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The advantages of teaching beginning reading with
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Guesticns whic! are raised pertaining to its use are discussed. The
difficultias w!icl wai¥ Chilaren expeiicnce in leatning to read with
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variety of patterns for any one letter and the different sounds
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of the Rcman alghabet characters are used, and 15 of the 20
augmentations are cimilar to T.0. In addition, the top half of tkhe
letters have been left almost undisturbed while the discriminating
fecatures of the rew letters are in the l:wer half of the line of
print, a characteristic which facilitates trancition to 1.0.
Questions pertaining to later reading are concerned chiefly with
transition to T.0., learning to sgell correctly, and the araspiag of
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The Initial Teaching Alphabet Foundation

Council of Mancy. meat:

The Rt. Hon. Dr, Horace King, M.P, (Mr. Speaker): Hon. President
Sir James Pitman, K.B.X.: Clrairman

Shaun Dowling
The Rt, Hon, Visceunt Eccles, K.C.V.0.
Paul Strang
Jonn Tilney, T.D., M.P,
Percy Wilson, C.B.
General Secrerary: G, O'Halloran

i54 Southampton Row, London, W.C.1
01--837 1609

The ita. Foundation was <ot up to develop ita. throughout the
world. The i.t.a. Feundation is a non-profit-making corporation aad is
independent of all commercial interests. The Foundation provides a
variety of services to Local Authorities and teachers. Among these are:
. The provision of general lectures on i.t.a.

. Waorkshop courses for teachers.

. A number of pamphtas and leafiets on i.t.a.

. The i.t.a. Journal.

. Film *The Forty Sounds of English’.

. A correspondence couise on i.t..

. An annual Conference on i.ta.

An up-tc-date booklist containing the books and materials published
in i.t.a. by o/f pubiishers.

9. A full library of a/f publications in i.t.a. at the Foundation Offices.
10. A Transliteration service into i.t.a.

1. A free information and advisory service on all aspects of i.t.a,

12. The formation of a rese...h library covering all aspects of i.t.a.
and all publications in and about i.t.a.

(VIS N

P N D™ A

(Fusher details on back corer.)

The stafl of the Found: tion are always glad to be of help. If you wish
1o know morc about i.t.a or if you have an enquiry or a problem con-
nected with i.t.a. on which you would wish disinterested advice from them
or from others who have had the cpportunity of long study of the novel
and, indced, revolutionary changes which i.t.a. carries in its train, please
write to the General Scerelary at the address above. If you should prefec
1o call, you will be rade most welcome.
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LEARNING TO READ:
AN EXPERIMENT

"Lhis paper is about a particular augmentation of our familiar lower-case Poman
alphabet, and about a particular research which is now proceeding, with the object
of finding ouv v eilier greater success in learning to read will be achicved by children
in their carliest attempes if this augmented Roman medium (i.t.a.) were used and if
the normal medium, Traditional Oithography (1.0} weee withheld until they
had developed skill in reading ind.t.a., and established confidence,

So here 1s a specimen of 1.0a. (2 yo-sound 4-character low er-case Roman alphabet,
praduced by the Monotype Corporation as pait of their 12 point Ehrhardt rype face
niower-case, ordimary and semi-bold, and 1 majuscule, ordinary and semi-bold).

jhis is printed inan initial teaching aliabet, the purpos ov wiid
onet, aw miel bee suppasd, to rdforin oar spelliy, but o improsy
the lerin ov reedi. it is intended shat when she beginner hax aghaovd
the iniflvial sucsess ov fleorensy in this spefhially coxy form, his fuctuer
progress Jhaxd bee confiend wn reedig in the presemt alfabets and
spelliny ev them wnly.,

if yeor hav red ax for as this, she nue mecdivm will hav preevd o
veor several points the meaest impottant ov whigh ix that yee, at eny rat,
hav cosily mad she guen} from the ordinary yreman alfebet with
convenfhional spelligy ww i.ta. wirth systematic spellin.

Autborstative Auspices

‘The recearch project in question has been launched as a joint enterprise by the
University of Londen Institute of Education and the National I'oundation for
Educational Research in England and Wales. Professors Lionel Flvin and "W, R,
Nibleit, the Director and Dean of the former, and Dr. W, 12, Wall and Dy, Jovee
Morris, the Director and Officer responsible for Pcading Research of the latter,
form the responsible Committee, together with Professors P. K. Vernen and Sir
Caril Burt, the eminent educational psychologists, and Professor 13. 1. Fry, the
well-Anown phonetician of University College, Landon, Emyself serve the Committee
as an amateur all-rounder.

‘The Minister of Education, and the Secretarics of the Assxiation of Lducation
Committees and of the National Union of ‘T'cachers, bave Wlessed the project. ‘T'he
Press, not only of Britain but of the world, gave it a very fine «end-off, when it was
announced on 13th June, 1959, and sinee then many peeple prominent in education
and litcrature, such as Heads of Departments of Education ard Englich at Universitics,
Principals of ‘Feackers® Fraining Colleges, Chaitmen and members of Fducation
Committees, Chief Edueation Officers, have commended the rasearch, and indicated
provisional co-operation.
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Recruiting the Participants

Fer statistical reliability and a convincing answer from the rescarch, we shall need
as many as 3600 child voluntcers (2400 in the rescarch classes using ita., and
1200 in the control group), and recruitment will involve a corresponding number of
parents and “eachers.

The Research Officer will thus be faced durin 1 the preparatory period vith a major
task in public refations. Assisted perlaps by others such as mysell, he will have to
explain the facts of the rescarch fully, and conscicntiously, to committees, parents,
teachers, and the Press, so that a reasonable and thereby lasting dedision may be taken
in this important matter.

A Relearsal

As a rehearsal, 1 shall nuw sk you o nagine yoursthios 10 LE a i tiug of 1adi-
viduals, cach re:ponsible, as parent or guardian, for a five-year-ofd child due to stare
schouling in a few months’ time,

Firse, T would cmphasize (o voa at seading s ¢ vary diflicalt task indedd for the
tender brain of your small ¢hild, but nevertheless, well within his or her capacity.
Your child has alrcadv learnt to understand the English laaguage, of which he hnew
not a single word five vears ago, and only a few words three years ago. An almost
miraculous achicvement at so tender an age, it indicates that he is not only educahle
bat a linguist who is capable of learning to resd. Reading is no more than under-
standing the printed equivalents of the spoken word which he already understands;
and given the same success, sell-satisfaction and self<confidence in the begirning,
there is no reason why he should not suceced with the written language as comipletely
as with the spoken.

Prevalence of Reading Diffienliics

You may suppose (and be snorting centemptuously under your breath) ‘Of coune
my child will suceced!” But unless he is exceptionally lucky, and the group exception-
ally talented, he will bein a class in which every second child will experience so much
difticuliy that even after two whole years of work in the *Infant Depariment’ he will
still be stumbling and will pass to the funior School, doomed cither 10 failure in
cffective reading, or to a2 hard and long struggle thrsughout the nest four or Fre vears
in the Junior School, which wiil leave fittle opportunity fer that educational progress
which will be the fourdation for the all-important 11-pl .5 cxamination,

Table (V3) from Readimg in the Primary Scheol, by Dr, Jovee Morris,
RESDING STANDARDS AT THE BIGINNING OF THE JUNIOR ScHiool.
Cotrsr {1046 AGF-GROUT)

Standard No, of Chillren  Percentige
Book ¢ and aiunc 1644 544
Bocks 2 and 3 ' 7970 140 204 <6
Book 1 2nd helow ) 192}

2



You will see that ahout half the children have not passed even Book 111 of the
reading scries they were tackling. (Kxperienced teachers regard Book TV as the
beginning of true reading.) This page of Book 111 of one of the serics in aucstion
is an indication of what even the most successful of the 456 per cent find to be
within, or nearly within, their ability after two vears’ effort.
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THE PANCAKE

good after cook
rolled every began

A big fat cook made a big fat

pancake.
Near the cook were seven hungry

little boys.

Whitic ‘Iffective Readimg’ 7
There is need to explain what is meant by the technical terms "backward readet’,
temi-literate’, Yilkiterate’, and ‘failurc 2s effectise reader’. ‘Fhis audience might find
it incredible that in a supposedly literate country there should be this degree of mass
falure, and that evidence should have been publiched ofti fally to disclose it.
A
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This Latin inscription shows that there are two halves to efiective reading ~first
the mechanics of visual signalling, the recognizing of the shapes of characters and
their phonctic value, irrespective of meaning, and secondly, the semartics of the
message which the signals are intended to convey in meaning. “There will, in this

-

SE ;\,/u VSTV [VSQVE ROMA KV
~lM~vr CAESARIDIVINERVAEFNERVAE
lTPJ\’ANOAVGQEI MODACICOPONTIF

wre

MAXIMOTRIBPOTXV [ PVICOSVIPD

,ADDE(LARANI)VM‘ ANwALTrWUINIS
MONsE ri_O\*V\JA WO

"*v. '

boter daed A Moo

SENATVS POPVLIVSQVE-ROMANVS
INMP - CAESAR! - DIVIE - NERVAE - -+ NERVAL
TRAIANO - AVG - GERM - DACICO - PONTIF
MANIMO TRIB-POT-XVIEIMP -V COS-NT-PP
AD-DECLARANDVM - QVANTALE-ALTTTVDINS
MONS - ET - LOCVS - TAN IBVS - SIT - EGESTYS
ITIS - OPLRI

andicnee, be univarsal suceess inthe medhanical halt netwirhaunding that the
passazcisin Latin, hutin cser this audinee thore will be wide range, in the wemantics
frem an inunediate and complae comprehonsion ta a blank incom rchenston the
Jack of comprehension arising becauseitis in Latin, alanguage unkeown f . the readu.
A\« anather instance, thare ase these who aan read Veench, say in Le Figara, but with
Jdowand incomplete urderstanding, Such people will oncede that it reguires hut
littke diminution from complete comprchensen o rerder the Guerdise of rading

4
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L'rench irksome—thus they could not read I'rench for pleasure, and in that respect
they resemble these non-eflective fifteen-, twenty-, even sixty-ycar-olds who do not
read hecause there is no fun, only hard work, to be got out of it,

"The Table on page 8 of Standards of Reading 1948-56—Ministry of Education
pamphlet No, 32--shows that at the fiftcen-year-cld stage no less than 25 per cent
are foend to be failures as effective readers, and therefore that one in four of the
children in the class will be likely to join their dispirited ranks.

Pupits Acep FIFreeN

Culegary Descriprion Percentuge

1948 1952 1956
A Superior 9 9 9
H} Average + 34 39 43
C Average — 27 22 23

D Backward 24] 25] 2[]
1. S e & R 4. Jv 4 25

i Miterate lj 1, oj
‘TozAL 100 100 100

Viewed in this light the headings ‘Average -+, ‘Average —' in the above I'able are
seen to be irrclevant, Even at the one extreme, in say a Congo village, and even at
the other extreme, in a Scnior Common Room at a University, the same percentage
{50 per cent) would be found to be ‘above average’ and the same ‘below average'.
\What, howeser, rclatively matters is the degree of ability of the group among which
such pair of averages are caleulated, and how wide are the departures, in the bottem
quartile, from cven that average,

The relevant definition of the standard of cflectiveness in reading of a fifteen-
vear-old, tahen from Reading Ability, page 14, and repeated in usce for Standards of
Reading, 1945-56 i -

Ractward veaders are thase whase reading aze 15 belem 120 years and above g0 years.

Senii-literate readers ave those who.: reading age is 70 or greater, but Tess than
90 jrars.

Hiiterate seadere are those whote reading age fs less thaw 3.2 years,

Faen the best of those fiftcen-year-olds in the lowest quartile have a reading age
ofunly 11+, and the rest of them are even worse, and go down as low as Infant School
level--an ulselure standard well belriv what we would revard as afecuve,

T will show what it is to be 2 backward reader. By verbal ceincidence, this may
be Jone by cahibition of a passage to be read backwards:

SHI'T DAER OT THGUO UOY

Read from right to left, the meaning is clear to thase who habitually read: vet even
the habiiua! rcader would <hrink from reading a 200-page book printed in that way,

s
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These fiftcen-year-olds are deterred in the same way by the mechznies of reading;
morcover they are further deterred by the semartics, since because they have never
rcad effortlessly, their vocabulary and so their comprehension is poor, and their
reading thus both cffortful and unsatisfying.

So it would be fair to put before the meeting the conclusion that reading success
for any child is not to be taken for granted. [t would also be fair, if impolitic, to point
out the undoubted connection between reading failure and emotional disturhance,
and some of the cducational and social handicaps wkich follow.

By-produces of Incffective Reading

The cvidence is as vet incomplete, but there is a case for suggesting (hat failurc
might be the cause of emotional disturbance rather than the consequence. At all
evenes, the high correlation betwcen reading failure and truancy, juvenile delinguency
and crime, is an admitted fact.

In short, these present may well be convineed that it would he wise to join the
Minister of Education and others in believing that ‘this piece of research is timely
and well worth doing’. e

FUNDAMENT AL QUESTIONS

What benelit may we suppose that i.La. offers to the child when first learning !
What are the harmful features of "T20. which we suppose defeat the young child
and cavse feilure ? Will i.ta. benelit anly these who are destined to fail with 1.0,
or will it enable all the others, too, 1o fearn .00 even more successfully 7 1f a seven-
vear-old chitd has learnt enly i.ta., how will e fare when he comes totackle '1.0), 3
Will anyone be worse off?

These questions must be ashed and pressed 1o the Jull rigovr of cross-cxamination,

Twill not here traverse the ground which has been covered in articles in The 1imes
Lducational Supplement (29th May, 1939), and the Teaches’s Werld (26th February,
1960), but attempt to-day answers from a rather different angle,

Teaching Metho s

Tt is imporiant te appreciate that ‘teaching method' is not involved. e teacher
is free 10 teach any subjedt, including reading by i1a, in whatover way he thinke
best.

‘The mere fact that 102, Jends itsed much batter than T 102 v wic” nuthed
is imnaterial to the questicr whether the teacher should use a ‘ph <" rather than
a ‘look-and-say’ emphasis. .qually, the fact (35 will Tater be shawn) that § ta, alw
Iends iteclf better to ook -an2-sav” than T.0. is no reason For divarding a belictin
the impartance of a phonic approach,

Bt has been cuggested that it could be a mistakhe to examine in 2 single research
tao diffcrent factors because any successin using .1 a. couldin the cvent be attributed
cither to the onc-- the phenic clement and the imprinement which makes reading
casicr when tackled phonctically, or 10 the other—-the lonk-and-say clement, which
makes reading casier when tichJed that way; and there would remain uncertainty

O
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as to which of the two was the remedial factor. However, it is now generally accepted
that in the Iearning processes of the child, the look-and- ay and phonic factors become
integrated in a timing and proportion which varies from child to child. Since, there-
fore, the learning of rcading is 2 whole in which both factors must play a part in a
very variable combination, it is wisc that the research should use both factors in the
cvaluation of any new medium (and i.ta. is 2 new medium, not a new “teaching
method’) and with a variety of teaching methods whin introduce variovs ecmphases
and timings of them. It is essential therefore that these two clements should be
allowed to play their part.

The initial emphasis will in all probability be towards ‘look-and-say’ rather than
phonic, " ~cause this enjoys the greater favour at present among teachers of absolure
beginners,

I, at any rate, weleome this; not only because T believe it to he the better ‘puint
of balance’ of the two, but also because my belicf is that i.t.a. lends itsclf so weli to
look-and-say, initially as well as in the later stages, because by discarding capitalization
it clininates variants, 'I"Q0. by contract is (althannh we haes Yidiops fileg oo
recognizs it} an unfavourable medium for look-and-say because of these vadants; for
the essence of look-and-say is the cstablishment, by repetition, of a visval nattern
of prin® upon paper in association with meaningful and interesting messages.

{ariety of Pettern

If the success of Jook-and-say iv based on association by repetition, dlearly that
association will bie established in the memory mare siowly if ' & visual images be
unstable and capriciously varied. Talic any sentence you like.

TAKE  ANY SENTENCE YOU LIKE
take any  statence you  like
Jake  any  denfence 4ou. Like
Take  Any

Take  any

take

Lake

The first three words alone have fifteen forms, of which cleven ate everyday occur-
rences. Inoany child's reader vou wili find on the front cover, and in the first few
pages, many variatiuns of r.¢n the common conjunction ‘end”. I two of the most
popular there are 1o less than three in cach, which have been presented to the obserya-
tion of the child, including the ampersand ‘&". One of the shortest and casicst words
of the language, the indefinite article, has three look-and-sav varietics, A a a. The

?
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definite article has six. Here is 2 list of the ten most frequently occurring words in
the speech of vour children:

Invariable

1miea.

THLE The the the the Jho 6 the
OF of of 3 oV
AND And and and & 5 and
TO o Yo 3 Q)
A aa 3 a
IN In in 4n 4 in
THAT That That that that 4hat Jhal 7 that
IT It it $% 4 it
IS is is ¥5 % 5 i
I s p i¢

2w

Note the instability of their furms in 1.0, No less 1han 42 forms for 10 words,
of which 29 corfront the child in his normal experience.

It would seent that i.t.a,, with its dekberate standardization of form and elimination
uf variety, has much to offer to the look-and-say beginner. Every spoken word in
sutir child’s vocabulary will be represented in iita. by anly ene visual image: always
stable, the task of associating pattern with meaning {or-—cven unconsciously— in
a series refationship, printed word to spoken word and <o to mcaning) aught to
be wcomparably casicr. The exact amount of difhiculiy engendered by the variety
of forin in 1.0 must of coune be detanained vaperimentally. But it can hardly be
doubted that the difficulty cxists.

PHONIC CONSIDERATTONS

Itis, atany rute tentatively, supposed by neurologists that the store ol meaningful
associations in the brain-cells is more closcly connected with the ear and mouth than
with the eye and finger, because larguage is first learnt by ecar, and that further
additivns 10 the vocabulary, ¢ven whea fir + met visually, are ucually trandated into
an car-and-mauth activiey befote reception into store,

There are manv inctarces which show the extent to whick our reading hahits
nersist in remaiaing auditory.

Pt here be silent so that sou may use your aies alone in concidering these neat
settences. Ylady smocks gron maune and mauner, then the winter days are oner”

]
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You may have read that in the Sunduy Tines of 18th September, 1960. “Poor silly
old Headle he jabLed in the needle and drew out a gallon of blood. 'The blood was
all runny and mixed up with honey and trickled away in the mud.”

I mray now speak again to conless thut the sccond of these two you cannat pessibly
have read before, hecause it is nonsense, which [ have created for this very purposc.

Silent e

May 1 not confidently svppuse that, altheugh vou did not expect a poetic sentence,
hough the rhymes and line divisions were contra-inddicated by the visual patterns,
and that the form of the printing appeared 1o deny the presence of any break with
the prose, before it or alter i, vou will all have picked up the scansion, the metre
and the rhyme ax being verse, and proved that you are ons and alf auditory as well
as heing visual ? In other words, even the most visual of us cannot escape fron, our
auditory uphringing. May I be silent agair, while 1 ask vou to count careful'y the
rumber of ofs in this sentence:

These functional fuses are the result of scientific
investigation combired with the fruit of long expericnee.

[ resume speaking to warn you that if you have not counted siv, vou have counted
wroag. ‘Iry again. . . . There are six.

Unless the trick sas known (o you, you will probably have omitted o count the
efsnthe two words *of”. You will, 1 sugeest, have becn auditory rather than visuval,
and will have counted only «Xai you heard. Again, v.hat about the auditory puns of
Mewrs. Wallace Heaton on the rear of London’s "huses, such as mect our exes when
the leaves are turaing colour: *“This autum—ake them happy—Home movies”?

A Iwo-fegaed Pragrese

Your children, pot being deaf muzes, are auditorists, no fess than sisualists, 'The
very benefit of alphabede writing was that it enabled thee two aspects of human
capacity tosupplement each otherin reading. Faenif taughi entirely by Took-and-<ay,
the child will nevertheless, at his ewn time, Tegin te discern and take adsantage of
the alphalwsic mature of the natcrial, and «o ovend his reading vocabulary to the

full potennal.
The wonder is that amy nld shewld learn by 2 phonic approach since 1.0 s
an unsuitable for phonic asitis Tor lok-and-ay.

For a phonic appreach there must be a iclationship, nova dis-relation-
ship, beineen the word ssmbel when spaken, and the word when
printed: b T ds full of dis-relationships — and of two kinds--thase
winch falsely imph a redationship which is nat there, e, betveen
Raading and Reading (reding, radiy}, bone, doae, gone, one
(bien, dun, gon, wun) cte,, ey, and those which falvely imphy a

M
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dis-relationship when there is a relationship, ¢.g., between many and
penny (mceny, penny}, over and mauver (ever, meever).

1t is advisable to point cut that a phonic appruach does not consist in mahing
children speak duh, th, nuh—dun, but in developing the child’s ability to tackle an
unknown word (sav the invented word Poppollington) by relating its parts, its svllables,
Lo the syllables of words which have alrcady been mastered.

‘The range of syllables in English usage is morc limited than we
suppose. Certain syllables arc not used, and certain others arc much
commener than the rest. There are 220 very common syllables. A
beginner therefore may enjoy very yood opportunity and practice in
sach common sylfables, and, if the spelling be systematic, may be
helped thereby to develop, with relatively litde work, a visual-to-
meaning refationship over a ficld as great as 70 per cent of the language.
T ~se are related: band and sand, and cross-related to bend and
send, cte. Here, instances of systematic spelling have been choser.
The point is, however, that su often the misleading spellings of T.0.
deny to the child the opportunity castly to build on such syllabic
relationships and  cross-relationships which i.ta., in contrast, con-
sistently affords.

103 Farls the Child Anditorily

After all, what can the poor auditory element ip every child make
of much of T.0.? He recoguizes the syllabic relationship of go, so, no
and then finds that any auditariness in these consistent three, is threwn
into confusion by do, and by who.

The degree of the unreliability of 1.0, in the commoniest syllables
can be cxemplified only by the use of a cor dstent spelling—as, for
cvample:

wuns: onee;  aut: ought;  aull: all;  her: who; wos: was.

Avtitory ssistance

Theae T.O. forms may be seen 1o be the reai shochers which they are, particularly
when we realize that i1.a. has tried to differ as little as possible Ham IO, while v
et departing from consistent spelling. In this attemp: the design 8 i.4.2. has been
based on the analysis of phonemes and their most usual spellings which is set out
in New Speling (by Ripman & Archer, revited by Professor 1)y kel Jones, Profcisor
Lhad James, Mr. Barold Orion, M1, Walter Ripman and sy se!f, under the € hair-
manship of the late Sir Gilbort Murray) which, sith that purpose in mind, objectively
Jacrmined the moa apparestly auditory of English wllabic forms,

10
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R s —sprmr

Perhaps now, [ may introduce the Lt.a. itself, in its alphabetic (rather than pho-
nentic) form:

NSk

oo

9.
10.
11.
12.
13.
14,
15.
16.
17.
18.
19.
20.
21
22.

23.
2.

The Initial Teaching Alphalet by rote

Name
ain
bee
kee
did
cen
cf
gay
hay
ide
jay
Ty
cl
cm
en
ode
pee
ray
oss
1ce
unc
Voe
way
yay

44 characters

25,
26.

27.
28.
29,
30.
31
3z
33.
34
35.
36.
37
38.
39.
10.
4.
42,
13.
.

zed or zce

sl
wh!

Name
Z0ss
whee

chay
ith
thee
ish
zhee
ing
cr
ahd
at
aud
cl

i
og
ug
oot
nod
oun
oin

L'vhe four characters so marked provide alternmative characteriza-
tions far k, 7, r and hw. Their usc is conservative of present ortho-
graphy at little cost—hecause of their visnal relationship 1o their
alternative forms. Thus 40 sounds on page 14 are in agreement with the
44-4 characterizations,

Tt will be need that it has been arranged inarder *hy rote” on the supposition that
some teachers 2nd parents Py insist on teaching the alphabet by 1ote, cven at that
carly age. Ttis pot necessary so carly o teach it thas, but tharks ta this arrangement

14
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and nomenclature, wall charts can be provided which will allow the letter order of
the 26-character Roman alphabet to be retained: the extension beyond zed or zec,
the renaming of Nos. 35-39, and the substitution of the appropriate characters in the
place of a, ¢, i, 0, u and the re-naming of several characters which at present are
niisleadingly named (c.g. aitch becomes hay), enabics the 44 characters to be taught,
if so desired, on the foundation of the existing 26-leuwer order.

The points to note are: (i} it 's wholly lower-case; (i1} all but two
of the Roman alphabet characters have been retained; (i) there wre 15
of the augmentations which arc linked visually and auditorily to T.C.
In all there are retained 24 Roman lower-case characters, and there arc
20 augmcentations--a total of 44 characters.

Why Lower-rase

T.ower-case characters have been choser. because they are those with
which the chikl will be most irequently confronted in booke; and
because the presence of ascenders and descenders (i.c. letters going
above or below the x-dinc) endows cach printed word with a more
discriminating characterization and makes them more legible than would
capitals,

The dugmentations

Fourteen of the 20 avgmentations arc ‘digraphic’ (c.g. «, ().
Although they cach stand on their own as a character {(as w cqually
docs to a beginner) they appear to those already conditioned to be a
combination of two other characters. In cvery case those two other
characters are the two which dhe objective study of Ripman & Archer
(referred to above) showed to be the most usval in the scpresentation
of English speech svllables, and therefore the most auditory, Just as
w has been aceepted by heginners as a character standing on its own,
and is not regarded as a digraph (which it is in fact—-vv} the child
may be cxpected to have no difficulty in accepting these digraphic
characters as being single ‘characters’, cssentially characteristic (e g
that th is the character ith without association to the quite differen
chasacters t, h and sh).

The other six angmentations arc not digraphic—Dbecause there is no
nzed for them to be; they therefore occasion even less disturbance.
Ripman & Archer, having imposed upon themselves {for the practica-
bility of printing in any printing oflicc) a limitation to characters
ordimrily found in the printer’s cise (or 1y pewriter), were forced to

Iﬁ
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recommend a number of additional digraphs—e.g., dh, aa, etc.—
which they had to admit were disturbing innovations in T.O.—e.g.,
.eir faadher—whereas the cutting of new type forms allows i.t.a.
to print fasher in which g, th and r are augmentations,

The *Top Coast-line’

It should also be appreciated Tow shiifully the Monotype Corporation have manzged
to locate in the lower half of the line of print what arc the discriminating features
of the new characters, and thus have left almost undisturbed what might be called
the ‘rop coast-)ine’ of » - 's and sentences. ‘T'he discrimination at the Jower lovel is
well placed for the young «nild whose carly study will be of the whole—both bottem
and top; the non-discrimiration at the higher level is weil placed for the child once
he has become familiar with word-forms, and is no more than glancing at the print—
and then only at the ‘top voast-line’ of it.

‘The degree to which the ‘top coast-line® is important to the sophisticated reader
and the lower haf less important may be shown in the neat few lines.

\Vhen miacled at the hottans tha eecnle
weaer 1 read s GG nasac at e

CULZ L 1Y ST LU UG UL LY 1 a,

(IVhen masked at the bortom the result is esy ro read: whew masked at the top it is
secit 1o be harder to read.)

Similarly here is the same treatment applicd to the epecimen on p. 1:

thic ic nrinted In an initial teachineg alfakar tha moranc v whidh
e anr av mant hee ennnmed e rofarm onir cnnliin hit /0 tminreas
tho larnin ca recdin itaiv intendad that nhan tha haninnar hae acherssd
the iniMhial cicence av flaasance in thic enathislle coe farm hiv fuatier
aroarace (hesd hee ~enfiand tea o ree i e sha nrovant alfalinee ﬂr\l‘
K‘nn”:n\' o thans mn:\'

BN Gy Ny @Y LUl a3 NS UL UL INRCCIUTTE DL Ay Yy ’
IV DUNERAL PO, S LU DT PUILAL O ML IS J1Hal pvry at LY T
HaT ANy Ay dnn (et BV JoL vididialy  pwhilann anauese o

SUNYOIII A SPA LIRS AU LA, YL Sydh A spLung.

If you Jook again at the specimen you may note what elements have contributed —
and how—ta the feature of very casy reading, which invariably comes as a pleaant
surprise to those eonfronted with i.ta, for the first time.

‘his feature is Tkely to recommend it ta parents, and alvs avgurs wdt for s
transitioen frem i ta. o 1.0,

13



Before, hov ever, we consider the question of transition from i.t.a. to I".Q., there
are two important further points both linked with sound rather than with character,
Here, then, are the (§0 + 1) sounds:

10.
11.
12.
13
14,

15.

16.
17.

S
19.
20.
21
22,
23
24,

Consonants
Name  Character
puh p
buh b
tuih t
duh d
kuh,kee k¢
guh g
fuh f
vuh v
thuh th
then th
suh s
suh 7, X
shuh Ml
zhuh 53
chuh G
juh j
muh m
nuh n
ung 3
luh |
ruh, cr rr
huh h
wuh w
vuth ¥

The Alphabet by Scund

40 (+ 1') sounds characterized

Vowels and Diphthongs

{phoncmes)
Name
25, ak
26. akm
27. ¢k
28, aim
29. ip
0. com
31 ok
32, aub
33 uk
34, ome
A3 oop
36, oob
urd!
uh!
37. 1tbe
38, aum
I om
40 ume

Character

a

a

c

T

i, y9

«

o

au

u

w

w

w>?

cr, ir, ur, yr!
a, ¢, i, 0, U, W, uch,
ar, cr, ir, or, url,
cr, y&, aur, icrl,
ucer!

ic

ou

ol

uc?

I'The neutral ar obscure vowel urd (long) uh (short) for which the
characters 1 and (¢ arc available (but arc not intended 16 be used in
i.ta.), are to be represented by a number of alternatives, as indicated

between Nos, 36 and 37 above, cg—

urd: fern, stir, buen, myrtl (cp. ferry, stisrup, burrce, myriad).
uh: seefa, the man, a:pnil, kigdom, minimum, ww, forrucl,
pillar, farher, cliksir, auphor, arfhur, martyr, restaurant,

fhropfhicr, figuer.

2 *I’hese three are linked. uve =y + .
3 The unstressed ip is represented by the alternatives—

cvent, simile, printed, munda, data, as welias by i & v

ERIC

Aruitoxt provided by Eic:
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Alternative Charcterization

‘This additienal volume of characterization reading-wise was recognized from the
vutset, but in designing anything it is impossible, in the one design, ta zain the best
of «ff worlds, and it became apparent that a concession would be worth makirg for
what appeared to be substantial advantages in other features: and that the concesston
of somewhat larger volume reading-visc was likelv—if chosen with discretion--to
be a concession mice in theory than in practice,

After all, to allow more than one character for a single phoneme dces
no great harm—certainly ane nat 1o be likened to allowing 4 single
character to represent more than its own single phoneme. For instarce,
in numeration, the ability to choose between 2 (rabic) and 11 (Roman)
may even be an advantage: in,great contrast, however, we must note
the confusion were there to be uncertainty whether to read 2 in three
values, egoas 2, or as Sor 7 (as a may be read in pallid, pall, and
any)-—a confusion which would clearly continue the present almost
intolerable burder on the child, and be a rejection of the very principles
at issuc. No such concession has been made. Thus the oncession in
permitting a more than one-for-one characterization, and its supposed
difficulty reading-wise, is a very different matter, and one of an order
which can be shown to be probably insignificant, because easily tolerable
by the child—-particularly in view of the close relationships cither
visually or orally, or both, which, in the greai majority of the cases,
underlie the alternatives.

The form of letter, with its double ‘U's’, ought to be an casy alter-
native reading-wise to lcter, hecause of the clear visual relationship
and because tautology can be a positive help. Moreover, whilein T.O. the
two decs and the two ens in midday and in innatce have a relevance,
it 15 no handicap that in midden and in innoceni they have none,
at any rate in practical comprchension. The second juh in judsz dacs
not differ in sound from the first, but sk is in fact made up of the
two phoncmes dwh and zhih, and so the two final characters for fuh
in juds do no more than ostablish a two-for-two relationship which
reading-wise 1s no more than an extension of the alphabetism of d and
3, and—-if at all—only a minor addition to the volume of characteriza-
tion. Similarly in witth and whigh we could split the two sounds
of chul in the first case into their constituents fwh and <k, but we may
here do ceven better and reduplicate the tuh by allowing tvh to
remain inaront of tuh fhuh: ic. whetoh-fhuh witch. Agzin, for the
Southern child (who pronosunces no aspiraie in hwen) the form when is

15
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read as an casy alternative to the first syllable of Wendy. Again, in the
sounds of vorn, faun, it is true that a Southerr child will require to
learn two characterizations—but what of two?

Fhndreds of Alternatives in T.0.

There are, in 'T.0O., no less than ©3 alternative characterizations for
only the two sounds ie and i, varying from wisle, eye, g, choir, by
to hye for the onc, and from willage, sutfeit, definite, women, business to
physic for the other. I all the vowels and conconants were t be so
treated in relation to 1.0, there would be shown a formidable total of
alterpatives facing the voung child. A. J. Ellic gives a total of 363
(379 — 14} ‘heterotypic representations’, as he calls this volumic of
alternative characterizations of our T.0. His list is not complete, but it
shows an average of nine for cach of our 40 phonemes.

But that is not all. The child nceds eventually to Iearn the alternative
word-forms produced by the variant characters. He has to recognize
A and a as variants to & and to recognize B and £ as varants to
b, ete. A total in excess of a thousand! An average of some thirty
ditferent characierizations per phename is thus seeint to be the task of
the ¢iild 1 1.0 At least 75 per cent of our children achicve this
miracle, so there must be a degree of tolcrance for at least a minor de-
parture from the perfection of single representation per phoneme. The
departure is only minor (only four more characters than there are sounds
dcliberately represented) in the main purpose-—that of reading from the
characters. ‘Thie relationship is thus the ine-to-one system of a perfect
alphabet. Admittedly the relationship in the other (writing) dircetion is,
even though very greatly improved, far fror perfect, but this is of only
minor importance since there is no impesition en the child of a new
Procrustean orthography, cither in the choice of soundswhich he should
write, or i the spelling of them when he has chasen. The nes spellings
arc after alb only transitional -—and transitioral ondy for a short time.

Is it Fon Numple 7

Indeed, it is probable that a bigger volume of characterizations
reading-wise would be tolerable. Indeed, at the end of the research,
when ita. is itself subjected to critical examination, it is more
likely that the issuc of a change will turn on whether ther e are advantages
in increasing somewhat the volume of alternative characterization rather
than in seching 1o reduce it.
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The conscquential advantage from this admission of a small and
sclective addition to the volume of characterization per phoneme is
great from 1wo points of view—that of the Likely greater case for the
child in making the ransition, and that of the acceptability of the
medium by the sophisticated reader. JE the child will need to transfer
to the visual image letter, why—if little good is done—present him
with leter 7 After all, 1autology is not mis-characterization. Morcover,
what significant advantage reading-wise is there to him anyhow? The
advantage in & one-for-one relationship comes mainly ‘writing-wisc'--
and when it comes to writing (as teachers will be the first to point mut)
the voung child not seldom writes leter at present, even when taught
1.0, letter, and no teacher begins to take him scriously 1o task until
he has passed the reading stage—which is after he has reached the target
which we have defined. If he needs to read eventually judge, witch,
when {(and wen), corn and fawn, pity, and pitiable, what
advantage is there in not using the juds, witch, when, wen; corn,
faun; pity, pitiabl, which will be more like 10O (to which he must
become accustomed)? Morcover, such forms arc in some cascs more
correct—certainly for the child of Irish or Scottish parents.

Prammciation and Spellmg

The mention of pronunciation leads to the consideration that further
conservative advantages have been thereby achieved. ita. is, for
instance, hased on that carcfully articulated, sometimes Scottish, speech
which is widely understood and accepted when delivered from public
platforms, the stage, over the radio, or on the talking film, b1t which,
it musc be admitted, probably no chifd speaks in precisely that form:
for instance, fern, bLurn, torn, when, Mmunda, delicat. The
effect is vory canservative, ‘The sound and the grammatical context in,
‘e said re me that he coutd see clearly close fo, but necded glasses ro sce
at a distanee’, arc in the specch of most speakers ditferent. It is never-
theless praposed to represent all thiree of these identically. ‘Clase t4° and
‘close fa mc” are in meaning and syntax the same, even though their
sounds in collogquial speech vary. Likewise, ‘to sce’ and ‘e me'--although
they are diffcrent parts of speech—sound the same. When he comes to
1.0, the ¢hild will need to read only one form- ‘to™---and it would
surely be wrong to suggest that we should confront Tim with more
than onc form ini.ta. ‘The ability o read the intended meaniing from ‘'t
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in ‘close to me’ and ‘close #9° is both auditorily and visvally aided by
maintaining a common form.

1.t.a. does not attempt to follow other variants in pronunciation.
‘can I have the jam?’ ‘Don’t say can T have, say may 1 have . . .’ The
accent on can has changed its sound (from carn to can) but not its
nicaning. i.t.a. uses only onc form—can.

The Neutral Vowel

Similar considerations 2aply to the nevral vowel. Compare:

pewelar bhut peelarity
deter but deterrent
sir but sirra
author but aufbority
uczuery but uc3uerius
fhropfhicr  bul fhicr-haul

We can hear the neutral vowels (short and long) in the words in the
Jeft-hand columin, and can notice how in every case the sound of the
neutral vowel words in the lefi-hand column reverts to that pronuncia-
tion which the form of the root-word and its derivative in ‘1.0 appears
to indicate. There is thus seen to be reason for cunserving er, ete., in
fern, fasher, cie, ctc, by treating the problem of the neutral vowel as
has been done ini.t.a. and as illustrated above.

Print, a Standard Form: Speech, a Personal Form

Print is not personal like speech, but mass communication all over the world--
and should, 1 consider, carry a common conventional refatienship between the visual
and the mcaning, giving an English-speaking-world-standard-form for what is an
Englich standard meaning. Print should theeefore disregard dialect, individual
idiosyncrasics, and contentual and cmotional departures fromi the normal. Com-
munication is what is cssential, therefore standardization of any peint-sound-meaning
iclationship wlich comniunicates is preferable to diversification,

It is not an ergunient for divcrsification in print that speech itself is diverse. "The
very essence of speech s that it shall be personal and individualistic in order to
indicate much ancillary inforra ion which otherwise would not cven be indicated,
but which print is able specificatly to convey. Print is able to overcome many of these
disadvantages under which specch labours—-disadvantages caused by the fact that
incxorable and uncontrollable time has decreed that while scripta manent, verbs volant.

The voice of a woman, the differences of sounds between the voices of one man
and another, the tones of irony, of banter, and of affection—speech has §ts means of
indicating (even if not of precisely comveving) such information with corresponding
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convenience and cconomy. Without meticulous phonctic transcription, print cannot
hope to convey the sound of such specch differences; nevertheless it is able, with
format (c.g. printing the name of the persona dramitis within brackets) to convey
—-and with certainty—from whom the meisage proceeds.

Again, format may be used in print where variation o sound is used in specch,
Emphasis may be ina’cated by iualics, bold type, or spacce type.

Tn shorthand, the experienced reporter, hearing an iroical tone, will indicate the
fact pesiuvedy i his notebook, and will use third person reporting to record that,
speaking joctedarly, Sit Arthur florde told his audience that Mr, Pitman, and the
whole audience, were clearly off their rockers!”

No attempt has been made in ita. to indicate such ancillary features of speech
~-even stress. This latter would invelve diacritical marks, which surely arc unsuitable
for children at the heginning. Print oughr, [ suggest, to seek to rec.rd any (but only
one) common norm which is one of those clearly understood throughout the width
of the English-speaking world, and ought to do so with a minimur of frills. In
abolishing the dis-relations of T.O. we ought not to go teo far. ‘The purpose is not
to transcribe speech differences, but to teach the recognition of print, and cstablish
a working relationship between print and meaning, linked not all that perfectly 10
the specch,

Conprebension, the Obpeci e

Tt vould be 2 great mistake to confront the young child with diversified forms,
secing, morcover, that standard torms have workad for centurics, and that there is
no cvidence that the child has suffered—indeced, the probability is that he Fas gained.
Tt must be desirable to confront him learning-wise with thati.ta. form which looks
most like that sundardized fower-case form of T.0.—and an ita. form which is
immediately effectively auditory, because it represents the speech of someone who,
if speaking that form, would be casily understeod by the child. What Bernard Shaw
said about speech is no less true about characterization: The vowels used by the
English “arc as various as their faces vet they understand onc another’s speech well
enough for al” pratical purpases™. 1tis comprehension which matters.

At any rate, thatis what is propased for i.t.2. in the rescarch, Tt happens that it is
the policy which was adopted b th in Pitman's shorthand (and proved in nse over 2
perind of 125 years) and by Ripman & Archer in their New Spelling. The i1a.
spelling s based on their Dictionary of Nem Spelling--though of course amended,
nntatis mutare, for the departures which the cutting of special tipe has made
pocsible--and my preference in a few instances for the vowel classification used in
ry grandfather’s shorthand, a clasification which has heen aceepted and proved for
s fong, and in all English-speaking arcas of the v nrld.

\ further point of conscrvation has to do with rclationship betwcen
visual images. Clearly some of T.O.'s upper—case letters resemble their
lower-case cquivalents, For instance, S, s : C, ¢ arc clearly related;
F, £ X, % while less cinsely related, are yvet mere closely related than
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is A toa or B to 4. it would scem probable that the young child
can sce the resemblances of characters, even if they are different,
provided the difference is not too great.

If so, then (zess) x has much to relate it with (zed) #, and (er) r
with (ra)) r; also (way) w with (vot} o and {eod) co». Admiteedly, ¢
adds to .- number of sounds with more than onc characterization,
but there is thonght to be a visual relationship cluse enough to justify
the alternatives, and so to yicld a further conservation.

In the casc of w, , and ¢ there are three different sounds and
three diflerent characters, and so there has been no departure from the
onc-for-one relationship: it is rather that the similarity of the three
sounds can conveniently be antched by a similarity in the three
characters.

A comparison of the specimens on pp. 1, 22, and 23 (in which ¢
has been used for kee) with the specimens on pp. 24 and 25 (in which
i has been used) shinws how great is the conservinion with ¢ adepred:
morcover, the facts disclosed by Ripman & Archer of the incidence of
k and ¢ to represent the phoneme Lwk in 1.0, make it apparently
worth while to zceept the tentative opinion expressed above, that there
is a margin of fu:ther tolerance by the child for alternative characteriza-
tions, and to adi pt ¢ in parallel with k for the material to be used in
the experimenti] classes. “This will he the only departure fram the
principle--evideneed i all other cases-—that alteriative  characters
must he cither visually or aurally in apparent reletion. Reading is, after
all, a practical act in which principle ought not 1o he pushed to
theoretical extremes.

Soomuch for ahe alphabet, which is largely an adaptetion of the
original designs of Sie Isaac Pitnun and . ). Ellis,

To sum up: the aabiliny and imvariability of the 02, forms sugt o help the
lockeand-win teachers, and olf childrca: the itesh characters and e auditoriness
vuzht to hedp the phonic teacher, and that auditony dament co gt o Redp ol childnen:
the visualand the avditory ought to supploment cach othier, and noake raading easier
tor wfl Jhildren ot mercdy for these who now fail, but ale for those wh now

e,
e e e s

There remains then the questisg whether thase who more canlyv darn to tead in
Prasswall peed pepoyany price o osach <access Wil they creemter diffieeln at
[ver stazes in leatning to raad 1O in Tearning to spedl arrecthy in 1.0 and in
crasping the apedigical pots wladh are preseps ia 700
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At present, children aged between five and seven are continually
mis-spelling words—not to mention other ‘children’ of all ages! Corrcet
spelling is the product of much reading and much writing, both of which
can begm only when the mastery of the reading of those words has been
gained. Correct etymology needs to be taught and then to be developed
through flusney in speech and reading with its consequent expericace,
As in the case of spelling, it is best taught after the transition. At this
stili tender age they are equally unaware of ctymology. A few infant
prodigics may be aware of the relationship o ‘synthesis’ to andens, but
ceven they will need to have been taught it, for its relationship in print
is certainly not there, Butif it were desired t . teach it to the very young
before transition, correct ctymology is learnable regardless of reading
ability. ‘Fake the case of synthesis {Eng/ish) and auttens {Greek): not
iy is there no visual refationship between the syn of 1.0 and the
avr of lower-vase Greek writing, and also a poor relationship auditorily
between suen and syn, but the relationship may he taught (in sneech)
to an illiterate, In speech, the Finglish form naghon may be taught as
related to the French speech form nasyon (and this can be appre-
hended by a hlind man sble to speak both Freneh and Fnglish). From
this emerges the conclusion that such relationships may be successfully
taught regardless of print-form—i.ta, 1.0, or any other. In any vase,
within the relationship of sisual forms what more dissinnilar basis
for visual relationship could there be than syathesis {(Lughsh) and
aviferes (Greek) 2 - unless it be nation (Kuglish) and NXTION (French)!
1ty malogies may indeed be taaght hefore transition to 1.0, but there
would scem to be mo advantage and no need to teach them thus carly,

Npellng 1 it

Thare remains the guestien whetlier, having learnt @ read oy first
and of later, there will be a tendeney for the child to carry aner it
habits, of formed (perhaps the teachar will be at pains to tednee any
habit formatinn), into T wilting, The rescarch needs to asacrtain
the facts, but st any rate it may be obcrved that habits seem o come
partioentabize themselves, Nocone cantes ovar Js st writing habits
autonatically, Faeryone vses diserction in the choice of forms, There
are six forms of the detintie article, but the rizht choice s always made:
the fact that, say, the was Teantand habiteared first docs not condirion
the child against the others: THE, The, and the sast appaantly take

N
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their place naturaliy. After all, a bilingual child is able to switch
from I'rench to English, and wice verse, without any confusing carry-
over, just as we so switch from lower-case to upper-case and vice verse.
Perhaps teachers may be at pains to avoid habituatior. in ov, wuns,
aubl, ete., by selectively stimulating the writing of the wholly regular
but, did, had, got, cte.. and the almost regular she, been, whidh,
cte., but it would appear to be an unnecessary precaution: spelling, like
ctymology, may—it would secem—be taught best (and as cffectively
taught) when reading has been achieved and after the transition.

the transifhon

hou will the seven-yecr-eeld dhield far when facse with T.0. 7 will skill
in the wun madium bee transferabl 1o skill in she second, mor
compleks wun?

ic ask v to folle mie wards in ita. upon the sercan. in the
transifhon from i.ta. it is important to> recalies that she ghield will lern,
not a haelly unneen printed laggway but won wish whigh hec is avleedy
fargly familiar. s livnl nue leening is involvd shat the transifhon prosess
aut to bee regarded ax adjustment rather than nue lernig.

an inglifhman hindin in nue york dus notlern a nue speeken laggwa)
ava frendiman wond: hee simply adjusts hix ekspeetafhony too a fuce
(haniex in a spech with whidh hiz ears ar utheewies familiar, Jick-
wiex she ¢hicld will simply adjust hix ekspectafhons to a fue
ghicajex ina ritten langway with whidh his iex ar familiar. indcd, she
degree ov adjustnient teo dhany in print langwaj is probably less for a
dield fran that rekwierd ov an inglifhnian hecrin american speegh,
ar OV AN AMCTICan, Viest versa,

Woe hay anby oo represent inglifh and american speedy moparallel
licns, in the iaternafhonal fonetic alfabet, tn sec the degree ov differens.

L ol pest Lerfati St i av el st pestfor nat lan
Fogs Pal st b fan Lol akez ov npache crant poitan nat by
e paul pasthere forty ferticl aeers ov nuddy grast pastuer not lon

e attor M gat Sar
Lograuty Mo got dea

rta. after many gat thar

v
s
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commucnicafhion at a nuctiy ov commonwelth premiers is effectiv;
ceven the canadian, austrxlian, indian, west african, and inglifh
pronunsiz/hons introdues ghanjex ov gret varicety, as well as ov degrec.
thus, she ability ov she hueman cer and bran, as it wer t® tuen in,
and s tor rescey laggwaj meenigfoolly, cannot bee in kwestion,

ic and bran

clecely the ie and bren can deo lickwies: coven mior see becaus whiclst
for she «r, ever-fliciy tiem cuts fhort the siftig ov probabilitis and
forthwirh destrois the opportuenity tay recaptuer the evanesent sound
for the ic, spas allous as mugh tiem ax max bee desierd and mantens
in permanent recer? fite printed paiterns which she ie m ree-vue, and
the braen study, ad lib,

meenin and contekst

nor must the value ov contekst bee wverlmkt when estimatig hou
«esy the transifnon will bee. wurd-patterns whigh incleod diegrafs
(c.g., th, &, 1, ctc} wad present nee difficulte. for cegsampl, when
the hield’s sens ov probability forsecs the definit articl, and then his
ics ficnd the wher hee ix ekspectin she, the adjustment ov recog-
nijhon and comprehenfhon will flwerly bee oy, (Cven whar, at ihe
bey iy ov a seatens, hee will bee confrunted wish The, the adjustment
will still bee cosy--particuclarly if hee has buen taut o *substituet’-—
and that t hax aulsae T ax its aulternativ form. (Cven she uther caracteex
aut tn present littl difficulty. if hix reedin or specdh vocabuelary ix
god enuf tar ckspeet the wurd fleorensy” hoe will fhuerly not fiend
fluency an insueperabl huedl—for aftee aull, shat form ix a lesser
departuer from whot hee ekspects shan ix fleoensy tar veo. aull the
caracters ov flueney ar familiar twy him, wharax she caracter @
(in fleorensy) wos wun hadly outsicd veor preciius ehapeariens, and wos
wun whith veo apprcght with nun ov she preparatony teedhin and
drillig whih wie ma suppay she ghicld will rescov, if ehapeeriens in
the fadld preony it ten bee coven rehwierd. maraver, if this preparaton
teching wer tw bee confiend too conly she 1200 ov the commionest
wurds whigh present difficulty, ax mudh ac 9377 ov eny passaj ov
continucss inghi/h ma bee mad o boc immecdiatly recognicsabl,

-1
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dominans ov mechin
in tas yo dout the dominans ov mecniy and tontekst aulmast in
deficans ov the form, twk a ok av stheex:

PLEASE
MIND THE
THE STEP

PARIS
IN THE
THE SPRING

in bejh Lases thar ix a major mistaek in form. ey yeor spot it? if yo
deo> not, veor m konseel veorrself that the maeni is sce kleor that ye
hav fald te neetis shat in baeth taesex the wurds ‘THE THE hav baen
printed insted ov THE: ve hav forscen whot is probabl, and mxd
veor ie sce wnly whot ix probabl—whot yw wont for a sensibl messa;j.

the tas hax been Jhuerly establifht—rthat @nly adjustment is necded
bic the (hicld, and shat adjustment in Lontekst ix morwver possibl,
and indeed cosy. morwver, wee fheod remiend ourselvs that in ckspetetiy
the dhield ajd seven 1w revognicr probabilitis, and toy adjust ackordinly,
wee ar askig very mugh less than wee wod utherwies hav askt ov him
at a muogh less matuer wj. at the a ov fiev woe waxd utherwices hav
chspeited hin s teo adjust within T.0. with aull its tompleksitis, and
teo mxk freekwent tranvifhons beiween hicly dievers pattesny, ¢.g., the
andd THE. morwever, at seven hee will enjoi the enormus advantxjes
addifhonal 1 shat ev grater matuerity and easpiccriens, Lumiy from
the vonfidens and satisfaxfhon whigh will hav akiredxd from past sttsess.

aGan In tkHs Skntens whigh Is sET iN sugh A wae ax 1o proluces
wurd pat'leens Never Defur 86Ny wee mx obdeev houwUnderlaotly
the bracn Atzsepts the hanj, And vesex proBablhty and suBSitufhon
in .\ surlsessforl adjustmen'

the folliciny sentens, however -herans it maks e sens, wven e
pronoun<abl -wHL probably boe harder ton rocd--

NIAGA KCAB EMOC ON EY LLIW

wnless, ax aur etlier cgsamiply veo reed it fram riet teo left,
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and whot about ‘Bpvfleps ard aurreps’ whigh enywun hw noes grock
raratters will without diffiizalty recd ax the igglifh meenin bruthers
and sisters?

«enly the reserdh will fha whether she transifhon will in fart hee as
cexy ax thoes onsiderafhony inditat. At eny ret, it wod appeer from
tests with kwiet yuiy ¢hildren hed hav enly recsently attand the
beginnigs ov flaxensy in T O. that thae, nee less than yeo adults, ax e
heep, hav been bl twy adjust theer reedin ability to inkleod i.t.a.

The Penaley of Novelty

I have trisd to be objective, but 1 recognize that in this field appearances may be
otherwise,

In the days of Galileo the proposition thar the carth should no longer be held to
be the centre round which the sun and stars rotate was revolutionary. In this proposi-
tion that 'I.O. might better be taught threugh i.t.a. there is that same combination
of a novel approach o an apparently closed subject: a novel approach, morcover,
which appears to bein conflict with what every one supposes to be a generally accepted,
indeed an aviomatic, truism, and an approach which challenges habitual thinking
and so arouses the emotions of thuse who suppose themselves challenged to defend
existing habits and to protect themselves from the disturhances, pain, and even loss,
which they believe, however wrongly, to be imminent.

No Cuuse for Hlerin

[ belicve that, notwithsranding the Galileoesque conteat, T have succeeded in heep-
ing inysclf objective. Morcover, my motives are transparent. | seck only the benefit of
the young child who has not vet fearnt to read. This is no refurm of spelling: nothing
need be reprinted in this mediuny, The only ¢flect will be upon the books and papers
designed for children who cannot as yet read fluently, Fven then the copyright in
the charactars has been made free 10 all; any printer is free to huv matrices at the
nurnal price from the Moraotype Corporation, and it i hard to suppose that the
avpectad gain of the many will be offiet by a lovs to be sustained by cven a single
person,

Not Spelivig Reform

It is not oven a ‘thin end of a spelling referm wedgze®s Inoso far as the design of
i.4.3. was directed o make as casy as possible the leaming of T0), 12 a. s therchy
made less suitable fur that other purpase. Marcoacer, T sce no benddit ta any literate
adult who jattisorad his present hahits and conveniences in 1O, and nceded U st
at e battom 1o acquire new encs in 1t 2 On the contrary, Tam well-known 10
favour Bernard Shaw's peopasal for Jeasing 10O alime Bat adding to it as a proposed
beiter alternarine 2 non-remasic alphabet, and T am tkus <«en 1o be advanding
rta. for enlyits vay limited parpose. There ought 1o he therdfore no catise to foar
ptas avanifit wore to become universally used in the carly vaars of teaching reading.

il
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i.ta. FOUNDATION COURSES

All of the Foundation's courscs are based on the most up-to-date malerial available.
They are constantly surveyed and revised in the light of the best classroom practice
and latest rescarch findings. They are conducted by experienced members of the
Foundatinn’s Pancl of Lecturers. Full details can be obtained from:

The General Secretary,
i.ta F.undation,

154 Southampton Row
London, W.C.1.

(1) Teackers' 1Workshops

The Foundation's workshops programme, lasting 6} hours, is adequate for preparing
teachers who wish to use i.ta. either in infant or remedial seltings. The course can be
run in one full day, at a weskend or over several cvenings. It is suitable for a maximum
of 60 tcachers.

(2) Teachurs® Sciminars

The Foundalion recommiends that teachers using i.ta. should mect three timics in
theis first year to compare their programmes and to discuss the most suitable nrethods
and muterials for usc in the classroom. The Foundation can arrange for an expericenced
member of its Panel o Lecturers to attend such meetings as chairman or adviser.

{3y General Lectures

The IF'oundatton can arrange suitable lectures or talks for groups such as teachers’
meelings, parent-tcacher meetings, socictics interested in cducation, or genera) audi-
ences. These talks are given by cyperienced members of the Foundation Panel of
Lecturers, and arc especially useful where it a. is being introduced .o a s<hool for the
first tin-c,

th ita. Corrcspondence Ceurse

The 112, Correspondence Course has been specially prepared for teachers who
may find it difficult to attend an i.ta. Teachers” Work<hop, The course explains in
detmlwhatita is, whar it canand cannot do. 1t pros Jdes instruction in the formation
of the ita. characters and how fo write inita.: it gives adequate practice in trans-
literation and guidance in the intreduction of ita, in the casseoom. 1t deals fully
with alt normal and remcedial situations,

Theiva Joaoral

Treta Jourmal enables readers 10 keep in teoch with all the lated developineats
in1ta at home ard cverseas Tt ontains valuable articles By practising teachers on
carrent dasercom practice, togather with commarics and <urnseve of 1he most recent
resaarch findings. From time to time it indudes netivee of new boeks in and about
11a ., anvp-ta-dale book listelita. publivations and descriptions of syitable materials
and apparatus. Prce 2 64, noctage 4.
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ita. Fitm
An i.ta. film "The 40 Sounds of Engiish’, is availacle for hire. [t has sound and

full colour. 1ts running time is about 25 minutes. A showing of the film makes a most
suitable prefude to a Teachers” Workshop. 1t can also be shown with advantage at
talks and lectures. Hire charge 19s. 6d. from

Sound Services Ltd.,

¥ingston Road.

Merton Park,

London, SW.19. (Telephone: 01--542 7201)

i.ta. Book Exhibitions
Exhibitions of i.t.a. books can be arranged by the National Book League. Please

send requirements te.
Nativna! Book Leaguc,
7 Albemarle Street,
London, W.1. {Telephone: 01—493 9001)

Smaller bu’ representative exhibitions are shown by the Foundation's Lecturers at
Teachers” Workshops.

ita. Foundation Publications
No. 1. *An Introduction to the Initial Teaching Alphabet’” . Price 9d. postage 4d.

No. 2. *Learning to Read’ by Sir James Pitman . Price 1/- postage 4d.
No. 3. ‘The Future of the Tcaw.hmg of Rcadmg b) Sir James
Pitman . Price 1/- postage 4d.
No. 4. 'As Difficult as ABC” by Sir James Pitman . . Price 1/- postage 4d.
No. 5. 'An Appreciation of the ir.a. Symposiun' by Sir
James Pitman . . . . . - Price 6d. postage 4d.
VEtein Coriar Beoaa ot b Famon Fro.n Burk



