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FOREWORD

This publication is a revision of the 1962 guide prepuarcd for
school boards, administrators, supervisors, teachers, and others
who are concerned with the educational needs of children with
varying degrees of exceptionalities. It is designed to give infor-
mation pertaining to the Special Education services of the State
Depaitment of Edueation aud to provide guidelines for lccal
school divisions in the organization of various types of programs
for children with handicapping conditions, Also included are:

Laws relating to Special Education
Teacher certification requirements
Policies relating to the distribution of Special Education funds

Procedures for the organization of programs and policies for
werking cooperatively with other agencies

No attempt is made heve te go into the technical aspects of the
special programs for the different clussifications of exeeptional
children; it is understood, however, that the scope of the work
and its characteristics are such as to require the services of a
specially trained tcacher. In addition, persons who are competent
in other areas of specialization are involved. Among these are
the physician, the therapist, the uudiolegist, the qualified school
psychologist, the visiting teacher, the counselor, and the super-
visor.

This bulletin is presented with the hepe that it may clarify
the purposes of Speeial Education and develop a better under-
standing of its educatisngl progranmt so that all may work to-
gether to asaure a full and useful Jife for every exceptional child
in terms of his capacity.

WOODROW W. WILKERSON

Superintendent of Public Instruction

i
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.. . Above All, We Believe in the exceptional chitd himself;
in his capacity for development so frequently retarded by the
limits of present knewledsgre: in hix right 1o a full life too often
denied him through lack of imagination and ingenuity on the
part of his elders; in his passion for freedom and independence
that can be his only when those who guide and teach him have
learnied the lessons of humility, and in whom there resides an
eflective confluence of the trained mind and the -~ arm heart . | .

—-Fram the Credd for Foeecptional Children
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SPECIAL EDUCATION PROGIAMS FOI EXCEPTIONAL
CHILDREN

Exceptional ehildren are those children who deviate fronn the
norm, physically, mentally or emotionally, to the extent that
they are unable to profit from instruction in the regular class-
room. They require dilferent instructional tecnniques or special
services to meet their speeilie needs.

The concept of cqual educational opportunity does not imply
identical educational opportunity. Children's educational needs
vary according to their individual differences. Thore character-
ized by accentuated deviations in physical, mental and emotional
developments have unique patterns of learning: therefore, ap-
propriate techniques and niethods of instruction must be em-
ployed to satisfy the ceducitional requirements of exceptional
children.

Sducational programs designed to encourage each individual
to develop his potontial provide preparation for citizenship, em-
ployment and econoir.ic self-sutliciency.



PHILOSOPHIC BASIS FOR SPECIAL EDUCATION
PROGRAMS

1. Special Educationn programs are an integral component of
the total education program, They support but do not cont-
pete with other school programs.

2, School divisions should provide educational experiences for
exceptionai children and not depend upon conmunity and
civie organizations for that which is rightfully the school's
function.

3. Plans tor Special Education programs should be compatible
with local and State educational poals for all childien.

o

. Experience has demonstrated the necessity of following the
administrative procedures outlined in planning and organ-
izing the program for any group of exceptional c¢hildren.

[

. Objectives of Special Edueation pregrams should he cleavly
defined. Thexe should encompass the whole educational life
of the child, whether functicning in the regular classroom
or learning in a <cyuential Speceial Edueation program,

6. Provision should be made for effective, periodice evaluation
of Special Education programs,

-1

. Pilot programis of wn experimenta) nature should be com-
patible with the total cducational planning of the school
division.

Q ’ X
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HISTORICAL BACKGROUND OfJ SPECIAL
EDUCATION SERVICES IN VIRGINIA

Special Education services for children with special
1938: nceds were inaugrated in the State Depirtment of Ed-

ucation in Virginia at the beginniag of the school year.
An appropriation of 230,000 wis ntade by the General Assembly
for ecach year of the 193810 bhiennium to be used by the State
Board of Fducation to help provide a state-wide program of
special education for exceptional chitdren, Personnel was om-
ploved in the State Department of Education to supervise a
school program planned to meet the needs of children whoe were
physically disabled. mentally retarded. or who had defective
speech, At this time, Virginia was one of a few states having
persons in their departments of education assigned to this par-
ticulur furction.

A strong movement was initiated throwghout the nation
1948: by parents of mentally retarded chidren to have the

public schools include in their programs classes for se-
verely retarded childre 1. At the samd time, volunteer organizas
tions interested in eevebral palsied children and those with other
types of Cisabilitics were wrpring more services tor the physicatly
handicapped. In Virginia, the State Departments of Health,
Mental Hygiene and Hospitais, and Education worked in close
cooperation with these groups in studying the needs of childrven.

The General Aszembly created o legislative commission
1952: to study the school needs of children with hundicapping

conditions. Members of the General Assembly grave svm-
puthetic support to the commizsion's requests, A two-vear study
wias nide which included publie hearings in atl parts of the
Commonwealth, A report was submitted to the Governor and the
Genoral Asgembly late in 1953,

I'rior to the mecting of the General Assembly, o few
1954; localities were assisted by the State Depariment of Ed.

ucation in establishing closses for severely mentally re-
tarded children. The Special Edueation Service of the Depart.
nment provided a workshop for the in-service training of the 15
teachers employed during the schoal session of 1953531 At its
1951 session the General Assembly passed legish-tion giving the
State Board broad powers and speeitic responsibilities for an
expanded program of speeial education,

As aresult of recommen-lations made by the 1952 legis.
1956: lative commizsion, the Governor requested the Virginia

Advirory Legislutive Connei! to engage in further study
and submit o report before the 1956 Assembly convened. On the

1
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basis of this report, the members of 1+ & <sembly enacted brise
lation extending the =erviees of Spe v Eduecati 1 to inclad
financial aid for:

The employment o oceupational and physical therapists in
special classe  Toe the phosically handicapped.

Tr: m\pmt.mun of soverely retarded and erippled (hmhvn lu
speelal classes

Pxyvehologial (\dllhltl(un of mentally retarded childrep mm 1-
Iy plicced in special elasses ;
The employment of ulh-nd;mts it apecial Classes for the ](
vercly retarded and the physically handicapped. ’

In recopnition of the new xtatutes enaeted by the 1(;:3(‘»
1958: As=sembly, the State Department o Fiducation inc]mfsd
in its budget & request for funds to implement thgn.
The apprepriation made for the next biennium was <ufliciont] to
initinte the new <ervices en a modest =cale.

Lacreased appropriation by the 1966 General Assem,
1966: nuule it possible for the State Department of Edueafion

to veimburse loealitics on the salaries of <pecial edfea-
tion teachers at 6070 of the State hasic minimum salary <jate.
thereby plaeing them for the first time on the same reimbyrse.
mettt biesis ax provided for all teachers. Additionally, fands< fvere
allocated to assizt Jocalities in the cmplovment of tull-time jthaool
paychologist s, /

The 19628 sexzion ot the General Aszembly ena! fed for
1968: the fivst time mumdatory Tegislation wle-ting a group of

handicapped children, The State Bomd of Elueation
wis directed to propare and place in operation w program of
special edueation for hearing impaived children, ages:2-20, by
September 1, 19700 Further, where Speciad Edocation rograns
were not available Jocadl s for hearing impaired children, the
local =chool division and the State Department of Fdae: tions were
required to as=izt the parent on the tuition costs for dttendance
at a private nonsectarian zchonl,

Amendments were nuale by the 1970 General Azzembly
1970: to allow the State Department of Education to assist

localities with tuition and othey per pupil eoss far the
cducation of hearing impaived children in preschool ard region-
ally operated programs. The Generad Assembly furthar direeted
the Virginia Advizory Legishtive Committee to study matters
refating to the needs of all lenudicapped children and wdults in
the Commonwaalth.

O
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THE DISTRIERUTION OF SPECIAL EDUCATION "UNDS

Special Education funds are distributed to localities on pro-
grams approved prior to the superintendent’s request for reim-
bursement. Reimbursement is made as indicated below:

The cost of instruction for children in hospitals, State institu-
tions, and for children and adults in sanatoria for the treatment
of tuberculosis.

Partial reimbursement on the salaries of tcackers of spceial
classes fur the mentally retarded. trainable (1.Q. 30-50 55) and
educable (1.Q. 5055-75), tue emotionally disturbed, the learning
disabled. the physically handicapped, and the hearing impaired
on the basis of the State Minimum Salary Scale for Slate-aid
teaching positions (607 State—407 local), providing special
classes are established in necordance with gnidelines as outlined
in the Special Education publication, “Services forr Exceptional
Children—.* Guide for Program Improvement,” and teachers
employed . properly endorsed or comply with Stale Board
regulations.

Partial reimburscniert on th» salaries of speeek speeialists on
the basis of the State Minimum Salary Scale for State-aid tea h-
ing positions (60" State—10°7 local}, providing speech pre-
grams are esiablishied in accordance with guidelines s outlined
in the Special Eduvation publication, “Services for Exceptional
Children—A Guide for Program Improvement.” and specch spec-
ialists employed are properly endorsed or comply with State
Board regulations,

Partial yeimbursement on the salaries of sclionl psyclicdoqisix
approved by the State Department of Education,

Partial reimbursement on the cost of lonie instrecetion.

Partial reimbursement on the salaries of therapists, oceupn-

tional or physical, emploved in connection with special classes
for children with erippling conditions,

Partial reimbursement on th: =alaries of attcndants in special
classes for the trainable mentally retarded or the physically
handicapped.

Partial reimbursement on the salaries of teacher aides n spe-
cial classes for preschool and primary age hearing impaired
children.

Partial reimbursement on the cost of pychoingical cvaluations
for each child found eligible and actually enrolled fn a special

3
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¢lass for the mentally returded. This applies only in those in-
stances where such services are purchased from a private psy-
chologist or evaluations made by a psychologist emploved as a
nember of the school stail’ forr whom no State or Federal reim-
bursement is received. Reimbursenment will be made only in those
instances where the psychologist ix State licensed and or State
Board approved.

Partial reimbursement on the cost of tuition for eligible severe.
Iy handicapped students to attend approved nensectarian private
schools for handicapped children,

Partial reimbursement on the cost of trans ortation of handi-
capped children enrolled in and attending a sp2cial class operated
by the public schools for trainable mentally retarded (1.Q. 30-
50 35), the physically nandicapped, and the preschool age heat-
i g hapaired who are unable to use existing school transporta-
tion facilities,

LAWS PERTAINING TO SPECIAL ZDUCATION
CODE OF VIRGINTA

2: 0] Special Edvcation for Other Han Heapped Persons-—
The State Board of Educution is authorized to pre-
parce aud place in operation a program of special edu-

catic designed to educate and train physically handicapped.

cmotionally disturbed aud mentally retarded individuals withont
regard to whether they are of school age. In the development of
such program, the State Board of Education shall assist and co-
operate with local school boards in the seve -al schoo! divisions,

The State Bouard of Education iz authorized to adopt such rules

and reyulations ax may be necessary to secure adequate speeial

cehool gervices for handicapped individuals.

22-9.1 i Programs of Spoeial Fducation for Hoavivg Linpaiv.
«d Children—=The State Board of Education shalt pre-
pare a program of special edueat on designed to edu-

cate hearing impaired children of ages two to twenty who re-

quire such a program to attain a scholasti: achievement com-
mensurate with their ability.

22-9.1:2  The State Board of Eduncation shall adopt rules and
regulations to implement the purposes of this uct.

22-9.1:3  The State Board of Education, from funds provided
by law, «hall assist localities in eraploying and paying
teachera for such special instruction provided under

11
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22.9.1:4 In any county, city or town, if the town be a separate

school district approved for operation, which does not

provide speeial elasses or special instruction for the
education of hearing-impaired children as defined in § 22.9.1:1,
and such instruction is not available to such children in the
State schools for the the deat and the blind, and the parents
of such children pay for their attendance at a private non-
sectarian school approved by the State Board of Education,
the school bnard of such county, city or town operating as a
separate town school district, shall reimburse the parent or
guavdian of such child or children for each school year three-
fourths of the instructional cost in an amount not to execed one
thousand dollars when enrolted in a special non-residential schoot
for k2aring-impaired children and three-fourths of the instrue-
tional cost in an amount not to exceed three thousand dollars
wken enrolled in a special residential school for hearving-impaired
children. Of the total reimbursenient, the ocal school bourd shall
be reimbursed sixty percent from State funds as are appropriated
for this purpose: provided, however, the local school board ix not
required to provide such aid if mutching State funds are not
available; provided further that in the event State funds are not
available as defined above, local school boards shall reimburse
the parents for tuition costs of such children in an amount equal
to the actual cost of operation per pupil in average daily attend-
ance for the school y¥ear immediately preceding, and such xchool
board shall be entitled to count such pupils in average daily at-
tendaitce and receive reimbursement in the same manner as if
the child were attending the public schools.

Where o county, city o town, if the town be a =eparate sche
distreict approves! for operation, enwers ino an agrecmnent with
anotiner schoal district or any combination thereof to pay tuition
cast tor the puwipose of providing .n cducational program for
hearing-impaired children as defined in § 22.9.1:1, the State
Board of Education is authevized to reimburse a local school
board sixty percent of the tuition cost in an amount not to ex-
ceed six hundred dollars per pupil.

The State Board of Fducat: o is further authorized to reim-
burse toca) school boards operating i preschool special education
program for hearing-iimpaired childien, ages two throngh five,
sixty pereent of tuition cost but net to exceed six hundred
dollars per pupil from State funds us are appropriated for this
purpose.
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22-9.1:5  Nothwithstanding any provision of law limiting the

power of counties, cities and towns to levy taxes and

to appropriate fands for educational purposes, in ad-
dition to the power granted such counties, cities and towns urder
other provisions of law to levy taxes and appropriate funds for
educational purpases, the governing body of any county, city or
town is hereby authorized and empowered to appropriate and ex-
pend funds of the county, city or town in furtherance of the edu-
cation of handicapped children as defined in § 22-9.1:1 vesiding
in such county, city or town and who attended private nonsectar-
ian schools whether within or withou. the local school districet and
whetner within or without the Comnionwealth. Loca! <chool
boards shall adopt rules and regulations governing the expendi-
ture of such local fands.

22-9.1:6  The provisions of $% 22-9.1:1 through 22.9.1:4 of
this act shall be effective o and after July 1, 1970,
but this provision shall not be construed to resiriet
or prohibit the use of any other Federal, State. or loeal funds
made available under any other Federal, Stote or local ap, 1 opria-
tion or grant.

22.9.2 Assisting Local Sehonl Divisiens in Tnstruciing the

Handicapped—Front funds provided by law, the State

Board of Education may assist local scheol divisions
to emiploy and pay teackers to instruct specinl cinsses for the
handicapped, including the orthopedically hardicapped, speech
defective children, homebound children, childven and aduits con-
fined to hospitals, and children who requive other special instruc-
tion whether by reason of mental retardation, cercbral palsy,
physical deficieney or otherwise.

22.9.2:1  Trageportation—Transportation of handicapped chil-

dren attending speciad classes.—Any child envolled in

and attending a special class operated under the pro-
vision o §§ 22.9, 22.6.1 or 22.9.2 shull be entitled to fransporta-
tion to and from such school or class at pubic expense. If. be-
cause of physical incapacity or mental retuvdation, the child is
unable {6 use existing xchooi transportation facitities, or if such
facilities are not available, the school board way. in lieu the. nof.
and in its diseretion, allot funds to assist in payving the cost of
other means of transportation, Such cost shall not exceed an
amount approved by the Stute Board of Education with due re-
rard to the cost of transporting pupils in the public schools.
Forty per eentum of such cost shall be paid by the school division
in which such child resides and sixty per eontum by the Stute
subject to funds being available.

6
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22-228 Censits of deat avd blind persons—At the time of
the quinguennial census provided for by 22-223 j:
taken, there shall also be taken. by the zame agents,

a separate census of the deaf and blind persons between the ages
set out in s''ch section residing within the county or city, giving
the sex, #oe, and residence or each, and a copy thereof, shall be
returned to the division superintendent, For this rervice the
agents shall receive the same compensaticn as that allowed for
listing other children in 22.224, and out of the same fund. The
division superintendent shall consolidate the reports of the
county and transmit the same to the superintendent of the
schoels for the deaf and blind.

22-241 Fapenditvres for wnrses, physicians, and physical
directors—The governing bodies of the several coun-
ties, cities and tuwns are authorizes to make appro-

priations out of the county, city, or town funds, as the case may

be, to provide for the health examina‘ion and physical education
of school children, including speeial facilities for handicapped
children, and the cmployment of school nurses, physicians and
phvsical directors and alse physical therapists, occupational
trerapists, and speech therupists, for special classes for handi-
capped children and under medical supervision and such anpro-
priation shall be placed to the credit of the county or city school
funds. Previous to employment, all such personncl and the medi-

cal supervision therapists shall meet such scandards as may e

determined by the State Board of Educaticn and the State Beard

of Health.

22-248 Sight and hearing of pupil to be tested—The Super-
intendent of Public Tnstruction shall prepare or cause
to be preparcd, upon the advice n»d approval of the

State Board of Health, suitable test cards, blanks, record books,

and othier necded appliances, to be nsed in testing the sight and

hearing of the pupils in the public schools, and shall also obtain
necessary instructions for the use thereof: and shall furnizh the
same free of expense to all the schools of the Stite, upon request
of school board of any county, or city, accompanied with the
statement from the elerk thereof, that the board had, by resolu-
tion, adopted the use of such test cards, blanks, record books and
other nceded appliances, ind had directed the use thereof in the
schools under their charge, Within fifteen days after the begin.
nine of the tarm, or after receiving such matevial, the principal
or teacher in all such =chools shall test the sight aned hearing of

1 the pupilz under their charge, and keep a record of such exan-

nations in aceordance with instractions fornished. Whenever

i pupil is found to have any defect of vision or hearivg, or discase

7
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of the eves or ears, the principal or teacher shall forthwith aotify
the parent or guardian, in writing, of such defect, with a brief
statement thereof. Copies of the report shall be preserved for
the use of the Superintendent of Public Instruction as he may
require,

22.275.13  Certification of wames of Wlind or deaf childien to
soperintendents of sehools for the deaf and Convnis-
siow for the Viseally Haodicapped—The principal

teacher of every public school in the counties and towns and the

truant officers of the cities shall, within thirty davs from the
beginning of the school year. furnizh the division superintendent
and the county, city or town school board with the names of all
children who are blind or partially blind or deaf between the
agres of xix to seventeen yvears. inclusive, living within the hound-
aries of his or her school distriet who do not attend school. It
shall be the duty of the school board to certify forthwith the
mames of all such deaf children to the respective superintendents
of the State xchools for the deaf, and «of all such blind or partially
blind children to the Virginia Commission for the Visually

Handicapped wnd to the superintendents of the schonls for the

blind whose duty it shall be to investigate all cases of nonenroll-

ment of such blind children, and when no valid reason is found
therefor, sneh child or children snall be required to attend school

as provided in 22-275.5,

22-275.5  Blivd v dleaf ehildrcn—FEvery blind o partially
blind child and every deaf child between the ages
et forth in ¥ 22.295,1 shall attend seme =chool for

the Dlind, or some schaol for the deaf, or sonie class in the pnblic

schools wherein special metheds are used and specia) equipnent
amd instroction are provided for the blind or deaf for nine
maonths. or dering the scholustic year. unless it can be shown
2t the child is elsewhere receiving regularly equivalent instrue-
tion during the period in studies usually taught in the public
xchools to children of the same q;ze. provided that the superin-
tendent or principal of any =choal for the blind, or the public
schools or the schoolz for the deaf, or person oy persons duly
authorized by such superintendents or principals, may excuse
cases of necessary absence amony its envolled pupils, and pro-
vided, further, that the provisions of this scetion shall not apply
to a child whosze physical or mental condition i< such as to render
its instruction as above deseribed inexpedient or impracticoble.

Any blind or partially blind or deaf child who prior to his
seventeenth bivthday has been regulavly envolled in sonie schonl
for the blind or some schoot for the deaf or some lass in the

b
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public schools wherein special methods are used and special
equipment and instruction are provided for the blind or deaf,
shall be required to continue attendance thereat until he reaches
his twentieth birthday or until he has corapleted all courses ofler-
ed by such school from which such child can benefit, unless it
can be shown that such child is elsewhere receiving regularly
equivalent instruction during the period in studies usually taught
in the public schools.

22-55.1 Expenditure of funds in ecertaln schools. Notwith-
standing any other provision of law, the school board
of any county. city or town may, in its discretion and

witain available funds appropriated by the governing body of
such county, city or tewn, expend funds for the education of
children between the ages of six and twenty yveuars residing in
such county, city or twon, in private nonsectarian schools; such
expenditures shall be limited to special education classes and
when such classes are not available in the public schools in the
county, city or town in which the participating child is & resi-
dent. Such schoel boards are authorized to adopt rules and regu-
lations governing expenditures authorized by this section. Funds
made available under this section may supplement State funds,
but in combination such funds may not excced the tuition
eharged in the case of any child.

SPECIAL EDUCATION CODES

7810 Speeial Education — Fducable Mentally Retarded — Pri-
mary 1Q 50 55-75
Approximate Ages 7.9 Approximate Mental Ages 315-6
Readiness Program

7815  Special Education — Educable Mentally Retarded —- 1n-
texmediate 1Q 50 55-75
Approximate Ages 10-12 Approximate Mental Ages 5.9
Beginning basic skills

7820 Special Education — Educable Mentatly Netarded — Jnn-
for High IQ 50 55-75
Approximate Ages 13-15  Approximate Mental Ages 6.12
Pre-vocational training

7825 Special Edncation — Educable Mentally Letarded - Sen-
jor High 1Q 50 55-75
Approximate Ages 16-18  Approximate Mental Ayes 8.13
Vocational program with work skills i - eurriculum

7830 Sypecial Education -— Trainable Mentally Retarded — Be-
ginning 1Q 30-50 55
Approximate Apes 5-8  Approximate Mental Ages 2.1

9
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7835 Special Education — Trainable Mentally Retarded — In-
termediate 1Q 30-50 55
Approximate Ages 9-13  Approximate Mental Ages 3-61.
7840 Special Education — Trainable Meatally Returded — Ad-
vinnceed 1Q 30-50 55
Approximate Ages 11-18  Approximate Meutal Ages 41,29
7815 Special Edueation — Hearing Impaired

Dogrec of luss Fdveatinnol Neods
Stiaht
10 db. to 20 dbh. (ASA) Speech reading not indicated:

wenerally will not need speech
therapy or auditory training.

21 db. to 31 db. (18S0)

Mild

20 AU to 35 dh. (ASA) May need auditory diserimi-
uation: s=peech  conservation
and therapy may be necessary,

31 dh. to Jd6 dbh. (18O

MYoderabs

35 db, to 6o db, (ASA) Will need speeial help with
lanyiagre s may need  speciad
help from resource teacher:

16 dh. to 71 db. (180) may need speeial class plaee-
ment.

Nitere

G0l ta 80 db. CANA) Mav miaugre inoregular cliass

wit'h resotree teacher for aci-
demic tutoring and speeck and
T dbh, tao 9 b, (1SO) hinauage: ustally needs spe-
ciad clas< on elementary level,
Faoteem
R0 dL, o 110, tASA) Speciat  techniques  reguired
aund Langnigee throngh visual,
auditory and  tietile stimuli:
o di (1S0) special class indicated  for
st children.

TRO0 - Special Edueation -— Partiadly Sighted
A partially sightcd ¢hild i= one who has 20 70 vision or
ies< in the bettes cue aftey bost corrreting, up to but pot
including the detinition for legal Blindness. In <ome in-
stinees an eve doctor may rocommend for servicos o child
who hics hetter viseal acaity than 20 70.

El{l\C 0
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7860

Special kducation — Legally Blind
A legally blind child ix one who has 20 200 vision or less
in the better eye with best correction,
Special Education — Emotionally Maladjusted
Emotionally handicapped children are children who dem-
onstrate one or more of the following characteristics to a
marked extent and over a period of time:
1. An inability to learn which cannot be explained by
intellectual, sensory or health factors.
2, An inavility to build or maintain satisfactory inter-
personal relationships with peers and teachers,
3. Inappropriate types of hehavior or fesling under
normal conditions,
4. A general, pervasive nmood of unhappiness or depres-
sion.
5. A tendency to develop physical symptoms, pains, or
feurs associated with personal or school problems,

Special Education — Learning Disabled

Children with special learning disabilities exhibit a dis-
order in one or more of the basic psychological processes
involved in understanding or in using spoken or written
languages. These may be nianifested in disorders of listen-
ing, thinking, talking. reading, writing, spelling, or arith-
nietic. They include conditions which have been referred
to as perceptual handicaps. brain injury, minimal brain
dysfunction, dyslexia, devel vmental aphasia. ete. They do
ot include Tearning problems which are due primarily to
visnal, hearing or motor handicaps, to mental retardation,
emotional distorbanee or to envivenmental disadvantage.

Special Education —- Physically Handicapped

Children with physically handicapping conditions are usu-
ally capable of profiting from the general education pro-
gratd of the public schools, but some c¢rippled children
requitre xpecial equipment: some need special materials
and instructional techniques, Many children with crip-
pling conditions require physical and cccupational therapy
as well as unique transportation facilities,

Special Education — Speech Hoandicapped

Speech is defective when it deviates so far from the speech
of other peaple in the group that it ealls attention to it-
self, interferes with communication or ciuses its possess.
or to be maladjusted to his environment,

11
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SPECIFIC ENDORSEMENT REQUIREMENTS FOR
SPECIAL EDUCATION TFACHERS

Section 22-201 of the Code of Virginia specifies in part that:

No teacker shall be vegularly cmploged or paid from the publie
fuads willess suel teaeher halds o ecrtificate In full force in
aecordance with thee rieles of cortification laid down by the
State Board of Fducation,

A certificate in full force is defined ax any certificate or license
issued by the Stute Board under its rules and regulations,
Teachers seeking specific endorsement for Special Education
must meet the General Requirementx and the Professional Edu-
cational Requirements for all teachers as =et forth on pages 2, 3,
and 4 in the State Board of Education bulletin, Certification
Regulations for Teachors, eilective July, 1968,

In compliance with the authority and responsibility as desig-
nated by the Virginia Statutes, the State Board preseribes spe-
cific endorsement requirements for teachors of Specinl Education
as indicated below.

An applicant for endorsement to teoch special classes of ex-
cepitional children must qualify for the Collegiate Professional
Certificate.

Requirements for endorzement in the various areas of excep-
tionality are as follows:
CRIPPLING CONDITIONS 27 semester hours
ticite val G semester hours

Survey of Special Education
Pupil Evaluation ¢ineluding Tests and Measarements)
Speeifie 15 s¢mester hours
Characteristies of Chile, » with Crippling Conditions
Procedures for Teaching Children with Crippling Conditions
Medical Aspects of Crippling and Speciud Health Cooiitions
Student Teaching with Children with Crippling Conditions
(6 cemcester hours)
elated G semester hours
Adapted I'hysical Education
Arts and Crafts
Characteristics of the Mentally Retarded
Enwtional Disorders of Children
Mental Hyyicene
Psychology of Exceptional Chillien
Rehabilitation Techniques

12



EMOTIONALLY DISTURBED 30 sentester howrs
General 6 semester hours
Survey of Special Education
Pupil Evaluation (incuding Tests and Measurements)
Specifie 18 semester hours
Emnotional Disorders of Children
Child and Adolescent Psychology
Reniedial Techniques in Language Arvts
! Procedures for Teaching the Emotionally Distrubed
Student Teaching:
3 semester hours of supcrvised practicum in an educa-
tional setting and 3 semester hours of full-time internship
in an interdisciplinury setting (6 semester hours)
Related 6 semester hours
Arts and Crafts
Juvenile Delinqueney
Mentul Hygiene
Psychology of Exceptional Children
Rehabilitation Technigues
Remedial Arvithmetic
HEARING DISORDERS 33 semester hours
Geneal 9 remester houvs
Psgchology of Exceptiona!l Childeen
Audiology-Mcasurement of Hlearing
Anatomy and Physiology of Auditory and Voeal Mechanisms
Speeifie 18 semester hours
Avral Rehabilitation—Specch and Language Development
for the Deaf
Aural Rehabilitation-—Lipreading and Auditory Training
Prychologrical and Emotional Problems Related to Deafness
Procedures tor Teaching the Peaf
Student Teaching with Deaf and Hard of Hearing (6 se-
mester hours)
Rewateld ' 6 =emester hours
Phanetics
Lingnisties
Audiology—Chnical Audiology
Rescarch in Deafness, Speech and Heaving
Survey of Special Education

Q 13
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MENTALLY RETARDED 27 semester hours
General 6 semester hours
Survey of Specinl Education
Pupil Evaluation (including Tests and Mceasurements)
Speeifie 15 semester hours
Characteristics of Mentally Retarded
Language Arts for the Mentally Retarded
Cuarriculum and Mecethods for Teaching the Mentally Retard-
ed with attention to teaching in the groups listed below :
1. Primary age group (educable)
2, Intermediate age group (educable)
3. Scecondary age gronp (educable)
4. Severely retarded (trainable)
Student Teaching with Mentally Retarded Children (6 se-
mester hours)
Related G semester hours
Arts and Crafts
Mental Hygienc
Psychology of Exceptional Children
Rehabilitation Techniques

SPEECil DISORDERS 33 sentester hours

Basic Areas 24 semester hours
Speech Pathology-— (Introduction and

one additional course in pathology) 6 semester hours

Anatoniy and Physiology of Eur und

Vocal Mechanism 3 semester hours

Phoneties 3 semester heurs
Audiology (Meusurement & "nterpreta-

tion) 3 semester hours

Clinical I’rocednres in Diagnosis and
Correction (three of the follow-
ing):  Articulation,  Stuitering,
Cleft Palate, Cerebral Palsy, Lun-
guage Disorders 9 seme-{ r honrs
Recloted Arveas 6 semester hours
Survey of Special Eduecation
Hearing Rehabilitation
Organic Speech Disorders
Psyehology of Exceptiona] Children
Speech for the Mentally Retarded
Pupil Faaluation (including Testz & Measurenients)

14
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Studewt Teackivg (in cducational setting) 3o semester hours

Clinical Practicim
Supervised clinical practicum and observation of 225 cloch
hours with speech and hearing handicapped children. These
hours can include the supervised student tewching of chil-
dren with speech and hearing disorders sleng with the
clinical practicum: & minimum of 25 clock honrs with hear-
ing impaired childven in an educational sett upr or training
clinic.

LEARNING DISABILITIES

An applicant for an endovsement to teach children with

learning disabilities shall meet the following reguirements:

1. Qualify for a Collegiate Professional Certificate inelnding
the student teaching requirements and complete one or
motre courses in cach of the following:

Human Growth and Development

Teaching of Reading

Teaching of Elementary Mathematics

Pupil Evaluation {including Tests and Measuircments)

2. Complete the Specitic End.r<ement Requirements s tols
lows:

Gonaral O xemester honrs
Survey of Exceptional Chiklren
Psychoeducational Diagnosix
Principles of Learning such as. Behavioral Psychology, Be.

havior Modification, Reinforcement Theory, Advanced
Sducationa] Paychology, ete.

Speeifie 12 semester hours
Characteristies of Children with Learning Dizabilitios
Teaching Children with Learning Disabilities
Sapervised Practicum and Student Teaching of Children

with Learning Disubilitios 6 senmester linurs

Related G semester hours
Remedial Reading
Remedial Arithmetic
Language Disorders
Abnormal Psychology
Other—Characteristics of children related to other aras of

exceptionality,
o 15
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VISUALLY IMPAIRED 30 xentester hours
Geoaral 6 sewester hours
Sarvey of Special Education
Pupil Eviduation (including Tests & Measvrenentsi
Mpeeitie 18 sentester hours
Anatomy. Physiology, and Disepses of the Eve
Nature and Needs of Viswdly-Impairved Childreen
Reading and Writing of Braiile
Procedures for Teaching Visuallv-Impaired Clildren
Student Teaching with Visually-Impaired Chtdren (6 se-
nicster hours)
j.'t/rllu/ G zenester honrs
Mental Hygriene
Orientation, Mobility and Travel of the Visua'ly Impaived
I'sychadogy of Exceptional Children
Lehabilitation Technigues
VISITING TEACHER
Told the Coll viate Professional Certificate.
Aininimium of IR semester hours of graduate study 1= reguired
nad least Tour of the following designated arens:
Havcholopy
\tental Health
Child Welfoe
Case Work
Probloms of the Visiting Toacher
Guidinee
A minimum of three vears of saccessful elis=reom teaching

expericnce. or i combitation of thrve yvears of successtul cliss-
room teaching and suecesstul expericnee in social vork,

Personat qualitics necded i order to command respect oo
exercize feadership,

These reguirentents becene clective for heginning visiting
tocchers September, 19610 They are nat retronctive to those who
quadificd under regalitions prior to that date,

Q 16
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QUALIFICATIONS FOR SCHOOL PSYCHOLOGISTS

Eftective for School Psychologists Serving Virginia Schools
After September 1, 1967
1. Hold a Master's degree in Psyehology with not less thun

thirty semester hours of wraduate eredit distrivuted among
all of the following arcas:

Psychologrical Foundations, to include such eourses s
Developmentad, F-lucutional, Abnormal
Psychology of Exceptional Children
Educational Foundations. * to include such courses as:
History. Philosophy
Carriculum: Elememtary, Secondary, Special Education
Psychological Methods and Technigre s, to include such
€O UR0R AN
Statizties
Priveiples of Educational and Psychological Measwrement
Psychological Assessment
Counselingr
Internship as preseribed by the college or aniversity awari.-

ing the degree

I, Qualitics of chivacter and personality which merit the con-
fidence and respect of students, porents, amd professional
cduciators and payvcehologists,

These qualificaaons must be met to he oligible for State reim-
bursement. Thoze whe have erved successtuliv for one yemr as o
school paychologist will e considered to have met the internship
requirement.

STwn vears succcssful oavperionce as teacher, supasieor, school gdmivise
trator or school pagchiologist Vil et the roguiromonts of this area.

y 1¢
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PROCEDURES FOLK ESTABLISHING AND DEVELOPING
SPECIAL EDUCATION PROGRAMS

Special Education in the public schoolz of Virginia includes
educationzl programs for the physically, mentally, emotionally,
and muitipiy handicapped.

All Special Edueation programs should be predicated upon a
philoseph®eally sound basis, compatible with local and State edu-
cotional goais for all children. The objectives of Special Educa-
tion should be clearly defined. Proviszion should be made for ef-
fective, periodic evaluation of programs established to accom-
plizh these objectives.

Procedores for evaluating Special Kducation programs should
be developed as programs are initiated. These should inelude:
evaluation of the Special Education prosram related to the goals
of the total educaticnal program; evaluation of specific Special
Education programs related to specific goals for each program:
evaluation of individuat classes related to the goalz for each
clazs; and evaluation of students rvelated 1o teacher learner
gnals for each student,

Regional planning for special ceducational programs is en-
couragred in those instances where the handicapped population
does not warrant local programs, The area to be served moy be
limited by topological ard geoeraphical considerations.

The developmend of an effective prozram for Special Educa-
tion requires clear articulation and communication among all
school persomnel, Leadership responsibilities should be clearly
defined.

The initiation of local Speciad Eaucation programs depends
upnn:

Number ot children tdentified with specific edueational needs
whirh cinnot be adequately met within the vegralar elass-
room

Physical facilities ovailable

Competent personnel available

Appropriate vesourees available

Administrative Procedinges

\

Appropriate procedures in establishing o Special Education
program for Fandicapped children are:

(1) Appoint i Loeal Advisory Committee for Handicapped
Children ta wdvise e School Board, The members of this Ad-
visory Comimittee, appointed by the School Board. should rep-
resent the school division peographical'v and include professional
peopde in addition to representatives ot parent arganizatinns.

1%
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It regional programming is involved. the Advisory Board should

represent the geographical region.

2y Survey local needs 1o determine the estimated number of
childrer requiving special services and or special class place-
ment. Consideration must be given to the age range and geo-
gravhic location of these e¢hildren te insure the ¢ffectiveness of
both immediate and long-range progran planning.

(3) Provide in-service and community education jeading to
aeeeptance und understanding of the program by parents and
school personn.l.

(1) Secleet o person on the local school division staft with the
competency to supervise or coordinate the progrem. ThHis person
should have o backgyound of training and experience which
qualifies him ty anderstand the nuture and needs of handieapped
childirer. He should have the support of the o 'ministrative and
supesvisory stall and should be delegated the authority to im-
plenient the policies and procedunros tor a comprehensive sequen-
tial proge: m.

(5) ' Doint an Admissions Committee compozed of persons
professiomadly  qualitied to assizt in identifying  handicapped
cmldren. Those might inchude such persons as the coordinator
or supervizor of Special Education, a viziting teacher. an ele-
mentary supeevisor. a principal, the =chool norse or dector and
the school paychologist, Suck perzons are appointed by the super-
intendent. They should be capable of evaluating medical informa-
tion. psyeholorical and psychiatrie »eportz, and social casework
findings.

(6) Deterwine the cligibility of the children. The cssential
basi~ of this determination by the Admissions Commitfee is
sufficient evidenee that the child iz in need of <pecial class and or
special scrvices, Evidence should be provide by reports velevant
to the handicapping condition which wilt include the appropriate
reports from the folloving:

o) Individual paychologicad evaloation, inchiding both verbal
and non-verbal tests adiaindsceed by o licensean payehologist
and or a schoal payvehologist approved by the State Board
of Education.

th) Psyvchiatiic eviduation

(¢) Educationa! evaluation which includes achicvemoent tests,
cumulative records. teachers' obiservations, snd any other
pertinent information concerning the educational needs of
the child

(dy A general plvsical and medical examination which includes
hoth viswal and Fearing acuity ir addition to an assessnom
of the effect of childhood dizcases and iHnessez

10
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(c) Speech evaluation by i speech clinician

(1) Social casework study including information from parents
refative to the developmental history of the child and the
nature of hix social enviromment,

(7) Decide placement of the child in the ay propriate Special
Education progrant. This decizion rests with the coordinator or
upervizor of Special Education after review of the recommendia-
tions< of the Admixsions Committee,

(8) Periodically re-evaluate the child's eligibility for Special
Education classes and or services, This should inelude re-evalua-
tion by the appropriate specialist= and reports and recommenda-
tions Ly the teacher concerning progress and continuation in the
prograni.

Adequate Clossronn s

Prograns shoultd he housed in regolir elementary or secondary
schools. Desired results cannot he expected unless handicapped
childron have adequate and attractive facilities,

Where special classrooms are necessary, these should meet
the standards of repulair classrooms with modifications appro-
priate for the particdar handicapping condition.

Npecial Class Size

Foreoptionality Moavimon Cluss Size
Phyzicilly Handicapped 1-6 (zeverely handicapped)
Educalle Mentally Retarded 10

Trainable Mentally Retarded 12 (with aide)

Enotionally Disturbed h

Learnitgr Dizabilities %

Tearing:s Impaived T otminimuni of h

Apprapeicte Eqeipept apd Lustrictiopnl Matorials

The nidure of the program for handicapped childrea is such
that it roenires vieded approaches to learning. An appropriate
curriculvoy emphasizes learning through special edneational tech-
nigues and using special books and materials, This implies that
these educational materials may be different trom those used in
regular clissrooms, Reading malerials may be specifically de-
sirned for use with ebildren who wre mentally setarded, e
tionully d <turbed, feaming dizablad, or hearing impaired. Edu-
vational games are usned for teaching, Yeirid s, and meaningful
recreitio s
Lowsgtle oof thie Sehool Day

The se ool day for handicappod childreen should approxinute
the reguli 1 =chool day with medifications ta W ow for individua)
diffevenees,
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PHYSICALLY HANDICAPPED

Children elassified ax physically handicapped have dizabilities
that prevent them from functioning as normual children, These
Jisabilities may be congenital or may be caused by accident or
disease. Included in this classification arc individuals with or-
ganic, muscular, and neurological cenditions affecting motor ac-
tivities. The degree of involvement ranges from minimal effects
to severe crippling which forces the child to remain at home.
Sonie children are handicapped by only one dizability, while
othevs are ultiply hanaicapped.

The disabling conditions of the physically handicapped “we
classified in two prinecipal categories: One is identified as the
orthopedically handicapped, such as those crippled by cerebral
palsy, polioravelitis, museular dvstrophy; the other elassification
includes those with lowcered vitality or restricted phrvsical ace
tivity caused by health impairment such as rheumatic fever,
congenital heart dofects, cancer. diabetes mellitus, asthmua.

Most children with physical handicapping conditions are capa-
ble of profiting from the regralanr education program of the public
schools. Some crippled childrer’s necds can be met by making
minimal zchool adjustments. Other crippled children require
special equipment, special materials and or special instructional
techniques, Particularly in carly childhoud, these children may
require speech, physical and occupational tiorapy to devetop the
use of their Yody and to increase their independence, When pos-
sible, they should be encourared to participate in rerulav school
programs, These (hildren may also require approptiate trans-
portation f.cilities. Ty provide cducation for the physically
handicapped children, flexible instructionzl programs and flexi-
ble administrative proceditres are exsential. Sonme of the multiply
handicapped may require the services of specinlized personnel
and aides (o insure growth in self-care, mental health, and in-
tellectual achievement. As soon as possible, these children should
be placed in regular classrooms where physical facilities ean be
adapted in the schonl building to meet their needs and to pro-
mote their particination in the school community.,

MENTALLY RETARDED

Special Education services are provided for the mentally
handicapped under two elassifications: edweable and Liainable.
Identification is determined through evaluation and diagnasic by
certificd and or Heensed psychologists, along with cther inlrnra-
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tion relating to health, environment, school experience, social
and developmental history. The terms “educabls” and “train-
able” are used to describe the various degrees of rctardation,
usually according to the following Terman Scale; (a) educable—
50 55 to 75 1.Q.; (b) trainable—30 to 5055 1.Q.

EDUCABLE MENTALLY HANDICAPPED

Children in this classification have approximately one-halt to
three-fourths of the intellectual capacity of “average” children,
They can prodit from educational experiences in keeping with
their capacities for learning, their social adjustment, and their
aptitudes and interests. Incidence figures may very from cum-
munity to community, but a school division can generally exoect
to find approximately 2.5%0 educable retarded children in its
school population,

The ultimate objective of this program is to educate mentally
handicapped children so that they may become s2If-supporting
members of the community, prepared to participate in commun-
ity affairs and to perform their citizenship responsibilities. If
allowed to remain in the academic environment of a regular
classroom, these children are often subjected to frustrations with
the result that they frequently develop detrimental behavior
patterns and have no opportunity f-r practicel educational
growth commensurate with their potentiuls.

When placed in special classes where curricnlnm experiences
are provided to develop their potential most of them become
socially acceptable, attain adequate personal adjistment, gain
academic skills needed in everyday living, and develop useful
vocational skills,

Long-range Plawniny

The philosoph; «f equal educational opportunities for all re-
quires that provision be made for a continuing and sequential
school program of not less than 12 vears for educable retarded
children. (See Pattcrns for Curvicnlum Pluvving for Eduvcable
Mentally Retarded Claldren) Some children will require more
than 12 years to complete the presceribed Special Education pro-
gram. The full program should include the following types of
classes or groupings:

(1) Pre-schoo!l. These programs inchude children aged four
through six years,

(2) Primary or pre-academic class s, These classes include
children aged seven through nine yvears. The children are in the
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readiness stage for learning. Academic skills are just beginning
to emerge.

(3) Intermediate classcs. These groups include children rang-
ing in age from 10 through 12 yeais. Although emphasis is not
placed on pure academic learning, it is necessary that they ac-
quire fundamental working knowledge of the basic tool subjects,
reading, writing, and practical arithmetic. Each child will de-
velop these skills according to his intellectual capacity. Teaching
units of experience emphasize problems of everyday living and
include basic skills ax well as social studies, science, music, art,
and physical education applicable to the child's needs.

(4) Junior High. Children in this group range in age from
13 thrcugh 15 years. Their curriculum experiences should broad-
en their knowledge of everydar living, their citizenship responsi-
bilities, and introduce them to the world of work.

(5) Sewior High. Youth of high school tge. 16 years of aye
plus, coinbine training in citizenship and =kills for living in
applying their knowledge of reading, writing and arithmetic to
job training and job experience. During the latter part of their
high school experience, these youth attend school on a part-time
basis while they experience on-the-job training under the com-
bincd supervigion of the teacher and the cmployer. Classroom
activities complement the job training pregeam. A referral to
Vocational Rehabilitation may be indicated for those mentally
retarded youth who need further training for emploviment. (Sce
Guidclines for Establishivg School-Work Stady Programs for
Educable Moulally Reterded Yaoutlny

When high school aye vouth satisfy the requiremients of a
prescribed Special Education program. they shonld be allowed
to participate in graduation cxercises ant activities and be
awarded an appropriate diploma. (See Secandarvy Corveiewling
(Suinc)

Tn addition to the intrinsic values for the month coneerned, the
diplama yives emphasis to the stoudent's desire to remain in
schonl to the comnletion of the preseribed covese. I also indiciates
to the prospeciive emiplover that the student who has been
awarded the diploma has certain characteristics which merit
cons deration as a potential employee, The cinployer should be
encouraged to muke inquiries relative to th oceupational poten-
tial of any prospeciive employvee,

Advancement fron once granp to the next iz related to chrang
logrical age and achievenment accordimyg to mental aye.

(Sce (B) Senior Hial)

Supplement the job training program of the ohild.
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Suggested Proceduie for Referral of Childiren Suspeeted of Be-
ing Mentally Retarded for Possible Speeial Class Placement

A child, who after careful evabiation by the classroom teacher
seems to be functioning at a mentally retarded level, is referred
by the principal to the Supervisor of Special Education for a
case study. Prior to the referval by the principal, the following
data should be compiled to substantiate the referval.

(1) Written recommendation of the teacher

(2) Ancedotal hiztory of the child

(8) Achicvement and Group Intelligence Test Records

(4) Report of the Visiting Teacher or Guidanee Counselor

(5) Any other information from any source which would as-
sist the Admissions Committee in assesxing the child for sp.eial
class placement,

Upon receipt of the referral, the Supervisor of Special Edu-
cation, as Chairman of the Admissions Committee, authorize:
the aequizition of any additiona) information conaiderei neces-
sary to property evaluate the child's difliculty and to determine
appropriuate plecement,

Additional information would always include a complete med-
ical examination with telehinocular and audiometric evaluations
and an individual psychological evaluation administered by a
licensed and or State Board approved psychologist, Tests should
include:

WISC or Stanford Binet 1Q
Bender Gestalt

Draw A Persom or equivident
WRAT,PMA or cquivalent,

Alzo, other examinations which wonld contribute knowledye
of the child’s intellectual, erwotional or physici] functioning
should be included.

The Chuirman of the Admissions Conmittee, after compiling
all of the datis mentione | abhove, woald schedule o mecting of the
Admizzions Committee (Sce PROCEDURES FOR ESTABRLISH-
ING AND DEVELOPING SPECIAL EDUCATION PPRO-
GRAMS), and other profeszionals in order to reach a decision
relative to the desivability of the placement and also to determine
the time of the placement,

I, after i thorough study of a1l pertinent dati, it is deemed
advizable to place aehild inoa special class, the vefcering prinei-
pal and or the Admixsjons Corymittee Chairman would sehedule
a meeting with the proerts or poardian of the child and interpret
the case findings ana the cducational plan to them. o no cise

k3
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should a child be placed without the full consent of the parents
nor should a child remain in such placenment more than three
years without a re-evaluation.

Adequate Classrooms

Classrooms should be housed in regular elementary or second-
ary schools. Desired results cannot be expected unless these
children, already handicapped, have the advantage of aceeptable
and attractive classroom environment and adequate facilities.

Speciai classrooms should meet the reguiar standards of a
wood classroon' and in addition such special reouirements as:

Sufficient fioor space for movable desks and tables and for
audio-visual and manual experience equipment necessary to
teach retarded children.

Au activity space adjoining the classroom would be dexir-
able, with provisions for homemaking and shop activities,
Ample storage space and sink facilities.

Adequate hulletin and chalkboard space.

Bins or snall cabinets for storing individual projects,

Class Size and Grouping

In classes approved for State reimbursement, the maximum
enrollment should not exceed 16 children. A comprehensive pro-
gram for retarded children should include 12 or maore years of
schiool experience organized in four age groupings: primary.
intermediate, ‘unior high, and senior high, Advancemc it from
one greup to the next is related to chronological age and achieve-
ment aecording to ability.

Appropriate Eqiipment and Instrvctional Matorinls

The nature of mentally retarded children is such that they re-
quire a difforentiated program for learning. An appropriate cur-
riculum emphazizes learning throurh special teaching techniques
: nd the use of special books and materials. This implies that
these cducational materials are different from those used in
regular classrooms. Reading materizls are specificaliy designed
for use with the retarded. Education:] games ave used for teach-
ing and learning and also for recreation. Much of the lcarning
of retarded children comes through manual and conereie exper-
iences, Practical and industrial arts, including homemaking, shop
work, and @ variety of handwork constitutes a Jarge parct of the
education of the retarded, These activities wre the vehicles which
provide for the practice of the basic skills which the child has
mastered, Participation in such activitics motivates in the re-
tarded child the desire to learn to read, to write plainly, to use

25
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numbers accurately. and to speak clearly. In addition, these
manipulative experiences provide satisfaction in achievement
aud producc skills and habits which later may be used in a voea-
tion and in dailyv life aciivities,
Qualified Teachers

In addition to professional training in the tield of Spieial Edn-
cation (sex certification requirements), the suceessfsil teacher
of mentally handicapped children should possess certain personal
characteristics. Good physical and nmiental health ave jessential;
the ability to sce the child in proper perspective is moft import-
ant. Teachers should be objeetive and impersonal iif their re-
actions, and they should have the ability to impress tHe children
wizh their personal interest in their welfare. They {should be
creative, energetic, resourceful, and poszess initiative

i

TRAINABLY MENTALLY HANDICAPPE]

—

The prevalence of severely retarded children appdars to be
approximately vhree in exch i.000 population. Theil: potential
and intellectual abilitics are below those of the educable, but they
niay be expected to benefit from training in a grou?t sitnation.
Tae basic objectivex of an educationa] program forjthese non-
academic children emphasize training for self-care anil social ad-
justment for living ina protective environment, and jor satisfy-
irg experiences in a sheltered workshop.

Consitteratiops

Phicemoent in chasses for trainable mentally retardedl ehildren:
see requirements for placement wnader Seggested Pececdure fos
Riferval of Childve o Suspoeted of Boiooa Mestally Retaded for
Poseible Spceial Clives Plirec et |

Admission to the program may be contingent upon the nequi-
ition of self-care <kills (oilet training).

[f the prog ram is to be suceesstul. the wlmini<trati e head of
the school must <how i willingness to consider the proup an
imegral part of the school, He must e quaict his eative staty
with the purposes and objectives of the program ud =olicit
their acceptance and cooperation, Tt is the responsibi ity of the
school prindipal to <ee that the special class teachers are supplicd
with necessary maderinds ond cquipment. e al=o his the re-
spousibility for fostering the development of mutual vaderstand-
ing= hetween the =choal, the parent orvamizations, anc commun-
ity agencies in thi< undeytaking which shonld be a cooperative
cndeavor,

33



O

ERIC

Aruitoxt provided by Eic:

The children should be grouped according to chronological age
in primary, intermediate and advanced elasses, The enrollment
should not exveed 12, An attendant iz requirved when the enroll-
ment excecds 1€ children, Proper grouping should be: primary
level, 7 through 9 years: interme late level. 10 through 13 years;
advanced tevel, T4 yvears plos,

Clussroums

Classrooms fur thix groap should be located. if possible, in
the vegular elementary or brimary =chool. preferably on the
yround tloor. The presence of handicapped children, an oppor-
tunity for getting acquainted with them, and the achieving of
avceptable attitudes toward them can foster worthwhile under-
standings on the part of normal children. The mentally retarded
group, too. can profit by Leing a part of a regular school pro-
£ram,

The natare of the educational program for the trainable ehild
is such that a large clessroom i= requived. This iz usually a self-
contained clussroom ~ituwation, There <hould be ample space for
physical activities, tor setting up cots for the rest period, and
for equipment and furniture for simple homemaking activities
and the practive of =ociul and =elf-care skills. This should veqnire
aminimunt of 75 square feet per ¢hild, In addition, ample stovage
space and convenient coat ronms are necessities,

A sink with ranning water and space Tor preparing simple
lunchios and refre<haments are desirable, A toilet and lavatory
should be adjacent to the clazsroom zince the development of
goorl health pabits and poad grooming is an important part
of the educatine of trainable children,

Lovrparcuye Plitiaiing

In planuing {or the education of the<e ehildren, it iz necessary
ty develop a sequentiad training program leading to job place-
ment in oa sheftered envivonment, This may include plicement
itt sheltered workshaps or oceupationd training centers, dopend-
ing upon the personad soud <ocial adiostnient of the obild with
the ability ta enter into this <upervised work =ituation.

l‘hluh'ﬁd d Venwelirrs

A teacher for 2everely retarded children showld meei the State
certifivation requirements (see certification roquivement:y, In
addition, ke <hoald e o person who Hees ehiliren and sweepts
them a< they ares He should e enthusinstie in his endeavars to.
ward helpinge the children o the peorsonal sodiustnoent s hoanst
inohis vonvictions that the presoribed cbiectives are worth bhis
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efforts, He should possexs those gqualitics which command respect,
personatly and professionally, ir =chool and community situa-
tions, The qualities of initiative, imagination, and ingenuity are
prerequisites for this unique teaching responsibility,

Ao Attendant ur Assisiauf

The attendant employed to aid the teacher of trainable chil-
dren should be a person with o genuine interest in and an ap-
preciation of these handicapped children. It is essentiad that he
have desirable peirsonal chavacteristics and personal stamina. e
should be dependabie and able to work cooperatively with the
teacher,

The attendant is not required to hold a teacher's eertificate.
e should work under the direct snpervision of the teacher and
be responzible through hin to the administrator. The functions
of the attendant may vary, but respoasibilities of a janitor:al
nature arce not a part ot these functions. Attendants or assist-
ants with special =kills in music, art, and reereation should as-
sume some responsibitity for group and individual activities in
these areas. In some classes the assistant may become a com-
panion or helper to those hyperactive and temporarily disturbed
children who require constant supervision,

Toorsportaiion

Trinsportation may be provided for severely roetarded ehil-
dren unible to use the existing school transportation facilities.
Often special buses and car pools operated by parvents provide
the transportation neeessary for yetting these children to school.
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EMOTIONALLY DISTURBED

Special Educational provisicn is neceded for those childiven
who, due to emotional difficulties, do not adjust to or benefit
from the rvegular classroom,

Rehavioral Chavacteristios of Emationally Distwrbed Children

“In terms of their visibility to the teacher, emotionally handi-
capped children can be perceived ax chil¢ren who demonstrate
ore or more of the following characteristics ‘to a marked extent

and
1

[}

over a period of time’:

An inability to learn which cannot be explained by intellec-
tual, sensory, or health factors

An inability to build or maintain satisfactory interpersonal
relationships with peers and teachers

Inappropriate types of behavior ¢ fecling under normal
conditions

A goneral, pervasive moed of unhappiness or depression
A tendeney to develop, physical symptoms, pains. or fears

aszociated with personal or school problems™ ' ¢

Program Desigus for the Enationally Distiyped

I

1
e

Additional efforts in the regular classroon. Some emotion-
allv disturbed children will benefit most from remaining
in the recular classroom. Speeial help may be given the
teacher by a paycho-educationad consultunt or a crisis
teacher.

The crisis tescher prograid. A child is placed with the
crizis teacher for varving periods of time, based on the
ability of the c¢hild to handle him=df in the regular eluss-
rosm. He maintadins his place in and identity with his
regular olassroom, The ¢risis teacher works with tho regu-
lay teacher in scheduting: and ploming for the chill, This
type of program nermits the erisis teacher to handle a large
number of ehildven-—perhaps 40 {o 60 during any schon)
Vear.

Spevial cliusses for the cmotionafly disturbed, For certain
papile with chronie and doep-scated ditliculties it is neces-
sary to provide o spocial education oliss,

Beoswor, Bhe M. Faelg Tdai vt o B ballye Heoodveaj o €l
v NoFe o baea

Gouiedivis for Pocgiaw Plavongg o0 Eovdspally frstibed Childaos

29

36



O

ERIC

Aruitoxt provided by Eic:

Objectices of the Program for the Emotionally Disturbed

1.

2D

Prevention of emotional disturbince <hould be the initial
etfort of the school.

Compreher.-1ve concern in programming should be for the
needs of the child rather than the needs of the schoeol divi-
sion,

The basie woul of the program should be the return ot the
child to the regular classrooni.

The currienlum should Le modified on the basiz of the child's
nature and his needs,

The program should reduce the vulnerability of the child
to emotional stress.

Identification of the Fmatiowally Distiehied

The emotionally disturbed child should be identified by the
admizsions committee, baxed on evaluations such as the follow-

mng:

If

Schoe! records—-cumulative records containing systematic
obzervations by teachers
Interviews with parents
Individual psychalogrical evahiations
Evaluations by:
Psychologist and or psyehiatrist
Child Guidanee Clinic
Visiting teacher
Pediatrician or tamily physician
Priviate or community ayeaey
further professional services are indicated, tien appropriate

referral procedures should be followed.
Phusical Foeililiex

The claszsroom should Le Tocated in i repgulir publie schoo!
building and sitmated <0 s to he relatively free from noises and
extornal disturban-es. The room <hould be large enough to pro-

vide

space for screens or cubicles when these are necessury for

individual privacy frony group stinnnation,

Sttt Rogoive mepts

A teacher who is endorzed scearding to the requivemoents stated
in the State Board of Fdueation Certification Regulations for
feachers of the emotionidly ddisturbed. Services of <pecial re-
source personnel such g

Psvehiutrist
Paviehologist
Visiting: teucher
Guidarce connselin

!
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LEARNING DISABLED

“hildren with special learning disabilities eohibit a disorder

i one o wore of the basic psychological processes involved in
wndcrstandivg or i using spokep op written langnages. These
may be manifested in disorders of listeaing, thinking, talking,
reading, writing, spellivg ov arithmetic. They inelude conditions
whick have been voforved tu as poreeptpal kandicaps, braln {i-
Jury, mininiel brain dusfoaction, dusleria, developmental apha-
sia, cte. They do pot inclide learalng problems which arve due pri-
marity to viseal, keaviog or wiotoy hondicaps, to mental retavda-

tion, emotional disturbancee vr to cavivonmental disadvantogd”
1.

These children’s handicaps are in learning processes and
are revealed primarily in the skills taught in schools, Al
though education is the dizcipline fundamentally responsible
for instruction. other disciplines contribute to the under-
standing of their disabnlities,

The nature of children with learning dizabilities is complex,
No single profile of abilities-disabilities represents this
group. Hedcrogeneity must be expected.

Children  with learning  disabilities vequire individually
tailored educutiona] plans. Some vequive 24 hour program-
ming when first identified: others need modifications of the
educational program which can be previded by the class-
room texcher. The educational plan necds to canzider im-
plications frome all con'vibuting disciplines and balance
many factors into an integrated design for steady. suecess-
fu! progress,

Careful, contimuous eviduation of each child's cducational
progress mast he built into the program.

Communiecation concerning this educationad progress must
be developed hetween the <peciad educator and the regular
cliss teacher,

Programs= for children swith learning disabilities must be
developed under the direc® responsibility of a professionally
capable educator.

The teacher must be enconraged to cortinue growth in pro-
fesstonad <hills, knowledge, and practices.

There must be an adininistrative commitment to and ar-
rangement for the special =ervice program. There are niini-

oFr v Bopeot Netoad Lliasiny Conn it foe o o Feapped

CT e, Gy ST Vs VR T s ot Health Ealucatien, and
Welfuoe
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mai requirements not only for the teacher but also for the
loeal school division,

1. Guidelines for Reimbursement

When a school division decides to seek State reimburse-
ment for a program for Learning Dizabilitiex it <hall as-
sure the State Department of Education that the State
suidelines shuall be followed:

A.
B.

Adequate supervision will be provided.

Services of other available school specialists will sup-

po«t the Learning Disabilities program;

1. School Psychologists

2. Vikiting Teachers

3. Reading and Speech Specialists

Ditgrnostic serviees will be available (at least on a

part-time connmitment) from medical and paramedical

dizeiplines or community agencies, These may include:

1. Pediatries

2. Neurology

3. Audiology

4, Optometry

5. Pavehintry

G. Opnthulmolopy

7. Others—us dictated by the individuad chidd's prol-
lemy,

Continning dingnostic procedures with additional ¢lin-
fead viduation are availichle and individual ve-evalig-
tion ix conducted at regulin intervals—at least every
X months,

Child records are adequately kept and availuble 1o
teachers amd designated statd of the State Department
of Ilducation at time of visitations,

Trained teachers, or those with oo mimmum of nine
semester hours towsds endorsenmien’ . earning eredit s
at the rate of six zemester hours per year to complete
cudorsoment reguiraments, are cmploved and utitized
aecordiae to graide lines,

Teachers ey be assisted Wy teacher bl s,

02
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.

Sevvices Offered by Learning Disabilities Teachers
A. Consulting and Coordinating Activities

1. Provide definitive educational evaluation and pro-
gram i mmendations to the diagnostic team, ex-
tracting implications for teaching milieu, methods,

and materialz.

2. Axzist central administration with choice of cduca-
tional placements, transition of the child from one
edueation placement to another, including return

to regular grade.

3. Serve as translator of team diagnosties and evalua-
tion data to regular cluss teacher to accompany
speeial services or during transition back to grade.
Axssist teachers with daily less=on planning and prep-

aration of special materin) - as required.

4. Assist parents in understanding school program
and in providing corresponding complementary

home management and training.

B. Speciat Teaching Activities

1. Implement specialize 1 instruetion on poart- or full-
time basis with those children whose handicapping
conditions requires significant modification of the
educational program from that of the regular class.

2. Maintain adequate daily records of instructional

succesz and child progress in order to:

d. Serve as feedback agent to u variety of team
diagnosticiats who may be variously involved
with the child's total educationa] and treatment

plan,

b. As:st in regular re-evaluation with Program
Supervisor of progress and suitability of educa-
tiona! plan for children with Lewrning Disabili-

tics,

3. Make recommendations for transition of children
from grade to special services and for return to
grade. Coovdinate speeinl and regulr eluss pro-

grams,
Schoo! Division Organization of Lew ning
Disabilitics Program

A school division miy choose to roquest reimburscnent for
Resource or Speciad Cliuss Teachers, These vary in pole,

33
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A, Resource Teacher. Althaugh o teacher and instruction
oriented, the resource teacher is one whose duties are
more heavily weighted toward cowcultative and coordi-
nating activities (or indirect teaching) thun to direct
teaching activitics. These services are most pertinent to
the moderately handicavped c¢hild whose special educa-
tional needs can be adequately met by coordinatingr direct
special teaching on a scheduled basiz with a modified reg-
ular class instructional program.

B. Special Class Teaclier. The teaher in a self-eontained
unit serves the more serinusly bondicapped child whose
instructional necds temyp o rarity roquive removal from the
regular classroom with snecial educationa] programming.
When the progress of the individual child indicates a re-
turn to the regular ¢l the ~povial class teacher assists
in this trausition, ideud v with 1he assistance of a re-
source teacher.

The time of the =pocial cluss teacher is move heavily
weighted toward teavning activities, However, a portion
of the school day must be reserved for recording. prepa-
ration, and coordinating activities asso fatol with the
progress of the children in the speeii! clas s unit

School Divizion Ulilization of Leavning D -abiiities
Teachers

A school division iz encouraged to intiate programs in
learning dizabilitics through a plan for hoth vesouree and
special class teachers. When o single. first position i< es-
tablished, it iz recommoended thut o resomee teacher be
used to asxist in the idendification of needs for a total ser-
vices program,
The State reimbuises these positions prinarily for the in.
struction of handicapped children. Consequently. the Hinits
on personnel usare are sef.
A, Limits;
oAt least 607 of total learning disabilitics stat? time
wWill be assiygned o teackivg activitics over o yearly
averige,

Eoapple s Thus, o system may choose to use o single
resouree teacher prinuedly for alreationad eviduatan
with w diignostic team. Hovwever, the progreanis must
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be implemented to be of any value, Consequently, a
10077 consultative-conydinating vesouvrec teacher for
diagnostics must be balanced by resowrce teachers
E-oviding instruction.

2. No nmiore than 7077 of time may be utilized for direct
traching activitics. as the coordinating aspects of the
program are i simultaneous commitment.

FEoample: The self-countained unit cannot operate ef-
ficiently if the teacher is provided no time for consult-
ing with other treatment team members and for co-
ordinating home and school program.

3. Many system patterns ave possible with several posi-
tions, The average daily patterns for individual
teacters would be:

a. Resource 60/ Consultation-Coordination
107 Teaching

b. Special Clazs 307 Consultation-Coordination
70"« Teachiny

Faoamplc: The resorice teachor whose rale is to work
in a single school ¢ffects programs for several children
but the commmitment to cocrdivation and consoltation
increases rapidly.

SPEECIT HANDICAPPED

“Speech is defective when it deviates so far from the specch
of other peaple that it calls atteation to itself, interferes with
comniunication, or causes itz possessor to be maladjusted. Speech
i~ defective when it is conspicuous, unintelligible, or unpleas-
ant.”"!

Chitdren with speech detfeets nege oat namber those children
with other types of handicooping conditions, Approximately five
pereent of the schoal population can be expectad to nead speech
habilitation, Statiztics als: show that commaonicative disorders
are increaximge The primary purpose of a speech therapy pro-
rram ix to provide a thorough dingnoesis and oevaluation of a
chilld®s speech dizorder and 1o design and administer therapentic
procedn o to mieet the individnal necd,

LoVan Rapees O los s Sjoadd Carved i Py vy s ad Mot Ioon-
e T ratcds Frogtosend O3V N deacn Fosntl it
1ol Poge 1
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SPEECH PROBLEMS WHICH MIGHT BE FOUND ™ THE
CLASSROOM

There are various types of organic and functiona, defects in
oval communication, but the speech difficultties that :rre most
prevalent in the publie schools can be listed according to their
frequency.

Articulation Disorder-—usually characterized by substitutions,
omissions, additions or distortions of sounds.

Stittering-—noticeable when fluency of speech is intertupted
by hesitations, stoppages, or repetitions and prolongations of
speech sounds.

Voice Disorder—characterized by abnornial deviation in piteh,
guality, manner of projection, and breathing pattern.

Latguage Disorder—varies from no speech to limited speech
or retarded language development.

STEPS TO BE CONSIDERED IN ORGANIZING A SPEECH
PROGRAM

1. Conducting a preliminary survey to deternine the number
of children with speech problems; subsequent surveys should be
made in selected grades,

2. Determining the nature and extent of the program on e
basis of findings revealed through the testing survey.

3. Employing a speech specialist who is certified acecording to
State certification requirenients,

4. Providing, in addition to the =alavy of the speech specialist,
an allowance suflicient for his travel, an adequate room to ad-
minister thorapy with appropriate equipment.

SPEECH CORRECTION

A. Eligibility of children selected for speech therapy should

be Based upon:

A dlagnostic specch test. mceluding exantination of the
speech mechatism

Audiometric fest results
Physical examination, if warranted
Psychological study, when indicated

B, Sclection of Children for specch correction should be de-
termined by

Piogros!wselecting those children who can profit frem
therapy after o consideration of such foctors as child and

56
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parent attitudes, the degree of organie involvement, and
the rature of the specch problem,
Deogrec of sevrifip—selecting thosge children whese speech
mroblems are intertering with or hindering comnniication
and those who are atfected emotionally by speech difficul-
ties and Yactors of muturation and intelligence warrant it.
Cuose lood—zelecting the number of chi'dren with whom
the <pecck specialist can work effectively, and ineluding a
comhination o speech difliculties ranging in nature from
mild to =evere, Best resultz are obtained when the case load
is Kept within the range of 50 to 75,

C. Specech Cogrection for the Homebound Child
Heomebound children with speech problems should be in-
cluded in the =pecek correction program, if they can profit
by therapy and it this service can he scheduled within
practical limits,

D, Rcheduling ol Grouping

Therapy clisses shonld meet ot Yeast twice o week for o
period of 20030 minutes por sessfon,

Claszes should he oveanized anmd ready for therpy as soon as
possible at the beginning of the school year.

Coordinating activities shonuld be scheduled tor a full day or
not less than once-half day per woek, This titme can be used profit-
ably for coordiyatinge activities, conferring with parents and
teachers, visiting elaszrocms. administervings specch tests, mak-
g andiometric examination=ccoud individoal therapy with more
severe speech cuses,

The specch =pecialist should be frec to group childeen accord-
iy to specch needs and work with groups where the numhber of
children will permit him 1o svark effeetively toward speech im-
provenient,

It is hest not to dissir e the enerpies of the specch speeialist
by distributirge his sersvices over a4 wide territory. The number
of schools served it one time shonld not excecd four,

. Fucilities and Equipment

The Jovid ~hool sestenn is responzible for providing from
local funds necezzary facilities, equipment, and supplics
for the specch program, Facilitics and equipment should
netnde the following:

1. Office sl supplies for the speech speciahisty induading
~u hoitoms as o doshy tolephane filing cobinet, shelves
for books, supplics amd mate rials,

-
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2. A speech roem no less than 10 feet x 12 feet, well heated,
well Lighted, ventilated and free from disturbing noises
(auditoriums and cafeterias are too spacious for ade- '
quate speech instruction). Speech rooms should be
equipved with suitable chairs, a tuble, blackboard, bulle-
tin board, electrical outlet, storage space with lock and
key, and & mirror located where it permits a reflection
of tongue and lip formation in making sounds. Other
available supplies should include:

>

Audiometer (portable) —standard pure tone

Tape recorder (portable)

Auditory training unit-—when needed

Fecord player (portable)

Albums of specch records

Film projectors (over-head, filmstrip. 16 MM)

Speech testing materials

Therapy materviads (speech games, stimulation mate-
rialz, toyz and items n=ed in oral-aural training)

Coeech information for teachers and parents

Professional literature-—books and magazines
SPEECH IMPROVEMENT

Speech education should be @ component of the totad educution
progrram. The objectives of speech improvement in the elasszroom
should include:

Helping those children who have “normal® speech and those
who have o special taient for speech to develop effoctive
communicative skills.

Assisting those children in the cliaszroom who have so-culled
nminor speech o1 voice problems.

Developing <kills learited in specech classes for those ¢hildren
who have a speech handivap.

The Tunction of the specialist in o speech improvenwent pro-
pran should he of 0 consueltutive nature. He should assis
the clizs room tegehor by demonstratime specific tochni-
ues, providing useful materiad< conducting work<hops oy
clas<ronm teachers, and working with the teacher in prepanr-
ing hulletins and materinds,
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HEARING IMPAIRED

Hearing impairment is ;0 communication disorder due to a re-
duction in hearing sensitivity. ilearing impaired children are
grouped according to deyree of impairment:

Sligrtht — Milid —- Moderate — Severe —— Extreme,

1.  Educalinnol Nevds of Childven with Impuived Heaving

The educational needs of the child with a hearing impair-
ment are esscntially the same as those of the child with
normal hearine, The hearing impaired child should be con-
sidered first of all ax a “child” and secondly as a child with
sensory deprivations. Like « child with normal hearing. the
c¢hild with a hearing impairment may do very well in one
academic area or skill and poorly in another area or =kill,
Therefore, a child with inipaired bearing should be studied
from many points of view. Consideration should be given to
cach of the fallowing:

1. Natvrc avd cotent of hearipg loss, Hearing losses may he
clussified as slight, mild, moderate, severe, and extreme
hased on the audiological coneept of degree of impairment
as measured in dectbels, The preater the amount of ve-
sidual hearing, the higher the level of expectation for the
functioning of a ¢t 1d.

[

Age of st of hearivg loss, Probably the most signifi-
cant factor wifecting the functional level of the hearing
impaired child is the level of development attained prior
to the occurrence of the impairment. The child who has
acquired language in the normal way. through hearing,
and remembers hmpuage and speech patterns has an
advantage over the child whose impairment occurved at
birth or in carly infancy.

3. Auditory coporicvecs, Early identification and  assess-
ment of hearing impairment are of Jittle value if not
foltowed by huabilitative procedures, The chiid with no
userul residua? heaving = varve. \With the use of appropri-
ate amplification 2 child will begin to exXporience the
sound of his own voice asx well as the voices of others,
Auditory feedback of his voice, with the meaningfulness
it acquires, provides stimulus to the child's developmont
of language and speech. The child who lives in o sound
oriented environment has an advantage over the child
whase world is silent.

ERIC |

N 46



O

ERIC

Aruitoxt provided by Eic:

1.

Lo Eeprsimental cocivensnont, A faverable environment
crested by understanding parents can provide experi-
cnLees which will reduce the devastating effeet of hearving
impairment, Although the child with impaived hearing
will not perceive his world in precisely the sane manner
ax his hearing brother, he will henefit Trony perceiving it
through the =ame kinds or experien es, He should have
many opportunities to develop conceeptuanl thinking, ac-
quire the ability to receive and vnderstand spoken langu-
apre, and use languapre 1o express his jdeas and needs in
speech. Advantage must be teken of the carly years, the
“eritical” vears for Luguage acquisition,

An cducatinonad program for the hearing impaired in a
public school setting should be coniprehensive, Tt should
inclade a number of plins for meeting the necds of chil-
dren whose functioning levels difTer widely. It should he
flexible <o that a chilil can Le rescheduled within the pro-
vram. transferved out of the program to o regulanr chiss-
roe oF other special program. or transferrod to or from
aresidential <ehon]l -t apy peint in ime, It sheuld provide
a variety of educatiosad experiences Tar ¢hildren of ditfer-
ent agres,

Frvel<of floocina Lovpedcse ok oo Edveational Moo e ot
Conzideration of type of hearing impairment, time of onzet
of heaving impairment. and degree of hearing impatrment
ix necessary to etfective educational management for o child,
The two major types of heoving impairment are conduetive
and semsorineursl. At the present time, a sensorincural lossz
i< not suhject to madical remediation and requires Tong term
cducational mmagemoent. Although o conductive Joss may
respond to medical treatment oy sargery, if the loss = ore-
tated to frequent colds, allerviess or recarving middle car
mfection, educationa] planning i< al<o necessary. X child
whose hearing loss occurred after the aequizition of langu-
age presents o ditfarent cducational problem fran the chitd
whose Inxs occinred befope the aequizition af Lingronge or at
birth. Iimpaired hearing i< o communication disability which
imedes informationd growth, <ocisl competoney. cmotiond
nisturity, the lovel arad extent of cognitive processes and in-
tellectuad activity in proportion to the degree ar severity of
the impadrment. Although vavictions in the use of identical
degrees of residuad hoaring oceonr anmongs children, degre of
impadimient must be considarad in educational plaoning for

n

47



O

ERIC

Aruitoxt provided by Eic:

i child. Heaving losses are deseribed as slight, mild, mode-
rate, severe, and extreme.

1.

Stight Impaivicent. A ehild with g glight heaving irapair-
ment generally will not have difticulties in conversation
or school situxtions. Under unfavorable listening comli-
tionz, he may have difliculty hearing faint or distant
speech. A hearinge aid is oof 1 ommended. This child
should functicn well in the rex o cJassroom.

20 Mild Iiwpadvinent. A child with a mild hearing loss may

have difliculty understanding specch unless he is close to
the speaker. He may miss some of the classrcom discus-
sion, particuluvly if the speaker has o quiet voice or is
across the room. In other unfavorable listening situa-
tions, he may alko experience difliculty in communication.
Some =light spcech problems may be noted and may ne-
ceszitate help with speech. A hearing aid may be indi-
cited. The child with a mild loss muy need instruction in
arditory dizerimination, speech, speech reading. and lan-
gruage. He may have probhims in fome academic areas
but may excel in others, He will probably do well in a
repular clissroom with speeind help in o resource room or
from an itinerant hearing therapis!.

Madarate Twpaivicnt., Among the children with mode-
rate hearing Insses, many function like children with mihl
hearing impairments: others function like children with
severe hearving impairments, Flexibility in scheduling
for children with o moderate hearing losx is mandatory.
Generally. the chifd with @ mod  ate hearing loss <hould
be integrated with normal hearing children for academic
and recreationa] activities in which he is likely to ex-
pericnce siteeess For those aeademic subjects and speetal
<kills with which he is experiencing particulaor diticulty,
he should receive supplementary instruction from a re-
source room teacher or an itinevant specialist.

Neveve Iimpaivoieat, Usuadly the ehild with a severe hear-
ing toss will need specialized help in most academic work,
Fangruage development, and communicition skills. He may
participate in certain activities: for example. art work,
evert mathematics, ina regolar classvoom setting, Deter-
minution of educational munagement of the child with a
severe hearing impairment should be based mainly on
extended obzervitions and careful evaluation of his per-
formance in ol subjects and activities,

-+
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5. Exticme Lmpaivment, Althongh children with minimal
nsable hearing have been traditionally classified as
“deaf,” the term “extremce hearing in.pairment’” is more
meaningful, Children with prefonnd heariug losses do
not develop speech and language normally but can be
taught these abilities through speeial instruction. They
require speeial instruction for most academie subjects,
However, they ave able to participate with hearing chil-
dren in non-aeademie activities: for example, art, physi-
al education, lunch and recreation.

111, Edueational Progeam
Flexibility in planning edncational experiences by permit-
ting overlap between age sronpings is recommoewded to pro-
vide for incividual developmiental ditterences,
Ao Less than one ey to three nears,
For some children with impaired hearing, particularly
those with moderate, severe, and extreme hearing losses.
Clinical work (a few hours per week) with child and
parents
Language development, expecially reeeption of words,
phrases and sentences
Communication work: lipreading, auditory trairing,
and beginning speeeh development
Parent counseling and educiation
Home visits by teacher to stress development of lan-
ruage and conimanication at homwe
B. Proscliool; tiro-five yoars,
For some children with impaired hearing, particalarly
thoze with moderate. severe, and extrvente hearving los.es,
Half dax te foll day attendance in elasses for the hear-
ing impairad
Schonl program similar to regular nursery and kinder-
garten progrant, hut with much atteation to work on
langnage and comninieation
Individual and small group tutorial sessions
Parent counseling and education
Cloze parcut-schoo? contact
Work on langaage and ecommunication at home «:ressed
ntegration of some children into vurseries and kinder-
yrartens,
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C. Primary and clementarvy grades.

For some children with jmpaired hearing, particularly
those with slight and mild losses and some of those with
moderate losses. These children generally develop lan-
gruagre and cornmunication naturaily, as hearing people do.
Attendance in regular classes in school
Complete evaluation and periodic checkup of hearing
Amplification, if preseribed
Special consideration in the classroom
Attention to psycho-social adjustment
Special help from a speect and hearing therapist or re-
source teacher of the hearing impaired in
Lipreading
Auditory training
Speech conservation and correction
Language help with vocabulary and language, gen-
eral or related to school subjeets
For some children with impaired hearing, particularly
those with severe mnd extreme hearing lossez and some
of those with moderate losses, The majority of these chil-
dren are somewhat academically retarded, frem one to
three years if young, more if older.
Full day attendance fHr all children
All academic and skill arcas of regular curriculum:
reading, language =kills, arithmetic, social studies,
science, ete.
Continuing work in development, maintenance, corree-
tion of language and communication
Interweaving of language and communication with all
areas of the curriculum
Yarent counseling and education
Close parent-school contact
Work on language and communication at home stresscd
Integration of most children with hearing children in
non-academic classes: physical education and art
Integration inte some regular academic classes of these
hearing impaired childven with good academic, langu.
agre, and communication abilitios
Special assignment to a teachable group in an appro-
priately equipped room for all or part of the school day

16
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. Fodoy lial aud sewiog liigh seliool,
For some children with impaired heaving, particularly
those with slight and mild Tosses, and come with moderate
losses. These children generally develop Janguage and
communication naturally. as hearving people do.
Attendance in regular classes in = hool
Complete evahiation and perindic checkup of hearing
Amplification, if prescribed
Special consideration in the classroom
Attention to psycho-soeinl adjustment
Speeial help from a speech and hearing therapist or re-
sonree teacher of the hearing impaived based on need.
Some will no lenger need lipreading lessons and audi-
tory training
Languagre help with vocabulary and languape, general
and related to sche ! subjects
For =ome children with impaived hearings, partieularly
tho=c with severe and extreme hearing losszes and sone of
those with moderate losses. The majority of these children
are academically retioded three or more yvears.
Usually begin multi-track programs:
The academically-able. i small minority, take regular
high =chool subjects with continwing emphasis on
tangiee and communication
The majority take appropriate programs consisting
of academic classes, vocational and pre-vocational
training, and work-study programs
Integration of most children in non-academic classes:
art, physical cducation. homemaking, <hop, cte.
Integration into =ome repgular academic classes of
thase hearing impaired children with good academie,
Linguage and communication abilitics,  with the
teacher of the hearing impaired as a resouree teacher
Acidem®  oreas, particelarly Fnglish and social
studics, taught by o teachey of the hearing impaired.
for the majority of the hearving impaived
Somie diy students trap<forved to o residential fa-
cility
Cooperation with local i State Voeational Rchabil-
tation Offce<
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IV, Implemcentation

The goal of a State-wide program for the education of the
hearing impaired is to develop fully the abilities and talents
of hearing impaived children. Encouragement should be
given to the strengthening of programs already in operation.
In the institution of new programs, priority shonld be given
to the establishment of preschool classes. However, when a
division or region has failed. after eareful screening, to lo-
cate a sufficient number of children to justify a preschool
class but has found a snflicient nimber of children on the
primary or intermediate level, such division or region may
begin by cxtablishing either o primary or intermediate class.

A. A State-wide program for the education of the hearing
impaired should inelude a number of plans. Amony these
arce divizion centers, regional centers, State residential
schools, and provisions for tuition assistance.

1. Divicion Contors

The division conter plan may be appropriate for large
xchool divisions, particularly those in urban areas
where transpartation does not present a serious prob-
lem,

An adequate sequence for such o program is:

I'reschool level
(one cluss) minimum muonber of children—1
maximum pumber of children~--7

Primary level
(one cliss) minimum number of ehildren—1
maximum number of children—7

Intermoedinte level

tone class) minimum number of ¢hildren-—1
maxinum nmber of children--7

“HiNeeondiary leved

(junim high minimum number of children--5
& senior high) maximim number of children—-8
{one class)

* Nonaanean anber for prinioy hovel 3F divisfon hes haod o proo-chond

Plestan

CUNG o nrimun ombor for b rmedinte hoved ot Jdivieien Las el g

Py ool e prineory dhass,

O Mo dov vt appdy T thore dae prioe proograms, Tesad nunbeor

of ctadents fa whom teacker of the Boaring impaited i sospondtte SL0H
1ot oninsd 16
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2. Regional Centers
The regional center plan may be more appropriate for
two or more adjacent school divisions where the num-
ber of hearing impaired children is not large enough
to develop a program within a single school division.
The area to be served may be limited by topographical
and transportation considerations.

3. State Residentinl Schonls
There are two residentia' schools in Virginia: The
Virginia School for the Deaf and the Blind in Staun-
ton and The Virginia School at Hampton.

B. Admission

Admissgion to the educational program for hearing im-
paired children shall depend upon a positive determina-
tion that a significant obtained hearing loss has resulted
or is likely to result in:

1. Failure in adequate and normal tangruage development
2. Failure in optimum academic functioning

3. Failure in the development of adequate communica-
tion skills

Obtained audionictric results should not be the single
factor in determining a child’s edveational placement. Tt
should be carefuity borne in mind that some children.
audiometrically classified as hiord of hearing, might well
be functioning on the level of the educationaily deaf and
require very extensive services; whereas some children,
audiometrically classificd as deaf. might well be func-
tioning ax educationally hard-of-hearing  nd be able to
spend significant portions of their day in the regular
claszroom,

upit personnel management, therefere. requires con
tinuous assessment and frequent rescheduling within the
framework of o given progranm—formal audiometric
classification not withstanding.

{9
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VISUALLY IMPAIRED

Under existing State statutes, the Virginia Commission {or the
Visually Handicapped has the responsibility for the education
of visually impaired children in public and private schools. The
Commission provides treining in Braille reading and assists lo-
calities in the operation of classez for blind and partiaily blind
children.

Teachers of ¢lasses far visually impaived children should meet
endorsement requirements of the State Board of Education.

The Special Education Service of the State Department of Ed-
ucation has responsibility for the purchase of instructional mate-
tials for children classified as legally blind enrolled in the public
schools. These books are purchaxed through a Federal quota sys-
tem based on the annu:d census of legally blind children enrolled
in the public schools of the Commonwealth of Virginia. The
Special Education Service maintains a Braille and Lavge Type
library which is =erved by a Braille librarian. Schools may bor-
row books from this likvary or submit orders to the Special Ed-
ucation Service. Stute Department of Education, Richmond, Vir-
ginia 23215 (or through the Virginia Commission for the Visu-
ally Handicapped) for books to be purchased when they are not
in the library. provided the texthooks jre lsted on the State
adoption list and the student qualifies for the books. A medical
report is required on each student qualifyving. These reports are
deposited with the Virginia Commizsion far the Visually Handi-
cipped. 3903 Parkwood Avenue. Richmond, Virginia 23221,

All Braille and Large Type books muy be shipped by paree!

post free provided the cartons are labeled “Free Reading Matter
for the Blind.”

b1
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HOMEBOUND

The public schools have 4 responsibii ty in meeting tre educa-
tional needs of children who are confined to their homes because
of illness, accident, or congenitul deformity. Frequently, these
children are unable to attend scho | for an extended period of
time. Hone instruction enables the child to continue his school-
ing while confined to hix home. Edncators and physicians also
recognize the therapeutic value of homeboun:t instruction.
Fligibility

A child is eligible e home instruetion if medical evidence
shows that he is physically unable to attend the regular public
schonl. Eligibility iz determined on the basis of information sub-
nmitted by a competent physician, 1T a child i~ sutfering from an
cmotional disorder and the attending psyvchiatrist or the exam-
ining clinieial psyehologist recommends that he shonld have
home instruction asa part of his treatment, such instruction may
Le furnished, A child who is envolled in a special education ¢lass
for educable mentally retarded children may be eligible for home
instruction.

In so far as State regulations are concerned. home instruction
is available to children of school age (6 to 19) whe are unable
to attend regular school because of illnes . emotional disturbance,
pregnancy, congenital deformity, or aceident provided:

1. The inability of the pupil to attend school on acccunt of ene
of the foropoing reasons ax attested to by a physician, or a
payvehintrist or paycholovist in instances of emotional dis
order, on forms prescribed by the State Department of Ed-
veation,

2. The teacher holds a ortiticate in full foree issued in ae-
cordance with the rules and regulations of the State Board
of Education,

For completely individualized instruction (one home -eacher
for one pupil) 4 local scheol board may be reimbussed 6077 of
the local rate paid per hour of instruction not to exceca estab-
lished Stite scaie per hour.

For pregnant girls, it is recopnized that it may be desirable
and practical for loealities to provide instruction on a small
group basis. For sqch instraction, reimbarcement may be pro-
vided on the basis of 6077 of the local hourly rate of teaching not
to exceed Lhe established State seale per hour.,

51
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Procedures for Malking Application for Home Lunstruction

Twao copies of the medical forms, signed by the attending phy-
sician, should be sent ty the oflice of the Specia! Edueation Ser-
vice. If approved, one furm will be kept in the files of the State
oftice and the other wili be returned to the locid school superin-
tendent.

Stute funds will be provided on the basis of cach request and
modified if & reduction or extension of time is necessary.

New medical information forms are not required at the begin-
ring of the new school year for the child who hias been on home
instruction for the preceding year, providing the disability re-
mains the same. The locu) =chool superintendent should advise
the Special Education Service at the beginning of the new school
year that the child will rerain on the home instruction program,
It iz desirable that the child with o chronic or extended disahility
Le re-examined medically every two or three years. A new medi-
cal form signed by the examining physician should be submitted
to the Snecial Education Service when the examination is made.

Howys of Home Tastroction

Flementary school pupils are allowed five hours per week or
tw.nty hours per month. Secondary school punils are allowed
five hours per week for two credit subjects, or 10 hours per week
for three or four subjects. All time allotments for home instroc-
tion should be with thc approval of the attending physician.

A child receiving home instruction is earvied in the Daily
Register of the cinss in which he iz enrolled. provided he reecives
instructio: for the allated five or 10 hours per week. This speciiic
allotmient of time designates the total hours of instruetion for
which reimbursenient may be reeeived from State funds, if the
local school officials wish to provide more time for instractional
purpoxes, they may do so at their own expense.

The progeam for home instruction is set up an the basis of the
regular school year. A child may receive this service for a fow
weeks or for several years, depending upon the nature and deva-
tion of his illness or disability. 11 it is thought advizable, and the
physician approves, home instruction may be given during the
summer months, The State Special Education Oflice should be
advised whenever holae instruction is extended during the suni-
mer.
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Credit for Work Aclicved Under Hovite Tustrietion

The child should receive eredit for the actval work achieved.
Any child who s receiving home instruction at the high school
level is entitled, under existing State 1+ gulations, to reccive two
units of credit on two subjects carried for five hours a week. Four
suljects may be approved with ten hours of iustruction each
week if the physical condition of the pupil permits.

The Teacher

Teachers of homebound children are required to hold valid
teachers’ certificates. They should have a broad background of
professional training and experience in orvder to adapt instruc-
tien to each pupil's necds. Teachers engagring in home instruction
should be able to adjust to varied home situations.

It is imporiant for the teacher to recognize that hey position
i3 comparabla to that of any good teacher in the regular school
situation and that her program is a part of the regular school
program. She is the key person ina team of workers whose func-
tions are to provide muterials and instruction which will enable
the homebound pupil to attain the fullest pozsible development.

Howe-to-Schoul Telephane

The honie-to-school telephone is beine used successfully for
home instruction for children who have reiached the fourth grade
level of achicvement und are able to work independently. The
sticeess with which the home-to-school telephone ean be used de-
pends upon the ability of the pupil and the extent of his illness
or disability. It cequires the full cooperation of the parents in
the homie aud the teacher in the clasxsroom. The ehild should be
visited by the teacher at regular intervals

Terninating the Program

Termination of home instruction. like the initiation, should be
medically indicated. If the physician, after examination of the
pupil, states that he is able to return to regular school, the
teacher has the respensibility Cor preparing the pupil, family,
and school for his readjustment to school routine.

Careful reporting of the pupil's progress under Lome instruc-
tion shuuld be forwarded. along with his record of academic
achievement, to the classroom teadhier through the principal of
the school. There should be some analysis of his strengths, weak-
nesses, needs, abilities and interests.
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HOSPITALIZED

Hiness that results in physical disabitity or requires extended
periods of inactivity and hospitalization can produce gocial and
cducationz] retardation. Experience has demonstrated that in-
structional programs for hospitatized children not only assist
in bridging the educational gap while the child is absent from
achoel but also serve as therapy in hastening recovery.

Hospital Ciass Programs Based vu Request and Need

The Speciul Education Service is authorized to make reim-
bursement ou the salaries of hospital class teachers throughout
Virginia. This service ix given whenever the need for the services
of such a teacher is requesced and justified. In cich instance, it
is necessary for the local division superintendent of schocls to
determiine the need for teachers in hospitals and to obtain ap-
proval for the class through the Director of Special Education
Services and the administrator of the hospital where the class
will be located,

Natire of Hospitewt Tustruction

The basic curricalum of the hespital program is sivailar to
that ¢f the regular classioont. An individualized educational plan
is developed for cach child based on medical, educational, psy-
chological and or psychiatric recommendations. Instruction may
be at badside or within the classroom. Scheduling fe:r each in-
dividual may include individual and or group instructicn,

Opcration of Hospital Class Programs

Hospital teachers are employed by local School Boards and
arc. therefore, locul employvees subjeet to all rules and ropule-
tions of teachers in the local schoal division. State personnal are
available for consultation an the instructional program.

Since Special Education funds of the State Department of
Education are vsed to reimburse on the saluries of these teachers.
this office curries resporsibiiity to follow-up on the childron as
they move from local school divisions to hospitals and baok to
local schaol divisions, It is in the best interest of the children
to have accurate rezords exchanged hetween the hospital and the
school. It is alzo necessiry to sceure from the teachers reports
for statistical purpeses arnd justifteation of exnenditares,

When camulative reports wre veerived from the teachers, cop-
tain information ix extracted for pormanent fifes in order hat
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children later eligible for Vocational Lehabilitation may be
noted. In other instanves, theze torms are sent to the local Super-
intendent with o cover letter stating that if the child requires
home instruction funds front the State will be available for sanie.
If no home instruction is needed, the veport seeves as a record
of the child's work at the hospital whicn reports will be of value
to the local teccher.

While in the hospital under the instruction of teachers holding
valid teaching certificates whose salaries are fully reimbursed
tirom State funds, the children should #ef be carvied on the local
school register. They should be dropped for the period while in
the hospital and re-entered on their return to school.

Teuchers should be endovsed in the aven of speeial education
related to the children served within the hospital ind or in the
subject area related to the teaching assigpment.

Some instructional supplies are provided by the Special Edu-
cation Service to supplenmient the supplies made available to hos-
pitals by voluntary organizations and funds specifically set up
for the beaefit of the patients, Supplics will be limited to those
items which are used divectly in the instructional progyam,
Funds cannot be used for equipment and machines,

Well in advance of the beginning of the school term, the
teacher should prepare a list of items needed for the school year
and submit the list for approval. The request will be made within
the limit of the amount of State funds available. In some in-
stences, shipment will he made directly from the supplier, In
the caze of textbooks, the teacher may he given authority from
this office to secure the reauired books from the local book supply.

Requisitions will be made by the local superintendent for re-
imbursement on purchases of textbooks and supplies, which re.
quests have been approved by the office of Special Education. The
reimbursement will be made on a semiannual or annual basis as
desired,

5]
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VISITING TEACHER

The visiting teacher marshals the resources of the honie, sc¢hool
and community on behalf of the troubled schaol child. Through
o study of the various factors relating to the child's total en-
vironment, the visiting teacher endeavors to assixt the student
who ix experiencing learning difficultics or problems of personal
adjustment. Using the casework method the visiting teacher
{sometimes called the school social worker) operates within the
educational framework. The superintendent, as administrative
head of the school division, determines the organizational frame-
cork within which the visiting tedacher and other staff members
function.

The prime vesponsibility of the visiting teacher is to assist in
the solution of problems of individual adjustment by uniting
the eftorts of the home, school and community toward the maxi-
nuint development of each individual throngh education, To per-
form this service the visiting teacher works i the following
areas:

Hone—Works with parents toward adjustment in the home
situation; refers family to ontside agencies, cte,

Coamnrepity—Preparces client for referral: uses social agencies
and cooperates in case planning: serves on community com-
mittees: participates in professional activities, ete.

School—Acts as school consultant on children with special
problems; coordinates plans of the school, home, ard com-
munity agenctes,

In gencral the contribntions of the visiting teacher e as
follows:

1. Casework involving an individualized approach to under-
standing and assisting in moditication of problems of ad-
justment through an extensive knowledge of human be-
havior and =kill in interviewing.

2, Bkilltul utilization of connannity vesourees in the process
of workine with children and parents.

3. Consultation services to staft members concerning child
prowth and developnient and problems of adjustment.

4. Continuous co’laboration with teachers, administrators, and
Sther noninstructional personnel in gathering and sharing
information abont students, designed to modify or 10s0lve
studeunt adjustment problems.
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SCHOOL PRYCHOLOGIST

School divizions need o =chont psychologist on the stafl to
bring further anderstandines of human behavier opened up by
the continuing advances in =cientific and professional psychology,
The school payehologrist must he well trained in the basic con-
copts of theoretical and experimental psyehology as well as in
clinicai teehntques. To apply hix p=ychological understandings
and =kills efleetively in the =chanl zetting. he must also he well
trained in education. experienced in working in the zchool scf-
ting, realistic in hi< understanding of the functions. the methods.
and the prablems of the chool and knowledgeable about the role
of the teacher in the classroom,

The =chaol psychologist zerves individual children, who have
been referred according to locally established procedures, Such
service to individua! chililren is the foundation upan which other
services to the zchool division are built, The psychologist makes
an impertant contribntion thrangh his impact on the elassroom
teacher and on the administration by assisting with specific prob-
lems and by broadening understandings of the psyvchological
forces affecting these problems,

The school peycholoyist iz i member of the local =chool divi-
ien stafl whose training amd experience qualifies him {o render
the following services:

Lo Couseltetice Scevites to parventz, teachers, administrative
und supes ory personnel. in respeet to factors which af-
feet the child's learning and optimum adjustment to his
social wnd educationad environment. This invelves preven-
tion as well &= rehabilitation. Ax o member of the edu-
catinnal team, the =chool pavehologist makes recommenda-
tions to school personnet regarding curviculum planning
and programming for children with significant adjustment
probleni< in both peneral and cpecial edueation.

2. Dingpostic Screiecs which involve evaluating and interpre-
ting the intelfectual, =ociad wand emotional development of
children and youth, In this capacity the schonl pavehologist
uses qovariety of clinical techniques to diagnose the ante-
cedents of the disability. The schoal pyehologist interpnets
the academic liabilities which handicap the child in hiz
school environment, = well ax the personality problems
which interfere with the ¢hild™s overall attempts to develop
asecure, wellintegratad per<ondity, In this way, the school
paychalogrizt applies psychology as a body of knowledge on
human behavier to the educational sityation

~1
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3. Research Soreives which requive pariicolar competencics in
experimental and developmenta! prychology, as well s skill
in statistical inference. The paychologist in o public school
system may find little time for this scrvice at the outset
bul should pradoually assume =ame respousibility in this
direction, cither independently or in cooperation with other
services in the scheols,

While the xchool psychologist will have the competencies
threugh training and experience to render the kinds of services
mentioned thove, the nature and =cope of his activities will be
influenced vy

1. The school populition wad the size and type of the school
diviston where he is cmploved.

2. The number of spocial departments and special personnel
cmployed in a ~chool division,

3. The extent of training, the special skillz. competencies and
intercsts of the psychologist,

NATURE OF THE PSYCHOLOGIST REPONRT
Necossary to the Featiation of the Child's Notero ased Novds

The individual psychological evaduation is on important part
of the total iInfornmadion considered in examining the nature and
needs of the individaal child, 1t ix one of several steps in the
process of evaluation,

The psychological examination should be & reliable record of
informution for those wha use it: theretore, it should be admin-
ixfered by a State Doarvd approved and or State leensed psychol-
ogist.

Significant backzvound information concerning the ehild (de-
velopmiental, physical, social, educational, (te) should be made
availuble to the psychologist prior 1o the date of examination.
This informition can be securad by the viziting teacher in co-
aperation with the preseut classvonmt teacher (8). the principal,
the appropriate supervizor, or other appropriate personnel,
Esxentiols of A Psycholeyical Reoport

The psychological examiner should give a written report of
hix findings. The report should boe comprehe nsive, precise, and

expressed in fangusgee which can be mnderstood and interpreted
by teiachers and others who use it.
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The essential elements of a psychological report should include
the following:

A

B.

-
-

F.

[dentifying irformation

Name, birth date, parents, address ol child, name of
school and grade. number of =iblings

Reason for refevral

Name of test(s), mame of examiner, and date adminis-
tered

Test{s) results
1. Psychological scoves

Intelligence quotient (1Q) with significant sub-test
SCOrCeS

Mental age developmient (MUAD

Probable academic potential
2. Personality inventories
Findings
Child’s reaction to the testing-attitnde and behavior
Anything striking or unusual in appearance
Psychologist’s evaluation hased on total fest findings

Psychologist’s recommendations relative to child's na-
ture and nceds, including sugpestions for behavioral
numagement

Conference to discuss findings

Confidentiol Materinl

P’sychological findings should be treated as confidential infor-
mation: however, this information should e mide oy, ilable to
the classvoom teacher who must atilize the information in plan-
ning to met the needs of the individual ¢hild.
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SUPERVISION OF SPECIAL EDUCATION PROGRAMS ON
THE LOCAL LEVEL

Speeial Edneation programs operate more effectively and suc-
cessfully when one person has the responsibility for the entirve
program. The person selected for this role shonld possess quali-
tiex of leadership and personal characteristics vhich enable him
to work cifectively with others, as well as have knowledge and
expericnee in the ecducation of exceptional children. If his knowl-
cdige and or experience are limited, he should be willing to con-
tirue his training.

The responsibility for supervision of special »ducation varies
araong school divisions. In some instances, it is delegated to the
director of instruction, a supervisur, or a visiting teacher. This
type of supervisien may be adequate when there wre only a few
classes within the school division. When a program expands to
the extent that it demuands more time than the derson in a dual
role can supply, then one individual, released from other pro-
fessionud dnties, should be designated Coordinetor, Supervisor,
or Pirector of Special Education. A sngpested mininum stan-
dard woul'l be ten or more full-time special educ ition teachers or
therapists to justify o tull-time coordinator.

The Canydivator of Special Kidvcealion

The etfectiveness of Special Education Serv ees {s contingent
upon the coordinution of the virjous areas of Special Edneation,
the iategrvation of Special Edueation into the fotal program of
the school, angd the optimum use of commurity and stute re.
sources. The coordinator, supervizor or directn of Special Bdu-
cation furnishes leadership for and works cdosely with other
school personnel, parents, community and state apencies. He
shiould huve the vesponsibility for the progoram in the loead school
divizion wud be vested with wuthority to imylement the Special
Education program. suhject to the approval of the school ad-
ministrator.

The coordinator's ¢ .tics may be nany and varied and will
include:

Initial program planning: continuons plant ing for an expand.

ed, sequential program; enlistruent of stall support : appropri-

ate and adequate identification procedures: placement of ¢hil-
dren: team vonferencess supervizion of recwd keepine for al)
children in the progrum: public and conm nity velations: ap-
ticulation bhetween various professional proups ind sch ol por-
sonnel; selecting and  recommending  teachers for  specin)
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classes; orientation seminars: in-service training programs;
counseling with teachers, parents und others: procurement and
distribntion of materials: exanining, assessng and designing
curricula and grading or reporting procedures; transporta-
tion; promotion of ullied services for special edueation (library
services, andioyisnal services, speeial resoncce services, etey
reporting progress to administrative staft: program evalua-
tion: and follow-un nrocedares,

Qualifications

The person who is given overall respansibility for the direc-
tion of the program for exceptional children needs the definite
personal qualitics experted of anyv wood administrator as well as
specialized training and experience. These qualities include mu-
ture judgment, resonveefulness, organizational ability and sen-
sitivity to the nature and necds of all types of exceptionalities
He must be a person who is able to adjnst to others in his work-
iner velationships. He ~honld possess # sound phitosophy of regso-
lar and special education. He shonld have a knowlecsze and un.
derstanding of the functioning of agencies which exist for the
henefit of children with special needs.

Training sheuld include a broad background in greneral edu-
cation with conrses in administration and snpervision. Minimum
professional gualifications should include the Post Graduute Pro.
fessional Certificate, a Master's degrree in Syiecial Fdneation with
a major in at least ane area of excoptionality, and & minimvm
of fiva yeurs of recent and succeszful professionul school ex-
perience, three ycavs of which shall have Leen in a class for ex-
ceptional children.
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EVALUATION O SPECIAL EDUCATION PROGRAMS

Evaluation should be wic integral part in planning for Speeial
Eduv-ation programs. Criteria should be develoned swhich will
indicate the contribution of Special Education progrims to the
total educational endeaver of the school divizion. Suggestions
which follow may help in developing local evalnative procedures,

[. OVERALL EVALUATION

A

B.

—

Analysis of Philozophic Aspect of Special Education

Programs

1. What are the school division's Tong range 2dueational

[ 89

woals?

. How are Speciat Education prograins ineluded in the
touls for the total =chool program?

3. What are your speditic goals for Specia Education

programs’?

4. What are youwr ohjectives for cach Speeic U Education

ot

program”?
MR —ED — 'l — VI — Iloaring — Speech -—— LD
— Homebound — Tlospital Pragrams?

. Hax ecarh teacher developed specific edncational ob-
jectives for her assignment?

G. Are speeific oLjectives developed for cach student?

Analysiz of Need

(S

Whit procedures have bhoen established to determine
the noed for Specind BEduvation progeains—in the lo.
cal scheol divisions? I regional prosramminge i in-
volved, what procedures nave been estiditished 1o de-
termine the need for vegionai Speeial Bdacation pro-
rrams’

. What procedures have been established to assess the
needs of the learner?

3. What procedures have been establishod to translate

the need for Rpecial Edveation progsams and the
needs of the learner into the seed for Speeiad Fduea-
tion personnel?

L ADMINISTRATIVE PROCEDURES

1. Who are the members of your loeal adviscory committoe

ERIC
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for haudicupped children which advizes the school
hoard?
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[e1}

What are the results of vour survey of local needs to
determine the estimated number of childven requiring
Special Education programs?

. What in-service and community education leading to-

wards acceptance and understanding of the program by

parents and school personnel was conducted prior to

the initiation of the Special ¥ ducation progriam?

a. What procedures were established for measuring the
effectiveress of the program orientation?

b. What were the results?

. Who js the person on the local school division staff who

supervises or coordinates the Special Education pro-
grams?

a. What background of training and experience qualifies
him for this position?

b. What s his relationship to other members of the ad-
nministrative and sapervisory staft?

Indicate the flow of authoerity for Special Education

programs from the superintendent to the teacher.

Whaut positions on your statl constitute the Special Edu-
cation admissions cornmittee?

. Is the cligibility of the child for Special Education pro-

grams deternined Ly the admissions committee? If not,

by whont is this decision made?

How do you determine which of the following reports

are relevant to the determination of cich handicapping

condition?

a. Individual psychological evaluation by a State Board
of Education approved and or State licensed pay-
chologist including both verbal and nonverbal tests

b. Psychiairic evaluation

¢. Educational evaluation which ineludes achievement
tests, cumulative records, trachers' observations, and
any other pertinent information concerning the edu-
cational needs of the child

d. A general phy-ical and medicat examination which
includes both visual and hearing acuity in addition
to an assessment of the effect of childhood discases
and illnesses
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M.

9.

10.

11

12,

14.

e. Speech evaluation by a speech clinician

f. Social casework study including information from
parents relative to tne develupmental listory of the
child and the nature of his sccial environtaent,

. Who decides placement of the child in the appropriate

Special Educativn yrogram?

Are children grouped by age and exceptionality accors.
ing to recommeaded practices in the State Guidelinag?
If net, what is yeur rationale for the deviztions?

How does the numoer of children in each special class
compare with the maximum size recommended by the
State Guidelines?

PH — EMR — TMR — ED) —- LD — HI

What is the case load of Visiting Teachers, Speach Spe-
cialists, Hearing Specialists and Rescurc: Teachers?

What are the periods of re.evuluation of tre child in
cach Special Education program?

. Does the length of the special education schonl day ap-

proximate the regular school day? If not. what is the
lenigth of the school day #nd the rationale for its cs-
tablishment?

Do the Speeinl Edueidion personne! hold Virginia en-
dorsement appropriate to their job assyrauments?

Please list each teacher not Sully endorsed by name and
indicate number of semester howrs needed v complete
endorsenzent.

How often are appropriate in-¢epvice ‘raining scssions
offered to Special Education peisonitel?

FACILITEER, EQUIPMENT AND INSTRUCTIONAL
MATERIALS

A,

C.

Do the fueilities kousing Speeial Eduewtion piograms
mecet the minimum Stote e juirement for instructional
space?

. Vo the facilities howing Specia! Educeation prorranms

meet the appropriate requirements for spocific areas of
exceptionality ?

Are Special Education programs housed in cwrrently
opcrating regulor clementary or secondary schools?

il
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Are these Special Education programs housed in build-
ings with “normal’ children of similar chronological
age?

D). Is the per pupil ameunt for instructional materia.s es-
tahlished division-wide available for the purchases of
Special Education waterials?

E. Is there available a variety of instructional materials and
equipment apuropriate to each Special Education pro-
gram?

(This implies educational materials that may be differ-
ent from those used in repular lassrooms.) Please list
examples,

1V. OPERATION OF PRGGRAM (This section to be completed

V.

for each 2rea of exceptionality iiictuded in program.)

A. What procedures nuve been established to assess the
effects of this Special Wducation program in terms of its
objectives?

B. Is the instiriction relevant to the objectives?

C. Do the Special Education teachers take achievement into
consideration for grouping for instruction withiu the
classroom?

1. How is the achievenient measured?
(teacher assessment, standardized tests. cte.)

2. How »often does regrouping tuke place based on pupil
progress?

. What are the eriteria for reassignment to another ¢lass-
room?

E. What ave the criteria for graduation from this Snecial
Education program?

(remediation, re-evaluation, graduation, ete.)

F. What plans have been made to insure student under-
standing of the progiam objectives?

DATA COLLECTION AND ANALYSIS

A. Have procedures beeir established to determine whether
the objectives of the Special Education programs have
been accomplished?

B. Is the data which is collected related to the objectives?

C. How is the data utilized in modification of Special Kdu-
cation programs?

D. Is the data analysis available to those involved ir the
programs?
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SPECIAL EBUCATION SERVICES AVAILABLE
FROM THE STATE DEPARTMENT OF EDUCATION

Perzonnel of the Speeial Education Service of the State De-
parteient of Education provide leadership and consultative ser-
vices voncerning: educationul services for the speech and hearing
impaired, mentally retarded. learning disabled. emotionally dis-
turbed and phayvsically handicapped: hospital and home insaruc-
tior; the visiting teacher program, and the school psychology
peograni. Assistance is oflered to local school divisions by

Collecting, interpreting, and disseminating significant in-
fornmudtion relative to the viuious phases of Special Educa-
tion.

Preparing bulleting, manuals, guides. and other materials
useful in Special Education services,

Participuting in conf2rences, workshops, and mectings of
various kinds, snch as those plannel for:

Orientation
In-service training
Program planning
Evaluation
Informationul purpeses
I'rofessional stimulation
Holding conferences with individuals and small gronps.

Participating, on invitation. in mectings with professional
and lay groups.

Demienstration of reovesentative samples of educational
materials related to Special Education,

Planning and conducting State conferences, seminars, and

workshops to develop understandings and to assist in the

training of those who are engravoed in Special Edneation ser-

vices or those whe are prospective personnel in this aren

of edneation,

Providing stall’ members for speaking engragements and
other kinds of program participation related to services for ex-
ceptional children.
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Preparing fornis and collecting data through records and
reports which become useful information for national, state,
and local purposes.

Cooperating tn various ways with professional associations
and institutions of higher education for the improvement of
educational practices for children in all arz2as of exception-
alities,

Oitering consultative services to local schoel divisions with
the approval of the superintendents.

Reimbursing local school divisions, from State funds, on
programs for exceptional children as outlined in this man-
ual.

Serving as a clearinghouse for information, suggestions,
and resources relating to Speeial Education services,

Making available essential information to citizens, organi-
zations, and agencies so that they can participate with school
adiministrators in dlanniag a program for exceptional chil-
dren within the framework of the State's philasophy

Developing libraries and files of information from local,
state. and national soarces concerning the nature and edu-
cation of exceptional children.

Agsisting in the development of curriculum materials for
exceptional children.

Assisting local school divisions, upon vequest, in planning
and establishing experimental or pilot programs for the
improvenient of instruction for exceptional children.

Helping to establish valid eriteria for the process of identi-
fyving various classifications of exceptional children,

Supplyving information and guidarcee to Jocal school systems,
parent organizations, and other groups in an effort to elicit
full and inteltigent cooperation in providing diffcrentiated
education for exceptional children,

Assisting in the development, implementation, and evalua-
tion of appiicatwous for use of other than State funds for
special eduecation programs in relation to existing educa-
tional programs,
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