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ORAL CRITICISM OF SPEAKING PERFORMANCE: A PRE-STUDENT
TEACHING EXPERIENCE FOR SECONOARY EDUCATION MAJORS.

.Don Be. Morlan
Eastern Illinois University

Charleston, Illinois

A erehlem /one oleeerved in workine with prospective secondary

teachers of epecch has been an apprehension of orally critiquing speeches

in the classroom. In the methos course at keestern Illinois !elivereity

such questions arise as, Should we critique orally? If so, what should

we say? A recent revision of the methoes course requirement attempts to

provide applicaWe experience in speech criticism.

Karl F. Re6ineon, writing in 1954,2 stated that, "criticism is a

process of revealinr diagnosis or evaluation of performance to the student

so that he nay take steps to improve his work," Others writing in the area

of spaceh criticism have generally agreed with Tiobinson's stress on

imerovexent as the end of oral and/or written criticism. (Palcer and Seaberze

1965: Seieer, 1956; :onteomery 1957; Smith, 1961; Kelly, 1965) The emphasis

pLced on the importance of teacher criticism, be it oral or written, at the

secondary level has created a need for a laboratory type experience in

criticism for underga0uate speech education majors prior to the teaching

practicum. Paul 7'. Holtzman underscored the need when he stated that

"the critic of a speech has one primary question to ans,er: rihat can I

say (or write or do) that will result in this student's imerovine his

communicative ability?' Note that this is a very different question from

rihet did he do poorly?' or 'Whet did he do uell?'"

"PERMISSION TO REPRODUCE THIS

COPYMOMEDMATEMMHHASBEENGRANTED

BY DpJA: 13. Moe AAA;

10 ERIC AND ORGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE U.S. OFFICE OF

EDUCATION. FURTHER INP20DUC1ION OUTSIDE

THE ERIC SYSTEM REQUIRES PERMISSION OF

THE COPYRIGHT OWNER."



Thus, past research in the area of speech education has generally

stressed meaningful oral and/or written criticism of performance as a

vital comeonen of the learning process in the speech classroom. Likewise

past experience le training secondary teachers of speech has resulted in

a noticed appreneneion of making meaningful. critical remarks to students

in speech clAsses,

une method in the speech education classroom of criticism practice

consisA of running video tapes of high school speakers Cor class eral and

wrec,ten comment° video tape is not innovative and is restricted to colleges

And universities possessing the needed equipmento

At Eastern Illinois University an additional method has been implemented

to provide prospective high school classroom teachers life experiences in

criticizing speeclies. The additional method does not replace the use of

video tape or any other method; it supplements other methods and adds the

actual experience dimension. It provides the student living experience in

criticism before student teaching.

Eff EllmIion of Program

Every undergraduate speech education major must complete a course in

TeachinE r:peech in nigh School. A part of the course requirement states

that the student complete from 840 hours in a section of the basic speech

course in the department of speech at If.astern Illinois !lnivorsity, The

range of 8-10 hours serves the convenience of the regular instructor of

the basic course. The student must fulfill 9 hours to meet the course

requirement; however, the basic course instructor may require the student

to complete one or two additional hours. A few students, after completing



the Mit1.1.1Thint 8 'Lours) vanish from the sight of the instrqcto.!!, teu,z.h

he was in the mie.st of criticizing a round of speeches or .4acbi a upi

Of course the student may spend more than 10 hours in the class if hc

and the 5Jistructor consents,, Thus far in the progran, Ltboat ;zaf the studeats

have elected to spend %ore than required hours in the class. rt is expectod

that the student uill spend some time in conference 'Ath thu instructor.

Such conference til:N is not included in the 1-10 hour requirement.,

lo effort i. ,
made to establish a rigid patter% of activity for the

student. The dLcision as to :hat the student actua lv 6nce in tne clasf!..room

rests ultinatay with the re.!111.:.r instructor of to basic couroo. Three

categories if activit are snr ',-PsO. 01'cervationz The student may 01)5Qf'Ve

the tcaOin of the Instructor and/or activities of the class,. Critics

'The s.:adent may do lni.t.en and/or oral critiques of speeches, discussions.,

Cir .ny other class performance activities,. This second catef:or7, AormaiL!

.eceives most stress. Teaching: In most cases the student ultimately

teaches at least one class period under the supervision. of the regular

instructor. In sone situations the student may teach a complete unit,'

At the end of the quarter the meti.ods instructor receives an evaluation

of the student2s performance from the participating instructor. Specific

questions considered are: Did the student fulfill the minimum of 8 hours in

the classroom? :!hot strent;ths did you note in the student that might ultimately

contribute to successful teaching? What weaknesses did you note thlt

ultimately create difficulty in a teachin situation? The student is not

graded,

Also at the end of the quarter each participating' student submits a

diary of the teaching experience. The diary consists of a day by dab' account

of what he did in the class and his reactions to the teachin situation,
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The student need only account for 9-10 days in the diary even if he spene

more time in class,

Values and Limitations

While the primary value sought1.n the program is to provide the

prospective teacher of seeech supervised experience in speech critzcis u,

there are other values of the program. it allees tha student to truly ol:serve

the teaching of a basic course. :fp to the time of enrolLeea in met. ode

courses *::out observations of teaching have involved tiee etudent's observing

his own instructrr in 7ieen cleecee :Ieedless to eae the etueent,s veseed

interest in tha4 type situation could easily influence his impression of

what took pleclu 3ocond, if the basic course instructor feels the student

is competent and readys the prospective teacher may :et his firstntaste"

of actual ttaching apart from micro-teaching in the methods classreemo

The prorm also provides the methoOs student contact with a classroom teacher

to disross problems of teaching, Prior to this point meet contacts with

instructors have been for the purpose of discussing the student's own

progress in a given course*

While the described pro ram offers the prospective teacher' of speech

an opportunity to evaluate speeches in the classroom under supervision one

major limitation must be recognizedc Inherent in rationalizinz: the prod ate.

is a willingness to accept a relationship between criticizing speeches in

a high school classroom and in the classroom of a basic colleee speech course.

The author is willing to accept the two teachinc situations as sufficiently

similar to warrant implementation of the program,

4



The vorkability of such a program is dependent on two factors,

either of which coul( cause an unsurmountable 17/rob/ern x.sny given situation:,

Fl Tv, t.t it it, necessarg that i3nOttgil sectixis of a beginninc course

he oifc.red to accommodate the number of students enrolled in the methods

course., Second, cooperation from most of the tcac?.ling staff of the basic

oourlie is essential,

The response from Loth students and staff participzting in the

initial phase of the procr,ram during the 1969-970 academic year has

convinced the Pep:...rtment of Speech at Eastern Illinois Ilnivexsity that such

laboratory type experiences offer a meaningful challenge to the methods

stude, that he cannot get in the speech rothods ,..11assroom,,
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