ED 048 041
TITLE
INSTITUTICK
SPOWS AGENCY
PUB DATR®
NOTE

EDRS ERICE
DESCKIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RESUME

SG 000 591

Seventh Grade Social Studies Units and Student
Readings.

Park Forest Public Schools District 163, Ill.
Office of Fducation (DHEW), Washington, U.C.

1 Cct 70

9Cp.

EDRS Price MT-$%0.€65 HC-$3.29

*African Culture, +hfrican History, Area Studies,
Colonialisrk, Concept Teaching, Developing Wations,
Grade 7, Yuductive Yethods, Instructional Materials,
*Interdisciplinary Approach, Maltimedia Inscruction,
Reading Materials, Secondary Grades, Sequential
Programs, *Social Studies Units, *Teaching Guicles
*Africa

Two mein ideas form the focus of this

interdisciplinary unit: (1) Sub-sahara Africa is a diverse geograrhic
region with a little known but rich historical tradition; and (2)
Sub~Sahara Africa has thrown off colonial rule and is developirng
modern societies that play an important role in the world today. The
teaching gquide and reading materials which comprise this document are
both divided between these two ideas. Fach section of the teaching
guide includes subgeneralizations, suggestions of diverse
instructional materials, and detailed guides for learning

experiences.

{Geography, ancient and modern history, politics, and

culture are among the many facets of Africa covered in this unit.)
See SO 000 584 for a listing of related documents. (JLB)
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Main Idea: Sub-Sahara Africa is a diverse geogropaic region with a little known but pish historical

tradicion.

CONTENT

LFARNING EXPERILENCES

1. Diversity of topography and
climate make Africa a centinent
of geographic contrasts.

2. ‘Mapy important kingdoms were
founded in Sub-Sahara Africa
during the Golden Age before
Europzans were aware of these
great civilizations.

[

- Domination of African life by
Zuropean colonlzers had adveo-se
effects upon its peoplu's

2bility to develop and use
their own human andé cconomic
resources.

Materials

Booirs (Multiple Copies)

chn - Glocious Age in Africa (10)
Curtin - Africa, South of the Szhura

(10) ~

Davidson - A Guide to African History
(10)

Dobler - Great Rulers af the African
Past (10) -

Hapgood - Africa (10)

Jochanan - Africa, The Land, The
Peoplc, The Culcure (10)
Mensoian -~ Arab ammwMAlzms Africa

(19)

Opener/

Write the word Africa or. the chalkboard. Have

students list as many things as then can about the
people and lands of Africa. UYhen the list is

compieted, let them group and label the items.

dsx them to evaluate theip knowledge of Africa and
its people on the bazis of those groupings. What
else would they need to know to understand this

continent?

Note to Teacher: The activity in the Opener is

Taba Think.ng Task I: Concept Formation. Thinking
Tasks throughout the unit are identified in the

margin for the convenience of the teacher.

~
PAruntext provided by eric
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CONTENT

LEARNING EXPERIENCES

Books (Single Copies)

Burke - Africa
Salkever - Sub-Szhara Africa
Singleton - Africa in Perscective

Films

—_——

Atlarcis - MNepro Kingdoms

Coronet - African Continent: An
Introduction

Filmstrips

CCM - The Living Heritage of
Black Africa
EBF - Africa: Fistorical Heritage
“The Slave Trade
Warren A. Schloat -~ mmdwm Art
Sculpture

Ll ey |
SIa3KS

Maps

Afpica - Historical Periods Wall har
Africa - Physical-Political Wall Map
Africa - Student Outline “aps

meOde

Africa South of the Sahara
Music of Eguatorial Africa

Study Packets

Compile-A-Topic: Early African
Civilizations

Develooment/

1. Let students study a physical map of Africa.

a.

Ask the class these questions and record
their ancwers for use with Activity 4.

1) How la»ge is Africa in comparison to the
Urited States?

2) Vhat significant mountains and plateaus
does the map show?

3) What major river systems flow through
the continent?

4) TUhere are large desert areas located?

S) What percentage (or fracticnal part) of
Africa is jungle? W%hat part is grassland?

6, How does the coastlinz of Africa compare
with that of the United States? Does the
absence of coas*tal indentations make-for

good harbors?

Have students look at the map and see if they
can see why Africa has one hictory north of the
Sahara and another history south of the Sahara.

Be sure students understand that North Africa
is considered part of the Arab Vorld while
Central and South Africa have had a different
cultural and historic tradition.

Aruitoxt provided by Eic:

E ©



! CONTEN

LEARNING EXPERIENCES

! Jackdew - The Slave Trade and
i Its Abolition

Tape

~ Life of Gustava Yarga

Transparencies

Africa's New Nations
- Africa's Tribal Lands

Student Peadings: Book One

1. East African liscovery

2. Map: Early African Kingdoms

3. Map: Portuguese Exploraticn-
to 1600

. 4. West Africa in the Sixteenth
Century

5. Europe in the Age of Exploration
and Discovery

6. How It Began

7. Atlantic Slave Rouvtes

West African Cargoes

9. A Typical Day on A Slave Ship

10. The African Associatien

African Folk Tales and Proverbs

12. The VWhite Man's Burden

Show the film African Continent: An Intioduction
{MC-11). Discuss information given in tne film
about land forms, climatic regions, natural
resources, land use.

Have students use owtline maps of Africa and:

a. Locate and mark the main aceas of rain
forest, grasslands and desert.

b. Use different color schemes to show land
elevations.

¢. Mark mountain ranges.

Optional: A large class map can be made on a
bulletin board using striag or yarn with clear

glue for the outline. Pictures of desert scenes,
savannas, mountains, rivers, and oiher natural
phenomena could be mounted and placed appropriately.

Small groups could wrake maps showing climate,
rainfall, animal life, plant life, land use and
mineral resources

Let students study the various regions of Sup-Saha.a
Africa and list the countries located in each of
these areas: West Africa, Central Africa, East
Africa, Southern Afr:ica. Do students know the
leaders of any of these nations?

West Africa

Dahomey Mauretania Upper Volta Nigewria
Guinea Niger Gambia 1, O
Ivory Coast Senegal Sierra Leone ‘mllw
Mall Tega GhLeara thm

w
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CONTINT

LEARNING EXPERILNCES

Central Africa Southern Africa

Cameroon Southwest Africa

Central African Republic Botswana

Chad Rhodecia

Congo (3razzaviile) Swaziland

¢onpo (Kinshasa) Lesotho

Gabon Republic of South Africa

East Africa

Burundi Zambia

Rwandi Malawi

Upanda Mozambique

Kenya Malagasya Republic
Tanzania

Have a volunteer print the areas and the names of
the countries in each area on a picce of tagboard
and place this tagboard chart on a bulletin board
for student refercnce throughout the unit.

Refer back to information listed in the Opener and
Activity 1. Let students make appropriate additions
to *his list.

Ask students what generalizations they can make
about the continent. They should see that Africa
is a land of contrasts and have a realistic concept
of its great size and variety. They should also
know that the region of Africa south of the Sahara
contains a large numter of nations.

On a map of the world have the class review the
areas where early man first began.

l C =
Aruitoxt provided by Eic:
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CONTENT

LEARNING EXPERIENCES

Ask students: Why were these areas the
"eradles of life''? Write their responses
on the chalkboard.

Have students use one of the rollowing sources
to find out whai scientists think abour ‘the
origin of early man:

Africa (Burke), pp. 20-22

Africa (Hapgood:, pp. 4-5

A Guide to African History, pp. 1-9

Last African Discovery: The Work of
Dr, L.S.B. Leakey - Student Reading

(Dr. L.S.B. Leakey and his wife have nade
important finds in Olduvai Gorge, a deep canyon
in Yast Africa, located near Lake Victoria in
Tanzania near Kenya. The fossils were of a
small primate, slender in build and not weigh-
ing more t:.an one hundred pounds. He lived
close to 2,000,000 years ago. Scientists be-
lieve that mankind may have begun in Africa,
and slowly moved to other parts of the world.}

Note to Teachers: If you have taught a unit on
Stone-Age Mar, review how early man lived. Re-
view also the "Cradle of Civilization," Egypt,
and include mention of Pharaoh Ra Nubian and
Nefertari (wife of Ahmose I). Discoveriec at
excavations near Khartoum in the Sudan and El
Badari on the Nile indicate that Stone Age
Negroes laid the foundations for much of the
civilizartion of the Nile Valley. They manu-
facured pottery before pottery was made in
other parts of the world.

Aruitoxt provided by Eic:
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CONTENT

LEARNING EXPERILNCES

Show the filmstrip The Livine Heritage of Black
Africa (FF-307) to give students an overview of
African history.

a. Discuss these questions:

1) there was the oldast kingdom in Africa
located?

2) ‘hat kind of historical records were left
by this civilization?

3) Ir what way did the Xush empire influence
the rest of Africa?

4} Vhat other empires flourished during the
12th century in Africa?

5) What three great kingdoms were located
in Vest Africa?

6) How did these kingdoms obtain their wealth?

7) In what ways were East and West African
empires similer?

8) Wrat kinds of contact did the inhabitants
of these black African kingdoms have with
Eurcpe?

b. Optional: Individual students may do research
and report on one of these early African Kingdoms:
Nubia, Kush, Axum.

Tell the class that, because Africa has such a lone
and varied bistory, one area - West Africa - Jmm\.Pb
been chosen for study. Divide the students into

E



CONTENT LEARNING EXPERIENCES

three groups and assign each group one of these
important Yest African kingdoms for study: Ghana,
¥Mali, Songhay. Each group will locate information
for the retrieval charc shown on page 8.

a. Students may use these questions to guide
their research:

1) Where was the kingdom?
2} VWhen was it important?
3) Vhet type of government did it have?

.

4, VWhat was the basis for its economy?
5) ‘'hat was the way of life of its people?

6) What were its accomplishments in
architecture, art, religion?

7) When did the kingdom decline?
8) What caused its decline?

b. Student references:

1) Ghana
Africa (Burke), pp. 81-91
A Guide to African History, pp. 20-25
A Glorious Age in Africa, pp. 13-50
Africa, The Land, The Pzople, pp. 20-21
Arab World, New Africa, pp. 115-116

IC
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WEST AFRICA!N KINGDOMS

in Aart, architecture, religion?

Ghana Hali Songhay

1. Where was it located?
2. Whern was it important?
3. What was 1%s type of

government?

|

4. What was the basis for

its ecconomy?
5. VWhat was its way of life? _
6. What were its accomplizhments

7. Yhat were the reasons for
its decline?
e @,
8. How do we krow its history? —

E
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CONTENT

LEARNING EXPERIENCES

2)

3)

Mali

Africa (Burke), pp. 92-100

A Guide to African History, pp. 25-28

A Glorious Age in Africa, pp. 51-78
Africa, The Land, The People, p..21

Arab World, New Africa, pp. 116-117

Creat Rulers of the African Past, pp. 3-23

Songhoyr

Africa (Burke), pp. 100-106

A Glorious Ape in Africa, pp. 79-113
Africa, The Land, The People, p..22

Arab VWorld, New Africa, pp. 117-118

Great Rulers of the African Past, pp. 27-66

Early African Civilizations--Study Packet

8. Show the film Negro Kingdoms (CES-1).

a.

Discuss these questions:

1)

2)

3)

5)

6)

Why did early peoples from northern
Africa mipgrate southward?

How was contact maintained northward
over the desert?

How did the irtroduction ¢f rew foods
and new materials lead to the develupment
of western African kingdoms?

What other influence helped bring about
the Golden Age of Africa?

What was the earliest kingdom? What
contributed to its growth?

IC
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CONTENT

T.EARNING EXPERIZNCES

b,

C.

7) VWhat event showed the world *.ec wealth
and power of Maji?

8) What led to the conquest of Mali by
Songhay?

9) What were Ali Beer's accomplishments?
10) Why did the Golden Age end?

11) What new forces came to shape the
history of Africa?

12) How was a false idea ¢f African history
spread throughout the .ost of the world?

Add any pertinent information to the class
retrieval chart.

Optional: Yor may wish to show the filmstrips
from tne African Art and Culture series at this
time: Early Avrt (FF-222), Sculpturc (FF-223)
and Masks (FF-224), It ic wise to preparc
students for the filmstrip on Early Art since
it features a few examples of nude figures.

Art reproductions available from the IMC may
also be displayed at this time--

1-b Gold VWeight

1-f Ceremonial Double Cup
l-g Effigy Jug

1-h Headrest

l1-m Babwenda Figure

1-o0 Beng Lnlua Fetish Figure

IC
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CONTENT

LEARNING EXPERIENCES

Thinking Task II - Interpretation
of Data

10. Have student groups report on thc » . ° dy of the
three kingdoms: Ghana, Mali and =~ .
a. Let students reviel the ia .~ .m on the

class retrieval chart.
b. Conduct a summarizing discussion:
1) thy was ecach of these kingdoms important?

2) How wer2 the kingdems similar in political
organization?

3) How were their cconomics alike and different?

4) Vhat were the common characteristics of
their ways of life?

5) Vvhat were the major accomplishments of
each kingdom?

6) Vhy did these nations deecline?

7) If Africa had so many important civilizations,
why was it called the '"Dark Continent™?

8) What can you say about Africa Irom 1000-1800
A.D.?

11. Review with students the interest of European
explorers in the late 1400's.

a. Student references:

A Guide to African History, pp. 59-74
Great Rulers of the African Past, pp. 69-932

Mzp - Portuguese Esploratie to 100 - S+ndent
sGadalig

Py
’
Aruitoxt provided by Eic:
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CONTENT

LEARNING EXPERIENCES

12.

b.

Discuss these questions:

1)

2)

3)

4)

5)

6)

7)

8)

Wnat was Columbus seeking when he discovered
the New World?

What alternate routes to the East were
available?

Why was a route around Africa avoided at
first?

Whot later made this trip possible?

When did Portuguese explorers first sail
along tue coast of Africa and around Africa?

How did Africans view these first European
exrlorers?

Vhy did African at first welcome trade
with Lurope?

How did this attitude later change? Why?

Have students discuss information about the African
and European social systems during the period of
European exploration and discovery.

Ad.

Student Readings:

¥West Africa in the Sixteenth Century
Europe in the Age of Exploration and Discovery

Play the tape - Life of Gustava Varga - to
give students additional information about
African life and values.

IC
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CONTENT

LEARIING EXPERIENCES

13.

c. Discuss these questions: '

1

2y

3)

4)

5)

6)

7)

8)

How was African life organized?

¥hat was the political organization of
most African states?

What was the African viaw of the land?

What was the economic base of African
society?

Yhat religious beliefs did Africans hold?

Yhat values were important in African
society?

How did African and European life and
values differ?

Yhat is likely to happen when two
divergent cultures come into contact?

Have students find out about the flourishing slave
trade that grew up after Eurcpe established coastal
contacts ir Africa.

a. Student references:

Africa (Burke), pp. 181~190

Africa (Hapgood), pp. 22-2u
Africa, The Land, The People, pp. 25-28

Africa South of the Sahara, pp. 33-u41

A Guide to African History, pp. 75-84

e
X
O
PAFulText provided by ERIC
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CONTENT

LEARNING EXPERIENCES

Task IV ~ Interpretation of Attitudes
and Feelings

14.

Student Readings:

How It All Began

Azlantic Slave Rcutes

West African Cargoes

A Typical Day on A Slave Ship

Optional:

Show the filmstrip The Slave Trade

This filmstrip .nakes reference to

Gustava Varga, his experiences and his writings,

Discuss these questions:

1)

6)

Yhy were slaves important to European

traders?

What area provided the mest slaves?

How did the European znd african views

of slavery differ?

How did Africans cooperate with +the

slave trade?

How was Africa weakened by the slave trade?

How did this trade make possible the total

domination of Africa by Europe?

Select one of these activities to help studeunts
gain an understanding of the human aspects of

slavery:

a.

Read to the class "I Saw A Slave Ship

of In Their Own Words. Use this ques

L

What happened to Gustava Varga?

¢

" pp. 3-10

ion sequence:

H

O
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CONTENT

LEARNING EXPERIENCES

d.

2) Vhy did this happen?
3) How did Varga feel. about this?

4) What would your feelings be in the same
situation?

§) Vhat can you say about enslaved Africans
and their feelines?

Have students put on a class radio or tele-
vision show abou* slavery. An interviewer
could talk to students playing the roles of
slave traders, African chiefs, captured
slaves, Europeans opposed to slavery, dis-
cussing whether this practice can be justified.

Have students complete one of these sentences:

You are an African being c¢aptured by a
slave trader. You feel

You are a slave trader and you are asked
to defend your practices. You say

You are an European against the practice
of slavery. Your arguments are

An individual student may report to the class
on the British controversy over the slave trade
using these references:

Slavery and Its Abolition - Study Packet
Men Vlith a Conscience
Why It Took So Loug
Did abolition of slave trade change the
Euranean dasire to 2277+ orrlcal

t4
LN
Q
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CONTENT

LEARIING EXPERIENCES

15. Have studeats find out about the interest of
European explorers and adventurers in Africa during
the mid-nineteenth century:

a.

Ce

Student references:

Africa (Burke). pp. 198-213 .
The African Association - Student Reading

Discuss these questions:
1) ¥hy were explorers sent to Africa®

2) Why was Livingstone considered the most
famous of the African explorers?

3) How did the explorers coniribute to the
knowledge about Africa?

4) How did this new knowledge lead to increased
European interest in Africa?

5) How did it pave che way for European con-
quest and colouization?

Optional: Individual students may do research
and report on one of these explorers: James
Bruce, MYungo Park, Rene' Caillie', Johann
Rebmann, Pavid Livingstone, Henry M. Stanley,
Francis Burton, John Speke, Sir Samue. Baker.

16. Assign one or more of these readings about the

division of Africa into European colonies:

<
Q
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CONTENT

LEARNING LXPERIENCES

17.

as Student references:

Africa (Burke), pp. 212-234

Africa (Hapsood), pp. 2i-26

Africa, The Land, The Peopnle, pp. 28-30
Africa South of the Sahara, pp. 58-68
A Guide to African Historv, pp. 85-99
Sub-Sahara Africa, pp. 12-17

b. Discuss these questions:

1) W%hich nations were the chief colonizers
of Africa?

2) What motives did these nations have?
3) Were the Africans easily colonized?

What led to their defeat?

&
e

Yhat nacions in Africa remained free?
How did they do this?

n
~

8) Fow did Europeans use Africa's land,
resources and people?

7) How did Africans suffer under colonial rule?

8) ‘ere there any benefits of colonial rule?

9) How could the colonizers justify their actions?
10) How would Africans reply to this justification?

Let students examine the appropriate maps from the
map series Historical Periods of Africa to compare
tne African states before znd after the division

- - . HPT - - e P .-
L7 these slaies Ll Somcwn-il DOCEDS. i
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CONTENT

LEARNING EXPERIENCES

HWI

19.

Write this proverb on the board: '"When the white
man came, he had the Bible and we had the land;
now we have the Bible and he has the land."

a. Ask students to comment on its meaning.
Does the proverb show how Africans felt
2bout being colonized? How?

b. Ask students to read African Folk Tales and
Proverbs - Student Reading. How do these
express African feelings about the white
man? How do they express African values?

c. Optional: Have students read the poem "White
Man's Burden' by Rudyard Kipling. How does
this poem express European attitudes toward
colonized peoples? Eow do these attitudes
contrast with those of the Africans? VWhat
evidences of jrony do students find in the
poem?

Select one of these activities for student
evaluation of colonialism:

a. l'abate the question:

Resolved: Colonial rule was necessary
and benefiéial in Africa from 1875-1350.

b. Rrle play these situations:

Suppose you were an African farmer with
little land, and you could only earn money
by working long hours at low wages. How
would you look upon white usurpers?

[

e
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CONTENT

LEARNING EXPERIENCES

Task III - Application of Generalizations

20.

Suppose you were a white settler who paid
the government for a farm, built a house,
worked hard to make the farm efficient and
profitable. You are now told by ar African
politician seeking independence to sell your
farm to Africans because you are rich and
they are poor. How would you react? Is
there a "right” and a “‘wrong" side to the
settler's problem?

¢, Put a Valuzs Continuum cn the chalkboard and
let students place themselves along the contin-
uum to indicate their personal view of colonialism:

Benny Danny
Beneficial Detrimental
1 2 3 4 5 6 7

Benny Beneficial: Colonialism may have had
some bad points but its over-all effect was
beneficial.

Danny Det:iimental: Colornialism was completely
detrimental and its benefits to Africans are
exaggerated.

Ask students: What might have happened if Africa
nad been declared an open continent to traders of
all nations rather than being divided up among
competing powers?

a. Write student hypotheses on the chalkboard.

IC
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CONTENT

LEARNING EXPERIENCES

b. rhoose specific hypotheses and ask these
questiorc.

1) Why do you think this may have happened?

2) What would be the further consequences
of this happening?

c. Have students summarize: What can you state

about Africa's development if colonial powers
had not dividicd up its land?

Conclusion/

Show the filmstrip Africa: Historical Heritage
(NN-52),

Have students comment in writing on this quote:

"The darkest thing about Africa has always been
our ignorance of it." (George H. T. Kimble)

ERIC



Main Idea Two: Sub-Sahara Africa has thrown off colonial rule and is developing modern societies
that play an important role in the world today.

CONTENT

LEARNING EXPERIENCES

1. Sub-Sanara African nations won self-
rule after World War II and began to
build modern independent societies.

2. Many of these nations faced common
problems: urbanization, eccnomic
development, political unity.

3. The culture of Africa has been a
continuing influence on those
American people who are direct
descendants of black Africa.

Materials

Books (Multiple Copies)

Curtin - Africa South of the Sahara {10)

Davidson - A Guiue to African History(10)

Dostert - Africa 1970 (10)

Hapgood - WMMWMW.NHOV

Jochanan - Africa, The Land. The Peonle,
The Culture (10)

Mensoian - Arab World, Wew Africa (10)

Books (Single Copies)

Burke - Africa

Clark - From Tribe to Town

Ford - Tradition and Change in Four
Societies

Salkever - Sub-Sahara Africa

Singleton ~ Afirica in Perspective

Coener/

Write this statement on the board. Let students
discuss: "To our great grandfathers, Africa was
little more than occasional tales of Livingstone,
slave raids and elephant ivory. To our grandfathers,
it was vague awareness of brave missionarics wnd big
game hunters. To our fathers,K 1t was Tarzan stories

and Humphrey Bogart movies.'" -- Waldemar A. Nielson

Ask students: What does Africa mean to you today?

vYhat do you think it will mean ia the future?

21
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CONTENT

LEARNING £XPERIENCES

Filmstrips

EBF - Africa's Artistic Heritage
CCM - Biack Africa: Ar. Introduction

Kenya: A New Nation Faces Its
Future
Life in the Cities
The Changing Economy of Black Africa

The Living Art of Black Africa

School Services - Profile of Africa, Pt. I

Maps

Africa - Historic: . Periods Wall Map
Africa -~ Physical-Politic~? Wall Map
Africa - Student Outline Maps

1.
2.
3.
i,
5.
6.
7.
8.
9.
10.
1.

L2,

o

Student Readings:

Book Two

Uhuz 2

Races of Africa

Tribes of Africa
African Yasteland
Inuependent Activities
Importani People and Leaders
Enrichment Books

Kobla

Trying to Besat the 0dds
Tell Me, Josephine

Back to Africa

The Awakening

Development/

1.

Have students use one of the following sources to
find out about the movement for African .ndependence
after World War II.

a. Student references:

Africa (Burke), pp. 242-251

Africa Scuth of the Sahnra, pp. 79-83
A Guide to African History, pp. 100-112
Uhuru - Student Reading

b. Discuss these questions:
1) Wnat role did Africans play in World War II?

2) How did Africa's participation in the war
strengthen the desire for independence?

3) How did the statements of Allied leaders
hasten demands for indcpendence?

4) How was independence obtained? Did all
countries gain independence in the same way?

5) How did Africans view Europeans after
independence?

6) What changses in attitudes did Europeans
have to make in relation to Africa?

¢. Ler students use the Historical Pericds Wall
Map and the Political Map of Africa to review
the changes from colonial states to independent
nations.,

2
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LEARNING EXPERIENCES

Use the two transparencies: Africa's Tribal Lands
and African Nations Today. Show each transparency
separately and then overlay the first transparency
on the second.

a. Ask Students:

1} How did tribal boundaries mecet the needs
of the African people?

2) How are naticnal boundaries different
from tribal boundaries?

3) VWhat problems might be caused by these
differences?

L) VWhat other problems might newly independent
African nations havn?

b. %rite student hypctheses about problems on a
piece of tagboard and save for use in Activity
5. If students have difficulty in listing
possible problems, draw a parallel between the
problems of a young person setting up an inde-
pendent household and a young nation establish-
ing an independent state.

c. Optional: Students may also wish to study the
two maps - Races of Africa and Tribes of Africa -
Student Readings - to gain additional information
about racial and tribal groups.

Show the filmstrip Profile of Africa, Pt. 1 (CES-91)
or Black Africa: An Introduction (FF-306) to give
students an overview of Africa today. Ask students
to note what they see and why they think it is
important.

IC
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L.

5.

Have students read the ed’“orial African Wasteland -
Student Reading.

2.

Divide the class into three groups: U. S.
businessmen, State Department nfficials,
travel agents. Ask students in each froup
to write a letter refuting the position
taken in the editorial.

Let students meet in their respective pgroups
to share their letters. Each group may choose
2-3 of the best letters to be read aloud to
the whole class.

Show the filmstrip Kenya: A New Nation Faces Its

Future (FF-317).

de

Discuss these questions:

1)
2)

3)

10)

When did Kenya obtain independence?
Why did many Kenyans find it hard to
accept the idea of nationhood?

What was the biggest problem faced by
national leaders once independence was
gained?

How did Europeans in Kenya react to
independence?

How do most Kenyans make their living?
Yhat steps is the government taking to
improve agriculture?

How do physical barriers make economic
development difficult?

What political and cultural conflicts
exist in Kenya today?

What programs have been set up to reduce
these conflicts?

Why is "Akenya Wote'" the slogan of the
Kenyatta government?

IC
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b. Have students comparz the problems of Kenya
as noted in the filmstrip witn their list of
hypotheses develcped in Activity 2.

Divide the class into groups for study of these

six countries: Ghana, Congo, Nigeria (West Africa),
Kenya, Tanzania (East Africa), Union of South
Africa (South Africa).

a. Students may use these topics as the basis
for their research:

1) Geographic factors: location, land forms,
climate, area

2) History: pre-colonial, colcnial, post-
colonial

3) Population: size, racial or tribal groups,
languages, occupations

4) Customs and traditions: religion, family
life, art, music

5) Econoric life: agriculture, industry,
exports and imports

6) Government: form of government, leaders,
stability of government

7) HMajor problems

8) TForeign affairs: relationships to outside
powers, including the United States

b. Student references:

Africa, 1970
Africa, The Land, The People

Ghana, pp. 98-105 Nigeria, pp. 106-21:
Congo, pp. 115-123 Tanzania, pp. 136-138
Kenya, pp. 130-135 Uniorn of So. Africa,

pPpP- 1l47-161
Tradition and Change in Four Societiezs
South Africa, pp. 3-8%

N
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Tazk II - Interpretation of Data

c. Students nay use the activities listed in the
Student Readings for Individual work duriig
this time.

Independent Activities
Important Peopl:: and Leaders
Enrichment Books

d. These filmstrips available from the IMC may
be used independerntlv _ students who wish
addaticnal intake on. °° ays in Africa:

The Livine Art of B..ck Africa (FF-308)

s e A T L L L e e s

Lifa Along the Great Rivers (FF-309)

Lifeways of the Forest People (FFf310)

Lifewvays in_the Savanna (FF311)

Lifeways_of the Nomads (FF-312)

Lifewavs of the Masai (FF-313)
Lifeways of the Rural Villuges (FF314)

Have cstudents share their informaticn on the
countries studied. This may be done through a
retrieval chart, through panel discussions by
each group, through individual presentations.

a. Let students *ake notes as each group reports
s¢ that the entire class has information about
all six countries.

b. Ask students to summarize their study by

answering these questions:

1) What dirferences do you note among these
countries?

2) What similarities do you find?

3) How can you explain these daifferences and
similarities?

4) What can you say about African countries
today? 26
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8. Show the filmstrip Life in the Cities (FF-315).

a. Discuss these questions:

1)

2)
3)
4)
5)
6)

7)

8)

9)
10)

11)

12)

that historical or economic factors led to
the devclopment of Africa's present day
large cities?

thy are these cities undemgoing rapid
growth today?

Why is there so much unemployment in these
large cities?

What problems do newcomers to the city have?
Yhy do tribal associations grow up in the cities?
¥hy are African nations undertaking Jarge
housing developments in these cities?

What activitias ave carried on in these
developments to help people adjust to city
life?

What other social or cultural groups have
been set up?

Vhy is education so important to Africa?
tthere do most Africans weceive college or
advanced training? Why?

Why do political leaders seek to Africanize
government and educational posts?

Why do some people sav that cities threaten
traditional life? FHow would you answer
these people?

b. The discussion of city life should also bring
out parallels between African and American
cities, between tribal associations in African
cities and ethnic neighborhoods in American
cities.

N
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Task IV - Interpretarion of Attitudes
and Values

9.

11.

Assign students the two stories Kobla and Trylng
to Beat the 0dds - Student Readings. These stories
provide a view cof the human factors involved in the
transition frorm tribal to town life. Usec the
questions preceding each story for discussion.

Read to students csituatiocus 1-10 from "Tell Me,
Josephine," pp. 17-22, From Tribe to Town.

a. Ask students: How does this advice colurm
compare to one in the United States? ‘Yhat
do the questions and answers tell 'us about
African culturce and values?

b. Assign students the additional five situations
in Tell Me, Josephine - Student Reading. Have
each student select a problem and write an
answer to that problem. Let students share
their answers. Then read tne answer given by
Josephine, pp. 22-25, From Tribe to Town.

Is student advice the same? Why or why not?

Have students use appropriz*e map or text resources
to list the economic resources of Sub-Sahara Africa.

a. Student references:

Africa (Burke),p. 65

Africa (Hapgood), p. 92

Arad World, Mew Africa, p. 140, 148
Sub-Sahara Africa, p. 44

b. Ask students %o decide which African naticns
have the natural resources necessary for modern
industry, which have largely agricultural resources.

. Optienal: Students may wish to use outline maps O
to makg

mineral resource or agricultural product e —
maps of A%

[}
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Show the filmstrip The Changing Economy of Black
Africa (FF-316).

a. Discuss these questions: .

1) Why are good harbors so important to
African development?

?) What kiads of products does Africa export?

3) Vhere do most of the manufactured goods
used by Africanc come from?

4) V%hy do so many Africans hold low-skilled
jobs?

S) What kind of local enterprises have Africans
developed?

6} How will good transportation systems aid
African economic development?

7) Vhy do govurmments encourage use of
machines in agriculture?

8) How will increased industrialization
raise the African standard of living?

b. African governments play a mzjor role in
providing the thrust for .conomic development.
Can students suggest reasons why private
industry in Africa does not play a greater
part in promoting this development?

[
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13.

Have students find out why many Airican nations have
developed socialist economic =rd/ei- political systems.
a. Student references:

Africa (Hapsgood), pp. 99-103
Africa in Perspective, pp. 257, 260-261

b. Discuss thece questions:
1) Wwhat is socialism?

2) How does it differ from capitalism and
communism?

3) Why is socialism well suited to the African
need for cooperative economic development?

4) How is socialism consistent with traditional
African values?

5) Why do Africans reject capitalism as an
economic system?

6) Why do they feel African development " ill
best be served by one party rule?

7) How dces African socialism ditizr from
communism?

8) that advantages, disadvantages do you see
in African socialism?

c. Ask students to recall what they learned about
African countries during thei~ study of the six
African nations. How many of these nations have
one-party rule? vhy must 2 nation attain
economi.c independence before it can d.velop
political democracy? 30
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Note to Teacher:

The vast majority of Africans are poor
o their income is very low. There are
few opportunities for saving since

monies earned must go to provide the
necessities of life. Low savings affect
the national investment for capital for-
mation. Little or nothing can be devoted
to futvre investment in machines and
human resources. Low investment means
little industrial development, hand labor
and hence low productivity. With pro-
ductivity low, incomes are bound to be
lowv and many people live below the sub-
sistence level,

14,

Point out to students that the per capita income
of Africans is approximately $60-$80 compared with
$3000 in the United States. Place this diagram on
the chalkboard. Explain the economic terms and
the relationships shown by the arrows:

Low income
\nq N\ .
Low productivity Low savings
AN Low investment «

Asgk students to tell why this circular relationship
makes economic development of Africa difficulr.

a. Tell students that development means many things.
Write these specific aspects of development on
the chalkboard:

1) Build transportation and communication

2) Improve agriculture so more food can be grown

3) Build factories to make steel and machines
for other factories to usc (capital goods)

4) Build factories to make shoes, clothes, exc.
(consumer goods)

5) Teach everyone to read and write

6) Train teachers, enginecers, doctors,
businessmen, etc.

7) Clean out zlums and build modern housing

b. Ask students: In what order would you do these
things and why? Remember that all of these
projects cost money and that the African
countries have very little money to spend. 31
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Note to Teacher:

U. S. Aid to World Areas, 19365

Near East and . -
Southeast Asia  $900,000,0C0

Latin America 550 ,000,00¢
Far East 400,000,0Co
Africa 200,900,000

Industrialized Countries That Have
Aided Africa In Order of Amount of

Aid Given:
1. France
2, Britain
3. United States

L,

Soviet Union

15.

Explain that Julius Nyerere of Tanzania has
proclaimed a national policy of self-reliance
calling on Tanzanians to build their nation
with their own money and skills. Nyerere has
peinted out that foreign aid is too small an
amount and too difficult to obtain to rely on
it. Can students suggest large countries that
might give aid to Africa? Vhy should these
countries aid Africa? ‘Yhat fears might Afpicans
have about this aid? Is Nyerere's position a
realistic one?

Urite this phrase on the chalkboard “The United
States of Africa." Ask students to tell what advan-
tages individual African countries might gain from
such a plan. ‘hat additional problems would such

a plan create?

Qe

Work with students to plan a conference on
African unity. Have students use one of these
sources to get information on pan-Africanism:

Africa (Hapgood),pp. 78-87

Arab World, Mew Africa, pp. 182-183
Sub-Sahara Africa, pp. 59-60
Africa in Perspective, pp. 219-230

Hold a classroom discussion to share views on
African unity. Should Africans enter into a
Pan-African state? Should they remain as
independent nations? ‘hat reasons can
students give to support ~heir viewpoints?

Conclude the discussion by asking students

to respond in writing to this statement:
"From Tangier or Cairo in the North to
Capetown in the South, from Cape Guardzfui in
the East to the Cape Verde Islands in the West,
Africa is one and indivigille." -- Nkruma: :
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16. Tell students African representation irn wue U. .
General Assembly has grown from 4 member nations
in L1945 to 40 In 197D ¢ 126 tctal members. These

nations are saild to be one to The Taird World," a

orcup of natiocus seeki ~ to rerslin neutral ir the
Cold ¥Wur betweer tre Unoted States and the Jiviet
onion.

a. Read this statement to students: "The Cold War

is not very important to African leaders. Many
of them, rightly or wrongly, regard it as an
irresponsible and dangerous comprtition in bomb
building. They believe that Africa should not
take either side in intermational disputes.
Taking sides could pit Africans against each
other, blocking African cooperation and divert-
ing African countries from the primary task of
economic development. African nations together
support world disarmament and a strong United
Nations to keep peace.

b. Ask students:

1) W¥hy do African nations follow a policy of
neutralism?

2) Vhy have these states been courted by both
sides in the Cold Wax?

3) What would these states gain from support of
Western views? of Communist views?

4) What could these states lose by taking sides?

c. Give students this list of headlines. Would
Africars remain neutral in all of these situations?
In what kinds of situations might Africans take sides?

Angola Secks Independence$ U.S. Condemns Cuban

Hijackers; India Claims Chinese Border Invasions* ;

South African Blacks Appeal %o U.N.{ Greek mmmcm\wm—
]
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17.

13.

Have students read Back to Africa - Student Reading -
to see how Africa has influenced blacks in America.

2.

Discuss these questions:

1) VYhy were back to Africa movements started
in the United States?

2) Who were the leaders oi different rovecinents?

3) Why did some black Americans support thesz
movements?

4) Why did others oppose them?

5) Vhy did these movements fail?

6) What would your viewpoint be about these
movements had you been a black American?

Let students study the Time Line: The
Awakening 1945-1970 - Student Reading. Ask
them to relate events in the civil rights
movement in the United States to the struggle
for independence in Africa.

Show the filmstrip Africa's Artistic Heritage
(NN-53).

d.

Discuss these questions:

1) What has been the impact of African
czulture on American life?

2) How have artists been infiuenced by the
African view of art?

3) How has this artistic heritage dispelled
+the myth of the '"dark continent?"

4) Why did DuBois ask: "Would America have
been America without her Negro people'?

w
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20.

b. Optional: The series of paintings by American
Negro artists available from the INC may be used
at this time. Do these paintings reflect
American or African influences?

Have students look through Fbony magazine and
examine the dashikis, tikis, etc. to locate
examples of African influence on black pcople

in the United States today. Let them list and
discuss these infiuences. 'hy have these things
become important to black Amzricans?

Read to students "Tell Freedom," pp. 88-100
From Tribe to Town. Use the discussion questions
at the beginninpg of the storv.

a. Ask students to evaluate:

1) the influence of the American experience
on Africans

2) the influence of the African experience
on black Americans.

b. Read this statement to students: '"We do not
object to the learning of European culture--
how can one reject the music of Handel .or Bach
or the words of Wadsworth--but at the same
time we have much that is rich and good to
shar=z wich the Curopea: teo. -- E. ii. Denrah
of GChana (Georgetown University, August, 1961)

c. Have students write a sumnary paragraph telling
what we can learn from Africa today.

35

Aruitoxt provided by Eic:

E ©



CONTENT

LEARNING EXPERIENCES

Conclusion/

Proverbs are a testimony to the wisdom and observation
of mankind. Proverbs similar in meaning are found amonc
people of a.l cultures. Below are paired together pro-
verbs similar in meaning. In each case the first proverd
comes from Africa, the second is current for the Unitcd
States. Read a few of the matched proverbs aloud teiling
the class which is African and which is American. The
remaining African proverbs may be read and the class
could find the American equivalent:

1. Trouth and the morning become light with time.
1. The truth will come out.

2. UYher. the ape cannot reach the ripe banana with
his hand, he says it is sour.
2. Sour grapes.

3. Every beast roars in its own den.
3. You're only a big fish in a lirtle pond.

L. Sticks in a bundle are unbreszkable.
L. United we stand; divided we fall.

5. He was born with a full set of teeth.
5. He was born with a silver spoon in his mouth.

6. Don't despise the gift because it is small.
6. Good things come in small packages.

7. There is something in the worst of mern for
vhich he will always be remembered.
7. There is some good in the worst of us.

8. A roarirng lion kills no game.
8. A rclling stone gathers no moss.
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9.
9.

10.

10.

11.
11.

12.
12.

13.
13.

The lower lip scorns the upper lip.
The pot calls the kettle black.

Clothes are man.
Clothes make the man.

If you would bring a dog to you, don't hold a stick.

You can catch more flies with sugar than with vinegar.

Good firewood is not without onts.
Take +he bitcer with the sweet.

The rain falls on every roof.
Into each life some rain must fall.

As the group works with the proverbs, discuss:

a. Are there basic human experiences *that all
people share?

5. Does race--or the complexity of a society
(that is whether it is tribal or industrial)--
make any difference when it comes to wisdom
about the meaning and value of human life?

¢. Proverbs often give a clue to the mind of
a peoole. What value would you give to the
wisdom and observation contained in these
proverbs from Africa?

37
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STUDEWT RZADING # 1

East African Discovery

1t was long believed, and has been corrected only in the last two or three
decades, that mankind was created in, or first evolved in Asla, and that it spread
from there to the rest of the world. ilost of the major civilizations of the world
believed this éither because they themselves were located in Asia or because their
myths of origin made this idea comfortable. During the hundreds of years before
archeology, and during the centuries when Europe knew little of Africa, this seemed
d sensible belief.

A group of scientists working in Kenya with L.S.B. Leakey have added immea-
surably to our knowledge about early man. Leakey, a Kenya-born archeologist and
apthropologist, and his wife Mary have rade two outstanding discoveries: Proconsul,
protohuman apelike creature, and the early man they named Zinjanthropus.

Leakey had a natural advantage in making his African discoveries. He was on
the spot and knew his East Africa; he was trained at Carbridge; he married a
talented co-professional--and so, through a cunt !nation of training, intuition,
hard work and luck he was able to do his job.

In 1331 Leakey found the fossil remains of Proconsul, the forerunner of early
man, on Rusenga Island in Lake Victoria. The geological stratum in which Proconsul
was discovered can be dated to iwenty-five million years, give or take a few
million. Pronconsul seems not to have been human, yet he was as far removed from
present day apes as he is from man. He seems to rcpresent some halfway evolution-
ary step between aps and man.

Other anthropologists, somewhat before Leaker's discovery of Proconsul, had
found early primate femains in Fast and South Africa. In 1925 two South Africans

o pceted the discovery of a part of a skull of such a erimate in the limestone

ERIC
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The Leakeys re-enter the picture ia the late 1950's. In the Olduvai Gorge
in Tanganyika, Leakey and his wife discovered a skull from a very early time--
early Pleistocene, which Dr. Leakey at that time dated at 600,000 B.C. They
selented the name Zinjanthroous or man from 2inj for the creature because 7inj is
an old Arabic term for *he east cocst of Afrieca. Dr. Leakey unhesitantly called
this creature a men because he was found in association with chipped 'pebble tools'
of the Lower Plecistocene--tools which had been known in vast quantities for some
years.

Some disagreement exists emong anthropologists as to whether Zinjanthropus
really is human or merz=ly a mcre advanced creature on the evolutionary scale than
Proconsul. Leakey maintains because tools were found with the fossil remains--
and because anthropolc~ists accept the ability to make tools as the essential
criteria of man--that ran from Zinj is indeed human.

Leakey faced some interesting problems in his reconstruction of Zinjanthropus.
He felt he had to create a coverins for the skeleton he had found. And Leakey did
not know what Zinjanthropus really looked like; what color his skin was' how much
hair was on it, and what color the hair may have been. Leakey compromised--he made
the features more or less Caucasoid &nd issued a statement to the precs that the
man from Zinj probably did not look rrich like any living human race.

Whatever the disagreement over the preclise nature of Zinjanthropus, Leakey's
East African discoveries seem to have clearly demonstrated that Africa was the
first home of mankind. Leakey's work and that of other anthrepologists 1u Africa
bave demonstrated that earlier theories placing the first men in Asia can no longer
bYe considered valid.

Adapted from Africa and Africans by Paul
Bolhiannon, pp. 51-59,

O
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STUDENT READING # 2

Early Africa Kingdoms

Songhai
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STUDENT READING # 3

Portuguese Exploration to 1600

L‘é Extent of
" Portuguese

Penetration

— = == Bartholdnea Diaz

Vasca Da Gama




STUDENT READING # u4

West Africa in the 16th Century

A great many different peoples lived in West Africa. Here were found wel}
developed cities and villages of only a few huts, great empires and isolated
villages. West Africa in the 16th Century was diverse enocugh to prevent any
real generalizations about its people.

Yet vhen the first Europeans touched West Africau shores, they found societies
quite different from their own. Life in tie simplest tribal - village was more
cemplicated than it seemed. A well accepted social and political structure guided
the lives of African villagers.

One common vaiue seemed to run through all West African socleties. Societies
were more concerned with personal relationships than with material progress. The
purpose of family and comrunity organization was to further sccial harmony and
common welfare, Family life, economic orgenization, village or kingdom rule, and
religion all had as their rain focus the advancement of the group.

African Families

African families were large groups. MNost men aspired to have wore than one
wife. Many could not afford the luxury of several wives. Wives not only had to
be fed, clothed and housed but were expensive to marry in the first place because
a payment of goods had to be made to the bride's family.

In many West African countries, families lived in stick and mud houses
clustered along the maze of paths that connected the many villages. The family
compound included separate houses for each wife and her children and perhaps the
houses of grown sons and cousins as well. !ost Africans took great notice of their
relatives, giving and receiving help as fortune dictated. A whole village might
often be just a large group of related families.

]E i}:~ African children thus lived within a large femily grouping. Kinship and

CEEET amily were important in their lives. They continuously were reminded of family



obligations and their family history. They learned from an early zge to spread
their regard, their rewards and their concern to those beyond their own parents
and siblings.

Often African family groups included slaves captured in battles with other
tribes, These slaves were regarded as family members and were entitled to live
and work freely within the family grouping. They were often given their freedonm
after a certain period of tire, #nd married and remained within the kinship group
of their captors.

The extended family established the respousibilities and privilepges of each
of its members. Each family member of whatever ame had certain duties to perform.
Each was entitled to certain rights and privileges as a result of his or her family
status. The objective of family and village life in Africs was to protect the
individual mesbers, to raise the quality of group life, and to see that no one was
left out of fullest participation in the social group.

This extended family life provided greav security for its members. It also
exacted from each great obedience from each of them. No distinction was usually
made between private and public behavior. In the spirit of the rule by family,
offenses were quickly reported and swiftly punished. Thieves, adulterers, and
rnurderers were punished by their own clan. Minor offenders were punished by ad-
herence to a complicated set of rules and penalties that governed every aspect of
individual life.

Land, Labor and Harkets

Africans viewed land as part of man's social relationship to others rather
than as property. Unlike European states, where ownership of land was held by
individuals or groups like the church, African sccieties did not split land into
pleces. Land was owned in commony by the village pgroup that lived in a certain

E i&:éa. The boundaries of village lands were often set off by shrines to local gods.

i | ) .
Everyone within the village had equal access to this land. Opportunities for



individuals t. move from village to village were great. A nevcomer to a village
automatically accepted the responsibility of worshipping at the village shrines,

In return he had the right to farm on any land nct in use at the moment nor claimed
as fallow by a village resident. Similarly, in hunting societies, he had the right
to join villagers on the hunt and to receive his fair share of the prize,

If land provided the fundamental unit of organization for the village community,
labor provided the guide to day-to-day living. Traditional forms of labor were
set within the family, within the village, within the aze-set. Each family member
performed the work assigned to his or her role. People helped one another with
their work in return for payment in kind. The men of the community worked together
to perform community work such as path construction, bridge building, putting up
new shrines. It was cons uered part of every person's responsibility to use his
labor for the welfare of his family or kinship group, as well as for welfare of
the village.

Markets were set up to provide for an exchange of goods. Almost all African
villages produced a surnlus of goods of one kind or another. People from different
villages would meet to exchange their surplus goods for the surplus from another
place. Some African markets were highlv sophisticated--with prices rigidly set
by the king's bureacracy or by guilds of producers. Others were simpler in nature.
In general, however, all operated on the barter system and money was not used as a
medium of exchange.

Kings, States and Laws

Some West African "states" were simple clusters of vlillages in which each
village, with its own clan and title societies, was in charge of its own affairs.
Villapes in these states lived in prudging harmony with each other. Sometimes warfare
would break out between villages--usually for the purpose of avengine family grudges,

]E i?:l raiding parties would make war and take slaves from the offending villages.

S {Rese quarrels were usually sporadic since feuds between clans were usually settled



Other Yest African groups were organized into Central States ruled by power-
ful kings. These African kings were divine kings and were regarded as sacred
people. The king was the syrmbol of the kingdom and therefore had to be strong
and sound. The killing of old or ill kings vhen they were no longer suitable
symbols for the nation was not uncommon.

The king devoted most of his time to serving as the sjmbol of the kingdom
and tc administering its religicus center. The authority of the state in areas
besides religion was often delegated to heads of provinces or to tribal chiefs.
Often heads of provinces made laws; sometimes they even waged war on their own.

Tribal chiefs within the kingdoms held their authority by veason of its
delegation from the king. This delegation was admitted by the chiefs: no matter
how powerful they were individually, they believed their power came from the
divine ruler. In their own provinces, the chiefs were the main source of justice
and law. They were alsn the chief raisers of “ribute for their king.

African kingdoms used some form of *‘taxation" in the form of tribute, labor,
or calls upon the subjects to provide animals or goods for sacrifices, feasts,
anl selebrations within the kingdom. Tribute collected at one level was handed
up, in part, to the next higher level, so some of all tribute eventually reached
the top.

Many African kingdoms had advanced legal institutions. Local courts met to
hear grievances and complaints. Appeal could be nade to higher courts even up
to the king himself. In some cases, kings and chiefs had oracles as well as
courts to hand down decisions. The hierarchy of oracles was also established
and appeal was permissible from their judgments.

Religion .
Host African religions were monotheistic in that they believed in a single
]E i%:rgh God who was the createor of the world and of all manking. HMost religions also

TR .cepted ninor pods, spirits, spirits of aicestors, or some other divinities as



Prayer and sacrifice were found in all religions on the continent. Prayers,
however, were likely to be generalized requests for health and well being. Sacri-
fices wera not used in payment for sins but rather to provide paths of communication
between human beings and divinity. Life was the supreme value and the sascrifice
took life (usually that of goats or chickens) as a means of getting in touch with
the gods who were the source of all life.

Ritual occupied an important part in African veligions. Passage through the
life cycle was marked with religious rituals. Christenings, initiations, weddings,
burials, the change of seasons--all these were marked by special pritual activities.
Most importantly, rituals occurred in association with medicine as a means of
curing the infirm and postooning death.

Many African states also cbserved the Islamic religicn. Usually those
Africans who became Muslims did so by incorporating various tenets of that religion
into their ouwn African religiocus beliefs and rituals.

African relirions had a high roral content. They believed that man was
capable of great evil and that religious practices gquaranteed victory over evil.
They believed that man, throuph worship and sacrifice, must supply good to the
universe, They believed that man must live in a righteous and generous way to
avoid the creation of situvations that brought about evil or disaster. They be-
lieved that a man who did not behave according to community rules was possessed
by evil spirits and that thesc spirits must be driven out through ritual.

The witch do~tor was an important person in African religious practice. He
presided over religious ceremonies, comforted the sick, anj hclped keep peace
in the community. Perhaps his most important function was to judge each man's
ability and to helr him find his rightful place in society.

Host Africans lived 1. a world of magic and the influence of the spirits.

]E i&zings happened according to the whim of supernatural powers. A good harvest

EEEEZEN the health of children were not the result of proper weeding or a well balanced
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diet but evidence of favorable intervention by long dead spirits  Often local
oracles and prophets interpreted the wishes of the gods. Oracles were consulted
for help and advice. In some groups like the Ibo, each clan had an ancestor
cult. The headman of the clan carried a special staff that gave him the power

to interpret the wishes of the dead to living generations.

Sources: Africa and Africans by Paul
Bohannan and Africa in Perspective
by F. Seth Singleton and John
Shinglex




STUDENT READING # 5

Europe in the Age of Exploration and Discovery

Eurcpe in the late Middle Ages had broken through the feudal system and was
developing new i:ays of life. People who had formerly been loyal sevfs and depen-
dent on feudal lords were finding new opportunities in growing towns and villages.
A village situated near a crossroads, fork ~r bridge became a likely place for
merchants to stop. Soon markets were established at this place and tradesmen
came to live. Sometimes a famous shrine, an inn or some new businesses were
built to cater to the town residents or to attract outsiders.

Within the towns many small sheps were set up. The shops of shoemakers
would be grouped on cne street, tailor shops on.another. In each shop young men
served as apprentices to learn the trades of the master craftsmen. Many of
these young men wére peasant boys who had run off from the farmlands of a nearby
noble. They sought mew freedom in the city and the opportunity to sell their
services for noney.

The residents of the growing towns wanted to free themselves from the control
of ncbles. They tried to convert their feudal obligations to the lord of the
region into money payments. Townspeople learned to protect themselves by erecting
walls around their homes and shops. People no longer had to take shelter in the
lord's castle. Many towns bought their freedom. Some actually fought against
the nobles ruling them and in that way gained independence.

. Feople in feudal areas also began to develop a common language, religion,
customs and central government different from that of other states. Citizens
of.the new towns saw a strong central government as their best protection against
the local nobles. They supported the rise of strong monarchs and gave their
allegiance to tﬂe nation state,. The average man {n London or Paris began to think

[E in:r himself as an Englishman or a Frenchman rather chan as a Lendoner or a

TR pisian.



Merchants began to accumulate great wealth. These men were interested in
business and trade and helped to increase both., Wealthy men began to put a great
deal of money into mining iron for tools or into ships to carry on trade. Those
of lesser wealth began to seek opportunities for small investments that would
bring profits.

Family life changed as well during this period. In feudal times most people
lived on the land and erew or produced all that they needed. They paid their
rent to feudal lords in farm produce or handmade goods. HNow even farmers began
to sell their products for money. Every family member was expected to be a pro-
ducer. Sons were sent out intn the cities to learn trades so that more money
could be brouzht into the family. Material advancement became both a personal
and a social roal.

Religion was an irportant force in everyday life and people respected the
power of the church. The church owned large lands and had great wealth. In some
countries, the head of the church was more powerful than the king. Many high
church officials came from the old feudal class and were opposed as individuals
,to the rising power of the middle class and the king. Moreover, church scholars

“had ideas on politics and economics. Some felt using money to make money was
ginful. They said that trying to make a profit was indicative of greed. Middle
class bankers and merchants on the other hand depended upon money profits. They
felt the church was working against their livelihood. Slowly they influenced
the church to look favorably upon trade and profit.

4s trade flourished, men became curious about the world beyond their own
region. They became more interested in science and they read and talked about
new ideas and new discoverles, Europe entered a period of awakening. Sailors
bepan to make important discoveries. The compass and other alds to navigation

Q
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GONIITE ands rade maps and charts of sea coasts along which they sailed. Improvements

'ere introduced from the Far East. Sea caotains on their journeys to different
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The desire for new knowledge and new territories was greatly sfimulated by
inecreased trade among various cities and by improvements in production methods.
Wealthy merchants and the king worked together to bring money into the country.
They increased world wide exploration to find new sources of raw materials and
new places to sell their goods. They sought new lands whose wealth could be
brought back to enrich the state.

The age of discovery and exploration was followed by a period of colonization.
Hany trading centers were established in Asia and Africa. Oradually Eurcpean
traders extended control over the surrounding countryside. For a long time, there
were only a few settlements on these two continents, but these settlements con-
trolled great numbers of natives. Missionaries often accompanied explorers and
colonizers to convert ratives to Christianity.

With this new age of exploration and discovery, the creation of a European
set of values was corplete. TLuropeans prized indivicdual achievement through hard
work and saw monetary profits as an important indicator of personal success. They
stressed acceptance of new idesas and welcomed changes in knowledge and technique
that would advance productivity. Thay gave their allegiance to a nation state
and gloried in their new feelings of naiionalism. They retained their age-old
dedication tu thz relieious teachir.: of Thristianity and viewed its spread as
an important min-lon. They saw thoix culture and way of lifa as superior to
that of other 1lands and came to beli~ve that European control of all the world
was desiratle ari gpocd,

Sareer Leng Apo in "he dew Yorld by
Yiacent I, Cazs:cy a-« John van Duyn

Son-.hworiia, Cherles F, ‘ferrill Books,
168 4
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STUDENT READING # 6

How It Began

Columbus and his immediate followers treated the Caribs and other Indians
of the New World with appalling brutality. ‘'fhen they sent a few hundred slaves
back to Spain, Queen Isabella of Castile, it is true. forbade them to be kept
and returned them. But, helped by small pox and measles, the Spaniards well-
nigh exterminated the native population of the 'lest Indies and found themselves
with nobody to work and gather their new-found treasures for them.

The labour could be suppled by buying Megro slaves from the Portuguese,
who vere importing them from Africa and selling them in increasing nwiders in
a slave-market at Lisbon. The first shipload of these slaves had come in 1503.
Starting in 1515. they were brought from the Guinea Ccast direct to America.

It was a lucrative trace and very soon tie Spaniards had not cnough ships
for the number of slaves required. The solution was to give permits to the
ship-owners of other nations, but this stil) did not meet the demand.

Sir John Hawkins, a wealthy, religious, Plymouth merchant, was the first
systematic English slave-trader. One of his chief difficulties was with the
Queen. Although willing to help Hawkins on his voyages, and anxious to share
the profits, Elizabeth did not want to provoke Spain to war--so she had to be
approached on the quiet. She was told that the tradinz goods were uncbjection-
able and when later the soods turned out to have been slaves, it was easy to
still the royal indignation with a percentage of the profits.

The pattern of Hawkins's slave-trading was to sail past the Cape Verdes
Isles to the Guinea Coast, exchange trifles with slave-raiding Negroes for
slaves, and then sail to the llew Yorld, where he sold the slaves at high
prices to the Spaniards. Thus there was a triangular voyage: Plymouth-
Guinea-ilew World-Plymouth. That is why the voyage west across the Atlantic
came to be known as the !iddle Passage.

After his first slaving voyage in 15€2 Hawkins, was, we are tcid, the
richest man in Plymouth, and after the second, the richest m.n ia England;
but his third voyage, in 1567, endel in near-disaster and led eventually to
war. MNot that even this voyage was without success, for Hawkins was able
to sell four hundred Nerro slaves at $25 a head.

It was dangerous uark. The river-mouths of Guinec were mazes of shifting
channels lined bv manprove swamps, end Africans sometimes resisted with poisoned
arrows. It was a world of wonders and surorises: strance fruits and animals
vere found everyvhere. llavkins's men could hardly believe their eyes when
the first hippopotamus they had ever sesen. surfaced and smashed their boat.

The worst surprise was w“en thiv came upon the leavincs and scraps of a
cannibal feast. Small wonder that they genuinely fel: they ware doing the
slaves a favour by takine then out of this nightmrare land.

Many of these slaves were brought to them by inland chiefs who raided
O "ages and carried off victims; but many were captured in the same way
EE [(:he European traders. Soon there were resident agents on the coast who
ormam ected the slaves fron all quarters and supervised their transport on
the ships from England.



Nobody in those days regarded slaving as an abnormal employment. You might
have had a cargo of bananas rather thzn human animals, except that the bananas
would not have brought so big a profit. If most sailors refused a second chance
of employment on one of the slavers: it was because of the vile conditions of
work, the smells and bad food, not for any humanitarian reason. Sailors died
in larger numbers on slave-ships than on others: a fact which made nonsense
of the arqument used luring the fight for Aboliton, that the slave trade was
useful as a means of training seamen to man our ships of war.

Adapted from How It Began, a Jackdaw
Publication, printed in Great Britain
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STUDENT READING i 7

Atlantic Slave Routes!
The Triangular Trade and the !iddle Passage

English Route ===
Portuguese Route 1+ +

- e wnw

New England Route

From 1500 to the middle of the nineteenth century, slaves and slavery domin-
ated AFrican history and the lives of Africans. Slavery was nothing new to the
world. Greeks, Romans, Arabs, Indians, and Chinese had all owned and used slaves.
Yet the slave trade that brought Africans to America was different in significant
ways. Men of cne race and color, the whites, enslaved men of another, the blacks.
Instead of serving their own pecple in African communities, Africans brought to
America Were thrown into totally strange and hostile surroundings. They were cut
off from thelr roots in Africa and forced to adjust under cruel conditions to a
life they noither understood nor desired.

lfl{j}:‘ The "triangular trade," as slave trade came to be called, was very well

Full Tt Provided by ERIC.

_orpganized., On the first }sp of the triangle, from MNew England or turope to the




West African coast, the slave ships carried rum and gurs, cloth or iron. For six
to eight months after reachiug Africa, the slavers edged along the Guinea Coast,
exchanging their goods for a slave here, two or three more there, until their ship
was jammed like a sardine tin with black men, women and children.

The shortest leg of the triangle was the terrible "middle passage' from West
Africa to Brazil, the West Indies, or the America South. On this trip, disease
and death were common and hundreds of Africans died before the ship arrived in the
"New World." After discharging their cargo at the slave markets in the Americas,
the slavers picked up molasses, cotton or other plantation products for the final
trip home to New England or Europe. Once this cargo was sold, the whole process
began anew.

All the Western nations, including the United States, were heavily involved
in the slave trade. The list of nations engaged in this trade reads like the roll
of a European diplomatic conference: 5pain, Sweden, Denmark, Brandenburg, Holland,
France, Britian, the United States, Portugal. The motive of the trade was simple--
money. The trade was immensely profitable, often yielding in a single voyage of
$5 for every $1 spent.

The slave trade lasted more than 350 years, The last shipload of Africans
arrived in Cuba in the 1890's, thirty years after the Civil War was fought over

the issue of slavery. During this time more than 35,000,000 Africens died in

order that 15,000,000 men ond women might be tak.. as slaves to the New Wor.d.

Some died in the holds of slave ships, others in the dungeons of prison forts
along the Guinea Coast, but most died fighting to resist captive by Africar slave
raiders in thejr owa country.

Adapted from Africa in Perspective by

F. Seth Singleton and -'ohn Shingler,
Pp. 44-u46.
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STUDENT READING # 8

West African Cargoes

Most of the slaves shipped to America and the West Indies came from West
Africa, between the Senegal River and the Congo River.
(See shaded area of map.)

A-\—\qnfl'c.
OC ean

Between 1500 and 1882, {t is estimated that 18-24 million West African

Negroes were sent to America. Of these three to four million died on the
trip across the Atlantic.

Not all slaves were kidnapped like Gustavus Vassa or Ben Johnson.
Criminals were sometimes sold by the African c¢hiefs as punishment. Also,
during a famine (a time when there is little food) a man might sell one
of his children into slavery in order to provide food for the rest of
his family. Other slaves were prisoners of war,

However these people were chosen for slavery they all ended up at
the coast., There they were sold to white slave traders or directly to
ship captains for guns, powder, and rum, Sometimes the slaves were put
on board a guineaman (a slave ship) immediately. Other times they were
locked up in stockades to wait for a slave ship to arrive. Then came
the {ourney to the West Indias or America.

Adapted from Danfel Mannix, Black
Cargoes, London, c1963




STUDEHT READING # g

A Typical May on a’ Slave SQEP

If the weather was clear, (the slaves) were brought on deck at eight o'clock
in the mornine., The men vere attached bv their lep irons to the areat chain
that ran alony the bulwarks {something like a fence) on both sides of the ship:
the women and half-grouwn boys .were allowed te walk around without chains. About
9 o'clock the slaves were served their first meal of the day. This might have
been boiled rice, nmillet, yams or manioc. "ith the food they were-all given half
a pint of water served in a pannikin (small metal cup).

After the morning meal came a Joyless ceremony called "“dancing the slaves.”
'"Thogse who were in irons,” says Dr. Thomas Trotter, surgéon of tha Brookes in
1783, ''were ordered to stand up and make what motions they could....to dance
around the deck." It was thought that by such "dancing' the slaves would stay
in better health. tYhile sailors walked on the deck, each with a whip called a
cat-o-nine tails, the men "jumped in their irons,” until their ankles were bleed-
ing flesh. Music was provided by a slave thumping on a broken drum or an upturned
kettle, or by an African banjo if there was one aboard.

While soite of the sailors were dancing the slaves, others were sent below to
clean out the sleeping rooms. It wes a sickening job and some ship captains
didn't bother to do it, leavinm the slaves to sleep in the filth {dirt). However,
because cach slave was worth money, most captains kept their ships as clean as
possibla co that the slaves would stay in good health.

At three or four in the afternoon the slaves were fed their second meal.
Sometimes, instead of African food, they vere given horse beans, a very cheap
food from Europe. Most of the slaves detested (hated) horse beans. Instead of
eating it, unless carefully watched, they would pick it up by the handfuls and
throw it in each other's faces. That secend meal was the end of their day. As
soon as it was finished they were sent below, under the puard of the sailors.
The tallest men were placed amidships, where the boat was widest: the shorter
ones were placed into the stern. Usually there was only room for them to sleep
on their sides.

After stowing away the slaves, the sailors climbed out of the hatchway
(trapdoor), each clutching his cat-o-nine tails; then the hatchway doors weve
closed and barred. Sometimes in the night, as the sallors lay on the deck and
tried to sleep, they heard howling and moaning from down below. 7This was often
due to slaves who, after dreaming of their homes and villages, awakened to find
themselves in the hold of a slave ship. At other times the slaves quarréled +ith
each other. The usual reason for the quarrels was the problem of reaching latrines
in the dark, overcrowded hold.

In windy or rainy weather, the slaves were never brought on deck. They were
served their two meals in the hold, where the air became too thick and poisonous
to breathe. The slave room would oecome very hot and the slaves would cry, 'Kick-
eraboo, kickeraboo, we are dying, we are dyins." Often, under such conditions,
the slavet. went mad. ilen who went insane mient bz beaten to death. Some were
simplv clubbed on the head and thrown overboard.

Q
IEIIJ!: Adapted from Daniel 'ftannix, Blick Cargoes,
London, ¢1962, pp. 113-117
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STUDENT READING # 10

The Africian Association

During the eighteenth century, the curiosity of British scientists,
ministers and merchants was aroused by Europe's blank map of Africa. On
June 9, 1788, some English gentlemen met at the Saturday Club of St. Alban's
Tavern and formed the African Association for 'Promoting the Discovery of
the Inland Parts of that Quarter of the World.”

The African Association sent the first and most daring of the great
explorers, Mungo Park, into the African continent, At that time the main
interest of geographers was to find the source and direction of Africa's
great rivers. They hoped the African rivers would be open highways to ex-
ploration and trade, as the Missouri and Colombia rivers would prove to be
several years later when Lewis and Clark crossed the American continent by
following them to the Pacific.

Mungo Park set out from Gambia in 1795 to trace the course of the Niger
from its known source in the hills near the Atléntic coast. Fark was gone
three years. lle explored the western Sudan, found the source of the Niger
and detailed the geography of that region. In 1805, Park dared a second
journey into West Africa. Again his plan was to reach the Niger. By the
time his party had cut through the coastal forest to reach the Niger, most
of the memhers of his expeditiou had died of fever. Park and his four
companions built a small cance and puched off down the river. They were
never seen again. The river he loved had claimed him forever.

Other explorers followed Park's example and led expeditions into the
interior of Africa. Rene' Caillie', a young Frenchman, entered Timbuktu in
1828. The city he saw was only a shadow of its former self. Caillie'
joined an Arab camel caravan preparing to cross the western Sahara to

Morocco. No European had evnar accomplishted this feat. Wwhen Caillie' finally



01d tales of a mighty mountain of snow near an encrmous lake attracted
two Europeans to a region in East Africa. Johann Rebman, a mild mannered
German missionary, set out with his partner, Johann Knapf, to find this
mountain, In 1848 he first saw Mount Kilimanjaro and confirmed the truth
of tae stories about it. Rebmann was th2 first European to keen 3 careful
record of his journeys and his work paved “he way for later explorers.

Undoubtedly, the most famous of all African explorers was the Scot,
David Livingstone (1813-1873). For 20 years this extraordinary man tramped
across Central Africa accompanied only by his journals and his African
helpers, So famous was Livingstone's Writing that Europeans and Americans
waited eagerly for his next report about Africa. Newspapers containing
news of his adventures were sold out almost as soon as they reached the
streets,

Livingstone was a self made man who believed in the Victorian ideals
of his age: Christian conduct, hard work and the civilizing effect of trade..
Hith his own savings, Livingstone worked his way through the University of
Glasgow and became a medical doctor. He joined the London Hissionary Society
and was persuaded to go to Africa.

Livingstone served for more than ten years in South Africa before em-
barking in 1853 on the first of his great journeys of exploratiocn. Walking
north from South Africa, he reached the Portuguese settlement at Lu~nda on
the Atlantic coast, stayed four months to recoup his strength, and set off
again eastward. Following the Zambezi River, he became the first white man
to see the majestic falls, twice as high as Niagara, which were called by
local Africans "the smoke which thunders." Livingstcene renamed them
Victoria Falls in honor of his Queen, before pressing on to the mouth

[: T?:‘Of the Zavhezi in Mozambique. Livingstone was the first European to cross
Wiiﬁﬁﬂ the continent. The publication of his journal made him famous overnipht.
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In village after village he was met by astonished Africans who feared
and were repulsed by the color of his skin, Lvingstone wrote:

"There must be scmething in the appearance of white men, fright-
fully repulsive to the unsophisticated natives of Africa; for en
entering villages previously unvisited by Eurcpeans, if we met a
child coming quietly and unsuspectinély towards us, he raised his
eyes and saw the men in "bags," he would take to his heels in agony
of terror, such as we might feel if we met a live Egyptian mummy
at the door of the British Museum."

Livinpstone was impressed by the human warmth of African life. He
stressed that Africans worked, played and worshipped like all other men
despite their customs that seemed strange to Furcpeans arnd their simple way
of life. He described the horrors of the slave trade and condemned the
slave raiders for hunting men as they might hunt game.

In 1867 Lvingstone set out for the third and last time. He was absent
so long that a New York newspaper sent a reporter, lenry Morgan Stanley, to
find him. Stanley started from Zanzibar in 1871 and crossed Africa on the
Congo River. Ten months later he came to the village Ujiji on the eastern
shore of Lake Tanganyika where he found Livingstone.

Livingstone stayed on in Ujiji tending the sick and trying to convert
the Africans to Christianity. Two years later-he died of fever. So close
was the friendship of Liviagstone and the Africans that when he died, his
African friends carried his body wrapped in bark and safileloth E0C miles
to the coast.

Livingston's maps and carefully documented research -- brought to England
by Stanley -- enabled peographers to fill many gaps in their knowledge.

]E i%:~ Large regions in southern and central Africa were no longer a mystery to

GEEETE pon-Africans. Except for some small and in accessible pockets, the entire



interior of Africa was known to Europeans by about 1880. The African
continent was now open to European forces bent on trade and conquest.
Adapted from Africa in Perspective

by F. Seth Singleton and John Shingler,
pp. 51-52, 55-57

o
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STUDENT READING # 11

African Tales and Proverbs

When the white man came, he had the Bible, and
we had the land: now we have the Bible and he has

the land.
-- African Proverb

How Mighty Is The Hhite Man?
After God had made men, the first ancestor of the European
tried to imitate him and create a maz too. And so he did.
He built many men who looked exactly as they should, on the
outside. But at the end, when he tried to make their hearts
beat, he did not succeed. He had to give up. Therefore,
unto this day, people say tha white man is very mighty.
"He can do everything, even build people. If only he could

make their hearts beat!
-~ Folk Tale from Yenya

I call Goid,

Gold is mute.

I call Cloth,

Cleth is mute.

It is mankind that matters.

~~ Akxan Proverb (Ghana)




STUDENT READING # 19

The Yhite !fan‘s Durden

Take up the White Han's burden--
Send forth the best ye breed--
Go bind your sons to exile
To serve your captives' need:-
Te wait in heavy harness
On fluttered folk and wild--
Your new-caught, sullen peoples,
Half d2vil and half child.

Take up the White Man's burden--
In patience “o abide,
To veil the threat of terror
And check the show of pride:
By open speech and simple,
An hundred times made plain.
To seek another's profit,
And work another's gain.

Take up the White Man's burden--
The savage wars of peace--
Fill fuil the mouth of Famine
And bid the sickness cease;
And when your goal is nearest
The end of others sought,
Watch Sloth and heathen Folly
Bring all your hope to noucght.

Take up the White Man's burden--
No tawdry rule of kings,

But soll of serf and sweeper--
The tale of common things.

The ports ye shal. not enter,
The roads ye shall not tread

Go make them with your living,
And mark them with your dead!

Teke up the White Man's burden--
And reap his old veward:
The blame of those ye better,
The hate of those ye guard--
The cry of hosts ye humour
(Ah slowly!) toward the light:--
"Why brought ye us from bondage,
"Our loved Egytian night?!

Take up the White Man's burden--
Ye dare not stoop to less--
Nor call too loud on Freedom
To cloak your weariness
By all ye ery or whisper,
By all ye leave or do,
The silent. sullen peoples
Shall weigh your Gods and you.

Take up the White Man's Lurden--
Have done with childish days--

The lightly oroffered laurel,
The easy, ‘ingrudged praise.

Comes now, to search your manhood
Through all the thankless_years,
Cold-edged with dear-bought wisdom,

The judgment of your peers!

-~ Rudyard Kipling
1849
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STUDENT READING f 3
(Freedom Now)

The desire for fresdom, always a present force in African life, was intensified
by African experiences durine 'orld Wap II. The turmoil of the war acted liike a
bucket of ice water on the stiﬁrinn body of colonial Africa. Many Africans were

" drafted to fight fcr the British and the French. They were taken from the cities
and the villazes, issued clean uniforms and strong boots, and taught houw to fire
A gun, tend a radio receiver, or fix a truck or airplane motor. The African vho
reached the front saw white men bleed, die, anl run away like any other living
creature. The black African fired on the white snemy and found hirself treated
as an equal Ly his target. Through vartime experiences many Africans from differ-
ent colonies end traditional backgrounds came to reject, once and for all, the
myth of white superiority.

Throughout the war the hopes of African leaders, soldiers, and workers for
a complete change in colonial policy increased with each pronouncerent of thz
Allied leaders. Under pressure from President Franklin Roosevelt, both linston
Churchill of Britain and General Charles de Gaulle of the Free French endorsed
cquality and self-determination of peoples as aims in the var against the Nazis.
Hith the coming of peace in 1945, these hopes and pronouncements spilled over
into African demands and demor.strations. Colonial administrators, often far
nore opposed to change than their suporiors at home, reacted sharply, fearful
that the new African spirit spell:d the end of thair rule.

Although colonials in Africa feared the ead of colanisl ruls, both colenial
governments and Africans realized that the old pattern of colonlal dominance was
slowly passing away. The attitudes of Europeans and Africens toward one another

1 was changinp. %Whore there had been chiefs, medicine men, and peasants, novw
¢

.l{Jﬂ:fhere vere lawyers, ministers, Students and laborers. Cities, schools, and

Aruitoxt provided by Eic:




factories broupht new ideas and havits to many Africans. In the face of thece
changes, the independernce of African countries was only a matter of tire.

The Afrirans' derani was constant and unyielding: full self-government for
tne African majority with no strings attached. tost Africans harbored little re-
sentment for their former colonial master, and economic ard cultural tie: continued
after indepenilence. The African political movement was directed at colonial rule,
not at Envopeans as such., Only in settler areas where racial superiority was
stressed and violence used by whites did Africans reply in kind.

The course of events that brought indenendence to almost all African countries
by 1966 was not identical throughout the continent. In a few countries--Sudan,
Ghana, Tunisia, 'lorocco-~independence came rapidly after an early start. In
tiireria, Uganda, Tanzanyika, and Trench black Africa {twelve countries) independence
came a little later. In none of these countries, however, did the British or the
French suppress the nationalist movement or hold cut against the independence. !ass
parties were allowed to organize and campi3ign for independence, and the transition
from colony to nation was not violent, though it was often turbulent and unruly.

In the Belrslan Congo and the Portuguese colonies of Angola and 'lozambique
cvlonial rulers prohibited and suppressed nationalists, sternly opposing political
change, lel alone African self-government. The Congo fell into chaos when given
independence without preparation. Portuguese colonists have anncunced that they
are in African to stay and that they will never accept the idea of African indepen-
dence. Angola and Mozambique remain under colorn!al rule.

Americans are likely to think the colonial era in Africa lasted for centuries.
Tris #as not the case. Complete European rule of Africa vas barely established
by the time of “orld YWar I. Cnly a reneration later, rceling from the destructicn
of World Yar II, Europe began the retreat from Africa. Today most African countries
have achieved independent status.

O

]Elsz:‘ Adapted from Africa in Perspective by F.
Seth Singleton and ~chn Shinvler, pp. 128-129







STUDENT READING # 3

Tribes of Africa

"~\\\\~l/“~\~

Your teacher will show you a *transparency on which the tribes of ‘Africa

are given. Write the names of major African tribes on the blank map

above; or use Africa in Perspective by F. Seth Singleton as a source
[E[{j}:‘ for filling in the blank m.D.
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STUDENT READING # 4
Herald Gazette
Octoter 20
African Wasteland
A new interest in Africa has rvecently spread through our society. Government
agencies have devoted considerable time and money to discussing economic and politi-
cal problems relating to Africa. Diplomats have made increased efforts to win the
affections of African.nations. Schools throughout the country have instituted new
courses in African studies. Travel sections of newspapers are sprinkled -vith
adver-tisements describing the wonders of the African countryside.
This editor takes a dim view of all these effarts. Africa has been zad is
a vrndeveloped continent. The pecple of African nations can make few significant
contributions to world needs today. They should be left alone to develcp their
cour.tries at their own pace. Ue can rain little by involverent with their develop-
ment.
Our nation has limited resources. Expenditures in one area reduce our
netional bank account. We must save our time, money & effort to meet the
immediate problems that face us in the international scene. Productive and polit-

ically important continents must be considered first. The African wasteland must

wait its turn.

ERIC

Aruitoxt provided by Eic:



STUDENT READING

10.

11.

O
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Independent Activities

Make travel ads or posters to eacourage tourists to visit individual ceuntries
of Africa. ~

Make a chart comvaring the history of our country's discovery, exploration,
revolution and independence to that of an African country. that is sinilar
about their histories?

Develop a bulletin board display abnut Africa today using materials from
recent perlodicals and newspapers,

Draw a mep showing the economic resources of Africa. How can these aid the
industrialization of Africa's new nations?

Compare the average yearly income of families in the United States with those
in selected countries of Africa. !'Mmich African country has the hipghest
average family income? ‘thy?

Find out whick African nations belong to the United Nations. ‘lhal percentage
of the total United Nations merbership do they represent?

Tind out how much aid other nations xize to African countries today. thich
countries pive the most economic aid? Uhy?

African nations are often said t» be part of the 'Third Vorld.' Find out
what this phrase means. 'hy do Africa's interests lie with the "Third World."

Do a report on the Pan-African movement. When was it started? Uhy was it
started? ‘ho are its leaders? What are its Zoals?

Do a report on one of these tonics: African Art
African ilusic
African Religions
African Village Life

Do recearch on a prominent African,an African school girl or school boy, an
African teacher, farmer or businessman. \rite a story ubout a day ia that
person's life.

¥Write an essav o one of these topics:
Hany problems other than political ones face new nations.

There is {mmense variation amonm the people of Africa.
Americans today have many misconceptions about Africa.



STUDENT READING * g

Important People and Leaders

The history of any country repreccnts an interplay between men and events.

These men have been associated with Africa's history or with its present day

national developmant. You may wish to find information about the life and work

of one or more of these people:
Askia “Yohammed
Sonni {Suni) 31i
Hansa tusa
Afonso, King of the Xongo
Mungo Park
Rene' Caille!
David Livingston
Henry !lorton Stanley
Shaka (Ciraka)
Cecil Rhodes
Paul Kruger
Leopold 1I, King of Beleuim
Jan Smuts
Y. E. DuBois
apcus Garvey

Hendrik Verwoerd

ERIC
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¥illiam Tubman
Haile Selassie
Albert Schweitzer
Kevane Fkrumah
Joro Kenyatta
Tom iMboya

tioise Tshombe
Patricc Lumumba
Joseph Kasavubu
Julius dyerere
Sekou Loure'
Yakubu Gowan
Ian Smith
Albert Luthuli

Angin Brooks




STUDL T READIIS !t g

‘mrichrent Books e

The books on this list will extend your kncwledge of Africa. Below each book,
study questions are miven to yulde your readin~. Tne books that are starred are
available at the Park Forest Library.

Achebe, Chinua, o Longer At Lase, Nbolensky, 1969
‘mat did you lear:a about Ibo 1life and values? low do European and
tribal values come into confliet?

Achebe, Chinua, Thines Fall Apart, “‘cTowell Obolensky, 1259
How vias Okonkwo'z 1life influenced by tribal values and custors?
“hy did the book end as It d4id?

Akosua, Abba, Ashanti Doy, Fontana, 1959
iiow di¢d his traditiornal upbrineine affect the author's ability to
contribute to Shana when the natiorn becare independent?

%#Alexander John. flunter, Harper, 1952
hat purnose dld the work of white hunters serve. low would
a conservaticnist today view their efforts?

*Benet, Laura, Stanlev, Invincible Explerer, Dodd, 1055
tthat vere Stanley's motivaticns for exsloring Africa? »id bhis
explorations aid or hare the developrent of Africa?

Burroushs, fdrar Rice, Tarzan and the Apes, Valentine, 1963
How are native peoples portrayed in this book? !iow did the
book create stereotypes about Africa?

*Cloethe, Rebna, Nylon Safari, Houghton, 1956
How does the author view Africa? 1Is her account a vynpathetic one?

*Forester, C. S., African Queen, ifodern Library, 1963
Utat information does this novel give about missionary life in
Africa? ‘lere nissionarles sincera in their desire to help Africans?

*Forester, C.S8., Sky and Forest, Little, 194¢
“hat picture of central African life does this book give?
How was this life affected by the slave raiders?

#Gunter, John, Inside Africa, Harper, 1955
that does this book tell about the African desire for freedon?
‘"hat does it tell about the attitude of colonial powers torard
rnodern African nationalism?

*Johnsen  Asa, I 'farrien Adventure, Lipincott, 13ug
Wiy dic the Johnsons go to Africa? ‘'hat was thelr relationship
to the native Africans?

, "loorehead, Alan, The ‘hite lifle, Harmer, 1760
g - Why was the discovery cf the source of the "thite .iile so important?
[E l(: How did missionaries and diplomats vho followed early African ex-

plorers view Mfrica?



E

Mugo, Gatheru, A Child of Two Yorlds, Praeger, 1864
What conflicts with her life in Kenya did his experiences in
England create for the author? Why is the title appropriate?

*Nolan, Barbara, Africa and Its People, Dutton, 1967
Can vou make any generalizations about African people after
reading this bock? W%hy or why not?

#Patan, Alan, Tales from a Troubled Land, Scribner, 1961
What did you learn about South African native life? \Vhy is
the title a good one?

*plimpton, Ruth T., Operation Crossroads, Viking, 1952
Why did Canadian and American college students go to Africa?
What did they accomplish? What did they learn?

*Stinetorf, Louise A., White Witch Doctor, lestminster, 1950
Why dxd the author vefer to herself as a "white witch doctor"?
¥hy did she go to Africa?

O
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STUDENT READING ! 8
Kobla
by St. Clair Drake

{The selection you are about to read is the story of Kobla,
a vigorous Ewe tribesman, the husband of four women and the
faiher of fifteen children., This portrait, drawa by an
Afro-American scholar, shows how one middle-aged African
has adjusted to social change,

St. Clair Drake teaches sociology at Stanford University
and has lectured at the University of Liberia and the
University of Ghana. He is recognized as an authority on
urbanization and urban sociology in Africa.

As you read “Kobla," think of these questions:

In what ways is Kobla traditional?
In wvhat ways has he adjusted to the modern world?
How w.ill his children differ from ours?

What evidence is there in Kobla's storv to show
cultural change?)

P R I I I
When I first met him in 1954, Kobla was a cook for a British professor at

the University College of the Gold Coast, near the capital city <f Accra--proud

of h.s skill and his job. Like many of his Ewe fellow tribesmen, he had crossed
the border from the neighboring French territory of Togoland to the more prosperous
Gold Coast. Ewe cooks and stewards were in demand, as local tribesmen (Fant, Ga,
Ashanti) had higher ambitions than beine house servants. ilowadays Ewes are

mosing up into better jobs and members of the Ijaw tribe from Wigeria have been
doing this kind of work. {(Tribes from the backward northern Ghana do the very
dirty work in Accra.)

Kobla was then in his fortles, vigorous and healthy, riding his bleyecle two
miles to work evety day and nerforming as leader of the strenuous Ewe dances on
Saturday rights and Sunday afternoons. He was a polygamist, living w~ith his
\Bhree wives and eleven children in a large nud house which his brothers and

JEIQJ}::slns helped him build in a predominantly Ewe village near the college.

IText Provided by ERIC



Kobla earned thirty dcllars a month. His wives cultivated cassava, condi-
ments, and vegetables on a patch of land which he and his 'brothers’ had cleared
for planting. They also collected firewcod on a forest preserve nearby, carrying
it home in large bundles on their heads {the small children bring cans of water
on their heads from a standpipe), «.d took turns keeping house and selling some
of their produce and other articles in a nearby market. Inccme frox wages and
marketing was pooled, each wife drawing a small allowance. The bulk of the
meager joint income was spent for clothes, books, and school fees for the older
children. Kobla had the rep:tation of being a just and fair husband and a skilled
and pateint arbiter between occasionally angry and arzumentative wives.

Kobla had a well-thought-out orientation toward the modern world. Once he
said to me, "I send the children to school and to the Roman church. I tell then
when tnev be big they cannot be like me. I pray to the trowo (Ewe lesser gods),
but they need to know the Christian gods. My wemen work and they help me. The
~ducated women my sons will marry w.ll not help them this way. They wlll ask
the husbands'for radiograms and clothes from the store and maybe even for motor
cars. J tell these sons, 'You marry only one woman.,''"

Kobla had no apologies to make for his own way of life. He was proud of
his reputation as a good manager of a polygamous household. He was also a bokor
{a healer using herbs and mazic) and therefore respected in his village by
chiefs and elders as well as by ordinary men and women., But Kobla was a2 realisc:.
He knew that his children were confronting a rapidly modernizing world. le was
trying to help them to get the most out of {t.

Yhen I returned to the college in 1958, I saw much of Kobla. His "master”
was preparing to return to England, and Kobla was seeking help in finding a new
one who would respect his sense of personal dignity as the old one had. (Daspits

O 1is use of th: term “'master,"” Kobla's bearing and his tone alwvays revealed that

ERIC

emmmE (¢ meant no more to him than our won word mister. ) Above all, he wanted a new



employer who would help him to cducate his children, the professor already having
agreed to send his eldest son to a technical school. I received Kobla's sincere
thanks for having helped a sister's son (for whom he was responsible) get a job,
and before I left for America, Kobla had maneuvered me into paying high school
fees for a young cousin who had teen placed in his care. By now Kobla had taken
a fourth wife....and had “ifteen children,

During the summer of 1961, I was in Ghana as a consultant for the Peace Corps,
and Kebla pald me a countesy call. Never before, living as he was in an alien
land, had he been willing tr discuss politics with me. This time he volunteered
a political observation, smiling broadly: "I have a country, no. WHe have 'big
man,' too, now--tr. Olympioc."” Kobla had become a proud citizen of a new nation,
but he was not planning to return home. Economic opportunities were still better
in Chana, and the “socialist" politicians there were talking of free schooling
and free textbooks--not of balancing the budget, as in Togo.

Just before he left, Kobla unwrapped a pacla_e he had brought. It turned
out to be a large book with yellowed leaves. He had a favor to ask. The book
was a mail-order catalog from a ntw dafunct Chicago company that dealt in occult
goods. Would I send him a set of the beads with the cross and one of the
Egyptlan rings made like a coiled snake with "diamonds' in the eye? My mind
flashed back immediately to the time his nephew had asked for money to consult
an afa (medicine man) for medicine to protect him against the jealousy of villagers
whose sons and nephews had no patron: he was preparing to sit an exam. I wondered
whether Kobla was now seeking some even hoavier magic--from Chicago--to strengthen
the protection shield which he was trying to throw around his kinsmen upon whom
he was expending so much thought, hard work, and money. Or did he simply want
to enhance his prestige in the village?

Q Just before I left Ghana, I returned Xobla's visit. We sat in his shabby

[%ESLS;OM with its bunk bed and two battered chairs, cluttered with his few treasured
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personal possessions. His old mother from Togo happened to he visiting, as well
as two literate friends. When her son explained that I was the professor-frie.d
from America who was helping 'the family,' she made a dignified half-curtsy, as

she would have for a chief, and then withdrew to become a silent spectator. No

one felt embarrassed. Her son and I went on to discuss wages and the high cost

of living. As I was leaving, I noticed, on the wall, a picture of Kwame.Nkrumah
(then President of Ghana)--not Olympio, the President of Togo--and I remembered

thzt somewhere in northern Ghana was Kobla's younger brotier, who had been born

in Ghana and was noWw a ‘big man'--a civil servant. Kobla had sent him through

school.

Adapted from From Tribe to Town edited
by Leon E. Clark, Praeger Publishers,
cl969, pp. 6-10
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STUDENT READ™NG # 4

Trying to Beat the Odds
by J. A. K. Leslie

(In this story you are about to read, you will meet a young
African from Tanzania who goes to the capital, Dar es Salaam,
in search of the good 1ife. Dar es Salaam means city of peace
in Arabic. What do you think it means for this young Tamzanian?
This selection, written as if in the young man's own words,
has been adopted from a study of African city life. The purpose
of the study, conducted in 1957, was to collect information that
would help to improve the life of the urban African. As you read
the selectivn, think of these questions:

Why does the young man go to Dar es Sulaam?

How is his father different from Kobla?

What chance does the young man have ic "beat the odds™?

AR I I I NN

I had arrived that day from Morogoro and saw Dar es Salaam for the first
time. Tili then I had lived with my parents not far from the town of Morogoro
itself, and had heard from my brothers of the big town on the coast. Many of my
brothers and cousins had already been there and some were working ther: this year.

I had seen the clothes they had brought back, some of them, and heard them
speak of the wages to be had: they had describad the street lights, the cinemas,
the dance halls, the women, and the clever tewn men. My father did not wish
me to go, but T knew if I stayed I vould soon be expected t» begin again the
yearly cleaning of the fields. The fare to Dar was small, and I borrewed it from
a young friend; one day, without saying good-bya to my parents--for they would
not have agreed--I boarded the bus and went to Dar.

1 had no news ahead but knew where to go: my elder brother lived in Ilola
and worked in the commecicai area, as servent to an Indian. He lived in a room
in the back and got his meals from his employers. Nothing was said when I found

Q

I th his help, in a few days I found a job like his, at 50 shs. (37.00) plus food,

)0 house, and hae took me in. I helped him with his chores and he fed me, and



That first evening my brother took me out for an hour hen his employers
had gone to the cinema. We stroiled in the strects--Acacia Avenue, Ring Street,
Kichwele, Msimbazi- I was amazed at what I saw and wished I had come down earlier.
There was nothing 1like this at home. Every house was bright with lights....The
streets were thronged with crowds bigger than I would have believed could fit
into any town: there was an unbellevable and exciting bustle, thriil, and glitter.
In the roadway passed car after car, nose to vail, the drivers heoting and
revving, gesticulatine~ and cursing: the taxis with veiled and hooded women, a
glimpse of bright garrants undev the veil, a flash of rings; the private cars
with Indians anJ Eurcpcans leaning back at ease. Big lorries were still, at
that hour, unlozZing their bales at the shops...Pawnshops were thronged and
paked with more khanyas (dresses) than the eye could count. The young men
lounged at the ccrner with bright, cyni~al ayes cocked to every passerby,
resplendent in their evening best...l saw burly mer. in jeans, bold men in wide
hats, arrogant ren with strence hair styles parted in the middle or brushed up
high in fiont: everyone radizted wealth, confidence, success. Life in town must
be easy, the reuscds great and quickly plurked. I was glad that I had left the
dark, quiet hut of my father, wuere I was only a boy, a messenger, a fetcher,

a lzborer. This was Life.
%ol oRo% %R fow

I had been &ix menths now in Dar. 1 had moved from the first job, where
th2 hours were lcng and the work unanding, to ancther job» and then a third. The
couditions were little different and the pay was actually a iittle less, though
the food was better.

I had moved too from living with my brother and had fcund a small back roon
in Keko which I shared with saother boy of my age, each paying half the 10 shs.
(51.40) per month rent. Water from the stre:m was free, and we had an arrange-

Q

E} [(:ht with a cousin, who worked at one of the furniture factories across the way,

P e
about_ fivew-~ed., .
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I hed settlzd into the rhyttm of town life, a rhythm of spring tides--dead
low before payday, then a surge at the end of each month; eating till I burst at
a hotel, a blind (binge) with my friend, a visit to the pawnshop to recover my
pledges, ¢nd then back to the grind of the month, relying on the food I got free
from my employer. At the half-month came the neaps, a small dip of extra poverty,
then o small advance of pay, enough for a few good meals outside and a drink and
a dance: then the dead low approached again, and all I had went into pawn, and I
lived a life as quiet as I once did at home.

Each evening when work was over I went out into the street and stood and
watched. There were always the same sights, the same procession of cars, the
same woll-dressed women in taxis, the same flush-looking boys: where did they
get it from? Th. : was a trick somewhere. I was worked as I was never worked
before, but the money--for all that it came in, in handfuis that 1 would not
have dreamed of--went out again as fast, and there was nothing left to me but
the bunch of pawn tickets, a grubby vest and shorts, and brief memories of the
last high tide.

Sometimes I thought of going home, particularly in those last ''tight-stretched
days''~-- as the local slang has it-~before payday. But then I thought of what my
father would say and the other lads of the village. "Thought you'd make your
fortune, did you? Well, what have you brought? Yas the big town too much for
you?'"

No, I could rot go home like that: I must just d» one or two more months,
buy s:me really good clothes, and show them I can beat the odds. But somehow
things always got ahead of me, and the clothes never stayed with me more than
a few days, never enough to get cleér. I began to see that people like me never

had a chance.

by Leon E. Clark, Praeger Publishers,

)
]E[{Iﬂ:‘ Adapted from From Teibe to Town edited
PR e e cl1969, pp. 11-15
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STUDENT READING 10

Tell i'e Josephine

edited by Barbara Hall

1. "I am from Barotseland and the girl of my choice is not. I wrote a
letter to my parents trying to ewvplain all the love in my heart but

they say I must leave the girl alone."

2. ”Iiplan marraige but she is too shy, though pretty. When I visit her
family she just looks at the ground or talks to the hena when I take
her aside,

“Yhen I talk lovingly she picks up a certain hen and makes hen-noises
at it and smiles, but not at me. I know she talks in an orainary way to
her family. I think she loves me and the parents approve, but how can

J overcome this trouble?"

3. "I am well-known, with a big family to feed. !y house is by the bus-stop
and every day I receive visitors from the home v.llaga. It is my duty
to give my tribesfolk fuod and money for their journey needs. But my
family suffer from hunger and I go without the decent clothes my position
calls for. Thigh I have a good job I am kept poor by home-people.

“I do not dislike them, but what can I do to he sived from them?"

4. "At nights after work I study for my GCE (general certificate of education,
equivalent to completion of high school) by correspondence. I have a
single room and pay to have electricity. Our block is the only one at
present with lights. He do not have a l{ght each: there is a hoie in one
wall and the bulb is set here, shining on me on one side and my neighbor

next door too.



"We cannot turn the lights on and off; they aré set tc come on at sunset

and go off at nine o'clock. This means that'though I pay for my electricity
I cannot study late. My neighbors do notw care to study so do not complain.
They sleep at nine. They say 1 have no case for complaining to the

authorities. I argue against this. Yhat do you say?"

. 5. "I wrote passionate appeals to a certain girl. I did not know she had a
- boyiciend who is powerful in size and is in boxing contests. She gave
_him my letters and told me he would beat me to the ground.
‘I cannot hide from him, he uses my beerhall. that can I do to save
myself, for I am a tender little bloke?"
Adapted from From Tribe to Town edited by

Leon E. Clark, Praeger Publishers, ¢1969,
pp. 22-25
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STUDENT READING # 3,
Back to Africa

The mcther céuntry of most black Americans is Africa. The dream of a return
to Africa has been an ever-present force in their lives. Most have been proua to
be both American and African. Many have believed that the search for black identity

- can end only vhen they return to African soil.

American history gives many examples of this desire to return to Africa.
After the close of the \lar of 1812, a Megro sea captain, Paul Cuffee of Massachu-
setts, helped 38 blacks return to Africa., He paid their passage aboard one of
his vessels so that they could go to Sierra Leone to help Africans find a better
way of life.

A few years later slave-holders John C. Calhoun, Henry Clay and others organ-
ized the American Colonization Society. They persuaded Consress to purchase land
in Liberia. In 1820 the society beran sending black colonists to its shores.
Hardly 15,000 left America., 7he black population of Hartford, Connscticut asked,
"Why should we leave this land fo dearly Lou.nt by blood, groass and tears of our
fathers? This is our home: here let us live and here let us die."

ifovement3 to return blacks to Africa began acain after the Civil Uar. Bishop
Turner, a self-educited minister, vwas barred from the Georgia legislature during
Reconstruction. le becarme disillusioned and lost hove ror the black man's future
in America. In 1875 he helpnd to promote an expedition to Africa. He sought help
from Congress and was turned down. As a result, few black people left America.
Most black Americans preferred to stay in the United States and fight for their
rights.

The outstanding early champion of the African cause and the father of the
movement today called Pan-Africanism was W.E.B., DuBols, The first Pan-African

Q@ ongr.ss was held in London in 1900 to protest the colonfal partition of Africa.
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o hirty delepates from England, the United States, and tre West Indies attended.
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None was from Africa. DuBois was Inspired to spend his entire lifetime in search
of Negre-African unity, Negro African renaissance, ldegro African revival--in a word,
Pan-Africa. After Yorld Mar I DuBois tried to persuade the Allies at the Versailles
Conference to adcpt a Human Rights for Africans, Small gains were made but it set
an idea into motion. DuBois later moved to Ghana where he spunt his last years.

During the twenties, thousands of blacks were attracted to Marcus Garvey's
Back-to-Africa movement. Garvey believed black people owed their loyalty to Africa.
His message was 'Africa must be redeemed, and ail of us pledge our manhood, our
weilth, and our blood to this sacred cause....Africa shall be for the black people
of the world.”

Garvey was attacked by black intellectuals but his movement received over
$10,000,000 from blacks who believed inm him. 1In 1923 he uvas convicted in federal
cour for using the mail to defraud and sentenced to five years in prison. In
1927 he was desported to Jamzica and died in London in 1940. These words of Garvey
proved to be prophetic: "I am conly the forerunner of an awckened Africa that
shall never go back to sleep."

In 1868, Ben Cartcr started another movement. Femilies were settled in
Liberia where some found the customs diff’culut to adjust to. Mrs. Figgures,
the mother of nire chiliren, returned to Chicaro after eight months. She said
“"the differcnce between happiness and frustration in Liberia is how you stand
economically. If I had enough money, I wouldn't live anywhere else.”

In 1958-69 several students groups took trips to Africa. A group of ycung
men from larlem described the trip this way: "Going to Africa was like seelig
a picture you'va looked at all your life and just now have somebody explain what
it neans" and "I thin% we actually learned more about being black." The Safari
pirls from Chicago's South Side wsre also imprussed with the attitudes and customs

\)AF the people of Liberia, Linda Xing noted "while we wear Africay clothes to look

JEIQJ!:lke them, they wear mini-skirts to look iike us."

Full Tt Provided by ERIC.



STUDENT READING #

1951

1955

1956

1957

1958

1960

1361

1962

12

The Awakening ~--

1970

Afvica

Libya becanre independent.

Bandung Conference of leaders

of nations of Africa and Asia

in Indonesia. 1Independence

from colonial rule was the theme.
Horcocco Republic of Sudan
Tunisia

Ghana becare indenendent.

Guinea became independent.
Accra Conference to plot
Africa'’s future.

Congo Premier Lumumba slain.
Camerocit gains independence.
Chad, Central Africa Republic
Cougo, Dahomey, Ivory Coast,
Wall, “tauritania, Niger, Nigeria,
Senagal, Somali, Togo Upper
Yolta

Sierra Leone, Tanzani~ bacame
independent. Republic of South
Africa resigned from the Cormon-
wealth.

Burundi, Rwanda and Upganda

gain independence.

Kenya, Zanzibar became indepen-
dent. Organization of African
Unity met in Addis Ababa.
Kenyatta became President of
Kenya, Malewl and Zambia
became independent. Tanganyika
and Zanzibar joined to form
Tanzania,

1945

1346

1954

1955

1956

19567

1360

1961

1962

1963

1964

Unlted States
World War Il ends,

President Truman creates
Committee on Civil Rights.

Supreme Court rules that racial
segregation in public schools

was unconstitutional....School
integration began in Washington,
p.C. and Baltimore, Maryland

Bus boycott begins in Montgomery,
Alabama.

Federal Court ruled that racial
seprenation on busses in Montcom-
ery violated the Constitution.
Federal troops sent to Little
Rock to enforce integration.

SCLC orpanized.

Student sit-in denmonstration in
over 20 southern cities...San
aAntonio, Texas became first
large city in South to integrate
lunch counters. SHCC organized.

Freedom riders legin tour of
South.

Janes Yeredith integrates {ni-
versity of "ississippi. Cov.
Ross Barnett tried to defy court
order: 12,000 federal troops
used tuv restore order.

March on Yashington* 250,000
participate.

School bovcotts in i'ew York,
Cinncinnati, Boston, Chicago,
Cleveland....



1965

1366

1967

1968

1969

1970

O
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Garbia gained independence.

Botswana, Lesotho gained indepen-
dence. First World Festival of
Negro Arts held in Dakar, Senegal.
Africans and Afro-Americans par-
ticipated.

Biafra secedes.

Swaziland independence declared.
West African Regional group
formed to promote economic
cooperation.

41 nations members of the Organi-
zation of African Unity. Ghana
returned to civilian rule. Tom
Hboya assassinated.

Biafra surrenders.

30

1965

1967

1968

1969

1970

Ay

Malcolm X assassinated...Thovsands
march from Selma to Montgomery....
Voting Rights Bill signed....
Yatts erupts. -

West Side Riots in Chicago....
Brocke elected Senator from
ifassachusetts.

Black Pcwer Conference at Hewavk.
Carl Stokes elected mayor of
Cleveland.

Dr. Martin Luther King, Jr. mup-
dered. Resurrection City estab-
lished in Uashington, D. C. (Puor
People's Campaign)

Black Construction Coalition com-
posed of several civil rights
groups shut down building projects
in protest against discriminating
hiring practices.

United States faces crises over
federa1 responsibility for school
deseceregation.



