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Wichita's federally funded activities designed to improve educational
opportunities for its disadvantaged youth began in the spring of 1966. The
fourth full year of Title I programs has just been completed. Again this
year, as in previous years, the major thrust of Title I or PROJECT SPEEDY
(Special Programs to Enhance the Education of Disadvantaged Youth) has been
in the area of corrective reading and other programs designed to promote
language development. While the emphasis of federal programs has been to
concentrate funds on fewer recipients, the implementation of such a policy nas
been made increasingly difficult by the policy of bussing pupils throughout
the school system to further integration efforts. During the 1969-70 school
year, a majority of pupils who were recipients of Title I services were located
in eighteen of the elementary schools and one junior high school. Hhowever,
because of bussing, Title I services were extended to an additional eleven
public elementary, four private elementary, fourteen public junior high, and
six public senior high schools. Title I services made available to pupils in
YExtended Service' schools consisted of corrective reading instruction and
attendance services. With the exceptions of corrective reading and attendance
services, most other Title I activities were concentrated on the early
elementary grades and pre-school, (pre-school through third grade).

In addition to the two activities mentioned above, other instructional
programs were: Art Instruction and Expression, Elementary Mathematics, Key-
board Music, Business Education for Delinquent Children and Neglected
Children's programs. Service activities were: Instructional Aides, Library
Enrichment,- Specialired Counseling, Specialized Health, Supplementary Food,
Follow Turough Supplement, and a Pre-School Pilot Program. Also a broad range
of similar activities were conducted during June and July as a part of the
sumper supplement.

While a total of 8,200 public and 590 non-public children participated in
all phases of Title I, the greatest number for any single program was 2,776 in
all levels of corrective reading. Evaluation of the corrective reading program
was based on a pretest-posttest comparison of results on the Gates-MacGinitie
Reading Test and on the pretest to posttest gain in the instructional reading
grade level. During the eight month period of elapsed time between tests,
corrective reading pupils made from 1.1 to 1.9 average grade level gains.
Normal gain expectancy for the period would have been .8. Average vocabulary
grade level gains were from .4 to 1.3. Average comprehension grade score
gains were from +5 to 1.2, All grades exceeded the normal gain expectancy on
the instructional reading grade level. Five of the eight grades tested
equalled or exceeded normal gain expectancy in vocabulary. Four of the grades
equalled or exceeded normal gain expectancy in comprehension.

Attendance services accounted for the second largest group of pupils
served by Title I. Slightly over 2,800 pupils and their families were
contacted by the Attendance and Soc1a1 Worker staff, It was found that a very
high percentage (79%) of the pupils with attendance problems came from families
in which the highest level of educational attalnment of the parents did not
exceed the sixth grade level.
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INTRODUCTION

Wichita has completed its fifth year of participation in PL 89-10,
ESEA, Title I. This eff:rt was begun during the second semester, 1965-66.
Each year, the scope of the project has been narrowed in order to concen-
trate services on the most educationally deprived children of the community.
It was found that with decreased funding available, Title I services had to
be restricted to fewer children and fewer schools. This year's project is
called PROJECT SPEEDY (Special Programs to Enhance the Education of Dis-
advantaged Youth) and the term "SPEEDY" is synonomous with "Title I"

throughout this report.

The number of schools designated as "Title I'" was reduced to 19 for
1969-70. Most programs and services were limited to early elementary (K-3)
children. Certain pupils attending 34 public and non-public 'extended

service'" schools were also eligible for some Title I services.

The practice of bussing black pupils from ''ghetto' schools to other
areas of the city brought about the necessity to develop the ''extended
service' school concept. Thus, pupils who would normally have received
Title I corrective reading in their neighborhood school continue to receive

the service in the school to which they are bussed.

Table 1.01 shows the coverage of the 1969-70 Title I activities and

services by school level.

' 10
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TABLE 1.01
TITLE I ACTIVITIES AND SERVICES, 1969-70
WICHITA PROJECT SPEEDY
School Level

Activity or Service Pre Early Later Secondary
School Elementary Elementary
(K-3) (4-6) (7-9) (10-12)
Corrective Reading X X X
Art Instruction X
Mathematics Instruction X X
Keyboard Music X X
Business Education-

Delinquent Children X X
Neglected Children X X X X X
Pilot Pre School Program X
Attendance and Social

Services X X X X
Instructional Aides and

Aide Training X X X
Library Enrichment X X
Supplementary Counseling X
Supplementary Health X X
Food Supplement X
Follow Through Supplement X

Responsibility for the evaluation of two activities, Head Start and
Follow Through, is assigned to other organizations and hence these evaluations

are not a part of this report.

Two elements of this year's Title I project, Corrective Reading and
Attendance Services, comprise the greatest single portion of the project.
These elements will be evaluated in greater detail than some other elements

of the project.
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CHARACTERISTICS OF CHILDREN IN LOW INCOME AREAS

Many children attending school in low income areas possess characteristics

which lessen their chances of success in school. Some of the identified

characteristics are as follows:

A.

B.

C.

D.

E,

Achievement

1. Poor performance on standardized tests

2, Classroom performance below grade level in reading
3. Poor language skills

Ability

1. Poor performance on standardized tests of intellectual ability
2, Low level verbal functioning

3. Low level non~verbal functioning

Attitude

1. Negative self-image

2. Negative attitude toward school and/or education
3. Low aspirational level

4, Expectations of school failure

Behavior

1. High absentee rate

2, High dropout rate

3. Disciplinary problems

Other Areas Interfering With Learning Process

1. Poor health

2, Malnutrition or under-nutrition

3. Emotional and social instability

4, Poor parental attitude toward education or school

BT
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The following goals were chosen after studying the characteristics and

R i e Ao s

PROJECT GOALS

educational needs of children in low income areas:

1.

10.
11.

12,

Wichita, Kansas, is a metropolitan community of approximately 280,000

people.

elementary, 1 (5-6) elementary, 15 junior high and six senior high schools.

Approximately 66,700 school children (K-12) are served by the Wichita Public

To improve performance as measured by standardized achievement

tests

To improve classroom performance in reading

To improve children's verbal functioning

To improve children's non-verbal functioning

To improve the children's self image

To change (in a positive direction) children's attitudes toward
school and education

To increase children's expectations of success in school

To improve the children's average daily attendancc

To improve the holding power of the schools (to decrease the
dropout rate)

To reduce the rate and severity of disciplinary problems

To improve the physical health of the children

To improve the children's emotional and social stability and/or

that of their families

GENERAL INFORMATION

Serving the community are 113 public schools including 91 (K-6)

IER
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Schools. 1In addition, there are about 6,700 pupils in 18 parochial or private
elementary schools, and 4 parochial or private high schools. There are also

two universities and one college in the city.

The public school pupil population is in a period of general decline)
however, the secondary pupil segment is still increasing while the elementary
segment is decreasing. An overall slight yearly decrease is expected to con-
tinue until 1975 and then a period of yearly increases is expected. The
proportion of white pupils is decreasing and the proportion of black pupils is
increasing. Downward adjustments of employee work forces in the aircraft indus-
try may be having a measurable effect on the school population and trends.

Housing vacancy rates have increased slightly during the first six months of 1970.

Seventeen public elementary (K-6) schools, one public elementary (5-6)
school, and one public junior high school were designated as Title I schools.
These schools are located within areas of high concentrations of educationally
deprived children and low income families. In addition, 10 public elementary
schools, 4 non-public elementary schools, 14 junior high schools, and 6 senior
high schools were designated as Title I "Extended Service'" schools. These
schools are not located within the general geographic area of low income
family concentration; however, they serve substantial numbers of low income
pupils who were bussed from their l;cal area schools. Approximately 6,300
pupils in the district are estimated to be from low income families. About
4,800 of them are in the target areas. About 8,200 public school children
(K-12) and about 590 non-public school children (1-9) took part in the

various components of the Title I project.

Per pupil expenditures from non-federal sources of money were approximately

$560 in 1967-68, $600 in 1968-69, and are expected to be about $640 for 1969-70.
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PROCEDURES USED IN STRIVING FOR OBJECTIVES

Several kinds of activities were included in PROJECT SPEEDY to
aid in the accomplishment of objectives., Part of these activities
were instructional and part were of a service nature. Included in
the instructional activities were: corrective reading, mathematics,
art, business education for delinquents, instruction for neglected
children, keyboard music, and a pre-school program. Service
activities included were: attendance and social services, classroom
aides and aide training, library enrichment, supplementary counseling,
supplementary health services, supplementary food services, and a

Follow Through Supplement,

Corrective reading instruction formed the major portion of
PROJECT SPEEDY with classes at both elementary and junior high school
levels. Teachers instructed pupils individually or in small groups
with the course content geared to the type and severity of reading

problems encountered.

Mathematics instruction was provided in two special projects at
one elementary school. Special art instruction was made available
to pupils in six elementary schools by three teachers. A business
education teacher taught business courses to delinquent pupils in two
institutions., The pupils of three neglected children's institutions
received supplementary instruction in reading, mathematics, arts and
crafts, home economics, music, and physical education. A pre-school

program was available to fourteen children of one school area. Two

1 15."'.
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mobile music laboratories with electronic keyboards were used in

several elementary schools.

Among the service activities, Title I provided supplementary
funds to hire teacher aides for the Follow Through program. There
were twelve year-round attendance aides and social workers for
attendance problems in PROJECT SPEEDY schools. Classroom aides and
library aides were trained and made available to the teachers of

selected schools.

Additional funds were provided to subsidize a reduced cost hot
lunch program in four elementary schools. Additional personnel,
librarians, counselors, and nurses, were assigned to SPEEDY schools.
A resumé of personnel staffing in each of the program activity areas
follows:

A. Instructional Activities

1. Art Instruction and Expression
Special art teachers 3
2. Corrective Reading

a. Elementary corrective reading teachers 30
b. Secondary corrective reading teachers 19

3. Mathematics Instruction

a. Mathematics specialist 1
b. 1Instructional aide 1

4. Delinquent and Neglected Children's Instruction

a, Business Education teacher 1 full
b. Corrective Reading teacher 1 full

2 part
c. Music teacher 2 part
d. Home Economics teacher 1 part
e. Mathematics teacher 1 part
f. Physical Education teacher 1 part
g. Arts and Crafts teacher 1 part
h. Coordinator 1 part

-
(o

time
time
time
time
time
time
time
time
time
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Keyboard music instruction
Instrumental music teachers 2
Pre-school program

a. Teacher 1 half time
b. Instructional aide 1 half time

B, Service Activities

1. Attendance and Social Services

Attendance aides and social service workers 12
2. Classroom Aides and Aide Training Program

Instructional aides 17
3. Library Enrichment

Librarians 7

Library aides 6
4. Supplementary Counseling

Counselors 6
5. Supplementary Health Services

Nurses % 5
6. Follow Through Supplement

Follow Through aides 19

C. Other

Ten percent of the total Title I budget allocation
is designated for administrative expenses. Many
individuals are considered to perform some services
for Title I. This kind of service is not broken
down in terms of full time equivalents of admini-
strative service and hence a number is not reported
in this category.

" 17
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EVALUATION

Evaluation of the 1969-70 Title I project places major emphasis
on the determination of gains in pupils' reading levels, on general
achievement levels, and on the holding power of the schools. Thus,
corrective reading programs and the attendance aide program received'
the most critical examination. Other integral parts of the Title I
project which have been examined closely in previous evaluation
reports have not been re-~evaluated in exhaustive detail. Each of

these activities will be described in general terms.

The dilemma of Title I evaluation was aptly stated in Philadel-

phia's Title I evaluation report, The Third Year.

"Evaluating operating Title I projects is not a science
because many aspects of any project cannot be measured,
and the evaluation might be considered an 'educated
guess.' 1In particular, short term gains may not be
lasting. On the other hand, the failure of a project to
demonstrate gains may be due to factors extraneous to
the project or even to the school itself; for example,
high pupil mobility rates often make it difficult by the
evaluator to find in June the pupils they first observed
the previous September. Long-term gains are even more
difficult to measure."

Standardized test as well as non-test data were used in the
evaluation. Test results were used to assess the reading program and
to determine the level of general achievement. Information about
other activities was gathered through the use of questionnaires,
opinionnaires, participation records, central office records, and

personal interviews. Responses to questionnaires are incorporated in

' 18

-

. W



1.10

the reports of the various project activities. Anonymity of respon-
dents has been strictly maintained. Information gathered has been
made available to project administrators for use in the modification
of present activities or in structuring future programs. Copies of

data gathering instruments may be found in the Appendix.

Evaluations for activities conducted during September, 1969
through May, 1970 are presented following the general introductory
section of this report. Included for each activity are the objec-
tives, procedures, evaluation strategy, presentation of data (if
applicable), and comments about the results. Evaluations for summer

Title 1 activities are presented in another section of this report.

 ——— - —— — p— - - - P — - o —  ————————
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ACTIVITY EVALUATION

1. LEA District No. 259 Activity Corrective Reading
: 2. Length of Activity _ Nine Months
|
: Beginning Date Aug. 28, 1969 Ending Date May 28, 1970
Hours per MHeek:
Regular Session 25 Summer Session
3. Estimated Cost of this Activity $365,000
4. tumber of Public and Private School Students Participating
in this Activity by Grace Level for each Session.
4
- REGULAR SUMZIER ; REGULAR SUMHER
GRADE SCHOOL SCHOOL . GRADE SCHOCL SCHOOL
{ LEVEL SESSEOH SESSIOH i LEVEL SESSION SESSICH
: non=- pon- hon- , NOTi=
|Public | Pubtic |Public | Public | Public_!Puslis ! Public | Public
i i | | | |
3 | Pre-X: P 7 636 | l
K- | | | (I o 3%, |
Tt 50 | | l Y (232 | |
2__1_459 | 7 | } 10 i ]
1 382 |8 | h___t] t t
& {315 | 17 | Y- — !
5 183 [ 100 | ii_Unoraced
l:s 98 5 | - 10TAL 2729 47
| i ! c
i 5. Number of Staff involved in this Activity:
~ Full Time 41 Half Time
- 6. Location of Activity:

b,

ot p

ERIC

Aruitoxt provided by Eic:

In Public School X
In Non-public School X
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CORRECTIVE READING INSTRUCTION

In terms of number of personnel assigned, number of pupils served,
and amount of fund allocation, Wichita's Project SPEEDY Corrective

Reading program continues to constitute the major portion of the local

Inam—t [ S5 ——

compensatory education effort. Corrective reading has been the focus .

of the Title I project since its first in<zeption in the spring of 1966. __

& s i

Each year pupils are identified who have not gained the necessary read-
ing s8kills to succeed in class work which emphasizes reading. Word

recognition and comprehension skills are weak. Lack of reading success

helps to create feelings of inadequacy and negative attitudes toward

reading, school, and other persons.

In planning the corrective reading ingtruction, it was recognized
that modern diagnostic approaches, appropriate ingstructional materials,
and special reading classes should be utilired. Classroom activities and
supportive services were provided which were designed to ensure success

in reading and to build feelings of confidence and self-esteem.

A highly desirable feature of the Wichita reading program is its

flexibility., Teachers are free to develop in each building the kind of

reading program that best suits the needs of the pupils in that building.
Innovative methods are tried and refined. Those which are successful are

L. retained and expanded.
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OBJECTIVES

1, To improve the pupil's reading instructional grade level.

2. To improve the pupil's reading vocabulary.

3. To improve the pupil's reading comprehension.

4. To improve the pupil's attitude toward reading, toward himself,

and toward others.

PROCEDURES

Pupils ~ Screening and Placement

Some pupils from all of the project area elementary and junior high
schools as well as extended service schools to which pupils were bussed were
included in the corrective reading program. Approximately 1500 elementary
school pupils were given corrective reading instruction. This number
included about 50 pupils from parochial elementary schools. There were
466 second graders which was the largest elementary group. Other grades
were: first, 50; third, 390; fourth, 332; fifth, 193; and sixth, 103.

At the secondary level, about 1240 pupils were included of which 636 were
seventh grade, 374 were eighth grade, and 232 were ninth grade. The over~
all total of about 2775 for elementary and junior high school levels
represents & reduction in the number of pupils served when compared with

the 1968-69 coverage when about 3070 pupils were included in the program.

Children were selected for corrective reading instruction on the basis
of retardation in reading or vocabulary as indicated by standardized test
scores and teacher evaluation. Other criteria for selection included the
following: (1) possession of the capacity to profit from corrective

reading instruction, (2) recommendation for the reading class by regular

———— - T s e [ — W o
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classroom teacher and counselor, and (3) positive attitudes by pupil and

parent.

Teachers - Selection and Placement

All teachers selected are those who have demonstrated the ability to
teach corrective reading. The state reading certificate which is issued
on the basis of at least twelve semester hours in graduate level special
reading courges is required. Most of the teachers have been teaching

reading for two or more years.

Insofar as possible, teachers are placed in the building of their

choice, dependent upon vacancies in the reading staff to be filled.

Reading Class Organization

Through the use of workshops and in-service training meetings, cor-
rective reading teachers were given instructions in the methods and materials
for the determination of pupils' instructional grade levels. Reading class
groups were organized according to the type and severity of reading problem.
Reading class sire was usually a function of the severity of reading problem,
handicap which the pupil was determined to have. Classes ranged in size

from one to eight. Grade lines were often crossed in organizing classes of

pupils with similar reading problems and levels.

While working with children, teachers sometimes worked with class groups
as a whofe, or with varying size groups. Pupils were usually scheduled into
the reading class for an hour a day, four days a week. The teachers generally
reserved a day or part of a day each week for conferences, testing or for

parent home calls. Class scheduling was flexible so that upon attainment of

AW,
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corrective reading class goals, individual pupils could be phased out of the

corrective reading class back to the regular classroom.

Activities and Materials

The team approach was utiliged in the corrective reading instruction
with the building principal administering the school's program. The cor~
rective reading teacher cooperated with the regular classroom teacher in
the diagnosis of reading difficulties, planning and coordinating activities,
and the evaluation of methods, materials, and pupil progress. Personnel
other than classroom teachers assisted in the selection and use of instruc-
tional materials and in planning activities designed to ensure success and
build self-esteem and confidence., When possible, the corrective reading
teacher and other staff members worked with parents of pupils in special

reading classes.

A wide variety of classroom reading activities, instructional materials,
and audio-visual equipment was used. Both individualized and group instruc-
tion were provided. Teachers were encouraged to experiment with instructional

methods, materials, and equipment.

Corrective Reading with Programmed Instruction

A reading program using a programmed approach which had previously
been used in one Title I junior high school was expanded to include some of
the elementary schools as well. Identification and screening of pupils was
accomplished in the same manner as in the other school programs. A battery
of tests including oral reading, silent reading, ability, and perceptual
tests were used to diagnose each pupil's reading problems. Following the

diagnosis, & flow chart guided the teacher in assigning the pupil to the

appropriate taped lessons and "live'" reinforcement materials.

24

— e

——— A Sy foame S Dt — — Somnn s ——



S— g Copuinmnng: Prm———
. 2 Ed % * ]

B ]

1 =aliiuliimnel

]

2,05

Clasées were organized with four sets of earphones and recorders and
no more than eight pupils. This enabled at least half of the group to work
with the taped lessons at one time while the others worked with the teacher
on the "live" portion of the lessons. Eiach pupil, with very few exceptions,
read orally and individually te the teacher each day. Some group instruc-
tion was given. It was hoped that the group instruction would make phasing

back to the regular classroom less difficult,

The programmed materials included the taped lessons, ""live" instruc-
tional materials, and homework materials. Each taped lesson includes a quit.
There are three lessons on each concept so that when a pupil did not do well
on the quiz he could do as many ag three lessons on the same concept without
repeating the same material. All of the tapes used were non-erasable and
recorded in both directions so that each reel may be immediately played
again, No rewinding was ever necessary. The taped lessons and "live' mate-~
rials provided a multi-sensory approach geared to help the pupil overcome
his deficiencies. Some emphasis was placed on the development of perceptual
skills. For instance, much of the work on tapes was done in whispers in an
attempt to eliminate tonality, create a quiet atmosphere, and force the pupil
to focus all of his attention upon hearing the sound. The headphones were
modified so that only one ear receives sound., The teachers were careful to
see that each pupil listened with the ear on the gsame side as the hand with
which he writes. Although the pupils were encouraged to read as much as
possible outside of class, actual homework assignments were limited to tasks

that could be completed in fifteen minutes or less of diligent effort.
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PROJECT REACH

high school whose attendance area was wholly within the Title I target

A special type of reading project was planned for the only junior

area. The proposal for PROJECT REACH (Epading Experiences Audio-

visually Customed for llorace Mann) which was prepared by the Director

of Reading and the reading Lcachers involved in the project is quoted

to provide background information on the project,

Horace Mann Junior High School, 1243 North Market, is the only
Wichita junior high school whose attendance area serves all
pupils in the Title I target area. Present boundaries are
within the proposed model cities project. The 1968-69 enroll-
ment was 804 students with 33.0 regular classroom positionms.
The predicted enrollment for September 1969 is 775 students
assigned to 33.0 regular classroom positions. Two special
reading teachers have been assigned to Horace Mann as part of
the Title I project. A reading improvement program has been
offered to a limited number of students.

Two special reading teachers are assigned to Horace Mann for
the 1969-70 school year. For the first time since the Title I
project was initiated there is continuity in the Horace Mann
program in that both the special reading teachers are return-
ing to their assignments for the second year. The teachers
are conscientious and enthusiastic toward the challenge
presented by the number of existing reading problems.

In a report of computed percent of reading problems in Title I
schools, based on the number of students taking the PREP (grades
7-9) in September 1968, 243 students, or 30% of Horace Mann's
total enrollment scored below the 20%ile. The maximum case

load for each special reading teacher is 75 students, a com-
bined total of 150.

Title I evaluation reports do show some gain in reading
achievement-based on available objective and subjective data.
These results however, viewed in relation to the limited
number of students involved, indicate a need for reassessment
and modification of the program.

In a letter to your office, dated April 28, 1969, a brief
description of a plan for a future reading project at Horace
Mann was outlined. In that correspondence we recommended the
hiring of a third special reading teacher in concurrance with

a request submitted by Mr. Winton Crown, the building principal.
Also requested was an allocation to be placed in reserve for

26
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the future project. Subsequent developments resulted in
negating the request for a third teacher, but preparation for
launching of the project was underway.

Contacts with numerous school supply distributors resulted in
previews and demonstrations of various reading programs avail-
able. Some companies even loaned equipment and materials for
trial use in the classroom with students. Such experiences
generated so much enthusiasm and interest on the part of the
teachers involved that subsequent to the closing of school,
they continued to survey the market for the program offering
most pertinent to the problems and needs of Horace Mann
students. Quick to question innovations in the light of
student behavior and free to oppose techniques resulting in
"errors' in the past year, they learned a great deal in the
process.

The selection of a program for this proposal, as the best
system for those concerned, is at most an "educated guess" by
experienced, trained persons in the field of reading. Careful
consideration must be given the nature of students' backgrounds,
home environments, attitudes, mental capabilities, present
achievement levels, social relationships, and degrees of self-
reliance. Equally important is the attitude of the personal-
ities that will implement the program and their confidence in
its success.

The special reading teachers who initiated the project, the
building principal who has contributed his time for scheduling
appointments, attending previews, and conference participation,
and the Director of Reading all seem to agree that the program
"LEARNING 100-A Multi-Media Communication Skills System,"
developed by Educational Developmental Laboratories, Inc., a
division of McGraw-Hill Book Company, is as attractive in design
as any viewed for the purpose under consideration.

"LEARNING 100" is a system of basic education for potential
school drop-outs that will become undereducated, disadvantaged
adults. 1Its core is a Communication Skills program which
provides sequential, integrated instruction in reading,
speaking, listening, and observing. Emphasis is given the
"thinking skills'" that underlie all of these techniques.

Content is selected specifically for needs and interests of
mature students at various levels of varying ethnic backgrounds.

Since the content and instructional techniques of "LEARNING 100"
are drastically different from conventional approaches, it
provides a new learning experience for those suffering failure
due to inadequate communication skills. Its "individualized"
nature insures personal success for each student--thus auto-
matic motivation.
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In addition to challenging learning experiences, the program
promises development of psychological, emotional, social, and
economic concepts needed in adult life. Subject matter is
presented in a manner that requires little or no previous know-
ledge or experience to successfully cope with materials while
at the same time feeding into the student general background
information in these areas.

"LEARNING 100" utilizes a systems approach, incorporating a
variety of independent, small group, and instructor-guided
activities. The auto-instructional nature of individual and
small group activities promotes personal responsibility for
completion of work. We submit the following proposal for
Project "R E A C H":

Procedures

1. The program, as outlined, will require the employment of a
program specialist. The person employed should have
experiences and competencies in the following areas:

a. media experience

b. qualifications for special reading certificate

c. ability to work effectively with administration and
special reading teachers.

2. Major emphasis in the program will be in reading improve-
ment, utilizing an "audio-~visual-response'" approach.

Aims

1. A program that provides intensive and comprehensive develop-
ment of reading skills.

2. Motivation of junior high school students toward self-
improvement of reading skills in an active rather than
passive manner.,

3. Broadening of reading interests--fiction and non-fiction.

4, Strengthening and reinforcing of content area reading skills,
commensurate with student's instructional reading level.

5. Exploration of the interrelationship of all the senses
involved in the communication skills and how they relate to
the reading process.

Organization

1. Chief administrator over the program will be the building
principal.

e— —— aun —— — anas | ] L — e— —_—— A | ] . . ——



E&
i
L.

b

Pupils will be screened and scheduled according to ability
and need for Reading Improvement 1620. Learning potential
and individual response to the program will be factors
considered in selection of students.

A program specialist will be provided for assistance to
special reading teachers in identifying and diagnosing
problems, locating and organizing materials, and interpre-
tation of evaluative data.

Personnel in the Curriculum Services Division will work
with teachers and program specialist as consultants for
the "R E A C H" Project.

Materials

1.

Materials to be purchased for the proposed program appear
in an itemized list attached to this writing.

Materials on hand will be supplemental, helping to fulfill
the stated aim of broadening the scope and interest of
reading.

The addition of an assorted paperback collection for the
"Independent Reading for Enjoyment" corner is desirable--
especially since many of the students will be taking the
course for the second or third year and have long since
disposed of all "interesting' material.

Given the advantage of a program specialist, teachers will
be able to obtain suggestions of activities from subject
content areas to strengthen and enhance other reading
experiences.

Facilities

1.

Room 209, currently the "reading classroom," will require
some changes for maximum utilization. "Semi-stationary"
bookcases serving as room dividers should be relocated

2.09

along the perimeter as illustrated in the lab layout design.

Accoustical treatment of room 209 is essential to the
physical environment because of the number of students
involved and their inability to concentrate (their love
for gaining peer's attention through distractions), etc.
Headphones aid in shutting out disturbances, but only a
portion of the students wear them at a given time. In

addition, the design of the program involves groups changing

activities at intervals. 1If it is not possible to include
this expense in the major project, strong consideration
should be given an alternative solution for the program's
success. (Note: Reading teachers returned to assignment

under the assumption that accoustical treatment was included

in the project.)

29,
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Listening and viewing stations, though portable and wired
in series, will require some minor electrical attention--
which is to be expected in the oldest junior high school
west of the Mississippil

The entire system is of the portable type which could be
moved for remodeling or relocation.

Implementations

1.

2.

It is recommended that the above mentioned program be
incorporated into the 1969-70 Title I project.

A Title I allocation of .5 position as Program Specialist,
assigned to spend one-half of each day (or the equivalent

thereof) at Horace Mann Junior High School working through
the Curriculum Services Division.

Title I allocation for the purchase of EDL's "LEARNING 100-

A Multi-Media Communication Skills System," and the acquisition
and adjustment of such physical facilities necessary for
implementing the program that may be funded in the project.

Provision for evaluation of the program will be developed
exclusive of instruments or materials produced by Educa-

tional Developmental Laboratories, Inc., whose philosophy
opposes the rating of a program's success through its own
measuring devices.

The special reading teachers directly involved with the
students in the Horace Mann project will receive intensive,
comprehensive training in the program and an opportunity
to acquire proficiency in the use of all laboratory eduip-
ment from a certified EDL instructor before the program's
inception.

30
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MATERIALS
2 Aud-X tables @ 102.00 $ 204.00
12 EDL Listening Stations 1358.94
Assemblies 120.00
12 Five Program Listening @ 8.50 102.00
2 Five Program Distribution Boxes @ 24.75 49.50
6 Controlled Reader Jr. @ 190.00 1140.00
2 Aud -X @ 495.00 990.00
3 Sets Teacher's Guide and Plan Book @ 21.00 63.00
l 1 Processing Reader 275.00
1 Tach-X 200.00
12 Flash-X @ 7.20 86.40
12 Headphones @ 6.00 72.00
$4660,84
1 CA Level Part I 125.00
1 CA Level Part III ' 538.00
i 1 CA Level Part IV 49.50
i 1 DA Level Part I (used also in EA and FA) 50.00
’ 1 DA Level Part III 221.50
i 1 DA Level Part IV 217.50
o 1 EA Level Part III 165.00
g, 1 EA Level Part IV 49.50
g 1 FA Level Part III 165.00
. 1 FA Level Part IV 49.50
t 1 Controlled Reader GH 75.00
- 1 Study Skills Library (1l ea. of G GG GGG) 45.00
g; 1 Listen and Think G 97.50
1848.00

. 31
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I
15 Sets of materials (nonconsumable) CA level 103.50
15 Sets of materials (nonconsumable) DA level 134.25 l
15 Sets of materials (nonconsumable) EA level 123.00
15 Sets of materials (nonconsumable) FA level 123.00 l
5 Sets BA-level I @ 1.50 7.50
T 491,25 '
Grand Total $7000.09

Monitoring of Project REACH revealed that the program did not
gctually get under way until the second semester. Because of the require-
ment to phase pupils into the program in groups of four or five pupils,
it was not fully operational until about the first of March. Because
of the short period of time in 1969-70 that the program was in full
operation, no attempt was made to evaluate the project in terms of

standardized tests.

Both teachers in the project attended EDL's Learning 100 workshop
held in New York. Proficiency was acquired in the course's methodology

and use of specialized equipment.

The position of half time Program Specialist was not filled

during 1969-70.

The teachers in the program found that some of the upper level
materials were too advanced for junior high school pupils and were

therefore traded in for lower level materials.

Both teachers are very enthusiastic about the pupil response they
have received thus far. Interest seems to be high. At this school,

reading is taken in place of the regular English course. 1In the past
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there has been some stigma attached to being placed in a reading course.
As pupils are finding success in Learning 100, the stigma, real or

imagined, seems to be fading away.

Room 209 is ideal for this kind of reading program, which may be
5 unusual in an old building. The room is large enough to allow three
separate kinds of reading activities to be pursued simultaneously with
enough space between groups to reduce interference. Equipment can be

set up and left in place. Accoustical treatment has not as yet been

completed but should be finished before September 1970.

The biggest problem encountered so far is the phasing-in process.

g While one teacher completes a cycle of familiarization with a group of
four or five pupils, the other teacher must find a vacant spot in the

ﬂ building to supervise the remainder of the class until they start their

cycle.

Learning 100 seems to be an excellent reading program for poor
! readers of junior high age. The content has a high interest level and

pupils appear to compete with themselves rather than others.

A full year of experience in the program during 1970-71 should

provide data for an adequate evaluation.

EVALUATION STRATEGY
Both test and non~-test sources of information were utiligzed in the eval-
” uation of corrective reading. Standardized test sources of information were

the Vocabulary and Comprehension sections of the Gates~-MacGinitie Reading

Tests. A copy of the data collection instrument is included in the Appendix.
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PRESENTATION OF RESULTS

Tables 2.01 through 2.05 show some of the general characteristics of
Project SPEEDY corrective reading pupils. All of the data shown is for
grades 2 through 9, WNo information was collected on first grade
corrective reading pupils although two teachers worked exclusively with
first grade pupils. 1In Table 2.01 it can be seen that, in general,
about twenty percent more boys are in corrective reading than girls. The
difference in class composition based on this variable is the least pro-
nounced at the fourth grade level where nearly as many girls are in
reading as boys. But at the sixth grade level there are nearly three

times as many boys in reading as girls.

Comparing corrective reading enrollments on the race variable,
slightly more pupils are black than white. Other races account for only

six percent of the total.

At the elementary school lesel, nearly twice as many of the reading
pupils are black as compared to white; however, at the junior high school
level this pattern is reversed with about twice as many white pupils in

reading as black.

»
2
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TABLE 2.01

SEX AND RACE COMPOSITION OF TITLE I
CORRECTIVE READING PUPILS, GRADES 2-9

! 1969-70
Race
Sex | Spanigh American
Grade Boys Girls Total | White Oriental Black American Indian
2 271 ! 97 1 158 14 1
: 2 195 60 124 6 5
Total 466 157 1 282 20 6
Percent
of Total
Grade 58 42 100 34 61 4 1
————— W —— — jened — —— —" or—
3 235 77 3 147 7 1
3 155 37 112 5 1
) Total 390 ! 114 3 259 12 2
!
ﬁ Percent }
- of Total |
Grade 60 40 | 100 | 20 1 66 3 1
) - - - '"" - - -
¥
o 4 173 43 1 117 10 2
| 4 159 52 1 100 5 1
q Total 332 9% 2 217 15 3
. Percent
(- of Total
| Grade s2 48 | 100 | 20 1 65 4 1

3
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TABLE 2.01 (cont'd)
SEX AND RACE COMPOSITION OF TITLE I
CORRECTIVE READING PUPILS, GRADES 2-9
1969-70
Race
Sex Spanish American
Grade Boys Girls | Total |White Oriental Black American Indian

5 133 25 1 105 2

5 60 14 2 38 5 1
Total 193 39 3 143 7 1
Percent
of Total
Grade 69 31 100 20 2 74 4

——— — F — — —— — —— —— p——4

6 76 14 60 2

6 27 8 19
Total 103 22 79 2
Percent
of Total
Grade 74 26 | oo | 2 _ 1 2 _

7 376 242 2 119 13

7 260 153 1 95 11
Total 636 395 3 214 24
Percent
of Total
Grade 59  _41 100 | _62 _ 34 _4 -

» . oy
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TABLE 2,01 (cont'd)

SEX AND RACE COMPOSITION OF TITLE I
CORRECTIVE READING PUPILS, GRADES 2-9

? 1969-70
Race
Sex Spanish American
Grade Boys Girls | Total | White Oriental Black American Indian
8 243 157 1 80 4 1
8 131 76 50 4 1
Total 374 233 1 130 8 2
Percent
of Total
Grade 65 35 100 62 35 2 1
—_———— —— — Co—— — — —— t——1 —
9 153 97 2 51 2 1
9 79 45 1 27 6
: Total 232 142 3 78 8 1
§ Percent
! of Total
Grade 66 34 100 61 1 34 3
- b= 3 SR — - —3 p—_ -~} - -4 S —— —— ——3
! Total
) (all
grades) 1660 1066 2726 1197 16 1402 96 15
§ Percent
of Total
grades) 6L 39 | 10 | 4 1 5L & L

Note: Percents may not total 100 because of rounding.

b
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The pattern of enrollment changes in corrective reading is shown in
Table 2.02. Numbers of pupils who left the reading program because of
phasing out or moving are just alout offset by pupils entering the program
so that the final enrollment is not vastly different from the beginning
enrollment. Based on the large number of total pupils enrolled in read-
ing the total number of changes was not great except for seventh grade,
which had a big influx of pupils in October. January appeared to be the

month with the most changes.

Pupils are usually phased out of the reading program for one of two
main reasons: the pupil has progressed sufficiently to be able to function
in the regular classroom or the pupil has shown little chance for progress

and is returned to the regular classroom.
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TABLE 2.03
NUMBER AND PERCENT OF TITLE I CORRECTIVE
READING PUPILS LIVING IN TITLE I AREA AND/OR
RIDING SCHOOL BUS TO SCHOOL
1969-70
Number Enrolled in Number Living in Number Riding
Grade Reading 1969-70 Title 1 Area % School Bus %
2 466 420 90 57 12
3 390 350 90 38 10
4 332 308 93 29 9
5 193 180 93 46 24
6 103 97 9% 32 31
7 636 217 50 266 42
8 374 181 48 101 27
9 232 117 50 62 27
Total (all
Grades) 2726 1970 72 631 23

Of interest may be the numbers of pupils enrolled in corrective
reading who are residing in a Title I target area and/or are riding a
school bus at the elementary grade levels. This information is shown in
Table 2.03. Considering all Title I corrective reading pupils, seventy-
two percent reside within the designated target areas. At the elementary
school level, ninety percent or more of the pupils live within the target
area while at the junior high school level the figures drop to about
fifty percent. The bussing effort among corrective reading pupils reaches
a high of forty-two percent in the seventh grade and ranges downward to

a low of nine percent for fourth grade.
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TABLE 2.04

NUMBER AND PERCENT OF 1969-70 TITLE I
CORRECTIVE READING PUPILS WHO WERE
ENROLLED IN READING DURING 1968-69

Number Enrolled In Number Enrolled In -
Grade Reading 1969-70 Reading 1968-69 Percent
2 466 14 3
3 390 140 36
4 332 159 48
5 193 112 58
6 103 42 41
7 636 115 18
8 374 161 43
9 232 37 38
Total
(all grades) 2726 830 30

Table 2.04 shows the number and percent of the 1969-70 corrective
reading pupils who were also enrolled in corrective reading during the
previous school year of 1968-69. Percents of those enrolled for the
second year ranged from a low of three for second graders to a high of
fifty-eight for fifth graders. Overall, there were thirty percent of

all the corrective reading pupils who were in reading for the second

year.

43

'.\fut




2.24

TABLE 2.05

NUMBER AND PERCENT OF TITLE I CORRECTIVE READING PUPILS WHO WERE
PHASED OUT OF READING OR WHO MOVED TO ANOTHER SCHOOL, GRADES 2-9

1969-70
Total Pupils Who Pupils Who Moved Total
Grade Enrollment Phased Out to Another School Changes
_# % # % # %
2 466 24 5.2 70 15.0 9  20.2
3 390 31 8.0 68 17.4 99 25.4
4 332 15 4.5 36 10.8 51 15.4
5 193 17 8.8 14 7.3 31 16.1
6 103 6 5.8 2 1.9 8 7.8
7 636 135 21.2 51 8.0 186 29,2
8 374 93 24.9 44 11.8 137 36.6
9 232 51 22.0 41 17.7 92  39.7
Totals 2726 372 13.7 326 12,0 698 25.6

Table 2.05 shows the numbef and percent of phased out pupils and
"move aways'" by grade level. About one-fifth of the junior high pupils
were phased out with the higﬁest percentage reported for eighth grade.
Markedly fewer elementary pupils were phased out. The greatest per-
centage was for fifth grade with 8.8 and ranged downward to 4.5 per-
cent for the fourth grade. Pupils moving out of the school account for
from about two percent of the sixth grade reading pupils to nearly 18
percent of the ninth grade pupils. Altogether, about one-fourth of the

corrective reading enrollment was phased out or moved.
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At the time of their original entry into corrective reading classes,
pupils are administered screening tests to determine their reading levels
and subsequently their level of placement in reading classes. The
corrective reading program as administered in Wichita designates four
reading class placements. These are Basic, which is not more than one
year below grade level; Mild Corrective, one to two years below grade
level; Corrective, two or more years below grade level; and Severe
Corrective, non-reader. Table 2.06 shows the comparison of frequencies
of pupils in each reading level category at entry into corrective reading
and again at the time of exit or end of the year. It might be hypothesized
that if pupils made improvement in reading that a higher percentage of them
should be found in the Basic and Mild Corrective categories at the end of
the year or exit and a correspondingly lower percentage in the categories

of Corrective and Severe Corrective.

At every grade level this is what happened, so that considering all
grades as a single group thL.: two higher teaching levels increased by
thirteen percent while the two lower levels decreased by twenty-six per-
cent. Ratings were not available on the remaining twelve percent. 1In
general, it is concluded that there was some upward movement in the read-

ing class placements.
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TABLE 2,06

COMPARISON OF FREQUENCIES OF READING CLASS
PLACEMENT OF PUPILS AT TIME OF ENTRY TO AND
AT EXIT FROM TITLE I CORRECTIVE READING, 1969-70

Reading Class Placement

Mild Severe No
Grade Pupils Basic Corrective Corrective Corrective Designation

2 466
Entry (Number) 56 301 89 20
(Percent) 12 65 19 4
Exit (Number) 18 105 230 32 81
(Percent) 4 23 49 7 17
— t——— — —— ——— ——
3 390
Entry (Number) 59 244 69 18
(Percent) 15 63 18 5
Exit (Number) 10 111 145 38 86
o (Pereen) _3 28 3 10
4 332
Entry (Number) 2 47 210 61 12
(Percent) 1 14 63 18 4
Exit (Number) 7 115 137 23 50
(Percent) _ 2 35 41 _7 15
5 193
Entry (Number) 35 94 55 9
(Percent) 18 49 28 5
Exit (Number) 11 47 82 36 17
(Percent) _ 6 24 _42 =Lg =2
4b
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TABLE 2.06 (cont'd)

ﬂ COMPARISON OF FREQUENCIES OF - :Z4DING CLASS
i PLACEMENT OF PUPILS AT TIME OF ENTRY TO AND
! AT EXIT FROM TITLE 1 CORRECTIVE READING, 1969-70

g Reading Clagss Placement
Mild Severe No
Grade Pupils Basic Corrective Corrective Corrective Degignation

6 103
Entry (Number) 15 46 39 3
(Percent) 15 45 38 3
Exit (Number) 4 44 31 22 1
gPercent! 4 43 30 21 1
= = b - —— — - - —] ===
7 636
Entry (Number) 22 116 343 135 20
(Percent) 3 18 54 21 3
Exit (Number) 46 161 273 73 83
(Percent) _7 25 _43 1 13
8 374
Entry (Number) 15 75 203 69 12
(Percent) 4 20 54 18 3
Exit (Number) 19 84 155 44 72
e (Percenty 5 22 4 L il
9 232
! Entry (Number) 11 26 157 36 2
(Percent) 5 11 68 }6 1
g Exit (Number) 26 35 93 23 55
| —(Percenty 11 15 _40 _10 2
ﬁ All Grades
Combined 2726
3 Entry (Number) 50 429 1598 553 96
: (Percent) 2 16 59 20 4
~i‘ Exit (Number) 141 702 1146 292 445
(Percent) _ 5 _26 42 A1 _16

Note: Percents may not add to 100 because of rounding.
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Table 2.07 shows the comparisons of pretest and posttest results

based on the variable of Instructional Reading Grade Level. Pretest

results were obtained in September or at the time a pupil entered the
corrective reading program. Posttest results were obtained in May or

at the time & pupil left the program. The Instructional Reading Grade

Level is determined by the teacher for each pupil based on whatever
method the teacher desires to use. Instruments used were graded word
lists, the Silvaroli, the Gray-Oral, the San Diego, or graded paragraphs.

Reading teachers feel that the Instructional Reading Grade Level is the

most accurate measurement of the pupil's level of reading achievement.

Pretest and posttest statistics are shown in the table. Means ranged
from .23 to 4.57 on the pretest and from 1.31 to 6.37 on the posttest.
Consequently, mean gains ranged from 1.08 to 1.85. Thus, in the eight
month interim from September to May, all grades made at least ter months
gain. The most gain was made by the sixth grade. Correlations between
pre and post measurements ranged from .34 in the third grade to .76 in
the seventh grade. With the exceptions of the two low correlations for
second and third grades, all other correlations were good. Differences
in the means from pre to post were all significant at the .0l level or

greater.
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TABLE 2.07

PRETEST AND POSTTEST INSTRUCTIONAL READING GRADE LEVEL
COMPARISONS OF TITLE I CORRECTIVE READING PUPILS

1969-70

crade N Pretest Pogttest _

X SD  SEx X SD  SEx R t X Gain
2 370 .23 .34 .02 1.31 .85 .04 .52 27.95 1.08
3 302 .81 81 .05 2,32 2.64 .15 .34 10,52 1.51
4 268 1.58 .95 ,06 3.06 1,23 .08 74 29,04 1.46
5 160 1.86 1.26 .10 3.40 1,59 .13 .68 16,39 1.54
6 92 1.92 1.54 .16 3.77 1.87 .20 .67 12,50 1.85

7 543 4.15 1.43 .06 5.50 1.73 .07 .76  27.73 1.35

8 297 4,37 2.15 .13 5.92 2.11 .12 .69 15.81 1.55
9 179 4.57 2,19 .16 6.37 2.28 .17 .73 14.49 1.80

N Number of pupils with both pre and post scores

>

Mean

SDh Standard Deviation

SEx Standard error of the Mean
R Correlation

t Student t

49
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TABLE 2.08
AVERAGE INSTRUCTIONAL READING GRADE LEVEL GAINS OF
TITLE 1 CORRECTIVE READING PUPILS PHASED OUT, GRADES 2-9
1969~70
Number Mean Instructional Reading
Grade Leported* Grade Level Gain Range
2 11 1.9 .9 to 3.0
3 20 1.9 0 to4.0
4 6 1.8 1.0 to 2.5
5 6 1.8 1.0 to 3.0
6 3 1.0 1.0 to 1.0
7 111 1.6 ' -~ .8 to 5.7
8 68 1.1 -5.5 to 7.2
9 28 1.8 0 to 6.9

*The remainder of pupils phased out did not have posttest scores reported.

Table 2.08 shows the mean gains on the Instructional Reading Grade

Level for those pupils who were phased out of reading and for whom scores
were reported. Several pupils apparently were returned to the regular
classrooms without post measurements. Gains in this grouping ranged from
1.0 for the sixth grade to 1.9 for the second and third grades. With

the exception of the sixth and eighth grades, all gains for the phased out

groups were greater than for the groups as a whole.
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The Gates-MacGinitie reading tests were used to obtain pre and post

measurements in Vocabulary and in Comprehension. Tables 2.09 and 2.10

show the statistics for reading vocabulary measures. Raw scores were
converted to obtain grade scores and percentile ranks, Grade score gains
ranged from a low of .4 in the second grade to highs of 1.3 in the seventh
and ninth grades. All grades from second through ninth registered expected
eight month gains except second, fourth, and sixth grades. All gains were

significant at the .01 level or greater,
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TABLE 2.09
PRETEST AND POSTTEST GATES~MACGINITIE RLADING VOCABULARY J
SCORES OF TITLE 1 ELEMENTARY CORRECTIVE READING PUPILS
1969-70 I
_Grade Level Tested I
Statistic _ 2 3 4 5 6
Number of Pupils with 3
Pre and Post Scores 323 277 244 146 90 ‘
Pretest: :
Mean Raw Score 12.30 16.05 14.56 14.49 15.59 I
Standard Deviation 5.95 5.75 6.16 6.41 7.21
SE of Mean .33 .35 40 .53 .76 1
Grade Score 1.3 1.6 3.2 3.1 3.3 r
Percentile Rank -
(October Norm) 14 12 21 7 4 ,
Posttest: o
Mean Raw Score 20.53 23.27 18.76 19.74 21.08
Standard Deviation 7.43 7.73 8.56 7.07 8.49 l
SE of Mean A1 A7 +55 .59 .90 I
Grade Score 1.7 2.6 3.7 3.9 4.0 -
Percentile Rank I
(May Norm) 16 16 21 14 7 4
Raw Score Correlation .34 A7 053 .70 .68 i
Raw Score t 18.99 16,81 8.81 12.11 8.05 -
Gains (Pre to Post)
Mean Raw Score 8.23 7.22 4,20 5.25 5.49 -
Grade Score i o A 1.0 ) .8 .7 {
Percentile Rank 2 4 0 7 3

™

-



2,33
TABLE 2.10
PRETEST AND POSTTEST GATES-MACGINITIE READING VOCABULARY

SCORES OF TITLE I SECONDARY CORRECTIVE READING PUPILS
1969-70

Grade Level Tested

Statistic 7 8 9
Number of Pupils with
Pre and Post Scores 535 286 172
Pretesgt:
Mean Raw Score 13.54 14.80 15.48
Standard Deviation 6.48 6.25 9,06
SE of Mean .28 37 .69
Grade Score 4.9 5.3 5.3
lercentile Rank
(October Norm) 18 16 12
Posttest:
Mean Raw Score 17.98 17.78 19.42
Standard Deviation 6.92 6.17 7.12
SE of Mean .30 .37 o 54
Grad . Score 6.2 6.2 6.6
| Percentile Rank
- (May Norm) 27 21 16
! Raw Score Correlation .31 Al A2
) Raw Score t 13.02 7.48 5,79
| Gains (Pre to Post)
e Mean Raw Score 4 .44 2.98 3.94
. 1
Grade Score ' ' 1.3 .9 1.3
i
Percentile Rank 9 5 4
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Similar information is reported for Comprehengion and is recorded in

Tables 2.11 and 2.12. Comprehension grade score gains ranged from .5

in the second grade to 1.2 in the ninth grade. Four of the grade score
gains equalled or exceeded the expectancy of .8. These were third
grade, .9; seventh grade, .8; eight grade, 1.1; and ninth grade, 1.2.

Again, all gains were significant at the .0l level or greater
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TABLE 2.11

PRETEST AND POSTTEST GATES-MACGINITIE READING COMPREHENSION
SCORES OF TITLE I ELEMENTARY CORRECTIVE READING PUPILS
1969-70

Grade Level Tested

Statistic 2 3 4 5 6
Number of pupils with
Pre and Post scores 324 276 245 145 90
Pretest:
Mean Raw Score 6.47 11.33 13.55 14,98 17.07
Standard Deviation 4.58 5.39 6.02 7.98 9.10
SE of Mean .25 .32 .39 .67 .96
Grade Score 1.3 1.7 2,5 2.6 2.8
Percentile Rank
(October Norm) 12 12 14 5 4
Posttest:
Mean Raw Score 12.63 18.95 20.38 20.61 23.10
Standard Deviation 6.60 8.00 7.97 8.22 10.30
SE of Mean .37 48 »51 .69 1.09
Grade Score 1.8 2.6 3.1 3.2 3.4
Percentile Rank
(May Norm) 12 18 14 8 7
Raw Score Correlation 37 45 .59 .64 .70
i
i
1 Raw Score t 17.02 17.18 16.34 9,78 7.46
| Gains (Pre to Post)
b Mean Raw Score 6.16 7.62 6.83 5.63 6.03
Grade Score ) .9 .0 .6 .6
j Percentile Rank 0 6 0 3 3
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TABLE 2.12

PRETEST AND POSTTEST GATES-MACGINITIE READING COMPREHENSION
SCORES OF TITLE I SECONDARY CORRECTIVE READING PUPILS

1969-70

Grade Level Tested

Statistic 7 8 9

Number of Pupils with

Pre and Post Scores 536 287 173
Pretest:
Mean Raw Score 18.10 19.99 22,12
Standard Deviation 8.21 9.23 9.96
SE of Mean .35 55 .76
Grade Score 3.5 3.9 4.3
Percentile Rank
(October Norm) 10 8 7
Posttest:
Mean Raw Score 22,05 24,73 27.02
Standard Deviation 8.55 9.35 10.53
SE of Mean .37 .55 .80
Grade Score 4.3 5.0 5.5
Percentile Rank
(May Norm) 14 12 10
Raw Score Correlation .57 .64 .61
Raw Score t 11.68 10,10 7.08
Gains: (Pre to Post) ‘
Mean Raw Score 3.95 4.74 4.9C
Grade Score .8 1.1 1.2
Percentile Rank 4 4 3
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Frequency distributions of all three measurements were drawn. These

are shown in Tables 2.13 through 2.18. Instructional Reading Grade Level

gains are shown in Tables 2.13 and 2.14. Following are the percents of

each grade that gained one or more grade levels on the instructional

variable:
second grade 51.8
third grade 67.1
fourth grade 80.9
fifth grade 74.6
sixth grade 69.6
seventh grade 64.1
eight grade 63.6
ninth grade 69.8

Except for second grade, at least sixty percent of the pupils of

each grade made at least a one grade level gain.

Ranges of gains are also reported. With the exception of the sixth
grade, all other grade levels had a very small percentage of pupils who
regresgsed on the instructional reading grade level from pretest to

posttest. These percentages did not exceed 2.0 for the elementary grades

or 4.8 for the junior high grades.
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TABLE 2.14

FREQUENCY DISTRIBUTIONS OF INSTRUCTIONAL READING GRADE
LEVEL GAINS OF TITLE I CORRECTIVE READING PUPILS, GRADES 7-9

1969-70
Instructional Reading
Grade Level Gains (+) Seventh Grade Eight Grade Ninth Grade
Losses (=) Number Percent Number Percent Number percent
Less than ~2.0

~2.0 to =<1.6 2 N
-1.5 to ~1.1 2 4
-1.0 to - .6 4 .7 2 .7 4 2.2
- 5to - .1 18 3.3 8 2.7 4 2.2
0 to+ .4 9% 17.3 62 20.9 22 12.3
+ .5 to + .9 75 13.8 38 12.8 24 13.4
+1.0 to +1.4 106  19.5 58 19.5 33 18.4
+1.5 to +1.9 82 15.1 35 11.8 28 15.6
+2.0 to +2.4 — 77 14.2 32 10.8 19 10.6
+2.5 to +2.9 34 6.3 12 4.0 10 5.6
+3.0 to +3.4 26 4.8 16 5.4 13 7.3
+3.5 to +3.9 9 1.7 6 2.0 2 1.1
+4.0 to +4.4 4 o7 5 1.7 5 2.8
+4.,5 to +4.9 5 .9 2 o7 1 .6
+5.0 or more 5 9 21 7.7 14 7.8

Total Number 543 297 179

Range of Gains -2,0 to +7.0 «4.4 to +7.3 - .5 to +8.0

X Gain Inst. RGL 1.35 1.55 1.80

Note: Percents may not total to 100 because of rounding.



2.40

Tables 2.15 through 2.18 show raw score gain frequency distributions

on Vocabulary and for Comprehension. The following percentages of each

grade made at least a gain of five raw score points or more:

Vocabulary Comprehension

second 69.1 55.6
third 63.1 62.9
fourth 38.8 60.3
fifth 54,2 56.7
. gixth 63.4 57.8
seventh 49.6 45.7
eighth 40.4 48.7
ninth 46.6 49.6
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TABLE 2.16

FREQUENCY DISTRIBUTIONS OF GATES~-MACGINITIE READING VOCABULARY
RAW SCORE GAINS OF TITLE I CORRECTIVE READING PUPILS, GRADES 7-9

1969-70
Vocabulary
Raw Score Seventh Grade Eighth Grade Ninth Grade
Gains (+) Number Percent Number Percent Number Percent
Losses (-)
Less than -15 7 1.3 2 o7 1 .6
-15 to ~11 1 .3 2 1.2
-10 to - 6 15 2.8 11 3.8 8 4.7
- 5¢to -1 76 14.2 52 18.2 22 12.8
Oto + 4 172 32.2 104 36.4 59 34.3
+5to+9 165 30.9 74 25.9 45 26.2
+10 to +14 73 13.7 31 10.8 23 13.4
+15 to +19 16 3.0 5 1.7 9 5.2
+20 to +24 7 1.3 3 1.0 1 .6
+25 to +29 1 .3 1 .6
+30 or more _4 _ o7 2 o7 1 .6
Total Number 534 286 172
Range of Gains -38 to +47 =31 to 432 -22 to +33
Mean Vocabulary
Raw Score Gain 4.44 2,98 3.9%

Note: Percents may not total to 100 because of rounding.
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TABLE 2.18

FREQUENCY DISTRIBUTIONS OF GATES-MACGINITIE READING COMPREHENSION
RAW SCORE GAINS OF TITLE I CORRECTIVE READING PUPILS, GRADES 7-9

1969-70

by by eewsy ey

* ‘ - Y g "w; '-4" &uﬂ’s‘

’“

| SRV

Comprehension
Raw score Seventh Grade Eighth Grade Ninth Grade
Gains (+) Number Percent Number Percent Number Percent
Losses (=)
Less than -15 2 o 2 o7 2 1.2
-15 to -11 11 2.1 5 1.7 1 .6
-10 to - 6 29 5.4 15 5.2 10 5.8
-5to -1 97 18.1 49 17.1 25 14,5
0 to + 4 151 28.2 79 27.5 49 28.3
+ 5 to+9 136 25.4 66 23.0 45 26.0
+10 to +14 61 11.4 37 12.9 21 12,1
+15 to +19 34 6.1 23 8.0 8 4.6
+20 to +24 13 2.4 8 2,8 7 4,0
+25 to +29 1 1.3 2 1.2
+30 or more 2 4 2 7 3 1.7
Total Number 535 287 173
Range of Gains -20 to 433 =21 to +37 -25 to +38
Mean Comprehension
Raw Score Gain 3.95 4.74 4.90

Note: Percents may not total to 100 because of rounding.
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TABLE 2.19

COMPARISON OF QUARTILE DISTRIBUTIONS OF PRETEST AND
POSTTEST RESULTS OF TITLE I CORRECTIVE READING PUPILS
ON GATES-MACGINITIE READING COMPREHENSION TEST, GRADES 2-9

1969~70

Quartile Distributions (Percent In Fach Quartile)

Grade _ Test 1-25 %ile 26-50 %ile  51-75 %ile 76-99 %ile
2 Pretest 67 27 5 1
Posttest 84 11 4 1
3 Pretest 83 15 2
Posttest 70 23 6 1
4 Pretest 82 16 2
Posttest 77 19 2 2
5 Pretest 89 11
Posttest 89 10 1
6 Pretest 96 4
Posttest 88 9 2 1
7 Pretest 79 17 3 1
Posttest 71 24 4 1
8 Pretest 84 11 4 1
Posttest 79 15 5 1
9 Pretest 84 13 2 1
Posttest 78 13 5 4

A comparison of pretest and posttest quartile distributions on the
Gates-MacGinitie Reading Comprehension Test for each grade level is shown
in Table 2.19. This statistic shows a very slight upward shift into the
two upper quartiles. Grades three, four, six, seven, and eight show a
posttest increase in the percent of pupils in the third quartile. A
desirable pattern would be for percentages in the lowest quartile to

decrease on the posttest. Such was the case for the third, fourth, sixth,

seventh, eighth, and ninth grades.
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! TABLE 2.20
RECAPITULATION OF MEAN GAINS OF TITLE I
CORRECTIVE READING PUPILS, GRADES 2-9
1969-70
o Grade
Gains¥* 2 3 4 5 6 7 8 9
Instructional
Reading Grade
Level 1-1 1-5 105 1-5 109 1-4 1-6 1-8
Gates~-MacGinitie
Reading Vocabulary
Grade Score A 1.0 ) .8 o7 1.3 .9 1.3
Gates~MacGinitie
Reading Comprehension
Grade Score o5 .9 .6 .6 .6 .8 1.1 1.2

%A1l gains are rounded to the nearest month.

A recapitulation of mean gains for all variables measured ig shown in

Table 2.20. Of the twenty-four gains reported, seventeen were equal to or

greater than normal expectancy from September to May.

COMMENTS ON RESULTS

Among the instructional portions of PROJECT SPEEDY, the Corrective
Reading segment affects a larger group of pupils than any other gingle
gsegment both longitudinally and horizontally; that is, it reaches more

pupils across a wider grade span than any other project element.

Gains made by corrective reading pupils during the 1969-70 school
year in reading comprehension surpassed the 1968-69 gains at all grade

levels. 1In vocabulary the gains were all equal or better except for

s s WAER O WA Rmeme e S
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second grade and eighth grade which were each one month less than the
previous year. Only the seventh grade did not equal or surpass the prior

year's results on the instructional readi .g grade level.

Of the twenty-four gain scores that were computed for 1969-70,
only seven did not equal or exceed the normal expected gains of eight
months, the time elapsed between the pretest in September and the posttest

in May.

While it must be pointed out that the mean test scores of corrective
reading pupils place them from one to four years below grade level at the
end of the year, their mean gain scores are encouraging. It would prob-
ably be unreasonable to expect pupils with reading problems to make greater
gains than pupils who do not have reading problems and are above the

average scholastically.

Too, there may be & fallacy in the use of standardirzed paper and
pencil tests to measure the progress of pupils with reading problems.
Some new kind of measurement may need to be developed for reading dis-

ability pupils in order to more accurately assess progress.,

The goals of increasing pupils' results in the areas of instructional
reading grade level, reading vocabulary, and reading comprehension were all

met. Improvements in the pupils' attitudes were noted by teachers.
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3.00
ASTIVITY EVALUATION

Art Instruction

1. LEA District No. 259 Activity and Expression
2. Length of Activity 9 months

Beginning Date Aug. 28, 1969 Ending Date May 28, 1970

Hours per licek:

Regular Scssion 25 Sumnar Session

&

. Cstimated Cost of this Activity  $26.500

(€L

4, Humber oF Public and Private School Students Participating
in tnis Activity by Grada Level for each Session.
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J_ 5. bhumaer of Staff iavolved in this Activity:
: rull Time 3 Half Tima
* 6. Location of Activity:
1 In Public School  Six elementary schools
|

In Non=-public School
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3.01

ART INSTRUCTION AND EXPRESSION

Among the various instructional components of PROJECT SPEEDY,
art instruction was one chosen for continuation although in a modified

form suggested'by experiences of the prior three years.

OBJECTIVES

To improve the non-verbal expression of disadvantaged children

a., improving the art program in selected schools.

b. assisting the classroom teachers in developing and imple-
menting a meaningful art program.

c. working with individual or small groups of children in an

art-therapy type setting,

' PROCEDURES

In past years, there was an attempt to provide art instruction in
all Title I schools by assigning one art instructor as many as seven
schools., It was found that this was a relatively ineffective use of
the art teacher's skills. A pilot program conducted last year showed
the desirability of providing a teacher for not more than two schools.
Thus for 1969-70, three special art teachers were assigned six Project
SPEEDY schools or two each. Two methods were utilized in carrying out
the art program., First, the art teachers made their services avail-

able to the regular kindergarten through third grade teachers for

63



3.02

classroom inservice art training. Classroom teachers were not required
to participate in this part of the program; however, most of them

requested the art teachers come to their classrooms,

Secondly, an art-therapy program was instituted. The main
function of this program was to allow individual pupils or small
groups of pupils to go to the art room on a regular basis and work with
the various art media. Referrals to art-therapy were made by teachers,
principal, counselor, or nurse. Pupils selected for art-therapy were

those who were judged to be in need of individualized attention.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part of
PROJECT SPEEDY. Non-test sources of information included interviews
with special art teachers and principals of the project schools.
School records were used to obtain attendance and participation infor-

mation.

PRESENTATION OF DATA

The following materials were reported to have been used by children

in making various art objects or projects:

1. wond 7. water colors
2. burlap 8. crayons

3. paper 9, clay

4, tempera 10, wax

5. paint 11. jute

6. wire 12. nails

13. glue or paste
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Among art processes used were woodworking, burlap sewing and
hooking, paper mache, finger painting, brush painting, wire sculpturing,

coloring, clay molding, batiking, and macrame knotting.

Children were free to create their own designs for art projects.
Use of a special art room which was available in most of Ehe six
schools was regarded as being very valuable to the art program, Pupils
could pursue long term projects since the materials and partially
completed art work could be left undisturbed in the room. Too, much

larger projects were possible, such as large paper mache animals.

Art-therapy sessions were usually about 50 minutes in length,
Pupils were taken individually or in small groups of not wmore than
eight, The most common number was five or six. Pupils were allowed
to keep coming to art-therapy until they were felt to have improved
sufficiently in the problem areas for which they were referred. There
did not appear to be any stigma attached to the art-therapy sessions.
Many other youngsters were clambering to go to the art room. Some were
allowed to go for one or two sessions. This seems to have been a good

"'sales" technique and well worth the time requiied.

The Director of the Art Department made the following comments
about the art-therapy program in one of his reports. '"Perhaps one of
the more exciting aspects of the program was the effectiveness it had
on children with emotional problems. They were handled on a one-to-
one basis or in small groups in the art room. 1In this room were
woodworking benches, easels and tables where boys and girls could

hammer, saw, pound, paint, and work with many art materials. They

‘71 P
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made cars, airplanes, trucks, doll furniture, wall hangings, clay
animals, tempera paintings, paper mache figures, finger paintings,
etc., They had the opportunity to work with wany mediums and to choose

and develop ideas in non-verbal terms.

"It was felt that the experiences these children had in the art
room seemed to reinforce their self-concept and was of a positive
nature to the extent that some of the children began to accept the

school environment.

"One girl who came from a broken home was withdrawn, smiled very
seldom, and was not achieving in the classroom, Her teacher felt
that coming to the art room the first thing in the morning would help
her to meet the routine of the regular classroom. After a semester
of working with different art media, she would smile when she met you
in the hall, was achieving in her class work, and was able to relate

socially with her peer group.'

The director went on to say, ''In no way do we feel that the art
teacher can solve all of the problems these children have, but if
prope :1y used may contribute greatly to the total school experience
which, we hope, will make school a positive experience for these

children."

One teacher expressed the opinion that the art program had a
positive influence on the pupil's school attendance. Some pupils
liked the art so well they started attending school more in order to

be a part of the program.

L
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Approximately one half of the art teacher's time was spent in the
regular teachers' classrooms involved in inservice art training. The
art teacher worked with the classes and t~achers to demonstrate methods
and techniques that were ugable in a class setting. As previously
stated, this part of the program was voluntary. 1If a teacher did not
wish to use the service of the art teacher, she was not required to do
gso., The three art teachers found that their schedules were nearly
completely filled. Approximately 1,625 pupils in grades kindergarten
through third were given art instruction in the classrooms,

Budgets for materials amounted to $1,000.00 per teacher.

COMMENTS ON RESULTS

The Project SPEEDY art program conducted during 1969-~70 represents
an evolutionary development of a program started at the beginning of
Title I participation in 1966. Experience has shown that an effective
program must be a concentrated one. Services must be directed toward
a smaller population. The art-therapy approach allows this concept to
be applied quite effectively. Most teachers have demonstrated their
acceptance and utilization of the art program by requests to have the
art teacher scheduled into their classrooms. The type, quantity, and
quality of art objects made by pupils and on display in the schools is

an indicator of the success of the program.

73



ACTIVITY EVALUATION

4.00

ERIC

Full Tt Provided by ERIC.

In Public School

One elementary school

1. LEA District No. 259 Activity Elementary Mathematics
2. Length of Activity 6 months
Beginning Date Jan. 5, 1970 Ending Date May 28, 1970
Hours per Veek:
Regular Session 25 Summer Session
3. Estimated Cost of this Activity $7,000
4. MNumber of Public and Private School Students Participating
in this Activity by Grade Level for each Session,
4
REGULAR SUME!D h REGULER SUNAE!
GRAZE SCEOOL SCHCOL o GRADE , SCHO0L SCHGOL
LEVZi SESSIOH! SESSICi i LEVEL l SESSICH SESSIC:H
ion=- Hon- Hon- i Hlon-
Public | Public { Pubiic | Public i Public Public | Public , fublic
Pre-K ﬁ 7
K 40 | t A8 i |
1| 40 i 9 | |
Z2__1_40 ! 10 ! ?
3| 11 ! |
5 | |12 !
5 | 40 ! |_Unaradad | |
6 | TOTAL 160 {
4 jY
5. Number of Staff involved in this Activity:
Full Time 1 Half Time
6. Location of Activity:

In Non-public School
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4.01

ELEMENTARY MATHEMATICS INSTRUCTION

Except for some limited mathematics programs in summer school,
mathematics instruction has never been a part of the total Title I
thrust. For the 1969-70 school year, two types of programs were
included. These were the Developmental Primary Mathematics Project

and Project SEED, a cooperative venture with Wichita State University.

Developmental Primary Mathematics Project

Educationally disadvantaged children respond readily in early
grades to subject matter, such as mathematics, which has little negative
social connotations. Also, it may be that educationally disadvantaged
children approach their beginning school experience with greater
readiness for number concept development than for reading. If the
foregoing assumptions are true, a success experience may be more
readily attained when pupils are exposed to appropriate instruction in
the number program.

Inventories concerning what children know when entering school
show that while they cannot interpret the printed forms of expression,
they already know and understand much of that which exists on the
printed page of the usual beginning number book. Pupils should be
provided an instructional setting which maximizes the continuation of
concept development dealing with number ideas, and proceeds with
minimal dependence on reading and writing skill. Reading and writing
are important skills to be learned; however, these skills should not

be the pacing instruments for learning number concepts.
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Children can grasp sophisticated mathematical understanding, when
the instructional approach is appropriate., The skilled teacher sets up
the situation, or pattern, and stimulates pupil thought by skillful
questioning, and involves pupils in the structuring and restructuring
process, The fixed printed page plays a minimal role in the manipula-

tive and discovery method of teaching.

OBJECTIVES

1. To develop a Kindergarten through second grade mathematics
program which:

a. has a low initial dependency c:. verbal skills, but
which lends itself to development of quantitative
communications.

b. conceptualizes mathematics through a visual-seasory
approach.

c. provides active learning situations, which result in
a maximum amount of individual punril involvement.

d. allows number idea development to advance independent
of reading and writing ability.

2. To develop an instrument for the measurement of mathematical
readiness and understanding.

3. To improve the mathematical achievement of project pupils.

PROCEDURES

The planned duration of this project is for the two school years

1969-70 and 1970-71. Instructional leadership was to be the responsi-

o . 76 B




4.03

bility of a mathematics specialist. The specialist was charged with
developing and implewenting the project. The specialist worked closely
with the six (two at cach grade level K-2) classroom teachers in
developing the program., Class instruction in mathematics was a shared
function of both the classroom teachers and the specialist. 1In
addition, the specialist was to hold inservice meetings with the teach-
ers, develop lesson plans, record sequential development of the project,
and keep other records as needed. Instructional plans developed in the
first year are to be revised and updated for the second year in such a
way that a mathematics handbook will eventually evolve from the effort
of the second year.

An instructional aide was to be employed to support the effort of
the specialist and teachers. The specialist was responsible for
identifying visual-sensory props and materials, and instructing the

aide in the production of them.

EVALUATION STRATEGY

No formal evaluation of this project was planned during the year
1969-70. A final report is expected to be made at the close of the

1970-71 school year.

PRESENTATION OF DATA

The Primary Mathematics Project received approval too late in the
fall of 1969 to be started first semester. A former high school
mathematics teacher was selected to fill the position of mathematics
specialist. He started work on the project in January 1970. Work

with teachers and pupils did not begin until second semester. Because

7
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of the late starting date, the project administrators did not feel that
full value could be realized from the employment of the teacher aide.

The aide will, however, be employed for 1970-71,

A preliminary form of a mathematics readiness and concept test
has been developed by the mathematics specialist. This test will be

refined and tested during 1970-71.

COMMENTS ON RESULTS

Although this project was very late in being started, it shows
much promise for success another year. The mathematics specialist
has had time to analyze the project in terms of how to accomplish the
stated objectives and will be able to introduce procedures at the out-

set of the next school year.

Project SEED

Project SEED (Special Education for the Ecucationally Disadvantaged) -

was implemented in one Title I elementary during second semester. Two
Wichita State University professors each taught one class of fifth grade
mathematics pupils forty minutes per day throughout the second semester
of 1969-70. The method of teaching follows strategies developed by
Dr. Johntz. These strategies include:
"l. the teaching of abstract, conceptualized mathematics in a
logical, stimulating manner, while

2. utilizing an "open-ended" questioning approach that builds

75
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concepts from children's unique problem - analyses skills,
and

3. using a "guest instructor" who possesses highly developed
mathematical understandings and who believes that deprived

kids can learn, and

4, leaving the regular classroom teacher in the classroom to
retain general control and to observe the interaction between

teacher and learners."

Instruction was conducted during the second semester. Cost of the

project, $2,000, was shared equally by the university and by Title I.

One class section in this project functioned very well., The other
section was somewhat limited in that a change of instructors became
necessary because of illness and also because of disciplinary problems

gencrated by a small group of pupils.

This type of instruction appears to have much potentialj however,
the instructional personnel must be highly talented for the program to

accomplish its goals.
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ACTIVITY EVALUATION

Keyboard Music

1. LEA District Nn., 259 Activity Instruction
| 2. Longth of Activity 9 months

geginning Date Aug. 28, 1969  Ending Date mMay 28, 197¢

Hours par toek:

Regular Session 25 Sumner Session

3. Estimated Cost of tnis Activity _ $17,850

4. HNumser of Pubiic and Private Scicol Students Participating
in this Activity by Gr ade Level For cach Session.
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5. Number of Staff involved in this Activity:

Fuil Time 2 Half Time

6. Location of Activity:

| In Public School Seven elementary school

in Non-public Schkool One elementary school
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KEYBOARD MUSIC INSTRUCTION

The concept of a mobile electronic piano keyboard music van was
implemented in the first year of Title I activities in Wichita.
Because of the success of the program it was expanded and continued
in subsequent years., Third grade pupils comprise the major portion
of the keyboard enrollment. 1t was felt that this program could
provide music experiences to economically disadvantaged pupils who
might not otherwise have such an opportunity. Third grade pupils
were given prioritv for this music experience because of the desire
to provide such experiences in the early school years and because

most eight year old children are able to learn the basics of music.

OBJECTIVES

1. To improve melodic, rhythmic, harmonic, and other musical
concepts.

2. To enable children to become better acquainted with the tools
and symbols of music.

3. Tc enable children to acquire the visual pattern of the piano
keybcard needed for better understanding of the musical scale.

4, To increase children's interest in music and the piano.

5. To increase children's playing ability.

6. To reinforce the musical concepts of the vocal music program
and correlate these concepts with the instrumental keyboard

class.
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PROCEDURES

Elementary pupils of seven public elementary schools and one
parochial elementary school were regularly scheduled for the two
keyboard music van units. Each van was assigned to four schools on a
regular basis, Third grade pupils were given priority in scheduling.
If any time was left while the van was at a school, upper grade pupils

were scheduled. Each class was thirty minutes in length.

EVALUATION STRATEGY

No test data were used in the evaluation of this part of the
SPEEDY project. The experience of three prior years of pre-post
testing with the Wood-Boardman Test of Musical Discrimination for the
Primary Grades showed positive significant results, It was not felt
that further testing was required or necessary. Non-test sources of
information included school records, classroom observation, telephone

interviews, and newspaper publicity.

PRESENTATION OF DATA

Two teachers, both experts in the teaching of electronic keyboard
music, continued in the program for the third consecutive year. One
of the teachers has been in the program since its beginning in Wichita.
By the very nature of a high degree of specialization, problems are
encountered when either teacher is absent because of illness or other
unavoidable reason. It is almost impossible to find a qualified sub-

stitute teacher for these occasions. Usually, keyboard music instruc-
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tion is suspended at those times when the regular teacher is not

available,

Physical facilities for keyboard music instruction consist of two
large air conditioned mobile trailers each equipped with 24 individual
electronic keyboards, headphones, electronics, and one teacher's
control console. Provigsion is also made for storage closets and
retractable screen for use with an overhead projector. These mobile
unitg are moved from one school site to another according to the

following schedule:

PIANO VAN SCHEDULE

1969-70
Teacher A Teacher B
Monday Isely Mueller
Tuesday Ingalls Little
Wednesday Fairmount Mueller

Holy Saviour*

Thursday Isely Little
Friday Ingalls Brookside
MacArthur

*Parochial School

Until electrical hook-ups and parking places could be developed
on each school site, the mobile vans were parked in the street near the

school. A complaint lodged by a resident near the Fairmount site

83
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resulted in cancellation of keyboard instruction for the pupils of
Fairmount and Holy Saviour until March, 1970 when an on~-the-school-

ground site was completed.

Although the vans were equipped with facilities to handle 24
pupils at a time, it was found from prior years' experiences that this
was too large a number for this kind of class, Not enough individual
help could be given. It was felt that a class should not have more
than sixteen pupils. The use of a qualified aide might permit full
utilization of all stations per class. Pupils are scheduled into the

vans for two 30 minute periods each week.

Movement of the vans from one scliool site to the next was accom-
plished by personnel from the Plant Facilities Department. Except for

the move required at noon on Friday between Brookside and MacArthur,

all other moves were made after school hours. Pupils from Holy Saviour

who were in the program walked to Fairmount because of the close prox-

imity of these two schools.

The combined enrollments in Keyboard Music Instruction are

tabulated in Table 5.01.
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TABLE 5.01

PUPIL PARTICIPATION IN KEYBOARD MUSIC IN EIGHT SCHOOLS

BY GRADE, BY SEX, AND BY RACE

5.05

! 1969-70
N=2
1969-70 Number Number
“ Grade By Sex By Race
Level M F W O B SA AI TOTAL
I. Beginning 3 267 276 69 468 6 543
Enrollment ¢
4 192 207 49 1 348 1 399
5 15 18 29 1 2 1 33
Total 474 501 147 2 818 8 975
I1. Changes in 3 21 25 10 35 1 46
Enrollment:
4 28 23 7 43 1 51
Entered late
5 2 2 4 4
Total 51 50 21 78 2 101
III. Changes in 3 26 24 6 42 2 50
Enrollment:
4 27 24 3 47 1 51
Left program
5 1 2 3 3
Total 54 50 12 89 3 104
I1V. Final
Enrollment: 3 262 277 73 461 5 539
4 193 206 53 1 344 1 399
5 16 18 30 1 2 1 34
Total 471 501 156 2 807 7 972
[ Legend: W=White O=Oriental B=Black SA= Spanish  AI=American
! American Indian
\)‘Z . . 8 5 ot {l




5.06

From the above table a total of 1,076 pupils were involved in
Keyboard Music during the year. Beginning and ending enrollments were
very nearly the same, as were the numbers entering and leaving the
program. Based on the beginning enrollment there was approximately a
ten percent change in class composition, The sex composition of the
enrollment was nearly equal at 51% girls and 497 boys. Black pupils
were 837% of the enrollment, white pupils were 167, Spanish American

pupils were 1%. There were no Indian pupils and only two Orientals.

Observation of two of the piano keyboard classes in action during
late April revealed & high degree of enthusiasm among the pupils. Both
classes observed were composed of third grade pupils. Before the class
was started, the teacher led them through a series of warm-up exercises
designed to promote rhythm and coordination. After a few minutes of
warm-up, the teacher directed the class to activate the keyboards.

Then some review exercises on the keyboard were practiced. At times
only the girls played in unison, at other times only the boys; some-
times individual pupils demonstrated for the class. Effective use of
the overhead projector and transparencies‘made the review lesson more

meaningful.

COMMENTS ON RESULTS

The mobile piano keyboard instruction program makes available to
most third and fourth grade pupils of eight elementary Project SPEEDY
schools experiences in keyboard music which probably otherwise would

be available to a relatively few of these pupils.
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Most pupils progress sufficiently to play simple tunes on the
keyboard, One hour per week of music instruction with no practice
opportunity between classes does not give the greatest opportunity to
individual pupils. Between the two extremes of scheduling 2 large
number of pupils for a short time each week or scheduling a very few
for a much longer time each week, a decision must be made. This

program seems to have been designed to meet a middle ground.



ACTIVITY EVALUATICN 6.00

. Neglected
1. LEA Dis No. 259 Activity _children's Programs
2. Length of Activity 30 weeks

ocginning Date Oct. 16, 1969  Ending Date May 28, 1970

Hours par licek:

Regular Session 12 Sunmer Session

&, Cstimatced Cost of this Activity $7020

4, dwmser of Public and Private School Students Participating
in tnis Activity by Grade Level for each Session.
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NEGLECTED CHILDREN'S PROGRAMS

Since the school year of 1967-68, a small portion of the Title I
budget has provided for supplemental, enrichment programs for neglected
children. During 1969-70, services were planned for three of the
children's residential homes, Phyllis Wheatley, Maude Carpenter, and
Wichita Childrens Home, These homes have about one hundred residents,
aged three to fifteen, School age pupils attend public or private
schools outside the homes. All three are regidential in nature. The
program as planned was based on the expressed needs of the Institutional

Directors.

OBJECTIVES

To provide:

a. supplemental, enrichment, and tutorial teaching in reading,
mathematics, music, arts and crafts, home economics, and
physical education

b. staff training emphasizing child care

c. social work consultation

PROCEDURES

Public school teachers were employed for two or four hours per
week to provide instruction in corrective reading, mathematics, home
economics, arts and crafts, and physical education. Instruction was

scheduled in the evenings or Saturday. One person was employed as
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coordinator of the program.

It was found that staff training and social work consultation were

not provided as planned.
EVALUATION STRATEGY

No standardized tests were used in the evaluation of the Neglected
Children's Programs. Questionnaires were sent to all members of the
teaching staff and interviews were conducted with Institutional

Directors. Central office records were available.

PRESENTATION OF DATA

The Neglected Children's Programs began with an orientation meeting
of teacher staff, coordinator, and Institutional Directors on October 16,
1969. Phyllis Wheatley Childrens Home was not represented at this
meeting. This lack of representation was appareritly caused by a break-
down in communications. The orientation meeting was utilized for the
purpose of planning the schedule, familiarizing the teaching staff with

report forms, establishing procedural methods, and clearing up questions.
The teaching schedule developed was as follows:

Phyllis Wheatley:
. Maximum
Subject Area Teachers Hrs/wk Day and Time hrs/yr

Vocal and
Instrumental Music 1 4 M-Th 6:00 p.m. 120
Corrective Reading 2 4 M-W 6:00 p.m. 120 each

ERIC 90
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Phyllis Wheatley (cont'd)

Maximum
Subject Area Teachers Hrs/wk Day and Time hrs/yr
Home Economics 1 2 Th 6:00 p.m. 60
Arts & Crafts 1 2 Th 6:00 p.m. 60
Physical Education 1 4 Sat 1:00 p.m. 120
Wichita Childrens Home:
Maximum
Subject Area Teachers Hrs/wk Day and Time hrs/yr
Vocal and
Instrumental Music 1 2 Mon 6:00 p.m. 60
Corrective Reading 1 4 T-Th 6:00 p.m. 120
Elementary
Mathematics 1 4 M-W 6:00 p.m. 120

Continuity in teaching staff positions was maintained throughout
the year except in one corvective reading position in which the teacher
was involved in an automobile accident (another teacher replaced her on
March 2, 1970) and the elementary mathematics position. This position
was marked by excessive absences, approximately a 307 absence rate. A
new teacher assigned on March 2, 1970 was also absent several times.
With the lack of continuity in the mathematics precgram, its effectiveness
was very limited.

Teachers were asked to identify problems they had experienced this
year in the Neglected Children's Programs. Their responses are
excerpted below:

"The single greatest problem was the attitude of the
junior high boys toward reading." (Reading teacher)

-y ". N
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"A problem I encountered was that of having other children
come into the place of activity and disturb some of the
participants.”" (Music teacher)

"Time element, discipline, lack of understanding between
the staff, and work space.” (Home Economics teacher)

"The arts and crafts room is the only room for active play
in cold weather and when the class occupies this space, the
children have no place to go." (Arts & Crafts teacher)

"I have not had any major problems this year." (Physical
Education teacher)

"None." (Reading teacher)
"Storage for materials was limited." (Reading teacher)

"The turnover in personnel of the classes." (Reading
teacher)

®Far flung ability ranges" (in the same class). (Mathematics
teacher)

There seemed to be some confusion in regard to the disciplinary
role of the teacher: wnether the responsibility for discipline
remained with the home staff during class instruction or transferred
to the instructional staff. More satisfactory results were achieved

when it was determined that the class teacher should be responsible.

There also seemed to be some conflict between the goals of the
institutions and the goals of the instructional staff as they sometimes

competed for the children's time.

Employment of a coordinator was instituted this year. Her duties
were listed as follows:
1. To act as a liaison person between teachers, institutional
directors, and central administration.

2. To group, enroll, or dismiss pupils from classes.

. 9o
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3. To provide class schedules.

4, To supervise teachers,

5. To check on supplies.

6. To conduct conferences with the public school tzacher of
institutional children on specific proble&s.

7. To give individual pupil help when needed,

8. To provide automobile on field trips.

9., To make recommendations for fall and summer institutional
programs,

10. To maintain discipline,

All members of the teaching staff reported that the services of

the coordinator had been valuable to them this year,

End of the year reports from Phyllis Wheatley Childrens Home
show the following categories of participants in the various activities
as shown in Table 6.01. All participants at Phyllis Wheatley Home

were black.
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TABLE 6.01
GRADE LEVEL OF PARTICIPANTS IN PROGRAMS FOR NEGLECTED CHILDREN

PHYLLIS WHEATLEY HOME

1969-70
Home Physical Arts &
Grade Reading Economics Education Music Crafts
Pre School 4 * *
K 4
1 2
2 3 3 6
3 2 2 3
4 2 3
5 3 1 3
6 2 1 2
7 3 1 4
8 1 4
9 2 1
10-11-12 1
EMH 2
Totals 19 10 36

* reports not received

Similar information for the Wichita Childrens Home is shown in

Table 6.02.
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TABLE 6.02
GRADE LEVEL OF PARTICIPANTS IN PROGRAMS FOR NEGLECTED CHILDREN

WICHITA CHILDRENS HOME

1969-70
Grade Reading Mathematics Mus ic¥ik
Pre School
1
2 7 6
3 9 6
4 4 4
5 7 4
6 5 4
7 4 5
8
9
10-11-12 1
EMH
Totals : 36% 30%* 27%%

* 1 pupil 1is black
2 pupils are Spanish American
remainder are white
** all pupils are white
*%% detailed grade level breakdowns were not reported
From the contents of Tables 6.01 and 6.02 it can be seen that the
pupils residing at Phyllis Wheatley are nearly all black while the pupils
of Wichita Childrens Home are nearly all white. Wheatley has a broader

range of grade levels represented.
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COMMENTS ON RESULTS

Objective number one which was to provide a supplementary,
enrichment program for neglected children residing in the institutions
was achieved. From interviews and questionnaire data, the quality of
instruction appeared to be adequate except for elementary mathematics.
This segment of the program was hindered by a high absentee rate on

the part of both teachers who were assigned.

The objectives of providing staff training and social work consul-
tation were not met in that these two elements of the program were

never started,

It is recommended that more careful planning be utilized in the
future to ensure that all teaching staff and institutional participants
in the program are included in orientation sessions, that procedures
and objectives are clearly defined, and that consideration be given to
the possibility of conducting pupil instruction away from the institu-
tional residence, preferably at a nearby public school. Such a proce-
dure would reduce conflicts of interest, competition for pupil's time,
and would not cause problems of space utilization during inclement

weather. Storage facilities would be more adequate.
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DELINQUENT CHILDREN'S PROGRAMS

The Wichita Public Schools Special Education Department maintains
an instructional proyram in two institutions to which boys and girls
are assiszned by the Juvenile Court. The two institutions are Lake

Afton School for Boys and Friendly Gables School for Girls.

A majority of pupils assigned to Lake Afton or Friendly Gables
are of secondary school age. The offenses for which they are detained
are usually not directly school~-related. Many pupils are kept at the
institutional schools for relatively short periods of time; hence,

there is a very high turnover in this pupil population.

PROJECT SPEEDY provided for the services of three professional
personnel, a business education teacher, a counselor, and a corrective

reading teacher.

OBJECTIVES

1. To provide delinquent boys and girls with an opportunity to
continue business education courses after being transferred
to a delinquent institution.

2. To provide counseling scrvices to delinquent boys and girls.

3. To provide corrective readinpg instruction to delinquent boys

and girls.
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PROCEDURES

Business Education

A business education teacher was assigned full time to the two
delinquent institutions to supplement regular instruction provided by
the Special Education Department, In the original proposal it was
stated that continuation instruction in Typing I, Typing II, Shorthand,
Bookkeeping, and Business Machines would be offered. This procedure
would allow a pupil who had already started one of these business
courses in his own school to continue in the course while he was

institutionalized and thus provide for a smoother transition back to

his own school upon release.

The business teacher devoted about one half of his time to each
school. Instruction was conducted in small groups and individual

pupils were given much close supervision.

Counseling Services

A counselor was assigned to provide full time service to
institutionalized pupils. It was felt that this was an especially
important service because mény pupils have experienced severe emotional
jolts along with the chain of events which brought them to the insti-
tutional school. Not only was the counselor to work with pupils but
also with the institutional staff, the courts, probation officers, and
sending or receiving schools. This procedure allowed for a smoother

transition from one school atmosphere to another.

99
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The counselor divided her time about equally between the two

€

schools.

€ e

! Correct ive Reading Instruction

Cne correclive reading teacher was assigned to the two institu-
tional schools. Approximatelv one half of her time was allocated to
each school, Pupils were screened for reading problems upon initial
entrvy into the institution. Reading instructional procedures were

similar to those methods utilized in the junior high schools.

EVALUATION STRATEGY

Experience gained in previous years has shown that the use of
standardized tests for the evaluation of Delinquent Children's
Programs is of questionable value. A high percentage of institutional
pupils are enrolled for a very short period of timej; hence, in most
cases it is difficult to obtain a pretest score for a pupil and more
difficult to obtain a posttest score. More reliance is therefore
placed on non-standardized techniques such as personal interviews with
teachers, institution directors, and counselors and on data report

forms.
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PRESENTATION OF DATA

Enrollments for the two delinquent institutions reveal the following

information as shown in Table 7.01.

TABLE 7.01

SELECTED ENROLLMENT STATISTICS
FOR DELINQUENT INSTITUTIONS
1969-70

Beginning Unduplicated Number of Final

Ingtitution Enrollment Count Changes Enrollment
Lake Afton (boys) 28 211 448 67
Friendly Gables (girls) 14 140 331 29

It can be seen from Table 7.01 that both institutions have a very

high turnover rate. It would be impossible to establish academic

programs with loﬁg-range goals.

Businegss Education

Enrollments throughout the year in business education courses are

shown in Table 7.02.
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TABLE 7.02

ENROLLMENT IN BUSINESS EDUCATION
COURSES FOR DELINQUENT PUPILS

1969-70
4 Boys Girls -
! Course N=42 N=99
Typewriting 1 34 76
Typewriting 2 2 10
Business Survey 1 25
Business Mathematics 6 1
i Totals 43% 112%%

* One pupil was enrolled in two courses,
%% Thirteen pupils were enrolled in two courses.

Pupils who were assigned to the delinquent residence homes varied
widely in the length of time they stayed at the homes. Table 7.03 shows

the number who were residents by ten day intervals.

. b}'-i
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TABLE 7,03

LENGTH OF RESIDENCE IN INSTITUTIONS
FOR DELINQUENT PUPILS

1969-70

Length of

Residence Boys Girls
(days) Number % Number %

1 - 10 10 23.8 24 24,2

11 - 20 13 31.0 29 29.3.
21 - 30 5 11.9 17 17.2
31 - 40 2 4.8 5 5.1
41 - 50 4 9.5 11 11.1
51 - 60 4 9.5 2 2.0
61 ~ 70 5 5.1
71 - 80 2 4.8 1 1.0
81 - 90 1 2.4 2 2.0
91 - 100

101 - 110 1 2.4 2 2.0
111 - 120

121 - 130

131 - 140

141 - 150

151 - 160 1 1.0

Totals 42 99
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In each institution over 507, of the pupils were enrolled in
business courses for less than twenty days. The longest enrollment

for any pupil was 154 days and the shortest time was one day,

Table 7.04 shows what disposition was made of pupils as they left

the residence homes.

TABLE 7.04

DISPOSITION OF PUPILS ENROLLED IN BUSINESS
EDUCATICON COURSES FOR DELINQUENT PUPILS

1969-70

Back To No
Original To Other Summer Ran Data
Boys Girls School 1Institutions Home Moved Release Away Given

42 30 5 1 5 1

99 50 22 5 4 16 1 1

Totals 141 80 27 5 5 21 2 1
Percents 56.7 19.1 3.6 3.6 14.9 1.4 .7

Slightly over one half of the delinquent pupils returned to their

original school. One-fifth were placed in other institutional programs.

Some characteristics of class grades and progress in four subjects,
Typewriting 1, Typewriting 2, Business Survey, and Business Mathematics,

are shown in the next four tables.

s

04



7.08

TABLE 7.05

TYPEWRITING 1

Average Typing Grades Average
Speed (W.P.M.) Number Number Not Grade
Boys Girls Begin End Gain‘ Improved Same Graded Begin End
34 16 34 18 26 8 0 D C
76 14 38 24 57 12 7 F c
Total 110 15 36 21 83 20 7

Table 7.05 s..ows that for Typewriting I, the pupils made an average
gain of 21 words per minute in speed. A majority of pupils improved
their grades. The average grade for boys was improved one letter from

D to C and for girls the improvement was from F to C. Table 7,06 shows

similar data for Typewriting 2,

TABLE 7.06

TYPEWRITING 2

Average Typing Grades Average
Speed (W.P.M.) Number  Number Not Grade
Boys Girls Begin End Gain Improved Same Graded Begin End
2 45 59 14 1 1 0 D C
10 -~ 39 51 12 6 4 0 D C
Total 12 42 55 13 7 5 0

'1305 .
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Only twelve pupils were enrolled in the second course of typewriting.
The average speed gain was 13 words per minute and the average grade

improvement was from D to C.
Table 7.07 shows that nearly all of the pupils enrolled in Business
Survey were girls,
TABLE 7,07

BUSINESS SURVEY

Grades
Number Number Not Average Grade
Boys Girls Improved Same Graded Begin End
1 1 C B
25 16 8 1 D C
Total 26 17 8 1

The average improvement for Business Survey was one letter grade
from a D to a C. There was & very small enrollment in Business Mathe~-
matics - six boys and one girl. Five of the seven improved their grades

with the averaée grade improving from D to C.

Yt
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TABLE 7.08

BUSINESS MATHEMATICS

Grades
Number Number Not Average Grade
Boys Girls Improved Same  Graded Begin End
6 4 2 D C
1 1 D C
Total 7 5 2

Counseling

The counselor for Lake Afton and Friendly Gables was interviewed.
Approximately 550 student conferences were conducted during the year.
Because of the greater enrollment at Lake Afton, more counseling time
was found to be necessary; therefore three days per week were devoted

to Lake Afton and two days per week to Friendly Gables.

Physical conditions for conducting counseling sessions were
‘described as adequate at Lake Afton where an enclosed office was
available. The on'y counseling space available at Friendly Gables was
the closet or cloakroom portion of a portable classroom. This space
was partially open to the classroom and thus students in class could
listen in on conversations in the '"counseling office'. Obviously, this
physical arrangement did not lend itself to much confidentiality
between student and counselor. The counselor felt that effectiveness

was hampered under these conditions.
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The major aspect of the counselor's work in the institutional
setting consists of supportive counseling, that is, giving the students
an opportunity for catharsis which may be needed to help them think
through the circumstances which led to institutionalization and to

develop possible solutions.

The counselor may obtain school records of students by going to
the Special Education Office located in the Curriculum Building, by
telephoning the Special Education Office, or by telephoning the sending
school of the student. Court records were also available but these
were not considered by the counselor as being useful in supportive

coungeling.

As expected, there ig almost no contact made with the parents of
ingtitutionalized students. Many contacts are made with probation

officers and public school counselors.

Visits to the counselor are voluntary and there is usually a

student waiting for consultation time,

Corrective Reading

The corrective reading teacher found it extremely difficult to
collect any sort of pre-post standardirzed test data for reading. She
found that many times a pupil who was screened for reading on one of
her days at the institution would not be there on her next scheduled
day. Ske did not know when pupils would be leaving the institutions.

. The very few instances in which pre-post reading test scores are

)
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available make pre-post comparisons of limited value if not meaningless.
Of the total number of pupils scheduled into reading, forty-five were
pre~tested while twenty-three were post-tested. Only sixteen pupils

had both pretest and posttest scores.

COMMENTS ON RESULTS

Providing additional services for delinquent pupils in residential
institutions is a worthwhile service. The results of these services are
not readily measurable, however. Institutional populations are in a
continual state of flux; therefore objectives must be designed for short
range planning and for a highly mobile group. The provision for contin-
uation of business courses is valuable since so many high school age
pupils are enrolled in some kind of business course. Inclusion of this
segment of the program allows for a greater continuity in the pupil's
educational program. Counseling services are highly desirable since
pupils who are sent to the institutions oftentimes are confused or
digorientated and need a skilled professional to help them adjust.

Reading instruction is also highly desirable since many pupils need

help with their communication skills.

The use of standardized tests to measure progress of institutional
pupils is inaccurate for the following reasons: pupil's stay at the
ingtitution is often of short duration, pupils may be emotionally upset
at the time of the pretest, and getting posttest results on pupils is

difficult because they are often transferred without the teacher's prior

knowledge.
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ACTIVITY EVALUATION

Attendance and Family

LEA District No. 259 Activity Social Services
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ATTENDANCE AND FAMILY SOCIAL SERVICES

School absenteeism is often not a simple matter of illnessg or
truancy, but rather a symptom of problems common to many disadvantaged
communities. Early patterns of irregular attendance and indifferent

or negative pupil and parental attitudes must be identified and changed.

During the past three years, the Pupil Services Division of the Wichita

[ SR .

Public Schools has selected and trained para-professionals who were
assigned in schools with the highest concentration of low income

‘ families. The use of attendance aides and social workers was an addi-
{ tional approach to problems related to school attendance and did not
replace the regular efforts of school personnel charged with the

* responsibility of improved attendance,

. OBJECTIVES

[J——
—
L)

To identify home, school, and community-related causes of
poor attendance and poor school-family relationships.

" 2. To work with community and school sources to help solve

| identified problems.

3. To increase the holding power of the schools.

PROCEDURES

Twelve persons were employed for the school year 1969-70 as

attendance aides and social workers. Since ten of the twelve had
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been a part of the staff the previous year and the remaining two were
both degreed professionals, no special inservice training was planned.
A regular orientation period was conducted just prior to the opening
of school in August. This orientation was at the same time as
orientation for all staff personnel of the Wichita system. Discus~
sions for the attendance program centered about the philosophy of
school attendance work, techniques of interviewing, introduction of
revised attendance forms, reporting procedures, and of making infor-
mational contacts with other community agencies such as the juvenile
court. Regular monthly staff meetings were held throughout the year
for attendance workers. Attendance personnel were assigned to serve
regularly a total of thirty-nine schools. Nineteen were designated as
Title I schocls and twenty were 'extended service'" schools. Two
attendance aides were based at elementary schools, four at senior high
schools, and six at junior high schools, Six aides were assigned
four schools each, three were assigned three schools each, and three

were assigned two schools each. Attendance problems were worked on a

referral basis within the assigned areas.

The duties of the aides included establishing contact with
parents whom the school was unable to contact otherwise, reporting
information regarding individual cases of truancy, reopening or opening
lines of comminication and developing better relations between parents
or pupils and the school, obtaining information about pupils with

attendance problems, and obtaining additional information about pupils

listed as withdrawn for nonattendance.

Most referrals to the attendance aides were made by the principal

112
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or assistant principal of the school served.

The handling of a typical attendance case follows a step-by-step

sequence as follows:

1.

After school personnel have exhausted all means of deter-
mining the cause of or correcting a case of irregular
attendance, the pupil is referred to the attendance aide.
Upon receiving the referral the attendance aide checks the
information such as address, date of birth, and compares
name of the pupil with that of the parent (in case of step~
parent, remarriage, or guardian with different last name).
This information can be checked with the pupil information
card which is on file at the school.

The aide then fills out the pertinent parts of the Home
Contact Report and Chronological Record.

Home contact is made and the appropriate person is inter-
viewed, (parent, grandparent, guardian, sibling, or pupil

in question).

The aide completes Home Contact Report and records visit on
the ‘Chronological Record.

The aide contacts other community agencies if necessary and
records findings.

When all material has been accumulated that is felt necessary,
the aide records planned or suggested solution to the problem
as well as stating in specific terms the scope and dimension
of the problem.

Findings are submitted to the building administrator who

113
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decides on the best course of action to rectify the
attendance problem.

9, If the aide is relieved of further responsibility, the case
is closed. If the case is to be kept open, a record of all
contacts is made on the Chronological Record. Additional
reports to the building administrator are made on the follow-
up report.

10. Pupils who do not respond to the efforts of the attendance
aide or school personnel are referred to the Pupil Adjustment

Office in the central administrative offices.

For accounting purposes an attendance referral which was worked
and closed out is considered a new case if the same pupil ig referred
again after a thirty day period. However, any further recording of
information is made on the original case records rather than starting

new records. This procedure avoids developing two or more case files

on an individual pupil.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this par: of
PROJECT SPEEDY. Non-test sources of information included records sub-

mitted by the aides and a data gathering form, ATTENDANCE AND FAMILY
SOCIAL SERVICES DATA FORM 1, 1969-70, a copy of which is included in

the Appendix. Raw data tables are also included in the Appendix.
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PRESENTATION OF DATA

Each attendance aide and social worker completed an ATTENDANCE
AND FAMILY SOCIAL SERVICES DATA FORM 1 for each referral received,
The following tables and zraphs were compiled from this source of
information. A total of 2351 referrals were worked by the attendance
workers for the period of September 2 through April 15. Data forms
were not collected after April 15 to allow time for processing.
These 2351 referrals were distributed among the grade levels as

shown in Graph 8.01.

The average number of referrals per month for the seven and

one half month period wh2n data were recorded was determined to be
approximately 313, Using this average for the remaining month and
one half, the total number of referrals for the school year 1969-70
becomes 2817 or an average of 236 referrals per attendance worker.

In 1967-68, the first year of attendance aide services, 205 referrals
were handled per worker. 1In 1968-69, 264 referrals were handled per
worker. Since the attendance worker in the only all Title I junior
high school utilized a different type of approach, large numbers of
referrals were not recorded at this school. This procedure may have

been responsible for the reduction in the total number of referrals.

Referring again to Graph 8.01, referrals were distributed among
grade levels as shown by the percent of total column. Over fifty
percent of the referrals came from grades seven through ten. This
encompasses all of the junior high school and the first year of

high school.
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GRAPH 8.01
GRADE LEVEL DISTRIBUTION OF PUPILS REFERRED
TO ATTENDANCE AIDES AND SOCIAL WORKERS
1969-70
N = 2351
Percent
Grade Placement cf Number of Referrals of Total
Pupils Referred 100 2100 3'00 Referrals
%
Pre School 11 0.5
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The reaidence of pupils with attendance referrals was investi-
gated and reported in Graph 8.02. This shows that only thirtyenine
percent of all of the pupils referred for attendance problems live in
their original family state consisting of the natural mother and
natural father. 1In forty percent of the referrals, there is no male

parent figure present in the home,

The racial composition of the referrals is reported in Graph 8.03
and Graph 8.04. As a total group, the percent of black and white
pupils referred was equal at forty-seven percent. When examined by
school level, black pupils were in the majority at seventy-two percent
at the elementary school level; white pupils were in the majority at
both the junior high and senior high school levels with fifty-five

percent and sixty-seven percent respectively.

School level composition of referrals igs shown in Gr ‘ph 8.05 and

Graph 8.06. The most referrals were the junior high schools. Over
half of the senior high school referrals were for tenth g:ade pupils.
Junior high school pupils and elementary school pupils were fairly

evenly distributed among all grades.

Graph 8.07 and Graph 8.08 show that slightly more referrals

were for boys.

The educational attainment of the head of the household of
referred pupils provided the data for Graph 8,09, Data were not
available for 841 referrals, but it probably would be reasonable to

conclude that those referrals would follow a similar pattern as shown
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*A
*B
*C
*D

GRAPH 8.02

RESIDENCE OF PUPILS REFERRED TO ATTENDANCE

AIDES AND SOCIAL WORKERS
1969-70

N = 2351

C?’f—-—lq-'——D‘l’S'

B*

not
available

With
Natural
Mother and
Stepfather

7%
With Natural
Mother Only

40%
With Natural Mother
and Natural Father

39%

Natural Father Only 3%

Others 2%

Foster Parents 1%

Categories less than 1% of Total:

-with natural father and stepmother 0.707%
-with older brothers and sisters 0.50%
-with stepfather only 0,08%

-with stepmother only 0.087%
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GRAPH 8.03

RACIAL COMPOSITION OF PUPILS REFERRED TO
ATTENDANCE AIDES AND SOCIAL WORKERS

1969-70
N = 2351
£
B*
Black White
47% 47%

*A Spanish American 3%
*B Oriental 2%
*#C Indian 1%
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GRAPH 8.04

RACIAL COMPOSITION OF PUPILS REFERRED TO ATTENDANCE
AIDES AND SOCIAL WORKERS BY SCHOOL LEVELS

1969-70

N = 2351

SENIOR HIGH SCHOOL JUNIOR HIGH SCHOOL
N = 631 N = 985

4% Spanish American 37,
1% Oriental < 1%
1% American Indian 2% -

Black
Lo White

55%

ELEMENTARY SCHOOL

N =735 Oriental 4%

Spanish American 2%
American Indian <1%
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GRAPH 8,05

SCHOOL LEVEL COMPOSITION OF PUPILS REFERRED
TO ATTENDANCE AIDES AND SOCIAL WORKERS

1969-70

N = 2351

Elementary Senior High
Schcol Pupils School Pupils

31% 27%

Junior High
School Pupils

427
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GRAPH 8.06

GRADE D7 STRIBSUTION OF PUPTILS REFERRED TO ATTEWDANCE
ALDES AND SOCIAL WORKERS BY SCHOOL LEVELS

1969-70
N = 2351
SINIoA HIGH SCHOOL REFERRALS JUNIOR HIGH SCHOOL REFERRALS
N = 631 N = 985
g-EMH 1%
e ]
/oL enitn ) |
S Glaut Seventh 1 Ninth
N YA

, [ Grade  Grade
: ‘\\\\\\\\i Tenth { i '
2. ceass . Grade s [ 29% . 35% ,
[ : ;

Eighth Gcrade

35%

ELEMENTARY S 1'00L REFERRALS

N =735
\;Pre School 1%

Thira
Grade

10% Sixth
\ crace /

11% ,Fourth
Grade

2
Q .
o 4

¥



8.13

GRAPH 8,07

SEX COMPOSITION OF PUPILS REFERRED TO
ATTENDANCE AIDES AND SOCIAL WORKERS

1969-70

N = 2351

Girls Boys
47% 53%
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GRAPH 8.08

SEX COMPOSITION OF PUPILS REFERRED TO ATTENDANCE
AIDES AND SOCIAL WORKERS BY SCHOOL LEVELS

SENIOR HIGH SCHOOL

N = 631

1969-70

N = 2351

JUNIOR HIGH SCHOOL

Girls

50%

ELEMENTARY SCHOOL

N =735

N = 985

Boys

50%

-y

o

=
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GRAPH 8.09

EDUCATIONAL ATTAINMENT OF HEAD OF HOUSEHOLD OF PUPILS
REFERRED TO ATTENDANCE AIDES AND SOCIAL WORKERS

1969-70
N = 1510%
Completed more than
¥ I Twelfth Grade
™~
~ . (less than 2%)
' ™~
Completed )
’ not more \\\
than Twelfth \\\
Grade

Completed
not more than
Ninth Grade

10% Completed not more

than Sixth Grade

79%

*Data were not available for &41 of 2351 referrals.
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GRAPH 8.11

SOURCE OF INCOME OF FIF*MILIES OF PUPILS REFERRED
TC ATTENDANCE A1DIES AND SOCIAL WORKERS

1962-70

N = 2351

]37':'-—1 ‘I-/——- C*

Aid for
Dependent
Children

Employment \

\f 48.6%,

No Information
Availatle ;

[} f
\. 3%.6Y% ’

*A General Assistance 3.4%
“R Retirement 0.7%
%*C Other combinations of in:ome 0.7%
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GRAPH 8.12

PERSON OR PERSONS IN FAMII.TES OF PUPILS REFERRED T( ATTENDANC:"
AIDES AND SOCIAL WORKERS WHO ARE EMPLOYED

1969-70
N = 1143
///,//"”f"vY-”‘—-~N~N”"w~\\\
' ~
e "\
/- N
/// Mciiher’* Works
/
/ 20.2% .
Father* Works '
—_— 51.3% \

~\-\N~“‘-“N\\$

{

Both Farents* Work

\

28.5%

AN

| \W/

“Note: Includes other persers who head the household of which
the referred pupil is a membter.
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by the 1510 for whom data were available. The striking feature ahrnt
Graph 8,09 {3 the high percentag: fseventy -nine percent) whose educa-

.ion had not exceedwed sixth grade level,

Family size is shown in Graph 8.10. The number of children in

the farm’lies under ame sixteen range~ from ane to a high of thirteen,

Graph 8,11 shows that nearly helf of the families of referred
pupi:s had emplovment as their m7in source of income. Data were not
avai able from a large segment of t!e report forms. Of those who were
empl:ved, the father was the main worker in fifty-one percent of the
case:x. Both pareats worked in twent:y-eight percent of the cases and

the\vmther only worked in twenty prrcent of the cases.

Table 8.01 reports the reason~ for absences by the persons or
combination of persons involved. ata for 1375 referrals were reportec
in thesc categories. Reasons inve!ving the "pupil only" account for
seventv-nine percent of all the referrals. Of thes:2, seventy-six
percent were for illness and twenf! v -one percent were for emotioral
problems. Factors involving the rwther were the major cause of poor

attendance in nerarly ten percent of the referrals.
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TA*TE 8.01
NUMBER OF RWFERRALS TO AT"FNDANCF AIDES AND SOC™ AT, WORKFERS -
TABULATTION ACCORDINC iG CAUSES OF POOR ATTENNAMCE AND
COMBINATIONS OF ™" .4 I INVGTVED IN THE C 3B
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