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SUMMARY

The nurpose of thls program was to train administrative, supervisory
and consultative personna! In evaluation methods, techniques and
procedures for Instructional programs which may be operationaily
implemented In the Institutions Involved,

rogram, 33 pald participants.
wie project director, The
he program for Ten days from

A totzi of 40 péople participated In the
5ix fuil=time or part-time observars and
parvicipants were actively Involved in T
July 2i, 1969 Through August !, 1969,

). T

~

The objective of the program was to develop an understanding of a
systematic approach to evaluating Instructional programs for program
pianning and development. Specifically the objectives were:

l. To defline the role of each particlpant In planning and
avaluation of an instructional program

2. To write specific objectlives for an Instructional program
In behavoriai terms

3. To develop a design and schedule for the systematic
evaluation of ‘the Instructicnal program

4, To design Instruments to measure behavioral objectives
5., To analyze collected data and report concluslons

The participants were enthusiastic about the program and had a positive
attitude toward evaluation, Many of the participants indicated & desire
to get an evaluation procedure built into new programs and an Interest
in attempting to evaluate on-going programs. Most particlipants were
able 7o write behavioral objectives and had an understanding about an
evaluation procedure.




INTRODUCT i ON

PROBLEM, Pressure of providing performance dimensions for instructional
programs, continuing and new, Is felt by education enterprlises across
The couritiy, ubllc and private elementary and secondary school sysfems
are especially draw:ng aTTenTion for accoun+abl||+y and assesSmsnT

involved Tn accountability is evaiuation of instructionai programs
which includes personnel and materials among other elements.

Schoois in the Lincoln, Mebraska area recognlize the performance component
n "planning, organizing, motivating, and controfling human and material
resources and their Interaction," | They recognize that personnel in

the systems not oniy lack experience in the evaluation process, but

in many cases iack knowiedge or understanding of The Interdependencies
between program objectives, organization of plans to accomp!ish the
objectives, Involvement of persons in the implementation functions,

and the deslired outcomes of a program or programs.

It is obvious that schoal systems must have personnel in key positions
who understand evaluation and who can plan and develop techniques to
assure objactive analysis of evaluation data,

it is aiso necessary to be proficlent in +he dissemination of the
svaluation resulis, use of davta results for effecting changes, rein-
forcing new ideas and confirming present practices, With The serious
probiem of undertsking systematic evaluation, It Is realized that It
requiras the investment of skill, time, and money.

Dissemination of program and/or project results fs imporiant not only
to meet federal and state regulations, but is vital to gain public
support for innovative practices.

If elementary and secondary education is to malntaln its primary social-
change force, practitioners on the staff must be trained in the prin-
ciples and practices of svaluation. Development of an Internal expertise
in the processes of svaluation can be accomplished wlth profsssional
direction and instruction which is the goal for the proposed project.

There are twenty-nine thousand nine hundred forty=six students in the
Lincoln Publiz Schools, and one thousand three hundred ninety-two staff
members, Staff organization identifies consultants in the twelve content
areas who are assigned K=12 articulation responsibliifties.

|

Cook, Desmond L., Program Evaluation and Review Technique. U. S.
Department of Health, Educatlon, and Welfare, U.S. Government Printing
Office: 1966, p.3.
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Non=public elementary ard secondary schools enroll three thousand four
hundred ninety=-nine students, Almost forty schools, public and non=
public, enrolling over fifteen thousand students are included in
Educational Service Unit No, VI which surrounds Lincoln.

Lincoln is a city of i50,000 population and the Capl+s! of Nebraska,
As such It Is the ssat for the Neébraska State Department cf Education,
fhe main campus of the Unlversity of Nebraska, Nebraska Wesleyan
University,and Union Col lege,

The composite of human rescurces from these institutions which are in
close proaximity point out the feasibility to train personnel who are
In a position to disseminate acquired skills and procedure in the
evaluation process to a widé audience,

OBJECTIVES., The special training project for evaluators is intended
To develop an understanding of a systematic approach to evaluating
Instructional programs for program planning and development, specifically:

I To define the roie of each participant in planning and
evaluation of an instructional program,

2, To write specific objectives for an instructional program
In behavioral terms,

3, To develop a design and schedule fci the systematic evaluation
of the instructional program,

4, To design instruments to measure behavioral objectives,

5, To analyze collected data and report conclusions,

al




METHODS

A Total of t{fty participants were Invited to particinate in The
Evaluation Worksher. Thirty-inree of ths Invited participants waere
aoia To aitend a majority of tha sesslons, inviTatlions were sent

+o the following Institutions: The State of Nebraska Department of
Education, Ths University of Nebraska, Nebraska Wesieyan Unlfversity,
Unlon College, non=public schools In Lincoln, Educational Service
Unlt No, VI, Nebraska Educatlon Assoclation, Lincoln Education
Association and to administrators,; supervisore and consultants of

the Lincoln Publlic Schools. There were participants from each of the
gbove fnstitutions with the exception of Unlon College and Educational
Sorvice Unit No, VI, Observers were present from The Lincoln Schools!
Boerd of Educatllon and central staff,

Zzch particlpant attended ten sixehour sessions from July 21, 1969
through August &, 1969. tach sesslon started at 10:30 a.m. and
concluded at 3:00 p.m. Lunch was catered to the site to save time
and to allow the participants a lunch period together. A {ist of
participants is given in Appendix A,

A pilanning commitfee composed of Lincoln Publlic Schools personnel

and outside consultants met and planned the entire program In June

of 1969, A iisting of the planning staff Is found (n Appendix B,

A calender of events and the listing of speakers and consultants was
established at the planning session. The calendar and |ist of speakers
and coasultants is found in Appendix C.

Particinants were assigned to one of seven different Interest groups.

A lisi of on=going programs or proposed programs of the Lincoln Publlic
Schools was given To the partilcipants, Each partlicipant selected one
of these programs and -was thus assigned to the Interest group of his
choosing, The parvicipants met either in cne large group or in their
respeutive Interest groups. Each group was assigned the task of de-
fining an Instructionai program (a present on-going program or a new
proposed program} In the Lincoln Public Schools, identifying and
stating the needs of tha program, writing some of the behavioral
objectivas of the program, a iisting of some of the procedures for
assessing the attainiment of the objectives, and any other material that
may bs bsnaficlal in svaluating a project. The large group sesslons were
utilized to prepare the particlipants for each aspect of the procedure.
Consultants were available to provide the participants guldance,
direction and refarences. Some reference material was glven to each

of the particlpants and other magerlal was avallable for thelr use,

The CIRCE Attiftude Scaie No, 1.4° (See Appendix D) was used tec asssss
the attitudes toward educational evaluation of the participants at

the beginning of the flrst sesslon and on the last day of the workshop.

2
CIRCE Attitude Scaie No. 14, An attitude scale developed by ths
Center for I[nstructional Research and Curriculum Evaluation at the
University of {ilincls,

§
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ANALYSIS

The anal!ysis of the program wlli be presented in three parts. The
first part will be with respect to the specific objectives whereas
the second aspect will be the observations of the project ¢iractor of
the workshop, and the third aspect will be a report of the Aititude
Scale,

FULFILLMENT OF THE OBJECTIVES:

I. To define the roie of each participant in planning and
evaluation of an instructional program,

The participants discussed roles with several consuitants
and staff members. {1t Is the writer's opinion that most
participants realize that everybody involved with a program
should be Involved with the evaluation, Specific program
hierarchies were discussed I{lustrating role differences
and similaritlies at the various levels of a program. Some
participants had a clear understanding of the\arious roles
In an evaluation procedure,

2, To write specific objectives for an instructional program in
behavioral terms,

Ait participants were involved with groups which wrote
behavioral objectives, Resource material and consultants
were avallable to help them with this task., |t is this
writer's bellef that all participants now recognize the
need for and are able Yo write, at least some, behavioral
objectives, Some completed examples are presented in
Appendix ¥,

3, To deVeIop a design and schedule for the systematic evaluation
for the Instructional program.

An evaluation model was developed for the participants and
frequently reviewed, Most participants should have a systematic
procedure for evaluation in mind,

4, To design instruments to measure behavioral objectives,

Measurement techniques and instruments were gf{scussed and
Instrumerits were considered within each of the Interest groups.
Some questions or Instruments were designed, Time did not permit
complete designs to be developed or even started In some cases,

5. To analyze collected data and report conclusions,

The extent of the task and the time allotted for the workshop

did not permit time for the participants to collect data,.

A group report, however, of a program proposal and its evaluative
procedure was given before the entire group from each of the
Interest groups. A hypothetical audience was assignhed each
Interest group to report to, A complete set of the reports

will be given to each participant,

\‘1‘ 7 5




OBSERVAT IONS

New programs were definitely easier fo work with than already existing
programs, |t was hard to establish or Identify the needs for an
existing program, Participants in some of the Interest groups were

too emotionally involved in some particular programs to aillow them to
get started on a systematic evaluative procedure, Some groups struggled
for five sessions before they were able to positively participate in an
evaluative procedure., All groups had an outline of a positive procedure
for evaluation of a program by the end of the workshop,

Behavioral objectives perhaps received the most impetus and time allot=-
ment, This aspect of the program was more demanding than the planning.
committee had allotted,

Most participants had a positive attitude toward evaluation of programs,
Many of the participants indicated interest in-formulating a procedure
for evaluation in programs which they were presently involved with or
programs which were being started. The concept "evaluation" did not
alarm the participants as much at the close of the workshop as it did
prior to the workshop. :

ANALYSIS OF THE ATTITUDE SCALE

The CIRCE Attitude Scale was given to the participants and observers

on the morning of the first session and on the morning of the last
session, " Scale scores were obtained by following the printed directions.
See Appendix D,

Scale scores were tabulated for each participant that had filied out
the pre and post questionnaire, A total of 30 pairs of questionnaires
were used, A mean of the scale scores was obtained for each of the
designated divisions, These means were plotted to obtaln a profile

of the galins or losses for each of the divisions, See Appendix E.

An analysis of this profile of means indicated that the participants

were primarily oriented to the objectives and judgement aspects of
evaluation, At the close of the workshop they had an even higher
orlentation toward these same aspects. The participants had the

lowest orientation toward the research and teaching aspects of evaluation
and the last gain was found in the same areas, The participants were
high in their "confidence in evaluation" at the beginning of the worke
shop and even higher in their confldence at the end of the workshop,



CONCLUSICNS AND RECOMMENDAT IONS

CONCLUSIONS,  The program was successful even though all of the
obJecTlves were not entirely met, A positive attitude toward
evaluation was achieved, a systematic approach to evaluation was
understood by most of the participants, and the usefulness of
behaviorai objectives to an evaluation procedure realized,

RECOMMENDATIONS. Some of the speakers and consuitants for the
workshop were not involved in the planning sesslon, The entire
workshop might have had more continuity if a second planning or
briefing session would have been held with ali workshop consultants
and speakers present,

In the planning session a canned program by which the participants
could follow through the procedures step by step, was called for,
The program that was obtalined did not fit to the needs of the
staff or workshop participants., Time did not aliow for another
such program to be obtalned or deveioped. A well=thoughkout
canned program would seem to have been very beneficial to the
success of the workshop.
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CIRCE Attitude Scale No. 1.4 Name

APPENDIX D

Attitudes toward Educational Evaluation. Below are a number of statements about the evaluation of educational programs.
A program can be a lesson, a course, a whole curriculum, or any training activity. Consider each statement as a statement
of opinion.
the statement, circle the letter D. If you both agree and disagree, or if you have no opinion, leave the letters uncircled.

1. A
2. A
3. A
4 A
5. A
6. A
7. A
8. A
9. A

10. A

1. A
12. A
13. A
14. A
15. A
16. A
17. A
18. A
19. A
20. A
2. A
22. A
23. A

\‘1

ERIC
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If you agree at least a little bit with the statement, circle the letter A. if you disagree even a little bit with

A = AGREE D = DISAGREE Blank = Neither

The major purpose of an educational evaluation study should be to gather information that will be helpful to

. the educators.

It is important for the program evaluator to find out how well various people like the program.

Generally speaking, an educati..nal program should be evaluated with reference to one or more *‘control’’
programs.

The evaluator should'accept the responsibility of finding the strongest, most defensible, and publicly attrac-
tive points of the program.

In evaluating a program, it is at least as important to study and report on the types of teaching as itis to
study and report on the amount of learning.

The evaluator should draw a conclusion as to whether or not the goals of the program are worthwhile.

It is more xmportant to evaluate a program in comparison to what other programs d» than to evaluate it with
reference to what its objectives say it should do.

Principals and superintendents should not gather data about the quality of instruction in the classroom.

The task of putting educational objectives into writing is more the responsibility of the evaluator than that

of the educator,

It is essential that the full array of educational objectives be stated before the program begins.

Evaluation studies would improve if they gathered more kinds of information, even if at the expense of
gathering less reliable information.

Evaluators should ignore data that cannot be objectively verified.

Education should have more of an engineering ofientation than it now has.
The job of an evaluator is mostly one of finding out how well students learn what they are supposed to learn.
Evaluation should aid an educator in revising his goals even while. the program is in progress.

The process of decision-making about the curriculum is one of the weakest links in the present operation of
the schools.

Educators have some important aims that cannot be stated adequately by anyone in terms of student behaviors.

Information from an evaluation study is not worth the trouble it makes.

. The first job-in instruction is the formulation of a statement of ubjectives.

A teacher should tell his students any and all of his teaching objectives.
The major purpose of educational evaluation is to find out the worth of what is happening.

The evaluator should be a facilitator more than a critic or reformer or scholar.

Some school experiences are desirable because they round out a child’s life—whether or not they increase ‘
his competence or change his attitudes.
19

Please tumn over



24. A D An evaluator should find out if the teaching is in fact the kind that the school faculty expects it to be.

25. A D Whether or not an evaluation report is a1y good should be decided pretty much on the same grounds that
research journal editors use to decide whether or not a manuscript should be published.

26. A D The main purpose of evaluation is to gain understanding of the causes of good instruction.
27. A D TLescription and value judgment are equally important components of evaluation.

28. A D In conducting an evaluation, there is no justification for the exercise of subjective judgment of any kind
by the evaluator.

29. A D Educational evaluation is a necessary step in the everyday operation of the school.

30. A D The strategy of evaluation should be chosen primarily in terms of the particular needs the sponsors have
for evaluation data.

31. A D The educational evaluator should attempt to conceal all of his personal judgment of the worth of the
program he is evaluating.

32. A D The sponsor of an evaluation should have the finul say-so in choosing or eliminating variables to be
studied.

33, A D The main purpose of educational evaluation is to find out what methods of instruction work for different
learning situation:.

34. A D Parents’ attitudes should be measured as part of the evaluation of school programs.

35. A D An evaluator finds it almost impossible to do his job without intruding upon the operati‘on of the program
‘at least a little. : '

36. A D All important educational aims can be expressed in terms of student behaviors.

37. A D Some educational goals are best expressed in terms of teacher behaviors.

38. A D Itis essential that evaluation studies b._e designed so that the findings are generalizable to other curricula.

39. A D An evaluation study should pay less attéhtion to the statistical signifiéance of a finding than an
instructional research study would.

40, A D Evaluation interferes with the running of schools more than it helps.

41. A D Little evaluation planning can be done before you get a statement of instructional objectives.

42. A D The leader of an evaluation team should be a teacher.

43. A D The entire school day and the entire schaol experience should be divided up and assigned to the pursuit

of stated educational goals.

44, A D An evaluation of an educational program should include a critical analysis of the value of the goals of
the program.

45. A D Every teacher should have formal ways of gathering information about the strengths and shortcomings
of his instructional program.

46. A D Money spent on evaluation contsibutes more to the improvement of education than any other expenditure.
47. A D There just is no way that careful and honest evaluation can hurt a school program.

48. A D If an evaluation study is well designed, the primary findings are likely to improve decisions made by
administrators, teachers, and students themselves.

49, A D VWhen the evaluator has to choose between helping this staff run its program better and helping educators -
everywhere understand all programs a little better he should choose the latter.

1 14
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APPENDIX D

CIRCE Atftitude Scale 1.3c Name

Different people have different ideas about the evaluation of educational programs.
Some believe that maintaining a good school and improving instruction require

" carefully planned evaluation. Others believe that evaluation activities interfere

O

ERIC

Aruitoxt provided by Eic:

with teaching and leaming, doing more harm than good.

Different people see different pusposes for educational evaluation. Certain people
are oriented more to pupil behaviors or to classroom conditions or to other aspects

of the program,

Responses to the items on this attitude scale provide us with 6 scale scores.
When plotted on the profile sheet below they are expected to indicate the
respondent’s attitudes toward educational evaluation.

Directions for Self Scoring

Start in the opposite comer of th
page. For each scale check you
sheet to see how you responded
each of the eleven items. For
Example, with SCALE V how dic
you mark Item #2? If you markec
it "*A” put a check in the paren-
theses. Put the number of check
in the box. Mark each horizonta’
scale (at the right) at the numbe
point shown in its box. Draw yo
profile by connecting your score
on the five scales, I-V. Then fi
yout CONFIDENCE score.

I. A RESEARCH orientation to Evaluation™ 1 2 3 4 5 6 7 8 9 10

17

15

PN SN TN N PN TN N N PN TN N D
-
o B The person high on this scale appears to believe that evaluation shou
g <AA< Aa<pQn <ARA g rely on precise measurement and statistical analysis to gain general
‘ Y o929 J¥8KRR] A&&K 8 understanding of why programs do or do not succeed.
e~~~ o~~~ A~~~ D 1. A SERVICE orientation to Evaluaton ¢ 1 2 3 4 5 6 7 8 © 10
3: T T e The person high on this scale appears to believe that evaluation shou
Qg << <p<fA << g be designed according to the needs of the educators involved so as.to
§ —n¥vn w998 I 41K 8 aid them in their present work and future decisions.
Hl. A TEACHING orientation to Evaluation 0 1 2 3 4 § 6 7 8 9 10
= PN NN N PN TN N N PN AN N D
S TN M e The person high on this scale appears to believe that evaluation shou
g <<<dA <dad<d< Q<d< ¢ be focused considerably on the quality of teaching and should discove
g »wong JIJI3IF .RE B the intrinsic merit in facilities and in instruction.
1V. OBJECTIVES orientation to Evaluation o 1 % 3 4 5§ 6 7 8 9 1
- D The person high on this scale appears to believe that instruction, anc
je] L Nt Nt Nt N Nt N N . . . .
o — therefore evaluation, should be focused considerably on apriori state-
5 A 2 : : . a E :\ < E : : g ments of objectives, that the merit c?f the program is largely indicated
S ~33 SE2R LKES R by the success of students in reaching those objectives.
V. A JULGMENT otientation to Evaluation 0 1 2 3 4 5 6 7 8 9 W
5 L~ — ~~ N —~ o~ o~ .
W ceee weee wew D The person high on this scale appears to believe that educational -
od . ~ evaluation is largely a matter of establishing the worth of the progeam
< << << QAN T g £ : ived b . £ .
B N0 N i~ One O or various purposes as perceived by various groups of persons in
. 8 g - NNN®n Mo and around the program.
: .
a
' KGN oY Db NN [ =
_ To obtain an overell.....ccovveuevneen. CONFIDENCE IN EVALUATION score, FL& GB8RT =GN«
” do the same thing with B> PU>> OU>»OX
< the check-list at the right. 01 2 3 456 7 8 9 10 11 D"’*." aiale el N
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of the Teacher iile Program

in the Second Year Primary Rooms at School A

A Learning Project Dereloped During
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Evaluation of Instruction Seminar

July 21 to August 1, 1969

Committee Members:
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Wes Lauterbach
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PROGRAY STA tWMENT

The purpose of this program is to determine the strengths ani the
weaknesses of teacher aide program in the second year primary rooms at
School A.

ASSUMPTIONS
l. Every child needs individual attention,

2 Students will recnive more individual attention if Lhe teacner
is relieved of the routine tasks in the classrcom.

3. Many necessary services related to student needs, performed
by the elementary teacher can be done as effectively by the
teacher aides,

L4, More time for effective planning for the individual differences
of students will he availahl~ to the teacher who has the help
of a leachers aide,

5. Parents should favor the use of tea.her aides since the child
should have more individual attention.

6. Teacher morale will be increased with the use of teacher aices.

7. The present projsram of teacher aides could bhe improved,

8. Students willi exercise initiative in approaching their teacher,
because the teacher, relieved from routine classroom duties,

has time avallahle for personal contact,

9. Students will receive more individual help if the teacher is
relieved of the rrutine tasks in the classroom,

GUALS

1. To determine the range of ability and achievemnni of the students
in the second year primary of School A,

2. To determine if, with the use of teacher aides in the second
year primary rooms, the teachers give significantly more in-
structional time to students,

3. To determine if under this program there is a significant in-
crease in planning time for . the teacher.

L. To determine if a siznificant number of parents are in favor of
the aide program, 2 1
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To determine iT teacher morale is increased wivh the cmnloy-
ment of teacher aides,

To indicate the strengths and weaknesses of the program,

To determine if the opportunity for a child to visit with hwis
teacher is increased with the employment of teacher aides.

To determine if there is more opportunity for individual
teather help for the students as tha result of the emmloyment
of teacher aides,

BEHAVTORAL 23JHECTIVHS

1.

3.

Te

The range of ability and achiovement =f the students in the
second year primary of School A will be determined by teacher
administered Stanford tests given in Jeptember,

When a three day uniform time and task charting is performed
at both School A and School B in the second year primary rocms,
the results will ghow that School A teachers have significantly
more instructional time than their counterparts at 3School B
because of the services of teacher aides,

Under the program at School A there will be found significantly
more planning time for teachers than in School B,

When the varents of pupils of the Schocl A prozram are cueste
ioned as to their opinion of the Teacher Ai‘e program, 75% will
give a favorable response,

On the basis of a pre-test, post-test comparison at both schools,
teacher morale in 8chool A vroject will show a 10% positive
gain,

At the conclusion of the first vear's experience in the chool
A program, teachers, consultants, and principals will be able
to identily program strengths and weaknesses by poersonal eval-
uation reports.

For a three day period, a random sampiin- of students al hoth

School A and 3chool B second year primary rioms, it will show

that students have the opportunity to visit with thuir teacher
more often in rooms with Teacher-aides.

In a random sampling of students at both Scho 1 A and Scho:«l B
second year primary rooms it will be shown that students have
more individuval help from the teaher in rooms where there ar .
Teacher Aides. ’
I
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A Charting of Behavioral Objectives of the Project According to lLearning
Level and Population:

Students Teach/Admin Community
Cogniﬁive (Achievement 1, 7,8 - 3, 6 L
AREA Affective (Attitucié‘ 1 | | 5
Behavior | | | 2

21




1.

2.

Expectations

Determine rang= of
ability and achieve-
ment of 2ll students
to be involved,

More instructional time
for students at School
A will be provided.

3¢ More planning time for

teachers at School A
will be provided.

Parents of children in
School A will recognize
benefits received by
their children because
of the Teacher's Aide
Program,

Teachers' morale will
be improved at School
A because of the help
received from Teache
er's Aides,

Content

Standardized tests select-
ed by committee administ-

ered in classrooms involved

in September in School A

and School B Pre~Test and

Post-Test,

Time and task performance
instrument used by an ob-
server in classrooms in-
volved,

Questionaire and a confer
ence with each teacher,

Questionaire,

An attitude measuring in-
strument used as a pre-
test and as a post-test.

22

Performance

Administered by teacher.

Classroom activities will
be classified according to
type and level of compeb--
ancy required within a
framework of time account-
ing.

Observer will -chart the
amount of planning time
for each teacher as deter=~
mined by the evaluating
instruments,

Questionaire prepared by

total evaluation team and
sent to parents. of childe
ren involved in School A

program,

Administer testing in-
strument to all teachers
involved,

Outcomes

Range of ability and
achievement that exists
in each room-will be
determined.

Teachers in School A
will have significantly
more instructional time
for the students than
those in School B,

Teachers in School A
will have significantly
more planning time than
those in School B,

75% of parents questioned
in School A will give
favorable response.

A significant positive
gain in teacher morale
will be shown at School 4.

24
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Identification of the
strengths and the weak-
nesses of the progran

Children at School A
will have an aware-
ness of opportunities
to have personal con-
tact with their teach-
er'e

Children at School A
will have an aware-
ness of the availa-
bility of their teach-
er to halp them with
their specific needs,

Content

Personal evaluation re-
ports as set up by eval-
uation team.

Random sampling of students
involved by an observer,

Ramdom sampling of stu-
dents involved by an ob-
server,

23

Performance

Strengths and weaknesses
identified by evaluating
team,

Personal contact and
questioning of students
by the observer to ascera
tain amount of personal
contact between students

Personal contact and
questioning of students
by an observer to ascer-
tain amount of individual
help with curriculum the
students receive from
their teachers.

Outcomes

Identification of sig-
nificant benefits to

the instructional pro-
gram, the children, and
the teachers will be shown,
Ways to strengthen and
improve the program will
also be evident,

Students in School A
will relate more examples

of personal contact with

their teacher than in
School 3 which has no
aides, L
Students at School A

will relate more ex-

amples of help received

with their assigned tasks

from their teacher than
in School B which has no
aides,

Aruitoxt provided by Eic:
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GENERAL TRANSAGCTION NESCRIPTION

1. Evaluation model will consist of

a, experimental program at School A in recond year primary
rooms vwhere a full-time non-professicnal aide will he
assigned to each such room.

b. those aides will perform routine duties as defined by the
evaluation committee consisting of teachers, consultants,
and principals.

2, Second year primary raeoms at Schocl B will serve as control
counterparts.

3s The experimental programwill be initiated in September at School
A after a one week in-service period attended by all *bose in-
volved in the program.

e Evaluation procedures will be carried out by personnel. assigned
and according to time specified in the overall project plan,

Se A total evaluation will be conducted during the summer follow-
ing the end of the project.

Transaction and Assessment Sample for Rehavioral Objective #2 ~f the Project

Project Title: Ewvaluation of the Teachers Aide Prosram
in the Second Year Primary of School A,

1. General Educational Objective:

To determine the strengths and weaknesses of the Teacher Aide Prow-
gram in the second year primary of the School A,

2o Related specific behavioral objective:

When a three day uniform time and task charting is performed at
both School A and School B in the second year primary rooms, the
results will show the 3chool A teachers have more instructional
time than their commterparts at School B because of the sarvices of
teachers aides.,

3. Transaction:

Time and task performance instrument used by an observer in class-
rooms involved,

b, Assessment Procedures

26
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e Assessment Procedure:

Three Day Time and Task Charting

1. Frepared by teachers, consultants, ani principals.

2o This instrument would classify clas:room tasks &3 to
type, and level of competence required - i.e, curriculum,
auxiliary services, daily routine, etc,

3. Time Charting would be carried out by the observer in such
a way that the total minutes per day could be identified
for each task performed by both teachers and aides and
would be uniform so that time comparison could be made
hetween the two schools,

Transaction and Assessment Sample for Behavioral Obhjective #4 of the Froject
1. Ooneral mEducational Objective:

To determine the streni;ths and weaknesses of the Teacher Alde
Program in the seccnd year primary of the Schocl A,

2o Related specific behavioral objective:
When parents of pupils of the Schoeol A programare questioned as to
their opinion of the aide program, 75% will give a favorable re-
sponse.

3. Transacticn:

Plan attempt to measure parents' attitude toward the Teachers
Adde Program in the second year primaryv in the Schocl A,

L, Assessment Procedure:
1, Parents attitude would be assessed by a muestionaire developed
by an evaluating committee composed of teachers, principals, con-
sultants and parents' representatives,

Two samples:

1. The School A Teachers! Aide Program provides adequate super-
vision of children throughout the school day.

2. Children reczive more individual help because of Teachers
Aide services,

2. Rating Scale used will be according to a Likert Type Scale
FEach response rated BSA A U D SD

27
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Work Breakdown Structure

Range of Individual Teacher Aide  Planning Parent Teacher Strength

Student Ability Siudent Tasks Time Attitude HMorale Weaknesses

. Attitudes Assessment
Teacher X X X X
Principal X X X X X 8 X
Consultant X X

Evaluation
Committee X X X
QObserver X X X X X
Teacher Aide X X X X
26 ,
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Teacher

Consultant

Ass't. Superintendent

Business Affairs

Rldg. Principal

Students

Parents

Implementation Chart

Time

in~service

Administrative tests

ansver questionaire

setting up task assignments for aide
3 day observation program

setting up program
assistance during year
evaluation

setting up program
consultant ss needed
evaluation

purchasinz tests
employment of aides

setting up program
in-service

helping with task assimment for aide

Supervision

taking pre-test and post-test
confersnce with observer

answering guestionaire
input to prozram

27

Material
(people-money )

Tests

Tests

29
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Appendix F

Evaluation of the Referral Process to the
Program for the Educable Mentally Handicapped

in the Lincoln Public Schools

July 1969

Committee:

Donald Sherrill
Lonnie Johnson
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ASSIMPTTONS

There is a need for a program for EMH students,

Criteria for admission is usually well defined.,

© EMH program is the proper kind of resource for this type of

student,
Late referrals appear +o he a gquesticnahble praciice,

IPS sta®f is not well acanainted wibth the "MH program and/or
characteristics of mental retardation.

'
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BACKSTRAND  (Antecedent)

The Lincaln Public Schools provide a special cducation prosram for
students who are diaznosed as educable mentally handicapuoed (EMH). The
purpose of the prosram is to provide learning tasks For r~etarded students
through individualized instruction at a pace that provides successful
learning experiences.

Students with sericus discrepancies in int=llectual and social
growth and development are considered candidates for the program, Basic
criteria for admission eenerally includes: (a) intellectual level fol-
lowing within the range of 60-85 I.Q,;(b) apparent inarility to resp i
to traditional methods of instruction; (¢) inability to ardapt “o socia
and emotional expectation.

Students at the lower limits of the I.Q. ranze are generally re-
ferred at an =arly arse, while students at the uprer I.Q..limits are
generally referred at a later age., There appears to he three critical
periods in a Linceln Public Schools student's school career when he is
most likely to be referred to the EMH program: (a) Kinderzarten; (b) Grades
3-4; and (c¢) Grade 6.

Those students referred at the upper elementary rades present a
more difficult referral decision on the part of the elementary schocl
staff. BSuch a late referral poses a mumber of problems of a practical
and philosophical nature:

1, There is a tendency for the upper elementary student to
reject placement in the EMH program,

2. There is some indication that students referred at the upper
elementary level may be functionally and/or academically
retarded,

Such students may have acquired learning problems as a result of social
and emotional malad justinent andare not truly mentally retarded.

A well defined referral program should detect the majority of EMH
students at an carlv aze., Skillful early detection is the result of
adequate teacher knowledge of the characteristics of student who appear
to he educable mentally handicapped,

In summary, placement of upper elementary grade students in the sMH
program appears to be a questionable practice. Late placement may be
the result of inadequate teacher knowledge of characteristics of mild
mental retardation. Late placement may also be a result of teachers
lack of confidence in the program for EMH students due to inadeqgnate
informzation about programs and resources available for such students,
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Needs

1. Increasing Teacher knowledgze and confidence concerning the EMH pro-
aram. )

2, Develop a more positive tea‘her attitude towards referring students
to the EMH progrsm,

3. Increase tracher skills in detecting mental retardation ani refer-
ring the student to the EMH prorram as early as possible.

Goals
l, To assure a more valid referral to the EMH program,

2, Earlier detection of the mentally retarded student while he is more
amenable to special individual instruction.

3. flireater teacher acceptance that the EMH program offers a more prac-
tical type of education for such students,

L, To create greater teacher awarcness of students with severe learning
problems,

De To provide an opportunity for regular classroon teachers to sugpgest
positive change in the EMH program.

General Objective: To upgrade the skills of teachers and principals in
making an objective and validreferral to the ®MH program.

Specific Objectives:

1. Assess attitudes of the elementary staff towards students who ax-
hibit characteristics of mental retardation.

2, Assess attitudes of the elementary staff towards the FMH prozram.

3. Assess knowledge of the elementary staff concerning the goals and
criteria for referral and placement to the EMH program,

Lo Provide in-service orientation to increase staff knowledge of the
EMH program as a resource for mentally retarded children.

5. Compile, feedback, reactions, and suggestions of the stafi con-
cerning the EMH program,

5, Determine whether staff knowledge of the EMH program has increased.
2l
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To Determine whether staif attitudes towards the BEMH program has chan.ed
in a positive direction.

8. Study future referrals to determine whetner the elementary staff

initiates referrals at an earlier point in time in the student's
school career.

Iearning Outcomes:

1., 807 of teachers will exhihit a more positive attitude towards stu-
dents who are mentally retardesd,

N
L4

80% of teachers will exhibit a more positive attitude towards the
EMH program,

3. 90% of teachers will have a greater knowledge of tha EMH program
criteria for referral and placement,

Lo 95% of the teachers will participate in an in-service program.

Se 90% of referrals will occur during the early primary vears (during
the next 5 years.

Transactions:

1. Pre-test of elementary staff
2, In-service program for elementary staff
3. Post-test of elementary staff

L. TFollow up studv of referrals for a 5 year period.
DESIGN (WQRK-QREAKDOWN)

1. Population - regular classroom teschers/ admin,

2. Instruments (to be developed)

3 (1) Attitude scale to assess teacher attitude towards students
wno are mentally retarded,
(2) Attitude scale to assessteacher attitudes toward the EMH pro-

gram,

1o  Test current teacher of knowled:e of criteria forreferral and

32
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selection nf students for the EMK program,

o

« Compile rasults of pre-tests,

O~
L)

Conduct in-service program to chang: attitudes and/or increase
knowledge based upon results of pre-tests data.

Te Comnile and summarize teacher reactions and su-restions lor changes
in the EMH prosram.

B. Tost-test to determine whether attitudes have chinged in a rositive
direction and wnether knowled:ire of the program has increased.

9, A five year study, to determine whether referrals occur at an
earlier grade level,

10, Intorpretation and dissemination of results to Department of Special
Education and to Principals Councii,

11, Cost, assignments, etc., to be determined.

SAMPLE SCALES

Attitude Scales to be develr.ped according to the model from Likert.

1. Some students are unzhle to learn. SA A U D 5D
2, A1l students helow a certain 1.G. level

should be placed in special classes. SA AL U D SD
3. Successful peer relationships are as ed-

ucable to the child as are successful

academic relationships.:® Sa A U D SD
L. A slow learming child cannot be expected to

be accepted by his peers in a regular class-

room. SA A U D SD
5. Being placed in the EMH program labels the

child for life, S& A U D 8D
R The EMH progr-m allows the child to pro=-

gress at his own rate of ability. Sa A U D 3B
Te Children placed in the EMH classes he-

come less frustrated with academic demands., SA A U D SD
8. Slow learning children who remain in the

regular class achieve as well academically
as those placed in EMH classes. SA A U D. SD
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HORK-BREAKDOWN

. TN-PUT —— SYSTEM — QUT-PUT
INVALID PRE-TEST IN~-SERVICE STAFF POST-TEST POSITIVE
: : CHANGE
RZFEARALS || Attitudes Based on test p REFERRAIS |H» | Assess changes Earlier
Knowledgzge information in staff referral
{ e

FEEDBACK \\

——
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Appendix ¥

CONTTNUDUS PROGANSS PROGRAM

Committee IT

ASSTMPTIONS

1. Pupils learn at irregular (varving) rates.

2. Pupils have different degrees of interest and needs.
3. Teachers differ in ability.

e Students learn by a wvarietv of means.

5. Rigidity in scheduling tends to create ricidity in classroom
operation,

6. Course definition should be bhased on content rather than time.

Te Students will work more diligently at .a defined goal than they
will toward an undefined goal.

3. There are advantages in the opportunitiss of a student to accelerate.

9. There are advantages in placing a student in a situation where he

ces not fail.

10. Pupils need to learn Yhow to learn® as education is an cngoing
process,

1. , ‘hools shculd be so organized to allow students to nrosress at
a rate that is suited to them.

2a Schools should be organized so that students:
a., Kknow where thev are.
b, Are exposed to needs they may not be acquainted w1tn or would
not otherwise elect.
3. Schodls should organize to capitalize on teacher strengths.
Lo Schools should provide a variety of instructional procedures and
should not insist that all students learn or be taught through

the same mediume.

5. Schoels should create a situation with maximum flexibvility,
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6o. Schools shonld create ciurricula w ich zllow for an individual to
show proficiency without rejsard to the amount of time spent in the
course. '

Te Schools should define goals as sccurately a= possible. iehavioral
objectives are helps in this area,

8. Provision must be made for students to advance at their own rate.

9. Provision must be made for students to be nlaced in situations
where failure in replaced with noncompletion.

10. Emphasis must be given to the process of "how to learn." Students
should he encouraged to learn independently.

OBJECTIVES

To develop staff readiness for a continuous progress program in
junior and scnior hizh schools of the Lincoln Public Srhools for the
1970-1971 school vear; that is, a program which allows a student to
progress at his own rabe.

BEHAVIORAL OBJECTIVES

1. The tearher will be able ko state objectives in a behivioral Torm.

V]

R The teacher will be able to identify the advantages of thne continurus
Progress program,

3. The teacher will bhe adle to exhibit the skills necessary to perforn
the rcle of facilitator as opposed to disseminator.

e The teacher will he atle to identify ani utilize the materials,
facilities, and equipment which will facilitate the continuous
prosress program.

5. The te-cher will be able to identify those additional material needs
which are not available and will develop that material.

6. The teacher will be able to assess the prosram through the development
of or identification of assessment procedures which are consistent
with the continuous progress concent.

T« The teacher will be able to identify or iJevelop a record-keeping
siystem which is consistent with a continuous proszress system.



TRANSACTTONS

™he teacher will participate in workshops and/or read professicnal
literature which will develon the skills necessary to write objectives
in a bhehavioral form,

The teazcher will be provided arpropriate nrofessional literature Pfrom
which he will e able to axamine and te discuss the bazic assumetions
of thr continucus w»rovress vro-rar at mee 5 designed ior that
ourpose,

“orkshops and visitations will be arranged which provide the tezchor
deamonstration snd practice in performing the role of a facilitator,

viorkshops, dem:unstrations,; pravicw opportiniti-s, and discussion
gessions will be provided io examine and select auproprinis materials
for a continuous propgress progsram,

Worksnops ani/or released time 11111 be provided to weveleop those
materials not availatle throu:n commercizl zr noncimmercial cources,

Workshops will be organized to develop or identily assossment procedures
wnich will conveniently assess tne projgress of a student in s cone
Linuous prosress vrogram,

Meetings will bheo scheduled in which building anid central oifice
administrators responsible for the record-keeing cyatem vill co-
cparatively develon with tenrchers a record-keepins syshtem which is
consistent with the proxram,

PLACEMENT OF OBJFCTIVSS

It is anticipated that the participants will experience sirnificant

erowth in the cownitive, a2ffective, awi behavioral Jomains relative to
the accontance, adoption, and implomentation of the continuous prosress .
progzram,

BVATIATION

1.

n
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understanding of bthe rurpcses, processes, and yoals of tho conliasous
PrOTress Progrim,

An attitude scale based up.n the describad assumptions and needs [or
the continuous prosress propram will be developed and adrministered
during the pre-worikshop, post-worksnop, and rost-experience periods,

39
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3. The specilic skills associated with the continuous pro-ress nrorrunm
will bie demonstrated by the teacner throu-h either live demenuntr-iions,
+

simulated dem-nstrations, or micro-teachiny demonstrations to be
evaluated by a panel of peers,

WORK STRUCTURE BREAKDIWN

Time Faterials : Space | Sched:le| Sauipment. | ixperiise
(prople-money |

i

Teachers X X X X
Consultants X X X X

Ass't, Supv.

of Curriculum X X X X
Rusiness Affairs X X X

21de, Principals X % X X X X

Dept., Chairmen hd b4 X X X

Maiversity of Nebr. X

40
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Appendix F

Project Title: Continuous Progress

Group I

GrRNERAL EDUCATIONAL ORJECTIVE

Provide for a sequential curriculum in readi~g which allows students
to proceed at their own rate.

TRANSACTIONS (What are the various aspects of the program?)
1, Diagnostic Testing and Placement of Students in Program.
2. Selection and in-service training of teachers.

3., Committee of teachers to plan activities and select reading
materials suitable to a variety of individual interests.

h.' Students will design time schedules for different used of time.

SPECIFIC REHAVIORAL OBJECTIVTS

1. ®ach student will exhibit a positive attitude toward reading.

2. Students will demonstrate ability to huild time schedules which
show an understanding of effective use of time.

3, Students will participate in an individualized Interest-Centered
Reading Program,

4o 1003 of teachers alter in-service workshop will show positive
attitude toward program,

PLACEMENT OF OBJECTIVZS (by number in #3 above)

Population
Students Teach/Admin Cormunity
Cognitive (Azailevement 2:
AREA Affective (Attitude 1 L
Behavior 3
39D
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Project Title: Continuous Progracs heading

Group I

GENERAL EDUCATINNAL OBJECTIVE

To produce a positive student attitude toward readinz.

RELATED SPECIFIC BEHAVICORAL OBJECTIVE

1. On an attitudinal surver administersd at end.of year will con-
struct 95% of the resnondents willmespond 75% nositive resnonses.

2, An average of 2 books per child will be checked out of the library
each week,

3. At semester end, 75% of the students will hav: sampled 3 areas of
reading, i.e. (l. adventure, 2, fancifuvl, 3., autobiography,

L. bicgraphy, 5. science fiction, 6. nistorical, 7. sports).

Le B80F of students will have 2 book conferences from the Random
House library per scmester,

TRANSACTION (What aspect of the prosram is aimed at this objective:
e.g, , classroom technique, content covered. Re as specific as you
can, )

1. Introduce Random House Independent reading library into each
project room.

2. Provide 2 one hald hour lihrary periods weekly (instruct library
use, check out, pre read).

3. Schedule a specific period daily, for the teacher to rea’ to the
students,

L. Provide comic books (classics) and numerous paper backs (Hizh

interest) which a child may ultimately own.

ASST.SSMENT PROGCEDURE (How is the attainment of the obj=ctive to

be assessed? If it is in the cognitive domain ans you recide on
some achievement measure, present two sample items, noting the level
according to the Taxcnomy. If the objective is related to attitudes,
present two sample guestions., Try to relate thom to the Taxonomy-

Lo
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Affective Demain., ID a hehavior eritarion is a mrenrist. for this

ohjective (e.r., number of drop-outs), cutline one approach and spec—
ify the procedure for collecting data.)

" Student Staff Community

Cognitive
Affective 1
Behavior 2-3-1
(1) a. Libraries
Pleasant - — ___ lUnpleasant

Good Bad

——— ————— — ———— imtm—t  — — to—— ——— r———o——

Happy Sad

— ——— S————— ————— i o—— St ———— —————— S———

®un Drag

——— —— S—— ——— ——— ——— et o—— —

be Readin~ can he fun, agree disagree undecided

I feel = .od when lhe hero wins. agree disagree  undecided

(2-3-Li)  Observable behavior from records,

[V
G
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Project Title: Continuous Progress

Group I

RAT, TDUCATIONAL OBSTCTIVE

Students will demonstrate ability to build time schedules wnich

show an understanding of effective use of time,

REIATED SPECIFIC BWIAVINRAT, DRIRCTIVE

1.

957 of students will design a schedule for the use of time during
three school days,

100% of students w

villdesign a one hour per dayr for five days
schedvle for use of 1

eisure time.

100% of students will keep a time log of specified work for at
least {our days.,

TRANSACTICON (What aspect of the program is aimed at this objective?

2eZes Classroom techniaque, content covered, Be as specific as
you can, :

Discussion of ways in which time schedules are built,
Show film and discuss content on uses of time for different purposes,

Student committees build time schedules ideal for "saving" time,

ASSRSSMANT PROCEDURE  (HMow is the attainment of the objective to be

assessed? If it is in the cognitive domain anl you dcaide on some
achievement measure, present two sample items, noting the level
according to the Taxonomy. If the objective is related to attitudes,
present, two sample questions. Try to relate them to the Taxonomy-
Affective Domain, If a behavior criterion is z;propriate for this
objective (e.«,, number of drop-outs), outline one approach and .
specify the procedure for collecting data,)
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Population

Students Teuch/Admin,  Community

Cognitive
AREA Affective X
Behavior X

ASSESSMENT of Student affective area according to Likert Type 3cale:

1. Planning time use schedules helped me 4o do my
school work more rapidly SA A U D =D

2, Time use schedules made me realize hew much
time I wasted by poor planning SA A U D 5D

3¢ EBvoryone should learn to knrep appointments and
meetings in an appointment book SA A U D 8D

ASSESSMENT by teacher observation (value judgment) on uses of time by
students in Behavioral area:

1. Students spend less time getting ready to work,
2, Student assignments are completed on time,

3. Student satisfaction in task completion is evident by-(Give examples)

45
L3




O

ERIC

Aruitoxt provided by Eic:

Project Title: Readin-/interest-centered

SPECITIC FDUCATIONAL ORJIRNCTIVE

Provide ‘ndividualized, interest-centersd reading prozram.

SPECIFIC BTHAVIORAL OBJECTIVES for individualized, rontinuous progress,

1.

2,

3.

response-centered reading program.

100% of the students will select and read thra items Jrom rescurces
collected in reading room--during one week's time.

Teachers or teacher aides will do a random sample of fifty parents
on what they do and do not read, what they want their children to
be able to read.

Teachers will do an in-sarvice - one week - colleciing nigh-
interest reading materials a3 a result of previous surveyrs-desimm
attitude scales to measure interest, select diagnostic and achiove-
ment tests to measurs contimious progress, plan skills-practice
which will be appropriate,

Teachers will organize a reading room.

75% of the students will improve 50% in interest in readin-
during one semester course.

INTENDED TRANSACTINONS: (What are the various aspects of the prosram?)

L,

Survey kid!s readins by exposing them to a variety of reading
materials,

Survey parents as to what they read and want thelr kids to read.

Get, teachers and parents Lo nlan an individualized, C-P, response-
centered reading course.

Provide a readins room in which this is done.

ASSESSMUNT FROCEDURE  (ilow is the attainment of the objective to be

assessed? If 1t is in the cognitive domain and you decide on
some achievement measure, present two sample items, noting the
Jevel according to the Taxonomy., If the objective is related

41f?
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to attutudes, presant two samnl-: miestions,
to the Taxonomy-Affective Domain,
appropriate For this objective (e.:s7., number

Trv w0 relate then
If a behavicr criterion is
af drop-oute}, sut-

line one approach =nd specify the ~rocedure for collectingdita.)

was:
( Name of book)
good bac ‘
1
weak nowaprful
!
1
unpleasant pleasant
deep shallow
familiar strange
colorless colorful
complex simpls
valuable wertnless
weak streng
fan a drag
~d

Check the itoms

I would like
I would like
I would like

I would like

to

to

to

to

which apply to this book:

own a copy of this book,.

have mvy mother read this.

have my best friend read this.

have all other students in the claus

This h.ok should be in our school library.

I would ;zive this baok as a present,

read this,
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Appendix F

ASSUMPTIONS

1. We need 1o do ~ducational planning in a more specific way.

24 Planning of educational prosrams can be made rmore specific
by identifying goals in hehavioral terms,

NEFDS

1. There is a need for an in-service program to facilitate the
identification and development ol educational objectives in
behavioral terms,

PROGRAM 3TATRMENT ‘

To develon an in-service progrwum for staflf members in the Lincoln
Fublic Schocls whichwill train them in the deelopment and use of be-
havioral objectives.

GOALS

1. To stimulate interest in the development of behavioral objectives
in teaching.

2. To enable participants to aroly behavioral ohjectives in the
classroom,

3e To enable participants to use behavioral objectives in plannins,

IN-SERVICE BRHAVIORAL OBJECTIVES

1. By the time the program is completed, 907 of the sta”f will have
read five publications dealing with behavioral ohjectives. Having
this information will help the staff members to decide the value
of behavioral objectives in effective teaching,

45
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3.

Ts

To comprehend the meaning of bohavioral objectives andrmlaved eloments
as they are used in teaching. Certificated stall members should be
able to define the term "behavioral objectives" and related elements.,
Wnen given selected readings and resource materials from anthorities
in the field, 90% of the staff will he able to write a definition.

To share concepts with other staff members and to further develop
understanding of behavioral objectives stafi members will discuss the
advantages of hehavioral objectives in teaching., Time will be
allocated for this activity in meebings which may bhe followed by small
discussion groups.

To demonstrate in wriiing three behavioral o rjectives witzsh are

applicable to a specilic subject matter area, :

Yhen this program is comnletad, 75% of the sta’l will have used behav-
ioral objsctives in meetings and classrooms a nminimum of snce

because they will recognize the advaniares when plans are prepared »
in this manner. :

At the end of three months, alter the instruction has been comvleted,
50% of the staff in the program will use behavioral objectives -
effectively.

After the staif has completed the instruction 907% will demonstrate .
a favorable attitude toward behavioral objectives.,

TRANSACTIONS

Instructional 3essions for Principals and Consultants

1.

2,

3e

Instruction hy outside consultants or qualified staff.

Supgested time - ! sessions for Phase I
L sessions for Phese IT

Suggested transactions :

Session One
a. Preliminary questionnaire
b. Yotivational device - Introduction to behavioral objectives
c. Selected filmstrips

Session Two - Readinz and use of Marer resource material

43
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Session Three

a. Reading five papers on the pros and cons of behavioral
chjectives - hy Ammon, Mager, Adkins, Koepke, and Canfield

b, Discuss in small sroups

c. R=port to large groups

d. Vecisions on progress

e, Final aquestionnaire
Session Four

a, Phase I - Organization for instruction of staff.
Roles of principals and concultants,

b. Phase 11 - Application of brhavioral objectives in
subject matter areas

"WJORK PREAKDOWR

PROGRAM '

PHASE T

PRINCIPALS &
CONGULTANTS

!
|
1
V% \

S PiSE 1T\
‘4 N
[_ELEMENTMY LERL | suc aoany Lo ’
| | .
‘ PRUNGIPAL CONSULTANT ‘ } PRTICTFAL CORGILIANT |
[ sTARF | STAFE |

T TN

L ~

e - - —

!

{ CONSULTANT CONSULPANT/DEPT. NEADS CONBULTANT DEPT.

SPRGTAL ARFAS S1RJ.  MATTER SURJ. MATTER
ARKA [ ARSA
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SYATUATION DESIGH

BEHAVIOAAL D3J5CTIVES

el

TRSTRIMEN

Read 5 papers
fehavioral Qbj.
“hare coucepts
"hrite Hehavioral b,

e Rehavioral Ihj,
in instructing

Three months later

Have favorable attitudes

Questionnaire
Yirite definition
Chsarver's Record

Jrite behavioral obj,

from selected casen

Questionnaire

mestionnaire

Athitude scale

e N TNy s tr
L:L.‘L\JL-,_‘AX

Cosnilive

Do mitive

Cormitive/
\7fective

Coenitive/
n F'J"

Affective/
Rehavior.

haviore

N

Hiective

g
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Appendix F

RANUOLPH RA#ID LEARNER FROGRANM

RATTONALE

The Lincoln Public %-hools are genuinel: comcerned thalb each oiild

he given the oppotunity to zrow ant develop up Lo hig {full potential,

m

.

his is implied and not in hoard pnlicy.)

no

"The classroom teocher is unable to provide enrichment opnortunities

for the individual differences existent amon: stuients of ecxceptional
academic ability. This nrad was felt by the community, bheard, and
certain staff members,

‘This program alse a2rose out of a staff study of existins classroom

®
conditions for gifted students,

GOALS

le To provide an opportunity for academic enrichment Tor iasntlli-lily
capable childran in srades L-6,

2, To identify and isolate students of exceptional academic ability
will enhance their learnin:: and also enable the regular classroon
teacher Lo spend more time with tne remainin: students.

3. To create a desire in puplls te want to achieve,

Lie

Tn ensure that study skills, research techninues, and organizaticn
of material is developed in stiudents. )

To enable the child to excel in academic achievement .

To keep this class as an integral part of the total school prosram
with no special status ziven o those participatini in it.

To allow the students to "ind time and opportunity to ex;lore
their varied needs and interests, delve more deepnly into the vasti
store of knowledze, and find outlets for their abilities through
creative expression,
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(work-breakdovn Structure):

1, A Tanguagce firts based rrocram including acndemic wre-sc of Grammar,
Literatura, Readinz, and the oaption of addine Handwritine widl be
estavlished, {(Thiz ic to e in lisu of reeular class.oom insiruce-
tion, folilowin- the wccented curriculum suiie Tor the district.)

2e 20 minutes will he allowed daily for the
3.

orogram,
A specially trained tescher will he hired
Identification of capable students in gradss u~f will be
prior to enrcllment in the program.
5 oy
o

zomduce Led
S5tudent selection to

participate in tha prowuram will he baced on:

Ao V0T -
minimum score of 120 on a sroup test or 125 on an individual

ES

test.

achievement

now

native ahility as measured by the stardardized 1.3, fe

be as measured

by standardized achisvement test in
the languase artsc - reading achievement to be two years iu
advance of &c

:ctual grade pl&cemnné

c., attitudes and accompiishmants as evaluvated by the te.achers
and princip=al,

consideration of physical, mental, and social maturity.

potential leadership of the child, »nd

parental permission for the

» child to pariici
obtained prior to cnrollment.

Teacher selection for the program will be based on:
a, Recommendation be an

asministrator, and
D

he teacher ol the prosram would have pg
Practicum for Gifted at University of ¥
of &

articipa
chras«a,
Te ualifications

hocl. to participate will be hazed
Ao

flave enouith

2
students who could participate, a minimum of 2¢
students in each grade level, allowing two seations 0 "ifted”
classnn to operate,and
he MThe oo

wehinol prinecipal mus o wiand Lo parcticipatae i the
mach Lencher wW@iltl nave an uninterropted planaing perio
and an uninterrvpded Instructional period

BENEEIN] 1.'\,’
2
0J
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9e Grouping in this program will be by the whole room process,
JO. A sapara*te revorting form for parents will be developed,

11, Activities in this program will originate out of the "omercom.

OBJECTIVES
1, The school should help the zifted chiid tosee that it is his
responsibility to use his talents fo the best of his ability

and to return to society, measure for measurs, the fruits of
his giftedness.

24 To provide an opportunity for academic enrichment for identiliably
capable children in grades L-é€.

36 To identify and isolate students of exceptional academic ability
will enhance their learning and alos enable the repgular classroom
teacher to spend more time with the remaining students,

Lo To create a desire in pupils to want to achieve,

S To ensure that study skills, rosearch technigues, and organization
£ material is developed in students,

b To enable the child to excel in academic achiavement.,
Te To keep this class as an integral part of the total school program

with no special status given to those participatinz in it,

8 To allow the students to find time and opportunity to explore
their varied n=~eds and interests, delve more deeply into the
vast store of knowledge, and find outlets for their abilities
through creative expressiorn.

BEHAVINRAL OBJHCTIVE

Althoush the original program was not stated in terms of vehavioral
objectives, the Committee has developed the following sta'ement of be-
havioral objectives for purposed of evaluating the propram today. These
behavioral objectives are suhject to review before implementation of the
evaluation.

1. R.L. students will -explore their interests abcve amd beyond the
regular language arts program,

2o The Re L. student will use reference sources to delve into a vast
store of knowledge, 54
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3. 2. L. students will exbinit written and spoken lanmuzve ol nigh

suality,

4. Participation in schoel and community activities serveg as an
ovtlet for R. L, students' ahilities,

%,  The R. T, child will demonstrate social responsibility.

6. A1l students will receive more individual attention {rom teachers.
7. n. L, students will demonstrate skill in research tecinicues.

8. R, L. students willdemonstrats s«<ill in research Locrminues.

To R, L. students wili continue to excel in academic achirvement,

H
j@]
*
o3
)
)
[¢]
C

{ prozraa on student solf-inanze.

11, . Te students will demonstrate development of thiniing swill,
e.7., analrzing, smihesi=ing, inferring, etc.

UYATIATION DESIGN

Tor purposes of evaluatioun the Committes rroposes to sot un 2 rfon-
trol group to pive validity to the evaluation. The basis for selection
of this school are as follows:

1, comparable size

2e comparable socio-economic ievel of the community

3. absence of R, L, prosram

L. stahle administrative organization

T comparable number of students whomet state gualificationz for

zifted programs.
Pitrall - No additional staff or class size reduction are »lanaed.

The committee has tentatively sclected Bethany School for i e study.
The evaluative procidures »ill he a’ministered inthe same way av iwndolph
School and at the control scheol, P3-5 where applicanle. The results will
be considered by the sroups of chlldren, not by individuals,



) T ane g e e Ay
SVALITATION MIASURES

If a2 standardized Lozt 15 not available as called {Tor in tho
following listing, thne C mmittee will develer a suitahle messuring
instriment, Ve will :iisrupt classrcoms as little as nossible in order
to minimize the Hawthorne effect, The numbers here corresnond o the tehavioral
objectivas by numher, The finaldesisn will include a performance «dilfer-
ence on these instrumentis. '

1. Opinionaire and interest inventory

2. l'ndia center observation and cuesticnnaire

3. P observation and projeét amalvsis

L. Commercially available scale prepared undor direction of

Dr, Paul Olson snd Illinois Psvcholinzuistic suh-test.

5. Student-teacher-narent questionnaire
6. Standardiz=d social maturity scale
T Statistical ohservation
8o Standardized test of researcn skills and classroom chservabtion
9e Towa Test of Basic Skills and California Readin:; chievement
Test scores,
10. Commercially available attitudinal scale and opionaire
11. Standardicnd analogy test

COST ANALVSIS

Evidence of this study should be weizhed asainat the costs ~f the
prozram applied to the entire district.

PHILISNPHICAL CONSIDERATIONS

The Evaluating Committee will have to consider the nuestion of
whether the emerging commitment toward “lexible time atructure and in-
di-ridualized instruction may have changsed our opinion of special oro-
grams desirned for horcasneous groupings.
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Appendix

Student, Jervices ~ Counseling

orces tnat exert pressurcs on and influence the tuinkins nd re-
havin~ of sb
stantly increasing,

1. Society is extremely mobile. Students arecontinuvously znc in
great numbers transferring into and out of schools,

2. The environments in whicn students live and work are tecoming
increasinsly complex.

3 Close and cempact living patterns in an urban cociety make it
difficult for children to find release for their inhibiticons
in ac -eptable ways.

L. Traditional values are being questicned and challen;ed.
5. The counsel, decisions, asnd actions of school personnel and

f
parents are frequently questicned and held in distrust by students
due to an atmosphere of permissiveness which seems to pervade tne
American Societyv,

6. Due to diminishing familv unity and acceptance of parental obli-
£ O b i
gations, the school is forced to assume the responsibilities
formerly taken care of at home.

NEDS
1, Students new tc the s :hool need help in adjusting Lo the new

school situation.

2, Students need to understand the chanzing environment in which
they live.

3. Students need direction in worthy use o leisure time.

lis 3tudents need to understand the values -nd traditions ol their
society.

. There needs to be a liaison person between the home and the school.
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There is a need forthe school to accept res, ngihilities Vormeriy
entrusted To the home.

There is a need to maintain & current cumulative racord {or each
student,

It isjimperative to be aware of the needs and abilities of all
students.

To provide help for students new tec the school.
To provide information .regarding the students' envirorment.

To assist the student in selecting meaningiul and worthwhile
activities.

To provide small group situations in order that the students can
discuss values.

To provide the "liaison person to work for school-community
understandinzg,

Tor school personnel tole informed of students who have violated
the law.

To meintain records for each child,

To identify and describe the necds and abilities of -1l students.

BEHAVIOR OBJECTIVES

1.

2,

3.

ERIC
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Within one week all new students will be oriented to the school.

857 of all students are to identify and descrive 15 environmental
factors.

90% of all studenis will participate in rewarding and meaningful
leisure-time activities,

90% of all students will exhibit positive behavior as they
question existing values,

A counselor should be instrumental in developing school-community
relations,

95
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90% of the students involved with the law hav: individual conf ronces
with the counselor within two weeks following the incident to iden-
tify the canses »f the bhehavior,

Records should bhe on File for all of the astudents within two weeks
aft=r entrv.

The counselor will ximinister tests and discuss the results with
all of the students and teachers each srmester.

TRANSACTIONS

1,

3.

Comnselor meets with new students to carrv out necessar: orientation.

Registration and scheduling

Tour cf Builcing

Introduction to teacher(s)

Assignment of student helper (buddy svstem)
Provide a Handbook

The student will discuss and describe environmental factors in small
groups and also on an individualtasis with the counselor.

IList environmental factors both personal and inpersonal,
Oral reports~writter reports
Films-slides~-models

Assist students in their selection of co-curricular activities.
Assist students in their selection of elective subjects.
The counselor willaiminister interest and aptitude measurements,

Discussion of news media release regarding anti-social benavior.
Seminar devoted to discussion cn values,

Fach individual will define a set of values meaninsful to his own
life,

Demonstrate thrcocugh the process of role playing the application
of a value,

Consults with parents regarding their student's course of study.
Participates in and prepares for parent teacher conferences:

Regarding standardized tests and interpretation of tests
Behavioral problems :

fealth problems

Study Habits

Academic progress

09
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/
Counselor estabhlishes a line of communication with law enforcement
azencies,
Counsclor has a confarence with sach student referred o a law
enforcement, a-ency.
Counselor conviucts a {'ollou-up cenfer.mce with the tudent,

Comnaelor shonld he informed =5 to the forms daosimod Lo rocord
cumulative informaticon and nmainbteounance thereof.

Coungeler gcoordina‘es the accumulition of meaningful information
councerning students,

Crunselor prowvides a procedurs for a record of counselor-teacher
communication.

The counsalor uses hthe standardized teats provided by the school svstom.
The cornselor will coordinate the time schedule of standardized test
at least one week prior to the test.

ASSTISSMTHTS

-

A record should he maintained ih the office to see iT th2 number
of cunstions asked by new students has decreasad after orientation.

To survey the teachers at the end of twouweek: tosee il the students
are getting to class on time -~ follow routine anud have generally
adapted to the school environment.

Survey the students' attitude toward orisntation.
Survey the Teachers' attitude toward oriaentation.

Can the student identily, recornize, distinguish, discuss, relate
and vnderstand environmental factors?

Administer an atiitude scale which may he a pre-nost inveniory to
determine how leisure time is spent.

Survey staff members to assess student's change in attitude as
values are discussed.

Renort of parent-counselor-conferences as to the number of times
and toric of conlerences,

Report of cemtacts with social agencies,

Through conferencas ianvnlvias law enforcement agencies, specific
data are collected as to the number of contacts, kinds of contacts,
andt the degree of success of the provram.

Periodic check of files tor information on student records is made

by the administration.
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A record should be kept as to the nupber of times the student record
is referred to by the teachers, guidance personnel, and schonl ad-
ministration.

8. School administration should check to see ir Lhe standardiz.d testis
were administered as desi-natad und if the results were properly
recorded.,
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