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SUMMARY

et s g i . e e s e e

Students in Freshman English face the problem of feeling that they cannot

begin to match the professional writers whose esscys they read. There is

« definite need, then, for instructors to use themes written by fellow students

so that a student whose assignment is to write a particular form of rhetoric may
examine samples of good writing on a more attainable level, than the pro-
fessional essayist. Because it wos felt thot it they saw themes written by

fellow students, including poor themes as well as good ones, they would have

a better understanding of a certain rhetorical assignment, an e>perimen? was
conducted to evaluute a comparative method of teaching. The method corsisted
of a pair of themes for several kinds of rhetoric in which a poor theme and a
well-written theme were read and discussed by students in the experimental
group before actually writing that specific rhetorical assignment. (The control
group was taught by the instructor's conventional method. ) In order to evaluate
themes written by both experimental and control classes, a Behavioral Objective
for grading themes was devised. The Objective was a specification or definition
of what the Praject Director and colleagues agreed upon as "writing" in English
Composition |, (See Appendix A)

The results of the experiment wzie twofold: (1) The comparative method seems to
be effective in the teaching of some kinds of themes and ineffective in others;

(2) As was anticipated, the greatest contribution of the project was the effective-:
ness of the behavioral objective used to measure and to evaluate the themes fiom
experimcntal and control classes.  An exceptionally high coefficient of
correlation was determined --- ,782 at the .01 level when the scores of the two
graders were compared. During the semester in which material was tested, two
major problems were seen: one problem was attendance in classes durir.g campus
unrest at *he latter part of the semester, and the other was the lack of uniformity
in using the experimental material and in making o:signments in one of the
instructor's classes, Despite these two problems which may have been a limiting
factor in gathering data, the experiment was completed; furthermore, there seems
to be evidence gained from the experiment which suggests the need for further
evaluation of both the Behavioral Objective used in grading and the comporcmve
method of teaching rhetoric used in Freshman Composition.
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INTRODUCTION

Because of the growing emphasis on how to "mntivate” the student to write

on something which incomporates interesting, colorful, ond original material
rother than on rhetoric, there seems to be ¢ definite lack of instruction in

form and organizction at present in the area of Freshman Composition.

Many of the freshman English texts include rhetorical categories, yet in the
teaching field itself, the emphasis still remains on "motivation". One can

see how rhetoric in the beginning semesters of college English could become
confusing to the student if he is urged to use forms of rhetoric, such as
definition, illustration and comparison—contrast, and yet is given no instructional
samples other than of professional essayists. The main difficulty that students
have in using rhetorical forms is that they feel they cannot begin to match the
professional writers whose essays they read; students need to be able to examine
sample themes written by feltow students. Many institutions do have student
handbooks containing sample themes, but it is unusual to find those with
emphasis on the kinds of rhetoric used in freshman English. It was felt that
perhaps if students could examine and discuss themes which dealt with specific
kinds of rhetcric, one which exemplified poorly written as well as good themes,
the first semester student could discover more graphically how rhetorical form
can be achieved as well as how organization and development make competent
writing . : .

In order to present both poorly ~written and well -written themes to a ¢class of
students for instructional va'ue, a comparative method of teaching composition

was devised. As a guideline for choosing the themes to be used, consideration
was given to clearly establishing whot is meant by "writing". In this instonce,
writing did not mean paying attention to mechanical difficulties which stand

out, while allowing irrelevant arguments or bland generalizations to go unnoticed.
Sample themes were chosen for their ability to recognize a subject and ite
boundaries, to order and support the central idea dealing with the subject, to
conduct the argument with quality rather than quantity, and to show a "feel"
(ability to use words as a vehicle of thought and feelings and to choose novel

ideas as well as control the languoge) for words. Whereas, the sanple themes
were required to show competence in writing, they were aiso required to exemplify
one specific form of rhetoric, such as definition, illustration, comparison-centrost,
or cause-effect. After the sampfe themes in the well-devefoped category wern
chosen, their poorly ~written counterparts in the some rhetorical form and central
idea were chosen to complete a matched pair of themes on the same topic with
varying degrees of value.

In order to assemble and clossify a collection of comporative themes, dozens of
student papers were re-read to find popers which demonstrated a poorly ~developed
appreach on a certain topic to contrast with o well -developed opproach on the
identical topic with the identice! form of thetoric. Categories for the kinds of

-2-
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chetoric used were: (1) Definition; (2) Comparisori=Contrast; (3] Illustration—-
Exomple; {4) Cause-Effect ; (5) Symbolism. In the experimental class, each
rair of themes were presented to the students to read in order to have a class
ciscussion on which was the better theine and why and which wos the poor theme
and what was lacking, By exomining and discussing the pairs of themes, it was
haped that the students would become more selective in their obility to develop
a theme with competance in writing.

To corry out this experiment, a behovioral cbjective was devised to define
operationally what one means by "writing" in freshman composition. After con-
sultaiion and evaluation by liscussion with other instructors and interested parties,
the operational definition was applied in o few instances of writing and then

was restated ofter further meetings ond discussions of a points system and refine-
ment of the operational definition. {See Appendix A) Because Dubin ond Traveggia,
in their book called Teaching-Learning Paradox, seem to feel that emphasis on
comparative studies is no longer fruitful, Tt was felt even before the experiment

was conducted thot the comparative method inight not prove to b » the most out -
standing point, but thot the most significant contribution to come out of the
comparative teaching method might be the cperationally defined statement of a
freshmen theme. The rosults of the experiment seem to indicate that this supposition
was indaed true,

Because early in the Semester it could be determined that o special problem of
teacher bias was arising out of the effart to avoid bia:, the plan to have one
tnstructor introduce the comparative theme materials {0 the experimental class
rather than the Project Director was changed to include a second instructor and
an entirely separate set of classes, Apparently, the first instructor did not always
have an opportunity to study the comparative theme material odequately to gain
full instructional possibilities; therefore, an odditional pair of classes (one control
and cne experimental) was odded to the research project. A second assistant
professor agreed to use two English Composition I} closses so that the teaching
method could be research:d in o second cxperiment which included three sets of
composition themes.

METHODS
Presentation of the Experimental Material

After the experimental moterial was presented to the respective classes, the themes
from both the experimental and the control classes were groded by two assistant
professors who served as graders for the experiment. The Project Director kept a
record of each pair of classes and the scores for each individual student. Within
the total points of each individual theme, the scores we.e also kept for each of
the sections into which the theme was divided. For exomple, the student was



allowed a total of 90 points per theme, and within that point he could
acquire points as follows:

(N The Thesis Statement Worth 15 points
(2) Organization Worth 15 points
3) The Body Development Worth 30 points
4) The Introduction Worth 15 points
{5) The Conclusion Worth 15 points

Although the total number of points possible for a theme is 90 points, the
total number of points is then converted to a grade number of one to fifteen.
The theme grade, then, can be from one to fifteen. The conversion scale
method was suggested by Mr. lrving Gersten, the instructor using the com~
parative theme project material ir: the experimental class, who had used this
method when grading with a group evaluating Graduate Record Exam themes.
The conversion scale is used to help ¢iiminate reacher bias between graders.
(See Appendix A for an example of the scale.)

If o student ware to obtain seven (7) points for ecch of those five categoris,
his score would be 35 total points. His grade would than be cornverted to a
scale which ranges from one to fifteen points, with fiftean being the highest
possible grade. Scmple itlustrations of score sheets are included in Appendix B.

Findings and Analysis

After computation of gredes from experimental and control classes, the findings
are as follows:

1. In the use of the point system between the two graders, the overall
coefficient of correlation is significantly high, The significant r
indicates there is a high degree of agreement in use of and in interpre~
tation of the behavioral objective between the two graders. It was found
that r = ,743 at the p<.01 level,

When the two graders were compared within the sections in the total
grade points, it was found that r varied slightly. For example, in the
sets of themes on Symbolism in Gies' closs, r=.725, whereos on her
Comparison-Contrast themes, ¢ = ,562,

2. Findings ~ Gensten's Classes with Four Sets of Themes (Diagnostic,
Comparison-Contrast , Definition and Illustration)

a. There was no sigaificant difference ( p> .05) in the Ohio
Psychological Scores betwenn the two closses. (Sze Appendix
C for O.P. Scores.)

4=
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In Theme |, the Diagnostic theme, there was no significant
difference ot the .0l level. However, there was a

significant difference ot the .05 leve! in favor of experimental
class. Since in the diagnostic themes no experimental material
wos used, there would need to be a significant difference at a
higher (.01) level in future matched themes in order to show
ony definite improvement,

By breaking down Theme | into the theme sections of orgcnization
and ¢~velopment, it was found that there was no difference at
either level in developmznt (combined Sections 3, 4 and 5),

yet there was organization {1 and 2) at the .05 level (t = 2,6275)
but not at the .01 level. This score suggests that the experimental
group was slightly higher in ability to organize than the control
class at the beginning of the project.

In Theme it, Comparison-Contrast Theme, the statistics came ost
similar to those in Theme [; i.e., in total matched students there
‘was a significant difference at the .05 level (but not ot .01} in
favor of the experimental group,

However, when comparing the matched students only, there was
also a significant Jifference at the .01 level in favor of the
expetimental class.,

By breaking down theme sections, it was found that the difference
in Theme I, however, was in favor of the experimental group in
the devel!opment section rather than organization.  This score
could possibly suggest a slight improvement in the development
section in experimental groups ¢« well as in organization in
control groups.

In Theme 1lI, Definition Theme, there *as a significant change in
favor of the experimental group. [t wos found that the experimental
group showed a significont difference ot the .01 Invel. This score
shows there is o difference between these two methods. By breaking
down the theme sections, it was found thot there was o significant
difference at the .01 level in both organizat.on and development

in favor of the experimental group. {In organizotion t = 3,95;

in development t = 3.913). The experimental group improved
significantly in both organi. atior .id development of the Daflnitlon
Theme when given the comparative theme material.

In Theme IV, the instructor failed to assign the some amount of time
to both classes; i.e., one class wrote an outside theme ond the

-5



other class an in~class theme ., Therefore, Theme IV scores
were not included in the statistical analysis. (Fer comparative
theme material, see Appendix D)

f. In Theme V, illustration Theme, there was no significant
difference at either level for the experimental group. This score
suggests that the comparative theme material used in the
experimental group was not significantly better than the instructor's
conventional method,

g. In the total, overall comparison of scores, it was found that
t = 1.6554 with a df of 137, Therefore, there is no significant
differznce in the overall view of the comparative theme material.
it is in the individuc] theme comparison that a difference can be
determined. [t must be concluded, then, that the comparative
theme method can ke effective in certain kinds of themes |
particularly definition (sez Section {V of Report, Graphs of
individual student.! progress in sections of themes), but that since
there is rno vverall significant difference in the means between the
two methods of instruction, the experimental and conventional
methods in general are equivalent. For a complefe chart on
Mr. Gersten's classes, see Section IV, Chart #1,

3. Findings - Gies' Classes (Diagnostic, Symbolism and Comparison of
imagery in Two Poems)

a. In the comparison of Ohio Psychological Scores between the two
closses, there was no significant difference. p>.05 (See Appendix
C for chart).

b, In the three pairs of themes assigned, there was no indication in
favor of the comparative theme method administered to the
experimental class, In Theme |, Diagnostic Theme, p ».05.

In Theme I, Symboiusm, there was a significant difference, p¢ .01,
when comparing means between classes of unmatched students.
(With o df of 43, t = 3.6115 In favor of control of unmatched
students.)  One interesting point, however, is that when com-
paring means between the classes in which matched sfudenfs onl
were considered, there was no significant differerice: 0-51-

By breaking down the theme into sections of organization { 1 and 2),
development (3, 4, and 5), it was determined that although section
1 and 2 on organization had no significant difference, in section




3, 4 and 5 on development, there was a significant difference
in favor of the control class at the ,05 level, but not at .01;
p << .05, favor control.

Those scores indicate that the control ¢lass in which convertional
method was administered was slightly more successful in develop-
ment than the one in which the comparative~theme method was
used. But in the comparison of means of the total theme points
of matched students only, there was not a significant difference.

In Theme Ili, final theme of the semester, i was found that no
significant difference occurred within either the control or tia
experimental groups. It would have to be stated, then that the
comparative theme method wos ineffective in the two kinds of
themes odministered in the English Composition || experiment,
the one on Symbolism and the one on comparison of imagery in
two poems, and that this particular obility did not teach better
than the cenventional method. For chart on scores, see Section
IV Chart #2,

1. Chart on significant differences of Gersten's classes follows.

2. Chart on Gies' classes follows.

3.  Grophs on theme sections in Gersten's and Gies' classes follows. There
are several noticedable point: to consider:

RESULTS
a,
b.
O

Graph #1 indicates a comparison of sections 1 and 2 of theme
points for organization in control (solid lines) and experimental
(dotted lines) groups. One may determine at a glonce ihat only
three out of seventeen students completed the four theme assign~
ments in the statistically matched pairs.

Graph #2 indicates a comparison of theme points (for Sections 3,
4 and 5) for development In control and experimentu. classes.

One may examine these scores to determine whether or not o
student has progressed in either organization or development. For
example, the score on Student f 7 in Gersten, Groph #1 shows
that in organization, the experimental student improved on a
gradual sclae, whereas the control student had an erratic improve~-
ment. The score on Student 76, though, had a different rate of
progress: The control student improved on a gradual scale,

.
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whereas the experimental student stoyed ot much the same level,

higher than that of the control student.

In Graph ¥2, however,

we can see that the experimental student in #6 improved
gradually in organization so that the scores of the experimental

and control seem even;

progress at the same degree.

the control student, however, did not

tn Graph #3 and 4, the Gies classes, much the some information

may be observed.

Furthermore, one possible significant observation

might be that in those st:dents with lower Ohio Psychological
Scores (around 80 or lower), such as students ¥ 6, 8, 10, 12, 13,
14, 16, more experimental students tended to improve at a
consistent rate than those of the control students.
comment, see Recommendations, Section VI.

For further

Graph #5 indicates that there can be a marked difference in com-
paring the means between two methods when considering statistically
matched students only, rother than the entire class of matched and
unmatched students,

Geisten's Classes

Matched

Unmatcheéd, Students Only Matched Theme Sections
Entire Class __(Entire Class) 1 and 2 3,40nd 5
Significant Significant difference Difference No
Difference - favor experimental at .05 {evel significant
Therre | favor experi- | group. difference
Diagrostic| mental group. |p < .05
p< .05
Signiticant Significant difference No Signiflcant
Theme Il | difference. pe 01 * difference. difference. *
Comporison/} p ¢ .05 p L .07
Contrast e
“Significant Signiticant differenced Signiticant Slgniticant
Theme ¢| difference pe .01 * difference * difference *. 1
Definition | p ¢ .0} p L .0 pe .oF .
Signiticant differencel Significant . Ne .,
Theme 1V pe .05 difference * vignificant
Nusteation/ p &£ .01 gifquancg at
Example .hh"'!f‘“l J
¥ Indicates possible signiticant improvement in averoge giade means | Lot
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Gies' Classes

Unmatched

Mo’ ched
Students Only

Matched Students Only
Theme Sections

Entirs Class Entire Class 1and 2 3,4and 5
¥
No No No No
significant significant significont significant
Theme | difference difference difference differgnce
Diagnostic { ar .01 level p> .05 p>.05 p>.05.
p>».05 0
Significant No No No
. difference in significant significant significont
~ Theme 1l favor of control difference ot difference difference ot
Symbolism level in Section either level p >.05 .01 for matched
3,4, ond 5 p> .05 but significant
pes .0 . difference ot
.05 favor control
No No No No .
Theme Il significant significont significant significant
Comparison difference difference difference difference
of imagery in| p > .05 p > .05 p> .05 p> .05
two poems iy
-9~
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Themes 1,2,3,5, .

24

¢l . o : L
[13 _lx ¥ T A T 110} r——_ TR =. _.JT. T .EL
] P Il .
.IHEH mA e e ] 1 1} i .ﬁ_
= A T ) 4 b 1 L ]
I It | (I | } ! | A
L T [ nhohe b h-,ll.% § T Fuimmi u L .
u + ¥ L) 1 ’
. ﬂ \ A1 m #_— phapad S ot " y 1 w‘ H
A Tim e H riain e B [ - (i
)| * | Ll L | 1wmufus M,
m “_ ﬁ Tl | H \ E 1t —ﬂ 4
s 1 [1ig MR | 4ieuliipes madiim ey | 1
il 1 NP Y { ) )il —m
I I 1 Hisi whigtt 30 4 inabine M T
' M M -
i e Reeee R L Ve “ tibuthtscmpnanekaiasity
2 hd 1 n
i it i ) i[nm*. b #41& t i e 1 ?
L)l |m E “—mﬁ n I ¥ 1 A &..
W I Wy g L b
w L n 1, m | 1 m 5 . 1
- ¥ .
fl 1l Y } T T P mmit P i 1 *
I Pl sl-ls WL, | 1 ' | I D 1 )@) | ¢
b | ) 1 _ | MR SHT L} ! |
-] 7 | al 3§ 11 |{ 1 " x 1
IV 1y 1 i i I 1 | ) | 1
P FYE™ 1 - 1 1 T ) 4
L | ) H | 1 iy . o WL [ i ] 1 1 [
) M | 1 i { 1 1 1 | 1rm T
| 1 yopinl JdlRie | 1 | ) 1190 \
tHHH 1 it I | t T . g ey
? ) 3 ) i oy 1g Y i { Limisits mar
JO [ I i 0iggain | ) | 1 .—._111._ | Vi |
11 1 | | [T )R 1 1 N 3 —_ 1 1
L I 1 LI LI n 1 _« v __ll T
ad ] n
] EfEdE e =ehilIERRRBR s ! :
1 wiity | 1 3 n L 4
\ 1 1 1t
} ) 1 1 T ~H.
-'- T 117 v 1
i SR f & ' 1
| 1 | ( )
T 1} Lf 1 1
1 M by }
I H 1 il '
|m “ L] Ll
i . ] i
W RAREN I '
. i
X 1 4
|
X
1
} f
1
[ un
an
m_ llnl
b H
1
L'
1 Il
i o
- L g

22
n
19
12
7
16
15
14
k)
10°

L )

Aruitoxt provided by Eic:

E



s & = = 1 9 1Y)
wy iy
) ¥ X HEHH =
L4 1
> 4 Nitiias
3 v Midiina I
' 4 =
§ -+ yHAH
el a1 b - -
B o et ¥ 3 8 s
@ 1t 1
[ HHL ¥ % simm
i « : bae
n WL 1 i =
I v (I 1 ]
w
" iy . 1 umn
o T i ) Y Y]
|_n ; 1““..._- L UHH 5
i | ” ' » -
» it n - IR
”-
i NN fl 1] T -
- i mL) 11
mi 8l H ) - »
® ) § = g | i » .t‘s
u -
Nl )l 1 )i
L h )i I { 1L It a
- THHE bl .
s it 1 1 | N =
m (] | 1109 I 1 =100 | 11 -
© ] 174 4100 | . " =
T E BRI Il HE NI .
- 1 - min I K ’ -
< T ) § N -
[ 4 TS, u.mv =i T .
i 1] 1| 11041 i=a
(3 _—H T an '
) ! ) " )
A ) T o
= e v
H 3 ¥ ne
o~ 1 .
' -
- gy . i nilias
= ) § T
an ..m 4 ! | h I
[ 1 it .. ~
& ) " -
1T Vi N e
i # ] IS
H
ALY 1 1 1 a
)i |
“ " T 1Lg H
3 . 1 -
It
11 .
4 )
) 11 | 11 “
o] i .
> 1 L enE
o an
-~ ) -
~N
~ Y
- 1]
]
- oh
e S -
£
@ -
= " Com
- lem
3 § & & 2 =2 = 2 =2 x =2 - g - ~ e . - - 1 H

L



%Q.ﬂ o e\ a0 TR, %3@ Q.x.eﬁn (2% 8b) e .u_..,.r.Bs (30 6% P Y 251
T | 1 i |

Sections 1,2

16

Graph #3 (Gies)

1,2, 3

Themes

T 1 T T 1 T T | 1 (201118 |
. (I AENE | I L1 ) iR{1 1811 i N > 1 1198114 |
36 g 1 " " Pimah Woige
W1 Ts | 1l ] 1 i i My i
11618 & { I Uity T 4 u 1. 1/ H
it 1 1111 1 - i Iy H
1 o T i w [l 1 ) X t
i 1 o ! 1 1 1 [
O G b aassh iy ! b ST A
) ] | | 1 11 T 0 ™y
i it ) } HHH i Hil H
| = g 1 t PH(] 1 1 T, g | uw L
) 4 e H 1 1 1 | ojimamti N 1 i
i M) et . il il L HIBR i i} i i
i 1 t iy { i, " THHH q A -
1} HE w | i JHt il ¥ ) M ‘ ; vila
glim T 14 ¢ L 1 ' 1 I g )
W yi 4 L 1 { § * L )] Jlad
¥ T 1) N T u =
ILJIEA B 1L by T N ; } W m " i m—
1T | 't 1 R 1 0 1 bt _u
) - ) { —. —_ | I __“ L1 ! |
N I, + -
8 i RREFEFEF- (e MBS I8 e 3 esch
I* 17 R (M I ¥ 1 v
w—. “ “ i " mm } h
E 131 4 I L) "
L il - } } ne f
- 1 mf N
It 1) M U il s T 1
I (3 i -
" T i =
¥ A L ¥
¥ i )
o 4] L
_ 3
H 1 4
a {i |- * t { [}
- ]
i 1 | o
g 1}
. b .
T H
1 i 2
=l-1 )= )1 |
T o }
| .
oy -3
-y
u
| ob
L -y
T 1
1 |
] 1
- ~ ~ ] 2 =2 n 2 o > b ~ = 2 o - ~ hd w

l C -
Aruitoxt provided by Eic:

E\.



-Graph #3 (Gies,” continued)

Themes 1,2,3

Sections 1,2

= 2309} op
3 2 = 3l Vel ML
-
1 1010 1 X =
W 4 TR "
s ) 8 1
, i) -
"~
If " y: =
1T 1) 110 i
v ) ot M
L J
1 ) wHl
" 1100 ] (1] ~
3 AJ 11§ 11
I} 4 1 b §
" Y | T
11411 | )i
t } T It 2
1 K If L
| | " e prrt F
T ¥ Wl Ly o
) } " i -1 |
I 1 I TTTulls : -
i i r il i -
Ly 1 U 2
y 0| "
111 T i 1
I +
1T
M " t
i J
)
I it
] L1 if _
N I
i []
- -4 L wy
- =
CETE - TF ]
-4 ~f! - -
| LR R |
RE N RN . B
SRR
™~
NEAn
4 K- \
- 1
R
-
| i
{ [+
”
N = —

“ “4+H _

m 7 o
] ; ! _OH
0O | £ >—Ji

3 & = 2 =2 = 2 = 3 =2 -~ z g . A i

E



IC

" 4 { 5 T _m. 1 1O n ¥ I =
t T NAMBE 21W n ! I ! FHE n ; f
1 1t 1 1} (RIpinI 04 MR} v :
5 i I “ 1L ¥ 1 M [ e _\ u.‘
~ R ik Al ) X “ " } f i e ; q_ -
A { - ¥ 1 | b X : " i i
Y } By (NI AR E [ R E R N 3 H ; .
@ f unsnli ol Eanssdsa 1011 R - } . i
m h m __“ -H- “ ‘1 =1~ ..4. ~ ." 1 Hrﬁ - n ’ n
prad § o N pe .wgr_ F I i .
-— ] 1 1 o - - T ¥
“ u— 1l Ev 1H|m_t vz - -H “ ﬂ#‘ﬁ. ”“. i i m 1 ! il..“ ”...v“
B 5 e b TR e R e S T
| AN AITLIAT T W Y Ty » 5 .
fithy 4171 EERREGE. 58 L SRR, | GRAR e Retin) Sesafeftn i i
: L - T 3 4 HHA- i LN
1 I ...m- 7T i ¥ i m& -1 +l~ le J~ flxh.l_. RRAE } “ ] 4
=+-t -1 H it H |- {4} ;
i b MW - rz*— w_ 13- m ﬁ “ “ *» i “ “ )
o - L Lol R BRI IR RE | iR aaas i agt 2 ERe=u ifl J
i ¢ 1 AR R YW M ¥
& T ] I S A ity .
i N -- -2 L - 1 A et et T J
i | —H.ﬁ.u‘ %..ﬂ.% i R BREEL ) R a w1 SR  wis it ! !
¥ - - ) - - (! L Lrnl — 1 _> “ “
} e Ra i LTI:_ w SIIBERE! || s ] 11 : A
i S8 2 RER RS NHREC)IInaHASESH it Sl /HS1E ased dase i : :
S f RRRARNREERRRRRS ARRRRRRY 1R ,_ﬁ IREe) RaEe " v :
2 H ERERERCAREH| T MRRERREL bl ARSH H y .
O ’ T FERE SRRARERAT T SAUEREMIIE A ' .
2 ¥ - SR mRmanE) 1k RS (A 1 M
~ -1 EREN A e ) R ) ~ Lﬁ 1L 1
'H BN RN 1 1 9. ERAR)iaRn .Tru 3
4 - - — b=} ~— [ Y N v-J~v n “
. T T g 1
o 1 ‘..@,H o e N _A 1A # AR !
e _ TEE R M ET 5 }
s L ERNEmNE L] L [-[-]- an fasnFes m—
e sumsl () EHEupn | SREH Supae i
p “L_. i - T 1 11
L1y ! TR "
it mAEEw SRR B (R 1 i
i y T (3 T i
i TrHAHA T { 1l
A— jrlr:fwll o . I “ﬁr
{1 bt bt -
1 5 i
_ i
j 14
1
« j
- 7 - ]
N
.
- l.q “ﬂ . ;
3 ] f xl -
£ 1
s m )
< ! “ "
= : o o - ™~ [, -
S = 'R = = » = - = - = e
. o~ -— =3 -

E

Aruitoxt provided by Eic:



" Themes 1,2,3 Graph # 4 (Giés, Continued) Sections 3,4,5

24

n

44+

13 T8 . = =, 1= = b = S it i e, e s . Yo &8 E=E$ E;—

*

/6

15

10 =+ = = e B > bte ol et i b At
T om ==
bt == b ol ot pe = [ gy = - == "
R
14
s )
EUJUEQENN YN NSRENEguN) EBRE AR sguN a
9 FFS et e S A S et e aet e e iy b e e =
7 = =
g b et o e it B ek =
8
}
5 SER 1 AsEgE
gy pobd Py T, gie ik g bl £ 4
4
up 3 S F & 13 S0 TR S R F AR S fefek S5 S sl gupay hany mpuy g
3 1 - 111 T = re

T

*Ffi"f

Q 2 3 s ’,7 £ van hn !uqul-

-
19

8%



CONCLUSIONS

A. The Behavioral Objective used as an operational definition of a
freshman theme composition was effective, as shown by the high
coefficient of correlation (r = .743). This scoro indicates that
the behavioral objective can be used consistently with cbjectivity
in grade work,

B. Since there was no significont difference in the means between the
two methods of instruction except in only one areu, the Definition
theme, the scores indicate that overal! the methods used in each
experiment are equivalent. The significant difference found in the
Definition theme, however, indicates that the Comparative theme
method can be effective in certain kinds of themes, particularly the
definition theme and that individual improvements in organization or
developmen? may be observed.

RECOMMENDATIONS

A.  Evidence is sufficient to recommend that the experiment on the com-
parative theme method be conducted again including o larger number
of experimental and control classes in order to more clearly determine
whether or not this particular ability teaches better than the conventional
method. It is felt that due to an increased number of obsences during
compus unrest, a complete analysis of the comparativa theme method
was inadequate.

B.  Evidence is sufficient to recommend thot the Behavioral Objective used
in attempt to have an instrument to objectively grade work on a
consistent basis be tested again with a larger number of classes and with
a larger number of groders,

C.  Since it is possible that the comparative theme raotarial could ba more
helpful to students with on Ohlo Psychological score in the 50's or 60's of
lower, ond since the comparative theme method was devised to help
students who are uncole to organize and develop a thesis statement, a
racommendation is made to conduct a comparison of students with various
levels of OP scores to which the comparative theme method is presented.
it is felt that o sufficient number of students in the lower Ohio Psychologicol
levei carried scores with significant level change to consider the cbove
recommendation for experimental material,
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APPENDIX A

REVISED SCORE SHEET ON GRADING THEMES

OBJECTIVES FOR GRADING P ’
(CHECK LIST) “O‘IE -°—°-S—CNV-§%§—.‘-9"1
1. Thesis statement: ' ' e C .. .80 15
one sentence statemant 1 : i 89 14.83
an insightful statement 5 88 14,67
has controlling or limiting term 87 14.50
86 14.33
85 14,16
11, Outline (orgesnization): 80 13,33
has two to five subtopics 79 13,17
to be used for support . - 78 13,00
of thesis statement 77 12,83
organization of subtopics 15 76 12 .67
(rather than development) \
each subheading independent example 70 11,83
rather than overlapping 69 11,67
68 11,50
67 11,33
111. Theme Body: length of 400-500 words %8 11,16
uses outline for direction Total 60 10,00
transition within body of theme aumber 59 9.83
{both logical and mechanical) of 58 9.66
development of sub-topics with: points 20 57 9.50
1, creative, original, insightful possible 56 9.33
2, developed with clarity and per ¥ :
relevancy theme 50 8.33
3. :::t;f controlling terms for 30 49 gzég
4, uso of verifiable detalils, :g 3:83
analogies, illus, ex.,, etc, 46 7.66
5, interesting--in style, dic- ¢ J
tion, sentence structure 40 6.66
(has "feel for words') 39 6.50
6. variable and appropriate 38 6.33
support, 87 6,17
36 6,00
¥
1V, Introduction: ability to direct attention gg ::33
(of reader to thesis and sub-topics,) 28 4.83
attitude of writer apparent 27 4.66
thesis statement apparent : i
interest in subject aroused 15 20 3.50
support stated or inferred 19 3.33
use of transitional devices 18 3.17
' 17 3.00
V. Conclusion: 10 1.83
appropriate use of summary, quote, 9 1.66
restatement, etc. 15 8 1.33
flexible, according to needs of paper J’ )
O
1 17

| ERIC 23



24 APPENDIX 8

Y THEME # 1 - DIAGNOSTIC _ .
- - SEC. o (M.M.)TOTAL  Avg.Totol SEC, .AL.‘; TOTAL  AVG
tps (Control Group) #1 #2 #3 #4 #5 POINTS _ Points Wfﬁ&\gyms GRADE
Achurch, Jack Wilson sso1000 |1 | 1Sl | 97 P Nqs3lal m L.g2
'Ballance, Barbara Ann 6900350 | 514440 18| 50 s50 Wwlel|T| el 591¢ 5y
} Barrett, Joseph T 6900380 |5 | 8 |40 113| 32| 46 REINUSIS5[s0] 62 (9 G0
) Beck, David E gsoaz S /|| ]/ /3 | ¢/ UL R TRT
" Benne, John Hugh 6803017 | 4|5 12 {4 | 20 | /e L3221 o
Brauch, Carol E 6900984 |
_Gould, Roseiann 6900845 _
Higgins, Tim 6900068 { ! i1 3i 1| 7 14 W3l leo]5 |20 15,39
Howard, Teresa gsonss |51/ I[15 |¥i/ |20 A Ppir1540l 127 1y g
Johnson, Shirley 6703672 {145]% | 4|1 | A* | 22 WSS | 2> ]q,,
Koenig, Timothy R 6802913 |T| 1% 7]/} 16 )1 W N5 |17 laga
Main, Michael B 6900677 |4 |21/ (/2 | 13 W5lilBi 4/ 1/3 |an
Margiotta, Anthony M gs00187 (511 (5 [/ |1 ] /3 (t S{bel A N 79 fawy
McCoy, Glenn é9ogo4s §|51/018{f | 29 | 35 R|5|n[°S | 40 |43
. Morrison, Joan § 6803517 |V | 8}/ol. R ¥| 27 30 WS5155151/3; 33 |sine
l Podorski, Victoria A 6500978
_Portiey, Mary Jo 6901806 |5|5] 511 | 2| 28 37T Wrlofojels| 59 |50
| Potts, Flizabeth Rose 6900869 [#{ /1[5 13 || M7 | A4 S v|e] 26 1240
1 Price, Hope A. 6901179 [FLsiis i/ {151 5% | ¢o IS1/5120| 5| 124 65 |iy,ce
L_{g_emer. Regan 6900247 |5 |4 |5 |4 |/ |73 i LS 7 g2
| Smith, Warren 6800040 [S|3(8:1 |51 22 |»9 el {21717 |3 luss
| Tate, Kenneth D s900s03 |51/0]19{ 8|4 | 37 34 Rrofsls 1517 128 |50
!i Tracy, James M 6900929 |
Tusinski, Thomas M goouasz S3 NS/ 3 | 32 | 46 Riotidad o 10 60 |5
Wilbanks, Karen so00s00 12 1/%|297 (¥ | ¥4 | 53 "4;"’ 201H 67 lan
Williams, James C 0283 ||l 8 [58 | 19 Wols|n 8] 42 {gu
X 429,63 .
SXF 160 ]
df 4 46 T

; No ignificant diffprence, Mo p0s | 1 |
T , HEEEE ¥ 07T



; THEME # 1 - DIAGNOSTIC 20 o
: ' SEC. (M.M.) TOTAL Avg. Total SEC. = (K.L.) TOTAL AVG,
nnw (Experimental Group) #1_#2 #3 #4 45 POINTS _ Points 41 #2 #3 #4 #5 PGINTS GRADE.
Barnett, Linda ¥ 6901746 z el — f“’\\\ m :
rantley, Scott ssocezel 8 /15171 5| 20 | a3 Woisls 2 3| 25 |38
Jrartley, Vernon C _ _ 6990989] 51 8! 8 5153/ 3/ Rsiels 51530 {svq
Clark, Sharon K soon18s| 8 [ro o) 1] 9| 48 34 BMstalr13i3[/9 s’
Cole, Robart 6000387/ |1 IS /]3] /! /> Bslsliliie]i3 |iss
belaney, Marifran 6900998 ' ]
Noherty, Tom Francis 69003418 [ 1 (21| / /6 21 @b -‘7 2 s | a5 ‘3>.;9o(2
Guccione, Linda 6901491 Bl F [Bi5! /0] 2. 6 a2/ B33 ';3 1 st /5 35-0
Moermann, John A soo1s12| ¥ |w]2d 1| B8] 19 37 @570l /|41 27 |33
Hoette, Gary D 6900124 B 1|51/ ]/ | RO kd 41 t‘l 1] /6 |3.cc
Jare, Barbara 6901147 /A[ 35 o] ¢+ | 3/ he 4 4 Hl 4 422 |a.23
Kajszo, De-nis M 6900179 S|F 2/ M| 1] 15| 50 49 Wo| 28512 47 s
Lieb, Richard John 69008108 [/ |7} 1] 1 | /¥ 27 We 55535 |agc
McWilliams, Daniel 6901008} fo 51515] 1 | 26 31 Ris|5|ws! a5 |5
veier, Lyn Ann g902024! 511 15" |3 | 1§ I3 W5 1 /g 1243
venderski, Tom D 6900198 | ¥i 1 15)51 7/ | 16 11 slals|sl3] /7 |23
Rinderknecht, James L 6900571 | S170| 29 /| s0] 46 3206 M|y 1115]26 ele
Roady, Thomas W es02185|! [31%]/ 3] /3 20 Rslgls5ipl3| 26 |333
Ronr, Petricia A 69001915 |/ |3l10| ] &7 2.5 % (] {02 aa’ Lh”'
_Rozanski, Judith 6900254 1 J |/ {211 Y] 9 1 el gt s 1.\‘7x
Rozanski, Patricia 6900016 9 /151 1| 37 3 1 1ol /o 515135 |
Russo, Joseph J 6300563 | 3| ¥{8|7] 2| 29 24 Wsl3 3l | /9 leoo
_sadler, Billie goo1s20 | #1415 || A 7 1243 RI|° SHGEINNT
Seres, Benjamin 6800205 14 L 11511 [10] /b 2 OI51 |10l 31 |q.oc
Smith, Denise Mary eooozaa y Sys /[ 23 | 24 WSIsisI3| | 2¢ [uupe
Stieferman, Joyce so3043¢ |B]1 15 [15] /| 2@ 3 55 |70 5] 32 |49
wiegers, Jerome F 600503 |11 F1V|S | 19 IS4 Rsl o] 7 |aas
4" O _Donald 6900963 |8 151 2L st 70| 73 b9 W5l minlre] 65 hhse
_ X = 26,7308 N !
. = T12.6
IR R O TV




WVA L Gerbw w1 ULIENITD

26

PN

TOTAL

N Age Sex Socire p?)?ﬁé CGRADE #1 42 £3 40 45 POINTS GRA

f\c'r_:_q_;r},h,. Jacy Wilson 6301099 é( n Ty S Lern l

ailante, art o5 Ann 6900350 |jq] | Fl |€3

_Barrett, Joseph T 6900380 (19| M 89

Beck, David E 6803912 {9 M GREQ ity

8enne, John Hugh ;6803017 a1t M 5 f cAT)
**Srauch, Carol E  eooness 2o |F 59 jtb}amk:' 29 1F| 163
» Gould, Rosejann 6900835 F g Spistrmenrlrg] |F| [T/
, Higgins, Tim 6900068 1ol M | 175 Lieb, R m| |76
» Howard, veresa 6801164 |29 |7 53 /)f)ﬁi'ar 19y |F 54
’ Johnson, Shirley 6703572 (3¢ | F S‘:L(SMT) A fq) F 57 (fff-’%r
| Xoenig, Timothy R 6802913 Ml [29(@6AT)| HeetieWae M| |78
5 Main, Michael 8 6900677 |19 1M ¢ ilheln W29 (M) 168
¢ Margiotta, Anthony M 6800187 |2) ﬁﬁ]h Seres AlJo} |M 3”'?"%;‘°
7 McCoy, Glenn 6500045 93 Me oo (9. |H] |fo!
H;Morrison, Joan $ 6803517 |7 Fi 1A nett, L/ § yia
Vlpodorski, Victoria A 6300978 ligt |E | [6 Roasnsk (M K& o2

Portley, Mary Jo 6301806 ) | F he Seene
s Potts, Elizabeth Rose 6900869 (14 | F! |55[5cAT) Gueim- R4 [Pl |57 @ﬁf)
1Price, Hope A. 6901179 |{ F 163- e taney Wi IF 7_3

+ Roemer, Regan 6900247 |19 | N 5 Dohorty W10 14 5o
v Smith, Warren 6800040 |20 |Mi |43 indekncialf |H| 1940
! Tate, Kenneth 0 ss00603 |1 |m| |74 (9°W) Safiz0 Mia| M| 172

Tr s 4 6000029 117 |M{ |3 ' .

' Tusinski, Thomas M g901452 2O | M ] Henders Q13 [N] o5
" ilbanks, Keren sooos09 V1 | F| 154 Rohr, PR’ ; 7| |58
_Xillians, James C 6702853 _|2p | M o Stete 5
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. BERNE, R, 6400313 } { N R co BM ¥ W@‘M lf ir g
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APPENDIX D

Exbmple of Comparative-Theme material using
Cause/Effect Rhetorical Category {and sample -

of'Eninsh Composition 1] critical éomparison).
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COMPARISON OF TWQ SHORT 102 PAPERS ON AN ANLYSIS OF MISS WATSON'S
ROLE IN HUCKLEBERRY FINN, USING SOME COMMENTS FROM CRITICS AS STARTING POINT.

Miss Watson's role in Huck Finn

In the article written by Leo Marx about Huckleberry Finn, Marx presents his
views on the novel critically and objectively. I am going to write on the role which
Miss Watson plays in Huckleberry Finn. My sources of information will be the novel
itself, and Mr. Marx' analysis of the novel.

Miss Watson's role in Huckleberry Finn is the part of a minor character. We see ,
her in the first three chapters and conclusion of the novel. She is the Widow Douglas
sister and the Widow is Buck's guardian. She constantly pecks at Huck for poor behav-
ior. "Don't put your feet up there, Huckleberry," and "Don't scrunch up like that,
Huckleberry--set up straight.” Her intentions are good but as the author p?ints out,
she is a detriment to Huck's freedom. Marx also believes that Huck and Jim's freedom 1s
really freedom from which everything Miss Watson stands for. Good evidence of this is
stated clearly in the novel. "Then she told me all about the bad place, and I said I
wished I was there. She got mad then, but I didn't mean no harm. All I wanted Yas to
go somewheres; all I wanted was a change, I warn't particular." Therefore, Marx
statement about Miss Watson being the "Enemy" is true in the critical analysis of the

ovel.
" velAs far as Miss Watson's role in the conclusion of the novel her impact wds great.
Although she 1is dead in her will it is her wish to let the ?egro slave Jim gu “ree.
Thus, the plan by Tom Sawyer of Jim's escape was really Tom's personal need for adven-
ture.

As Marx pointed out in his article Miss Watson's change of heart is actually char-
acteristic in the change of the people toward Huck and Jim at the conclusion of the
novel, I do agree with Marx in his analysis of Miss Watson's role in the novel simple
because, as I have pointed out, the examples are there to read and understand in the
novel. )

i

z: Miss Watson
' Huck Finn {s brougnt up in that section or the country known as the "bible belt".

The morality and traditions of the people in this section are of that pecular type which
will allow them to imprison and chain a nan, feed him bread and water, and at the same
time to visit him to see 1f he is "comfortable" and "pray with him". It is Miss Watson
who symbolizes everything that this "respectable” code of the frontier portends; indeed,
she represents the system from which Huck and Jim are running away.

Miss Watson is always portrayed as trying to force the prevailing code of respect-
ability on Huck, but Huck's natural instincts and objective point of view refuse allow-
ing him to accept her code. Her beliefs, mareover, contain a long 1list of things which,
to an ignorant frontier lad like Huck, are almost impossible to cope with. When Miss

Watson says '"Don't put your feet up there, Huckleberry'; and "Don't scrurch up like that,

Huckleberry--set up straight"; her tone is that of one who has an unsympathetic feeling
for anyone who would have a view contrary from her's. But, as Mr. Leo Marx points out,

when Miss Watson is faced with the prospect of either keeping her word to Jim by not sell-

ing him, or to sell him for $800, her greed wins out. Accordingly, these repressive and
contradictory beliefs are largely rusponsible for Huck and Jim's flight to freedom,
Huck and Jim's flight to freedom, it may be interesting to note, ends in defeat,

according to Mr. Marx. It is his contention that Miss Watson's system is victorious over
Huck; indeed, he states that "Huck's decision to go west ahead of the inescapable advance

of civilization is a concession of defeat." I believe that Mr. Marx errs here. Huck's

decision "to 1ight out for the territory ahead of the rest" is indeed a great victory for

t« It means that Huck has attained a moral maturity which will not allow him to re-
l(jlto Miss Watson's form of society.
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Miss Watson, continued

) Thus, Miss Watson's role is basic to the central controversy of the whole novel.
It is her idea of right and wrong that Huck is thinking about when, after writing a .
letter to Miss Watson, he says, "I'd got to decide, forever, betwixt two things, and
I knowed 1t." Ruck's decision, moreover, not te return to Miss Watson's society shows
that he recognizes the system for what it actually is as he says "I can't stand it."

O
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: ANALYSIS OF EACH PAPER ON
AN ANALYSIS OF MISS WATSON'S ROLE IN HUCKLEBERRY FINN

Paper 1 (C/D CATEGORY

Despite the fact thot the paper has a most interesting point, there ore numerous
problems. We can see that the logic in paragraph one is not clear; also, the
title needs to be something like, "The Author's Use of Miss Watson's Role in
Huck Finn".  The main problem, however, is that the student’s ideas are not
clearly differentiated from those of the ideas of the critic, Leo Marx. The
papar needs to first start with the student's ideos (thesis: role of Miss Watson

is to serve as a detriment to Huck's freedom) and then introduce the ideas uf the
critic. Also, in line 9, the author of the book, Huck Finn?  Poor transttion is
also evident in the second paragraph, about mid-way.

Paper 2 (B CATEGORY)

Despite the fact that the paper has clear differentiation between the student's
ideas and the critic's, there is one interesting problem evident. It is simply
that, although the student has made the point that he disagrees with the critic,
Leo Marx, in his contention that Miss Watson's system is victorious over Huck,
he has not supported in clear, logical argument his avowed disagreement . with
the critic. He, In fact, simply states that he does disagree with the critic,
and that when Huck strikes out for the "territory™, it is a victory over her. To
rwike a good paper into a much better one (A), then, the student must show from
his own bag of tricks how he con support the theory that Huck has atained a
moral maturity "which will not allow him to return to Miss Watson's form of
society".
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