O

ERIC

Aruitoxt provided by Eic:

ED 046 9€8

TNSTITUTTION
RRPOFT U0
pug paT®
yoTY

DRSS PPICE
NESCRIPTORS

IDENTITIERS

DOCHMENT RESUME
™™ 000 3409

Distriru~ion of Fduational Terformance and Telated
Tactors in #ichiaan.

“ichinan <ta*e DLept, of “ducation, Tansina,
pR=No=*

70

1Pt.

ENRS Drijce MT7=F0.FF Wo-23,720

*3cademic Achievemert, Comparstrive Statistics,
FAuca*tional Accounfahility, <irancial Supnort,
“Grade &, *Grade 7, *Performance ~actors, School
Attitudes, *%chool Migstricts, Schnol Rtatictics,
Socloeconronic Status, “eacher Packaround
*Michiagan Pssessment Proagran

ABSTRACT

This report is hased oa the sare qrade levels,
1ssessment variahles, and data Aescrihad in T4 000 28, X composite
achievement Aistribution for the upoer *hird, middle third, and lower
third of the school diastricts ror gradas U and 7 was computed, 7+ was
found that upper-thirf Aistricts scored relatively biqh, middle third
districts scorel near the wedian, and lower-third distric*s scored
relatively low, on the other variahles. Fxceptions were ¥-12
instructional exvnense per puril in the lower-third districts at both
arade levels, and percentaqe of teachers with master's degrees in *he
lover-third districts at the seventh arade lev2], ! composite
socioeccnomic level dictribution was also computed. Tt was €ound that
upper-third socioeconomic status districts scored relatively bhiak on
all other measures excapt attitude tovard school: middle-thir#
districts scored near *he median on the other measurest and
lower-third Aistricts gcored relatively low on all other variatles
excep* attitude toward school. That is, there appeared to be an
inverse relationship btetween socioeconomic status and attitude toward
schcol at both qrade levels. The study includes the distrihution
tables ard exrlanations of and cautions on their use. See TM 000 2DU
and TN 000 3uE-8, (D%



EDO 46988

™M 000 349

U'S DEPARTMENT OF HEALITM, EDUCATION
& WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN FEPRODUCED
EXACTLY AS RECEIVED FROM THE PERSQN QR
ORGANIZATION ORIGINATING 17 POINTS OF
VIEW OR CPI*1ONS STATED DO NOT NECES

SARILY REPRESENT OF FICIAL OFFICE OF EDU

CATION POSITION OF POLICY

DISTRIBUTION OF
EDUCATIONAL
PERFORMANCE

AND RELATED FACTORS

IN MICHIGAN

ASSESSMENT REPORTNO.5

MICHIGAN DEPARTMENT OF EDUCATION 1970




State Board of Education

Dr. Peter Qppewall, Presiaci..
Grand Rapids . o

Thomas J. Brennan, Vice President
Dearborn o

Michael J. Deeb, Secretuy
Stroit .. .. . .

James F. O'Neil, Treasitrer
Livonia ... . .... .. . ... .. .. ..

Marilyn Jean Kelly

Detroit .. ... .. ... e

Dr. Charles E. Morton
etroit ... .. ... ... e

Dr. Edwin L. Novak

Flint ... ... ... . . ...

Dr. Gorton Riethmiller
Chelsma ‘

Dr. John W. Porter, Acting Superintendent
of Public Instruction, Chairman
Member, Ex-Officio

William G. Milliken, Goverrior
Member, Ex-Officio

e

Term Expires

Jan.

Jan.

Jan.

Jan.

Jan.

Jan.

Jan,

Jan.

1,

1971

1971

1977

1975

1977

1973

1973

1975



E

FOREWORD

The Michigan Assessment Program was initiated by the State Board
of Education, supported by the Governor, and funded by the Legislature
through enactment of Public Law 307 in August, 1969, The goal of the
Program is to provide educators and citizens with information regarding
the status and progress of Michigan's educational system so that they
may make more informed decisions about education in the State,

Three major purposes guided the design and operation of the 1969-70
Michigan Assessment Program. The three purposes were:

1. to gather data which would show the levels of educational
performance and the levels of certain factors related to0
performance within Michigan's geographic regions and com-

munity types;

2. to gather data which would indicate the ways in which educa-
tional performance and certain factors related to performance
are distributed in Michigan; and

3. to provide local school district officials and citizens with
information regarding their own school district and its
schools.

Data gathered regarding the second purpose is presented in this,
the second, public report of the findings of the Assessment > rogram,
Distribution of Educational Performance and Related Factors in Michigan

(Lansing, Mich.: Assessment Report No. 5, Michigan Department of
Education, 1970).

Thanks are due to a large nunber of individuals and groups for
making the Michigan Assessment Projpram & reality: the State Board of
Education for proposing it, the Governor and Legislature for actively
supporting it, and Michigan educators for assisting with it. The
Program was designed and administered by the Bureau of Research, Evalu-
ation, and Assessment, Michigan Department of Education, with the
counsel of several ad hoc advisory groups.

John W, Porter,
Acting Superintendent of
Public Instruction
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INTRODUCTION

This report contains educational distribution tables fcr Michigan.

The tables were designed to answer two important questions:

1. DO SCHOOL DISTRICT5 THAT SCORE IN THE UPPER (OR MIDDLE, OR LOWER) THIRC OF A RANKING OF
MICHIGAN DISTRICTS ON COMPOSITE ACHIEVEMENT ALSO SCORE RELATIVELY KIGH (OR IN THE MIDDLE
OR RELATIVELY LOW) ON CERTAIN OTHER ASSESSMENT MEASURES!?

2. DO SCHOOL DISTRICTS THAT SCORE IN THE UPPER (OR MIGDLE, OR LOWER) THIRD OF A RANKING OF
MICHIGAN DISTRICTS ON SOCIOECCNOMIC STATUS ALSD SCORE RELATIVELY HIGH (OR IN THE MIDDLE,
OR RELATIVELY LOW) ON CERTAIN OTHER ASSESSMENT MEASURES?

The first of these questions was asked because of the importance
of knowing what factors bear a relatioanship to how well children achieve
in Michigan's schools. The second question was asked for Michigan be-
cause a great deal of previous research indicates that students' back-
grourd characteristics have a strong influence not only on their achieve-
ment level, but also on the levels at which their schools are supported
and on the characteristics of the teachers employed in these schools.l

This report has five sections. The first summarizes the findings
presented in the report. The second states three precautions that must
be exercised in interpreting the findings. The third section presents
definitions of the Assessrent measures used in the report. The fourth
section gives an explanation of how the educational distribution tables
were prepared. The fifth section containy the educational distribution

tables and brief summaries of the findings presented in each table.

lFov a review and discussion of previous research which has examined
the question of what factors influence student performance in schools
see! Research into the Correlates of School Performance: A Review and
Summary of Literature. (Lansing, Michigan: Michigan Department of
Education, Assessment Report No. 3, 1970).

ERIC : 4
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I. SUMMARY OF THE FINDINGS
COMPOSITE ACHIEVEMENT DISTRIBUTION:

DO SCHOOL DISTRICTS THAT SCORE IN THE UPPER (OR MIDDLE, OR LOYER) THIRD OF A RANKING OF
MICHIGAN DISTRICTS ON COMPOSITE ACHIEVEMENT ALSO SCORE RELATIVELY HIGH {OR IN THE MIDDLE,
OR RELATIVELY LOW) ON CERTAIN OTHER ASSESSMENT MEASURES!?

In general, the answer to this question was "yes.” At both the
fourth and seventh grades, those districts that scored in the upper

third of the State's districts on composite achievement scored

relatively high on the other measures; those districts that scored in

the middle third on composite achievement scored near the median on

the other measures; and those districts that scored in the lower third

on composite achievement scored relatively low on the other measures.

At the fourth grade level there was one exception to this: those dis-

tricts scoring in the lower third on composite achievement scored

at the same level on K-12 instructional expense per pupil as those

districts scoring in the middle third on composite achievement. At

the seventh grade level there were two exceptions: those districts

with scores in the lower third on composite achievement had slightly

higher levels on per cent of teachers with masters degrees and K-12

instructional expense per pupil than districts with scores in the

RIC ,

middle third on composite achievement.
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SOCIOECONOMIC STATUS OISTRIBUTION:

DO SCHOOL DISTRICTS THAT SCORE IN THE UPPER (OR MIDDLE, OR L CWER) THIRD OF A RANKING OF

MICHIGAN DISTRICTS ON SOCIOE CONOMIC STATUS ALSO SCORE RELATIVELY HIGH (OR IN THE MIDDLE,
OR RELATIVELY 1.0W) ON CERTAIN OTHER ASSESSMENT MEASURES?

In general, the answer to this questvion was "yes." At both the
fourth and seventh grades, those districts that scored in the upper

third of the State's districts on socioeconomic status scored rela-

tively high on all other measures except attitude toward school;

those districts that scored in the middle third on socioeconomic status

scored near the median on the other measures; and those districts that

scored in the lower third on socioeconomic status scored relatively low

on all other measures except attitude toward school. There appeared to

be an inverse relaticnship between socioeconomic status and attitude

2

toward school at both grade levels.

2While this inverse relationshtip appears in the distribution tables
prepared for the State as a whole, it may not appear when distribution
tables are prepared for the individual regions and community types
within Michigan. These tables will be presented in a later public
report of the 1969-70 Assessment Program.
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1. CAUTIONS

Following are cautions that must be exercised in the interpreta-
tion of the report's findings. The first and third of these cautions
are basically the same as those given in Assessment Report Number 4.

The second has been modified somewhat due to the different nature of
the data presented in this report,

1. The 1969-70 Michigan Assessment Program was a very large and
complex undertaking. It gathered a great deal of data from 320,000
students in approximately 3,200 schools in over 600 school districts
across the State. Therefore, the results are, of necessity, complicated.

In this report, the data are presented in the form of educational dis-

tribution tables for the fourth and seventh grades in public schools

throughout the State. Explanations of these distribution tables are

provided to help you interpret the information they present. You are
cautioned not to go beyoud the types of interpretations presented.

2. You are cautioned against drawing conclusions about cause-and-
effect relationships between factors which the Assessment Program

measured. The educational distribution tables display the levels at

which districts which were high, middle, or low on composite achieve-

ment~-or socioeconomic status~-scored on the remaining Assessment mea-

sures. The distribution tables only show levels of groups of districts

and do not show cause~and-effect relationships. For example, those

districts at a high level on the measure of socioeconomic status are

also at a high level on K-12 instructional expense per pupil. How-

ever, this does not prove that the high level o, sccioeconomic status

is the reason these districts were alsc at a high level on the measure

El{fc ; "/

Aruitoxt provided by Eic:



of K~12 instructional expense per pupil, even though high socio-

economic status is likely one of the principal causes of high K-12

instructional expense per pupil. These data, therefore, should not

be interpreted to reject the possibility that cause-and-effect re-
laticnships exist, The data presented in this report are inadequate
to either support or reject conclusions about cause-and-effect re-
lationships, A future report in the Assessment series will further
explore the question of relationships among Assessment measures;
however, it is extremely difficult to establish cause-and~effect

from the kinds of relationships shown in educational research.

3. It should be recognized that socioeconomic status is extremely

difficult to index and measure accurately. It is likely that in some
districts~--especially those in which only a few youngsters responded to

the socioeconomic status items of the Assessment Battery--the socio-

economic status score, as measured by the students' responses, may not

accurately reflect the sociveconomic background of a given district.

Ill. DEFINITIONS OF THE ASSESSMENT MEASURES

The Assessment measures on factors which were gathered from
Michigan school districts for inclusion in this report are listed and
defined below.

SOCIOECONOMIC STATUS (SES): The Assessment Battery which was given
to students included thirteen questions which were desigred to gather
information regarding students' socioeconomic background. Thes2
responses were not compiled on an individual student basis; rather,

ERIC
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scores were compiled for each district which participated in the
Assessment Program, The SES measure 1s assumed to be indicative of
students' perceptions of such things as the educational level of their
parents and the r general economic level.

ATTITUDE TOWARD SCHOOL: The Assessment Battery also +included sev-
eral questions which were designed to gather information regarding
students' attitudes toward their schools. These responses were also
compiled fof each district and developed into a measure assumed to be
indicative of students' attitudes toward school.

PER CENT OF TEACHERS WITH MASTERS D?GREES: The per cent of teach-
ers in each district who had completed at least a masters degree was
computed from records held in the Michigan Department of Education.

K-12 INSTRUCTIONAL EXPENSE PER PUPIL: The K-12 instructional
expense per pupil was also computed for each district from records held
in the Michigan Department of Education. It was computed by dividing
the district's total instructional expense (less community college
instructional expense) by the number of pupils in the district (as of
the fourth Friday of the school year).

VOCABULARY: The Assessment Battevy included fifty verbal analogy
problems which measured students' knowledge of the meanings of words
and their relationships. The vocabulary score was obtained from the
number of correct responses to these problems.

COMPOSITE ACHIEVEMENT: The Assessment Battery also included
gections of questions and problems in reading, English expression,
and mathematics. The composite achievement score was obtained by
averaging the scores of these three sections of the Battery. Please

note that yvoribulary is not included under composite achievement.
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IV. EXPLANATION OF THE DISTRIBUTION TABLES

Educational distribution tables have been prepared using fourth

and seventn grade data. The distribution tables were bullt from aver-

age school district data. That is, the tables were constructed from

average district scores, not directly from students' scores.

The tables designed to show the distribution of Assessment mea-

sures in terms of composite achievement were constructed as follows:

that

1. A percentile distribution was prepared for each of the
Assessment measures. FKach percentile distribution 1Is a ranking
of district scores which is divided into one hundred equal parts.
Each part has an equal number--one per cent--of the total number
of district scores. Tercentilc distributions are useful in show-
ing where a percentile score lies in relation to other scores. A
score which is at the fiftieth percentile is at the median or
middle of the dietritution; a score at the seventy-fifth percen-
tile is above seventy-five per cent--or three-quarters--of the
scores in the distribution,

2. The State's school districts were ranked in order according
to their score on composite achievement and this ranking was di-
vided into thirds. There were "upper,' '"middle," and "lower"
thirds according to composite achievement.

3. The average district score on composite achievement was com-
puted for each third of the districts. There was an average score
for the "upper third" districts; an average score for the "middle
third" districts; and an average score for the "lower third" dis-
tricts,

4, The average scores on the remaining Assessment measures were
computed for the upper thi:-d, middle third, and lower third dis-
tricts. There was an averi2ge score on socioeconomie¢ status, atti-
toward school, per cent of teachexs with masters degrees, K~12

instructional expense per pupil, and vocabulary computed for each

of the three sets of districts,

5. In order to graphically portray these scores they were placed
onto the percentile distributions constructed in step one {(above).

FIGURE 1 1s an exact ropy of the educational distribution table

was constructed using fourth grade data. It is used as an example

of how the tables were constructed. It was prepared as follows:

ERIC
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FIGURE 1
COMPOSITE ACHIEVEMENT DISTRIBUTION

AVERAGE SCORES GN S1X ASSESSMENT MEASURES
FOR DISTRICTS CLASSIFIED INTO UPPER, MiDDLE,

OR LOWER THIRDS ON COMPOSITE ACHIEVEMENT —— UPPER THIRD
mme MiDDLE THIRD
___ LOWER THIRD
. seemeen L rencnens | mstrvctionaL | conean oo
cRAnE Soc;:ii?):m © TOWARD SCHOOL W'T:EG:QSE;ERS p::pPEL:‘:IEL VOCABULARY ACHIEVEMENT
95|  s4.00 54,47 37.611% $597 54.99 Sssal
sef  s2.18 53,55 33.36 541 53.85 LSk20 -
85| s1.28 52.97 29.48 511 s 1" 3
so|  s0.45 52.65 26,23 490 52.72 LUs2.99
' 52.40 26,21 472 52.24 52,57 0
] 4936 52,11 22.52 457 51.90 Ls25
Zles| 4894 51,77 2033 L Z 51.57 BRIy
3 azi;9 N\\‘3(:>a--—-"I§;§Z""' 51.25 555y
b s 3. 51,38 1 50,90 51,2700 ¢
| e, ERRRER B e 1o s obnniys
g 41.76 50087 15765 $0.34  }so.6n
é 40 47,46 5 14,78 50.05 800360
Slis]  aQe— s0.% 13.51 49.75 S 50,07
0| .87 50.10 12,30 49.37 Sy
5| 653 49.84 11.09 48.90 SN
1] TR 49.44 9.43 8.47 S
15| 4s.70 48.94 7.30 *'*i%‘j(’ £
10 45,25 48,43 4.70 DHLURTIR2
5 44,41 47.41 0.59 288 46.38 746,44

1. A percentile dist--ibution was prepared for ewuch of the Assess-
ment measures using fourth grade data. These percentile distribu-
tions show that the median distiict in the State had a score of
48.03 on socioeconoaic status, 51.15 on attitude toward school,
16.73% on per cent of teachers with masters degrees, and so on.
The numbers are shown in FIGURE 1 and are highlighted by the
shaded strip that runs through the median score for each measure,

2. The State's school districts were ranked in order according
te thedlxr score on fourth grade composite achievement and this
ranking was divided into thirds. Thus there were upper, middle, .
and lower thirds according to fourth grade composite achievement.

3. The avernge district score on composite achievement was com-
puted for each third of the districts. Thus the average score
on composit: achievem:nt was 53.77 for the upper third districts;
50.%3 for the middle third districts; and 48.09 for the lower
third districts.
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4. The average scores on the remaining Assessment measures were
computed for the upper third, middle third, and lower third dis-
tricts., The average score on socioeconomic status was 49,87 for
the upper third districts; 48.36 for the middle third districts;
and 47.18 for the lower third districts. The average score on
attitude toward school was 51.58 for the upper third distric:s;
51.06 for the middle third districts; and 50.56 for the lower third
districts. And 2 on.

5. In order to graphically portray these scores they were placed
onto the percentile distribution shown in FIGURE 1. The average
score for the upper third districts on composite achievement which
was computed as 53.77 is indicated by a small circle between the
scores 53.53 and 54.20 on the percentile distribution. It may be
seen that this score fell at about the ejghty~seventh percentile
In the State-wide distribution. Likewise, the score on socio~
economic status for the upper third districts which was computed
as 49.87 fell at the seventy-fifth percentile; and the score

on gttitude toward school for the upper third districts which was
computed as 51.58 fell at about the sixtieth percentile.

Finally, the scores of the upper third districts we: : connected by
a heavy line; the scores of the middle thkird districts were connected by
a broken line; and the scores of the lower third districts wz2re connected
by a thin line. These lines clearly indicate an affirmative answer to
the question "Do school districts that score in the upper (or middle, or
lower) third of a runking of Michigan districts on composite achievement
also score relatively high (or in the middle, or relativyely low) on

certain other Assessment measures?'" (The only exception in the table

is K-12 instructional expense per pupil, in which the lower third dis-

tricts scored at the same level as the middle third districts.)
The tables designed to show the distribution of Assessment measures

in terms of socioeconomic status were constructed in the same manner.

The only difference is that the districts were first ranked and divided

on socioeconomic¢ status instead of composite achievement.

o 2
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V. THE EDUCATIONAL DISTRIBUTION TABLES

NOTE: In the summaries of the tables the term: '"near the median"
is arbitrarily used to describe those scores falling between the forty-

fifth and fifty~-fifth percentiles.




AVERAGE SCORES ON SIX ASSESSMENT MEASURES
FOR DISTRICTS CLASSIFIED INTO UPPER, MIODLE,

{ R LOWER THIRDS ON COMPOSITE ACHIEVEMENT —— UPPER THIRD
ams MIDDLE THIRD
. LOWER THIRD
sCORE ON SCORE ON PER CENT msrn:.clz'l WAL seone on SCORE ON
o ¢ sorgrcoronc | st 25, VA USRS | e[S
OEGREES FER PUPIL
95 54,00 54,47 37.61% 5597 54,99 EESTR I
90 52.18 53.55 33,36 541 53,85 S4.20
85 51.28 52.97 29.48 511 5 TERAY
80 50.45 52,65 26,23 490 52.72 182,99
75 T8y 52,40 26.21 472 52,24 S
70 49,35 52.11 22.52 457 51.90 52,16
H 48.94 51,77 20.33 D 51,57 .58l
Sleo|  as.cs \@a-———-"féi?— 432 51.25 s
£\ 50~~.~.“,.... suse | e
alof i e
g‘ 45
¢ 40
w35
30
25
20
15
10
5
SCORE ON 5cORE ON PER CENT X-12 sCORE ON
GRADE 7 SOCIOE CONOMIC ATTITUOE OF TEALHERS | INSTRUCTIONAL seane o8 COMPOSITE
STATUS TOWARD SCHOOL '”";EG:‘ESE;ERS PEEXRP:'JSPEL VOCABULARY ACHIEVEMENT
95 54.74 55.87 37.77% $599 54.87 185,05 %
so] s2.24 54.89 33.55 543 53.52
85 51.15 54.35 29.70 512 "‘"‘ﬁg
s0] so.m 53.88 26.50 491 52,32
15| a9ess 53.48 24,38 474 51.95 ;
70 49.0 53.14 22.74 51.57 ‘
é 6s| 48.53 52,83 783 A S1.16
2leo] 4811 19.15 50.85
Glss] w8 18.06 50,55
;5@& 21
£ [45 4
g 40 11 g —
|35 46.22 50.¢7 13.80 392
30 5.87 50.49 12.65 385
25 45.43 50.09 11.47 378
20 44,99 49.66 10.13 n
15 44,52 49.25 8.09 363
10 43.90 48.19 .68 345
) 42.86 £6.70 1.30 315
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0O SCHOOL DISTRICTS THAT SCORE !N THE UPPER (OR MIDDLE, OR LOWER) THIRD OF A RANKING OF
MICHIGAN DISTRICTS ON COMPOSITE ACHIEVEMENT ALSO SCORE RELATIVELY HIGH (OR IN THE MIDDLE,

OR

RELATIVELY LOW) ON CERTAIN OTHER ASSESSMENT MEASURES?

SUMMARY OF THE GRADE 4 COMPOSITE ACHIEYEMENT DISTFIBUTION:

1. Those districts that scored in the upper third on composite
achievement scored highest on all other measures. They were at the
seventy-fifth percentile on socioeconomic status, the sixtieth per-
centile on attitude toward school, the sixty-fourth percentile on
per cent of teachers with masters degrees, the sixty-fifth percen-
tile on X-12 instructional expense per pupil, and the eighty-fifth

percentile on vocabulary.

2. Those districts that scored in the middle third on composite
achievement scored at or near the median on all the other Assessment
measures.

3. Those districts that scored in the lower third on composite
achievement scored lowest on the other measures. The only exception
was on K-12 instructional expense per pupil. Here the districts in
the lower third scored at the fifty-third percentile, the same level
as the districts in the middle third.

SUMMARY OF THE GRADE 7 COMPOSITE ACHIEVEMENT DISTRIBUTION:

O

1. Those districts that scored in fthe upper third on composite
achievement scored highest on all of the measures axcept attitude
toward school. They were at the seventy-fourth percentile on socio-
economic status, the sixty-seventh percentile on per cent of teachers
with masters degreea and K-12 instructional expense per pupil, and
the eighty-fifth percentile on vocabulary. These districts scored at
the fifty-first percentile on attitude toward school.

2. Those districts that scored in the middle third on composite
achievement scored at or near the median on all the other Assessment
measures. These districts scored g&bove those in the upper and lower
thirds on attitude toward school.

3. Those districts that scored in the lower third on composite
achievement scored lowest on the vther measures except per cent of
teachers with masters degrees and K-12 instructional expense per
pupil. Here the districts in the lower third scored slightly above
the districts in the middle third.

RIC 13
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GRADE 4

AVERAGE SCORES ON SEX ASSESSMENT MEASURES

FOR DISTRICTS CLASSIFIED INTO UPPER, MIDDLE.

OR LOWER THIROS ON SOCIOECONOMIC STATUS

—

UPPER THIRD
BBe MIDDLE THIRO

GRADE 7

——— LOWER THIRO
SCORE WN SCORE ON PE:ECENHY A NS RK‘” scosE o SCORE ON
OF TEACHERS TRUCTIONAL =
SOCIOECONOM(C ATTITUDE WITH MASTERS EXPENSE VOCABULARY COMPOSITE
STATUS TOWARD SCHOOL DEGREES PER PUPIL ACHIEVEMENT
95 54,47 37.61% $597 54.99 55.21
90 53.55 33.36 541 53.85 54.20
85 52,97 29.48 511 53.22 53.53
80} 52.65 26.23 490 52,72 52.99
5] 52,40 24,21 g:z 52,24 52.57
. 701 52.11 52 7 % Sij(a
2 [es] 51.77 20.53 442 51.57 51781
E 60 18.96 432 51.25 51.53
£
w 5 ‘5,0c9‘5_:' i
g 45 50.64
§ 40 pE @ 6
Y 50.07
30 49.77
25} 49,84 11.09 375 48,90 49.39
20 49,44 9.43 368 48,47 48.94
15 48.94 7.30 360 48,01 48,40
10 48,43 4.70 335 47,37 47,62
5 47,41 0.59 288 46,38 46.44
PER CENT K-12 aE on
$CORE ON SCORE ON oF "EACHERS INSTRUZ TIONAL SCARE ON SCORE O
SOCIOECONOMIC ATTITUDE WITH MASTERS EXPENSE . COMPOSITE
STATUS TOWARD SCHOOL DEGREES PER PUPIL VOCABULAS ACHIEVEMENT
55.87 37.71% $599 54,87 55.05
54.89 33.55 543 53.52 53.94
54.35 52,81 53.25
53.88 52,32 52.73
53.48 52.20
51.57 T~ayys
z 51.16 51.57
5 51.27
E
]
o
w
o
£
F 4
[
v
[ 9
w
a
49,19 49.53
43.89 49.2%
48.51 48,92
47.97 §8.51
427.24 47.89
46,21 45.83
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DO SCHOOL DISTRICTS THAT SCORE IN THE UPPER (OR MIDDLE, OR LOWER) THIRD OF A RANKING OF
MICHIGAN DISTRICTS UN SOCIOECONOMIC STATUS ALSO SCORE RELATIVELY HIGH (OR IN THE MIDDLE,
OR RELATIVELY LOW) ON CERTAIN OTHER ASSESSME®T MEASURES?

SUMMARY OF THE GRADE 4 SOCIOECONOMIC STATUS DISTRIBUTION:

l. Those districts that scored in the upper third on socioeconomic
status scored highest on all other measures except attitude toward
school where they were lowest. They were at the seventy-first per-
centile on per cent of teachers with masters degrees, the seventy-
third percentile on K-12 instructional expense per pupil, the sev-
entieth percentile on vocabulary, and the sixty-eighth percentile
on composite achievement. They were at the forty-fifth percentile
on attitude toward school.

2. Those districts that scored in the middle third on socioeconomic
status scored near the median on attitude toward school, above the
median on per cent of teachers with masters degrees, near the median
on K-12 instructional expense per pupil, and below the median on
vocabulary and composite achievement,

3. Those districts that scored in the lower third on socioeconomic
status scored lowest on the measures of per cent of teachers with
masters degrees, XK-12 instructional expense per pupi1l, and vocabulary.
They were highest on attitude toward school. They were at the same
level (forty-:irst percentile) on composite achlevement as were the
districte in the middle third.

SUMMARY OF THE GRADE 7 SOCIOECONCMIC STATUS DISTRIBUTION:

1.« Those districts that scored in the upper third on socioeconomic
gtatus scored highest on all other measures except attitude toward
school where they were lovest., They were at the seventy-sixth per-
centile on per cent of teachers with masters degrees, the seventy-
seventh percentile on K-12 instructional expense per pupil, the
seventy-sixth percentile on vocabulary, and the sixty-ninth percen-
tile on composite achievement. They were at the thirty-first percen-
tile on attitude toward school.

2. Those districts that scored in the middle third on socioeconomic
status scored near the median on all measures except vocabulary and
composite achievement where they were slightly below the median.

3. Those districts that scored in tte lower third on socioeconomic
status scored lowest on the othier measures, except attitude toward
school whare they scored highest. ‘
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