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FOREWORD

By means of reading, writing, speaking, and listening the individual
attains self-realization. The world communicates with him, and he with the
world, to the end that he may learn. 8kill in the language arts enables him
to develop as a person, increasing his own resources, as well as enabling
him to understand other human beings and his environment. In a democr .cy
our educational goal is to provide maximum opportunities for individual
development within the environmental context.

Present-day demands upon the individual for skill in communicating are
greater, and more complex, than ever before. The well-being of the nation
and peaceful relationships between nations also depend upon the mutual under-
standings brought about by effective communication. Teachers of English and
speech are aware of the significance of their task. '

The responsibility of the schools for teaching the language arts and
communicagtion skills is met by activities in reading, writing, speaking,
and listening. The learning of these skills by students is developmental
and incremental throughout the secondary years.

Teachers of the language arts are to be commended for having assumed
their responsibility so wel:i in the past, and for continuous progress. They
have developed several guides in order to define goals, specify content,
suggest learning activities, list materials, and clarify evaluative devices.

The guides introduced in 1962 are in composition, reading, grammar, and
literature for Regular English. These have been revised and, in addition,
guides have been developed for Speaking and Listening and for Special English,
Grades 7-12. The committees which have prepared these guides request that they
be improved by the contributions of teachers who use them.

These projects demonstrate the professional sincerity of the teachers of
English and reading and promise much to benefit the secondary students in the
Gary public schools.

Dr. Clarence E. Swingley
Acting Superintendent of Schools

Haron J. Battle
Assistant Superintendent-Instruction
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PREFACE

In line with the present need for mature readers, Gary is extending its
Secondary English Curriculum to include an emphasis on developmental reading.
This material on READING IN JUNIOR AND SENIOR HIGH SCHOOL was prepared as a
guide for sequential development of reading and study skills from grade to
grade, The elementary school lays the foundation forieading, but the complex
skills needed to achieve maturity in reading must be taught in the junior. and
senior high school.

Planned instruction and practice in increasingly difficult interpretations
is a definite part of the upper grade curriculum in order to maintain skills
learned previously and to develop techniques for applying them to more complex
material.

The major purposes for reading at all grade levels are:
1. To aid scholastic success
2. To aid personal and social adjustment
3. To gain information
4, For recreation and enjoyment

A basic developmental reading program provides instiruction at appropriate
levels to improve:

1, Vocabulary development
a. Word recognition
b. Word weaning

2. Comprehension skills
a. Factual
b. Critical

3. Flexibility or rate

4. Study skills

5. Oral expression

Many teachers have contributed to the revision of this guide by supporting its
phi'osophy and by continuing to emphasize good reading techniques in the classrooms.
Thanks to these teachers and to Mr. Bernard T. Shirk, English Consultant, who co-
operated on the final form.

As teachers use and react to this guide, it is hoped that they will make
suggestions to improve its usefulness.

Edith Janes
Reading Consultant
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READING IN JUNIOR AND SENIOR HIGH SCHOOL
Philosophy and Goals
Reading is defined as getting thought from the printed page. The understandings
each pupil receives from a selection depend upon his experiential background, his

maturity level, his reading ability, and his mental ability.

William S. Gray stated several years ago as part of his Criteria for a Scund

Reading Programl, that a valid reading program is continuous between the elementary

and secondary schools and moves forward progressively and in harmony with cnild

growth and interest. The statement is just as true now as it was then.

"An &nalysis of current basic aims of teaching reading shows that they may'be
divided into two groups. The first includes those shared jointly by the reading
period and the varicus curriculum fields. Because of their nature, they determine
to a larger extent the broader outcomes of instruction in reading. At least six
such aims may be broadly identified:

1. To arouse keen interest in learning to read.

2. To promote increased efficiency in both silent and oral reading.

3. To extend and enrich experiences and to satisfy interests and needs.

4. To cultivate strong motives for and permanent interest in reading.

5. To elevate tastes in reading and to promote discrimination in
selecting books, magazines, and newspapers to read.

6. To acquaint pupils with the sources and values of different kinds of
reading material and to develop ability to use them critically and
intelligently.

lForty—Seventh Yearbook of the National Society for Study of Education, Part II,
Reading in High School and College. Bloomington, Illinois: Public School
Publishing Company, 1948.
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READING IN JUGNICR AND SENIOR HIGH SCHOOL - continued

The second group includes those aims that are concerned more directly with the
development of fundamental attitudes and habits and that help to distinguish the
functions of the reading period from those of the various content areas. They
may be defined as follows:

1. To provide for the continuous, orderly and economical development
of fundamental attitudes and habits involved in efficient silent
reading and gocd oral reading. This aim also includes the system-
atic study of the progress of pupils in reading and the provision

of corrective and remedial instruction as needed, adapted to their needs.

2. To aid in promoting the development of the attitudes, habits, and
skill common to study situations in the various curricular fields.
Frequently, the motives for such training arise in connection with
study activities in which pupils engage. Not infrequently, the needs
of the pupils in the different curricular fields are anticipated and
provided for during the reading period, in order that pupils may

participate in essential readirng activities at a higher level of learning."1

pupils completing sixth grade read well enough to master high school and college
subjects. They are not mature enough to uncderstand such complex reading skills,

many of which they do not need until they reach secondary school. The skills and
appreciations which pupils learn in the elementary school nead to be further developed

and extended. Teachers of some classes wiil need to review elementary skills as a

basis for instruction in more advanced studies.

The book, English Language Arts in the Secondary Schools, 2 states that if secondary

teachers "are to fulfill their responsibilities in the developmental reading program,

they must be aware' of the following facts:

1. There is a wide range of ability in reading in any secondary class.

2. Reading skills differ from subject to subject. Differing materials
and purposes for reading from class to class impose different reading
demands.

3. New and more complex reading demands are made upon students at each
level of the school.

lNational Society for the Study of Education, The Teaching of Reading, 36th Yearbook,
Part 1. Bloomington, Illinois. Public School Publishing Company, 1937. pp. 66-67.

2
National Council of Teachers of English, The English - Language Arts in the
Secondary School. New York: Appleton-Century-Crofts, 1956.
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READING
A sound
to wide
program

4.
To meet

IN JUNIOR AND SENIOR HIGH SCHOOL - contirued

reading program is flexible and can be adjusted at each level of advancement
variations in the characteristics and the needs of pupils. The reading

should provide:

Developmental reading at each grade level to maintain skills
previously learned and to develop techniques for using them

in increasingly complex material. Each classroom teacher is
responsible for teaching the vocabuliary and the types of resading
required for the specific subject matter. For example: the
homemaking teacher instructs her pupils in the reading skill of
following directions when she shows them how to read a dress pattern.

Individual diagnos ic work for retarded readers of average and
above-average ability.

Special classes for pupils with low ability whose needs cannot
be met within the regulatr classroom.

Special classes for upper classmen to improve rate and depth of
reading especially needed by college-bound pupils.

these goals, the entire faculty must cooperate to analyze needs to provide

appropriate reading instruction for slow, retarded, average, and accelerated

readers.

For example, a ninth grader who is able to read ninth grade material may

study for hours to prepare his lessons, when some instruction in study skills and in

rate improvement would reduce the amount of reguired stuady time, improve his know.-

edge and understanding, and incidentally raise his academic grades. Possibly this

ninth grader has eleventh grade ability and could develop into an accelerated pupil.



ORGANZZATION ANL METEOLS

The knowledge of the range of abiiities and achievements of the pupils in the
class is essential to the teacher. Tor examp:e, it is important to remember the
specific needs of the slow learrers who reguirs patience on the part of the
teacher in developing a ski:l step by step, and in providing sufficiert practice
to establish it. It is just as importart to understand the needs of academically
gifted pupils for whom the teacher must provide material of sufficient depth ard
difficulty to be challenging. informatiorn about the abilities ard needs of his
pupiis will enable the teacher to plan class work intelligently, to make provi-
sions for individual differences, to select appropriate materials, and to provide
a continuous check on pupil growth. To acauire, record, and use necessary informa-
tion:

l. List the names of all pupils on a Class Racord Sheet. with the
following facts: (See page 7’ i

Age

Most recent reading test score

Most recent 1.Q. score

Pertinent comments about vision, auditory defects,
srhool history, with additiors as teacher becomes
acquainted with pupil

z

an oo

Pupils might weli be iisted in rnumerical @rder of scores in the
reading test. starting with the highest aid descendirg to the
iowest . i
2. Administer Group Inventory. hecord resut erg data on C;ass
Reccrd Sheet (See page 2 fur CGrougp ~.vcntf,ry suggestions,
i

3. Use the Cliass Fecord fheet durirg the yeai to check actua:
performance as compared with what might bb anticipated from
reading test data. When SLgnltlca”t 01JCﬂepdnLLea occur
refer the pupil to the I.D.R. teacher tor 1lagnosis and
recommendAation. ;

4. Cuide puplis in preparation of individuaé bookiets ir which
to record answers to practice exercises én workbooks and
anthologies. |

z

5. Teach pupiis to prepare ard keep lldlvldhal progress charts
to provide motivation and evidence of ngrovement

z

6. Adjust materials to the instructional lelel ascertained from

Group Inventory. ]

The work of the teacher is faciiitated in schoois where prirncipals group pupils in
classes on the basis ol instructionai levels in reading  Whatever the situstion in a
particular ciass, the activities suggested in this gui.e can be used just as described,
can be simpiified., or car be enriched. to fiu th@ needs of a given group.

3
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SCHEDULE

The following division of time is suggested in planning the term's work
in Developmental Reading in the classroom:

1. Diagnosis of needs and organization of work (See pages 4-10.)

First three weeks (6 to 9 periods)

2. Teaching and practice in skill development (See pages 18-59,)

During the school year, for about two periods each week, it is
advisable for teachers to plan specific units of work in such
topics as study skills, critical thinking, and vocabulary
development, based upon needs as identified through diagnostic
procedures and observances during daily class periods. These
units should be based on, or correlated with, interesting liter-
ature or content area lessons,

3. Evaluation (See page 17.)

Final two or three weeks (4 to 6 periods)

R 10
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CLASS RECORD

On the Class Record Sheet (see page 7), the teacher should asserdle the data by:
1. Recording the Instructional Level of each pupil
2. Recording the Listening Ability of each pupil

3. Listing weaknesses in Language Facility and Word Recognition 8kills
of each pupil

4. Jotting down all significant observations

This information should be analyzed in order to select instructional materials to
meet individual student needs.

QUOTES

All high school teachers face the responsibility of adapting assignments to, of
utilizing to a maximum, and of further developing the reading ab%lities of students
who differ as much as six or eight grades in reading competence.

No matter how poorly or how well high-school students read, each high-school teacher
can help them to read with better understanding the textbook and other mate:ials that
are required in his course. No matter whether previous teachers did a poor or a good
job of training students to read, this teacher can aid his students to develop reading
skills, habits, and attitudes that are necessary not only to pass his course but also
to achieve more in it.2

1

Witty, Paul A. Reading in High School and College, Forty-Seventh Yearbook, Part II.
Chicago: National Society for the Study of Education, University of Chicago Press,
1938. pp. 18-19.

2Simpson, Elizabeth A. Helping High-School Students to Read Better. Chicago:

\foience Research Associates, 1954. p. 3.

11
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GROUP INFORMAL INVENTORIES

A group informal inventory provides a rapid survey to ascertain the instructional
reading level of individual pupils. Sets of books ordinarily used in class may be
used to test general ability and achievement.

A teacher may administer an Informal Silent Reading Inventory to find the instruc-
tional level of each pupil by:

1. Asking pupils to read silently a selected story near the front
of their reading texts.

2. Checking comprehension through written response to questiomns
based on the story. (Include fact questions, inference questions,
vocabulary questions, and summary questions.)

The grade level at which the pupil can answer 75 percent of
the questions correctly may be regarded as his instructional
level.

A pupil's independent reading level is normally one grade below
his instructional level.

3. Checking word-recognition techniques by having pupils read
other portions of the story orally. Each pupil should be able
to pronounce 95 percent of the words in material at his instruc-
tional level.

4. Checking rate through notation of general speed of pupils,
noting those who finish first, those not finishing, and
manner of attacking assignment.

5. Observing pupils at work, noting signs of frustration, such
as restlessness, lip movement, and inability to concentrate.

Most educators believe that a child's innate ability is reflected in his capacity
for understanding what he hears. They believe that if he can hear and understand an

eighth grade story, he can rzad an eighth grade story if his skills function at that
level.

When I.Q. scores are not available, many teachers administer Group Listening Ability
Tests, sometimes called Hearing Capacity Tests. While less accurate for high-school
pupils than elementary pupils, Listening Tests do aid teachers to identifyv pupils
with average, below.average, and above-average ability.

A teacher may administer a Group Listening Ability Test to find the hearing capacity
of each pupil by:

O

RIC -2

1. Reading to the pupils a story at their grade level. (For example,
seventh grade pupils would hear a seventh grade story.)

2. Checking comprehension through written response to questions based
on the story. (Include fact questions, inference questions, vocabulary
questions, and summary questions.)

13

Aruitoxt provided by Eic:



GROUP INFORMAL INVENTORIES - continued

The grade level at which the pupil can answer 75 percent of the
questions correctly, may be regarded as his Hearing Caracity or
Listening Ability,

A teacher may check general Language Facility of the class by:
1. Reading to the pupils a story at their own grade level.

2. Checking Language Facility during oral responses to questions
based on material.

3. Checking responses to questions based ou general information.

4. Noticing vocabulary level and sentence length of these oral
responses.

A teacher may estimate the reading level and observe symptoms of reading difficulties
by:

1. Administering an Informal Word Recognition Inventory to check ability
to pronounce words.

2. Administering a Vocabulary Test to check the knowledge of word
me anings.

Teachers should remember that books read in secondary school classes vary widely in
difficulty and that the best word recognition and word meaning tests are prepared
from the series of texts to be used with the classes., This is true of content area
materials as well as literature texts.

See Appendix, pages 62 to 65, for Sample Informal Reading Inventory, Hearing
Capacity, Silent Reading, Oral Reading.

14
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BASIC PRINCIPLES

The teacher, in planning for the year's work in Developmental Reading, must develop
a day-bv-day program that puts into action the basic principles of good instruction
in working with pupils, in selecting materials, and in planning lessons.

Teachers should help pupils do such things as:

1. To understand their weaknesses and ways of overcoming them.
2. To establish realistic goals for themselves.
3. To establish good study habits.

4, To gain motivation and encouragement by evidences of progress,
"~ such as scores recorded on charts and graphs.

When choosing materials most teachers will find the following suggestions are important:

1. To provide maximum improvement, materials for instruction should be
at instructional level or slightly lower.

2, To estimate the instructional level, use an Informal Reading
Inventory, or use a standardized reading test. When a
standardized reading test is used, the instructional level
will usually be one grade below the reading score. For
example, when a pupil scores eighth grade on a standardized
test, he should usually be placed in a seventh grade text
for instruction, for the test score is at frustration level.

3. To select books for recreation and enjoyment, encourage
pupils to choose books at least one grade level below their
instructional levei, so that they do not encounter difficult
words and new concepts. (For recreational reading, adults
do not select difficult books, so we should not expect our
pupils to do so.)

4, To develop vocabulary and gain information, encourage able
readers to '"stretch" into harder books occasionally. Remember
that wide reading develops vocabulary only if pupils can learn
the new words from context, or if pupils look up mweanings and
concentrate on remembering them.

When planning instruction, most teachers will find the following suggestions are
important: o

1. Plan lessons to improve specific weaknesses.

2. Use the Teacher's Guide or Manual accompanying the text to save
time in lesson planning. Usually more activities are needed, but
the wise teacher selects the ones that fit the needs of her class
and then continue: with her own ideas.

15
ERIC .

Aruitoxt provided by Eic:



ERI

BASTIC PRINCIPLES, continued

3. Allow pupils to discuss related experiences, difficult words,
and new concepts in order to develop interest and provide
background, The new concept may be an unfamiliar meaning to
a familiar word. (See page 12, Guided Reading Lesson.)

4., Instruct pupils in methods of reading specific types of
material in order to help pupils understand the direct rela-
tionship between developmental work in the reading class and
their reading in all subject areas in school and in their
leisure reading. Teach them to set the purpose for rzading
each selection, then read it in the way that fits the purpose.

5. Give pupils an opportmnity to read a selection silently before
expecting them to read orally. Only in testing situations
should pupils be asked to read orally at sight.

TO THE TEACHER IN THE CLASSROOM™

The school's main contribution to leadership, to achievement, to understanding,
to culture is made in the classroom. Of course the wisdom and guidance of a leader,
president or principal, are required, but the best they can do is to see that money
and equipment are available, and to turn the whole project of the school into a state
of coherence, its focus turned sharply upon the classroom. The dean, under whatever
label, is a significant officer, but the best he can do is to systematize and encour-
age, to make straight the ways of the teacher. The registrar of a modern school is
of marked importance, but the best he can do is to keep permanently and in proper
organization the verdicts of the classroom. The committees, all of them, labor in
vain unless they can give the classroom better connection with the vital part of
education. The textbook is composed and published to give needed support to the
teacher. Indeed the librarian is of great value since she can help to bring together
in the classroom the teacher, the pupil, and the world in which they live. The con-
ventions become merely massive outings unless they whet the zeal and understanding of
the teacher in the classroom. The teacher is not the end of educaticn, but of all
the others she is closest to that end.

*Editorial - Peabody Journal of Education, March 1960 p. 257
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GUIDED READING LESSON!

The guided reading lesson is a very useful technique and with variations can be used
effectively in most subject areas. Developing a lesson in this way creates more interest
than such an assignment as, "Read the next 10 pages.”

Preparation for the Lesson by the Teacher

1.

Become familiar with the content of the lesson by reading the selection
and reviewing the study guides in the teacher's manuals which are provided
to accompany the material.

Select new concepts and difficult words for discussion and clarification.

Note wc-ds in the selection that lend themselves to practice on word
perception skills needed by pupils.

Plan follow-up activities to meet the needs of the pupils in each class.
Arrange schedule to include planned activities.

Itemize either in a plan book or on a prepared record sheet:

a. Strengths ard weaknesses of pupils.

b. Plans for future teaching.

Development of the Lesson

1.

2.

3.

Readiness Period
a., Develop interest and provide motivation.
b. Familiarize pupils with background information.
¢. Develop new concepts and difficult words.
Guided Silent Reading
a. Develop comprehension skills.
b. Locate main ideas and supporting details.
¢. Extend meanings of new concepts and difficult words.
Purposeful Oral Reading
a. Have pupils read orally for such purposes as to:
(1) Prove a point
(2) Tell part of story most enjoyed

(3) Use expression to show how character felt as he
said certain words.

lrndividual Developmental Reading Handbook.. Gary, Indiana: Gary Public Schools, 1961.

ERIC
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GUIDED READING LESSON, continued

C. Medial Evaluation
1. What has been learned?
2. What has been accomplished?
D. Follow-up Activities
1. Use workbooks that accompany texts or comparable material.
2. Assign such exercises as:
a. 'Select all compound words from material read.
b. Select words to illustrate the various principles of phonics.

c. Write or discuss the meanings of words and note any special
characteristics.

d. Usé each word in a good sentence.

e. Follow written directions.

£. Extend knowledge of the subject by refer2nce reading.
g. Carry on related activities.

h. Extend study skills appropriate to the material.

(98

Refer to the resource book Developmental Reading Activities, Gary Public
Schools, 1959, pages 112 to 136, for additional suggestions to meet
individual needs.

E. Final Evaluation
1. What benefits were derived from the lesson?
2. How can this new infommation be used?

F. Assignment for Next Day's Lesson

G. Suggestions for Future Work in Specific Study Skills and Word-Study

NOTE: See pages _79 to &3 in the Appendix for suggested plans for units correlating

Reading and Literature.
Q
ERIC -14-
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THE SECONDARY INLIVIDUAL DEVELOPMENTAL READING PROGRAM

Each secondary school employs a trained reading teacher to cooperate with the
faculty to improve reading. The cbjectives of the program are:

1. To improve the reading abilities of those chiidren whose reading
accomplishments are below that which the indexes of their abilities
indicate that they shouid be.

2. To increase on the part of all secondary teachers an awareness of
the fact that all teachers have responsibilities for the teaching
of reading.

3. To help all teachers to utilize better methods of teaching reading
skills.

The secondary Individual Developmental Reading Teacher makes a survey of the
reading achievement and the reading needs of the school and plans with the
principal the specific steps to be taken each year to improve the reading
program. Her work may consist of:

1. Teaching small classes of pupils with average and above-average ability
who are retarded at least cne year in reading.

2. Working as a team with a teacher in another subject area to help
incorporate the teachirg of reading skills into the teaching of
that subject.

3. Instructing able juniors and seniors to improve study skills,
critical reading, and rate.

4. Help classrcom teachers exchange successful reading practices
and select material for instruction.

The Individual Deve lopmertal Reading Teacher may receive referrals from parents,
teachers and principais as well as the pupils themseives, who often recognize
their own need.

Classroom teachers may identify poor readers with average and above-average ability
by careful observaticn. Tte following types may be candidates f[or reading instruc-
tion:

1. Pupils who can discuss intelligently what is read to them and what
they see or experience, but who cannot read a lesson and understand it.

2. Pupils whose Language 1.%. on the California Tes® of Mental Maturity
is much lower than his Non-Language 1.Q.

3. Pupils whose Actual Score on Arithmetic Reasoning is wmuch lower than his
score on Arithmeiic btundamentals. (This may indicate that he i1s not able
to read the reasoning problems but has the mental ability to solve the
problems if he could read them.)

Classroom teachers should discuss the reading problems of their pupils with the
Individual Developmental Reading Teacher, for in addition to workiang with pupils
in her own classes, her rcle is to help teachers with such things as to:

~15=-
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THE SECONDARY INDIVIDUAL DEVELOPMENTAL READING PROGRAM, continued

10.

11.

12.

13.

14.

Interpret purpose and functions of I.D.R. Program.

Be aware of reading difficulties and progress of I.D.R. pupils
from their classes.

Recognize retarded readers.

Keep informed about recent educational materials-
Administer standardized and informal tests.
Analyze test data.

Group pupils for instruction.

Discover activities that promote reading growth.
Select appropriate recreatory books.

Prepare materials for specific needs.

Prepare materials for faculty meetings.

Learn new techniques through conferences and demonstrations.
Evaluate pupil progress.

Plan lessons for specific purposes.

20
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PUPIL EVALTATION

Standardized test scores are available for most pupils. Thev have been recorded in the
cumulative record folder. The counselor in your buiiding can aid you ia interpretation
of the scores.

The California Achievement Tests in Beading are administered :

sixth, and eighth grades. Veccabulary, comprehension, and total
reported in terms of grade placement, with norms of 4.1, &.1, an
Scores within a one-grade range usually may be considered typical.

Placement' takes into account the effect of chronnlogical age ard ment

er in the fourth,
g scores are
respectively.

Lnticipated Grade
al age,.

o3
O

ctob
ead 1t
2,

'1

Q.
:»-I—‘

In January of the ninth grade, the English Ccoperative Test- Keeding Comprehension is
administered. Scores are reported in percentiies. In this test, interpretation of
scores is as follows:

1. Vccabulary measures the extensiveness of word knowledge,

2. Speed of comprehension measures the rate at which a pupi! car read and
his success in cowmprehending what he reads.

3. Lewvel of comprehension shows the extent to which a pupll grasps the
full import of what he rcads.

4. Total reading score is a messure of the pupili's linguistic ability.

The results of the most recent standardized tests shculd be uszed to asssess the reading
skills of pupils. The resuits of informal tests and of teacher osbservation will give
an immediate diagnosis and further informaticn about individ:ial needs

Occasionally you may wanrt to use other stardardized reading :
evaluation. For such special needs, seek the advice of the L.
school, your counselor, your principal and the Research Deparctment.

EVALTATION CF 4 REALIRG TROCRAM

A comprehensive evaluaticn of a reading program sheuld inc!ude the {ollowing checks:

1. A standardized reading test, invclving rate, vocabuiary, ard several aspects
of comprehension, should be administered regulariy and resuirs used to improve
instruction. In Czary such tests are given every two years.

2. Informal testing at the beginning cf the year shouid e doune to help organize
the class and assess needs. Frogress should be measured at the end of the
year using formal and informa: testing devices.

3. 8tudy habits of the pupil shecuid be LheCWed by observatizn, by couferences,
and by self-inventory.

4. A record of independent reading of each gupll should be kept aud the record
evaluated regularty.

5. The ability of pupils to read in various{subject—matter fieids should be
measured by informal tests in conrection with ciass work.

6. The ability of pupils to find rescurce m@terial in Iibraries and books, and
to use appropriate reading-study skiils, ishould be checked by informal tests
and observation.

7. Each classroom teacher shouid identify evidence of increased efficiency in all
study activities that lnvolve readlng :

Q &. In areas where progress is too slow, appraisal of techriques shouid result in
ERIC action to improve methods of instructicn’

o o e -17-
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BASIC READING SKILLS

Reading is a series of complex activities which vary with the kind of material
read, the purposes for reading, and the ends or values sought. The reading ability
of a mature reader must be developed sequentially step by step in comprehension,
vocabulary, and rate.

Basic instruction and learning activities required to develop these skilis are
explained in some detail on the following pages of this guide.

After teachershave determined the instructional level of their pupils through
formal or informal tests, appropriate texts should be selected. The reading abil-
ities of the pupils in most classes will vary widely. Instruction should be plauned
to £it the needs of the pupils.

For example, a seventh grade class, poor in vocabulary, may need instruction
on consonant blends such as cl or st. An eleventh grade class, poor in vocabulary,
inay need instruction in structural analysis in recognizing such words as expenditure
and independence. In either case at all grade levels, the skill st.ould be taught
using the appropriate instructional materials for the class.

Additional approved materials are listed in the Curriculum Guide for Literature

and in the Secondary Requisition Cuide, both cf which are prepared by Gary public
schools.

ADJUSTING MATERIALS AND INSTRUCTION TO THE NEEDS OF THE CLASS IS A PRIME OBJEC-

TIVE OF AN EFFICIENT TEACHER.

22
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READING - GRADES 7-12

VOCABULARY
OBJECTIVES CONTENT
I. The pupil expands his I. The pupils should be able to hear and recognize:
vocabulary systematically A Initial . . iial )
and develops greater . nitia ; final iTa media c?nsonants.
independencz in recog- B %onumen o Prg ‘el complete
nizing words and in deriv- : donf?nant 1en_s£ ik
ing or finding appropriate £ro poin tripket
. C. Consonant digraphs:
meanings. . .
chastise search worship
A. Phonetic Analysis D. Dipr .horgs. )
toy now soil house
E. Vowels.
a - hat, wade, care, tar, about, saw
e - me, bet, wonder, sleigh
i - hit, rice, birth, mnarine
o - lock, over, K scre, above, to
u - sudden, muse, curtain
@ - (schwa) ago, agent, sanity, comply, focus-
I1. The pupils should be able to use such phonetic
principles as.
A, The sounds of single consonants may vary.
s - silk, was
g - going, giant
¢ - has the sound of s when followed by e
or i: cease, cider
¢ - has the sound of k when followed by a,
0, Or u. came, copy, cute.
B. When two consonants are combined, one of them may
alwa’s be siient. gnat, Enife, Eneumonia, talk
Occasionally, both consonants may be silent:
brouggt, througﬂ, thougﬂt
C. Scme sounds are represented by many different
symbols. graduate, jump, wedge, magic,
D. When a double consonant appears, one of the conso-
nants is silent' letter, willow, occasion
E. Some vowels are silent
When a word has two vowel letters, one of which
i1s silent e, the preceding vowel is long:
tore, tame., lime, cube:
When two vowels appear together in a word or
syllable, the first vowel is usually long in
sound and the second vowel 1s usually silent:
boat, train, beat. team, meet
F. When there is but one vowel in a syllable or
word, tlie sound of that vowel is usually short.
run. thimble, pamphlet.
(. When a vowel appears at the end of a syllable or
word, it usualiy has its long sound*
belief, prccession, appropriate-
o ~20-

ERIC 24

Aruitoxt provided by Eic:



READING - GRADES 7-12
VOCABULARY

LEARNING EXFERIENCES

AIDS FOR INSTRUCTION AND

I.

II.

O

ERIC
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The teacher may prepare such reviews as those
to diagnose needs for planning instruction in

A,

The

A

below
phonics

of
such

Ask pupils to demonstrate their knowledge
consonant sounds by pronouncing correctly
words as:

final and wmedial consonants.
wmetal cream
medal creak

blends.

1. 1Initial,
walk
balk

2. Consonant
stove prance
sky grief

3. Consonant digraphs.
phone cherry
thin shat

4. Diphthongs
oil toy
noise destroy
(Call attention to the long o sound of
ow in such words as sncw and below.)

5. Vowels.
pan pane
cut cute
Tim time
rod rode

piant
sieeve

dish
telegraph

out
frown

voyage
cow

scare
far
hair
raw

sleigh
fir
marine
love

teacher should.

Plan reviews to check pupil's ability to use
phonetie principles.

Record weaknesses observed during the regular
class work.

Prepare exercises from the words in daily lessons
to provide maintenance practice on skills pre-
viously learned, and to reinforce skills being
learned.

Develop with pupils the best ways to attack new

words, emphasizing that context clues, configur-
ation, structural analysis, and phenics must all
be used to develop efficient independenrt reading.

Provide practice as needed to develop proficiency
in use of phonetic skills.

Teach pupils to use the pronunciation key in the
dicticnaries used in the classroom.

Inform pupiis that different dictionaries have
different pronunciation keys.

EVALUATION
Texts: At appropriate levels
Workbooks

Cray, Wiliiam S. and others.
Basic Reading Skills for

Junior %i&h School Use Scott
Foresman 1957. AND

Basic Reading Skills for
Senicr High School Use “Scott

Foresman 1957.

{Both of the above contain
gurvey lests of Baslc Peadlnd

oentence Meanlng Word PﬂaLjSIE,
Licricnary Usage, and General
Interpretative Power.)

Weod. Evelyn,
Reading Skills.

Marjorie Rarrcws.
Holt, 1958.

Films
Reading Improvement Films (5)
Coronet Instructional Films

Tests
Test QE.Word Attack Skills.
pp 52 to 56, Teacher's Refer-

ence Book - Vocabulary Skills.
Gary Public Schoolis, 1961.

(Copies for class use may be
obtained by calling the office
of the Reading Consulitant.?

Texts

Hardwick. 3. C. Wordﬁ 559
lmportant (9 bocks for 7-122
C. &. Hammond Company.

Workbooks

Schick, Schumaker and Schmidt.
DeSLgn [or Good Readlng

Chlcago HBR. % W, 194
level 1 - Grades 7-10
Level IT - Grades 11-12.
Films .

Films to accompary the work-

books listed above. Fsycho-
technics, Inc., 105 W. Adams
Street, Chicage



READING - GRADES 7-12

VOCABULARY

OBJECTIVES

CCNTENT

A. Phonetic Analysis,

B.

O
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continued

Structural Analysis

Some vowels form syilables by themselves:
vi-o-let, o-val, e-lim-in-ate,

A single vowel followed by r in a word or
syllable is usually affected by the sound of the
r: shirk, care, doctor -

The pupil should recognize and should be able to use

such principles of structural analysis as:

A,

Most inflectionai variants are formed by adding
endings with no change in the root word:
cooks, watches, pouted, watking, meeting -

When the root words end in a final e, the e is

usually dropped before an erding that begins with
a vowel coming, raked, shining, stylish

(The e has been dropped and the ending has been
added).

Wher root words end in ce or ge, the e is retained
when an ending beglrnlng with a or o 1s added.

peaceable, changeable, advantageous, courageous.

If a syllable or root word ends in a single conso-
nant preceded by a vowel, the consonant may be
doubled when an ending is added

stopped, running. whipped, fanning.

NOTE. This principle applies oniy if the enlarged
word is accented cn the final syllable:
benefit, bernefited.

Words ending in £ cr fe usually form their
plurals by changing the £ to a v and adding the
plural endings knives, wolves, scarves.

When a word ends with y, precedec by a consonant,
the y is usually changed to an i befcre an ending
is added: ladies, cried, emptled

1f the y Ls preceded by a vowel, there is no change
in the root word when an ending is added:
chimneys, allayed, stayed-

Compound words are made up of two words put to-
gether to make one word: twosome, fireplace, fore-
noor..

Word contairing roots, prefixes, and suffixes may
often be recognized after known parts are identified:
helper, dlqtasLeLul attractive, a§§igpment~

26
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READING - GRADES 7-12
VOCABULARY

LEARNING EXFERIENCES

AIDS FOE INSTRUCTION AND

I. The teacher may help pupils identify parts of words
by providing such exercises as the following:

A,

Present a Latin root, such as ''dent" meaning

“tooth.” List other words derived from this
root, such as:

dentist dentifrice indention
denture dental indentured

Have the pupils correctly £ill the blanks in such
sentences as the following with one of the above
words:

O
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Grandfather's
much discomfort.

cause him

Pretty girls appear in most
advertisements.

Direct pupils to select a root form and build a
"family of words, substituting or adding various
prefixes and suffixes. Gall attention to the

fact that the mearing of the root form does not

change.

evoke vociferous
invoke provoke
vocal avocation
voecabulary vocation
voice convgoation

Show pupils how to select a derived form, examine

its components, and note the meaning of each part.

Then ask pupils to name other words which contain
the components:

viewing dictaphone
preview telephone
predict telegraph
dictate graphics

EVALUATICN
Texts: At appropriate levels
Neal, Elma & Inez Foster.

Developing Reading Skills.
Books &, B, & C. Laidlaw
Brothers, 1961

Foberts, Clyde. Word Attack:

A Way to Better Readlng

New York: Harcourt ,Brace
1956 .

Merriam. Picturesque Word
Origins. Springfield, Mass.
G, and C. Merriam Co., 1933

Bellaficre, Joseph. Adventure
w1th WOros New York:
Amsco Publlcatlons 1947,

Bellafiore, Joseph. Words

at Work. New York: Amsco
Publicationrs, 1939.

Christ, denry I. Wirning
Eords. Boston: D', C. Heath
and Compary, 1948.

Davis L, Fexford. _zggggularx
Euxldlzg. New York: William

loane Associates, 1951.

Furk, Wilfred & N. Lewis.
30 Cays to a More Fowerful

/obabdta?i " New York:
1946.

Wiifred Furnk, Inc.,

Gilmartin, John G. gﬂilﬂ&ﬂq
Your Vocabulark New York:-

Erentice-Aall, 1950.

Gilmartin's Word
Study. New Yerk: Frentice-

Eall, 1942 .

Increase Your

New York:
1950.

. § b s e .4 120 e

Prentlce--'ally

Word Ppwer_

New York- Prentice-Hall,
1950,



READING - GRADES 7-12

VOCABULARY

OBJECTIVES

CONTENT

C. Syllabication and
Accent

D. Context Clues

O
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The pupil should be able to properly apply such

principles of syllabication and accent as:

A,

F.

Every syllable in a word contains a sounded
vowel:

a-bun-dant, prin-ci-pal.

Often a vowel forms a syllable by itself:
vi-o-lin.

When there are two consonants between two vowels,
the sylilable division is usually made between the
consonarits:

af-ter, chap-ter, fun-ny,

When a werd ends irn le, preceded by a conscnant,
the consonant usually is included in the last
syllable:

syl-la-ble, a-ble.

When words end in tion or sion, the accent usuaily
falls on the next to the last syllable:
gradua'’-tion, suspen’-sion,

When a syllable ends in a consonant, the vowel is
usually short:
trum-pet, stu-pid.

When the suffix ed is added to a word ending in
t or d, a separate syllable is formed:
want-ed, land-ed.

Fupils should use context:

A.

To help decide on the correct meaning to give
common words, such as: can, fall, branch,

To guess at meaning of unfamiliar words.

To help indentify words by noticing such clues as:
1. Definitions

2. Rephrasing, with such signal words as:

in other words, that is to say, that is
Examples

Descriptive words and phrases

Key wcrds

Opposite words

Logic of the selection.

N oUW
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READING - GRADES 7-12
VOCABULARY

LEARNING EXPERIENCES

AIDS FOR INSTRUCTION AND
EVALUATION

I. The teacher should provide such experiences as
the following:

A,

B.

Review and extend skills learned previously.

Check the pronunciation of the words listed
below and write twc different ways in which
each of the words is accented. Write the
part of speech for each pronunciation. Then
make up a sentence for each use of the word.
Example:

fre'quent {adj.>

fre quent' (transitive verb)

Frogs are frequent inhabitants cf marshes,

Other suggested words are:

annex, escort, insult, present,
convert, increase, permit, and
rebel.

I. Teachers may help pupils to recognize context clues by

4,

3]

[®]

o
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Discussing various techniques for getting

words from context.

Providing practice exercises in context analysis.
Having pupils define words from a seiection and
explain hcow the meanings were inferred.

Helping pupils to understand the connotaticon and
suggested meaning, as well as the denotation, or
actual meaning. to get geruine pleasure and under-
standing from reading.

Insisting that pupils habituaily use dictionaries
to check inferences, and ilearn new meanings for
unfamiliar words.

(See Appendix, page 84 , Context Clues .}
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Texts. At appropriate levels

Green. Amseil. Word Ciues.
Evanston: Row, Peterson &
Company, 1951.

Hardwick, #. C. Words Ars
Impcrtant. Maplewood. B
C. S. BHammond and Co., 1951
Grades 7-12.

Hart, Archibald, and F.Lejeune.
The Growing VYocabulary.

New York: E. P. Dutton & Co..
1940-

Hart, Archibald. Twelve Ways
to Build a Vocabulary .
New York E.P. Dutton & Co.
1945 .

Drachman, Julian M. Making
Friends with Words. Globe
Book Company., 1956,

(Grades 9-12. Contains a
Diagnostic Vocabulary Test.)

Witty, Paul and Edith
Gretberg, Develceping Your
Vocabulary . Chicago. Science

Research Associates, 1960 .

Teacher's Reference EBcok -
Yocagbulary Skills. Gary
Yublic fcheeig, 1961.

Poring. K.A Using the Context

Barnell Loft, 1962
Books D, E, andg F.

KRetchen, k. & J.F. Greere.
Improving Yeour Vocabulary and
Spelling. New Ycrk:. Nobie &

Neble. 1945

lewis, Noermarn. Power with Words.
New York Thos, Y. Crowell, 194¢&

Holnes, Mabel Dodge. The Werds
You lse. Holiywood. Lawrence
Publishing Co., 1951,



READING - GRADES 7-12

VOCAGULARY

OBJECTIVES

CONTENT

E. Word Meanings

F. Word Forms

O

ERIC

Aruitoxt provided by Eic:

Pupil will master new words in each subdect more

quickly if he habitually uses such techniques as:

A,

o O w

o= B I

Write or check new words as he meets them.
Note parts of words that suggest their meanings.
Learn the meanings and the uses of the new words.

Observe the illustrations provided in words, waps,
charts, pictures, and their legends.

Note relationship of new words to other topics.
Use new words in sentences and discussions,

Be alert to context clues.

Cevelop an interest in new and unusual words.

Pupils should use the form of a word to aid in recog-

nizing new words by such devices as:

A,

B.

.

Noticing carefully tne general configuration of
words.,

Substituting letters to pronounce a new word.
(A pupil knowing ball should be able to get stall.)

Recognizing various prefixes and suffixes with
known roots. (A pupil! knowing inspect should be
able to get respecting and suspected.)

Using word forms along with other word attack
skills.

30
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READING - GRADES 7-12

VOCABULARY
LEARNING EXPERIENCES AIDS FOR INSTRUCTION AND
EVALUGATION
I. The teacher may help with development of word fexts At appropriate levels
meanings by: Mallery, R. D. Workbook for
A. Presenting new words in a running discussion English %ocabulary Buidling.
designed tc give background to the story. Boston' D .C.Heath & Co.,1948.
B. Discussing meanings of unfamiliar words with Milier, Ward &. Word Wealth.
the class. New York H.Hclt & Co., 1958%
. .. - i , Word Weaith Junior 1950
.. Encouraging wide reading of rather difficult NoTwood. J.E. Corncerning Words.
material tc enlarge vocabulary. New York Prentice-Hall, 1950,
D. Encouraging pupils to bring new and unusual Orgei, J.R. and M. Austin.
words from their reading for discussion or Bui'ding Word Power . N.Y. .
study . OxFord Book Cc . 1956.
E. Presenting nev words in meaningful sentences Fatton, D. B, Common Words--

on the chalkboard feor group discussion or study. Word Study for the Secnd?,
F. Encouraging pupils to keep vocabulary liste of Schools. Columbus Chas. E.
new words, listing also pronunciatiorn, meaning,K Merrill Co., 1957,

+ M ol . .
a sentence, and the scurce of each new werd. “adke, Friedz. Word Resources .

G. Such a vocabulary list in g card file or a N.Y. The Cdyssey Press, Inc.,
notebook may have such sections as: 1955,
i. Abbreviations Rardolph, Peien, Erma rixley,
2. Adjectives or other parts of speech and Mabel Dodge rcimes. The
3. Foreign words Words You Use. Los Angeles.
4. Words often misused Teary §€§n2?§ Co. 1955
5. New words nct yet in the dictionary
6. Slang Workbooks
7. Antonyms, synenyms, homonyms Tavior. Stanford E. and orthers.
&. Words mi.speiled by the pupil. E.D.i., word ©lues. Educat:unail

H. Providing dictionary practice in -electing Pevelopmertal Laboratories.
meanings that f£it words as used in specific ‘Programmed :essons level G to
sentences. Ltevel M fcr Crades 7-13;

I. Teachers may help pupils build a memcry fc: werd Films
forms by. F L.L. Core VYocabulary Filmstrips

Educational Developmental

A. Teaching pupils to scrutinize new words cicselly. | :
l.aboratories

B. Helping them recall mental pictures of words Set V -79-Crades 7 to 9
that have similar forms. Set V.10ll- Grades 10 and 11
C. Developing rich meaning associations with fet V-1213-Crader 12 and 13,

printed words.
Evgluaticn

Teacher -prepared tests to check
the mastery of wvecabulary skiils
and to identify needs for further
irstructicn

“tandardized Tests

E.L.L. Word Ciue Tests Forms A
31 and B AND E.D.L. Word €lue
Appraisgal, Form AA
-27- Fducaticnal Developmental Lab-
Q oratories,

ERIC

Aruitoxt provided by Eic:




READING - GRADES 7-12
FOLLOWING DIRECTIONS

OBJECTIVES

CONTENT

I. The pupil displays
increasingly efficient
ability to follow both
written and oral
directions-

ERIC

Aruitoxt provided by Eic:

Pupils should learn to read a set of directions
carefully and to use the fcllowing steps regularly:

A. Read all the directions once before starting.

B, 1look up the meanings of all words cr terms not

understood.

C. Refer to any pictures or diagrams which will

make the directions clearer.

D. Concentrate on the problem involved.

E. Bring any related past experience to bear on

understanding the directions.

F, FReread the directions, trying

each step in its proper order.

G. Repeat the directions step by

H. Follow the directions. Go as
without rereading, but do not
check back when necessary.

I. Check the finished product to
directions have been followed

to keep in mind

step silently.

far as possible
hesitate to

see if the
accurately.

J. Explain a set of directions given by teachers

or other pupils.

32
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READING -~ GRALES 7

-12

FOLIOWING DIRECTIONS

LEARNINC EXFERIENCES

AIDS TO INSTRUCTION AND
EVALUATION

I. The teacher shoulid:

A,

B.

ERIC

Aruitoxt provided by Eic:

Frovide practice to maintain and extend

skills learned previously.

Teach pupils that following directions

requires study reading.

Insist that pupils adhere to a regular

sequence in following directions.

Provide such activities as to:

1. Fecliow a recipe, cne step at a time.

Perform science experiment
Learn rew games from written dire
Follow directicns for assignments

O W

Carry out directions for assembling toys
ctions

Read and understana entire 1ist of

directicns befcre starting; such as,
directions for a fire drill or directions

for ar assignmenrt.

Ask the pupils tc repeat and explain direc-

tions previously given by the teacher

another pupil.,

or

Word questions and directions for activities
in a variety of ways. Examples of different

verbs which may be used are:

1., arrange 4, iist

2. compare 15, locate
3. contrast 16. name

4. define i7 . note

5. demonstrate 1¢ . organize
6. describe 19. present
7. diagram 20. relate
8. estimate 21. select
9. evaluate 22 . skim

10. explain 23. study
11. illustrate 24, summarize
12. interpret 25. study

13. investigate

Provide practice in giving directions

others by having pupils give direction
for workirg a problem or for making a

chart cr graph.

33
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5

TeXts: At appropriate levels

Workbooks:

Guiler and Coleman. Reading
for Meaning, Books 4 througﬁ 12
Chicago: J. B, Lippincott Co.,
1960 .

Magazines:

Craft Magazines

Evaluation:
Teacher observations.



READING - GRALES /7-12

COMPREHENSION

OBJECTIVES

CONTENT

I. The pupil demonstrates
improved power of compre-
hension and interpretation
in increasingly difficult
material.

ERIC

Aruitoxt provided by Eic:

Pupils should be able to read for such purposes as

LO:

(o=

O O

[

=

o =2

'y

Read for main ideas.

Read for specific details.

Fead to see relationships of details to main ideas.
Read to follow steps in directions.

Read to foliow sequence of:

1. Plot development
2. Character development
3. Development of argument

Read to recognize patterns of organization:
1. Enumerative

2. Time

3 Contrasts

Read "between the lines."”

Read to wvisualize.

Read¢ to make inferences.

Read to generalize.

Read figurative language.

Read to feel rhythm,

Read to ccmpare with something known before.
Kead to dist.nguish fact and fiction.

Read to distinguish fact and opinion.

Read to detect bias and prejudice of author.
Read to forecast events.

Read to draw conclusions.

Read to evaluate.

Read to recogni..e mood.

Read to judge character.

o34
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READING . GRADEE 712
COMPREMERSION

ALDS FOR INSTRUCTION AND
EVALTATION

teacher should.

A, kxplain to
purpose for writin
teach, give new
Rave the pupils
discuss
mav have had

vith
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ERIC

Aruitoxt provided by Eic:
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Tex:s At gppropriate levels

Simpson, Elizabeth. Betrer
keacing . Book 1. 1I, TIT.

Chicago Science Eesearch
Azsnciastes 1963,

Library Bock Lists.

Strang . Puth, and others.
Catcways to Fezdable Eocks.

New York W 2. Wilson Company .
1958

frache . G.. Cood Reading
! . 200d keaqing
Yoor Readers. Champaign, I

Garrard Fress. 1960,

y

r+
@]
bl

s

-

Magazines

Schelastic Magazirves. New York
.

ssues for Craedes 7-12,

Newspapers

-
e

Post-Tribure CGary, India

~rdardized Tests
Tests

L

ol ormal
acher -Frepared Tests

(3

{Mary texts have good tests to
‘d:Uate instruction and identify

N

PECAS .

€

MeCall and Crabb.

Standard Text Lessons In PReadiryg.
New York Ceiumbia Teachers
Coilege . 1961 Becks a, B, G, D.
andg k.




READING - GRADES 7-12
READING FOR MAIN IDEAS ANJ DETAILS

OBJECTIVES

CONTENT

I. Pupils should become
increasingly adept in
locating main ideas in
more complex reading
materials and in select-
ing pertinent details.

ERIC

Aruitoxt provided by Eic:

IT.

Pupils should become increasingly skillful ir
identifying main ideas and ir recogrizing their
value for study purposes by such activities as

tc
A
B.

Select tne main idea in unrelated paragrapihs.

ldentify the key ser ences of paragraphs in a
continucus story.

Deveiop the mair idea in each paragraph of a
contiruing story.

Write a suitable title or marginal heading.
Fhrase a good question about the paragraph.

Relate the main idea to the key sentence in
each paragraph.

Relate title to the main idea of a selection.

Pupils should become increasingly adept in reading
for details and irn reiating them to the main idea
by practicing such activities as to

A,

JE

(@}

Understand the importance of details as they
support and expand the main idea.

wearn to discriminate between essential and
unimportarnt detaiis.

Reread those portions he wants to remember.
“Make mental or written notes.
Summarize the articie in hiis own words.

Anticipate details frem the main idea in order
to read mere intelligently.
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GRADES 7~
MATN IDEAS

REASING
READING

2
IF'OR

LEARNING EXPERIENCES

ANL DETAI L&

PATDS FOR INSTRUCTION AND
| EVALIATION

I,

O

ERIC

Aruitoxt provided by Eic:

The teacher
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Read brief easy paragraphs and
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READING -~ GRADES 7-12
ORAL READING

OBJECTIVES

CONTENT

I. The pupil improves in
his ability to utilize
voice, expression, and
attitude to do purpose-
ful oral reading.

ERIC

Aruitoxt provided by Eic:

The pupil should read orally:

H.

E.

mE O Ow>

To
To
To
To
To
To

1.

3.
To

To
te

prove a point.

entertain or inform audiences-

clarify a portion of a selection-

share information with others.

appreciate the language used -

develop such correct oral reading habits as:

To read fluently with rhythm, with
accurate interpretation of punctuation
and meaning. and with accurate pronun-
ciation of words.

To use a pleasant conversational tone,
loud and clear enough for everyone in
the group to hear easily.

To read relaxed with good posture.

participate in choral and group reading.

read prose drama with voice inf lection
create character, emotion, and under-

standing of meaning.
o

To
To

imitate reading done by professionais.

read different kinds of poems with

apprepriate techniques.

33
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READING - CRADES 7-12
ORAL READING

LEARNING EXFERIENCES

The

«Q

AIDS FOR INSTRUCTION AND
EVALTATION

teacher should
Be sure that students have read the materizl

before asking them to read orally.

Set standards cooperatively with the group.

Example A Cood Reader

Has a purpose for reading.

Prepares materia! ahead of time.

Makes his voice show feeiing and meaning.

Pronounces eacik word cleariy so that listeners
can understand .

Reads ideas not just words or phrases.

Changes his rate of reading to convey meaning

Breathes at the right pliaces so that breathing
and reading wil! be smooth.

Frovide time when the pupils may read to
others selections which they have particuiarly
enjoved.

Have the pupiis read part of a book repcrt.

Have the puplis

i, Eead sentences or paragraphs to prove
particular points.

2. Read lines which answer such questions as
Fow did John feel”
Why did Jane rur?
How did the new home

3 Fead lines. sentences or secticns which
exXpraess a particular mocd.

ook~

Vary the methoed of presentation with such

devices as a kadio Program or the Book Club
Provide practice in choral readings appropri-
ate to the interests und the abilities of the
pupils

Portray characters in a plav

reading poetry with
1.e.. lnverted
pattern.

Teach the techniques oi
exprahatior of mechanics. useqd,

word order znd definite rhychmical

At appropriate levels
Jog o

Library Books

Natioral Council of Teachers
of English Bocks for You.

A list for senior hZEE ‘school
students. Champaign, I11.
N.C.T.E., 1959.

National Council of Teachers
of English Ycur Reading. A
list for junior high school
studernts. Champaign, I11.
N.C.T.E.. 1960.

Naticnal Council of Teachers
of English. The College and

Adult Reading List New York
Washington Square Press, Inc.

1962.




READING - GRADES 7-12
OUTLINING

OBJECTIVES

CONTENT

4

O

Pupils should
develop in ability
to outline materials
read or heard.

ERIC

Aruitoxt provided by Eic:

The pupil should learn to outiine simple paragraphs
and gradually improve until he can outline complex
materiais he has read or has heard. To organize a
selection, the pupil should:

A, Skim the material to be outlined
B. Look up any unfamiliar .. 's or concepts

Reread the material and select the main ideas

D. List the main ideas and the supporting details
in outline form.

OUTLINE FORM
1.
A,
B.
iI,
A,
l.
2.
a.
b.
c.
(1)
(2)
(3
(a’
(b)
(el
B.
l.
2.
I11.
A,
1.
2.
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READING - GRADES 7-12
OUTLINING

LEARNING EXPERIENCES

AIDS FOR INSTRUCTION AND
EVALUATION

O

ERIC

Aruitoxt provided by Eic:

The teacher should

A,

Review the simpieoutlining that pupils
have learned previously

Work with pupils to develop and extend the
skill in more complex material

Provide practice in outlining reading
selections and lectures

Teach pupils to utilize headings and sub-
headings of texts as guides to the relative
importance of ideas

Teach pupils the values of outlining as a
short-cut to efficient study

Have pupils make oral reports from an outline

Read aloud a short factual selection and ask
Pupils to jot down the main ideas in outline
form

Teach pupils to write topic outlines, sentence
outlines, and to know when each is appropriate-
ly nsed.

41
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Texts: At appropriate levels

Workbooks :

Films:

Aids:

Evaluation



READING - GRADES 7-12

HOW TG STULDY

OBJECTIVES

CONTENT

I. The pupil utilizes
increasingly efficient
study habits in activ-
ities involving reading

{See Study-Type Reading,

pages 46-47)

ERIC

Aruitoxt provided by Eic:

L. The pupr:i should

Al

to

(9]

D,

i

Petermine the purrcese for reading each selection,
such: as
l. 7Zo get a general impression

2. To select useful details

3. T%c substantiate a viewpoint

4. To generalize

5  To prepare z report

6. To provide perscral erjoyment

7 To analvze criticaily

8. To determine suitability of the

material! for g specific purpose
9. To sclive personal probiems

LCetermire the type of reading best suited to
the purpose, such as

1. Skimming

2. FKapid reading

3. Study reading

Enow and utilize the best methods for reading
arious materigals, such as

1, Science texts

2, ESocigl studies texts

3. Newspagers

4. Easy mystery stories

learn to use the SQ3FE methiod of irndependent study
by

. ‘ial to get the main ideas

2. : about it

3. Rdel“ TG ANSWET tb questions

4 hec111n5 or reste the material in own words

(V2]

ing
. Reviewirg thre ﬁain peints to aid recall

Leve.op skiii in prob.em soiving by

i, Keeping the probiew clearly in mind
2 Cotiecting pertinernt data

3. Testing the hypotheces

L. Evaluating cencluslons

Plar a2 study scheauvie ard follow such recommended

nabits as

. Study at a regular time each day

2 Siudy your hardest subject first

3 Study as socrnt sfter instruction as possible

4. Allcw zdequate time for relaxation

5. Ftart tv work at once and do not dawdle or
waste time

6. Werk on lcerg range assignments gradually
and cowplete them ahead of the deadline
7. Stick to vuur schedule

~-35-



LEARNINC EXFPRTENCES ATDS IO INSTEUCTION ANL
EV2LTATICN

e
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READING - GP£DES 7-12

d0wW TO ETULY

OBJECTIVES CONTENY

t-ot

D

The pupil utilizes Select & qu
increasingly efficient adeqgi ate 1
study habits in activ-

ities involving reading,

let, private place tc study with
t and equlpment.

Y. HKrcw how to take tests well by

centinued 1. Mastering dai.y lessons zng reviewling
the imporiant facts regulariy

2 Reading the entire test i
test uvse cf time. ard s h
five miru*es to recheck the test

3 ‘rowing bow to take.

¥
a Tree-Fzolse Tests
b

Meltipie Cheine TS
c. Harchi
d.

yourseltf a time screduie

a.lcw a certaln amount of time
eacn questicn

ad through the questions ana jst

wh briefly the ideas you get from

e firet reacing

cread each question as you zome to

T t¢ be sure you answer 1t correctly
:T.ine ~he answer befiore ycu write
¢ o irsure clarity and cempleteness
cofread yaur

(z. &

o0 ®

i oet O, X

=
S e
[l
v

.

v
ity
ry

unless
ates or numbers are reguesrted
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FEACTNC - GRADESL 7-12
LCW TG STTIN

LEAENING EXPEKRTENCES

O

ERIC

Aruitoxt provided by Eic:

IT.

IIT .

The teacher siwouid provide a classroom
atmosphere concducive tc learnirg.

The teacher should heip Tuplis Lmprove gecall
by forming the habit of i
L4

A

X

Utilizing cr deveisplrg ar interestfin
the materia. tc be studied

¢
Setting a def:inite purpcse for read%ng
the material

Skillfuily picking the ideas to be retained.
Estabiishing 2 strong firs: impression.

Cctcentrating or. the stbject and asscco-

latirg the rew ideas with fcrmer experiences.

Eereating trne pointvs which are to ke
remembered.

keresairg to improve reca...
Reviewing arnd appiying the rew informatior
telling tre new infcrastion s others .

Fecaiiing the main pcints at the end cf an
hour a4 weexk ond at delayed irtervals.

K
ar

.




READINCG .- GFADES 7-1Z
DICTICNARY USAGE

OBJECTIVES CONTENT

o

I. Pupils shouid become 1.
increasingly officiert
in using the dictionary
to develop a useful,
meaningful vocebulary.

pupi! shou:d kncw how to use the dictionary to-

‘
W

Tetermire correct spelling
Lozate defirmitions
. Determine pronurciaticns

i

L. Srtudy parts of speech

E. Find derivaticrs

b Lccate syronyms

G. Lccate antonyms

¥. {Creck the accuracy of his interpretation

of clues-
I7. The pupils reeds the ability tc:

A Alptabetize

B. 1Use gulde wcrds

. ise phoretic skille to pronounce new wcrds
I'. Select most appropriate meaning

F. Eecocgrnize denotative (actual’ and ccnnotative
isuggested! mearlngs

. 1Use the dictionary to improve everyday speech,
writing, ard reading

¢, Use the complete key tc propunciatior
K keccgrize varicus shades of meanings
I. Interpret each item grven about = word, suchk as

origin. defipiticrs, parts of speech

J. Select a word to express the precise meaning to
i to 2 reader or listener.

46
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TRUCTION AND

I. The teacher should
A. Instruct pupiis in the uses of the dictionary
appropriate tc the grade :evel
B. Discuss olphabeticai arrangement arnd provide
any required practice in usging guide words
C. Discuss with the pupi's the various parts of the
dictiorary and how each par:t is used

D. Use the lessons usuaily found in school diction-
aries to acqua2int pupils with their skills
program

E. Provide practice in the use of syilabication.

accent warks and diacritical marks as used in
the classroom dictionaries
F. Help pupils acquire the dictionary habit of

checking whepever there is any doubt about the
meaning or the pronurciatior of a word

G. Pian for occasional liveiy interesting diction-
ary pericds to encourage the use of rthe diction-
ary

W, Teach pupils that when two correct spellings are

listed in a dicticnary. the preferred spelling
2111 be given first

1. Teach pupiis to use the prunurciation key in
the dicticrarv i use

J. Teach pujpils that dirferent dictioraries may
have ditferent pronurciation keys and that the
pupils must be alert re usc each dictionary
properly

K. Train pup.ls te find the mearing which fits
ihe way the word is used iv a specific selection

L. Train pupils te leck for syoonyms to words.

47
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Lictionaries' Abridged and
Unabridged Editions
Texts.

Smith, Nila B. Be a Better
Keader. Books I_th?oﬁgﬁ_ﬁf.
Englewood Cliffs, New Jersey
Frentice-Hall, 1962

Library Books

Magazines:-

Films.

Evaluation:

Teacher-prepared tests
T~acher observaticn



OBJECTIVES CCRTENT

=

I. The éupil shows Typiils techn.ques
continucus growth . ~
in understanding the .
techniques used in
skimming, rapid
reading, and study- k. To fird cut 'what happened rext.
type reading and -~ .- -
when each is apprc- )
pfiately used.

:atlion in direciories. dicticnaries.
and any easy material which wil!l yield specific
answers .

<

get an cverview and raise guestiors

L To form 2 generzl Lmpressicr of givern materizi
A, Skimming . -
{impiies ' tc ge*

the cream ) ' Te verify statements.

¢ tind topics ivclacec uncder specifit headirge.

C. 7o orefresh tlhe memory with regard to waterials

creviousty read.

14

H. To organlze materials under categories cor topics
: To select materiais reia*ed toc sgpecific tcpics.

4. To detervine siivabiiity of waterigis for parzic-

’ ular purroses <: 10plcs, e . g., Sianting quick:y
te see if maler:ial dea:s with adveriure . travel

S Leck ror :inswers to ract questlons:

L. Lolate rames or dates.

M Angwer questicr: phrased iike the text.

N Arswer {Juesticve cohtainirg ro direet verbe: cues
0. T'ird seweral irswers 1o a single quescioT.
7. Firg irformetion from the table of contents or

irdex .

El{l‘c Ll
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OBJECTLIVES
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Rapid KReading

Study-Type keadinrg

[¢dl

N

1

A Tre pupil ostouid

Tevelwp ar attitude ot wmind et on readirg for iGeas
Fiimiraie btad nsbits ¢f wora-by-werd reaading avd
vecaiinatinT

Feepr who.eness «fF story wppermost

ing

"ead sllevtiy bteifire read: cral.y so

experierce is rot silowed by vocaiiza

r.at first

o+
-
[}
= ot

ise ¢ood preview techriques 1m order to move rapldiy.

pupal shou.a

'etermine the purpsse for readinrg each selectlon

suchy as

To oge rerai Lopressicrn
B elect useful detalis
ebst

TlLETE 2 VIewpCibnt

A e

0 8

1 repcri
personal enjcyment

e o

B .oana.yERe crotically

5. 7 Getermire suiiability <f the caterial Tor
€ oo

z Fopid resaitg¢

<

3. Liody rescing

w ané .-i.lre “he be t methods for reading

Tectats, suchoas
rolernce texts

2. bazlas studiel rexia

3 Newspapers

4. ias. myLilery slories.



LEARNINC EXFERIENCES
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The teacner

tos

The teacher so

(@]

chouv:a

st -

Frovide readirng exper.ence in irieresting fa
movirg stories at least one grade level be.ow
the pupll's instiuctiora: level

Provide practice 1nh readirg f{or laeas

Ask pupiis to read a selecticn rapidly, then
write & sing:€ SErierce SUTnary

Have pupiis read a articie

and express the

Teach puplis s
sentences

raragraph or 1:Lg er

mall 1dea 17 a heacline
hezdings,
ror

read

ard wamoh cue words'

paragrapt

Locate irformatizn by using
1 The titie of a btcok as ap ald in deciding

(V3]

izal
P

4.

aluate m

k ski..s 28 to-

whether tne tosk pr
maticr cr a3

cbhably cert
giver toric

~

Tahie of corzents for sams reascn
index
Maps ard i:lcenratiors

Feference books

aterr.. 59 he can

Tnderslard T0EC & prilted s$tatemert may

be importart end stiii not fit the tople
Chcose wrly pertivert [acts

tinderstandé rthat tfe printed word Tay not
be true

Distirguish tetween fact and cpinien

Orgarize materii. so he canb

i Tell the tcpirc o o paragraph
2 Cutliire & paragraph, later & se:ecticr
3. Llearn o verify an outlire
N Learr tn recwgrize and make a summary
Petain ideas s¢ he must
1. Fealize that scme :dcas must be retaired
2 iearr that one reading ls seidcm enough
3. Maeke and use querticre 1o retain iceas
4. Make suvmmaries

47
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ains infsr-

cplc ancé summary
ithirn the

suld selecr appropriate materials and
provide practice ic deveiop Suc

4,

n‘[S FCR INSTPLTTION AND

AL appropriate levels
Schick, Schumaker ard Schmicr.
cesign for Good keading.
Tarcourt, Brace & Worid,
Level T - Crades 9-10

Grades 11-12 |

1961

level II

Library Books

i
aa
Y]
N
-
3
o
[¢3]

Frims tc accompany the texts
Dasigr fcr Gocd Peading (.istec

above) are avail iatle from
Psychctechnics, icage, IT11.

“Good feor developing vocabulary,
comprehension, and speed .
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RFAZING - CGRALEL 7.12
REACING IN CONTENT AREAS

LIRS TR TNSTRTETTAN AN
LEARNING EXPFRIENCES ABe 1SR INSTRUCTION AFD
I The leacher sheutd revmenmber that Textsa
AL A puvil\s first coriact with a rew word should
be meaningrul Caughrar, Alex M. and Mountain,
, i} Lee 1«“rr:l son
B, A pupil ysually must neet a word 25 oo 40 times - . .
ue r. heoi Reading Bk 1
to master it - =
Lr Schocl Readina
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READING - GRADES 7-12
READING IN CONTENT AREAS

OBJECTIVES CONTENT
I. The pupil utilizes IIT.
increasingly efficient B. -- continued
study habits in a:l
subject areas, continued 6. Knowing how, when. and why to outline.
7. Reading to find answers to specific
questions.

8. Correlating textbook material with
everyday experiences.

IV. Pupils shouid develop an interest in reading for
information and pleasure by:

A. Arranging their schedule to include a regular
time for reading.

B. Reading rewspapers and magazines to select
items related to class topics.

C. Practicing rapid reading to glean ideas and to
help select approyriate material.

D. Realizing that many easy books are read for
information, pleasure, and r~l:xation.

E. Realizing that looking up words in difficult
material is an excellent way to increase
comprehension and vocabulary.

oy
Q v
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READING - GRADES 7-12
HOW TO READ A NEWSPAPER

OBJECTIVES

CONTENT

I. The pupil displays
obvious growth in
his application of
newspaper-reading
techniques-

O

ERIC

Aruitoxt provided by Eic:

II.

Pupils should practice reading varicus parts of a
newspaper for different purposes so that they:

A. Know where to look for specific items.

B. £Know that usually the most important news
items appear on the upper right hard side
of the front page.

C. Know that some features such as the index
and the editorials are usually in fixed
positions.

D. Know the purposes for reading a newspaper
such as getting information about current
events or getting tips about shopping.

E. Know that many kinds of newspapers are available
and that readers can select firom this wide
variety the newspaper that fits their purpose
or purposes .

F. Know that newspapers contain news, editorials,
sports, comics, advertising, obituaries, and
many other features.

G. Know how to set the purpose for reading each
feature of the newspaper and how to read for
that purpose.

Pupils should learn that in order to read a newspaper
intelligently and critically, they should:

A, Know that reporters usually present the main
ides in the first sentence, a summary in the
first paragraph, and the deveiopmert of the
topic in subsequent paragraphs .

B. Know that the first paragraph of an article may
be sufficient for the reader's purpcse.

C. Know the relative worth and standing cf various
newspapers .

D. Know the poiitical attitudes of various rewspapers
as indicated by editorials and feature articies .

E. Recognize whether a statement is fact, opinion,
or slant-

F. Recognize the unreliability of news following
such terms as '"it is reported,' "it 1s believed,”
or "it is understood."



READING - GRADES 7-12
HOW TO READ A NEWSPAPER

LEARNLNG EXPERIENCES

AIDS FOR INSTRUCTION ANL
EVALUATION

I. The teacher should emphasize the fact that the
intelligent reader usually:

A,

Knows the sections which contain the information

to satisfy his purposes and turns first to those
pages, using the index as needed

Skims the rest of the paper hastily, noting
orly headlines, until his eye selects something
important or interesting, such as news, editor-
ial or advertisement

lejects these articles after reading a few lines
if he finds they are rot interesting
Reads some articles rapidly for general purposes

Reads some articles with care or marks them to
read carefully when he has more time

Reads various parts of the paper at different
rates and with different degrees of care -

II. The teacher should emphasize the fact that news-
paper reading requires the use of all reading skills
such gs:

Al

O
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m O 0 o

Skimming to select articles
Previewing to get information quickly
Finding main ideas

Reading for details

Using techniques to improve memory to be able
to recall some items exactly

Interpreting different patterns of writing,
such as narrative, question and answer, inform-
ation, opinion-reason, substantiated fact

Developing flexibility in rate and method
Making use of _ictures, maps, and char’s

Improving vocabulary by figuring out meaning
from context ard using the dictiohary to
check the meaning

Reading several papers to get different view-
points

Reading critically to evaluate slants or biases
of others and to examine yourself for your own
version of the subject.

ob
-53-

Texts: At appropriate levels

Dale, Edgar. How To Read a
Newspaper. Chicago: Scott,
Foresman, 1941 Price is $3.00.
Milier, Carl G. Modern
Jcurnalism., Chicago: Holt,
Rinehart & Winston, 1962.

Price is $3.9¢€

Newspapers:

Films:

Instructional Aids:

Daily newspapers
News magazines

Evaluation:




READING - GRADES 7-12
WRITING PRECIS

OBJECTIVES

CONTENT

I. Bupi}s learn to prepare
a precis or concise
statement of essential
facts in a selection.

ERIC
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I1.

Pupils chould leain the following steps to write

pre/cis:

A. Read the entire paragraph or selection through
atientively to find the main idea.

B. Read it again, looking up unfamiliar words,
expressions, or allusions.

C. Write in your own words, what seems to be the
essential point or points made by the author.

D. Read what you have written and compare it with
the original.

E. Omit all unnecessary words and change words
until the main point in the selection is
expressed clearly and concisely .

Pupils should:

A. Learn to isolate key words and topic sentences
to aid in summarizing .

B. Watch for dashes or other introductions to
summary sentences.

C. Notice connectives and transitional devices
such as, on the other hand, moreover, in
addition to-

- . . . .
D. Use precis techniques to prepare brief summaries

E. Improve in ability to use the technique of conden-
sation -

F. Use preﬂc is techniques for note taking-



READING - GRADES 7-12
WRITING PRECIS

LEARNING EXPERIENCES AIDS FOR INSTRUCTION AND
L “ EVALUATTON
I. The teacher should: Texts: At appropriate levels

A, Work with the pupils through the steps in
writing préﬁis.

B. Provide sufficient practice so that pupils
may be able to skip certain steps and write

”~ - .
a précis in a few minutes, Use the Literature Guide

materials for this practice.

1I. Th%_teacher should provide practice in writing
precis by assigning pupils such lessons as to:

A, Prepare brief summaries which include the
most important facts,

B. Select main points and supprrting details Aids:

in a passage.

C. Observe and evaluate summaries fouwnd in
magazines and texts.

D. Kead a chapter in a book; then prepare a

one-sentence summary, Evaluation:

- / - -
E. Write a precis for a poetic passage.
F. Explain in a préhis the viewpoint of the
author without using hi:. words.
s . . . .
G. Use precis techniques in taking notes for a

research pro ject.

H. Evaluate summaries prepared by members ci! the
class,

S8
O
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READING - GRADES 7-12
HOW TO USE REFERENCE SKILLS

OBJECTIVES CONTENT
I. Pupils become I. The pupils should become increasingly proficient in:
increasingly A. Using all parts of a text, such as table of

proficient in
ability to utilize
all reference sources B. Selecting the correct dictionary for a specific
to locate information. purpose and locating any one of the wmany tyres
of information found in the dictionary.

contents, glossaries, indexes, and illustrations.

C. Using the available encyclonedias tc:
1. Locate a general topic

2. Find subdivisions of & topic

3, Find further leads to inforwmation
through cross reference

4. Obtain a survey of all information

available on the topic in the beck

D. Using the Reader's Guide to Feriodical
Literature to locate articles or stories

1. Listed under gemneral topics

2. Listed under specific titles

3. Llisted under the author's name

4, Found by using cross references ov

""see also' suggestions

E. Using Who's Who with its variety of indexes
to find informaetion about notable Jiving men
and women.

F. Using the card catalog ©o lcoccate desired
inf ormation-

G. Using the atlas, maps, graphs, and charts to
obtain specific information,

H. Using newspapers and periocdicals to iccete
information.

I. Using the card catalog ir the library to
locate fictior (usually arranged aiphabetically
bv author’s last name) and non-fiction (usual-
ly arranged by the Dewey Decimil System.?

J. Using such aids as, the Education lndex znd
Textbooks in Print

K. Using such yearbocks as World Almanac and

Information Flease Almanac.

5 59
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READING - GRADES 7-12
HOW TO USE REFERENCE SKILLS

LEARNING EXPERIENCES

AIDS FOR INSTRUCTION AND
EVALUATION

I. The teacher should help pupils practice and master
the use of reference skills by such activities as

to:

A,

ERIC

Aruitoxt provided by Eic:

Take pupils to the library to observe and
practice library procedures-

Discuss wnere indexes, tables of contents,
glossaries, card catalogs, and Reader's
Guide to Periodical Literature are found
and the information each contains.

Provide exercises to familiarize pupils with
these sources-

Conduct ""treasure hunt" for information requir-
ing the use of one sc'irce and later the use of
several sources.

Discuss the general references, newspapers,
magazines, amd pamphlets most commonly used,
where they can be found, and the information that
they contain.

Make speaking and writing assignments requiring
the use of these sources.

Keep an accurate record by taking notes from
the encyclopedia of the title, author, date of
copyright, volume, page, and an outline of the
information.

Give assignment sheets to pupils with suggestions
in outline form and nave pupils use original
sources and confirmed eve-witness accounts,

Form the habit of:

1., Checking cross references for additional
information.

2. Checking '""see also'" references for
additional headings.

3. Use most recent issues for current topics
of uncertain date, then work back.

4. Use issues of a specific time when dates
are known.

€0
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Texts: At appropriate levels

Library Materials:

Reference Materials:

Films:

Aids:

Evaluation:



READING - GRADES 7-12

CRITICAL READING

OBJECTIVES

CONTENT

O

Pupils improve in
ability to evaluate,
to appreciate, and
to question the mate.
rial they read.

ERIC
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Pupils should learn to:

A,

B.

Recognize the importance of setting a purpose
for reading.

Deve lop awareness of exact meanings of words.

Notice the effect of connotations and denotations
upon interpretation.

Distinguish between fact and opinion.

Determine the author's experience, knowledge,
source reputation, and purpose for writing
the article.

Compare the opinions with those expressed by
other qualified writers on the subject.

Detect propaganda and how to analyze it.

Read newspapers critically.

Detect erroneous conclusions when reading books,
newspapers, and magazines.

Withhold judgment until different accounts and
analyses of the same event have been read.

Check the facts.
Locate devices the author uses to influence judgment.

Identify loaded or biased words and to note their
possible effects on the reader.

Distinguish between literal (exact) and metaphorical
(figurative) use of words,

Recognize allusions (indirect references.)

Note the author's choice of words in the light
of his purpose.

Recognize implied meanings.

Recognize facts that were purposely omitted for
effect or because they are obvious.

Forecast outcomes.

Make generalizations on basis of specifics.

61
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READING - GRADES 7-12
CRITICAL READING

LEARNING EXPERIENCES

AIDS FOR INSTRUCTION AND
EVALUATION

O
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The teacher should provide opportunities for
pupils to evaluate reading materials by such
activities as tc:

A,

Develop with the c¢lass criteria, such as author's
background, position, experience with the sub ject,
pre judices, style of writing, and date of publica-
tion, for determining competency of the author.

Review facts and inferences to establish concept
of reading "between the lines."

Develop an idea and have pupils find relevant
and irrelevant information concerning the idea.

Develop arn idea and have pupils find valid and
invelid information concerning the idea.

List authorities on certain subjects and discuss
whether or not their writings should be accepted
and reasons for the decision.

Find differing views on a subject and discuss
which are most valid and why.

Hold panel discussions with pupils presenting
different views on the validity of various
opinions.

Read and discuss various sections of the
newspaper, noticing slanted articles, half
truths, and other propaganda techniques.

Help pupils relate what they are reading with
former information and experiences.

62
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Texts: At appropriate Tevels

Use the Literature Guide
materials for this practice.

Newspapers:

Magazines:

Films:

Evaluation:

Standardized Tests
Teacher-Prepared Tests
Informal Tests
Teacher Observation
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INFORMAL HEARING CAPACITY TEST
Seventh Grade

Worldsgf_Adventurel

Hearing Capacity, Form A2: (232 words) "The Tiger Attacks" - p.94, par.l, 2,&part of 3.

Motivating Question : Can you think of an incident which shows the cunning of some
animals? It may be a true story or one that you have read.

Before it was dark_ the tiger left his lair and crossed the creek & long way below

the elephant's pitch. He worked stealthily upstream until his sensitive rostrils picked up
the scent of the newborn calf being wafted down on the evening breeze. For some dis-

tance he boldly followed the open game-track along the bank of the creek. Then he re-
entered the jungle, and for a time squatted motionless on his haunches, worxing himself
up for the attack. There was more in this than hunger and a succulent meal; there was
prowess. To attack two elephants and kill the calf would be an achievement worthy of the
king of the Burmese jungle.

He could not decide in advance whether he would attack the mother or the auntie first.
That would depend on how they were standing when he moved in to the attack. But he knew
that he could not seize the calf until he had stampeded both adults. He must spring on
the back of one and so lacerate her that she fled for safety; then he must unseat himself
and stampede the other long enough to give him time to seize the precious calf and carry
it off like a cat with a rat in its mouth.

But before he could attack, he knew that he must circle the clearing, because the

best line of attack was from upstream.

lAmerican Book Company. Chicago, Illinoiss 1952.

21ndividual Developmental Reading Informal Inventory. Gary, Indiana: Gary Public Schools,
1963.
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INFORMAL HEARING CAPACITY TEST, continued

1.

2.

3.

4.

O

Factual

Inferential

Vocabularx
(Use two)

Summarx

ERIC

Aruitoxt provided by Eic:

= >

At what time of the day did the tiger start? (evening)
Why did he not decide in advance which adult elephant
to attack first? (The tiger would first have to see
how the elephants were standing.)

How was the tiger ablz to make such definite plans for
the attack? (He must have been observing the habits of
the elephants.)

Do you think that looking forward ito an occasion adds
to a person's enjoyment of the avent? (Any logical
answer.) How does that question fit this story? (The
tiger sat motionless while he thought about the good
meal and gloated in his prowess.;

Which word means superior skill or ability? (prowess)
Which word means grown-up? (adult)

Which word means full of juice? (succulent)

Which word means an open place in the forest? (clearing)

Explain the tiger's plan of attack. (The tiger planned to
spring on the back of the nearest elephant, lacerate her
so she would flee for safety, then unseat himself, ard
stampede the other elephant long enough for him to carry
the calf away in his mouth.)

Name three things that would prove the tiger was patient
and cunning. (The tiger started before dark but waited
until midnight to attack. As he advanced, he planned the
attack. He circled the clearing twice and waited until
the wind dropped.)

6O
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INFORMAL SILENT READING TEST
Seventh Grade

Worlds gg Adventuroi

Silent Reading, Form A2: (293 words) “The Tiger Attacks" p. 94-95, par. 5-9.

Motivating Question : Tell the chiidren the setting of the story up to the selection.
How might a tiger attack another animal?

Occasionally the ears of the adult animals moved forward as if straining to hear a
sound. Then Mee Tway broke the silence -~ for no reason - she just thumped the end of her
trunk on the ground, and it rang hollowly with a metallic sound.

It eased the tension, but it started the tiger on his first circuit round the clear-
ing. He was fifty yards out and he had decided to make his attack from the creek side.
Four times he circled without crackling a leaf or a twig -~ the perfect hunter. He no
longer walked with a slow, stealthy step. He was now so near that at any moment he
might see his quarry in -le clearing. His pose was low on the ground. He moved forward
with his powerful hind legs tensed under his body, ready instantly to spring. The tip
of his tail quivered.

At last he saw the picture he had dreamed of : an elepnant's flank clearly silhouet-
ted, and only ten bounds and a leap away. His enormous power was released as he bounded
to the barrel of the elephant's back. The vicious grip of the foreclaws held his weight,
while with his hinder claws he lacerated the stdes ot the wretched elephant. With a mur-
derous snarl he sank his teeth iato the elephant's shoulder.

For a second Mee Tway was taken by surprise. Then beliowing with panic fear she was
off, making for the nearest jungle, where she couid shake hiz savage terror from her back.

As she reached the edge of the untrodden elephant grass, she hesitated for a moment;
and in that moment the tiger retracted his claws and slid off, as a child might slide from

a bareback pony.

lAmerican Book Company, Chicago, Illinois, 1952.

ZI.D.R. Informal Inventory, Gary, Indiana: Gary Public Schools, 1963.
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INFORMAL SILENT READING TEST, continued

1.

2.

3.

L.

Actual

Inierential

Vocabularx
(Use two)

Summary

A,

B.

OO w>»

g

How far away was the tiger when he made th: attack?

(Ten bounds and a leap)

Tell three things the tiger did in atiacking Mee Tway.
(Landed on her back, forepaws dug into her back; this
held his weight while his hind claws lacerated the
elephant’s sides, and sank his teeth into her shoulder.)

Why did not Mee Tway shake the tiger off before going
into the jungle? (She wanted to get “he tiger away from
the baby.)

Why did the tiger attack from the creek side? (Wind
direction, scent, or similar answer.)

Which word means to make or travel in a circle? (Circuit)
Which word means hunted animal? (QuarryT___—-

Which word means torn or wangied? Lacerated)

Which word means trembied? <{Quivered)

Tell four things the tiger did. (Circled four times,
attacked from the creek side, leaped, landed on Mee Tway's
back and clawed. ALfter Mee Tway went into the jungle,

the tiger slid off, ready to attack Ma Shwe.)

Give a title (The Tiger's Attack)
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INFORMAL ORAL READING TEST
Seventh Grade

World's of Adventurel

Oral Reading., Form A2. (163 words) "The Tiger Attacks" - pp. 95-96, par. 10-12.

Motivating Question : What will a mother animal do when attacked with her young
close by?

She took one chance. As the tiger checked before her, she took a pace forward and

lashed at him with her trunk. With a lightning swing his right paw struck, the very

movement of a <at at a terrier's face. The sharp claws struck home and Ma Shwe shrieked
and bellowed with pain; for the trunk is the most sensititive and vital organ of the
elephant. But she did not stampede. She replaced her off~forward foot to protect the
calf, who hadn't moved an inch.

But in that moment the tiger had gaired his flank position and sprang up on her
withers. His foreclaws dug their hold and his hindclaws tore at her flesh. She rolled
and shook herself to fling him off, but still she didn't stampede and still he clung
and tore.

Her trunk hung limp. She had no means of touching her calf. The injury had made
it quite numb and useless. She felt herself weakening. Was there no relief from this

murderous weight?

1. Factual A, What did the mother elephant do to protect herself
and baby? (She stepped forward and swung her trunk at him.)
B. How did Ma Shwe express her pain? (Ma Shwe shrieked
and bellowed with pain.)

1
American Book Cumpany, Chicago, Illinois, 1952,

2Individual Developmental Reading Informal Inventory. Gary, Indiana: Gary Public
Schools, 1963.
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INFORMAL ORAL READING TEST, continued

2. lgferential

3. !Epabulary
{Use two)

4, §2@marz

A,
B.

oW

How do you think the story ended? (Any reasonable answer)
Why did Ma Shwe not stampede? (Her sense of duty aud
motherly love made her stay to protect the little one.)

Which word means step? (Pace)
Which word means necessary for life? (Vital)
Which word means without feeling? (Numb)

Briefly outline the attack, (The elephant lashed with
the trunk. The tiger hit the trunk, irjuring it beyond
use. The tiger jumped to Ma Shwe's back, clawed.)

Give a good title. ("Protecting Eer Calf")

69
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PROBABLE CAUSES OF READING DIFFICULTIES!

Causes of reading difficulties may be:

I. Physiological, such as:

A. Visual

B. Auditory

C. Speech

D. Maturation

E. General health history
F. Present health history
G. Muscular cocrdination

II. Psychological, such as:

A. Mental immaturity
B. Personality
C. Interest
D. Ewmotional instability
IITI. Social, such as:
A, Linguistic problems
B. Group and individual acceptance
C. Attitudes

IV. 1Inadequate Instruction, such as:

A. Lack of reading readiness (at any age level)
E. Lack of experience
C. Deficiency in word perception

D. Lack of opportunity to participate in a
differentiated program

E. Undesirable attitudes toward reading

lindividual Developmental Reading Handbook. Gary, Indiana: Gary Pubiic Schools, 1961,

ERIC A
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A SUMMARY OF READING SKILLS

I. FACTUAL COMPREHENSION

Reading for facts

II. INFERENTIAL THINKING SKILLS

Reading for main ideas
Reading for specific details
Reading to se2e relationships of details to main ideas
Reading to follow steps in directions
Reading to follow sequence of:
plot development
character develorment
development of argument
Reading to recognize patterns of organization
ehumerative
time
contrast
Reading "between the lines"
Reading to make inferences
Reading to visualize
Reading to generalize
Reading figurative language
Reading to feel rhythm
Keading to compare with something known before
Reading to distinguish fact and fiction
Reading to distinguish between fact and opinion
Reading to detect bias and prejudice of author
Reading to forecast events
Reading to draw conclusions
Reading to evaluate
Reading to recognize mood
Reading to judge character

I1I. VOCABULARY SKILLS

Using picture clues

Using context as an aid to word meaning
Using phonetic skills

Using structural clues

Using configuration clues

Using root word clues

Using dictionary skilis

Using prefixes and suffixes




A SUMMARY OF READING SKILLS, continued

IV. SUMMARY OF ORGANIZATIONAL SKILLS

Distinguishing between main ideas and details
Arranging facts or ideas in sequence
Making summaries
one sentence summaries
brief paragraph summaries
Reading graphs
Reading charts and tables
Making and reading outlines
Making a report from an outline

V. ORAL READING SKILLS

Using word recognition and vocabulary skills

Using good phrasing to convey correct meaning

Interpreting meaning through emphasis and inflection (expression)
Following punctuation signals

Reading at appropriate speed

Using proper eye contact with audience

Having correct posture before an audience

Acquiring sharp rhythm and timing during choral reading

Reading a play

Reading a radio script

VI. READING FOR DIFFERENT PURPOSES

Skimming for general ideas

Reading table of contents

Reading an index

Reading a glossary

Studying reading

Reading a timetable

Reading a recipe

Reading a card catalog

Reading for a single fact

Adjusting speed to nature of content
Adjusting speed to purpose of reading

.72
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TEACHER 'S EVALUATION OF HIS OWN TEACHING
Suggested Check List for Evaluating the Teaching of:
I. Reading in Literature and Content Areas

A. Have I insured adequate background for the material by:

1 Checking experiences of the group?

2 Assigning outside reading and research?

3. Showing films or filmstrips?

4, Discussing difficult words and also concepts?

5. Helping pupils recall related experiences?

6. Helping pupils set the purposes for reading the selection?

7. Helping pupils understand how to read for specific purposes?
8. Using the Teacher's Manual for suggestions?

I1. Guided Silent Reading
A, Have I provided good instruction by:

1. Allowing pupils to read silently first?

2, Asking for main ideas after the first reading, rather
than insisting on details?

3. Recording observed symptoms of reading difficulties, such
as squinting, head movement, lip movement, pointing, lack
of attention?

4. Offering help to pup/ls with word recognition problems?

5. Observing how pupils identify difficult words and recording
such difficulties for intensive practice later?

6. Checking comprehension after pupils have read silently,
using factual, inferential, vocabulary, and summary
questions?

II1. Word Recognition
A. Do I meet the needs of individual pupils by:

1, Providing practice exercises to reinforce word recognition
skills as identified by observation, and as needed for
advance lessons?

2. Teaching a variety of ways of attacking and getting the
meanings of new words, such as configuration, similarities,
context clues, picture clues, phonics, word analysis, and
syllabication?

3. Teaching for independence in vocabulary skills?

ERIC 73




TEACHER'S EVALUATION OF HIS OWN TEACHING, continued

Iv.

V.

Rereading - Either Silent or Oral

A

Do I motivate the rereading by setting such purposes as:

1.
2.
3.

4.
5.
6

Concentrating on details to improve comprehension?
Aiding retention?

Entertaining others by reading rhythmically with good
expression?

Increasing enjoyment of the story?

Tlocating specific information?

Developing critical comprehension?

Follow-Up Activities

A

Am I making proper use of time by:

1.

w N

Encouraging pupils to follow individual interests for outside
reading?

Developing improved study habits among my pupils?

Utilizing group activities, drills, workbooks, charts, excursions,
dramatizations, and creative activities?

.74
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The

READING QUESTIONNAIRE! FOR....

Art TeacheE

1.

The

Do you stress the importance of reading carefully to follow directions?

Do you help students to build a vocabulary of tetms used in art?

Do you encourage students to gain new ideas and a greater appreciation of art

and artists through reading magazines and books?

Business Educaticn Teacher

The

Are you using reading test scores and intelligence test scores in spotting poor
readers? -

Are informal tests on text passages used to indicate specific reading difficulties?
Are the texts suitable for the reading level of thé‘majﬁrity of the students?

Have lists of technical words been compiled for building a usefuil  vocabulary?

Is instruction given regarding ways to read the texts?

Is aid given in helping students to get the meaning of difficult passages in
the texts?

Are students encouraged to read extensively materials related to the business
education field?

English Teacher

Do you use test data to spot students at various reading levels in your classes?
Are you grouping students to take care of individual differences in reading?
Do you employ a variety of exercises to help students enlarge their vocabularies?

Have you stressed the importance of adjusting the speed and the method of reading
to the reading purpose?

Do you set definite purposes for reading in assignments?

Lhis questionnaire was prepared by subject area teachers working on a school-wide
reading improvement program. Secondary Reading Guide. Shorewood, Wisconsin

O

ERIC
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READING QUESTIONNAIRE! FOR ....., continued

The English Teacher, continued

Do you provid two- and three-level assignments?

Have you shown that directed eye movements and greater concentration can help to
Do you at times give an entire class practice and instruction in the reading
Does your introductory lesson for each literary type show students how to read and

Have you helped. students to be more intelligent readers of newspapers and magazines?
Do you aid pupils to make use of reference aids?

Do you make use of records, films, and television to arouse greater interest in

Do you allow time for sharing of reading experiences through the oral reading

of poems and plays? . :

Hav~ you stimulated students to read library books extensively at both school and

Do you provide the' opportunity for students to read a variety of material?

Do text readings help to give students sentence structure awareness?
Do you suggest appropriate methods and technique: for reading assignments?

Do you use informal tests to determine the student's mastery of the text?
Do you appraise the texts in the light of success or failure of your students?
Do you build vocabularies in a variety of ways?

Are graduated degrees of challenge used to get from one plateau of .carning to

Do you plan for differentiated assignments?

6.
7.
improve both rate and comprehension?
8.
skills that students need?
9.
interpret that kind of material?
10.
11.
12.
reading?
13.
ih
newe?
The Foreign Language Teacher
1.
2. Is comprehension your main goail?
3.
4.
5.
6.
7.
8.
the next one?
9.
1

This questionnaire was prepared by subject area teachers working on a school-wide

reading improvement program. Secondary Reading Guide. Shorewood, Wisconsin
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FEAL TN OILS‘I&NN%IRL: o oo corntinued

The reme Looh.mlces

1. Lc¢ y~u give your studerts reading experiences that maybe applied at home?

2. L¢ you wmake 1t possibie for your students to receive instruction and practice in
critlcal reading of fosd and ciothing advertisements?

3. To you encourage your students tc read newspaper and magazine articles on child care,
hormemakirg, and other reiated home prqotlems ~

4., Lo you demonstrate the importance of accurate reading of directions in recipes and
patterns”

5 Lo vou stimuiate wide readinf =7 increase the student's general and technical
vocabuiaries”

t. Lo you htave mastery -ocabulary 'ists in your classes?

ﬁhe Industriza

5.3 AR I o £ dns @ R € b2 st

Arts Teacher

1. Do ycu give your studerts practice and instructicon in the reading of specific
directiors”

2. Do ycu stress the Lmportance o testing comprehension by carrying out directions?
3 [& yeu he.j your ciudents to know 'the terms of the trade’ through vocabulary

bulidirg-

The Mathematics Teacher

1 Lo you make uie of readirg test data in spotting students that have difficulty in
reading mathetatl lcal material”

2. D't yuu se.ect texts rhat hiave clear-cut explanations of principles?

3. Are supplemerntary texi: availabler

4, Are work peri.as privided in which instruction is given on how to read explanations,
directioprs . and verbal prublems’

5. Do you distibguish clear.y between errors in computation and errors in reading?

t. Lo you have weaker studeris read problems aloud to see what difficulties are
enccuntered”

~J

Lo you provice f{or individual ditferences by using two~ and three-level assignments?

This questiosnralre was prepared by subject area teachers working on a school-wide
reading 1mprovement program. Secondary Reading Guide. Shorewood, Wisconsin

ERIC
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]
READING QUESTICNNAIRE' [CK ...... cortinued

The Matnematics Eeacneg, corntirued

&. Do jyou =nccurage students to being problems or interesting mathematical data
from newspapers, magazines, and television?

9. Do you help students te build a vocabulary of terms used in mathematics?

The Music Teacher

1. DPc you help students to build up a vocabulary of musical terms?

2. Do you stress the importance of correct pronunciation in reading the words of songs”

w

Lo you ask your studernts to read a'out music and musicians?

4. Dc you ask your students to report on musical reviews and music news in newspapers
and magazines?

5. Do you use choral speaking to improve pronunciation and phrasing in learning the
words of songs?

Physicai Educaticn Teacher

s you have studerntis read official rule books to learn the rules and terms of
varisus sports’”

et

2. ¢ you ask your studerts to read assigred articles to understand pertinent subjects
in health and physical education?

3. Do you arouse interest in reading about sports in newspapers, magazines, and books?

The Scierce Teacher

Partek ke P @ e tor

1. D¢ you use reading zesi data to spot students at various reading levels in your
classes?

2. Do you show students the necessity for the careful reading of directions?
3. Lo ycu heip students to see cause and effect relatiinships?

4. Do you ercourage students to draw inferences and make generalizations?

5. Have you nelped studerts to enlarge their vocabularies?

lrhis questicnnaire was preparel by subject area teachers working on a school-wide
reading impravement prcogram. Secondary Reading Guide. Shorewood, Wisconsin

o \:2723
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READTNC QtEFTfCNNAiFE: [+R ... vcontinued

The Science “gacner, coriinuea

6. rave presert -¢ay :=.tentific interests become a part of your science courses and
stimuiated more exiersive recreatioral reading?

7. nave you grven studeris pienty of practice in precise, analytical reading?

8§, L[z you asriow suriicient time for the study of formulas, charts, and diagrams?
9, Do you motivaie rvedirg inrough probiem-sclving?

10, wvave you seiected scierce books at different difficulty levels?

11, rave you tazught students 1o skim 1n jocating materials?

12, Do you use “aricudé prhiecures to aruLse interest in the reading of science materials?

i. Do you use readirg test data to spot students at various reading levels in your classes?
2. Do you set purposes for reading in social studies assignments?

3. Lo you awotlvale readilng throigh group projects”

4. Fave stucents beer led 1o apply map knowledge to particular problems?

5. Lo you use irtorma:r texts to Lind out if students understand their social studies
texte:
€. D[ you earioe the rackground ard understanding of students by aiding them to apprec-

iate the persors  piaces . and times portrayed in autobiographies, historical novels,
and travei vo-~oake”

tave you weliped Lopiis to lrcate Lnformation?

& Are :tudents urged 1o see cause and effect relaticuships in reading social studies
material:

9. Are studenis ercovraged 1o distingutsh fact from opinion in reading historical
documents, tewspapers, and magazinesrt

i0. Have students been iaught tu read newspapers intelligently by withholding judgment
until they have examined ali sides of questions, and by avoiding premature general-
izations arg these rot based on facts?

11. Is 1interest being arvused 1n real life problems?

12. Fave assigrmerts beep differerntiated to meet the needs of students at various
reaéing levelis”

lThis questionraire was prepared by subject area teachers working on a school-wide
reading 1mprivemert prsgram. Secondary Reading Guide. Shorewood, Wisconsin
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READING QUESTIONNAIRE1 FOR .....

, continued

The Social Studies Teacher, continued

13.

14.

15.

16.

17.

Have students been stimulated to appraise authors and to determine which authors
are best qualified?

Do you help students to enlarge their vocabularies?

Dc you encourage wide reading through the use of supplementary texts and reading
lists?

Do you build background before expecting pupils to read?

Do you emphasize understanding and concepts instead of merely reproduction of
material?

1 . . . . ,
This questionnaire was prepared by subject area teachers working on a school-wide
reading improvement program. Secondary Reading Guide. Shorewood, Wisconsin

O
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THE ROMANTIC PERIOD!

RELATING LITERATURE TO LIFE

REFERENCE: 1Inglis and Spear. Adventures in English Literature, pp. 393-425
New York: Harcourt, Brace and Co., 1958.

SKILLS IN READING

1. Reading poetry critically.
Understanding and appreciating the figurative language of poetry.

3. CUncerstanding and appreciation of the authors and their philosophies as shown
in their writings.

4. Understanding the background of the period.

5. Study questions after each poet and the vocabulary studies.

ACTIVITLES

i. Lecture notes
. Class notes
3. Background material, pp. 348-356

a. What does Romenticism mean?
b. What are the ideas expressed by the romanticists?
c. FK..torical changes, pp. 352-355.

The growth of the English language, p. 370.
4., Be responsible for knowing the writings of the following:

Wordsworth
Coleridge
Shelley
Keats

Eyron
Scott
Lamb

ga MmO N0 o w

5. Plan of study for poem

Read the poem carefully.
What does the poem say to you?

liow is the philosophy of the poet shown in his writings?
I'ind lines to illustrate his characteristics.

N O m

6. Compositions {Choose one)

a. Vrite a composition that has required research on a Romantic poet.
b. ['ind passages that illustrate certain characteristics of the poets studied.

1
This unit was prepared by a Gary teacher and has been used with a twelfth-grade
class (regular).

O
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THE ROMANTIC PERIOD - RELATING LITERATURE TO LIFE, continued

10.

(1) Wordsworth
(2) Coleridge

simple langusge and a feeling for nature
alliteration and an interest in the sea

(3) Scott - ballad-like rhythm and patriotic spirit
(4) Byron - spirit and freedom of the sea

(5) Shelley - lyrical language and love of nature

(6) Keats - imaginative power and love of beauty

Vocabulary for understanding poetry
Memory work (40 lines )

Tests and Evaluations

Select an English novel to be read this grade period.

..53:2
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TEE EOMANIC PEKIOD, Continued

VOCABULARY

From your reading of poetry find illustrations

1.

12,

14

O

ERIC

J‘mﬂmwma

Imagery:

of the following:

Alliteration-

Metaphor:

Simile:

Rhyme Scheme:

Oncomatopoela:

Far adex:

B N s

Epigram:

Elegy:

¢ s W . B

Sonnet-

Apostrophe:

Assgnance:

83
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THE AGE OF REASON!

EIGHTEENTH CENTURY ENGLAND

REFERENCE: Inglis and Spear. Adventures in English Literature, pp. 260-342.

REACING AND APFRECIATION SKILLS TO DEVELOP

Critical and evaluative reading

Understanding satire in prose and poetry

The essay as a type of literature

Understanding the difference between classicism and romanticism.

To be able to use the stream of ideas of this period in written compositions

V= wN -

FLAN OF STULY

1. HBistorical and social background
2. Writers and their literature

Alexander Pope

Jonathan Swift

Caniel Cefoe

Joseph Addison and Richard Steele
Samuel Johnson and James Boswell
Ciiver Goldsmith

Thomas CGray

Eobert Rurns

=t WL SO = P © B o 2 1

3. CGrowth of the English Language, p. 280
4. ‘vocabulary .

CLASS ACTIVITLIES {LAILY WORK)

i. Mske a sentence outline of the historical and social background, pp. 260-270
Class discussion of the selections:

a. Know who the writer is, whom he has known, how he has lived, and with
what authority he writes
Study questions at the close

¢. Fower of words at the close of each selection

d. ¥eep tnis vocabulary up-to-date

3. Llecture potes

Written work based on class reading

This unit was prepared by a Gary teacher and has been used with a twelfth-grade
class (regular ;.
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THE AGE OF REASON - EIGHTEENTH CENTURY ENGLAND, continued

ADDITIONAL PROJECTS

1.

Write a 300-500 word composition based on one of the following suggestions:
(Use at least two references and attach a bibliography.)

a.
b.
c.

[}

Cof fee-House London

The Circle of Samuel Johnson

Using one of the eighteenth-century satirists as a model, write

a satirical essay. Many aspects of modern life lend themselves to
satire: fashions, high-pressure advertising, sports, etc.

(Artistie students might like to illustrate with satirical cartoons.)
The Early Journalists

Choose a book from the Reading List, pp. 341-342,
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CONTEXT CLUES IN READING!

The meaning of a word or phrase is sometimes determined by the words used with
it in the same sentence or paragraph. This is context which helps to explain the
meaning or significance of s word or phrase.

The use of context as an aid to word meaning begins in the primary grades and
remains basic to all reading. Pupils need to understand the connotation (suggested
meaning) as well as the denotation (actual or explicit meaning) to get genuine
pleasure and understanding from reading.

The statement, that if a child reads widely he will automatically increase nis
vocabulary, assumes that:

1. The words surrounding the unknown word contain a clue.

2. The pupil reading new material recognizes the clue and adds the
new word with its suggested meaning to his vocabulary.

The above assumption is incorrect in may instances, for:

1. The meanings of strange words are not always revealed through
the surrounding words.

2. The reader does not always recognize clues when they are present.

3. The reader often neglects to look the word up in the dictionary and
passes over the strange word,

Often pupils are merely told to guess, but there is a variety of things to
observe in unlocking meaning through context clues. We must see that pupils are
given intelligent direction with regard to context analysis.

A word like fall, with forty different meanings, is easily defined if the sen-

tence is about red and yellow leaves. Pupils should be taught to use dictionaries
to check guesses at the meznings of unfamiliar words. |

Pupils must be taught that there is a wide variety of things to observe in un-
locking meaning through context clues. They must be given directed lessons to pro=-

vide practice in context analysis.

1”Context Clues in Reading."” The Teacher's Reference Book - Vocabulary Skills, Part I,
, #ary, Indiana: Gary Public Schools, 1961.
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CONTEXT CLUES IN READING, ccntinued

The material itself may contain the following types of context clues that explain
the new terms:

1. Definitions are the most obvious context clues and may often be
located by the words means or is. For example:

A dolphin is a mammal that spends its entire life
in water. Crustacean means crusted animals and
they have stiff outer coverings.

2. Restatemcnts may use different words to say the same thing. To
call att(ntion to such restatements, use may b~ made of such
signal v 'rds as or, in other words, that is to say, or that is.
For example:

Every insect ha¢ two feelers, or antennae, on its head.

3. Experience may relate the new word to a familiar word in the
sentence. For example:

In Tokyo we saw men pulling passengers in rickshaws.
The fire in the fireplace illuminated the dark room.

4. Comparison or Contrast may liken or contrast the unknown with
something known. [or example:

Eskimos have slanting eyes like those of the Chinese.

Contrast or opposites may often be identified by such signal words
as but, on the contrary, unlike, in contrast, relief (when used to

mean ""'stood out from the rest "), and once. For example:

John's quietness was in sharp contrast tc Jim's
volubility.

5. Symposium for the unknown word may be provided. The structure of the
sentence is such that, where we would expect the synonym to be repeated,
the author gives us the unknown word. For example:

When Jim heard the good news he was elated. He was glad
his uncle was coming to visit.

The word "glad" stands in the same relative position as the unfamiliar
word "'elated."”
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CONTEXT CLUES IN READING, continued

6. Familiar Expression or Language Experience clues require knowledge of
common language patterns and of everyday expressions. In this case,
however, a strange word is substituted for one of the familiar ones.

No matter what word is substituted, the meaning will be clear. For
example:

I don't dig you. Don't be a square.
7. Summary of the various ideas in the material may provide clues to the
unknown word. One sentence may not be enough, but as the story develops,

the meaning of the unknown word may emerge. For example:

Being an itinerate preacher, my grandfather travelled
through all parts of the state.

8. Reflection of a Mood or Situation may provide a situation or establish
a mood or tonc that is reflected by the unknown word. For example:

The day was dull with black clouds overhead. This dreary
landscape cast a spell of melancholy over him.

The teacher herself must become adept in recognizing different clues in order to
provide guidance for pupils. An example of each type of clue might be selected from
class materials and combined into a test to see what help pupils need. The teacher,
while reading a story, may stop at a point to have the pupils infer the next word by
using context clues.

When pupils meet hard words in their lessons, they can bring them in context to
class for discussion and tell what part of the sentence helped them infer the meaning.
Another gocd way is to have the pupils plant clues in their own stories and conversae
tions. If, when a child guesses the meaning of a word, he is asked to define it, he
naturally uses the context clue and is thus helped to discover what the clue is.

Witty and Grotberg in Developing Your Vocabulary, p. 39, suggest these four

techniques for applying clues to learning new words from context:
l. ZLook for definitions and examples.
2. Look for familiar key words.
3. Look for an opposite word.

4. Follow the logic of the passage.
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GETTING MEANING FROM CONTEXT - I

Read each of the following sentences carefully to understand the meaning of the under=
lined word. Among the four words or expressions below the sentence, find one that means
nearly the same as the underlined word and draw a ring around it.

1.

10.

They tethered the pigs so they would not wander away.
branded put in a pen fastened with a rope watched

When the rest of the party went in search of food, water, and shelter, Kit said,
"I, too, will search for provender."

a safe place s stream of fresh water wild game provisions
Kit had to wedge himself into the bow of the loaded boat.

jump help stand crowd

There was a story that sea monsters lurked near the islands.

could not live were hunted lay in hiding hibernated

The family anxiously watched the heaving sea.

glistening blue rising and falling vanishing

The sun, previously a red blur above the horizon, had disappeared entirely now.

skyline clouds road bridge

During the next hours, the men worked desperately to extinguish the forest fire.

gather watch put out wear
He annoyed people several times with his trick, until finally they became angry.
pleased helped bothered le arned

The boy was concerned because his sheep were in danger.

pleased listed voted worried

The polite young girl is a model of decorum in class.

related proper behavior hope usual

89
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CONTEXT CLUES IN READING, continued

Not all of these techniques work equally well with different contexts.
Even in a short passage you would prcbably need to vary the te¢chniques,
using the ones that fit the context.

Pupils should develop the habit of using dictionaries to check their inferences

and get additional meanings for unfamiliar words.

REFERENCES :

McCullough, Constance. "Context Aids in Reading.” pp. 225 to 229.
The Reading Teacher, April, 1958.

Witty, Paul, and Grotberg, Developing Your Vocabulary. Chicago:
Science Research Associates, 1960.
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GETTING MEANING FROM CONTEXT - II

Read the following paragraph. Then reread 1t with special attention to the words that
are underlined.

William Penn declared that the indictment was not legal.
He shouted a challenge from behind the pallng until the
recorder ordered him removed to the hole. There he and
the other prisoners were huddled together in quarters of
intolerable filth; obviously this was a method of punish-
ment. For several hours the jury deliberated. Penn and
his companion became increasingly indignant at the arro-
galt judges who threatened the jury because they brought
in a verdict of 'not guilty."

Below are definitions for eight of the underlined words in the selection above. Copy
the correct word beside its definition in the space provided.

1. lawful 6. decision; opinion

2. plainly; evidently 7 7. gave careful thought to

3. proud; haughty

4. fence, railing 8. 1insufferable; not to be endured

5. angry because of mistreatment

On the lines below, write the words you did not use and beside each write what you
think it means. Use synonyms if possible.

Words Meanings

Use your dictionary now to check your answers. Correct your errors. How many words
did you have to correct?

Russell, David H. Wordbook, to accompany Doorways to Discovery. Teachers Edition
Boston, Massachusetts: Ginn and Company, 1956. -
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ITS OTHER ITS ITS GTHER ITS
PREFIX SEELLINGS MEANING MASTER WORDS |RCOT SPELLINGS MEANING
DE - - Down or To have or
Away DETAIN Tain Ten, Tin Hold
2. INTERM - Between INTERMITTENT (Mitt ﬂ%is: Mis, |16 send
i
Cap, Capt, |To take
3. PERE- - Before PRECEPT Cept Ceiv. Ceiv.|or
Cip Seize
4, OB- | Oc-0f-0p |To, Toward,| sppgp Fer Lat, Lay |10 Bear or
Against Carry
5. IN- | Il-Im-Ir |Into INSIST Sist Sta To Stand,
Endure, or
Persist
6. MONO- - Gne o MCNOGRAPH  |Graph - To Write
7. EPI- - Over, Upon,| EPILOGYE Log Ciogy Speech or
or Beside Science
A-Ac-Ag- S Spi
8. AD- inan_ | Toor ASPECT Spect PEC, SPLy 1 1 1ook
Al -An-Ap Toward Spy
Ar-As-At- wa
g UN- - Not Flay, Plex,|To Fold,
: UNCOMPLICATED {Plic Trd
Pi P1 Bend, Twist,
C0M- {Co~Coi- With or tay, £4¥ | or Inter-
Con-Cor Together weave
NON- - Not
10. NONEXTENDED Terd Tens, Tent | To Stretch
EX- E-Ef Out or
Formerly
RE- - Back or .
1 Again ' Duc, Duit, To Lead,
: REPRODBUCTZION | Duct Duk Make, Shape
PRO- - Forward or or Fashion
In Favor of
12 iN- Il-Im-Ir Not Found, Pan | To Put or
’ INDISPCSED Pos Post Place
DIS- | Di-Dif Apart from
OVEE- - Above Fac, Fact, | To Make
13. OVERSUFFICIENT Fic Fash, Feat | or Do
SUB -| Suc-Suf-Sug Ynder
Sup-Sur-Sus|
14 MIS - - Wrong or
) Wrongly MISTRANSCRIRE| Scribel Serip, To Write
TRANS|- Tra-Tran Across or Seriv
Beycnd Vo
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RECOMMENDED MATERIALS FCR PUPILS READING BELOW GRADE LEVEL

These materials for reluctant and retarded readers were prepared with the interests and
the needs of teen-agers ir mind. The English department chairman in each building has
copies of these texts and workbooks for examination. The listed instructional material
is included in the Reguisition CGuide, which also has listed the recommended texts at all
grade levels from 7 through 12.

I. Texts:

A, American Book Company

Grade 7 - Reading with Purpose. Reading Level 4-7 $3.80
Teacher 's Guide 1.00
Grade 8 - Reading for Significance. Reading Level 4-8 3.96
Teacher's Guide _ 1.00
Grade 9 - High School Reading, Book I. Reading Level 5-9 4.48
Grade 10- High School Reading, Book IL1. Reading Level 6-10 4.60
Teacher's Guides for Eooks I and II 1.20
B. D. C. Heath and Company
Teen-Age Tales
Grade 7 - BRook A - Reading Level 3 $1.92
Grade 7 - Book I - RBeading Level 5-6 1.92
Grade 7 - Book IZ - Reading Level 5-6 1.92
Grade 8 - Eook B - Reading ilevel 3 1.92
Grade 8 - Book iII - Keading Level 5-6 1.92
Grade 8 -~ FPock IV - Peading Level 5-6 1.92
Grade 9 - PBock V - Reading Level 5..6 1.92
Grade 10 - Book VI - Reading Level 5-6 1.92
Teacher's Marual for each of the above Free
C Globe Eoock Comparny
Grade 11 - Stcries for Teen-Agers, Book I. Reading Level 5-6 $2.64
Grade 12 - Stories feor Teen-4gers, Book II. Reading Level 5-6 2.64
Class order of 10 or more of the above books 1.98
D. Harcourt, EBrace and World, inc.
Grade 7 - Advertures for Yuu. keading Level 4-7 $3.94
Grade 8 - Adventures Ahead, Reading Level 4-8 3.94
Grade 9 - Acdventures for Today.Reading Level 5-9 3.94
Teacher's Manuais Free
E. Scott, Foresman and Company
Grade 9 - Vangard. {Anthology and Handbook) $4.48
Tactics. (4 box of 102 exercises for intensive
help in reading skills.) 56 .00
Teacher’s Manual with orders Free
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RECOMMENDED MATERIALS FCER FUPILS EEADING BELCW CRADE LEVEL, continued

II.

ERIC

Aruitoxt provided by Eic:

Text-Workbooks:

A. Laidlaw Brcthers
Grade 7 - Leveloping Reading Skills, Book A, Reading level 4-5
Crade 8 - Developing Keading Skills, Becok B. Reading Level 5-6
Grade 9 - LCeveloping Reading Skills, Book C. Reading Level 6-7
Key
B. J.B. Lippincott Company
Grade 7 - Reading for Mearing. Bocks 4 and/or 5
Grade 8 - Reading for Meaning. Books & and/or 7
Grade 9 .. Eeadirg for Mearing. Book 8
Grade 10- Reading for Mearing. Bocks 9 ard/cr 10
Grade 1i- Feading lor Mearing. Rook 11
Grade 12- keading for Meaning. Eook 12
C. Reader's Digest fervices. inc,
Grade 7 - Reader’'s Ligest Feading Skill Builder, Part I
For secord-grade reading ievel
Fcr third-grade reading level
For fourth-grade reading level
For fifth-grade reading level
For sixth-grade reading level
CGrade 8 - Keader's Ligest Feading Skill Builder, Part II
For secord-grade reading level
For third-grade reading level
Fur fourth-grade reading level
For fifth-grade reading level
For sixth-grade reading level
Grade 9 - Reader's Digest Feading Skill Builder, Book I
Grade 10- keader's LCigest Feading Skill Ruilder, Rook II
Grade 11- Feader's Digest Reading Skiil Builder. Book III
Grade 12- Reader's Digest Reading Skill Builder, Book IV
D. The Steck Compary
Grade 7 - New Jourreys in Reading. Readirg lLevel 5
Grade 8 - New Adventures in Reading. Reading Level 6
Gracde 9 - New Progress in Reading. Reading Level 7
Grade 10- Masiery in Eeading. Reading Level 8
Reading l.aboratories:
A. Science Eesearch Asscciates
Crades 7-9 - CSEFA Reading Laboratcry ZIIA Reading Levels 3-12
Grades 10..12 - SFKA Feading Laboratory IVA Reading Levels 8-14
Pupil's Rkecord Books (Specify form desired, ITIA or IVA) each
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& CHECK LIS7

for Evaluating the Eng.ish Fregram
in the Junior and Serior Zigh Schocl

Frepared by the Tommission on the Curriculum of the
National Ceourcil of Teachers of English

Reading

1. 1Is instruction in reading and study skills an integral part of the curriculum in
all subjects?

2. Docs the program give attention to~ improvemen: of vocabuiary and of techniques cf
word recognition?

a. Are needed concepts and word meanings deveioped through pre-reading experiences?
b. Whern necessary, is the pupil given heip Indevelcping his basic sight vecabulery?
c. Are all techriques of word recogniticn--phcnetic analysis, structural analysic,
use of context clues--given attention?

Deces the vocabulary-buiiding prcgram emphasize the development of skills of wcrd
attack and the relation c¢f meaning to the pupils' backgrounds of experience irn
crder to avoid mere verbalization?

[a})

3. Does the program aid students in improving the various skills necessary for compre-
hension in reading, e.g., reading to follow directions; reading for details; read.ng
for main points or ideas; reading to select daeta bearing or a question or problem;
reading to determine relationships: reading to crganize; reading to evaluate or
criticize; reading tc compare or contrast - reading for implied meanings; reading to
form sensory impressions: reading maps, graphs, charts, tables, etc.; and skimming?

4. Is the school iibrary adequate to support the reading program?

G

a. Dces the library meet the standards of the American Library Asscciaticen?
b. Do teachers and iibrariams pian cocperatvivelr £sor puplil instructicorn in the
use of the libraryr

5. Is there avallabie for each classroom an abundant supply of reading materials cf
ppsy
interest to students ard apprcpriate for a wide range of reading achievement levels?

a. Do teachers assign reading materials appropriate tc the achievement, interest,
and maturity of the individual pupii?

b. Are pupils erccuraged tc brcaden their reading tastes from one type of book to
another type, frem one field of interest to znother field, and from one level
of maturity To a higher level?

¢, Does the program buiid & habit of out-of-school, ron-assigned reading for
additional learning and for pleasure?

d. Are magazines and rnewstapers an lmportant reference for class assignments?

Do pupils understand thte role cof periodicals in cur society? Do pupils know
how tc read them efficiertly and critically?
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