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OVERVIEW
(

This is a descriptive ‘rep.ort or: the fIndlr_lgs derived from a sample
survey of attitudes relating to education and public schools in th-:
Fort Lincoln area of Washlngt_on', D.C. The report describes per-
ceptions of both funior high and hi¢h schooi students as well as
adplts,™ = ° |

The first section of the report will describe the nature of the two
surveys and the popglatloﬁs ard samples of people who constitute

e } th_e respondents for the sur\vey. Th2 second section of the report will
deécrlbe the tivera!l résponse§ c/>f both the student _sampie ‘and the

adult s;.ample to the full battery of items contained In the two survey.

: in‘strume nts. The third section of the 'eport will attempt to relate the.
att!tudes of the respondents to certain basic characteristlcs of the two
samples that were felt to be potentlal.ly useful in further discriminating
aﬁd ekplalnlr;g the nature of'tﬁe responses discovered in the two sur-
veys,

No attempt will be made in this report to explain or attach par-
ticular slgnlﬂcance to any of the ﬁndlngs lncluded therein. The
principal objective of this report {s to describe the reactions of these

two samples to the battery of items presented to them.and lnterpretation

of the data will be left to other sqxixces.

ERIC 10
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. PART 1

v

. THE SURVEY DESIGNS

"Two separate deslgns were used to collect data from the two samples

reported on in this study. The designs are described below:

A. The Adult Sample

"_'In'-accordance with the agreement between Community Programs Inc,
and General Learning Corporation, a random, cluster bloc sample of
150 homes was drawn from the target area. The target area consisted
of all of the 90th U S. Census Tract of Washlngton, D. C. , south of

the B&O Railroad llne and east of New York Avenue and 18th Street, N E.,

“and all of the Census “Tract #91 east of 16th Street, N.E. A total of
13§ lnterviews were obtalned out of 147 eligible homes contacted (91 8%}.

‘ ) Slxty contacts were made on the weekend of May 17 - 18 and 87

contacts were made on the weekend of May 24-25., Three contacts of

- the orlginal 150 were not made due to s technical error on the part of

. one interviewer. Ten lntervlewers were used for this study; elght of

them were experlenced rnembers of the Cornmunity Programs, Inc.

regular team of interviewers. Two o_f the interviewers were Howard
Unlversity students from the Fort Lincoln community, Al] the interviewers
were black. A speclal briefing was held for the regular CPI 1ntervlew1ng

.2
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team, and an all-day training sesslon‘, which included field orientation
trainlng and supervision, was conducted for the two novice interviewers.
Specital supervlslon by CPI's field supervisor was also provided for the
community interviewers on both weekends « While the interviews obtained
by the two inexperienced interviewers showed many of the typical

signs of tnexperience (mlsunderstandlng of _lns‘tructlons, many unanswered
questions, etc.), their interviews were judged to be useable and were
included in the results which follow. It should be noted that the oppor -
tunitsr“for interviewer bias was probably increased considerably by the
use of theke two local interviewers, and the normal margin of error
(approxlmately 7%) for a sample of thls size was probably 1ncreased

/
SOmewhat as a result, '

' A total of slxteen city bloeke were cho'sen at random for the survey.
Fach lntervlewer was asked to make ten “contacts' on the first weekend
and nine contacts on the second weekend, The sample was stratified on
both weekends to insure an equltable distribution of males {50.3% of
the totel respondents) and on the second weekend, the sample was
stratified to guarantee a minlmum percentage of parents> of children,
elghteen years of age or younger (72.6% of the total respondents.)
Appendlces C-1and C-2 descrlbe the speclal interviewing instructions
which were provided to the interviewers in more detail. Appendlces

B and D contain general lntervlewlnd instructions for the two surveys.,

12



The final sample of respondents contained a sizeable number of long-
term Fort Lincoln 'resldents . A total of 75.. 6% of the respondents had"lived
in the nelghborhood for over five years; -17% had lived there from one to
five years and only 7.4% had lived in the Fort Llncoln area for less than
a year. A total of 90.4% of the respondents were black and 9.6% were
white,

There was a good distribution of educationallbackgrounds among the
135 res;ondents. A total of 7. 8% had less than a ninth grade education,
17 8% had been to high school but had not graduated, 32.6% were high
school graduates with no fuither educatlon 14.0% had some formal

| post-high school educatlon but did not have a colleoe diploma, and 25.6%
were college graduates . In addition, 71. 9% of the respondents were
‘employed 20. 7% consldered themselves full-time housewlves ‘and 7.4%

consldered themselves to be unemployed

A twelve page survey {nstrument was admlntstered to each of the

' 135 respondents (See Appendix A). The instrument consisted basically

of closed ended response questions. Two open ended response questions,

. soliciting the views of the respondents on the.capabuities of good and

bad teachers, were asked near the end of the interview, Interviews
ranged from 10 minutes to an hour and a half; the avera_ge interview took

about 30 minutes.

13
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B. The Student Sample

| A total of 258 students were interviewed in the second survey, The
student interviews were administered by a team Qt two black Interviewers
in classroom settings in McKinley High School, Langley Junior High
School and Backus Junior High Schonl. The students at McKinley and
Backus were chosen from randomly selected classes which cut across
ablllt}{_gronplngs and grade levels; the students at Langley were chosen
from a study hall setting and wete also felt to be generatly represent~
ative of the tc;tal student body.‘ While the student samnllng techniques
were not as random as those of.the adults, it {s felt that the over-
sampling (258 students to 135 adults) guarantees a maximum erTor range
well within the 7% goal for this study. . .

A total of 46.9% of the student respondents were males and 52 7%
were females., The students ranged in age from 11 to 18 wIth over 96%
falltng in the 12 to 17 age grouping. Since only one nleh scheol and
two junior hih schoois were used, junlot high schoollstudents pre~
dominate in & two to ene ratio; dtfferences in response patterns between
junior high ard high schoo} _students and between younger and older
students are discussed in a later section of this renort. Seventh
graders are somewhat over-represented and ntnth‘graders nvete somewhat
underrepresented tn the sample (35.7% and 8.9% of the total). All the

respondents were black students,

14
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A different interviewing technique was used for obtaining data from
the student sampie. Since information was obtained 'n groups ranging
from 20 to 35 in number, each student was provided an answer sheet to
record his responses {See Appendix Ej. Questions and possible re-
sponses were read by the interviewer from a manqal {Appendix D) with
students following along on their answer shzets. A second member of
the interviewing team circulated threughout fhe ciassroom to assist
studen't: w};er; necessary. This data collection technlqu‘e proved
quite successful as there was little mléslng data (evenlless than for
the individual adults interviews), and good cpoperatfqn and high
interest was reported by the expeienced interviwing teéms. Admin-
Istrators and teachers at all three schools; prov.lded aslsistan.ce and
cooperation to thg interviewers. o

The data obtained froni the adult and fhe"student sambleéaré
generally comparable in nature. Somewhat_ more demograbhlc inforrﬁ-
ation was collected on the adults; In addition to sex and name,
interviewers were asked to estimate each adult's socio-economic
background and age by observation (Appendix A; pagé 13, #3 and
page i4, #6). Direct questions w‘ere used to obtéln‘data on the number
and sex of children, length of resldence in Fort Lincoln, education,

work status, and occupation of each adult respondent (Appendix A,

pages 1-2),



Due to the nature of the interviewing sltuétion, students were asked

a———

orly for personal'data on their sex, grade and age; data on race was

obtained by observation,

R SO

The only substantive differences in the two survey instruments were

as follows (See Appendix A and D):
(1) Student question number 6; {tems "K" and "L" were not

asked of adults. These {tems relate to whether or not

students considered lack of attention to student
' opinions (K} and schools being run for the benefit of
! : . parents and not students (L) to be serious problems.

{2) Questloh #12 for adults, relating to adult educa;ion _

L ey T

programs, was not asked of students,

(3) Questlén #26 (adults) and #12 ‘(students)_are similar

e V—

but not identical. Adults were asked ébput dropping

o Tt

report cards and aéding parent cénferencas while

- : ‘ . étudentq were asked about drppplné report cards and

| adding studént conferences. ‘

(4) Questions #2’1 and #23 for studénts were not asked of

adults. These questions related to opening school

] ‘ facllities in off hburs to students (21) and having student
. goVe,rnment play a larger part ’_n tﬁe schobl (23). |

i ' ‘ (5) Question #36 for édult_s concernir.lg who shéﬁld run a

i ‘ . 3 new Fort Lincoln écho_ol system was nc?t asked of

: s . students, ,

16




PART 11

DESCRIPTION OF RESPONSES

The responses to the attitudinal an;i opinion segments of the Fort _
LircolnNewTown survey instrument will be described in thg next section
of this report. This section will focus on discerning the response ten-
dencies and the clustering of responses in the aduit and student inter-
view~ data. ‘

ThTs section will be divided into three subsections. One will
dgéc_:rlbe the adult reponse patterns, embphasiz!n-g those educational areas
of apparent primary sallenée’ to Fort Lincoln area adult‘s. The basic pur-~
pose of the first subsection will be to‘present the adult survey‘aata and
point out important facets of the adult response patte‘rns. The second
- subsecticn will be similar to the ﬁrét. ‘i‘his portllon of the report V;llll
.re‘[.;ort the:Fort: l.'iﬁééln stident reponsedata. Tt wlil also describe whét re~-

dponses did occur, and what trends appear to be présent in these re-
spbhse patperns . |

The third subsectlop will present a comparison 6f the adult responses
and the student responses. . Except for a few ltéms, (noteq in Sectton 1)

the adult and student survef instruments were identical in content, The
purpdse of this last subs_ectlon wlll be to lndlcafe some of the attitugle
differepces and similarities betwgen the. adult s:’smple and the student
sample. This descriptive ph'aée of the report will sérve as a base for

the more complex data analysls in the last section of this report.

8
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The response description will essentfally follow the progression of
items in the aduit and stude;mt questionnaires (See ;Appendix A and D). Féur
segments of the questisnnaire dea]l_ng vﬂth'oplnlons about school subjects,
extra-currl'cular activities, educational problems, and educational goals',
followed thé demographic items on both the adult and student ins;truments.
The respondents were asked to react to a series of statements concerning
school policies, and schoo!l programs..Athher portion of the instrument
asked several questions about the administration of schools and school
personnel, and about curriculum in the schools. The final items on the
twb Fort Lincoln surveys were Indicators of alienatioh o échool satis-

faction,and black awareness.

A. Fort Lincoln Adults

A group of selected subjects frequently or tradit!onally taught in the

: public schools were read by the intervlewer to the respondent, with the

objective of elicitirg the respondent's rating of each subject‘ s importance

as a part of the school curriculum 'i‘able 2-1 shows that very few of_the
adult respondents had great objections to any bf thes'e subjects. In fac.t,

if the two categorles indicating a perception of>importance, "ver.y imponaht, "
and "somewhat important" -are: combined, it ls apparen* that the aduits

tn the Fort Lincoln area are all but unanimous ln rating the jmportance of
these»subjects, to the extent-that 85% to 100% of them rated every subject

as at least"somewhat important". ' o : )

18



TABLE 2-1

RANKING OF IMPORTANCE OF

SELECTED SUBJECTS BY FORT LINCOLN ADULTS

: Very Somewhat .
Subiject Important Important Unimportant ©~ No Oplinion
English 97.8% . 1.8% . 0.0% _ 0.7%
Mathematics, )

Arithmetic 4.8 3.0 : 1.5 0.7
Health education 92.6 6.7 9.0 0.7
Remedfal reading  91.8 6.7 0.0 1.5
Gym, physical ) . ‘ . ‘
education 86.7 12.6 0.0 - 0.7
Science courses 81.5 ‘ 13.3 o 2.2 3.0
History 80.0 16.3 . 2.2 1.5
Driver Trainlng 76.3 18.5 3.7 s
American govern- ’ B : : _ |
ment, Civics 75.6 20.0 ' 1.5 . 3.0
Typing 67.4 31.1 - 0.7 0.7
Cooking,s ewlng' ‘
and other home- : 4 :
making courses 66.7 27.4 . 4.4 1.5 .
Auto mechanics 60.7 32,6 4.4 _ 2.2
Metal work,wood
. work and other - - :
shop courses : 56.3 37.8 . 4.4 1.5
Music & Art 47.4 ~  38.5 13.3 - 0.7
Foreign languages  40.0 T 45.2 1.8 3.0
10 '
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Some less Ahomogeneous adult responses became apparent when the
strength of the belief of subjeét importance as shown on Table 2~1 |s
considered. The "very Ilmportant" category Is Intended to attract the
moere strongly held,‘ posltive response. These responses gathered
into, roughly, four strength levels'. The highest level responses are
quite positive (90th percentile}. Included here are the fundamental
courses which educatton apparently revolves around {n the United States-
Englishand Math . as well as courses fundamental in a somewhat dif-
ferent way, natnely health education and remedial readtng. A second
tler of * lmportance strength" is formed by responses ranking In the

80th percenttle. The subjects which brlng out this level of response

‘are a group stmllar to the first level of subjects. Included here

‘ are such entrenched academic subjects as Science, History and

Civics. Physical education and driver tratntng,whlchalso fall in this

set, seem analogous to health education and remedlal readlng In

the sense of beIng_courses serving student needs, rather than
academlcally or' vocationally educating students. A third group consiste:
of snbjects clustered by the pcsitive responses of 50% to 60% of the
adults who gonsider each subject to be very Important. The four

subjects here are vccationally oriented subjeets;.typtng, cooking

(home economics), auto mechanics, and shop courses. The fourth

11
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level of "very important'responses falls below the 50th percentile. Music
and art, and foreign languaéés are considered especially Important to
only47.4% and 40% of the adults, respectively. T}_me only significant
level of disagreement with the importance of any of these subjects is
recorded on these two subjects In this last group. 13.3% of the adults
feel music and art are unimportant and 11.8% feel forelgn languages

are unimportant.

Kfter.as:klng the respondent's opinion of particular subjects in
school cu_rrii:ula . the interviewers asked for his assessment of the
désirablllty of several extra-curricular activities. Table 2-2 shows the
n . breakdown of‘the Fort Uincoln area adult responses into categories

of desl;ability .

12
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TABLE 2-2

RANKING OF IMPORTANCE OF EXTRA-CURRICUIAR

ACTIVITIES BY FTORT LINCOLN ADULTS

Activity

Parent-teacher meectings
Field trips towplac_:eg like
Congress and the White
House

Bésketball teams
Football teams

School band

Craft & hobby groups

Picnics & other social
events

Singing groups-chorus
Fund drives for noney for
activities like Red Cross,
the Heart Fund, etc.

School dances

Somewhat

Very Not

Important Important Important Undesirable No Opi
85.2%  8.9% 4.4% 0.0% 1.5¢
72.6 22.2 3.7 0.0 1.5
67.4 29.6 1.5 0.7 0.7
67.4 28.9 1.5 0.7 1.5
51.8 38.5 5.9 1.5 2.2
51.1 40,7 6.7 0.0 1.5
51.1 31.8 13.3 2.2 1.5
35.6  49.6  12.6 0.0 2.2
35.6 37.8 16.3 8.2 2.2
31.1 53.3 13.3 0.0 2.2

13
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As with the ¢cademic subjects, the extrajcurrlcular activities meet with
a generally favorable overall response. Substantial majorities considered
every ltem important. Again, .however, wide variation occurs on how
strongly their importance is felt and how many adults consider an
activity undesirable. Not surprisingly, parent-teacher meetings are
considered of highest importance over any other activity. A bit more
moderate response is received by the idea of taking field trips to
national institutions, but the respondents still‘feél this to be more
lmpo;t-;ant'th;n basketball or football. A large majority of the adults
consider t_he'se two sports very important while a somewhat smaller
majority feel that the school band, hobby groups and social events are
of major impo&ance. Social events meet with some negative responsealso.
This type of response s also characterlstlc of a ‘group of activities
receiving less than majority response on their crucial nature. The "very
important" response to chorus, fund drives gnd dances ranks in the 30th
percentile. Sizable majorities support the gereral Importanqe of all these
actlvities ., 'howeyer, fund drives recelved a generally less enthustastic
response than any other activity. More adults feel fund drives are
unimportant than feel so concerning any other activity. The only strong
"undesirakble"response comes on fund drives as well. The "undes{rable"

response {s practically non-ex{stént on every other activity.

14
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The respondents were then asked to consider the serlousness in their
neighborhood schools of several potential problem areas. Table 2-3 shows
_the percentages of Fort Lincoln area‘adults who felt the problems were either

~erious or not serious.

TABLE 2-3

RANKING OF SERIOUSNESS OF PROBLEM

- - - AREAS BY FORT LINCOLN ADULTS
. ) Serlous Not Don't

Problem i | ' - Problem Serious Problem Xnow, Maybe
Overcrowded schools ) 91.9° 3.7 4.4
Poor disclpline of students 7 83.0 - 11,8 g 5.2
Children don't learn enough 72.6  19.3 81
Tedchers not allowed to run thelr : .
classes the way they see fit’ 57.8 27 .4 14.1

' éoor quality teachers o 48.2 1 28.9 21.5
Inadequate school lunch program 47 .4 33.3 - 17.8
Outslde in‘terfere‘nce in running fhe
schools 43.7 34.8 20.7
Not enough different courses offered 43.0 37.8 18.6
Schools too far away from home - 26.7 ) 65.2 6.7
-Tro much emphasis on sports 11.1 77.0 11.1

15

24




The most salient of any of the problems in Table 2-3 to the adult sample
obviously is the overcrowded nature of tﬁe schools. The poor discipline
of students and their inability to lée;rn enough 'fonéw in order of perceived
" serlousness. The only other problem whichreceives ‘majority agrezment
regarding its serlousnéss is the restrlct'ion_ on teachers' conducting their
classes the way they want. Sizzble numbers of adults feel that thls is
not a crerlous problem, however. Increasingly large numbers feel that
way about'the remaining problems in the table. This type of response is
also as.s_oclated with a considerable (40%) minority who considered poor
quality teachers, lunch prog?ams, outside interference, and the lack of
different courses as serfous problems in ‘schools in their nelghborhood.

A rather large number of adults aré/unsure or unaware of thes-e situations,
The adul.ts;. do not consider a scﬁool'u distance from student homes or tﬁe
emphasis on sports to be particularly serious problems.

The next section 6f the Fort Lincoln new town survey was 'deslgn.ed to
determine what people in that area felt were the primary objectives of a
good school, l.é. , what aspeét;s of education were important to them.

Table 2-4 Illustrates that the adults In the area near Fort Lincoln rather

strongly support every go.al' on th;é list.
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TABLE 2-4

RANKING OF IMPORTANCE OF GOALS

YOR A 500D SCHOOT, BY FORT LINCOLN ADUJLTS

Very Somewhat Not Very No
Goal Important Important Important Opinion

A good school should be able to

provide a student withassistance

when the student has personal :

problems. o 94.8% 3.7% 0.7% 0.7%
A good school teaches a student to .

take pride in himself and his work. 91.8 5.9 0.7 1.5
A good school provides individual

instruction to its pupils whenever _ :
necessary and possible, g9l1.8 4.4 1.5 2.2
A good school should have a low : )

drop-out rate 89.6 3.0 5.2 2.2
A good school makes teaching

students how to read its most

important job 88.2 8.6 . 1.5 0.7
A good school makes a student ‘ - )

want to get high grades 85.9 8.2 4.4 1.5
A good school has small classes 84.4 8.9 3.0 3.7
A good school gives parents a

chance to participate in school

activities 68.2 . 23.0 5.9 3.0
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. TABLE 2-4 Cont.

Very Somewhat Not Very No
- Goal Important Important Important Opinion
& , A good school should have
L. courses and programs for _
: " adults in the community 67.4 25.9 3.7 3.0
;-
‘ A good school should offer students
courses they are interested in, even
if these courses are different from }
: those in a standard school 60.0 31.1 5.2 3.7
j" " - - -
] ) :
i ! A good school should let students
' have a good deal of responsibility
B In running their own school 29.6 38.5 25.2 6.7
l"l
F
{ _
]
f -,
|1
| i
|
b
[
I
| v
18 -
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The adults are less adamant, according to the percentages on Table
2 -4, that schools ought to ﬁa.ve adult education courses, deviate from
standard programs to offer students interesting caursgs,'or afford parents
the opporfunlty to participate In these areas, considering that they are
practically unanimous In ranking t.he importance of all the other objectives.

The only objective which the adults consider at all unimportant is
that of permitting students to have a measure of responsibility in running
the schools. 25.2% of the adults think this Is not very important, far |
more than respond‘that way to any other goal on the list.

. The interviewer next began to present a number of statements for

respondents’ réactlons follewing the list of "good school goals".
These statements are oriented to areas and lssues- of schooi policfes
and potential school programs. The responses of the Forf Lincoln
adults to each of these statements follows in Table 2-5. The state-

ments are arranged according to the strength of agreement with each

ttem,
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TABLE 2-5

.»»: Ranking of Agreement.wlith Statements about School Policy
- and School Programs by Fort Linco!n Adults

"A school program should be planned so that each student can move from
grade to grade as quickly or as slowly as his ability and progress allow."

Agree ‘ - Disagree No
Strongly Agree Disagree Strongly Opinion
40.0% 51.8% 3.7% 3.0% 1.5%

“The school should keep parents informed about what their children are
being taught in school,” ‘

Agree ’ ’ Disagree No
Strongly . Agree Disagree Strongly Opinion
40.7% 56.3% 0.0% 1.5% 1.5%

"A good school should back up its teachers when the teachers discipline
students; "

Agree ' Disaygree No
Strongly Agree Disagree Strongly Opinion
39.3% 44.4% 10.4% 3.0% 3.0%

"The school should provide instruction to parents about how to help their
children at home -. :

Agree ' Disagree ' No
Strongly Agree Disagree Strongly Opinton
35.6% 56.3% 5.9% 0.0% 2.2%

"Older students should have the opportunity to tutor, or in other ways help
younger children.".

Agree ’ ) Disagree No

Strongly Agree Disagree Strongly Opinion
25.2% 63.7% 6.7% 0.7% 3.7% .
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TABLE 2-5 (Cont.)

"The school should contain fac‘ilitles that can be used by the people in
the community as well as for school activities, forrexample, swimming
pools, auditoriums and meeting rooms." .

Agree Disagree No
Strongly Agree - Disagree Strongly Opinion
24.4% 68.9% 3.0% 0.7% 3.0%

"A health clinic which {s made available to everyone in the community
should be located in each school."

Agree ) Disagree No
Strongly Agree Disagree Strongly Opinion
20.7% 58.5% 16.3% 0.0% 4.4%

“The school should have a program for children beginning at age 3."

Agree Disagree No
Strongly Agree Disagree Strongly Opinion
17.0% 31.8% 40.0% 1.5% 9.6%

"Grades and report cards should be eliminated and parent-teacher confer-
ences should be held at least twice each year instead."

Agree " Disagree ' No
Strongly Agree Disagree Strongly : Opinion
8.2% 13.3% 50.4% 23.0% 5.2%
21
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Except on the issue of replacing report cards with periodic
parent-teacher conferences io evaluate student performance, the
sampled adults are rather favorably disposed to tﬁe pol'icies and
programs suggested by these statements. The parent~teacher conferences
idea meets with rather'subs.tantial disagreement in comparison with the
on1y other proposal {the pre-school program) that engenders any strong
disagreement.‘ At the other end of the response scale, a large percentage
of those adults who favor the programs contained in the statements in
Table 2=5 are disposed-to agree: strongly with the statements.
This response streng:h is especially evident on the issues of allowing
s‘tudents to progress at their ability rate, keeping parents informed
about what students are being taught, and backing up teachers who
discipline students. Thé percentage of the responses to the pre=school
program for three-year olds may also indicate a certain ambivalence
on the importance of this issue. Simflar numbers of adults agreed and
disagreed with the pre-school‘idea. Howevér, more who a‘g'ree do so
strongly, while few adults disagree strongly. Additionally, the highest
percentage of "no opinion" responses is found in answer to thls statement.
This system of responses to the pre-school program may indicate that the

idea is not well understood by adults ln_the Fort Lincoln area.
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[ A more specific series ot questions followed the sampling of
attitudes on school policy and prograrﬁming . These questions were
[‘ ) intended to determine the resnonse of adults to speclal facéts in a
{ school curﬂculum and to elements in the administration a‘nd personnel
management of an educational system.,
Table 2-6 ranks the responses to these questions according to

[
[ ) : how strongly the adults favor the ideas represented on the questions.

l ! - TABLE 2-6 .

. RANK]NG OF-RESPONSES TO QUESTIONS ON SCHOOL ADMINISTRATIO'\I

{' _ . ) ;:,_ AND CURRICULA BY FORT LINCOLN ACULTS

r !." “Do you think that schonls should teach students about the dangers of
drugs, alcohol, and smoking?"

]- ; Yes No : Don't Know

[ 3 97.8% 1.5% 0.7%
“Do you think a school 'sﬁould provide advanced classes for students

[. - who l.earn more quickly than others?"

Yes No Don’t Know

' 94.1% 4,4% 0.7%

l; ~ “Do you think schools should teach sex education?"

[ Yes ' No Don't Know

[ 89.6% . 5.9% - . 4.4%

' r “Do you think schools should hire teacher aides from the local community
. to assist teachers in thz class room?"

i Yes No - Deon't Know
H 80.7% 11.1% . . 8.2%
‘ 23
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TABLE 2-6 (Cont.)

“Do you think the schcol system for the new Fort Lincoln project should
be part of the D.C. School System or do you think the new project should
have its own sepaiate school system?"

Part of D.C. System ' Separate System No Opinion Other
63.0% 17.8% 18.5% 0.7%

"Do you think parents should participate in the hiring of teachers and
other people who work in the schools?"

—— - -

Yes No . Don't Know
17.0% 74.1% 8.9%

"Do you think pupils should be allowed to have a say in choosing their
own teachers?*"

Yes - No Don't Know
12.6% 80.7% _ 6.7%

“"Do you think that the best teachers and smallest classes should go to

~ the students who get the best grades or to the students who have the

hardest time learning?"

Should Be the Same

Best Grades for Both Groups Slow Learners " No Opinlon
0.7% 36.3% 59.3% 3.7%

The Fort Lincoln area adults support overwhelmingly the teaching
of the dangers of drugs, alcohol and smoking, the teaching of sex
educatlon, and the availabllity of advanced classes for better students.

The idea of using teacher aides from the communlty is also favorably

received. Almost as many adults have no opinfon on the matter of
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‘teacher aldes as disagree with the idea, however,l which seems to Indicate
agaln a certaln unawareness of fh'e aide program's intent.

The responses of the adults also indicate that mo-st are content to place
the-Fort Lincoln New Town»schools under the jurisdiction of the District
of Columbia School System. As many people have no opinion on this sub-
ject as feel the Fort Lincoln schools should be placed in a separate
school system.

The Fort : Lincoln area adulté are not favorably inclined toward either
parent or student involvement in the hiring of teachers. They are, however,
slightly more willing to involve parents in such duties than they are to
allow students to have such involvement.

Only one adult feels the best teachers and smallest classes should
go to the best students. 59.3% want these advantages for the poorer
student. 36.3% of the adults think the quality of teachers and size of
classes should be the same for all students. |

The two questions In Table 2-7 below were designed as 1n;ilcators
of particular facets of alienation. Alenation is a complex psychologlcal
concept, however, two crucial components of the attitude can be measured
here if only crudely. These two components are estrangement and mis-
trust, both particularly characteristic attitudes of the allenated. The
indicators of estrangement and mistrust in Table 2-7 were further re-
filned to relate two different foci of feelings of allenatloh. The estrange-
ment measure was constructed tu aetermine the level of allenation toward
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the general social system of the United States. The mistrust measure
was almed at the second focai point, the political system of the United

States.
- TABLE 2-7

Responses to Alienation Indicators by Fort Lincoln Aduits

*1f you were free to do so would you like to go settle in another country?"

Yes No ' Don't Xnow
9.6% 84.4% 5.9%

“In general how much trust and confidence do you have in the wisdom
of the American people when it comes to making political decislons?"

Great Deal Good Deal Not Very Much None at All Don't Know

16.3% 50.4% 25.9% 2.2% 5.2%

Table 2~7 makes the point clear that allenation is probably not a

br!mary psychological characteristic of the adults In the Fort Lincoln

11

" viginity, Only about 10% of the adults would wish to settle in another

country. Even this percentage, of course, may be due to other factors--



such as an zdventuresome spirit. A more substantial indication of the
presence of some alienation among adults is indicated by the 25.9% who

say they have "not very much" trust in the political wisdom of the Ameri-
/

can people, but only 2.2% cofnpleteiy despair of the American people's
political sensibility.

The advlt rating of neighbcorhood schools is presented in Table 2-8
" below. Onfy 7.4% of the adults feel the schools aré poor. Very few of
the agylts: --only 5.9% - rate the schools as excellent, but 46.7% of

thé adult respondents rate the schools as good. Another 32.6% of the

adusts conslder the quality of neighborhood schools to be fair.
I

TABLE 2-8
RATING OF QUALITY OF NEIGHBORHOOD SCHOOILS
BY FORT LINCOLN ADULTS

"In general, how would you rate thé quality of the schools serving your
neighborhood now ? Would you say they are excellent, good, fair, or poor?"

Excellent Good Fair Poor No Opinion

5.9% 46.7% 32.6% 7.4% 7.4%

The responses prese'ntéd in Table 2-8 below are Intended to be a
rough measure of the sort of black awareness extant In the Fort Lincoln
community. Black aWa.reness‘does not appear to extend in great measure
to the Fort Lincoln community, About 20% of the adults want all, or
mostly all, black teachers in predominantly black schools. A total of
61.5% feel half black and half white is a more appropriate ratio between

black and white tcachers In the schools.
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TABLE 2-9

PREFERENCE FOR RAGE OF TEACHERS IN SCHOOLS

BY FORT LINCOLN ADULTS

"In @ school in which most of the students are black, which of the
following would you prefer?"

All teachers Most teachers About half Mostteachers All be Doesn't
be black . be black and half be white white  Matter

3.,0% 17.8% 61.5% 0.7% 0.0% 16.3%

" - -

The respondents were asked to tell what they felt the one or two
attribute's of a good teacher and a bad teacher were. Table 2-10 gives
the"di'st'ribution of characteristics advocated for the good teacher.

. / !
Respondents could mention more than one attribute, so the percentages

.add to more than 100%.
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TABLE 2-10

* Ranking of Attributes of a Good Teacher by Fort Lincoln Adults

{(N= 135)
( .

Attribute
Understanding, patience, interest

Ability to teach, communicate,
get across lessons

Good attitude toward job,

* dedlcatlon, sincerity

Has qualification, knows subject

matter
|

_Has ‘good discipline

Palrneés, reasonable expectations
Firmness, seriousness

One who cooperates with parents
One who gh/es homework

One who is mature

11. One who believes in God
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% Adults
Mentioning

43,0%
34.8
27.5

26.7
8.9
2.2
2.2
2.2
1.5
1.5

1.5



Table 2~10 shows the primary concern of adultg. to be teacher
understanding and ability to teach. A second level of high concern
is with the t'leachet‘sdedicatlon t<.5 i\is profession, as well as his
academic qualifications.

The responses indicating adult perceptions of é bad teacher
reflect the same response pattern concerning tl_me good leader

characteristics, Table 2-1l {llustrates this similarity.

o - -
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TABLE 2-11

Ranking of Attribufes of a Bad Teacher by Fort Lincoln Adults

(N = 135)
( .
% Adults,
Attribute - . Mentioning
1. Lack of understanding, patience,
interest in students . ‘ 38.5%
2. Bad attitude toward job, only
there for money _ ’ 25.1
3. lacks teaching skills, no ability, .
lazy, etc. 16.3
4, Tlack of professional qualifications 13.3
"5, Personality and/or home problems
affecting work ) _ 10.4
6. Has bad discipline o 9.6
- 7. Has "pets" ‘ - _ 5.2
- 8. Don't tfeat pupils as peoples, as i
. individuals 3.7
;. 9, Faulty conduct (yells, swears, etc.) 3.0
10. Too young, lnexperlen‘céd 2.2
11, Personal prejudice, paternalism ) ' 1.5
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B. ‘ Fort Lincoln Students

The respondents who were part of the survey did no! have access to the
questlonnalré itself, An lntervle;/ver r'ead each questfon and response cholce
to the respondents In a classroom setting. The students marked their answers
on an answer sheet. ‘This section of the report will discuss the response
patterns and frequency dlstributions resulting f_rom the survey of 258 students;
86 from McXKinley Senlor-High School, 85 Irovm langley Junior High School, anc
87 i’rqm.“B'aclEus- Junior High School. Differences between high school stude;xts
and junior high schocl students will be discussed later (n the report (Section
u-p.
o "Téib.le’z—lz shows to what degreg tﬁe students conslder importanf
each subject contalned in the h"’st of subjects' generally offered in public
schools. The table is rankéd accordimg to the strength of the "very ‘
lmportént“ response. The vocatlonally oflented subjects receive the least
favorable response ‘from the students. Auto mechanics, homemaklhg courses,
and shop courses are each considered very important by less than 20% of
the stﬁdents‘, while over 15'% of the students feel each of these subjects
i{s unimportant . in the schools. Typing fares better, with 31% of the
students feeling'that it. is 'ver'y Important, and only 11.2% belleving It

unimportant.
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TABLE 2~12

Ranking of Importance of Selected Sﬁbiects by Fort Lincoln Students

Very Somewhat No

Subject Important - _Important Unimportant Opinion
Mathematios 89.2% = 8.5% 0. 8% 1.5%
English 87.2 11.2 0.4 1,2

" Driver Tralning 53.1 32.2 10.8 3.9
Health Education 48.8 40.3 6.6 4.3
Science Courses 45,0 43.0 6.6 5.4
Remedial Reading 43.4 33.0 10.8 12,8
History . 39.2 55.4 3.8 1.5
S;";‘;gggz_swal 38,8 39.2 17.4 4.6
fn’:‘f‘:icg}v?:s" erm= 38.4  50.0 4.6 7.0
Typing 31.0 . 52,7 11.6 4.6
Foreign
Languages 26.4 50.8 14.7 8.1
Auto Mechanics 19.4 44,6 19.8 16.3

- Cooking, Sewing :
and other home- 19.0 52,7 18.6 9,7
making Courses - '

Metal work, wood

work & other shop 17.1 49.6 19,0 14,3

Courses . ' ‘

Music and Art 8.9 62.4 22.1 6.6
33
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The purely academiclsubjects are not ranked uniformly at the top of
the scale, despite -near unahimity on rating the im;':ortance o‘f Mathematics
and English. The Soclal Studies compiex, History and Civics, is not
considerec'i as important as the Math-Science complex. The particularly
student-orierted courses such as Driver Training, Health Education, and
Remedial Reading, receive some of the most favorable ratings for all sub~-
jects, ranking five to fifteen percentége points above History and Clvics
in the "very important” category.

Foreign languages are rated the lowest of the acadevmic set df subjects.
Iénguages are ra*ed 12 percentage polnts lower than the next lowest academic
subject, Civics, in the "very important” category. A relatively high per-
centage of siudents, 14.7%, also believe 1ang§ages are unir_nbortant
subjects for the public schools.

The students were then asked to designate the items in the list of
extra-curriculaf school activities as "very importansi, sorﬁewhat impoﬁant,
not iimportant, or undesirable. Again, a f'no response" category was
avallable to the students. Table 2-13 represents the student res'ponses

on the list of extra-curricular activities.
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TABLE 2-13

Ranking of Importance of Extra-Curricular Activities by Fort Lincoln Students

Very Somewhat Not No
Activity Important Important Important Undesirable  Opinion
Fund drives for
. money for actlvi-
ties like Red Cross,
Heart Fund,etc. 56.6% 31.4% 5.8% 2.7% 3.1%

Fleld trips to pldces
llke Congress ,&White
House 51-5 : 34.1 9-3 3-1 1'-9

Parent-teacher

meetings 51.2 "21.3 7.4 - 11.2 8.9
Basketball teams 48.1 - 42.6 . 6.6 ' 1.2 1.6
School band 46.1 - 42.2 7.8 1.9 1.9
Football teams 45.0 . 43.4 . 5.8 . 1.9 3,9
School dances 39.5 . 42.6 14.3 1.9 1.5

Picnics and other . . |
social events 31.8 - 45.4 15.5 1.6 5,8

Singing groups-

chorus 24,8 - °51.9 14.7 3.1 5.4
Crafts ‘& hobby 22.9  583.5 13.6 3.9 6.2
groups ‘
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The responses appear to cluster in four distinct categorles,
-2 | according to how important the students think the activities are. The
: » - first group of activities, which about half the students ratg as very
i . ‘ important, includes fund drives, field trips, and paren.t—-teacher meetings.
[ | Intesestingly, although oniy a moderate number (7.4%) of the students

b o consider parent-teacher meetings unimportant, this activity ranks as the

-.\ ' highest "undesirable” response {11.2%). The average undesirable
F\q | response-for-all the other items was only 2.3%.
i , A second_ cluster of activities consis';s of those activities rated
I {:: ‘ : as very impdrtant by about 45% of the students, a strong minority.
? ” . Basl;etball, band, and football are the activities in this group. The

] undesirable responses fall below the average for this particular set of

‘ : ' activities.

A third cluster of actlvities is composed of school darces and picnics

l.. : or social events, which are ranked very Important kv 39.5% and 31.8% of

‘ A )  the students, rgspectively. Although not consldered Llndesirabie, these
) activities are consfdered two of the three most unimportant activities

f ir . for a school.

f T The fourth cluster includes the two remaining activities for which

'/* ' the "very important" responses fall into the'ZOth percentile. Singing

tl’ ' groups and chorus, and craft and hobby groups rate least important cf

‘ . all the activities on the list in question 5. Like all the actlvities, however,
r ) these two are also considered at least somewhat important b}.r a substantial

‘ l , . majority of the students,
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The r:?esponse to both the subjects and the éctivitles of schools
indicate a substantially favorable attitude toward all the cholces. The
important distinctions appear to lie in the strength of oplnion on these
reéponses.

The students were then a.sked to respond to a list of potential
problems {n the schools. They were instructed to indicate whether the
problem was a "sérious problem" or a "not serious problem." Table
2-14 beldw presents the student responses to these hypothetical

problem areas..-
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TABLE 2-14

Ranking of Seriousness of Problem Areas by Fort Lincoln Students

on sports

Serious Not serious
Problem Problem Problem Don't Xnow
Opinions of students -
not respected by 71.7% 25.6% 2.7%
principals & teachers
Poor discipline of students 63.6 30.2 6.2
Inadequate school
lunch program 60,1 34.1 5.8
Poor gquality teachers 55.8 36.4 .
Studentis don't learn enough 53.1° 38.8 7.4
Schools are run for benefit
of parents instead of for 52,7 33.7 13.6
benefit of students
Qutslide interference in
running of the schools 51.2 35.7 13.2
Overcrowded schools 50,8 42.2 7.0
Not enough different
courses offered 38.8 53.1 7.4
Teachers not allowed to
run their classes the way 37.6 48.4 13.6
they see fit
Schools too far
away from home 3.8 61.6 5.8
Too much emphasis 10.7 79.8 8.5
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The student responses, it should be noted, 'lndicate at least majority
assent that all but two of the prbblems on the list present serlous
difficulties for the schools. The two exceptions lnvol;/e the lack of
different courses and the restrictions on the teachers' control over
classes. Both problems are con:sidefed serious by a minority of over
35 percent. However, 53% of the student respondents do not consider
the lack of course.s to be a serious problem, while 48% do not feel
teacher controlto be a particularly serious problem.

Aside from the two problems already mentioned, the responses of
the students cluster into three groupings. The highest response
group has one item; the problem that student opinion is not respected.
71,.7% of the students indic_ate this to be a serious problem, while only
25.6% of the students do not believe that disregard of their opinions
is a serlous school problem. For both response categories, “serious
problem"” and "not a serlous problem," fairly striking gaps occur between
this particular problem and the remaining items on the list. |

A second cluster of problems is formed by the student perceptions
of seriousness of the problems in the 60th percentile. The two problems
in this set are the poof discipline of students and the inadequacy of
the s«.hool lunch program, while 30.2% of the students do not perceive
school discipline to be a serious problem and 34.1% do not think :sdhool

lunches are a serious problem in the schools,
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The third cluster of problems consists of the five remaining problems,

each of which is deemed a serious problem by at least 50 percent of the

students. Included here are the problems of poor qual'ity telachers, that
students don't learn enough, that schools are run for the benefit of parents
tnstead of students, and outside interference (n ruuning the schools.
Except for the last problem mentioned, the "not serious" responses averaged
about 35% of the respondents for this cluster of problems. A total of 42%
of the students-do not consider overcrowded schools to be much of a
problem. |

The next set of questions consists of a list of "goals that some
peopie think should be goals for a good school." As before, the students
were asked to indicate on their answer sheet whether they thought each
item was very important, somewha.t fmportant, or not very important.
A "no opinion" response was once again available to the respondents.
Table 2-15 summarizes the students' perceptions of the importance of

each of the goals.
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TABLE 2-15

RANKING OF IMPORTANCE OF GOALS TOR'A GOOD SCHOOL
BY FORT LINCOLN STUDENTS

!

Very Somewhat Not Very No
Coals Important [mportant Important Opinion

A good school makes a
student want to get , ‘
high grades 85.7% 8.9% 1.2% 4.3%

A good school teaches a
student to take pride in
himself & his work 85.3 9.3 2.7 2.7

K]
A good school should offer
students courses they are
interested in, even if these
courses are different from
those in a standard school :
program 77.5 17.0 2.7 2.7

A good school should be able

to provide a student with

assistance when the student

has personal problems.’ 75.6 © 14,7 4.6 5.0

A good school should have
a low drop--out rate 72.1 13.2 8.5 6.2

A good school provides

individual instruction to its

pupils whenever necessary

and possible : 69.8 - 26.0 1.9 2.3

A good school should let

students have a good deal

of responsibility in running

their own school » " 61.2 17.1 13.6 8.1

41

20




TABLE 2-15 (Cont.)

Very - ‘ Somewhat Not Very No

Goals , Important ~ Important Important Opinio
A good school makes
teaching students how to , )
read its most important job. 51.9% 37.6% ° 12,0% 3.5
A good school has small classes 39.2 30.6 21.7 8.5
A good school glves parents a
.chance to participate in school -
actlvities 37.6 .37.6 20.5 4.3
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As table 2-15 indicates, all but two of the goals, small classes and

parent participation, are considered very important by at leart a majority

of the students. The response patterns group themselves by the strength of

the "very important" response. Besides the two items which received less
than majority response on thelr particular importance, the "goals for a good
school® can be grouped into three separate clpster;.

The first cluster contains those things which the students overwhelmingly
agree "'avre ~ver;r l-mportant goals for the schools. The students feelthat the
motivation for good grades and the teaching of student pride are the two most
important goalis for a school. About 85%of the students respond to each item
In this manner.’ | |

A seconﬁ clu.ster consists of 1te"x’ns for which fhe respohses of "very
Important" are- spread through the 70th percentile. These goals lncludé
the offerlné of interesting courses, assistance with personal problems, and
a low drop-out rate. Aiong wl_th the first cluster of goals, the "not ve>ry
important® responses on the items in this cluster are miniscule.

The tlﬁrd loosely organlzed'c.luster of goals is less homogeneous In
response patterns. The response patterns, in fact, are so varied that
considering these'thfee remélning éoals as -a\cluster is primarily useful for
convenience and not for 1nte>rpretatlon. The goals of providing Individual

insttuction and allowing students respons!bility in running their school
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receive student agreement on their importance by 69.8% and 61.2%
respectively. Considerably more studeﬁts, however, feel that allowing
student responsibility is not an irvrhmp‘ortant goal than feel individual
instruction is univ.portant, 13.6% of the students indicate this as
unimportant, while only 1.9% are so dlAsposed.to the goal of providing
individual instruction. The third member of this "set" receives a bare
majority assent on the ranking of primary imp.ort.ance with 51.9% agreeing.

This goal'was to assign primary importance to teaching students to read.

- 12% feel this goal is not very important.

The deries of statements concerning the role of education policy
vis-a-vis students, parents, and the comhunlty follow the section on
school goals. The students were asked to indicate on their answer sheets
whether they agreed strongly; agreed, disagreed strongly, disagreed, or
had no opinion with each statement. Table 2~16 presents each statement
and the _frequency distribution of student respoﬁses for it. The statements

are ranked according to how strongly the students agreed with them.
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TABLE 2-16

Ranking of Agreement with Statements about School Pellcy and School
Programs by Fort Lincoln Students

*A school program should be planned so that each student can move from grade
to grade as quickly or as slowly as abflity and progress allow.”

Agree _ : Disagree No
Strongly Agree Disagree Strongly Opinion
48.4% 46.9% 0.8% 0.8% 3.1%

"The school should contain facilities that can be used by the people in the
community_as well as for school activities; for example, swimming pools,
auditorlums and meeting rooms,"

 Agree ° Disagree No

Strolnqu Agree Disagree Strongly QOpinion
44 6% 43.8% 5.0% o 1.9% 1.6%

"The school should keep parents lnformed about what their children are
being taught " .

Agree ‘ Disagree No
Stronqly Agree Disagree Strongly Opinion
38.8% 38.0% 10.5% 5.8% 6.6%

"A health clinlc which is made available to everyone in the community
should be located in each school. ™

Agree Dlsdgree No
Strongly Aqree Disagree Strongly Opinlon
36.4% 45,7% 9.7% - 2.3% 5.8%

"The school should provide instruction to parents about how to help their
children at home." -

Agree ' Disagree No
Strongly Agree = Disagree Strongly Opinion
31.0% 42.6% 11.6% 8.9% 5.8%

"Older students should have the opportunity to tutor, or in other ways help
younger children."”

Agree ‘ ' Dlsagree No
Strongly _Agree Disagree Strongly Opinion

26.7% 51,6% 8.1% 6.2% 7.4%

45 54



TABLE 2-16 (Cont.)

"Instead of receiving report cards, students and teachers should have regular
times when they get together to discuss what the student is learning."

Agree . Disagree No
Strongly Aqree Disaqgree Strongly Opinion
24.4% 15.5% 27.5% 26.7% S._8%
"The school should have a program for children beginning at age 3."
Agree Disagree No
Strongly Agree Disagree Strongly Opinion
17.4% 34.1% 22.5%  17.1%  8.9%

=5 -

"A good school should back up its teachers when the teachers discipline
students .

Agree Disagree » ‘No
Strongly Agree - Disagree Strongly Opinion

15.5% 37.2% 17.4% . 14.0%  15.9%
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A total of only two s;tudents disagree at all with the ideca that a student
sthld move from grade to grade according to how well he progresses. Near
unanimity also exlsts on the proposal to make school facilities avallabhle to
the community at large.

In fact, a majority of the students at least agree with all but one of the
statements reported in Table 2-16. Table 2-16, of course, shows that |
variance exists_on the strength of student agreemelnt and the presence of
disagreement. Only about 40% of the students even agree with the
proposal to replace report cards with périodic student-teacher conferences;
also, some 27.5% strongly dlisagfee with this idea. The table indicates,
however, that the students whd agree, agree rathef strongly with the ldea.
Strong minorities disagree with oniy two of the statements. About 39% ét least
disagree with the pre-school proposal and 31% disagree that the schools
ought to back up the teacher in the d(sciplining of students. The student
responses do {ndicate, however, the consider éble agreerﬁent whic-l'; exists
on each of these proppsals as well. | |

After responding to the group of policy statements, the students wére
asked a serfes of questions concerned with the administration and curricula

of the schools. Table 2-17 illustrates the direction of the student responses

to these questions.,
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TABLE 2-17.

Ranking of Responses o Questions on School Administration and Curricula
by Fort Lincoln Students '

*Do you think that schools should teach students about the dangers of
drugs, alcohol, and smoking?"

Yes No Don't Know
96.9% 2.3% 0.8%
"Po you think schools should teach sex education?*
N lg_s__ _No Don't Know
85.7% 7.7% 6.6%

"Do you think a school should provide advanced classes for students who
learn more quickly than others?"

Yes No Don't Know.
78.7% 14.3% 7.0%

"Do you think school facllities, such as gymnasiums, éudltorlums, and
meeting rooms, should be open to students on week nlghts and weekends?"

Yes No Don't Know

75.2% 15.9% - 8.9%
“"Do you think your student government should play a larger part in running
your school?" ‘

Yes No ' -Don't Know

68.2% 16.7% 15.1%

"Do you think puplls should be allowed to have a say in choosing their own
teachers? "

Yes No Don't Know
63.2% 30.2% 6.6%
2e
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TABLE 2~17 (Cont.)

Do you think schools should hire teacher aides from the local community
to assist teachers in the classroom?"

Yes No Don't Know
40.7% 40,3% - .19,0%

"Do you think parents should participate in the hiring of teachers and
other people who work in the schools ?"

Yes No Don't Know
- 17.4% 67.4% 15.1%

"Do you think that the best teachers anc smallest classes should go to the
students who get the best grades or to the students who have the Tiardest
time learning ?*

Best Slow . Should be " No

Grades Learners the same Cipinjon,

7.0% 51.5% 37.6% 3.9% L
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A large majority of students answered most of the questions in Table
2-~17 affirmatively. The teaching of health-related subjects receives the
most favorable responses. The questions on advanced clasées, open
school facillties, and stronger student government each receive highly
favorable re::ponses , with only a moderate percentage of negative answers.
However, a fairly high percentage of students answer that they don't
know whether or not their stvdent government should play a larger part in
running their school. A significant mlnorlty'of 30% of the students
disagree that they should be consulted on the hiring of teachers. A
spllt'oc«:urs on the issue of hiring teacher aides. The highest number
of "don't know's" resulted on this question.

The students are strongly opposed to parental participation in teacher

hiring. A large number of students do not choose to answer this rquestion

either, but the feeling of most students seems obvious. The students are

" aven more strongly opposed to alloting the best teachers angd smailest

classes to tne best students. A total of 51.5% feel the slower learners

should recelve the best teachers while 37,6% of the students think

the best teachers should be equitably distributed among all the students.
The students were next askad two questions used to indicate alienation;

the questions {nvestivgating estrangement frc->m thé Annerlcan gocjal system

and distrust of the Amerlcan political system. Oin the estrangement indlcator,
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27 .9% of the students answer that, yes, they would like to go settle in
another country if they could. 57.4% of the students say they would not
do so. On the distrust indlcator, 26.7% of the students feel. at least a
good deal of trust and confidence in the political wisdom of the American
people. 52.7% say they don't have very much trust in that wisdom, while
11.6% of the Fort Lincoln students don't feel they have any confidence in
the American people at all. Table 2-18 shows the frequency dlstrlbutlons

for the two alienation indicators.

TABLE 2-18

Responses to Allenation Indicators by Fort Lincoln Students

“If you were free to do so, would you like to go settle in another country ?"

Yes No Don't Know
27.9% 57.4% "14.7%

"In general, how much trust and confidence do you have {n the wisdom
of the American people when it comes to making political decisions."

Great ' Good Not None ' Don't

Deal _ Deal Very Much’ at All {now

93.3% 17.4% 52.7% 11.6% 8,9%
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Table 2~1S contains the Fort Lincoln student ratings of the quality
of their school. The responses were rather unfavorable, with 19.0%
ratina their school as poor, 39.1‘% rating the school as fair, and 41.1%

of the Students rating their school as either good or excellent.

TABLE 2-19

Rating of Quality of Welghborhood Schdol: by Fort Lincoln Students

"In gé;erél._lxow would you rate the quality of this school?"

Excellent Good Fair Poor‘ Don't Know
6.6% 34,5% 39.1% 19.0% 0.8%

’f. in responding to the question of the racial distribution of teachers,
one student thought that most of the teachers in a predominantly black
school should be white. 73.9% of the students felt either that the
teacher's color did not matter or that the black and white distrlbution
ought to be about half and half. Table 2-20 shows the responses on
this questioln. A total of 25.3% of the students, however, did prefe-

that most or all of the teachers should be black.

TABIE %-2C

Preference of Bace of Teachers in Schools by Yort Lincoln Students

"In a school in which most of the students are black, which of the following
would you prefer?"

All teachers Most teachers About half Most wen.liers All be Doesn't

be black be hlack and half _.beswhitc iite Matter
11.3% 14.0% 24.5% 0.8% 0.0% 49.4%
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X _ The last two items on the questionnaire we're open-ended questions

‘( | asking the students to descri]ﬁe briefly vrhat they felt to be one or two
characteristics of a good teacher and a bad teachér. Table 2-21 presgnts
fhe responses of the students and ranks the frequencles of those

responses on the characteristlcs‘of a good leader.

———

TABLE 2-21

————
i

Ranking of Attrlbutgigf "A Good Teacher" for Fort Lincoln Students*

) o Total McKinley Langley Backus
Characteristic Students Sr. H.S. Jr. H.S8. Jr. d.S.

(N=258) (N=86) (N=85) (N=86)

. | — -

e —— e - b,

H Understanding,

[ Interest In students 44.2%  60.1%  30.6%  41.4%
|

{ | : Good attitude towards job 28.5 25.6 40.0 23.0
4 Ability to teach,communicate 26,0 37.2 . 22.4 18.4

Falrness, reasonable

Expectatlons 13.9 11.6 10.6 15.5
Has good disclpline . 11.6 2.3 . 14.1 18.4
‘ ‘ Has good qualifications  knows -
Subject matter 9.3 10.5 8.1 9.2
r : Firmness. seriousness 5.4 0.0 0.5 6.9

" Relevant, flexible "tells it

like it Is" 3.8 5.8 0.0 5.7
One who helps slow learners 3.8 4.7 4.7 2.3
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TABLE 2-21 (Cont.}

Total . McKinley Langley Backus

Students Sr. H.S. jr. H.S. Ir. H.S.

Sense of humor 1.2% 0.0% 0.0% . 3.4%
Good personal appearance 0.8 - 0.0 2.4 0.0

*Qnly items mentioned by at least two students per schoo) are listed here.

Table 2=21 indicates that the characteristics in a teacher that
60.1% high school students most admire is tﬁe interest taken in
studznts. The junior high school students also consider this an
important attribute, but their responses are more dispersed in the other
areas than are the responses of high school atudents. For example, few
high school students feel ma‘intenance of good discipline is a particularly
valld indicator of a good teacher, while around 1‘5% of the junior high
students indicate discipline as the mark of a good teacher. Other
teacher attributes frequently mentioned by both junlor and senior high
school students are having a good attitude toward teaching, ahd having
the ability to teach.

The responses to the other Open-endgc} question, on the characteris-

tics of a bad teacher are presented in Table 2-22 below.
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Even more than the "good teacher" responses, these student re-

sponses demonstrate strong differences bétwegn high school and

junior high school students. ]unic;r Ahlgh students are much more con-
| cerned about poor teacher conduct, poor class discipline maintenance,
and the fatlure of teachers to consider s-tudentsl as individuals, than
are high school students. The McKinley st‘udents are considerably
more concerned with the teacher's lack of commitment toward t<:aching,
as well a: a ;ea~cher's lack of interest and understanding in students.
Both gréups respond in nearly equal proportions that the lack of teach-
ing ability gnakes a bad teacher. Backus Junior High students, however,
\}olunt.eer-ed'fhls item much less frequently than did Langley Junior

/

High students.

55

64




TABLE 2-22

Ranking of Attributes of 'A Bad Teacher" by Fort Lincoln Students *

Total Students McKinley Jr.  Langley Jr. Backus Jr.

_ {14=259) H.S, (i¥=86} H.S.(i¥=85) N.S.{hN=87)
Faulty conduct;
yells, swears 31.4% 15.1% 44.7% 35.3%
Bad attitude toward job,
only here for money 24.7 40.7 _ 17.5 15,1
Lack of Undersfanding,
interest in students,
patience - 19.4 27.9 10.6 18.4
lacks teaching sklills, ,
lazy, no ability 17.0 20.9 22.4 2.0
Doesn't treat pupils as . )
people {ndividuals 16.7 ’ 10.4 : 17.6 21.8
Has bad discipline 14.3 . 5.3 20.0 1e.4
Personality and/or home o
problems affect work 10.5 14.0 7.1 10.3
Has "pets" 5.5 3.5 7.1 5.7
Personal nrejudice, _
paternalism 5.0 10.4 0.0 4,6
Self-centered person 3.9 B G2 Al 0.0 -
Glves too much homework 3.9 2,3 2.4 6.9
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TABLE 2-22 (Cont.)

Total Students McKinley Jr.

Langley Jr. Backus Jr,

_(N=258) H.S.(N=8%) H.S.(n=85) R.S. (1=8
Too younc,
fnexperienced 3.1 v 7 0.0 e
Excessive absence,
tardiness 2.7 5.8 0.0 2.3
Too old T 2.7 3.5 2.4 2.3
Tattles to parents,
principdl -~ ~ 2.3 0.0 3.5 3.4
Lack of professional
qualifications,
education 1.6 4.7 0.0 0.0
*Only two items mentioned by at least two students per school are listed

here.
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C. Comparison of Adult Sample and Student Samble Responses:

Thls subsection Iof the report will discuss the basic similarities and
differences between the response patterns' of the Fort Lincoln adult
respondents and the Fort Lincoln studént respondents. The compar-
isons will be made on the basis of general response patterns in the
survey data which are presented for adults and students in the tables in
Sectlonvg-A and 1I-B of this report. The primary comparisons which will
be made will corcern the strength of the feeling of responses, the direction
(positive or neéative) of the responses, and the similarity of clustered

response patrerns for each sample,

1. Subject Matter Differences:

The initial set of attitudes in the Fort Lincoln instruments concerns
scme selected subjects comr‘noniy taught in the public schools.‘ ‘
Tables 2-1 and 2-12 contain the dlstrlbuﬂon of adult resbonses and
student responses for these subjects. The most a'ppérenf co‘nclusi-on
arising fror the comparison of adult and student respén_ses {s that Fort
Lincoln adults feel considerably stronger about the Importance of most

aducational sukbjects than do students in the Fort Lincoln area,

5t _ .
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This difference bétwe'en-the adult sample and the student sample
ls>made by comparing the average percer}tage of respondents in each
response category. An average of 34% more adults than students
feel that it is very Imporiant to offer these subjects in the public
schools, Approximately 21% more students than a_dults feel that it
is somewhat impoitart to offer these subjects. The distinction
between the "very important" resporse dategory énd the “somewhat
imporitant" category provides the basis of comparison convcerning
the strength of opinion on this serles of questions. Thé adults are
considerably more convince;d of‘ the substantial importance of the
subjects than are students, although large majoritles of noth samples
consider most ltems to be relatively important, There is a cjreater
tendency, however, for students to consider the sﬁbjects'unim'portant
than for adults to do so. An averaje of é% more students indicate
that they feel the subjects are unimportant. Thus, while the directlon
of the responses Is clearly toward lnxporfance, the ‘student‘s are not
as positively orlented In ti.at direction as are the adults.

Two exceptions exist In noting the strength of the difference
between adults and students, The differences are.conslderably smaller

between adults and students on the questions ¢oncerning Mathematics

and 'English. A total of 10.6% more adults tzel English {s very important
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and 5.6% more aduits f2el Mathematics i{s very important. The differences
on the other thirteen subjects iange from 15% to 45% in the direction of

adult preferences of Imporiance.

2. Extra-curricular activities:

The recond set of items to which each sample was asked to réspond is
a st of typlcal extra-éurricular activities. In genei'al, the adults are also
more favorably disposed to these ex‘ra-curricular activities than are the
students. For’elght of the ten activities, the adults average a 20% greater
interest rate con ihe "very important" category.

there are two exceptions to this trend. The first lteni concerns fund drlveé
on which the stu ent response js 21% mbre favorable than the a;hilt response.
The second item is school dances, which students aré more disposed than

adults to conslder iniportant by a rather small margin of 8,4%. (See

Tables 2-2 and 2~13 for this data).

3.. Problems in Nelghberhood Schools:

The next series of items which the two samples were asked to respond
to was as a series of items on potential problems In ‘nelghborhood schools,
On the entire group of ten ".problem" t*ems which were common to both
surveys, the adults on the average aie 7.% more llkelf than the étudents to
felel the problems are serléu-s in nature. For one group of problems, however,

¢+

the reverse holds true. A total of 12,7% more students than adults belleve
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the inadequacy of school lunch programs (s a serious problem. About 7.5%
more students than agiults réte the poor qualzgy of teachers and outside
interference in the running of schools to be serious probleins. The students
also feel that a school's distance from a student’'s home is @ more serious
prcblem than do the adults,

A second groub of problems elicits responses in which adults rank the
problems as considerably more serious than do students. The principle
example of_this group of items is the 41% difference which exists between
adults and students on the Issue of the seriousness of overcrowded schools.
This problem is the most salient of all those presented for-the adults, but
it ranks well down the list of érobiems as far as students are concerned.
Adults a1e also much more concerned than students about permitting teachers
to teach classes the way they see fit (20.2% more seflous for adults), the
problem that students don't learn enough (19.5% more serlous for adults)
and the problem of poor discipline of student.s (19.4% more serlous for
adults). |

A third group of problems consists of those on which adulf and student
responses are similar., Adults are slightly more likely to conslider the
lack of enough different courses as a serlous problem while no difference
exlsts among those few students and adults who conélder the over-emphasis

‘of sports to be a serlous problem,* (See Tables 2-3 and 2-14-for this data).
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4. Coals for a Good School System:

The questions r_egardlr;g goals for a good schoot can be dlvided into
three groups for comparing student and adu,lf respocnses. (Croup one consists
of the questions of making studenté want to get good grades and teaching
a student to take pride in himself; on these questions there is no real
difference in the édult and student response patterns.

Group two consists of two Items which the students consider rnuch more
Imporiant goals than do the adults. These questions relate to interestirg
courses and areater student responsibility. Students place interesting cerses
ir the very linportant column 77 ,5% of the time while adults place this
item In the very important column onty 60.0% of the time. The student maryin,
then, is 17.5% on this item. On the question of ircreased responsibility for
students, 61.2% of the students, but only 29.6% of the aduits- consider this
to be a very Important goal. In addition, 25.2% of the adulfs corisl’de" this
not important, while only 13.6% of the studt.ants give a not lmportént rating
to this item. | -

The third group of six items are all lteﬁs on whicl. the adults consider
the goal in question to be substantlally more 1mportant than do the students.
The average advantage in th'e "very imporiant" column of adults over st'udents
Is almost 29% on these items. The items on which a substantfally greater

proportion of adults answer "very important" than do students include:

i
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small classes, learning to read as the most tmportant school goal,
parental participation, getting individual instruction'when needed, glving -
students asslstance with thelr problems and maintaining a low dropout

rate. (See Tables 2-4 and 2-15 for this data).

5. School Policles and Programs:

The Fort Lincoln students and adults respond dlfferently to some of
the statements about school policy and school programs which are presented
In the next series of questions. A total of 20.2% more students than adults
agreé strongly with opening school facilitlies to the whole community.

Students agree strongly with fhe idea of community health clini_cs within the
schools by a margin of 15.4% over adults. The students are not §s enthu-
slastic as adults about schools backing up teachers wﬁen fhey discipline
studenty; 53.8% more adults than studentsr agree strongly with this item
while 18% more studénts than adults disagree with this statement.

Students are also ..ore receptive to substituting student~teacher conferences
for report cards tﬁan adults are to replacing report cards with parent-teacher
conferences. Although the type of confe nce proposed to students differs
from that proposed‘to adults, 16.2% more students than adults favor, it _
seems, the concept of ellminat-lng the standard report cards in favor of perlodic

conferences. The students and adults do not differ widely in their responées
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to the other statements on school policy and programs. (See Tablzs 2-5

and 2-16).

6. OQther Differences:

The responses of the adults and students also vary on two of the
questions asked about achool sdministration. The adults, hy a 40% margin,
are consliderably more in favor of using ccmmunity teacher aides in the
schools thaur] are situdents. A total of 10,8% of the st'udents, though, have
no oplinion about the teacher aides. Students widely support having a studer:t
voice in the hirlng. of teachers. Some 50.6% more students than adults favor
this item. Adults are not any rr;ore favorably disposcd toward éarent
participation in the hiring of teachers, however. In faqt, a larger percentage
of adults than students oppose the idea of pa‘rent's partlcipatlng in hiring
teachers. The adults and students do not differ on tht_alr resbonse to schools
teaching about the dangers of drugs, alcohol; and smoking; about courses
in sex educatlon; or about the availability of advanced claséés for fast
learners.

The students In the f‘ort Lincoln area appear to be considerably more

allenated than the adults. On both measures of alienation - estrangement

and distrust - the students more frequently respond in the direction of aliena-

. tlon. When asked if they would like to move to another country; 18.3%
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more of the students than adults answer positively énd 27.0% more
adulté than students ancswer négatively. The_re appea‘rs, therefore, to be
substantial evidence of estrangement frox"n the social system among
students. This is even stronger evidence that the Fort Lincoln adults
do not feel particularly estranged from society. The students are also
much more distrustful of the political wisdom of the American people
than the adults. The adults, in fact, seem to have a considerable degree
of conf[deh‘ée In the decision~-making ability of the American people.
The adult and student response patterns to the distrust question are nearly
dlametrtcaily opposed. A total of 40% more of the adults have either a
great deal or a good deal of trust {n the system while.38.2% méré of the students
than adults have either not very much trust or no trust at all In ti’ne political
system, as measured by this guestion. (See Tables 2-7 and _2-18 for
this data) . |

The Fort Lincoln adults are also less critical of thébquallty of nelgﬁ-
borhood schools than are the students., About 11% fewber students than adults
conslde; the schools to be excellent or good. At the opposlte end df the
scale, 11.6% more students qonslder the schools to be poo:. (See Tables

2-8 and 2-19).
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More students than adults feel that the race of a teacher In a generally
black sc;hool does not matter. More adults feet the re;tio of black teachers |
to white teack_lers ought to be about half white and half black. The data on
the preference of a teacher's race (see Tables 2-9 and 2-20) show that from
20% to 25% of both the adult and student samples evidence a degree of black
awareness by Indicating a preference that all or mostly all of the teachers
in black schcols be black themselves. A total of 8% more students than
adults prefer to have all the teachers be black.

The responses in Tables 2-10 and 2-2} show that adults think academic
qualifications and teacher ability are particularly reliable inaicators of
a good teacher. A total of 8.8% more adults than students menthn the
ability to teach as the mark of a good teacher, white 17.5% more adults
mention the professlonal-quallflcatlons of a teacher as a sign of his value.
Students are more llkely than adults to concentrate upbn a teacher's fairness
and flexltbility with students. Both adults and students agree that an under~
standing of and 1ﬁterest in students are partlchlarly important quallt;es of
a good téacher. The two groups also agree that dedication and sincerity

are baslc quallties of a good teacher.
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Very few adults mention poor conduct as characteristic of bad

teachers, kut 31.4% of the students (the highest percentage for any charac-

terlstic ment}oned), mention  this as sign of a poor teacher.

Adults are more likely to mention the lack of teacher's understanaing

and patlence with students as a problem. Adults also are more likely to think

that a lack of professlonatl qualifications is more important than do the

students. (See Tables 2-11 and 2-22 for this data).
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PART III

SUB SAMPLE DIFFERENCES IN RESRONSE PATTERNS

The following section will analyze statistically significant
differences in response patterns for both the adult and student
samples when attitudinal patterns are cross tabula;ced with key demo-
graphic characteristics. For the adult sample, differences have been
tested b:tw:aer-l all attitudinal varlables and the following demographic
varlables: se:&, estimate of socio-economic status, education, age,
length of residence, and whether or not the respondents are parents
of children 18 or under. For the student sample, all attitudinai vari-
ables have been compared with three demographic variables: sex,
grade (junior high vs. high school), ana age.

Only significant dtfferences will be reported; aependent vari-
ables which are not reported can be considered to have shown no

basic difference when compared to the demographic variable in

question.

A, The Adult Sample

(1} Sex Differences:

Scme moderate differences were observed between males and females

on tneir reactions to the importance of the list of subjects taught in public

.
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sciac e, ihe dtems on wideh siguidicent didferences wvere chservew are

ilste! in Table 3-1.

TABLE 3-1

“THE IMPORTANCE OF SELECTED SCHOOL

SUBJECTS TO FORT LINCOLN ADULTS, BY SEX

MALES FEMALES
(N=60) (N=67)
Yery  Somewhat or No Very Somewhat or No

Subject ‘ Important Unimportant Opinion Important Unimportant Qpinion
Science Courses 86.8% 11.A8% 1.5% 76.1% 19.4% 4.5%
Cooking, Sewing, etc. 57.4 39.7 2.9 76.1 23.9 -
Typing 58.8 39.7 1.s 7601 - 23.9 -
Music and Art 39.7 ~ 58.8 1.5 55.7 44.8 -

As can be seen‘above, Fort Lincoln males are _éomewhat more lnciined
than females to conslder sclence courses very important and generally
less inclined to consider such auxillary courses as domestic arts, typing
and muslic as being very important.

A similar difference of .emphasis between males and female‘s an a_lso
be seén on the questlohs relating to the Importance of selected extra-
curricular activities. In such cases, males were less inclined to attach

Importance to these activities than females. These differences are shown

in Table 3:-2.
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The third set of dlfference_s between Fort Lincbln males and females
comes on two questidns relating to problems 'faclng neighborhood schools.,
Females are more inclined to think that there might be an over-einphasis
on sports (32.8% to only 11.8% of the males). In addlt:ori. females are
also inclined tc agree that a lack of variety In course offeriigs ex-lsts in
nelghborhood schocls. A total of 50.7% of the females agfee that this is
a problem and ancther 20.9% think it might be a prolle:s; only 35.3% of
the males ‘t.iﬂn;. a- lack cf courses L35 a serious problem, while another
17.6% feel it might be a problem or>say they don't know.

Two of the questions concerning the goals of a good schoql show
dlfferences between male.s and females. Females\ar»e mdre inclined to
think that adult proéra‘m.s are very important (76.9% to ’62. i% of the
malés) . Females als§ react more favorabiy to the coi_xcepf of giving
students more responsibility for running their school. A total of 38.3%;
of the females Igcl this is a very important goal, 36.7% feel it s somewhat
fmportant, and 25.0% think it Is not very lmp-ortant. Amony males,_ 25.8%
feel student respconsibility is a very important goal, 45.5% feel it is
soriewhat Imporiant, and 28.8% feel it Is not a very important gqal. '

The final difference amohé males and femaies in Fort Lincoln comes
on the question of substituting parent-teacher conferences for repért
cards.,, Whlle the vast majority c_>f adult:;: are opposed to' fhls laea, ébou.t
a third o'f the women (32. 8%).versus only about one;eighth of the men

{12.5%) acree that such a chahge in school policy Is deslrable.

)
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{2) Interviewer Perceptions of Socio—Economic.Grouplngs:

A second set of slgnificant differences to a number.of items in the
adult schedule can be noted when the respondents are divided according
to the interviewer's estimate of the respondent's socio—eéonomic group,
For the purpose of analysis, the sampie has been divided Into one group
for poverty and lower middle income respendents {referred to here as
lower income), one group of middle income, and one group of upper
middle anc-;um;er‘income respondents (referred to here as upper income).

The first difference by percelved income groupings i{s found on the
importance attached to certaln school subjects., On the guestions con-
cerning hlstéry and civics, foreign languages, and music and art,
increasing importance is attachéd to the subject as réspondent income
Increases. .This can be seen in Table 3-3.

A second difference among income groupings can be seen on certain
questions relating to extra-curricular actlvities. Agaln, on each of the
six actlvities listed in Table 3-4, an Increase In importance is found as
perceived income group lnéreases.

'I'woiof the "problems" posed in Question #10 are perceived in
different ways according to ln'come groupings. vIn both cases =-- lacking
courses and an Inadequate luﬁch program -~ the problem s percelved as
being most sericds by lower income respondents and least serious by

upper Inccine respondents. The results for these two ltems can be seen

in Table 3-5.
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One basic difference among income groupings s discovered In exam-
ining the serles of school "goals". Lower income respondents are inclined
 to see parental participation as very; important (54.5%). middle income
fespondgnts next most likely (76.1%) and upper ;ncome respondents most
likely (87.5%) to see parental participation as a very important goal.

- On the question of substituting parent—tgache: conferences for report
cards, there is ¢~neral disagreement .. . o»ng lov;rer and middle income
respon’denf? (78.0% of lower income and 83.1% of middle income respond-
ents disagree), while upper Income respondents are split 50-50 on the
question, Lok;ver and middle income respondents are also more inclined
to sﬁpédrt the contention that the Fort Lin_coin schools should be part
of the DC Schbol Systeﬁ. (81 .l%l‘;nd 78.7% agfeelng) while upper in-
come respondents are split 58.3% for continuing with the D,C. System |
and 41.7% for a separate school system. |
| Finally, a differeﬁce can be seen on the question of how good thé

~ schools in the Fort Lincoln aréa are at présent. Of the lower income
. reépondeﬁts only 51,2% rate th'elm as excgllent or good; 57.1% of the
middle income respondents rate the schools as excelleht 6r good, and

71.4% of the upper tncome group rate tha schools as such.

(3) - Educational Bachrbund: -

Certaln differences are noted for respondents with different
degrees of formal education. Those with less formal education see poor
quality teachers, outside Interference in running the szhools, and failure

o tolet teachers run their classes as being more serlous problems than do

EMC those with ﬁore cducation. These res7uelts are shown in Table 3-6.

Full Tt Provided by ERIC.
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On the questions relatl'ng to desirable schcol goals, the less edu-
cated respondents are more inclined to consider offering courses which
" students are interested in to be ver{r impdrtant than their better educated
neighbors. On the other hand, the less educated see parenial partici-
pation as belng less imp;ortant than do the more educated respondent..
These results are shown in Tablé 3-7.

'1‘vyo other educational differences are worth noting here. On the
quest;oh relating to substituting parent conferences for report cards,
theie Is a geperaily unfavorable respons= on the part of all respondents
_ _lac_klng_.a co{Iege dlplbma; 84.4% of thosc with less than a high school
educa‘tlorlx‘opp;ése this, 81.6% of ti’ne high school graduates oppose it
and 94.1% of those with some coliege oppose th.e idea. There is a fairly
‘ever.x spl@t, however, among college gkaduateﬁ on this question with 45.2%
. supporting the idea: and 54..8% opposlng> it.

On the question of Fort Lincoln schools being made a part of, or
being kept separate from the D.C. system, there Is a general feeling on
the part of all,— regardless of education, that thé system should be part
of the D.C. system. A total of 84.4% of those with less than a high
school educatlion, 87.9% of those with a hlg.h school education and 78.6%
of thosé with some colleg.e a-greé with this contention. Only 60.0% of tne

college graduates, however, supyort this contertion with 40.0% calling

for a separate system.
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(4) Perception of Age Differences:

A minimal nuinber of differences In response are found to exlst
across perceiyed ace groupings, For the purposes of analysis, the inter~
viewer's estimates of each respondeni's approximate age are grouped Into
_four (4) categories: ‘

Category 1 - consists of all res‘pondents kelow 30.

Category 2 - consists cf all respondents 30-39.
Category 3 - consists of all respondents 40-49,
Category-4 - consists of all respondents 50 and above.,
Two of the subject items in question #8 are found to differ according
to age groups, Civics and American Govérnment receive dveiwhelrning
‘ ratings of very important from the youngest respondenfs (35.-7% respond-
ing ;rény important); ng rating decreases to approxl_matel_by 77% for both
the 30-39 and 40-48 group and finally to only.60% for the group 50 and
over, On the Music and Art item, only 14,3% of the yodngest group feel
this to be a very 1mportant subject. The most favorable responses come
from the 30-39 group, 58,8% ofiwhom give Musi¢ arnd Art a8 rating of’ very
important. A total of 43.0% of the 40-49 group and only 35.0% of the S0
and over qroup rank Music and Art as belng very important.
The only other substantive difference by age groupings comes on tha :

question of whether or not offering enough courses - a serious problem

In nelghborhood schools. A total of 57.1% of the youngest group felt this

is a serlous problem; the perce.n'tages fall off to 49.0% for the 30-39 group, '

40 8% for the 40-49 group and 25. 0% for the 50 and over group.
80
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It Is interesting to note that onresponses to the question relating
to trust in the political systeml and the question relat‘lng to how good
neIghborhooq schools are, definite differendes according to age group- '
Ings are seen. Since both of these items have been included for possible -
further analysis as Independent varlables, it is interesting to nofe‘ th_eir
relationship to age at this time, The relationship between trust in the
system and age, as shown In Table 3-8, shows that thé least confidence

i1s found ar;ong—t}fe youngest and the oldest respondents,

TABLE 3-8

PERCEPTION OF TRUST IN THE AMERICAN POLITICAL SYSTEM

FOR FORT LINCOLN ADULTS, BY ESTIMATED AGE GROUPS

Degree of Trust

(N=135) .
‘ Not Much
Age Group Great Need Good Need . _ot None
Below 30 - 42.9% 57.1%
30 - 39 23.5% 49,0 27.5
40 - 43 18.4 51.0 30.6
50 and above 5.0 ‘ §5.0 40.0

81
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Similar to political trust, there is a substantial dlfférence émong the
different age groups to the pe;celvéd quality of nelghborhc;od schoolls, as
shown In Table 3-9, As with trust, satisfactllon with the schools 15 most
prevalent among the two middle-aged groups and least prevalent among

the old and the young.
TABLE 3-9

RATING OF QUALITY OF NEIGHBORHOOD SCHOOLS FOR

FORT LINCOLN ADULTS, BY ESTIMATED AGE GROUPS

Quality of Schools

"~ (N=135)
‘ » Excellent ' Fair or
Age Group _or Good : Poor
Below 30 _ 27.3% ' O 72.7%
30 - 39 68.6 ' 31.4
40 - 49 . 55.A 44.4

50 and above 41.2 ' 58.8

(5) Length of Residence In Fort Lincoln:

A few basic differences are found among Fort Llndoln adults
according to the lergth of time they have lived In the Fort Lincoin neigh-
borhood. For the purposes of analysis, residents are-divided into those

living in the Fort Lincoln area for less than a year (N = 10), those living

.82
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Differences can also be seen among short-term and long-term residents
on the importance of two "goals” questions, Short-term residents consider |
both offering interestiny courses and Jlving parents a chance to participate
to be more important than long-term residents, These results are shown in

Table 3-11,
TABLE 3-11

THE RANKING OF IMPORTANCE OF SELECTED GOBLS FOR A GOOD

SCHOOL FOR FORT LINCOLN ADULIS, BY LENGTH OF RESIDENCE

Length of Residence

Under 1 Year 1 -5 Years 5 Years ‘or More
(N = 10) N =23 (N = 102)
Somewhat,  Somewhat, . Somewhat,
Goal Very or Not Very or Not  Very or Not
Interesting . . )
Courses 70.0% 30.0% 77.3% 22.7% 58.2%  41.8B%
Parental

Participation 80.0 20.0 81.8 18,2 66.7 33.3

The only other item on wﬁich length of residence proves to bhe impor-
tant in discriminc ing among Fort Lin>oln adults is on the question of
- whether faster or slower learners shculd get th;a besi teachers. On this
question, the very néw resldepts (under a year} overwhelmingly are In

favor of the best teachers going to s.ow learners (80.0%) with only 20.0%

a2



feeling that such a distinction should not be made. Of the rest of the
resporidents, 52.1% of those living in the area from 1 - 5 years and
62.2% of those living in the area over five years make simllar observatloné:

(6) Parents Versus Non-Parents:

The last comparison that will be made among adults concerns
the comparison of the 98 parents of children 18 or beléw (schoo! age or
future school age) with the 37 respondents who are not parents of children
18 or‘belov‘v. -

The first dlfférences for these two groups are noted on the .response
to the Importance of certaln school subjects. In each case the parents
conéldered the subject in q‘uestion to be more important tﬁan the _ﬁon—
parents. The tesults for the significant subjéct differeﬁces are repeated
in Table 3-12, | |

Siniilar results are found on the series of items rélating to extra~
curricular activities. In each case parents considered the activity more
important than non-parents. The resﬁlts for these items are found in
Table 3-13.

Three of the proposed "problems"” in neighborhood schools also show
different response patterns for parents and non-parents. In each case the

parents consldered the problem to be more serfous than the non-parenis,

The results for these questions can be found in 'I‘fible 3-14.
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TABLE 3-12

THE IMPORTANCE OF SELECTED SCHOOL SUBJECTS TO

FORT LINCOLN ADULTS, PARENTS VERSUS NON-PARENTS

Parents Non-Parents
(N = 98) (N =237)
IMPORTANCE IMPORTANCE
f — o Somewhat, No . Somewhat, No
' Subject Very or Not Opinion tVery _ or Not Opinion
History 82.7%  16.3% 1.0% 73.0% 24.3% 2.7%
: Typing 74.5 25.5 —-- 48.6 48,6 2.7
,
' Music & Art  54.1 45,9 - 29.7  67.6 2.7
Foreign
Languages 44.9 54,1 1.0 27.0 64.9 8.1
86
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TABLE 3-13

THE IMPORTANCE OF SELECTED EXTRA-CURRICULAR ACTIVITIES TO

FORT LINCOLN ADULIS, PARENTS VERSUS NON-PARENTS

Parrnts Non-Parents
(N = 98) (N =37)
Very Somewhat, Very Somewhat,
Activity Important or Not _ Important or Not
Fleld Trips 71.4% 28.6% 58.3% 41.7%
Basketball 71,4 28,6 58,3 - 41.7
Football 71.1 28,9 61.1 38,9
Picnics,:
Social events 56.1 43.9 40.0 60.0
Singing groups,
chorus 41.8 ‘ 54,2 20.6 79.4
School Dances 35.1 64.9 ' 22.9 77.1
TABLE 3-14

THE SERIOUSNESS OF SELECTED PROBLEM AREAS AS SEEN
.'BY FORT LINCOLN ADULTS, PARENTS VERSUS NON-PARENTS

Parents Non-Psrents
(N = 98) (N =237)
Problems Serlous Not Serious Serious Not Serious
Overcrowded
Schools 95.9% : 4,1% 81,1% 18.9%
Children don't '
learn enough 76.5 23.5 62.2 37.43
inadequate lunch ) ) )
‘Program 50.0 50.0 40.5 59.5
- 87 . .



Three of the suggested goals for a good school system also draw
dlfferent résponses for parents and non-parents. Parents consider inaking
classes lnterestlng, keeping classes small, and giving Student§ more
responsibility for their schoo! each to be a more important goal than do
ron-parents., The results for‘thesé items can be seen in Table 3-15.

TABLE 3-15

THE IMPORTANCE OF SELECTED GOALS FOR A GOOD SCHOOL,
BY FORT LINCOLN ADULTS, PARENTS VERSUS NON-PARENTS

-~ - - Parents Non-Parents
{N = 98) : (N =37)
’ Very Somewhat, Very Somewhat,

Goal Important or Not Important or Not
Small classes ' 91.7% 8.3% 76.5% 23.5%
Interesting courses 65.6 34,4 52.9 47.1
Student ' '

responsibllity ' 36.6 63.4 18.2 81.8

One other attitude item produces a substantial difference of opinion
between parents and non-parents. When asked whether slow learners
should get the best teachers, only 54.7% of the parents sald "yes" while
82.4% of the non-parents agreed with this choice.

Two other differences are worth noting in conclusion. On _both the
~ questions relating to trust {n the pollt.ical system and the question of
rating the quality of neighborhood schools, a difference between parents
and non-parents is no‘ed. A total of 43.2% of the non-parents a1.d only
29.6% of the parents expressed little or no confid;ance in the wisdom of
88 |
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the American people in making political decisions. In addition, 62.5% of
the parents, but only 37.9% of the ﬁon-parents, rate neighb>rhood schools

as either excellent or good,

89 -



"Activity

B. The Student Sample

Slgniﬁcant differcnces for the student‘sample are .reported for three
variables in this section: sex, gragﬁe/and age. Age differences are only
reporied where they differ from grade differences, since these two
variabléc are obvlo\isly highly related. . A

(1) Sex Differences:

Male and female students are found to rétel four extra-curricular
items différently. Males consider football and basketbsll to be more
lmportant than females while femaies consider singing groups and chorus
as well as parent-teacher meetings to be more imrortant than males.

These comiparisons are reported in Table 3-16 below.

/

TABLE 3-16
THE IMPORTANCE OF SELECTED EXTRA-CURRICULAR

ACTIVITIES FOR FORT LINCOLN STUDENTS, BY SEX

MALES - _FEMALES
(N=)20) * (N=136)

Very Somewhat Not Important Very Somewhat Not Important

Important Important Undesirable Important Important Undesirahle

Football 54.3% ° 4l.4%  4.3%  40.8% 48.5%  10.8%
Basketball §3.0 41.0 . 6.0 - 45,9 45,9 8.1
Singing' groups ' :
Chorus 20.2 57.0 22.8 32.0 52,3 15.6
Parent-teacher .
Meetings 48.6 27.9 . 4 23.4 63.4 18.7 17.9
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Malg and female students also differ in their r‘eaqtion to two of the
"problems" posed fo.r aesighborhood schools. Male students consider
both overcrowdiny and teachers not being a'ble to run thefr own classes
as belng more serious problems than do female students, These results

are reported in Table 3-17,

TABLE 3-17

«~THE SERIOUSNESS OF SELECTED PROBLEM AREAS

FOR FORT LINCOLN STUDENTS, BY SEX

MALES FEMALES
{N=120) -~ (N=136)
Serious Not Maybe, Serious Not ‘ Mavbe,
Problem _Serious Don't Know Problem Serious Don't Know
Overcrowded ' . :
Schools 60.8% 32.5% 6.7% 41.9% 51.5% . 6.6%
Teachers not ‘ -
allowed to ’
centrol classes 44,2 40.0 15.8 30.9 _ 50.6 12.5

A third area of disagreem.ent between ma.le and female students comes
on three questions relating to the administration of the school. Male
students are more positivel{z oriented toward students playing a role in’
hiring their teachers while females .are more positive on the use of
teacher aides and on an expanded role for student government in the

schoois. These results can be seen in Table ‘3-'18.
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TABLE 3~-18

THE IMPORTANCE OF SELECTED ITEMS RELATING TO

ADMINISTRATIVE CONTROL OF THE SCHOOLS BY

FORT LINCOLN STUDENTS, BY SEX

MALLS FEMALES
(N=120) (N=136)
Don't ' Don't

Question Yes Ijg . Know Yes No Know
Student volce .
in hiring teachers 70.8% 21.7% 7.5% 57.4% 36.8% S5.9%
Use of .
Teacher aides 35.8 45,8 18,3 44.9 36.0 19.1
Larger role for :
student government 65.8 20.8 13.3 71.3 11.8 " 16.9

Stiudents differ by sex on other a-ttitud.inf;l items, On the general
alienation question (would you settle in another Country), males are more
inclined to answer yes than females (30. 8%. to 25.0% yes; 52,5% to 61,8%
no). Oh the question relating to bléck awareness in publlc'schools (race
of teachers in a predominantly black school), 34.2% of the males
support most or all black teachers while only 16.9% of the females do
the same. A total of 58.1% of the girls say color makes no difference
among teachers but only 40,0% of the maies answer this question of

black awareness in this fashion.

ll
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(2) Grade Differences - Juniocr High versus Hig'h‘Sc>hool Students:

. The first group of dlffex;ences between junior };[gh and high school
students ex}sts on their reacticns to the importance of selected extra~
curricular activities. Junior high students consider fund drives, parent-
teacher meetings, fleld trips, and singing groups to be more‘lmportant
than senior high students. Senior high students, on ‘the other hand,
consider basketball, football and the school band to be more important
than do junior high students. The results for the significant differences

on extra-curricular activities can be seen In Table 3-19.

TABLE 3-19

THE IMPORTANCE OF SELECTED EXTRA-CURRICUIAR

ACTIVITIES FOR FORT LINCOLN STUDENTS, BY GRADE

JUNIOR HIGH SCHOOL - HIGH SCHOOL
(N=172) . ' (N=83
Very Somewhat WNot -lmvpo'rta‘nt Very Somewhat Not important
Actlvity Important Important or Undesirablelmportant _JImportant or Undesirable
Fund Drives 66.7% 23.8% 9.5% 42.0% 50,6% 7.4%
Parent-Teacher
Meetings 60.6 19.4 20.0 47.5  31.2 21.2
Field Trips 58.6 31.4 10.1 40.5 41.7 17.9
Singing Groups 30.1 53.0 16.9 17.9 - 59.0 23.1
Basketball 40.9 L £0.3 8.8 65.1 28.9 6.0
Football 37.6 52.1 ° 10.3 65.1 31.3 3.6
- School Band 35,7 50.9  ©  13.5 ' 70.7 26.8 2.4°
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It is interesting to note that a substantial minc;rity of both junior high
aﬁd ﬁlgh school stu&ents consider parent—teécher meetings ancd singing
groups to be not important or undesirable a.ctlvlties. About one-fifth of
the respondents in both junior and senior high schodis glve such an
indication.

A second group of items on which junior and seniﬁr high students
show substantial disagreement is on the series of proposed "problems "
in neighborho;d schools. Junlor high students consider the following
problems to be n-aore serious than senior high students: poor dlsclpline,
an inadequate school lunch program, outside interference, schools run
for the be‘neﬁt of parents and not students, and teachers not be.fng
allowed to run classes as they see fit. Sentor high students, on the
other hand, considgr insufficient courseé, overcrowaed schools, ‘students
not learning enough and poor quality teachers to be ;'a greater problem than
do junior high students, These comparisons can be seen in Table 3-20,

One major difference between ju. ior high and senlbr high students
can be noted on the question of substituting student-feacher conferences
for report cards. On this question only 33.7% of the funlor high students
agree while 62.8% dlsagreé. Among senior high students, 52,3% agree
and 37.2% disagree with the proposal. A total of 3.5% of the junior high

respondents and 10,5% of the senior high students have no opinfon on

this question.
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TABLE 3-20

THE SCRIOUSNESS OF SELECTED PROBLEMAREAS FOR

FORT LINCOLN STUDENTS, BY GRADE

Serious Not Don't Know Sérious Not Don't  know
Problem Problem Serious _Maybe Problem _Serious Mavbe
Poor Discipline 71.5% 20.9% 7.6% 47.7% 48.8% 3.5%
Inadequate Lunch
Program o 64.5 32.0 3.5 51.2 38.4 10.5
Outside ,
Interference - 58.7 30.2 11.0 36.0 46.5 17.4
Schools Run . :
for Parents 58.1 30.8 11.0 41.9 39.5 18.6
Teachers Can't : ) :
Run Classes 45.3 44,8 9.9 22.1 55.8 22.1
Lack of Courses 32.0 59.3 8.7  52.3 40.7 7.0
Overcrovided Schools 46,5 44,8 8.7 59.3 137.2 3.5
Students Don't _
Learn Enough 48,3 45.9 5.8 62.8 24.4 12.8
Poor Quality - N
Teaching 48.8 43.6 7.6 69.8 22.1 8.1

Another serles of disagreements, however, can be ncted on three
questions relating to school policy-making. Senior high students are

substantially more favorably disposed to a laiger role ior student

qovernment and a student voice in hiring teachers. Junior high studenis,
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on the other hand, are more inclined to support parents playing a role

in hh"lng teachers than are senior nigh students. The results for these

items can be seen in Table 3~21

TABLE 3-21

THE IMPORTANCE OF SELECTED SCHOOL POLICY DECISIONS

FOR FORT LINCOLN STUDENTS, BY GRADL

- - - JUNIOR HIGH SENIOR HIGH SCHOOQOL
(N=172) (N=86)
Policy Question - Yes No Don't Know Yes No Don't Know

Parent Role in

Hiring Teachers 22.1% 62.,2% 15.7%

Student Role in

Hiring Teachers 52.3 41.3 6.4

Larger Role for

Student Government 62.2 20.9 16,9

8.1% 77.9% 14.0%
84.9 8.1 7.0

80.2 8.1  11.6

Junior High School and High School students also tespond differently

to the items on political trust and the quality of their schools. A total of

68.0% of the junior high school students indicated they feel little or no

trust in the political system: a whopping 83.7% of the high school studcrts

feel the same way. On the other hand, only 31.7% of the junior high

students rate their school excellent or good, ‘while'GO.t‘l% of the high

school-students ansWer in this manner
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(3) Age Differences:

Aée differences for the student population will be discussed in detail
only where these differences point up patterns not born out in the
junior high-senior high comparison above. On the question of extra-
curricujar actlvities, the same items ranked in the same order as in
Table 3-19 holds true for age differences as well. While not all of the
"problems‘;l 1n>T£3b1e 3-20 show significant differenées on age (school
lunch, outside interference and schools run for parents are not significant),
no additional prc;blems in neighboring schools are added 1h comparing
respondents by age groups. Ttte differences by ace groups on substituting
conferences for report cards, parent and student voices in hiring
teachers, expanded student government, _poiitical trust, and ratirg
one's school holds up in the same way as for the junior highF-seni'or
high comparison.

Three additional variables, however, produce results that are not
significant for grade. Younger students are 'much more receptive to teacher
aides than older students, In addition, there {s somewhat more general
alienation among older students th: n among younger students, Only 24.1%
of the 12 and l3-year olds, for example, want to settle in another
country, while 27.6% of the 14-16 group, anc; 34.5% of the 17 and

above students would do this if given a chance.:
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The final variable on which an age diiference. occurs while no grade
difference is disco;rered, is on the questloﬁ of the race of teachers in
a predominantly black school, A somewha:t smaller percentage of older
students indicate a degree of I lack awareness (30.9%) by prefer_rlng all
or mostly black teachers while only 24,4% of the 14-13, and 22.38% of

the 11~13 group make such a distinction.

C. Summary: -

‘A serles of demographic variables has been used to analyze differences
within the adult and student samples. Of these variables, parent versus
non-parent, ang perception of income grouping seem to make the
most important distinctions among adults..Gradé differences s.eem very
relevant in interpreting student responses. Finally, sex differences
would seem to be moderately important in gnderstanding respons'e

patterns for each of the two samples.
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la. Do you have any children who are eighteen or younger?

Yes . No

If Yes to la, esk 1lb.
1b. How many children do you have and how old are they?

List sex and age (list additional children on back of page)

1. 4.
2, 5,
3. ] 6.

2. How long have you lived at this address?
3a. Did you live in this general neighborhood before you moved to this house
(apartment)?

Yes No

If Yes to 3a, ask 3b,
3b. About how long have you lived in this general neighborhood ?
4. Can you tell me the highest grade‘of school that yod completed ?
year

5. FOR MALES ONLY

5a. Are you working at the present time?

Yes No

If Yes to S5a, ask 5b. If No to S5a, ask Sc.

S5b. What is your job?

If No to 5a, ask Sc,

€c. What was your last job?

O
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6. ASK OF FEMALES ONLY

6a. Are you working at the present time ?

Yes No

If Yes to 6a, ask 6b. If No to 6a, ask 6c,

6b. What is your job?

6c. Have you recengly been employed or do you consider yourself a full time
housewife ?

Recently employed

Conslder self a housewife

Other {describe)

If Yes to 6¢c, ask 6d - otherwise skip to 6e,

- 6d. What was your last job ? - A —

If No to 6¢c (housewife) ask 6e,
6e. Is there anyone else in the house Who is employed ?

Yes No

If Yes to 6e, ask 6f.

6f. What i{s his (her) job?
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8. Now, I am going to read you a list of subjécts which are often taught

in public schools. Do you think it is very important to offer these

subjects, somewhat important, or unimportant ?

Very
Subject Important Somewhat Unimportant No Opinion
A. English. . .
B. History

C. Mathematics,
Arithmetic

D. American government,
Civics

E. Science courses

F. Music and Art

G. Typing

H. Foreign languages

I. Gym, physical educa-
tion .

J.  Remedlial reading

K. Health education

L. Cooking, sewing, and
: other homemaking
courses ’

M. Auto mechanics

N. Driver training

O. Metal work, wood work
Q and other shop courses
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Besides teaching, most schools have other_activities of various kinds.

I would like you to tell me if you think these activities are very

important, important, not important, or if the activities are completely

undesirable.

Very

Somewhat

Important

Important

Not
Important

Undesirable

No Opinion

Parent-teacher meet-
ings .

Singing groups-chorus

School dances

Field trips to places
like Congress and the
White House

Basketball teams

Football teams

Craft and hobby
groups

Fund drives for money
for activities like Red
Cross, the Heart
Fund, etc,

School band

Picnics and other
social events

113



~5-

10. All schools have some problems, but not‘ all have the same problems,
Which if any, of the following do 96u feel are serious problems for

- the schools serving this neighborhood ?

serious Not Don't
Problem ~ Serious Problem Know, Maybe

T

A. O\iercrowded schools

B, Poor discipline of students

C. Schoéls too far away from
home

D. Poor quality;teachers

E. Outside interference (n
running the schools

F. Too much emphasis on
sports

¢. Not enough different .
* .courses offered ‘

H. Inadequate school lunch
program

I. Teachers not allowed to
run their classes the way
they see fit

j. Children don't learn enough
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Questions 11 to 21,
I am going to list some goals that some people think should bg important goals
for a good school. I would like you to tell me If you think each of these goals

is VERY IMPORTANT, SOMEWHAT IMPORTANT, OR NOT VERY IMPORTANT,

Very Somewhat| Not Very ANo
t Important) Important] Important | Opinion_

11, A good school should have a
low drop-out rate. -

"12 . A good school should have
courses and programs for
adults in the community.

;13. A good school should offer
students courses they are
interested in, even if these
courses are different from
those in a standard school

__program.

14, A good school provides
indfvidual instruction to its
pupils whenever necessary
and posslible,

15, A good school makes teach-
ing students how to read its
most important job.,

16. A good school has small
classes.,

17, A good school gives parents
a chance to participate in
school actlvities.

18, A good school makes a
student want to get high
qrades,
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Very Somew!at | Not very No

Important| Important | Important | , Opinion

19, A good school should let
students have a good deal of -
responsibility in running their
own school.

20, A good school siould be able
to provide a student with
assistance when the student
has personal problems.

21. A good school teaches a
student to take pride In
himself and his wcrk.
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Questlions 22 to 30
I am going to read you some statements about school policy and school programs
now. Please tell me whether you AGREE STRONGLY, AGREE, DISAGREE, OR

DISAGREE STRONGLY with each statement.

22. A school program should be planned so that each student can move from
grade to grade as quickly or as slowly as his ability and progress allow.

agree strongly disagree . no opinion, don't know
agree . disagree strongly
23. The school should have a prog}am for children beginning at age 3.
agree str_ongly disagree no opinion, don't know
agree disagree strongly
24. The school should keep parents informed about what thelr children are
being taught in school.
agree ;trqngly dxsggree ___no o;lnlon,l don't know
agree disagree strongly
25. The school should provide instruction to parents about how to help their
children at home.
agree strongly dlsggree no opinion, don't know
agree disagree strongly . |
26. Grades and report cards should be eliminated and parent-teacher

conferences should be held at least twice each year instead.

no opinion, don't know

agree strongly disagree

agree disagree strongly
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27. Older students should have the opportunity to tutor, or in other ways help
younger children.
agree strongly disagree no opinion, don't know
agree disac_;[ree strongly
28. The school should contain facilities that can be used by the people In the
community as wéll as for school activities, for example swimming pools,
auditorfums ahd meeting rooms.
agree -strongly disagree no opinton, don't know
agree disagree strongly
1  29. A health clinic which is made available to everyone {n the community
should be located in each_ school.
agree strongly disagree no opinion, don't know
agree __ disagree strongly
‘30 A good school should back up its teachers when the teachers discipline
students. |
agree strongl.y disagree no'oplnion , don't know

agree " disagree strongly
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.

Now I will ask you a few additional questions about your school:

31.

32.

330

34,

35.

36.

’

Do you think schools should tea#h sex education?

yes no don't know, no answer.
Do you think that schools should teac'h studelnts about the dangers of
drugs, alcohol, and smoklng'._?

yes no donl't knéw, no answer.
Do you'think @ school should provide advanced classes for students who
learn more quickly than others?

__yés no don't know, no answer.

Do you think that the best teachers and smallest classes should go to’
the students who get the best grades or to the students who have the

hardest time learning.

_ best grades . _ should be the same for both groups

slow learnérs no opinion, etc.
Do you think schools sho-uld hire teacher aldeé from the local cémmunlfy
to as'slst teachers in the class room?

yes no don't know, no answer.
Do you ;hlnk the school system for the new Fort Lincoln project should
be part‘ of the D.C. school system or do you think the new project should
have Its own separate school systém?

part of D.C. system separate system ____  no oplnion

_ other (describe)
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37. Do you think parents should particlpate_ in the hiring of teachers and other

people who work in the schools?

yes no don't know, no answer,
38. Do you think pupils should be allowed to have a say in choo‘sing' their

own teachers?

yes no don't know, no answer.

S e et

33. If you were free to do so would you like to go settle in another country?

yes no don't know, not sure

40. In general, how much trust and confidence do you have in the wisdom of
the American people when it comes to making political decls.lons?
great deal not very much ___don't icnow
good deal none at all
41. Ingeneral, how would you rate the quality of the schools serving your
nelghborhood now? Would you say they are excellent, good, fair, or

“poor?

excellent fair no opinion, don't know

good : poor
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42. In your opinion, what are the one or two most important thlngé thay
make a teacher a "good teacher"?

A,

43, In your opinion, what are the one or two most important things that
" make a teacher a "bad teacher"?

A,

44. 1Ina school in which most of the students are black, which of the
following would you prefer ?
that all of the teacﬁers be black
that most of the teachers be black
that about half the teachers be black and half be white
— ___that most of the teachers should be white

that all of the teachers should be white

no opinion, don't know,
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'INTERVIEWER CHECKLIST
Please check the following after the

completion of the interview.

1. Racial Group:

Black White Oriental ‘ Other (Specify)

2. Sex:
Male = Female

3. Interviewer's Estimate of Soclo-economic income group of the Respondent.
poverty income group |
lower middle income group
middle income group
upper middle income group
upper fncome group

4. How would you rate the responsiveness of the person that you interviewed?
very responsive |
generally responsive
unresponsive |

5. qu would you rate the honesty of these responses?
; very honest '
. generally honest '

I would question hdnesty
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6. Your estimate of respondent's age. i @
20-29 |
30-39
40-49
50-59

~60.or.-above

LIST ANY OBSERVATIONS OR COMMENTS YOU WITH TO MAKE ON THIS PAGE
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Community Programs, Inc.
Washington, D. C.

~ Fort Lincoln Survey
of Educational

_ A_Ittltﬁdes- (Aduilts)

. INTERVIEWIR MANUAL
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Cover Sheet:

A, Sampling Unit # - This will be provided you on your list ¢f city blocks.

B. Household # - You will number your attempted contacts consecutively
on your log sheet. The household # on your log sheet must correspond
with your household # on your interview schedule. Remember, that all
attempted contacts are to be numbered so there will often be numbers
which are skipped on your cover sheet,

C. Interview time - It {s important to record the startlng time and stopping
time as closely as possible.

R - -

Introduction:

It {s important to introduce yourself in a friendly manner and to get across
to your prospective respondent what you want to question him about. It

is not important to memorize the suggested introduction, but it is important
that you let people know who you are and what you are doing there. :

Suggested Introduction:

"Gocd morning. I am an interviewer for a public opinion survey. My
company is doing a survey of opinions about schools and education in
this neighborhood. I would like to have a few minutes of your time to
go over these questions with you. All of your answers will be confidential,
and my company will not use your name with any of the things you tell me,"

Note: Be sure to ask for the person you are attempting to interview first
before proceeding with your interview and your questions. Never show
the schedule to anyone or give it to them to look over. This is very
important|

Question #la.
This question will become important as each interviewer will be trylng to

obtain a certain number of parents of school age children.

Question #1b.
List ancwers In the following manner:

4

1. M 16

2, P' 3,etc.. K : .
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If there are more than six chlldren who are eighteen or younger, list
additional names on the back of this page and note below line 6.

Questlon #2.

Be sure to record answers in weeks, months or years and to write
the number and unit of time.

Example: 3 weeks

Note: Avoid answers like, "a long while" and "just a short time", etc.

Press for an approximate length of time as near as the respondent can
estimate It. -~ -

Question #3b.

Follow the same Instructions as in question #2.
Ask only if the respondentanswers Yes to.3a.

-
.. Question #4.
| Record in years coimpleted:

Examples: If a respondent tells you he dropped out of school in the
11th grade, record 10th year. College should be recorded in 1/2 years
completed. A respondent who dropped out of school during the second
semester of his sophomore year should be recorded 13-1/2 years.

Question #5.
Ask of male respondents only.

Ask Sb only If the answer to 5a is Yes. If the answer to 5a is No, ask
Sc, Instead :

For both 5b and 5c get specific Jobs whenever possible. Avoid general
responses like "offlce work," "outdoor work", etc. Get responses
like secretary and gardener instead.,
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Question #6.

Ask of female respondents only.

Ask 6b only if the answer to 6a Is yes.

If the answer to 6a is No, ask 6¢.

Ask 6d for those recently employed.

Ask 6e and 6f of housewives. ' o
For 6d and 6f, avoid general responses as in Question #Sc.

Question #7.
There Is no Question 7!

Question #8,
Read.each item separately. Use the "no opinion" category only if the
respondent refuses to choose among the three choices you provide him.

Read each item in its entirity, offering all the terms if there s more
than one cholce to be read. Example: h. gym, physlcal education.

Question #9.

Same Instructions as for Question #8 except the respondent has four
possible responses.

» Question #10.¢

Same instructions as for Question #8 except the respondent answers
either that the item Is or is not a serious problem.

Questions #11 ~ 21,

You are trying to get the respondent to tell you the lmportance of each:
itém in his opinlon. Use the "no opinion" category only when respondent
refuses to make a choice. Do not interpret the question for the respondent,
however. Remember that you want to obtain hls opinion and not get him

to agree with yours.

Questlons #22 - 30,
You are trying to determine whether the respondent agrees or disagrees wlth

each statement and whether this is @ strong agreement or disagreement.
Use the "no opinion" c¢holce only if the respondent refuses to make a cholce.
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.+ Questlon #34.

You are trying to get an indication of whether the respondent would give
priority to a program for superior students or slow learners. Use the
category "should be the same, etc.” only if the respondent volunteers
that answer-

Question #36.

If the respondent elaborates on another plan of action, describe that
briefly and check "other" response category.

© Question #40 &~ -

Read the posslble-cholces for the respondents but not the "don't know"
category. Try to get the respondent to choose from the four choices
provided in the question.

, Questlon #44

Read the possible choices for the respondents but not the "don't know"
category. Try to get the respondent to choose from the five choices
provided in the question.

3 Questions #42 and #43.
You are attempting to get one or two qualities of good and bad teachers. -

If the respondent gives more than two qualities for either questlon,
list only the first two gualities mentioned.

Interviewer Checkllst:

1. Raclal group - Use "other" category only if you are not sure or l_f
the respondent is of another racial group not provided for on the
check list.

3. This Is your estimate, Make your choice on the basis of what you
see. We are merely looking for your opinion and not for any great
degree of accuracy here.

4 & 5. You are to rate the responsiveness and honesty of the interview
-you just completed, using the three choices provlded to you.
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6. Estimate age as near as you ¢an determine it from the choices offered.

Page #14 - If there was anything unusual or significant about the respondent
or the interview, record that information here. If vou are not sure, put the

information down anyway.
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APPENDIX C-1

SUPPLEMENT TO INTERVIEWER MANUAL

f
!

FORT LINCOLN ADULT
SURVEY (WEEK )

GUIDELINES FOR REQUESTING RESPONDENTS AT HOUSEHOLDS

1.

.'. no

I,

-No less than 40% or more than 60% of our respondents must be males,
You should alternate respondents as follows:

‘a)_ House #1 - May I speak to the man of the house,

If answer {s yes - ask for the lady of the house
at House #2 -

tf answer is no - ask for lady of the house at
.House #1 and then for any other adult.

Then ask for the man of the house again at Household #2,
Alternate this pattern at each contact,

b) You will make ten contacts in this weekend's interviewing.
c) If at the end of contact #7 or completed interview 5
(whichever comes first) you have already interviewed four (4)

or more women, ask only for men at all remaining contacts.

Do not interviel anyone under 18 or anyone attending public schools.
Households that ave no one at home over 18 are not counted as

" contacts. Any household that does have someone at home over 18

is a contact whether you get an interview there or not. Do not exceed
your maximum number of contacts. You will destroy the sampling
technique if youdo, -

You must record every stop you make on your log sheets, This is
your diary of what you have done, Record all houses where there

" {s no one home, all houses where there are only people under 18,

all houses where you are refused an fnterview and all houses where
you obtain an interview,

If clause I-c (above) comes into effect (you are to Interview only men

from this point), you do not count houses where no males are at home
as a contact,
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V. If you exhaust your block before obtaining ten contacts, you must
STOP. Do not interview in any other block. Be sure your log sheet
records your actual number of attempts. .

~-VI. In multiple family dwellings, méke only one interview attempt.
Alternate your attempts by trying apartment one at the first
muliiple dwelling, apartment number two at the second dwelling, etc.

ViI. Do not interview a respondent you know personally. 'f someone you
. know answers the door, just explain that you are doing a survey but
that you cannot interviéw people you know. Do not count such people
as contacts, but record all such attempts on your log sheets, -
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APPENDIX C~2
SUPPLEMENT TO INTERVIEWER MANUAL

FORT LINCOLN ADULT
SURVEY (WEEK 2)

GUIDELINES FOR REQUESTING RESPONDENTS AT HOUSEHOLDS

Il

II.

IIT.

v.

No less than 40% or more than 60% of our respondents must be
males. You should alternate respondents as follows:

*~a)- House #1 -~ May‘I speak to the man of the house,
If answer is yes - ask for the lady of the house at
House #2 -

If answer {s no - ask for lady of the house at House #1
and then for any other adult.

Tﬂhen ask for the man of the house agaln at Household
" #2, Alternate this pattern at each contact, '

b) If at the end of contact #7 or completed interview $5
(whichever comes first) you have already interviewed four
(4) or more women, ask only for men at all remaining
contacts. ‘

We must get a high percentage of parents of school age chlldrén
this week! After you obtain two (2) interviews with people
answering NO to question la, interview only those answering

.YES to Ia for the remainder of your contacts. This Is very

important!

Do not interview anyone under 18 or anyone attending public-
schools. Households that have no one at home over 18 are not
counted as contacts, Any houschold that does have someone
at home over 18 {s a contact whether you get an interview there
or not. Do not exceed your maximum number of contacts. -You
wlll destroy the sampling technique if you do,

You must record every stop you make on your log sheets. This
is your diary of what you have done. Record all houses where
there is no one home, all houses where there are only people
under 18, all houses where you are refused an interview and
all houses where you obtaln an interview. )
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.

VII.

VII.

.

If clause 1-b (above) comes Into effect (you are to interview
only men from this point) or if you have already interviewed
two non-parents, (II), you do not count houses where no males
are 4t home or where there are no parents at home as a contact,

If you exhaust your block before obtaining your number of contacts,
yott must STOP! Do not interview in any other block. Be sure your
log sheet records your actual aumber of attempts'

In multiple family dwellings, make only one Interview attempt,
Alternate your attempts by trying apartment one at the first
multiple dwelling, apartment number two at the second dwelling,
etc.

Do not interview a respondent you know parsonally. If someone
you know answers the door, just explain that you are doing a
survey but that you cannot interview people you know. Do pot
count such people as contacts but record all such attempts on
your log sheciz. :
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4.

First we would llké to know if you are a male or a female. Please
place a checkmark in the space beside "male" or "fenale" for question

number one.

“Question number two, How old are vou? Please write in the space.

~ beside years how old you were on your last birthday.

‘ Question number three, What grade of school are you in? Please

-~ - - Mt

‘: place a checkmark in the space next to the grade that you are now in.

Question number four. Now, I am going to read you a list of subjects

© - which are often taught in publlc schools. As we go along, for each

: subject, 1f you think it is very important, to offer t‘he course, place

" a checkmark in column number one. If you th'nk it is somewhat

" {mportant to offer the course, place a checkmark in column number two.‘

I you think it is unimportant to offer the course, place a checkmark

" {n columi number three. If you have no opinion abcut the course, place :

;A checkmah in column number four.

A. English. Is it very important, somewhat 1mportant, or
unimportant? | |
B. History. Is it very important, somewhat important, or '

- unimportant? ‘
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. ¢, Mathematics and arithmetic: Are they very important, somewhat

. importsnt, or unimportant ?

- D, American Government and civics. Are they very important, somewhat

- important, or unimportarnt? '

——

A , " E. Science courses. Are they very important, somewhat important, or"
unimportant ? |
) F. Musit and art. Are thay very important, somewhat important, or

“ unimporlant?

: " G, .Iyping, vIs it very important, somewhat important, or unimportant? .
“';‘__;_‘ ;o H.j- Toreign languages. Are they very important, somewha. iivortant,
. " or unimportant? ’ o
- 1., Gym and physical education. Is it very important, somewhat

. important, or unimportant?

Je Remedial reading. Is {t very important, somewhit important, or‘i .‘

" . unimportant ?

.~ ..

- K. . Health education is it\éery {mportant, somewhat in'\portant,‘or

" unimportant ?

L. Cooking, sewinq, and other homemaking courses. Are they very

" important, somewhat important, or unimportant ?

~ M.. Auto mechanics. s it very important, somewhat important, or
unimportant ?
N. Driver Training'.' Is it very important, somewhat important, or

~ unimportant ? . 1837
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| ‘number three. If you think the activity is undesirable to have in school,' ) |

O. Metal werk, wood work and other shop courses, Are they very
{mportant, somewhat important, or unimportant ?

Question numher five. Besides teaching, most 'schouols have other

- activities such as the ones I am going to read to you now. As we go

. to each activity, if you think it is very i.iportal.t to have the activity

in school, place a checkmark in column number one. If you think the

Y activity is somewhat important, place & checkmark in column number

o ~_'>.two. If tHe activity is unimpor‘tant place a checkmark in column

© ' place a checkmark in column four. If you have no opinion about the

'B. Singing croups -= chorus. Are they very important, somewhat SRR

- E. Basketball teams. Are they very important, somewhat 1mportant, o '

_.QA.

" activity place a checkmark in column aumber five. -

‘A. . Picnics and other social events. Are they'very important, somewhat.

" important, unimportant, or undesirable? '

. important, unimportant, or undesirable?
‘School dances. Are they very important, somewhat {mportant,-

‘unimportant or undesirable ?

' D. Fleld trips to places like Congress and the White House.

* Are they very important, somewhat {mportant, unimportant or

undesirable? ' -

" unimportant or undesirable ?




unimportaat, or undesireble ?

Craft aﬁd hobby groups. Are they very important, somewhat

important, unimportant, or undesirable ?

Fund drives for money for activities like Red Cross, the Heart

o - -

Fund, etc. Are they very ifnportant, somewhat important,

- unimportant, or undesirable,?

: School hand. Are they very important,'so:newhat important,

o unimportant, or vndesirable ?

- parent-teacher me etings . Are they'very i_mportanf_, somewhat

" important, unimbqrtant, or 'undesirable ?'_.' L

P

_ Football teams. Are they very important, somewhat important,

-



- 6. Question number six. All schools have some préblems, but not

all have the same problems. W}ilch, if any, of the following problems |

I am going to read do you feel are serlous problems for this school?

. .As we go to each problem on the lst, if you feel it is a gerious

problem for this school, place a checkmark In column number one,

I you feel the problem Is not serious, theh place a checkmark in

" column number two. If you have no opinlon, place a checkmark in

. column number three.

- A-

~  B.

CE.

. 1t not serlcus? --,_ I I

Overcrowded schools. Is this protlem serious or is it not serious? o

Poor discipline of students. Is this procblem ‘serlous or is it -

‘not serlous? -

" Schools are too far away from home. Is fhlé problem serlous_or‘ ‘

"+ is it not serlous? '

Poor quality teachersb. Is this probiem serlous or'is it not

serious?

Outside interference In running the schools. 1Is this problem

. ~ serlous or is it not serious?

' Too much emphasis on sports? Is this problem serious orls it B

not serlous?

~ Not ernough different courses are offered. Is this problem '

serlous or ls It not serlous?

Inadequa h program. Is this problem serlous or 1s e

BN .
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K.

Teachers are not allowed to run their clasées the way they '

see fit, Is this problem.s'erlous or is It not serious?‘

~ Students don't learn enough. Is this problem serious, or

is it not serious?

- Opinlons of students not respected by principals and teachers.

Is this problem serious or is it not serious?

" Schools are run for the benefit of parents instead of for the

benefit of students. Is this probleh; serlous, or is it not

serious?

+

Question number seven, Now, I am going to list some goals that

" we have done before, when we co:ﬁe to each goal on the Ust, It you
i . feel the goal is very lmportanf for a 'good .school, ‘place a checkmark S
in column number one. If you think the goal is somewhat important, "
place a checkmark in column number two, If you think the goal is s

" ‘not very important, place a checkmark ln column numbér three. If_ :

. number four.

A,

B,

' gome people think should be important goals for a good school. As

' you Haveno oplnion'about the goal, place a ch.eckmar_k in column

-

' A good school should have a low drop-out rate, Is this goal

. very important, somewhat important, or not very important?

A good school should offer students courses they are [nterested

' in even if these courses differ from those in a standard school

'program. Is this goal very important, somewhat important or

“°t very. lmportant? o S ; R
‘ - :
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-

. actlvtttes. Is this goal very lmportant, somewhat 1mportant,

" or not very tmportant?

bmty in running their own school. Is this goal very important, SR

A good school provides Individual instruction to its pupils

’ .w'henever necessary and 'p'osslble. Is this goal very important,

somewhat important, or not very lmportant?
A good school makes teaching students how to read its most

important job. Is thls goal véry important, somewhat important,

" or not very 1mportant?

A good school has sma}l classes. Is this goal very lmportant
somewhat 1mportant or not very 1mpor*ant?

A good school gives parents a chance to participate in school '

‘ A good scho_olb makes a student want to get high grades. Is "~

.

this goal very Important, somewhat {mportant, or not very Y
‘ :-, important?

A good school should let students have a good.deal of respons_i-:‘__ ': .

somewhat important, or not very lmportant?

A good school should be able to provide a student with assist-

ance when the student has personal problems. Is this goal

T overy lmportant', somewhat important; or not very important?

| O

A good school teaches a student to take pride 1n hlmself and
hls work « Is thts goal very lmportant, somewhat tmportant, -

or not very lmportant? _



: I am going to read you some statements about school policy and school

' © " programs now. These will be questions eight to sixteen. After I read '

“ each statement, please decide whether you agree strongly, agree,

i disagree, disagree strongly, wlth each statement, or have no opinion

. : _about the statement, Place a checkmark next to the answer you've
B \. : ) .

declded upon, I will read each statement iwo times.
' 8.  Question humber ‘elght. "A school program should be
_ pianned so that each student can mq;/e froml grade to
- grade as quickly or as slowlf as his al‘)il‘lty and ;Srogx;ess :
’ ‘.;_(.allow." Do you agree strondly, agree, disa-gree, 6r
" disagree strongly? INTERVIEWER--REPEAT STATEMENTIN -~ . -7
. QuoTFs. S
: 9 _ ". Question number nine. "The school should have a
v jprogram for children beginning at age 3. Do yoﬁ agree E
‘-.'.:'.'.'strongly, agree, disagree or disagree strongly? INTER-

'._VIEWER--REPEAT STATEMENT IN QUOTES.

_"- 10. ' ?‘_Qﬁ_estlon' number ten. "The school should keep parents

' . you agree strongly, agree, disagree or dlsagree strongly? '

INTERVIEWER-~REPEAT STATEMENT IN QUOTES.

. 11 Questlon number eleven, "The school should provide

Instiction to parents about how to help their chlldren at - '
home.“ Do you agree strongly, agree, dlsagree, or dis=

L bgroe strongly? INTERVIEWER--REPFAT bTATEMENT IN QUOTES.

" info.med about what their children are being taught." Do ' S



L :'=.13-'. ‘

Question number twelve. “Instead of receiving report cards,
. students and teachers should have regular times when they

" . get together to discuss what the student is learnlng " Do

you agree strongly, agree, disagree or disagree strongly" '

- INTERVIEWER--REPEAT STATEM ENT IN QUOTES.

Question number thirteen. "Older students should have the

- opportunlty to tutor, or in other ways help younger children. "

- Do you agree strongly, agree, disagree or disagree strongly?

' available to everyone in the communlty should be located t'n; ) ‘

"'._each school." Do you agree strongly, agree disagree, ~ . .l '

| ) | INTERVIEWER--REPEAT STATEMENT IN QUOTES.

‘Question number fourteen. "The school should contain

i '-l.' : facllities that can be used by the people in the community
as well as for school activltles for example swlmmlng pools,. R
. audltorfums and meetlng rooms." Do you agree strongly, qree ,.A,
"dlsagree, or oisagree st_rongly? INTERVIEWER--RBPEAT 4
i STATEMENT IN QUOTES. o o

"_'_-_,Questlon number ﬂfteen. “A health cllnlc which is made '

: or disagree strongly? INTERVIEWER--REPFAT STATEMENT IN E

e

© QUOTES, T
~Question number slxte'en. “A good school should back uo

e its teachers when the teachers dlsclpllne students". Do

S you agree strongly, agree, disagres, or dlsagree strongly?

INTERVIEWER--REPFAT STATEMENT m QUOTBs. R

-9-
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I - Now I will ask you a few additional questionls about your school. T

;"..:_‘ will repeat each guestion one time.

‘ 7. Questlon number seventeen.' "Do you think schools should
- teach sex education?" Answer yes, no, or. don't know in
. the spaces on your answer sheet. INTERVIEWER--REPEAT
QUESTION IN QUOTES. | A

. - \—/ - - -
; 18. Question number eighteen. *Do you think that schools

B | : should teach students about the dangers of drugs, alcohol,
- and smoklng? ¥ Answer yes, no, or don t know in the

E spaces On your answer sheet. INTERVIEWER-——REPEAT

. QUESTION IN QUOTES.

, o " 19. ‘.‘_.Questlon number.niheteen.. *1Do you th.lnke school should -
o : S provide advanced classes for students who learn more |

- quickly than others?" Answer yes, no, or don't know in

i -the spa_ces.on' your answer sheet. INTERVIEWER—-REPEAT '

' QUESTION IN QUOTES.

20, Question number twenty. "bc you think that the best
B teachers and smallest classes should go to the students .‘
who get the best grades or to the stuctents Awho have the
B hardest time learnlng?" If you feel that the best teachers
A S . _: and smallest classes should go to the students who get
' . <._the best grades, lace a checkmark in the space next to

. best grades on your answer sheet. _ If you thlnk that the '

e 145



> B -best _teachersand smenest ciasses should go to-those students
who have the hardest time learning, place a checkmark next to
B . slow learners. If you think students who get the best grades and
‘ ;hose who have a hard time learning should both have the same
| kind of teachers and the same'slze classes, place a checkmark in |
the space next to the answer, should be the same for both groups.“
: g i you don't have any opinion about this, then mark don't know on ‘
' your antwer sheet. INTERVIEWER--REPEAT QUESTION IN QUOTES.
_ 21. Question number twenty-one. "Do you think school
facmties such as gymnasiums, auditorlums and meet-
-ifing rooms, should be open to students on weeknights

‘ and weekends?" Answer ves, no, or don't know in the -

' .- spaces on your answer sheet. INTERVIEWER--REPEAT

. ' QUESTION IN QUOTES.

| Question number twent',"--twe. " Do yoe think schools shoulAdi.‘_ .
hire teacher aldes from the local comihuni& to assist' |

... teachers in the class room?“ Answer yes,' no,.or don't

know in the spaces on your answer sheet. INTERVIEWER--"
. REPEAT QUESTION IN QUOTES. R
23, - Questlon number twenty~-three. l"Do you thlnk your student
o ,‘ 'government should play a larger part in running your
' school?" Answer yes, no, or don't know ln the spaces on
:".- , "'your answer sheet.‘ INTERVIEWER—-REPEAT QUESTION IN QUOTES.




 24. Question number twenty-four. "Do you tﬁink pa;ents
_should participate In the hiring of teachers and other
people who work in the schools?" Answer ye.s‘, nQ, or
don't know in t.he spaces on your answer sheet, INTER-
VIEWER--REPEA’f QUES’I‘iONS IN QUOTES.

g : | 25 Question humber twenty-five. "“Do you think pupils

| .' " should be éllowed to have a say in choosing thelr own

té%ch%ré?" Answer yes, no, or don't know ln the spaces

on. your answer sheet, INTERVIEWER--REPEAT QUESTIONS

' IN QUOTES. :

" 26 “ Questlon-number twenty;six. "If you were freé to do so

| :j_. would you like to gc settle in another country?" Answer

'yes, no, or don't know in'the spaces on your answer sheet. '

| INTERVIEWER--REPEAT QUESTIONS IN QUOTES.
:Questlon number twenty-seven. "In general, how much

)  trust and confiience do you have in the wisdom of the - o

- Please decide whether you have a great deal of trust and
| ‘confidence, a good deai of trust é}nd confidence,

E ._very much trust and conﬁde-nce_, or none at all, and mark

: ‘,‘ the space on Qou; answer sheet next tq t}_me _answc_er you

~ declded upon. If you don'; know then mark that space on

=12, RS
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' 28._ Questioﬁ number twenty-eight. “In general, how would
you rate the quality of this schooll?- " Would you say it
is exce'llent, good, fair, orI x;oor? Please pla_ce a ‘check-
'.mark in the space next to your rating of your school. Agaln, -
if ysu don't know, mark that spa.ce on your answer sheet,
INTERVIEWER--REPEAT QUESTION IN QUOTES,
v ‘-“-'..29., - Question number twenty-nine., "Ina s.chool ih which most ) "

”*f_of the students are black whlch of the followlng would' '

. : 'you prefer? "
- ""That all of the teachers be black a

o “'That most of the teachers be black
- /

B taeh e
Lo

White

o That most of the teachers be white

: your answer sheet, INTERVI,EWER--REPE‘AT_ QUESTION AND
_ CHOIGES. | | -
30_.. Question nu.mber .thirty. INO;N, Iam édlng to glve you just
o a few minutes to wr.lte down what, ln..your opinion, are the
. one or two .most imponant things thét rnake a teacher a "good" ’
teacher. Use the lines prbviéed on your answer sheet t§ :
Iar_xswér this iqu_estlon‘.. .;NTH‘.VIEWE_R_--;PAU‘S_E_ TH.REB MINUTES.
Q . o LT e N

e .

| That about half the teachers be blac}c__'arid,_half be "5 AN

. Tnat all of the teachers be whlte c ‘.:: T

Place a checkmark ln the space next to your perference on a




31,

: ‘Questlon number thirty one. I would like you to write

down what you think are the one or two most important

things that make a teacher:a "bad" teacher. Again, use

- .just the llnes on your anzwer sheet for this quesflon.
INTERVIEWER--PAUSE THREE MINUTES, ANNOUNCE TIME .
' 18 UP AND THAT YOU ARE GOING TO COLLECi_‘ THE

' ANSWER SHEETS NOW. .

- ~ -
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4, Subjects often taught in public school

d 2 3
Very Somewhat . No
Subject Important Important Unimportant Opinion
) f
~A. English
B. History
C. Mathematics,
" Arithmetic’
D. American govern-
ments Clvics
E. Scigance courses
F. Music gnd Art
G. - Typing. .
H. Yoreign Languagesg -
I. Gym, thysical v ‘ ‘ ‘
Education . ‘ :
J. Reniedlal reading
K. Health education
_-ﬁ
L, Cooking, sewing
and other nome-~
making courses
M. Auto mechanics
N. Driver training
O. Metel work, wood
work & other shop
courses i
2

N 3




5. School activities .

| 2 3 4 5
Very Somewhat . Not No
Activity Important Important Important Undesjrable Opinion
/ '
A. Picnics & other
soclal events
B. -Singing groups-
chorus
C. School dances
D. Field trips to
places llke Congress
& the _White House
E. Baskgtball feams
F. Football teams
G. Craft & hobby
: groups
H. Fund drives for money
for activities like Red
Cross, Heart Fund, etc
I. School Band
J. Parent-teacher
meetings
-3~
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6, Probiems in schools .
1 : 2 3
Problem Serious ‘Not
Problem ° Serious_Problem Don't Know
§
A. Overcrowded schools
B, -Poor discipline of students] .
- C, Schbols too far away from
hpme .
D. Poor quality teachers
E. Outside interference in
running the schools
F. Too mt_:ch'émphasis (o)
sports - /
G. Not enough different
courses offered
H. Inadequate ‘school lunch
program
I. Teachers not allowed to
. run their classes the way
they see fit
J. Students don't learn .
enough '
K. Opinions of students not. -
respectad by princlpals
& teachers
L. Schools are run for the
benefit of parents in-
stead of for the benefit
——0f studnnts — -




7. Goals for a good school

| 1 o2 .3 4
Very Somewhat Not Very No

Important Important Important Opinion

/

Goals

‘A. A good schoo! should have
a low drop-out rate

B. A good school should offer
students courses they are
interested in, even if these
courses are different from
those in a standard school

program.

C. A good school provides in-
dividual instruction to its

" pupils whenever necessary

and posslb‘le . ‘

D. A good school makes teach-
ing students how to read
its most important job.

E. A good school has small
classes, :

F. A good school gives parents
a chance to participate in
school activities.

. G. A good school makes a
student want to get high
grades,

H. A good school should let
students have a good deal
" of responsibility in running
their own school. .

I. A good school should be able | R
to provide a student with as- )
sistance when the student ha

personel problems.
J. A good school teaches a stu-
dent to take pride in himself

& his work.

RC 150




8. __:_Agree strongly .
—_ Agree .
___ Disagree
___Dlsag.ree strongly /
—___Nc opinion |
| 9, - Agree strongly
___ Agree
_'_"'-__DTsag—reé
____ ‘Disagree strongly

No Bptnlon
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10, __Agrée éfrongly -
___ Agree
____ Disagree
___Disagree strc.mgl_y. .

___No opinion

11, Agree strongly

Agree

—_ - Disagree

Disagree strongly

No opinion




12, __;_Agree strongly
___ - Agree .
____Disagree
___Disaéree strongly f

__No opinion

13. - Agree strongly
___ Agree
__is'lsa_gre.e
___ - Disagree strongly
__No‘oplnlon
T
14, ____ Agree strongly ”

Agree

'Dlsagree
Disagrée strongly -
No opinion

15. Agree strongly

Agree

- _Disagree A -

Disagree strongly

No opinion




16>. Agree strongly '
| _Agx;ee .
Disagree
Disagree strongly

No opinion )
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19, Yes
- No
___Don't know
20, best grades
slow learners

should be the same for both groups

no opinion




21, Yes

No .

—_Don't Know

------------------------------- ,b-—--——-———-——..—-_--——.l.--—-—-—-———--...—

22, Yes

No

Don't Xnow

No

Dbn't Know

No

Don't Know

- 28, | Yes

NOf

Don't Know

26, ______ Yes I .
No

Dont' Know




27, ______ greatdeal
____ good deal
not very much
none at all
______don't know

28. exéellent

" good

" fair

o
poo

;ic;ﬁ"t know
29, __ that ali of the teacﬁers be bléck '

that most of the feachers be black

-that ai)out half the teachers be black & half be white

that most of the tee;c.}_)ers be white

that all of the teachers be white

no oylnion/doesn't matter

“10-
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Lo " FORT LINCOLN CODE BOOK .
e o © (ADULT SAMPLEY * '

CARD 1

Columns 1, 2, 3 = Interview Number i SRR

"+ Column 4

_ Column §
it " ".- h /

T la,

R D T

. B
.' ) .‘
o

APPENDIX F

i.

-0,
1.
S 2ae
_ 3.‘
e 4,
N

6.

."_ '9.

" .Question =
 Number_ -

"7
. B

= Study Nurr_tber '

Adult "
Students o xL

' m IntervieWer Number

Kelley | R
Spelghts " i
Harrls . - "
~ Stouvall -
Mc Leod
Smith . -
“Bucksell -7
Wvan
152 A L
Wright Moo omn T

1

. 5 .

0.
1,
C 24
L3,
LA,
-. 8,

6.

9.

Yes

No

Inapproprlate

1 child )
2 children . -
3 children

4 children . .
S children

6 children

7 children

8 children : e o
.9 or more chlldren. A

160
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How many children do you have and how old
-, are they? Tt

: Do you have any children who are exghteen or R
e younger? ‘ ' v . .

PR
1

- ———————

e Ale Load . t



Card

" Column

e

BEEST ) o

Question

Number

.'-2.‘

- 3a, _

. How long have you !ived in this neighborhood (total)?
(developed from questions 2. & .sb )

1-. 1 year or less - (
2, 1-p5years s
3. 5 or more years.,

. Did you live in this general nelghborhood before
you moved to this house {apartment) ?

1. Yes
5. No

" Can you tell me the highest grade of school that’

you completed ?

1. : None to 8 yrs.

o2 .8 =11yrs,

.. 8, .H.S. Graduate,

e 4, .H.S. Graduate plus vocational training,

5, . H.8, Graduate plus academic training.
6., 1 =3 yrs. College, .

o 7. .Coilege Graduate.

8. Don't know, no reply‘.

‘Sex of Responder.t Oaased on in‘tewlewer . '
checkllst No. 6) - P P

,_1.' Male __: ".{ -
2. Female T PAE R Ot

* ! Are you working at the present tlme? (Based on IR
‘Sa.and 6a,&6c) ' . e . .

, . Yes

. No

) Housewife T I AT
i ~'.Don't know, no reply. Y S R




. Card  Question
- Column Number

'0.'

i,

3.
4,
S.
6.
7.
‘ 9.

RN
oy

4,
. 5.

.
.
’
v
v
FC
. ! N RE)
' .
AR D o, "
‘ ’ K (Y
PR . .
- 7.
o . 4 .
. . [
v A
o o (I
. o .
.) ! T e
U ) VL .
i ' .. .
i
. -

' ....' 3- ‘
. 8killed Labor

. Sales - Clerical e
1@, . Professional - Managerial FREERANE
T .
N 8.
E 9.__=

What is your present job or last job? (Based
‘on questions Sb, 5c, 6b 6d.) :

In«pprOpriate

Domestlc - Homemaking
Manual '

Se~'ice - Unskille?

Skilled Labor

Sales -~ Clerlcal

Professional ~ Managerial
Teacher - Professional Educator
Other.

Don't know, no reply.

7a. - "Is there anyone else In the house who 18 employedL
: (Based on questions 6e & 6f, ) - .

2

. No one else employed lnappLOprlate o
. Demestlc , R
-~ Manval

Service ~ Unskllled

Teacher - Professional Educator

. Other .- PN "‘ RN ‘

Don 't know no reply. .

s
L
e
‘
A
> Y
¢ Yo £
L N
N . .
LA S . :
. 1
. \
“ ey N
il3- . A
N .




29

“E,
" F'

’ Gc

) :-3 H.

BRI Y D

K.

“‘M'

28 . N.

163 " o ‘

- Question
" -Number
8. .. Now, Iam going to read you a list of subjects which . -
are often taught {n public schools. Do you think it
" is very important to offer these subjects, somewhat
important,’or unfmportant ? .
 Very Somowhat No
Subject Important Important’ Unimportant Opinion
’ 1 3 S 9
) A, English T
B. lstory
C. Mathematics,
arithmetic

" . D. American government,

Clvics

Sc.ence courses

Music and Art

Typing

Foreign languages .

I.

Gym, physlical
education

Il"

Remed!lal reading

Health education

;L

Cooking, sewing,
& cther homemaklng
coursns

Auto mechaﬁIcs

Driver training

Metal work, wood
work and other
shop courses




35

33 -

39

o
.A“.; 31'..... .

R VI

34 - E.

Y A

Question
Number_

9, fBes‘ides teaching, most schopls have cther .actlvmes
- of varfous kinds. I would like you to tell me if you

think these activities are very important, Important,
not important, or if-the activities are-completely
undesirable, '

Activity

Very
Important Important Important

Somewhat

Not

Undesir-
able

No

I

Oplnion

1

3

5

7

9

A,

Parent-—_teacher
meetings

S lﬂg.(ng groups-
chorus

School dances -

Field trips to
places like Con-

. gress ang the

White Houso

Basketball teams

U

Foothall teams

G,

Craft & hobby
groups

‘K.

Fund drives for
money for activ-
ities like Red
Cross, the Heart
Fund, etc,

School band.

i’lcnlcs and
other soclal .
events '




ST Card Question
" CoJumn Number.

‘10, . - All schools have some problems, but not all have the
same problems, Which if-any, of the following do _
R .~ - . you feel are serlous problems for the s:hools serving -
P A this neighborhood ? o ' '

Lol ST - Serlous  Serfous  Don't Know, - -
S ' Problem Problem Problem Maybe
‘ ‘ -1 5 9

10 A. Overcrowded schools

: 41 .}w B. Poor discipline of siudents
; 42 ' ._: C. Schools too far away

e T from home
S 43 " D. Poor quality teachers

44 - B. Outslde interference in
T running the schools

‘ 45 F. Too much emphasis on
oo sports

"4 . -7 G. Not enough different
L courses offered

47 O H, Inadequate school = - IR PR AR
- %+ lunch program S '

D 48 : 1. Teachers not allowed
TRl Y to run thelr classes the
Sriors 0 i o way they see fit,

,inio 49 1. Children don't learn
L T 0T enough '




Card

. Column

50

i:» .. should offer stu-
. dents courses they] :

2T,

s

Question

Number

. '11 to 21, Tam going to list some doais that some people think

.

T

R

55

AT

Goals Important Important Important = Opinion

. should be Important goals for a good school, T would -.-:
like you to tell me if you think each of these goals is .

"VERY IMPORTANT, SOMEWIIAT IMPORTANT, OR NOT
VERY IMPORTANT,

Very Somewhat Not Very No

11,

‘eshould have a low

1 - 3 5 9

A good school

drop-out rate,

" courses & pro-
grams for adults

A good school
should have

in the community

- standard school

A good school ST ISR

are interested in,
even If these
courses are differ-
ent from those In a

program,

'A goed school pro-

" Instruction to fts |- - ‘

vides individual

puplls whenever
necessary and
possible,

15,

A good school

makes teaching ) SERP
students how to . R o
read its most S
important job.

A good school has
small classes,

x '-7;. EE ) fan
166 [




- Card

' Column Number

11 to 21.
: (cont'd.)_

- - Goals

. Question e

Very © Somewhat Not Very
Important Important Importan.

No

Opinton =~ .

“i.. 8§8. .. .17. A good school
SR glves parents a
., . chance to partici-
pate in school
activitles.

1 3 5

9 3

* 87 ... 18, A gvod school
...~ - makes a student
want to get high
grades,

' 88 . .19, A good school
o T should let students
have a good deal
of responsibility
in running their
- own school,

e

20, A good school
N ", (should be able to
< s oo provide a student
' L . with assistance
when the student
has personal
problems.

ETNES

" 60 21, A good school
Cml s teaches a student
oo, to take pride In
o ' himself and his .
' workn } -

o . - “_1
' IR
' R TR N 5
T o L ‘ R
. . o T
: 6T
Kl R e .. v
B R I
. e _‘;
N ] .

- o e e B T




.~ Card | - Question _ R
- Colurn Number . : '_ ‘ SR

61 - .22, . _""A school program should be planned so that each_‘ -
. . - student can move from grade to grade as quickly
. " or as slowly as his ability and progress allow",

- 1. Agree strongly.
R . 3. Agree, E S .
5, ~Dlisagree. L
N L 7. Dlsagree strongly, ‘ S
’.._;’ L ....... 8. Noopinion, don't know.‘-

62 .-t 28 “* 1The .chool should have a program for chlldren
P .beginning at age 3," DA
so.woypelc o1, Agree strongly .
Tttt 3. Agree,
ST 5. Disagree,
7. Disagree strongly,
9, No opinion, don't know.

68 ';fi:r-':.‘; 24,7 ; ‘"The school should keep parents mformgd about R
‘ R Ch T what their children are being tauqht."'_-_; o L

1,  Agree strongly. T S,
3. Agree, , B RS RO
5. Disagree, : B U BRI

SRR - 7. Disagree strongly.
" .9, No opinion, don't know,

e

. 64 '25.‘»’.' " "The school should provide {nstructfon to parents , . "~ .
o - . about how to help t"eir children at home." - ;.

-1, Agree strongly.
3., Agree,

-5, Dlsagree, R L
7. Disagree strongly, : e
9, No opinion, don't know, . -

T T 688 T .26.. "+ “Grades and report cards should be eliminated and
B T “_“‘_'.:- - parent-teacher conferences should be held at .
L Y Lo :least twlce each year instead. L e

L e X- _ Agree strongly. - e
Lol e 8, Agrees L
T sioe v - 8, Disagree
S e e 7. Digagree strongly. AR
©'7.o 7.7Vt 8, No opinlon, don't know,:

e T T 168




‘ Card:  Question v : ' o ) C
5o Column _Number ‘

28 66 - 27 "Older students should have the oppor vnlty to tutor, ‘
©.. .+ i orin other ways help younger chudren. "

S ".1. Agree strongly.
. ;",jF;{"‘ ':' R - 3. Abree.'
' Co T S 5. Disagree,
St e s Tt 7. Disagree strongly.
o P 9. No opinion, don't know,

67 .. . 28, .-"The school should contain facilities that canbe . ... -
¢ mP ot 0+ used by the people .in the community as wellas |
. for school activities, for example, swimming - N

. pools, auditoriums and meeting rooms," .= " ¢

1. ‘Agree strongly.
- 3. Agree. '
5. Disagree,
7. Disagree strongly.
9. No opinion, don't know.

"A health clinic which ts made available to every-"
.+.--one in the community should be located in each
‘.._.school " o . IR

1. . Agree strongly. o
3. Agree.

5. Disagree, A R
7. Disagree strongly. T
8. No opinion, don't kncw, ' - S

R TR PV L Do good school should back up its teachers when
P R the teachers discipll students. Do

..: 1, Agree strongly.

SR 3. Agree,

e - §. Disagree.

. st . 7. Disagree strongly. :

\ TG 9. . No oplnlon, don't know.

A 70 : oA, " "Do you think schools should teach sox educatlon?" ‘
Lo S ";-._..,1. Yes . I

:." \,““,,.' ‘.'. . ;'l' ‘.j l.' '. . '5' - NO i H :‘ " . '-l ‘ - ' e "‘('

L Toon I LE b ey Don'tkmows (7 O

\,1 KA t”-io-."' ' : ‘,{ .' ' s L '

| -169 . '




...+ Card- Question |
: . Column  _Number

71 o .2!7:'-32\. ' "Do¢ you think that schools should teach students
o . -."., about the dangers of drugs, alcohol, and
L smoking?" T

1. Yes 3
5 . NO ) . ‘ e e -
9. Don't know. , o

“ 92" .33, - "Do you think a school should provide advanced ' .
© Il o li.i . classes for students. who learn more qulckly
_j- than others?" . ,

1_.' ~ Yes
5. NO ' WAt L
9. Don't know, : TR

"Do you think that the best teachers and smallest "=
.% . classes should go to the students who getthe : © |

" .+ . best grades or to the students who have the

hardest time leaming?"

1.' Best grades. -
2., Slow learners. T S
3. Should be the same for both groups, ...~

9. . No opinion,. ;.
R Do you think schools should hire teacher aldes
ow DU from the local community to assist teachers In.
Ce . the clzss room?" R
1. Yes R
5. . No RN

9. Don't know,

L 78 07 36, . - "Do you think the school system for the new Fort
S e 7070 Lincoln project should be part of the D. ¢, school
' R 'i system or do you think the new project should o

have its own separate school system?" '

Gl 1. Part of the D,C, system, .. .-
SRR B e . -8, Separate system,

- 7. Other. . ) A . .

1.9, +No oplnlon, don't know.- e

PP R

o N A

o



O o emom e

Columns 1, 2, 3 = Interviewer Number S S

' Study Number

. Column 4 |

Interviewer Number = - - Lol

Column 5

- Cad - Question
. Column ~ _Number

‘ 6 " »""37. o - "Do you think parents should particlpate in the

.. hiring of teachers and other people who work
o - ln the schools ?" 5
R 1.  Yes

' S - 9. Don' t know,

7 S 38., R '&"Do you think pupils should be allowed to have", %“‘b
SE L kA say in choosing their own teachers?" .
':“"_ ’ A. 5| NO - '. o " P ';:' .
: -'-’;:' g9, - Don't know, R L

L 8 ot 39_'.\'- ... "If you were free to do 50 would you llke to go B L
.7 <) Usettle In another country?“ BRI U

€. No S ‘ (AP
.9, Don't know. . RS

Sre s 09 e Al .‘:":'., "In general, how much trust and confidence do

Do S REEIE 3 .you hava In the wisdom of the American people

' AR ’ Vo when lt comes to- maklng polltlcal declslons?", o
L e , ot _"f '- R : s . . ‘

T et b, Great deal, " - o e ‘
IR RERR VN o S 2. . Good deal, AR N L ,"..
L P e 3, .Not very much, 0 it e B R
' Loy S04, None at all, SRR N R
\". T A 9, Don't Kiow, - et o T T

o (. ) 1 . S
. ' i .
L .« [ L]
« s I 0y
o - L. x i . }
. < [ Y . . W
. . . " . P A
. L e E .‘,) K v P
[ -7 L ! . . 1
; . .. 1 . . . 0
g 7 P ‘ T B 0
K , o : 3 L BRI 4 R Lt ) B . A
' RPN T e Tl ‘. T
] 'S - S * Loatoe oo . [ i
B T AU A -_.-12-. N
N i [P Lo s . .
. Sl . . ' L s : :
. S SRR ?
\




Question

1 ’ - Card
SRR Number

Column

w0 A

Y
2,
3!
4'
9.

9"

1.
2,
3.
4

I

. Poor.

Raclal Group.

" Other.

'-"f.'l‘_“". Sex of Respondent (See Card 1, no. S).'

2,

.."4:'.. '," i 5.. .

"In general huw would you rate the quality of the N
schools serving your neighborhood no* v?" S

/ ;
Excellent .

Good.
Falr.

Don't know,

e (These euestions are not coded.)

44. ."In a school in which most of the students are S
- {,:black, whlch of the following would you prefer?" S

" That all of the teachers be black.,
- That most of the teachers be black.,
_That about half the teachers be black

and half be white,

~ That most of the teachers should be whlte. ‘
That all of the teachers be white. ) S

No opinion, don't know. v f._ "“',.-‘ ';

Black . I L N L,
White o o i . ." _'-‘, R P
Oriental T e -

. Interviewer's estimate of soclo-economlc lncome .
group of the respondent. : :

. Poverty Income group,

Lower middle {ncome group,
Middle income group. e
Upper middle Income qroup. L
Upper {ncome group, - -

a7z



© Card " Question . . . S
. Column '~ _Number . ‘ SR T

14 o 4, ', _ How would you rate the responsiveness of the
o o person tha(t you interviewed?

s 1. Very responsive. T e
\ IR 3. Generally responsive, . i T
'-,5. Unresporisive. R PR

How would you rate the hone ty of thege' L

' -‘1.. Very honest.
2, Generally honest, -
3, Twould questlon honesty. R

\ Your estimate of respondent's age. o

,: ‘1. 220 =29 yrs. ¢
'-2.;‘ 30 = 39 yrs, ",
8,7, 40 = 49.y1s, 7 -
) 50 59 YIS,

R
0
',
. . ‘\-
N - - ; LI . ‘
‘ - . .
. . R S . . .
r o o . . - , N
L} i 1 ¢ A
. o . v . 151‘ P v '
- . . T .
. . e
. . .
[ Y 1 i - .. + ' i v .
_l\ . . ~ by «
. - v . .
- > '»I. . A . P i F] ) '
N N " B
v . . 1 - ‘ o
- . . ) . . :
L [N . . * e . . 5 , f
r . ' . ' PR ' ' i : v ' )
AT . . - t . .
] 4 ' - . . r . N
. ' ? L “ . .
' . ’ . N ‘ B . o .y v -
i v Y . ) . -
t . . . v . 0
R ~ $o, : : N . ‘
‘ ) . oy - - . . L N Yoo
¢ ol . o . e Coou -
S Cor .t . L, o N . ) )
cTLe I8 . . . [ B ' EIIEN . e X LR B ' .
] oo, oL L . T H E e : . Lo, . e N ..
. . R 4 e LN . . "~ K . . - P N
. - L D T | I . . . T t o e ! A . . B
. . . [ o BN L . o LT



APPENDIX G

FORT LINCOLN CODE BOOK
© (STUDENT SAMPIE)

/
Interview Number

" Columns 1, 2, 3

Column 4 = Study Number
1. Adult Sample
2. Student Sample
5 »Column 5 = Interviewer Teams
T 1. Wynn, Smith (McKinley H.S.) .
2. Stovall, Kelley (Langley Jr. H.)
3. Stovall, Smith (Bachus Jr. H.)
Card '_ buestion ) ' ' ) '
Column ~ _Number ‘
6 "_" S T sex
1. Male
2. Temale
7 L 2y L age
SN o S0, 11 yrs. or younger. R
' oo 01, 12yrs, . -
2, 13 yrs. .
T T L 4, 15 yrs, '
. S, lsyrs.
"o T 6, 17 yrs.
g s . 7. 18yrs. o
8. 19yrs.
. .9, 20 yrs. or older. .
8 3. Grade in School.

" -1, 7th Grade, .
-2, 8th Grade,
3. 9th Grade,

4, 10th Grade.

5. 11th Grade,

.6, _12th Grade.

174




Zard Question

Co.amn Number
4. Subjects often taught_ {n public school.
(' - Very  Somewhat _ No
Subiect Important Important Unimportant Opinion
1 3 ) 9
9 A. English
10 . B. History
11 C. Mathematics,
Arithmetic
Y D. American Govern-

ment, Clvics

B 13 (E. Sclence courses
14 : “F. Music and Art
SR 15 ' ~ G. Typing
| 16 ._ H. Foreign I_anguéges
17 1. Gym, Physical
Education
18 . J. Remedial reading
19 . K. Health education
>20.1 —L- Cooking, sewing

and other home-
making courses

21 - M. Auto mechanics
22 N. Driver training
23 - O, Metal work, wood
work & other shop
courses
-2-




Card
Column

24
25

26

27

r

.29

30

31

32
33

Question

Number
5, " School actlvitles.
‘ . Very Somewhat Not Undesir- No
Activity Important Important Important able QOplinion

1 : 3 5 7 ‘9

A, Picnilcs & other
social events

B. . Singing groups=-
chorus

C. _School -da nces

D, Field trips to

' places like

_ Congress & the
' White House

, E. Basketball teams

F. TFootball teams

G. Craft & hobby
groups

H. Fund drives for
money for activ-
ities like Red
Cross, Heart
Fund, etc.

I. School Band

J. Parent~-teacher
- meetings




Card" Question

"Column Number
6. Problems {n schools,’
, ' ‘ Not
o Serlous - Serious
Problem , Problem  Problem Don't Know
- ' 1 5 9
34 ‘ A, Overcrowded schools
35 . B. Poor disclpline of
: -students
36 ‘. ~ €. Schools too far away
: from home '
37 3 D. Poor quality teachers
38 . E. Outside interference

i in running the schools

39 - - F. Too much emphasis
: " on sports ‘
o 40 . G. Not enough different

courses offered

41 | "~ H. Inadequate school
: lunch program

42 "1, Teachers not allowed
‘ to run their classes
the way they see fit

43 g J. Students don't leamn
: enough
44 K. Opinions of students

not respected by prin-
cipals & teachers

45 L.. Schools are run for the o

‘ _ benefit of parents in- : ' ) .
stead of for benefit - - ’

of students

177 -




Card-
Column

Questlon . | 178

Number

46

47

8
C 49

so

.51

54

L)

7. Goals for a. good s'chool.

Very Somewhat Not-Very No
Goals Important Important Iniportant  Cpinlon
" 1 3 5 9

A. A goodschool should
have a lowdrop-outrate,

B. A good schooi should
offer studenis courses

. they are {nterested in,
even if these courses
are different from those
in a standard school
“program,

C. A good school provides
‘Individual instructionto

l its pupils whenever
necessaryand possible,

D, A good school makes

teaching students how to
read its most important
. Job. 8

E. A gcod school has .
small classes. o

F. A good school gives

parents a chance to par-
ticiprte in school
activitles,

G. A good school makes a
student want to get
high grades.

H. Agoodschool should let
students have a good
deal of responsibility in
running theirown school,

1.' A goodschool should be , ‘ ‘
. able to provide a student -
withassistance when
the student has personal
problems. -

M A good school teaches a
gstudenttotake pride in
himself & his work,’

-5.-



Card’ Question
~ Column Number
56 8._
s7 . e,
N "
88 10,
58 11, -
60 . . 12,

179

"A school program should be planned so that each
student can move from grade to grade as quickly
.or as slowly as his ability and pro¢ress allow",

W ] 1 W s

O~ N W e

1.
’ 3'-

5.
7.
9.

O NN W s
« = e .

/ .
Agree strongly.

Agree. " |
Disagree.

Disagree strongly.

. ' No opinjon, don't know,

" "The schoo! should have a program for children
~ beginning at age 3."

Agree strongly.

Agree.

Disagree,

Disagree strongly.
No opinion, don't know,

" “The school should keep parents informed about
.~ what their children are being taught," . '

Agree strongly.
Agree. ’
Disagree,
Disagree strongly.

_No opinion, don't know.

""The school should provide instruction to parents o
- about how to help their children at home." '

Agree strongly. )
Agree. .
Disagree. .

Disagrec strongly.

No opinlon, don't know,

"Instead of receiving report cards, students and

' teachers should have regular times when they

get together to discuss what the student {s

-learning, " .
1, Agrec strongly.
3. Agree,
5. Disagree.
.7. Disagrece strongly.
9,

No opinion, don't know.

6= .



180

Card Question

Column . _Number
61 ‘ 13. - "Older students should have the opportunity to
: ‘tutor, or in other ways help younger children."
‘ / | .
1. Agree strongly.
3. Agree.
5. Disagree.
7. Disagree strongly.
9. No opinion, don't know.
6'2' 14. * "The school should contain facilities that can be
~ used by the people in the community as well as
. for school activities, for example, swimming
T _ pools, auditoriums and meeting rooms."
"1, Agree strongly.
R 3. Agree,
I — S. Disagree.
T 7. Disagree strongly.
9. No opinion, don't know,
63 15 N " health clintc which is made available to every=-
I " . .. one in the community should be located in each
" school." ' - ' ‘
1. Agree strongly.
3. Agree.
5, - Disagree.
7. Disagree strongly.
9. No opinion, don't know,
© 64 o 16. - A good' school should back up its teachers when
: = thg teachers discipllne. students,”
. ’ ' o '
- 1., Agree strongly.
3. Agree,
. 5. Disagree.
T . o 4 ) 7. Disagree strongly.
S o, . 9. No opinfon, don't know.
65 , 17, "Do you think schools should teach sex education?"
2 1. Yes

-9, Don't know,

-7-



Card Question

Column Number
66 18,

. &7 19,

68 20,
89 21

70 22,

" "Do you think that schools should teach students

about the dangers of drugs, alcohol, and
smoking?" :

1. Yes
5. No .
9. Don't know.

"Do you think a school should provide advanced

. .classes for students who learn more qulckly
than others 7"

l. Yes
. 5., No
9, Don't know,

“Do you think that the best teachers and smallest

. classes should go to the students who get the
. best grades or to the students who have the

hardest time learning ?"

'l, Best grades.

2. Slow leamners.,

3. Should be the same for both groups.
‘9. No opinion,

) Do you think school facilities, such as gyni= o
~+ nasiums, auditoriums, and meeting rooms, .

.should be open to students on weeknights

. and weekends e

1. Yes
§. No
g8, . Don't know.

. "Do you think schools should hire teacher aldes

from the local community to assist teachers
In the class room (

1. Yes.
5. No _
9, Don't know,

181



Card Question'
Column Number
7 23,
72 24,
73 2s)
74 . 26,
75 - 27,

76

28.

182

"Do you think your students government should
play a larger part in running your school?"

1. Yes
5. No .
9. Don't know.

"Do you think parents should participate in the
hiring of teachers and other people who work
in the schools ?"

1. Yes
5. Neo
9. Don't know,

"Do you think pupils should be allowed to have .
. a say in choosing their own teachers 7"

"1, Yes
5. No
9. Don't know.

“If you were free to do so would you like to go
. settle in another country ?"

1. Yes
5. . No
9. Don't know,

" "In general, how much trust and confidence do
- you have [n the wisdom of the Amerlcan people
_ when it comes to making ‘pol‘itical decisions ?"

.1, Great deal.
2. Good deal.
3. Not very much,
4, None at all, -
9., Don't know.,

 “In genieral, how would you ratoe the quality of

this school ?"

}. Excellont,

2. Good.
= .3. Falr,
. 4, Poor,

9, Don't know,'
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Card Question
Column - _Number

77 29, " "In a school is which most of the students are |
black, which of the following would you prefer?"

1. A1) of the teachers be black.

2. Most of the teachers be black.

3. About half of the teachers be black
and half be white.

That most of the teachers be white,
That all of the teachers be white,

4
5
9. - No opinion, doesn't matter.

78 - 30. . What in your opinion, are the one or two most
a e . - .~ important things that make a teacher a "good"
o - teacher, .

~ (Not coded)

©.79 . 381, " - Wnhat, in your opinion, are the one or two most |
- ' ’ .1 {mportant things that make a teacher a "bad"
3 teacher. ' o :

O . (Not ceded)."
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