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I. OVERVIEW OF STEP -TTT

History

STEP started in 1966 as the Sausalito Teacher Education Project, funded by the Calif-
ornia State Department of EdUCation, Office ortompensaiEry Education. It was a
cooperative effort of San Francisco State College and the Sausalito School District.
The Sausalito School District was selected since it had desegregated its schools in
1965. The goal of the program was to develop ways to prepare teacher candidates to
be more effective with students in desegregated classrooms. From Spring 1966 through
the Spring of 1969, three groups of teacher candidates completed their credential
through the STEP program.

. .

The program was a Combination of college instruction and school classroom experience.
There were changes in: methods for each of these groups, because we tried to improve
each year. For example, we realized that we should have a program for classroom
teachers who would he working with our student teachers so that they could help us
in training student teachers. This was added to the program in 1967-68. Suburban
Sausalito schools had few vacancies for hiring our graduates, and we needed to add
experience in urban classrooms. Thus the program was expanded to include having
student teachers in the San Francisco Unified School District in 1968-69. It then
became apparent that we should have a supportive program for our graduates who had
been placed as First Year Teachers in the San Francisco District so that these
teachers would have an opportunity to be even more effective with the children in
their assigned classrooms. Therefore, during 1969-70 the program was moved into the
San Francisco Unified School District and involved about 24 First and Second Year
Teachers.

We also became concerned about the effectiveness of instructors who help to train
teachers. We felt that we should have a combination of college personnel and master
teachers right out of the classroom in a team program of training to be teacher
trainers. That program was also begun this year.

STEP-TTT 1969-70

The various aspects of the program are discussed in some detail in the following
sections of this report; however the following condensed overview might help provide
a brief summary picture of the project.

The 1969-70 program is called "STEP-Triple 1" (STEP-TTT). The "S" in STEP now
stands for San Francisco State College and the San Francisco Unified School District.
The "TTT" stands for Trainers of Teacher Trainers. Actually, this year we included
Teacher Candidates into a prospective career ladder: .

10 Trainers of Teacher Trainers (Who also
TTT worked with IT, T, TC)
15 Teacher Trainers (Classroom Teachers

TT Training Teacher Candidates)
T ('74 Teachers (First & Second Year Teachers)

TC [Teacher Candidates (Assigned to TT in pairs)
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"TC" - The Teacher Candidates were SFSC students who had completed their four years
f college for the BA degree and were in a fifth year program to fulfill require-
ments for the Elementary Credential. Their training was a combination of: instruc-
tion at the Center, participation in the classroom in relation to their instruction,
then student teaching four full days a week during second semester, with Friday
devoted to seminars and small group sessions with their instructors. The student
teachers were in pairs in the classrooms of the "Double T." They were placed in
pairs to give them experience in the team approach to teaching and to demonstrate
the value of sharing ideas and problems.

"T" - The "Single rwere the STEP graduates placed in the San Francisco.Unified
School District. This program was a helping relationship of the instructors with
the "new" teachers. They discussed problems, did some planning and evaluating to-
gether, and at times the instructor taught a session in the classroom. This program
was to help the "new" teacher to become an even better teacher.

"TT" - The "Double T"' (TT) group were classroom teachers who wanted to improve their
own knowledge and ability and help train student teachers. This group had one
three-hour training session each week and also worked with the instructors and the
student teachers to give the children a better education in the classroom.

"TTT" - The "Triple T" component (TTT) was to train master teachers from the District
and personnel from the College to be effective teacher trainers. This group of
trainers had special training sessions in teaching strategies. They also trained
each other by sharing their special knowledge and experiences. In addition, they
acted as a team in training teacher candidates and in working with.the classroom
teachers who had STEP-TTT student teachers in their classrooms.

Community - Another part of the STEP-TTT program was community involvement. There
was a full-time person in Community Services and two half-time parent representa-
tives. The community activities were varied but included work with community or-
ganizations and activities, and an attempt to bring parents and teachers to closer
understanding.

Liberal Arts - An attempt was made to bring in mare involvement from arts and
sciences. Representatives were brought in for our open learning sessions, such as
a Professor in Architecture at the University of California at Berkeley who dis-
cussed and showed slides on how dull, boxy, school buildings and classrooms can be
made bright, exciting learning centers through imaginative use of places and spaces.
Cooperation with the Exploratorium on a program for Museum as a Classroom was begun.

770 Center - An off-campus Center was established at 770 McAllister Street, a vacant
third floor which had been used primarily for storage. In this Center classes,
workshops, and open learning sessions were held.
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II. TRAINING PROGRAM

A. INTRODUCTION

1. Participants. The STEP -TTT Training of Teacher Trainers is based on a career
ladder of participants at the following levels:

a. TTT - College instructors and demonstration supervisors trained mutually
for supervision and instruction focused on general strategy and the Taba
Curriculum Project;

b. TT - District Supervising Classroom Teachers who are trainers of the
Teacher Candidates and are trained by the TTT instructors;

c. T First year teachers employed in the San Francisco Unified School
District who were TC's during 1968-69;

d. TC - Teacher Candidates trained by TTT staff and Supervising Classroom
Teachers.

The TTT staff team was comprised of 19 participa,ts, full and part time, who
participated in teacher training at all steps of the TTT ladder. The full-
time staff members, including the two media specialists, bore the primary
responsibility for training and for being trained-to-train all levels of
participants. The eight part-time staff members shared the decision-making
responsibilities and brought to the training their special perceptions as
representatives of the Western Addition and Haight-Ashbury communities, the
San Francisco State College Elementary Education Department and Department
of Interdisciplinary Studies, and the School Districts of San Francisco and
Sausalito.

The total team brought a variety of backgrounds and a diversity of interper-
sonal and teaching styles. Four came directly from classrooms largely.com-
posed of minority pupils; one had just returned from a year's investigation .

in the British primary school system and teacher canters after.eight years
of teaching in the inner city; three were returning after one, two, or three
years of STEP training and prior extensive teaching experience in elementary
classrooms; two were returning as.Director and Coordinator of Communications
for the four years of the'project. The majority was Black, the balance was
Caucasian with one Japanese. There was a range of ages and academic status.

At the TT level, fifteen supervising classroom teachers participated in the
training for the entire year; two participated for one semester and then
were assigned by their Principal to other positions in their school. These
teachers worked in five schools in four community settings: desegregated
Sausalito/Marin City (Black-Caucasian); Chinatown/North Beach (Oriental);
the Mission District (Chicano 40%; Caucasian 32%); and the Western Addition
(Black). They too presented a variety ages, styles, and classroom
settings which ranged from teacher-centered structure to student-centered
openness. Most were Caucasian, one was Chinese and two were Black.



- 4 -

At the T level, eighteen first year teachers worked in six schools in San
Francisco communities: the Western Addition; Chinatown; Haight-Ashbury (75%
Black); and Ocean-Merced-Ingleside (largely Black). Of these T's, most were
Caucasian, two were Chinese and one was Black. They too represented a variety
of personal teaching styles and strategies, but in general, as STEP-TTT grad-
uates, they included more innovations,,open.structure, manipulative and
multi-ethnic materials than did the mare experienced, supervising classroom
teachers.

At the TC level, thirty-one preservice candidates were selected out of
eighty applicants by means of "stress" interviews of strength and sensitivity,
conducted by three 5-member teams in a role-playing situation. Of these 31,
three withdrew for personal reasons during the year and two others will be
extending their student teaching into 1970-71 in order to develop their
classroom performance to a satisfactory level of competency.

2. Place-Time. Participants at each level trained in a different locale and at
a different time, 'as determined by the focus and objectives of their train-
ing. In all instances, training shifted to a place and time conducive of a
more intensive, workshop or direct experience -- that is, to the 770 Center
or school classrooms. The TTT staff were trained individually and as a group
both at San Francisco State College and the Center, as well as on the job in
the TT and T schools on a 1:1 basis with veteran staff members. The TT
teachers (Supervising Classroom Teachers) were trained in a weekly seminar
at one of the participating schools, and in their own classrooms on a
1:1 basis with a TTT instructor assigned to that school. For the first
semester the T teachers (First Year Teachers).were trained on the job in
their individual schools one and a half days a week by the TTT instructor
assigned to that school, both in the ongoing classroom setting and after
school in individual conferences or group seminars with other first year
teachers. For the second semester, they assumed responsibility for their own
training, which included voluntary conferences in the schools with TTT staff
members and participation in ongoing TIT activities. The TC (Teacher Candi-
dates) were trained at San Francisco State College, in the off-campus Center,
and in several TT classrooms. They commenced this school classroom training
at individual times from November to January, depending on their level of
competency demonstrated in microteaching. By January, TC training was pri-
marily in the classrooms and at the Center, although many also took courses
required in Subjects Commonly Taught in Elementary Schools, on the college
campus. As Teacher Assistants, the candidates were in schools four mornings
a week and at the Center one morning and two afternoons. As Student Teach-
ers, they were in the classrooms four days a week and at the Center one
morning.

3. Parity. The preservice-inservice training operated within the parameters of
the TTT guidelines which have, in fact, been components of the STEP program
since its inception four years ago. TTT training involved the participation
of college, school, and community members on an increasing parity basis.
Media specialists trained, helped train, and recorded training at all levels.
In February, for example, they presented a multi-media workshop for TC's and
T's. When possible, community representatives participated in training
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sessions of TTT, TT, and T and helped train the T with on-the-job relation-
ships in the school. They were responsible, for example, for gathering and
disseminating STT3P-TTT district community information through six issues of
a STEP-TTT Newsletter (see Appendix A).

4. Training. Training at all levels followed a common sequence, although there
was a variety of personal and teaching styles, proceduFes, format, and empha-
sis. A calendar showing the sequence of the seven major sections of instruc-
tion -- Objectives, Diagnosis, Content, Materials, Teaching Strategies,
Learning Activities and Evaluation -- is included in Appendix B.

The training thrust was more than a programmed sequence of competencies. It

was rather developmental training aimed at developing "human" teachers with
self direction, sensitivity, strength, openness, and trust; a task in which
we did not always succeed to the degree we had hoped.

In general, the training by and for each level was aimed toward the develop-
ment of interpersonal skills; practical application in a multi-ethnic class-
room; relevant curriculum content, objectives, and rationale; sensitivity to
pupils' needs; manipulative learning activities based on an active learning
principle; multi-ethnic materials; inductive teaching strategies; and sound
evaluation practices. The major outline within which the training at each
level took place at the appropriate degree of expected competencies is shown
in Appendix C.

Performance competency was assessed by a Teacher Evaluation Scale (TES) based
on the Sections of Instruction and the Personal Teaching Characteristics
which underlay the initial screening of Teacher Candidates -- sensitivity and
strength. (See Appendix D for the Teacher Evaluation Scale)

B. TTT TRAINING

TTT training took several forms: on-the-job training, communication, and TTT-
guided, formal training. The training of the fourteen staff members began in
Summer 1969 and focused on preparation for the Fall tasks of work with First Year
Teachers (T), Supervising Classroom Teachers (TT) And preservice Teacher Candi-
dates (TC). The Summer training consisted of learning how to conduct and evalu-
ate team role-playing interviews for screening the incoming teacher candidates
and how to use and interpret thf.) Research and Evaluation STEP-Observation Sched-
ule (STEP-OS). The staff also began to formulate objectives, procedures,
patterns of professional relationships with First Year Teachers, and the teaching
evaluation scale for each level of participation. A. unique product of the
Summer training was the concept of team planning, with the implementation left
to individual conditions.

The staff defined team planning as: "The FYT and TTT working together in plannin
units, immediate planning, classroom climate, environment, room organization,
sharing materials -- making a commitment to work together." This set of criteria
and expeztations later became the training model for use with Teacher Candidates.
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On the Job Training. When the TTT staff reassembled in the Fall, training re-
sumed largely at the informational and on-the-lob level. This kind of training
involved the exchange of information necessary*, make decisions or provide in-
formal counsel in response to problems with resistant FYT's and concerned Prin-
cipals. The p'nctical perceptions of the staff members who had come most recently
from the classroom served to train the other staff members regarding matters
such as the development of relationships with Principals, while the supervisor-
ial experience of staff members who had already worked in STEP-TTT helped to
train the newcomers.

In sharing insights and methods, the staff members,were in effect training each
other to make the "team" approach work despite interpersonal concerns or class-
room crises.

The following running account of one of the staff members fresh from an inner-
city classroom illustrates the range of responsibilities assumed and the result-
ing on-the-job training:

Fall - Assistant to R /LA instructor
Conducted micro-teaching lessons
Demonstrated transformational grammar and conducted session /n

communication skills project
Eupervised FYT in Chinatown 1 day a week
Supervised 6 TC in small reading groups in.Sausalito and in

Reading/Language Arts class teaching in Sausalito
Attended Elementary Education Committee ..:..

Participated in weekly decisions
Participated in weekly management development. Session
Kept abreast of new and current materials in Reading and

Language Arts curriculum
Took graduate course

Spring - Supervised 6 student teachers in the Mission District
Held seminars in home and Teacher Education Center
Taught total group session on Phonics
Trained in Taba Curriculum and strategies 2-1/2 days
Participated in staff decisions
Participated in Internship Committee, Elementary Education Depart-

ment, San Francisco State College
Kept abreast of current R /LA materials
Participated in professional conferences: ASCD, NEA

After several months of FYT training, a staff assessment regarding FYT deficien-
cies and ideal expectations served to help the TC instructor set realistic goals
and priorities for the TC training. Similarly, individual staff responses to
the curriculum meeting formats, goals, and "business" helped to train the
Curriculum Coordinator in making the team training more stimulating, relevant,
and task oriented.

Similarly, reactions to the structure of TT seminars led to increased time spent
in interaction among group members vis-a-vis professional problems, video tape,
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and supervising concerns. Again, negative reactions of the TC's to the TTT
staff's expressed "point of view" regarding classroom and public standards:of
speech and behavior served to train the staff to examine their procedures, tit-
ing, and audience needs in order to achieve their training objectives in the
future.

On -the -job training had a cumulative effect which reinforced the total training
program. After the individual demonstrations in the College class insttuction
and the development of team trust and on-the-job experience, the new staff mem
bers from classrooms were able to assume responsibility for Student **Ching
seminars and workshops in the Spring.

Communication as Training. Communication began largely at the informational
level emanatingfrom the central coordinrtor. Gradually, as team members began
to understand the goals and personalities of one another, communication was twc-
way,,operated on the feeling and intellectual level, and served as a training
device. By January, staffnessions became lively exchanges of, anxieties and
aspirations.

Guided Training. By October, the staff had decided to emphasize the training
aspect of our curriculum meetings. To this end, information was exchanged by
memo,, leaving, Meeting time for training and decisiontaking.

By November, the pressurett on individuals to be involved in many activities made
it' impossible to continue training without setting priorities among these
--pressures, namely: Community, District desegregation, FYT, Taba Teaching Strate-
'gies, renovating the 770 Center to Usable level, current students, college in-
Volvement, involvement of Arts and Sciences faculty in TTT, immediate on-the-job
tasks. Working subcommittees were formed to make recommendations regarding
ptiorities of training. These recommendations became training documents as to
desired principles and practices (see Appendix E).

The TTT sub-committee, for example, recommended that to prioritiesbe set for
training in principles of supervision, role of the teacher, control techniques,
classroom management, planning, and classroom environment in order to meet the
objective of training the Teacher Candidates through and in those areas.

The Student Teacher Committee, recommended that there be a set of common expecta-
tions for Student Teachers, Supervising Classroom Teachers and Supervisors drawn
up from the expressed expectations of each of the 3 groups regarding the "team"
interaction of the. Spring ST program, to be sent to the',3,groups plus the school
Principals; a planned sequence of weekly Supervisors' seminars for the students
devoted to ST problems and needs; periodic workshops for, the total student group
and Supervisors concerning such matters as planning and discipline; common
requirements for the students (such as written lesson plans for all subjects for
the first 3 weeks of Student Teaching); TTT training in Supervision including
use of TES in relation to the "Sectionvof Instruction";,scheduled conference
time between each ST and his SCT; and a COmmon sequence of seminars and workshops,
video schedule, etc.
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The sub-committees served as recommending groups with the TTT staff responsible
for training decisions. When the community sub-committee reported that there was
a need for a half-time Community Services Coordinator, several members of the
TTT staff expressed the opinion that this position would require a full-time
work load -- with the result that one of the staff assumed the role of a full-
time Coordinator of Community Services in the 4 schools where the Community
Representatives worked.

There was an unsuccessful attempt in January to provide a common background for
training through readings because of time pressures. More successful was an
attempt to develop a STEP-TTT personal/professional point of view. This process
involved three kinds of activities: individual position papers on "STEP -TTT as
it is and as I'd like to see it" (Appendix F); a team brainstorming session on
"What I'd like to see in a school" (Appendix G); and finally team decision-making
based on these data and focused on the direction of the project for Spring 1970.
As a summary which served as self-evaluation necessary for professional growth
and self-awareness of the TTT training staff, the Teacher Education Coordinator
prepared a memo tracing the steps of this decision making (Appendix H).

The product of these sessions was a team decision to focus on inservice training
in two areas: 1) inductive teaching strategies and social studies unit (Taba
Curriculum Project in Social Studies), and 2) Active Learning Center for volun-
tary teacher exploration of activities and materials leading pupils to interact
with their environment. The decision to focus on Classroom Teachers was based
on the rationale that 1) it is difficult to integrate preservice instruction
with classroom participation, and :) many teachers, particularly in inner-city
classrooms, are amenable to new innovative approaches to teaching, but they and
the Principals require a considerable amount of ongoing assistance in implement-
ing these innovations.

By May 7, when the sub-committees had identified the objectives, procedures, and
timing for the 1970-71 four training strands, they also could identify the parti-
cular training skills and interests of the individual members developed by train-
ing,and divide the labor to accomplish the 1970-71 training task. Through the
on-the-job process, it became apparent that the multiple training tasks of the
staff could best be implemented by a division of labor and accountability for
training.

Direct Training. Direct training operated for several purposes and in different
formats. For the first semester, the staff was trained in interpersonal rela-
tions in weekly management development group sessions conducted by a trained
group leader. The media specialists trained the staff explicitly in the effec-
tive use of media for teacher training -- both the equipment and procedures for
:videoing, photographing, and editing trebling tapes and pictures. In December,
the video specialist ran a training session for use of the cameras and monitor
in the ST classrooms and prepared an operation manual for their use. In Febru-
ary, the video and photography specialists ran a multi-media workshop in the use
of several visual media for the staff and other participants.

_11
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The first explicit training on supervision was a seminar conducted by one instruc-
tor on role expectations, relationships with SCT's, relationships with self,
classroom observation, follow-up interview, and judging one's own effectiveness.
A second session, called outside the regular schedule to meet an expressed need,
was planned as a panel of experienced STEP-77T supervisors to explore effective
practices for changing teacher behavior as a Trainer of both TC and TT.

By early Spring, the decision to focus 1970-71 TTT training at the inservice level
necessitated the focusing on training for that task. To this end, the decision
to alternate Taba Teaching Strategies to Develop Children's Thinking with training
to meet current needs had to be retracted. The need for training for immediate
tasks, therefore, took place via memos and special meetings structured to elicit
concerns about handling individual TC problems, practices of SCT which helped or
hindered TC growth, use of TES, and future training needs. Memos as instructional
tools sometimes directed the follow-through for training decisions responding to
the pleas from all levels for communication and involvement, or providing instruc-
tional content, materials, and procedures. Fliers were prepared covering slch
items and events as: college student educational panel, School District Creative
Environment Center, classroom meetings, videos, and ESEA projects.

From February on, one morning and one afternoon a week were devoted to the Taba
training conducted by the two staff members from InterdisciplInary Studies and
the Director. The Media and Community participants were invited"but could not
always attend. The six instructors were training to be Trainers for the six TT
participants on site in Anza School, and to facilitate the use of the. Taba Strate
gies for Developing Children's Thinking in both. the cognitive and affective
domains. The Spring sessions, February through June, involved observing, discus-
sing, planning, and conducting their own discussions and describing their own
rationales. Content focused upon:

a) teaching strategies identified as cognitive (developing concepts, inferrin
and generalization, applying generalizations) and affective (exploring
feelings, interpersonal problem solving, analyzing values);

bl structure and organization of the sequence of learning activities describ
in the Taba Units (input/organization/expression);

c) socio-drama as a way of diagnosing, utilizing, and assessing pupil parti-
cipation in classroom activities.

The format generally followed was: For each strategy there was an "awareness"
demolstration followed by team tryout on the other members. Each staff member
had a chance to teach the group using one or part of the strategies. Then the
team analyzed the teaching, identified weakness and loopholes for training, and
explained the refined strategy in vocabulary of the Trainees. At the end of the
strenuous 4 months, the training staff had the trainees recall the questions of
the 6 strategies, identify similarities and differences, and generalize as to the
value of the two types of strategies.

The strengths of the training sessions included:

a) staff team decision to select the Taba Strategies as a major thrust in 1",
b) staff team responsibility for achieving a high level of competence in

order to train TT's the following year;

12
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c) availability of extensive inservice training material from the Institute
for Staff Development (e.g., training manuals, films illustrating many
of the tasks, audio tapes of Taba resource people);

d) previous experience of one participant in a Summer NDEA Title XI Institute
encompassing a similar thrust;

e) expertise of the TTT Trainers, each of whom had either worked with
Dr. Taba or attended 4 full weeks of training to handle the inservice
training.

The weaknesses of the direct training sessions included:

a) a competition for scheduled time by crises related to preservice-inservice
refunding, community, school, and college problems;

b) disagreement concerning interpretation of Taba inservice program emphasis
among the TTT Trainees and Trainers (e.g., relating the 'activities back
to direct life experience of the pupils; psychological opposed to a logi-
cal approach to the analysis of values);

c) anxiety around the level of achievement within the training sessions and
the level of personal expectation held by the staff regarding their acting
as Trainers for TT sessions;

d) lack of opportunity to practice the strategies with pupils in order to
assess the validity of the training's applicability to a classroom.

Recommendations for future TTT training sessions:

a) time for study outside the training sessions (e.g., read training materi-
als, prepare team tryouts, etc.);

b) close adherence to the written training materials during the sessions
before personal interpretations create unclarity in the Trainees (e.g.,
The Interpersonal Problem Solving Strategy required an explicit focusing
question related to a personal confrontation; without this clarity the
strategy could have taken another direction in the discussion);

c) more extensive use of film and TTT Trainer demonstration in classroom
during the training period;

d) assignment of TTT Trainees to TT classrooms in order to apply the train-
ing sooner and assess the TTT training's validity sooner;

e) development of the self-concept of the TTT Trainees as competent teachers
and Trainers of TT's while a continuing learner regarding the strategies
and curriculum development should be stressed.

In keeping with the second proposed thrust for 1970-71, the start
Learning Center, there were voluntary training sessions in Active
designed for all levels of the career ladder -- TTT, TT, T, TC --
and Community. Many staff members participated in one or more of

of an Active
Learning
plus District
the following:

a) working at School District Complex conference focused on "integrated day"
and British infant schools;

b) showing of slides from School District Complex conference;
c) presentation on use and transformation of space by Sim Van Der Ryn of the

Center of Urban Environment, U.Ce, Beikelek;
d) video tapes of Glasser's classroom meeting;

13



e) presentation of tape and carrousel of Leicester (England) Infant School;
f) TTT staff "Space Walk" - to identify learning possibilities in 770 space

(walls, ceiling, etc.) and ways to create stimulating environment.

Explicit TTT training was extended into the Summer, when two staff members went
to England to study British infant schools and Teacher Centers; three staff mem-
bers went to a month-long workshop on the "integrated day" in Connecticut; one
member went to Japan to study and gather apparatus for science and math activities
in 770; another member used Taba Strategies in a sixth grade San Francisco Uni-
fied School District Summer school; another attended a three-week National
Training Lab IABS; another acted as research counsellor at the University of
Wisconsin; another member went with a teachers' group to study African cultures
and bring back materials for Taba teaching; another member conducted research_on
the principles and practices of the British Primary Schools and Language Develop-
ment. Remaining staff members analyzed and evaluated the 1969-70 program in
order to identify and organize more effective learning at all TTT levels in
1970-71.

During the year, individual staff members took courses as needed to contribute to
their level of training competencies in supervision, formal coursework, curriculum
development, demonstration teaching, and coordination of a community adult educa-
tion program--in that order. These graduate courses included instruction in
supervision, linguistics, research, counselling, contemporary problems, and
administration.

Individual members also sought extra training in special workshops or conferences
consistent with TTT priorities. These experiences included the New Schools Con-
ference in Santa Barbara, a series of evening discussions regarding curriculum
innovations such as the "integrated day," observation of a teacher using Taba
inductive cognitive teaching strategy in an integrated classroom, and math work-
shop sessions. Several members accompanied the Director to TTT meetings to gain
insights into effective organizational structure and program components. Others
investigated the Exploratorium, a working center for apparati in Art, Science,
and Technology.

The greatest strength of the training lay in the personnel, the variety of their
experience and information, their ability to work together to establish common
goals and division of labor, and their unceasing efforts to maintain articulation
among the components and team work with other components: College, Community,
District, professional organizations. There were, however, several weaknesses
inherent in the complex nature of the TTT project: 1) the competing obligations
of staff members (College, Community, current training, future planning, District)
2) the lack of time for communication of information about all components, expla-
nation of decisions, activities, guided training in supervision; and 3) Community,
College, and District crises affecting program. One of the clearest statements
of recommendations for alleviating the problems came from a staff member, part
of which follows:

14
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"More regularized communication between sunervisors and coordinators
(or entire staff) to continuously spell out the expectations and
goals of the program so that we can at all times be working toward
the same ends. Too often, supervisors were stating divergent, con-
flicting and individual points of views.

"Staff moetings should have been a time for the instructional staff
to inform the supervisors of the content of that part of the instruc-
tional program which the supervisors would be expected to help the
students implement in the classroom. Or the instructional staff could
make classroom observations giving suggestions and help gs did."

Training Product. The concurrent training in so many places and the complexity
Ormeeting expectations from the School District, the individual schools, the
College, the Community, and individual Trainees resulted in the development of
noteworthy skills of coordination and team work. The goal of strong, sensitive
Teacher Trainers was reached through on-the-job training and mutual TTT staff
response and recommendations. The two staff members responsible for coordinating
the training in the District and College teacher education program developed
their skills to a high degree as shown by their final report of activities (out-
lined in Appendix I).

Evaluation. The major recommendations for TTT staff training focused on:

a) increased participation of Community and C011ege on parity level;
b) concentration on inservice training for TTT, TT, and T competencies;
c) focus of efforts in one school;
d) further development and articulation of "STEP-TTT approach";
e) division of labor and accountability with persons so that specific

persons be actually responsible for implementation.

C. TT TRAINING

TT training of the Supervising Classroom Teachers (Fall N = 17:Spring N = 15) took
two forms: a weekly (1 to 1-1/2 hour) seminar with one TTT Instructor assisted
by another; and on-site 1:1 training by a TTT Instructor. In the Fall, the semi-
nar followed the sequence of all the training strands, but at a level higher than
that of preservice instruction in view of the greater experience of the Classroom
Teacher. Although using the same materials as the preservice syllabus, the in-
structor geared his teaching to the teachers' knowledge of curriculum materials
and experience with pupil reactions. In line with the STEP-TTT thrust toward
developing inductive thinking, strategies to explore affective areas, multi-ethnic
materials and non-verbal activities, the course differed from the usual inservice
course of content and "how-to" skills. At the same time, it was hoped that the
teachers not only would implement the TT training in their classrooms but also
would reinforce the preservice training of the Teacher Candidates when they were
under their supervision.

Seminars. In the first seminars, the teachers studied the Social Studies curricu-
lum model, practiced the stating of instructional goals for their pupils, identi-
fied test items which matched objectives, identified main and contributing ideas,
studied diagnostic devices, analyzed TTT lesson plan forms, and analyzed the
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structure of the Social Studies unit form which the Teacher Candidates would be
using in the TT classrooms in the Spring. They also studied selected materials
from the other three TC training courses in Math, Reading/Language Arts, and
Generic Curriculum and Instruction, in order that they be able to help the Teacher
Candidates meet expectations. By knowing the goals of the Math Workshop, for
example, they became aware of the Candidates' developing attitude toward open
student-centered classrooms. By studying the chart of Reading and Personal De-
velopment (see Appendix J), they could expect that the Candidates were aware of
the reciprocal, relationship of Reading and Personal Development and they would be
sure that their classrooms allowed the Candidates a chance to try out learning
activities appropriate to stages of personal development of the pupils. In addi-
tion, it was hoped that these curriculum materials could serve as training mate-
rials for the teachers themselves. To illustrate the function and value of
affective teaching strategies, for example, they received the following assign-
ment given to the Candidates and based on their actual observation of TT class-
rooms

"Identify an aspect of one selection (from a California State Reading
Test) as content for you to use (or extend or c'ntrast) for the pur-
pose of having the pupils identify a feeling or attitude or personal
problem which they have experienced. Describe the class behavior of
the pupils whom you observed as evidence that your selection is
appropriate."

Another such training model was the Candidates' assignment of a S-day learning
sequence of pupil-made geoboards (see Appendix K).

For the Spring semester when the TC's were in the classroom, the TT seminar for-
mat was one of input and discussion. Films of teaching provided most of the
input followed by questions eliciting the TT perception of the questioning
sequence and level of children's thinking. Discussion focused on cognitive and
affective teaching strategies. The schedule for the Spring semester seminars is
shown in Appendix L.

Concurrent with this formal and indirect training in Social Studies, the Teacher
Education Coordinator arranged for additional training in supervision.. This
training included information about expectations, roles and activities for 'the
Teacher Candidate, for the Instructors, for the TT's and for the Media Special-
ists. At an early seminar, the Video Specialist explained the procedure for
using video effectively for TC evaluation:

Monday - introduce video equipment to pupils
Tuesday -

We dn esday -
ivideo and playback of Teacher Candidates

Thursday'- select video tapes for training
Friday - edit selected video tapes

In the seminar, he instructed the TT in the use of the video toward meeting the
behavioral objective that the TT's be able to explain (and some use) the machine,
and be able to analyze a videoed lesson using the Teacher Evaluation Scale. For
this analysis, they role-played a conference with a Student Teacher, and stated
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and explained their evaluations in a hypothetical critique.. At a second session,
the TT's not only evaluated and analyzed the video tape of another FYT but also
stated alternatives for the teaching strategy and activity viewed.

The Community Representative participated in another TT seminar for the purpose
of explaining how Teachers could help the Teacher Candidates relate effectively
to parents. As the Teachers realized the value of this training role for them,'
they in turn offered a recommendation that the STEP-77T Newsletter be tri-lingual
to reach parents in the Mission and Chinatown TTT schools.

In preparation for the start of each phase of the classroom experience of the
Teacher Candidates (pre-teacher assistants, teacher assistants, and student
teachers), the Teacher Education Coordinator presented specific guidelines for
supervision, relationships, curriculum expectations in response to the questions
asked by the TT's (see Appendix M). The TT's agreed to share supervision of
lesson plans and plan books with the TTT SupervisorAind to share control of
routines and teaching responsibilities with the Teacher Candidates. In turn, the
Teachers presented critical information about the preservice Candidates to help
the staff evaluate and place Candidates. They also helped to develop definitions
and categories for the Teacher Evaluation Scale and to recommend preparatory
activities for the First Year Teachers (see Appendix N).

A questionnaire was designed by one of the TT's and the Teacher Education Coordi-
nator to stretch their perception of the role of a teacher to include not only
skills of basic room preparation, materials storage, and bulletin boards, but
also the techniques of mutually planning, establishing the psychological climate,
and creating centers of interest. Other assignments, too, served as guides to
extend their perceptions and self-analytical abilities. They were asked, for
instance, to contribute teacher-made materials used in their Reading and Language
Arts activities. This task caused them to select, prepare, and demonstrate
manipulative aids,for these areas are often limited to texts and paper-pencil
skills.

On-the-Job Training. In the schools, the TTT Instructors and Coordinator of
Teacher Education served as on-the-job Trainers as they discussed and planned
Teacher Candidate activities within the five schools. Gradually there was an
increasing exchange of anxieties and hopes for Candidate performance and Ti'
supervision. In January, one TTT instructor assumed on-the-job training responsi-
bility for each school. This training included explanation of teaching assign-
ments, helping the teachers use the Evaluation Scale and to communicate critiques
to. the Candidates, and keeping communication open between the Candidates and
Teacher.

Evaluation.. In reviewing the year, the TT highly regarded the helpfulness of
Wirliiiiiictor/Supervisors assigned to their schools. They recommended more
training sessions with the total STEP-TIT staff and Candidates, more opportunity
for active participation in the seminar, opportunity for classroom follow-up
from the seminar, and Fall training in the Taba teaching strategies so that they
could have a living model from which to evaluate the strategies performed by the
Candidates. They also expressed a desire for more of the same training as
Candidates (e.g., geoboard workshop), and for increased provision for two-way
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communication. In addition, the TTT staff recommended that there be more use
made of the 770 Center for TT training and a more appropriate time provided
for inservice (probably released time).

D. T TRAINING

The TTT staff planned the FYT training program in the Spring and Summer of 1969..
It was hoped that the SFUSD would place First Year Teachers in the same schools
with the TT participants and upcoming Teacher Candidates to achieve maximum
utilization of the staff resources. Because of lack of tenured openings in the
training schools, however, the District had to assign First Year Teachers in
six schools other than the five TT-TC schools. These assignments were made in
late August, and some grade placements were not made until the weekend before
school opened.

T Training was designed to take two forms: 1) one Instructor working with I FYI.
in the classroom 1-1/2 days for a 2-week period, and 2) one Instructor meeting
with the FYT's in one school in a weekly after-school seminar, for one semester.

The training proceeded toward the objectives and expectations formulated by the
staff:

a. Curriculum - makes curriculum relevant to pupils
- selects multi-ethnic materials
- relates all parts of curriculum

b. Planning /Procedures - establishes behavioral objectives
- plans for individual needs and individual interests
- groups according to pupil needs
- plans sequence of learning activities to behavioral

objectives
- uses appropriate method (strategy is appropriate

to pupil, content)
- can actively participate in team planning, share

materials and work

c. Climate - establishes classroom climate (interpersonal relations, group
dynamics)

d. Learning Environment (includes interest centers) - bulletin board

e. Diagnoses - assesses individual needs and interests

f. Classroom Organization - record keeping
- routines and procedures
- can devise a usable filing and storage system

g. PTC (Personal Teacher Characteristics) - involvement in what is going
on with pupils

- maintains atmosphere in which
learning takes place

18
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h. Evaluation - self
teaching

- personal growth
- pupil progress

i. Teaching Competencies - (see Teacher Evaluation Scale, Appendix D)

As an innovative trainir7 program, the First Year Teacher training operated from
the several explicit definitions worked out by the staff in the Summer:

Criteria for STEP-TIT Staff: Definition of Relationship with FYT:

1. Maintains balance of working time among all FYT's.
2. Participates in common team planning.
3. Individualizes implementation in the classroom of each FYT as needs change.
4. Continually works out relationship with FYT.
S. FYT has ultimate responsibility for what happens in the classroom.
6. STEP-TTT staff assists, helps, demonstrates, suggests, and teaches.

Functions with FYT in a professional relationship.
S. Emphasizes to FYT that interpersonal relations with rest of staff are

important
9. Maintains professional relationship with total faculty.

Expectations for STEP-T7T Instructors/Supervisors for FYT:

10. Evaluates and is evaluated by FYT with Teaching Evaluation Scale and
conference.

Written notes of observations.
Duplicate notes (good, ineffective, alternatives).
Teaching Evaluation Scale (turned in Friday a.m. - filed with Curriculum

Secretary)
Oral conference after each official observation.

11. Uses audio recorder at least twice a semester - early and late - confer
together.

12. Uses video recorder at least twice a semester - early and late - confer
together.

13. Informs TA-ST or FYT of District Resources.
14. Helps find information about schedules, routines, regulations, lesson plans,

etc. of school.

The T training focused on survival techniques; practical suggestions for class-
room organization, management, and control, and ongoing help in developing com-
petencies in all curriculum areas. While the T training was to have followed
the sequence of instruction of the other three training groups, the crises of
the beginning teacher demanded other emphases on such practical matters as how
to form lines for recess and dismissal, put the daily schedule on the blackboard,
and make lesson plans.
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Team training included concerns such as
of instructional goals, and the sharing
tally, the following:

Use of STEP-TTT field trip bus
Location and procurement of
materials

Classroom environment (e.g.,
instructional areas)

Organization of reading groups
Teaching environment
Interpersonal concerns
Room procedures
Discipline methods
Use of STEP-TTT facilities

the sharing of materials, the setting up
of routines and control methods, specifi-

Grouping -- assigning work to
different groups

Planning objectives
Planning learning tasks vis-a-vis

pupil's self-concept

Sensitivity to all pupils
Adjustment to school conditions

(no space, too short instruc-
tional blocks)

Use of manipulative materials
Housekeeping
Fighting

The seminars varied according to the instructor, the FYT, and school needs.
Seminars focused on curriculum aids and often reached the feeling level. Semi-
nars also dealt with the role of the Instructor/Supervisor with the FYT and the
ongoing classroom activities. Often clarification of STEP-TTT policies, proce-
dures, and events was the major concern. In many cases, it was sheer survival.
As one T-Instructor wrote in her weekly journal, "I sense that at this early
stage (their third week) they are bogged down with routines and getting a workable
room (structure of day, routines, monitors, environment) going so that they are
unable to think of content of the day and plan for that."

In the classroom, instructors worked with individual pupils, or Reading/Math
groups, or total class as a means of helping meet the FYT's objectives or of
demonstrating discipline methods. Others helped the FYT set up classroom envi-
ronment, Math area of rods, tangrams, geo-boards. All the Instructors observed
and evaluated Teacher/Pupil behavior. In many cases, moral support for the
First Year Teacher was the primary training function.

After observing lessons, once a week or more, the Instructors evaluated tech-
niques, presentation, and results. They checked lesson plans to help the FYT's
reach the objectives they desired. Often they would demonstrate an effective way
of presentation. Meanwhile, the FYT's were encouraged to utilize the resources
of the District, although the Instructors themselves brought in films, silkworm
leaves, manuals, etc.

The TTT Instructors all used the TES in the classroom once a week for the purpose
both of self-evaluation and guided instruction in areas of strength or weakness.
To these ends, the Video Specialist also worked closely with the Insturctor in
videoing First Year Teachers in action, and prepared the pupils for the video
session the day before the videoing. Then while he videoed the action of the
teacher and pupils, the Instructor tracked the action on the Teacher Evaluation
Scale. Immediately after the lesson, he would play back the video while the
Instructor related the video to the recording of the TES, pointing out the
strong and weak points. Following this viewing and checking, the Video Special-
ist himself would offer helpful suggestions.
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These tapes were then reviewed by the Teacher Education Coordinator to see if
any other use could be made of them for training in the other components of the
training ladder. Several, indeed, were used in TTT, TT, and TC training sessions
in use of the TES. A fifth grade lesson in Reading/Writing and a first grade
lesson in Reading were especially helpful in training in the identification of
dynamics of Teacher/Pupil interaction, classroom routines analysis, and Personal
Teaching Characteristics. In addition, two were used in Elementary Education
Department meetings and one was kinescoped for a training film.

Through the team-planning, team-teaching, and training, the FYT classrooms showed
innovative relevant curriculum methods and materials and noteworthy sensitivity
to Pupils. Instructors reported outstanding lessons using: Cuisenaire rods;
BRL phonics; field trips used as basis for oral language and movement activities;
measurement activities using manipulative objects; Active Learning areas in room
environment; and food provisions available for hungry children (carrots, fruit
pudding).

Not all the First Year Teachers, however, saw the value in the training or its
results. While, as Teacher Candidates, the First Year Teachers had known of the
FYT training possibility when they entered the TTT program in 1968, they had not
known the specifics of instruction until late Spring 1969. At that time,not all
of them expressed positive opinion that it would be a beneficial program for
them. This lack of conviction of professional or personal benefit was aggravated
by the late assignment to school and grade level, lack of time to prepare for the
assigned grade level, unfamiliarity with the newly hired TTT instructors assigned
to the FYT training, and the anxieties of being a First Year Teacher. As a re-
sult, several did not wish to be observed, criticized, or helped.

Yet there was a difference in attitude depending on the school in which the FYT
worked. Those in three of the schools eagerly sought advice and showed a desire
to have team-planning and materials. Those in the other three schools resented
"compulsory attendance" at the FYT seminars and did not perceive a value in the
seminars. Teamwork in one school reached the point where the FYT's would plan
together and share the responsibility for preparing and duplicating instructional
materials. Despite the resistance to the training idea and/or TTT personnel, the
TTT Instructors persisted in the task of helping the FYT's to survive and to
develop themselves and their classes into effective teaching/learning models.

In January, the TTT subcommittee on First Year Teachers recommended two options
for Spring training:

a) If a First Year Teacher desired continued supervision and/or the present
Supervisor felt that further supervision was needed, the Supervisor could
provide such training during the time available on his schedule.

b) If a First Year Teacher wanted additional help from another. Supervisor,
it would be up to him to contact that Supervisor. If that Supervisor
wets not available, he would have the responsibility of contacting another
available Supervisor.
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In making up the Spring schedule, some time periods were left available for
accommodating the few First Year Teachers who desired additional supervision.
As the semester progressed, there was no consistent pattern of regular training
requested.

In the June evaluation of the training of the First Year Teachers, the staff
identified three major strengths:

a) Intense support and guidance.
b) Identification of resources and ways to get the resources by themselves.
c) Demonstration by experienced teachers.

The staff analyzed the weaknesses in the training as springing from the resistant
attitude of some First Year Teachers and the lack of time both for training the
staff in FYT training and for the coordination of FYT activities. On the basis
of the resulting deficiencies, the staff recommended that the 1970-71 FYT train-
ing focus on the following aspects of training:

a) Concept 0 team planning through group seminars and/or individual plan-
ning conferences.

b) Team teaching.

c) Identification of teaching resources and encouragement of the sharing of
materials

d) Demonstration of certain techniques and teaching strategies in the class-
room and in group seminars.

e) Continuous evaluation using the following instruments:
1) Teacher Evaluation Scale
2) STEP-Observation Scale
3) Video tape analysis
4) Tape recorder

f) Help in diagnosis of pupils' needs, group them, organize materials,
organize games, keep records.

g) Help in interpersonal staff relations.
h) Assistance in organizing and planning for field trips.

E. TC TRAINING

Fall: Formal Instruction and Direct Experience. The 1969-70 TC's were selected
on the basis of sensitivity and strength in stress role-playing interviews which
took place in the Spring and Summer 1969. Through this screening process, 31
out of 80 were selected on the basis of 1) sensitivity to others' perceptions
and behavior while maintaining one's confidence and 2) strength to set up rules
of conduct in a fifth grade group of role-playing Instructors and STEP Graduates.
Many of these sessions were viedotaped. Some were photographed. All were audio-
taped. For each specific curriculum area (Social Studies, Reading/Language Arts,
Mathematics, and Generic curriculum), the staff had prepared specific course
objectives which followed the common sequence of objectives but revealed differ-
ent behavioral objectives, diagnoses, content, materials, activities, strategies,
and evaluation according to the discipline concerned. Appendix 0 outlines
course objectives in R/LA, Social Studies, and Math.

4.1.#



Because of the controlled setting of the college-based workshop classes, the
formal training of the Teacher Candidates followed the common sequence of TTT
instruction the most closely of all the training ladder components: TTT, TT, T,
and TC. For six weeks the Teacher Candidates worked in college and the 770 work-
shop three days and one evening each week in the four curriculum blocks: R/LA,
Social Studies, Math, and Generic curriculum.

The TC training calendar slowly changed throughout the year as the candidates
became increasingly involved in direct TT classroom experience:

Sept.- Dec.

January

Feb.-June

a.m.

a.m.

pm

a.m.

p.m.

R/LA
4i

TT Class
moms

S.S.

R/LA

Math

Ti

IR/LA,

Classrooms
Math)

TA
Seminar

S.S.

Math

ST
TT Cla srooms - Seminar

(al curri lum are: )
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Then, as individual students demonstrated their competency in Reading and Lan-
guage Arts through written plans and ,microteaching in the areas of behavioral
objectives, diagnosis, Personal Teicher Characteristics, content, and small group
6Ontrol, the Teacher Candidates entered TT classrooms to teach Reading grbups as
early as November.

Specific Courses:

Social Studies. The Social. Studies sessions on Tuesdays provided the model of
TC instruction. The,*, the Instructor set the stage with explanations and demon-
strations of the seven sections of instruction: behavioral objectives, diagnosis,
content, materials, teaching strategies, learning activities, and evaluation.
Training in R/LA, Math, Generic curriculum reinforced this instruction with the
particular activities and content of the particular discipline and instructional/
personal format. For this reason, TTT Instructors as well as the Teacher Candi-
dates were required to attend this course with or without college credit.

These sessions included the study of written models of curriculum, demonstration
o2 teaching strategies, the viewing of overhead projections of samples of curri-
culum units and training films, the analysis of teaching strategy both cognitive
and affective, and the microteaching of the strategies based on real classroom
experiences. Social Studies assignments were designed to demonstrate the Candi-
dates ability to formulate instructional goals, behavioral objectives, main ideas
a sequence of learning activities, a course outline, and a unit outline.

The Social Studies objectives were met by 93% or more of the Teacher Candidates.
Some needed considerable rewriting of the assignments in order to achieve the
desired level of performance. In evaluating the course, the Instrsictor found
the most successful achievement of his objectives during those sessions in which
the students were actively involved in some type of "doing" activity (mental or
physical). A major weakness was the fact that there was no formalized procedure
for follow-up in the classroom by the Instructor himself. The TTT Instructors
assigned to the TT schools, however, did work with the Candidates in preparing
and evaluating the teaching of their Social Studies units.

Readin /Lan ua e Arts. R/LA was taught by two Instructors, one experienced in
STEP-TTT a college instruction and the other, experienced in rctent teaching
in an inner-city school. The pair represented a model of team teaching by two
persons who differed in age, race, and teaching style. With the goal of extend-
ing the repertoire of a teacher, they varied their strategies, references, group-
ing and format. They presented a multiplicity of approaches to the teaching and
learning of Reading and to Language development. The main foci were Active
Learning activities, development of relevant lessons, and identification of
philosophical assumptions underlying elementary school Reading texts and tech-
niques.

Candidates examined and used California State texts. They analyzed demonstration
by Instructors in Roach-Van Allen's Lanitua Experience in Reading and in a Ginn
Reader adapted to inner-city classrooms. They observed and evaluated two FYT's
on videotape. They engaged in three workshops: 1) diagnostic devices; 2) TT
Teacher-made manipulative materials; and 3) communication skills (Title X Project
San Gabriel School District). Most important, they planned, taught and evaluated
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microlessons to groups of peers. The two-fold aim of these microlessons was
1) to list the effectiveness of their written lesson plans and 2) to become aware
of personal characteristics (voice, language pattern, posture, gestures) that
helped or hindered the communication between "pupils" and teacher. The first
microteaching was based on assigned Summer readings that had been designed to
provide necessary background and attitude toward multi-ethnic classrooms and
cultures. The second microteaching required the Candidates to adapt a selection
in a State text to the children in an observed TT classroom based on the children's
behavior they had diagnosed as deficient in the area of Reading skills or feel-
ings. This microteaching was a major consideration in 'determining the Candidates'
competency to enter the TT classrooms in the pre-Teacher Assistant phase of the
preservice program.

The minimal level of performance was an average rating on the TES in the aspects
of organization, diagnosis, and the selection and creation of materials and
activities. Written assignments based on actual observed classrooms supplemented
this evidence of competency. Several Candidates had to reteach their microlesson
and thereby increased skills of lesson organization and. Pupil/Teacher interaction.

The TTT Media Specialist in photography took pictures and audiotaped each of the
microteaching lessons in order to reveal personal teaching styles which helped or
hindered non-verbal communication in a Teacher/Pupil situation. Contact prints

of these pictures and the audicOpes were later used in a 15- minute audiovisOal
analysis interview with each Candidate. One of the Instructors and sometimes the
photographer helped the Candidate to identify how they sounded and looked to
Pupils, in particular 1) "atmosphere" of the teacher; 2) behavioral mannerisms;
and 3) particular style for this kind of lesson.

On the basis of these evaluative indices six weeks after instruction began, nine
Candidates had demonstrated a competency in small group teaching which promised
development of sensitive, strong classroom teachers. Accordingly, these nine

entered Ti'. classrooms for the pre-Teacher Assistant phase. By December all but

a few had entered Ti' classrooms to teach Reading groups. In these classrooms,

the Candidates had to demonstrate competency in the same aspects of teaching
performance shown in microteaching plus competency in the use of appropriate
teaching.strategies and activities in order to qualify for entrance into the
Teacher Assistant phase. To determine this level of performance, each TTT In-
structional staff member observed one or more of the Candidates and conferred
with him. This conference provided another training viewpoint.

During the pre-Teacher Assistant period, the Video Specialist began videoing the
students to provide them the opportunity of observing and evaluating themselves
in a classroom setting. During these playbacks, only the Video Specialist was

present. He pointed out only the strong points and offered suggestions of how
to reinforce these strengths throughout the lesson. The Candidate then had the

option to share the tape with his Instructor or to erase it. The fact that none

wanted tapes erased indicates the strength of their motivation to learn to be
the most effective teachers. Meanwhile, following the single morning of pre-TA
teaching, there was formal class follow-up and instruction in linguistics,
transformational grammar, and Making It Strange (creative writing).



The last weeks of R/LA took two forms: 1) classroom teaching three, morning
sessions of Reading and Language Arts as well as Math and other subjects. For
N/LA, they had to follow a sequence specified by the Instructors to include four
skills:. grammar (written and oral); speaking and listening; spelling and writing
(handwriting and creative writing); and to'comprise a 3-day lesson sequence com-
bining ary two of the skills. This lesson was to, include Generic skills, and to
present a multi-disciplinary content. The following model was provided:

1. 1:ehavioral objective and another subject area included in one day,
2. Materials related to the Pupils' own lives (e.g., in Chinatown, food

street name, school name, their own name).
3. Strategy - initiated with questions only

I

First day,output/intake.
4. Second day, group according to needs - at least 2 groups.

Third day, combine groups for a "wrap-up" exercise.
S. Pupil texts and teacher's manual for 3-6.
, Sentence patterning for lst/2nd grades or something similar.

The second form of activity in the last weeks of R/LA was an individual contract
drawn up by each Candidate and based on self-evaluation. The varying aims of th
these contracts included specifid curriculum skills (10), personal skills, sensi-
tivity to Pupils' needs (7), discipline (S), personal skills such as voice pro-
jection (4), and organization (4). This self-contract reevaluation was to serve
as a model for setting short range goals and identifying success in small areas
for their own pupils. The Candidates pursued their individual objectives in the
TT classrooms and evaluated their own growth in late January., All felt they had
met minimum levels and several specified areas of further work on new objectives.
Most wanted further training in teaching strategies, evaluation, learning activi-
ties, content, and materials, in that order. All but five felt that they had
attained the objective of communicating Behavioral Objectives clearly.

Followlup classroom implementation of R/LA occurred in the Spring semester in ST.
For the first TT classroom assignment, the Candidates had to teach a "mini-unit"
in Reading or Language Arts bated-Wthe format prescribed in Social Studies --
that is, the rotation of unit activities, leading to a main idea, and indiction
ofoValuationsteasures --,plus the use of multi- ethnic materials and manipula-
tive activities. For the second TT classroom assignment,.they had to teach a
2 -3 week unit on Language Arts indlCding the same 4 coMpopents-as before but im-
plemented at a higher levelofperfermance,-and.adding recor+keeping. and pre-
post testing.

Math Workshop.. The kathematids course was taught as a workshop in which the
emphasisJggs on ActiVe Learning. Two instructors, a practicing classroom teacher
and a College InstruCtor together guided the TC through "readiness" and. primary
experiences sudhAts the Nuffield. Foundation series and geoboards. There, the
Candidatesmadc their own graphs, geoboards, calendar. (See Appendix P.)

,

Based on the teaching rationale, "Ido and ICnderstand" the Candidates learned
by doing the ttructured Mathetaticaloxperiences, making their own graphs or
geoboards, for example. ,The,calendai in Appendix P shows, the full range of
concerns., The sessions provided a model of team teaching, Actpre Learning by
the potentiii teachers,_ind an opportunity for an immediate application of the
learning. (See AppendiX Q for a sample lesson plan.)

4.0



- 24 -

Generic Curriculum. The course on Generic curriculum focused on personal/profes-
sional growth of the Candidates, alternative curriculum patterns such as the
British Infant Schools and New Schools movement, and community experiences in the
Weatern Addition. Assigned reading included Jersild's When Teachers Face Them-
selves, Glasser's Schools Without Failu e, and Biggs' Freedom Learn Two ses-
ilarkocused on eViiraffOrTERUiniiiif the video for and
STEP-OS used by the Research and Evaluation assistants. Several sessions were
used to explain parts of the program, such as the TTT concept. The "community
experiences" were, in effect, real experiences such as applying for welfare,
waiting in hospital emergency room. (See complete description in Appendix R.)

Often the Candidates used sessions to explore their own feelings of anxiety,
frustration, and anger about instructional or administrative practices in the
schools, college, and project. By October some requested group counseling, but
the TTT staff felt that these feelings, normal for this time in the preservice
sequence, could be met on a voluntary basis outside of the program. They decided
to reconsider the request if such feelings persisted, inasmuch as previous Candi-
dates had needed such a formalized structure for exploring their feelings during
Student Teaching Phase.

During the Spring, as an extension of Generic Curriculum, a group of students and
the Instructor participated in a weekend conference on New Schools at Santa
Barbara.

Evaluation. Each Instructor evaluated the level of the students' work, and
recommended overall quality at periodic evaluation sessions by the total staff.
In each course, TC's met minimum levels of competence which were stated as
Behavioral Objectives and "testes" by specific assignment in writing or in action.
In Reading/Language Arts and Math Workshop much of the competency were demonstrate
by action - microteaching, making graphs or magic tricks, or making instructional
materials - even handwriting. In Generic there was a major community experience
report, and contribution to class discussion. In Social Studies there was a
programmed sequence of written assignments of specific skills which culminated
in a unit due in the Spring. In December there were a number who were deficient
in quantity or quality in some Social Studies so that only a few entered Student
Teaching Phase I, on a conditional basis. By Student Teaching II, all but one
had met the Social Studies criteria but two were evaluated by the staff as
deficient in classroom skills -- one of control, the other for extended Student
Teaching in the Fall of 1970. The other worked in a special language skills
laboratory until her level of performance was appropriate for classroom teaching.

Spring: Direct Experience and Formal Instruction. Direct experience assumed top
priority over formal instruction or microteaching. For direct experience in the
classroom four full days a week, the staff placed Teacher. Candidates on the basis
of expressed preferences for grade, school, and partner, and on the basis of ob-
served personal teaching characteristics and performance competencies. The staff
set certain expectations for their supervision of the Teacher Candidates for the
direct classroom teaching experience as follows: Every Candidate was to be ob-
served a minimum of once a week, by means of a formal observation with the
Teacher Evaluation Scale, a written evaluation, written suggestions, and a con-
ference to discuss the observation. Serious deficiencies observed in a student
were to be presented to the staff for discussion of alternatives when first
noticed.
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For the Teacher Candidates, the staff established certain professional expecta-
tions related to their role in the school and classroom (see Appendix S). Of
the original 32 Candidates, 29 entered the 15 TT Classrooms as Student Teachers.
In the two teaching assignments in the semester, each Candidate worked in two
different grade levels, two different communities, and insofar as possible, two
different classroom environments. The first assignment of seven weeks offered a
chance to teach all they had learned and practice with increasing responsibility
for planning, teaching, and evaluating their lessons and short units. In the
second assignment, they had to demonstrate a higher level of competency in be-
havioral objectives, diagnosis, content, materials, strategies, learning activi-
ties, and evaluation. At the end of each assignment, each Candidate had a week
of two to teach alone while the other observed, planned, or studied.

The incorporation of all aspects of the STEP-TIT program into training was
especially evident in the direct experience phase of the TC training. The Candi-
dates taught Reading/Language Arts, Math, and Social Studies, and applied the
attitudes and strategies in Generic Curriculum in the TT classrooms, adapting the
classroom materials and on-going curriculum to the STEP-TTT thrust toward be-
havioral Objectives, inductive strategies, multi-ethnic materials, and manipula-
tive activities. For example, in most of these TI rooms one could see the
pupils' pictorial representation of their counting experiences the Candidates had
introduced: graphs on skin color, family size, favorite TV programs. In many,
one could observe inductive teaching strategies -- cognitive and affective --
by which the pupils were encouraged to express their own concepts generaliza-
tions, hypotheses, feelings, attitudes, and values. Bulletin Boa;ds showed
examples of sentence patterns, making it strange exercises, photographs of the
classroom activities, etc. There were units on drug use and misuse, interper-
sonal relations based on Shaftel's "Ideas in Action," individualized Math with
pupils handling hand computers and Cuisenaire rods; units on Afro-Americans;
individualized reading programs with individual diagnostic cards and games.
The worksheets in Appendix T show the creative adaptation of the Math Workshop
training to the second grade classroom "computers" and rods.

media. While there were plans to follow the growth of individual Teacher Candi-
dates to record stimulating room environments, the Photographer selected instead
examples of effective sequences of learning. Photographically, he traced one
fifth-sixth grade unit on ecology which, with the materials, will be used as a
TTT training packet in 1970-71. He helped two Candidates in a fourth grade
in preparing a photo carrousel of pupil drawings they had done to illustrate a
poem on "the environment" which they had read and to which they had responded on
audio tape. This audio-visual package is now available for training in Language,
Art, and Social Studies..

The. Video Specialist videoed almost all of the Teacher Candidates. The TC Train-
ers worked with him as they had for the FYT Media work. By reason of the Fall
"team" experience, the Video Specialist, Traiwz, Classroom Teacher and Candidate
all knew what was expected from the videoing. The major purpose was self-evalua-
tion and training. Early in December, the Video Specialist had explained and
demonstrated the equipment to the classroom teachers and their pupils. He and
the Coordinator of Teacher Education had identified three aspects of teaching
upon which to focus the videoing: multi - ethnic content, manipulative learning
activities, and inductive teaching strategies. While the major purpose was
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self-evaluation, it was felt that the training aspect of the film could be used
in future teacher training. From the 23 video tapes, 10 were selected for the
Ti? training library on the basis of the three previously established criteria.
The Coordinator and the Media Specialist edited these 10 tapes for future training
use in TC-T, TT, or TTT sessions. These ranged from a lesson on Japanese art
and music to one on micrography demonstrating the effects of the multimedia
workshop. Two showed inductive strategies in Science; another demonstrated in-
ductive Social Studies teaching; another presented manipulative Math activities.

Field Trips. Field trips were an integral part of the Curriculum. Many of the
Teacher Candidates planned trips that would fit into the units they were teaching.
They prepared the class for the field trip; and wrote a brief evaluation report.
From these reports a list of suggested field trips has been prepared for T, TT,
and TTT training use in 1970-71 (see Appendix U).

Formal Instruction Durin Student Teachin . Formal training followed both the
recommendations of the TTT Subcommittee and also the Teacher Candidates' expressed
desires. Ftom the beginning of the year, the Candidates' expressed concerns had
been considered in Curriculum planning and assigned tasks. These Instructors let
individuals meet assignment objectives by their own procedure in R/LA, Math,
Social Studies, Generic Curriculum, and all wrote their own 2-3 week contracts
in R/LA in January. Following the individual R/LA contract in January, this
participation increased dramatically in the Second Semester when a representative
group was chosen by staff and students to plan and implement the formal instruc-
tion concurrent with student teaching. In addition to thisstudent-staff curricu-
lum, one Teacher Candidate designed an experimental course called, "The Role of
the Teather" which carried credit for three college units. Nine other Candidates
participated in this course throughout the semester, meeting together periodically
and sharing their output with the other Candidates at the end of the Semester.

The procedure for the joint planning of the content, sequence, and format of the
IS weeks of formal instruction was a simple one. The group of Teacher Candidates
and the Instructor/Supervisors each prepared a list of "Suggested Topics." From
these items, the small seminar groups selected those of top priority to them.
The staff-candidate group then planned the sequence and assigned responsibility
for each session. The resulting calendar illustrates the scope of the content
and variety of instructional responsibility. (See Appendix V.)

As much as possible, instruction reflected the reality of TT schools and the
Teacher Candidates' concerns. The Ti? Subcommittee on TC training had recommendec
that the small group sessions focus on :

1) assessment of where children are, emotionally and academically;
2) assessment of teacher style -- specific behaviors related to TES items;
3) management of pupil materials, records, etc; and
4) further control case studies. How would you handle them?

As the topics of the large group sessions required the full morning of attention
and energy, however, there was no time for many small group seminars. These four
concerns, therefore, were treated mainly in the on-the-job conferencing.
(NOTE: On-the-job training of the Candidates occurred through post-teaching con-
ferences, curriculum materials suggested or procured by the TT Trainer [e.g., tasl
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cards], video self-analysis, planning conferences before school. Some of the
most effective training occurred at 770 when individual. Candidates voluntarily
sought help from individual staff members as "Resource Persons." In these inter-
changes, Candidates were inspired to use teacher units, such as "Clay Boats"
[WSJ or prefix-suffix "wheels.")

Prior to the large group seminars on "Planning" and "Control," the TT Principals
were asked for their expectations for their teachers in the areas of planning
and control, so that their perceptions could be included in the formal instruction
Similarly, the Candidates were asked for their evaluation of the first student
teaching session on planning. In turn, their expressed preference for such
aspects as "student initiation of concerns by feedback, informal structure, real
classroom situations" were included in the ensuing instruction as much as possible
Accordingly, the phonics session focused on classroom situations. Paul Ricciardi,
staff member of Schools for the Future, showed and discussed a film of a Harlem
classroom in which the pupils were using Caleb..Gattegno's Cuisenaire Rods and
Words in Color, an example of effective "working withing the system."

In answer to the Candidates' expressed desire to learn specific ways of being
change agents, there were two sessions involving community persons. The first,
a panel led by the Coordinator of Community Educational Services, involved a
vigorous interchange of teacher change agents in a school. The second was
planned through a candidate-staff discussion to be a 1:1 role-playing session
of parents and community persons,, each playing the parent who comes for a con-
ference with a teacher about something the teacher had done in relation to his
child -- the Candidates playing the teacher in question. From this role-playing
the Candidates were to gain a sense of their own professional and personal role
vis-a-vis the parents.

The Teacher Candidates themselves conducted most of the final sessions: written

and oral recommendations from TT's for FYT's (see Appendix W); effective student
teaching experiences; psychoactive drug use; and the total program evaluation.

There were extra-curricular voluntary large group sessions,such as the weekend
at Santa Barbara for the New Schools conference, and the Black Studies sessions
of the ACDC convention in San Francisco in March. Of particular note was a
Saturday multi-media workshop held in February, and organized by the photography
and video Media Specialists in conjunction with other specialists from industry
(Kodak) and the School District Creative Environment Center. There was explora-
tion as well as presentations of the use of multiscreen presentation, photography
in language arts, teacher-made media projects, pictures for developing awareness
of non-verbal teacher-pupil relationships, video tapes used for self-evaluation
and teacher-pupil interaction, and specific media techniques such as:

1) Constructing and using the pin-hole camera.
2) "How to Set Up a Darkroom in a W.C.fl
3) Using the overhead projector, transparencies and overlays.
4) Micrography.
S) Picture arrangement (story-telling with pictures).
6) 8mm. movie camera.
7) Ectographing machine.
8) Video and audio taping.
9) 8mm film animation, presented by STEP-TTT Student Teacher.
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Evaluation of Teacher Candidate Competencies. The staff as a whole, each with
ids iaiiicular perception, evaluated-Warraidates periodically for entrance

into the successive phases: pre-TA, TA, ST I and ST II. All but four had demon-
strated teaching competency at the pre-TA level by January, and about .half had
qualified unconditionally for the Teacher Assistant phase. The "conditional"
Candidates demonstrated the skills of unit development and verbal expression by
the Student Teaching phase.

In the Student Teacher phase, the entire staff evaluated questionable candidate
performance mid-phase so that the TC Trainer could specify deficiencies and sug-
gest alternatives or remediation before the final day. These evaluations were
based on weekly observations (at least one lesson with the Teacher Evaluation Scale
discussions with the Classroom Teacher, conferencing, and seminar work. All but
two demonstrated necessary competencies for their credentials. Of these two, one
needed extended classroom experience to develop control skills and the other neede(
additional experience in language skills.

Following the initial procedure of written evaluation, and the Candidates' nega-
tive reaction to written communication of the "conditional" status, the staff
developed the following procedures for the identification of deficiency and
remedial measures: 1) staff discussion and decision-making; 2) Candidate-Trainer
interview; and 3) written report of deficiency and recommended remediation.

These unusually thorough written conditional evaluations were filed with the
Elementary Education Department. All evaluations were written on a College Place-
ment Office form for use in District recruiting. There was also a STEP-TTT eval-
uation by the ranking of the Candidates on a scale 1-5 representing the competency
and potential of the Candidates compared with one another.

While the TES was designed as both instructional and evaluative, it was often
seen in the latter light; rarely as "helpful." There was divided staff opinion
on how to use the Teacher Evaluation Scale most effectively, ranging from "use it
whenever you observe a TC whether it's a whole lesson or not" to "use it only aft
a full lesson observation." Many of the Candidates said that they never felt at
ease when observed, thereby somewhat offsetting the argument that the students
would be less anxious if it was always used. One Instructor tried observing
fully and then recording the summary ranking.

In all cases, the TC reported that this kind of summary evaluation was more
meaningful--they trusted the judgment since it seemed to be based on the total
class interaction rather than serving as a checklist, and they relaxed in their
teaching.

Student Evaluation. At the end of the First Semester the Candidates were sent
two kinds of evaluation instruments to answer: self-evaluation as to percentile
of competency and a classification of the STEP-77T courses in relation to their
use in the classroom, TT or future. Few responses came to the first, because
Teacher Candidates said they had no basis for comparing themselves to the others.
The few responses that came for the second instrument, indicated general satis-
faction, concern for having more specific curriculum skills, and concern for
having lack of opportunity to try the innovative skills they had learned.



At the end of the Second Semester, immediately after Student. Teaching and before
the Summer Individual Contract, the Teacher Candidates had an opportunity to
evaluate the preservice program in an open-ended form developed jointly with the
staff. Rather than the proposed questionnaire of objectives, they elected to
write and then discuss in a round table setting the strengths and weaknesses of
the program, and recommendations for the future.

The Candidates' responses ranged from lists to essays. They focused on inter-
personal relations, procedure, schedule, learning process, and structure. Rarely
was their attention directed to content.

From the Candidates' point of view, the strongest elements of the program (men-
tioned by one-half to one-third of the student group) were 1) the group, including
students and staff; 2) the workshop format used in the Math Workshop and half the
sessions of Reading/Language Arts; 3) resources and services such as the library
and use of the bus for field trips; 4) availability of staff for help, listening,
showing concern for students. Several mentioned the value of Behavioral Objec-
tives, rationale, and lesson plans; others, the effort to bring about change in
education.

The greatest number of recommendations (one-third of the students) concerned
increase in 1) classroom experience, particularly observation, microteaching,
and teacher assistant. Several others (one-sixth to one-tenth of the students)
recommended increase in 2) attention to individual needs and differences of
students; 3) communication between staff and students.

The weakest elements (cited by one-third to one-sixth of the students) were 1)
authoritarian nature of the instructional program: "Students are to be molded";
2) reality not matching expectations; 3) breakdown in communication between staff
and students; 4) variety of criteria and brevity of performance of evaluation
session. Several others commented on pressures to perform and emphasis on
unrealistic theory over practice.

The leader of students who planned and took the course, Roles of the Teacher,
evaluated it in terms of objectives, content, and realistic conditions. This
evaluation, together with the student-compiled booklet which was a product of
this course, are presented in Appendix X.

Staff Evaluation of Program. After reviewing the entire year, the staff recom-
mended a number of specific changes for a future preservice training model focuse6
on objectives, content, and procedures, as follows:

ResTImencb-ectives:

1. Define the "effective student teacher" in behavioral terms.

2. Define the role of a TC Trainer in terms of principles of supervision.

'3
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Recommended Changes in Content:

1. More multi-ethnic experiences and materials.

2. Collaboration with. College Department in Arts and Sciences so that
Teacher Candidates start to think about use of areas such as geography
and history to teach/help children deal with social and personal prob-
lems.

. More Curriculum content based on learning needs of Candidates with
individualized sequence and early release of competent Candidates for
first year teaching.

Greater variety of teaching models, such as periodic changing of TT
Trainers,

S. More training in affective domain.

6. More library resources in specific Curriculum areas.

Recommended Procedures:

1. Early classroom placement with immediate analysis and small group
instruction.

Single Candidate placement in TT classroom.

3. If Candidates are paired, specific provision for partner's time when
the other Candidate is, teaching alone (e.g., multi-ethnic materials
collection or adaptation of affective strategy to inner city classroom).

. Successive blocks of. separate Curriculum course.

Alternation ofsmall and large group Student Teaching Seminars.

Scheduled demonstration by TTT staff (team or individuals) to show what
they want Candidates to learn.

. TT classroom teaching by College instructors.

8. Team-teaching of Candidate and TC Trainer in TT classroom.

9. More microteaching and classroom teaching to test course content.

'10. More team planning and interdisciplinary research by Candidates so that
their classroom lessons are not isolated.

S.

11. More attention to teaching skills such as classroom organizing, lesson
timing.
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Summer: Summer Contract. The Summer Contract was designed as a post-session
activity to help students engage in self-directed training for two purposes:
1) to remedy an individual deficiency in a curriculum or classroom area and .'
2) to prepare for their first year of teaching. The procedure and format had
evolved over a period of three years. At the close of Student Teaching this year,
each Teacher Candidate and his Trainer met in an individual conference to identify
mutually individual strengths and needs and possible focus for the Summer Contract.
There were seven basic aspects of the Summer Contract that were specified for in-
clusion, although not necessarily in the form used in 1969. The procedure was
specified in the following instructions to the Teacher Candidates:

Formulate your contract using the form already distributed or a
form you'd like to use as a FYT with your pupils. In either case,
you'll want to include the basic 7 aspects of a contract --

1. Diagnosis - statement of problem or need.
2. B.O.

3. Procedure you'll follow.
4. Resources you'll use (people, places, experiences,

books).
S. Criteria for evaluating your end product.
6. Way you'll "report" your "findings."
7. Followup in FYT classroom.

Using the rationale that this kind of individual contract is the kind of contract
base they may want to use themselves for individualized instruction with pupils
in the classroom, the Teacher Candidates were urged to adapt these categories to
their own particular language or format. Some staff members suggested some of
their own ideas, thoughts, and suggestions (see Appendix Y), but in no way did
they attempt to tell the Candidates what activities to select.

Within three days the Teacher Candidates had formulated their own contracts,
written a concise abstract of what they planned to do, with one of the Instructors
as a Resource Person, and made an appointment to check it out with the staff
member having that responsibility. His approval did not mean applying his own
criteria, but rather his checking the completion of the seven aspects, the logic
of the procedures as applied to the Behavioral Objectives, the reality of the
criteria of evaluation, the practicality of the follow-up in the classroom, etc.
What was stressed was that it was the individual Candidate's contract and his
own criteria with the TTT experience helping him to formulate a defensible study.
The students produced a range of creative and realistic contracts. Of the 28
reports, 15 were selected to be reproduced in some quantity for the use of the
others as source material when they became First Year Teachers in 1970-71. The
complete list of contracts with the fifteen starred, appears in Appendix Y. The
only drawback of the Contract identified by the staff, lay in the difficulty of
balancing high staff expectations and student freedom. By relying on Candidate
self-direction, the TC Trainer responsible for administering the contracts
found it hard to follow up if "flaws" developed. At the same time, the ability
to let students fail and learn from consequences was suggested by some staff and
Candidates as an area for TTT Training, so that these difficulties could be
sustained.
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III. EFFECTS, OUTCOMES, PRODUCTS

Much of the TTT training will bear fruit in the succeeding years -- in community
leaders, children, teachers, and professors. There were signs of immediate effects
however in terms of changed behavior, training products, and curriculum development
in the 1969-70 STEP-TTT program.

Within the project, the TTT staff members expressed and demonstrated impact of
training in: development of interpersonal management skills of group process; admin-
istrative skills of shared accountability; receptiveness to alternative ways of
teaching; identification of a STEP-TTT career ladder approach which included Taba
Teaching Strategies to Develop Children's Thinking, Taba Social Studies curriculum,
multi-approach to Reading/Language Arts, manipulative Mithetatics, the "Integrated
Day" of the British primary schools, and development of a coordinated preservice and
inservice teacher education program with specified competences and periodic
evaluation.

The incorporation of Media into the 1969-70 curriculum was strong because there had
been criteria established to determine the selection ofvideo subjects, and both
teamwork and constant communication among the instructional, staff and the Media
Specialists. Media was involved in all training levels, including the community
Western Addition Festival and the graduation exercises of the Opportunities Indus-
trialization Center (OIC). Teamwork was best exemplified by the instructors' use of
video along with the Teacher Evaluation Scale in the classrooms of TC /FYT; the in-
structors' use of video and photography in formal instruction; the instructors' and
trainees' use of video and photography for evaluating; microteaching; and the edit-
ing of ten training films by the Coordinator of Teacher Education and the Specialist
(training film on inductive strategies, multi-ethnic content, science, micrography,
and manipulative mathematics). The major weaknesses in the video program stemmed
from the unavoidable time lag when equipment was stolen, thereby making it impossible
for pre-post evaluation of the Teacher Candidates and workshop followup in the class-
room.

TTT members had an effect on the College in three major ways: (1) staff members'
participation in departmental discussions such as involvement of the College in the
District move to integrate schools; (2) staff members' work on committees (advice on
three-semester credential sequence in Curriculum Committee, screening procedures for
Credential Review Board, development of Masters Program on MA Committee); and (3)
individual interaction and dialogue resulting from (1) and (2) above (individual
College faculty members visited the TTT Center of activities; the Chairman of the
Music Department took an active role in planning sessions of the Advisory Board;
a Math Professor attended geoboard workshops at Dudley Stone School; an inner-city
Elementary Education Professor described Math Workshop materials and had Teacher
Corps trainees visit the Center).

At the District level, and through the continual liaison work of the District Instruc-
tion Coordinator, administrative personnel from the District Office visited the
Center for conferences and explored the manipulative apparati and materials. The
Coordinator herself was invited to participate in meetings of District Principals
and Specialized Teachers.

ut)
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At the Schools level, the Principal of a T-school requested a geoboard workshop for
teachers and parents, and the Community Representative, Instructor/Supervisor, and
Math Instructors presented such a workshop at which parents, teachers, professors,
and pupils all learned toegether. Upon hearing of plans for the Active Learning
Center, three schools have requested communication and involvement. Perhaps the
most striking example of positive effect in schools was the petition presented by a
TT school asking that STEP-TTT locate its 1970-71 program in its school, the key
school in the upcoming desegregated complex in the District.

In classrooms, through working with TT Instructors and the TC Instructor/Supervisor,
TT teachers changed room environment and grouping practices, tried Social Studies
strategies, adopted manipulative materials and activities, and, assumed teaching of
multi-ethnic units -- all started by the teachers.

There were a number of specific instances in which the STEP-TTT impact went beyond
the Project, College, School District and Community. The most notable were through:
(1) professional conferences; (2) the large number of visitors who came to learn
about STEP-TTT, talk with its staff and, as time allowed, see some of the TTT com-
ponents in action; and (3) participants in the workshop sessions based on active
learning.

The Coordinator of Teacher Education planned and chaired an afternoon action lab for
the 1970 ACDC Conference held in San Francisco in March. About twenty visitors par-
ticipated in a discussion of the project, examination of materials, and analysis of
a video tape of a Teacher Candidate. Several participants returned later for further
inquiry.

The Student NEA "heard" about STEP-TTT and sent a national representative to learn
about the program. As a consequence of this visit, they printed an article (App. Z),
written cooperatively by STEP-TTT Teacher Trainers and Teacher Candidates, on the
training component for Teacher Candidates; and asked STEP-TTT to participate in
their annual conference. This participation itself was innovative in that a total
group of conference participants were bussed from San Mateo (another Bay Area city)
to the STEP-TTT Center for a full morning of study, with the Third T's, about the
innovations used in the TTT program for training Teacher Candidates. The TTT staff
was very much encouraged by their challenging questions and enthusiastic responses
concerning the program.

One of the strongest effects of the STEP-TTT training which went beyond the project
can be attributed to one of the most active components of the curriculum -- the
workshop sessions, primarily in Math but also in Reading and Language Arts. From
this active form of learning experiences, some members of the staff began to develop
a series of voluntary training workshop sessions on "Learning Possibilities in
Space," "Freedom to Learn" in British Infant Schools, and construction of learning
space. As a result, visitors from several independent schools, Teacher Corps, and
non-STEP-TTT schools arrived to explore the learning possibilities and to ask to be
included in future workshops.

In view of this effect of active learning experiences at the TTT and TC levels, the
Director of Schools for the Future, Caleb Gattegno (Cuisenaire Rods and Words in



Color) elected to use the STEP-TTT facilities for his
"The Subordination of Teaching to Learning."

The above are some examples of the many ways in which
tion about its activities.

scheduled three-day seminar on

STEP-TTT disseminated informa-
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IV. PARITY IN STEP-TTT

Our concept of involvement of community, liberal arts, school personnel, etc. -- the
Parity Principle -- is involvement in an actual working relationship (in Appendix AA
and also Appendix A are some of the kinds of things that have been done in these
areas in keeping with that concept). We feel that it is more important to have fewer
persons involved, but have those few sincerely interested, representatiw,, and as a
result giving more valuable input and being able to disseminate information about the
STEP-TTT project from some first-hand knowledge. In keeping with this concept, you
will notice that the following summary report on parity stresses active participation.

The Community

We started the year with two part-time regular staff community representatives. One
is a resident of the Haight Ashbury community and her two children attend Dudley
Stone Elementary School. She has long been active in this community's activities,
having participated in organizing the Haight Ashbury Children's Center. Formerly
Publicity Chairman for the Dudley Stone PTA, she is now its Vice President. She is
Park South Complex representative, and as an interested person, worked with the
Ernest Ingold Branch Boys' Club. The other community representative is a resident of
the Western Addition community and her children attend Raphael Weill School. She was
President for two years of the Raphael Weill Parent Organization.

Their primary responsibilities were: to participate as much as possible in relevant
TTT activities and in schools and organizations in their community areas; to act as
two-way communicators, feeding into TTT community/schools thinking relevant to edu-
cation and in particular to teacher training and to STEP-TTT activities, and feed-
ing out information about STEP-TTT objectives and activities. In addition, as much
as possible they attempted to actually help in community education endeavors.

The representatives served also as community resource people in the College methods
courses for the potential T participants, in the inservice seminar for potential
TT's and in the training by sharing sessions of the TTT group. They were also
responsible for bringing in other community people to contribute/participate in
these training programs.

It soon became evident that we needed more staff time for these and other community
involvement activities. Thus, as the total group 'as discussing and evaluating our
community involvement and facing the fact of an already obligated tight budget,
various TTT and TT volunteered to take overload work in order to free one member of
the group to help in this area.

During Spring semester, the community/school/project involvement was broader and
more effective. It allowed us to do something for the community people who were so
willing to do something for us; to work in areas like this:

3$
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1. The development of a tutorial and enrichment program at the Haight-Ashbury
Children's Center.

2. The recruitment of parents for enrollment in general education courses prepara-
tory to taking the High School Equivalency Test, and a series of educational
sessions for their self-improvement.

3. Construction sessions at Raphael Weill and Dudley Stone Elementary Schools.
Such a program is designed to facilitate interaction between parents and teach-
ers, construct materials for use in the classroom and assist parents to an
understanding of current concepts and strategies presented within the school.

4. The initiation of a news series in the Sun Reporter (a newspaper distributed
primarily in the Western Addition target area) which is designed to facilitate
three-way communication between community, school district, and college.

S. Preparation and diszibution of a STEP-TTT Newsletter in an attempt to keep
parents, educators and community abreast of educational developments within the
STEP-TTT project, the schools, the community and the College.

6. Provide instruction by "helping parents to help their children," and through
helping teachers to interpret and respond to the needs of the ghetto residents.

7. Encourage participation of community people in educational endeavors, including
the school, and encouraging the participation of educators in community activi-
ties.

We also opened the way for parents to come into seminars or open sessions to talk to
teachers and teacher trainers about what they expected of teachers in the education
of their children.

In addition to these kinds of involvement, various TTT staff and trainer-trainees
also became involved in the community. In Appendix AA there is an example list of
one person's activities, also examples of other STEP-TIT community involvement.

San Francisco Unified School District

The program report describes in detail the numerous joint activities in the San
Francisco Unified School District schools; therefore we will only summarize the
major ones:

1. The District Assistant Superintendent, Instructional Development and Services,
works directly with STEP-TTT in planning and expediting the program.

2. Three persons assigned to the District Instructional Development and Services
Office were released full time to STEP-TIT as Third T trainees, with partial
salary paid by the District.

3. One of the three persons from "2" above was assigned part time during 1969-70
as the District/STEP-TTT Coordinator, with responsibilities for communication
and coordination between the District and STEP-TTT as to planning, policies, im-
plementation, etc. (see description in Appendix I).
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4. Various District staff people -- in Personnel, Curriculum Development, Subject
Specialists for Teacher Training -- have participated in meetings with STEP-TTT
staff/Third T trainees.

S. The District placed 17 "T's" in '8 schools under a "First Year Teethe? Program"
with STEP-TTT, which involved the cooperation of the Personnel Department and
the Principals of the schools where these T's were placed for potential TT
training -- with an additional 7 T-TT's from STEF-TTT who were in their second
and third years of teaching.

6. Cooperatively with the District, a group of 17 experienced teachers from 5
schools were selected and participated in STEP-TTT training as Supervising
Classroom Teachers (TT) to become effective trainers for student teachers.

7. A total of 30 student teachers in the STEP-TTT were placed in pairs in a differ-
ent kind of student teaching program with the TT's and the TTT trainees.

8. Some District personnel came into the College Methods Courses to give teacher
candidates firsthand knowledge about District policies, expectations, etc.

9. The SFUSD Assistant Superintendent attended the Phoenix. Conference on the "Year
of the Liberal Arts."

10. Some schobls in the District offered their schools and had entire faculty par-
ticipate in some STEP-TTT special sessions.

San Francisco State College, School of Education

1. The Dean of the School of Education, the Chairman of the Elementary Education
Department and various other members at specific times and on specific issues
participated directly in STEP-TTT planning and problems.

2. The Chairman of the Elementary Education Department and a representative from
the Education Administration Department were volunteer time participants in the
STEP-77T Management-Development sessions.

3. For the first time in the history of the Elementary Education Department, nro-
ject staff-trainees, including those from school districts, were given status
with the faculty, participated in faculty meetings and as contributing members
of ongoing and special faculty committees.

4. Those Third T trainees not released from the School District were formally ap-
pointed to the faculty on a Direct Hire basis.

S. The Elementary Education Department approved special off-campus innovative meth-
ods training courses for fifth year (graduate) students to be taught by STEP
Third-T trainers, for one section of teacher candidates, and gave institutional
support for salaries for that portion of teaching by Third-T trainers.

6. As a. result of the Chairman's participation in STEP-TTT Management Development
sessions, he initiated a "Sensitivity Group Training" for his own faculty mem-
bers for both the Fall and Spring semesters.

1
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7. Some of the Department's interest and follow-through on changes and innovations
were "kicked off' by a STEP-Elementary Education Department jointly-sponsored
"Symposium."

8. The interest and direct participation in STEP-TTT by the Department Chairman
gave him impetus to innovate within the Department (i.e., a. First Year Teacher

special section was given institutional support in the regular program).

9. STEP-TIT spent a great deal of time in planning and implementing a screening
process for teacher candidates to look at their strengths and weaknesses in
relation to their potential as teacher candidates. In 1969-70, the Elementary
Education Department began to develop a way to screen applicants for the
Standard Elementary Education Credential and requested use of STEP-TTT video-
tapes (see. Appendix BB).

10. The Department Direction Committee works with project involvement. Following

is an excerpt from a Committee report:

"The Committee has been working overtime in trying to get a handle on the
Committee's primary function, that of suggesting for departmental approval
some criteria for department direction. Two meetings have been held with
project directors and members of department committees in an effort to
identify issues revolving around project involvement. The Committee's
next session will be with some San Francisco Unified School District ad-
ministrators."

11. Partially because of projects' (including TTT, Teacher Corps, 0.M.I., etc.)
working relationships with School District and Community, the Education Depart-
ment seems to have become more aware of the need for closer cooperation by the
regular program personnel with both the School District and the Community (note
excerpt above). For example, the Department has become involved in the SFUSD
program for developing complexes (see memo in Appendix CC, and note that four
of the participants are College STEP Third T's).

12. Somelof the College-Project interaction, support, and influences are not direct
enough to be explicit (i.e., the STEP-TTT ethnic minority group may or may not
have influenced the almost all-white faculty toward more cross-cultural repre-
sentation on the faculty -- this has come about this year; STEP-TTT participa-
tion on the Curriculum Development Committee influenced some new directions in
this area).

13. The Chairman of the Elementary Department was interested in having at least two
of our Third-T trainers from school districts as regular College Supervisors
in the student teaching program, although they had not completed their second
year of training with STEP-TTT.

The Liberal Arts

Participation of the Liberal Arts was the weak parity link in STEP-TTT in 1969-70.
Following are some of the attempts made by STEP-TTT to move in this area:
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1. We talked with the Chairman of the College-Wide Teacher Education Committee and
asked for an opportunity to discuss with that group the STEP-TTT program and
how we might all work together in sharing ideas and activities toward better
teacher training.

2. We contacted various Department Chairmen, or representatives when the Chairman
was not available, to alert them to our thrust for involvement in Liberal Arts.

3. In planning for the 1970-71 program, we included active participation with
representatives from the Liberal Arts in our double thrust: the Taba training
and the Active Learning. In the Taba training, representatives from Liberal
Arts will actually participate in the full one-hour per week STEP-TTT (emphasis
on Third T) training. In the Active Learning, plans are under way to have
Liberal Arts iNvresentatives actively participate in the open sessions.

4. We worked with Dr. Frank Oppenheimer, Director of the Exploratorium and the
Palace of Arts and Science Foundation, to develop a cooperative program whereby
that Foundation, together with persons from Arts and Sciences from colleges and
the community in this area, would contribute toward offering teachers and pupils
enrichment in arts and sciences at the Exploratorium. Dr. Oppenheimer's staff
and our staff are now working on a joint proposed program to expedite this.
This is a unique cooperative venture.

S. We contacted various representatives from the College Education and Liberal Arts,
the community, other projects concerned with education, and the School District
to meet and plan for an Advisory Council for STEP-TTT for 1970-71.

6. STEP-TTT took three representatives from the College Liberal Arts to the TTT
Cluster Conference in Phoenix (April 30-May 2). They were Warren Rasmussen,
Chairman of the College-Wide Teacher Education Committee at SFSC; Donald
Barnhart, Chairman of Social Sciences at SFSC and presently working in one of
the elementary schools with an Education professor; Luis Kemnitzer, Assistant
Professor in Anthropology at SFSC, who has been affiliated with and still works
closely with Ethnic Studies, especially in the area of Native American Studies.
(Dr. Raymond Pitts, Assistant Superintendent of San Francisco Unified School
District in charge of Instructional Development and Services, also attended,
along with Florence Bradford, District/STEP-TTT Coordinator, Elizabeth Titsworth,
Acting Director for Spring Semester, and James E. Bixler, Director of STEP-TTT.)

7. STEP-TTT considers Liberal Arts Parity to include not only representatives from
the officially cooperating College and School District, but also representatives
of Arts and Sciences from other institutions and from professional work in the
business community. For example: On May 14th from 3:00 to 5 :00 p.m., Sim Van
der Ryn from the University of California at Berkeley and from the Farallones
Institute (environmental design) held a special session open to all Third T's,
TT's, T's and community representatives to discuss and show slides about en-
livening classroom environment for the learning of children; a special session
was held for all TTT participants at the Palace of Arts and Science to provide
personal experience of the principles as they "worked" the apparatus at the
Exploratorium.
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STEP-TTT Advisory Board

Until the time of the first site visitation in midyear, the STEP-TTT program had been
operating under an interval policy-making group composed of Third-T trainees drawn
from College, District, and Community. The principle underlying this system of pro-
ject guidance and implementation was to give TTT staff an opportunity to develop
skills in democratic administration, with full participation in the planning and
decision making for the project and its impleme:Itation. Included in this staff group
were two Community persons, three District persons, six College persons, and two
teachers hired for the project.

During the first site visitation, this policy-making body and the site visitors dis-
cussed at some length the desirability of a different kind of organization to act
as an advisory board. As a result of this discussion, representatives from the TTT
staff contacted other organizations with advisory boards and attempted to gather
enough information about makeup and operations to organize an advisory board for the
project.

The information gained from this investigation was considered and a recommendation
to bring together a group of representatives from the different parity areas to plan
with the STEP-TTT staff was adopted.

As a result of this decision, an initial interim advisory board meeting was held
on Hay 7th (see description and list of members in Appendix DD). As a staff, we are
not certain the direction proposed by the Site Visitation Team is the most expedi6
tious direction. The problems lie in the fact the "representatives" of various
groups are hard to identify on more than a token basis, as well as the fact that
formal representatives from organizations and areas may not be knowledgeable regard-
ing TTT. However, we will try the recommendation and assess the consequences in the
coming year.
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San Francisco State College
San Francisco Unified School District TeaCher Education Project
Sausalito School District

San Francisco State College 01C.Building
1600 Holloway Avenue 770' McAllister Street
San Francisco, California 94132 San Francisco, California rem

(415) 922-3100(415) 469-2296 ay; June 1970

Introducing Mrs. Jolla Moor, Aide Coordinator, Raphael Weill School --

I'm working in the capacity of Aide Coordinator at Raphael Weill School, which
means that I function as a group leader.-forthe paraprofessionals here. I see the
role of the paraprofessional as beinga co-teacher .one who Works closely with the
teacher in'any learning situation, nothatdoing the trivial tasks of correcting
papers, arranging bulletin boards or acting as-disciplinarian, but as a second teacher
the second pair of eyes, to inetruotamall or large groups of children in the material
with which they are working; letting their main focus, again, be on the children.

The paraprofessionals at this 46i:001-are very capable of performing these tasks
and many.othera that Iwould never be die to describe on paper. .gome paraprofession-
als are,nct4Aimmeal,0 theirfuyest,potentiaZ. game,are being used in-good learn-
ing situatiOne'wiWenabte-ahildrn to aChievethi'liVirbfqedining4esfsuited
for each child. When the paraprofessionals are.allowed to function in the actual
instruction of children, besides helping the children, they themselves become moti-
vated and inspired to further their. own education..

Teaahers.:Should.not feel threatened, or frustrataahaithe.paraprOfeasionals ara
able to acooMgliWiiiiiieihilivilith,:th4ohildrenlohmavthefct040WRO; haven't felt suc-
cessful. It iht7uttPoreate- awawareneitfvon.thsToef,Ot,:ths-j-teagher ..thdt the parapro-

fessional zs doinVan'effeetive 4Ob.,..orr#7,atinupzelkoith,ohikdren.;

I'm not saytng the-teacher's 'aide tn'the-claseroomAs'what's.maktng our children.
produce this iiar;'beCaUeethere'ia'ft'yetrdaticklOr.meaeuring,,the,effectiveneas of
our paraprofessionals; but we're saying progress in which we tee our children moving

proves something. Children who last year didn't read at aZZ are now reading --

wanting to read -- because the second person

unique. Through the efforts of our co

person has strengthened the other to do things

necessary to 'make a.gor?.." Zearning situation.

Our situation at Raphael Weill is
and the help of. the Board of Education, we are able to bring about changes and
enrichMent for educationally 'deprived children.

mmunity

* 4 e * *

I am just standing here'
Watching the blue sky'
Turning to dawn.

...Cheryl Baca

In the middle of Spring
The petals from flowers
Fall into the mountain

Thejilooming of the flowers
Made the hungry bees
Happy.

...Frances Espinosa

The blue waves of the ocean
Slowly calm down
For an overnight sleep.

streams, ...David Spruill
...dosiihine. Mae

Critique bx College Sukervisor,'4une Williams -- These poems are a result of an
Boology unit taught fifth and sixth grade students by STEP student teachers at LeCon
Elf.mentary School. Some objectives of this unit are to develop an awareness of how
man is only one part of the entire universe, and how all parts of life relate and
depend on each other, also to appreciate and preserve nature. From this study stu-
dents have become conscious of many'problems which threaten man and nature (i.e., az
pollution, litter, destruction of plant and animal life).

I tun,fait from my shadow
I tin very fast

`,It runs with me.
...Sandra Stewart

The biue sky above, movin,
slowly

Following the wave of watt

Near the beach.
...Norman Parais
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Appendix A (2)

OVERVIEW OF STEP-TTT

History - STEP started in 1966 as the Sausalito Teacher Education Project. 'It was a
cooperative effort of San Francisco State College and the Sausalito School District.
The Sausalito School District was selected since it had just desegregated its schools.
The goal of the program was to develop ways to prepare teacher candidates to be more
effective with students in desegregated classrooms. From Spring 1966 through the
Spring of 1969, three groups of teacher candidates completed their credential through
the STEP program.

The program was a combination of instruction and classroom experience. There were
changes in methods for each of these k.oups, because we tried to improve,each year.
For example, we realizedthat we should have a nrogram for classroom teachers who
would be working with our student teachers so that they could help us in training
student teachers. We added this in 1967-68. The Sausalito School District had few
vacancies for hiring our graduates, and we needed to add experience in other types of
classrooms. Thus we expanded to having student teachers in the San Francisco. Unified
School District in. 1968-69. It then became apparent that we should have a supportive
program for our graduates placed as First Year Teachers in the San Francisco District,
so that these teachers would have an opportunity to be even more effective with the
children in their assigned classrooms. Therefore, this year (1969-70).we moved our
program into the San Francisco Unified School District and wtrked with about 24 First
and Second Year Teachers.

We also became concerned about the effectiveness of instructors who help to train
teachers. We felt that we should have a combination of College personnel and Master
Teachers right out of the classroom in a team program of training to be teacher train-
ers. We began that program this year also.

Now - The present program is called "STEP-Triple T" (STEP-TTT). The "S" in STEP now
stands for San Francisco State College and the San Francisco Unified School District.
The "TTT" stands for the three teacher training components. Actually, this year we
have four, because we included Teacher Candidates. Our program looks like a ladder:

0 Trainers of Teacher Trainers (Who also work with
TTT TT, T, TC)
15 Teacher Trainers (Classroom Teachers Training

TT Student Teachers)
T 4 Teachers (First & Second Year Teachers)

TC 34 Teacher Candidates

"TC" - The Teacher Candidates are SFSC students who have completed their four years co
aege forihe BA Tegree and are in a 5th year program to fulfill requirements for

the Elementary Credential. Their training is a combination of: instruction at the
Center, participation in the classroom in relation to theix instruction, then student
teachng four full days a week during second semester, with Friday devoted to semi-
nars and small group sessions with their instructors. The student teachers are in
pairs in the classrooms of the "Double T." They are placed in pairs to give them
experience in the team approach to teaching, the value of sharing ideas and problems,
and to give more attention to and experiences for your children.

"T" - The "First T" are the STEP graduates placed_in the San Francisco Unified School
District. This program is a helping relationship of the instructors with the "new"
teachers. They discuss problems, do some planning and evaluating together and at
times the instructor teaches a session in the classroom. This program is to help the
"new" teacher to become an even better teacher for your children.
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"TT" - The "Second T" (TT) group are classroom teachers who want to improve their own
knowledge and ability and help train student teachers. This group has one three-hour
training session each week and also works with the instructors and the student teach-
ers to give your children a better education in the. classroom.

"TTT" - The "Third T" component (TTT) is to train master teachers from the. District
and personnel from the College to be effective teacher 't-"xners. This group of "in-
structors" has special training sessions in teaching strategies. They also "teach"
each other by sharing their special knowledge and experiences. In addition, they act
as a team in training teacher candidates and in working with classroom teachers who
have our student teachers.

Community'- Another part of the STEP-TIT program is community involvement. We have a
full-time person in Community Services and two half-time parent representatives. The

community activities are varied but include communication (such as our Newsletter)
and work with community organizations and activities (such as Child Care Center and
adult edutation classes four nights a week for those who have dropped out of high
school and want to progress in their education), and an attempt to bring parents
and teachers to closer understanding. Parents narticipate in some of our instruction
at the Center to give our groups their expectations for their children and from
teachers. We are also developing an Advisory Council which will have a large com-
munity representation.

Liberal Arts - We are now attempting to bring in more involvement from arts and
sciences. !e have already, had representatives in for our open learning sessions, such
as a Professor in Architecture at the Uhiversity of California at Berkeley who dis-
cussed andshowedslides nn how dull, boxy, school buildings and classrooms can be
made bright, exciting learning centers through imaginative use of places and spaces.
We are cooperating with the Exploratorium on a program for Museum as a Classroom;
have persons from a Drug Treatment Program in the Haight-Ashbury conducting a Work-
shop on Drugs, etc. We also have representation from Liberal Arts persons on the
Advisory. Comittee.

Cooperative Mort - In our program we are striving for cooperation among the College
Education Department, Schools, Community, and persons from arts and sciences. nur

1970-71 program will focus on the First T, who will be in a number of different
schools in the District, concentrating in one school on a "Second T" training program,
and emphasis on the "Third T," especially as this group puts into practice a partner-
ship training-learning program with the classroom teachers. Another major thrust
will be the development of an ACTIVE LEARNING CENTER.

Our Center - Our program center is at 770 McAllister Street. This center was just a

vacant third floor which had been used primarily for storage. We all worked on de-
veloping it -- with students, teachers, professors and some community persons clean-
ing, budlding shelves, painting, moving in old desks, putting up bulletin boards.
That is why it feels,like a warmactivity center instead of a cold office area. In

this center there are classes, workshops, open learning sessions. Next year we plan
to make it an ACTIVE LEARNING CENTER, open to any.teachers, teacher aides, students,
parents, etc., who want to teach so thatchildren can learn by being directly and
actively involved in the learning process.

Our GoaZe - In our teacher training we want more than subject matter knowledge and
teaching competency; we want sensitivity, flexibility, and commitment. We want the
"child" to be the most important concern of all our teaching-learning'activities.
For the child is our hope for a better world. And the environment we all (teachers,
parents, friends, government, television, newspapers) give him in which to grow will
determine the kind of contribution he will make to himself and the society of his
generation. We feel the commitment to do what we can and will genuinely appreciate
anything you can do to help us.
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STEP-TTT Calendar of Experiences 1969-70 - STEP-TTT/SPUSDiSSD/SFSCtCommunit;
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Appendix C (1)

SECTIONS OF /NSTRUCTION

Foci for Sequence of Instruction SITP-TTT, 1969-70

The following objectives must be exemplified at a grade at both the primary and
intermediate level.

OBJECTIVES

' ila, Explains what As meant by en educational objective.
Tells why important for effective teaching.
Cites or lists at least 3 examples they consider important in each of the

curriculum areas.

2. Identifies at least 4 different types of major educational objectives end
gives examples' of each (behavior, attention, thinking, skills).

3. Explains That is meant by Behavioral Objectives.
Tells why important for effective teaching
Writes several examples of behavioral objectives in each of the major .

cu rriculvm areas.

4. Explains the relationship between behavioral objectives and evaluation
measures.

Gives examples of specific questions which could be used to determine the
degree to which certain objectives have been achieved.

H/.:: DIAGNOSIS

2. Explains what is meant by "diagnosis" and lists different forms.

2. Expiains rationale for diagnoeis in the classroom.

Describes the strengths and weaknesses eel` a pupil (both at primary and
inteemediate level) it the Cuericulum area.; of SS, R/LA, Manh.
(Check list to be nrevided).

IN. CONTENT

2. Explains what velevant content means with Tegard to a multi-ethnic Loeiety
and its important social and personal problems.

2. Explains what relevant content means with :regtaoci to tub= inner city ehiMren
and cites at least 3 examples.

a. Identifiee criteria for selecting the content.

4. Uses such critoTia to select and outline in logical and psyehol ,ical order
a body of content.

S. Differentiates among different levels of knalRedge and utinzes each in
planning lessons.

RV. MATERIALS

I. List the diffeeent Rinds of curriculum meter:lel:J.

2. 'Gather and orgenite cureitulum materials fee a multi-ethnic classroom,

3. IdentiVy criteria for selection of materials,

4. Explain how would use et /cast a dierert typ of material in each of
3 lessons in their TA/ST classroom. (total of 3). 51



V. TEACHING STRATEGIES

Appendix C (2)

Explains what a teaching strategy is and states a rationale underlling
concept.

2, Identifies at least six teaching strate2les he could use in Student
Teaching.

3. Describes the use of at least thme teaching strategies in his Student
Teaching.

4 Uses each of those three tsacl,n9, strategies in a teaching lessen.

VI. LEARN1KG ACTIVITIES

I. Explains what a learning actkvity is.

2. Lists at least RS learning activities he could ust:, during Stuant Teaching.

. Explains how to use at least 5 leegning activities in each curriculum area

4. Uses at least 3 of these learning activities in a to thing lesson.

VII. EVALUATION

Explains what eValuntion involves end lists kinds of evaluAtion wocesses.

20 Prepares objective and subjective "evaluation items" in $S, MA, Math for
use both during and at end of 5trieds of Instruction.

a

Q. 52
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January 14, 1970

ME:40. TO STEP-TTT Staff

PROM: Norman Wail an, Coordinator, T P.

SUBJECT: Working Paper STEP-TTT

Appendix P f.:1)

her seems to be considerable agreement on the part of the STEP-TTT staff that
the time has come to develop a clesI statement of STEP-77T philosophy and program.
As I understand it, this is to be one of the main activities of the TTT Seminar in
the ceming months. This paper is offered as a place to start, it represents nothing
more than an attempt to articulate my own perceptions of what STEP is all about. X

am going to try to do this within the following framework. It seems to me important,
first, to try to spell out the hind of influence which we believe schools should
ideally' have on the children who pass through them. Second, it seems to me important
to try' to spell out the hind of conditions within the school and classroom that we
think are likely to hriug about such an infIuonee. Third, it s:eems 1:o me important to
try to spell out whore we are the plesent time, what kinds sf olasroom ._C exist,
what kind of classrooms we ,ere working in, what the program ,:.cnsists of at the present
time. '4!ourth, and probably most difficult, we, shoule4 try to india3te the kind
steps that we think need to be taken to got from where we are now to the. kind of
classroom and school conditions that we would like to see.

1. The cc1,0117Ces 4-bp &aim the in trying to wrestRe
""

with this one is that it is us?;;Llly qvolte ecsy for groups to ;141. ee on vo:ry general
statements of influences which the s::hobl should ilavg, such a Promotin reading
shills and a positive zf conllept, but the tali& of elelling these out in sfficiently
behavioral terms that one can,ell, whether various 73eop10 are talking about the same
thing is a long and laborious one, I'm not sure how much time we ought to spend
wrestling with this, bul. I would. suggest that wa might take z a,opk, 5.2o exmple, at
the objectives of the Taba curricutom as a place to start. Fm, e-xavple of the kind
of difficulty that is oncountored portains to that of a iYositivo es7.±. concept. There
are a couple of studies, in addition to our awn, UMCh f;...n.diece that Mack pupils
either segregated or desegregated settings tend to answer questennaires in a direc-
tion that would indicate they have a very positire cen,cept of thomseives, in
academic aress where objectively they perform poorly. Yet th'js is in direct contrast
with much of the Ii nature whin eYpresses the view that the iFresent schools prompto
a negatiiie self concept on the part of Black children. The As to determine
what we consider to he evidence of e.ttaiiement of positive sel

My own new is that STEP-TTT is in general committed to e of school ergerience
which will promote uot only acquisition of basic :7..15 reading,

writing, and, arithmetic, but in addition, at least !ons, of what are referraL to as
thinking skills, teatainly cortain attitudes such as taring ocrsniess to law'?
experience, ate. The mention of decentering, however, canoes me to raise another
qustion, and that is whether we. do in fact wish promo*;.:e on. the part of c;,j.I.iou
tRis particular attitu& e:t the present time. H thiffi: it's very diff:.moult for anyone
to disagree with this attitude or characteristo as desirable per :0 f,deeenterin
meaning essentially the ability to move outside oneself w:Ld attempt to 1-:,erceive 'the
world and events as other individuals might perceive thca). howel,o.k.

I suspect that at least some of the MDTO militant. f Bla c p.z.e.g.tf,; would arue
that any attempt to inculcate c):' promote such an attitude is ossentiallyithetical
to Black progress--since e: the present time the need is to develop in Black
children both the competencies an.i the willingness Hgla against oppressive forc,s
in the society and not, for example-, to see the point of v:;.0-t..r the f--1.3rsi-e-on --
how do we feel about this?
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2. Co-,..iisnsthip.twowoucUiketose_±n2!,11:hools., wou/6 schp
V3';C.;: thn manx,:,r ak:lYwatd by thfa act radLc,..,a Qn:

.srf.-.) es Paill Jo3.-!n. jolt, eicco Thio hiems Xn gonel7E2

..je to sc., .,1N. where ldrom

as ri C mult7n0.

the tno ft0.ults, whorte zmk4 plann.Ing is In...al,,eced

t>) that 1-cwt.eve alon the .1.1e 1.77/.U-Af2.

bo vAloir'e the !:edng

that a 1.:.)rea.6.:1,j. to .to w.:lintako

Yn have) nf.,1

iY0-2)., that

a.ead :2AN: Litat)
c7.:A'21(:17:ou R2-,

X air

on rfoLian
c.r2

in fa:1:y:: sitatir..) in '1..to.ve L. great

,7_-:4! the eT. inducti. acw,:aa:.7.11 to

the w.7...reme

ar.:ren.e.1). At the same ti.me, I am 17.ot. te T,y cwn

ac;nt dive),..gent thinking. It oeem tv.me that
most classractis tce opprtuhity forhids to 2ree-whee1 Th! yet 5. Ilave

the; to the nwroKy f!antasy exp13rfF:tion Gf new assccatiow.6.

it the.t stuAnnts pi''--; in
ti) the±y at

:_.1.reas such Stwd.fes. PerhEps, he-,4ever, to o: gr.4.1atc.r

oK5hasis er assoc:i.7).tion expo...eiience such as th.D6i.!.:

1)y 7 i,...--,

logic.. am rc-t T thei pc.:1.,tnt. It stA.7.21

my ir....-..tention that too can managr to get .2rom P. to 5 .1,:e.near segunce

z-...al. '.. ethers ,1 fl a tening U3
Ln ad(:).it-:i.ein tyo..e sesuentiaa logie, chiSN2er.a3.so neod ex.per.ieneeopi; and probicr;m solving oftn :::-.;:vi.ra,::teried as

inizht or configational, to what extent does thi:::) dr2:ouphasi on

hc_2,.. only recent..=.y begun to m7.:.?,;.?. ::0.f on

widespTead scaTi.se 001r:riCUD.Ifa.

With y..-egara te of di13if.71e, interpersonal roIatieTil,,, t Mqa
seen cIassxoms and in wus 'Alen come caose to what we.Y.6

as ie.a., For exam-oao, oc.noes in thero is no policing by adults.;
ehiX.J..!...en are f.r.er...! 1.1ave wh&::.eior they wish_ tho schcioL

dwimsie11es o15 the at 1-..eces51 atd. at aher times; an,3. C.;-!.ere is p..fo-

cleminontly an Eomong ehil6ran. as wen as 4R.,5.0.to

was also W.:A.y. im.ry.-...oss'nd by ,aTle classroom which have cbse-..,..ToJ exter,siv(!dy in

which the chilth'en me.ster)d the principles .of a "'a. .. .L a
a ,:.cting a

hear.ng varions majority e(ecision witk sm.bsnci).ke..:;t attontiK:21 te tha

needs of minerities;) t1211 any adult group I have over 6bs..i.m!.lied --thi. was
sixth w:smde eassroom, Cs Of the most effect:17e ia.:.ces 5. have
of two teachoi:s team .7:.(:-!;:f..ahin abe!mt 60 children in which they inity
the lyxies to found ;!:.2..i:darf which they 'played the

the (.....-Lild.ren to begin rascussing of persnnal meanins this hac -. La::

them. It was my view that the folloWing discussion which went OD 0':1"'T an hour,

elicited an amazing variet-/ 1J .`,-1 highly personalized, interesting, sd 7123.uab'1..e

2YOM childrenand inte:::,:Ictien among the children..
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These are only CUY.3 ef he classroom and school conditions which seem to mo optimal
aad they are in great cast with most of what I £eIL iuner-city classroom
I see, for the most part, very few eppertonites given to children for practice in
either convergent thinking skills or divergent activities see th whole function
of interpersonal relations 3n0 discipline handled by. and large in a police fcmhion;
I see what appears to oe to be a high thg:cee of antagonism, both pupil to pupil and
pupil to adult; I see yr:2:y little attention given to the whole realm of interpersonal
relations, attitudos, etc. It also soems to me important that a conerted emphasis
be placed somewhere im the Curricu..!um on ti-2:t whole a-i:es of afetire concerns,
attitudes, etc.

3. flare we aretjiresent. It seems to me that if we have .;nry- ov:Ch conception of:
the foregoing as ;le ideal school setting and the Rind of change that w,m wish to
work toward, that o must admit that STEP-TIT has not progressed very far. r think

many of our gradv.tes woud have a description of the ideal school wet too dissimil'ir
from the aspects that I have previously mentioned. Y. seriously Chaubt, however,
whether they have acquir:F.d the experiencez which would enable thom t-J successfully
conduct ouch a classroom in even the easiest teaching situation and clearly for the
most part they are inca-pnble of doing this in the present inner-e±ty classroom. At

the present time, it seems to be oar assessment that the reason they can t move towaT
the kind of classroom that we would like co see is basically that they 7.ack coytau
basic teaching skills which are urerequisite. Ome of these seems clearly to relate
to disciplinc in that we have been increasingly insisting 1-.:1;3t 014r teachers must be

willing to become authoritative in the sense of statimg clearcu ralos on cendact
end tolerating no vic0,ations, Does this mean in fact, as w,:-; sec tf: 4;J.yn..c;, that

it is not possible to give oginning teachers other kinds of ::oola with which to
overcome the discipline Tsoblem, such as creating better learning :s!),:DO3'fi.C5P.. It

seems to me that the present goals wh5.ch we have for oar pweservice students
essentially geaxd to getti them to a point where thef can maintain adequto class-
room discipline, where they can at least begin activities for stodents which we thi?lk
have good potential for developing basic skills, 1N:ading, arithmetc, etc., and in
addition, hope that we have introduced them to enough of the newer devolopment:.7 in
Curriculum that they may eventually use them and begin to move .their own classToomy,
and others at least somewhat in our ideal diTection. With rzgard to the supurvisi
teachers that we woxI with, it seams to me that we focus primarly on th
introducing them to innovations which are certainly substanilial departwo *...'em much

of what most of them are doing at this time in the hopes that once aga.),n, this wil:
affect choir own teaching. and that of others in the schools.

4. Stens to be taken. As difficult as the other points are to grapple with, I
suspect That this is the one that is hitting us the hardest at the present time,
I think we are individually and collectively in conflict around what we would iLke
to see going on in the schcoRs--wh2t we would like to see operienzed. teachers and
STEP-TTT teachers doings, and what on the one hand they are able to do, and whet
in the schools in which they will be teaching. I am not IS07!:; that. w, have Wi:XY: theug

through some of these conflicts and the position we take in respect to then.. For
example, suppose that we wanted to set up as a possible goal for innery schools
something like the infant Schools program in. England (which I f:Yr one would like CO
know a good deal More Fibout) or as an alternative, the iziud of program which appears
to be in effect at the Old Mill School in Hill Valley, Is there any point in even
introducing preservice students to sUch programs if it is our opinion, as it is mine,
that it is virtually impossible for an individual teacher or even several teachers
to move in that direction, without substantial hel. These dopartis.'es it seems to me
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sa-1-?..aci;Iy radical as to rev_iTe at the very IcasI an entire scheol boil th
to adop'; such a. CarTcl/i3,1D1 ayprsach- If this is onli:Re'ly, why glye our preservice
people Imre thari a %Tta.y brie oneosure to such des. Do the pble advantagies
of expandng their conceptions. of Yhat mtght :ii ton; encountered
Ae,-!. they find the:7 oan't put ideas ft)to

vihat kincF3 changqs ave 'eany trying to bring about with. ot superv.2,eng
C;.t1t3T3CT teacher;? 'tt Y:tQT.4-3 we seem to be adopting tbe position that the

defect n the teaching of slz.ch teachers 13 lack of ski 11. and kneledge in
heni!.. the om.phasis 73m such things C5 Talba Soiai, the

wcrshop, a,a ;c:? :1'c least ,:t7.2e altern,atiYe

that the ma...02 to na=r1 in thsc toaahers is in the attitinal
c!lc Uc ncivtttes as leg-torm sensitivity traning might b3 1ac!:ed .

could. :::es on these ).:,.;sues Y. think we might be able to avoid
oll too I.-!oqueut sess:ions ovo.k phi.:.osophiczal

mole rIs: tn

Ave 0L, er.pls.nnig es opposed to tetichex-st.adent 1.1Y.F.snning, because
the "(..et" e.7.' as the way fea..sibIe apprsneh to tin for at

;Ie c:ceeDt ctynditicvs lack of adecpte
oyt Jo ylo f,uv,h te change them?

Dow we articeAate the -.;ecossity wo.;:.-kIng with principals an dIstrict r.ersynne.
while attempting to thane themsid the system?

How do we help our studens see the mcossity for startng where th.ings
school, admiastraters--znf.:: moving .t,; where 'we want to be?

How aro we helping students deal with t2teir cmflicts animd authD2.i.ty?

Wat
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Apnandk: 2 (6)

CfEY1F, in
SeC;

deal TI:lth. ITost
1;01.:o nuY:t

5:4i0
Win I:I::

salc,ct thc-; 0 1U0 thr.t
goTI 1AE. theEvuet ijAc:as with &:rae.1.A:3n

1.0s-,11t ODAFplaming,
.)),Rd

and

Ti1:31-yoxth

Tr.Alne
Yallen
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Fobruary 13, 1970

MEMO TO: Curriculum Staff

FROM: Paulette Grigsby, Community Worker

SUBJECT: A Special Breed of Teachers

Appendix F(7)

STEP's Final Report, September 1968 - August 1969, pp. 21-22, clearly identifies
some of the feelings of the community workers. We feel that if some of their
ideas had been acted upon, then there would be no need fur a repetition foe this
present feedback.

As community workers, our job is to interpret the program to parents and
concerned educational groups. STEP's job is fully preparing a special breed of
teachers, supposedly. Before we interpret the program, there are many questions
which must be answered and soon. We are not going to sell the community "a pig
In a poke."

Our concerns are dealing with the PYros.ana SYT's perfcirmance in the classroom
with the inner-city children. Some SYTs are still not able to teach because of
their lack of discipline. We find that some are spending most of their time trying
to get, the children to settle down. STEP has a revolutionary type teacher, but
it's very hard for them to divorce themselves from their sympathies for the injus-
tices of the minority pupils, so what happens is--when the,teacher wants to disci-
pline the child, he can't handle it. He's gone in there as a Big Brother, and
now Must act as a disciplinarian. This is very confusing to the children.

In the SCT seminar, a teacher asked the question, "What kind of students are
recruited for STEP? My experience with STEP students is that they feel unle3s
they are being creative in all or most of their lessons, they haven't accompaisheA
anythingthis is so unrealistic." The Instructor's response was something ake,
"You must understand that these students are not satisfied with present methods
of teaching innerecity students." Even though this may be a valid statement, we
feel that they haven't been able to, come up with any alternatives and they eventually
end'up accepting the traditional ways of disciplining kids.

STEP teachers feel that if they have to discipline the traditional way, they are
compromising their beliefs and not wanting to, they end up leaving the schools:
afterdoout two years. The demands made on them for not being traditional minded
come from administrators, parents, and the teachers who adhere to traditional
methods. The parents don't understand what the innovative teacher is attempting
to do. In the final analysis, the children who are permitted freedom to do their
own thing, end up with no noticeable gain because they are placed and taught by
other non-STEP Grads by traditional methods.

cc: Bixler
Titsworth
Moore
Ttwnsel
Wallen

PG/at
2/13/70
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Appendix G (1)

"n"? 11ft.a371.,N,C, -4 PFMUARY X!:)70: 6 FEB, REVISRON

A rifINE;! Cia5rom Environme-At,

- pqm.-slons

Atten,Wv: a:ctrities"
NoT4

S4ttgg fy:.m wannemen
Conveai://, a rntAvIRel mankez.

Spv51Mg ?-KlAievei in

QuvsMbnin tvf.,ch6z )cman.T.

vdth, :;:ay

o (1,fer th;Av
SAy7Ing:

$a2htin, thaasnging, r"lionreing
St-oxtieig to nght - sto? hostility, dAal with it .21 different way

BriTaging frTqR en-TATonliwnt,

wates 4021.ts shiving obvirms
T3g7.1ts list=Ing to c.4hWTen
Tovxixirs fsAking infvmally chlMren
Teoz.hors .rii2dron agtint lunch togeth:w

Chmnenp.in oth:r,:= me Itachor vio10,Sng processoo
Having a pzry
Children my; OtAl interest g,:mter;;

HoWng rihil6 when cr::rnA,
Children toughing emh
Tescher huv;s

ki Rebert,,s,s,of.Chrol,!
Lots of ont:loel
WA:agar chAifiren teachAng chileirem

ChiltIren tv=her tahking about citvrent issues at graetelage level, such as pollutifi,n
Teachers sharing with each other
Taat,:ther, lsmih, cry

Teacher pimning 'with 0.1ildren.
Boys boin aisehienvz without being 7Junisha:1
Studont ovexnxent h ori.i:y r;,)DpbnAbility to earry ,zut deasicns
Making ynitive staMimts sbout othel,:e ft.A c)1.6ss

ChiRdren admit thoy don't urldostand and then they df., it eccapt gnything o not
pnx:eed until teach6r has mgdo them undorstmd
A aill - animas access
Plants, vocks, animglz
TV. in every room
Listening centg:r in every room
Mural.o on lls

MovefaAe walls
?ond accensible
Smelling aromas throughout school,
Heaping each other
BTinging perenZ.si to sc:huol

All the children singing together
Working together in .gyoups
-Children break up neighborhood groups & mix togethex
Teethor Fa students jointly working on projects
Old students teaching younger students
Kids making mistakes without being punished
No usual awards for competitive activity Et.00phies, etc.)
Celebrating human differences
Making pove stements ibo each other

Parents, teacher 4 studemts 1,11 groups
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Appendix C (2)

rdds playing games
Bone coalectial
Tool kit avIloclibly
Dread bvic, a :..ultum2. - kM's wmerierxev unique

i: ct c.ultur6

Having .s tvgnher
cz!.TUr in every

Sch*ol with windows

individua2 children saying thinms they want & other kid$ helping them get it
Rizking theurzlves f iotal they T.alne

Kids walking s?mund classroom
Evidenot; Qj.;Y urgagmtx 4m. in gAtu4s...om vctivities

Kids have ,r)ot e asnpi,a

Rap sest;iml auoug children, with OT 1:416:mmt teathe4r

Children cgn clip teacvqers at thm
Tenchv;re kAntly ot p rules
Children W;ing euict wAthout 'heng pt "on
Dancing t4T,ethor
Sheletcal in emh rimy
Activitiw to chmi.Mi 61ggression, 011041 fight
Asking cimzztions
Sitting ,z1.57: listzning to teathor whea sho nsk:; then to
Whon want to, going to t special t,orm.61. -zetlm - pFivctay Once

Cstting a ffruit or 11:414ang cup othor flyA when want
Movi,ng Frf,,aly in the ram at will
Being. alons in room without undue notif, being .;Lid
lloading to each otha,r
Placa to c whon upsot Rad csn elms - pinchivz btT
sTakin ,r;ar of tho rglm thomseY.ves
LooLing ollt windows CoZ vhiel Vyts)
Vaning areolan tha clelssrcom listeniv,g

:1V,c;rimgers wh, =we schoot
Viw:Int iv. a wevling re=
Children Eave joh5 in :ichool., idke opevning AV
Pleco to
Children yrite what they mot nowLvap2 writinF, poems
Celeblmting seKlIsimal wents
Parents, tehers, stud:5nts working in groups
1;acorating q. designing own rm.m envirmiaent
tide playing gams having fm
Kids sayivt, "V/ike to gfiR6 to scheolP
Kids bringing their parents to school
Drawing kit in etch roma

ITEms: Learning Activities

Listening to & writing a delniptioA of what they heard
Actively involwad in numhor of intei:,.iNst tenters lookin% at books
Writing down description o what they oxe doing
Studying quietly
Hmadiing animals
Researching something they want to find out about
Going to library en their own
Classifying things
Summarizing verbally
Reading
Forming & validating hypothese:
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C7:J2 5 - U li.terss contin7,anM

WT:;A.ing A;iebly

Describing thoir drmms
Sharing tite,:ir

Writiwg thoir droams
Drawing pictuz-a c hzt is :inptvnt t. thom
P'eintng
Spenfi.ng w)Td don'c: hnm,.

Listening to zusic 60rioing tehat m,mm to them
Hamering
All ages building gvf:=house
Chndt,on f,; tey,cher taking abomt curreAt lssttes at grLde/ego level, such as pollution
Teaehers zezpond when child vmkes mistukes
Teachers 13 ipistakIss et; lea.vig expedences
Chi using Zi:ichon
Taking pi:Itses oncit another

Cbservfmellefrolled" "ucontrolled" copiditbno
Teacher Panning with children
Child elate hoo and school
Childwon ..1.7ait they don't uaerstanl ov.141 then they do not accept mnythAng or act
proceed urrtil teacher has made them mlj:erstand
A small zoo a4:,cevsnae
Using greenhouse
Plants, rocks, antmal
Design, ',take 3aodel digfeverA types rJ.: cinhing
Make use ininting
Writing olm song
Mmking leurning mat,wia;s
Making mowicm
Murals on 1,1,t1:.s

Children 0.U:titingqishig betueen fa value judgments
Children Lliscss =two of ',tuttl, beauty v2ality
Livng geolva5::hy - exOsTv;:lan $ sequeatioT. use of gnogrThy
Making own bcoks, wriing 7f1. uongs
Tmking piotures, making film
Kids playng onw
P4romd haf,c cI cultural exchnge - kAs exchange out-wZsche4A experiences waive

to then own culturq:,
Teaching about hnros
Children doing 'magic tricks
Writing music and pf:.Porming it with instrnments they have made
Dancing together
Exchanging lettsrs with pen pals
Formulating warranted generalisations from various piocos of evidenc:e
Making all kids of far ot.M associatisns t checking their implications like "Mat

if it rained dai.7ies?"

Writing StOYi*S evout actuaa th7ings & then fantasiming $ making content
Making value judgmen1.5 ff tuning abovt implications of val,,42 judgments
Asking questiens
Reading to each othw:
Weaving in a weaving room
Children have j*bs in school, liLe operating AV
Children write what they want - newsppper writing, editorials, poems
Communicating in Morse Code with the apparatus they have built
Decorating & designing own room environment
Make value jvidgments - discusa the implicat.oiu

Appondix C (3)
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(P. 4. - C

C ITEMS: ACTAVitir.13 Outside the ClawIresn, including Parent Involvement

working outside tN4 chassroom, e.g. in halls
Walking around han without permission
Working in a arden
Going to ;by on thor own
Teachers P children eating lunch together
Teacher t.,e2, pupils awIly from 'ouilding

Evide= .F:3I-r4)lated work done at home
htxl YlE'Zilttg bud wit:11 cymbals

Lots oE adults 5.2 ;71 out *f school
All ages Iwildin5: E;VOCIthC-,:iSre.

Holding schol celobrains like kite-aying
Children v;:sing kitchen

Student goverament has authority& responsibility to tarry out decisions
Taking frnquent 5iaid veips
Overnight e; weekends
Teachers teach outside
Smelling armas throughc,ut stel.00l
Bringing parents t se,,,:iool

Children responsible nr conducting thmselles on yards (playground) without
teacher supervisors,

Chi,iren break neithborhood groups min togoher
Older students ttoeiling yomger studenc:s
School celebrations
School banners
School motto
Major decision-making plie decided by teachers, parents, admininstration & students
Celebrating human diffon=os
Parents, -acher & stuent in groups

Frequent field trips
Segmert of ccnmunity ':vorking in :chools
Counseling ,LtenteT in every :;chool

Kids have hiz:ot e nazi

Chil dren tan call teachers at home
All 'Ats in community coming ta school and working with children
Lihnry in school
Changing eAibitg, - school reaseulr
Exchanging /totters with pen plh.is

Spa/ outside activity 846 last once a week
Have free physical exam bre beginning school year
Greeting strangers who come into school
Children have jobs in .4;chool, like operating AV

home the second day they're absent
Teacher visits homes & becomes active in community
Playing on the grass on T:mhcol grumds
Celebrating seasonal events
Parents, teachers, students klorking in grouos
Kids bringing their parents to school
Parents in neighborhood contributing to school

Appendix G (4)

cc: BiNler
Moore
Titswsorth

Townsei
Wallon

Curriculum Staff :Jo
2/6/70
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AppeildiE H

SUBJECT: Whalz. We'vo E'op.e re'Te GAng Mt,le LiTle ; Tasks)

Doc.embr

ITT Sub- up

ST Sub-group
ffs dent;

Jtin-Feb
C002.0,

STEPATT
merbgres ifti
id3ci &y

Feb, 2-6

STvP-TIT CUT-
Ticalum Staff'

Feb. 13 16

lc .

1/W70

Ieentiftc ccpneit TTT

Next tznk, by Pab, listablish sequeneo
fov i-aAvi:rutt:Ion

I51.1:? iecf: COT:p07).tS. Of ST iV't:;:.tt`ticttion

Next tosk, en Feb. Y':".1: soluellee
TespcmsibAities of itTmt.iml

identifitio of 114.at 116.1'd like tu,
how we 30* SU?

tash,by p!mdol5iting pont ,AT view
of IiaBP-TT staff TO: ev,Ilst, sthml,
leaTnivq, c.olmaultity, male, otc_

Listed, grouped uEd labedci. mAat Uko Sc.:e 5:A a

S chvor

Ne:1-t tvsk, by Pb. 13: QbvIertull des,zTiptim
mtvlve of the items All each gvmp

tvi af.STEILTTT dc.:17,cTiptl.t

qf o iL1 STEP-TT 1.97t?,71
prouva

Ni; tasL, reb. 13: "idiviifAaatfa IWZ,VnIM
it); TaRk oTdeT o 0:icYiris for297-71

Usin inf6rnztion naff po:Ints if pripties,
ICcmparientS,-vossibRe 1?".'evigoz af

the CoileEe-Distrieg, comnittcq- wi'A1 2 YG'!,11Sild

p7olgmal.fc:? 1970-71 as s.wholo colicapWal scheite;!
specific coppomoyits dotai:Wt1 in .c.t.A,,Aticu othtir
ane the whole STRP-T7 starf will
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APPENDIX. I (1)

The Coordinator of San Francisco Unified School District participated in training at
a . vIts and pron. ded a particular in o ationt.l liaison servic e between STEP-TTT
components and the District psrsonnel and schools.

A. Distriet

Worked on tasks involving personnel 2TOM both TTT and District:

a. Selection of schools for research, TC, TT, T, and pupil testing
b. Procedures for personnel hiring of TC
c. Procedures for selecting 77T school
d. Procedures for STEP-TIT bus on field trips
e. Procedures for selecting TTT school for 70-71

2. Informed the District about STEP-TTT

a. Problems in T 1 7T schools
b. Newsletter contribution and circulation
c. STEP-TTT organization to T and TT Principals
d. STEPOS (observation schedule) to District schools (Principals, faculty

meetings, special workshops)
e. District News/etter

W. STEP-77T

1. WI'

a. STEP-TTT Newsletter..'
h0 Information about, District, materials, strutture, programs
c. Position paper
a. General Curriculum guides
e. ALC - British Primary School session
f. Media workshop...

,g Team planning'
h.. Integrated Day :seminar, Atherton

;i. Cognitive teaching strategy, Berkeley
j. ESEA.ComMunication skills workshop, San FrancisCe

TTT conference, Phoenix, Arizona
.1. Subordination ofTeaching to Learning, Caleb.Gatiegno, TTT Center
M.Complex. conference
n. Evaluation of FYT

.o. Demonst7mtion of Taba strategies.
p. Development of ALC.Proposal.
4.. Development of Exploratorium project
r. Team development of point of view TO: teach er eaucation 1 1 schools

s. Supervision. of TC and 2 FYT

2, TT

a. SCT seminar and Conferences
b. Principal conferences

70



3. T

aGoeboard work:a/Op
b.. 2 PYT's, materials, evaluation, /iaison

TC

a.- Supervision and evaluation
b. Seminar session on personnel practides

C011eAct

Elementary Education Departmental Meetings
2, Curriculum Committee Meetings

Comvlex Conference

D. Commuaty

APPENDIX X (2)

Guidolloaes 2or Community iz.epresentatives

2. CompRex meetings
3. General Education (class planning)
4; Development of Newsletter format

E. Flea*.

1, Western Addition Festival
2. Media workshop concept

The Coordinator of Teacher Education participa,od in development, implementation,
and evaluation of training at all levels as well as coordinating curriculvm activities
Of the training "ladder" vertically and horitontalay. Coordination meant the COMirtlilL-
cation of information arrangements for training conferences,.the establishment of
'facilitating procedures, the supervision e the calendar of activities, the supervision
of the implementation of decisions and follow-through of tralning, and the developMent
of on-the-job management skills.

A. TIT

4
adt...L.V.V165.E.SZ Co7:4 auLummaLLust cravugn Ranot , calendars, hulletilizs,
announcements

2. Conceptualizing sequence of instruction
Ono-to-ono on-the-job training

4. Selecting of staff tasks and establishing of procedures for achievement
S. Reorganizing of operational str%cturo of TTT to meet ideal of parity in

team (subcommittees, component responsibility)
6. Identifying muitile channels and audiences for maximizing training efforts

go rr

a. Helping to plan seminar :',:ormat and sequence
2. Selliciting TT concerns to guide the TC and TTT training
3. Infouing TT's of TC, T and TTT training

Conductilag 4 sessions of seminar An specific supervisory training in
to community, evaluation, and vldco relations with TC.

relation



C. T

Appendix I (3)

2. Coordinating end distributing 1969 summer contract materials to PYT
2. Helping to plan PYT objectives and format
S. Helping TTT instructors use TES and classroom observation to guide their

NT more effectively
4, Observing, cmseling, and evaluating 4 T (YTs) in two schools
S. Arranging for involvement of PYT in afternoon or Saturday sessions in

Reading We&shop, aploTatoTium, PVT Ss miner, Media Workshop

D. It

L. Observing each TC twice and conferring about concerns with Tre instructor
and TT

2- Communication among S instructor* and staff so that instruction is reinforced
and implemented in the classraam. .

E. Professional Contact Beyond 17T

Coordination of equipment, pi ace, format, presentations e:
ASCD Conference - TTT Center
NE Youth Conference - ITT Center
Schools for the Future - m Center
Visitors

F. Media*s.
Encouraging, coordinating, and assisting systematic and creative use of

photography and video for self-analysis, performance evaluation, classroom
teaching and training.

G. Col/TRE

Elementary Educatlon Departmental Meet.ings, Cufriculum Committee Meetings,
Elementary Education candidate screening.

. Community.

Helping to define 2970-72 roles in closer relation to TIT schools and staff,

I. DistrictWaitisa.f.ara

Conferring with Principals, District Curricultmn DiTOCtOT0

J. Evaluation

Scheriuling and collecting evaluations from 7C, TT, TTT; and arranging for
treininz in interpretation of STEPOS (observation schedule).
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...Appendix 1

-STEPH1TT-
Burns/Kofsky,

Math WerAshop.

12/11/69

-Geobcard Sequence:

1,zt day: B.O. - Given.wn explanation and demonstration of how to make a geoboard
& an instruction diagram, all the children are to make geoboards
out of the word & nails provided.

2nd day. B.O. - Given their freshly made geoboards and 10 rubberbands, the children
. _

are to explore t play with the geoboard,

This B.O. is preceded by rules on Tubber bands.

Sequence:

1. Make the prettiest design with the 10 rubber bands.
2. (Given a sheet of paper with geoboard markings on it) try

to duplicate your design on the paper with crayone or colored
pencils. (These designs will be displayed in the room).

3. Make another design you like,
4, Duplicate this design if you want to save it if not make

another design you like.

3rd day: B.O. - Given free play with the geoboards & further :!nstruction, the
children are to make geometric shapes. (? Just squares & ax,?)

I. Take one rubber band. Make the smallest figure you cu
which touches 4 nails,

2. What does that shape look like?
3. Make another snape that looks like the first one
4 Make a shape that touches three nails.
S. Make another shape that looks like it.
6. What kind of a shape is it?

4th day: B4O. - Given the preceding 3 days' work & a previous acquiantance with
squares and rectangles, the children are to make squares and
rectangles.

1. Make a square that encloses 2 nails on each 'side.
2. Make the biggest square you can,
3. Make the smallest square,
4, What is the area of the square you made?

(How rae they to know what area is all about?)
5. Make the smallest rectangle you can make.
6. Make the largest,
7 What is the area of this rectangle?

5th day: B.0, -Given the preceding 4 days' work and a previous acquaintance
with triangles, the children are to make triegios.

1. Make the smalIestiriangle you can
2, Make the largest.
S. Make a right triangle.
4. Make a triangle whose sides are equal.

Make a triangleiwhose .sides are unequal.

Supervisor's comments: Good overall: structure, but you need lots_ "sore activities
more carefully sequenced.

SKAMB:ic
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SEMINAR FOR SUPERVISING CLASSROOM TEACHERS (SCT)

Emphases for the Spring SemeStele 1979

Appendix L

D. Jack R. Frapnkel
Instructor.

2/28 Discussion of Student Teacher Evaluation Scale

2/25 Role -Playing (Film and Discussion)

3/4 Vriting Objectives in the Affective Domain

3/12 Strategies for Developing PEelings (Film and Discussion)

3/18 Strategies for Value A calYsis (Demonstration and Discussion)

SPRING VACATION-----------------------SPRING VACATION------------------- -- SPRIM VACATION

4/1 Strategies for Dealing With Interpersonal Conflict (Demonstration & Discussion)

4/8 Games and Simulation (Presentation and Demonstration)

4/35 Strategies for Forming Concepts - Theory (Film and Discussion)

4/22 Strategies for Forming Concepts - Practice (Film and Discussion)

4/28 Strategies for Comparing and Contrasting - Theory (ilm and/or discussion))

5/6 Strategies for Comparing and Contrasting - Practice (Examples)

5/13 Strategies for Appnying Generalizations Previously Formee (Discussion

5/20 Wrap-qp Plans for the Future



SCT SEMINAR, DEC. 0, 2969

Questions and Discussion about Student Teachers
by STEP-TTT SCT's and Coordinator, Teacher Education

Do students write lesson plans?

I. Yes. Students plan before teaching.

What to do if teacher does not like plans?

t Ask for student's objeztive and rationale.
2. Point out consequence.

Identify ways to handle consequences.
4. Offer alternatives.

Arrival?

1, One half hour before school starts.

How do 2 students work in class?

1, Succossive teaching - one per
2. One teach, otAers aid
3. All teach.
4. Ono teach, others ponfer
S. Two teach, other oyserves

E. What to do to get time fow plan'Ong and evaluating students?

1. ,Jan. - June: Will have tome and it vi.11 be required in calendar.
2. Yf two students, ore teae'ues.and oi.ne:1 is outside with teacher.

P Can students do yard duty?

1. Yes, Feb.-June.
2. Expected to participate in all activities of teachers,

selected parent conferences and community meetings.

G. Should students phone school if absent?

1. Yes, by 8:00.

Can students take over other classes in he school if necessary?

1. Until further notice, students win stay with class while
SCT takes other class.

What are January placements?

1. Scheduled soon and will be informed by Wed., Dec. 10.

J, Encourage students to ask questions; they want sPocifics-

1. Example: How teacher handles certain children.
2. Proceduivs, etc.

g. Be honest, open and actImluctant to criticize students or ash questions.

What help do students need most

I. Clarifying procedures pupils aro to fo/Iow.
2. Explaining direction.
3. Identifying practical routine, like withholding supplies until

directions given.
4. When a few pupils cling to teacher, discourage it.
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Seminar 12/3/69, 2 2) Appendix M (2)

M. Could student teachers one soMe afternoon (. 6nsa) to see other
reading groups?

1. Ye S. Work it out with students

N. Can you give other reading-type lessons.theSe'three weeks?

0.
1. Yes, if the SCT elects to do

How do students use manual?

I. Use behavioral terms,
2. Feenngs, relevance, etc,

a. Question sequence,
If in doubt about the lesson s following the manual, SCT could
ask "Why are you us.;,ng this bjective instead of manual? How?"

Any problems working with pupils?

1. Again, be honest, diyect, and point out problems you see
immediately.

2. Share helpful suggestions for mrrecting errors in control, etc.
3. Classroom procM.ures.
4. Routiros.
5, It's helpful to have a composition book at the corner of the

desk in which both SCT and ST; write suggestions, questions, etc.

What subjcts are expected to be taught?

.1< Reading/language arts will be stressed in Dec.; R/LA, SS, Math
in Jon.; all curriculum from Feb.-June.

What does "pattern practico" mean?

1. Teacher provides oral model pattern of structural or
transformational grammar and the children repeat. (Anaysis
and labaUng come later in children's development).

Ex< 1: The bird is singinq.
The dog as barking.

2: The bird is singing.
The bluebird is singing.
The blabird is singing sweetly,

3: The mother is calling loudly.
(Take out last word; first word. is it a sentehoe?)

Pattern practice can be a short lesson (5 min., etc.) within
snoth r le13son (reading, social, studies, etc,)

SUMMARY

1. Maintain open, direct, honest communication between SCT and ST
concerning problems, concerns, questions.

Supervisors will help solve tamdiate problems.

Bring concerns to SCT beminar so that if there are common concerns
they can be handled in pre-service instruction of the ST' s.



Appendix N (1)

STEP"TTT 1970
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Appendix N (2)

2-

. Wong out mutually `'rules" of :behavior.

Piagno-sing

7. Preparing for reaOrd,,,,keeping

Suting Up file inplUding multi-ethnic9 manipulative vaatial

aaquainted.:1,3Ath . so1 ool st&Xf

Relations,m:th patent's

Larnin por,..cles':
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Apptndlic N (3):

la. P1iInnl.ng yearly purriculum ra s With ohildren

13p Establihing cla8aroom

Your DatticUI0x

APB/ TB 5/14/70:



Reading/ImmELArts:

Objective

ilagnesis

mum oamcnvEs
Appendix 0 (1)

To state behavioral objectives for reading, writing, speaking, listening.
To communicate aim in micro-teaching so that peers can restate.
To rewrite behavioral objectives for developmental reading and identify

component skills.

To administer, record, interpret diagnostic surveys in visual, auditory,
oral, written perception.

To record objective description of !OA behavior.
To identify omn feelings re: observations.
To ask questions re: teaching/learning R/LA.
To Write follow-up lessons from observation.

Content-, To
To

To

To

select "relevant" affective, Cognitive, or skill content and &plain.
write, plan, and teach.$7minute lesson toward INehaviorai objective

for diagnosed children ;with evaluation measure, identifying level
of knowledge.

identify assumptions underlying readingprogram.
identify and generalip elatioassc ipsi and:psycholodcal sequence of

learning'language.

Materials To identify curricula m materials appropriate to level of
behavioral objective3 to main idea of'"unit," to pup
ehtnic urban Community.

To analyte use of ten t- teachermade-materiaIs,
patterns in ClasprooMe.

To start file of m- 1. materials, -usable' R/LA.
TO write plan, teach, and evaluate reading lesson.

children, to
ills in multi-

Teething

strOogY - To explain concept of teaching strategy in R/LA.
To identify six strategies to use in teaching R/LA.
To use 3 strategies of concept form, generalisation, and feeling in

classroom (at least in T.A. phase) and evaluate.
To describe teaching sequence for three others in longer "unit" in. ST

and explain rationale.

To oxPla5n concept of R/LA learning activity and its characteristics.
To explain five .earning activities in the four LA areas and rationale (PU)
To use at least two in actual R/LA lessons.

end language.

stzag
Activity -

Eevalustic To evaluate ;stela; use of these two with pupild,

To evaluate:pupile learning in relation to behavioral objectives with'-'
subjective:and objectiveinstruments. .

evaluate :parts of the lesson is relatienoutcome and write pOproOriateTo

To

To

follow-up. - ,.. . .,

identify Strengths and weaknesses in.Perienal teacher characteristics,
and d-plan remedy. : . .

identify `strengths and Weaknesses in partner's lesSon and style, and
state *mstructive suggestions for iMprovement.
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Appendix 0 (2)

Social Studies:

Given :vet/Ions instruction, students will be able to

.0 distinguish overal goals (course, unit) from instructional objectives (lessen);

.. distinguish between implicit and explicit statements of Instructional objectives;
state the category labels for four commonly Used categories of objectives (knowledge;
thinking; attitudes, feelings, and values; and social and academic skills), and
write an explicit statement of an instructional objective in each category;

.0 explain what i3 meant by the concept "rationale," and write a rationale for a parti-
cular explicit statoment of an Instructional objective considered important;

.. distinguish between facts, concepts, and genelinations, and identify examples of
each;

.. distinguish among several different typos o questions (factual, descriptive,
explanatory, judgmental) commonly used in social studies instruction, and prepare
in writing at least two examples of each question;

.. distinguish among intake, organizational, and expressive learning activities, and
prepare in writing, m lemming activity sequence involving all three types of
activities;

.. describe the steps (in order) involved in four commonly used teaching strategies (two
in the cognitive domain and two in the affective amain), and prepare in writing a
sample lesson organised around one of these strategios;

.. explain what is meant by the concept "teaching strategy," and give at least six
examples of such strategies;

.. prepare h writing a sample lesson plan (following a model presentod earlier) which
included the 2Wilowing:

e) instructional objective (stated explicil.ly)
b) rationale for this objective
c) materials and equipment needed
d) procedures to be followed
e) alternatives to such procedures
2) suggestions for future follow-up

e lain what is meant by the concept "evaluation," state tt least four commonly
used sources in tests and measurement that might be used It the propmration of
evaluation items, and write at least five examples of t,041 itt,mg designed to assess

how well students have achieved a desired instructional otjective

Math

'Students will develop a poSitive, end hopefully joyful, attitude towards matl, so that
they will be capable of giving the children in their classes,the oepottunity experit.,;

encing the joy of learning.

Students will become confident in their ability to attack and solve mathematical
problems so that they will be able to transfer this confidence to their childron

Students will understand the scope and sequence of the math curriculum so that they
:will be able to develop "appropriate" learning activities for their classrooms.,

4iudenta will become teachers who are participants rather 'than spectaters in tie. 7

letrani eicperience sr® that they are able to CrOate the nteesidry environment En
he Chu dren mai, als6 beepire Participants.

.

Students will become teachers who will possess a variety of means by which they can
tevaivatetthe degree to Which mathematical learninga have taken place in their classroom.
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Appendix Q

Marilyn Burns
Sujenna Kofsky

OBJECTIVES: Students should identify the reasons for ample counting and
readiness experiences for primary children.

Students should prepare at least six different counting
experiences for the class involving manipulative materials.

Given the micro-teaching of Wirtx,s Operations With Whole
Numbers

9
students should be able to identify the mathemati-

al operations involved.

MATERIALS: Primary books from Mollie Clarke series (Great Britain).
Operations With Whole Numbers. Ditto of "Mathematics in
the Kindergarten." Ditto of "Suggestions for Number Readi-
ness Experiences."

ACTIVITIES: (1) Micro-teaching of counting experience done by Sujenna
and Marilyn.

(2) Students write at least six counting experiences on
3" x 5" cards.

Three students micro-teach counting experiences.

Discussion of counting and readineSs with- emphasis:
on diagnosis (How do you knew if-:your students can
count?)...n

(5) Micro-teaching by Marilyn of erations With Whole
Numbers.

(6) Discussion of overall primary math including framework
of new text, other vehicles for teaching text (Rodso
Dienes Wood, Number Line).

Given, inventory sheets for Usk cards, collect items listed.



Appendix R

Generic Curriculum Class Assignment for "Ovarounity Experiences."

During the nOt :B weeks you /EM to seileduze for yourself the "ciAlitIndrir: Experiences"T
described below: These are to be cempleted by Thureday, December 11, 1969. :1 suggest
One a week., buts yon are 'zesponSible for the scheduling. DO NOT LET THEN RIDE!

After each of these ex.periences-Yeu are to write a reaction paper. Please do this
immediately following the experience and then go hack to What you have 'written in
24 hOUrs and add additional cements, thoughts,. ideas. .The focus of the paper is
to be what ma go through, to attenpt to describe tho impact. for You, and what you
think are the implications for the classroom, the children, the parents, and yonrself
as a teacher in process.

1.

.You are to find it Go by bus and alone. Once there,. go to Social Services and

find where the clinic for expectant mother% is located.. You are to go between ..
the hours of 12 and S P.M: Monday through Friday and ataY:no less than two hours..
You may take no reading er Writing material. Please Sense, watch, experience ,all

that Is going on around you.

Locate. Spend no less, than an hour between the hours of 10 p.m. and 1 a.m. on a
Friday, Saturday, or '.Sunday night. What are implications for you as teacher?

,HaIl Of Justice "The only.Justice is found in thf -- L. Bruce

ti.; Arraignment - Attend between the hours of 9-12 in the morning, spend no less
than 2 hours in the court of Judge O'Kane - 6th flOor.

. Process and Pending Trial - Dept: 22 or-/S between the hours of 9-12 noon.
Spend no less than two, hours.
Cotirt. of-Judge Fitzgerald Ames - SPend no less than two hours. Check for
location on the marquee. in the lobby. If Judge Parrish is presiding while
you are in the Hall of Justice, you ehould check out his court.

. De rtm.....smigatate

Wait in the lobby for no less than two hours. Optional apply for unemployment...

c.

"Public Assistance" Welfare

Attempt to get on Welfare. If you are unwilling to go through the process, then
spend no less than two hours in a central location of the Welfare Dept. If you
ar not going to apply, then attempt to find out what is available in terms of
Child Welfare and where, how, and who to see to obtain Food Stamps.
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STEP-TTT

San Francisco

SUGGESTED FIELD TRIPS*

'East Bay

American Conservatory Theater
Angel Island State Park
Black Man's. Art Gallery
Cable. Car Barns
China Town
Coit Tower (Telegraph Hill)
Exploratorium - Palace of Arts & Science
Fisherman's Wharf
Fort Point (Golden Gate Bridge)
Golden Gate Park:
Aquarium
De Young Museum (Conservatory of

Flowers)
De Young Museum (Science)
Hall of Flowers
Museum'of Natural History

Planetarium
Josephine Randall Junior Museum
Levi Strauss Factory (where Levi

made)
Maritime Museum
Matson Shipping Lines
More Bookstore
Museum of Black. History
Parisian Bakery
San Francisco Tour
San Francisco Zoo
Sigmond Stern Grove
Spreckles Russel Dairy (buttermilk,

ice-cream)
Nix Museum

e are

Appendix U

Chabot Ob!,ervatory, Oakland
Lawrence Hall of Science, U. of C.
Oakland Fairyland
Oakland Zoo

Peninsula

Gary's Pumpkin Farm,
Half Moon Bay (726-4929)

Golden Gate Produce Terminal,
South San Francisco

Marine World
Moss Beach Tide Flats
San Francisco International Airport
Thorton Beach
Train Ride (Southern Pacific),
San Francisco to Stanford

Other Areas

Alum Rock Park, San Jose
Cheese Factory,' Petaluma
Fort lRoss (Highway 1, North)
Fort Sutter, Satramento
jndian:Mbseum., Sacramento
JaOk London's!Home,'-SonOma
Teimluma:Clover Dairy (cottage cheese,:

bottling milk)
Soda Springs (Interstate Highway 5,

snow area).'
Sonota-1

`'Adobe:

:.General Vallejo's Home
Mission San Frandisce SOlano

State Capitol, SacraMento

ftrin County

Bolinas Bird Sanctuary
College of Marin
Fort Cronkite, Beach
Kerby Cove Beach
Nt. Tamalpais
Muir Woods
Samuel P. Taylor Park (redwoods)
San Francisco Bay Model - Sausalito
Stinson Beach

* When field trip is planned, an advance call to point of destination is
strongly recommended; in fact it will frequently eliminate the usual entry
fees.

10/13/70
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ASSIGNED RESPONSIBILITIES FOR PORMAL INSTRUCTION'

Focus'

PlAnnin,g TC concerns (small seminar) 1.

Ceatvol (total class)

(staff panel)
Small seminar

2.

Phonics (programs-materials-methods) 3.

R/LA (selmence-materials)

. Personnel - Placement in SFUSD

5. Ethnic MinoriAes in the Community
(community pawl)

Black identity (xuest speaker:
Slack psychologist)

Professional Orwan:zations
(guest speakers)

Simulation games;
Manipulative Math Activities
(2 guest speakers; Math Teacher;
Foreign Policy PAsoc.)

Working within the System
(guest speaker: StSloois for the
Future)

Appendix V

.1121P92.#141.2.4Z.

Individual TC trainers

Staff
Individual TC trainers

R/LA Instructor

40 District Instruction Coordinator 4
District Personnel Officer

. Community Services Coordinator

TC Trainers

. Individual

. Social Studies Instructor

. Coordinator of Teacher Education

100 Grouping for instruction

11. Teacher relations with parents
(multi- ethnic community members
1:1 role-playing)

12. School Administrators

13. Role of the Teacher
(10 candidates - demonstrstion)

14. Drug Workshop
(community and school panel)

15. Recommendations for FYT
(Supervising First Year Teachers)

10. Individual TC Trainer

Coordinator of Community Services
and TCandidates

(staff panel) 120 TC Trainer

13. Individual Teacher Candidates
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STEPTT June e, 1970

MEMO TO: Students

FROM: Leslie Goodman, Linda Willits

RE: Suggestions from SCT's for First Year Teachers' First Weeks

Appendix W (1)

In order to help us get through the first fee, weeks of teaching. next fall, our SCTS

were asked to give us their advice in 14 specific areas. The following is a sunerary

oF their ideas. Since all teachers have different styles you will find contradictions

in the material; all ideas were included, however, to give you a wider range of

re fevence.,

- ARRANGING PHYSICAL ENVIRONMENT INCLUDING BULLETIN BOARDS

1) Have enough furniture
a) Arrange it so kids can see blackboard
b) Might be areas:gad in circle or horseshoe to kcilitote class discussions

c) Have movable. name togs on desk
d) Plan ;.eating arrangement with regard to good lighting - (care of eyes

important)

Bulletin Beards
a) Plan basic outline and let it grow

b) Plan an activity that results in material for the bulletin board

c) Have displays that begin conversations and provoke questions from the

tudents
For primary grades use colorful and loyoe pictures
Leove bulletin, boards blank and let siudenie fill them with their own

stories and pictures the first day
f) Put up cheerful backing paper and let students choose theme from

their own interests
g) Mighr have a bulletin board of children's outside reading

d)
e)

ESTABLISHING "GROUP" PSYCHOLOGICAL-SOCIAL

1) Find .profect re kited to school or community that everyone can get involved

in

2) Take all field trips (sliest° so children can get to know, each oiher

3) Let children pick own seats - watch that one child is not isolated

a) Hove students write a short paragraph about who he iectold like to
sit by - this gives insight into the leaders of the class

Se yourself
Learn the mimes of the children

100
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Organize games requiring participation of all children
Have children write about their summer vocatives and .make them feel

important when they read them to the rest of the clasp.
Introduce new kids and either assign or ask for volunteers to act as big

brothers or sisters
Have daily class meetings Whese you discuss with the children the problems

within the class
Have a class government
Have trust developing exercises such as blind walks
Let the children decide what they expect froM each other. List their

conclusions co a chart with.a- possible heading of "Good Citizers
Remember These. Rules"

13) Role playing will proiside a means for the establishing of '',43 positive
psycholcgic.al-social climate

- SETTING UP CENTERS OF INTEREST INCLUDING LIBRARY, SCiENCE

Appendix W (2)

Get to know your class first - develop centers according ;to yaws and
class' interest

Having visited different classrooms, plan an interesting, Functional arrangement
(This can be readjusted as interests change)

3) include easy books for slower readers and some familiar basks so they feel
comfortable

4) Have manipulative Pings and things provoking questions/
5) Use refrigerator carton boxes to divide interest areas and provide some

privacy
6) Display puzzles and games
7) Introduce new books
3) Use plastic vegetable bins to hold books if space is liMited
9) Don't set up too much at once; explain things to a few kids and then let

them testch others
10) Have a corner desk, or utility table with library books paperbacks of your

Own, math games, puzzles, science material, small fish tank, socks,
sea she

II) Have children help choose new books: for library table

HOUSING AND DISTRIBUTING OF SUPPLIES

Make all, supplies readily avcailable and within mach; of the kids;
neatly kept

2) Try to avoid possessiveness - have classroom pencils erasers, crayenie, etc.
rather than each child having his own'

3) Each child should have his own tools
a) Distribute pencils and crayons and let children use them riiittLamy

as it saves problems latisr

should be



Appendix W (3)

b) Milk cartons covered with contact per and labeled with each
child's name, plastic cups, or dishes make good containers
for crayons and pencils

Keep paper on shelf and bring out a daily supply
Have definite place for kids to put completed daily work

a) Apple boxes covered with contact paper make good"filing cabinets"
for paper supplies

b) Cut-clown grocery cardboard cartons or a basket are
6) Have stick for dishing out paste
7) Plastic buckets are useful in rooms without sinks

45 w WORKING OUT MUTUALLY "RULES" OF BEHAVIOR

Go over school rules the 1st day
a) Orient kids in school yard, how to wait)
b) Pidetice no-runnin6 rule and entering school' building

EXplain what the.bell means
Establish a few tyke yourself don't hurt yourself

discuss them the First driy, there
a) let class go from there

or

b) establish (ether rules as problems arise
3) Give kids a chance to make misjudgments In their rules,

are actually sharing in the decision making
4) Adhere strictly to the rules the 1st few weeks, loosening up as weeks go by
5) Be consistent. Rules are mean_ ingless if you can't or don't Follow through
6) Have each child think of the rule he feels as most important. Discuss the

suggestions and then let everyone' vote to decide whether or not to keep
the rule

Have a class election after one week and elect a committee to formulate
mutual rules

Discuss with the children how they Feel about certain things such as someone
being interrupted

Hove a class meeting discussion. Decide necemsy rules - Keep simple and
attainable

DIAGNOSING INDIVIDUAL CHILDREN

This will take time. Confer, if possible, with former teachers. Children
do not always show their capabilities at first with a new teacher

2) Have kids read aloud in smell groups starting with easy-readers
3) Give some diagnostic tests to group In math etc.
4) Keep a one day's cbservation record on children whose behavior puzzles you
5) Don't diagneee during 1st few days - give a week or so to warm up
6) Play arithmetic games shoeing a lot of ability
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7) Try to learn all children's names the first day
8) Refer to "cum" folders: list kids with difficulties in previous classes, Use this

list as a guideline and lay to find solutions, using also your own observation
9) Read paragraphs (nutebiographical ?) kids write

10) Check "cum" folders for physical disabilities
11) Check reading cards for group placement

#7 - PREPARING FOR RECORD KEEPING

1) Keep tinisple at first. Some teachers like card files. °those retold books - or
individual subj record pages

2) Co it immediately so you don't fret behind
3) During the second week of school or so make out a ditto of all the students'

names listed in alphabetical order
4) Set up your grade book after 1 month because there are many changes the first

few weeks
5) Do not enter name in the State Register until you are fairly sure that the class

as given to you Will reivc.ln ..o
6) Try James Brown or cool jazz whiie work is going on

P8 - SETTiNG UP RESOURCE FILE INCLUDING MULTi-ETHNIC, MANIPULATIVE MATERIALS

1) This will be a gro.ving, contirsuirsu file. Many children will help in gathering
materials. Paients and members of racial groups will add much

2) Use a big box covered with wallpaper for each :subject. Cardboard apple boxes
covered with contact paper also work or you might spray paint grape boxes

3) Set the rile up acceding to subject and grade
4) During the summer start collecting spools, buttons, chips, yarn, egg cartons,

pictures (i.e. from magazines) and snapshots of different sections of town and
landmarks

5) Look through library card Index and develop lists
6) School department furnishes good reading fhb from time to time
7) Look through visual aid catalog and order materials at beginning of term

- GETTING ACQUAINTED WITH SCHOOL STAFF

1) At,k questions
2) Smile a lot
3) Wear a name tag
4 Show an interest in getting to know other teachers
5) Peek in rooms and comment on the work
6) Be open to the stre'.1
7) You will be introduced to the staff the 1st day at a school meeting
8) Check with teachers having the same grade level
9) Try to get into class the Wednesday before school opens:

a) Clerks and administrators will be there to advise you
b) You meet the custodians rind other "earlybird" teachers

10) The principal will involve all itfiti staff in school octivities
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110 - RELATIONS PARENTS

Be gracious! Parents are your best Friends and helpers!
Be positive first (i.e, the reason you're calling is because you're

child's well-being)
3) Send note home explaining your position on homework, discipline etc. and

welcoming parents ao discuss any problems with you
4) Begin i,he firpt day
5) Always be available for conferences
6) Get to know parents before trouble starts
7) An open classroom with on invitation to visit anytime h a good rule
8) Solicit their help
9) Arrange home visits, if parents are willing, to introduce yourself and find out who

parents expect for their kids
10) Have group meetings
1'i) Have individual in-depth contacts
12) Drop in on things (choir, basketball practices, etc.) in which kids are involvod
13) it's better to pho: e. then to write a note
14) Don't try to handle serious problems yourself let the principal in on v:hot as

going on

lf11 - LEARNING SCHOOL POLICES

1) Work to change them if needed
2) Don't Cut yourself off from older teachers; they can "help, if you don't turn them off
3) Ask before you do; ask questions
4) l.tsten and look:
5) Consult the teachers :handbook
6) PriOcipal and administurtivo staff Will present and.exploin school policies

612 - PLANNING YEARLY CURRICULUM GOALS WITH CHILPREi.,1

1) Be flexible to kidS interests
2) Give the students real Options
3) 'Have lots of ideas i w stimulate students
4) Have discussiOns; ask kids what they want
5) Refer to "cum" folder for any needs or weaknesses
6) Pion to do what you know or enjoy for your first unit

Study kids"1.-interestss . observe class behavior when working or ploying; h) oricil.?zo
. news olnd stories for their background; c) get acquaiotad with the neighbrohood.

8) Don't set goofs until after a month
9) When adVised of 'grade you will teach learn the curriculuin areas - scope and

sequence of leorning activities of each subject. Plan and discuss with clas'
these goals
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ESTABLISHING CLASSROOM ROUTINES

1) Moke charts for helpers and activities
2) Set an example for neateess and completion of work
3) Set a few ground rules (lining up, wising hands, sharpening pencils, when they

eat lunch, what port of the yard they play in, haw they are excused)
a) This could be done in a "talk" the first day. initiate with such questions

as "How do you feel when...?" or "What is besto.,,?" so that children
feel a part of the routines.

4) You, as teacher, may have to take a clay to show how things are done in class
5) Discuss good habits and attitudes with class. Allow children to help set up

rules of behavior in helping to establish these routines
6) Have kids suggest ways of organizing
7) Emphasize one routine at a time
8) Adhere strictly to the routines once they are establIshed. Be firm and consistent

fil4 YOUR PARTICULAR MUST

) ''® as many things as you can that aren't academic or schoolish and that get your
class together (Build arid fly kites, make bread, play musical instruments,
have a picnic, go swimming, have an overnite hike/camp, sing & point

2) Plan 1st dray in extreme detail and get a good nitres sleep beforehend. Don't
oversleep the 1st day!

3) Have an activity chart that changes daily for the class to use during free time
The activities could involve blocks, puzzles, painting, libtaty, science center,
chalkboard, art box (paper paste, scissors), magnetic board, arithmetic games,
spelling games, clay, flannel board

4) Have a folder for ea. child and instructions on how to file their own papers
staple work to be sent home each Friday

5) Have a box or folder to put work that 14 to be corrected in
6) Get kids to accept and like each other. Keep feelings in the open
7) Share yourself with the kids -- team with them
8) Keep your mouth shut and listen! Eventually you will take part in faculty

discussions
9) Have something to do the 1st day that mikes the children feel that coming to

school is worthwhile. A simple project that they could take home the 1st day
would help

10) Visit your classroom in vacation
11) Plan; arrange classmate furniture in a convenient, functional pattern
12) Select seasonal colors, pictures, exhibits to stimulate interest and learning in a

creative environment

APB/ TB 5/14/70
ab/6-270
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BIBLIOGRAPHY

0 Besse'', Harold. Human Devel nterra.
2) Brown, George. Row, e union 'Dimension.

.ftioMmeowa

3) Gesthc3It Therapy Assn.,7;7; rc-firlcisc;

4) Hillman, Ford-Esalen Staff, Esalen Coml.! For Workshoe212_
Humanistic EJucation.

5) Ledenticl the Rocici Chair.

6) Lincoln-Filene inner ity zz rogram.

7) Malamud et al. Toward Self-Linderslatim.
8) Otto, Herbert. plyelTin
9) Schultz. :lox:.

108



EtReWV.IMINCL11.0111

Appendix X (1)

Evaluation by a Student of Ed. 177 Course of the Teacher

Content:.

The proposed, content areas included

1) Social issues (community action)
2) Alternative schools
3) A teacher's personal growth, and
4) Urban problems

to be explored through individual projects. We all attended and participated
in a conference on "Alternatives in Education," held at Santa Barbara in April,
but did not explore the other three areas. Instead, we inventoried various
activities and strategies used by STEP student teachers 'and compiled them
into a booklet (see attached). We also organized a workshop in which teacher
trainees shared various skills that could be used in the classroom.

Partia1224121:

We had 10 meetings of the entire class and several other meetings of small
groups of students. Including time spent for these discussion meetings and for
work activities, each student spent around 25-30 hours for the course.

Evaluation:

The course was not successful in meeting the proposed objectives, primarily
because students had a conflict of time with student teaching. It was flexible
enough so that we could digress into an area not covered in the objectives
but which was of interest to the participants: specific activities; lessons;
ideas; units; projects that student teachers found successful in inner city
mmdti-ethnic classrooms. The resulting project -- a booklet -- would not have
come out of student teaching seminar alone because of the extra time and effort
needed.

1
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Appendix X (2)

q

SUBJECTS: Science Math Reading Social Studies gams/fillers

behavior MISCELLANEOUS Language Arts Music/ Art
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Appendix X (3)

-What Is the True Function Teacher?

The banyans and the tamarinds dominated the sinali valley, which was green
and alive after the rains. In the open tha sun was strong and biting, but in
the shade it was pleasantly cool. The shadows were deep, and the old trees were
shapely against the blue sky. There was an astonishing number of 'birds n that
valley, birds of many different kinds, and they would come to these trees and
so quickly disappear in them. There would probably be no more rain for several
months, but now the countryside lay green and peaceful, the wells were full,
and there was hope in the land, The corrupting towns were far beyond the hills,
but the nearby viliages were filthy and the people uerc starving. The govern-
ment only promised, and the villagers seemed to care so little. There was beauty
and gladness all about them, but they had no eyes for it nor for their own in-
ward riches. Amidst so much loveliness the people were dull and empty.

He was a teacher with little pay and a large family, but he was interested
in education, He said he had a difficult time making ends meet, but he managed
somehow, and povel WRS not a disturbing factor. Though food was not in abun-
dance, they had enough to eat, and as his children were being educated freely
in the school where he was teaching, they could scrape along. He was Profii-
ent in his subject and taught other subjects toe, which he said any teacher
could do who was at all intelligent. lie again stressed his deep interest in
education.

"What is the function of teacher?" he asked.

Is he merely a giver of information, a transmitter of knowledge?

"Ho has to be at least that. In any given society, boys and girls must be
prepared to earn a livelihood, depending on their capacities, and so on. It is
part o the function of a teacher to at knowledge to the student so that he
may have a job when the time comes, and may also, perhaps, help to bring about
a better social structure. The student must be prepared to face life."

That is so, sir, but aren't we trying to find out what is the function of
a teacher? Is it merely to prepare the student for a successful career? Has
the teacher no greater and wider significance?

"Of course he has, For one thing, he can be an example. By' the way of his
life, by his Conduct, attitude and outlook, he can influence and inspire the
student."

Is it the function of a teacher to be an example to the student? Are there
not already enough examples, heroes, leaders, without: addling another to the long
list? Is example the way of education? Is it not the function of education to
help the student to be free, to be creative? And is there freedom in imitation,
in conformity, whether outward or inward? When the student is encouraged to fol-
low an example, is not fear sustained in a deep and subtle form? If the teacher
becomes an example, does not that very example mold and twist the life of the
student, and are you not then encouraging the everlasting conflict between That
he is and what he should be Is it not the function of a teacher to help the
student to understand what he is?

"'Out the teacher FM:2 guide the student towards a better and nobler life."

gaido you 'talent haw loyal &A 'slim?, What. da yan knot Von ?AMU only what
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Social Studies Unit (Cont'd)

Family:
Helen Mogck--lst gr

Prehistoric Man:

Transportation:
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Shirley Matsuhiro--Early Man and Early Life--3rd

Bill Dittmen--2nd

Waste and its Disposal:
Marilyn Coops-1st
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Appendix Y (1)

A Sampling of Staff °Thoughts, Ideas, Possibilities on Summer Contracts'

You could take an ESS science unit and ACTUALLY DO rr. By gathering the material
and actually experiencing the unit it would be possible to understand how you can
use it 'in your first year of teathing. There are many possibilities in these

.units .for example, Shadows, Daytime Astronomy, Mere is the Moon?, Tadpoles,
Slides and Masties, Musical ReCipe Book, Bulbs and Batteries, etc.

Another possibility would be to ga on same of the field trips. A summer. contract
was done last year on "Field Trips.for You and Your Kids," which you can' consult
on the bulletin board or.at Joannettes desk. Also, San Frencisco Unified School.
District has field trip information at their professional library, as well as
a booklet. You could take one of interest from one of those sources; or you could'
go to the places you. never get around to going to yourself -- for example:

. The elevator to the top of Colt Tower. Do you know what
Colt Tower is supposed to represent? Be you know its
history? Do you know there is an elevator in it?

t

. The cheese factory

The pumpkin farm

The Golden Gate Bridge constructed of cardboard would be a
wonderful class project culminating a small unit on bridges
in the Bay ATOM.

Instead of reading about it go on the field trip yourself. Experience the event
and think of the possibilities for follow-up in your classroom.

The Glasser tapes are here and it would be simple to set up a viewing time to see
the tapes, read the book Schools Without Failure, and think how you might implement
these in your classroom.

Using the art reprint from Julie Edwards that you received early last fall, actually
take some of the experiences she outlined that you DO NOT know how to do and DO
them. 770 could, if necessary, be open in evenings for you to work on this.

... Go back to FREEDOM TO LEARN by Edith Biggs and work on a small area in that which
.you could take with you into your first year of teaching.

'000

0 0 0

Take 3 to 5 books that you hive wanted to read but did not have time for and
simply sit down, get comfortable, and read them.

The important thing is that you choose experiences which are new to you and which
have interest for you. Otherwise the process gets invalidated before it has a
chance to begin.

tit)
1.thr.
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Appendix Y (2)

SUMER CORMACTS

Arts endCrafts Workshop to Improve Skills.

Read Black Literature.

LeSson.:.Plans to Improve,Pupil:Reading

*Legighter in Clossroom.(Outstanding work with completed file cards of games, okes, ett.)

Independent Seatwork for Reinforcement of 'Reading and Math .Skills.

Pl'anS, for a Collapsible Math /Science Lab Center.

.*COOntill.g.and Measuring Skills.

:Sentence Structuring for Grades R-40

*'GanieSo lio be Used During Intervals of Extra Thte. good. resource for FYT)o
.:..

Road Stories to be Retold to Pupils for Better Self Fee4ingo
of. ,

*Study of Cultural COMVphitiOS in San Francisco. (Wellodonejn lesson form)

*Famous Blacko. (Listings can be used in Multi-Ethnic setting.)

,*Bibliographies of Cultural Groups. ((Useful for FYT to find sources of information.)

A Study of How Yoga Can Be Applied to Classroom Use.

Unit ow Magnetism and Electricity.

Outstanding Reports on Self-Discipline. (A Study ofJapaneSe school system and god
books tooread.)

*Art Activities Sequence to Give Pupils Tools to Expross Himself in Art.

A Study of Life in Other Parts of the Universe.

*EXploration of Printing Techniques.

*Outstanding Scavenger Services to Accululate Useful Materials.

*Development of Sere .es of Math Games.

A: File of Useful Children's Games.

Introductory Study in Phonics. (Student made pictures of sounds.)

'*Outstanding Task Cards Involving Counting Experiences.

*A Resource Paper to be Used by Teachers in Making Bulletin Boards.

where to Go. and Shat You Need to Know.

'4A.StUdY of Rhythm Concerned a Black Humanities.

*Duplicated for distribution for T-Training of First Year Teachers, 1970-71.

iele)
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(Following is a reprint from STUDENT IMPACT Occasional Paper, May 1970,
published by the Student National Education Association)

The
STEP
Story...

is about teaching
teachers
through a
cooperative
program ...

in an off-campus
setting .

with a
specific goal ...

on the team
concept ...

To Make
Education More
Relevant and
More Meaningful

for children ...

of joint college, school district, and
community effort

in a training center and in schools in the
heart of a San Francisco "target area"

to train teachers to be more effective
in multi-ethnic classrooms in inner city
schools

with college instructors, district
personnel, classroom teachers,
community representatives, and teacher
candidates all training together

children in elementary schools, of
different cultural and socio-economic
backgrounds, all with needs and
problems and potential and aspirations.
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These are
the training
groups
involved:

There is a faculty staff of about fifteen
people, from different cultures, different
educational and experience backgrounds,
with different philosophies and talents.
They, too, are in training: to become better
college and school district teacher train-
ers. They study and practice using new
methods and new materials, and share
their strengths with each other. Those di-
rectly from inner city classrooms team
teach or demonstrate in the college in-
struction; those from the college go into
the classrooms and work with the teachers
and students; those from the community
participate in both arenas, helping parents
and teachers and teacher trainers get to-
gether for a better education for their r.hil-
dren.

In turn, members of this group share
their training with a corps of sixteen class-
room leachers from inner city schools,
who volunteer for participation in STEP.

Both of these groups then cooperate
in the training of about thirty-two teacher
candidates or studentsin their fifth year
credential program. STEP instructional
staff works with the teacher candidates in
the training center and in the classrooms
of the STEP classroom teachers. As stu-
dents are ready, they go into these same
classrooms with these same teachers for
their student teaching experience.



This is the
way it
works for
teacher
candidates:

We applied for STEP. After individual
conferences on the program, its expecta-
tions, our qualifications and interests, we
were scheduled for an interview and told
to bring with us a creative objectsome-
thing we had done ourselves. The inter-
view teams were made up of three STEP
faculty-staff and a current STEP student
from both black and white cultures. During
the first half of the interview we were asked
to discuss our "creation." The team mem-
bers played different roles as to positive,
negative, disinterested, etc. This was to
test sensitivity and communication. For the
second half we were asked to play the role
of the teacher in a difficult fifth grade
classroom on the first day of school, with
a given task. We had five minutes to pre-
pare. The team members played "to the
hilt" the roles of problem pupils you might
find in such a classroom in an inner city
school. This was to test control, and it cer-
tainly did! I don't think any of us had ever
experienced just that kind of interview be-
fore. Of about eighty applicants these
teams selected thirty-two preservice stu-
dents.

During the beginning of fall semester,
concentration is on instruction with some
observation/participation in classrooms
with pupilsthe focus is on what you
teach and how you teach it.

We had all our so-called "methods

-5fr1;71,
courses" with STEP. In our Social Studies
we were trained primarily in the Taba ap-
proach. This was new, difficult, oftentimes
frustrating; we were taught to plan on spe-
cific behavioral objectives, with a progres-
sion of activities and responses on the
part of teacher and student that would
achieve these objectives. It wasn't easy,
but it gave us some solid skills and com-
petencies that are now paying off as we
student teach in the classroom.

In our Reading/Language Arts, we had
a college instructor and a STEP instructor
directly from an inner city school class-
room who taught as a team, with other
STEP instructors coming in to demonstrate
lessons or work with small groups. The lat-
ter were from different cultures and had
each used some different kinds of tech-
niques in this subject area. The Taba ap-
proach was followed in this class also to-
gether with micro-teaching, the Active
Learning concept, group and video feed-
back and evaluation.

Our Math was taught as a workshop. We
met for three hours one night each week
in the off-campus training center. There
we worked with concepts and materials
and solved mathematical problems in
small groups, just as we would be doing
with our own pupils in the classroom. Em-
phasis was on the Active Learning ap-
proach, with wide use of manipulative ma-
terials.
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There was also a course in Generic
Curriculum which related the content and
methods to.the kinds of children we would
teach, with emphasis on special problems
and understanding community influences.

The STEP instructors had specific ex-
pectations of what students should be able
to do at various stages of the instructional
program. Some of the competency testing
was through micro-teaching, some on
actual performance with pupils in a
teacher assistant capacity.

As we were ready, we would go to the
next stage. For example, some students
went into classrooms as teacher assistants
in Reading /Language Arts earlier than
others. Some went into the first student
teaching phase on the condition that they
undertook some simultaneous special
work in an area of wc..ikness.

By spring semester, almost all of us
were placed in pairs as student teachers
with the classroom teachers who were
also in training in STEP. The STEP super-
visors were the same people who had par-
ticipated in the instructional phase. This
made a team of the STEP instructor/super-
visor, the STEP classroom teacher, and
the two STEP student teachers in the
classroom.

We are now in the first phase of our
student teaching. Student teachers are in
classrooms four full days, Monday through
Thursday. On Fridays we all meet at the
training center. The first half of the morn-
ing we meet in small groups. These
groups are composed of the instructor/
supervisor and his pairs of student teach-
ers. In these we share our problems,
ideas, and concerns, and also get addi-
tional help from our instructor/supervisor
in content, methods, and materials. During
the last half of the morning, which often
goes on to 1:00 p.m., we have special in-
structional sessions. For example, in one
of these a group of community people,
mainly parents, discussed with us their ex-
pectations of a teacher. This particular
group was all black and they really laid it
on the line about what they wanted for
their children, what they wanted from a

teacher of their children. It was a fiery
give-and-take session that added a very
important dimension to our perception- df
the kind of children, parents, and com-
munity we would face in inner city
schools.

Our Math workshop is also continuing,
and there is a student-initiated class on
The Role of the Teacher that we can at-
tend on Tuesday nights if we desire.

When we demonstrate that we are
ready, we will go into our second student
teaching phasein a different community,
on a different grade levelto nive us a
more varied teaching experience.

After spring semester, we will go into an
individual contract program to continue
through June. This will include in-depth
evaluation of each of our strengths and
weaknesses. Based on the results of these
evaluations, each of us, together with our
instructor/supervisor, will prepare an indi-
vidual contract. According to needs, the
contract may place emphasis on room en-
v;ronment, grouping, pupil assessment,
teaching reading, or just more general
practice in lesson planningand for prep-
aration for our first year of teaching.

Those of us who are recommended by
STEP and accepted by the district will be
placed in a group of inner city schools in
the S'TEP involvement areas as first year
teachers, with STEP providing supportive
services for that year. Others may be
placed in different kinds of schools in
other areas.

In all of the STEP program, with teacher
trainers, experienced classroom teach-
ers, first year teachers, and teacher can-
didates, there is an emphasis on pro-
viding the very best learning experiences
for the childlearning experiences which
are rich and meaningful to him, which will
motivate him to think, feel, and value for
himself.
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DATE

My. community a4tivW,11 th, ncH,,Ftlic Pg.0 - 70 hive

work 410.4Uit Vollowim

1. Western Additkon irriy hillh.00d Cen!_ers. (cg4duQted workshop at

1414 Taboo; ass1ztc-.1 in'prclosp.1 development; developed area

. eoiliftrenoo for national group),

. . .. _ .

.

.
.

. 4ion0Ciatioll of Blank Psychologists (A,Jsigted in preparation of

preSentation to,nan Franci6,:o Unifiod L:,:hool Li_ltriet Bourd of

.-. Iftaation).

3, Task Pores for Minority Rearuitment. (Chairman'of.gr-oup which

inuluded minority erollp educatos.a in the San Francisco area).

);,:lieotern A444t1on (Youth orgarrion yol4b advisor).

5. avntex's Point Concerned. Parents (Consultant to group),

Wlson Biles.

7,.4goOplkiiio4 of itZro-Ampxtrain F-dtacmtam (Inombev).

EdurAtice natmine, Progrom 1,gidvisor),

pint/73.ayviell, Community College (Board Reber).

*I.VrbanLeave Team (Member of Education Cowoittee).

A$CD Conyention (Doopltality Committe4 Minority Planning).

12..Raph.ft1 W'sili"Elemontaxy School (Presentation to porsnt group on

,p-34ogrom.planning.ror.tht paraprofe3sional). ..

Wnshington Community Center ( Propcoal advIsPr).:.

'.::-'k.'?';-:.:-,''. :"......' '.''

.. - _
. ,

1,&,. Park South Complex Oeromnol Planwing Committee;9
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San Francisco State Col I ege

San Francisco' Uni fled Sthop I Di'Strict 'Teacher Education Project
Sausalito Schad, I, District : Jnuary 1970

. ; .,9San Francisco State Collpge .

16;00 Holloway Avenue 4"")
California. 94132, !

(415) 469,2296 -

STEP'COMMUNITY EDUCATIONAL
; ;

OIC Building
770 McAllister Street
'San Francisco, California 94102'

SERV' OliONA14..° : ,

STEP feels it is very important that the people of the communitY, nd.t1e. schools
where they send their children, be able to communicate freely with each,other. This
way,,the,schools can gear some of their activities toward the needs Of tIle-iMmediate
community, and the.people can.mahe their needs known to, the schools,

It is also felt that if parents knoW more abouttheirohildren's education'and the
schools: they ,attend, they may then create .a better study atmosphere and try, harder

to encouragetheir children to complete their education

For these reasons, a Community Educational Services program has been set up within
STEP to try to build thie kind of communication and understanding'. The'COordinator
of this program is tAls. Altheda Carrie (922-3100). -Mrs. Carrie has been a teacher
in the San_Francisco elementary and secondary schools. She has coordinated a tutor-
ial program in the Western Addition and has actively Participated in many volunteer

, ProjectsvOf'Which the Black :Ian's Free Clinic and the Western Addition 7outh Center,
District 2, ,COUMieling youth, are the most recent. Mrs:Corileand her husband;
Roosevelt, have two teenage children. This summer she and her son plan a study tour
of 'West Africa.

Working with Mrs. Carrie are two Community Workers: Mrs. Mary Wilson (863-3361) and
hrs. Paaatte.OkligSby (922-3100)

Mrs Wilson is a resident, of the Haight Ashbury.community and her two children at-
tend Dudley Stone Elementary School. She has long been active in this community's
activities, having participated in organizing the Haight Ashbuxy Children's Center.
Formerly Publicity'Chairman for the.Dudley:Stone 'PTA,she is now its Vice President.
She. is Park South Complex representative, and as an interested pe.:;on, worked with

,,,the Ernest Ingold:Branch Boys' club. Through",the Black Pcnthei Party, she has
worked to,get,free breakfasts for'children:'

'Mrs:-Grigsby is i resident of the Western Addition community and her childrelL attend
Raphael Weill School. She was President for two years of the Raphael Weill Parent
Organization, and is still an active member of that school's Community Organization.

These people would be happy talk witkanyone abOut problems or ideas for the
schoolebr2the coMmUnitY. They can be .reachod at the'telephone numbers given.

---0---

015

- - -

PARK SOUTH COMPLEX

A STEP Community. Worker reacts: Education should be a preparation for life and in-
dependent living within society and should help develop the kinds of skills to live
and survive in a world yet unknown.

Is Wright-for any individual to, deny another theright to a QualitY, Education?
I:saY no 4n,thles9cletY or any society, 1 feel thecommunity, teachers, admin-
istratora,,etc.4 have to come together to fight,fer,i common cause .-- that i. a
better education., It is very,importantithatlweunderstand what Community Control of
Schools means, We have the power, to determine Wfiat-is'being.taught, who teaches it,
and who runs it.

In the Fall of 1970,'the'Park South Complex Will'be implemented within the San Fran-
cisco Unified School District. It is my opinion that 1, along with others in the
community, will have to play watchdog oVer' the Board of Education to assure us that
our children will get a better education. We c4,.; do it as a Community!



RAPHAEL WEILL PROJECT LEARN WELL -- EXPANDING!

An adult education program to provide refresher courses is being initiated by the
parents and some of the teachers at Raphael Weill School. A committee of 16 con-
sisting of parent, teachers, paraprofeSsionals and other concerned members of the
community has met several times to make tentative plans for the structure of the
night school. Behavioral Research Lahslhas:promised financial support; therefore
there will be no indiVidual cost for taking any of ihe courses.

A largi coMmunity meeting waSileldcJanuary.43thet'which'parents set upspecific

ourse content.for' Meth,'Reading/Language Arts, Black Cultnfal and 'Political-Ameri-
''=can'HistOty;:And.coursesof'preparetion'for the General Edleation,Diploma'and Civil

Service examinations. They also decided'On-triteria foiteacher selectionifand set
. up a,, selection.. committee; made up of eight of4he,parents.

At'the'end'of the meeting.perentsf signed' up'forfteurses to begin February '10th,
Parents can sign up for- courses at any:time by contacting. Larry. .Yabroff at Raphael
Weill School. Couraes will be held Tuesday nights front 8:00 to 10:00 p.m. at
Raphael Weill School 1501 O'Farrell.Street Telephone 346-4278.

. . ,
RAPHAEL WEILL MUT= AP/WM./PUN: EN .EXPANSION: j

Un programa dendicacit6u deadUiten'i;aiaPre!tVeer cUrsoSderemetiOtiiacign fug ini-
ciado pot,,loipadres, y:algunos.profesores' 40 la escuela 'Raphael' One cothisi6n
de 16 fermadwTei iiadrei,,prOfesOr0;.Prufesionales y 9P:os'14e0i)ids interesadbs de
la. comunidad ie, reun/tdiversasviceiPeta lacer planes experimentales'para
organizadion de una esduela nocturne. "Behavioral Reseerdh:LabS" piometiVla.eyuda
financiera y por eso no habrt gasto alguno para hacer los cursos.

hl13 de Enero hUbe un gran reUnlen dela comunidad en la cual los padres decidi-
eron el programa especifico de la Matematica, del'Arte- de la Lecture y:Lenguage, de
la Histaria de-It'Culturay Politica'Apl Negro en Ameri/xe; .y-deJOS cursos, depre-
Iteci& pare iOS exCmenewpareq-losytitulos de Educacion,General y. de Empleados
licos.' 'Ellos'OnbienAecidieron sobre el,criterio de 'selecci6n de profesdres y

otganizaran'una comisi6n:de:Selecci6n formada por 8 de/1.0n padres:.

Al tirminarse la teu0on,:algunes de los ,Padres"se mscribieron :pare 'cuisoS que em-
pezar4n el'104e'Febteio.'"Las padres Oueden'instriirr a dualquier Nora poniendose
en contacto con Larry Yabroff. Los cUtids'se teallieran'los Mart5i, de".'8'd:10 de
la noChe, en Ia!escuela_Raphael,Weill, ,calle O'Farrell s,15.01. P4efono 346-4270.!, Translation cowstesy,oflAnzadaBigown

0

, A WINTER EAT-IN jonuory 28;',;1970 50
SPAGHETTI.' Dudley Stone 901001 Cafeteria 'Chil ,

Serving 6:30 - 7:30

* * * * * * * * * . '

* * * * * * * *
*"Thi=STEP'NeWslitiet'ii'an'atteMpt'fdCominUnitate*iih-"yoU as perentS'anclio-. *
*. invite yOU.to'itoie:MOre''involVed education -for your children!
*..WehOpe to Senifp5U4NeWSlettet about Once'd'Month:. 'If you hairesuggestiOns

thicifidi of 'covered in' the NeWsletter, please
*'Call eeOut'kew'dOwntOwn center located at '

* 770 McAllister Street. ,;: *

***,,.*-*011?.*;.* !1,1,t,1* * * * * * * * * * * * *
'
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San Francisco State. Col lege,
Apd.ladt-t AA ;3;

San Francisco Unified School District Teacher Education Project
Sausal ito School District -:

, - . . .... . .
San Francisco State College :. OIC`i luiilding '' . . . Dalicir 19w;
1600 1-14loway Avenue

. 770 McAllister Street
Free zcisco","California 94132 San Frahci.ii6o;!Caliiorni:a 94102 -/ (415) 469-2296 ., (415) 922-310th -: - '' ,
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What do 'As.i Zsttexos star4lor? . .,..

.F.ZanPildc'St.OT.O ,Ciplloge/yan francisco tiro: . 404. tct
I 1.s o

. .,:. :

.7..Projett
What is ;MP' trifkg., to do? To tlettikt-SiOr.:1 affettive teachers fpr,ro'lar thildtren.
goo /8 STEP t.a2;zz...g t dc, this? STEP; has, six RA ptrts it its progrgrm

1) a program for conego instrixtors and school district.persome7..,tp, Ogi.come
trainers of temc.-her trOzerrs,. The .personn in this program Lre(,
Yrotti;differerit cu&tij ark.:1''edtkationak ba,z.V.F,rimilds..w1032;barif with and'
learn rsom cIf'ottive as. tilty liiprove their Ot.it:abilitiOs the
trainii4 oz others in- th-6 STEP prograin7,'

program ,fto holis dlaSs_voom: temOxips learn attiOT.;tegrmithode an$'
tiate.r:tals iMprove hi6i1iry to train, stuileult:%citchitgs;-:

3): proai to halp Sr8P 'teaaer's!'durias that trizialo:i
41 a tridritng In'Oftrara 'for' sttident 'te6oterS if..fth. :year' :017

May :be' teatharinekt ''kear ./
Undetgratitiati'Prevai'atioi ptograst,*hielt rtecialts. ttv

:piorsons kto ;74,int to be tOiainPk4-.444-1011P 0014:go':,,4444-!;v1411VP..44-(;!'*H

6j s
Ploto their training; :

r.esparch prograp to tiyaltilite.,how T'ITEP doing,-thot14-04Igs.:auti.
also to tee

ffitem i.s in 0:67 Se4i17. iSohoe DictPldt?' PZ1, 4E.!

, Antb'
affyiew- . ' .1xs.na-Adr.
Coguseaore .5tookton: ..4ohre ,Stoaltt . ,:karhata.,$10,11., !,-
anie Mobstor .

, . :.taier;1404,-..-: LoCoute -
Rutdley Stone Marshall '',:;f4a0),4-a.',;;COoptor

PARK SOUTH COMPLEX -COMMON.M.MEETINGS

fihn wher: tNe..ey Thursday emaing, 7:30 P. Jef,fersoa'ttemmtary School,
le-ated 'at 19th and Iry*ug.

The comaittte, u3ic4 p4od 6,:pm cgeamity, are:

ClartiCUILINI 4nortty Coz4ctm.,
StarP.ing; 4 Prape.vation
TrretspcirtatiiSt ' 17-

School t.ia 4 Przpii Assignment Evaluatiou
.Th5 Complex will inclw.le tL sdt r.ora: Cla.rendon; Ct ud3y t ;

Grattan (Twin Psicort.:=at;) La?,p4ia Honda; aral ilk;4.1312o;y:,I..,. .

All of San r:7ancisco hati. a ',,o,:ake seeing h1.1 rjeIi thi "c.ozkailx""Iipp7..6aeh woriv.1
to improve s-chools. All thc)s& intetested are urged to tattond.



STEP INVnES P&RENT INTEREST AND PARTICIPATION

Ow November 25th at Dudley Stone School, STEP held an instructional session in.
the Use ofthe Geoboard, a manipulative device that aids children in discov(,ring facts
regardingYShapeS'i classifidatiOn of shapes, line segmen's fractions and retatioa.

The Dudley Stone faulty. and.a number of parents attended this workshop, wh'.wl.s
conducted by Marilyn Burns Ad Sujenn4Rofy o. the STEP inst-ectional
future, this_Nowsletter will help in letting'paronts know about the.w
tuaitiesollow-up materials were .z:ent to 'li liarticipants for use and fOth.;-0;"
deyelopfieqt/by youngsters and teachers.

* iktlycommunity people who are interested in,ncv,rtechniques flr '-hinn
ticOn.theelikenteTy classrdom are :111iiti3d i...=iitna a Machematics 1:!;orksh.:y.I'Which

is haldregutai7lyfor STEP students, in the STEP Centorat77cAl15,st Sf.roet,

on Thursdvs.4rom
be held 9'1-3100
attend any of thes woA"shil;/eaSe call in advance so that we mak' artangoto Iet
you in to tho biilding ...,

A -STEP -3P, UPI L.; ..?t`RITPS: k '`.;'i

' P' ' ;." c- r ;

'.:the.c§,X1)4-;r4s0q,5.1,54Y-Aw.c11-4,, a nice
guy, except 4hen he tries to get us inyjoine::::,Thanlhe4fiaakyF,.,..p.,fel..1i1;:e..he,....is a Nv)an

teacher:, ,,,Aiso...7he,..,will:41eller.,at,us,An.,0as:,:when:w4Are:piistoniNto,h_im- Rut

W e know we should..14/4:We.,,4'lle4'944),,iNgallsc:.it.:...is.f.c.T:6400g20.d...1.47,K!.?' it just
siips ourymindS,priyelust:have,playng,,ph ,,SdwkAust ean'Tt.soyheis

there wouldn't be the;hpli;c1.1:(kngSkwhg:.ilas;,ai41.,)0)..7-Q0nsi-F-q,JA".!1'':eOler'

Prom'
for iiheAr the pur-Trimate thThparafircr.l.zs:

1ioneetfeditngl.:4:04truqi.ive.,:thirtk4n0.:th tary.:' iS .a.'good ejOmpl,e,of the

-development of an idea. The writer at his first reictions to IVS 'mean
t tfetier , tien at the nd,.te rauc of
the mjer rdittbhf6z.:iheeache.tS efforts to:.pot "in

the pupil doesn't liketOi',be he:Anr-se..n'se thLt 1115 teacher.:rrL'Ia:Ily cares
, -

about his learning.M6St-',.im:Icrtant, ioh

for the teacher tokee147.the class toaTi:lng ascthey. quire nIturaliy:.ttanks...biArc

laying h6Who),Ters" at thef!:.

that many fifth grade writers do not think through so :.,jectiwoly.

- .

'" 7
Rest Wishes fdr 'a aftPP).110LADAV'SLA SON trom zorea,;.111

tiThe. STEP Newsletter is an attemptto vmmunicato with you iis.-..parents:anq 1...o invit* ll

oiou to become moreinvolvec1,41:0:hcluality of,e0ecation.for.!y2m,ehcidrcn, se:.. h:..pe,

'.'to send you a Newsletter about once a onnrh. If y!...0 hav4.: ,sug:ieiitionsaboui. ,ht--
. ,

"kinds of:iiiiii6You!4!IfY06e1.6:41,rel i;if-6L,.:Neees:ft:-:ir..:';IeaSe c::jt 6s;:aT.'.'*

.922-3100 or writeUS4t''6ur'iieW.-d6wisit6wh.cente'r:1atedat'17d'ilAIJTfitdr'',',P- * 142*

4 ,:% ' '
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TO; Raff

7ROM: comunity Edentional Services Group

SWECT:, MinurZ..es, of: Weakly Meeting Xi121070

Mt-,y, Paulette, Althedn Rad ,L mot and discussed the purpose* of
thin yev.4T'v. task which 15 primarily to

fimppLoalent thcsemioes ca the school pwsonnei.

n)dur schoas we merrice ATO assigned to Pmulette Grige6by (Raphael
Weill - john Swett) and Maey Wilson (Anza - Dudley Stone) .

ditcusued:

(l, The Z,vcdback frem the Newsletter distributed. h December 1969.

(a) That the -.Naders would like to know about the STEP staff.
We plau to :Feature a profile of individual staff members
i each o!F the ongoing newsletters.

Egplcring ways in which STEP students tould work with para-professionals
andlor parents Ceg., teachiN in adult Wucation programs; attend-
ing organizational meetings; locating resource persons to trans-
late nowsletter in Spanish and Chinese languages.)

fs:4, Pawent groups meeting in parent's helm focusing on setting up
block parents t,n sulierviso children en routs to and from school;
foming groups of parents to attend Boatd of Education meetings

form panels fov community complen meetings.

AttW,es edited for Wc:,vAletter to road as writer intended.

wod' Leave space at bottom cZ Newoloater for interested persons to react:cs1,

csments in Zorm of mggestions, coustTuctive criticism.

(0 'Setting up t travelint% exhibit beard of what STEP is about,

Coz,:.3.1suity Educational SerPicen tzam win keep an ongoing activity
joumnal.

ewt
b..44?

Binlar
Bunten

AC:; o

1/15/70
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STEP-TTT
CES
415/70

As' n result-of the need for parents to be able to empAsy specific tech-

niques to follow up the new BRL programed instructional material at

Raphnol Kula School, an adult education program is being Initiated by the

parents and some of the teachers. A committee of R6 consisting of parents,

teachers, paraprofessionals and other concerned members from the community

has met several times to make tentative plans for the structure of the night

school. Behavioral Research Labs has promised financial support.

A large comunity meeting was held Jan. 13. At that meeting psrents

devisee Epeoific comse content for courses. in Math, Language Arts, Black

Cultural an4 Political American History, and preparation for General Educa-

tion Degree tang Civil Service exams. They also decided on criteria for

teacher selection. The selection coMmittee Is made up of eight of the

parents.

At, the end of tho meeting parents: signed up for courses to begin 'Feb.- 10.

Parents can aign up for Cahn= at any time. Courses will be held Tuesday

nights from 8:00 to 10:00.
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.Fhr(rru.st7./n.:.. 31,rst*
STEV :tiA!..tim .:.r.'13 1).1,or
liars krt.t.:frxvoe. 1
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-.fsdaiozrpon at San :Prantial,,o St a fits +.161.1ege
segt6ent of alit v iiie - t be tthtide ara. i 1 ab 1 e

thent...,,.:iitaiO*446i0;s..::cif the Oepatiii:.'n::Toe in the process of developilit;
:YeaF'..**41-4?Apy . tie .01 1* ::.t.o.....aiateii.a,pplicant:.; for the 't !Indere.

'illuvaiAbi:,-r.itraebtiiit.- They would.like. to a 1Q-miautetiegment selocted
i4tteo-tapt:s., as', a illiiattat ing typical 1.3.4$:;r own.

:1410 deati'1,00FittrO6edure s,, The particular t 1' ett verbal
rion-reibial..:61.eg by yciti, end .a tespcuse:i zuef4.

.11 5,..41,-ecied.i/Ideo tat* would be. §1,.own the 'credential candidates . Tbey.

video tape wd tert statement would.
.tva1ukte4;".1iy tfic -and': d. phr tia selectiOn for teach,:r

:. No ntuneS. wilt -be ,issed to idontif$7?"-A)+4..;:parti..0.panta .1:n' this tape . '.,*111Ort' for
request ttas,fifyi rgain =grad Would like you to 51 fp bel 7.;1;

at. vellave your. plike44...5%.101 this 1 III ;

. .

-41c.
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Appendix CC

March 100 /970

TO Faculty

FROM: Marilyn Knack and Rob Moore

RE: Seminar ToMcirrow en Park-South and Richmond Complexes

The fatuity listedbelow committed themselves to the seminar on the Park-
South and the Richmond Complexes. Assumiwg there is noconflict in
teaching schedules they will attend the seminar

Wednesday, March II, 3:00-5:00, ED127

This memo is being circulated as a way of inviting everyone.

Copies e Quality/ Equality ii/1 be distributed this afternoon to the
following faculty '.'he indicated a willingness to attend the seminar.

Dolores Baugh
t./Sandy Billue

Gene Bryant
%/Amity Buxton

Elm Carrillo
Larry Carrillo
Bob Hamilton
Jim Hills
Hai Jonsson

t..."13ujenna Nasky.

to/Dorothy Lathan
Mary Lewis
Ennis McDaniel

t.-"Rob Moore

Lois Nelson
Catherine Platte
Marilyn Raack
Virginia Rogers.
Marie Russell
Thomassine Sellers
Alice Siemos

t.," Donald Smith

Caroline Wasserman
Margaret Weymouth
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2 Appendiz D (1)

SEP-TTT
V.ay U, 1970

Memorandum To STEP-TIT Staff

From: Eli2abeth Titsworth

A. Aached is a 1ir o the persons, reeomandea by various groups, who
were invited to heln set up a new type of STEP-MT Advisory Council for

197041, A rsleeting w: held at 770 McAllister Street on Thursday afternoon,
FRy 7th,.

2, Due to ne fact that the 6overner annomeed that State College 'CalirOUSOS
would be closed on Thursday and Priday, SOMB of these invitees did act

realin they were still e:Ipr;eted to attend and so did not come. Those who
were present are stalred an the attached list,

3. M.M:erial desc:dbing our present presend.ce program and a packet describ-
ing STEP jected 17071 program wore distributed,

4, The agenda was to discuss what in of Advisory Council would be most
effective, the kinds of representatives we should have on such a. Council,

and what should go on in the meetings.

5, It was suggested that 0.) the CouAcil be small enuogh to anew for com-
plete participation andJ:ateraction among the members; (b) representatiw

should not be "tokanIm.," but shou,d be by persons who are actively involved
,and influential in their different areas; () covm:unity representatives should
be.chosen on the basis of their knowledge of and partlipation in community
aotion activities; (d) if possible, we shouad siRect representatives who
interact enough ::t grows in their areas so that they could feed information
and kiegi2 into the Ca;yncil ana then feed back to the gnyups ideas, questions,
problems, etc:, dis17,ussed in the Council meetings: U.1 there be student repre-
sentation and/ox a ropresentative from each of the STEP-TTT training components;
0!) priority 11:4Ye membership numbers be given to represenUtives outside STEP,
with perhaps only a cleuY.31e of STEP persons thee who can feed bee?: to the rest
of the staff just as the other representatives feed back '40 their groups.

6. The groupi the discussed the screening vross which wa,s used for applicants
last year and the screening process used by applicants this year with

some do:.ta given by Moral WalAon. EIftidz. Noland, who inturviews STE:P grades
for p/acement in the SPUSi). f,-,omulentell 04 interviews with pveviaus graduates

and on the feedback she had 6s! now those who were pla4.'ad are operating in the
SPUSO clasSrooms maw. She compared the present group of STEP students whom
she had interviewei, and was very impressed with this present. grovv, stating
see of the qualities she saw, such as (a) every one of this year's STEP stu-
dents wanted to be placed in ivner city sthools; (b) tie' seeEnd much mere
realistic in their understanding of: children, 0.assroom teaching, etc.; (e)
in responding to the question, "What would you do in this particular situation
in the classroom?" they gave very good, clear responses; 0) they seemed More
stable; (6') their approaa as to how to bring about change was a thought-out,
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Appendix DO (2)

consiTuctive cipp,gich; (0 they wis: very SZ't:AS'i:7:VO to ads h

o respond to tisern cl43ssmom situcitim; 140 they seemed to have flexibility
mad altenatSve upprwches to teaching. The group expiored why STEPTTT
seemed to have been so ',much more successful in effective teacher training with
this group, coming up viith possible reasons such us; (a) the err.i.:7,:trietv:e in the
:icreening p7occe.dure for selecting Darticipant; (b) with te chance n the makeup;
backgrounds and experiences in 'ehis year's STEPITT Group; (c) he team approach
and dedication of this year' fi stuff; 4;149 the titIO 4.-)f the pro, with certain
expectancies tAnd ociivities much bener defined fchon before.

7. Members of this present Advisory 4-,ourazil group stated their interest ri be Ina'
a port of :lext year's Advisory Council. Also, a committer::: wa; forrnee to

recommend representatives fog the 197071 Advisory Councils to begin looking nctv.,
at the best kinds ef community rep.resentcltives.

8, This greuo will meet again toward the end of May or fisst oF jUne to lcok at
what has happened and the results of the 1969-70 program, and to make,

recommendations for representatives on the 1970-7 i Advisory Council.

iiT/Issk

Attachment
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Awendix ()

tulvnb,,rs Prth2iTia77 Ct,mnt112 STEP-T11.

Donnie. SMV?,11AT:, againann, eZ kttial Sciences, SFSC

R: f4; Boyd-Rvglge2-ly witls_Bmnk pTesently Assoc, Director
in.Idcintt .ii' , FSC, represonting business nnd cowwity

Faol:e,Kte °o9 ...F COoeF-ind.toT, STEP-TTTISPUSD

AItheda Cavr:).e, STEP-TTT Ceovt:Hnnter Cemmunity Educational SOTVea'4

LET; m22 ENecutive:DirciontiT, Opportuyites IndustrioliznOon Center (OIC),
Tepresonting cemwaity aponci;/.pmgrams

Nathan Feleie,.Ar4soc, Imex.disciplinwpy Scienees, $12SC

John Gptag, Anza Elt,meytory Schop.19 SPJSD

pnuRette ,41TAgsby, rf:Tresmiting paYent scht,oi

namilton, SPSC, in charge f Sttident Teaching

n, Teather C62:70, $F$C

Luis KGUilitZOT Assistant Prof., Anthropology, spse

Ennis Dia:ector, Teacher Corps, e33' >a,,.

Robert Moore,:Cliairmn Dert.' of Elm* Edbc. SPSC

Jcserh Mora A2SOC EduCj SFSC

Neland, Smervisar, El6mentnry-, SFUSD

1:rel'A Oppenheimer, :Llitt:ectoz',- P*Inee of:Artstznd Sc;esce

R,aymand 1)ittsi-AssIt StEpt., RUSE), Instvuctical Davelonmant and Services

Marilyn 21 s. Ag,soc Prof;:,; EtittC, SP.aC

ChniTman, DeTt,..of Nesie; Chairman college,7wide Teacher
Edueatiop STS

Timnns5;ino Pvef Pc-vs SPSC, teach'ing Special Section
in Met7stOds

Warren.. 7474s$us?,1en

inizaboth Titsmwth Activo Director, STEP-TTT

Alvin Townsel, Coo ' i :a1} .u .z^a STEP-UP

Holman Ynte,rdisciplinary Stuclies;,:8115C; Evaluatio*and ReseVeh
Coordluatew,-STEP-TITEvaluation and Researa Consultolt- SPUSD

Mary Wilson representing -parent the community
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