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IT N;HAS BEEN SAID that cooperative education represents a sleeping
giant in vocational education. The resources and environment for its
further development are now self-evident. Congress has made cooper-

ative education a priority in vocational education; a new sense of social
responsibility exists in the business and industrial community; youth wants
"relevant" education. In this climate, vocational educators have a unique
opportunity to extend the range of vocational education through coopera-
tive vocational education.

As cooperative programs spread and become accepted in more and
more communities, there arises a concomitant need for more research to
support an educational method that 1.,:ilizes the work environment to pro-
duce desired vocational outcomes. A well-documented and readable re-
search report can assist teacher-coordinators in identifying problems and
finding Iv orkable methods of strengthening their own programs.

Such a report was recently prepared by Region V of the U.S. Office of
Education and is entitled Employer Preferences and Teacher-Coordinator
Practices in Distributive Education. Although this report was prepared
by and for distributive educators in Region V. the findings and recommen-
dations have implications extending well beyond the geographical borders
of Region V and even beyond the confines of this one vocational field.

This report offers 21 significant recommendations designed to improve
the business and education dialogue and thereby improve the organization
and operation of all cooperative education programs.

The Gregg Division, McGraw-Hill Book Company, is pleased 'o publish
this report as a professional service to vocation:.I education.
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FOREWORD
With the emphasis that has been given to cooperative vocational educa-

tion through recent vocational education legislation. it was a decision of
the Region V Program Planning Committee for Distributive Education
that a contribution could be made to vocational education through an iden-
tification of policies and practices that have developed over the thirty
years in ihich distributive education has utilized a Noperative plan.

This report is the result of a study to determine employer preferences
and teacher-coordinator practices in distributive education ithin five
states of Region V. U.S. 011ice of Education. It is hoped that the findings
and recommendations ill prove helpful in the implementation of pro-
grams in cooperi.tive vocational education.

The Region V 011ice of Adult. Vocational and Technical Education
wishes to ackninaledge its appreciation to the follo%%ing for their contribu-
tions to this study:

The Region V Program Planning Committee for Distributk.c. Education,
This study as initiated under the chairmanship of Mr. James Biddle.
state supervisor of distributive education. Indiana. and completed under
the chairmanship of Mr. Vernon Sienson. state supervisor of business
and distributive education. Wisconsin,

Dr. E. Ethard Harris. professor and teacher educator of distributive
education. Northern Illinois University. Del:alb Illinois. for his profes-
sional contributions in developing and directing this study from its in-
ception to its completion. including the final riting of this publication.
Also, to those staff members ond graduate assistants at Northern Illi-
nois I.;niversity for their contributions to the study.

1 he employers of distributive education students and the teacher oor-
dinators oho gave of their time to sincerely respond to the surey ques-
tionnaires.

The Scars - Roebuck Foundation for its encouragement and i;s funding
of the costs of materials, postage. clerical, and computer link,

The Gregg Division. NleGrimIlill Hook Company for its interest in
serving distributive education and its publishing of this study as a public
service to vo,:ational education.

It s% as a pleasure for the Region V Office to cooperate with the Region V
Program Planning Committee for Distributive Education in planning
and completing this study of employ er preferences and teacher-coordina
for practices in distributive .Cucation.

E. I..o is. Director
Adult, Vocational and Technical Vdt.cation
Region V
U.S. 011ice of Education
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CHAPTER I
PROBLEM AND PROCEDURE

nereasingly. programs in education are being de-
I vei Ted, implemented. or enriched through the
application of the concepts essential to the coopera-
tive plan. Viable working relationships between per-
sonnel in the employ ir a and educational communities
play. a major role in the success of these cooperative
ventures, The National Advisory Council on Voca-
tional Education highlighted the need for etending
one of these cooperative arrangements when it
stated: "The part-time cooperative plan is un-
doubtedly the hest program we have in vocational
education. It consistently yields high placement
records. high employment stability. and high job
satisfaction.

Distributive education is one of the best known
secondary school instructional programs using the
cooperat:ve plan. It is hoped that the eweriences of
educators and employers involved in distributive
education programs will be useful to individuals re-
sponsible for the development and administration of
programs in Looperati.c vocational education.

STATEMENT OF THE PROBLEM

1 he major purpose of this study was to determine
employer preferences and teacher-coordinator prac-
tices as they relate to the organization and operation
of cooperativ Tian distributive education programs
J t the secondary school level. Specifically. answers to
the following interrelated questions were sought:

I. How important arc selected operational and
tcachercvordinator activities to the success
of cooperative-plan distributive education
programs?

2. V hat proportion of coordination time is de-
voted to selected activities'?

3. What ore the major prAlerns faced hy em-
ploy :I's and teach ..r-coordinators that limit
the effectiveness of the instructional plan?

4. What level of achievement of selected compe-
tencies is needed by high school distributive
education students and by graduates as run-
time employees?

5. What is the actual level of achievement of se-

lected competencies possessed by students for
employment as distributive education student/
trainees and by graduates of the program?

6. What is the relationship between the level of
achievement in selected competencies pre-
ferred by employers and the level actually pos-
sessed by distributive education students and
graduates?

7. What selected personal characteristics are
needed by student/trainees and by graduates'?

S. What selected personal characteristics are
possessed by students and by graduates of the
distributive education program'?

9. What is the relationship between the etent of
development of selected personal characteris-
tics preferred by employers and those charac-
teristics actually. possessed by distributive
education students and graduates'?

10. What are the reasops for business participation
in the cooperative distributive education pro-
gram?

I I. Which techniques used by teacher-coordina-
tors for securing training stations do em-
ploy ers find Most effectiv: in gaining the
participation of their firms'? What is the re-
lationship between those techniques and the
ones actu,.11; used by teacherzoo;dinators?

12, What procedures do employers %,.ant coor-
dinators to follow in placing student, , and
scheduling c)ordination visits? limy do these
preferences compare with the practices of
teacher-coordinators?

13. What is the relationship heNecn the prefer-
ences of various groups of employ ers and the
following business classification data: nature.
ty pe, and location of business. number of
employees. and number of distributive educa
lion students trained during the past No
years?

14. What is the relationship between the practices
of various groups of teachercoordinators and
the following classification data: location and
type of school. y ears of cperience as coor
dimitor. utilization of advisory conmiittee.
and utilization of training plan?



1.4

DEFINITION OF TERMS

GENERAL MERCHANDISE: Firms sach as
department stores. junior department stores, variety
stores, general merchandise stores. discount stores
and catalog houses.

OTHER (DISTRIBUTIVE BUSINESS): Estab-
lishments engaged in selling products or providing
services to individuals and business establishments,
which are not classifiable as either retail or wholesale
in nature and function.

RETAIL TRADE, OTHER: Estahlishments en-
gaged in selling merchandise purchased for resale to
customers for personal. household, business, or farm
use, which arc not listed in one of the 19 other U.S.
Office of Education Instructional Program Area
categories.

TRAINING AGREEMENT: A form prepared by
the .eacher-coordinator that indicates the period of
trair ing, hours of work, salary, and other pertinent
fact ; and information necessary to assure basic un-
derstandihg of the student /tr...inee's position in the
coore7ative education program. The form may be
signod by coordinator. employer. student. and
pa rents.

TRAINING PLAN: A written program of experi-
ences delineating what is to be learned by a specific
student/trainee and whether the learning is to take
place in the classroom (group or indi idual instruc-
tion) or on the job or both. The plan is derived from a
realistic analysis of the tasks, duties, responsibilities,
and occupational objectives of the student/trainee,

TRAINING SPONSOR: The individual to N% hum
the student /trainee looks for instruction and train-
ing on the job. 1 he on-the-job training sponsor may
he the ow nor or manager or a responsible individual
appointed by the management.

PROCEDURE

McCurdy. president of The SearsRoe-
buck Foundation. in presenting the key note address
for the Region V Distributive Education Conference
in Ft. Wayne, Indiana. on April 29. 1969. called for
improved business and education dialogue. Various
strategies for gathering data essential for developing
improved dialogue were given serious consideration
at J series of meetings held in the spring of 1969.

During the summer and fall of 1969, the objec-
tives of the study; were established and numerous
data-collecting instruments were examined. The
mailed questionnaire survey technique was endorsed
by the Region V Distributive Education Planning
C,:mmittee as the most feasible exploratory research
technique for collecting the initial data. Additional
studies were also to be conducted at a later date by
doctoral students on the perceptions of various pub-

2

lies involved in distributive education. Information
essential for conducting the pilot study was provided
by the supervisors of distributive education in the
states of Illinois, Indiana, Michigan. Ohio. and Wis-
consin so that the study could be conducted beginning
February I, 1970.

The 100 employers and 50 teacher-coordinator
the pilot study were selected on the basis of data
available from the U.S. Office of Education. Region
V. to help insure that a sample which was representa-
tive of distributive education in the five-state area
was selected. The responses to the questions in open-
ended and close-ended survey forms provided infor-
mation for improving the survey instruments and for
determining the number of responses needed to each
question. An 80 percent teacher-coordinator re-
sponse and a 58 percent employer response was ob-
tained on the pilot study. One follow-up letter was
mailed to increase responses both during the field
testing and the final research study (see Appendix H).

Two slightly different forms were designed for col-
lecting data from employers and teacher-coordina-
tors (see Appendices D and E for combined forms).

Most of the questions appeared on both Forms
I and IL while approximately live of the questions
were printed on just Form I or Form II. This pro-
cedure was followed so that the data requ.red could
be provided by the respondents in less than 15 min-
utes.

During the early part of May, forms were mailed to
every teacher-coordinator in the live-state Region V
area who had supplied a list containing the name of
each distributive education student in his program.
the name and address of the students' employers. and
the name of a contact person in the employing. firms.
Informo'ion was provided on approximately 9,500
employers by the teacher-coordinators. Employers
w ere selected for participation in this study by a sys-
tematic random sample.

One out of every nine firms v tk) employ distribu-
tive education students in Region V was asi ed to
participate in the study. However, at least one em-
ployer working with each distributive education pro-
gram was selected.

Appendices A. R. and C contain a complete analy-
sis and report of the 496 (72 percent) responses ob-
tained from teacher-coordinators and the 544 (50.1
Percent) replies from employers by selected classifi-
cation data, The employer and teacher-coordinator
classifications were also used in analyzing responses
to selected key questions. Two major programs were
to assist in processing the data with the 360-50 com-
puter: Statistical Package for the Social Sciences
ISPSSP and Tc!estorage and Retrevial System
(TSAR).'

'Norman N'ie. Dale Bent. and C. II ,.11.0 ull. i fi-
t al 4,Jge for !Sr 4jal National Opinion Re-
search Center.t7niversit. or Chicago. Nits(;rdy,110) 1300,
Company, Not York, 1970,

'I,/i4 forage and Rirtiout Splint. Duke Uni%cr.it:4
Computations Ccrlicr, Durham. North Carolina. 1969.



CHAPTER H
FINDINGS

IMPORTANCE OF SELECTED OPERATIONAL ACTIVITIES IN
DISTRIBUTIVE ECJJCATION PROGRAMS

Bot
h employers and coordinators indicated the

importance of s lected operational activities of
the cooperative plan by using the following scale:
I = very important: 2 = desirable; and 3 = unim-
portant. All nine of the selected activities were rated
as being either very important or desirable (less than
2.5) by both employers and teacher-coordinators.
However, the mean values show that teacher-co-
ordinators rated each of the selected activities as
being more important to the operation of the dis-
tiibutive education program than did employers.

Data in the rank order columns of Table I show
that statistically significant differences do exist in
the relative importance of the operational activities
as rated by employers and coordinators. Employers
ranked the following program activities higher in
importance than did coordinators: a plan or training
for each student developed by coordinator and train-
ing sponsor; the assignment of a specific individual
to serve as an on-the-job training sponsor for each
student; and an advisory committee to advise school
officials on program evaluation.

Coordinators judged the following program activ-
ities cf greater importance than did employers:
a written agreement establishing the responsibilities
of student, school, ::nd employer; and participation
by business representatives in the classroom-instruc-
tion phase of the prgram.

Analysis of Data by Employer Groups

Statistically significant differ enecs existed in how
important each of the employer groups believed the
selected operational activities were to the success of
the distributive education program.'

1. Employers representing businesses classified
as general merchandise indicated that the as-
signment of a specific individual to serve as
training sponsor for each distributive educa-
tion student was more important to the oiler-
atioi. of the distributive education program
than did employers in other types of busi-
nesses.

'See Appendix It for listing of data of participating
employers by nature and type of business and 1.1) number
of distributile education students trained during the past

\ car,.

2. Employers in businesses classified as tal retail
trade; other and (b) other (distributive busi-
ness) indicated that the assignment of a spe-
cific person to serve as a training sponsor for
each distributive education student was less
important to the operation of the distributive
education program than did employers in
other types of businesses.

3. Employers operating businesses classified as
(a) general merchandise and Of automotive
and ic) those representing firms that had
trained four or more distributive education
students during the past two years indicated
that training sessions to prepare training
sponsors were more imporrimt to the opera-
tion of the distributive education program
than did ether employers.

4. Employers operating businesses classified as
(a) retail and (b) those representing firms that
had trained four of more distributive educa-
tion students during the past two years indi-
cio.ed that badness representatives' participa-
tion in the classroom- instruction phase of the
distributive education program is mori, im-
portant to the operation of the distributive
education program than did other employer
groups.

5. Employers operating businesses classified as
(a) general merchandise, lb) apparel and ac-
cessories, and (c) those representing firins
that had trained four or inure distributive
education students over the past two years
indicated that business representatives' par-
ticipation in DECA youth group activities is
more imporram to the operation of the dis-
tributive vdlication program than did other
cm ploy ers.

6. Employers roresenting firms that had trained
four or more distributive education students
over the past two years indicated that an ad-
visory committee is more important to the
operation of the distributive education pro-
gram than did employers who had partici-
pated as extensively in the program.

7. Employers operating businesses classified as
being retail or wholesale indicated that class
room instruction related to the on-the-job

3
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learning experiences is more important to the
operation of the distributive education pro-
gram than did employers in service businesses.

R. Employers representing firms that had trained
four or more distributive education students
over the past two years indicated that class-
room instruction related to the on-the-job
learning experiences is more important to
the operation of the distributive education
program than did employers who had not par-
ticipated as extensively in the program.

9. Emr1 yers representing businesses classified
as being general merchandise indicated that
materials given to the distributive education
student which are related to his on-the-job
learning experiences are more important to
the operation of the distributive education
program then did employers in other types of
businesses.

10. Employ ers representing firms that had trained
four or more students over the past two years
indicated that training agreements were
more important to the operation of the dis-
tributive education program than did em-
ploy ers h o had trained fewer students.

l 1. Employers representing firms classified as
(a) general merchandise and (b) businesses
that had trained four or more distributive
education students over the pi,st two years
indicated that a plan of training for each stu-
dent developed by coordinator and training
sponsor is more important to the operation of
the distributive education program than did
the other employ er groups studied.

Analysis of Data by TeacherCoordinator Groups

The practices of the 490 teacher-coordinators
were analyzed in relation to selected distributive
education programs. school, and community char-
acteristics. Statistically significant differences
existed in how important each of the coordinator
groups studied believed the selected operational
activities were to the success of the distributive
education program.'

1. Teacher- coordinators with distributive educa-
tion advisory committees indicated that a

training plan for each student is more impor-
tant to the operation of their distributive edu-
cation program thn , did coordinators without
advisory committees.

2. Teacher-coordinators who work with em-
ployers and/or training sponsors to develop
on-the-job training plans indicated that the as-
signment of a training sponsor is more impor-
!ant to the operation of the distributive educa-
tion program than did coordinators vi ho did
not develop plans with personnel in business,

3. Teacher-coordinators with advisory commit.
tees indicated that the participition of busi

'See Appcndi' C for listing of clacsification data b)
teachercoordinator experience and (sscation of schools in
which disc ributis e education programs are located,

nessmen in the classroom is more important
to the operation of the distributive education
program than did codrdinators without ad-
visory committees.

4. Teacher-coordinators with advisory commit-
tees indicated that an advisory committee is
more important to the operation of the dis-
tributive education program than coordina-
tors without advisory committees.

5. Teacher-coordinators with less than three
years' experience indicated that training agree-
ments were more important to the operation of
the distributive education program than did
coordinators with three or more years' ex-
perience.

6. Teacher-coordinators from inner-city high
schools indicated that a training agreement
was less important to the or,...ration of the
distributive education program than did coor-
dinators from schools in other types of loca-
tions.

ANALYSIS OF TEACHER-
COORDINATOR ACTIVITIES

The teacher-coordinators surveyed were aske,1 to
review their activities and estimate the proportion
of total coordmation time devoted to selected activ-
ities. Data in Table 2 show the percentage of the
492 teacher-coordinators who indicated that they
had devoted time to the selected coordination
activities.

The highest percentage of the coordinators de-
voted less than 10 percent of their time to each of
the following activities: working with training spon-
sor and/or employer in implementing an on-the-job
training plan; working with training sponsor and/or
employer to solve student's on-the-job problems;
establishing and maintaining good working rela-
tionships with personnel of the firm; and working
on public relations activities in the community. The
typict.1 coordinator surveyed devotes 10 to 35 per-
cent of his time to the following: explaining the
training program and the role of the employer and/
or training sponsor: discussing with the employ er
and/or training sponsor work performed by the
student in school that is related to the student's
present and future employment: working with the
training sponsor or other personnel to solve the
student's personal problems; and working on in-
school activities.

Employers were asked how important they felt
selected teachercoordinator activities w ere to the
success of the distributive education program in
their firm. Using the scale I = very important, 2 =
desirable. and 3 = unimportant. the 474 employers
rated the teachcc.coordinator activities.

Employ ers rank order data in Table 3 show that
employers consider the most important coordinator
actis it) to be establishing and maintaining good
working relationships with officials of the firm. The
data in Table 3 also show a comparison between the

5 ii
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importance assigned by employers and a rank order
for coordinators, which was prepared for study
purposes only. It is important to keep in mind that
even though the above-mentioned coordinator
activity was indicated by employers as being most
important. coordinators may be able to successfully
accomplish this activity by devoting a smaller
amount of coordination time than is required on
either of the coordination activities related to solv-
ing student job problems.

Employer preferences and teacher-coordinator
data in Table 3 show that a number of other differ-
ences do exist. For example, employers indicate
that solving students' on-the-job problems is rela-
tively more important than the time priorities given
19 the activity by teacher-coordinators.

Analysis of Data by Employer Groups

Some of the teacher-coordinator activities were
considered to be more important by various em-
ployer groups. The analysis of data yielded the fol-
lowing statistically significant findings.'

1. Employers representing firms that were clas-
sified as (a) general merchandise and (b)
those which had trained four or more distribu-
tive education students over the past two years
indicated that establishing ..tnd maintaining
good working relationships with business firm
personnel is a more important ;cachet-coordi-
nator activity than, did other employer groups.

2, Employers from general merchandise firms
indicated that explaining the training program
and role of employer and/or training sponsor
is a more important teacher-coordinator activ-
ity than did other types of employers.

3. Employers representing firms that had trained
four or more distributive education students
indicated that working with the training spon-
sor in developing and implementing on-the-job
training plans is a more important teacher-
coordinator activity than did employers who
had trained fewer distributive education stu-
dents.

4. Employers representing firms that were clas-
sified as (a) general merchandise and (b) those
which had trained four or more distributive
education students indicated that working with
the training sponsor or employer to solve stu-
dents' on-the-job and personal problems is a
more important teacher-coordinator activity
than did other employer groups.

5. Food service industry employers indicated that
discussing work performed by the student in
the distributive education Class v. hich is related
to the student's present and future employment
is a /or important teacher-coordinator activity
than did employers from other types of busi-
nesses.

'See Appendis B for data listing employ ers who
participated in the study by type of business and num
bet to distributise education students trained during
the past two cars.

8

6. Employers representing firms classified as
retail trade: other indicated that establishing
a good working relationship with business firm
personnel is a less important teacher-coordina-
tor activity than did employers from other
types of businesses.

Analysis of Data by Teacher-Coordinator Groups

The statistical analysis of the data showed that a
significantly larger proportion of teacher-coordina-
tors with common personal, program, school, and
community characteristics indicated that they de-
voted a different percentage of their coordination
time to selected activities than did all the coordina-
tors studied. The statistical analysis yielded the fol-
lowing results:1

I. Teacher-coordinators from area vocational
schools devoted a smaller percentage of their
coordination time to establishing and main-
taining good working relationships with per-
sonnel of the business firm than did coordina-
tors from comprehensive high schools.

2. Teachei--coordinators from area vocational
schools devoted a smaller percentage of their
coordination time to working on in-school ac-
tivities than did coordinators from comprehen-
sive high schools.

3. Teacher-coordinators with three or more
years of experience devoted a smaller percent-
age of their coordination time to explaining
the training program and the role of the em-
ployer and training sponsr'r than did coordina-
tors with less ex'ensive experience.

4. Teacher - coordinator with one year of experi-
ence devoted a smaller percentage of their
coordination time to working with training
sponsors and/or employers in implementing
on-the-job training plans than did coordina-
tors with more than ore year of experience.

5. Teacher-coordinators with three or more years
of experience devoted a smaller percentage of
their coordination time to explaining the train-
ing program than did coordinators with less
than three y ears- experience.

6. Teacher-coordinators who did not work with
employers and/or training sponsors to develop
and implement training plans devoted a smaller
percentage of their coordination time to work-
ing with training sponsors and/or employers
in implementin on-the-job training plans than
did coordinators who work with training plans.

IDENTIFICATION OF AREAS OF
CONCERN TO EMPLOYERS

AND EDUCATORS

Employers identified the major problems with
which the school confronts them that make it dif-

'See Appendis C for listing of classification data by
teacher-coordinator experience and type of school in
which distributive education program is located.
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fieult to train distributive education students.
Teacher-coordinators indicated the major problems
with which employers confront theni. Data in Table
4 show that 289 (58,7 percent) teacher-coordinators
and only I01 (21.3 percent) employers indicated that
major problems did exist which limited the effec-
tiveness of the distributive education program. The
most frequently mentioned problem area indicated
by the 101 employers was that students view the pro-
gram primarily as a way to earn money and are not
serious about being productive workers. The H
problem areas in terms of frequency of mention
are shown in Table 4. A number of the problems are
closely related and have major implications for im-
proving the distrintive education programs using
the cooperative plan.

The problem most frequently' mentioned by em-
ployers is related l3 their desire for students to have
higher ability and .nterest levels than do those stu-
dents currently enrolling in the cooperative educa-
tion program. fable 4 also contains a list of the
other problems that employers present to teacher-
coordinators according to frequency of mention.
Experienced teacher - coordinators work diligently
each year to ininirr ize these aid other related prob-
lems so that their Qudents receive the best possible
on-the-jot training.

The statistical analysis of the data by teacher-
coordinator and employer classification yielded the
following two significant findings

I. Teacher-coordinators %4 ho worked without
employers and/or training sponsors to develop
and implement training plans indicated that
there were more major problems which employ-
ers presented to them that caused some dif-
ficulty in developing an effective distributive
education program than did coordinators who
worked with training plans.

2. Employ ers representing firms (a) with less than
25 employees and (b) that had trained less than
four distributive education students over the
past two }e..rr indicated more fiequemly that
the school die confront them with problems

hich made it difficult for them to develop an
effective training program than did employers

it larger n rmbers of employees and em-
ploy ers who had trained more than four stu-
dents over the last two years.

Data in Table 5 show that a relatively small per-
centage (16.5) of the employ ers surveyed felt that
policies and/or mar agemert decisions of their firm
made it difficult for them to train distributive edu-
cation students. The 78 employers who did indicate
that problems existed reported That the major con-
cern was budgetary controls.

The analysis of th: data by employer classification
information yielded the following statistically signi-
ficant finCing:

Employ ers wit` more than 25 employees indi
cakd that main; policies and management deci-
sions of their lirms 'Bede if more dOcult to
develop an effective program Er training dis-
trihutiv e education students than did employers

representing firms with less than 25 employees.
Teacher-coordinators surveyed indicated that

they more frequently had problems with the policies.
practices. philosophies. or attitudes in their school
than with employers in business. Approximately 65
percent of the coordinators indicated that a school
problem area existed that made it difficult to pro-
vide quality instruction in distributive education.

The most frequently mentioned problems were
those related to the recruitment of qualified students
into the program. A rank order listing of the ether
problems is contained in Table 5.

COMPETENCIES OF DISTRIBUTIVE
EDUCATION STUDENT/TRAINEES

Employers were asked to indicate the level of corn-
peteacy development that high school students need
for employment as student/trainees in the coopera-
tive-plan distributive education program. The em-
ployers surveyed indicated the preferred level of
student development in the 17 selected competency.
areas using the following scale: I = extensive; 2 =
acquaintanceship; and 3 = none. Teacher-coordina-
tors used the same scale to indicate the competen-
cies actually possessed by students who ho entered em-
ployment initially as distributive education students.
It is important to note that in many distributive edu-
cation programs. students have not had any formal
school instruction in distribution and marketing
before entering employment.

Table 6 shows the relationship between the com-
petencies employers feel distributive education stu-
dents should possess and the competencies teacher-
coordinators indicated the students did in fact
possess. Data in the mean.% alue columns show that
employers desired students to have a higher level of
proficiency than they actcally did possess in all com-
petency areas except (a) understanding of how goods
and services get from producer to consumer. (b) writ-
ten communications, (c) job opportunities in market-
ing and distribution. (d' listribution in the free enter-
prise system. (c) advertising. and (f) buy ing.

The rank order data columns show that differ-
ences do exist between the competencies students do
possess upon entering employ ment as distributive
education students and those competencies desired
by employers. The folloxxing, competencies were
ranked higher by employers: acceptence and adher-
ence to company policies, knowledge of products or
services. salesmanship, and public relations.

Analysis of Data by Employer Groups

Some competencies were indicated as being more
important by some employ er groups. The analysis of
data indicated that the following findings were sta-
tistically significant:'

I. Employers operating businesses classified as
(a) wholesale, (b) service establishments.

'See Appendix B for data listing employers who par-
ticipated in study h nature. typc. and fo.:ation of
business.
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and (c) those which are located in a down-
town shopping area indicated that the stu-
dents who are to be employ-A as a part of the
distributive education program need a more
extensive degree of understanding and rep-
aration in the written communications com-
petency area than die. other employers.

2. Employers in food distribution indicated that
students need a less extensive degre, of un-
derstanding and cr,:paration in the written
communications competency area than did
other employers.

3. Employers operating businesses classified as
(a) general merchandise, (b) apparel and ac.
cessories. (c) retail. and (d) those which are
located in a shopping center indicated that
students need a more extensive degree of
understanding and preparation in the sales-
manship competency area than did other
employers.

4. Employers operating businesses classified :is
(a) food distribution and (b) other indicated
that students need a less extensive degree of
understanding and preparation in the sales-
manship competency arca than did other
employers.

5. Employers operating businesses classified as
wholesale indicated that students need a lose
extensive degree of understanding and prep-
aration in the advertising competency area
than did other employers.

6. Employers operating businesses classified as
(a) apparel and accessories. (b) food service,
(c) food distribution, (d) retail, and (c) the

hich are located in shopping centers indi-
cated that the students need a more extensive
degree of understanding and preparation in
the display competency area than did other
employers.

7. Employ ers operating businesses classified as
Ia) general merchandise establishments and
(b) those which arc located in shopping cen-
ters indicated that the students need a more
extemite degree of understanding and prep-
ration in the buy ing competency area than
did other employer groups.

S. Employers operating businesses classified as
automotive indicated that the students need a
more extemive degree of understanding and
preparation in the decision-making compe-
tency area than did other employer groups.

9. Employers operating businesses classified as
(a) apparel and accessories. (b) food distribu-
tion. and (c) retail indicated that students
need a more extemive degree of understand-
ing and preparation in the job opportunities
in marketing and distribution competency
arca than did other employer groups.

10. Employers operating businesses classified as
retail trade; other indicated that students need
a to, eAtemil-r degree of understanding and
preparation i the job opportunities 1,i mar-
keting and distribution competency area than

14

did other employer groups.
11. Employers operating businesses classified as

(a) food service and (b) food distribution in-
dicated that students need a more extensive
degree of understanding and preparation in the
understanding of how goods and services get
from producer to consume; competency area
than did other employer groups.

12. Employers operating businesses classified as
general merchandise indicated that students
need a less extensive degree of understanding
and preparation in the understanding of how
goods and services get from producer to con-
sumer competency area than did other em-
ployer groups.

Analysis of Data by Teacher-Coordinator Groups

The statistical analysis of the data showed that a
significantly' Larger proportion of teacher-coordina-
tors with common personal, program, school, and
community characteristics responded to the compe-
tencies studied. The statistical analysis yielded the
following results:6

1. Teacher-coordinators with two years' experi-
ence indicated that the typical student enter-
ing the cooperative phase of the distributive
education program has more extensive prep-
aration in the follow ing competency areas than
did coordinators with other amounts of co-
ordinating experience: (a) oral communications;
(b) advertising; (c) distribution in the free enter-
prise system: and (d ) display.

2. Teacher-coordinators from suburban schools
indicated that the typical student entering the
cooperative phase of the distributive education
program has more extensive preparation in
the following competency areas than did co-
ordinators from schools in other types of lo-
cations: (a) buying: (b) nonselling duties: (c)
decision making: (d) distribution in the free
enterprise sy stem: (e) job opportunities in mar-
keting and distribution: (f) understanding of
how goods and services get from producer to
consumer: (g) display; (h) knowledge of prod-
ucts or services: and (i) salesmanship.

3. Teacher-coordinators from city schools indi-
cated that the typical student entering the co-
operative phase of the distributive education
program has not had any preparation in the fol-
lowing competency areas as compared to the
coordinators from schools in other types of lo-
cations: (a) distribution in the free enterprise
system; and (b) job opportunities in market-
ing and distribution.

4. Teacher-coordinators from comprehensive
high schools indicated that the typical student
entering the cooperative phase of the distrib-
utive education program has had more even-
live preparation in knowledge of products or

'See Appendix C for listing of classification data h%
teaehercoordinatot experience. type of school, and Issca
lion of school ,n which there are disiribut:se education
prifrarns.



services competency area than coordinators in
area vocational schools.

5. Teacher-coordinators with less than three
years' experience indicated more frequently
than coordinators with more experience that
the typical student entering the cooperative
phase of the distributive education program has
not developed competency in written communi-
cation.

6. Teacher-coordinators from area vocational
schools indicmed that the typical student enter-
ing the cooperative phase of the distributive
education program has had more extensive
preparation in the advertising and buying com-
petency areas than did coordinators from com-
prehensive high schools.

COMPETENCIES OF DISTRIBUTIVE
EDUCATION GRADUATES

Employers used the following three-point scale to
indicate the extent to which distributive education
graduates should possess selected competencies: 1 =
extensive: 2 = acquaintanceship; 3 = none. Using the
same scale, teacher-coordinators indicated the
level to which their students developed the 17 com-
petencies.

Data in Table 7 show that with the exception of (a)
following directions. (h) acceptance and adherence
to company policies and procedures. and (c) work-
ing with people. the teacher-coordinators indicated
that their students possessed ti e 17 competencies at
a higher level of proficiency than employers indi-
cated that students should possess them.

Rank order data in Table 7 show that employers
place higher priorities on t e following compe-
tencies when compared with those which distribu-
tive education graduates possess: (a) following direc-
tions: (b) acceptance and adherence to company
policies and procedures; (c) oral communications;
(d) pubtic relations; (e) mathematics of business:
(fl decision making; and (g) w ritten communication.

Analysis of Data by Employer Groups

A number of the competencies were considered
to be more important by employer groups. The anal-
ysis of data indicated that the following findings are
statistically. significant;;.

1. Employ ers in (a) wholesale and (b) service -
type businesses indicated that individuals who
are to be employed as full-time workers nccd
a more e.vtensise understanding and prepara-
tion in the written communications compe-
tency area than did employers in the field of
retailing.

2. Employers in the food distribution field indi-
cated that individuals who are to be employed
as full-time workers need a less extensile
understanding and preparation in the written

`See Aprcndit B for listing of employers data by na
lure and type of business. number of employees. and 10
cation of business.

communications competency area than did
employers in other types of businesses.

3. Employees who have trained four or more
students over the past two years indicated that
individuals who are to b.: employed as full-
time workers need a more extensive prepara
tion in the competency area of understanding
how goods and services get from producer to
consumer than did employers who had not
participated as ...xtensively in the distributive
education program.

4. Employers operating businesses classified as
general merchandise indicated that individu-
als who are to be employed as full-time work-
ers need a more extensive understanding and
preparation in the mathematics of business
competency area than did employers operat-
ing other types of businesses,

5. Employers operating businesses with 2S or
less employees indicated that individuals who
are to be employed as full-time workers need
a more extensive understanding and prepara-
tion in the nonselling duties competency area
than did employers with a larger number of
employees.

6. Employers operating businesses classified as
(a) service versus wholesale and retail and tb)
other indicated that individuals v. ho are to be
employed as full-time workers need a more
extensive understanding and preparation in
the decision-making competency area than
did employers in other types of businesses.

7. Employers operating businesses classified as
(a) general merchandise. (h) retail. and (c)
those which are located in shopping centers
indicated that individuals who are to be em-
ployed as full-time workers need a more
extensive understarding and preparation in
the buying competency area than did other
employer groups.

8. Employers operating businesses with 25 or
less employees indicated that individuals
who are to be employed as full-time workers
need a more extensive understanding and
preparation in the knowledge of products or
services competency area than did employ ers
with larger numbers'of employees.

9. Employers operating businesses classified as
(a) general merchandise. (b) food distribu-
tion. (c) retail. (d) those with 2S or less em-
ployees. and (e) those which are located in
shopping centers indicated that individuals
who are to be employ ed as full-time workers
need a more extensive understanding and
preparation in the display competency area
than did other employers.

10. Employers operating businesses classified as
(a) general merchandise. (b) retail. and (c)
those which are located in shopping centers.
(d) neighborhood shopping areas. and (e)
which have 25 or less employees indicated
that individuals who are to be employed as
full-time workers need a wort ex:et:site un-
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derstanding and preparation in the sales-
manship competency area than did other em-
ployer groups.

I I. Employers who classified their businesses as
other indicated that individuals who are to be
employed as full-lime workers need a less
tvencive understanding and preparation in
the salesmanship and display competency
areas than did employers operating other
types of businesses.

12. Employers operating businesses classified as
(a) automotive. (b) food distribution. and
(c) retail indicated that indiliduals who arc
to be employed as full-time workers need a
more extorsive understanding and preparation
in the job opportunities in marketing and dis-
tribution competency area titan did other em-
ployers.

13. Employers operating businesses classified as
other indicated that individuals who are to he
employed as full-time workers need a less ex-
tensive understanding and preparation in
the competency areas of fob opportunities in
marketing and distribution and understanding
of how glods and services get from producer
to consumer than aid employers operating
other I) pas of businesses.

14. Employers operating businesses classified as
wholesale firms indicated that individuals who
are to be employed as full-time workers need
a ON ex tenshe understanding and prepdra-
tion in the advertising competency area than
did employ s operating retail and service-
ty pe businesses.

Analysis of Data By Teacher-Coordinator Groups

The statistical analysis of the data showed that a
significantly larger proportion of teacher-,:oordina-
tors with certain personal. prop am, school, and
community characteristics teach competencies at
a different level of student performance than do all
coordinators as a group. The statistical analysis

Meted the following results:'
I. Teacher- coordinators who work with employ-

ers and/or training sponsors to develop and
implement training plans indicated that the
ty picas student who graduates from the distrib-
utive education program has had n, )re e.v-
rcniiv preparation in the following compe-
tency areas than did coordinators who did not
work with training plans: (a) written communi-
cations; (b) knowledge of products or services:
(el decision making: and (d) following direc-
tions.

2. Teacher-coordinators who teach in innercity
schools indicated that the typical student who
graduatt-. from the distributive education pro-
gram ha., had Inure eitensive preparation in
the distribution in the free enterprise compe-
tency area than did coordinators from schools

'See A ppendis (." for listing of lasilleation data h)
teachercoordinatot esperience and location of schools in
,shish there arcdistrihulicc education programs.

in other locations.
3. Teacher-coordinators with one year of experi-

ence indicated that the typical student who
graduates from the distributive education pro-
gram has had less evtensive understanding of
and preparation in the following competency
areas than did coordinators with more than
one year of experience: (a) written communica-
tions: (b) decision making; (c) mathematics of
business; and (d) following directions.

Relationship Between Competencies Needed by
Student/Trainees and Those Needed by Full-Time
Employees

The data in Table 8 show that business firms do
prefer to employ individuals who have developed all
17 of the competencies studied in this research to a
higher level than that which student/trainees pos-
sess upon entering the cooperative phase of the dis-
tributive education program. Based upon the s'atisti-
cal analysis of the data, teacher-coordinators can
feel confident in assisting students who plan to enter
the field of distribution and marketing in developing
the 17 competencies listed in Table 8.

REASONS FOR BUSINESS
PARTIC:PATION IN DISTRIBUTIVE

EDUCATION

A significantly large number of employers and
teacher-coordinators indicated that the major reason
businesses participate in the cooperative distributive
education program is to secure part-time workers.
The results of the statistical analysis of the teacher.
coordinator and employer data are shown in fable 9.

The reasons given ta indicate why employers par-
ticipate in the cooperative distributive education
program by various teacher - coordinator groups
were analysed." The statistical analysis yielded the
following results:

I. A significantly larger percentage of the teacher-
coordinators with advisory committees thd.1
those without advisory- committees indicated
that employers participate in the distributive
education program for the following two rea-
sons: (a) to train students for future positions
in their type of business: and (b) to he involved
in an educational program to prepare youth
for future positions in the fkid of distribution.

2. A significantly larger proportion of the teacher-
coordinators who work with employers and/or
training sponsors to develop and implement
training plans than those who do not indicated
that employers participate in the distributive
education program for the following three
reasons (a) to he involved in an ednedtional
program to prepare youth for future positions
in the field of distribution: lb) to trair students
for future positions with their lirms: and Ic) to

'See A ppendis ir for listing of classification data h)
teachercoordinator experience and location of schools
in which there are disttihuti%c education programs.

19 ?).
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train students for future positions in their type
of business.

3. A significantly larger proportion of coordina-
tors with more than one year of experience in-
dicated that employers participate in the dis-
tributive education program to train students
for ft lure posit ons with their firms than did
coordinators wit't less experience.

4. A significantly larger proportion of inner-
city teacher-coordinators than rural-area teach-
er-coordinators indicated that employers par-
ticipate in the distributive education grogram
became of directives from company headquar-
ters.

5. A signlicantly larger proportion of the teacher-
coordi tators who work with employ ers and/
or training sponsors to develop and implement
training plans indicated that employers train
students for future positions with their firm.

TECHNIQUES FOR SECURING
TRAINING STATIONS

Data in Table 10 sltow that the employers indi-
cated that personal visit by the teacher-coordina-
tor w as the most effective technique for influencing
business participation in the distributive education
program. Likewise, ,:oordinato.s indicated they
most frequently use tht personal-approach technique
in securing employer participation. However, the
rank order data does show that some differences
exist bow et n what techniques were effective in in-
fluencing employer participation and the frequency
with which coordinators used those techniques.

following techniqt es ranked higher in the em-
ployer data column: (a) telephone contact from
school, (b school placement counselor and (c)
chamber of commerce.

STUDENT PLACEMENT PROCEDURES

Teacher-coordinators and employers are in com-
plete agreement on the preferred procedures to be
followed in the placement process. Data in Table I I

show that the rank ord:r is identical. beginning with
the coordinator's selec!ion of students and the final
selection being left to the employ cr.

FREQUENCY OF
COORDINATION VISITS

Rank order data in fat, c 12 show that employers
prefer to have the to ocher- coordinator visit
every month Teacher-Nordinators indicated in al-
most coal numbers the following four intervals for
coordination visits: (I) once every. month; (2) once
each grading period: (:) every two weeks; and (4)
every three v.ccks. Only a small percentage of the
employers indicated that they desired to have co-
ordination skits more often than once a month.

Research and published materials on cooperative
vocational education concur with the practices of
the coordinators surveyed in this study.

RELATIONSHIP BETWEEN NUMBER OF
EMPLOYEES IN FIRM AND TRAINING

EFFECTIVENESS
Data in Table 13 show that 38.9 percent of the

teacher-coordinators surveyed indicated that em-
ployers and personnel in firms with two to ten em-
ployees provide the most effective training for dis-
tributive education students. The data also show that
a larger percentage (30.7) of the employers who par-
ticipated in the study employed two to ten employees.
Likewise, it is also important to note that there
are significantly more employers in the United
States who employ two to ten employees than any
other number of employees.

The analysis of the data according to the teacher-
coordinator classification information yielded the
following statistically significant finding:

Teacher-coordinators from high schools located
in rural areas indicated more frequently that
firms with two to ten employees provided the
most effective on-the-job training for the dis-
tributive education students than did coordina-
tors from school located in inner-city, city. or
suburban arec.,

PREFERENCES 4ND PRACTICES
IN EMPLOYMENT OF STUDENTS

Data in Tables 14 through 19 show' the when7and-
how phase of the employment of cooperative:plan
students. Table 14 data show' that differences do exist
between the practices of teacher-coordinators and
preferences of employers concerning the months of
the year for employment of distributive education
students. A majority of the employ ers surveyed in.
dicated that they prefer to employ distributive
education students from June through the senior
year to graduation time. Teacher-coordinators in-
dicated that students are available for employ ment
under school supervision only from September to
graduation time.

A further analysis of the data by employ er and
teacher-coordinator characteristics revealed one
statistically significant comparison: a significantly
smaller proportion of the employers it the apparel
and accessories field indicated that they prefer to
employ distributive education students Jur:ng the
nine-month period from September to June and
the twelve-month period from June to June than
did employers in other types of businesses.

A majority of the firms prefer to employ coopera-
tive distributive education students five day s a week.
The coordinator rank order data in Table 15 also
show thio significantly more of the teacher-coor-
dinators indicated that their students do work the
days a week. Data in Table HI show that approxi-
mately 75 percent of the employers prefer to has e
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students work during afternoon or evening hours.
The fact that approximately 15 percent of the em-
ployers prefer to have students work during morning
hours or split shift is worthy of serious considera-
tion by teacher-coordinators.

Rank order data are identical for the number of
hours per week that employers prefer to schedule
students to work and the number of h:urs per week
that distributive education students do work. Data
in Table 17 show that employers prefer and usually
do schedule distributive education students to work
16 to 25 hours per week.

A larger number of employers indicated that they
used the criterion of the availability of the student as
a basis of determining working hours more than any
other criterion. Data in Table its show that :.eacher-
coordinators indicated that employers use either a
regular weekly schedule or peak-hour needs schedule
as the basis for determining the working hours.
Availability of students received a composite rank
order rating of four by the 248 coordinators res-
ponding to the question of how students work hours
arc determined.

Lin ployers and teacher-coordinators data are also
very similar on the wage payment plan for distrib-
utive education students. The practice of follow-
ing a wage payment plan whereby the distributive
education student is paid the same wage as any other
employee for the same job assignment is preferred
by employers. Coordinators indicated in almost
equal proportions that distributive education stu-
dents are either on the wage plan preferred by the
employers surveyed or receive the same wage as
am other student (see Table 19).

PERSONAL CHARACTERISTICS OF
DISTRIBUTIVE EDUCATION

STUDENT/TRAINEES

Employ ers indicated the level of development of
personal characteristics that high school students
need for employment in the cooperative distributive
education program. The employers surveyed indi-
cated the preferred level of development by using
the following scale: I = extensive: 2 = acquaintance-
ship: and 3 - none. Teacher-coordinators used the
same scale to indicate the personal characteristics
initially demonstrated by distributive education
students.

0

Data in Table 20 show the relationship betweer.
the personal characteristics employers indicated
that students should demonstrate and the personal
characteristics teacher -coot inators believe that
their students actually do show. Data in the mean
value columus show that employers desire all 14

personal characteristics at a higher level than dis-
tributive education students possess them. The rank
order data columns show that differences do exist
between the personal characteristics distributive
education students do possess upon entering em-
pioYment and tilos': desired by employers. The fol-
lowing personal characteristics were ranked higher
by employers than by coordinators: dependability,
punctuality, desire to learn, and tact.

PERSONAL CHARACTERISTICS
OF DISTRIBUTIVE

EDUCATION GRADUATES

Employers indicated the extent to which distribu-
tive education graduates should possess selected
personal characteristics, using the following scale:
1 = extensive: 2 = acquaintanceship: and 3 = none.
Using the identical scale, teacher-coordinators in-
dicated the level to which their students developed
the 14 personal characteristics.

Data in Table 21 show that employers desire full-
time employees to have all 14 of the personal char-
acteristics at a higher level than what is demon-
strated by distributive education graduates. Rank
order data show that employers place higher priori-
ties or. the following personal characteristics when
compared with the characteristics that oistributive
education graduates possess: dependability, punc-
tuality, desire to learn, initiative. industriousness.
mental maturity, and positive attitude.

Data in Table 22 show that I I of the 14 personal
characteristics should he demonstrated at a signif-
icantly higher level by graduates of distributive
education programs than by students entering the
cooperative distributive education program. Teacher-
coordinators surveyed indicated that the personal
characteristics were developed by their students. The
employers contacted specified the need for the de-
velopment of the I I personal characteristics.



CHAPTER HI
RECOMMENDATIONS

D used upon careful analysis of the data in this
.13 study, recommendations are offered to facilitate
the growth and development of educational programs
using the cooperative plan. While the recommenda-
tions arc most valid for distributive educators located
in the five-state U.S. Office of Education Region V
area. it is suggested that they he considered relevant
by personnel responsible for developing and imple-
menting all types of programs in cooperative voca-
tional education throz.ghout the United States.

1. The following should be essential operational
activities in the cooperative plan:
(al A schedule developed by the coordinator

and training sponsor for training cacti
student:

(hi An advisory cornn.ittee, comprised of
members representative of the business
community, to advise sch 301 officials on
program operation;

(c) Assignment of a specific individual to
serve as an on-Ciejob training sponsor
for each distrihutise education student;

(di Training session to prepare training
sponsors for their role in training distribu-
tive education students;

(el Classroom instruction having a relation-
ship to the learning experiences of a stu-
dent in his training station;

(ft Training materials for the student to study
in school. which are related to his train-
ing-station experiences;

(gt Participation by business representatives
in the classroom-instruction phase of the
program. a.c. speaker. etc;

(h) A written training agreement that estab-
lishes the responsibilities of student.
school, and employ er: and

(it Participation in DE.CA youth group acti-
vities, i.e. serving as judges for competi-
tive events, making field trips, attending
employee-employer banquets.

2. Teacher-eoordinators should place increased
emphasis on the following three elements of
the cooperative plan: training plans. advisory
committees, and training sponsors.

3. Teacher-coordinators should dcsotc propor-
tionately more of their coordination time to

the implementation of on-the-job training
plans and to the solution of students' on-the-
job problems.

4. Teacher-comdinatcrs must identify and com-
municate the goals and objectives of the co-
operative distributive education program in
terms of expected student outcomes. using
the services of counselors, school administra-
tors. and advisory committees.

5. Teacher-coordinators need to develop and
implement techniques and procedures for
communicating the goals. objectives. and op-
erating procedures so that the distributive
education program is understood by all con-
cerned personnel both in the education:11 and
business communities.

6. Teacher-coordinators need to deveop and
implement a plan of action with key man-
agement personnel in distributive businesses
and trade associations that will ensure
mutual understanding and pos:tive commit-
ment and involvement in the distributive edu-
cation program.

7. Teacher-coordinators and employers need to
carefully examine the reasons for business
participation in cooperative-plan distribu-
tive education programs and where neces-
sary develop a strategy that will result in
appropriate attitude changes.

S. Distrihutive education curriculums at the
secondary school level must be expanded to
include a mit.insum of two years of instruc-
tion if the competencies students do possess
upon entering employment as distributive
education students are to match those
desired by employ ers.

9. Instruction in distributive education should
be designed so that students develop the
following competencies at a higher level
than they are currently following directions,
working with people. and acceptance and
adherence to company policies and pro.
cedures.

10. The level of development in selectee es mile-
tencies needed by employers in selected loca-
tions and types of businesses should he given
careful consideration in student career and
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curriculum planning.
II. Placement activities must include a review of

the con-qietencies and personal characteris-
tics possessed by students in relation to the
particular expectations of employers ac-
cording to type and location of business.

12. The size, location, and type of business
should and does provide teacher-coordina-
tors with a base for the planning of individ-
ualized instruction.

13. Teacher-coordinators should continue to use
the personal coordination visit as the primary
technique for securing participation of firms
in the program. Other methods should be
used only to supplement the personal con-
tact.

14. Coordination visits should be educationally
purposeful in nature and carefully planned.
The freoency of visits should be justified to
employing officials.

15. School personnel should carefully study the
need to provide teacher-coordinators with
extended contracts so that students can be
employed under school supervision during the
summer months.

16. School personnel should carefully study the
possibility of developing cooperative educa-
tion with students scheduled for employ-
ment at times other than afternoon hours.

17. Personnel in the educational and business
communities need to reach an understanding
about the kind and deree of personal char-
a.:teristics which should be possessed by stu-
dents and graduates. Hopefully, employers will
agree upon realistic requirements that can be
achieved through appropriate educational
experiences,

18, Research should be conducted with employers
representing businesses classified as general
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merchandise firms who do operate and pre-
fer the distributive education program to be
operated following the practices and pro-
cedures commonly subscribed to by personnel
in leadership positions in distributive educa-
tion iu order to determine why they believe.
practice, and prefer the program to oper-
ate as they do.

19. Research should be conducted with employ-
ers representing businesses who have trained
more than four distributive education stu-
dents during the past two years who do oper-
ate and prefer the distributive education
program to be operated following the prac-
tices and procedures commonly subscribed to
by personnel in leadership positions in distrib-
utive education in order to determine why
they believe, practice, and prefer the pro-
gram to operate as they do.

20. Personnel in the educational and employing
communities need to develop meaningful
dialogue. This should result in increased
participation and cooperation in order
that educational programs using the co-
operative plan can provide meaningful
learning experiences for the students. Prob-
lems and concerns that arc peculiar to the
nature or type of business, number of em-
ployees, or other similar business classifica-
tion data need to be identified and resolved.

2i. Each teacher-coordinator working in con-
junction with his advisory committee should
select and modify questions from the emplyer
survey form used in this study. He
should then administer the instrument, com-
pile the results, make recommendations,
develop a plan of action, and implement
the plan.
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APPENDIX A

PARTICIPATION IN REGION V DISTRIBUTIVE EDUCATION
RESEARCH BY EMPLOYERS AND TEACHER-COORDINATORS

Summary of Region V Survey Participation Data

Forms Mailed

Coordinators

687

Employers

N
1086

Total Responses Received
Total Usable Responses

496
492

72.0
71.6

544
474

50.1

42.7

En:player Responses by Stare

State Mailed Usable Responses Percentage Response

Illinois 259 123 47.5
Ohio 316 147 46.5
Wisconsin 42 24 57.1
Indiana IO2_ 50 49.0
Michigan 365 130 35.6

Total 1,086 474 43.6

Employer Responses by Form Number

Form Number Mailed Usable Responses Percentage Response

Form I 545 224 44.3
Form II 541 250 41.1

Total 1.086 474 43.6

Additional Replies Rece red from EMployas

Reply Number

I. Unable to participate. no specific reason given
2. Form not received or received response too late to include in study
3. Insufficient knowledge about distributive education program or student
4 Owner. employer, training sponsor left firm
5. Too busy
6. Dist ributn e education student left firm
7. Company policy

25
21

I I

7

6

3

Total 75

38

Tea( lIcrCoordwat< r Responses b, Suite

State Mailed Useable Responses Percentage Response

Illinois 167 116 70.6
Indiana 52 37 71.1
Michigan 150 137 76.1
Ohio 23b 126 53.4
Wisconsin 50 38 76.0

Total 657 492 71.6



Teacher-Coordinator Responses by Form Number

Form Number Mailed Usable Responses Percentage Response

Form !
Form II

347
340

248
240

71.5
71.8

Total 687 488 71.6

Additional Replies Received fro nn Teacher - Coordinators

Reply Number

1. Response received too late to include in study
2. Not willing to participate in study
3. Recently employed and did not feel qualified to

complete form

7

Total 9

APPENDIX B

EMPLOYER CLASSIFICATION DATA

Type of Business

N = 474
Retail Molesale Service No Response

377(79.5X) 18(3.8 "c) 69(14.6;c) 10 (2.17)

Nature of Business

Classified By U.S. Office of Education Instructional Program Area
N = 474

s
8 1.7 Advertising Services 4 .8 Indust, keting

65 13.7 Apparel and Accessories 1 .2 Insurance
38 8.0 Automotive 1 .2 Internat:onal Trade
17 3.6 Finance and Credit 7 1.5 Personnel SeiNNes
4 .8 Floristry 13 2.7 Petroleum

64 13.5 Food Distribution 0 0 R al EsLite
46 9.7 Food Service 1 .2 Recreation Tourism

164 34.6 General Merchandise 0 0 Transportation
1,1 4.6 Hardware. Budding 13 2.7 nolesale Trade:

Materials. Farm and Other (Please Specify)
Garden Supplies and
Equipment 81 17.1 Retail Trade. Other

(Please Specify)
15 3.2 Home Furnishings

41 8.6 Other IPlease
3 .6 Hotel and Lodging Specify)

Location Of Busil1C3s

N = 474
N

156 32.9 DolAntown Shopping Area
129 27.2 Neighborhood Shopping Area
129 27.2 Shopping Center
58 12 .2 Other

2 .4 No Response
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Number Of Employees
(One Location Only)

N = 474

145 2-1030.6
91 19.2 11.25

101 21.3 26-75
49 10.3 76-150
86 18.1 More Than 150

2 1.4 No Response

Number of Distributive Education Students
Trained over Pitt Two Years

N= 474

254 53.6 Less than 4
96 20.3 4. 6
73 15.4 7-15
10 2.1 16.25
26 5.5 More Than 25
1 i 2.3 Do Not Know
4 .8 No Response

Employees in Cooperative Emplot er Firm
itho Are Graduates of a Distributive Education Program

N = 474

1 61 None34.0
153 32.3 1. 2

61 12.9 3- 5
21 4.4 6-10
21 4.4 More Than 10
51 10.8 No Not Know
6 1.3 No Response

Orge.M:atior Of Business

N = 471
_N 7c

19.0 Single Proprietorship
23 4.9 Partnership

322 67.9 Corporation
12 2.5 Franchise

5 1.1 Cooperative
17 3.6 Other

No Response

Distributive Education Program Employers
Is'orkiag with Advisory Committees

N = 474
N

123 25,9 Yes
107 22.6 No

8 1.7 Majority
224 47.3 1X Not Know

7 1.5 Other
5 1.1 No Response
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Distributive Educathm Emrlovers Working
with Cooperatively Developed On-the-Job Training Plans

N = 474

172 Yes36.3
217 45.8 No

7 1.5 Majority
65 13.7 Do Not Know

8 1.7 Other
1.1 No Response

Size of Community in Itich Business is Located
N= 474

67 14.1 Less Than 10,000
149 31.4 10,000. 50,000

78 16.5 50,000.10C,000
49 10.3 100,000-250,000
24 5.1 250,000. 500,000
81 17.1 More Than 500,000
26 5.5 No Response

APPENDIX C

TEACHER-COORDINATOR CLASSIFICATION DATA

Location of School
N = 488

12 1 Inner City
189 35.7 City
179 36.7 Suburban
61 12.5 Rural

.1(114'94.y Committee Recognized be Sclm,ol

N

261 -.5765 Yes
220 44.7 No

11 _ 2 No Response

Training Plans Perch ipcd urd Implom wed with
EiPIrl;yers.,1,1141f i wining Sp(r-,s(

r,T

386 78.5 Yes
93 18.9 No
13 2.6 No Response

s,

N=
N

439 90.5 Comprehensive
32 6.6 AreaVoeai ional

4 .8 Trade-Tech nieal
10 2.1 Other
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Number of Years Distributive Education
Program ht Operation

N = 488

111 Less Than 3 Years22.7
155 31.8 3- 5
107 21.9 6.10
33 6.8 11-15
82 16.8 More Than 15

ApproxUnate School Enrolhnent
Grades 10-12

N = 490

51 10.4 Less Than 500
124 25.3 500-1,000
188 38.4 1,001.2,000

97 19.8 2,001-3,000
30 6.1 More Than 3,000

Number Full -Time Equivalent
Distributive Education Staff

N = 488
N

66 13.6 Less Than 1.0
31C 63.7 1.0.1.5

68 14.0 1.6-2.0
"t 1.4 2.1-2.5

28 5.7 2.6-3.0
8 1.6 More Than 3.0

Vumber of Cooperative
Distributive Educatbn: (less Secticms

291 59.1 1

135 27 4 2

32 6.5 3

26 5.3 Other

Number of Students Enrolled
Distributive. Education Subjects

by Grade Levet

N =492
Grade 10 Grade 11 Grade 12

N Number

210 42.7 60 12.2 4 .8 None
37 7.5 145 '9,5 286 58.1 10- 25
14 2.8 117 23.8 135 27.4 26. 50
6 1.2 61 12.4 40 8,1 51.100
4 1.5 13 2.6 13 2.6 Over 1)0

221 44:1 96 19.5 14 2.8 No Response
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APPENDIX D

COMBINED FORM I AND II TEACHER-COORDINATOR

Sample Survey Instrument

PART A

These questions base been prepared to determine practices which you follow in the NORMAL operetion of your cooperative distrib-
utive education program.

Section 1

PLEASE CHECK THE BLANKS PROVIDED TO INDICATE THE APPROPRIATE DEGREE OF STUDENT UNDERSTAND-
ING AND PREPARATION FOR EACH OE THE FOLLOWING:

I. The typical stu lent who ewers the cooperative phase of the
_ __ _____ .._._.....

preparation in each of the following areas:

a. Working with people

Extensive Acquaintanceship None Don't Know' 7

h. Written cominunicaions
c. Oral communications
d. Kno%%ledge of products or s.-ViiiS

e. Salesmanship

1. Advertising

g. Display
h. Public relation.:

i. Buying
j. Non-selling duties

k. Decision making
I.

rn.

Distribution in the free enterprise system
Job opportunities in marketing and distribution

n. UnderstanxIMg of how goods and services gel Iron,
producer to consumer

o. Mathematic, of business
r. Follow ing direeti.ms

q. Acceptance and adherence to company policies and
procedures

r. Other: please specify

2. 1 he .spiral student who graduates kern the distributive
education program has an understanding of and preparation
in cad] the follow ing aeas:

a. Working with peLye
h. Written communications
e. Oral communications
d. Knowledge of ptoduel, and sers ices
e. Salesmanship

I. Adrcilising
g. Ihsplas

h. Public relation,
i. Busing

iNon-selling duties
k. Derision making
I. Distribution in the rice enterpiise. s dal
ni. Job opportunities in markeiirg and distribution
n. Understanding of how goods and ser,ices get Trani

producer to consu.ner
e. the:nail, ef Istasiness
p. I ollowing ducktions
q. .1,0.pt,no: and . dherenTe to company policies and

proxdutes
r. Other. plea. .perils

[ I xtcrisie ANuainlanceship None Dort Know



Section Ii

PLEASE CHECK THE BLANKS PROVIDED TO INDICATE THE APPROPRIATE DEGREE OF FREQUENCY FOR EACH
OF THE FOLLOWING:

3. Students whom I am presently able to recruit into the
..Au ,

4.

characteristies:

a. Neal appearance

Always Usually Sometimes Seldom 1 NeseT1

b. Physical Inaturity
c. Merital maturity
d. Pleasant :iersonality

C.

f.

Punctuality
Derndabirity

g. Industriousness
11. Positive attitude
i. Initiative
j. Tact l
k. Desire to learn

I. Hon sly
in. Self -confidenee

n. Cooperation
0. Other: Please specify

completion of the program arc as follows: Always Usually Sometimes Seldom Never

a Neat appeatanee

h.

c.

Physical maturity
Mental maturity

d. Pleasant personality
e.

1.

Ponstuality
Dependability

g. Industriousness
h.

i.

Positive attitude
Initiative

j:.

k.

Tact
Desire to learn

1.

m.

Honesty

Self-confidence
n. Cooperation
0. Other: Please specify

_a

5. Employ cos pat ticipa te in the distributise education program
for the following reasons:

a. 10 Seallt.6: part-time ssorkers

h. To train students for future positions w ith 1.1elirI f.11111

c. To train students for future positions in their 1) pc of
businesses

d. To be involved in an educational program to prepare
youth for future positions in the held of distribution

a. Because of dircetise from company headquattets to
hire distvibutive education students

f. Other: 111:JC specfy

6. Ty

a.

b.

44

Always Usually-74 Sometimes Seldom Never.

he distributive education progr..in: I Always Usual!) Sonictiines Seldom NOVI-
Personal %isil 10 potential employer

-I

Telephone. contact to potential employer
Icier% ism; request from interested employ er

I inplos..er request following J COI: or sers ice club
meeting attended by ss-hssol personnel

Refctral from: ad, i .ory committee member

1

Referral front: cocperating employer
________-

Refcrtal front: (11.11TIN't 01 trOmtnc i CC

Referral from: merchant of trade organilation

_
Referral from: school placement sc rsis
Refertal from: slate cmploy trent scrsice

i _ , ...._

___. _ _ __ __

Other: Picas,: cpcsily
_ _ _ ______



I I,
students work: Always Usually Sometimes Seldom Never

a. 1.2 days

b. 3-4 days

c. 5 days

d. 6 days
e. 7 days

12. Employers and business personnel in which size firm provide the most effective on-the- ob training for students emp oyed in the
distributive education program: (Please check only one)

a 2. 10 employees
b 10- 25 employees
c 26- 75 employees
d 76-150 employees
e Over 150 employees

13.

7.

S.

procedures: Always Usually Sometimes Seldom Never

a. Students seek out thei, own employment without being
referred by me

b. Send several students; employer selects student to be
hired

c. Several students qualified; employer makes final decision
on hiring

d. Refer a student who meets the requirements of employ-
ment with a firm with final acceptance a decision of the
employer.

e. Other. please specify

students will work on the following basis: Always Usually Sometimes Seldom Never

a. Peak hour need

b. Those hours for which it is difficult to hire part-time
workers

c. A regular weekly schedule
d. Personnel needs on a to.y-to-day hosts

c. Availability of student
1. After consultation with the coordinator
g. Other: Please specify

supervision for the follossing months of the year: Always Usually Sometimes Seldom Never

a. June through June (sit ntruct plus school >earl

h. September through June (school year 0151)1
e, September through December (first semester only )

d.
c.

January through June (second semester only )
June through December. and March through June

I
g.

September through December, and ',larch through June
.,._

ether: Please specify
____

9. 1 lo rs schedule distribulive education students to

10

Antk: Always Usually Sometimes Seldom Never 1

I. I S hours or less

16-25 hours
:. 26-35 hours ______
I More than 35 hours i
available to w ork: Alss 45S Usually Sometimes Syldot I Never

a. Morning hours iJ

ts, Af ts t noon hour, ___ _______ ____
c. Evening het i-s

__.t

d. Split shift
e. Other: Please Testi.>

a
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14.

15.

basis: Always Usually Sometimes Seldom Never

a. Same wage as paid to any student
b. Higher wage than paid to students not in the training

program

e. Lesser wage than paid to students not in the training
program

d. By production and performance of student
v. Same wage as paid any other employee for the same job

assignment

f. Union scale

g. Other: Please specify

How often do you visit training station: Always Usually Sometimes Seldom Never

a. livery two weeks or less
b. Every three weeks
e. Once each month
d. Once each semester

e. Oree each grading period
f. Only when there is some problem to be solved

g. Other: Please specify

Section IH

THE FOLLOWING ITEMS HAVE BEEN DESIGNED TO DETERMINE THE IMPORTANCE OE SELECTED PHASES 01' THE
DISTRIBLIEIVE EDUCATION PROGRAM STRUCTURE. 1ND1CATE YOUR OPINION BY CHECKING THE APPROPRIATE
SPACES ON THE RIGHT:

16. As you review this past year.APPROXLItil TEL Y what
proportion of your total coorthitatioor time is devoted to the
following activities: None

Minor
(Less Than

(a.;)
Considerable

110-35;!)
Major

lOser 35k) Don't Know

a. Esplaining the training program and the role of the
employer and/or training sponsor

b. Working with training sponsor and /or employer in im-
plementing an on-the-job training plan

c.

-d.

Discussing with employer and/or training sponsor work
,serformed by the student in the distributive education
class which is related to the student's present and future
emplo)ment
Working with training spunsor and/or employer to solve
the student's on-the-job problems

e. Working with training supersisor (sponsor) or other
personnel of firm to solve student's personal problems

f. Establishing and maintaining good working relationships
wito personnel of the firm

g. Working on in- school activities (i.e. preparing reports.
guidance activities. etc.)

h. Working on public relations as.tii i ties in the cummunite f
17. 1 he importance of each of the following activities to the V-0-

opietalnin of your distributirs education program I in y.. ittant Desirable

a. Assignment of a specific individual to serve as an on-the- 1

bill training sponsor for cash distnhutivc education
student

h. !raining sessions to prepare rrainivg sponsors for their
role in the training of distributive education students

c. business 'repro...manses participate iv the classroom in- 1
situ, iron phase of the program (i.e. Teal- cr. resource
person, etc

d. business representalise pailisipates Youth
Group astisrties: ti e. stung as judg.-. for comps:wire
even/., for field tiro. cmpii er <ntpl n ce tiarigis,its etc. i

e. Adiussrry cony nh e tmade up of wont,. is fere snou-
t's,- of the emplo)ing aV111111L11111) I to anus school
ofltstal on program operation

(-
1. Ciissroorn instruction related to the Is-lining cspericri

of a student in his training tairsin
F. Ntatei hits Fir the student to stud) utssh,ofwhish.re

related to his on -the -ion training es7reik-rices

h. A written airs-ems nt esiablishing the isisponsibillires of
studs-al. --shoot. and sioplii)Cr

plan of training for each student desa sped bs
sooldina tor and training sponsoi

U 46



Iii. Arc there any major problems with which employer!' confront you that make it difficult to develop an effective Distributive
Education Program?

______ Yes No

If the a nsw;. to the above question is YES. please indicate the major problenits) by checking the appropriate response(s). NOTE:
If +sore than one response is checked, please number responses in order of imporlanee. Consider No. I rare most imporranr
problem.

a Employer desires students having higher ability and interest level than those enrolling in the program
b. Not employing students throughout school year because of budgetary restrictioi-s

Not providing a wage payment plan to encourage students
d Inadequate on-the-job training provided
e Union or Federal Wage and !lour I aw; restrictions

Time of day when students are needed for employment
g Dress and grooming requirements
h Management's communication of the objectives of the program a the personnel actually working with the students
i. Training sponsors not willlng to spend needed amount of time mmli coordinator
j. Other: Please specify

Are there any policies. practices, philosophies. or attitudes in your school which make it difficult to develop an effective
Distributive Education Prirgram?

Yes No

If the ansvtcr to the above question is YES. please indicate the resulting major prolate ns by checking the appropriate response(s).
NO1 II more shun one response is checked, plisse number revenues in order of imporlance. Consider No. I the most im-
pel.; r problem.

Problems related to the recruitment of qualified students into program
___ b. Unable to secure necessary materials, sup; lies, and equipment

iadequate time for courdiitation activities
Ineffective or non-ekistent plan fors ocational counseling

a. Indifferent attitude of faculty and administration toward orogram
_____E Discouraged from or unable to devote time and effort Ic youth group activities

g Assigned to activities not related to distributive education during coordination time
h Other: Please specify

PART B

PERSONAL INFORMATION SHEET FOR TEACHERCOORDINATOR

DIM C MINS: Please arm% er each of the following questions as they pertain to the operation of s our cooperative program during the
1969-1970 school year. I his information w 01 be considered as CON 1-1 Ft I 1. and used for primarily cross classi-
fication purposes.

Approyiniate hoot enrollment in grades 10-I 2:

a. Less than 500
_______ 500.1:000

,0012.000

Is,...dion of ,.root:

J. Inner Lids

b. ciis

3. 1 s pe of school:

a. %tea Voearional
ompre hensit a

2.001-3.000
c, Oa or 3A/00

c. Suburban
________ d. Rural

c fradeleehnieal
_ Other: Please specify.

\ uL)ber cat. ,orn.r.oise distrtbutisc cduti ton prograrn has been in operation:

I css than 7 tons
.3-t tears

C. 6101Cars
d. 11 15 scars
e Ocr IS tears

5 11,,, 31,1),,N,UN/ I are t;_ 'hung dhtributkc educators ubjeste in your ,J.11001,'

a IC, thJr1
_ t`. 1-1 5

I r).:. _ Yore than 3
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6. How many cooperative distributive education class sections in your school? (Please consider either a single or double period class
as one section)

a One
b Two

c. Three
d Other: Please specify

How many students are enrolled in distributive education subjects for
each grade level in your school? 10th Grade 11th Grade 12th Grade

a. None
b. 10-25
c. 26-50
d. 51-100
e. Over 100

8. Total number of yc ars' experience as a distributive education coordinator:

a One d. Six to ten
b. Two e More than ten
c Three to five

9. Do you work with a Distributive Education Advisory Committee which is recognized by your school?

a Yes
b No

10. Do you work with employees and/or training sponsor to develop and implement training plans?

a Yes

b. No

PLEASE RETURN THIS COMPLETED FORM IN THE ENCLOSED POSTAGE PAID ENVELOPE TO:

Dr. E. Edward Harris
Professor of Distributive Education
College of Business
Northern Illinois University
De Kalb, Illinois 601 15
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APPENDIX E

COMBINED FORM I AND II EMPLOYER

Sample Surrey Instrument

PART A

Please check the classification(s) below which describe(s) your position:

Manager or Owner Department Manager
Training Supervisor (Sponsor) ._ Other (Please specify)

Personnel Manager

Section 1

DIRECTIONS: Please check the level of achievement or attainment, (I) for students who are employed as a part of the distributive
education prograr (2) for individuals who might be employed full-time with your firm and hope to advance.

FOR D.E. STUDENTS FOR FULL-TIME EMPLOYMENT

Please indicate the degree of level of understanding and
preparation students employed in the D.E. program and
individuals employed full-time need in each of the following
areas:

l.::
> >

7:z
:4

X1--

:u

a.
Evl
:...)

L..)
Z

t'Z'
<
D
CY
U
<

:.:4
Z0Z

30Z
:4
r.
Z0
r:i

a. Working with people
b.

c.

Written communications
Oral communications

d. Knowledge of products or services
e. Salesmanship
f. Advertising
g. Display
h. Public relations
i. Buying

..._

,. Non-selling duties
k.

I.

Decision making
Distribution in the free enterprise system

ni.

n.

o.

Job opportunities in marketing and distribution
Understanding of how goods and seniors get
from producer to consumer
Mathematics of business

p. Following directions
q. Acceptance and adherence to company policies
t. Other: Please specify

""s

;.,7>
Dsz.,[
:4

a.
Evl
1:4
(..)
Z
[Z
<
..D0
L.)
<

wz0z

3
0
Z

--.z2

- -- --

IN



Jsj

FOR D.E. STUDENTS FOR FULL-TIME EMPLOYMENT

Please indicate the extent to which the following personal
characteristics are needed by students you employ as a part
of the D.E. program and for graduates who are employed
full-time and hope to advance.

w
>
4-
Z
4
i,,,j
F.
X
Li.

a.
=
in
..auz
<
I-

<7
0,
!..)<

rar
Z.,
0
Z

oz
:4

1z
0
r:a

a. Neat appearance

b. Physical maturity
c. Mental maturity
d. Pleasant personality
e. Punctuality
f. Dependability

g. Industriousness
h. Positive altitude
i. Initiative
j. Tact
k. Desire to learn
I. Honesty

m. Self-confidence
n. Cooperation
o. Other: Please specify

FOR D.E. STUDENIS

3. How important are career ambition, for students employed if:
in your firm a, a part of the D.E. program and for those
employed full-time who hope to advance?

a. Interest in a future position in the fiel I of distribution
b, Interest in a future position in yomi type of business
t.. Interest in a future position in your firm
d. 1rib:rot in working under a school

ii4
>_
in
Z
Lu
hs
X
Lia

i

0.
E
an
tu0
z<
1.-Z
<7
cii
l.)
<

ti4
Z0Z

3
oz

1
Z
0
CI

FOR FULL -TIME. EMPLOYMENT

,..?

>
t.71Z

>IY
:4

0.

5,
LtLtz
<t
Z

0
<

Z0
Z

i.is*0
tie

Z00

Section II

DIRT CI IONS: Prase select only the three most applicable responses and rank in order of importance by writing I, 2, and 3 in the
seleeted blanks. (Consider I the most important.)

4. The icaton, yoi,r firm participates in the distributive ciaucation Timpani are:

a To secure part -time workeis

b. To train tledcritt for future positions with your firm_ _ c fo train students for future posit ns in your ty pc sf huines,
d To he intolsed in an ed., at ional program to prcrite y uth for future positions in the field of distribution
c Re, lute of dire.lne from company headquarr is to hire dt,itibuthr education student,
f Other Please sporty

5, 1 he ,,ontact, elkstite rn influercing your firm to participate in the ifistrilouthe education program arc:

a. Personal vita be school teachertsoordinatot_ Telephone contact from school teachcricoot4inato;
c. Your telephone request to the %chests!

__ d. Your request following a chic ,enree (tub program attc. e.ed by school personnel
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e An advisory committee member
f An employer presently cooperating in the program

g The Chamber of Commerce
h A merchant or trade organization
i State employment service
j A school placement counselor

_k Other: Please specify

6. The procedures for accepting distributive education students for employment with your firm are:

a Students seeking own job opportunity (nor referred by teacher-coordinator)
b Teacher-coordinator sends several students; Sinai selection being left to you
c. Teacher-coordinator selects several qualified students; final selection left to you
d. Teacher-coordinator refers a student who meets the requirements of employment in your firm with final accep-

tance being your decision
e Other: Please specify

7. The methods for determining the hours a distributive education student is to be employed in your firm are:

a. Peak hour needs
b. (lours for which it is difficult to hire part-time employees
c Regular weekly schedule

d, Personnel needs on a day-to-day basis
_ e. Availability of student

f. Consultation with teacher-coordinator
g Other: Please specify

Section III

DIRECTIONS: Please check only one response.

8. The months of the year your firm prefers to employ distribt live education students:

a. June through June ;summer plus school
year)

______b. September through June (school year
only)

c September through December

e June through December and March through
June

September through Des-ember and March
through Jure

g Other: Please specify

9. The number of hours per week your firm prefers to schedule distributive education students:

__________ a. 15 hours or less
b 16-25 hours

c '6-35 hours
d Over 35 hours

10. The time of day your firm prefers to schedule distributive education students:

3. Morning hours d shift
_ _b. Afternoon hours e Other: Please specify

c. Evening hours

II. Ple; se indicate the number of days per week your firm prefers to schedule distributive education students to work:

--_____ 3. 1-2 days ____ __A. 6 days
______ b. 3-4 days _______e. 7 days

________ r. 5 days

12. The 54ago payment plan y our firm peeps to we in paying distributive education students:

a Same w age as paid to Pity other student

________ b. Higher wage than paid to students not in Ine training program
c. t esser wage than paid to students not in the training program
d. hodu;tion and performance of student_ Same w age as paid any other smploy re for the same job assignment
f Union scale
g Other: Please specify'
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13. 1 he teacher-coordinator should visit your firm:

a. I-very 2 weeks or le,,

h tvery 3 weeks
c Once each month
d Once each semester

____e. Once each grading period

1. Gni> when there is some problem to be solved

g. Other. Please specify

Section IV

DIRI CIIONS: Please indicate your opinion by checking the appropriate spaces at the right for each item.

14. (low Unportant are each of the following to the operation of the Distributive
f ducation Program?

I-z
i-z

., z
..-,.

> ...a

=
<z
l.;::

5

Hz
<
H
oc
0z
:t7
w.,-

..--

"5zs
t-
.7.
0c

I. Assignment of a specific individual in your firm to serve as an on-the-job training
supervisor I sponsor) for each distributive education student

n. Training sessions to prepare supervisors (sponsors) for their role in working with
distributive education students.

:. lit; ci ricsc representatives participate in the classroom instruction phase of the program,
de, speaker, resource person.

J. Business rCpri!,entatiVCS participate in DI CA Youth Group activities, i.e. serving as
judges for competitive events, for field trips, ern ploy:cc-ell ploye r banquet,.

a. Ads isory committee (made up of members representative of the employing
L'01111111U nity 1 to advise school officuis on progriin Operation.

I. classroom instruction related to the learning everiences of the student in Iii
on-the-job training esperiences.
Materials fur the strident to study in school sr Inch are related to his on-the-job
training evcriences.

H

Id A u rit ten agreement establishing the responsibilities of student. SOIOOL and employer.
i. A plan of training for each student dos:loped by coordinator and training supervisor

(sponsor). _I

15 Do, important are the folios, ing leacher-coordinator aelisities in the operation of the
Drtrirrotive I du,,,Iton rrogren in tour firm?

.11
I stahlisiong and miiiiiaining good %corking relationships with personnel of your firm.

Ii I spi,lining the training program and the role of the employer and /or on-the-job

training supervisor isponsor Is

c. Vi orking is ith training supervisor GI onsort in developing and implementing on-the-job
training plan.

d Discussing m roformed by the student in the Distributive I du,alion class sr biali is
[...rated to the studcrfs present and future employ went.

c, Vi 0rAirgl,iih training ,upeRisor tyonsor) an-1/er eniplo)cr to wise student's ondhe jod;
problems.

I. Ilorking cc ilb ifaining SLIrcRisor (sponsor) or other personnel of the firm to soh,:
student's pcisonal prohle
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16. Are there any major problems with which the "school" confronts you that make it difficult to develop an effective program for
the training of distributive education students?

Yes No

If the answer to the above question is YES, please indicate the orator problems by checking the appropriate responses. 1 in: If
more than 000 response is checked, please number responses Or order of importance. Consider No. 1 the most r variant
problem.

a Students not available when needed
b. Students not properly selected by teacher-coordinator for employment in our firm
c Students view the program as an easy way to get out of school
d. Students view the program primarily as a way to earn money and are not serious about being a producing worker
e Students have too many extra-curricular activities
f. School requirements for hours of minimum hours of employment per week

Coordinator pressures you to offer more training positions for Distributive Education students
h. Classroom experiences not effectively related to on-the-job training
i Number of qualified students available for employment is inadequate
j. Coordinator visits are too time consuming
k Coordinator visits are not carefully planned
1. Other; Please specify'

I 7. Are there any policies and/or management decisions of your firm that make it difficult to develop an effective program of training
for distributive education students?

Yes

If that answer to the above question is YE.S. please indicate by checking the appropriate responses. NOTE: If more 0,111 one re-
sponse L. ,110.1ed, please ormolu" responses ill 01 %IC." euirrrportarnce. Consider Xo. 1 are most importma problem.

a. Inflexibility
b. Budgetary' controls
c. Age requirements for employees
d. Union requirements

Other: Please specify

PART B

BUSINESS CLASSIFICATION

DIRT C/ IONS: Please check the category in each case that best dewnbe, your firm.

I. Ty pe of business:

Retail hole,ale __ Service

2 Nature of toiness:

a. Athei tising Ser,i,e,
h. Apparel and Accessories
c Automotive

I inan,v and Credit
e I 1011,11Y

f. I 00d Distribution
g. I ood Set %Be

It General Merchandise lie.. department store,. satiety stores. general merchandise stores. diseourt stores, and
,alalog houses)

____..i. Ranks arc, Building Materials. I arm and Garden Supplies and I quipmen,

t Home I tonishing,

k. hotel and I cs4ang
I. Indii,trial Marketing
in. tnsuranse

n. International Trade
o rirsonnel SON kr.

Petroleum
q. Real I state

. Re. kalton and I our .n

5. I tanToriation



t 1) holoale Trade; other 1pleasc specify)
u. Retail Trade:other (please "peeily)
v. Other: Please yeelly

3. ()tont /Atkin of bu.inc.s:

. Single S opli Onip

b. Partnership

Corporation

4, Location of business: one location only not total companY)

. a. Do \s ;nut% n 'hopping area

___ b. Neighborhood ,hopping area

Siec or Corniniotity:

than 101100

b. 10,0i.11-50,000

c. 50001-100,000

\ timber of employ ee, in your time tone location only not total comp.iny)

a, 2-111 ernpioiec.
b. 11-25 elnplo)ce,
c. 26-75 employee,

d. Franchise
e Cooperative

Other: (specify)

c. Shopping cenlem

_d. Or her: 'pecifyI

__ d. 100,001- 250,[100

e. 250,001-500,000
1, Over 500p000

d. 76.150 employ ce,
e. User 150 employee.

7. I lots Many of your employee, are graduate, of a dtributive education program?

a, None J. 6-10 employees

h. 1-2 empliji Over 10 V11111[0CO,

I". :1-5 employee, Don't Know

[lot\ many di.t 'hunt,. education ,tudent, ha. your fine (one liteation only riot total company'( trained over the past boo year.?

a I e.. than 4 student.
.44, "rodent,

c. 7.15 ,luthmis

_ _ . d. 16.25 Ytudants
c Over 25 student,
1. Don't knot%

I io the di.lributicc education procranis you are current.) 000rking soith hoe atiti,ory committees?

a Ye,
b No

C. 11.11011t1

. d. Don't knott
e. het: ,peciry

Ill. Do ',he ditriber me t 1,r(il.111011 tii,Kr-coordniators you arc turrently tt orking ytith tIcYelop tin-the-job plan, for trainin;in
cooperation it Oh men IN:r of your

_ c, d, Isom know
I, So Other: site, ify

t.

1111 \K 1'01

Pi 1 151 lei f1 R\ 1111s (0\11'11 11 110101 IS (111 1'05151;1 1'11!) I SY! 11)1'1 10:

Ili. 1 .1JtYard Hato,
of 1)04 ri1,Lit,%0 I Juc.irton

I' 0114.e of lin

Northern :Pinot, Um .1,11)
Ile K..111,.111;11., I Ii115
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APPENDIX F

Teacher-Coordinator Letter of Transmittal

NORTHERN ILLINOIS UNIVERSITY

4

DEKALB, ILLINOIS 60115

AIC3 Co e 615

Tclephore 7531177

FROM: Dr, E. Edward Harris, Region V Project Director

TO: Distributive Education Teacher Coordinators

SUBJECT: Region V, U. S. Office of Education, Distributive Education
Survey

Thank you for your help! By sending us a list of those firms which
serve as training stations for your distributive education students,
you have made it possible for us to conduct a study of the practices of
coordinators and preferences of business personnel who are working di-
rectly with distributive education. From the over 8,500 cooperating
employers that were referred to us, we have randomly selected 1,000 who
will be asked to indicate their preferences in working with distributive
education. Will you please invest 15 minutes of your time to indicate
your normal practices in the operation of your distributive education
program?

Your reply will be studied carefully together with those of other teahh-
er-coordinators and cooperating employers in Illinois, Indiana, Michi-
gan, Ohio, and Wisconsin. Your individual responses will be kept con-
fidential. The results of the survey will serve as a basis for develop-
ing a dialogue between Distributive and Business personnel during the
1971 U. S. Office of Education Regional Distributive Education Meeting

Benton Harbor, Michigan.

I wish to express my appreciation to you in advance for the time and
effort that yo" will devote to completing the enclosed questionnaire.
If jou nave any questions concerning the survey instrument, please feel
free to contact me. We hope to have your completed form by May 18, 1970.

Enclosure
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APPENDIX G

Employer Letter of Transmittal

NORTHERN ILLINOIS UNIVERSITY
DEKALBHLLN015 60115

Arco Ccde 815

Tcreph8, 752 I

FROM: Dr. E. Edward Harris, Region V Research Project Director

TO: Selected Business Leaders

SUBJECT; Region V, U. S. Office of Education, Distributive Education
Survey

The name of your firm has been submitted by your loal high scho.:1 dis-
tributive education teacher-coordinator indicating that you are actively
working with distributive education students. On behalf of the Dis-
tributive Education Program Committee Region V, U. S. Office of Educa-
tion, I wish to express my sincere appreciation for what you are doing
to help the youth of America to become productive citizens.

The Distributive Education Program Planning Committee, which is made
up of Business leaders and educators has, during the past five years,
been vitally concerned with trying to improve working relationships be-
tween business and education. We, too, feel a commitment to help the
youth of America. We have been devoting our time and services in an
effort to study the practices and preferences of individuals working
with distributive education programs. Because of the experience and
expertise you have gained as a cooperating employer, your assistance is
most vitally needed in examining cooperative distributive education pro-
grams.

Will you please invest 15 minutes of your time to complete the enclosed
questionnaire? Your reply will be studied carefully together with
those of other business personnel in the states of Illinois, Indiana,
Michigan, Ohio, and Wisconsin. The results will be used to upgrade
distributive education programs to better meet the needs of the busi-
ness community and to strengthen the educational programs for students.
You may wish to consult with other members of your staff who have been
involved in the distributive education program. We are anxious to have
the thinking of as many people as possible.

I wish to express my appreciation to you in advance for the time and
effort that you will devote to completing the enclosed survey. if you
have any questions concerning the survey instrument, please feel free
to contact me.

kc

Enclosure
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APPENDIX H

Follow-up Letter

NORTHERN ILLINOIS UNIVERSITY
DEKALB, ILLINOIS 60115

TO: REGION V, DISTRIBUTIVE EDUCATION SURVEY PARTICIPANTS

FROM: DR. E. EDWARD HARRIS, REGION V PROJECT DIRECTOR

SUBJECT: REGION V DISTRIBUTIVE EDUCATION SURVEY

Area Coac 215

Te1epho, 1177

Approximately two weeks ago a distributive education survey form
was mailed to your office. The Region V., U.S. Office of Education
Program Planning Committee is anxious to have a 100 percent response.

Will you please indicate the action that has been taken on the
lower portion of this memorandum and please return it to me as
soon as possible in the enclosed business reply envelope.

PLEASE RETURN TO: Dr. E. Edward Harris
College of Business
Northern Illinois University
DeKalb, Illinois 60115

THE DISTRIBUTIVE EDUCATION SURVEY FORM:

Was not received or has been misplaced

Was completed and mailed

Will be completed by

Name

date

We will NOT be able to participate in the survey

Comments:

and returned

Name of Firm or School

Address

Zip Code
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