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PREFACE

The Follow Through Program is authorized under Title IT of the
Economic Opportunity Act, the basic purpose of w ich is to stimulate
a better focusing of all available local, state and federal resouvrces
upon the goal of enabling low-income families and low-income individuals
of all ages to attain the skills, knowledge and opportunities needed for
them to becore fully self-sufficient. Follow Through communities are
asked for a commitment to implement processes leading

"1, To the direct participation of the parents of Follow
Through children in the develepment, conduct and overall
direction of the project.
2. The involvement of agencies, organizations and other
comnunity resources that have a concern for the poor.

3. The creation of a climate in which communication
between the poor and the non-poor can he achieved and in
winich a partnership betwecn the school and community can
be realized.'" *

The Follow Through project was developed by the Offic: of Eaucation
to sustain and supplement in the early grades the educational advantages
of low-income children who have had A full year's experience in Head
Start or compatrable pre-school program. Specifically, federul funds
have been made available to help school systems develop programs aimaed

at compensating children from vracially, socially and economically

*See National Follow Through Guidelines, February 1969
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disadvantaged families for handicaps that are due to family situations
and life styles.,

During the 196Y-70 school year, Follow Through proj~cts were implemented
in some 140 school systems throughout the United States. These projects
were designed not only to meet the instructional needs of young children,
but i addition the psychological, nutritional and medical needs as well.
Too, parent participation was considered a significant component of every
Follow Through project. Developers of tle Follow Through concept take
cognizance of the fact that a child and his behavior ar~ influcnced by
many facets of his life space, i,e., the family, the neighborhood. the
community and the schocl; therefore to consider the child in the vacuum
of the academic setting alone s to dec an injustice to the effect that
education programs can have on him. It is a well-established fact that a
child who is without shoes and adequately warm clothing and/or is ill,
tired or hungry will not be able to make use of school programs no matter
now "special" they are., Follow Through attempts to ameliorate the inadc-
quacies of impoverished home life by insuring that each low-income child comes
to school with his physical and mental needs having been considered. Follow
Through teachers, staff psychologists, social workers, nurses, parent
coordinators as well as perscns from other service agencies work together
to minimize adverse influences and maximize beneficial effects on th.e low-
income child's learning and development.

The United States Office of Education has identified a number of
groups and irstitutions which have demonsirated conceptual as well as

practical knowledge of successful techniques and approaches in working
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with low-income pupils. These approaches vary in scope and focus and
include d’fferent strategies directed toward instructional, parent
education, and other practices, The group or institution associated
with a given approach or '"model" is identified as a program sponsor.
Follow Through programs therefore vary according to the systematjcally
different approaches or models that are being tried. Model sponsors are
selected by local Yollow Through school systems and/or communities based
on the match conceptually and practically between local school system
personnel and the model sponsor,

A national evaluation of Follow Through is underway and in several
years should provide information as to the efficacy of the various educatiun
strategies utilized by different model sponsors.

Generally speaking, the first year of funding, low-income children with
full year Head Start or other preschool experience enter the Follow Through
project thuir first year of public school (kindergarten or first grade). The
The Follow Through project is expanded the second year to include children
in the next higher grade; the next year the project is expanded another

grade. Presently Follow Through is conceived as a K-3 project.

THE LOCAL ORGANIZATION OF FOLLOW THROUGH

During the 1969-70 school ycar Wichita completed its second year of
Follew Through. 1In both the fall of 1968 and the fall 1969, approximately
onc-half the graduates of full year Head Start were chosen in a stratified
Y andom éeloction to participate in the Follow Through prcject; the remaining

one-half full year Head Start graduates attended their regular neighborhood



schools. 1In September 1969, one hundred ecighty-six low-income full year
Head Start graduates selected for Follow Through (HSFT) were bused from
low-income residential areas to four elementary schools located on the
periphery of the city., * The receiving schools varied somewhat in the
socioeconomic status of their pupils: three schools could be considered
solidly middle class; the fourth school was comprised of children
approximately half of which came from lower working class homes and
half from middle class homes. This school was the only one which had
non-white families living in the district,

HSFT were placed in eight kindergarten and seven first grade classrooms
to which neighborhood pupils (FTCL) had also been assigned. These
children were in tne main from low-income families.¥*

It should be noted that the racial and socioeconomic mix of children in
the Wichita Follow Through project occurred by explicit design; Fuderal
Guidelines state, .

"In Follow Through, maximum feasible social, economic and racial
mixture of children is encouraged'.s%¥

Local program planners and managers agreed that a haterogemeous school
environment, encompassing a broad range of social, economic and ethnic
patterns would be an effective plan for maximizing educational opportunities
of both advantaged and disadvantaged pupils. This is not to say that one
% Though four low-income Follow Through pupils lived in the neighborhood

in which they attended school and were therefore not bused, the category
low-income bused is descriptive of HSFT pupils.
%% Approximately two Follow Through classmates came from low-income famili«s,

the category non-low-income is descriptive of FICL pupils.
#«%% See National Follow Thiough Program Guidelines, February 24, 1969 page 4
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group of children were expected to achieve at the expense of another group,
but rather, the advantage of mixing would accrua to both groups in o.der for
program managers to adjudge the Follow Througl project successful. The local
research staff took this fact into account in the research design and the
selection of comparison groups. (See the discussion of comparison groups,
pages 6 - 9).

The Philosophical Rationale for the Instructional Method

The Tucson Early Education Model (TEEM), devoicped by the University of
Arizona Center for Early Childhood Education was selected by local Follow
Through program planners and managers as the means Ly which Follow Through
would be implemented in Wichita. The -aodel emphasizes pupil individualization
as well as program procaesses such as pupil imitation of teacher-modeled
behavior, pupil discrimination of important educational cues, and such
teacher techniques as social reinforcement through praise, attention and
affection.® 1In Wichita, Follow Through classrooms were arranged with
four to seven interest centers per classroom, depending on class size; pupils
in small groups of 3-5 children spent about 807 of the total classroon
time participating in small group activities at interest centers. The
arrangement of classrooms into behavior settings tended to facilitate
interaction among pupils and adults in the classroom. Tables were
arranged to facilitate small group }nstruccion and to make it possible for
heterogeneous groupings of children to work independently. At least one
period duvring the day was open to self-selection activitfes in which the

child had responsibility for the organization of his own activities

* See Annual Report, Arizona Early Education Center, Junz 23, 1969,

8



around the available materials and space. Children were enccuraged
to actively cngage themselves in the learning process ducing struectured
activities through verbalization, handling naterials and participating
in demonstratiorns. Children were induced to learn by doing; teachoers were
endeavored to reinforce aspects of a child's behavior which were congruent
with ed.icational aims,

The stated objectives for pupils of the TEEM model include the
development of:

1. An intellectual base

2. Language competence

3. A moutivational base

4, Societal arts and skills, i. e¢., reading. mathematics and skills

for cocial interection.

DESCRIPTION OF CUMPARISON JRCUPS

In order to assess the impact of the Follow Through project on kirder-
garten and fixrst grade pupils, the evaluation plan called for the designation
of five comparison groups of kindergarten pupils and five comparison groups
of three low-income greoups and two non-low-income groups, namely,

1. Full year lHead Start graduates randomly selected for Follow Through

2, Head Start graduates not selected for Follow Through

3, Low-income pupils having not had either Head Start or Follow Through
Nen-low-income groups i ore comprised of neighborhood classmates of

low-income bused Folle. Through pupils and
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5. Non-low income pupils not participating in Follow Through.

Group 5 was utilized as a means of evaluating the academic progress
of neighborhood classmates in order to examins and note the effect of
Follow Through on the pupil achievement of this non-low-income group
participating in Follow Through. It should be noted that information was
not gathered on all *en groups with all instruments or tests included in
the 1969-70 Follow Through research design. As the findings are discussed
on each test or instrument, the comparison groups utilized will be noted.

Specifically the kindergarten groups were identified as follows:

1. Head Start Follow Through --HSFT--(Experimental group)

The group consisted of children from low-income families who
graduated from full year lead Start in 1%69 and who, in the
fall, 1969, were enrolled in their first year of Follow Through.
Children were bused from low-incomc areas to public schools
located in the outer arcas of the city where thev were placed

in classrooms to which local neighborhcod children were also
assigned.* Classes ware provided a special curriculum and
special teaching staff, and low-income bused children received
the comprehensive services noted in the previous saction.

2. Follow Through Classmates--FICL

The group was comprised of kindergarten classmates of low-income
Follow Through pupils (HSFT). They attended the neighborhood
school and, in the main, were from non-low-iancome families.¥*

* Though four low-income Follow Through pupils lived in the neighborhood

in which they attended school and were, therefore, not bused, the category
low-income brsed is descriptive of HSFT pupils.

#% Though two Frlluw Through classmates came from low-income families, the
cate~iy non-low-income is dzscriptive of FICL pupils,

ERIC

’10



O

ERIC

Aruitoxt provided by Eic:

1.

Head Start Non-Follow Through --HSNET
The group consisted of kindergarten pupils from luw-income
families who graduated from full year Head Start in 1969, were
not selected to participate in the Follow Through project and
in the fall, 1969, attended neighborhood schools.
Non-Head Start Non-Follow Through Low-InCOme---NHSN?T-LI
A seiecticn was made of kindergarten pupils from low-income
families who had not participated in full year Head Start and
who attended neighborhood school.
Non-Head Start Non-Follow Through =--Non-Low-Incoma=--NHSNFT-NLI
A random selection ¢f kindergarten pupils who attended four
non-low-income schools was made. The non-low-income comparison
schools were chosen in the f»llowing manner:
Each elementar; school in which there
were Follow Through classrooms was paired
with a non-low-income school on the basis
of comparability of:
-1968 third grade ITBS mean scores
~-socioccouomic status of the school
areas as 1eterminéd by a panel of

property assessors,

The first grade groups werce as follows:

Head Start Follow Through--tSFT (Experimental group)

The group consised of children from low-income famflies who

graduated from full year Head Starc in 1968 and who. during

11
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1969-70, enrolled in the second year of the Follow Through
project. A random sample of these children were given the total
ITPA in the fall of 1968 and again in the spring, 1969. Two sub-
tests of the ITPA were administered to the same sample of pupi's
in the spring, 1970.

Follow Through Classmates--FICL

The g:cup was comprised of & random selection of neighborhood
pupils, classmates of HSFT.

Head Start Non-Follow Through --HSKFT

The group consisted of 1968 Head Start graduates who were not
selected to pwcticipate in the Foilow Through project and have
attended neighborhood schuclz for two full years by the end of
the 1969-70 school year. A random selection of this group was
made and administered the total ITPA in the fall, 1968 and agnin
in the spring, 1963. Two subtests of the ITPA were a’ministered
to the same sample group in the spring, 1970.

Non-Head Start Non-Follow Through--Low-Incowme--NBSNFT~LI

A selection was made of children from low-income families who
had not participated in full year Head St-rt or Follow Through
and who attended neighborhood schcols.

Non-Head Start Non-Follow Through--Non-Low *income=--NHSNFT-NLT

A random selection of children attending four non-low-income
schools was made. These children had not participated ia full

yecar Head Start or Follow Through.

12
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MEASURES USED

Follow Through rlasses were described in terms of numbers of pupils
per classroom, race, sex and percentage of low-income bused Follow Through
pupile. Pupil aittendance and teacher mobility were noted. Questionnaires
administered co Follow Through teachers and teacher aides yielded information
about their :ducation attainment, work experience, and jot training as well
as their per;éptions of prpil achievement, interaction and attitudes. Their
impressions of the effects of Follow Through on others were clicited.

Invescigation of Follow Through parent participation was limited to a
quantitative anaiysis of racords kept by Follow Through staff.

Instruments utilized in the analysi. of pupil adjustment and achievement
were:

1. The Cognitive Abilities Test

2. The California Test of FPersonality

3. The Kindergarten Check List

4, The Illinols Test of Psycholinguistic Abilities

5. The Lee Clark Reading Rea.iness Test
FINDINGS

CLASS ROOM ORGANIZATION
In the fall, 1969 one hundred eighty-six low-income kindergarten and
first grade Follow Through pupils were placed in classrooms in varying
proportlons: in the classrooms of Two Follow Through schools the percecatage

of low-income pupils averaged around 40%; the percentage of low-income bused

O
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pupils a. the remainirng two schcols was about 65%. Program manajiers indicated
that this variation was due to available classroom space at the fodr Follow
Through receiving schools. The proportion of non-white pupils in the 1low-
income bused group varied from 50% to 100%. At only one Follow Tnrouszh

school were there non-white neighborhood classmates. The remaining three
Follow Through schools provided only whife neighborhood pupils.

The distribution of male/female pupils in Follow Through classrooms was
well balanced irn all but two classrooms: here there were less than 30% male
children in Follow ™hrough classrooms. Class size ranged from 20-33 pupils;
the median size was 23, 1In short, it can be said that Follow Through class-
rooms “cre comprised of both low-income bused pupils and non-low-income
neighborhood clas . "tes. The proportion of low-income to non-low-income
children varied from school to school as did the proportion of white-
non-white pupils. In classrooms pupils moved in small groups through a
series of interest centers designed to provide maxinmum eaucational input.

At the erd of the school year & loss of four low-income bused pupils and
six neighborhood classmates was observed from an examination of enrollment
records. Losses in Follow Through pupils were attributed by Follew Through
staff to residence changes and transfers outside the system. The analysis
of encollment records did not include total pupil mobility in and out of
the Follow Through project, but rather included only a description of a
two point in time, namely fall and spring enrollment changes.

Attendance ratios indicated that low-income bused kindergarten Fallow
Through bupils attended school less well than did either of the two low-

income ccmparison groups who attended neighborhood schools; however, fivst

ERIC

P 141



O

ERIC

Aruitoxt provided by Eic:

12

grade low-income bused pupils attended better than the avcrage city wide

first grade pupil and attended equal to or better than the low-inceme
comparison groups. In both kindergarten and first grade the two non-low-income
comparison groups attended above the city wide average.

It would he interesting to study the possible effects of class size and
composition in terms of race and socioeconomic nix on the achievement of
pupils, 1In addition a study of pupil mobility in and out of the Fcllow
Through program could provide illuminating information in terms of the

gross effect of the Follow Through p:oject.



[E

O

13

TEACHER AND TEACHER AIDE QUESTIONNAIRES

In the early spring, 1970, research staff, with the assistance of
Follow Through personmnel and public school administrators revised a
questionnaire (utilized last year) to elicit comments and opinions of
Follov Through teachers ard teacher aides. The responses of Follow Through
teaching perspnnel tended to be succinct, cogent and illuminating. However,
certain items elicited no response or elicited responses that did not answer
the question, These items should be re-evaluated.

Every preca.tion was used to protect the anonymity of the respondent;
however, research staff made concerted efforts through direct quotes to
convey the same quality of expression. The responses of 13 teachers ware

utilized.

liackground Information; Turnover Rate - Follow Through Teachers

It was found that Follow Through teachers tend to bé young (the mean
age vas 30), hold fewer Masters degrees by half, when compared with all
elementary teachers in the Wichita system; over half received their last
educational degree in the past five years; almost half have less than
five years of teaching experience, Over half the Follow Through tea:hers
taught the same grade level as they had taught previously.

Most of the Follow Through teacherc taught their first year in the
Follow Through program during the second year of the project, 1969-70.
One fifth of the Follow Through teachers were Negro which is more than
double the parcentage of the Negro elementary teachers in the system as

a whole. The turnover rate of Follow Through teachers the2 first year
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was about three times as great as the elementary teacher turnover fur the
system as a whole during the 1968-69 school year. The two year

turnover rate cf the original seven teachers reached 85.7%. The turnover
rate for the second year of the Follow Through project was about two and one
half{ times the 1968-69 elementary turnover rate for the system as u whole. A
study of the casual factors relating to high teacher turnover rates as well
as the effect.of high teacher turnover rates on Follow Through pupils

achievement may be warranted.

Follow Through Teacher Perception of Pupil Improvement

Follow Through teachers were asked their perreptions of pupil performance
inprovement in relation to the TEEM goals of developing language competeucy,
an intellectual base, a motivatriuvnal base, and societal arts and skills; v.z.,
social skills of cooperation and democratic process as well as reading, writing,
and arithmetic skills, Most kindergarten Follow Through teachers perceived
that their pupils greatest improvement came in che areas of language
competency and motivation. Teachers of firzt grade Follow Through pupils

saw grzatest improvement in the area of societal arts and skills.

Teacher Perceived ltroblems with Follow Through Pupils

When teachers were asked about problems in their classrooms, over 45%
indicated the following:
1, Absence due to missing the bus (all Follow Thrcugh teachers noted
this as a problem)
2, lAttcntion span

3. Behavior

ERIC
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4. Absence due to illness

5., Inability to assume responsibility

6. Overall attendance

One teacher perccived that other teachets in the building were a
problem in relatior to low-income bused pupils.

(Another problem is) “getting other teachers to accept children who
come on the bus. (They) advocate that no problem:z existed on the playground
until thosz children came. The children very quickly picked up the cues of

what the teachers wanted aid supplied the situation....'

Teacher Perceived Pusitive and Negative Aspects of Integrated Education

When askcd to covment on the positive effects of classrooms designed to
prc¢ ‘do opportunity for interaction between children of different racial and
economic backgrounds, 50% of the teachers did not answer the question asked
or did unot respond. Those who did answer the question responded briefly,
though positively, i.c., "They learn from each other. They find ouvt color
doesn't male a person different" or '"Racial knowledge; first hand relation-
ships".

Thirtyv-cight percent of Follow Through teachers did not respond to the
questioin about the regative (if any) aspects of primary school classrooms
designed to provide opportunities for interaction betwcen children of
different racial and economic backgrounds. The following are indicative
of the general quality of respouse.

"When the majority of the classroom is disadvantaged, they have a
tendency to set the tone and pattern for the classrcom. The advantaged

child sonctimes ret.cogresses’, or '"Some children have more and show f{t .

ERIC
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Furthe~ investigation is needed to determine the reasons for invalid
or no response to these questions. It is possible the question was worded
badly. It is also equally possible that the rationale for a project
structured to provide a racial and socioeconomic mix of pupils was either

A. Not understood, or

B. Deemed not acceptable by a high percentage of teachers in the

Follow Through program.

Coupled with the comment about teachers other than Follow Through
teschers not accepting Follow Through children, there may be an indication of
a serious need for Follow Through program planners and managers to support,
--indeed instigate Human Relations training for all schcol building personnel
in which Follow Through classes are held.

When asked about pupil classroom interaction, all Follow Through teachers
indicated that generally speaking, white and non-white pupils interacted in a
positive wiy. The following comments are indicative of ﬁhe expressions of
the teachers.

"if adults had rno more trouble than children we'd have fewer racial

problems', and "The children seem unaware of color and there are at

least three close friendships between white and non-white students",

and "It depends on *he personality of the individual child. Some

children are well liked, others are not. The color is not the

determining factor'.
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Follow Through Teacher Reacticn to Assistance Given by Programn Assistant

As part of the Tucson Early Education Model, the Follow Through
project employed three program assistants whose primary responsibility
was to serve as an educationAI change agent through helping teachers
develop skills and attitudes considered essential by Mode! promoters.
Program assistants worked with teachers and teacher aides in the ongoing
classroom setiing, demonstrating desired teacher behavior by modeling
with small groups of children, critiquing their own performances,
helping with planning and evaluation activities.

The majority of teachers remarks about program assistants tended to
be positive and in th- main program assistants were perceived as being
helpful and knowledgeable,

" is excellent in helping us understand the TEEM model

snd in giving us positive reinforcement. She has always teen thers

when we needed (her) and is an excellent resource., ‘....She is a very
strong and very thorough assistant."

One teacher responded somewhat negatively:

"I don't really think I felt at ease in requesting any help. But she

did volunteer .pecific types of services, e.g., attending a center,

buying groceries, sugpesting activities, a constant

critic."

Follow Through teachers indicated that Program Assistants could bn
more help to them by:

1.. Providing materials for classroom activities, such as intellectual

kits, games using math, phonetics, letters.
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2. Spending more time in the classroom working with teachers.
3. Assuming a more professional approach

" ....she was a very good teacher, but 1 felt she

could be more effective if she would deal with

teachers as professionals, and not c¢hildren.

Follow Through Response to Job Training

Follow Through teachers were provided during the 1°09-70 school year:
1. 30 hours of pre-service training, August 1969
2. 13 one-half day inservice sessions
3. Tvo tralning sessions at the Wichita Follow Through Conferevre,
Spring, 1970
Follow Through teachers reported
1. All teachers who were employed before September 1969 attenued
the full 30 hours of pre-service training.
2. All teachers who were employed before September 1969 attended
at least 13 inservice training sessions (included two sessions
of Follow Through Conference.)
In th2 view of some Follow Through teachers, inservice training could
we imprcved by providing
(Opportunities for)'more exchanging of ideas and presentation of
teachers' ideas to groups'".
"Less philosophy and more down to earth reality stuff, like what to
"

put in centers...s.

(Opportunitics to) '"deal with actnual situations wore, using small

ERIC

s ;)
o



19

group discussions; more critical discussions about ourselves".

Follow Through Teacher Commeats about their Effectiveness with the TEEM
Model; Teacher Aides ’

Most teachers perceived that pupil individualization was tlhie area of
greatest weakness in terms of implementing TEEM teaching techniques. No
Follow Through teacher felt she had been unsuccessful in implementing the
Model. 1In discussing teacher aide effectiveness, Follow Tiurough teachers
rated their teacher aides medium to high in quality of performance, though
the majority of tecachers perceived teacher aide training to be inadequate.
In their views, teacher aides need help in developing their own language,

writing a.d math skills as well as knowledge of how the program functions.

Follow Through Teacher Responses to Parent Participation in the Follow Through

Project

Regarding the Parent Participation component of the Follow Through project,

National Follow Through Guidelines are explicit in indicating that the school
and home must each buttress the efforts of the other through two-way
communication about the nature of the education process.
"Interaction between parents and Follow Through
staff...in homes, classrooms, and elsewhere in
the community.....can
1. Help parents learn how they can best support
and influence the program and, on their own,
contribute more fully to their child's total
developrient and
2. MHelp staff become more responsive to the

needs and goals of the parents and
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community and translate such goals into
meaningful project activities."

Home visits were made by Follow Through teachers; the average number
per year to low-income bused children's homes ranged from two to four; the
average rnumbers cof visits to neighborhood children's homes ranged from one
to four.

In discussing the major benefits of making home visits, explaining the
program, getting to know one another (parents and teachers), gaining insight
in knowing how to deal with the child and to report on the progress of the
child were mentioned most frequently by Follow Through teachers. Few teachers
expressed the importance of two way communication with parents. If local
progiam planners view the concept of dialogue and mutual contribution as
significant in the development of the Parent Participation Component,

Follow Through teachers and perhaps other staff members may need further
assistance in the understanding of and implementing the rationale for
parent participation in the Follow Through project.

Follow Through teachers, (12 out of 13) indicated that the amount of
volunteer help from parents of bused pupile was inadequate, Teachers ware
split 6-7 as to whether volunteer help from school neighborhood residents
was adequate. Major obstacles noted by Follow Through teachers in obtaining

greater parent participation in the school setting were:

1. Transportation
2, Too many chitdren in other schools
3. Swmall children at home

4. lack of interest

ERIC 73
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5. Lack of confidence in ability
6. feelings of inferiority
Program planners mav want to consider:
1, Additional ways of interpreting to Follow Through staff and parents
the importance or obtaining volunteer classrcom assistance,

Zz. Ways of alleviating the obstacles to greater parent participation.

Background Informition on Respenses from Teacher Aides

Each Follow Through teacher was assigned a paraprofessional, teacher
aide, to assist her in carrying out the classroom responsibilities. ‘Teacher
aides were asked a series of questions regarding their opinions about the
Follow Through project; in addition they pirovided research staff with
information about their education ard emptoyment backgrounds. Response from
fourteen teacher aides was utilized in this reporting.

Alrmost one third of the teacher aldes had obtained some college hours.
Over 71% had graduated from high school and/er obtained some celleze hours,

Twelve (867) vl fourteen tecacher aides were nou-white; two were white.

Fifty percent of the Follow Through teacher aides compicted their Lirst
year of cmployment in compensatory education programs in une Follow Through
project, Seveuty perceni: of tlic teacher aides participated in the full 30
houvrs of pre~service training.

In responding to 4 serivs of guestions structured to clicit response
indicating the level of job satistaction, seventy pareent in nearly atl
cazes believed that the activitics they did often were useful. Tbis fact

would scem to indicate high job satisfactien. thirty-six pevcent or Foilow
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Through teacher aides reported they felt they could attend to mor: duties
than they are presently assigned.

Most tecacher aides indicated they believed the Foliow Through program
was very helpful to children and that in the main Follow Through pupils
demonstrated considerable/great improvement in specific skill areas.
Teacher aides suggested:

1. Usiné more men teacher aides.

2, Taking walks in the neighborhoods of bused children.

3. Obtaining, as needed, substitute teachers that know how to teach

in Follow Through classrooms or pay a double salary to the aide

on days when substitute teachers are needed,
PARENT PARTICIPATION

A basic tenet of Follow Through is that it is the right and responsibility
of Follow Througl. parents to become deeply involved in the decision making
processes that effect the nature of their children's education. "Accordingly,
parents must be given opportunities to take an active role in all aspect. of
Fcllow Through. Interaction between parents and Follow Through staff--in
homes, classrooms, and elsewhere in the community--caan (1) help parents lesrn
how they can best support and influence the program and, on the’r own, contribute
more fully to their child's total development and (2) help staff become more
responsive to the nceds and goals of the parents and community and translate
such goals into meaningful project activitiee.' %

Accoidingly, Follow Through program plinners and managcrs provided

*See Follow Through Program Guidelines, February 24, 1969
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opportunity for interaction between parents and Follow Through staff.

The five distinct areas of parent participation considered in this
1969-70 evaluation of F.llow Through were:

1., Home visits by teachers.

2, School conferences with teachers.,

3. Parent participation in the classroom as observers or volunteers,

4, Poient participation in social and/or educational meetings.

5., Parent participation in the prccess of making decisions about

the nature and operation of Follow Through, through me.tings
of the Policy Advisory Committee (PAC)

Information regarding parent participacion was gathered from Follow
Through staff reports and the data in the main lended themselves to a
quantitative analysis of a rather surface or cursory nature.

The findings clearly demonstrated that a great amount of contact
occurred between Follow Through staff and parents of Follow Through pupils.
Follow Through teachers reported they had visited all the homes of both
low-income bused :upils and neighborhood pupils at least once during the
school ycar. From the same records it was evident that overall, Follow
Through teachers fell short of achieving the goal of at least four visits
during the school year to homes of bused pupils. The average number of visits
rveported for kindergarten was 2.7; for first grade it was 3.2,

The most commonly ident? icd {tems discussed during hom: visits as
reported by Follow Through teachecs, concernzd the child's progress at
schoul,.health, cleanliness, clothing, complaints ot pupils and parents,

and parent participation in school activities.
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Parents of Follow Through pup‘ls visited schoo. fer the p'rpose of
conferencing with the teachers. Teachers reported taat less than one third
of the parents of bused ! indergarten pupils visited schcol fer this purposc
during the school year; less than one fifth of t ¢ parents of bused first
grade pupils attended at least one ~onference at school. On the other hand,
less than two thirds of the pareuts of neightorhood pupils, both kindergarten
and first grade, attended school for the purpose of conierencing with the
teacher.

Parents gave many hours of their time in helping with or observing
in Follow Through classrooms. Teachers reported 186 parents and iriends of
Follow Through pupils gave over 1,437 hours nf volunteer service in Follow
Through classrooms. In addition, parents of 26 Follow Through pupils
accompanied classes on field trips.

Mectings for the purpose of providing information, discussing matters
of mutual concern, providing certain kinds of training or simply providing a
social opportunity for parents to get to know one another were held for
parents of Follow Through pupils,

Thirty-seven such meetings were planned and implemented by parents and
Follow Through staff. From information made available by Follow Through
staff, about on--half of both low-income and neighborhood parents participated
in at least one of these meetings.

The Policy Advisory Committee (PAC) wiich was comprised of twenty-threc
parents of low-income Follow Through pupils aleng with representatives from
the Comrunity Action Program and other agenciecs, met ecleven times during

the school vear., The average number of low-income parents attending PAC

27
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meetings was eleven; the average number of staff attending was five Based
on information made available from staff records, twenty-e¢ight low-income
Follow Through parents attended at least one PAC meeting. 71ne average number
of meetingu attendcd by parents was three.

Discussions were held and decisions about Follow Through were made on
a broad range of topics including:

1, Organization and structure of PAC

2. Appointment of comitteess and representatives

3. Finance

4, Policy regarding Follow Through

5. PAC business

6. Follew Through Activities

7. Follow Through and related programs

8. Coiznunice jons with related organizations.

Conclusion

Ungquestionably, Follow Through schools and homes have been drawn
more closely together through the efforts of Follow Through staff. Even
though the reporting of Follow Throu-h teachers inaicates the goal of
four home visits per low-inceme, Fcllow Through pupil, during the school
year was not rcached, the fact is important that even two visits a year
provided opportunity to open the school and home to each other for the
benefit of the child, the home and the school. Because reports by
teachers of items discussed during home visits seemed highly teacher-

centered and unflateral in approach, it may be that more help is needed
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by teacher: in focusing on broader goals in their visi.s; namely, to
include the ;oncept of dialogu~, to become listeners, and therefore, more
sensitive to tﬁe needs and desires of their pupils' parents for those
whose interests they have in common, viz., children.
National Follow Through guidelines continue to place an emshasis
on parent participation in Follow Through projects. More accurate and
efficient means of obtaining information about these activities should
be devised. 1In addition, some means must be found to obtain a more
qualitative measure of the parent participation c¢» ponent.
If indeed, as Wational Guidelines state,
"The Follow Througi: Program is committed to efforts
that assist in opening up the school and the community
to each other for the benefit of the child, the home
and the schecl',
qualitative examination of changes in adult attitude ani skills should be

discernible if the goal is met.
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COGNITIVE ABILITIES TEST
Introduction

Some education researchers, notably Arthur R. Jensen of the University
of California, suggest that because of differences of about 15 points in
the 1. Q. scores of Negroes and Whites, there are genetic differences between
the twe races in learning patterns, the differences working against Negroes
and disadvantaged generally when it comes to abstract reaso.ing or cognitive
development. However, most present day educators and social scientists reject
the proposition that innate ability is related to race or social class of
individual children. Rather, the ability of groups of children to score high
on intelligence tests is a reflecticn of the experiences and opportunities
to which they have been exposed. This is to say, the development of cognitive
skills is directcly rel ited to the quality of environmental encounters to which
an individual has been subjected. Conversely, cultural deprivation can be seen
as a failure to provide experiences for children that are stimulating so that
brain processes can develop which can be translated into ihe development of
cogiitive ability. Presumably, the longer a child has experienced deprivation,
th2 more pronounced are the effects on the uevelopment of these abilities.
Further, studies by Benjamin Bloom, J. McVicker Hunt, and others dispel the
old concept of "fixed intelligence" with their findings that intelligence {is
a developing fuaction and that the effects of extreme environments on . .ell-
igence are about 20 I. Q. points. Data from the Bloom study suggest in terms

of intelligence wmeasured at age 17, about 50 percent of the development
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occurs before azge four, about 30 percent more before age eight, and atout
20 percent more before age 17.%

A central thesis of Bloom's work is that a characteristic such as general
intelligence becomes stabilized and change in this characteristic becomes
more and more difficult as it is fully developed. To produce a given
amount of change requires more and more powerful environments and increased
amounts of effort. This is to say, it is easier to bring about a particular
type of development in a preschool er primary cinild than at a later point.

In relation, therefore, to cognitive development, though there is a
limited amount of data available at this time from studies of various
programs of compensatory education, success in develeoping language and
nur ber skills, as well as increasing measurable intelligence and thinking
abilities, depends in large part on how much effort has been made to
teach these skills, to interest children in scholastic matters, and to
inculcate in pupils a concern for achievewent. Compensatory programs
differ radically in their approaches, ranging for example, from highly
structured teacher-centered programs such as Bereii.r and Englemann to
the spontaneous pupil interests av.! materials centerod programs of the
Montessori school. However, most evidence available at the present time
tends to show that though compensatory prog. ams do vary radically in
their philosophical and program approach, children from poor families
show greater gains in achievement and measurabie intelligence vhen group
activities contain heavy inputs of conceptual material in regard to
language, numbers and abstractions.

* Benjamin S. Bloom, Stability and Changes in Human Characteristics
New York: John Wiley & Sons, Tnc., 1964
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In order to obtain a measure of intellectual developmint thae Cognitive
Abilities Test (CAT) was administered by classroom teachers to two groups
i of 1969 full year Head Start graduates, in the fall, i969 and again in the

spring, 1970. The groups to whom the test was administered wer~:
% 1. Low-income kindergarten Follow Through pupils (HSFT)
2, Low-income Head Start graduates not selected for Follow Through
attending kindergarten in their ncighborhood schools (HSNFT)

Instrumentation

Cognitive skill development is important in kindergarten-age children
because these skills are necessary in leaming to read and in learning the
i basic ideas of mathematics and science. The Cognitive Abjilities Test purports
to provid: a measure of gencralized thinking ckills that a child needs if he
! is to be successful in school work. The specific arcas of cognitive skills
measured by the test are:
1. The ability to label or namec objects or actions or to
identify objects when given their use
2, The ability to identify size, position ana quantity
i 3. The ability to sre relationships and to categorize or
classify objects
} 4, The ability to deal with quantit: .ive relatienships and
{ concepts
The CAT was acministercd orally to small groups of eight or less
| kindergarten pupils at a time by the classroom teacher; tests wer2 scored
and the results recorded by a local school administrator who also made use
l of the data Iin a rescarch project for a doctoral dissertation. An analysis
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of CAT pretest and postiest scores is presented in the next section.

Findings

Information yielded by the Cognitive Abilities Test indicate though
HSFT as a group scored higher at pretest, by posttest there were no
significant differences between the scores of HSFT and HSNFT. Both groups
made signifieant gains during the seven month testing interval; however, at
both pretest and posttest both groups scored below the average DIQ of 1(0.
This is to say, though significant gains were made by both groups of Head
Start graduates the {Jjfference at posttest betwe~n the two groups in the
achievement of generalized thinking skills was not significant; both groups
of 1969 Head Start graduates, after one year of public school education, one
group enrolled in Follow Through, one group attending neighborhood schools,
continued to score belcw the average of their peers.

A nunber of important questions are generated.from this finding, vis.,

1. In Wichita how do other groups of kindergarten pupils, both low-

income and non-low-income compare on an intelljgence test measure?

2. Can the effects of deprivation and poverty in .erms of the develop-

ment of actualized mental capacity (mental age) be ameliorated
by additiona® ‘nses of the compensatory education, Follow Through
during the following school year?

Because there mas be cert<ir limitations to group administered tests,
data from individually administered intelligence tests given by trained
psychometrists witl be utilized in next year's evaluation of the Follew
Through project. The importance of obtaining comparative informaticn on
groups of pupils on the development of measurable intelligence in order to

O
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secure baseline data from which generalizations to other test measures can He

made is highly critical to the evaluation of compensatory education efforts.

o
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THE CALIFORNIA TEST OF PERSONALITY

Introduction

The California Test of Personality was designed to identify certain
intangible factors relating to personality and social adjustment, Though
measurement of capacity, skill, and achievement are important in examining
a child's progress in school, significant aspects, such as how a child
{feels about himself and about his relationships with his peers and others,
can often provide clues to his personal and social adjustment. Most
tehavioral scientists believe adjustment to life is based on feelings of
perscnal and social security.

The subtest, Sense of Personat Worth, is purported by the test
developers to provide a measure of an individual's feelings about how
he is regarded by others and about his own evaluation of his chances for
future success. The Sense of Personal Worth subtest was administered by
classroom teachers to small groups of kindergarten pupils in the fall,
1969, and again in the spring, 1970. The tests werec collected, scored,
and the results recorded by a school administrator who was also using
these data as a part of a rescarch project for a doctoral dissertation.

In order to assess the impact of the Follow Through project on
kinderygarten pupils in terms ol their personal adjustment, the Sense
of Persenal Worth subtest of the California Test of Personality was
administerced to two groups of kindergarten pupilts. ‘lhey were:

l. low- ncome kindergarten Follecw Through pupils (HSFT)

2. low-inceme Head Scart graduates not selected for Foltow Through
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attending kindergarten in the neighborhood schools (HSNFT)

Findings

After examining the pre and posttest scores it was found that the
correlation between bre and posttest scores for both groups was not as
strong as might have been anticipated. Which is to say, apparently
those who scored liighest .1 the pretest did not necessarily score highest
at posttest. Neither grou) ma .c significant gains during the testing

l interval of seven months and there was no difference in the amount of
, gain made when comparing the two groups.

The average score of HSNFT was slightly higher, though not significantly
! so at pretest and Pos’ test,

In conclusion, the following questions have been raised in regard to
the findings on the Sense of Personal Worth subtest,

1. Why did not the pretest and posttest scores corrclate more strongly?

2. What is the acra for this subtest? This is to say, how do other
pupils (low-income and non-low=-income) score on this subtest?
(Norms are available for several subtests as well as for the
entire California Test of Persconality, but norms are not available
for just one subtest)

3., 1s it reasonable to anticipate that the effects of deprivation and
poverty, which often produce lessened feclings of self-worth, can
be remediated significantly Juring a seven-month testing interval?
That is, if the environment in which a child has lived for five

years is attributable to lessencd feelings of self-worth, no matter
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how strong the program input, could we logically expe:t that
the effects of said program would be measurable on a short-term
basis?

4, What are the limitations of a group administered test of this
type for this age child, especially for those kindergarten
children who come to school with severe educatioial deficiencies?

Further investigation is needed in order to answer these questions,

Q
i i



——

N —

35

LEE CLARK READING READINESS TEST

Introduction

The l.ee-Clark Reading Readiness Test is a part of cthe basic testing
program of the Wichita Public School System; that is to say, the test is
adninistered and scored by the classroom teacher and is given to all first
grade pupils in the school system in the fall of every year. The test purports
to predict a child's ability to learn to read and consists of four subtests
vhich include measuring the pupils ability to match similar and dissimilar
letters and words, oral vocabulary and understanding of concepts as well as
ability to follow directions.

The scores of five groups of first grade pupils were analyzed in order to
obtain information about the comparative reading readiness of children
participating in the Follow Through project: three groups were comprised of
children from low-income familics, and tvo groups from non-low-income families.
Specifically the groups designated were:
wow-Income Groups

1. Low-income first grade Follow Through pupils (1968 full yecar Head

Start graduates) (HSFi)

2. Low-income full year 1968 Lead Start graduates not selected for
Follow Through attending ncighborhood schools (HSNFT)
3. First grade low-incomc pupils who participated in neither Head Start

or Follow Through (NHSNFT-L1)

Non-Low=Income_ Groups

4 First grade classmatcs of low-income Follow Through pupils (I'ICL)

5. First srade non-low-inceme pupils not participating in the tollow
O
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Through project.

Findings

At the beginning of first grade, 1968 Head Start graduates who
participatad in Follow Through for one year, viz., kindergarten did not
evidence significantly greater readiness for reading as measured by the
Lee Clark Reading Readiness Test than did 1968 Head Start graduates who
were not in Follow Through and attended the neighborhood schocls. However,
both groups of Head Start graduates demonstrated significantly greater
reading readiness than did low-income pupils who participated in neither
Head Start or Follow Through.

The classmates of low-income Follow Through pupils evidenced comparable
reading readiness to the group of non-low-income first grade pupils not
participating in Follow Through. There were, however, significant diffefences
between the scores of low-income and non-low-income Follow Through pupils.
This finding wss anticipated for it is a well documented fact that home
background and the broader frame of reference of pupils from non-low-income
families would, generally speaking be i1eflected in higher achievement and
readiness scores. These differences remain even after exposure to one full
year of Follow Through. The final two years of the Follow Through project
in which there is an enphasis placed on developing reading skills will provide

the opportunity to determine if these diffcrences can be obliterated.

QU



37

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
ntroductinn

Most educators believe language is the "ey to learning. A high
percentage of children, disadvantaged by virtue of culturally and socizally
irpovetished Tome environments, enter school with such serious language
deficiencies <hat they are unable to make use of regular public school
pregrams in a way that miadle class children historically have done.

wehavioral scientists and ~ducators have long recognized that there
is a close relationship between the ability to communicate and the ability
to develop cognitive skills. That is to say, if a child is deficient in
language skill he will have difficulty organizing his perceptual skills
for, if words canrot he understood there will be great difficulty in
carrying cut described activity, It is for this reason T'ollow Through
program planners and cvaluators arce concerncd with.the language develop-
ment skills of pupils participating in the Follow Through project.

The Ittineis Test of isycholinguisiic Abilities is a test designed
to detect specific abilities or disabilities in language development;
it is uscful as a diagnostic tool and also as an aid in designing
remedial programs. Two subtests, Auditory Association and Verbal Expression,
were administered by trained psychometrists to individual kindergarten pupils
in the fall, 1969 and spring, 1970; the auditory-vocal association and vocal
encoding subtests which are comparable subtests to those given to kindergarten
pupils werc administered te first grade pupils, spring, 1970. Kindergarten

pupils roceivid the revised edition of the test; first gradc pupils received

O
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- the same test (experimental edition) as was given one yeat ago.
The auditorv association (auditory-vocal assnciation) subtest taps

the child's ability to relate concepts presented orally. A sentence

technique is used, presenting onc statement followed by an incomplete
l analagous statement, and allows the child to complete the second statement
appropriately, i.e,, "I cut with a saw; I pourd with a ___ ", TA
dog has hair;.a fish has _". The analagous statcments are pre-
sented in the order of increasing difficulty. Scores on this subteut
correlate highly with the Biaet and WISC which provide mcasures of actualizcd
mental capacity (mental age). This subtest therefore, provides a measure not
only for determining the equivalence of groups before treatment, but also
provides baseline data from which generalizations to other data can be made.

The verbal expression {(vocal encoding) subtest assesses the ability of the
child to express his own concepts vocally. The child is shown four familiar
objects, one at a time (i.c., a red rubber ball) ana asked, ""Tell me all about
this." The score is the nuinber of discrete, relevant and approximately factual
concepts expressed. The ability of a child .o verbalize his thougnts provides
one means of determining his ability to understand the concepts of size,
shape, celor, ctc.

The entire 1TPA was administed in the fall, 1968 and again in the spring,
1970, to a sample of two groups of 1968 Head Start graduates: viz,, low-income
kindergarten Follow Throagh pupils (HSFT) and thos=c pupils who - .re not
selected for Follow Through and attcended neighborhood schools(HSNFT). A

report was published on these findings.*

“See Evaluation Report, Scptember 1968 - Mae, 1969 tollow Through Project,
Wichita Public Schoals
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Two sutests of the ITPA, auditory (vocal) association and voycal
encoding (verbal expression) were administered to the same sample of
1968 lead Start graduates in May, 1970, onec year following the last ITPA testing
at the completion of first grade. 1n addition, the two subtests were
administered to three other groups of first grade pupils viz., low-income
non-Head Start (NHSNFT-LI), to the classmates of low-income Follow Through
pupils (FTCL).and to a non-low-income comparison group not participating in
Follew Tnrough., {(NHSNFT-NLI)}

Further, the two subtests of the ITPA, auditory association and verial
expression were given to the five groups of kindergarten pupils in the fall,
1969 and again in the spring, 1970. (For a morc complete discussion of
comparison groups sec pages 6 - 9 , of this icport)

The raw and language age scores of the comparison groups noted above

were analyzed and the report of the analysis follows.

Findings

Regarding Auditory Association, Kindergarten

In Septerber 1969, the two kindergarten low-income comparison groups
were cquivalent to the experimentrl group on the auditory association
subtest. During the seven month testing interval all three kindergarten
low-iucoure jroups made significant gains; however, by spring, 1970 the
experimental group scored significantly higher than Head Start graduates
attending neighborhood schools or low-income kindergarten children who
perticipated in neither Head Start or Follow Through. At posttest, seven
months after pretest all three low-income groups achicved below their mean

chrenonlogical age; hewever, greatest gains were rade by the experimental
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group, i.c., cleven months during the seven month testing iitcrval. Head

Start graduates attending kindergarten in neight»rhood schools gained a total

of ten .onths during the same interval; non-Head Start low-income pupils gained

eight months during the seven month testing interval. Obviously, low-incom2
kindergarten Follow Through pupils made the greatest gains of the three low-
income groups in decreasing deficits in pupils ability to make usc of oral.y
presented conﬁcpts.

Considering the two non-low-income comparison groups, viz., ncighbor-
hood school classmates of low-income Follow Through pupils (FTCL) and the
non-low-income comparison group not participating in Follow Through, (NHSNFT-
NLI) the groups were cquivalent at pretest and at posttest seven monihs later
continued to be equivalent; at posttest both groups achieved seven months
above the group mean chronological age. From the analysis by school
kindergarten auditory association scores, grecatest gains occurred at
School 1V with net gains of 16 months for HSFT and i8 months for FICL.

Regarding Auditory Association, First Grade

Both the oxperivental group HStT, (low-income first grade Follow
Through pupils) and [irst grade llcad Start Non Follow Through pupils
(HSNFT) made significant gains during the interval of May, 1963%-May 1970.
(Data were not available to compute gains on the non-Head Start low-income
group (NHSNFi-1.1). Significant differences cxisted between the scores of
the experimental group and USNET in May, 1969 in favor of the former and
continuced to May, 1970; highly significant diffcerences existed in May, 1970
between HSF1 and NUSKIT-LI in favor of HSFIr., Of the three low-income

- . . T
comparison groups only the experinmental group achieved above the group s
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chronological age, May, 1270. HSNFT demnnstrated six menths r:tardation
May, 1970. At the same time NHSNFT-LI demonstrated 13 months retardation.

The two non-low-income groups, first grade classmates of low-income
Follow Through pupils (FTCL) and the non-low-income comparison group not
participating in Follow Through (NHSNFT-NLI) were equivalent May, 1970 and
both groups achieved above their groups mean chronological age. Further,
in May, 1970 the experimental grcup (HSFT) achieved at a rate cqual to

their non-low-income classmates. Both HSFT and FICL achieved above their

groups mean chronological age, M.y, 1970. In other words in terms of a

child's ab/lity to make use of orally presented concepts, and in terms of
scores that correclate with the Binet and WISC, measures of mental age,
following three years of compensatory education viz., Head Start and

two years of Follow Through, as of May, 1970, HSFT=FTCL=NHSNFT-NLI. The
significance of this finding is substantizl for it provides cvidence that
certain cffects of poverty and deprivation can be aﬁeliorated after three
years of compensatory program; NHSNFT-LI, on the other hand, after two
years of standard programs, demonstrated a full year's rectardation in
terms of ability to relate to orally presented concepts, by the end of

first grade.

Regarding Verbal Expression - Kindergarten

In September 1969, the two kindergarten low-income ¢ mparison
groups were cquivalent to the experimental group on the verbal cxpression
subtest. This is to say, at the beginning of the kindergarten school
year the three low-income comparison groups started with (statistically)

equal skill in ability to verbalize understanding of important concepts
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of size, shape, color, function, e¢te, Statistically significait gains
wverc made oy all three groups: lLiowever, by May, 1970 (posttest) significant
differences existed in the meuan scores in favor o1 the experimental group:
of the three low-income comparison groups at postiest only HSKFT achieved
above the 1ean chronological age. ‘the net gain tor HSKET on the verbal
expression subtest during the seven rooth testing interval wvas 19 months.
HSNFY showcd‘a 13 nonth gain vheroos Nisiif-L1 dewonstrated a seven month
gain.

in comparing the verbal cipression sooves ob the two vou-low-inconw
groups viz., the ciu.smates of Tow aincume Follow Through pupils (FTCL)
and the non-low-incone comparison gioup (MHSNFT-NII) not participating in
Follos Through at prclest, Septenber 1969, at the beginning of the
kindergarten year significant dirferences existed between the two groups
in favor of FICL. Further, significant pgains were made only by FTCL
during the school year and thorefore the ditferences were greatly increased
by posttest. In examining the language age svores it was found that
FICL gained a total of 15 monthy during tlo seven month testing interval;
the non-low-incore comparison group suftfered 4 less of two months in
verbal ability during the samv interval. At posttest FICl functioned
13 months above the group's meau chrenclogical age whercas the non-low-
income comparison group fuactioned tive ronths below,

At the present time the loss dn veroal ability of NHSNFT-NLL
pupils cannot bz explained. Howcver, the outstanding gains in verbal

ability of both low and non-low-income pupils should b2 aoted.
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Regarding Verbal Expression, First Grade

Both groups of 1968 lead Start graduates viz., HSFT (low-income
first grade Pollow Through pupils) and HSKNFT {first grade Head Start
Nor Follow Through pupils) made significant gains during the one year
testing interval between May, 1969 and May, 197C, Data were not available
to dotornine gains of the third low-income group (non-Head Start non-
vollow Through),  There were no giecnificant diffeorences in the veron?d
cxpression scores between Hsil and HSNFT in May, 1969 or in May, 1970;
how:ver, there were significant differences between HSFT and NHSNFT-LI
in My, 1970.  (May 1969 data were not available on NHSNFT-LI) In
considering the three low-income groups, in May, 1970, only che experimental
group, ISFT, achieved above the group's mean chronolegical age; HSNFT
demensirated two months retardation in May, 1970 and NHSNFT-LI demonstrated
13 nonths retardation.

Considering the two nen-lov-incorc comparison groups, viz.,
clat smates of low-income Follow Through pupils (FICL) and the non-low-
income comparison group of Non iiead start Non Totlow Through pupils
{(NH3NFT-NL1), the groups were [¢md to be equivatent in May, 1970. Both
groaps achicved above their mean chronological age in Miy, 1970.  Further,
Yeliow Through pupils - loa-income and non=low-income were found to be

statistically cquivalent in Mav, 1970,

ERIC
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Conclusion

If, in fact, language is the key to learning, Follow Through
progran planners and manager:e should be heartened by the {indings of
the analysis of the 1969-70 11PA scores., The data consistently show
gains in favor of the low-income ¥Follow ihrough pupils and increasing
retardation in the low-income comparison greoups. Head Start graduatcs
showed less retardation than tlose low-inconme pupils who had not partici-
pated in either Head Start or totlow Through. Further, the rfacet that
auditory association scores nf the experimental group at the cnd of first
gradc were equivalent to scores of their non-low-income classmates, whese
scorus in tui . were equivalent to the scores of non-low-income pupils not
participating in Follow Througn (i.e,, HSFT=FTCL=NHSNFT-NLI) is very
substantial. Data scem tn indicate that in terms of language develop-
ment the Follow Through project is able to ameliorate the eftects of
social and culrural deprivation caused by unstable honme environment and
poverty. And too, though program planners bulivve in the cfrficacy
of providivg sociorconomicaliy and vacially mncegrated educacienan
opportunitics, that is, prograns which clesely simulate the real Tife
adult co-munity envivenment, they are convisnceed that it is oducarionally
nnsound if Gre grovp of childrea viz., lou-iccone, achiove at the vxpense
of arothor group, viz,, non-ltow=-incenc.  Therefore, to bo able to say
that Tev-1nvone Follew Thrensh pepils are in tact achieving ot a
rate corparahle to their non-low-incene classpates, vho in turn ave
achieving at a4 rate comparable to non-low-incerme pupils not in tellow

threugh, is iadead & substantial dinding.
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It remains to be seen if in another year the rates of achievement

in language development can be maintained for Follow Through pupils.
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THE KINDERGARTEN CHECK LIST
lptro@gg}ion

The Kindergarten Check List which was developed by Dr. Joseph Brewer,
Director of Wichita Guidance Center, provides a measure of a teacher's
perception of a kindergarten child's adjustment to school and readiuncss
for learning. The philosophical underpinning of the Check List is that
learning is facilitated by at least three interrelated clements, nancly:

1, The capacity of a child to function cffectively, using

knowledge and reason (cognitive functioning)

2. The ability of a child to relate positively to his peers

and others

3. A positive self concept

1t is the attainment and intermeshing of these clements in the areas
of cognitive functioning, interpersonal relationships and positive feelings
of sclf worth which promote learning skills (i.e. reading skills)

Pr. Brewer contends that certain behavior characteristics in children,
rctated to the elements which disencumber lcarning, and which portend success
or lack of success in school, are vasily identifiabl: by the kindergarten
classroom teacher.

The Check List consists of twenty-two items which concern the chiid's
abivity to take care of persomal nceds, ability to work independently, to
assume responsibility, listening habits, ability to relate positively with
peers and teacher, duterest in school activitics, ctes Scores may range

{vom O Lo 66: loz score is an indication of good adjustment, high score, an

ERIC
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indication of poor adjustment. Which i: ¢. <av, the lower the score the more
ready for academic work is the stugent.  The tost was standardized and the

items corvelated with the major concorn o 1v ot prade teachers, the ability

s

of pupris to read by the end of rhe woav. "o cvade)

i-'indin&:

The Chuek List was senred by olassroom teachiors on the five conparison
aroup: of kindergartea papiia, 1. o,

1, tov-ipcone wiadergav-en follew Dvoushy pupile (0S01)

2. Low-income Head Start graduates attending kindergarten in
ncighborhood schools (HSNFT)

3. low-income kindergarten pupils who participated in neither Head
Start or Follow Through and who attended neighborhood schools
(NHSNFT-L1)

4, Non-low-income kindergarten classmates of Yow-income Follow
Through pupils (FICL) and

5. Non-low-income kinderparten pipils not participating in Pollow
Through (HHSWFT-NLT)

The scoring was done in the fall of 196% (pretest) and in the spring

of 1970 (posttest). The findings woere as tollows:

1. AL pretest, considering all tive corpariron groups, only the non-
tov-income group not pavticipating in follew Throoegh scored below
the st mlardized nora, Which is to sav, whe s contra-ling scores
of nii five comparison greups with the avesage score made hy
kKindevearten pupids in Wichita, only the sroup of non-low-incone,

non-lollow Thyeugh popils dosonstrated adjus tieat te school and
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rcadiness for learning --- equal to or better than the average
or norm, The three low-income comparison groups and Follow
Through Classmaics demonstratcd less readiness than the norm
at pretest.

2. By posttest in the spring of 1970, though all [ive Zroups
evid?nced gains in adjustment and readiness, again only the
non-low~income Follow Through greup scored equal to nr better
than the norm.

Createst gains were demonstrated by Head Start graduates attending the
neighborhood schools, Least gains in adjustment were made by low-income
Follow Through pupils,

Further, at posttest, in the view of classroom teachers, over one-fourth
of the low-income Follow Through pupils demonstrated behavior which test
developers consider scevere maledjustment, warranting further investigation.
18% of NSNFT were so perceived at posttest, and 213 ol NHSNFT-L1. “Severe
maladjustment' was also demonstrated at posttest by 12,7 percent of the
classmates of low-inceme tollow Through pupils, Only *.7% oi the noa-
low-income comparison groups not participating in Follow Through were so
pereeived by their teachers in the spring of 1970,

Fellow Through teachers identificd the following iteas in May, 19,0

“as being significant in the lack of adjustment of their pupils., (Ranked
from highest to lowest in percentage of teachers expros<ing this as a problem)
1. Is vnable to get along with hisg peers,
Z. Does not accept correction or criticism,

3, lacks setf-confidence,
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4, Has a short attention span.
5. Does not assume responsibility,

These findings are curious, thought provoking and are very different from
lTast year's finlings in which Follow Through pupils made greatest gains,
Unquestionabley, further research is needed in order to more fully understand
the information yielded by this data, Certain questions arise immedicately,
however.,

1. Can support through jn-sorvice rroining oo eother means be provided
teachers which will bear directly in helping them continue to copo
with and ameliorate the behavior preblens cvidenced by their pupile?

2. Arc the kindergarten Check List scores indicative o1 a more general
dissatisfaction or malaisc of Feollow Through tcachers in regard to
the Follow Through program? If this were the case, other evidence
should be considercd, such as teacher turnover rates and teacher
response to guestionnaires.

3. Is it possible that rFollow ihrough teachers tend to have a wmore
cigid nind set in vegard to their expectations of optimum pupil
behavior?

Further research is needed to illuminate these findings.
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