above ' .
a teakettle standing on a stove. A feggy cloud appears above the
teakettie. Part of this cloud forms drops of -vater on tha pltcher.

A plece of warm, mulst grass sod placed under the plitcher will soon

have drops of water on the top of it,

INTERPRETING THE RESULYTS {(data, facts)

in (he oxperiment, the student reallizes, the top of the gress: gets
colder than the tottom, and the water condenses out of the &ir onto it,
The data of the experiment have been interpreted. Dew erd rain have
the samn source. Water can come out of the alr.

DRAMING CONCLUS 1ONS

The conclusion might be that dew and rain both ceme from the air. The
experimenit shows=d that water can come from the afr. Sometlmes near the
ground. 8ig drops may fall as raln, or small Jrops may forin and make

fog or dew,
124
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TABLE )
STUDENT PERCEPTIONS OF DIFFERENCES
BETWEEN CTAM ACADEMY AND PUBLIC HIGH SCHoOL
When specific comments were made by more than one student,
the frequency [¢ indicated in parentheses. A1 attempt has been made in
some cases to retain the students' wording and the subtle dlfference

between similar responses,

1. School Atmosphere

A. Climate In Classroum

1. More freedom{at CAM) - come In anc go when you are ready -
no need to worry about getting barred from class (%)

2. More freedom (&t CAM) - nlce school here to go to
3. Smoking Is permitted (at CA{) (&)
h, Eating permitted (at CAM) (2)

5. Attendance is not mandatory (at CAM) - tardles are not
punishable errors (3)

5, Sptech Is free and unhampered (at CAM)

If & studeat falls it Is because of himself (at CAM)

Horé freedom to do work required (at CAM)

v ®© o~

. More freedcm to do what you want (at CAM), unless you
really want help

B. MNegree of order In environment

1. The system (at public school) Is wrong. Lots of activitles
to distract you.

2. Most students have better soclal relationshlps with each
other (at CAN) - lack of group rivalry

3. CAM much more yufet, makes for better studylng activity
then at previous school,

L. Not so many distractions {at CAM) so you can keep your
mind on your own work
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TABLE 1| (contlinued)
C. Type of authority in school
1. Police atmosphere (at public high school)
2. Gang problem and corruption in school (at public high school)

3. Free atmosphere and no police to give you trouble (at CAM)

11. Teachers
A. General teacher characteristics

1. CAM teachers are dedicated and concerned about the future
of their students, whereas publlc school teachers don't
give a damn whather the students attend or not, succeed
or fail. Their main cbjective Is thelr pay,

2. Atmosphere at CAM totally different from regular hlgh school.
Yeachers are more freindly and interested in individuals
(at CAM). Teachers In public highschool have matronly
attitude, expect you to pull yourself up on your own.
This the most Tmportant polnt because it (CAM attitude)
makes for more condu ive tearning by student, Relationship
between student and teacher better for learning, No
great difference between students here and in high school.
Relationshlp between students and teachers quite different.

3. Teachers are more difficult to get along with in regular high
school. Some teachers carrled racist attitudes and don't
understand what's going on. Teachers dldn't show genulne
interest in students.

%, Teachers are friendly and try harder (at CAM).

5. Teachers don't bother you (at CAM)

6. Better relationships between teschers (at CAM) (2)

B, Emphasls of teachers on Individual asslstance and atd to pupils
in learning

1. Baslc courses (at CAM) same as in high school but teught
different. Teachers relate on an Individual basis (at CAM}.
More helpful to students, iIn high school, If you get lesson, 0.K;
if you don't, too bad.

2. Teachers take an Interest In indlviduals (at CAM)
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TABLE | (continued)
3. Teachers are not guards (at CAM)

4, Teachers are more helpful (at CAM) and will even stay after
class If you like

5., Pressure from teachers {pub!ic high school) - teachers don't
care, Teachers here {at CAM) are for real, tell you how it
is plaln and simple.

6. Mork Is not very hard (at CAM) but not easy, Teachers
explain things better (at CAM)

7. Classes seem Lo get taught better (at CAM)

8. Teachers try to get a point across (at CAM) rather than
stuff it in you.

9. Teachers here (at CAl) use profanity In Vront of students,
but they get along better wlth students because they
take more time with individual students.
C. Quality of student teacher relationships
1. Better relationships with teachers and students (at CAM) (many)

2, TYeachers are called by thelr first names (at CAM) and the
communication barrier Is bridged. (3)

3. Teachers are nlce, similar to friends (at CAM). Don't
show authority, the student's opinion Is valued,

L. Closeness between students and teachers (at CAM)
5. Fewer people (at CAM) - teacher-student relitlonship better.

6. Instructors at CAM are batter and have better rapport
wlth students (&)

7, Students treated as adults (at CAM)

1#41, Curriculum and Teaching

A. General curriculum
1, Courses at CAM are more highly advanced than at regular
high school. The work you do (at CAM) is besic, but
in high school it's more like a review of elementary school,

2, Classes are better {at CAM) (students the same)
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TABLE | (continued)
3. Learning more (at CAM)

4, Not much difference In curriculum from hlgh school . but
you get more out of It (at CAM)

5. You don't have classes like CAM (at public high school)

6. Same courses as In high school, but here you get a better
understanding

7. Since attending CAM, student has become more aware of himself.
8, CAM teaches you what you need to know and not what they
want to teach you. They let you write on subjects you
want. (2)
9. The students at CAM attend each day the classes they want,
stay as long as they deem necessary, and do what they
want In this class regardless of the day's assignment.
B. Teaching
1. Don't try to make you learn, learn if you want to (at CAM) (2)
2. In class the material Is taught differert.
3. Public high school! was not preperly equipped; the patch-
work techniques of the equipment and teachers don't help
students or prepare students for the future,
L. Individual help at CAM (2)

5. The atmosphere at €2 i5 relaxed one where student can
tunction and learn at his own speed

6. Pace student at hls own rate (at CAM)
7. (Student's) abliiity to work on your own (accepted) (et CAM)
C. Specific subjects mentioned
1. English department (at CAM) Is tops and they help you very much
2. HMath Is more advanced (at CAM) than In public high school,

3. Read more here fat CAM),
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TABLE 1 {continued)

IV, General Comments

1. Prejudice at other schools

2, CAM is a better type of school for a black person. The
atmosphere is more together for people of our culturs.

3. Better here (at CAM) all arourd (2)
L, Everybody friendly (at CAM)

5. Everybody is hers (at CAM) for the same thing, and that's
to get out of high school,

6. More competlition than In regular high school.

7. Atmosphere (at CAM) more pleasant,

8. Pleasant atmosphere at school (CAM) but the school should
be bigger. More students who are out of school and In
the streets should occupy thelr minds at CAM,

9. Princlpal Is friendly and relates with students {at CAM)

10. Regular high schoo! has more classes which is good,

11. Studying hablts are aboit the seme, (student's) always
studles on his eun {so) doesn't make any difference what
school he attends.

12. No rules at CAM inaks it worse.

13. Make frlends better at CAM,

14, The students don't abuse the privileges here at CAM.

15, Students at CAM are younger than students at prlor high school.

16, Administration and progress et CAM Is wonderful,

17. No fighting at CAM (3)

18. No hanging around in washrooms or loitering in hallways (at CAM)
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TABLE 11
STUDENTS' SUGGESTIONS FOR THE ACADEMY
A. Curriculum

1. There is need for a broader curriculum, espectally in the
area of music and shops.

2. Ve need to have typing classes,

3. We need to include an athletic program.

4. We need to have more teachers in different fields.
5. There is need for more room space,

6. More classes that are relevant to people In ti« community
are needed,

7. There Is need for Improvement in the basic courses speciflcally
retated to the G,.E,D.

8. We could use a few more college preparatory courses. While
teachers do help prepare for college, 1t should be a specific
part of the curriculum just like other classes.

9. More extra-curricular sports activities

B. Open cafeterla

1. Open the cefeterla and use the equipment

2. The cafeteria should be open during lunch time

3. Open the cafeterie and lounge so that students can use them

L. Open the cafeteria

5. Would 1ike the gym and the cafeteria to be open.

C. Expand facilities, Increase enrollment, accreditation

t. Make the school a little bigger, otherwise the school's 0.K.

2. Expand the Academy to & larger buiiding and a larger staff,

3. Make CAM & bigger school with more teachers than we already have.
4. Make CAM & bigger school,

5. Make It a little bigger and more adequate facilities.
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1.
8.

9.

TABLE 1l (continucd)

Make It a bigger school and let It be known to the public that
it exists.

Make It larger with more classrooms and students

! would like 1t to be accredited, but completely satisfied
with ail other aspects.

Make 1t a high school and get it accredited.

Maintaln the present, no chanaes

2,

[ wouldn't make 3nY chances In the Academy

If any changes are made, organize on the same principlas and
same teachers,

Satisiled with the way CAM works  teachers, administrators,
students, counselors, arnd the subject matter.

1'd keep It 1ike It fis,

No charges

The school is acceptable to me as It stands now - no changes
| wouldn't make any changes, |'m satlsfied with the way it Is

Not many changes, personally I'm satisfled with the courses that
are offered

Miscellaneous

t.

2.

Cut down on the traffic of students In the hallway.
CAM should have a grading system so | know where | stand

Better facillties, more books, and ¢ full-time counselor, and
deal wlth teachling only

Change back to the '69 schedule where we could heve a riewspaper,
and | would not let Just any student enroll,

Students should come to school more often and when thay do
come they should stay In thier classes at least five hours.

The atmosphere Is satlsfactory students and teachers get along.
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