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SUMMARY

The purpose of this program was to train administrative, supervisory
and consultative personnel in evaluation methods, techniques and
procedures for instructional programs which may be operationally
implemented In the institutions involved.

A t^tel o, .4u people participated in the program, 33 paid participants,
six full-time or part-time observers and One project director. The
participants were actively involved in the program for ten days from
July 2i, 1969 through August 1, 1969.

The objective of the program was to develop an understanding of a
systematic approach to evaluating instructional programs for program
planning and development. Specifically the objectives were

10 To define the role of each participant in planning and
evaluation of an instructional program

2, To write specific objectives for an instructional program
in behavoriai terms

3, To develop a design and schedule for the systematic
evaluation of the instructional program

4, To design instruments to measure behavioral objectives

5. To analyze collected data and report conclusions

The participants were enthusiastic about the program and had a positive
attitude toward evaluation. Many of the participants indicated a desire
to get an evaluation procedure built into new programs and an interest
in attempting to evaluate on-going programs. Most participants were
able .o write behavioral objectives and had an understanding about an
evaluation procedure.



INTRODUCTION

PROBLEM. Pressure of providing performance dimensions for instructional
programs, continuing and new, is felt by education enterprises across
the eouetry. Pulelic and private elementary and secondary school systems
are especially drawing attention for accountability and aseeesmeete

Involved in accountability is evaluation of instructional programs
which includes personnel and materials among other elements.

Schools in the Lincoln, Nebraska area recognize the performance component
in "planning, organizing, motivating, and controlling human and material
resources and their interaction." 1 They recognize that personnel in

the systems not only lack experience in the evaluation process, but
In many cases lack knowledge or understanding of the interdependencies
between program objectives, organization of plans to accomplish the
objectives, involvement of persons in the implementation functions,
and the desired outcomes of a program or programs.

It is obvious that school systems must have personnel in key positions
who understand evaluation and who can plan and develop techniques to
assure objective analysis of evaluation data.

It is also necessary to be proficient In the dissemination of the
evaluation results, use of data results for effecting charges, rein-
forcing new ideas and confirming present practices. With the serious
problem of undertaking systematic evaluation, it is realized that it
requires the investment' of skill, time, and money.

Dissemination of program and/or project results Is important not only
to meet federal and state regulations, but is vital to gain public
support for innovative practices.

If elementary and secondary education is to maintain its primary social-
change force, practitioners on the staff must be trained in the prin-
ciples and practices of evaivation. Development of an internal expertise
in the processes of evaluation can be accomplished with professional
direction and instruction which is the goal for the proposed project.

There are twenty-nine thousand nine hundred forty-six students in the
Lincoln Publie Schools, and one thousand three hundred ninety-two staff
members. Staff organizMon identifies consultants in the teelve content
areas who are assigned K-I2 articulation responsibilities.

10111111.

I

Cook, Desmond L., pram Evaluation and Review Techniql. U. S.
Department of Health, Educe on, an. "e are, ov6FTI-MiTei-f Printing

Office: 1966, p.3.
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Non-public elementary ard secondary schools enroll three thousand four
hundred ninety-nine students. Almost forty schools, public and non-
public, enrolling over fifteen thousand students are included in
Educational Service Unit No. VI which surrounds Lincoln.

Lincoln is a city of 150,000 popuiationand,the Capitol of Nebraska.
As such. It is the seat for' the Nibraska State Department of Education',
the main campus of the University of Nebraska, Nebraska Wesleyan
University,and Union College.

The composite of human resources from these institutions which are in
close prlximity point out the, feasibility to train personnel who are
in a position to disseminate acquired skills and procedure in the
evaluation process to a wide audience.

OBJECTIVES. The special training project for evaluators is intended
Tcra7/77 an understanding of a systematic approach to evaluating
instructional programs for program planning and development, specifically:

I. To define the role of each participant in planning and
evaluation of an instructional program.

2. To write specific objectives for an instructional program
in behavioral terms.

3. To develop a design and schedule for the systematic evaluation
of the instructional program.

4. To design instruments to measure behavioral objectives.

5. To analyze collected data and report conclusions.

3



METHODS

A toiai at fifty participants were invited to participate in rice
Evaluation Workshop. Thirty-ehree of the invited participants were
able to attend a majority of the sessions. invitations were sent
to the following institutions: The State of Nebraska Department of
Education, The University of Nebraska, Nebraska Wesleyan University,
Union College, non-public schools in Lincoln, Educational Service
Unit No, VI, Nebraska Education Association, Lincoln Education
Association and to administrators, supervisors and consultants of
the Lincoln Public Schools. There were participants from each of the
above Institutions with the exception of Union College and Educational
Service Unit Noe VI. Observers were present from the Lincoln Schools
Board of Education and central staff.

Each participant attended ten six-hour sessions from July 21, 1969
through August I, 1969. Each session started at 10:30 a.m. and
concluded at 5:00 p.m. Lunch was catered to the site to save time
and to allow the participants a lunch period together. A list of
participants is given in Appendix A.

A planning committee composed of Lincoln Public Schools personnel
and outside consultants met and planned the entire program in June
of 1969. A listing of the planning staff is found in Appendix B.
A calendar of events and the listing of speakers and consultants was
established at the planning session. The calendar and list of speakers
and consultants is found in Appendix C.

Participants were assigned to one of seven different interest groups.
A list of on-going programs or proposed programs of the Lincoln Public
Schools was given to the participants. Each participant selected one
of these programs and was. thus assigned to the interest group of his
choosing. The participants met either in one large group or in their
respective interest groups. Each group was assigned the task of de-
fining an instructional program (a present on-going program or a new
proposed program) in lhe Lincoln Public Schools, identifying and
stating the needs of the program, writing some of the behavioral
objectives of the program, a listing of some of the procedures for
assessing the attainment of the objectives, and any other material that
may be beneficial In evaluating a project, The large group sessions were
utilized to prepare the participants for each aspect of the procedure.
Consultants were available to provide the participants guidance,
direction and references. Some reference material was given to each
of the participants and other maerial was available for their use.
The CIRCE Attitude Scale No, IA (See Appendix D) was used to assess
the attitudes toward educational evaluation of the participants at
the beginning of the first session and on the last day of the workshop.

2
CIRCE Attitude Scale No. 14, An attitude scale developed by the

Center for instructional Research and Curriculum Evaluation at the
University of Illinois.

6
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ANALYSIS

The analysis of the program will be presented in three parts. The
first part will be with respect to the specific objectives whereas
the second aspect will be the observations of the project d-rector of
the workshop, and the third aspect will be a report of the Attitude
Scale.

FULFILLMENT OF THE OBJECTIVES:

I. To define the role of each participant in planning and
evaluation of an instructional program.

The participants discussed roles with several consultants
and staff members. It is the writer's opinion that most
participants realize that everybody iro,olved with a program
should be involved with the evaluation. Specific program
hierarchies were discussed illustrating role differences
and similarities at the various levels of a program. Some
participants had a clear understanding of the\arioui roles
in an evaluation procedure.

2. To write specific objectives for an instructional program in
behavioral terms.

AN participants were involved with groups which wrote
behavioral objectives. Resource material and consultants
were available to help them with this task. It is this
writer's belief that all participants now recognize the
need for and are able to write, at least some, behavioral
objectives. Some completed examples are presented in
Appendix F.

3, To develop a design and schedule for the systematic evaluation
for the instructional program.

An evaluation model was developed for the participants and
frequently reviewed. Most participants should have a systematic
procedure for evaluation in mind.

4. To design instruments to measure behavioral objectives.

Measurement techniques and instruments were discussed and
instruments were considered within each of the interest groups.
Some questions or instruments were designed. Time did not permit
complete designs to be developed or even started in some cases.

5. To analyze collected data and report conclusions.

The extent of the task and the time allotted for the workshop
did not permit time for the participants to collect data.
A group report, however, of a program proposal and its evaluative
procedure was given before the entire group from each of the
interest groups. A hypothetical audience was assigned each
Interest group to report to. A complete set of the reports
will be given to each participant.
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OBSERVATIONS

New programs were definitely easier to work with than already existing
programs. It was hard to establish or identify the needs for an
existing program. Participants in some of the interest groups were
too emotionally involved in some particular programs to allow them to
get started on a systematic evaluative procedure. Some groups struggled
for five sessions before they were able to positively participate in an
evaluative procedure. All groups had an outline of a positive procedure
for evaluation of a program by the end of the workshop.

Behavioral objectives perhaps received the most impetus and time allot-
ment. This aspect of the program was more demanding than the planning
committee had allotted.

Most participants had a positive attitude toward evaluation of programs.
Many of the participants indicated interest in-formulating a procedure
for evaluation in programs which they were presently involved with or
programs which were being started. The concept "evaluation" did not
alarm the participants as much at the close of the workshop as it did
prior to the workshop.

ANALYSIS OF THE ATTITUDE SCALE

The CIRCE Attitude Scale was given to the participants and observers
on the morning of the first session and on the morning of the last
session.- Scale scores were obtained by following the printed directions.
See Appendix D.

Scale scores were tabulated for each participant that had filled out
the pre and post questionnaire. A total of 30 pairs of questionnaires
were used. A mean of the scale scores was obtained for each of the
designated divisions. These means were plotted to obtain a profile
of the gains or losses for each of the divisions. See Appendix E.

An analysis of this profile of means indicated that the participants
were primarily oriented to the objectives and judgement aspects of
evaluation. At the close of the workshop they had an even higher
orientation toward these same aspects. The participants had the
lowest orientation toward the research and teaching aspects of evaluation
and the last gain was found in the same areas. The participants were
high in their "confidence in evaluation" at the beginning of the work-
shop and even higher in their confidence at the end of the workshop.

6



CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS. The program was successful even though all of the
objectives were not entirely met. A positive attitude toward
evaluation was achieved, a systematic approach to evaluation was
understood by most of the participants, and the usefulness of
behavioral objectives to an evaluation procedure realized.

RECOMMENDATIONS. Some of the speakers and consultants for the
wor-kAop were not involved in the planning session. The entire
workshop might have had more continuity if a second planning or
briefing session would have been held with all workshop consultants
and speakers present.

In the planning session a canned program by which the participants
could follow through the procedures step by step, was called for.
The program that was obtained did not fit to the needs of the
staff or workshop participants. Time did not allow for another
such program to be obtained or developed. A well-though*out
canned program would seem to have been very beneficial to the
success of the workshop.



APPENDIX A

PARTICIPANTS

Francis Arthur Junior High Principal Lincoln Public Schools
Jack Baillie Administrative Director Nebraska Department

Title III, ESEA of Education
William Bogar Senior High Principal Lincoln Public Schools
Sister Francetta Cronin Consultant . Catholic Diocese of

Lincoln
Virgiline Cronkite Instruttional Consultaht Lincoln Public Schools
Michael Crowley Elementary. Principal Lincoln Catholic Schools
Corwin Enevoldsen Junior High Principal Lincoln Public Schools
Elizabeth Grone Instructional Consultant Lincoln Public Schools
Hugh Harlan Director, Junior High Nebraska Department

School EdUcation of Education
Lois Hegstrom Elementary Principal Lincoln Public Schools
Eldon Heskett Director of Student Lincoln Public Schools

Services
C. Lonnie Johnson Principal, Adult High Lincoln Public Schools
Richard E. Johnson Elementary-Junior High Lincoln Public Schools.

Principal
Robert L. Johnson Lincoln Education Assn. Lincoln Public Schools
Buford Jones Instructional Consultant Lincoln Public Schools
Marian Kaufman Elementary Principal Lincoln Public Schools
Earlyon Lamberty Associate Director Nebraska Education

Association
Harold Lantz Junior High Principal Lincoln Public Schools
Wes Lauterbach Senior High Principal Lincoln Public Schools
Victoria Martinson Elementary Principal Lincoln Public Schools
Elva L. McFle Instructional Consultant Lincoln Public Schools
Dr. Jean McGrew Senior High Principal Lincoln Public Schools
Dr. Art Nicolai Professor of Education Nebraska Wesleyan

University
Bernard Nutt Elementary Principal L ncoln Public Schools
Jerry Oehring Elementary Principal L ncoln Public Schools
Dorothy Olson Instructional Consultant L ncoln Public Schools
Gunnar Overgaard Lincoln Education Assn. L ncoln Public Schools
Hazel Palmer Elementary Principal L ncoln Public Schools
F. L. Rezek Junior High Principal L ncoln Public Schools
Jerry L. Sandy Elementary Principal L ncoln Public Schools
Dr. Donald Sherrill Director of Special L ncoln Public Schools

Education
Ralph Thorpe Elementary Principal L ncoln Public Schools
Dr. Delivee Wright Student Teacher Supervisor University of Nebraska
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Catherine Angle
John Prasch
Robert Den Hartog
Anne Campbell
Don Ferguson

OBSERVANTS

School Board Member
Superintendent
Associate Superintendent
Administrative Assistant
Administrative Assistant
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Lincoln Public Schools
Lincoln Public Schools
Lincoln Public Schools
Lincoln Public Schools
Lincoln Public Schools



John Anderson

Arzell L. Ball
Rudy Bauer
Anne Campbell
Robert Den Hartog
Elizabeth Dillon
Don Ferguson
R. L. Fredstrom
Eldon Heskett

James Lawson

Ray Manion

Bernard Nutt
J. A. Perkins, Jr.

John Prasch
James Sanders
Carroll Sawin
Robert Stake

APPENDIX 6

PLANNING STAFF

Research and Evaluation
Specialist
Superintendent of Schools
Operation and Maintenance
Administrative Assistant
Associate Superintendent
Staff Development
Administrative Assistant
Associate Superintendent
Director of Student
Services

Research and Evaluation
Specialist
Research and Evaluation
Specialist
Elementary Principal
Senior Consultant

Superintendent of Schools
Project Director
Assistant Superintendent
Associate Director
Center for Instructional
Research & CUrriculum
Evaluation

12.
10

Mid-continent Regional
Educational Labora'iory

Shawnee Mission, Kansas
L ncoln Public Schools
L ncoln Public Schools
L ncoln Public Schools
L ncoln Public Schools
L ncoln Public Schools
L ncoln Public Schools
L ncoln Public Schools.

M d-continent Regional
Educational Laboratory

Mid-continent Regional
Educational Laboratory
Lincoln Public Schools
Peat, Marwick, Mitchell
& Co. Consultants
Lincoln Public Schools
Lincoln Public Schools
Lincoln Public Schools
University of Illinois



Dr.

Dr.

Dr.

Mr.
Dr.

Dr.

Mr.

Mr,

Mr.

Dr.

Dr.

Robert Brown
Anne Campbell
Robert Den Fl-artog

Don Ferguson
Randall Klemme
John Lux
Ray Manion
J. A. Perkins, Jr.

John Prasch
Allen Seagren
Robert Stake

APPENDIX C

SPEAKERS AND CONSULTANTS
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University of Nebraska
Lincoln Public Schools
Lincoln Public Schools
Lincoln Public Schools
Northern Natural Gas
University of Nebraska
Mid-Oontinint Regional Educational Lab.
Peat, Marwick, Mitchell and Co.,
Consultants
Lincoln Public Schools
University of Nebraska
University of Illinois
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APPENDIX D

CIRCE Attitude Scale No. L4 Name

Attitudes toward Educational Evaluation. Below are a number of statements about the evaluation of educational programs.
A program can be a lesson, a course, a whole curriculum, or any training activity. Consider each statement as a statement
of opinion. If you agree at least a little bit with the statement, circle the letter A. if you disagree even a little bit with
the statement, circle the letter D. If you both agree and disagree, or if you have no opinion, leave the letters uncircled.

A = AGREE D = DISAGREE Blank = Neither

1. A D The major purpose of an educational evaluation study should be to gather information that will be helpful to
. the educators.

2. A D It ib important for the program evaluator to find out how well various people like the program.

3. A D Generally speaking, an ecicatt,,nal program should be evaluated with reference to one or more "control"
programs.

4. A D The evaluator should'accept the responsibility of finding the strongest, most defensible, and publicly attrac-
tive points of the program.

5. A D In evaluating a program, it is at least as important to study and report on the types of teaching as it is to
study and report on the amount of learning.

6. A D The evaluator should draw a conclusion as to whether or not the goals of the program are worthwhile.

7. A D It is more important to evaluate a program in comparison to what other programs co than to evaluate it with
reference to what its objectives say it should do.

8. A D Principals and superintendents should not gather data about the quality of instruction in the classroom.

9. A D The task of putting educational objectives into writing is more the responsibility of the evaluator than that
of the educator.

10. A D It is essential that the full array of educational objectives be stated before the program begins.

11. A D Evaluation studies would improve if they gathered more kinds of information, even if at the expense of
gathering less reliable information.

12. A D Evaluators should ignore data that cannot be objectively verified.

13. A D Education should have more of -In engineering orientation than it now has.

14. A D The job of an evaluator is mostly one of finding out how well students learn what they are supposed to learn.

15. A D Evaluation should aid an educator in revising his goals even while the program is in progress.

16. A D The process of decision-making about the curriculum is one of the weakest links in the present operation of
the schools.

17. A D Educators have some important aims that cannot be stated adequately by anyone in terms of student behaviors.

18. A D Information from an evaluation study is not worth the trouble it makes.

19. A D The first job-in instruction is the formulation of a statement of ubjectives.

20. A D A teacher should tell his students any and all of his teaching objectives.

21. A D The major purpose of educational evaluation is to find out the worth of what is happening.

22. A D The evaluator should be a facilitator more than a critic or reformer or scholar.

23. A .D Some school experiences are desirable because they round out a child's Iifewhether or not they increase
his competence or change his attitudes.

15
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24. A D An evaluator should find out if the teaching is in fact the kind that the school faculty expects it to be.

25. A D Whether or not an evaluation report is any good should be decided pretty much on the same grounds that
research journal editors use to decide whether or not a manuscript should be published.

26. A D The main purpose of evaluation is to gain understanding of the causes of good instruction.

27. A D Eescription and value judgment are equally important components of evaluation.

28. A D In conducting an evaluation, there is no justification for the exercise of subjective judgment of any kind
by the evaluator.

29. A D Educational evaluation is a necessary step in the everyday operation of the school.

30. A D The strategy of evaluation should be chosen primarily in terms of the particular needs the sponsors have
for evaluation data.

31. A D The educational evaluator should attempt to conceal all of his personal judgment of the worth of the
program he is evaluating.

32. A D The sponsor of an evaluation should have the find say-so in choosing or eliminating variables to be
studied.

33. A D The main purpose of educational evaluation is to find out what methods of instruction work for different
learning situation: ;.

34. A D Parents' attitucis should be measured as part of the evaluation of school programs.

35. A D An evaluator finds it almost impossible to do his job without intruding upon the operation of the program
at least a little.

36. A D All important educational aims can be expressed in terms of student behaviors.

37. A D Some educational goals are best expressed in terms of teacher behaviors.

38. A D It is essential that evaluation studies be designed so that the findings are generalizable to other curricula.

39. A D An evaluation study should pay less attention to the statistical significance of a finding than an
instructional research study would.

40. A D Evaluation interferes with the running of schools more than it helps.

41. A D Little evaluation planning can be done before you get a statement of instructional objectives.

42. A D The leader of an evaluation team should be a teacher.

43. A D The entire school day and the entire school experience should be divided up and assigned to the pursuit
of stated educational goals.

44. A D An evaluation of an educational program should include a critical analysis of the value of the goals of
the program.

45. A D Every teacher should have formal ways of gathering information about the strengths and shortcomings
of his instructional program.

46. A D Money spent on evaluation contributes more to the improvement of education than any other expenditure.

47. A D There just is no way that careful and honest evaluation can hurt a school program.

48. A D If an evaluation study is well designed, the primary findings are likely to improve decisions made by
administrators, teachers, and students themselves.

49. A D When the evaluator has to choose between helping this staff run its program better and helping educators
everywhere understand all programs a little better he should choose the latter.

14
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APPENDIX D

CIRCE Attitude Scale 113c

Different people have different ideas about the evaluation of educational programs.
Some believe that maintaining a good school and improving instruction require
carefully planned evaluation. Others believe that evaluation activities interfere
with teaching and learning, doing more harm than good.

Different people see different purposes for educational evaluation. Certain people
are oriented more to pupil behaviors or to classroom conditions or to other aspects
of the program.

Responses to the items on this attitude scale provide us with 6 scale scores.
When plotted on the profile sheet below they are expected to indicate the
respondent's attitudes toward educational evaluation.
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Directions for Self Scoring

Start in the opposite corner of ch
page. For each scale check you
sheet to see how you responded
each of the eleven items. For
Example, with SCALE V how clic
you mark Item #2? If you marker
it "A" put a check in the paten-
theses. Put the number of check
in the box. Mark each horizonta'
scale (at the right) at the numbe
point shown in its box. Draw ye
profile by connecting your score
on the five scales, I-V. Then fi
your CONFIDENCE score.

I. A RESEARCH orientation to Evaluation o 1 2 3 4 5 6 7 8 9 10

The person high on this scale appears to believe that evaluation shou
rely on precise measurement and statistical analysis to gain general
understanding of why programs do or do not succeed.

II. A SERVICE orientation to Evaluation O 1 2 3 4 5 6 7 8 9 10

The person high on this scale appears to believe that evaluation shou
be designed according to the needs of the educators involved so as to
aid them in their present work and future decisions.

III. A TEACHING orientation to Evaluation o 1 2 3 4 5 6 7 8 9 11"

The person high on this scale appears to believe that evaluation shou
be focused considerably on the quality of teaching and should discovo
the intrinsic merit in facilities and in instruction.

IV. OBJECTIVES orientation to Evaluation 01 43456789 II

The person high on this scale appears to believe that instruction, ant
therefore evaluation, should be focused considerably on apriori state-
ments of objectives, that the merit of the program is largely indicated
by the success of students in reaching those objectives.

V. A JUDGMENT orientation to Evaluation o 1 2 3 4 5 6 7 8 9 1(

The person high on this scale appears to believe that educational
evaluation is largely a matter of establishing the worth of the program
for various purposes as perceived by various groups of persons in
and around the program.

To obtain an overell CONFIDENCE IN EVALUATION score,
do the same thing with

4 the check-list at the right. o 1 2 3 4 s 6 7 8 9 10 11
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1. Program Statement

2. Assumptions

3. Goals

4. Behavioral Objectives
Stated verbally (1, 2, 3, etc.)
By chart breakdown (Expectations, Content, Performance,
Outcome)

5. General Transactions

6. Transaction and Assessment Samples

7. Work breakdown Structure

8. Implementation Chart



PROGRAY STAMqENT

The purpose of this program is to determine the strengths enii the
weaknesses of teacher aide program in the second year primary rooms at
School A.

ASSUMPTIONS

1. Every child needs individual attention.

2. Students will receive more individual attention if the teacher
is relieved of the routine tasks in the classroom.

3. Many necessary services related to student needs, performed
by the elementary teacher can be done as effectively by the
teacher aides.

4. More time for effective planning for the individual differences
of students will he availahle to the teacher who has the help
of a 'Leachers aide.

5. Parents should favor the use of teacher aides since the child
should have more individual attention.

6. Teacher morale will be increased with the use of teacher aides.

7. The present program of teacher aides could be improved.

8. Students will exercise initiative in approachin their teacher,
because the teaeher, relieved from routine classroom duties,
has time available for personal contact.

9. Students will receive more individual help if the teacher is
relieved of the routine tasks in the classroom.

GOALS

1. To determine the range of ability and achievement of the students
in the second year primary of School A.

2. To determine if, with the use of teacher aides in the second
year primary rooms, the teachers give significantly more in-
structional time to students.

3. To determine if under this program there is a significant in-
crease in planning time for the teacher.

4. To determine if a sir;nificant number of parents are in favor of
the aide program.
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5. To determine ir teacher morale is f ncroa ;cd wiJ,h rnioy-
ment of teacher aides.

6. To indicate the strengths and weaknesses of the program.

7. To determine if the opportunity for a child to visit with his
teacher is increased with the employment of teacher aides.

8. To determine if there is more opportunity for individual
teaher help for the students as the result of the emloyment
of teacher aides.

9MiAVTORAL D!3,FCTIT.:3

1. The range of ability and achievement of the students in the
second year primary of School A will be determined by teacher
administered Stanford tests giTen in September.

2. When a three day uniform time and task charting is performed
at both School A and School B in the second year primary rooms,
the results will show that School A teachers have significantly
more instructional time than their counterparts at School B
because of the services of teacher aides.

3. Under the program at School A there will bc found significantly
more planning time for teachers than in School B.

L. 711hen the parents of pupils of the School A pro:Tam are cuest-
ioned as to their opinion of the Teacher Ai e program, 75% will
give a favorable response.

5. On the basis of a pre-test, post-test comparison at both schools,
teacher morale in School A project will show a 10% positive
gain.

6. At the conclusion of the first year's experience in the Schap/
A program, teachers, consultants, and principals will be able
to identiy program strengths and weaknesses by personal eval-
uation reports.

7. For a three day period, a random sampiin- of students at both
School A and School 9 second year prhilary n.oms, it will show
that students have the opportunity to visit with th7Ax teacher
more often in rooms with Teacher-aides.

8. In a random sampling of students at both Soho 1 A and School B
second year primary rooms it will bo shown that students have
more individual h elp from the teaAierilirooms where therear.
Teacher Aides.
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A Charting of Behavioral Objectives of the Project According to Learning
Level and Population:

Cognitive (Achievement

AREA Affective (Attitude

Behavior

Students Teach/Admin Communit

1;7,8 3,6 4

2

21



E
x
p
e
c
t
a
t
i
o
n
s

1
.
 
D
e
t
e
r
m
i
n
e
 
r
a
n
g
e
 
o
f

a
b
i
l
i
t
y
 
a
n
d
 
a
c
h
i
e
v
e
-

m
e
n
t
 
o
f
 
a
l
l
 
s
t
u
d
e
n
t
s

t
o
 
b
e
 
i
n
v
o
l
v
e
d
.

C
o
n
t
e
n
t

P
e
r
f
o
r
m
a
n
c
e

S
t
a
n
d
a
r
d
i
z
e
d
 
t
e
s
t
s
 
s
e
l
e
c
t
-

A
d
m
i
n
i
s
t
e
r
e
d
 
b
y
 
t
e
a
c
h
e
r
.

e
d
 
b
y
 
c
o
m
m
i
t
t
e
e
 
a
d
m
i
n
i
s
t
-

e
r
e
d
 
i
n
 
c
l
a
s
s
r
o
o
m
s
 
i
n
v
o
l
v
e
d

i
n
 
S
e
p
t
e
m
b
e
r
 
i
n
 
S
c
h
o
o
l
 
A

a
n
d
 
S
c
h
o
o
l
 
B
 
P
r
e
-
T
e
s
t
 
a
n
d

P
o
s
t
-
T
e
s
t
.

2
.
 
M
o
r
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
t
i
m
e
 
T
i
m
e
 
a
n
d
 
t
a
s
k
 
p
e
r
f
o
r
m
a
n
c
e
-

f
o
r
 
s
t
u
d
e
n
t
s
 
a
t
 
S
c
h
o
o
l

i
n
s
t
r
u
m
e
n
t
 
u
s
e
d
 
b
y
 
a
n
 
o
b
-

A
w
i
l
l
 
b
e
 
p
r
o
v
i
d
e
d
.

s
e
r
v
e
r
 
i
n
 
c
l
a
s
s
r
o
o
m
s
 
i
n
-

v
o
l
v
e
d
.

3
v
 
M
b
r
e
 
p
l
a
n
n
i
n
g
 
t
i
m
e
 
f
o
r

Q
u
e
s
t
i
o
n
a
i
r
e
 
a
n
d
 
a
 
c
o
n
f
e
r
-

t
e
a
c
h
e
r
s
 
a
t
 
S
c
h
o
o
l
 
A

e
n
c
e
 
w
i
t
h
 
e
a
c
h
 
t
e
a
c
h
e
r
.

w
i
l
l
 
b
e
 
p
r
o
v
i
d
e
d
.

i
.
 
P
a
r
e
n
t
s
 
o
f
 
c
h
i
l
d
r
e
n
 
i
n

Q
u
e
s
t
i
o
n
a
i
r
e
.
.

S
c
h
o
o
l
 
A
 
w
i
l
l
 
r
e
c
o
g
n
i
z
e

b
e
n
e
f
i
t
s
 
r
e
c
e
i
v
e
d
 
b
y

t
h
e
i
r
 
c
h
i
l
d
r
e
n
 
b
e
c
a
u
s
e

o
f
 
t
h
e
 
T
e
a
c
h
e
r
'
s
 
A
i
d
e

P
r
o
g
r
a
m
.

5
.
 
T
e
a
c
h
e
r
s
'
 
m
o
r
a
l
e
 
w
i
l
l

A
n
 
a
t
t
i
t
u
d
e
 
m
e
a
s
u
r
i
n
g
 
i
n
-

b
e
 
i
m
p
r
o
v
e
d
 
a
t
 
S
c
h
o
o
l

s
t
r
u
m
e
n
t
 
u
s
e
d
 
a
s
 
a
 
p
r
e
-

A
 
b
e
c
a
u
s
e
 
o
f
 
t
h
e
 
h
e
l
p

t
e
s
t
 
a
n
d
 
a
s
 
a
 
p
o
s
t
-
t
e
s
t
.

r
e
c
e
i
v
e
d
 
f
r
o
m
 
T
e
a
c
h
-

e
r
'
s
 
A
i
d
e
s
.

2
2

C
l
a
s
s
r
o
o
m
 
a
c
t
i
v
i
t
i
e
s
 
w
i
l
l

b
e
 
c
l
a
s
s
i
f
i
e
d
 
a
c
c
o
r
d
i
n
g
 
t
o

t
y
p
e
 
a
n
d
 
l
e
v
e
l
 
o
f
 
c
o
m
p
e
t
-

a
n
c
y
 
r
e
q
u
i
r
e
d
 
w
i
t
h
i
n
 
a

f
r
a
m
e
w
o
r
k
 
o
f
 
t
i
m
e
 
a
c
c
o
u
n
t
-

i
n
g
.

O
b
s
e
r
v
e
r
 
w
i
l
l
 
c
h
a
r
t
 
t
h
e

a
m
o
u
n
t
 
o
f
 
p
l
a
n
n
i
n
g
 
t
i
m
e

f
o
r
 
e
a
c
h
 
t
e
a
c
h
e
r
 
a
s
 
d
e
t
e
r
-

m
i
n
e
d
 
b
y
 
t
h
e
 
e
v
a
l
u
a
t
i
n
g

i
n
s
t
r
u
m
e
n
t
s
.

Q
u
e
s
t
i
o
n
a
i
r
e
 
p
r
e
p
a
r
e
d
 
b
y

t
o
t
a
l
 
e
v
a
l
u
a
t
i
o
n
 
t
e
a
m
 
a
n
d

s
e
n
t
 
t
o
 
p
a
r
e
n
t
a
 
o
f
 
c
h
i
l
d
-

r
e
n
 
i
n
v
o
l
v
e
d
 
i
n
 
S
c
h
o
o
l
 
A

p
r
o
g
r
a
m
.

O
u
t
c
o
m
e
s

R
a
n
g
e
 
o
f
 
a
b
i
l
i
t
y
 
a
n
d

a
c
h
i
e
v
e
m
e
n
t
 
t
h
a
t
 
e
x
i
s
t
s

i
n
 
e
a
c
h
 
r
o
o
m
-
w
i
l
l
 
b
e

d
e
t
e
r
m
i
n
e
d
.

T
e
a
c
h
e
r
s
 
i
n
 
S
c
h
o
o
l
 
A

w
i
l
l
 
h
a
v
e
 
s
i
g
n
i
f
i
c
a
n
t
l
y

m
o
r
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
t
i
m
e

f
o
r
 
t
h
e
 
s
t
u
d
e
n
t
s
 
t
h
a
n

t
h
o
s
e
 
i
n
 
S
c
h
o
o
l
 
B
.

T
e
a
c
h
e
r
s
 
i
n
 
S
c
h
o
o
l
 
A

w
i
l
l
 
h
a
v
e
 
s
i
g
n
i
f
i
c
a
n
t
l
y

m
o
r
e
 
p
l
a
n
n
i
n
g
 
t
i
m
e
 
t
h
a
n

t
h
o
s
e
 
i
n
 
S
c
h
o
o
l
 
B
.

7
5
%
 
o
f
 
p
a
r
e
n
t
s
 
q
u
e
s
t
i
o
n
e
d

i
n
 
S
c
h
o
o
l
 
A
 
w
i
l
l
 
g
i
v
e

f
a
v
o
r
a
b
l
e
 
r
e
s
p
o
n
s
e
.

A
d
m
i
n
i
s
t
e
r
 
t
e
s
t
i
n
g
 
i
n
-

A
 
s
i
g
n
i
f
i
c
a
n
t
 
p
o
s
i
t
i
v
e

s
t
r
u
m
e
n
t
 
t
o
 
a
l
l
 
t
e
a
c
h
e
r
s

g
a
i
n
 
i
n
 
t
e
a
c
h
e
r
 
m
o
r
a
l
e

i
n
v
o
l
v
e
d
.

w
i
l
l
 
b
e
 
s
h
o
w
n
 
a
t
 
S
c
h
o
o
l
 
A
.



E
x
p
e
c
t
a
t
i
o
n
s

C
o
n
t
e
n
t

6
.
 
I
d
e
n
t
i
f
i
c
a
t
i
o
n
 
o
f
 
t
h
e

P
e
r
s
o
n
a
l
 
e
v
a
l
u
a
t
i
o
n
 
r
e
-

s
t
r
e
n
g
t
h
s
 
a
n
d
 
t
h
e
 
w
e
a
k
-
 
p
o
r
t
s
 
a
s
 
s
e
t
 
u
p
 
b
y
 
e
v
a
l
-

n
e
s
s
e
s
 
o
f
 
t
h
e
 
p
r
o
g
r
a
m

u
a
t
i
o
n
 
t
e
a
m
.

7
.
 
C
h
i
l
d
r
e
n
 
a
t
 
S
c
h
o
o
l
 
A

w
i
l
l
 
h
a
v
e
 
a
n
 
a
w
a
r
e
-

n
e
s
s
 
o
f
 
o
p
p
o
r
t
u
n
i
t
i
e
s

t
o
 
h
a
v
e
 
p
e
r
s
o
n
a
l
 
c
o
n
-

t
a
c
t
 
w
i
t
h
 
t
h
e
i
r
 
t
e
a
c
h
-

e
r
.

P
e
r
f
o
r
m
a
n
c
e

O
u
t
c
o
m
e
s

S
t
r
e
n
g
t
h
s
 
a
n
d
 
w
e
a
k
n
e
s
s
e
s

I
d
e
n
t
i
f
i
c
a
t
i
o
n
 
o
f
 
s
i
g
-

i
d
e
n
t
i
f
i
e
d
 
b
y
 
e
v
a
l
u
a
t
i
n
g

n
i
f
i
c
a
n
t
 
b
e
n
e
f
i
t
s
 
t
o

t
e
a
m
,

t
h
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
p
r
o
-

g
r
a
m
,
 
t
h
e
 
c
h
i
l
d
r
e
n
,
 
a
n
d

t
h
e
 
t
e
a
c
h
e
r
s
 
w
i
l
l
 
b
e
 
s
h
o
w
n
.

W
a
y
s
 
t
o
 
s
t
r
e
n
g
t
h
e
n
 
a
n
d

i
m
p
r
o
v
e
 
t
h
e
 
p
r
o
g
r
a
m
 
w
i
l
l

a
l
s
o
 
b
e
 
e
v
i
d
e
n
t
.

R
a
n
d
o
m
 
s
a
m
p
l
i
n
g
 
o
f
 
s
t
u
d
e
n
t
s
 
P
e
r
s
o
n
a
l
 
c
o
n
t
a
c
t
 
a
n
d

i
n
v
o
l
v
e
d
 
b
y
 
a
n
 
o
b
s
e
r
v
e
r
.

q
u
e
s
t
i
o
n
i
n
g
 
o
f
 
s
t
u
d
e
n
t
s

b
y
 
t
h
e
 
o
b
s
e
r
v
e
r
 
t
o
 
a
s
c
e
r

t
a
i
n
 
a
m
o
u
n
t
 
o
f
 
p
e
r
s
o
n
a
l

c
o
n
t
a
c
t
 
b
e
t
w
e
e
n
 
s
t
u
d
e
n
t
s

8
.
 
C
h
i
l
d
r
e
n
 
a
t
 
S
c
h
o
o
l
 
A

R
a
m
d
o
m
 
s
a
m
p
l
i
n
g
 
o
f
 
s
t
u
-

w
i
l
l
 
h
a
v
e
 
a
n
 
a
w
a
r
e
-

d
e
n
t
s
 
i
n
v
o
l
v
e
d
 
b
y
 
a
n
 
o
b
-

n
e
s
s
 
o
f
 
t
h
e
 
a
v
a
i
l
a
-

s
e
r
v
e
r
.

b
i
l
i
t
y
 
o
f
 
t
h
e
i
r
 
t
e
a
c
h
-

e
r
 
t
o
 
h
e
l
p
 
t
h
e
m
 
w
i
t
h

t
h
e
i
r
 
s
p
e
c
i
f
i
c
 
n
e
e
d
s
.

2
3

P
e
r
s
o
n
a
l
 
c
o
n
t
a
c
t
 
a
n
d

q
u
e
s
t
i
o
n
i
n
g
 
o
f
 
s
t
u
d
e
n
t
s

b
y
 
a
n
 
o
b
s
e
r
v
e
r
 
t
o
-
a
s
c
e
r
-

t
a
i
n
 
a
m
o
u
n
t
 
o
f
 
i
n
d
i
v
i
d
u
a
l

h
e
l
p
 
w
i
t
h
 
c
u
r
r
i
c
u
l
u
m
 
t
h
e

s
t
u
d
e
n
t
s
 
r
e
c
e
i
v
e
 
f
r
o
m

t
h
e
i
r
 
t
e
a
c
h
e
r
s
.

S
t
u
d
e
n
t
s
 
i
n
 
S
c
h
o
o
l
 
A

w
i
l
l
 
r
e
l
a
t
e
 
m
o
r
e
 
e
x
a
m
p
l
e
s

o
f
 
p
e
r
s
o
n
a
l
 
c
o
n
t
a
c
t
 
w
i
t
h

t
h
e
i
r
 
t
e
a
c
h
e
r
 
t
h
a
n
 
i
n

S
c
h
o
o
l
 
B
 
w
h
i
c
h
 
h
a
s
 
n
o

a
i
d
e
s
.

S
t
u
d
e
n
t
s
 
a
t
 
S
c
h
o
o
l
 
A

w
i
l
l
 
r
e
l
a
t
e
 
m
o
r
e
 
e
x
-

a
m
p
l
e
s
 
o
f
 
h
e
l
p
 
r
e
c
e
i
v
e
d

w
i
t
h
 
t
h
e
i
r
 
a
s
s
i
g
n
e
d
 
t
a
s
k
s

f
r
o
m
 
t
h
e
i
r
 
t
e
a
c
h
e
r
 
t
h
a
n

i
n
 
S
c
h
o
o
l
 
B
 
w
h
i
c
h
 
h
a
s
 
n
o

a
i
d
e
s
.

1
S
D

C
\
.
/
.



GENERAL TaVISACTION DESCRIPTION

1. Evaluation model will consist of

a, experimental program at School A in econd year primary
rooms where a full-time non-professional aide will he
assigned to each such room.

b. those aides will perform routine duties as defined by the
evaluation committee consisting of teachers, consultants,
and principals.

2. Second year primary rooms at School B will serve as control
counterparts.

3. The experimental program1411 be initiated in September at School
A after a one week in-service period attended by all those in-
volved in the program.

4. Evaluation procedures will be carried out by personnel.assined
and according to time specified in the overall project plan.

5. A total evaluation will be conducted during the summer follow-
ing the end of the project.

Transaction and Assessment Sample for Behavioral Objective ' the Project

Project Title: Evaluation of the Teachers Aide Program
in the Second Year Primary of School A.

1. General Educational Objective:

To determine the strengths and weaknesses of the Teacher Aide Pro-
gram in the second year primary of the School A.

2. Related specific behavioral objective:

When a three day uniform time and task charting is performed at
both School A and School B in the second year primary rooms, the
results will show the School A teachers have more instructional
time than their counterparts at School B because of the services of
teachers aides.

3. Transaction:

Time and task performance instrument used by an observer in class-
rooms involved.

4. Assessment Procedure:

26
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Assessment Procedure:

Three Day Time and Task Charting
1. Prepared by teachers, consultants, ani principals.
2. This instrument would classify clareom tasks ae to

type, and level of competence required - i.e. curriculum,
auxiliary services, daily routine, etc.

3. Time Charting would be carried out by the observer in such
a way that the total minutes per day could he identified
for each task performed by both teachers and aides and
would be uniform so that time comparison could be made
between the two schools.

Transaction and Assessment Sample for Behavioral Objective a of the Project

1. Ganeral Educational Objective:

To determine the strerwths and weaknesses of the Teacher Aide
Program in the second year primary of the School A.

2. Related specific behavioral objective:

When parents of pupils of the School A program are questioned as to
their opinion of the aide program, 75% will give a favorable re-
sponse. .

34 Transaction:

Plan attempt to measure parents, attitude toward the Teachers
Aide Program in the second year primary in the School A.

4. Assessmeht Procedure:

1. Parents attitude would be assessed by a nuestionaire developed
by an evaluating committee composed of teachers, principals, con-
sultants and parents' representatives.

Two samples:

1. The School A Teachers' Aide Program provides adequate super-
vision of children throughout the school day.

2. Children receive more individual help because of Teachers
Aide services.

2. Rating Scale used will be according to a Likert Type Scale

Each response rated SA A U D SD
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ASSUMPTIONS

1. There is a need for a program for FMH students.

2. Criteria for admission is usually well defined.

3. EMH program is the proper kind of resource for this type of
student.

4. Late referrals appear to be a questirmale

5. LPS stef is not well accpainted with the '1\1H program and/or
characteristics of mental retardation.
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BACKSTRAND (Antecedent)

The Lincoln Public .Schools provide a special education proexam for
students who are diagnosed as educable mentally handicapped (EMH). The
purpose of the program is to provide learning tasks for etarded students
through individualized instruction at a pace that provides successful
learning experiences.

Students with serious discrepancies in intellectual and social
growth and development are considered candidates for the program. Basic
criteria for admission generally includes: (a) intellectual level fol-
lowing within the range of 60-85 I.Q.; (b) apparent ina:eility to respeed
to traditional methods of instruction; (c) inability to adapt to social
and emotional expectation.

Students at the lower limits of the I.Q. range are generally re-
ferred at an early aee, while students at the upper I.Q. .limits are
generally referred at a later age. There appears to be three critical
periods in a Lincoln Public Schools student's school career when he is
most likely to be referred to the EMH program: (a) Kindergarten; (b) Grades
3-4; and (c) Grade 6.

Those students referred at the upper elementary grades present a
more difficult referral decision on the part of the elementary school
staff. Such a late referral poses a number of problems of a practical
and philosophical nature:

1. There is a tendency for the upper elementary student to
reject placement in the EMH program.

2. There is some indication that students referred at the upper
elementary level may be functionally and/or academically
retarded.

Such students may have acquired learning problems as a result of social
and emotional maladjustment and are not truly mentally retarded.

A well defined referral program should detect, the majority of EMH
students at an early age. Skillful early detection is the result of
adequate teacher knowledge of the characteristics of student who appear
to he educable mentally handicapped.

In summary, placement of upper elementary grade students in the EMH
program appears to be a questionable practice. Late placement may be
the result of inadequate teacher knowledge of characeristics of mild
mental retardation. Late placement may also be a result of teachers
lack of confidence in the program for EMH students due to inadequate
information about programs and resources available for such students.
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Needs

1. Increasiru; Teacher knowledge and confidence concerning the EMH pro-
gram.

2. Develop a more positive teacher attitude towards referrinEtudents
to the EMH program.

3. Increase teacher skills in detecting mental retardation and refer-
ring the student to the EMH pron.am as early as possible.

Goals

1. To assure a more valid referral to the EMH program.

2. Earlier detection of the mentally retarded student while he is more
amenable to special individual instruction.

3. Greater teacher acceptance that the EMH program offers a more prac-
tical type of education for such students.

4. To create greater teacher awareness of students with severe learning
problems.

To provide an opportunity for regular classroom teachers to suggest
positive change in the EMH program.

General Objective: To upgrade the skills of teachers and principals in
making an objective and valid referral to the ilkfli program.

Specific Objectives:

1. AsseSs attitudes of the elementary staff towards students who ex-
hibit characteristics of mental retardation.

2. Assess attitudes of the elementary staff towards the EMH program.

3. Assess knowledge of the elementary staff concerning the goals and
criteria for referral and placement to the EMH program.

4. Provide in-service orientation to increase staff knowledge of the
EMH program as a resource for mentally retarded children.

5. Compile, feedback, reactions, and suggestions of the staff con-
cerning the EMH program.

6. Determine whether staff knowledge of the EMH program has increased.
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7. Determine whether sta'17f attitudes towards the EMH program han charmed
in a poSitive direction.

8. Study future referrals to determine whether the elementary staff
initiates referrals at an earlier point in time in the student's
school career.

Learning Outcomes:

1. 80% of teachers will exhibit a more positive attitude towards stu-
dents who are mentally retarded.

2. 80% of teachers will exhibit a more positive attitude towards the
EMH program.

3. 90Z of teachers will have a greater knowledge of the EMH program
criteria for referral and placement.

4. 95% of the teachers will participate in an in-service program.

5. 90% of referrals will occur during the early primary years (during
the next 5 years.

Transactions:

1. Pre-test of elementary staff

2. In-Service program for elementary staff

3. Post-test of elementary staff

4. Follow up study of referrals for a 5 year period.

DESIGN (WORK-PREAKDOWN)

1. Population - regular classroom teachers/ admin.

2. Instruments (to be developed)

3. (1) Attitude scale to assess teacher attitude towards students
who are mentally retarded.
(2) Attitude scale to assess teacher attitudes toward the EMH pro-
gram.

Test current teacher of knowledge of criteria for referral and
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selection of students for the EMH program.

5. Compile results of pre-tets.

6. Conduct in-service program to change attitudes and/or increase
knowledge based upon results of pre-tests data.

7. Compile and summarize teacher reactions and suy,estions for changes
in the EMH program.

8. Post-test to determine whether attitudes have chnged in a positive
direction and whether knowlede of the program has increased.

9. A five year study, to determine whether referrals occur at an
earlier grade level.

10. Interpretation and dissemination of results to Department of Special
Education and to Principals Council.

11. Cost, assignments, etc., to be determined.

SAMPLE SCALES

Attitude Scales to be devel(Ted according to the model from Likert.

1. Some students are unable to learn. SA A U D SD

2. All students below a certain T.Q. level
should be placed in special classes. SA AA U U SD

3. Successful peer relationships are as ed-
ucable to the child as are successful
academic relationships. SA A U D SD

4. A slow learning child cannot be expected to
be accepted by his peers in a regular class-
room. SA A U D SD

5. Being placed in the EMH program labels the
child for life. SA A U D SD

6. The EMH program allows the child to pro-
gress at his own rate of ability. SA A U D Si)

7. Children placed in the EMH classes be-
come less frustrated with academic demands. SA A U D SD

8. Slow learning children who remain in the
regular class achieve as well academically
as those placed in EMH classes.
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Appendix F

CONTINUOUS PROGRV,SS PROGRAM

Committee II

ASST7PTIONS

1. Pupils learn at irregular (varying) rates.

2. Pupils have different degrees of interest and needs.

3. Teachers differ in ability.

4. Students learn by a variety of means.

5. Rigidity in scheduling tends to create ri2-idity in classroom
operation.

6. Course definition shoUld be based on content rather than time.

7. Students will work more diligently at.a defined goal than they
will toward an undefined goal.

3. There are advantages in the opportunities of a student to accelerate.

9. There are advantages in placing a student in a situation where he
does not T all:

10. Pupils need to learn "how to learn" as education is an onoing
process.

NEEDS

1. , Alools should he so organized to allow students to proy;ress at
a rate that is suited to them.

2. Schools should be organized so that students:

a. Know where they are.
b. Are exposed to needs they may not be acquainted with or would

not otherwise elect.

3. Schools should organize to capitalize on teacher strengths.

4. Schools should provide a variety of instructional procedures and
should not insist that all students learn or he taught through
the same medium.

5. Schools should create a situation with maximum flexibility.
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6.. Schools should create curricula w ich allow for an individual to
show proficiency without reard to the amount or time spent in the
course.

7. Schools should define goals as accurately a:1 possible.
objectives arc helps in this area.

8. Provision must he made for students to advance at their

behavioral

own rate.

9. Provision must he made for students to he placed in situations
where failure in replaced with noncompletion.

10. Emphasis must be given to the process of "how to learn." Students
should he encouraged to learn independently.

OBJECTIVES

To develop staff readiness for a continuous progress program in
junior and senior high schools of the Lincoln Public Schools for the
1970-1971 sdhool year; that is, a program which allows a student to
progress at his own rate.

BEHAVIORAL OBJECTIVES

The te.9Pher will be able to state objcc;tIves ih a 1A-i.h no! 'al form.

2, The teacher will be able to identify the advantages of the continuous
progress program.

3. The teacher will be aple to exhibit the skills necessary to perforn
the role of facilitator as opposed to disseminator.

4. the teacher will he able to identify anl utilize the materials,
facilities, and equipment which will facilitate the continuous
progress program.

5. The teacher will be able to identifythose additional material needs
which are not available and will develop that material.

6. The teacher will be able to assess the program through the development
or or identification of assessment procedures which are consistent
wLth the continuous progress concept.

7. The teacher will be able to identify or levelop a record-keeping
system which is consistent with a continuous progress system.
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TRANSACTIONS

1. The teacher will participate in workshops and/or read professional
literature which will develop the skills necessary to write objectives
in a behavioral form.

2. The teacher will be, provided aPpropriate :1-.ofessinnal literature from
which he will be able to examine and to discuss the ba7ic assum'htions
of the continuous prcwress proeram at meetings des gned for that
purpose.

3. "lorkshops and visitations will be arranged which provide the teacher
(lemenstration r,11 practice in performing the role or a facilitator.

4. Workshops, dem:mstratons, preview opportonities, an: discussion
sessions will be provided to examine and select al)propriate materials
for a continuous progress program.

5. Workshops and/or released time be provided to :,evelop those
materials not available throur,h commercial or noncommercial sources.

6. Workshops will e organized to develop or identify ass,::ssmont procedures
which will conveniently assess the progress of a student in 1 con-
tinuous progress program.

Meetings will he scheduled in which building ani central office
administrq.tors respensible for the record-ken-jog system ,1.11 co-
operatively develop with teachers a record-keeeiw system hich is
consistent with the program.

FIACEMENT 07 OBJECTIVS

It is anticipated that the participants will experience sienificant
growth in the cognitive, effective, and behavioral ,,emains relative to
the acceptance, adoption, and implementation or the continuous proress
pro gram.

EVALIPATION

1. Through paper and pencil. testing the teacher elil demonstr-,.te cognitive
understanding of the purposes, processes, and goals or the continuous
progress a.M

An attitude scale based up :n the described assumptions and needs for
the continuous progress program will be developed and administered
dur:ng the pre-workshop, post-workshop, and post-experience eerioos.
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3. The specific skills associated with the continuous pro-rss proran
will be demonst,rated by the teacher throuTh either live deown:;Lr.!Lians,
simulated er1r)ristrations, or micro-teachinr dem:AlstraJdw:
evaluated b\r a panel of peers.

W:DRK ST11CrifRE BREA 'A 1,) 7;a

Time Materials
pnople-money

Space Schedule Fguipment. V:xprrtise

.--+

Teachers K X X X

Consultants K X X

i

X
I

Asst. Supt.
of Curriculum K X X 1

9u5iness Affairs ,A X :X

7Pach-i,. :principals X X X X

7)ept. Chairmen X "A X X A X

University oP Nebr. X
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Appendix F

Project Title: Continuous Progress

Group

GENERAL EDUCATIONAL Or3J7CTIVE

Provide for a sequential curriculum in readi7g which allows students
to proceed at their own rate.

TRANSACTIONS (What are the various aspects of the program?)

1. Diagnostic Testing and Placement of Students in Program.

2. Selection and in-service training of teachers.

3. Committee of teachers to plan activities and select reading
materials suitable to a variety of individual interests.

L. Students will design time schedules for different used of time.

SPECIFIC BEHAVIORAL OBJECTIVgS

1. Each student will exhibit a positive attitude toward reading.

2. Students will demonstrate ability to build time schedules which
show an understanding of effective use of time.

3. Students will participate in an individualized. Interest-Centered

Reading Program.

4. 100% of teachers after in-service workshop will show positive
attitude toward program.

PLACEMENT OF OBJECTIT,'S (by -number in #3 above)
Population

Students Teach/Admin Community.

Cognitive (AcA.ievement

AREA Affective (Attitude

Behavior 3

391)
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Project Title: Continuous Progress Reading

Group I

GENERAL EDUCATIONAL OBJECTIVE

To produce a positive student attitude toward reading.

RELATED SPECIFIC BEHAVIORAL OBJECTIVE

1. On an attitudinal survey administered at end.of year will con-
struct 95% of the resnondents willrnspond 75% positive responses.

2. An average of 2 books per child will be checked out of the library
each week.

3. At semester end, 7% of the students will have sampled 3 areas of
reading, i.e. (1. adventure, 2. fanciful, 3. autobiography,
4. biography, 5. science fiction, 6. historical, 7. sports).

4. 80% of students will have 2 book conferences from the Random
House library per semester.

TPANgAnTTOy Mat aspect of the pro;.ram is aimed at this objective:
e.g., classroom technique, content covered. Re as specific as you
can.)

1. Introduce Random House Independent reading library into each
project room.

2. Provide 2 one hall hour library periods weekly (instruct library
use, check out, pre read).

3. Schedule a specific period daily, for the teacher to rea to the
students.

4. Provide comic books (classics) and numerous paper backs (High
interest) which a child may ultimately own.

ASSESSMENT PROCEDURE (How is the attainment of the objective to
be assessed? If it is in the coe;nitive domain ane you ecide on
some achievement measure, present two sample items, noting the level
according to the Taxonomy. If the objective is related to attitudes,
present two sample questions. Try to relate them to the Taxonomy-

4o
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Affective Domain. If a be;laviol- crit':rion is "or this

objective (e.'7., number of drop-outs), outline one approach and spec_
ify the procedure for collecting data.)

Cognitive

Affective

Behavior

Student Staff ComMunity

1

2-3-4

(1) a. Libraries

Pleasant Unpleasant

Good Bad

Happy Sad

Fun Drag

b, Readin,': can he fun. agree disagree undecided

I feel cod when the hero wins. agree disagree undecided

(2-3-4) Observable behavior from records.
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Project Title: Continuous Progress

Group I

:.1ENERAI EDUCATIONAL OBJTCTIVE

Students will demonstrate ability to build time schedules which
show an understanding of effective use of time.

SPF,CIFIC TY17,CTIVE

1. 95;': of students will design a schedule for the use of time durin
three school days.

2. 100% of students willdesign a one hour per da7 for five days
schedule for use of leisure time.

3. 100% of students will keep a time log of specified work for at
least four days.

TRANSACTION (What aspect of the program is aimed at this objective?
e.g., classroom technique, content covered. Be as specific as
you can.

1. Discussion of ways in which time schedules are built.

2. Show film and discuss content on uses of time for different purposes.

3. Student committees build time schedules ideal for "saving" time.

ASSESSMENT PROCEDURE; (How is the attainment of the objective to he
assessed? If it is in the cognitive domain and you decide nn some
achievement measure, present two sample items, noting the level
according to the Taxonomy. If the objective is related to attitudes,
present two sample questions. Try to relate them to the Taxonomy-
Affective Domain. If a behavior criterion is aepropriate for this
objective (e.g., number of drop-outs), outline one approach and
specify the procedure for collecting data.)
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Cognitive

AREA Affective

Behavior

Population

Students Teach/A:imin. Community

X

ASSESSMENT of Student affective area according to Likert Type Scale:

1. Planning time use schedules helped me to do my
school work more rapidly SA A U D SD

2. Time use schedules made me realize hcw much
time I wasted by poor planning SA A U D SD

3. Evflryone should learn to keep appointments and
meetings in an appointment book SA A U D SD

ASSESSMENT by teacher observation (value judgment) on uses of time by
students in Behavioral area:

1. Students spend less time getting ready to work.

2. Student assignments are completed on time.

3. Student satisfaction in task completion is evident by-(Give examples)
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Project Title: Readin,7 interest-centered

SPECIFIC EDUCATIONAL OBJECTIVE

Provide -ndividualizcd, interest-centered reading program.

SPECIFIC BEHAVIORAL OBJECTIVES for individualized, continuous progress,
response-centered reading program.

1. 100% of ne students will select and read thru items from resources
collected in readinF, room--during one week's time.

2. Teachers or teacher aides Will do a random sample of fifty parents
on what they do and do not read, what they want their children to
be able to read.

3. Teachers will do an in-service - one week - collecting high-
interest reading materials as a result of previous surveys-desin
attitude scales to measure interest, select diaolostic and achieve-
ment tests to measure continuous progress, plan skills-practice
which will be appropriate.

J. Teachers will organize a reading room.

5. 75% of the students will improve 509 in interest in readin.7
during one semester course.

INTENDED TRANSACTIONS: (What are the various aspects of the program?)

1. Survey kid's reading by exposing them to a variety of reading
materials.

2. Survey parents as to what they read and want their kids to read.

3. Get teachers and parents to plan an inividualized, C-P, response-
centered reading course.

L. Provide a reading room in which this is done.

ASSSSMENT NOCEDURE ([low is the attainment of the objective to be
assessed? If it is in the cognitive domain and you decide on
some achievement measure, present two sample items, noting the
level according to the Taxonomy. If the objective is related
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to attutudes, present two s3m7, questions. Try to relate them
to the Taxonomy-Affective Domain. If a behavior criterion is
appropriate for this objective (e.., number of drop-outs), out-

. line one approach and F;pecify the orocedure for collectin.gdh.ta.)

was:

('Name of book)

good bad
1

weak pourful

unpleasant pleasant

deep shallow

familiar strange

colorless colorful

complex simple

valuable worthless

weak strong

fun a drag

Check the itorns which apply to this book:

I would like to own a copy of this hook.

I would like to hove my mother read this.

I would like to have my best friend read this.

I would like to have all other students in the clus rend thi.

This liek should be in our school library.

I would give this hook as a present.
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Appendix F

IN-SERVICE PRO; RAN

ASSUMPTIONS

1. We need to do ,Tsducational planning; in a more specific way.

2. Planning of educational programs can be made more specific
by identifyin,4 goals in behavioral terms.

NT?, F,DS

1. There is a need for an in-service program to facilitate the
identification and development-or educational objectives in
behavioral terms.

PROGRAM STAMMENT

To develop an in-service progr,tm for staff mcmbers in the Lincoln
Public Schools which All train them in the de-elopment and use of be-
havioral objectives.

GOALS

1. To stimulate interest in the development of behavioral objectives
in teaching.

2. To enable participants to ar:'uly behavioral objectives in the
classroom.

3. To enable participants to use behavioral objectives in planning.

IN-SERVICE MRAVIOR!lL 09JECTIVES

1. By the time the program is completed, 90:4 of the staff will have
read five publications dealing with behavioral objectives. Having
this information will help the staff members to decide the value
of behavioral objectives in effective teaching.
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2. To comprehend the meaning or behavioral objectives andmlaLed elements
as they are used in teaching. Certificated staff members should be
able to define the term "behavioral objectives" and related elements.
When given selected readings and resource materialF: from acthorities
in the field, 90% of the staff will be able to write a definition.

3. To share concepts with other staff members and to further develop
understanding of behavioral objectives staff members will discuss the
advantages of behavioral objectives in teaching. Time will be
allocated for this activity in meetings which may be followed by small
discussion groups.

To demonstrate in writing three behavioral o'. witch are
applicable to a specific subject matter area.

). When this program is.completed, 75% of the staff will have used behav-
ioral objectives in meetings and classrooms a minimum of once
because they will recognize the advantages when plans are prpared
in this manner.

6. At the end of three months, after the instruction has been completed,
50% of the staff in the program will use behavioral objectives '-
effectively.

7. After the staff has completed the instruction 97, will demonstrate
a favorable attitude toward behavioral objectives.

TRANSACTIONS

Instructional Sessions for Principals and Consultants

1. Instruction by outside consultants or qualified staff.

2. Suggested time - 4 sessions for Phase I
4 sessions for Phase II

3. Suggested transactions :

Session One

a. Preliminary questionnaire

b. '1Otivational device - Introduction to behavioral objectives

c. Selected filmstrips

Session Two - Reading and use of Ma,er resource material
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Session Three

a. Reading five papers on the pros and erms of behavioral
cbjectives - hr Ammon, lager, Koepko, am' Canfield

b. Discuss in small groups

c. Report to large groups

d. Decisions on progress

e. Final questionnaire

Session Foul"

a. Phase I - Organization for instruction of staff.
Roles of principals an cone,ultants.

b. Phase Ii - Application of 1.1havioral objectives in
subject matter areas

WORK PREAKDOWN

rPROGRAM

PHA352 I

PRINCIPALP, Pr

CONSULTANTS

PHASE II

LELEMENTARY LWEL

PRINCIPAL CONSULTANT 1

CONSULTANT

fl,,P1i.,CIAL AREAS

STAFF

',C -HOARY I

PRINCIPAL Cl:LILT,ANT

STAFF

CON31UfANT/DEPT. NEADS

9UPJ. MATTER
AREA
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EVALWITION DESIGN

BEHAVIORAL :1-1JILTIVI'.3 INSTRUMMT

1. Read 5 papers

2. Ilr,fine ehavioral Obj.

3 Mare concepts

4. 74rite haviorl. Obj.

T're ehavioral Obi.
in instructing

6. Three months later

7. l[ave favorable attitudes

Questionnaire

Jritc derinition

Observer's Record

'ehavioral
from selected case:.:

Questionnaire

:).uestionnaire

Attitude scale
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Appendix F

RAI1DOLPH RA. ID LIMNER FlAaikil.

RtITTOTN.LE

The Lincoln Public '3,7hools are genuinel- concerned that each eild
he given the oppotunity to row and develop up to his full potential.
(This is implied and not in hoard policy.)

NEEDS

16 The classroom toIcher is unable to provide enrichment opportunities
for the individual differences existent amon::: students of exceptional
academic ability. This T-Led was felt by the community, hoard, and
certain staff members.

2. This program also ?rose out of a staff study of existin7 classroom
conditions for d.fted students.

GOALS

1. To provide an opportunity for academic enrichment for icientiri v
capable children in grades 11-6.

2. To identify and isolate students of exceptiona1:3cademic ability.
will enhance their learniiv and also enable the regular classroom
teacher to spend more time with the remainitv .students.

3. To create a desire in pupils to want to achieve.

Li. To ensure that study skills, research technicsues, and organization

5.

of material is developed in students.

To enable the child to excel in academic achievement

6. To keep this class as an integral part of the total school groram
with no special status given to those participatim; in it.

7. To allow the students to f'ind time and opportunity to explore
their varied needs and interests, delve more deeply into the vast
store of knowledze, and find outlets for their abilities through
creative expression.
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PX)':RAYi (lork-breakdown Structure):

1. A Language Arts based 11rogram including academic -rc!':; cC .;rammar,
Literature, Reading, and the option or adding HanJwitine' wiU be
estal,lished. (This to be in lieu. of regular class 'son inst.rue-
tion, Pollowin- tho accepted curriculum :alide ;'or the di strict.

2.

3, A specially trained teacher will he hired.

h.

90 minutes will ho allowed daily for the program.

Identification of capable students in grades L-6 will be c:)nducted
prior to enrollment in the program.

5. Student selection to participate in the proTam will be based on:

a. native ability as measured by the standardized I.Q.
minimum score of 120 on a group test or 125 on an individual
test.

b, achievement as measured by standardized achievement test in
the languao arts - reading achievement to be two years
advance of actual grade placement.

c, attitudes and accomplishments as evluated by the te.lencxs
and principal.

d. consideration of physical, mental, and social maturity.

e. potential leadership of the child, and

f, parental permission for the child to participate will be
obtained prior to enrollment.

6. Teacher selection for the program will be based on:

a. Recommendation be an aministrator, and

b. The teacher or the program would have participated in the
Practicum Cor lifted at University of Nebraska.

7. Thalifications of a school to participate will be based sn:

a. gave enough students who could participate, a minimum or 2C
students in each grade level, allowing two sections o2 "gifted"
classes to oporal.o,nnd

1). I. want, 1,0 f):1 t

3. inch I,eacher sri I L half(' Tin unIntrrupted )lan;Jin,: puioJ y
and on uninterrITted instrucLinni perjod.
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9. Grouping in this program will be by the whelp room foceos.

10. A separate reporting form for parents will be developed.

11. Activities in this program will originate out of the homeroom.

OBJECTIVES

1. The school should help the gifted child tosecthat it is his
responsibility to use his talents to the best of his abi]ity
and to return to society, measure for measure, the fruits of
his giftedness.

2. To provide an opportunity for academic enrichment For identfLfiably
capable children in grades 4-6.

3. To identify and isolate students of exceptional academic ability
will enhance their learning and albs enable the regular classroom
teacher to spend more time with the remaining students.

4. To create a desire in pupils to want to achieve.

To ensure that study skills, research techniques, and organization
of material is developed in students.

6. To enable the child to excel. in academic achievement.

7. To keep this class as an integral part of the total school program
with no special status given to those participating in it.

8. To allow the students to find time and opportunity to explore
their varied nr-eds and interests, delve more deeply into the
vast store of knowledge, and find outlets for their abilities
through creative expression.

BEHAVIORAL OBJECTIVES

Although the original program was not stated in terms of behavioral
objectives, the Committee has developed the following sta.ement of be-
havioral objectives for purposed of evaluating the program today. Theoc
behavioral objectives are subject to review before implementation or the
evaluation.

1. R.L. students will -explore their interests above and beyond the
regular language arts program.

2. The R. L. student will use reference sources to delve into a vast
store of knowledge.
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3. .5-uCent:3 will exhicit written and .-3,okeh lanfruare cr high

L. Participation in s::hool and community activities serves as an

outlet far R. L. students' abilities.

5. The R. L. child will demonstrate social responsibility.

6. All students will receive more individual attention from teachers.

-7 R. L. students will deltonstrate skill in research techniques.

8. R. I. students willdemorlstrat in researc techninues.

y. R. L. students will continue to excel in academic achievement.

10. Effect of pro:Thm on student sclf-iae.

11. .
L. students will demonstrate development of think in.

e. analyzincr, o7nthesi7,ing, inferrin:r, etc.

EVICDATION DESIGN

"or purposes of evaluation the. Committee proposs to set un a
frroup to give validity to the evaluation. The basis for selection

of this school are as follows:

1. comparable size

2. comparable socio-economic level of the community

3. abSence of R. L. pro.: ram

h. stable administrative organization

5. convarable nun*er of students whoneet state qualifications for

sifted programs.

Pitfall - No additional staff or class size reduction are :aanned.

The committee has tentatively selected 9ethanv School for he study.

The evaluative proci.dereswill be administered in the same way at .andoliAl

School and at the control school, P3-6 where applicable. The results will

be considered by the =Toups of children, not by individuals.



EVALiikTIr 'Lv1.1:ATJR7,3

If a standardized test is not available as called for in
listin, the C mmittee will develop a suitable moLsurin

instrwment. 1;1'h will disrupt classrooms as little as !::ossiblc in order
to minimize the iiawthorne effect. The numbers here oorresoond to the 1,6SLavLorl
objectives by number. The finaldesi7 will include a performance differ-
ence on these instruments.

1. Opinionaire and interest inventory

2. l!edia center observation and nue.Ttionnaire

3. By observation and project analysis

4. Cammercially available scale prepared under direction or
Dr. Paul. Olson and Illinois Psycholinsuistic au')-test.

5. Student- teacher- parent questionnaire

6. Standardiz-,,d social maturity scale

7. Statistical observation

8. Standardized test of research skills and classroom observation

9. Iowa Test of Basic Skills amJ California Readim.: chievement
Test scores.

10. Commercially available attitudinal scale and opionaire

11. Standardized analogy test

COST ANALYSIS

Evidence of this study should be \lei4hed a ainst the costs of the
proram applied to the entire district.

PHTInSOPUICAL CONSIDERATIONS

The Evaluatin: Committee will have to consider the uestion of
whether the emerging; commitment toward ''lnxibic time structure and in-
di-idualized instruction may have cbaned our opinion of special ern-
grams desicrned for homorTneous groupinp;s.
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Appendix

Student Services - Counseling

ASSITI"TIONS

Forces that exert pressures on and inf'luence the and :-e-

havin of students, parents, and professional school personnel are con-
stantly increasing.

1. Society is extremely mobile. Students a-econtinuousl am in

great numbers transferring into and out of schools.

2. The environments in which students live and 'rork ore becoming

increasingly complex.

3. Close and compact living patterns in an urban society' make it
difficult for ehilden to find release for their inhibitions
in ac .eptable ways.

4. Traditional values are being questioned and challened.

5. The counsel, decisions, and actions of school personnel and
parents are frequently auesticned and held in distrust by students
clue to an atmosphere of permissiveness which seems to pervade the
American Society.

6. Due to diminishing family unity and acceptancc of' parental obli-
gations, the school is forced to assume the responsibilities
formerly taken care of at home.

NEMS

1. Students new to the s!hool need help in adjusting to the new
school situation.

2. Students need to understand the chaning environment in r,:hich

they live.

3. Students need direction in worthy use c) leisure time.

4. Students need to understand the values and traditions of their

society.

5. There needs to be a liaison person between the home and the school.
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6. There is a need forthe school to accept rese nsibilities fomer]y
entrusted to the home.

7. There is a need to maintain a current cumulative record for each
student.

F. It isiimperative to be aware of the needs and abilities or all
students.

GOALS

1. To provide help for students new to the school.

2. To provide information regarding the students' environment.

3. To assist the student in selecting meaningrul and worthwhile
activities.

4. To provide small group situations in order that the students can
discuss values.

5. To provide the'liaison person to work for school-community
understandinF,.

6. For school personnel totole informed of students who have violated.
the law.

7. To inuintain records for each child.

8. To identify and describe the needs and abilities of all students.

MHAVIOR OBJECTIVS

1. Within one week all new students will be oriented to the school.

2. 85% of all students are to identify and describe 15 environmental
factors.

3. 909 of all students will participate in rewarding and meaningful
leisure-time activities.

4. 901., of all students will exhibit positive behavior as they
question existing values.

5. A counselor should be instrumental in developing school-community
relations.
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6. 90'7, of the students involved with the law hav- individa c)nfrno(;s
with the counselor within two weeks following the incident to iden-
tiy the causes of the behavior.

7. ecords should be on file for all of the students within two weeks
after entry.

The counselor will administer tests and discuss the results with
all of the students and teachers each semester.

TRANSACTIONS

1. Counselor meets with new students to carry out necessar.r orientation.

Registration and scheduling
Tour of. Building
Introduction to techer(s)
Assignment of student helper (buddy system)
Provide a Handbook

2. The student will discuss and describe environmental factors in small
groups and also on an individual basis with the counselor.

List environmental factors both personal and inpersonal.
Oral reports-writter reports
Films- slides - models

3. Assist students in their selection of co-curricular activities.
Assist students in their selection of elective subjects.
The counselor will administer interest and aptitude measurements.

Discussion of news media release regarding antisocial behavior.
Seminar devoted to discussion on values.
Hach individual will define a set of values meaningful to his own
life.

Demonstrate through the process of role playing the application
of a value.

5. Consults with parents regarding their student's course of study.
Participates in and prepares for parent teacher conferences:

Regarding standardized tests and interpretation of tests
Rehavioral problems
ealth problems
:.tudy Habits

Academic progress
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6. Counselor establishes a line of communication with law enforcement
agencies.
Counselor has a conference with each student referred to a law
enforcement aeency.
Counselor conducts a follow-up confer nee wilh thc etudent-

7. CounseloT.,Aould be informed 1,1 the forms eesiened to record
cumulative information and maintenance thereof.
Counselor coordina',es the acc,xtelition of meaningful information
cencerninp: students.

Counselor provides a procedure for a record of counselor-teacher
communication.

3. The counselor uses the7tandardized tests proided by the school system.
The counselor will coordinate the time schedule of standardized test
nt least one week prior to the test.

ASS-',SSMENTS

1. A record should he maintained ih the office to see if the number
of euestions asked by new students has decreased after orientation.

To survey the teachers at the end of tworAeek: tosee if the students
are getting to class on time - follow routine and have y- ner.ally

adapted to the school environment.

Survey the students' attitude toward orientation.
Survey the Teachers' attitude toward orientation.

2. Can the student identify, reeo7nize, distinguish, discuss, relate
and understand environmental factors?

3. Administer an attitude scale which may be a pre-post inventory to
determine how leisure time is spent.

4. Survey staff members to assess student's change in attitude as
values are discussed.

5. leoort of parent - counselor - conferences as to the number of times
and tonic of conferences.

Report of contacts with social agencies.

6. Through conferences involving law enforcement agencies, specific
data are collected as to the number of contacts, kinds of contacts,
and the degree of success or the prooxam.

7. Periodic check or files for information on student records is made
by the administration.
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A record should be kept as to the nuMber of times the student record
is referred to by the teachers, guidance personnel, and scho!,1 ad-
ministrRtiOn.

8. School administration should check to see if the standardizd tests
were administered as desi7latd and if the results were properly
recorded.
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