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participants wcuid shoy & greater increase in attitudes and belaviors
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as a greater increase in their sense of fate control; and (2}
preschool experimental children would show greater behavior change
than the control youngsters. ihe sample consisted of one middle and
one lower class experirental group, and ore2 middle and one lower
class control grcup. There were five mothers in each group. Findings
show that experimental group mothers, regardless of class, differed
significantly from their matched controls in showing an increase in
rejection of the homemaker role by the end of the year, and that
mothers ir the lower class experimental group evaluated Lheir Jaycare
children as being more dependent at the end of the year than at the
beginring. Increased dependence upon significant adults is considered
desirable in lower class children since it suggests an increased
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The University of Michigan Daycare Consultation program was established
to determine whether it was feasible and beneficial to offer consultation
services to licensed daycare mothers, The question is of significance today
because the need for child care facilities 18 certain to grow in the coming
decade, particularly among low income families, and the ability of daycare
centers to serve all youngsters is limited. There are cost problemn, log-
isitic problems, health problems, and paorsconality problems which recessitate
tha existence of an alternate model of child care. The paradigm of a woman
caring for a few youngsters within her own home is8 a4 logical alternative to a
large center caring for 20 to 80 youngsters. Cne problem with this alter-
native, however, 1is that the cere offered withia private homes is highly
variable, Although 211 women who apply must reet minimum standards to be
licensed as daycare mothers, thrre is a wide range in krowledge and skill
aboul: childrearing practices which foster social, emotional, ¢nd cognitive
development, Thus th2 need for pre-servic: and in-service training is great.
This is particularly true in low-income areas vhere the youngsters' chances of
succeeding in schonl are low due partislly to their experiences in the first
few years of life.. For this reaton emphasis has been placed in receant years
on parent education as & component of compensatory educatiunal progrcoms but
surrogate parents have gen:rally been neglected, Two exceptions to this pat-
tern are programs in New York Ci{ty, and Pawtucket, R,I, where training in
childcare 18 offered to welfare recipients who becomz licensed caretakers,

In an effort to teet a relatively unique model of consultation, one based upon
parent progiems developed in several local compensatory pre-school projects,
(The Perry Preschcol Projest, The Parly Education Program, the Supplementary
Kindergarten Program, etc,) the School of Educatfon and the School of Sociel
Work of the University of Michigan established The Daycare Consultation Pro-
granm on a pilot basis in the 1969-70 school yesr,

The program had two components: individual consultations, offered bi-
weekly, to daycare mothers in thair own homes; and group discussions. The
latter fnvolved a geries of meetings in which the licensed mothers came to-
gether to talk about their mutual concerns and interesta, 1In both the one-
to-one situation, and the small group setting, staff mrmbers of the Consul-
tation Program were present to offer help and gutdance in maximizing the de-
velopment of the participant children. The major objectives of the progrem
vere: 1) To increase the skills and knowledge of the daycare parent in ;
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fostexing the development of preschool aged children: and 2) to increase
the caretaker's perception of herself as a competent adult and a professional
child caretaker, The hypotheses tested, which were related to the goals,
were: 1) That the participants in the program would show a greater increase
in attitudes and behaviors conducive to the growth of the child, than their
matched controls who were willing to participate but not included in the
program; 2) That the participants in the program would show a greater in~
crease In their gsense of efficacy or fate control than their matchked con-
trols who were not participants in the program; and 3) That the preschool
children being caved for by parvicipants in the programs would show greater
behavior change associated with soclal, emotional, and intellectual growth

than the preschcol children cared for by coatrol caretakers,

Procedure

The project staff consisted of an educetivnal consultant, her aide, a
program supervigor (the director of the project), a resecrch associate, and
3 students, one from the Sclhiool of Cdcuation and two from the School of
Social Work, BHome visits were made approximately every two weeks to each
daycare nmother during the yevsr by the consultant or the aide, The group
program, which atsrted in February, involved a total of aix meetinga ap~
proximately two weeka apart.arnd were corducted by the social work atudents,
A description of the home viaits and grop meetings would be beyond the acope
of this paper., Detailed information aboit both components appears in a paper
entitled "The Educational Day Care Consuitation Program," (Sonquist, 1970)

To test the first hypothesis relate< to childrearing practices and
attitudea, two instruments were usedt 1) The Glasser-Radin Revision of the
Parental Attitude Reaearch Instrument (tiz PARI) (Radin and Glasser 1965 and
1970) which taps four dimenaions pertaini:g to childrearing: Authoritarian-
ism, Strictness, Equalitarianisu, and Re jction of the Homemaker Rcle; ard
2) An open+ended child management questicwaire, developed by the staff
asking the daycare mothers how they would zeact in a variety of situationa
which required child management strategie& Three dimensicns were measured
in each of ten queations: uce of reinforcment, use of consultation with
the child, and senaitivity to the ¢hild's eeds,
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To test the second hypothesls concerning a scnce of fate control and
professionalism in the caretaker, the Gurin Revision of Rotter's Scale of
Externality and Interrality (The Sociel Reaction Inventory) was used

(Gurin et al,, 1969). One of the P.A.R,I. factors, '"Rejection of the Home-
maker Role", was also employed to test this hypothesis.

To test the third hypothesis related to child behcviors, a Revision
of the Pupil Behavior Inverntory (the P,B.I.) originally developed by Vinter,
et.al. (1966) was employed. This is a rating scale in which the respon-
dent, usuelly a teacher, but here a surrsgate parent, is asked to evalusate
youngstecrs on a five point scele giver a list of typical child bohavioers.
Eight dimensions are tapped by this imstrument: classrocm conduct, creative
inquisitiveness, good student behavior, dependence on teacher, physical con~
dition, academic motivation, social behavior, and socio-emotional adjustment.

The daycare mothers participating in the pirogram were alsc asked to
evaluate the progrem anonymously at the conclusicn of the year, The question-
naire used, as well as the four instruments referred to above appaar at the
erd of this rvport.

The semple consisted of four groups with five mothers in each group:

& middle class experimental group, & aiddle class control group, lower-class
experimental group, end a lower class control group. This design was used
to prevent generalizing findings based ou one social class to another with-
out supportive data., All of the names, except thoie in the middle class
experiment4l group, were obtained through the cooperation of the Washtenaw

County Department of Social Services, The members of the experimental
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niddle class group were semi-orgenized bafore the program started, and were
sceking the services of an itinerant teacher. (Thelr efforts were instru-
mental in inaugurating the pilot program.) In spite of great effort by the
staff, three lower class experimental mothers dropped out of the program
after the first few months for a variety of reasons and had to be replaced.
In some cases they were replaced by mothers in the lower class control
group whd were then replaced by new matched contvols, In other cases new
lower class experimental caretakers were found. fhus, neither the variable
of time spent in the project nor the time between administration of pre and
rsot measures was controlled. The minimum in both cases, however, was

four wonths. No new participants were added after January 15, 1970, The
moximum number of individual home consultaticns offered was six for the
three replacements who joined the program January 15, 1970. The maximunm
nuober was 16 for those who were involved in the program from its inception
in October 1969 until its tarmination in iay 1970.

Each participant in the program had a preschool-aged child in her
care, two to five years of age. In addition, the control and experimental
groups for each social class were matched on as many varisbles as feasible,
Table I reflects the characteristics of the sample in October 1969.

All of the lower claes mothers were welfare recipients themselves or
supervised a child whose care was being paid for by the Department of
Social Service, and hence came from a low-income femily. Inssmuch as
these day care mothers lived in the same neighborhood as their charges,
they too were considered los-income women without seeking corroboration.

It was felt unwise to make inquiries about their personsl financial status.

When changes were made in ile lower cless groups in mid-year of the
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program, an effort was made to maintain matching on all variables but
this was not possible. As of Junuary 15, 1970, there were 5 mothexs in
th2 lower class experimental group, 4 in the lower class control group,
and four mothers In each middle class group. (Two middle class women stopped
providing daycare services and were dropped from the program, The pressure
of time prevented finding replacements for them.) Table II reflects the
characteristics of the 4 graups on January 15, Complicating the research
desipgn was the fact that only resjondents who completed both pre and post
questioanaires were included in the analysis, Tliere were some mothers
from both lower class and middle class samples who iLould not be reached for
the pust tests; they had either moved, refused to answer, or were no longer
caring for children. Thus fn spite of efforts to maintain a relatively
pure and complcete sample of four groups for whom full data were to be
available, this was impossible. One variable that was controlled to some
extent was the attention factor, The wmembers of the control groups re=-
ceived three mailings during the year containing material related to child-
care.
Resulta

Table 3 summarizes the number of home visits which were completed,
cancelled, and abandoned when the daycare mother was not home. I can be
seen that over 4/5 of the plenned visits were completed in both middle
class and lower class groups. Although a higher percent of visits were
completed for the former group, the difference wes not great. The most
notable difference between clasees was in mannar of handling appointments
which could not be kept., The middle class mothers tended to cancel the
appoin.men\, the lower class mothers simply were not there. This difference

may have been due to the fact thet some of the low-income mothers did not
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have telephones.

Table 4 pertains to attendance et group mectings. The percent of
meetings attended by tne lower-class mothers (67%) was unueuzlly high
for this type of population where a more usual figure is 337 (Wittes and
Radin, 11969). ). Even more surprising is the finding that attendance by
the lower class mothers surpassed that of their middle-class peers., The
mean number of meetings attended by the lower class women was 4.0 out of a
possible 6. For the middle class women the figure was 3.0.

Table 5 contains the results obtained from the revised PARI. It can be
seen that the only factor showing a significant dffferecuce between groups
was that of Rejection of the Homemaker Role. There was a significant
difference in between the total experimental and tofal control group, with
the experimental group showing z significantly greater increase in rejection
of the role of homemaker. Since both classes displayed a tendency for
experivental mothers-to increase thelr rejection of the role, the significant
difference found when middle class and lower class gmups were combined
cannot be attributed to one group alone.

Table 6 summarize the results obteained when the rcvised Pupil Behavior
Inventory was used. The scores represent the responses of the® lower class
mthers. Since no middle class control mothers completed this questionnaire
at the end of the progrem, and only cne middle class experimentsl mother
did 80, no middle class PBI's were used. Four lower class experimental
mothers completed pre and post measures for a total of 7 children and two
lower clags control mothers completed pre and post PBL's for 5 children,

Thte sample {s particularly small for thie instrument beceuse there tends
te be & turnover of children and information was included in the analysis

orly when a pre and post form was completed for the same child., It can be
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seen that only one factor showed a significant difference between experi-
mental and control group, that of Teacher Dependence. The lower class
experimental group showed a significantly greater increasc in this dimension
than the lower class control.

For the other two instruments used, the Social Reaction Inventory and
the Child Management Questionnaire, no significant differences wre. found betwnen
control and experimental groups for either lower class, middle class, or
lower and middle class combined,

Table 7 contains the responses obtained from the evaluation question-
naire completed by the participants, anonymously, at the end of the year.
Their positive feelings about the progrum are quite evident, Amung the
comments offered in response to the question 'What did you especially
like ebout the visits?'" were:

"I learn a lot from visits." '"The help given in how to deal with
specific children and their problems." "Talking sbout different things
to do with the children benefits them." "The different things ebout how
to deal with ihe children," "Demonstrations to see helper's technique."

One person when asked "Ukat didn't you like about the visits? felt
the visit was too short, Another felt the children "monopolized” the con-
sultant "Yet the consultaot's demonstrations with the children were parti-
cularly helpful, as well as her observations regarding theivr interactions."
Another mother felt the visits of once each week tried iu the beginning
were too frequent. Once every three weeks was enough.

Some of the comments made in response to the questicn 'What did you

especially like about the meetings?" were:
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“I learn lot from the meeting,” ‘Talking about problems other Davcare
mééﬂers had. The last meeting was just great." "Getting to know the people
involved." '"The freeness to spesk.,'" "Getting acquainied with the group.™
"Exchanging ideas - different children's projects.'

Anong the responses to the question "What didn't you like aboui the meetins

were: 'Lack of tactfulness of some members~-but that's women,' The meeting toc

too long," 'Not enough new material was piesented.' 'S~ many complaints
secem unnecessary,' 'Rather have the teacher teaching." '"I would like to
see meetings . ., . (as) a type of class given by tecacher.'

Some general comments offered were: ''On the vhole I felt the progran: was -
tremely worthwhile. I learned a great deal and it made home daycare more than me.
babysitting, Thank you all." ', , -, I learned much atout children, moods,
learning abilities, coping with different personslities, etc. ., .'" "Are
we golag to have mcetings this fall?"

Discyssion

The data presented portray a picture not atypical of pregrams involving
educationally-oriented programs for adults. The participants enjoyed the
experience greatly but the instruments used do not suggest that much change
occurred, Two signfificant f£indings which did emerge are provocative., Ome
of these was a rejection of the homemaker role in the experimental grwp,
Since the control group showed a decrease on this PARI factor during the
period the program was in operation, the changes appearing in the two
groups were significantly different, It appeers that the program did have
an icpact on the participants; it succeeded in erouvsing their interesto
io non-home affairs. There were obsexrvable indications that this change

wae taking place. Many of the participauts wanted to learn more about
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techniqu;a of stimulating chi;dren. Some also expressed a desire to orga-
nize the;selves and improve their status as daycare mothers. There were
complaints about their working conditions such as delays in receiving checks,
and a scarcity of rerferrals from the Department of Social Servi.e, to name

a few, The daycare mothers appesred to see themselves as relatively help-
less vis-a-vis the welfare agencies at the local, state and national levels,
Learning that other daycare mothecrs had the same concerns ensbled them to
begin to express their views as & group to relevant cuthcrity figures. The fe
that thair sense of fate control as measured by the Social Reaction In-
ventory, did not go up is not surprising, The daycare mothers made some
efforts to effect change in their status during the program and were unsuc-
cessful. A study by Zurcher (in press) and Dr. Patricia Guren of the
University of Michigan*yielded similar results. It was found that making
people aware that they had potential power while they were unable to effect
change in thelr lives resulted in no increase in their pense of competence.
Perhaps it is unrealistic to anticipate such & change in the psarticipants

of a project such as this, particularly over a short period of time. A

more frfltful assesszent of the program may involve &an investigation of

the parliclpants' desire and efforts to learn more about chilécare to im-
prove the quelity of their work as professional caretakers., Although this
factor was not explored directly, the positive responses of the women to
questicns about theilr interest ir. continufnp in the program next year indicate

that accompanying the rejection of the homemaker role may have been a desire

to leain more about their field. These findings suggest that it is

*Persoral cocrunication, October 5, 1970.
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incumbent upon those who conduct daycare consultatfon programs to continue
;he program beyond one year or arrange for some other type of educational
follow-up service.
The second significant finding was that there was an increase in

dnpendsuce among the children being cared for by the lower-class day-
care mothers as rated by these women. Although this may appear to be a
detrimental change, it is considered a desirable modification amorig young
lower class children. (It is assumed that the children cared for by the
daycare mothers who were AFDC recipients were thkemselves low-income children

because of the proximity of their homes.) In one compensatory preschool
orogram Iin Ypsilant, Michigan (Radin and Sonquist; 1968) {t was fourd that
Teacher pependency at the beginning of the ycar as messured by the Pupil
Behavior Inventory was positively correleted with aﬁ increase in IQ during
the achool year. Thus the children who show2d the moct dspendsance upon the
teacher were the children who profited most from the program. According

to Radin and Sonquist:

"The relationship found between IQ gain and dependency is congruant
with the views of Walters and Parke (1964) who define dependence as
tsusceptibil -ty to social influence!,.,, From this one can iifer that children
vho enter preschool with dependency habits &re more open ts influence, arnd
hence to cognitive stimulation by a teaching staff,...."(p. 17)

Similarly, Vinter et. al. (1966) in their study of the ifmpact of a
group work program upon malperforming students in gecondary ichools found
those vho participated in the progrem show;d an increase in Tachsr Depan-
dency as measured by the PBI. It was hypothesieed that for chlldren vho
were typically detached from teacher influence, this was a ste: in a de-

sirable direction. Teachers can caly affect those who are oper to their

influence, +Although it is possible to becowme overly dependent ypon a teacher

11
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or daycare mother, this is an unlikely phenomenon smong children with behavior
problens in school or low-income preschoolers,

The high attendance at home visits and group mecetings gives evidence
that a daycare consultation program caiu be conducted among both lower class
and wmiddle class populations. The service offered was not somathing the
caretakers evaded or avoided in spite of their busy schedules, Although there
were no hard data to support this view, it was believed by the staff that the
eerly high dropout rate among the lower class mothers was related to the
focus of the consultation service. It initially emphasized cognitive
stimulation in a fairly structured situation. Thié approach had been found
to be highly effective in preschool programs which involved work with natural
mothers in lower class areas. For low-income daycare mothers however, the
irmediate problems of daily survival appeared more salizat than fostering
the growth of children who were not their awn. During the second half of
the program the emphasis was placed upon helping the caretaker menage the
chlldren in her howe during the day. No further drop-outs occurred ard the
response to this apiroach was distinctly positive. The new strategy in no

way impeded the introduction of practices vhich were beneficial to the childrer

Conclusion,

It appears that it is possible to offer and conduct an in-service con-
sultation program for both lower class and middle class daycare mothers,
The caretakers' response was positive to both individual home visits and
group meetings., Mothers who participated 4n the program, regardless of
class, differed significantly from their matched controls in showing an in-
crease in rajection of the homemaker role by the end of the year. This
finding suggests that their interestswere turning outward, probably toward
professional ceretaliing judging by their desire to continue in the program
another year.- The importance of continuing an educational consultation
program or some following service was clear, The wothers in the lower-class
experimental group were also found to evaluate their daycare children as l
more dependent upon them at ths end of the year than the beginning. This
changé did rot occur with the lower-class control wothers. Increased depen-

enca uypon teacher or surrogate parent 18 considered a desirable change in

12
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lower class children since it suggests an increzced involvement with adults
and hence increased susceptibility to Influence by future teachers,

In summary, the pilot study indicated that a2 daycare consultation
program is feasible, is desired by caretakers, and has discernible desirable
effects upon both caretakers and the children they supervise even in a
short time period. The importance of continuing the service beyond one

year ceunot be overlooked,

NR:1w
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TABLE 1

DEMOGRAPHIC CHARACTERISTICS OF SAMPLE
on 10/15/69

Lower Class

Lower Class

Middle Clasa

Middle Class

Experimental | Control Group | Experimental | Control Group
Group A Geoup
Kumber 1in 5 5 S 5
Sample
% Black 80% 80% 0% 0%
Mean Educ, 9.4yt8, 10.0“3, la-ayrs. ll.liyre.
Residence in 607% 40% 1007, 100%
Ann Arbor
Yean Age 42 40 27 41
Mean Number 2.4 2,2 1.8 2.2
of Deycare
Children Aged
2-4
% on Welfare 60% i 60% o, 0% .

15
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TABLE 2

DEMOGRAPHIC CHARACTERISTICS

OF SAMPLE ON JANUARY 15, 1970

Lower Class

Lower Class

Middle Class

Middle Class

Experimental | Control Group Experimental | Control Group
Group Group

Number in Sample 5 4 4 4

% Blace 607, 75% 0% 0%
Mean Educat ion 10,4 yrs, 8.5 yra. 13,2 yrs, 11.4 yrs.
Residence in 607 50% 1007, 607
Ann Arbor

Mean Number 2,2 2,2 1.8 2,2

of Daycare :

Civildren Aggd 2'-l¢ :

Mean Age 40 J~¥ 41 28 41

16
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TABLE 3

HOME VISITS BY CONSULTANTS a

Lower Middle
Cless Class
(¥=5) (N~4)
MEAN: Number Home 8.6 12.7
Visits Completed . :
Number Home .8 2,2
Visits Cancelled
by Daycare Mother
Number of Home .6 2
Visits made and Daycare
_Nother not Present
Percent: Of Home Visits 81Y% 84%
Attempted Which
Were Completed
Of “ome Visits 97 15%
Canculled by
Daycare Mothers
Of Home visits tade 107% 1%,
- .and Daycere Motlers
Not Presert
Tota. 100% 1007

a)- For ell the middle class mothes «d for two lower c)ass mothers
who entered the program in October 1969, there was a meximum of
16 poviible home visits, For thire?lower cless mothers entering
the program i{p January 1970, there %q g maximum of 6 possible

home visits.
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TABLE 4

ATTENDANCE AT GROUP MEETINGS q)

Lower Class ; Middle Class | Total .pspula-
(N=5) ' (N=4) tinn. (N=9)
Mean number 4 3 3.6
of meetings
attended i
Mean percent 677 50% 59.2%
of meetings
attended
Mean number 3.3 2.0 5.3
attending
each meeting ‘ i

@ There were 6 meetings held between February 7 and April 20, 1970
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TABLE 5

Meard: Change Scores on the Glasser-Radin
Revision of the P ,A,R,I. (Pre-Post Scores)

Lover Class . Lower Class Middle Class Middle Class Total Total

Experimental Control Experimental Control Rxper. Control
Group Group Group Grouy Gxoup Group
Factor (N=4) (=3) (N=2) (N=3) _ (N=6) (1=6)
Authoritar-t 1.2 1.3 -0,5 4.0 0.3 2,6
ianism
Strictnees {~1,2 1.3 0.5 0.7 -3.8 1.0
Equalitar- }[-0,5 0.0 0.0 0.0 .3 .0
ianism 1
Refection |[-2.2 0.3 -2.7 4 0.7 -2,2% 0. 5%
of Home-
maker Role

*Significantly different; p¢.05; one-tail test; Mann-Whitney Test
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TABLE 6

Meart Ohange Scores in the Reviged
Pupil Behavior Inventory {(Fre-Post)

Lower Class lower Class
Experimental Control
Groug GrouB
Factor (N=7) (K=5)
Poor Classroom Conduct 0 o7
,) Creative Inquisitiveness 0 .2
Cood Student Behavior .1 .1
Teacher Dependence -, 2% . 9%
Poor Physical Condition 0 -.9
Acadenmic Motivation .3 .2
Anti-Social Behavior .1 N
Poor Socio-emotional Adjustment .3 -5

*Significantly different; p<.05; one.~tail test; Mann-Whltney test
a) Seven children were rated; four mothers did the ratiung.
b) Five children were rated; two mothers did the rating.

20
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TABLE 7

Anonymous Evaluatfon of Program by Participants (N=8)a

Mean % Finding %
Response on Program Veryj A:wswering
S5 Boint Scale Belpful (Ra- Yes
(5= Very Helpful;{ ting of 5
1= Not at sll Given)
Question He;pful)
Did you find the visits to 4.6 88% -
your home helpful?
Did you feel the group meetings 4.2 627 -
wei< helpful?
Would you be interested in a - - 75%b
program like thioc next year?

i,
a) As there were 9 partfcipants at the end of the year, this represents a
return rate of 89%.

b) Two stated they will not be living in the area next year; the other 6
responded yes,
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‘QUESTIONNAIRE &

SUCTAL REACTION INVENTORY .

<

'This'is ; questionnaire to £ind ovt the Way in which certain
Empo}fhdt‘éﬁéhtsuiﬁ our sééiéti'éffé&ﬂldifgéféaghféaplel"Eéﬁh ité&véon;{Qgé
of a palr of altgrgatives letteted g or b. Please select the ome statement
.cf ecch jair énd gglx”éggflwhinh youumofehstrohglyhggliggg to-be the.case
as £3r au you're céncernnd. ) {HHFY cfr%le dro;ﬂq tﬁg\lgg{e? in front ofﬁtﬁ{
statement of your chofce. Be sure to select the one you actually believe

to be moe true rather thaﬁ‘the one you think you-sﬁould choose or the one
yov would-1ike to be true. This 16 & measure of personal belief; chviousiy
there aka-no right .or wroﬁg'aﬁnwecs. .

Please answer‘thesefigems ggqéggllx tut do not spand too mu;h time
on any oae itam, In sowe instinces you =&y diescover that you believe both
ctatenmants ox uéither cns.  In such cases, be sure to select the one you
gg;g'strongly believe to be tha case #s far as you're councerned. A)sa
try to cespond te each {tem 1§§§2gngggg;g wvhan waking your cioice; duv not
§e influenced by your previéus choices, ‘

R:MUML IR

Select thet altarnative which you‘gggggqglix balieve to be mg;g"

———
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a‘.

b.

bl

b.

easy ‘with them,

-+ Luove strongly believs that:

Children get iniv vvouble because their parents punish them too =~"°

The trouble with most children .ﬂu,gays 1s that their rerents zce too

.

Many of the unhappy things:in peop1eis'1ives are partly due to bad luck.

People's misfortunes rgsult from the ndbtabaee they maké-

One of the major reasons why we hava wars is because people don't take
enough Interest in politics. .

Theve will always ba wars, no mattar hov hard bcople try to ?fevent then.

In the long run pcople get the respect they deserve in this world.,

Unfortun?taly, an individual's worin cften passes unvecognized no matter
how hard he tries,

The 4dea thet teacherq are wnfair to students is nonsence.

Host stuJents do't realiza the extent to which tbeir gradec are 1nzlu&

by aceidental happenings.

Hithout tha right bresks one cannot ba an effecttvo leader.

Capshla people who fuil to become lcadere have not taken advantage of
their oppoxtunities.

No matter hew hard you try sore pacple just don't like you.

People vho can't get others to liku theu, don't understani how to get
along 7Ly othevs. :

Hesedity plays the 1wajor role 4n dotentining one's perscnality.

¥t 18 one's expericaces {n iffe which determine what they're 1le.

I huve often found trrt what is golng to happen viil happen.

Trustins to fate has never turnad out a3 weil for te as making a declsic
to take n definite comse of action, :
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I more stronqlz believe thai'

"10. a. In the case of the well prepa:ed student there is rarely if ever such a
~ 1. . thing as an unfair test. _ .

b. Many times exas questions tend to be sd unrelated to course work, that
atvdying is really useless.
11. “é. .Becoming & success is a matter of hard work, luck has little or nothing
to do with it.
i ,b;“ Getting a good fob depends mainly on bzing in the rfeht place at the
T '..:right tire.
12. a. T~ average citizen can have an'influewce in government decisions.
b. This world is rum ay th; few pecple in powat, and there f£s not twuch the
lictle guy can do avout it,
- 13. a. -When I naoke plans, 1 am :lmost-certain that I can make-them.work,.-

b, It is not always wise to plan tco far shead because mawv tbings turn o
to be 4 matter of good or bad fortune anyhow,

[CE

14. a, ‘There are certain people who'are jurt no good.

b. There ie some geod {n everybody.

15. . a. Yo my casc, getting what I want has 1fttle or nothing to do with luck.

b. Haﬁy times we might just as well decide what to do by flipping a coi-.

16. a. Who gets to be th.: boss often depends on who was lucky enough to Lla i~
- the right place first, - .
b, Who gets to be boss depends on who lhas the skill an¢ ability, luck hac
little or nothing to do with it,

17. a. As far as world affairs sre conceraed, most of ug ere the viciims of
forces we can neitler understand, uer cont:ol.

h. By taking an active part in politicel and socfal aff‘irs. the people ¢
© control yorld events,

-18, - a, Most pevple don't realize tho extant o vhich thelv lives ara eonteol:
) by accidental happenings. :

24
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19.

20.

21.

“22.

24,

25,

26,

27,

29

X more strongly believe that:

b,

&

b.

b.

as

) politicians do in office.

One should always be wllling to admit his mistakes.

It is usually best to cover up one's mistakes. ’ - o

T: is hard to know whethar or not a person Teally likes you.

How many frgends you have depends upon how nice & person you ara.

. ‘Without the cight btéaka, one cannot be an effective leadei.

‘Getting people to do the right thing depends upon ability; luck has 1little
‘Or nothing to do with {t.

_With enough effort we can wipe out political corfuptioﬁ.

It 15 difficult for people to have much éentrol over 'be things

Sometimes I can't understand how teachers srrive at the grades tnay give.

There 4s a d{ract connection batween how herd I study and the grades 1 got.

A peod leadef experts beople to “ecide for themselves what they should do,

A good leadetr makes it clear to evegybady vhat thefr jobs are.

Manv times I feal that I have llttle influpnce over the things that
hapym to me, .

It is 'mpoecible for me to believe that chunce or luck play an lwportant

-role I my life.

People are lonely because they don't try to be triendly.

Thera's not wuch usa {n trying too hurd to please poople, {f they l!ie

. you, thay 1iks you, .

There 18 too wuih emphasis on athlatZzs fn high sclool,

Team sports ere er excellent éay to build character.

Fhat happens to me is ny owﬁ dofnp,

Sometimes I feel that ¥ don't have enough control over the dirvectier ny



.29,

30.

3.

a.

b.

b,

. X more strongly believe that:

-Knowing the right pecple is important in deciding whether & person will

get ahead, . . '

Penple will geé ghead in 11Ee'iE they have the goods and do a good fol.
knowing the right people has nothing to do with it.

Leadership positions tend.to go to capable people who deserve being cl:

It's hard io know why some people get leadership positions and others ¢

ability doesn t seep to be the {mportant factor.

People who don't do well in life often work hard, but the bresn: just
coire their way.

Some people just.don't use the breaks that coze their way, I€ they ¢
do well, 1t's their own fault,

v '
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INVENTORY OF ATTITUDES ON FAMILY LIFi AND CHILDREN

Parcatal Attitude Resesrch Instrument
(Glesser-Radin Revision)

.

Read each of the statements below and circle the appropriate letter: "AY for
gtrongly agree', “a" for "mildly agree', "d" for '"mildly disagree", and "D" for
Netrongly disugree”. ) : .

-A a‘ ' d : 1]

stxongly mildly nildiy strongly'
agre: agree digagree disagree

Thexe is nc¢ right or wrohg engver, 80 encourage mother to answar according to he:
cwn cpinfor. It is very important to the study that all questions be erswered,
Many of the statemrnts will seem alike, but all are necessary to ghow elight diff

' ‘ Agree disagree

A child wto 4a "on the go" all the time will most )

likely to be happy. A =& é D
Children should be more considerate of thefr motiers
- since thelr mothars *affer 80 much for them, A e d D
Ch!ldren uill get on any wouan's aerves if she Las

to be with *hem all day, LA a 4 D
Sex f{s'cne ¢f the greateac probleus to be contended

with in'all childven, . . A . a 4 D
Some ciildren are Just sc¢ bed they wust be taught

to fear adulte for tlLe’r cun good. A a d )
Children pester y~u with all thefr lietd» upsety if. .

you eren't careful from the first, A a d T

Children would ba happier aud btetier behavad Lf parents
vould shows en intervst {n their affafrs. . A 8 .4 r

Childrer should never learn things vutside the home

which make Lhen doubt thair puvents' {dess, A e d D
Yothers very.often feel ihat they can't stand their

children a noment longer, A s ¢ D
Children are actually hunpier under stiich tiafning, A s d °

The sooner & child leeras to vwalk the better he's
_trofaed. . L e d D

2
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Parents must earn the respaect of their children by

the way .they act.

A child will be grateful later on for strict training,

A mother should do her best to avoid any dxsappolntment
for her child,

There i{s usually sumething wropng with a child who esks
e 10: of questions about sex,

Parents should know better than to allow their children

" to‘be exposed to difficult situations,

(hildven who are held to firm rules grow up to be the

‘best adults.,

A good mother will find ecaough social Yife within the
family, R,

One of the ‘orat things ebout taking care of a home 1s a

woman feels shat she cen't get out,

. Hothers sacrifice almost ell theivr own fun for their

eirfldren,
A child's idees should be ser'ously considered in making
fami;y decisions,

The trouble with giving ettentfon to children 8 probleme
1s they suually just make up a lot of stories tc keep you
interested.

There 18 ro gocd cxcuse for a child hitting another child,

Most children are toilet trained by 15 months of age,
Parents who are interestad in hearing about their
children's parties, dates, and fun help them grow up
right, :

Most children should have ror+ discipline,

A wother has a Tight to know everything gcing rn in $er
child's 1%fe because her child fs part of her,

'Having to be with the children ell the time gives a wonan

the feeling that her wings have been clipped,

Wthen you do things tegether, children feel close to you

" and can talk easier.

Few men realize Lhat a wother needs some fun in 1ife too.

23
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Agree . Disagre
The .child should not question the thinking of his , L
- parents. o A a d
Strict discipline develops a fine character; _ A a d
A ebhild aoonb lecrus that there is no grea.er wiadom
than that of his parents, , ‘ : A 8 d
Vhen a child 4{s {n trouble he'ought to know he won't
be puniahed for talking about it with his parents. A a d
A ¢hild should be taught to avolid fightins no natter
what happens., . A =@ d
A pother ehould make it her business to krow evecy-
thing her childzen are thinking, A a d
A child can probably get a good job L1f he's willing to
work hard even though he does not graduate from high
school, . . TTTTTTTTTUTTTE T a 3
Host mothers feel very comfortsble when they 80-up.~ - - e
to school, " A a d
A busy mother does not Lave time to read to her
children, - . A a d
'The principal is an e1sy man Lo talk to. : A @ d
A busy mother ducs\ t have tfue to find out sthac her

children are learring in school, ' . A a d
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MOTHER'S RATING FORM

Child's Name

Mother

Please write in for each item the latter(s) of the rating chosen for thic
child (see box.) It is not necessary to spend a great deal of time on yov

decision.

Please answer all items, even if you are not sure or have 1lit’

information. If jou cannot answer an itew, please write in "don't know."®

~ Alternativa Ratings

Very Frequently
Frequently
Sometiresn
Infrequently
Very Infrequently

th?}’ﬂﬁ
]

v

1. _Starts things on his oon.

2.___Uces materials in a variety of
ways.

3.___Blames others for troublsa.
S.___Resistant to you.
6. __Seeks your approval,

7.__Alert and interested in activ-
ities.

8. Can stay with one activity
$>r some tima.

9..___Attenpts to make you do what he
wants you to 4do. ‘

10.__ Aske questions.

11.___ Appears depressed or sad.
12._- Explores objects in thg home .
13. ___Remebers what he learns.
14, Tries to act like you.

15.__ Is absent, .

Q . ‘
i+ __Can changa the way he acts ok
J;EKL(; does things.

IToxt Provided by ERI

17.__ ¥Withdrawn.

18.___Proud of viat he makes.
19.__ Completes his tasks.
20,__ Tpusts you.

21.___3nfluences others toward
troublemaking.

22.___Appears hungry.

24,__ Starts talking or playing wis
you on his own.

25. Seeks constant reassurance.

26.__ _Takes time to think in makinf
decisions.

27.___1s eager to learn.

28.___ Brings his treasures from ho:
29.__ Acts without thinking.
30;___Appears in poor hsalth,
31.__ Lying or cheating.

32.___Curious about the things arc.
him.

34. Requires continuous supervirc:

35.___ Aggressive toward other chil
ren.

36.__ Asks information from you.
37.__ Disobedient.
38.___ Steals.

30
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39._f_fg{?ndly. and liked by other children.
40._;_§ppears concerned abcui your opinions,
41, __ Follows directions.

42.___Can only pay attention for a short time.
43.___Easily led into trouble.

44._“_§ésentfu1 of criticism or discipline.
QS.__aﬁegitant to try. or gives up easily.
46.___ Uninterested in activities going on.
47.___Disrupts activities going on.

48.___ Swears.

49.__ Appears generally Happy.

5. Possessive of you.

52.___Teasés or provokes oth;r children.
53.___Isolated, few or no friends.

54.___Shows leadership.
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UNIVERSITY OF MICHIGAN
School of Social Work -

DAYCARE CONSULTATION PROSRAM
. . -
There are no 'right! snewers to these questions.

We are trying to find
sope of the many ways that mothers handle these problums. Just write
(or say) what you thiok ycu would do on a xeguler day.

1. You have just started talking on the phone and tws of the children you
‘ are caring for start celliog to you to come to th:m, and they keep
trying to get your attention, Hhat wouid you do?
1f that doesr't work, what wvould you do next?
2.

You just pur out snicks, and one of the children spills his cup of
julce on puvpose, khat would you do?

Why would you do that?



ala

You are baking a cake and the chlldrén keep bothering you. What would
you do? ‘ *

Waet would you do € you wara .o A hurry to go shopping?

Oue of the children hits another child, who then started to cry. What
would you do? '

Wiat wou!ld you do if you were tired and had a headache?

One nother is otteq late in picking up her child. Wuiat would you do?

1f thay doesn't work, what next?
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5.

EDUCATIONAL DAY CARE CONSULTATION r.i0GRAM
EVALUATION

pid you find the visits to your home helpful?
(Circle the pumber that 1{s closest to how you feel)

Not at all
Helpful

1 2 3 4

What di¢ you espceisally like about the visits?

What dicn't you 1like about the visits?

Did you feel the group meetings were helpful?
(Circle the number that is closest to how yru feel,)

Not at all

Hzlpful

1 2 3 4

What did you especially like about ths meetings?

what dicn't you like about the neetinpc?

In a future program, would you like the visits to be

a) the same b) different How?

Very
Helpful

Very
Helpful



a2

8. In a future program, would you like the group mecetings to be

a) the sane b) different How?

9: Would you be interested in a program 1like this next year?

a) yes b) no Why?

10, Additional Comwents:

o -39
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