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REPORT SUMMARY

The contents of this report {nclude the evolution of the Project ABLE
three=year soclial studies curriculum for vocational students. It traces
this development from the early meetings held by the advisory panel which
set genera) soclal studies objectives for non-college bound students, through
the writing of specific learning unlts designed to meet those behaviorlal
goals, to the present activity of continued development and revision of
learning materials. Particular attention Is pald to the attempts at Iﬁple-
mentétlon'and the problems associated with the evaluation of these learning
unlts in an experlmental.classroom situatlon during the 1968«1965 school yesr

{n Guincy, Massachusetts.,
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RATIONALE FOR THE SOCIAL STUDIES CURRICULUM

Project ABLE Soclal Studles

In recent years curriculum revision in all areas of education has been
stimulated by the reaiization that many of the traditional objectives and
teaching strategles need to be updated, For this purpose, the Project ABLE
Soclal Studies curriculum has tried to adapt the pedagoglcal principles of
the new social studies to meet the needs of the vocational-technlcal students
whom the ABLE curriculum will serve.

ProJect ABLE, in general, has defined four major areas of educational
objectives for itself. These are: (a) specific vocational objectlives,
(b} general vocational objectives, {c) citlzenship objectives, (d) knowl-
edge objectives, and (e} self-fulfillment objectlves. The social studles
focus primarily on the last four obJectlvqs. '

GENERAL VOCATIONAL OBJECTIVES

Thls domain of objectives.,.has been described In the broad categorles
of knowledge pertalning to: (1) choosing a career; (2) forging & career;
and (3) demonstrating basic vocatlonal skills. It Is evident that these
general knowledges are Intended to ald the individual In estimating his own
capabilities, and also in surveyling the occupational possibllities avallable
to him. Additlonaily, they Include such areas as work hablts and attltudes,
and certaln basic forms of adjustment to the work situation, Finally they
include &8 number of very lmportant knowledges that are general to a variety
of occupatlons, which may be called “technological knowledge'!, Some of these
objectives are normauly cons ldered part of ''gutdance' and do not pertaln to
the soclal studles area, Thic Is true of the knowledge of the individualls
own abilitlies and Interests, and other information contributling to seif=
knowledge and solf—develophent. But others of these ob;ectlves legltimately
may be classifled In the "social studies' area. These pertaln to such compo~
nents as the nature of occupations, salarles, progression, mobllity, lsbor-
management relations, how goods ara produced, how money Is employed, as well
as certain general vocatlonal skills and work habits. In other words, the
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socfal studies area is concerned with Imparting the basic knowledge about
vocatlonal trends and changes so that graduates can adapt these constant
changes when they accept responsibility in the world of work,

CITI2ENSHIP OBJECTIVES

it Is the job of the social studles curriculum to provide a basis for

responsible citizenship, ABLE planners believe that the selection of content
.In thls area should emphaslize the highly probable decislons and responsibili--.
tles to be taken by an adult with a family. ln other words, ''cltizenship
tralning'! or “civic education'' should include.,.!'the development of a set of
attltudes toward Indlviduals and groups, a way of arriving at decisions through
a rational declslon-making process, a personal value system In accordance
with a democratic credo, and a body of Informatlon about soclety and govern-
ment which can serve as the basis for a rational decisfon-making process in!
personal and clvic affalrs.! (Fenton, 1966) Both content and methods of
teaching ABLE Soclal Studies are therefore determined, to a large extent,

by the overall obJective of developing responsible citizens, The Important
dimensions of responsible citizenshlp Include:

l. Classas of human social activity, describable In the three prin-
clpal categories of {(a) participating in the forma) operatlons
of soclety; (b) facllitating and augmenting socletal operations;
and (¢) working to achieve social change,

‘2. Kinds of socletal goals toward which the activities of the Indi-
vidual are dlrected. Such activities, for example, may at one
time or another be primarlly directed at the ;ocletal goals of
safety and health, education, economic Qelfare, defense, or others.,

3. Jhe socjetal unit whose operations provide the target of the in=
dividual's actlvity, One thinks flrst of the family as an entity
‘which might e such a targst. .Others are pollitical, soclal, or
business Yiclubs'', local, state and natlonal governments, or even
world orgsnizations Iike those of the United Nations. {Gagne 1965)
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KNOWLEDGE OBJECTIVES

The selection of content for the ABLE Social Studles units fs primarlly
movi..tnd by the overall objective of developing ratlonal thought processes
which are so vital for responsible cltlzens in a democratic society. This
decision means that the materlals must be re}evant to the student's present
and future experlence and must be of Interest to the student, if they are to

'éncqurage reflection upon the values and modes of behavlor which our culture
deems Important, The particular historical Issues and trends to be studied
have been selected for thels capability to throw light on contemporary prob-
lems. The approprlate generallzations and concepts from the soclal sclence
disclplines are employed within these units to facilltate.rational analysis
of both past and contemporary problems. Only 1f the content of social studies
courses reflects the working adult's concern with various socletal groups
vhich affect him realistically will the student atquire the content base
necessary for making ratlfonal decisions in hls adult world,

SELF-FULFJLLMENT OBJECTIVES

Thls coﬁcept defies definftlions because It encompasses the wlde area of
satisfaction derived from leisure time activities. Leisure time has increased
significantly for many people and It becomes more apparent that educatlonal
programs should be‘deslgned to help people enjoy & satisfactory lelsuras,
Although the school cannot assume total responsiblility for Individual develop~
ment {n this area, it can provide guidellnes for the acquisltion of cognl~
tive skiils and various aress of social lnvolvement that lead to self develop=
ment.

The forward-lobklng Implications of selection from this domain may be
summarized 8s follows:

. Objectives nued to contsin a reasonably adequate representation
of tlterafure and the drema of history. For the Individual adult,
‘such activities may be reflected by his reading, watching movies
or television, listening to radio, attending the theaster.

2, Probislon shoul& be made for opportunities for the Indlvidual to
’ increase his appreciation of music and visval art.
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3. Opportunities should be provided for development of athletic skills
and appreclations. :

4. There'should be opportu ‘ties for development of individual skllls
that may be involved In hobbles, games, and other forms of recre-
ation.

HODE OF INQUIRY

A problem=solvina approach seems deslirable in vlew of the fact that
ABLE citizenshlip objectives emphasize the making of responsible decislons.
The student must develop the skills needed to evaluate any gliven lssue
through a ratlional decision-making process. Making the decisions Is
equally as Important as developing a backlcg of accura}e information upon
which to base these declslons. Th!s problem-solving emphasls has made the
histortan's mode of Inquiry the most Important criterion of content selection,
for It seems that the student might be best served by belng given the raw
data himself and learnlng.to ask his own questions rather than by belng
asked to master the conclusions of scholars about questlons which he only dimly
comprehends. .By learning not onily a set of facts but a mode of Inquiry the
student ought to be able to analyze similar relationships whenever he sces

them,

The historian's mode of Inquiry {s essentially an adaptation of the
sclentific method for use in the soclal sclences, or the formulation and
validation of hypotheses of a soclal tcience nature. It cunsists qf 8
number of cognitive skills combined In lngical order in the following six
steps (Fenton, [967): )

A Mode of Inqulry for the Soclal Sclences

1. Recognizing a problem from data
2, Formulating hypotheses

Asking analytical questions

Stating hypotheses
. Remalining aware of the tentative nature of hypothesas
3 Recognizing the logical Implications of hypotheses
k.,  Gathering date o .
 Deciding what dats will be needed

9
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Selecting or rejecting sources on the basis of a statement's

logical Implications
5. Analyzing, evaiuating and interpreting data
Selecting relevant data from the soyrces

Evaluating the sources
Determining th~ frame of reference of the author of a

source
Determining the accuracy 6f statements of fact
Interpreting the data
6. Evaluating the hy§0thesis in light of the data
Modifying the hypothesis, if necessary
Rejecting a logical implication unsupported by data
Restating the hypothesis

Stating a generalization

MATERIALS
The success of implementing ABLE objectives requires new materials to
supplement or replace the traditional textbook and Lo support ABLE objectives
and teachiny strategies which allow more active student participation in the
For many teachers neither the objectives nor the materials

learning process,
However, it is only recently that they

employed to achieve them are new.
have become an explicitly stated part of the teaching of history and social

studies, The use of source materials == documents, biographies, autobiog-

raphies, fiction, chronicles, case studies =~ and appropriate activities ==
simulation, role playing, discovery -- though not original with Project ABLE
or any other curricylum project, are absolutély.essential if students are to
practice the skills of a mode of inquiry and to make their own decisions on

a particular issue, {in addition to the printed page, supplementary 3judjo=
visual materials including films,'filmstripé, transparencies, records, tapes,

simulations games, models, and slides are employed to aid the students in

achieving specific skill and content objectives, The ABLE social studies

curriculum has relied heavily on such materials in order to encourage the
students to induce their own conclusions from a body of data, See Appendix

H.
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INDIVIDUALIZED INSTRUCTION .

It seems that the most'efflciént'way to achieve both the general voca=-
tional goals and the citizenship objectives for Project ABLE students is
through the vehicle of individualized instruction where each student can
work through units at his qwnfbace to maximize his own capabilities. The
learning experiences are ofgahfzed on a sequential basis and the student
progresses to a new learning experience only after he has mastered the pre-
vious one., This does not mean, however, that the individual student works
alone in his own cubicle, for isolation would defeat the citizenship objec-

tives which call for an understanding of group interaction.

Project ABLE Social Studies units have been arranged so that students
work inu:pendentiy to coilect the required information in a ''learning exper-
ience.!" Students usually‘ggthq} either in small groups of three or four or as
a whole class for the task of analyzing and evaluating the information col-
lected in order to reach a rational decisicr regarding the issue. It is this
combination of individual and smail group activity which accommodates an indi-
vidual's social need not on]if;o work alone but, at the same time, benefit
from the exchange of. ideas sﬁ.necessary in a problem=solving situation.
Through group interaction étftpé proper moment within his total learaing
‘experience, the student is:foréed to define his own attitudes and values,
analyze and possibly lncorporate confluctang opunlons, and then reach a de-
cision upon the particular issues at hand. It is this rational decision-
making process employed boghjln personal and group affairs which constitutes
responsible citizenship. ‘Tﬁﬁéugh the individualized learning process, the
student achieves learning'ﬁﬁ?t'objectlves in varying amounts of time. As
each objective is achieved, the student completes one segment of the struc-

‘tured learning process by submitt!ng to a diagnostically oriented evalua-

tion to check his progress. ‘

TEACHING STRATEGIES ‘ . |

Ié is obvious that the. teache - who is operating In a learner-centered
situation ba§ed on the hiétorian's moag of inquiry, and incorporating a
vast range of learning materials, plays a new and different role in the
classroom. . For example, teachers may interact with students on a tutorial




basls, as a resource person, a diagnosticlan or as a supervisor for para-
professional personnel. J

The teacher Is still a source of Information and a vital part of the
stqdent's learning bacause of the wealth and usefulness of his experience.
But he Is no longer the sole determinant nf what or how the student will
learn.> No longer will uniformity of learning activities suffice in the
classroom, Students now become more actively involved In the learning
process as they assume more respcnsibllity for thelr own ecducatlional de-
velopment. Even though the teacher [s still the flnal Judge of a student'§
performance, In his n2w rofe as a director of learning he shares with each
student the responsibility for acquiring meaningfu) classroom experiences.

Each student recelves one learning unit at a time. The learning unit
describes In behavioral terms what [ts objective is and then provides a
sequential set of learning experfences to quide the student to ths achleve-
ment of the objective. Widely varied leaming activitles included in the ‘
‘units are purposely desligned to facllitate content retentlon, to encourage
onalytlcnl thought, and to enhance student motlvation In the learning process.

Readling ass!gnments and related activities deslgned to facliltate the
acquisition of data zre spelied out for the student; flims, records. and
the 1fke are suggested; debates, panels, and discussion groups are outlined
to stimulate group Interaction In the declsion-making process. Within the
unit there cre scveral written assignments which the students are required
to hand 1n or to show to thelr teacher. When the student feels that he has
completed the unit to his own s:tlsfactlon, that is, that he feels he has
achleved the stated goals, he should go to the teacher, who will then ad-
minister some kind of evaluation activity for the unlt. This evaluation
may be an objJective or essay examination, a photo essay. an oral exam, or
the like. Then s_udent and teacher together will declde whether the student
has successfully attained the objectives of the unit and thus ‘vhether or
not he s ready to proceed to the next unit.

As the student proceeds through any unit he may choose to eliminate
some of the assignments IF he thinks that he can fulfil] the stateé objec~
tives without them, On the other hand he may choose to delve more deeply
Into the topic by completlng‘one of the optional phases of the unit or by

'91‘12



askling the teacher for additional material to supplement the learning
activity. The student also has the option of following the course of
study exactly as It has been set up In the learning units. Here again,
the. student plays an active role in directing his own learning. He and
the teacher can work together to tailor the units fo the individual stu-
dent's Interests, needs, and abilities. '

CUMULATIVE SEQUENCE

The three-year curriculum allows a student to continue to mature in these
attitudes and values within the realm of his ability; To carry out these
goals, the course content is structured at th(ee-lévels of learning. General
concepts were developed at the tenth grade level to introduce the student to
various social, political and cultural problems in diverse societies and the
process by which they were solved. A gradual specialization takes place in
the eleventh and twelfth grades so that upon completion of the curriculum,
fhe student is prepared to transfer these-concepts to a personal leveil. The
eleventh grade limits the study of concepts and treatment of cultural prob-
fems to a specific society = the U, S, The twelfth grade fimits further
these concepts to tﬁe role of the individual within that specific society.

An example of a topic continuum orn revolution is:

1. In the tenth grade, the student is introduced to a mode of inquiry
as a means of historical analysis. Because emphasis is placed on
decision-making and problem~solving, the student will need to
develop tools necessary for evaluation of problems. The student
will be given a problem~solving situation; then led to employ
the tools necessary to induce solutions to various social prob~
lems, Similar problems as treated by comparative cultures will
comprise content at the first level; the concept of ''revolution'
as occurring in Russia or Latin America might be considered --
what conditions contributed to the revolhtion, by whom was this
revolt led, what results were gained, and how were the lives of

the people altered?

2. In the elgventh grade, the second level deals with problem=solving

. - as encountered in a particular Eociety, namely the United States,

Here the concept of revolution is examined within an established
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political structure. The definltion of the terms must be made
clear == what faclors are used 2s gulidellines to effect change In
thls.indlvlduallsoclety. does the established government perm!t

a change by internal forces, and If so, how? The New Deal and/or
the Civil War can be used as vehlcles as a means of comprehending
radicat changes within the United States.

in the twelfth grede, the student will examine his attltudes and
values abtout his soclety; the forces which affect him and the
issues which confront him and Infiuence decislons In his dslly
life. At this level, value dilemmas will be posed to stimulate
ciass discussions; to help students think for themselves and re-
flect upon those values and attitudes wlth which they have been
rafsed. Continulng the study of revolution, the student would
now guestion the right of the individual to revolt =~ to what
degrc.  If any, can one loyally dissent? Does the Individual
possess the right to demonstrate, burn a draft card? How Is he
affect:u and on what values will his decisions concerning social
Issues be baued? '

1 ;‘;'_,;W T : "kl 14 —_
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HISTORY OF THE SOCIAL STUDIES CURRICULUM

The Soctal Studies Curriculum Committee began to state objectives and
discuss content for the Project ABLE Social Studles curriculum In January,
1966, The behavior objectives Indicated on nages 12-2) of the Second Quar-
terly Report, (Morrlson, 1965) and revised and implemented Into content
areas on pages 15-16 of "Curriculum Impllcations of the Study of Objectivas:
a Working Faper," 31 December 1965 (Gagne) were agreed upon by the com=
mittee as the framework for this curriculum, This brief "history' describes
how the objectives were decided upon by ihe orfginal panel members, how they
qulded the selection of content by the Quincy coordinator and the AIR developer
and how the Implementation and evaluation revision of the soclal studies
curriculum plans are being continued.

/it the first sesslon of the orlglnal commlttee, the following polnts
were agreed upon:

1. ObjJectlv: * for college bound and non-college students are
essentfally the same. '

2. " The organizing principles for the Project ABLE Soclal Studles
curriculum should be problem=solving and declsion-making using
Individuallzed In=truction.

"3, Traditiona) curricula structured along chronologica) lines and
the theory of the Yexpanding unlversc' are lnadequate,

L, The selacilon of speclflc content areas should met the followiny

' crlterla. =
s, Reievance to the student's present and future exparlonco
b, Interest to the student _
c. Volue clariflication--what cultures conslder important
d, Impartlng substantive knowledge of the soclal sclence disciplines

" @, >Teachlng lntellectual abllltles and skills of the soclal
' studles dlsclpllnes
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The criteria for selectlon content Is based upon Krathwohl. Bloom and
Maslc, Taxonomy uf Educational Objectives: the Classiflcatlion of Educa-

tional Goals, “andbook 11, Affective Domain,

" "The next stage of'plann!ng centered sbout the categorles of organizing
princlples. Declision-making for three major Institutions 1n the world
society ~~ namely, large groups, small groups and individusls, would be ex~
amined In grades 10, 11, and 12. These were transpnsed in area titles

_Yproblems of a World Soclety! 10th, '‘Problems of a Partlcular Society:

the Unlted States' {1th, and '‘The indlvidual in Soclety: an American"
12th, HMore traditional course titles were agreed upon to alleviate fears
of history Instructors that’tradlt!onal subjects were belng eliminated from
the currlculum. Speclfic content areas and toplcs for each grade were ten~
tatively discussed, and later used as the basls for final toplc selections,
It was assumed that the currlculum &eslgner would Incorporate Inter-disci-
plinary and cross-cuitural Information !ntq the development of the learning
units, emphasizing the movement away fion traditlional textbook teaching to
case studies, Interviews, use of origlnal source material, etc., used In
the tinew! sozlal studles. This meant the bulk of the courses were to be
structured arcund new materlals currently belng published and those In var-
jous stages of develoﬁﬁent In cu}rlr1lum cerrers throughaut the country.

8y November, 1965, the soclal studles ;urrlculum for the Quincy Voca~
tional-Technical School was progressing, Quincy teachers were responsitle
for the development of the initlal learning units which were Implemented as
a new program in September, 1967, Because of the heavy demand made on a
tcacherfs time, an additional full time staff mumbar was required to devslos
the remainder of Project ABLE materlals, This was accomplished in September,
1967 wheh ip AIR curriculum developer began coordinating the eleventh grade
social studies curriculum,

From this point the social studies curriculum was pri arlly o
combined effort of the Quincy coordlnatoi\ond the AIR currlculum
developer. Following the suggestions made by Dr, Gagne In the Third Quar-
terly Report, 1965, curriculum topics for each of tha throe gradu+ were
chosen. See Appendix 1. Selection In these areas emphasized the “nowledge
required for orobable decislions nnd.responslblllsles made by an adult with

: ﬂ- B T “ 17 o
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Multi-media and written materials were selected on the basis

, reading level and student interest,

and declslon-making skitls which
gach toplc bas Its own set of

(,) . a Job and family.
of thelr Inter-disciplinary approach
The overall objectlve was to develop inquiry
could be used independently by each student.

materials =~- the use of one textbook on vihich all classroom learning exper-

jences are based was eliminated.

Q
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IMPLEMENTATION

Septenber 1967 marked the fnltlal tryout of fhe new soclal studles
materials d2veloped during the previous summer by a team of Quincy High
School teachers. These learning unlts were used as lInstructional tools
In two 10th grade World Culturcs classes In the Quincy High School. About
60 students representing the vocational schobl popuiation were glven these.
ProjJect ABLE learning units., Although orlginally Intended as individual~
ized units, they were not used in an Indlividual learning situation. Time,
lack of adequate funds, Inappropriate class settings, all contributed to
the prevention of & test-revise-retest cycllﬁg of Individual instructional
modules prior to Implementation within the functloning system. These
classes were conducted ln a traditional setting, but because of the ABLE
units, more Inter-disclplinary, cross cultural and skill-oriented course

“content was emphasized than In the regular high school classas. However,

it became apparent that the original goals of Indlvlduallzed Instruction
ware not belng achleved.

] " As was prevlously mentloned. learnlng unlts had been developed In the
summer of 1967 by Quincy teachers but these were proven to be Inappropriate
In the world Cultures section. The units typical of nearly all ABLE'attempts
{n both academic and vocational areas, were too esoteric for a vocational
student to work through -~ the ltearning activities followed no loglcal pat-
tern, the readlng leve] was too advenced and It was [mpossible to use these

" in & self-Instructional sltuatlon. The time and effort devoted to the prep-

aration of these units was, however, enormous. Fortunately, the toplcs of
the unlts. as well s many resource ml;erlals ‘were later used In succes-
slve uctlvltles. ) ‘

A\ ‘the 1967-68 school yeer progressed. plans were made by the newly
cnployed curriculum deve!oper In Pittsburgh and the Qulncy co-ordinator
(teacher) to begin the revision of the 10th grade World Cultures units and

- plen the development of the |ith grade Amerlicen History uaits. See Appen-
~dix E. At thls time only one member of the Quincy staff was employed to

revise Project ABLE units. The membars of the staff who had wrked indus-

. triously durli:j the summer of 1967 were absorbed with the demanding schedule
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of full-time teaching dutles and, In the case of one member, chalrmanship
of the Socltal Studles Department.

~ In September 1968, a totally new environment for the Implementatlon
of tﬁe academic currlculum areas was created by‘settlng up an experimentai
classroom 1n the vocaticnal school. There ware twenty vocatlonal students
randomly selected for Projeﬁt ABLE lith grade, and twenty vocational stu-
dents rendomly selected for ProJect ABLE 10th grade academic classes.
Junior ABLE students met In the morming and sophomore ABLE students met
{n the afterncon. Each group spent approximately four hours using ABLE
indlvidualized Instructional materials In all four academic areas. For
the remainder of thelr day these students attended.shops and other classes
ln»the‘vocational school’ '

The double classroom, divided by a folding door, was located beside
the Project ABLE office., 1t contained bookcases, cupboards for fhe Instruc-
tional materlals and movable desks and carreis. The students were to have
complete mobllity within the classroom, However, thls mobi)ity was not
always used to the best advantage because inactivity of students was ob-
served. The environmental setting became increasingly borlng‘to the stu-
deﬁts. understandably so, because they spent four consecutive class periods
a day in one room. '

A sample set of the 11th grade materials was tested for a week on a
smal]l group (5) of Quincy students In May, 1968, Revisions were made based
on thls experiencs, As expected, actual use of the materials revealed both
thelr strengths and weaknesses: ) '

1) The roie of the teacher Is vital In an experlmental program,
o especlally when cast i{n a new role of guiding the use of self-
~ Instructional nnterlals ond placed In a position of using
inedequstely tcsted mdterials. Unless the teacher is an
sdvocate of the philosophy of the program, 1t Is difficult
to positively direct a student In his [eaEnlng experiences.,
At times there was a communicatlon lag not only between the
curriculum developer and the teacher, but with the offlecs
staff as a whole, whlch negated both the lnstructlon and
dcvclopment of some muterials.

I - - ° t .
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-There were several predictable outcomes concernlng the medla

of Instructlon. a) Students whose attentlon span for "academic'
subjects Is 1imited were boréd when using the same format In
studying fouf consecutive subjects In the same classroom!

b) There was too much emphasls placed on reading and writing
actlivitles. In some cases, fitms for actlvities were suggested
that elther didn't arrive on time or weren't used. It |s dIffi-
cult to write In such media because of timing, cost and avall-

_ abllity. When devices such as pictures, simulation games, role
- play were used In the learning experlences and evaluatlons, they

- usually 111iclted favorable response. ¢} Group actlvity, al-

3)

though written Into the soclal studies very extenslvely, seemed
to be successful only when supervised. Even though students have
every lntention of workisg out a problem, etc., they were easily
sldetracked. d) It Is a huge task for the teacher to keep up

- with the evaluation of all Ieafnlng activities, projects, etc.,

In such a class, but students at times received little feedback

to Items answered. Perhaps a teacher alde could fill In the gap.
‘?espopsgs were.often vague and too.often they remalned unclarifled,

In socla) studles, we are dealing with rational decislon-making,

value clarification and attltude development and these skllls are

ones which require tolerance, understondlng and objectivity by
the teacher. e) Some of the learning experlences need to be
revritten more simply and concepts presented In easier and less
complex steps. '

Student reactions (Appendix G) were varled, but primarily favor-
able to the year's experience. The most universally positive

: ’r‘etpons_eyn for Qe{ng permitted and encoursged to work at Indl-
»vldull rate wlthout the kind of pressure that vocational students

" often experience in an academic classroom. At flrst the students

were iunsure of themse)yei, unable to decide whether or not they
had achleved the objective of the learning unlt and were tharefore
not ejgér to take a performance evaluation. Gradually, however,

they !:nrqed how to pace and Judge themse lves more effectively,

They begin to use the teacher In a wore meaningful manner as a



resourc2 and guide to further their tearning ekperlences. This
type of active partiéipatlou in the learning process served also
to enhance general student motivation, thereby malntaining a
higher interest level in classroom activities.

Another Important aspect of the students' favorable response was their
reaction to the kinds of materials employed by the learning units. The most
popular units were those which involved the students in role playing, ¢imu-
lation games, panel discussions, Snd the like. Films and other standard
audlo-visual materials were popular only when they were of good quality.
Actlvities which did notAdepehd on a lot of reading and writing were re-
ceived more favorably and tended to be more successful learning experiences
for most of these vocational students who have learned to think of reading
as an unpleasant cheore primarily because they cannot read well or easlly.

The students' criticisms of the unis were consistent with thelr favora-
ble responses. The most unpopular units were either those which involved
a great deal of reading and writing or those of historical rather than con-
tempofary {and therefore considered more relevant) content. Requests for
shorter and easier readings were frequent as were reguests for more active
learning experiences and audlo-visual materials.

At several Intervals during the experimental year the students were
glven a questionnaire to respond to the froject ABLE social studies curricu~
lum. They were asked such questions as the following:

1, What did you llke best this year?

2, What dld you tike least this ynar?

3. What would you eliminate for next year?

4, What would you be sure to include next year?
5. What would you éhange for next year and how?

22
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It has been prevléusli mentioned that an attempt was made to Implement?'-

Instructional materials In two traditional soclal studles classes durling

1967-1968. These materials were not used ln thelr orlglnai form because-'if'd

. . . .

1} They contained too few tearnlng sequences to achleve the statéd
~ objectives. } : o ;;,: .
2} The learning steps were too complex. *. A ‘fIV; a

4

3) Learning actlvltles contalned too many paper and penc]l exerclses.
k) Students were unsuccessful In working Independently becaﬂse of

rtals and the developlng llth grade Amerlican Hlstory unlts, emphasls was
placed on simp)lifying every phase of the unit - readtng level, learning’
steps, concepts, etc., In order to strengthen some of the weaknesses dlis-
covered In the early mateglals.

At the beginning of :he academic year 1968-69 the STEP battery of
standardized achlevemcnt.tests were adminlistered to the particlpating vo-
cational students In junlor and sophomore ABLE classrooms. At the same
time, these tests were alsp admlnlstered to control groups. At the con-
clusion of the year the_declslon was made not to administer the post test.
Oifflculties In apyropriate Impiementation, Inadcquate testing of learning
modules, extensive time ;equlred for testlng sessfons, student resistance
to such an Intense testlng‘sltdatlon. Increasing doubt of the reltability
nd Qalldlty of the resu!is} a1l slignaled the need to terminate such eval-

'.‘;.

No other standerd!zed lnsturments have been employed. In order to
objectively evaluate these materlals, speclal criterion measures or ap-
praisal techniques need to be developed. No standardized tests exist

_ which approprlately measure student achlevement of the type of behav!crat

¥ ,'-

9aps in the materials. s A :Q:..;i ) 53'":713 ”
5) The reading leve! was too high. A 1;'f1f;_~'f’}7" ’ aav
. Agaln, such problems seemed to characterlze developmeht ln host ABLE .
. dreass. Subsequent revEsIOns of the 10th grade World CUltures were made 3‘,?. :
based on the above mentloned weaknesses. In both the World Cultures mate- © ":
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objectlves that form the core of these learner-centered materials. Because

of this major restriction, further revision will be based upon observatlon,
teacher reactlon, student resction, and conversations during the year be-

tween the curriculum developer and the staff.
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RECOMMENDAT : ONS

One of the most obvious benefits of any such practical experience is
the basls It provides for Imprcvement of the program. The foilowlng sug-
gestions are offered If the current program continues:

1y

2)

3)

&)

5)

6)

7

An In-service teacher training program must be provided for all
participating teachers who accept responsibllity for using ABLE
{nstructlional materlals; See Appendix F.

Revlsiohs of the exlsting materlals and development «f any new
materials must be a cooperative effort by the curriculum dsvel-
oper and the teachers. In the event that a currlculum development
proJect should again be established with similar gesgraphlcal sep-
aration between the development staff and the operational system,
some form of communlication and feedback should be bullt In. It

Is Imperative to the potential success of the implementation and

revision process.

Materlals must be evaluated against the stated learning obJectlves.
This can be accomplished only If the approprlate :neasures are
devised to adequately evaluate these objactives,

Student populatlion should be altered to such slze that wlll per-
mit necessary valldation of the materials before Implementing

them Into an operational system.

The format of the learntng units should be changed to provide

more varlety of Instructional medla so that students are not

bored by following the same procedure four consecutive hours over
five consecutive days. The uninterrupted use of the sams medium
|s guaranteed to destroy motivation,

A tralned observer could supply Information to both the curriculum
developer and the tescher on classroom behaviors, attitudes, work
hablts, etc., theraby Increasing the opportunity for maximum
learning to take place.

Yechnical editing services should be Included as en Integrel part
of the development, testing, revision, and retesting cycle.

.25
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tnstrument procedufes for evaluating the materials should be
establlshed zt the beginning of the school year and followec
through to completion of that academ!c year.

A teacher alde could relleve the teachér of busy work such as

Eecordlng student reacticn forms,

etc., thereby allowlng the tcacher more time to collaborate w

the students.
ended responses designed to spark small group discussions.,

ever, In order for the overcll objectives of thls morde of Ins
zlon to be met, guldance ‘and direction are required by the te

checking all learning actlvitles.

1th

‘The scclal studins materlals contalned many opan
How*

truc~
acher,
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APPENDIX A

Introduction to the Student = including
the learning unlts "'Studying History" - 10¢h grade
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* STUDYING HISTORY

! Introduction to the Student

Have you always thought that history was a very boring study of dead .
people, faraway places, and Insignificant dates? From your past experi=
ence, you are Probably thinking 'yes'" to yourself, but history does not have
to be that way. Suppose you look at the study of history as If you were a .
detective trying to solve a crime. As an historian, you ralse a question o
(crime), and vou Investigate past history (evidence) to find the answers
(solve the crime). As loag as the questions that you are asklng are Im=
portant to you and arouse your curiosity, you will enjoy seeking the answers
to them by studylng history. Thls course [s designed to help you railse
hlstorical questions and look for the answér% to those questions.

Befare you begin to study how other ﬁeople have solved problems 1ike
the ones which you are today, you ought to devise a useful way of examining
such problems, These flrst four learning unite aig.deslgned to help you
f1nd out how to anélyze the past lp a meaningful-and enjoytble manner. They
Q!Il introduce you to the techniques of ralsing questions, searching for
Informatlion to answer your questlons,-and drawlng conclusions from your
investigatton. You probably wonft become an expert Just by working through
one week of learning unlts, but as you ralse questions and Investigate them
thrbughout the course, you will Increase your abllizy to use the tools for
Qna!yzlng history. Only by Successfully applying these tools can you be
sure that you have mastered them, ’

In order to help you develop some of the tools of hisxorical analysls,
you will investigate an event whigh otcurced in New York City In the sum-
mer of 1554, Some of you may remember the shooting of n 15-year-old Negro
boy, Jumes Powell, by a pollceman. This Incident touched off a series of
riots and vlolencg'ln Heriem bSecause many people falt that the policeman had
not been Justified in shooting the boy. As you read the newspaper accounts
of the Incldent, try to apply the tools of historlcal analysis to them so
- that you can declde for yourself uheth;r or not the shooting was Justlfled.

Ty
¥
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LEARNING UNIT |

>Studvlng Hlstory

OBJECTIVE: Analyze the given Infarmation to determine which of the statements
 are factual and which are interpretive,

OVERVIEW: You will be reading part of a newspaper article from the New York
_J_;_. (72/17/64) which covers the James Powell [ncident. Some of the
: ff;f* informatlon In thes article Is factual and some of it Is merely the
. author's Interpretation of what he saw and heerd in this unft, you
will learn to distingulsh between those statements which are facts and
those which are really the author's Interpretation of the facts,

LEARMING EXPERIENCES:

l.  Read Reading |, '"Negro Boy Kllled; 300 Harass Police--Teen-Agers
Hurl Cans and Bottles After Shooting by Off=-Duty Officer,'! Theodore
Jones, New York Times, July 17, 196§.

2. Llét flve statements In this értlcic which you consider to be facts,

b,

[

d.

. . .

3. List flve statenments which yod think are the author's oplnion or
hls lnterpretatlbn 2f the facts,

b.

C.

d.

‘e,




b,

5.

1.
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What standards have you used to determine the difference between
factual statements and those which are opinion or [nterpretation?

Can you think of any other rules which would help you to distingulsh
betwsen facts and opinions? |f so, list them below,

Beldw you will see two statements, Decide whether each one {s
factual or an opinlon, and check the correct space, Then explaln
how you made your decislon,

a8, James Powell was killed by a péliceman.

Fact- ' Oplnion

et —————_— A—————

b. Negroes {n New York City Jlve in ovarcrowded and generally
disadvantaged. Iiving conditions.

A ———————— —————m———

Fact ‘ OpInIon

You have probably declided that both of these statements are facts,

“ and you are correct. You cen see that the standards of facts or

valldity which vou listed In Nos. & and 5 above, apply to both of
these statements, ‘Therefore, they are both factual statements,
There Is, however, a slight difference between there two types of
facts, The first cne is a single~evant fact, end the second ore

‘de;crlbe; & standing condition, For our purposes today, the dlffer-

- 80
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ence between a, and b. above 1s unlmportant. what 1s important Is
that both statements are valld (you accept them as true or factual),
because they fit the standards that you have set above.

8. Get a student evaluation from your teacher,

SUMHARY.

You ‘have Just completed a unIt in which you have practiced ~ne of the
most Important tools of hlstorlcai analys!s--that of dlstlngulsh!ng
between valid or true statements and those which are the opinion of the
' wrlter.‘ Using this tool Is as Important in dally life as It Is In your
soclal studies class., Throughout this course, as you raise questlons
" and gather data, remember to use your standards of valldlty In analyz-
- Ing and evaluating any information which you use.

e A A
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LEARH[NG UNIT |
Read|ng 1

NEGRO 80Y KILLED; 300 HARASS POLI(:E'"'T£E_N°I\(3ER4c ‘JRL CANS
AND BOTTLES AFTER SHOOTING BY OFF-DUTY OFF1CER¥

o An off-duty police lleutenant shot end killed a ls-yeer-old Negro
g boy In Yorkville yesterdiy when the youngster allegedly threatened him with
. a knife, After the shootlng about 300 teenagers, mostly Negroes, pelted
: pollcemen wlth bottles and cens.'

Before order had been restored by 75 steel-helmeted police reinforce-
i ments, a Negro patrolman attempting to diSperse the screaming youths was
“'hit on the head by a cen of soda, He was taken to Lenox Hill Hospite! where
his condition was later reported as good._" o

The shootlng Oceurred at 9:20 a.,m, outside e.six~story white brick apart-
' ment house at 215 East 76th Street, opposite the Senator Robert F. Wagrsr
Junlcr High School where summer schooi classes weru In progress,

The deed»boy was Jemes Powell, a student et‘the school, who lived at
1686 Randail Avenue, the Bronx, The police said the youth had been shot
twlce--!n the right hand and In the ebdomen--by Lieutenant Thomas Gl11{gan
of Brooklyn's Wuth Division, ‘

The trouble began when Patrick Lynch, superlntendent of the bullding
at 215 East 76th Street, sprayed waler on thres youths while he was washing
down the sidewalk, according to Deputy Chief Inspector Joseph Coyle of the

. Manhattan Nor:h Detectives.

“The youths and the superlnaendent had some heated words,' Inspector
Coyla said, "and then the superintendent ran into the bullding with the boys
In.pursuit,"

*  lNegro Boy Kllledt 300 Harass PollceeFreen-Agers Hurl Cans and Bottles
After Shooting by 0ff-Duty Officer," Theodore Jones, New York Tlimes,
Q July 17, 196h. (Reprlnted by pernlsslon of the New Iork Ilmes.;
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Lleutenant Gilllgan, according to the police offlcial, was in a tele-
vislion repalr shop next to the apartment house, He had taken a small radio
there for repalrs, and on hearlng the commotlon, left the store to investl-
gate, ' '

The officer was dressed in civillan clothes," Inspector Coyle sald,
''He saw the boys banglng on an apartment door with a garbage can }id and order-
ed them to stop. ’

He showed his shield and one of the boys (later identified as Poue!l)
came after him with a knife. Powell refused to heed the 1leutenant's Instruc-
tlons and ‘continued toward him with the knife in his hand, The Ileutensnt
warned him, but the youth ratsed the knlfe.,"' '

. Tho police offlclal sald that Lteutenant GIlllgan then drew his service
revolver and warned the youth again, As Poweli advanced, the lleutenant
flred “In defense of himself,'! lnspector Coyle sald

Flrst Shot Hit Hani
"The first shot hit the boy In tbe rlght hand but did not stop his

" advance,’* the Inspector sald, Hand then the lleutenant shot several times at

the boy."

The boy crumpled to the ground In front of the buliding. The pockst
knlfe he was sald to have carried was found ln the street, a foot from the
curb, the police sald, ‘

The police sald Iater that Lleutenant Gllilgan had flred throe shots.
"One bullet,” Inspector Coyle sald, ""had passed through Powallfs right wrist

- and struck him in the right shoulder. Another passed through the youth's

abdomen, The third shot missed tha boy ::nd went through a glass panel In
the door of the apartment house,' :

InSpecto} Coyle sald that.Llsutenant Gliligan had been cut on & flnger
as he and Powell closed in on each other, The lieutenant was taken to
Roosevelt Hospltal where he was treated and released.

'loutenant Gi1)Igan, who Is 3( years old and Vives In Hanhattan, has
recelved 19 c'tatIOns for outs‘andlng pollco ﬂork slnce he Jolnad the force




In December., 1947, The slx;foot, 200-pound pollce officer was cited four
times for disarming men with guns,

The police said the superintendent had also been Injured as he fended
of f a blow from a bottle thrown at him before the shooting, Mr. Lynch, who
Is 34 years old, was taken to Roosev:1t Hospital and treated for a possible
fracture of hils left hand, the police sald,

The superintendent could not be reached for his verston of the events
that led up to the shooting.

~ Another Version

But several wltnesses to the shootlng glve & version that differs from
that of the police.

Shirley Roblnson, a li4-yesi-cid Negro student at Wagner Summer School,

sald that the superintendent had provoked the boys by dellberately spraying

water on them,

""He didn't want anybody standing on that slde of the street,! she sald,
Wso he began'spraying water on everybody.

There were about seven klds near the stoop of the bullding, and when he
started spraylng water, somebody yelled, 'Say mister, look outl! The superin-
tendent then sald==and | heard him=='{'m going to wash all the black off you.,!"

'Some of the youths," the glir! continued, ""then threw bottles and ashcan
covers at the superintendent who finally ran into the bullding.!

"] saw the boy go Into the building, and he didn't have any knife then,"
she said. '"When he came out, he was even laughing and kind of 1tks running,
and then the cop on thez street went Into the bulldlng, and then he shot him,
then twlce more, and then when he was on the ground, turned him over with hisc
foot,"

She sald that the police lleutenant had not warned Powall and that
when he came out of the hallway, he didn't have a knlfe,

The gir} who lives at 360 Beekman Avenue sald the students had been
waltlng for thelr 10 a.m. cless at the school.



The school in the predeminantly vhite neighborhood‘has pupils from
Manhattan and the Bronx in. its summer cilasses.

A Housewife's Story

Another w!tnese to the shooting was Mrs. Beulah Barnes, a Negro house-
wife and nurse who lives at 90 Pitt Street.

] saw the superlntendent spraying a bunch of colored kids," Mrs. Barnes
said, "and as the kids moved back, he went after them with more water, Then
someone threw an empty soda bottle and then another bottle. Then the man
went intc the building and then a colored boy ran after him,

The boy didn't stay two @inutes. Then this tall man with black hair
came out of the radio shop; and he had a little black revolver-~| saw that.
As the boy came out, he shot him twice and then the boy fell to tHe sidewalk,
and this man stood there fer-maybe 10 minutes jus% staring at the body. The

- boy never had any words with the man.

Within minutes after.the shooting, an angry, shouting crowd, made up
most!y of teen-agers arr:v:ng for classes at the summer school, had filled
the street. Several policemen quickly pushed the crowd back to the school,

shouting at them either to go inside or leave.

The teen-agefs, in turn, began shouting at the policemen. Botties and
cans and bits of cement were thrown from the angry crowd, and some girls
began shouting: !This is worse than Mississippi.!

When the crowd grew Ierger, Max Francke, principai of the summer school,

- grabbed a megaphone and urged the teen-agers to disperse. No one seemed

to hear him,"

"{ went out at once and saw a youngster lying on the ground,' Mr. Francke
said. "I went back into the school immediately and asked my secretary to
call for an ambulance. | then called five of my teachers to see if they could
get the kids off the street and into the buildiné."

it looked bad," the principal continued, "and so 1 asked the'police to

-asslist me. | borrowed a bullhorn and tried to calm the youngsters but it was

impossible to quiet the crowd. At this time, | asked the pciice captaln to
clear the area,"

30
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Hr. Francke sald that at no time did students in the bullding leave thelr

classes to Join the disturbance. .

Those that were fnslde, we kept Inslde," he sald, 'We had 25 classes

golng on and our teachers had the situation well In hand,"
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LEARNING UNIT 11

Studving History

OBJECTIVE: Place a body of date In categories and explaln why you chose to
. categorlze the data as you did. Then explaln how an historian's blas

can deternine the particular manner In which he categorizes a body of
data.

OVERVIEW: An histortan's job Is to choose the questions that he wishes to

investigate and then to arrange the evidence he gathers so that he

can answer hls questfons. He must arrange the informatlon which he
collects from newspapers and other sources so that It makes sense to hls
rcaders. 1f he does not do this carefully, he wiil only be providing

& disorganized 1ist of facts for his-readers, and he will be unable to
prove hls point to them. No one would waste his time reading such an

account of hlstory.

At the same time, you must keep In mind that as soon as an his~
torlan does arrange hls evidence, rather than merely }isting a8 series
of facts, he has begiin to Interpret that body of data and to Inject his
own opinlon fnto it. ' Your problem as a student of history Is to analyze
each author's arrangement of historical data so that you can objectively
evaluate what he has sald, :

in this learning unlt, you will work on the problem of arrahg!ng
data. In order to concentrate on this problem wlithout becoming involved
In & true historice) Issue, you will deal with data that has nothing
to do with a real historlcal problem. As you work through thls learning
un! ., you can easlly draw some conclusions about the way in which you
arranged the dats, Then you wlll extend your conclusions about the
classification of data to tha study of history.

a1y 37
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LEARNING EXPERIENCES:

1.

2.

3.

Below you will find a 11st of 18 words, You are to arrangs these
words in groups of things that seem to belong'to each other for

some reason, For example, {f you had been glven the words tiger,
plne tree, and lron ore, you could classify them as animal, vege-
table, and mineral, You can probably. think of a number of additional
categorles that you could have used, Make as many categories for the

18 terms listed below as you can think of In 20 minutes, When you -

have run out of ideas, check with another student to see if ho has
thought of any categorles that did not occur to you.

shark : tuna plke
turkey o cougar eagle
rabbit ostrich sheep
cat - 1lon mustang
skylark black bass . barracuda
rainbow trout ‘ collie dog elephant

In the space below, list the categorles that you were able to come
up with to categorlze the iist of 18 words.
a, .

b,

<.

d.

G, _—

f.

9.

“Let several students read thelr classification schemes out loud.

what do all of your categorles have [n common?

Look at Transpareﬁcy 1. How are these classificatlions different
from the cnes that the students cams up with fn class?
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5.

6.

7s

9.

10,
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What kind of persbn do you think made up the catagories on the
transparency? How does thls account for the fact that he came
up with different categories? '

Look at Transparency Il, Wrlte down the flrst thing that you see -

in the transparency.

Let several students read thelr ldeas aloud, Why did different
students see different things fn the Inkblot?

List three-idjectlves that you think a Russlan would use to de-

scribe communism, and then list three adJectives that you think

an American would use to describe the same thing.

ngglgg ‘ American
.- ‘ L.
b. - b,
c. '__ S,

Why do your two 1lsts glve such different Impressions about
communism? :

- Refer to yesterday's reading of the James Powell incldent, Why

dld the reports of what happened differ?

" . A-i§ ':]S)
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) . 11.  How would a doctor explain a remarkable recovery of a very sick
man? ) '

12.  How would a clergyman probably explain the same recovery?

13.  Why would the doctor and the clergyman explaln the recovery dif-
_ferently?

4,  From your answers to questions 4 through 13, you cen see that
different people may catégor!ze words or ldeas or events In dif-
ferent ways. The cholce of categories that they make depends on
the particular bias or frame of reference which they have. In

_other words; they already have some Idess or categorles In thelr
mind before they see the Information. Why Is thls vary important
to remember when you are studying history? '

15.  You are now ready to get a student evaluation of thls learning
unit from your teacher.

SUMMARY : T
In this learning unft #ou have categorlzea some rather unimportant data
In order to prove to yourself that different Indlviduals categorfze the
ssmo data In various ways. The indlvidual chooses the category that
seems to flt his needs at that time, But since the Individual usually
comes to the data with some already formed attitudes and |deas, these
attitudes and ldeas wlll determine the categories he chooses, In other
words, his frame of referencs of his att'tudes and Ideas often biss his

40
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(:, : cholce of categorles or ways of classifying and presenting avidence,
This 1s especlally important to remember In the study of history, for
every historian has his own frame of reference or blas; you must take
this Into account as you read what he has written, ’
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LEARNING UNIT 111
Studllﬁ History

QBJECTIVE: Deflne the term, hypothesis. Then form a working hypothesis
sbout the shooting of Jemes Powell.,

OVERVIEW: Historlians never collect data in a disorganized fashlon. 1f thay
did, they would have to remember and consider everything concerning
the Issue that they are dealling with, but much of this {nformation would
not be Important or necassary. Instead, the historian selects the data
that he wants to record and then selects again from his notes those
pleces of evidence (facts) that he can use to prove his point, Every
step of the examination of an historical problem or question Involves
selection.

in this learning unit, you will practice the historical tool of
selection of evidence by looking further into the James Powell case and
trying to decide what actuatlly did happen. Only after you have analyzed
the data carefully and selected that part of It which you think Is
Important, will you be able to declde whether the shootling of this boy
was justified, ‘

LEARNING EXPERIENCES:

1. Right now you must be asking yourselif how you or on.hlstorlan starts
this selection process. An historlan usually starts with a ques-
‘tion: 'What ceused World War 17" 'Why did the Unlted States become
involved in Vietnam?' Then the historian begins to do some research,
reading, and collecting notes sbout his toplec, Before long he
s@orts'to develop 8 hypothesis, a tentative answer to the ques-

_ tlon, As he gathers more data, he revises his hypothesls., He
* may abandon 1t entirely if he finds enough evidence against It
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He will probably revise it as he collects more evidence on the sub-
Ject, Eventually he will popclude that the hypothesis he has |
developed really explains the facts of the case (Is valid). He
then is ready to write his conclusions.

in effect, xhc‘studeﬁt of hlstdry or soclal studles fo)lows the
same procedure as the historlsn. Although you may not be conduct-

" ing orlginal resesrch, you also choose a question to investigate,

select data that seems Important, form a hypothesls or tentatlve
answer to‘your question, look for more evidence, and flqally

. develop some conclusions about the Issue. For the remainder of

thls learning unit, you will be doing just that with the James
Powell case, Pretend that you are en historfen who Is writing
an article about the Incident, and you want ¢t declide whether or
not the shooting was Justified.

You are going to Investigate the James Powell Incident to form a
hypothesis about Powell's shooting. Before you begin this inves-
tigation, defline the term, hypotheslis.

For practice, forﬂ a hypothesis for each of the following questlons.,

&, Why did the American culonlsts revolt from England iIn
17761 ' ’

b. Who will ba elected to the Presidency of the Unlted
States in the next election?

Read Reading ll--'""Negro Boy Killed; 300 Harass Pollce,"
Answer the following questicns after you have read Reading 1i.
a. How many shots were fired, £nd how meny hit Powell?

R 21£1'~. \



c.

d.

b
e.
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How close was GI}11gan when he fired?

" What kfnd of Injuéy dld Gllllgan recelve?

'DId Povell have a knife?

Did Powell know that Gilligan was 2 pol Iceman?

6. Are you sure that the answers to the flve questions above are cor-
rect? If not, why not?

7. At this point, do you thlnk that Powell's shooting was justifled?
why?

8., s

your answer to No, 7 & hypothesis? Why or why not?

-9, Gct ] studont ovaluattpn from your toachcr before you contlnus to
i the next unlt, .

SUMMARY ¢ -

in thls learaing unlt, you have learned what a hypothesls is and how to
form one. You have formed a working hypothesls about the shooting of
Jomes Powell. In the next learning unit, you wlll'scek more evidence

O

[Kc

wll Toxt Provided by ERIC

and revise vour hypothasl!s,

Aknlnn

oy




T

- ————— e oo L [P R L T E o b s

LEARNING UNIT {11
Reading .

NEGRO BOY KiLLfD; 300 HARASS POLICE (contd.)

" Medlical and gallistic Evidence

An autopsy was performed by a Deputy Chief Medical Examiner. Exsmina-
tion of the body showed that Powell was 5 feet, 6 1/2 inches tall and
welghed 122 pounds. He had been struck by two bullets. One bullet entered the
lower part of the rlght forearm, just above the back of the wrist and come
out the other side. This bullet then‘plerced the deceased's chest above the
right nipple and came to rest In the left lung.

Death, as a result of this wound alone, would have followed any time
within minutes to a half-hour. The other bullet entered just above the naval
to the left of center and emerged at the opposite point In the back, havinj
plerced the abdomen and a major vein, This could likewise have been fatal,
There was n> evldence on the body of smoke, flane, or powder marks, thus
Indicating that both bullets must have traveled aors than & foot and a half
before striking Powell, : ’

A ballistic's expert examined Powell's clothing in the hospltel, There
were no powder burns or scorch marks on the clothtng. and, thcroforo. In his

of the Inner door, bo.tnchos above the floor, was a deiormed .38-caliber bul-
let. This bullet had first plerced & glass panel of the outer docr, 35
{nches above the floor. Thus, the bullet had been traveling ut an upward

angle,

"
opln!on. the gun must hovo been farther thon two feet from lits body ‘MMM,

when fired, A survey was nado of the hollwoy of No, .2i5...Lodged. In the Jomb

¢




Not Shot While on Ground

.The position of the bullet and the Zepth of Its penetration In the janb,
as well as the size and shape of the hole In the cuter pane, nullifled any
possibiifty that tt had flrst pzssed through Powell's body before reaching
the haliway. The absence of any Impact marks on the newly cemented sidewalk
negated any possibility that Powell had been shot In the abdomen while lying .
on the ground, '

Two of the bullets were too deformed for comparison. But ballistles
tests of the bullet lodged In the chest proved that it had been fired from
Gl1ligan's gun which, when examined, contained six cartridges, three dis-
charged and three 1lve, ' ‘

Tha following day Gillligan was examined by & doctor after having received
first ald the day before at Roosevelt Hospital, where a splint had been
applied to his right hand and forearm. The doctor diagnosed the Injury as
abrasion of the right upper forearm, superficlal loss of skin on the right
upper forearm, contusion &and sprain of right hand and wrist, and recurrence
of a previcus sacroiliac Injury resulting tn & severe twisting of the back.
The tissues of the right arm gave evidence of a sharp biow on the lateral
margin of the right hand and forearm.

’ Students

Fifteen teenagers, elight glirls and seven boys, were questioned.
Almost all had heen friends of Powell or had known him by name or sight--
all, except one were summer session students at the school.

Two boys, friends of the deceased, described his actliens shortiy pre-
ceding his eacounter with Lieutenant Glll!gan. That morning they had
traveled with Powell from thelr homas In a housing project In the 8ronx to the
school. Powell showed them two knivas, one with 8 red handle, Lhke other
black-handled, and let eech of them keep one for him,

After the superintendent had fled into the building, Powell crossed to
‘the school side of the gtreet and, according to the boy who had it, demanded
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the red-handled knife, §tatlng. *| am going to cut thit. . " The boy
said he pretended not to have the knlfe, After some argument, Powell
approached the other boy who sald Powell asked for the black-handled
knife, adding that he ngld be right back.

The boy gave him }He knl€e and shortly thereafter, Powell was seen
crossing the street, opening and closing the blade, A girl who was rol-
lowing behind him, stated Powell told her that he was golng to talk to
the man. Pleading with him not to go because there was liable to be

trouble, she sald she qrabbed at him In an unsuccessful attempt to re-
strain him, : ’

The recitals of what occurred at this point differ, The glrl who
was following Powell &nd who had now stationed herself near the stoop
stated that he walked up the steps of No. 215, opened the door all the
way, at which time Gllligan, coming from the direction of the T.V. store,
stopped in front of the bullding, and still on the sidewalk, shouted to

Powall, causing him to.turn around, Three students agreed with this ac-
count,

S s &Y



LEARNING UNIT 1V

Studyling History

OBJECTIVE: Revise and vallidate 8 hypothesis concerning the shooting of
James Powell on the basls of added evidence.

-OVERVIEH: in the last tearning unlt, you formed a working hypothesls about
‘the James Powell shooting, but you did not have enough evidence to
validate {prove) your hypothesis. In this unit, you will gather more
data by reading the rest of the newspaper account of the Incident.

You may then wish to revise or change your hypothesls because you
have more information about the case.

-

As you work through this unit, you will be practicing the same
proof process that historians and sclentists use to prove or valldate
thefr hypotheses. You started In the first learning unit with the
question, 'Was the shootling of James Powell jdstifled?" On the
basis of a brief account of the incident, you formed a working hy-
pothesis about the shooting. In this unit, you will gather more data,
change or revise your hypothesis, and finaily decide that the facts
of the case prove your new or revised hypothesis, All through thls
course, you will contlinue to use thls process of forming and valldat-
ing hypotheses as you analyze historical and current issues.

LEAXNING EXPERIENCES:

1. Restate the working ‘hypothesis about the Powell case that you
developed in the lagt unit so that you can easily refer to It as
you work through this unit.

2. 1n ordar to form this hypothesis, you have unconscliously been
stking yourself questions. These questions helped you to
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3.

organize vihatever Informatlion you had about the Powel) case.

The answars to your questions contained the facts which you
thought were Important to know about the case. Every hlstorian
or student of history has to ask questions In order to be able
to plck out the Important and useful facts within a body of data
that will ald in proving k1s hypothesis,

You remember that you were asked to answer some questlons
about the Powell case In the last learning unit before you formed

.your working hypothesis about the shooting. The answers to these

questions helped you to pick the important facts ovi of the news-
paper article so that you could form a working hypothesls or tenta-
tive opinlon about the shooting. Review those questions and your
original answers quickly before you read more about the case. You
will need these answers In order'tu see how much your hypothesis
can change when you have added informatlon about the subject. You

‘will then see how & working hypothesis turns into a valid one.

You will find the questions repeated below. I|f you do not re-
menmber your original answers, refer back to the last learning
unit to check them.

8. How many shots were fired, and how many hit Powell?
b. How closs to Powel) was Gilllgan when he fired?

¢. What kind of Injury é1d Gilligan recelve?

d. Did Powell have a8 kiaife? )

e. DId Powell know that Gilligan was & pollceman?

Can you think of any other questions for which you need answers
bafore you can form & hypothesis about the shooting? If so,
11st these questions and their answers In the space below.




o~

4. Divide irto groups of three students. One student In each

group should read Reading 111, one should read Reading IV, and

. the remaining student should read Reading V. Each student in
your group should be working individually for the time being.
When you have finlshed the rcading which you chose, revise your

. answers to the questions whlch you worked with to form your
original hypothesis. You will find the questions restated in
the space below. ‘

. 4. How many shots were fired, and how many hit Powell?

b. How close to Powell was Gilligan when he flred?

c. What kind of Injury did Gilligan receive?

d. Did Powell have a knife?

e. Did Powell know that Gilligan was a poltceman?

" 5. Revlise your answers to any additional questions which you have
raised n No, 3 of this learning unit,

.

6. Why did you have to revise some of your enswers?

'7. Revise your working hypothesis on the basls of the added infor-
mation that you have.
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9-

10,
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Are you sure that véur new hypothesis Is correct? Why or why
not? '

Compare your new hypothesls with those of the other two members

- of your group. Are they allke or different? Why?

Read the two readings of Readings I1il, IV, and V which you have
not yet read.

Now revise your answers to the following questions again. Work

together with the other two members of your group. Try to agree

on your answers.

b,

€.

How many shots were fired, and how many hit Powell?

How close to Powell was Gilligan when he fired?

What kind of injury did Gilligan receive?

Did Powel) have a knife?

0id Powe!! know that Gl}iigan was a pollceman?

12, Revise the answers to any other questions that the members of your
grovp have raised in the space below.

PRTIE Y |



13. "You are now ready to wrlt. your final hypothesis. Thls should
be & Joint effort among the three members of your group, Be
sure that all three of you agree that your hypothesls Is valid

* (proven). You may have to convince one member of your group to
agree with the other two. To do this, you wlll have to rever to
the factual evidence contalned In the answers to Nos. 11 and 12,

. In the épace provided below, write down the hypothesis that your
group finally agrees upon. '

14, Once you have arrived at this hypothesis, are you sure that it Is
the correct one? Why or why not?

15. what has happened to the original hypothesis that you developed
In Learning Unit 1111 '

16, Why did you have to revise your hypothesls?

T—

17. Ars You sure that your hypothesls is correct now? Wwhy or why
not?

18, Ooes an historlan ever know that hi$ hypothesls Is absotutely
correct? What doss this Imply about the limits of historlca)
investigation? What dces It mean to you as & student of history?
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19, Get a student evaluation from your teacher.

SUMMARY :

This has been a very long unit, and you have worked sliowly and care-
fully In practicing the historian's proof process. You have been
asked several times to revise and validate yéur original working
hypothesis as you §qthered more data. Ordinarily, you can do many
of these steps In your head. You should really be spending the
greatest part of your time when studyling history, In the gathering
of data to form and valldate & hypothesis. You wiil find, after
practicing the formation and validation of a hypothesis a few more
times, that this tool of historica! analysis will become much easler,
and you will do it automatically.

In these first four learning units, you have been Introduced to
and have had the opportunity to practice four Important tools of
historical analysis: .

8. the dlffcrcnca between fact and opinion

b, the influence of the historian's own blas

¢. tha formatlon of a working hypothesis

d. the revision and vatlcation of your hypothesis

You wil) be expected to use these skills as you sthay current and
historical problems this yesr. In addition, you will learn many more
hijtorical skil¥s during the year. You will have the opportunity to
prhctice both the o.d and the new skills as you dea) with the his-
tofical problems [n each section of this course.

vy e —
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LEARNIKG UNIT IV

" Reading 111

NEGRO BOY KILLED; 300 HARASS POLICE {contd.)

Student Witnesses

Different Views Given -

But three other students claimed that Gliligan was already on the
stoop facing the street when Powell epproached the bullding, Another
three youngsters reported that both were on the sidewalk facing each other
in an east-west direction when the shootlng started. And flnally two
glrls were positive that Gllllgan followed Powell out of the bulldlng be-
fore he shot him, .

{n any event, several students recalled that the girl by the stoop
yelled to Powell that the man had & gun. .According to her, Powell, having
turned around, raised both hands whereupon Gi1ligan walked up the stoop,
and spproximately a foot and & half away from Powell, pushed his right
hand. A boy standing on the schoo! side of the street sald he also saw
Gilligan grab at Powell's right hand, while others claimed that he turned
the boy around so as to face him.

A number of the students recounted that Powell was elther waving or

‘ ralsing his arms, and one sald he was flinging them as If to strike at tha

offflcer. None Saw 2 knlfe In Powell's hand ot thls point, although one boy
sald he might have had a beer can in his hand, and one girl claimed that,

‘In fact, he was holding a beer can In his right hand. Two students later

saw 8 knlfe lylng in the street near the curb.

" Regardiess of the nature of the encountér or the positlon QF Powel)
and G{Illgan. 1t was undisputed that a shot was soon flred. According to
the girl by the stoop, the officer held his gun at waist level and fired
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one shot, causing Powell to fall to the sldewalk, Seven students only

- heard the first shot, thelr attention having been diverted or thelr view

having been blocked by other pecple or the parked vehicles; seven others
simply étated that tie officer fired a shot. One of the latter group
expressly noted that the officer pointed the gun at Powell's right hand
and then fired, ‘

Two More Shots Reported

Almost all the students agreed that Powell fell after the first shot.
According to the most frequeht account, after Powell fell to the sidewalk
on his hands and knees, the offlicer, stilt on the steps, pointed the gun
down and fired two mora shots at Powell's back. Two youngsters sald Powel!
had first dropped to his knees clutching his abdomen, One gir! was certain

that Powell was lying on hls back when Gl1ligan fired the final two shots

at Powell when he was down on the ground after having fallen from the first
shot. 'But one of these witnesses was shown photographs of the haliway,
proving &8 bullet had plerced a window of the outer door and had lodged In the
Jamb of the Inner door. After looking at the photographs he said he was not
sure what he had seen. Upon further reflection he sdmitted that, In fact,

he had not seen the shooting.at all, '

- Of those who claimed to have Seen the shootling, some acknowledged that
thelr view was obstructed by the truck parked In front of No. 215 or by
other children; some heard but did not see the last two shots; others ad-
mitted running for cover when the shooting started. ‘

A1) agreed that after the first shot there was a psuse, then two shots
in succession, and finatly, Powell lay flat on his stomach, body parallel
with curb, head toward Third Avenus, while Gilligan stood over him holding
the gun pointed at ths body. Many of the students claimed that Gilligan
elther nudged or pushed or kicked Powe!l over onto his back,

But when Powel)'s two friends, who had been holding the knives for him,
ran over from the opposite side of the street, after having heard the threo

' shots, Powell was still face down and Gilligan stood over him rubbing his

tingers. The boy who had given Powel) the knife aske& Gilligan why he had
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shot him. Gllligsn repllied, '"This Is why," taking from his pocket a
badge which he plnned to his shirt. . 4

"+ "Asked why he didn't call an ambulance, Gl11igan sald that Powell was
his prisoner and directed the boy to call the smbulance. The boy who had
refused to glve Powell the red-handled knlfe heard Gi111gan say that Powell
had tried to kil him and that he had a knife under him,
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" LEARNING UNIT IV

feading IV

" NEGRO BOY KILLED; 300 HARASS POLICE (contd,)

Adult Witnesses

-dul [

—— e

Various aspects of the events, prior to, during, and subsequent to
the shooting, were observed by eight passessby, two store owners, two
neighborhood workmen, five teachers, and a priest. According to one of the
~ owners of the TV store, Gilligan came in with & radlio to be fixed and asked
( ) what was going on In the street. Told that the young peopl: were Just act-
ing up, Gil1igan remarked that he did not want to get Involved In anything=~
that he wanted to have his radlo fixed and ieave.

The shopkeeper s&aw the youths start throwing garbege can covers and
soda bottles. There was 8 crash, and he saw the suparintendent run into
the building. Glillgan then ran out the door,

Seven other people, a couple ualkihg by the bullding, a practical nurse
standing on the other side of the street, 8 truck driver walking to work,
a bus driver on his way from work, the cleaning store cwner, and a tescher
looking out a third-story window, stated that Powell had run, Teaped or
swaggered conto the stoop, heading toward the entrance to No, 215, Sove saw
Powell enter the building.

Gilligan appeared from the direction of the TV store and, according to
most versions, was standing on the sidewalk somewhere near the stoop when
Powell started back down the stoop toward the street. Gilligan, according
to the men In the telsvision store, shouted, '"'stop." Extending his left
‘ hzad, he sald, "I'm a lleutenant drop it''; In his right hand he held 2 gun.

a3 /Y

Ay gy s S e



Saw_Someone Crouching

Standing In the entrance-way of the sture, the owner looked to the

‘doorway of the bullding and saw the head and shoulders of someone coming

tn & crouched position, clenched hand ralsed to shoulder level. A bus
driver standing near No. 209 said that Powell had 8 knife In his right hand -
and was on the sidewalk facing the bulldirg, He related that Gilligean,
ho?dlng 4 badys {n his opan palm had shouted, ''Stop, 1'm a cop."

Someons Shouted ‘Stop!

An elr-conditioning mechanic whose truck was halted by trafflic about
three bulldings west of No. 215 heard someone shout, 'Stop and drop It."
From his elevated cab he then saw Powell standing with ope foot on the
sldewalk and one foot on the bottom step of the stoop. Facing Powell,
about two or three feet sway, was Gllligan, A kaffe In his right hand, the
boy paused, raisad It to about head level eway from his body, snd started to
come down with 1t, striking at Gl1iigan, There was a shot.

Powéll started to slump but ceme up anain. He raised tha knife and
again swung at Gilllgan. There was another shot. Traffic started to move,
ard the witness drove away toward Second Aveénue.

A workman on a8 scaffold four bulldings east of Ko, 215 lcoked In the
direction of the bullding after the first shot. According to his version,
Powell was moving rapldly and coning down Yrom the stoop but was still on
the landing while Gl11igan was ¢n the sldewalk In front of the TV store.

In his right hand Gilligan held some object, and his left hand was partially
ontstretched, Powell, with his hands raised end fists clenched, also held

- an obJect (n his hand, Az he then c’imbed up the rope of the scaffold to

safety, he heard two mors shots,

Nltnesses Differ

.-. Other wltncssos dlffcred conccrnlng the positioas of Gl1ligen and

Q- Pbu‘ll.- A truck driver who was standing In front of the clesning store
EKC s 9 wtor
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Insisted that Gilligan had followed Powell Into the bullding and that

they were both stlll in the haliway when the threse shots were flred., Two
witnesses malntained that one or all three shots were flred from the street
into the hallway, while one passerby sald Gilligan was In front of the TV
store window when he fired towsrd the door.

A teacher who v:as 3tanding by & fourth-story window when the flrst
shot was flred thought that Gltiigan was fnclng the street and Powell the

- building when the next two shots were flred,

All the witnesses who heard three shots, except one, agreed that the
first shot was followed by & paute and ther two shots in succession, Al
who had seen Powell fall to the sidewalk recalled that he did not resch the
ground untll all three shots had been flred. Powell lay on the sidewalk
face down while Gl111gan stood over him polnting his gun at him, The TV
wmen heard the officer tall Powel! not to move.

Two teachers, looking from the third-and fourth-floor windows respen-
tively, claimed that Gllligan then pushed Powell over onto his back., A
man standing by the cleaning 'store maintalned, however, that an smbulance
attendant turned over the body, and & men who had been working In a nearby
bullding sald that a clergyman and a pollce officer turned Powell over onto
hlis back.

But tho prlest who arrived on the scens stated that Powell was already
on hls back when he arrlved, Two wan heard Gilligan say that therc was
s knlfe under the boy. They glso noticed a badge hanging from Gllltgan's
pants pocket. '

Two other witnesses taw a knlfe in the streat aftar the shooting, A
young school teachar who lives In the nelghborhood noticed a knife blade
lying next to Pow2lli's thigh between his body and the gstoop., While stand-
ing there, slie sew someone kick the knife toward the curb,

A teacher Qho ran out of the school after the shooting saw a knife
lylng in the gutter about ten feet from Powell. Ths blade wes open. He
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plcked !t up, closed it, and gave It to a pollce cfficer, Powell’s young
friend later Identified the knife as the black-handled kn!fe he had received
from Powell and returned to hlm Just before the shooting,

5\,
N

Pollce Offlicers \\
\\ |
Severa! uniformed pollice officers arrived at the gbene at approximately
9:30, Two saw Powsll lylng face down with his left arm purtly under his
head. One of them turned Powell over in &n attempt to adm}nister first
ald. The other officer was handed the biack-handied knife by a teacher,
Now In the District Attorney's custody, this knife, open, measures seven to

elght laches. |Its single blade Il_three and one-half Inches long.

a0 60



()

LEARNING UNIT IV

Reading V

NEGRO BOY KILLED; 300 HARASS POLICE (contd.)
Gilllgan's Report

§tatemeﬁt of Lieut, Gllllgan

Llesutenant Gilligan Is 37-years old, has been & pollceman for 17
years, He Is 6 feet, 2 Inches tall and welghs about 200 pounds. Quese

. thned extensively, Lieutenant Gilligan gave the following version of the

avents.,

ﬁuly 16th was his day off., HIs radlo ﬁavlﬁg gone dead, he took It to
the Jadco TV Service Company located at 215 East Street in the precinct
where he formerly worked,

Arriving at sbout 9:20 or 9:25 4«.m,,. he noticed two gqroups of young-
sters standing around O man who was hosing the sidewalk. Upon enterinn
the store, he was told that there had bzen some trouble earlier and that the
pollce had been called. ' ‘

Suddenly, Gilllgan heard the sound of breaking gless and saw peopls
ruaning in the strast, Oropping the hose, the superintendent ran into the
bullding, A boy following behind threw a bottle and garbage car cover
at the man and rsn away.

81111gan Went Qutslde

Gllltgan then stupped outside and spotted Powell running around the
front of the parked service truck toward the bullding, yelllng, ''hit him,

hit him, alt hila,”" In his right hend,” held close to his chest, was an
open knife, blade pointed down. Powell ran toward the haltlway.
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Gilligan, removing his badge from his 1aft trouser pocket and his
revolver from his right pocket, moved to a'polnt in front of the stoop fac-
ing the bullding entrance, By this time, Powell was Just fnside the hallway
at the outer door. Holding the shleld In his outstretched hand In front
of him, Gilligan sald, "I'm a8 police 1leutenant, Come out and drop [t."

Looking over his shqulder, Powell glanced from the badge to the gun.
Gtlligan repeated tHe warning., Powell turned, ralsed the knife In front of -
his chest, and lunged at the officer. Pointing the gun to his left,
Gitligan fired a warning shot into the bullding and again told him to stop.

Powell, now close to the edge of the stoop landing, struck at the
offlcer with the knife. Gilligan blocked It with his right hand which
still held the gun and attempted to push Powell back, but the knife
scraped along his arm, causing it to bleed and later to swell.

Powell was bent back but again struck with the knife., This time
Gilligan, who claims to be an expert shot, pointed hls gun slightly upward

( and flred at the ralsed hand, seeking to dislodge the knife. But Powell,
still above the officer on the stoop, again lunged forward, knife hand
pumping,

Gilligan stepped back and fired Into the boy's midsection. Powell
staggered and collapsed onto the sidewalk face down. The knife lay near-
by. Gll11lgan backed around onto the stoop, holding the gun down by his
slde. '
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LEARNING UNIT V
{optional)

Studylng History

OBJECTIVE: Declde whether or not there was an unidentifled flylng object
(UFO) In the Michlgan skles on March 21, 1966, '

OVERVIEW: In the last four learning unfts you -have worked on developing
some of the tools of historical analysis. This unit will give you an
opportunfty to apply these same skills to another topic, Agaln you
will Investligate a topic which 15 of lesser historical [mportance--
the question of unidentified flylng objects (UFO), From various ra=-
ports about the possible presence of a UFO in Michlgan, you wiil try
to declde whether or not it was there on the baslis of tha data [ncluded
In thls unit, You may also use this unit to evaluate your ability to
use._the tools of historical analysls with which you have been working
In the last four units.

LEARNING EXPERIENCES:
1. Read Reading |, ''UFO??"

2, After you have compieted the four newspaper articles, list the
statements in them which you belleve to Le factual,
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3. What [s the attltude or bjas of each writer toward the exlstance
of UFO's? '

Article A:

Article 8:

Artlicle C:

Artlcle D:

4. How does this difference In attltude explaln the varlaty of
Interpretations concerning the UFO Incldent in Hlchlgan?

5. Form a hypothes!s about the incldant in Michigan on March 21,
1966, '

6. List the questlons that you would ask yourself to help you or-
ganlze ghe UFO data to vatldate your hypothesls,

7. Clte speclfic evidence from the answers to your questions to val-
tdate vour hypothesls.
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8. Revise your hypothesls 1 necessary.

SUMMARY :
In this learnlng unit, you used the tools of historlcal analysls
. with which you have been working for the last few days to lnvestigate

a current news Incident, You ralsed & question about the UFO Incl-

dent in Hichlgan, you guthered some evidence by asking questions of
() the data, you formed & hypothesls, and finally, you vallidated your
hypothesls by clting speciflc evidence from the articles that you read.
8y using thls same process or mode of Inquiry throughout thls course,
you will be abls to deal with many other historical Issues.
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LEARNING UNIT V

Reading VI
WYFO7 7

Article A
Tuesday, March 22, 1966.

4o N HiCHlGA“ REPORT MYSTERIOUS FLYING OBJELTS*

Ann Arbor, Mich., Harch 21 {UPI} == At least 40 persons, Including 12
policemen, sald today that they saw a strange flying object guarded by
four stster ships land In a swomp near here Sunday night,

Descriptions of the unldentifled flylng objects tallled closely. A
patrolman, Robert Hunawlil, sald he and other residents of the ares Saw
simitar craft before dawn last Honday and Wednesday,

In Washington, the Alr Force sald It knew nothing of the reports., The
Alr Force's Michigan headquarters In Battle Creek would not comment. '

Two persons who slogged through the 300-acre swamp today and 1ooked
for traces of the craft found nothlng but marsh grass, quicksand and muck,

" However, the two persons who reportedly were closest to the object,
Frank Mannor, 47 years old, and his son, Ronald, 19, sald It did not appear
to touch the ground but sat on a base of fog. Frederick E, Davids, state
police commissioner, who 1s also head of clvil defense for Hichigan, openad
an investlgation.

"] ysed to dliscount these reporis too but now L'm not so sure,' he
sald,

#r. Mannor and his son sald they had run to within 500 yards of the
object, Hr. Mannor sald the craft was thaped like a football and was about

*  Reprinted by permission of the Kew York TYimes.
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the length of a car with a 'grayish yellow'" hue and a pltted surface ''llke
coral rock,"

it had a blue iight on one end and a white light on the other; he
sald, l

"They were pulsating and each of them looked llke they had a 1lttle
halo around 1t," he sald, '

Other witnesses saw 6n|y the lights, but thelr descriptions, Including -

those of policemen, agreecd closely,

Stanley McFadden, Washtenaw County charlff's deputy, seld he and
deputy David Fitzpatrick watched the object fly over thelr car about the
same time the Mannors reported [t had taken off,

Offlcer Hunawli 1l said four other unidentifled flying objects had
hovered In a quarter-circle over the object in the swamp,
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Reading VI {contd.)

HUFO? 7Y

Article B
87 COEDS SAW A FLYING OSJECT NEAR A DORMITORY N M!CHIGAN*

Hillsdale, Mich., March 22 (UPl1). A civil defense director, an assistant
dean and 87 coeds reported that a glowing object flew past a college dormi-

tory and hovered in a swamp for hours.

Thelr description of the object tallied closely with that of one seen by
more than 50 persons, inciuding 12 policemen, near Ann Arbor, Mich., the

previous night.

The Alr Force dispatched its top scientific adviser on unidentified

flying objects to begin an investigation.

The witnesses said they watched from the second floor gf a Hillsdale
College dormitory as the object wobbled, wavered, glowed, and once flew

right at a dormitory window before stopping suddenly.

Mrs. Kelly Hearn, for seven years a newspaper reporter before becoming
assistant dean of women, assistant professor of English and housemother of
the dormitory, had the coeds take notes as they watched the object for four

hours.

They arnd William Van Horn, 41 years old, Hillsdale County civil defense
director, said the object dimmed its lights when police cars approached,

brightened again when they went away, and dodged an airport beacon light.

Barbara Kohn, 21, of New Castle, Pa. and Cynthia Poffenberger, 18, of
Cleveland were the first to see the 6bject. They described its shape as
roughly that of ‘a .football. This was roughly the same description given by

%* Reprinted by permission of the New York Times.
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) 8 man and hls son vho reported that they taw an eerle object land ln a svamp ’;.- ok

Sunday night 45 mlles northeast of hare near Ann Arbor, ,; L ‘ wu’-;- ;
Tho Alr Force announced It was bringing In Dr. H, Ailen Hyne:, chalrman : ; ?'f{'
of Dearborn Observatory at Northﬂestarn University, Evanston, 111., and - .' IR
sclentific consultant to the Alr Force's Pro)ect Blue Book program to track SO
down the reports of unldentlfied f} ytng objects. ' v
Dr., Hynek set up his hesdqusrters at Selfridga Alr Force Base, ifount i ‘: v
Clemens, Mich., near the southern lilchlgan sectlon where the objects have , ‘.

ben reported several times lately;

i1t was definiteiy some klnd of vehicle,'' Mr. Ven Horn sald, 'Through
the glasses (binoculars), it was elther vound or obiong,"

The ohiect's shape was brlefly outllned by Vighting as it veered over
and near the dormitory before re:reatlng Into the swamp, Mlss Xohn said, It
stayed there for four hours before vanl!shing, witnesses sald. )

G | | )
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ﬁqading Vi (contd.)

. uypoppH

THOSE FLYING SAUCERS™

Hen have a strenga prnppnsity for seaing what they expect or wan* to
see, as any maglcian knows. Th’s tralt, yrobably mora than any other,
accounts for “'flylny §édcgrﬂ episodes llke the onas reported yesterday and

"Honday iIn chhlgan. _f{

The sclentific cominlty and the armed forces, &s such, have dismlssed
- such reports with thinly disguised scorn, - The nstronomer; say othcer worlds
that c~uld support beings like ourselves are so distant that travel here
would border on the impossible and frequent visits would be preposterous.,
ff Despite the many authentic-S5ounding reports, mllitary investigsators say
tney have not found 8 singla piece of rellable avidence of such a visit,

Yet seemlingly sober citlzens take these réports seriously-=retired
ml1itary offlcers, local constables and a few members of college faculties,
Some of them are parsuaded that the press and Government are ronfplrlng to
conceal the truth ebout thcn so-called vislts,

Tho most plauslblc explanatlon seems to be that the skios today are
alive with man-made phenomens that produce 3 variety of strenge effacts,
People who are condl'tioned by tklevlslen, comlc stripa and books to belleve
In flylng saucers find it easy to see them In these phenomena, Thelir menory
of what they saw, In subsequent Intarviews, Is elaborated by thelr erpestations,

Yot even the sclentists temselves can be fooled by thelr hopes and
expectations, This humen tralt s recognlized In the drug=testing method In
- which nelther subject nor experimenter knows, In any Indlvidual case, 1t
the administered pil) Is the actual drug or a dummy. The nonexistent ''cunals!!
of Mars are & notorjous cxnp'lc of the wish balng father to the observation, ’

EMC' . Reprirsed by permission of the Mew YorkTimes,
rom , i | -




Farly in this century astronomers thought they saw them Ip elaborate net-
works; but they are Invisible In the telescopas of today.

“The flylng saucer enthusfasts demonstrate human fralities that ere

Itkely to sall on forever.
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. . * Reading VI (contd.)

“UFo? 2"
Articla O

TFLYIRG CBJECTS' ZRE CALLED aAS*

Alr Force Expert Polnts to Michlgan Sightlings
Belng Hade Above Swanps

by WALTER RUCABER

Detroit, Harch 25--An Investigator for the Alr Force said today that at
leust two of southern Michigan's nysterious ''flying otjects' were nathing more
than marsh gas, ' '

Dr. J, Allen Hynak, an astrophysicist at Norttwestern University and
on Alr Force consultant on urddentifies flylng objects, studied reported
sightings th)s week at Dexter and Nillside, Mich,

There were the '"two principsl evenis,'' Dr. Hynak told 8 news conference
here. 1lsre have been repeated reports of unidentificd flylag objects over
southern Mlchigan 1n the past wveek, but the Doxter and Hilisdale ircidents
wera the mcit wldely witnessad.

Staped Like Cootball

At Dextar, stout 10 «lles northwest of Ann Arbor, some 50 persons re-
ported secing Ilghts and & stranys flying object, shaped like a football,
over a swamp Sunday'nlght. The closest witnesses sald they wera abrut 500
yards away,

The next evenling, at Hitlidale, sbout 70 miles southwest of Ann Arbor,
87 college co~eds took notes on an object that hovered over 8 swémp Outside
thelir dormitory. A college dean and a clvl) defuise offlcltal also reported
feeing the object,

*  Reprinted by peruls:lon.of the New ia;k Yimes,
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it (the object) was In botw. cases a very localfzed phenonenon,'' Dr,
Hynek sald. ' think this Is the most signlficant polnt." The consultant
who has investigated unidentifled flylng objects for many years, added:

VA dismal swamp |s a most unilkely place for a vislt frcm outer space.
it Is not a place where o hellcopter would hover for several hours, or where
» soundless secret device would llkely be tested,"

No Craft Observed

Or. Hynek ssld that no group of wltnesses observed any craft coming to '
or golng away from the swamps. !The glow was locallzed hers,' he sald,
'"This could have been due to the release of varisble quantitlies of marsh gas."

Rotting vegetatlon tn thé swamps produces'the‘gas, D1, Hynek sald,
‘‘which can be traped by lce and winter conditlons. ‘then a spring thaw
occurs, the gas may bes released In some quantity."

. The Alr Force's Investigator clted other authorities on lights seen In
‘swomps ''sometimes right on the ground, sometimes marcly ¥loating above 1t.'

""The flames go out [n one place and suddenly'appear in another place,
glving the Illuslon of motlon,'" he satd.

_ ""No heat 1s felt, and tha llights do net burn or char the ground. They

. can appear for hours at a time and sometime: for a whole night, Generally,
there 15 no smull, and usually no saund--except the poppling sound of Yittle
cxplosloPs."

The astrophysicist emphaclzed that his explanatlion did not *'cover the
entira U,F.0, phenomena over the past 20 years'' and that very few slghtings
could In fact bs attributed to marsh gas.

Dr. Hynek dismissed plctures of another phenomenon he sald were taken
on Harch 17 near Hilan, Hich, The contultant sald the phiotogrephs were
Waelthout any question' only time exposures of a rising m>on and the planet
VOM!- . ‘ '

~ '"There hes baen 2 flood of other reports from this srea, and | could
not possibly have had the time to Investigate &1l of these, ' Dr, Hynek salsi,
They were of 1ittla scientific significance, he added, tecausa there were

no substantial groups of witnesses who agraed on what they had seen,
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The consultant sald that 'over and above the sincere and honest reporting

of a very puz2zling sighting' by the co-eds ot Hillsdale, '"certaln young men
have played pranks with flares."

The consultant agreed with a questioner that the "flying saucer' bhe-
nomennn could be an Interesting fleld of study for other speclalists such

as psychologists and soclologists. HIs investigaticn here, he sald, was
over, ' '
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FINAL EVALUATIUN: URBAN- PROBLEMS

Have you ever heard anyone say, 1| f | were running this city, we wouldn't
have all these problems?'' See what you would do when given the chance to
prevent and/or.solve the problems of traffic control, slum housing etc.

to make the clity a better place to live. You may work 1n groups of five
or six students. See which group comes up with the bast plan for urban
living! Follow the directions on the Look City Game. '
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APPENDIX C

Learning Units |1th grade
Unlit | .$lum Housing and Evaluation
Units | = V American Economy ard Evaluation

Units | = 111 Leglistative Declslon-Making based
on slinulatlon "The Game of Democracy.'

i



UNIT
Urban Problems
Slum Housing

OBJECTIVE: You Qlll describe In writing the flve zones of clty 11fe and.
how the slums developed,

OVERVIEW: Another acute urban problem which you are golngy to examlne now
s slum housing. You all know what slums are and how depressing and poverty
rldden these areas can be. Slums exlst malnly in the clty and orlginated
because of certaln actlvities that occur within particular sections of the
city. These actlvities can change locations within & city and, as thls
occurs, It has an effact on other sectlons. Each section is 1linked to
the other, and when one Is affected, they all are.

LEARNING EXPER)ENCES:

}. Read pages 409-4ik Tn Soglolnay by Paul H, Landls,

2. The following words wil) help you'unde}stand this lesson more easlly.,
Check your undarstanding of them by using each one In a sentence.
* If you are uncertaln of any, consult the glossary at the end of the
book or the dlctionary:
a, ecology

b. concentrlc __

¢. sector -
4. multiple
nuclear

Read the following sentences and then, In your & words, write
what you think it measns,

»

This learning unit Is deslgned to Investligate human ecology In the
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clty and how varlous sectors Influence the way people behave.
Two types of socfal arrangements to be studled are concentric and
multiple-nuclear. '

Your understanding:

3.

b,

5.

b.

In the Park and Gurgeés theory of soclal arrangements.ln Chlcago,
what were the five concentric zones Into which the city was divided?
List them,

C.

d.

e,

Describe how the constant readjustment of each zone changes the
*characteristics of al) of them, B8egin your analysis with the first
zone; what effect does a change have on the second zone, etc,?

Mow do the sector and multiplesnuclear theories of urban Vlfe
differ from the contentric theory?

2 q
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) . 6. bvhy Is It !mpo}tant to Eﬁow how human belngs behave In these dif=
ferent areas/zcnes of the zity?

7.  Why has the changlng nature of the city resulted in an [ncrease in
“slums?

B

B. On page 412 of tne réadlng. the author comments on the ''natural
- eourse”™ of man which has resulted [n the growth of siums; what
suggestions are made to reduce the cancerous growth of slums?

Check your answers with the ones on the sheet at the back of the
unlt.

SUMMARY: '

You have just looked at an entire clty and how its sections and residents
Influence one another, You can see how slums grow--what caused them

to rise and only a sample of what solutions are being tried to Improve
them. How you will study what j1fe s ilke for people who live there.

- LEARN[NG ALDS: -
1. Socloloqy By Paul H, Landis, Ginn and Company c. 1967,
2, JThel anag!  current Jssue,

3. Life: ODecember 24, 1965 Special Double lIssue on the Clty describes

~, - what happens In our clties-~todasy and yesteryesr--the power, beauty

and harsl reslity of 11fe as seen through the eyas of a poverty-ridden
famllf In Hough to en urban redevelopment lesder In Boston.
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: : UNIT 1 Slum Houslng Answer Sheet
| : o
Answer to question 3 «77“?

The five concentric zones are (a) the commerciel life In the center of
the clty Inhablted by wanderlng men who drift among the streets, (b)

the slums surrounding the commercial center where property has decreased
In value and familles can huddlg,in one or two rooms, {3) the once
wealthy residentlal area whe}e'the laborer and his famlly now llve,

(d) the beglinning of the frlnqe of ths clty, where femilles have & yard,
a home of thelr own, nelghborhoods are clean and chlldren are ralsed iIn
a healthy environment resuiting In low Juvenile dellnquency rates, and
{e) the outside fringe around the city where the wealthier people llve
who own large homes; 1lve nea+’parks and recreational areas, and
frequentiy cmploy men and womef to assist them in malntalning thelr honws
and caring for their chlldren.'?;

.
.'f- -

ST e ¢

Answer to question 4 B .
When one zona changes, It reacts slowly In almost all the rest, |If _
the business actlivity in the,cgﬁter grows, the only place where It cen O

'go Is the already existing sfoii; The tand on which the slums are lo-
cated becomes valuable property for the owner so he sells this land to
the city; 1t now becomes buslnegs property and the tenants must find
another arca in which to Ilv;.:-?hese residents then begin to move intov
workingman's zone; the worklngman wants to move Into the suburbts and
s0 the viclous cycle contlnuc:.

Thc 6Ifforencc betwesn the s.qtor theory and the concentrlc zone theory
Is that rather than a clty formlng & pattern of circles as plctured on
P 411, the divislon occurs In the shape of 2 cut ple because this s
the way transpor totion linas éun. Tha third spproach, multiple-nuctesr,
simply mesns that Instesd of thlng one venter of actlvity, & clty hes
uony. The lupartant thlng td remember 8 that no matter how a clty Is

s
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dlvided, each grdup of people within a division has an effect on all
the rest! 4

Answer to guestion 7

The business section citles are becoming iarger and the resldents of

the slums are forced to move to oake room for more business establishmants,
Even though there are more people now then ever 1iving under these balow-
standard conditions there Is often no place for them to go. '

Answer to auestion 8
Sluﬁs can be reduced by public housing (city bullds better }osldencos
for lew-Income femilies), or urban renewal (federal government pays
cltysfor selling clty property at a loss to beglin rebullding siums),
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$tudent Evaluation UNIT | Slum Housing ~  Name

You wlll now apply your knowledge of divisions within a clity to the
exlstence of slums InBoston, Before you reach concluslions about Boston,
put all of the Informatlon glven here on your map.

A, Using the booklet on '"The New Boston''--the maps In the center, mark
these things on your own map. Your teacher will have a copy of
‘the booklet, '

I, the heavy manufacturing aréas

2, the light manufacturing areas

3. the transportetion network that shows:
8, the MTA
b. heaviest line indiceting Rt. 128

c. major roads lesding from 128

8. Using ths data on the -accompanylng sheet, plot the citles and towns
where there has been a decrease in population from 1955,

C. ‘ Using the data on the accompanylng sheet, plot the cltles which
sre not expucted to grow sutstantlally by 1930,

It 1s sugyested that you use colored penclis for mirklng this informa-
tlon, Put the key to your msp at the botiom of the page.

-
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RECORO THE FOLLOWING DATA ON YOUK CITY HAP:

The following Iﬁdlcata how the population has shifted from 1955 to 1965,

. E;séx County ~- All clties and towns have fncreased thelr popula-
‘tlon except Lynn and Salem.

Hiddiesex County-- All cltlies and -towns have {ncreased their popula~
tlon except the following: Arlington, Belmont,
Cambridge, Everett, Hedford, Natlck, Newton,
Somerviile, Walthan, Uatertown.

Horfolk County == Al .itles and towns have ircreased their pOpuIa-
’ . tlon except Brookllne and Quincy.

Plymouth County == A1l citles and towns have tncreased thelr popula-
tlon.

Suffolk County -~ All cities and towns have decreased thelr popula-
tion, .

The following Indlicate what statisticians predlct the shift in population
will be by 1990,

Essax County == Alb cities and “owns will grow but Lynn,
Yopsfleld will grow over 4 times 1ts present,

Hiddlesex County-- All will grow but Cambridge, Lincoln, Somerviile,
Wsltham,

Norfolk County == All citles and towns wlll grow; Norwood by 3 times
Its present population, .

Plynouth County o= AVl cltles and towns w!ll grow anywhere from 2
"to 3 times lts prosnnt populctlon.

h

Suffolk County = loston w!i! decrease by 7&.000 by 1990,
Chelsea will decrease by &, 000 by 1990,

" Revere will increase by &, 000 by 1990,
¥inthrop will Increcase by 1,000 by 1990,
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ANSWER THE FOLLOWING QUESTIONS ABOUT THE MAP:

1. Route 128 that winds around the outside of the Inner clty;

8. has attracted heavy manufacturing.

b. has attracted 11ght manufacturing,

€+ represents an area wharé there are very few people,

2, The county that seens tc¢ have the inost room for further expansion Is:

a, HNorfolk . c. Mlddlesex

b, Suifolk - ' d.  Plymouth

3. The only area of the Inner clty that has llght menufacturing Is:

c. Brookline

——

a, Cambridge

b, Watertown i . d. Framingham

S — ————

4. Do you think that any of the theorles you studied in the learnling
unit can be generally appliad to metropollitan Boston? 1Ff so, which
one? In what way?

5. In what way do you think the divistons of Boston have changed
the llves of the people?

6. According té the map, what appesrs to be happening In the inner clity?

7. Why would slums develop In the Inner clty?

8. 13 this true for Boston? Are there pockets of slums Surroundlhg
the [nner clty?




9.

10,

12,

e A R o N Nt e + e

Has the manufaéturlng cshifted away from or toward the heart of the
clty? :

From vhich section of the clty have the majority of the people moved?

How do the changes In zones affect the characteristics of all of
them? .

What does the growth of<hcavy manufacturing do to the area where It

s located? :

-~




B L L I T S ~

~ INTRODUCTION

in the 10th grade, you Iearned'how three different societies~-the
traditional!, market, and command--rmake economlc decisions, You know
thot In a market economy such as the United States economic decisions
are made every day by millions of people. These ﬁeople do not consult
one another before making these declsions, but the combined decisions
cen affect a major business or Industry. For example, If you decide

" not to buy any more mod clothing, you may not put the mod clothing

manufacturers out of business. However, [f all teen-agers make the same
decision not to wear any mod clothing, your combined decisions could
change the mod clothing Industry.

' This year you will concentrate on how the American economy Is based
upon the daclisions of three Interrelated parts--the consumer, the business
Investor and the government. You are a consumer who Influences decislons
made by buslinessmen whon you and others decide whether you do or do not
wont & particular product. The businessman makes Judgments based partlially
on how consumers respond to his product.. The government spends money pald
In taxes by both con.um:rs and businessmen. The economy Flows In o
clrcle‘among all these parts. Whether or not the American econcny grows
Is Inciceted by the total spending of all three; this total smount spent
Is called Gross Nationat Product. '

In these learning units, you will study how the American economy

- is different from other o&onomlos. what the three components of GNP are,
and how ecanomic declsions are made In the United States. At the com-

pletion of these units, yob wiil be better equipped to evaluate your
role in the American economy,

~/
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UNIT |
American Economy

QRJECTIVE:  You will describe how the unlqueness of the Amerlcan economy
influences what Amerlcans do wlth their money.

QVERVIEW: One of the most critlcal problems In the world today Is a lack
of food, clothing and shelter for mi1lfons of people. Studies show that
more than one third of the world's populdtion lives in a continual state
of discomfort becausa they lack these basic Ingredlents of }iving which
most Amerlcans teke for granted. Although there is recognized poverty
In the Unlted Statas, thls country has an abundance rather than a scarcity
of material goods. The more man has, the more he seems to want; his Job
often becomes a means for him to acquire more material goods, Thls sets
Americe apart from other natlons In the world because the goals of the
majorlty of the people in the U.S. are founded, not on satisfylng baslc
needs required for survival, but on attaining luxury Items that they
fee! are necessitles for a happy tife,

LEARNING EXPERIENCES:

A, Y, After reading the overview, what do you think Is the biggest differ-
ence between the Anerlcan economy and the economy of other natlons?

2. What word would you use to describe "not encugh of something?"

" 3. Economics is écnttrqb around scarclty, Listen to the tape about

scorcity. (Comoarative Economic Systems, pp. 16-19.) You will ba
stked to oxploln the 'what, how and for whom' mentioned {n the inter-

\ZTIEIQJ!: ¥:;J3£kV"H. Llston to the cholces that governments and peOple welgh uhen

e s 3 VR T SRR P - w S g, ]

o decldlng betwees alternattves. ?,, (}{) ’
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b,

Answer the following questions about the Interview.

a. State the ' what, how &nd for whom'' questions tn your own
words to demonstrate that you understand what they mean. You
may replay the tape to help you.

What

For whom

b. How Is Vecost' defined In the interview?

c. Using this definftion, what did It “cost' you ln time, energy,
and resources to come to class today? You may want to get
together with another classmate to answer thls one.

" Time

Energy

Resources

Look at the followlng cartoon,

M dldat got Lhe caite”

What does 1t tell about the bnls'o.n which Americans spend their
money?l .. :

o c-n ‘)0
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2, Now read #3 "Un}imited Wants: Consumer Spending and the Inverted
Wedding Cake Theory,' In Readings and Cases in Economi¢s, pp. 8-10,

. . On the Inverted wedding cake below, fllustrate how your personal
deslres can fit Into each one of the iayers. Show how you pro-
gress to a higher layer when you have satisfied your‘wonts at one

" layer. Use the guidelines for each layer as suggested In the
- reading, '

Optlonal:
On the following national Vssues, measure the cost of each [tem In terms
) of what must be glven up tu do that one thing.

1. the war in Vietnam
" 2. the space program

3. Federal housing projects

- SUMNARY: Although all eccnomles have scorclty-‘each In thelr own ways-the
Unlted States experlonces 8 scarclty someuhot diffarent than othars,
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’ - Ours 1s not one In which there Is a shortage of baslc necessities for

the majority of the people. Instead, our soclety, with its abundance
of goods and materlals, presents a cholce to Its cltizens of what to do

- with the abundance.

LEARNING AIDS: .
Comparatlve Economlc Systems

L Y TN )
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) (b

. Answer the followlng questlions ;ru br false.

"’ .

-

l. ‘._.___ The Unl ted States is ohe: @f the few countries In the world that:‘.

does not have a scarclty of goods and materials, ,""..'.'-
2. ___ Scarcity means ''not enO\;gh of something." ' . )
3. People are content to falflll a desire’and be utltfled.wltimlt
moving on to a new goah r o
2 * ] * ;. : "‘,.
-: “a e
k. "Cost',as used In the unlt. means only the emount of monay bne
spends for scmething, o' a , ’ .-_'..;'-".‘-'i.: . ..
. R IY

5. ____._ Amerlcans usually walt unﬂl they have savad anough money befqre o
" ghcy make 8 major purchase. '

.
‘
.-.‘-

6. - Econcamlcs 1s usually rogarded as finding enough resources to meet *

man's unlimited mnts.
t

L

7. ____ Match the following what, how and for whom,

' ;.",;.
WHAT ' A, Wﬂo is reclplent of what you've done,
: HOW 4 "B, * What methods will you choose for acquire-
' Ing goods and services.
FOR WHOM . ¢. Gf al) things avallable, 1n what order do

you work for them,

<
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. UNIT 1t
‘American Economy

OBJECTIVE: You will describe how Gross National Product...GNP {llustrates
the Amerlcan economy and ldentify the three contributing elements.

Q!EB!LQJ How long do you think It would take to spend $785,100,000,0007
How many people do you think it would take to Spend thls much money?
These bi11{ons of dollars represent all the goods and services that the
United States economy produced In 1967, It Is a total of all the money
spent on overything from halrcuts to plzza! The total sum of all money
spent is Gross Natlonal Product == GNP, "You wlll now learn why the GNP
represents the American economy, how it is measured, and what the three
contributing elements to GNP are, ) N

LEARNING EXPERJENCES:

“« . A, The main economic goal in America Is t? keep the economy moving ahead

In order to prevent another depression; In other words, to promote growth
and maintaln stebillty, The growth of the Arerican economy. |8 messured
by NP, '

I, Raad #51 in _ggpg:g;lxg_;;ixmﬂsL_xgsgmi hereafter referred to as
C.E,S..pp. 187-190,

2.  Why do you think 1t Is necetsary to measure economic growth?

" 3. What do the Inltlals GNP stand for?

b,  Why do economists use GNP instead of something else as a yardstick
for measuring the Americen ecenomy?
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5. When computing GNP, do you add the prices at wﬁich goods and ser-
vices were bought or sold? Vay?

The U.S. Is a complex Industrial soclety with varlous goals and

. values, Because of thls complexity, It Is necessary to have some
standard measurement of growth. 1n order to find out If thera

- Is economic growth, economists total what goods and services are
produced, The sum of all goods and services produced in the U,5,
Is called the Gross (large? Rational (countryg Product (all the goods
and services). Each product can be counted only once so [t is in-
cluded In the 1ist at the fina) stage of Its production. For example,

. stee| made at a stee)l plant would not be counted until It became
part of an automoblile, The price counted Is the one at which a pro-
duct wos sold, ' : '

B. When computing GNP It Is Important to remember that there are sone warn-
Ings to heed, One cannot simply add up total sales for a year and have
an accurate GNP,

1. - List the four cautionary notes you must consider when flgurlng GNP,
£._E_|_§_l ] PP. ‘88‘,890

b.

Ce

d

2,  Use the above criteria In answering this question. Why do the
flgures In Table I on p. 189, C,E,S.,dIffer from the figures on
Table 11, p. 1907

You should recognize that Table il shows GNP based on 1958 prices.
In this way, you can compare the prices by the same standard (the
flrst cautionary note). The figures In Table | are listed ot the
vealue held sach year and these values change from one year to the
next, ' In other words, s doilar might not buy as many loaves of
bresd In 1968 as It did in 1963, If this s true tha value of the
dollar dacreased. 1n order to messure GNP occurately, you must
use the same prica base--such as al) 1963 prices. (f this Is st
unclesr to you, ask your teacher or a tlassmate for help.

TEn
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c.

3.

b,

5. -
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Ansvier the second question under Table 11 on p. 190,

Here you must apply the second ceutlonary note. In the 1930's

Amerlca suffered deflatlon--this meant that prices were lower and
there was lass money to spend, Table | Indicates that GNP fall 1In
the 1930's, but Table 11 Indicates that there was an increass In
GNP In 1939. 'The reason It doesa’t appear so large numerically ls

-because of deflation, 1f you stlll have troudle understanding,

ask for help, but be sure you learn both of these princlples because
you will be tested on then in the evaluation of this unit.

-Using Tiblc 11, how much dlid thg GNP Increase between 1959 ard 19667

Using Table 111, p. 190, what was the per caplta (per person) GNP
In 1966 based on 1958 prices? Round your figures to $648 blition
and $197 millicn,

- By subtracting the 1959 GNP from 1966 GNP the Increase Is $171.8

bitllon, By dividing 197 million peopla into 3648 blillon the
avorage amount of money spent by sach person In the U, S, In 1966
was $h304%, . It Is important to know the relationshlp between the
GNP and t)ie population because an economy must Increase at a faster
rate than the population. A country cannot grow economically If
the populatlion is increasing so fast that It sbsorbs GNP, For
Instance, Indla has a tremendous Increase In population, but no
Increase In GHP--when GNP cannot lead the population increase,
economlc growth s 1low,

The GNP s made uo of Interrelated parts-=the consumer, the buslness
investor and the governmeut., Each of thesa spends money that totals to

GNP,

This 1ilustretion may help you to see how they all contribute,

-4

Sono economists have t!ed these three parts into the followlng equatlon:
QNP wf ¢ l ; c. R

ey e
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- . : 1. Write what each of these Initials represent:
c. '

I,

6.

2. From your study of a market economy 1n 10th grade, who decldes
what goods and services are produced In the U,$,?

3. What hsppens when s demand Is made for goods and services?

b, If a number of housewlves buy a particular typs of Iron, what
response will come from the business investor?

S. If Inflation occurs=-=(» genen;a\ rise In prices and a shortage
) - : of goods), what can the government do to decrease spending?

—. .

reduce earned §ncomes
b. lIncresse taxes

¢. take away money

A change In one will result In ¢ change for all, 1f an Indlviduel
(consumer) wants a particular Item, the businessman supplies it,
Government determines how active business s by encouraging and
discouraging Investment, It can also ralse or lower taxes to
encourage cr discourage consumer spending, The level of business,
in turn, has an effect on the people w0 recelve Inzomes from
them, Money from Incomes 1s used to buy {tems, satc, The cycle
does not alwasys happen thls way--this is merely an example of
what might happen to show how the three components make up total
GNP,

UMMARY ¢ The Amerlcen sconomy Is very vast and complex, It Is based on

GNP, You haove just learned why GNP Is so importent, You will now examine
i In more detall sach component of GNP and discover further how they are so
)‘ i closely tled to each other,

S LEARNIMG AID: |
-ﬁ«‘[l{C smnmm.sw John R, Colemsn.
== 2l Q’?
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]

A, If you were figuring fNP which of the following 1tems would you
‘include?

I.” The price of automobl les.,

2. The price of iron ore mlnud during the year but not manufactured
Into Iron or steel.

« The price of a lathe manufactured during the year, which Is
used to produce automoblles,

—3

k. The price of a factory that manufactures clothing.

The salary of the President of the Unlted States,

—5e

6. The price of a new four-lane hlighway bullt'jolntiy by the state
governments and the national government,

. ' The salaries of the natlon'; teachers.,

—

e

’Hhich ones did you omit?
Why?

What rule should you remember In figuring GNPY —

B. What are the 3 component§ of GNP?

|_ ~7

2.
3-

C. Why is GNP a clrcular flow of Income and expenses In the U. §, 17

22 OR




0, What will probabl{r happen to an ecunomy's Investment spenc'ng If
consumption falls?

— (a) lnv;stment will fall to about the same degree.

__;__.(b) investment will not change.

—_ (e) Investmant will not fall as much as consdmptlon.

e (d) investment will fall to éreater degree than consumption.

E, | A pair of shoes cost $1k4 on January l.of one year, On January |
a year later, & palr cost $14.50. 'f other pricas behaved In &

* simllar way, we could conclude tbat the natlon wat golng through
a period of .

';;;: (a) inflation,

{b) deflation.
(c) depression,
{d) prosperity.

mt—

F. Trus ~ False

\. In order to arriva at an accurate GNP, totat sales of goods
and services for a glven time ere totaled,
2. The economic gosl of Americs Is to nromote progress and malnteln
stabllity,

fn using prlccs to compute GNP, the price at which goods and
-services are so'd s used,

—— 32

‘

4., It Is unnecessary to conslder per caplta GNP when declding If
aconomic progress has been made.

5. W¥hen comparing G&P over a perlod of years, It |s necessary t>
use the valus ho)d st &ach year,
6. If tota! GHP rose, and per caplts GNP fell during the decade of
the 1930's, thls shows that the economy was going through a
defletionary perlod.

Population should Increase at-s faster rate than the economy
for s0lid economic grovth,
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Goods and ierQlces are produced when fhere is a demand.

" Thé government can encourage or discourage business Investment.

When talking about GNP, what 4 caut{onary notes should you keep
in mind. : o ‘

b.

Ce

d.- -
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UN]T 1
Amerlcan Economy

OBJECTIVE: You will describe how consumer spending influences the.Amerlcan
economy, ' :

OVERVIEW: Ai you learned from the lljustration In the previous unit, con-
sumer spending accounts for more of GNP than government and business
spending combined. When you, the consumer, decide how to spend your
money, you have an Influence over the entire economy., |f you declde to
spend your money for plzza, you are not only Influencing the declsion to
increass production of the Ingredients used to make plzza but you also
oncohrage largir investment In bulldln§ plzze parlors. You are only one
among milllons who make decisions like this every day. Your purchases
are ballots that indlcate your vote for the goods and services you prefer,

N EXPER] ENCES:

Ac 1. In the flrst learning un!t, you learned whet the inverted wed-
ding cake theory of economics 1s.. What did it reveal to you
sbout ths way consumers sgend money?

)

Consumer 3pending it the 'argest component of GNP,
Usually, the rore money people make, the more

they spand. You wil! now leorn what a great Influ-
ence the consumer has on the American economy,

2; Suppote you have earned $15. In economic language, you now
Influence $15 worth of goods and services In the American

economy,




What cholces do you have to sﬁend your money?

2.

8.
b,
C.-

d,

You obviously have any number of cholces of what

to do with your money, You can buy something that

1) you wlll consume Immedlately, such as a mllkshake,
i1) you will use over a pariod of time, such as a
sweater, You can even choose not to spend your
money and stitl act as a consumer,’

Read #52 ''Declsion-Makers: The Consumer'’, Comparative Econo-
plc Systems, pp. 190-193.

Answer the followling qnestlonsi

€,

.d'

What mainly Qetermlnes changes 1n consumar spending?

If Income chauges, Is the spending for scme ltems going
to be wore flexible than others? For example, 1f your

income Increased, would you spend morn money on food or
clothing? :

How do economists classify these goods on which consumers
spend more money? .

Trace the chaln of events that can happen to a record
manufacturer when a popular vocal group releases & new
hit, Bagln with the record seller, tell +hat influence the
sale of records has on manufscturing etc., you may work
with a classmate If you went,




3.

b,

f.

e ————_——— %P R At o 2 N

Why does a cihange In spending affict more than ore com-
ponent of GNP? -

What do questions a through & tell you about the relation-

-]
ship between C & 17

Look at Transparency #52{ In A-V kit, C.E,S,)

b,

C.

d.

What does thl; diagram show about consumption?

Why (s consuﬁptton portrayed as 2 loop?

How do business Investors spend the income they recelve from
consumer spending? .

Besides an Increase or diuirease in Income, what could busi-
ness do to changs C In the loop?

Consumption is shown In the diagram as the major contrlbuter
to GNP, [t represents total spending or tota) recelpts.

‘this 11lustrates € as & loop. It shows how money spent by
consumers s used by business Investors. Businessmen con
spend this money on a) wages & profits, b) government taxes
and c¢) Investment purcheses. The slze of € would change If
business dlrected a greater proportion of spending for Invest~
ment or taxes, h

You have Just tearned how GNP Is stimulated by Increased consumer
spending. Now analyze what happens when the situation i3 re-
versed. Put a check In front of the phrases which 11lustrate
the affect on the clothing ]ndustry 1f your Income was decressed,

a, you would contlnue to buy clothes as usual

2403
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b.

C,

— G

EDOE S
P

cltothing [s considered durable goods that would have
to be postponed If your Income was reduced

manufacturers would not purchase new machines to make
new clothling.

Investment In the clothing tndustry would Increase
clothing outlets would Increase sales personnel

Incomes of people assoclated with the clothing industry
would also be reduced . ‘

this decrease In spending would have nothing to do wlth
the clothing Inadustry

S. If there Is a decrease In spending, would this reflect pros-

perlty or recession In the American ecoromy?

SUMHARY : Write a few brief sentences which Illustrate clearly what the
relstionship between € & { s,

Check with your teacher before beglnning the evaluation,

LEARNING AIDS:

Comparative Ecenomjc Systems

REFERENCE:

Our American Economy, Lindholm snd Driscolt,

2810114
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r

A. - Read the followlng "Case of the Huls Hoops.“ from Cmaratlv
' .Esmml_c_mm PP 7)-73.

The Case '_'o.'f.'the Huls Hoops

] -

In July 1858, two men la San Gabricl, California, started
the nation spinning into onc of the most carefree fads of the decade. They
invented the hula hoop. ~

Tho two men, owners of a small firm called the Wham-O Manufactur.
ing Company, sccured the aid of technicians from a major plastic com-
pany to design a simple plastic hoop about thirty inches in diameler.
The hoop was meant to be placed around the body at wafst height and
then kept spinning there' by rapid and rhythmical twisting of the hips.
A simple encugh idea, once somebody thonght of it!

The {ad spread at a d|n) frcc. And fts variations were endless. Some

) . . children and adults, too, speciatized in secing how many hoops they
could keep going at our {ime, using hody, arms, and neck. Others entered
contests 10 sce how long Whey could keep the hoops spinning. There
were classes In the fince points of hoopery, health cluhs to promote the
spinnfng habit, and “hoop-it-up™ parties. Nor was the fad confined to
the United States—Franee, Britain, and Japan soon joined in. And a Bel-
gian expedition jeaving for lhc Antarctic reportedly took a hoop along for
the trip. .

The \\ ham-O \hnuhdurmg Company was not alone In the Beld lor
very long. By Scptember 1938, at feast twenty other companies were
making hula hoops. Manuf: .- rets of piping and hose quickly coaverted
thelr equipinent to tum out the stmple plastic hoops. By mid Scptember,
Life Magazine estimated .that twenly million hoops had been sold for
lbo:t 830 million, (Hoops sold from as Jow as $.79 to as high as $2.50
each.)}

As quiclly as it spnng up. the fad dicd away. The former manufae- .

. turers of plping and hosé went back 10 making piping and hose, The te-

- tallers left with a large supply of hoops sold them at sacrifice prices; one

of them cut his hoops {m half and sold them as loops for decorative garden

fence. So it was that a few vears and twenty taillion hoops later, a child
could ask his parents, "What's a hula hoop?”

v

B, Answer thase questions about consumer spending,
' et '
I. ln the U, S, declsions about what to pro_duce are most

UER ﬂ' - c-ﬁﬂs
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2,

O

3.

Cw  » s

/""

Influenced by:'

a. manufacturers

—__. b, government

—

— C. labor unlens

—_ d. consumers

The Wham-0 Manufact: 'Ing Company:

b.

Ce

d.

-Intended that hula hoops be only a small interest

1tem,

knew that a hula hoop fad would be a good way to make
a2 lot of money.

Introduced a simple idea that 'caught on',

was l&king for a wa;" to use surplus plastl.c.

The resson sizes and grades of hula hoops were manufactured

was:

When the

a, -

b,

there was » lot of plastic to get rid of,

consumers Indlcated a demand for the product,

the manufacturers weren't certaln just what the public

wanted, .
\

waiufacturers had nuthing slse to do,

]

demand for hula hoops !ncressed:

the price decreased because there were so many on the
market,

the price went up because the manufacturers knew the
people would pay because they wanted huls hoops,

‘bddﬁﬁ
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6.

7.

10,
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c. the p;lce remained the same,

o

“After the Wham-0 Hanufacturlng Company opened the market the

following occured-

s. they had a monopoly on hula hoops.
b, no one bought any more,

C. the prlces dropped,

d, competltors also started maklng hula hooPS.

What chaln of events occurred to Increase GNP when the hula
hoops were successfull

What happened when the supoly of hula hoops Incressed and the
demand decreased?

What effect did hula hoops have on GNP,

=

If there Is & small change In C, does It result In large or

small change for D1

How didthe C ¢ | interact In the hula hocp craze?

1C4l107
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UNST 1V
American Economy

OBJECTIVE: You will dqécriba the interaction between business and the con-
sumer by explaining how each Influences the decisions of the other.

OVERVIEW:  You, the consumer, base your decisions on how to spend your

_money according to personal needs and deslres. You probably pay little
asttention to what contribution you make to GNP, although as you have
already learned, It Is 8 maJor one. Buslnessmen must also decide how to
use corporate money. The businessman thinks not only of his own business,
but what effect his declsions will have on the whole economy and vice

~ verss. One declsion he must make is whether to relnvest his money In
his business or nol. In this unlt you will examine both the Influence
that the businessman’s decislons have on the economy and the {nfluence
that the consumer has on the businessman's declisfons.

LEARNING EXPERYENCES:

“A, )}, What component of GNP are you studylng in thls learning unlit?

2. Why is consumer spending the major contributor In a market
economy? .

‘B, 1. Read #53, "Declislon-Rakers: The Bus!ﬁess InQestor." in

Comparative Economic Systems, pp. 193-196.

2. Vslng the reading as 8 guide, answer the foildwlng questions.

o e¥pg f
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8. What are the three Ingredlents of 1?7 Glve a few examples
‘ for each that are not specifically mentioned In the text:

1.

b, Check the statement which least explains why Investment
fell off durlng the late 1920!'s:

1. . _producers of durable goods were producing more‘than
they could sell,

i, there was no necessity to buy new machines to produce
: more goods.,

i, no new jobs were being crested by businesses,

iv, people were buylng too many products.

c. |f you were s Lusinessman during the 1920's would you have

Incressed your Inventory In expectation of future sales?
Explaln why you made your decision.

1f you are uncertaln about any of tha answers you have glven,
c¢heck with the text, your teacher or another ciassmate,

[ *

Selest 2 classmate with whom you would tlke to work., Pretend

you are business partners. Write your choice of & business,
You will be asked to make

decislions about your busliness that reveal your expectations
about the economy,

- e-33109
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It 1s the time of year when you and your partner must declde
what to do with the proflts of the previous year. What .juestions
must you ask yourselves before maling a deciston? List them.

b.

C.

d.

Using the above questions as a gulde, 1ist the declslons you
made and for what reason.

b,

<.

d.

How does thé consumer Influence your decisions and what could
haspopen to your business 1f you made the wrong declsion?

You should be able to see that your business will probably
fall==psople will lose jobs, they will have no Incomes to
purchase other products etc, When declding vhat to do with your

 money, you should see what the prospects are for the coming

yosr, If they Indlcate an Investment for Increased producrion
then It would be & wise move, Bul If prospects are dismal for
profit, than the money would better be glven ro stockholders,
etc. '

How does & consumer react to ''good times?"

How does & businessman reflect ''good times?

C-3§110
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6. How does a consumer react to 'bad times?"

How do "bad times" affect buslnessmex's decisions?

7. You read how Important |t Iﬁ for businessmen to base their
Intentions on extensive study. You saw how Genera) Motors would:
stimulate others by Increastng thelr own péoductlon. What other
Industries do you think would be affected by G.M.'s declslon?
List at least four, '

a, C.
o, d.
SUKMARY W-ite a féw.brlef sentences that illustrate your understanding of

the influence business has on the economy. When you have finished,
check with your teacher to ee If It Is satisfactory before beginning
your evaluation, ‘

LEARNING A|D:
Comparative Ec lc Systems,
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Student Evaluation UNIT IV American Economy Nomis

Show how you will recognlze the relationship between the business

Investor and GNP by answering true or false to the following statements.

.‘.

———

2.

.—————7'

8.

S 1

A modern businessman can best be described as the center of
many pressures exerted by a great varliety of people.

A businessman 1s in trouble If he produces more matarial
than he can sell.

[f a businessman was unable to sell produéts. he would
probably invest more money In his machinery.

-

The least Important factor consldered by investors 1s what
business prospects for the future are.

" If an auto manufacturer is thinking of building & new divislion,

he must first examine whethér the profits from that Investment
would be greater than the profits he might make from investing
the money another way.

A businessman 13 absolutely certain of what Is going to
happen to his money before he invests it.

If major companies like Alcoa display confidence in the future,
small companies don't bother Investing because they sssume
they don't have 8 chance competing against a larger company.

if business expands, It means more Jobs and more Income for
consumers. .

Business lnvestment can be compared to dominoes; if some
favestors are reluctant to Invest, others are 1ikely to follow
their pattern. - ]

10. The 1964 tax cut was one stimulus to G.M's, major Investment

_plan that created 50,000 new Jobs.
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UNIT V
Amerfcan Economy

OBJECTIVE: You will analyze the role'of government In Influencing business
' and consumer spending In the Amerlcan economy,

OVERVIEW: As an American cltlzen, you beneflé from the goods and services
that sre pald for by the third contributor to GNP--the government. Gov-
ernment spending Includes such ttems as public schools, streets and roads,
hospitals, postal service, research In space and upkeep of our national

‘defense. Every day you are affected in some way by local, state and
Federal government spending, In thls unit you will learn how government
contributes to the total GNP plcture--where the money comes from and how
it is spent and how taxlng and government spending affects both consumer
and business expenditures,

LEARNING EXPERIENCES: _
A,  FI11 in the blank, C + | + = GNP,

: B. Use the chart below to answer the questions on government spending
(expendltures}. gxppnpITURES OF THE FEOERAL GOVERNMENT
- 18601365
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Acco  1ng to the chart, 1nat happened to governmen( spending
between 1910 and 19207 ' '

Can you think of any rzasons for Incressed government spending?

What happened to govarnment spending between 1940 and 19507

Are there any similarlties for the 2 increases?
On what was gove:nment money spent after 1940 that maintalined
high spending? ' '

" There were tvw world wars which forced government to spend money

on armed forces, Since the end of World War 11 the Cold War
has caused the government to spend most of its money on weapons
and defense, and programs such as Medlicare, Social Securlty.
These are new programs which were not In existence before 1940,

Read #54 ''Decision-Mskers: The Government," In Comparative Ecopomic
Systems, pp. 196-198. ' K

1., From what source docs the Federal government recelve 1ts
money?

2. Where do state and local governrents recelve thelr money?

4

3. On what does the Federal government spend Its money?

4k, On what do state and local governments spend most of thelr
money? :

Most of the government money ls derived from taxes. Revenues
for the Fedural government come malnly from personal and
business Income taxes, States collect money through sales
taxes, property taxes snd Income taxes. Although some of the
government spending overiaps at a state and Federal level on

t-34
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such thingé as education, welfare and highways, the Federal
governnent uses the largest portlion of its income paylng for
past wars and preparing for or preventing future wirs,

0. .This learning experience will help you to understend what benefit
you recelve from paylng taxes.

1, Why was government spending so low In the 15th century?

2, What caused it to change?

3. DId people 1tving In the 19th century pay texes? -
" Explaln,

4, Why do you pay taxes today?

5, Why Is there a difference?

Taxes were unnecessary In the early days of the republlc because
government malntalned only a small army and navy. People demand-
ed few direct services from their government. The opposite Is
true today. As you learned in Experlence € on page 2, the gov-
ernment must spend more money on public services=-money which
comes froc taxes,

6. Look at the services rendered by the government as |isted in the
chart on the next page. Of these, are there any which you could
provide for yourself, without government spendlng any money?
List them,
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All Sovernments Federal State Lacal

Total expenditures *

Space research -
National defense
Postal service *
Education
Highways
Health and hospitals
Natural resources
Public welfare
Potice
Local fire protection
Sanitation and sewerage
Local parks and recreation
Housing and urban renewal
Correction
Local libraries

- General ¢calrol
Interest on geners! debt
Other

$156,840 §92025 s s
2529 2529
54,607 LTy
4,402 4402
2,763 2134 3546 19,083
11,301 3146 g8 3739
6,639 2192 253, 242
11,381 9557 1125 494
5599 it 2543 2,804
2586 220 303 2051
1,186 1,186
2,187 2,187

978 978
1,7% I 55 1,235
99 5 586 27
a0 O
397 10160 29 2,083
9732 7,682 721 1478
22,095 8671 4058 10984

GRS, . R A R R e L e
* Becovis of sovnding, detoiled figures may ot 2dd 10 erset total fgure givan.
SOURCE: Dola from US, Depl. of Commerce, Srofitfice! Abstrect of the United Siateir 1945 ond Gorera-

monfol Finances in 1943,

7. Which three expenditures are completely Federal? oo

8. Were these same expendltures necessary in the 1Sth century?

9, NWrlte a one sentence summary explalning why government spending

has increased,

Look at transparéﬁcle& #52-5h to see the relatlonship government
spending and taxes have to GNP, '

1. The government sperding flows:

——2b8, In s clrcle

——— -

b. out of consumer control
¢. only Into GNP

2. Do taxes take dollars out of the &conomy or put them back in?

Explain,

—
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3. Does government spending t;kh dollars out of economy or put
them back In? , f - Explatn,

Y
, -

There 15 & clrcular flow of government tpending., When you pay
taxes, you cannot use that tax money tc buy other goods and
services. You have pald that money to tha government which in
turn spends it on thlings such as natfonal defense, soclal wel~
fare--from which you benefit. When the government spends that
merey It Is counted as GNP--the more the government spends, the
less Is left toC & 1, - .-

b, If your taxes Qe(e increased, that means that a larger percentage
of went Into GNP, The smaller percentages of GNP would
be left to whom?

5. On page 197, CES, who determines how nuch money Is to be spent
onC &I T

" 6, Do these seme people dqiarmlne how government spends [ts money?
How?

You know already that there are certain services such as flre
protection that are better provided for by a central rather than
Individual authority. The citlzenry permits lts government to
do this. ot

v

-
-3
»

F, Americans place a8 high value on letting indlviduals decide how they
want to spend thelr money. Ihgy also want good services provided by
the government, The goal here&ls to batance both kinds of spending.
Public spending refers to money spent on a service which all cltizens
have the opportunity to én]o}-msuch as a public highway. Private
speddlng refers to your purchase of an automoblile--a consumer [tem,
if you do not understand this difference, read p. 198 In LES, or ask
one of your classmates to e;plaln It to you. :

-
ot

i
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1. Work with & classmate to 1ist some examples of bubl[c & private
spending that ere inter-related. You have an example already:

Private Publle
a. automobl les ‘ highway
b,
o
d,
e,
SUMMARY: Now you have seen how all three of these components are Inter-

related-~business investment,the consumer and the government all con-
tribute to GNP. The government spends money 11ke you, the corsumer, or
you, the businessman, Government spending is divided into 2 types--
public and private. The American economy is directed toward maintaining

& balance between the two. In the last learning unit on this toplc, you
w11 discover what conflicts are Involved In making policy decisions about
spending., These decislions are ones that affect all three contributors

of GNP,

LEARNING A)DS:
Lompacative Economlc Systems

Transparenclies # 52-54,

en 118
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Student Evaluutlon UNIT Vv American Economy Name

1. Government expenditures means government .

2. On what does the government spend the majority of Its money?

3. Of the following 1lst of government services, label whether the level
of responslbllity s on Federal, state or local level:

a. space research
b, education

c. sanitatlon

d. urban renewal
e. hlghways

4, From what source does government get most Is Its morey?

5. In the following diagram, label the contributiors to GNP,

6. |f you were #sked to give a brief explanation of how the dmerlcan
~ economy functlons, how would you describe It?

o4 119
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UNIT VI
" American Economy

OBJECTIVE: You will identlfy some of the factors considered by pollcy
planners when maklng fiscal decisions.

OVERVIEW: Have you ever found yourself confronted with the problem of how
to spend a 1imlted smount of money? Suppose you had $5. Would you rather
buy a new sweater, spend [t on a date, or put It In a savings account?
Whatever your firal dec’sion, the Important thing to remember Is that
there were a number of alcernatives open to you. You selectad the one
whlich was the most desirable for you.

In the same way, government officlals must decide how to'Spend tax money.

(} You already learned In the opening unlt on the American economy that
resources are not uniimited. Oecisions on what to do wlth avallable re-
sources must be made. Conflicts becone obvious as more cholces are made
avallable., Should goverament funds be spent for natlonal defense, the
war in Vietnam, or the rebullding of American clties? 1s It more Important
to set aslide money for education or highways? To {llustrate how govern=
ment makes economic decislons you will examine confllicting opinlans
about whether or not there should be an Apollo space program, You will
see what alternatives must be considered before final decisions are made.
These declsions then become the batis for making fiscal pollcy.

-

LEARNING EXPERIENCES:

A, 1, You have Just found & job after school which will supplement
your 1imited supply of woney. You shouid now make some decislions
sbout what you are golng to do wilh this money. What cholces
do you have to use your money? List five that are open to you
and o posite them, tell why you would conslider spending your

(ERIC - -
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) " money thls way, For example,

a. mon _sav to be used for next vacation
. b, ) :
Cs
- d.
e,
f.,

2, Wnat was your flna) decislon about how to spend your money?

3. What needs dlid §ou conslder when making this declsfon?

4, Why did you choose the alternative you did?

) 5, Was your declsion a ratlonal one?

6. Are the declslons made usually ratlonal nnes?

I

7. What reasons could be biven for not elways being rationai?

The process you go through In choosing what to d> with your
resources |s called economizing. All parts of soclety go
through this process.  Your purents do when they declde if
they went to buy a new appliance or save that money for an
evening's entertalnment, [n deciding how to best use re-
sources, not only present, but future needs must be thought-
of, When making these decislons, the yalug of each altel-
native must be considered. This value cannot always be
stated in monetary terms, The natliona) government Faces
the same economlzing process In making decislons., What
I3 the purpose of using resources, how can they be most
sffectively used?

45121
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In the booklet, Today's Economics, read pages 7-10 which deal
with allocation of resources for our nation's space program.
Use this reference In answering the following items.

in the chart below, fI11 In the reasons why supporters think
men should be sent to the moon and the arguments glven by those
against the space program.

Supporters Critics
s,
b.
c,
d.
e.

Below are some statements which might be spoken by a critlc of
the space program and ones which might be spoken by a supporter
of the space program. Indicate by placing a € If the speaker
is & critic and an § 1f the speaker Is a sdpporter.

a. We should not worry about sending & man to the moon

m———

untll we settle our problems on earth.
b. ____The space program creates jobs for many people.

c. Sclentists should be spending more time on medical

rescarch.

d. , The U.S., must land men on the moon shead of tha
Russtans,

e, New resources found on the moon will help solve

forms of scarcity on earth.
. . '
) t
in the first tearning unitf on this topic of American economy,

you learned three questions that should be asked when making
cholces about what to do with 1imited resources, List them

again, '

crs 122
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5,

7.

8.

9,

10.

B et b TE N S
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a,
b.
=R

Apply thesa three questions to the space program by asking them
agaln tn the fo. : of questions that would be asked by Congress.

a.
- b,
C,

Do you sec any similaritles In the way Congress considers al-
ternatives and the way you do?

What other needs must Congress conslider before maklng a desclslon?

When Congress decides whether or not resources are to be alle-
cated for the space program (or any other project) there are
political, economlic and social alternatives which are considered.
List some other ways that the money suggested for the space
program could be spent.

a.
b.
<.
d.
e,

What declslon do you thlnk Congress should make?
Why?

What decision do you think Congress did make?
Why?

¢-47 1 23
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C.

12,

13,

ih,

i,

N r

When Congress makes a declslon, do you think 1t will always
be in the most rational way? Explaln.

—— —————

Would a Senatqr from Florida be any more enthused about the
space program than a Senator from New York? List three
reasons why he might, ’ )

8.
b,
C.

Politlcs often enters the plcture because representatives
from states where the Government has bulilt space Facliitles
or whose economies depend heavily on space industries are
more llkely to favor the space program.

Is It 1lkely that If the money Is not alloted to the space
program, it wiil be spent In reducing the earthly problems of
mank!nd? Explain.

How does the declslon by Congress affect you?

Pretend your classroom Is the floor of Congress. Dlvide your
class Into those for and those ggainst the space program and
prepare, tu debate this topic. Yru should do some extra reading
In class to sharpen your arguments. The Reader's Gulde In your
schoo! llbrary will help you to locats additlional sources. Your
teacher will help you organize your dedbate.

a, What was the conclusion of your debate?

Explaln.

b, 0o you agree with the decislon?

¢ 1924




TR YA " P VNI W e e P 40T CNY AR P e oy N

-

SUMMARY: You have Just studled the baékgrpund against which Congress must
welgh the importance of Project Apollo. The problem of makiny cholices
applles to almost any problem--personal or natlonal. You have asked the

_questions that should be answered before decislons are made. Debates
and declslons are centered around them. As you know from your own
experlenbe,a ratlonai conclusion Is not always reached. The importance
of this unit is fér you' to learn that establishing fiscal pollcy Is
a complex matter of making cholces that affect the entire natlon.

LEARNING ALDS:
Today's Economics, AEP
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You now know what conslderations must be made before fiscal dectsfons

become flnal.. Apply the princlples you learned In the unit to the sit-

uatlons listed below.

2.

Some sclentlsts have urged a more extenslve program for exploring
the sea and related oceanogfaphtc studies. The supporters claim
that the United States has fallen behind other natlons In this
fleld, What reasons can you think of'jg; and agalnst these
ocean studfes, List not only economic but political reasons

on elther side, )

Taxes continue to Increase. The reason gliven by the Government
Is that mounting costs of the Vietnam war necesslitates thls

Increase. What statements can you make supporting thlis reason?

Can you think of any alternativas to this? Are there any
political conslideraticas 1nvolved?
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Aruitoxt provided by Eic:

ACADEMIC ACHYIEVENENT RECCRD

Thls academlc achievement record lists the specific objectives the
student is expected to fulfiil in the course and also indicates the level of
his achievement of each objective, The code explaining the levels of achieve-
ment is given below. The student who receives this document has the funda-

mental skills and knowledge to advance in the subject arca.

Koy 1o Achievemoent Code

Limited Achievement:

The student recogrizes the terms, tools, skills, information sources,
and basic concepts necessary to minimal Jevel tasks, He performs minima)

level tasks with direction,

Moderate Achievorent:

The student applivs his knowiedge of terms, tools, skills, and infor-
mation sources to given tasks and problems, The student can state the re-
lationship of the tosxs or protlems to the zoncepts of this course, |In some

situations, he performs well on his own, In others he needs some ossistance.

Satisfactory Achievement:

The student transfers his knowledge and application of these terms, tools,
skills, and inforration sources to unfemiliar tasks and preblems. He is
able to explain the concepts of this course and requires little assistance

to complete assignmunts successfully.

—
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Behavorial Objectives
10th and 11th Grade




11th GRADE OBJECTIVES

Anerican foreign Relations

UNIT L:
Compare the goals of the U.S. governmenc in international relations in
the 1950's and 1960's, Explain the change in the role of the govern-
ment, Give examples of programs through which the U,S. attempts to

carry out these goals.

UNIT ti:
Describe the developing role of the U.S. in foreign affairs from the

policy of non-involvement in /89 to accepted world leadership.

UNIT (i1
Define the deacision-makers of American foreign policy and descrite the

role they play in establishing this policy.

UNIT LV
You will .decide if you think the United States has any responsibility
to feed, clothe, provide weapons, etc., Lo other countries, and if so,

nanie the duties and to what extent the U,S, is responsibie,

UNIT V.
Analyze how the behavior of individual Americans abroad influences the
image that people in other countries have of the United States, Descrite

the reacticn by these citizens of other countries.

URNIT Vi:
Decide where you think the U.5, is headed in foreign policy, Suggest
some specific guidelines you fazl are necessary for the success of

present and future policy,

O
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Legislative Decision-taking
Describe a sirulation game and list the objectives in playing the game.
Play ''"The Game of Democracy,"

Analyze "The Game of Democracy' by describing what you learncd from
playing this gam2, whether or not you consider this game an accurate
description of legislative decision-making and how, if at all, you

would change the game,

-~
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Labor-Management Objectives

Describe stages of development in the American industrial system that
resulted in & change of attitude toward ewrployment by both the ewmployer

and the empioyee,

Identify the grievances expressed by the workers against the!r employers.
Describe the limit to which you think workers can go in reguesting

changes by management. Be prepared to support your opinlon,

ldentify and describe the methods used to settle disputes by both

labor and manaygement

Decide whether you think the strike should be used by all workers to achieve
demands., Be specific in describing the conditions under which an indi-

vidual or a group should strike,

Examine the number of people affected by conflict betwzen labor and
man¢ gement, Decide whether or not it is possible for these conflicts

to be settled so that cveryone will benefit,

Define public interest and analyze the changing role of goverpment in

protecting the public interest.



Discrimination Objectives

1. You will decide whether minority groups in America have been given the

opportunity to pe successful,

Z, You will identify and describe sore common forms of discrimination that

occur in America.

3. You will recognize ways in which an individual acquires an image of

himself and how the behavior of others can affect that image,

&, You will recognize and be able to describe the tactics used by minority

groups to cope with the discrimination they experience.

5. You will exanine the legal steps taken by the federal government to
batarnce the relationship between majority and minority groups. You
will decide if the government enforces tnese measures, and if so, to

what extent.

6. You wili decide whether society is responsible for advancemsnt of dis-
adventaged groups or whether they should be respensivle for their own
education, income etc, You will be asked to defend your opinion and

the basis on which it wes made.

Q
SR,
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OBJECTIVES

American Economy

You will describe how the uniqueness of the American cconomy influences

what Americans do with their money.

You will describe how Gross Haticnal Produce.,.GNP illustrate; the

Armerican economy and identify the tliree contributing elements,
You will describe how consumer spending influences the American economy,

vou will describe the interaction betwzen business and the consumer by

expliaining how each influences the decisions of the other,

You will analyze thc role of government in influencing busiress and

consumer spending in the American economy,

You will identify some of the factors considered by policy planners when

making fiscal decisions,
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Unit

Unit

Unit

Unit

Unit

Unit

{FMMIGRATION

1:

You will describe at least five comnon motives why immigrants chose to
come to America rather than enother country,

i

You will analyze the protlems of adjustment faced by the immigrant cace

he began to establish a home.

bES:

You will explain the change in attitude toward the immigrant fran 1§17
to the present,

IV

You will describe how an immigrant became involved in the democratic
system by becoming & participant in the politics of his city.

AUH

You will demonstrate how our scciety prejudges individuals according
.0 national origins. -

Vi

You will illustrate the extensive influence that customs and contribu-

tions of various ethnic groups have on your life.
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Unit

Unit

Unit

Unit

Unit

URBAN PROBLEMS Slum Housing

Objectives

You will describe in writing the five zones of city life and how the

slums developed.

[BIH

You wiil describe the conditions under which people live in the slums
and what effect these conditions have on their lives,

1)

You will describe, in writing, how the people living in the slums
become entangled in their environment and whether or not there is a
means for them to change their way of life.

v:

Analyze the labor problems that a private corporation faces when it

locates in & slum area.
V:

After you have investigated the efforts of government and private
enterprise to attack problems of the siums, form your own copinion

about the responsibility of each. Defend your cpinion,
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Unit
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URBAN PROBLEMS Alr Pollution

Objectives

1:
You will demonstrate, through discussicn, your understanding of the

use of satire {(use of humor to ridicule or expose) to illustrate a

~ocial problem.
(I

You will, at the end of this unit, list some causes for increased air
potlution in our cities, You will aiso state why our advanced technology

has been partially responsible for our conteminated air.
Pl

You will state ways in which you and your envircrment are affected by

air pollution,
v

At the end of this unit you will describe what action is being taken

by local, state and federal authorities to lessen the danger and reduce
the sources of air pollution, You will also be able to justify why and
how all three levels of government are involved in the solution of one

of this country's most scrious problems,

-
——
-
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REVOLUT IOH

Objectives

l:

You will recognize the conflict between established authority and an
int:rest group-=-the alternatives open to each side when there is dis-

satisfaction by the interest group.
11
You will define the extent of power by England and the responding chal-

lenge by the colonists to this power in order to decide whether or

not the challenye was justified.
s

You will clearly identify the conflict involved between the lojyalist
and the iebel causes in the American Revoiution in terms of their

interest and goals.
IV

You will recognize meens of protest uscd in challenging authority ang

to what extent individuals go to gain what they believe i5 just.
Ve

By evatuating its affect, you will decide when violence is an appropri-

ate means of protest--and to what extent.

£ 0y
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CLEAR THINKING

Objectives

Unit i:

At the end of this unit, you will Le able to recognize ecmotional terms
from a written articie and demonstrate that you are aware of the authar's

attitude and how he is trying to persuade you to think,

Unit I :

At the end of this unit you wlil purposely create a misieading and a
favorable impression uy selecting particular woids or phrases frem a

paragraph ars quoting them out of context.

Unit 1.

At tbe end of this unit, you will itlustrate the techniquc rationali-
zation, end demonstrate that you can reccgnize when scrnzone else uses

it,

Unit IV:
You will, after this unit, identify various types of appeal that are
being usad to sway your opinion. You will decide what trait of your
character the ad {s suppose to affect,

Unit V:

You will distinguish between an editorial and a news presentation,

Unit VI
At the cnd of this unit, you will apply criteria {standards of mcasure-
ment) to any source of information, either in or out of the classroom,

with which you may came in contact.

Unit Vil:

You will, at the end of this unit, demonstrate ability to separate
fact from opinion by applying some of the techniques lcarned in the
previous units such as the use of emotional words, appeal, or quoting

out of context,

Q
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CLEAR THINKING

Objectives (Contd)

Unit VIIL:

in this unit you will combine many of the techniques you have been
studying in the past few units when analyzing two viewpoints on the same
topic. You will be increasing your ability to judge and evaluate data
by reading eccounts of some historical events. At the close of this
unit, you will examine critically "historical' information which is

presented to you.

O
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COURSE OBJECTIVES

10th Grade
Studying History
Unlt §:

Analyze the given information to determine which of the statements are

factual and which are interpretive,
Unit t1t:

Flace a body of data in categories :nd cxplain why you chose to cate-
gorize the data as you did. Then =xplain how an historian's bias can

determine the particvlar manner in which he cavegorizes a body of data.
Unit 111

Define the term, hypothesis., Then form & working hypolhesis cbout

the shooting of James Powell,
Unit V:

Revise and validate & hypothesis concerning the shoot’ng of James

Powell on the basis of added evidence,
Unit V:

Decide whether or not there was an unidentified flying object (UFD) in

the Michigan skies on March 21, 1966.

Economic Declsion-Making

Unit |:

Analyze the effect of economic scarcity on the real cost of making

economic choices.

O
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Unit

il:

Define the three kinds &f cconomic decision-making~-traditiinal, rarket,
and command--by explaining how each system answers the following econamic

questions:

1. VWhat to produce?

2. How to produce?

3. How nuch to produce?
L

. for whom to produce?
M.

Analyze and compare the operation of a market and a command economy by

applying the decision-making process used by each system,

Urbanization

Unit

Unit

Unit

Uni ¢

l:

Define the term urban by listing the characteristics of urbon life

and the prouvlems that urban areas rust face.

I

List the reascns for the development of cities and explain how changing

technology has affected:

1. The lives of people who live in cities,

2. The development of citices.

Analyze the effects of the growth of industry on Hanchester by comparing
the layout of Manchester at different time periods by using industrial
plan maps,

v:

Analyze the effects of industrial growth in Hanchester upon the lives

of the people who tived there by studying the living conditlons of the



factory workers, Decide whether rural or urban life was mcre desirable

in the nineteenth century,
HUpit Vi

Perform an in-depth study of any one aspect of urbanization which

you may choose.

o
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NATIONALISM

Oescribe the feelings that nationalism arouses in men.

Analyze a specific example of nationalism in the 1960's, Explain how

nationalism has prevented peace in the Middle East,

Analyze European imperialism in Africa in the 19th and 20th centuries;
describe the nationalist feelings created on both sides as & result of

imperialism,

Describe the nationalistic attitudes that cause unrest in Africa;
identify small scale nationalism in thc form of tribal loyaltiss that

resulted in the Higerian civil war,

Identijfy actions that reflect current Chinese nationalism both on

the island of Taiwan and on the Chinese mainland,

Decide whether you think naticnalism is a practical concept to pursue

in the Interest of world peace., Be preparcd to defend your answer,



REVOLUT LONS

1. Compare the way people lived in France before the French Revolution
of 1789 with the way p=ople lived in Russia before the Revolution of
1917. DOecide whether these kinds of living conditions cause men to

desire political revolution.
2. ldentify and compare the demands of the French and Russian revoluticnaries.

3. ldentify the factors that allowed the french and Russian revolutions to

occur, Decide wnat conditions allow a revolution to happen.

L. Evalvate the achievements of the French and Russian revolutions by
comparing:
a, Living conditions for the comman man before and after the

revolution

b. The goals of the revolutionaries with the actual practices

of new governsent,

5. Defire the term political revolution by developing a list of conditioas
so that you can judge whether or not a series of events constitutes a

revolution.

O
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/GRICULTURE

1. Apply the three types of economic decision-making to agriculture, Then
list the problers of agriculture which demand the epplications of deci-

sfon“making skills,

Z, Comparc the farming methods in traditional China with those of the
United States today, Decide vy the American farm community can produce

so much riorc with fewer farmers than the Chinese can.
3. Analyze the influence of government on American agriculture,

b, Analyze the effects of the Sovict govermaent control of agriculture.
Compare the role of the Russien governzent {n agriculture with that of

the United States government in agriculture.

5. Play the role of & government agriculturz! planrer in India end develop
a plan to modernize Indian furming so that the country will be able tc

produce c¢nough fooad to feed her whole populations.,
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POLITICAL SYSTEMS

Define the concepts used in analyzing a political system -~ jts leaders,
role of its citizens, the decisicn-making process, its institutions and

the goals toward which it strives.

Analyze the political system of France during the reign of Louis XIV
(1661-1715),

Compare and contrast the political system in France during the reign
of Louis X1V with the political system in Engliend during the Glorious

Revolution.

Describe the ideclogy and political institutions of the Soviet Union
today, ldentify the relationship between the two, recognize any changes

in that relationship that may have octcurred,

ldentify and describe leadership characterist.cs, the role of a citizen

and political decision-making in the present Soviet political system,

Apply the concepts used in analyzing political systems to the democra-

tic process excrcised in the United States,
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Individually prescrited learning units imply not only responsibility to

oy

the student for his own learning, but also to the teacher for ¢ppropriate

guidance and direction.

With Project ABLE, the teacher is frced of the time=-consuming tasks of
outlining a curriculum, researching for learning aids, devising a timetsble
and preparing lesson plans. Time which previously was used for these pur-
poses can now be devoted te thtorough familiarization with the activities plus
cltassroom preparation of the materials and aids necescary to support these
activities.

At the _eginning of the program the following procedure is suggested:

First: Instruct the students to leaf through the learning unit for a few

minutes,
Then: Explain to the students the meaning of:

1. Objective

2. Overview

3. Llearningy Experience
&, Sumrary

5.‘ Learning Aids

I. The Objective is the goal toward which student cffort is directed in
the unit., It is stated in "behaviorel terms,'" which means th: student
must demonstrate achievement of the goal,

The Objective states '"what'' he should learn
at the completion of the unit.

2. The Overview explains the why it is important o achieve the stete” geal
and how it can benefit the student.

The Overview states '"why'' a particular qoal
has becen chascen,

3. The Learning Experience guides the student in a step-by-step procedure
to achieve the goal.

The Learning Experience shows ""how'' the student
will achieve the goal,

ERIC ..
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L, The Summarv reviews the reason for the particular activity and reinforces
the learning that hopefuliy occurred,
The Suamary is 8 brief "“review' of the
learning unit,
5. The Learning Aids are the supplemantary materials that help the student
learn efficiently.
The Learning Aids are thz “"tools" of the
learning unit,

The studenc should not leave any question unanswered; he should be en-
couraged to attempt @ response and will not be punished for incorrect answers
if an honest attewnt has been made, |In case of answers tike: ' don't
know,' ' don't understend,' and ''l forgot," the student must either turn to

the reference-scurce for information or request help from the teacher.

At this point the teacher's function is crucial, He leads the student
back to the last point of understanding and guides the student in compre-
hension of the connept. After answering the same question from different
students several timzs, the tcacher can gather @ sw3ll group to discuss the

peint in question znd make a notation for revision of the material.

The siudent is to either check each of his responses immediately with
an answer sheet or confer with the teacher before he receives the evaluation.
If the unlt has been used properly, then achievenent on the evaluation should

be satisfactory.

During the students® work, the teacher uses his own judgment in super=

vising discussions, iending assistance and conferring with students,

The teacher checks tte performance evaluation and places judgment on the
level of achievement., This scale is explained in the "academic achievement

record.' See Appencdix D.

The possivility exists that in the furture these evaluations and possibly
some of the responses to the iearning activities can be restructured for the
use of a device similar to the “"Trainer - Testcr Responsc Card'!' used in the
non-academic arcas. The nature d the Social Studies curriculun, however,
plus the emphasis placed on opcn-ended answers and ceveloprrent of decision-

making skills does rot (it canfortably into this evaluation stru ture,

ERIC |
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The brief preceding oricntation on the format of the learning unit is
a weak substitute for the teacher training program zlready recommended, The
teacher is one of the keystones in the success of the program, for he assumes
responsihility for not only directing and guiding student activity but con~
tributing to the improvement of the unitls through observation and specifi:

suggestions.

O
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TEACH[R‘INTRODUCTioﬂ TO UNIT 1

This first unit of study may secm extremely regimented - it is! The
objective in Unit | is to begin to train students to think analytically sbout
history. Ffor many of these studeats this will be the first time that they
are required to make judgments and evaluate dats rather than accept it at
face value. 1t will not be casy for then to change their thinking to a
course which is oriented toward problem-solving and decision-making., 1t
will be totally irpossible if trhey do not develep the skills of the histori-
cal mode of inquiry. 1In a sense, the cntire project ABLE curriculum deperds
on the success of this fir4t unit of instruction and its application in all

future units, For this reason, classroom procedures are explicitly outlincd.

One will notice that this first unit is structured around the class as
a group sather thon upon individualized instruction, yet it is hoped that
students will be strongly encouraged to think for themselves and to draw
their ovn conclusicns within the framework of a rather large group., This
technique was chosen purposcly because it is felt that students who have
never worked on an individualized basis bkefore must be guided into such
techniques graduzally. In this unit, the class will be divided into small
groups Instructed to make decisions among themselves; then the class will be
brought together in a large group to evaluvate the decision-making process.
tn this way the class tearns together and no one is singled cut for error.
At the same time it is hoped that such exercises will serve as exanples
for the students so that they will begin to become familiar with and apply
these skills, Finally, it is hoped that the students will be able to trans=
fer these skills for use when they are working independently in future units

and in real life,

{t is important for the teacher to work with cach of the Smaﬁi§groups
as they try to moke decisions in class and that stud.nts be quided in class~
room discussions toward a critical evaluation of the methods and thought
processes employed to arrive at the various decisions, It is also Important
that students help cach other by criticizing and evaluating their own deci-

sions, They should not be TOLD ocut guided to DISCOVERKING their own errors of mis-

interprcetation, Although their thought processes should be similar, the
O
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conclusions which they reach need ncc be identical. Throughout the year, no
matter what the content of the unit being considered, one of the teacher's
primary resgoasibilities will be to re-emphasize and further develop these

skills of inquiry in assisting the students to reach and evaluate the decisions
they will be making.
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Day 1 - Lesson Plan

Objectives:

1. To know how historians determine what is foctually accurate by seeking
corroborative statements from people with different frarmes of referernce
and by analyzing the validity of statemznts through both external and

internal evidence,

2. To analyze the unstated assurpticns and to distinguish between fact

and interpretation of those facts.

3. To evaluate the internal evidence of a document in order to establish

its credibility,

L, To establish a {ist of criteria for distinguishing between fact and

inte. ..retction,

Short reading for in-class use. (James Powcl), 2 vicwpoints of the

shooting, ESI, pp. 1-5, Hew York Times; July 17, 1964)

Have students read shorl bul conflicting reports of evenis in class. Ask
what they belicve to be true in the article and what they consider to be

the author's interpretation.
Allow students *ime to read the article,

Allow students to list the information which they consider factual,
Encourage disagreement among the students forcing the students to jus-

tify their choices.
Why did you choose some information as “actuall

In answering this quesiion, the students will be setting up criteria of
validity. Guide them to setting up their criteria in general terms so
that it can be applied to all kinds of historial materials, such as

aspects of credibility as historical analogy.

RIC
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Suppose there was only one account. iow would you determine fact then?

Author's rcputation, language, objectivity, and purpose of author

should be emphasized,

Examine the following statements:

1. James Powell was killed by a policeman.

2. Negroes in Hew York City live in overcrowded and generally disadvantaged
conditions.,

How a@re these statements alike? differznt?

Discuss and distinguish between facts as events and as standing coadi~
tions. Have students explain why they believe both statements, Lecad
students to the conclusion that both single-event facts and facts
describing standing conditions can only be accepted as accurate and

truthful by applying the same criteria of validity.

How can a historian or a history student distinguish beiween fact and opinion?

Or decide whether or not @ statement is accurate.

This is a sumnary question. Get students to reiterate concisely that
their criteria of credibility are the inmportant distinction between

fact and opinion.

Fass out sheet with list of animals and explanation of classification. Ask
students to make three or four diffcrent classification lists for homework

and to bring them in to class the next day.

RIC
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Day Il ~ Lesson Plan

Objectives:

1. To know that the classification of information is a function of a per-

son's frame of reference, background, and biases,

2. To know that the historian's frame of reference is a product of his cul-
ture and that it is so rigid that it can preovent accurate reporting or ‘

interpretation of cvents,

3. To be able to recognize and analyze the unstated assumptions out of

which @ classification scheme grows,

L, To hypothesize about the frame of reference of various people on various

topics.

5. To evaluate in terms of internal evidence the degree to which the ac-

counts of the Powell incident were factually accurate.

aterials:

1. Transparencies: word iist, and ink blot

2. Reading: ''Wow a3 Hlstorian Classifies Information"

In what ways would you ctassify the terms in the list you had for homework?

Have several students put their classification schemes on-the board and
explain why they classified the terms in the way they did, Let rest of

students list any different classification schemes outloud for the cless.

What do all of your classification schemes have in common?

They are all derived from the biological sciences.

Flash transparencies la, ib, and lc. Ask students to explain classification
@ cheme of person who made transparencics, How are these classifications

[E l(:fffercnt from yours?
155



Students stould reali:e that this person was thinking like a writer or
an English teacher, and that they were thinking in different t2rms or

with different fremes of reference.

Introduce term Frame of reference,

Get students to define this term,

Flash ink blot transparency on the board, Ask students to wirite doun the
first thing that comes to their minds and then report what they wrote to

class, Why did many of you see diffs:rent things?

Students should explain why _hey thought or what they did and realize

that their cwn frames of reference are different too.

Refer to yesterday!s recading of the Powell incident., Why were the reports
different?
Students should now bz avle to hypothesize about the two authors?
different frames of reference. Their probable values, background, and

biases should be analyzed. Explain raciel attitudes,

How would a Russian evaluate communism? How would you expect an American to

evaluate the same thing? Why are they different?

Students should explain that culture and background influence each

individual,

Compare impressions of African Bushman and American citizen's impressions

of electric power.

People have preconceived notions to explain what they experience, Af-

ricans sce spirits and Americans see scientific achicvement,

How would a doctor explain a remarkable recovery of a very sick man? How

might a clergyman explain it?

Students should realize that g¢duration and training influence one's

viewpoint,
O

RIC

s i fi}‘



What do these differences in freme of reference imply Tor the historian?

Students should conclude that historians togc have different frares of

reference which will color their interpretation of history,

In what order would youw put the events of the Powell shooting? Which are

the most important?

Let students feool around with this for a few minutes.

Why are there several different interpretations of the incidents?

This question should elicit a summary staterent from the students that
the historian's frame aof reference determines what he will select angd

stress in gathering data.

What problems does this pose for students of history?

Here students should reiteratc the point that historians must evaluate
the internal as well as external evidence of information and the author

who wrote jt when trying to discover what actually happened and why.

How do you know what to believe?

Applying criteria of credibility to all information is the important

thing,
O
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TEACHER'S HOTE = Days 1lt and 1V

This secticn on formulating and validating a hypothesis will take at
least two days. It is here that we get at the crux of decision-making; thus,
this lesson's importance to the whole course of study s obvious. tt is
important to be sure that the students understand the decision-making pro-
cess involved in formulating a hypothesis and validating it before isoving on

to the next unit.

There is an optional lesson following the first four cdays. The teacher
may wish to use this "UFD'" unit to reinforce the first four lessons con the
mode of inquiry as a historian or as an evaluation of the students!' skill
in formulating a hypothesis, evaluating data, and reaching a valid conclu-
sion. This particular optional unit is repetitive rather than enriching,
but may be necessary to drive the problem-solving techniques home. It is
interesting material for the students but does not deal with aa incident of
great historical weight., |t may, therefore, be a good ginick to help the

slower stuu nts understend the basic concepts of this unit,

31 L0y
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Days Il & IV - Lesson Plan

FORMULATING A HYPOTHESIS

Objectives:

1,

Jo know the kinds of analytical questions to ask in order to formulate

a hypothesis.

To know that these questions which @ historian ssks are a function of

his frame of reference,

To know that historians develop hypotheses as starting points for in-
vestigations, cgather evidence to support their hypotheses, and revise
them with additional evidence from documents and artifacts,

To know the difference between a hypothesis and a fact.

To develop a hypothesis recgarding the necessity of killing Jomes Powell,

Jo cevelop first the anaiytical questions by which a historian would

formulate a hypothesis about James Powzll,

To be able to determ’ne whether or not the evidence supports the
hypothesis by evaluating it externally for consistency and internally

in terms of wio wrote it and what they said and why,

Materials:

Powell reading for homework, pp. 12-14

Powell handouts in class, pp., 14-20

""Digging of the Weans' = recording

Set of pictures of industrial revolution (ESK) for every four or five

students.
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In view of what we have discussed so far, whet have we learned about his-

torical analysis?

Review distinctions between fact and interpretation, FReview the in-

fluence of the author's bias or frame of reference on the value of data.

Let us assume now that you have all of the necessory data in front »f you
2nd you wish to interpret it. What is your first step? Or esk what is a

hypothesis?

Refer stucdent to the introduction for a definition of Hypothesis. They
should relate that it is @ tentative answer around whichh the historian

gathers informaticn so as to make sense out of a mass of data.

How that you have some data about Powcll, what hypothesis can you form

regarding the necessity of his being shot?

Encourage discussicn and disagreement from the class, Force the stu-
dents to prove their ctatements (hypotheses) by referring to specific
evidence from the selections they have rcad either fer homework today

or two days before.

Why do we have difficulty enswering this question defiritely or agreesing

upon an answe¢?

Kot enough evidence. Biased first-hand accounts. HNot cnough data to
validate any hypothesis. Students may raise questions asking tcacher
for more information, Don't answar them, but tell than there will be

more evidence available later in the class period,

Are the answers to our initlal questions regarding Powell a hypothesis? Why?

Yes. Students should rciterate the definition of a hypothesis found
in the introduction and show how their hypotheses fit this definition,
They should see that they have arrived at tentative answvers to a ques-

tion by gathering data to support that answer,



How did you ¢¢ ~bout orgonizin- your data to <1 (ive at a bypothesis?

This may not be clear and the teacher may have to explain or demonstrate
the students!' thought process. They shouid he led to sce that they
asked questions of the data Lo organize it and ceme up with a tentative

answer to their initial question by reviewing the given data,

V¥hat kinds of questions did vou ask?

Students may refer to questions ot end of introduction to this reading.
Ask where these questions came from, Questions come from a historian's
frame of referencc and therefore influence the way he gathers data and

formulates a hypothesis,

What else would vou want to know to prove your hypothesis?

Students should ask other relevant guastions,

Cen we develop 2 general list of questions which will help the historian in

organizing data relating to any and all events?

Helg the students to develop @ general list of guestions with vhich he

can approach all historical situations,

In answering the 2 questions, what are you really doing? Are the answers lo

these questions a hypothesis? |s a hypothesis factual or interpretive?

You are gataering factual information. The answers arce Tacts or specific

proof for thc hypothecis, Interpretive,

Once you have arrived at a hypothesis, are you suve it is the right answer?
Ko, tHore or ncw evideace may anpear at any time which would cause the
historian to alter, revise, or throw out his initial hypothesis,

Divide ""r class into small groups and distribute handouts {further data
concerning Powell = some groups should get pp. 1h-17 and the others pp. 17-20

so that the groups have different dota and may revise their hypotheses in

differeat weys), Raise the initial question again - "Was it n.cessary to
Q shoot Powe ]l Ask students o reconsider the question on the basis of the
[z [(j new evidence you have given therm and to revise their initial hypothesis,
i e PR
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Afte- 10 minutes of group discussion, bring the class back to order.
Ask each group to rcport on their decision and justify their conclusions

on the basis of the n=w cvidence,

What hes happened to our original hypothesis?

1t has been revised on the basis of new data,

Wny did you have to revise your hypothesis?

hew data brought other ccusal facters into the situation, A historien
nust consider multiple fectors in forming a hypothesis., A compiex
event usually has muitiple causes, all of which must be considered for

accurate internretation of the event or situation.

Are you sure we've got the right answer now?

tto. HNever definitely arrive at a final answer bocause new cvidence may

arise to maxe the historian change his hypothesis,

What ltinits to historical investigation arc there?

A histerian is bound by the amount of cvidence available to him at the

time and by the way he coteqorizes it.

Play the rccording '"Digging of the Weans'' for the students. VWhy dic this

historion arrive at inaccurate conclusicns?

This cxercise should serve as a review of Day 111, Students should
point out the facts that this historien suffered from a lack of sufficicnt
data, a disregard for multiple causation, and a rigid frame of reference

vwhich forced him to view the data incorrectly,

How did be formulate his hynothesis? What questions did he ask himsel(?
How would you improve on his questions? Why did he ask one sct of questions
an? you another? tHow did he try to validate his hypothesis? What was wrong

with this procedurc?

Get the students to rcitorate the step-=by-step procedure Bikel evployed

Q and to point out at cach strp nis nictakes,
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How let's see how well you perform as historians. DBivide class into groups
(different from yesterday) and pass cut photo essay to each group. Ask them
to put the pictures in the correct order anrd explain why they did so, WVhat

story do these pictures tell?

Bring class kack together and have cach group report on the order they
decided upon for the pictures, Have thew justify thzir order and tell

the story of the picturcs.

What hypothesis did you arrive at in deoling with the pictures?

Have students state hypnthesis agbout technology and validate it.

What are you using for evidence here?
Get students to see value of artifacts as well as documents in valida-
ting a hypothosis,

«

Are you now sure of your hypothesis? f you're not sure it's true, of whot

value is your hypothesis?
No. HNew evidence may cdusc us to revise it, But we have a starting

point for further investigation,
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As was previously nentiored, students were given questionnaires which
showed their rcactions to the Project ABLE social stidies curriculun., The

questions asked were the following:

i. What did vyou like best this year?

2, What did you like least this year?

3. What would you eliminate for next year?

L, Vhat would you te sure to include next year?
5. What would you change for next year and how?

The following are the responses of the students to the questionnaires
provided:
1. There was no home work,

2. There was to riuch reading.

3. Hake it shoter.

{

t } Leve it the sare but make it shorter,

5.

1. b likeo best the bLeginning of the year but after the first holf

it got very borzing that is why | am going to the High School
next year.,
2. The lorg units oa political systems and agriculture,
3. b really do not kaow, | think this proyran will not work out for
~most people the way it is now. 1 have no ideas.
4.  The political and agricultural units,

5. Most 311 of the other units with new ideas or revived,

1. I tiked nost teing able to vork at ry cwa speed and the units viere
fairly cesy.

2. I did rot like to always have to go down to sce filostrips and
listen to records,

3. I would not have the units so tong ard have all the ficillitics
in the room,

. I woulu leave out all the work out of books end have cverything in

the units,
Q
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5. t vould have tne same evalution,

l. i thinx that it is pretty good,

2. That we do the seme thing every time,
3. More films and different things to do,
L, 50 much work
5

. Everythir. 21se,

i. i didn't like anything about it this year and wish | was never
put into it. It was a whole year wasted.

2.  Generally evervthing {well explained in No. 1)

3. I would climinate it altogether, iore films if anything,

i, The readiny, at least most of them, and tha difficuit vnits and
the long ores,

5. The filrms and short units,

I. I like the no homevork part ihe best it gave me freer weeskends
and more fun,

2. All the readings in book some of them you couldn't understand
very well,

3. Combine ail the rcadings into onc and revise them so their
understood better, some t,v, procrams,

4, Some of the units that are just repecating themnselves and | would
teave them out,

5, The films and television prograss and of the units.

e The agriculture units were the most interesting.
2 Doing the sama U "ng everyday is boring.

3. Make more units oo U the USA,

L,  The Political Systems Units

5 The agriculture units,

O
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1, The first unit on hypuihesis was beut the best unit,

2.  The revolutions units,

3. Pul sorething in about really things, Things thet are of interest
to people and things that are related to happenings of today.
Things that arc happening in the news. Put all the "readings in
the back of the prits instcad of using books,

4. TYake out the revolution units.

5. Keep the James Powell Casc, U,F,0,, Economics, Agriculture, Put

in an extra unit ¢n drugs.

1. ! thought it was pretty good because hav good or bad | did working
on my own it give me a. idea of how fast or slow or what 1| like
or dislike. And at differcnt time § got carried on other subjert
which interest e,

2. Soine or most of the unit weve being kind of difficuelt to read ang
disintercst in it because it was about all the ancient day,

3. TJo bring the reading and material up to date.

4, t think agritud and revution to be put out because (L was very
boring to read end do,

5. i thought the Powell and Politica government was good except for

Political should be brought up to more of a date,

1. There vas a comforting atmosphere ang rot to much preasure con-
cearnirg home work,
2. Some of the units are hard to comprehend ond may be dreged out to

a grcat cuxlent,

3. I would have nore learning aid- movies, pictures cte.,, and less
reading.
&y, Some of the reading there protiy dry.

5. Just atout the senc thiag as this,
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it was the understanding that | liked most even if | didn t get
a lot of test right | understood how our guverment works and
everybody esles too!

Length of some units!

Shorter and more meaningf+1 units!

The buyer and seller deal!

bf we studied presidents and great dictators,

| could go as fast or as slow as | wanted (o go, but leariing
every day.

\hen 1 was being forced to do something.

I would meke the learning units rare interesting to do,

Long boring units,

The units that are kneeded only,

Having the trial on the Powell case and acting {t out,

Doing the units on agriculture,

Hive more group things such as Lhe Powell) case, discussicn on

UFD's and college bouls,

The daily routing of just getting the books and working on then
every cdayl Sometimes chonge it around so that we don't work

on the books every day,

The discussions and the enits in which you could relate it te

what is happening know which is wore important like UFD's, drugs,
war, not other countries problems like the governent or agriculture

proplems.

Comparing the U,5,'s pnlitical system with the Soviet Uninnts
political systems | also liked the trial a» the beg.aninyg of the
year.,

Agricultural units were toring and you really didn't learn to much
about it, but ceaparing the U,S.'s agricultura to that of Russial's
was intcresting., 1{;(§
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3. Have more things that interest students like legalizing marywana
cr the Apello sorething that is heppening now not centu.ies back,
i, If it was up to me everything.

5. Something to the interest of everyone.

1. it was interesting end different from regular social studies classes,
2, The unit of UF0's was to shart and should Le lengthencd,
3. By @alNing some unitls just one big wnit instead of several short
ones like the first unit.
4,  The Powel) case and maybe ge sore other articles to take its'
place.
5. The whole course is good but | think a Tot more on UFO's would

make intcresting.

1, o nome work ,

2. Somz of the units werc too long.

3. Take out a few uancccessary units like U,F,0.'s,

b, The U.F,0. unit and some of the [ilm strips and records,

5. Lverything but what was mentioned above,

O
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REFERENCES

10th Grade

Studying History

Unit |

Hew York Tires, July 17, 190k

Unit IV

New York Times, Harch 22, 1966

Unit v

Boston Globo, Dorember §1, 1266

Unit 1V

"Comparative fcoromic Systems' {({ilmstrip) McGraw Hill, No, &43102
Harket Game

YEconomic Life in the Soviet Union" (filmstrip) HeGraw Hill, No. 693513

Urbanization

Unit !

“"Cities, USAY {Guidancc Associates) Tilmztrip

Unit |}

Urban Developnant, David Christenson, /Awerican Problens Series, pp. 7-13

Unit 111
Industrial Plan maps of tanchester {1775-1821 and 1551)

Unit 1V
"Sources of Fever, 1795" Dr. Ferriar (1761~-1815)

Board of Health in Manchester, "Rewmarks to the Poor,' Londun, Cadall, and
Davis. 1805, pp. 11-13 and 16-18,
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References =~ 1Cth

Panorama of the Pest, Volume 1 - 11 ~ Snyder, Perry and Mazen

Qur Widening World - Ewing

The U,5.5.R, and Cersnunisn = Ruder and Nelson

The Corrunist Manifesto

The Human Adverture, Volume 1 - Eisner and Filler

Life

Quincy Patriot tedger

Newsweek

Readirgs in Morid History = Staurianos

AEP - Comnunist China

Probless of Democracy = Behlwan ard Bohlman

Filmstrip NYT “Arericals Farns: 128, Doliar Proslen”
"Farming in the Sovis mion' =~ Jim Handy #

A Global tistory of han - Stouriencs

Comperative Folitical Systems - text and A V. Kit

G.A, filmstrip on Karl farx

The Stsping of Western Society - John Good , text and audio visusl
heP:  The Middle East = Africe, China

Issues in fmzricen Foreian Policy

Time - MWIT Micazing

UeS. hews & Vorld Report

Film - "igerie -~ Prodlens of Kation Building'' - ftewcnhouse
"{nside Red Chira' - Brandon

Saturday Revies

Q
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. Simulatio

feferences - 11th

Numerous articles and pictures from ricaazines and periodicals,
newspapers (Saturdoy Review, Lifg, Tine, Newsweek)
garmes - list The Games of Democracy

n
lggas 10 Conflict = Dinicl Powell Scott, F.

”Thlﬂ Was the Ycear that Vas,' Tonm Lebrer
Socioloyy - Peul H. Landis {Ginn)
Impressions of Amcrica - Grown and Brown

= Kownblar HoP.W,

Discoverir

CQuidance 75s50¢,

Liberty Stirat - 1 way
e — e

Growth of |

fmerac

Harvaerd Social Studies Project
Hegro Views of frerica

Americen Revolutiorn

kKice of Ornanivzed La

The Irmjarn ni's frooricnce

Comparative Econcaic Svsten

Readings end £rscs in E\0w0w1(s

;- Li~dholm & bLriscoll, Harcourt Brace etc,

i

Cur hmericuw Fcone

Todu 's [ccw'

American Forcian Policy - Scott Foures
prierrean rorLrim roaves

Comparative Fo!atr,a] Ducisions

Ar, Boox Co,

icon - Lederer & Burdics

we Canc Lo Aaerica = Frances Cavanaugh

Concerning Jitsent. Ard L1\|l Discbedicnce - fihe Fortas
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3 Year Plan




e Tl i list ceaprises the titles of the social studics units
~vr grades ten and cleven nlus a 1ist of topics being considered for
the twelfth grac., The specific topins have beon chosen as vehicles for de-
veloping social studies skills and knovlado.s to-F ae ressonable decision-
raking, the formation of realistic attitudes, #nd the clarification of
personal values, These skills and knewlrdges are designed to facilitate the
developnent of the student's intellectual processes of ratioral thought and
analysis which are tangentici to the evolution of his scif-knowledge and
self-development, both as a respensible citizen and as a hunan being.
Although they do not directly produce a better power mechanic, such intellec-

tual skills are thought to create a happier powar mechanic,
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