E

O

DOCUMENT RESUME

ED 047 075 Up 011 283
AUTHOR Olsen, Henry o,
TITLE The Effect of Compensatory Fducation upon the

Self-concept-of-pcademic Ability, Significant
Others, and Academic Significant Others of Black and
White Pre-College Students.

PUB DATE Feb 71

NOTRE Op.; Paper presented at the Annual Meeting of the
American Educational Research 2ssociation, New York,
N.Y., Tebruary 1971

EDRS PRICE EDRS Price MP-$0.6% HC-$3.20
DESCRIPTORS *Academic Ability, *Compensatory Education, *Negro
Students, *Negro Youth, *Self Concept

ABSTRACT

Ttis research utilizes Brookover's
social-psychological theory of learning by evaluating the level
and/or change in self-concept-of-academic ability, significant
others, and academic significant others of 121 black and white
compensatory education students. Rs a result of exposure to
conpensatory education there was a significant positive change in
self-concept-of-acadenic ability for compensatory education students
in general, as well as for blacks and whites. Males and females also
had a significant positive change. The students identified parents,
teachers, relatives, friends, offspring, spouse, and themselves as
significant and academic sionificant others. There were significant
changes in offspring, friends, teachers, spouse, and themselves as
significant others, and themselves, spouse, offspring, and relatives
as academic significant others as a result of compensatory education.
(Author)

RIC

Aruitoxt provided by Eic:



EDO 47075

S OEPARTMENT OF HEALTH.
Y sEgUCA“DN & WELFARE
OFFICE OF EQUCATION EpRO
THiS DOCUMENT HAS BEEN HF:F(‘JNi
DUCED EXACTLY AS RECEIVEDN FRoM
RO O 02 o vitw O OPIN
11. POI

ISQTSINS("TATED DO NOT NECESSAER(;‘[J'-
REPRESENT OFFICIAL QFFICE OF
CATION POSITICN OR POLICY.

THE EFFECT OF CQMFENSATORY EDUCATION
UPON THE SELF-CONCEPT-QF-ACADENIC ABILITY, SIGHIFICANT CTHERS
AND ACADEMIC SIGMIFICANT OTHERS OF BLACK AWD WHITE PRE-COLLEGE
STUDENTS,
ABSTRACT
This research utilizes Brookover's social-psychological theory of learning

by evaluating the level and/or change in self-concept-of-academic ability,

~significaat others and acedenic significant cthers of 121 black and white

compensatory education students,

As a result of exposure to compensatory education there was a significant
positive change in self-concept-of-academic ability for compensatory education
students in genercl, as well as for blacks and whites. Males and females also
had a significant positive change,

The students identifled parents, tcachers, relatives, friends, offspring,
spéusa and themselves as significant and academic significant others, There
were significant changes in offspring, friehds, teachers, spouse ani themselves

as significant other, and themselves, spouse, offspring and relatives as aca-

demic significant others as a resvlt of compensatory education,
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The symbelic interactionist treory, with respect to the dovelooment of an
individual's self-concept, is based upon the theoretical works of Cooley (1900)
and Mead (1924}, Friefly, the general theery states that self-concent is that
organization of quelities that the individual attribvtes to himself, with the
conception of himself emersing from sociail interaction which in tirn gvides, or
influences, the behavior of the individval,

Breokover (195¢) has superirrosed Mead's interpretation of human interac-

tion regarding self-concept to the school learning sitr tion. Breckover (1964}
coneludes that:

(1) Persons learn to behave in ways that each considers avpropriate to
himself,

(<) Appropriateness of behavior is defined by each person through the
internalization of expectations of "“significant others,"

(3) The functional limits of one's ability to learn are determined by
his self-conception, or self-image, as acqguired threvgh symtolic
interaction.

(4) The individual learns what he believes "significant others" expect
him *o learn in the classroom anl other situvations,

Brookover (106/) stressea that:

%, ..when applied to the specific school learning sitvation, a relavant

aspect of self-concept is the person's conception of his own ability to

learn the acceptedl types of academic behavior."

Brookover (1965) has also investigated the nature of self-corcept-of-

acadenic ability and its effects upon the school achievement of a class of

white urban stuvdents from grades seven throuvgh twelve, Brookover concludes

thatt
(1) Self-concept of aoility is a significant factor in achievement at
all levels, ssventh through tenth grades,
{2) The perceived ovalvaticns of significant others sre a major factor
in self-concept-of-academic ability at each grade level, eighth
Q
lzl{Jf:? Paper presented at AERA Meeting, : :z
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throvgh tenth,
(3) Change and/or stability in perceived evalvations of significant
others is associated with change and/or stability in self-ccncept,
This investigaticn, by studying the conseguences of comnensatery education
placement on certain sccislly mediated sccial psychological construets, like
self-concept-of-academic ability, and significant others, emrhasizes the sccial
consequences of belng labelled a compensatory edvestion student. Thus, this
research focuses upon the following research problems:
{1} What haprens to the self-concept-of-academic ability of students
engaged in comcensatory education?
(<) Who are the "sipnificant others" and “academic significant others"
of compensatory education stidents?
(3) Is the change in self-concept-of-academic ability similar for black
and white compensatory cdvcation students?
These questions arc important since their answers will supply insight into
the sociul procecses which influences the success or failure of expensive com-

pensatory education stidents.’

Method of Research

Sample:

The porvlation consists of 1¥8 compensatory education stidents that
ent?red the SEEK program at the State University College at Buffalo in Septem-
ber, 1968, However, the final sample consists of 71 males and 50 females,

108 blacks and 13 whites. A sample of 15 black and 15 regular college freshmen
were selected at random for comparative purposes,
Materials:

The scales utilized were the Brookover Self-Concept-of-Academic Ability
Scale, the Significant Others Test and Academic 3ignificant Others Tes,
Instrimentss | ' .

The Brookover Self—Goncept—of-Academfc Ability Scale 13 an eight-item
Guttman scale with a score of £,070 indicating that the sitdent has a "poor"
ignception of his own aéademic ability, a score of 16,000 indicates a "below
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average" ccnceptirn, 24,070 an “average" conceptikn, 2,000 an "above average"
ccnception, and, 40.000 emphasizing a "syperior® céwception. The Rroorover
scale has coefficients of reproducibility of .95 fo% males ani ,o for females,
In addition, the scale has reliabilities calculatedkpy ﬂéyt's Analysis of
Variance of ,8<, .21, .9, and ;96 for males, and ,7?, 24, P4, and .84 for
females,

Procedure: ' ?

The Brookover Self-Concept-of-Academic Ability Scale, the Signifieant
Others Test, and the Academic Significant Others Test‘}ere administered to the
entire ccmpensatory education student population prior to their enrollment
in compensatory education, but after actual acceptance, in August, 1962, The
post test was administersd to 121, of the original 188, compensatory education
‘students in Vay, 1960,

Analysis:

All hypotheses related to self-concept-of-academic ability, and significant
and academic significant others were teated for significance by utilizing and
multivariate analysis of variance with planned orthogonal compariscns, Classi-
fication factors were race (black-white) and sex (male-female), A functiening
computer program for univariate and multiveriate analysis of variance with
unequal sybclass frequencies by lease sQuares was utilized. Rejection level
was set at ,05 for all hypotheses.

Hypotheses

1, There will be & change in mean self-concept-of-academic ability scores
of commengatory education students from Teat 1 to Test 2,

2, There will be no diiference in the change in mean self-concept-of-
academic ability scores between black and white compensatory education students
from Test 1 to Test 2,

3, Those named es significant others ani acedemic significant others by

compensatory education students at Test 1 will change in frequency of identifi-
cation at Test 2.
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Table T indieates that when all resrendents are cembined, compensatory
edvention students and regilar collepe students, there s a significant nositive
change in nean self-concept-cf-gcademic ability scores from Test 1 and Test 2,
Fowever, there was nc significart difference in the change in mean sclf-
concert~of-academic ability scores between black and white regular or compen-
satory edieation students, And, there was nc sipgn:“icant difference in the
change in mean self-corcept-cf-academic ability scores between regular college

and compensatory educatirn students,

Table I. an fAnalys’s of Var‘ance of the Pre-lest Test Yean Zelf-Concert-of

weademic £bIlity 3orres O-r the Total Group, oyl By Hace and Collere

Statvrs,
Total Group Race College Statys

Means Sguared 0,347 5.2605 L0111
Univariage F £,8125 1,3¢625 ©LD0RA
Fre-Post
Frobability for
regular college
and eonpensatory .
edu-ation students .0101 WR452 9506

¥ p<&.05

Thus, IWpotheaislI is rejected becavse there was no significant difference
iIn the change in mean self-concept-of-academic ability scores between regular
college studénts and compensatcry edication stidents., However, it must be
stressed that there was a significant change 1n meen self-concept-of-acadenic
ability scores from Test 1 to Test 2 for the total grovp of students tested,
Therefore, the compensatory edvcation students did have a eignificant positive
change in mean self-concept-of-academ’c ablility scores from Test 1 to Test z,

but, so did the regular college student sample,
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Table I, as previcusly ncted, indicates ‘hat ther uas a s’gn’ficant
positive change iIn the mean sclf-concert-of-ascademic ahility scores of corm-
pensatory education stidents, as we?l as re~vlar collere sivdents, from Tost
1 to Test 2, Table 7 also roints out that altheigh there is a significant
rositive change in mean self-concept-of-academic ability scores for comfen-
satory edication students, there i1s no significant djifference in the chenges
in mean self-concept-of-academic ability scores tetween btlack and white:stu-
dents. This, Hyrothesis II is accepted irn that there is no difference i1 the
change In mean self-concept-of-academic ability scores between black andiwhite
compensatory ecdvcation students.

To elicit from the respondents which persons they verceived gs significant
others they were asked, “Who are the people that you feel are imrortant iﬁ your
1ife?" These responses were categorized into seven grcups: parents, offsprings,
relatives, friends, teacher, spouvse and themselves,

Table II indicates that during regvalr college enrcllment or enrollmert in
a compensatory education prégram there was no significant difference in the
changes from Test 1 to Test 2 when identifying parents, relatives, friends,
and spouse as significant others betwecen compensatory education students and
regular college students. Thero vas a significant difference in the changes
from Test 1 to Test 2 between compensatery edvoaticn students and regular
college stvdents when identifying significent others fer the categories of
offspring, teacher and themselves. A)1 these changes were significant for

compensatory educaticn students,

O
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Table IT, Percentage and Changes in Persons Vamed as Signirficant Others by
Compensatory Edvcation Students and Regular Collepe Students For
Fre ani Post Tests,
Significant Compensatory Regular Fre-Post Probability
Others Edveation College for Compensatory Educa-
Stidents Students tion anl Regular College
Students Combined
Fre | Fost Fre | Fost
parent 24 8l a0 274 .0122
of fspring RL, L0 00 00 . 0499%
relative 53 53 82 76 5594
friend 45 53 a2 71 .0811
teacher 17 49 29 29 .0260%
spouse 01 21 00 00 .3851
self 01 | 61 50 | oo .0001%
* p€,05

To elicit from the respondents which persons they perceived as academic
- significant others tney asked, "Who arc the people that you feel are concerned
with how well you do in school?" These responses were also grouped into seven

categories; parents, offspring, relatives, friends, teacher, spouse and themselves.,

Table III. Percentage and Changes in Persons Named ns Academic Significant
Others by Regular College Students and Compensatory Education
Students For Pre and Post-Test,
Academic Cempensatory Regular Pre-Post Probability
Significant Educavion College for Compensatory
Others Studentis Students Education and Regular
College Students
Combined
Pre | Post Pre | Post
Parent 78 73 94 94 .839
offepring 12 12 00 00 o TRL
relative 33 40 53 L7 <593
" friend 29 40 59 59 975
teacher 39 L4 53 L7 783
spouse 01 16 00 01 .766“
self 01 55 00 00 +001
Q * p<,05
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Table III points out thrat during regular college enrcllment, or earollment
in a comvensatory edieatien program tlere was no significant changes in the
categcries of rarents, offsrring, relatives, friend, teacher, an. srouse by
either regilar collepe students or compensatory edvcaticn students. However,
thore was s significant increase in the academic significant other category of
self for the compensatory eduvcation students,

Thus, Kypothesis ITI is rejected “or the categories of parent, relatlve,
friend and spousc as significnnt others by compensatory edvecation stvdents, ani
accepted for the categories of offspring, teacher ani themselves, Hypothesis
III is also rejected fcr the categories of parent, offspriag, rclative, friend,
teacher and spouse as academic significant others by compensatory eduvcation
students and accepted for the catepery of themselves,

Significance of Stidy

These questions arc improtant since treir answers svpply additional in-
sight *ntc the social processes which influence the success or fallure of
expensive compensatory education program., The answers also exrand Brookover's
social psychological theory cf learning beyond the traditional K-12 level,

The sipgnificance of this research is threefold, Brecokover (19¢5) has illus-
trated that the constructs from the symbolic !nteraction theory is relevant to
understanding t:e academic achlieveme.it of students in regular classes, the
application to the compensatory edication sitvation may provide a theorectically
based explanation of stccess or failire of compensatory education students.
Two, it exploras conditions asscciated with ctaiage in self-concept-of-academic
ability which, if identified, may be altored to facﬁ}itéie the learning stu-
deats onrolled in compensatory eduea:ioun, Thrv/;“if”sxanféé:>the generality

o Rt |

of the basic tenets of Brookover's socialfbﬂénqy of'igfﬁﬂipg;'
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