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I. OVERVIEW OF STEP-TTT

History

STEP started in 1966 as the Sausalito Teacher Education Project, funded by the Calif-
ornia State Department of Education, Office of Compensatory Education. It was a
cooperative effort of San Fraiicisco State College and the Sausalito School District.
The Sausalito School District was selected since it had desegregated its schools in
1965. The goal of the program was to develop ways to prepare teacher candidates to
be more effective with students in desegregated classrooms. From Spring 1966 through
the Spring of 1969, three groups of teacher candidates completed their credential
through the STEP program. .

The program was a combination of college instruction and school classroom experience.
There were changes in methods for each of these groups, because we tried to improve

TN Y

each year. For example, we realized that we should have a program for classroom
teachers who would he working with our student teachers so that they could help us
in training student teachers. This was added to the program in 1967-68. Suburban
Sausalito schools had few vacancies for hiring our graduates, and we needed to add
experience in urban.classrooms. Thus the program was expanded to include having
student teachers in the San Francisco Unified School District in 1968-69. It then
became apparent that we should have a supportive program for our graduates who had
been placed as First Year Teachers in the San Francisco District so that these
teachers would have an opportunity to be even more effective with the children in
their assigned classrooms. Therefore, during 1969-70 the program was moved into the

San Francisco Unified School District and involved about 24 First and Second Year
Teachers,

We also became concerned about the effectiveness of instructors who help to train
teachers. We felt that we should have a combination of college personnel and master
teachers right out of the classroom in a team program of training to be teacher
trainers. That program was also begun this year.

STEP-TTT 1969-70

The various aspects of the program are discussed in some detaii in the following

sections of this report; however the following condensed overview might help provide
a brief summary picture of the proiect.

The 1969-70 program is called "STEP-Triple T" (STEP-TTT). The "S'" in STEP now
stands for San Francisco State College and the San Francisco Unified School District.
The "TTT" stands for Trainers of Teacher Trainers. Actually, this year we included
Teacher Candidates into a prospective career ladder:

10 Trainers of Teacher Trainers (Who also
TIT worked with IT, T, TC)
Teacher Trainers (Classroom Teachers

TT Training Teacher Candidates)
T [ 24 Teachers (First § Second Year Teachers)
TC |33 Teacher Candidates (Assigned to TT in pairs)

4



"TC'" - The Teacher Candidates were SFSC students who had completed their four years
of college for the BA degree and were in a fifth year program to fulfill require-
ments for the Elementary Credential, Their training was a combination of: instruc-
tion at the Center, participation in the classroom in relation to their instruction,
then student teaching four full days a week during second semester, with Friday
devoted to seminars and smail group sessions with their instructors. The student
teacners were in pairs in the classrooms of the "Double T." They were placed in
pairs to give them experience in the team approach to teachlﬂg and to demonstrate
the value of sharing ideas and problems.

"T"' - The "Single T' were the STEP graduates nlaced in the San Francisco.Unified
School District. This program was a he1p1ng relationship of the instructors with
the 'new" teachers. They discussed problems, did some planning and evaluating to-
gether, and at times the instructor taught a session in the classroom. This program
was to help the 'new" teacher to become an even better teacher.

"TT" - The "Double T'" (TT) group were classroom teachers who wanted to improve their
own knowledge and ability and help train student teachers. This group had one
three-hour training session each week and also worked with the instructors and the
student teachers to give the children a better education in the classroom.

"TTT" - The "Triple T'' component (TTT) was to train master teachers from the District
and personuel from the College to be effective teacher trainers. This group of ’
trainers had special training sessions in teaching strateggies. They also trained
each other by sharing their special knowledge and experiences. In addition, they
acted as a team in training teacher candidates and in working with.the classroom
teachers who had STEP-TTT student teachers in their classrooms.

Community - Another part of the STEP-TTT program was' community involvement. There
was a full-time person in Community Services and two half-time parent representa-
tives, The community activities were varied but included work with community or-
ganizations and activities, and an attempt to bring parents ‘and teachers to closer
understanding. .

Liberal Arts - An attempt was made to bring in more involvement from arts and
sciences. Representatives were brought in for our open learning sessions, such as
a Professor in Architecture at the University of California at Berkeley who dis-
cussed and showed slides on how dull, boxy, school buildings and classrooms can be
made bright, exciting learning centers through imaginative use of places and spaces,
Cooperation with the Exploratorium on a program for Museum as a Classroom was begun.

770 Center - An off-campus Center was established at 770 McAllister Street, a vazant

third floor which had been used primarily for storage. In this Center classes,
workshops, and open learning sessions were held.
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II. TRAINING PROGRAﬂ"

A. INTRODUCTION

1.

Participants. The STEP-TTT Training of Teaeher Trainers is based on a career
ladder of participants at the follow1ng levels

a. TTT - College instructors and demonstrat1on supervisors trained mutually
for supervision and instruction focused on general strategy and the Taba
Curriculum Project;

b. TT - District Supervising Classroom Teachers who ave trainers of the
Teacher Candidates and are trained by the TTT instructors;

c. T - First year teachers employed in the San Francisco Unified Schcol
District who were TC's during 1968- 69

d. TC - Teacher Candidates trained b, “TTT staff and Supervising Classroom
Teackers.

The TTT staff team was comprised of 19 participa:-ts, full and part time, who
participated in teacher training at all steps of the TTT ladder. The fu11-
time staff members, including the two media specialists, bore the primary
responsibility for training and for being trained-to-train all levels of
participants. The eight part-time staff members shared the decision-making
responsibilities and brought to the training their special perceptions as
representatives of the Western Addition and Haight-Ashbury communities, the
San Francisco State Coliege Elementary Education Department and Department
of Interdisciplinary Studies, and the School Districts of San Francisco and
Sausalito.

The total team brought a variety of backgrounds and a diversity of interper-
sonal and teaching styles. Four came directly from classrooms largely.com-
posed of minority pupils; one had just returned from a year's 1nvest1gat1on
in the British prlmary school system and teacher caenters after eight years

of teaching in the inner city; three were returning after one, two, or. three = -

years of STEP training and prior extensive teaching experience in elementary
classrooms; two were returnlng as ‘Director and Coordinator of Comniunications
for the four years of the project. The majority was Black, the balance was

Caucasian with one Japanese. There was a range of ages and academic status.

At the TT level, fifteen supervising classroom teachers part1c1pated in the

- training for the entire year; two participated for one semester and then

were assigned by their Principal to other positions in their school. These
teachers worked in five schools in four community settings: desegregated
Sausalito/Marin City (Black-Caucasian); Chinatown/North Beach (Oriental);
the Mission District (Chicano 40%; Caucasian 32%); and the Western Addition -
(Black). They too presented a variety of ages, styles, and classroom
settings which ranged from teacher-centered structure to student-centered
openness. Most were Caucasian, one was Chinese and two were Black.

1
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At the T level, eighteen first year teachers worked in six schools in San
Francisco communities: the Western Addition; Chinatown; Haight-Ashbury (75%
Black); and Ocean-Merced-Ingleside (largely Black). Of these T's, most were
Caucasian, two were Chinesec and one was Black. They too represented a variety
of personal teaching styles and strategies, but in general, as STEP-TTT grad-
uates, they included more innovations, ,open.structure, manipulative and

multi-ethnic materials than did the mgre experienced supervising classroom
teachers, '

At the TC level, thirty-one preservice candidates were selected out of

eighty applicants by means of "stress” interviews of strength and sensitivity.
conducted by three S-member teams in a role-playing situation. Of these 31,
three withdrew for personal reasons during.the year and two others will be
extending their student teaching into 1970-71 in order to develop their
classroom performance to a satisfactory level of competency.

Place-Time. Participants at each level trained in a differ:nt locale and at
a different time, as determined by the focus and objectives of their train-
ing. In all instances, training shifted to a place and time conducive of a
more intensive, workshop or direct experience -- that is, to the 770 Center
or school classrooms. The TTT staff were trained individually and as a group
both at San Francisco State College and the Center, as well as on the job in
the TT and T schools on a 1:1 basis with veteran staff members. The TT
teachers (Supervising Classroom Teachers) were trained in a weekly seminar

at one of the participating schools, and id their own classrooms on a

1:1 basis with a TTT instructor assigned to that school. For the first
semester the T teachers (First Year Teachers). were trained on the job in
their individual schools one and a half days a week by the TTT instructor
assigned to that scheool, both in the ongoing classroom setting and after
school in individual conferences or group seminars with other first year
teachers, For the second semester, they assumed responsibility for their own
training, which included voluntary conferences in the schools with TTT staff
members and participation in ongoing TIT activities. The TC (Teacher Candi-
dates) were trained at San Francisco State College, in the off-campus Center,
and in several TT classrooms. They commenced this school classroom training
at individual times from November to Jznuary, depending on their level of
competency demonstrated in microteaching. By January, TC training was pri-
marily in the classrooms and at the Center, although many also took courses
required in Subjects Commonly Taught in Elementary Schools, on the college
campus. . As Teacher Assistants, the candidates were in schools four mornings
a week and at the Center one morning and two afternoons. As Student Teach-

ers, they were in the classrooms four days a week and at the Center one
morning.

Parity. The preservice-inservice training operated within the parameters of
the TIT guidelines which have, in fact, been components of the STEP program
since its inception four years ago. TTT training involved the participation
of college, school, and community members on an increasing parity basis.
Media specialists trained, helped train, and recorded training at all levels.
In February, for example, they presented a multi-media workshop for TC's and
T's. When possible, community representatives participated in training



-5 -

sessions of TIT, TT, and T and helped train the T with on-the-job relation-
ships in the school. They were rnsponSJble, for example, for gatherlng and
disseminating STHP-TTT district community information through six issues of
a STEP-TTT Newsletter (see Appendix A).

4. Training. Training at all levels followed a common sequence, although there
was a variety of personal and teaching styles, procedures, format, and empha-
sis. A calendar showing the sequence of the seven major sections of instruc-
tion -- Objectives, Diagnosis, Content, Materials, Teaching Strategies,
Learning Activities and Evaluation -- is included in Appendix B.

The training thrust was more than a programmed sequence of competencies. It
was rather developmental training aimed at developing "human" teachers with
self direction, sensitivity, strength, openness, and trust; a task in which
we did not always succeed to the degree we had hoped.

In general, the training by and for each level was aimed toward the develop-
ment of interpersonal skills; practical application in a multi-ethnic class-
room; relevant curriculum content, objectives, and rationale; sensitivity to
pupils' needs; manipulative learning activities based on an active learning
principle; muiti-ethnic materials; inductive teaching strategies; and sound
evaluation practices. The major outline within which the training at each
level took place at the appropriate degree of expected competencies is shown
in Appendix C.

Performance competency was assessed by a Teacher Evaluation Scale (TES) based
on the Sections of Instruction and the Personal Teaching Characteristics
which underlay the initial screening of Teacher Candidates -- sensitivity and
strength. (See Appendix D for the Teacher Evaluation Scale)

TTT TRAINING

TTT training took several forms: on-the-job training, communication, and TTT-
guided, formal training. The training of the fourteen staff members began in
Summer 1969 and focused on preparation for the Fall tasks of work with First Year
Teachers (T), Supervising Classroom Teachers (TT) and preservice Teacher Candi-
dates (TC). The Summer training consisted of learning how to conduct ané evalu-
ate team role-playing interviews for screening the incoming teacher candidates
and how to use and interpret th¢ Research and Evaluation STEP-Observation Sched-
ule (STEP-0S). The staff also began to formulate objectives, procedures,
patterns of professional relationships with First Year Teachers, and the teaching
evaluation scale for each level of participation. A unique product of the
Summer training was the concept of team planning, with the implementation left
to individual conditioms.

The staff defined team planning as: "The FYT and TTT working together in plannin
units, immediate planning, classroom climate, environment, room organization,

sharing materials -- making a commitment to work together." This set of criteria
and expectations later became the training model for use- with Teacher Candidates.
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On the Job Training. When the TIT staff reassembled in the Fall, training re-
sumed largely at the informational and on-the-aob level. This k1nd nf tra1n1ng
involved the exchange of information necessary .to make decisions or provide in-
formal counsel in response to problems with res1$tant FYT's and concerned Prin-
cipals. The practical perceptions of the staff members who had come most recently
from the classroom served to train the other staff members regarding matters

such as the development of relationships with Principals, while the supervisor-
ial experience of staff members who had already worked in STEP-TTT helped to

train the newcomers.

In sharing insights and methods, the staff members were in effect training each

other to make the ‘'team’ approach work despite 1nterpersoual concerns or class-
room crises. ;

The following running account of one of the staff ﬁembers fresh from an inner-
city classroom illustrates the range of respons1b111t1es assumed and the result-
ing on-the-job training: &

Fall - Assistant to R/LA instructor

Conducted micro-teaching lessons :

Demonstrated transformational grammar and conaucted session ™
comnunication skills project i

Cupervised FYT in Chinatown 1 day a week

Supervised 6 TC in smail reading groups in.Sausalito and in
Reading/Language Arts class teaching in Sausal1to

Attended Elementary Education Committee '

Participated in weekly decisions Cen

Participated in weekly management development ‘session

Kept abreast of new and current materials in. Read1ng and
Language Arts curriculum

Took graduate course

Spring - Supervised 6 student teachers in the Mission District
Held seminars in home and Teacher Education Center
Taught total group session on Pheonics
Trained in Taba Curriculum and strategies 2-1/2 days
Participated in staff decisions
Participated in Internship Committee, Elementary Education Depart-
aent, San Francisco State College .
Kept abreast of current R/LA materials L
Participated in professional conferences: ASCD, NEA

After several months of FYT training, a staff assessment regarding FYT deficien-
cies and ideal expectations served to help the TC instructor set realistic goals
and priorities for the TC training. Similarly, individual staff responses to
the curriculum meeting formats, goals, and "'business'' helped to train the
Curriculum Coordinator in making the team training more stimulating, relevant,
and task oriented.

Similarly, reactions to the structure of TT seminars led to increased time spent
in interaction among group members vis-a-vis professional problems, video tape,
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and supervising concerns. Again, negative reactions of the TC's to the TTT
staff's expressed 'point of view'" regarding classroom and public standards. of
speech and behavior served to train the staff to:examine their procedures, txm—
ing, and audience needs in order to achieve the1r training obJect1ves in the
future. ‘ :

On-the-job training had a cumulative effect wh1ch re1nforced the total training
program. After the individual demonstrations in the College class instfuction..
and the development of team trust and on-the-job &xperience, the new staff mem-
bers. from classrooms were able to assume respons1b111ty for Student ﬂeaehlng
seminars and workshops in the Spr1ng. :

~Communication as Tra1n1ng Communication began 'argely at the 1nfbrmational
‘level emanating- From the central coordinstor. Gradually, as team members began
to understand the goals and personalities of one another, communication was twc-
way.,operated on the feeling and intellectual levei, and served as a training
device, By January, staff\sessions became ‘lively exchanges of anxieties and
aspirations. _;;7‘ . ‘

Guided Training. By October, the staff had dec1ded 1o emphas1ze the training
aspect of our curriculum meetings. To this end, 1nfbrmat10n was exchanged by
_memo, leav1ng meeting time for training and dec1s1on hak1ng.

By November, the pressures on individuals to be 1nvolved in many activities made
it impossible to continue’ training without.setting priorities among these
pressures namely: Community, District desegregation, FYT, Taba Teaching Strate-
‘gies, removating the 770 Center to usable level, current students college in-
volvement, involvement of Arts and Sciences faculty in TIT, 1mmed1ate on-the-Job
tasks. Working subcommittees were formed to make recommendations regatding .
rriorities of training. - These recommendations became training documents as to
desired principles and practices (see Appendix E).

The TTT sub-committee, for example, recommended that tep pr1or1t1es be set for
training in principles of supervision, role of the teacher, control techniques,
classroom management, planning, and classroom environment in order to meet the
objective of training the Teacher Candidates through and in those areas.

The Student Teacher Committee, recommended that there be a set of common expecta-
‘tions for Student Teachers, Supervising Classrcom Teachers and Supervisors drawn
up from the expressed expectations of each of the 3 groups regarding the 'team"
interaction of the Spring ST nrogram, to be sent to the:3. groups plus the school
Principals; a planned Sequence of weekly Supervisors' seminars for the students
devoted to ST problems and needs; periodic workshops for the total student group
and Superv1sors concerning such matters as planning and discipline; common “a
requirements for the students (such as written lesson plans for all subjects for
the first 3 weeks of Student Teaching); TTT training in $upervision including
use of TES in relation to the. ""Sections: of Instruction";. scheduled conferencz

time between each ST and his SCT; and a: common sequence of seminars and workshops,
video schedule, etc. ~
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The sub-committees served as recommending groups with the TTT staff responsible
for training decisions. When the community sub-committee reported that there was
a need for a half-time Community Services Coordinator, several members of the '
TTT staff exprossed the opinion that this position would require a full-time
work load -- with the result that one of the staff assumed the role of a full-
time Coordinator of Community Services in the 4 schools where the Community
Representatives worked,

There was an unsuccessful attempt in January to provide a common background for
training through readings because of time pressures. More successful was an
attempt to develop a STEP-TTT personal/professional point of view. This process
involved three kinds of activities: individual position papers on "STEP-TTT as
it is and as I'd like to see it" (Appendix F); a team brainstorming session on
"What I'd like to see in a school" (Appendix G); and finally team decision-making
based on these data and focused on the direction of the project for Spring 1970.
As a summary which served as self-evaluation necessary for professional growth
and self-awareness of the TIT training staff, the Teacher Education Coordinator
prepared a memo tracing the steps of this decision making (Appendix H).

The product of these sessions was a team decision to focus on inservice training
in two areas: 1) inductive teaching strategies and social studies unit (Taba
-Curriculum Project in Social Studies), and 2) Active lLearning Center for volun-
‘tary teacher exploration of activities and materials leading pupils to interact
with their environment. The decision to focus on Classroom Teachers was based
on the rationale that 1) it is difficult to integrate preservice instruction
with classroom participation, and Z) many teachers, particularly in inner-city
classrooms, are amenable to new innovative approaches to teaching, but they and
the Principals require a considerable amount of ongoing assistance in implement-
ing these innovations.

By May 7, when the sub-committees had identified the objectives, wrocedures, and
timing for the 1970-71 four training strands, they also could identify the parti-
cular training skills and interests of the individual members developed by train-
ing,and divide the labor to accomplish the 1970-71 training task. Through the
on-the-job process, it became apparent that the multiple training tasks of the
staff could best be implementec by a division of labor and accountability for
training.

Direct Training. Direct training operated for several purposes and in different
formats. For the first semester, the staff was trained in interpersonal rela-
tions in weekly managenment development group sessions conducted by a trained
group leader. The media specialists trained the staff explicitly in the effec-
tive use of media for teacher training -- both the equipment and procedures for
videoing, photographing, and editing trairing tapes and pictures. In December,
the video specialist ran a training session for use of the cameras and monitor
in the ST classrooms and prepared an operation manual for their use. In Febru-
ary, the video and photography specialists ran a multi-media workshop in the use
of several visual media for the staff and other participants.
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The first explicit training on supervision was a seminar conducted by one instruc-
tor on role expectations, relationships with SCT's, relationships with self,
classroom observation, follow-up interview, and judging one's own effectiveness.
A second session, called outside the regular schedule to meet an expressed need,
was planned as a panel of experienced STEP-TIT supervisors to explore effective
practices for changing teacher behavior as a Trainer of both TC and TT.

By early Spring, the decision to focus 1970-71 TTT training at'the inservice level
necessitated the focusing on training for that task. To this end, the decision -
to alternate Taba Teaching Strategies to Develop Children's Thinking with training
to meet current needs hacd to be retracted. The need for training for immediate
tasks, therefore, took place via memos and special meetings structured to elicit
concerns about handling individual! TC problems, practices of SCT which helped or
hindered TC growth, use of TES, and future training needs. Memos as instructional
tools sometimes directed the follow-through for training decisions responding to
the pleas from all levels for communication and involvement, or providing instruc-
tional content, materials, and procedures. Fliers were prepared covering suich
items and events as: college student educational panel, School District Creative
Environment Center, classroom meetings, videos, and ESEA projects.

From February on, one morning and one afternoon a week were devoted to the Taba
training conducted by the two staff members from Interdiscipl:inary Studies and
the Director. The Media and Community participants were invited but could not
always attend. The six instructors were training to be Trainers for the six TT
participants on site in Anza School, and to facilitate the use of the Taba Strate:
gies for Developing Children's Thinking in both the cognitive and affective
domains. The Spring sessions, February through June, involved observing, discus-
sirg, planning, and conducting their own discussions and describing their own
rationales. Content focused upon: '

a) teaching strategies identified as cognitive {developing concepts, inferrin
and generalization, applying generalizations) and affective (exploring
feelings, interpersonal problem solving, analyzing values);

b} structure and organization of the sequence of learning activities describ
in the Taba Units (input/organization/expression);

c) socio-drama as a way of diagnosing, utilizing, and assessing pupil parti-
cipation in classroom activities.

The format generally followed was: For each strategy there was an "awareness'
demonstration followed by team tryout on the other members. Each staff member
had a chance to teach the group using one or part of the strategies. Then the
team analyzed the teaching, identified weakness and loopholes for training, and
explained the refined strategy in vocabulary of the Trainees. At the end of the
strenuous 4 months, the training staff had the trainees recall the questions of
the 6 strategies, identify similarities and differences, and generalize as to the
value of the two types of strategies.

The strengths of the training sessions included:
a) staff team decision to select the Taba Strategies as a major thrust in T:

b) staff team responsibility for achieving a high level of competence in
order to train TT's the following year;

12
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c) availability of extensive inservice training material from the Institute
for Staff Development (e.g., training manuals, films illustrating many
of the tasks, audio tapes of Taba resource people),

d) previous experience of one participant in a Summer NDEA T1t1e XI Institute
encompassing a similar thrust;

e) expertise of the TTT Trainers, each of whom had either worked with

Dr. Taba or attended 4 full weeks of training to handle the 1nserv1ce
training, :

The wcaknesses of the direct training sessions included:

a) a competition for scheduled time by crises related to preservice-inservice
refunding, community, school, and college problems;

b) disagreement concerning interpretation of Taba inservice program emphasis
among the TTT Trainees and Trainers (e.g., relating the ‘activities back
to direct life experience of the pupils; psychological opposed to a logi-
cal approach to the analysis of values);

c) anxiety around the level of achievement within the training sessions and
the lzvel of perscnal expectatlon held by the staff regarding their acting

as Trainers for TT sessions;

d) lack of opportunity to practice the strategies with pup1ls in order to

assess the validity of the training's applicabiiity to a classroom.

Recommendations for future TTT training'sessions:

a) time for study outside the training sesszons (e.g., read training materi-
als, prepare team tryouts, etc.);

b} close adherence to the written training materials during the sessions
before personal interpretations create ‘unclarity in the Trainees (e.g.,
The Interpersonal Problem Solving Strategy required an expliciu focusing
‘question related to a personal confrontation; without this clarity the
strategy could have taken anoiher direction in the discussion);

c) more extensive use of film and TTT Trainer demonstration in classroom
during the training period;

d) asszgnment of TTT Trainees to TT classrooms in order to apply the train-
ing sooner and assess the TTT training's validity sooner;

e) development of the self-concept of the TIT Trainees as competent teachers
and Trainers of TT's while a continuing learner regarding the strategies
and curriculum development shouid be stressed.

In keeping with the second proposed thrust for 1970-71, the start of an Active
Learning Center, there were voluntary training sessions in Active Learning -
designed for all levels of the career ladder -- TIT, TT, T, TC -~ plus District
and Community. Many staff members participated in one or more of the following:

a) working at School Dzstr1ct Complex conference focused on "1ntegrated day"
and British infant schools;

b} showing of slides from School D;strzct Complex conference;

c) presentation on use and transformat1on of space by Sim Van Der Ryn of the
Center of Urban Environment, U:.C., Berkeley;

d) video tapes of Glasser's caassroom meeting;

13
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e) presentation of tape and carrousel of Leicester (England). Infant School;
f) TIT staff "qpace Walk" - to identify learning possibilities in 770 space
(walls, ceiling, ete.) and ways to create stimulating environment.

Explicit TTT training was extended into the Summer, when two staff members went
to England to study British infant schools and Teacher Centers; three staff mem-
bers went to a month-long workshop on the "integrated day" in Connecticut; one
member went to Japan to study and gather apparatus for science and math activities
in 770; another member used Taba Strategies in a sixth grade.San Francisco Uni-
fied School District Summer school; another attended a-three-week National
Training Lab IABS; another acted as research counsellor at the University of
Wisconsin; another member went with a teachers' group to .study African cultures
and bring back materials for Taba teaching; another member conducted research on
the principles and practices of the Rritish Primary Schools and Language Develop-
ment, Remaining staff members analyzed and evaluated the 1969-70 program in
order to 1denttfj and organize more effective learning at all TTT levels in
1970-71.

Buring the year, individual staff members took courses as needed to contribute to

their level of training competencies in supervision, formal coursework, curriculum
development, demonstration teaching, and coordination of a community adult educa-

tion program--zn that order. These graduate courses included instruction in

supervision, linguistics, research, counseiling, contemporary problems, and
administration.

Individual members also sought extra training in svecial workshops or conferences
consistent with TTT priorities. These experiences included the New Schools Con-
ference in Santa Barbara, a series of evening discussions regarding curriculum
innovations such as the "integrated day," observation of a teacher using Taba
inductive cognitive teaching strategy in an integrated classroom, and math work-
shop sessions. Several members accompanied the Director to TTT meetings to gain
insights into effective organizational structure and program components. Others
investigated the Exploratorium, a working center for apparati in Art, Science,
and Technology.

The greatest strength of the training lay in the personnel, the variety of their
experience and information, their ability to work together to establish common
goals and division of labor, and their unceasing efforts to maintain articulation
among the components and team work with other components: College, Community,
District, professional organizations. There were, however, several weaknesses

2) the lack of time for communication of information about all components, expla-

,i, nation.of decisions, activities, guided training in supervision; and 3) Communzty,
.- College, and District crises affecting program. One of the clearest statements
. of recommendations for allevzatlng thes» problems came from a staff member, part

of which follows.

14

- inherent in the complex nature of the TIT project: 1) the competing obligations
~of staff members (College, Community, current training, future plamming, District):
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"More regularized communication between sumervisors and coordinators
(or entire staff) to continuously spell out the expectations and
goals of the program so that we can at all times be working toward
the same ends. Too often, supervisors were stating divergent, con-
flicting and individual points of vieuws.

"Staff muetings should have heen a time for the instructional staff

to inform the supervisors of the content of that part of the instruc-
tional program which the supervisors would be expected to help the
students implement in the classroom. Or the instructional staff could
make classroom observations giving suggestions and help #s digd.n

Training Product. The concurrent training in se many places and the complexity
of meeting expectations from the School Nistrict, the individual schools, the
College, the Community, and individual Trainees resulted in the development of
poteworthy skills of coordination and team work. The goal of stron;, sensitive
Teacher Trainers was reached through on-the-job training and mutual TTT staff
response and recommendations.  The two staff members responsible for coordinating
the training in the District and College teacher education program developed

~ their skills to a high degree as shown by their final report of activities (out-

lined in Appendix I).
Fvaluation. The major recommendations for TTT staff training focused on:

a} increased varticipation of Community and College on parity level;

b) concentration on inservice training for TTT, 77T, and T comvetencies;

c) focus of efforts in one school;

d) further development and articulation of "STEP-TTT approach";

e) division of labor and accountability with persons so that specific
persons be actually resnonsible for implementation.

TT TRAINING

TT training of the Supervising Classroom Teachers (Fall N = 17:Spring N = 15) took

- two forms: a weekly (1 to 1-1/2 hour) seminar with one TTT Instructor assisted

by another; and on-site 1:1 training by a TIT Instructor. In the Fall, the semi-
nar foliowed the sequence of all the training strands, but at a level higher than
that of preservice instruction in view of the greater experience of the Classroom
Teacher. - Although using the same materials as the preservice syllabus, the in-
structor geared his teaching to the teachers' knowledge of curriculum materials
and experience with pupil reacticns. In line with the STEP-TTT thrust toward
developing inductive thinking, strategies to explore affective areas, multi-ethnic
materials and non-verbal activities, the course differed from the usual inservice
course of content and "how-to"' skills. At the same time, it was hoped that the
teachers not only would implement the TT training in their classrooms but also
would reinforce the preservice training of the Teacher Candidates when they wers

‘under their supervision.

Seminars. In the first seminars, the teachers studied the Social Studies curricu-
lun model, practiced the stating of instructional goals for their pupils, identi-

fied test items which matched objectives, identified main and contributing ideas,

~ studied diagnosticldeVices, analyzed TTT lesson plan forms, and analyzed the

10
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structure of the Social Studies unit form which the Teacher Candidates would be
using in the TT classrooms in the Spring. They also studied selected materials
from the other three TC training courses in Math, Reading/Language Arts, and
Generic Curriculum and Instruction, in order that they be able to help the Teacher
Candidates meet expectations. By knowing the goals of the Math Workshop, for
example, they became aware of the Candidates' developing attitude toward .open
student-centered classrooms. By studying tiie chart of Reading and Personal De-
velopment (see Appendix J), they could expect that the Candidates were aware of
the reciprocal relationship of Reading and Personal Davelopment and they would be
sure that their classrooms allowed the Candidates a chance to try out learning
activities appropriate to stages of personal development of the pupils. In addi-
tion, it was hoped that these curriculum materials could serve as training mate-
rials for the teachers themselves. To illustrate the function and value of
affective teaching strategies, for example, they received the following assign-
ment given to the Candidates and based on their actual observation of TT class-

"Identify an aspect of one selection (from a California State Reading
Test) as content for you to use (or extend or centrast) for the pur-
pose of having the pupils identify a feeling or attitude or personal
problem which they have experienced. Describe the class behavior of
the pupils whom you observed as evidence that your selection is
appropriate."

Another such training model was the Candidates' assignment of a 5-day learning
sequence of pupil-made geoboards {see Appendix K).

For the Spring semester when the TC's were in the ciassroom, the TT seminar for-

mat was one of input and discussion. Films of teaching provided most of the
irput followed by questions eliciting the TT perception of the questioning
sequenice and level of children's thinking. Discussion focused on cognitive and
affective teaching strategies. The schedule for the Spring semester seminars is
shown in Appendix L. v :

Concurrent with this formal and indirect training in Social Studies, the Teachér
Education Coordinator arranged for additional training in supervision. This.
training includsd information about expectations, roles and activities for the
Teacher Candidate, for the Instructors, for the TT's and for the Media Special-

~ists. At an early seminar, the Video Specialist explained the procedure for ..
.. using video effectively for TC evaluation:

Monday - 1ntroduce video equipment to pupxls _
ﬁesggiggz §video and playback of Teacher Candidates
Thursday - select video tapes for training

Fr1day ~ edit selected video tapes

In the seminar, he instructed the TT in the use of the video toward meeting the
behavioral objective that the TT's bLe able to explain (and some use) the machine,

and be able to analyze a videoed lesson using the Teacher Evaluation Scale. For

» thzs analysis, they ‘role-played a conference with a Student Teacher, and stated

s
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and explained their evaluations in a Hypbthetiqai critique. At a second session,
the TT's not only evaivated and analyzed the video tape of another FYT but also
stated alternatives for the teaching strategy and activity viewed.

The Community Representative participated in another TT seminar for the purpose
of explaining how Teachers could help the Teacher Candidates relate effectively
to parents. As the Teachers realized the value of this training role for them,
they in turn offered a recommendatinii that the STEP-TTT Newsletter be tri-lingual
to reach parents in the Mission and Chinatown TTT schools.

In preparation for the start of each phase of the classroom experience of the
Teacher Candidates (pre-teacher assistants, teacher assistants, and student
teachers), the Teacher Education Coordinator presented specific guidelines for
supervision, relationships, curriculum expectations in response to the questions
asked by the TT's (see Appendix M). The TT's agreed to share supervision of
lesson plans and plan books with the TTT Supervisor and to share control of
routines and teaching responsibilities with the Teacher Candidates. .In turn, the
Teachers presented critical information about the preservice Candidates to help
the staff evaluate and place Candidates. They also helped to develop definitions
and categories for the Teacher Evaluation Scale and to recommend preparatory
activities for the First Year Teachers (see Appendix N).

A questionnaire was designed by one of the TT's and the Teacher Education Coordi-
nator to stretch their perception of the role of a teacher to include not only
skills of basic room preparation, materials storage, and bulletin boards, but
also the techniques of mutually planning, establishing the psychological climate,
and creating centers of interest. Other assignments, too, served as guides to
extend their perceptions and self-analytical abilities. They were asked, for
instance, to contribute teacher-made materials used in their Reading and Language
Arts activities. This task caused them to select, prepare, and demonstrate
manipulative aids, for these areas are often limited to texts and paper-pencil
skills, - :

On-the-Job Training. In the schools, the TTT Instructors and Coordinator of
Teacher Education served as on-the-job Trainers as they discussed and planned
Teacher Candidate activities within the five schools. Gradually there was an
increasing exchange of anxieties and hopes for Candidate performance and TT
supervision. In January, one TTT instructor assumed on-the-job training responsi-
bility for each school. This training included explanaticn of teaching assign-
ments, helping the teachers use the Evaluation Scale and to communicate critiques

to. the Candidates, and keeping communication open between the Candidates and
Teacher. - _

Evaluation.. In reviewing the year, the TT highly regarded the helpfulness of
the Instructor/Supervisors assigned to their schools. They recommended more

-training sessions with the total STEP-TIT staff and Candidates, more opportunity

for active participation in the seminar, opportunity for classroom follow-up
from the seminar, and Fall training in the Taba teaching strategies so that they
could have a living model from which to evaluate the strategies performed by the
Candidates. They also expressed a desire for more of the same training as
Candidates (e.g., geoboard workshop), and for increased provision for two-way

17
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communication. In addition, the TTT staff recommended that there be more use
made of the 770 Center for TT training and a more appropriate time provided
for inservice (probably released time).

T TRAINING

The TIT staff planned the FYT training program in the Spring and Summer of 1969.
It was hoped that the SFUSD would place First Year Teachers in the same schools.
with the TT participants and upcoming Teacher Candidates to achieve maximum
utilization of the staff resources. Because of lack of tenured openings in the
training schools, however, the District had to assign First Year Teachers in
$ix schools other than the five TT-TC schools. These assignments were made in

late August, and some grade placements were not made until the weekend before
school opened.

T Training was designed to take two fomms: 1) one Instructor working with 1 FYT
in the classroom 1-1/2 days for a 2-week period, and 2) one Instructor meeting
with the FYT's in one school in a weekly after-school seminar, for one semester.

The training proceeded toward the objectives and expectations formulated by the
staff:

a, Curriculum -~ makes ctirriculum relevant to pupils
- - selects multi-ethnic materials
- relates 8ll parts of curriculum

b. Planning/Procedures - establishes behavioral ocbjectives
' - plans for individual needs and individual interests
- groups according to pupil needs
- plans sequence of learning activities to behavioral
cbjectives
uses appropriate method (strategy is appropriate
to pupil, content)
can actively participate in team planning, share
materials and work

c. Climate - establishes classroom climate (interpersonal relations, group

dynamics) |
d. Learning Environment (includes interest centers) - bulletin board
e, Diagg_oses - assesses individua) needs and interests

£f. Classroom Organization - record keeping
' - routines and procedures
-~ can devise a usable filing and Sstorage system

8. PTC (Personal Teacher Characteristics) - involvement in what is going
on with pupils
- maintains atmosphere in which
learning takes place

i3
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h. Evaluation - self
teaching
personal growth

pupil progress
i. Teaching Competencies - (see Teacher Evaluation Scale, Appendix D)

[ B TR |

As an innovative trainirg program, the First Year Teacher training operated from
the several explicit definitions worked out by the staff in the Summer:

Criteria for STEP-TTT Staff: Definition of Relationship with FYT:

1. Maintains balance of working time among all FYT's.

2. Participates in common team planning.

3. Individualizes implementation in the classroom of each FYT as needs change.
4. Continually works out relationship with FYT. :
5. FYT has ultimate responsibility for what happens in the classroom.

6. STEP-TTT staff assists, helps, demonstrates, suggests, and teaches.

7. Functions with FYT in a professional relationship.

8. Emphasizes to FYT that interpersonal relations with rest of staff are

important '
9. Maintains professional relationship with total faculty.

Expectations for STEP-TIT Instructors/Supervisors for FYT:

10. Evaluates and is evaluated by FYT with Teaching Evaluation Scale and
conference. ' ‘ o
Written notes of observations.
Duplicate .notes (good, ineffective, alternatives).
Teaching Evaluation Scale (turned in Friday a.m. - filed with Curriculum
‘ ' Secretary - .
Oral conference after each official éLservation.

11. Uses audio recorder at least twice a semester - early and late - confer
‘ together. ‘ '

12. Uses video recorder at least twice a semester - early and late - confer
together. : ‘
13. Informs TA-ST or FYT of District Resources.

14. Helps find information about schedules, routines, regulations, lesson plans,
. etc. of school. -

The T training focused on survival techniques; practical suggestions for ciass-
room organization, management, and control, and ongoing help in developing com-
petencies in all curriculum areas. While the T training was to have followed
the sequence of instruction of the other three training groups, the criscs of
the beginning teacher demanded other emphases on such practical matters as how

te form lines for recess and dismissal, put the daily schedule on the blackboard,
and make lesson plans. '

|
|
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Team training included concerns such as the sharing of materials, the setting up

of instructional goals, and the sharing of routines and control methods, specifi-

cally, the following:

Use of STEP-TTT field trip bus

Location and procurement of
materials

Classroom environment (e.g.,
instructional areas)

Organization of reading groups

Teaching environment

Interpersonal concerns

Room procedures

Discipline methods

‘Grouping -- assigning work to

different groups

Planning objectives

Planning learning tasks vis-a-vis
pupils self-concept

Sensitivity to all pupils

Adjustment to school conditions
(no space, too short instruc-
tional blocks)

Use of manipulative materials

Use of STEP-TTT facilities Housekeeping

Fighting

The seminars varied according to the instructor, the FYT, and school needs.
Seminars focused on curriculum aids and often reached the feeling level. Semi-
nars also dealt with the role of the Instructor/Supervisor with the FYT and the
ongoing classrcom activities. Often clarification of STEP-TTT policies, proce-
dures, and events was the major concern. In many cases, it was sheer survival.

As one T-Instructor wrote in her weekly journal, "I sense that at this early
stage (their third week) they are bogged down with routines and getting a workable
room (structure of day, routines, monitors, environment) going so that they are

" unable to think of content of the day and plan for that."

In the classroom, instructors worked with individual pupils, or Reéding/Math
groups, or total class as a means of helping meet the FYT's objectives or of
demonstrating discipline methods. Others helped the FYT set up classroom envi-

- ronment, Math area of rods, tangrams, geo-boards. All the Instructors observed

and evaluated Teacher/Pupil behavior. In many cases, moral support for the

First Year Teacher was the primary training function,

After observing lessons, once a week or more, the Instructors evaluated tech-

- niques, presentation, and results. They checked lesson plans to help the FYT's

reach the objectives they desired. Often they would demonstrate an effective way
of presentation. Meanwhile, the FYT's were encouraged to utilize the resources
of the District, although the Instructors themselves brought in films, silkworm
leaves, manuals, etc. :

The TIT Instructors all used the TES in the classroom once a week for the purpose
both of self-evaluation and guided instruction in areas of strength or weakness.
To these ends, the Video Specialist also worked closely with the Insturctor in
videoing First Year Teachers in action, and prepared the pupils for the video
session the day before the videoing. Then while he videoed the action of the

-teacher and pupils, the Instructor tracked the action on the Teacher Evaluation

Scale. Immediately after the lesson, he would play back the video while the
Instructor related the video to the recording of the TES, pointing out the-
strong and weak points. Following this viewing and decking, the Video Special-
ist himself would offer helpful suggestions. ' o
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These tapes were then reviewed by the Teacher Education Coordinator to see if
any other use could be made of them for training in the other components of the
. training ladder. Several, indeed, were used in TTT, TT, and TC training sessions
in use of the TES. A fifth grade lesson in Reading/VWriting and a first grade
lesson in Reading were especially helpful in training in the identification of
dynamics of Teacher/Pupil interaction, classroom routines analysis, and Personal
Teaching Characteristics. In addition, two were used in Elementary Education
Department meetings and one was kinescoped for a training film.

Through the team-planning, team-teaching, and training, the FYT classrooms showed
innovative relevant curriculum methods and materials and notewcrthy sensitivity
to Pupils. Instructors reported outstanding lessons using: Cuisenaire rods;

BRL phonics; field trips used as basis for oral language and movement activities;
measurement activities using manipulative objects; Active Learning areas in room
environment; and food provisions available for hungry children (carrots, fruit
pudding).

Not all the First Year Tecachers, however, saw the value in the training or its
results. While, as Teacher Candidates, the First Year Teachers had known of the
FYT training possibility when they entered the TTT program in 1968, they had not
known the specifics of instruction until late Spring 1969. At that time,not all
of them expressed positive opinion that it would be a beneficial program for
them. This lack of conviction of professional or personal benefit was aggravated
by the late assignment to school and grade level, lack of time to prepare for the
assigned grade level, unfamiliarity with the newly hired TTT instructors assigned
to the FYT training, and the anxieties of being a First Year Teacher. As a re-
sult, several did not wish to be observed, criticized, or helped.

Yet there was a difference in attitude depending on the school in which the FYT
worked. Those in three of the schools eagerly sought advice and showed a desire
to have team-planning and materials. Those in the other three schools resented
“'compulsory attendance" at the FYT seminars and did not perceive a value in the
seminars. Teamwork in one school reached the point where the FYT's would plan
together and share the responsibility for preparing and duplicating instructional
materials. Despite the resistance to the training idea and/or TTT personnel, the
TTT Instructors persisted in the task of helping the FYT's to survive and to
develop themselves and their classes into effective teaching/learning models.

In January, the TTT subcommittee on First Year Teachers recommended two options
for Spring training:

a) If a First Year Teacher desired continued supervision and/or the present
Supervisor felt that further supervision was needed, the Supervisor could
‘provide such training during the time available on his schedule.

b) If a First Year Teacher wanted additional help from another Supervisor,
it would be up to him to contact that Supervisor. If that Supervisor
~were not available, he would have the responsibility of contacting another
available Supervisor.

21
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In mahing up the Spring schedule, some time periods were left svazlable for
accormodating the few First Year Teachers who desired additional supervision.

As the samester progressed there was no consistent pattern of regular training
requested

In the June evaluation of the training of the First Year Teachers, the staff
identificd three mamor strengths:

a) Intense support and guidance.
b) Identification of resources and ways to get the resources by thenselves.
¢) Demenstration by experienced teachers.

The staff analyzed the weaknesses in the training as springing from the resistant
attitude of some First Year Teachers and the lack of time both for training the
staff in FYT training and for the coordination of FYT activities. On the basis
of the resulting deficiencies, the staff recommended that the 1970-71 FYT train-
ing focus on the following aspects of training:

a) Concept of team planning through group seminars and/or individual plan-
ning conferences.

b) Team teaching.
¢) Identification of teaching resources and encouragement of the sharing of
materials
d) Demonstration of certain techniques and teaching strategxes in the class-
room and in group seminars.
e) Continuous evaluation using the following instruments:
1) Teacher Evaluation Scale
2) STEP-Observation Scale
3) Video tape analysis
4) Tape recorder
f) Help in diagnosis of pupils' needs, group them, organ1ze materials,
organize games, keep records.
g) Help in interpersonal staff relations.
h) Assistance in organizing and planning for field trips.

E. TC TRAINING

- Fall: Formal Instruct1on and Direct Experience. The 1969-70 TC's were seliected
on the basisg_fgsensxtzvzty and strength in stress role-playing interviews which
took place in the Spring and Summer 1969. Through this screening process, 31
out of 80 were selected on the basis of 1) sensitivity to others’ perceptions
and behavior while maintaining one's confidence and 2) strength to set up rules
of conduct in a fifth grade group of role-playing Instructors and STEP Graduates.
Many of these sessions were viedotaped. Some were phctographed. All were audio-
taped. For each specific curriculum area (Social Studies, Reading/Language Arts,
Mathematics, and Generic curriculum), the staff had prepared specific course i
objectives which followed the common sequence of objectives but revealed differ-
ent behavioral objectives, diagnoses, .content, materials, activities, strategies, : :
and evaluation according to the discipline concerned. Appendix O outlines :
course cbjectives in R/LA, Social Studies, and Math.

A
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| Becau_sé of the :co'ntrbu»e,d "set,t‘ingtof the conege-ba;f;edworkshop,claSSes, the
formal training of the Teacher Candidates followed the common sequence of TIT
instruction the most closely of all the training ladder components: TIT, TT, T,
and TC. - For six weeks the Teacher Candidates worked in college and the 770 work- .
shop three days and one evening each week in the four curriculum blocks: R/LA, L
"~ Social Studies, Math, and,Gen_eri_c cu_n"i’cnlum‘.‘ 3 : . g
“The TC training calendar slowly changed throughout the year as the candidates
became increasingly involved in direct TT classroom experience:
M T W T __F
- R/A T B -
a.m, L 1 R/LA Generic
p.m. _S.S. ;
Math‘
| M T W TH ___F_
] [ '-Ciassrdans ------ TA
a.m. R/LA, Math} Seminar
January - ’ '
p.Mm. -8.8.
‘Math
M i W H F
o : ST
D PSS, F-TT Clagsrooms-=-o---=---- Seminar
Feb. -June . : .
pom. (alfl curricylum areas)
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Then, as individual students demonstrated their competency in Reading and Lan-
guage Arts through written plans and microteaching in the areas of behavioral
obJectzves, diagnosis, Personal Teacher Characteristics, conteht, and small group
control, the Teacher Candidates entered TT classrooms to teach Reading groups as
early as November.

§pec1f1c Courses:

Social Studies. The Social Studies sessions on Tuesdays provided the model of
TC instruction. ' The.'¢, the Instructor set the stage with explanations and demon-
strations of the seven sections of instruction: behavioral objectives, diagnosis,
content, mate;xals, teaching strategies, learning activities, and evaluation. -

" Training in R/LA, Math, Generic curriculum reinforced this instruction with the

particular activities and content of the particular discipline and instructional/
personal format. For this reason, TIT Instructors as well as the Teacher Candi-
dates were required to attend this course with or without college credit.

These sessions included the study of wriiten models of curriculum, demonstration
of teaching strategies, the viewing of overhead projections of samples of curri-
culum units and training films, the analysis of teachzng strategy both cognitive
and affectxve, and the mxcroteachxng of the strategies based on real classroom

experiences. Social Studies assignments were designed to demonstrate the Candi- -
dates ability to formulate instructional goals, behavioral objectives, main ideas

a sequence of learning activztxes, a course outline, and a unit outlxne. o

The Social Studies objectives were met by 95% or more of the Teacher Candidates.
Some needed considerable rewriting of the assignments in order to achieve the
desired level of performance. In evaluating the course, the Instructor found
the most successful achievement of his objectives during those sessions in which
the students were actively involved in some type of “doing” activity (mental or
physical). A major weakness was the fact that there was no formalized procedure
for follow-up in the classroom by the Instructor himself. The TTT Instructors
assigned to the TT schools, however, did work with the Candidates in preparing
and evaluating the teaching of their Social Studies units.

Readin%/LanEEage Arts. R/LA was taught by two Instructors, one experiencey in
STEP- and college instruction and the other, experienced in rectent teaching
in an inner-city school. . The pair represented a model of team teaching by two
persons who differed in age, race, and teaching style. With the goal of extend-
ing the repertoire of a teacher, they varied their strategies, references, group-
ing and format. They presented a multiplicity of approaches to th. teaching and
learning of Reading and to Language development. The main foci were Active
Learning activities, development of relevant lessons, and identification of

phzlosophxcal assumptzons underlyxng elementary school Reading texts and tech-
niques.

Candzdates examzned and used California State iexts. They analyzed demonstration
by . Instructors in Roach-Van Allen's Language Experience :in Reading and in a Gimn
Reader adapted to inner-city classrooms. They observed and evaluated two FYT's
on videotape. They engaged in three workshops: 1) diagnostic devices; 2) TT
Teacher-made manipulative materials; and 3) communication skills (Title X Project
San Gabriel School District). Most important, they planned, taught and evaluated
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microlessons to groups of peers. The two-fold aim of these microlessons was
_ 1) to list the effectiveness of their written lesson plans and 2) to become aware
: of personal characteristics (voice, language pattern, posture, gestures) that
: helped or hindered the communication between "pupils" and teacher. The first
[ microteaching was based on assigned Summer readings that had been designed to
i provide necessary background and ‘attitude toward multi-ethnic classrooms and
§ cultures. The second microteaching required the Candidates to adapt a selection
; in a State text to the children in an observed TT classroom based on the children':
behavior they had diagnosed as deficient in the area of Reading skills or feel- -
ings. This microteaching was a major consideration in determining the Candidates’
competency to enter the TT classrooms in the pre-Teacher Assistant phase of the
preservice program. o '

% The minimal level of performance was an average rating on the TES in the aspects
of organization, diagnosis, and the selection and creation of materials and
activities. Written assignments based on actual observed classrooms supplemented
this evidence of competency. Several Candidates had to reteach their microlesson
and thereby increased skills of lesson organization and Pupil/Teacher interaction.

The TIT Media Specialist in photography took pictures and audiotaped each of the
microteaching lessons in order to reveal personal teaching styles which helped or
hindered non-verbal communication in a Teacher/Pupil situation. Contact prints
of these pictures and the audiotapes were later used in a 15-minute audiovistal
analysis interview with each Candidate. One of the Instructors and sometimes the
photographer helped the Candidate to identify how they sounded and looked to

 Pupils, in particular 1) "atmosphere" of the teacher; 2) behavioral mannerisms;
and 3) particular style for this kind of lesson.

On the basis of these evaluative indices six weeks after instruction began, nine
Candidates had demonstrated a competency in small group teaching which promised
development of sensitive, strong classroom teachers. Accordingly, these nine
entered TT. classrooms for the pre-Teacher Assistant phase. By December all but

 a few had entered TT classrooms to teach Reading groups. In these classrooms,
‘the Candidates had to demonstrate competency in the same aspects of teaching

. performance shown in microteaching plus competency in the use of appropriate
teaching.strategies and activities in order to qualify for entrance into the
Teacher Assistant phase. To determine this level of performance, each TIT In-
structional staff member observed one or more of the Candidates and conferred

"~ with him.. This conference provided another training viewpoint.

During the pre-Teacher Assistant period, the Video Specialist began videoing the
students to provide them the opportunity of observing and evaluating themselves
in a classroom setting. During these playbacks, only the Video Specialist was
present. He pointed out only the strong points and offered suggestions of how

- to reinforce these strengths throughout the lesson. The f:ndidate then had the
option to share the tape with his Instructor or to erase it. The fact that none
wanted tapes erased indicates the strength of their motivation to learn to be
the most effective teachers. Meanwhile, following the single morning of pre-TA
teaching, there was formal class follow-up and instruction in. linguistics,
transformational grammar, and Making It Strange (creative writing).
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The last weeks of R/LA took two forms 1) classroom teaching three morning
sessions of Reading and Language Arts as we!l as Math and other subjects. . For
R/LA, they had to follow a sequence specified by the Instructors to includ» four
skills: . grammar (written and oral), speaking: and listening; spe111ng and writing
(handwriting and creative writing); and to comprise a 3-day lesson sequence com-
bining ary two of the skills, This lesson was to include Genmeric skills and to
present a nulti-disciplinary content. 'l'hc fonowing model was. provided

1. vuehauoral objective and another’ subject area included in one daz
2. Materials related to the Pupils® own lives .(e. g., in Chinatown, food,
street name, school name, their own name).
3. Strategy - initiated with questions only.
fFirst day, output/rntake.- .
Second day, group according to needs - at least 2 groups.
Third 'day, combine groups for a "wrap-up" exercise.
S. Pupil texts and teacher's manual for 3-6.
ve Sentence patterning for lst/2nd grades or something smilar.

4-

The second forn of act:wity in the last weeks of R/LA was an 1ndiv1dual contract
drawn .up by cach Candidate and based cn self-evaluation. The varying aims of th
these contracts ‘included specific ‘curriculum skills (10), personal skills, sensi-
‘tivity to Pupils' needs (7),- d1scip1ine (S), personal skills such as voice pro-

jection (4), and organization: (4). This self-contract reevalv;at:on was to serve
as a model for. setting short range goals and identifying success in small areas

for their own pupils. The Candidates pursued their individual objectives in the
T classrooms and evaluated their own growth in late January. All felt they had

met minimum. levels and several specified areas of further work on new objectives.
Most wanted further training in teaching strategies, evaluation, learning activi-

-ties, content, and materials, in that order. All but five felt that they had
attained the objective of comunicating Behavioral: ObJectives clearly.

Followsup classroom mplementation of R/LA occurred in the Spring semester in ST.
For the first TT classroom assignment, the Candidates had to teach a "mini-unit"
in Reading or Language Arts baséd on the format prescribed in Social Studies --
that. is, the rotation of unit activ1ties, leading to a main idea, and inclusion
of -evaluation measures -- plus the use of multi-ethnic materials and manipula-
tive activities. For the second TT classroom assignment, they had to teach a
2-3 week unit on Language Arts including the same 4 components -as before but im-
plemented at a higher level of performance, and adding recoru-u.ceping and pre-
post testing. L . _

Math Workshop. The Mathcmatics course was taught as a workshop in which the
. emphasis was on Active Learning., Two instructors, a practicing classroom teacher
and a College Instructor together guided the TC through “readiness" and primary
experiences such as the Nuffield Foundation series and geoboards. There, the
Candidatcsmade their own graphs, geohoards, calendar. (See Appendix P. )

. 12
Based on the teaching rationale,3 "I do and I understand" the Tandidates learned
by doing the structured Mathematical expericnces, making their own graphs or
geoboards, for example. The calendar in Appendix P shows the full range of
concerns. The sessions providcd a model of team teaching, Active Learning by
the potential teachers, and an opportunity for an immediate application of the
learning. (See Appendix Q for a sample lesson plan.)

Cap
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Generic Curriculum. The course on Gener;c curriculum focused on personal/profes-
sional growth of the Candidates, alternative curriculum patterns such as the
Br1t1sh Infant Schools and New Schools movement, and cmmnunxty experiences in the
WeStern Addition. Assigned reading inciuded Jersxld' “When Teachers Face Them-
selves, Glasser's Schools Without Failu e, and Biggs' Freedom to Learn, 1WO Ses-
sions focused on evaluation through use of the video for self-evaluation and
STEP-0S used by the Research and Evaluation assistants. Several sessions were
used to explain parts of the program, such as the TTT concept. The "community
experiences" were, in effect, real experiences such as applying for welfare,
waiting in hospital emergency room. (See complete - descrrptxon in Appendxx R. ) ’

‘Often the Candxdates used sessxons ‘to explore their own. feelxngs of anxxety,

frustration, and anger about instructional: or administrative practices in the
schools, college, and project. By October some requested group counseling, but
the TIT staff felt that these feelings, normal: for this time in the preservice
sequence, could be met on a voluntary basis outside of the program. They’decided
to ceconsider the request if such feelings persisted, inasmuch as previous Candi-
dates had needed such a formalized structure for explor;ng their feelxngs during
Student Teaching Phase. :

During the Spr;ng, as an extension of Generxc Curriculum, a group of students and
the Instructor partxcxpated in a weckend conference on New Schools at Santa
Barbara.

Evaluation. Each Instructor evaluated the level of the students' uork and

recommended overall quality at periodic evaludation sessions by the total staff.
In each course, TC's met minimum levels of competence which were stated as
Behavioral Objectives and "testes" by specific assignment in writing or in action.

‘In Reading/Language Arts and Math Workshop much of the competency were demonstrate

by action - microteaching, making graphs or magic tr1cks, or making instructional
materials - even handwriting. In Generic there was a major community experience
report, and contribution to class discussion, In Social Studies there was a
programmed Sequence of written assignments of specific skills which culminated
in a unit due in the Spring. In December there were a number who were deficient
in quantity or quality in some Social Studies so that only a few entered Student
Teaching Phase I on a conditional basis. By Student Teaching II, all but one
had met the Social Studies criteria but two were evaluated by the staff as
deficient in classroom skills -- one of control, the other for extended Student
Teaching in the Fall of 1970. The other worked in a special language skills
laboratory until her level of performance was appropriate for classroom teaching.

Sprxng: Direct Experience and Formal Instruction. Direct experxence assumed top
priority over formal instruction or microteaching. For direct experience in the
classroom four full days a weck, the staff placed Teacher Candidates on the basis
of expressed preferences for grade, school, and partner, and on the basis of ob-
sexrved personal teaching characteristics and performance competencies. The staff
set certain expectations for their supervision of the TeacherCandidates for the
direct classroom teaching experience as follows: Every Candidate was to be ab-
served a minimum of once a week; by means of a formal observation with the
Teacher Evaluation Scale, a written evaluation, written suggestions, and a con-
ference to discuss the observation. Serious deficiencies observed in a student
were to be presented to the staff for discussion of alternatives when fxrst
noticed. :
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For the ’l‘eaeher Candidates, the staff established certain profess:.onal expecta-
tions related to their role in the school and classroom (see Appendix S). Of
the original 32 Candidates, 29 entered the 15 TT Classrooms as Student Te.tchers.
In the two teaching assignments in the semester, each Candidate worked in two
different grade levels, two diffcrent eommnities and insofar as possible, two
different classroom envxronments. The first a.,sigmnent of seven weeks offlered a
chance to teach all they had learned and practice with increasing responsibility
for planning, teaching, and evaluating their lessons and short units. In the
second assignment, they had to demonstrate a higher level of competency in be-
havioral objectives, diagnosis, content, materials, strategies, learning activi-
ties, and evaluation. At the end of each assignment, each Candidate had a week
" oF two to teach alone while the other observed, planned or studied.

The mcorporation of all aspects of the STEP-TIT program into traming was
especially evident in the direct experience phase of the TC: training. The Candi-
dates taught Readmg/l.anguage Arts, Math, and Social Studies, and applied the
attitudes and strategies in Generic Curriculum in the TT classrooms, adapting the
classroom materials and on-going curriculum to the STEP-TTT thrust toward be-
havioral objectives, inductive strategies, multi-ethnic materials, and manipula-
tive activities. For example, in most of these TT rooms one could see the

. pupils' pictorial representation of their counting experiences the Candidates had

introduced: graphs on skin color, family size, favorite TV programs. In many,
“one could observe inductive teaching strategies -- cognitive and affective --
by which the pupils were encouraged to express their own concepts, generaliza-
tions, hypotheses, feelings, attitudes, and values, Bulletin Boards showed
examples of sentence patterns, making it strange exercises, photographs of the
- classroom activities, etc. There were units on drug use and misuse, interper-
sonal relations based on Shaftel's "Ideas in Action," individualized Math with
pupils handling hand computers and Cuisenaire rods; units on Afro-Americans;
~individualized reading programs with individual diagnostic cards and games.
The worksheets in Appendix T show the creative adaptation of the Math Workshop
trammg to the second grade classroom "computers" and rods.

Media, While there were plans to follow the growth of indiv:.dual Teacher Candi-
dates to record stimulating room environments, the Photographer selected instead
examples of effective sequences of learning. Photographically, he traced one
fifth-sixth grade unit on ecology which, with the materials, will be used as a
TTT training packet in 1970-71. He helped two Candidates in a fourth grade

in preparing a photo carrousel of pupil drawings they had done to illustrate a
poem on “the environment" which they had read and to which they had responded on
audio tape. This audio-visual package is now available for training in Language,
Art, and Social Studies..

The Video Specialist videoed almost all of the Teacher Candidates. The TC Train-
- ers worked with him as they had for the FYT Media work. By reason of the Fall
“"team" experience, the Video Specialist, Trairsr, Classroom Teacher and Candidate
- all knew what was expected from the videoing. The major purpose was self-evalua-
tion and training. Early in December, the Video Specialist had explained and

. demonstrated the equipment to the classroom teachers and their pupils. He and
the Coordinator of Teacher Education had identified three aspects of teaching
upon which to focus the videoing: multi-ethnic content, manipulative learning
activities, and inductive teaching strategies. While the major purpose was
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self-evaluation, it was felt that the training aspect of the film could be used
in future teacher training. From the 23 video tapes, 10 were selected for the
TTT training library on the basis of the three previously established criteria.
The Coordinator and the Media Specialist edited these 10 tapes for future training
use in TC-T, TT, or TIT sessions. These ranged from a iesson on Japanese art

~and music to one on micrography demonstratmg the effects of the multimedia

workshop., Two showed inductive strategies in Science; another demonstrated in- -~

‘ductnre Social Studies teachmg, another presented mampulat:wel Math activities.

Field Trips. Field tr1ps were an integral part of the Curr1cu]1um. Many of the
Teacher Candidates planned trips that would fit into the units they were teaching.
They prepared the class for the field trip; and wrote a brief evaluation report.
From these reports a list of suggested field tr1ps has been prepared for T, TT,
and TTT trammg use in 1970-71 (see Appendix U).

Formal Instruction Durmg Student Teachmg ‘ Formal training followed both the
recommendations of the TIT Subcommittee and alsc the Teacher Ciundidates' expressed
desires. From the L:eginning of the year, the Candidates' expressed concerns had
been considered in Curriculum planning and assigned tasks. These Instructors let
individuals meet assignment objectives by their own procedure in R/LA, Math,

‘Social Studies, Generic Curriculum, and all wrote their own 2-3 week contracts
“in R/LA in January. Following the individual R/LA contract in January, this

participation increased dramatically in the Second Semester when a representatnre
group was chosen by staff and students to plan and implement the formal instruc-
tion concurrent with student teaching. 1n addition to this student-staff curricu-
lum, one Teacher Candidate designed an experimental course called, !The Role of
the Teacher' which carried credit for three college units, Nine other Candidates
participated in this course throughout the semester, meeting together periodically
and sharing their output with the other Candidates at the end of the Semester.

The . procedure for the Jomt plannmg of the content, sequence, and format of the
15 weeks of formal instruction was a simplc one. The group of Teacher Candidates
and the Instructor/Supervisors each prepared a list of "Suggested Topics." From
these items, the small seminar groups selected those of top priority to them.

The staff-candidate group then planned the sequence and assigned responsibility
for each session. The resulting calendar illustrates the scope of the content
and variety of instructional respons1b1l1ty.. (See Appendix V.)

As much as possible, instruction reflected the reality of TT schools and the
Teacher Candidates' concerns. The TTT Subcommittee on TC traiming had recommendec
that the small group sessions focus on : :

1) assessment of where children are, emotionally and academically;

‘2) assessment of teacher style -- specific behaviors related to TES items;
3) management of pupil materizls, records, etc; and

4) further control case studies. How would you handle them?

As the topics of the large group sessions requir «d the full morning of attention
and energy, however, there was no time for many small group seminars. These four
concerns, therefore, were treated mainly in the on-the-job conferencing.

(NOTE: On-the-job training of the Candidates occurred through post-teaching con-
ferences, curriculum materials suggester’ or procured by the TT Trainer [e.g., tas}

29

i
i
1
3
3
i
4
4
1
k)
b
}
.




.27 -
cards], video Selféanalysis,'planning conferehces before school. Some of the
most effective training occurred at 770 when individual Candidates voluntarily
sought help from individual staff members as 'Resource Persons.' In these inter-

changes, Candidates were inspired to use ‘eacher units, such as "Clay Boats"
(ESS] or preflx-sufflx "wheels.")

Prior to the large group seminars on “Planning'" and "Control,'" the TT Principals
were asked for their expectations for their teachers in the areas of planning

and control, so that their perceptions could be included in the formal instruction
Similarly, the Candidates were asked for their evaluation of the first student
_teaching session on pianning. In turn, their expressed preference for such

' aspects as "student initiastion of concerns by feedback, informal structure, real

i classroom situations" were included in the ensuing instruction as much as possible
_Accordingly, the phorics session focused on classroom situatiuvas. Paul Ricciardi,
staff member of Scliools for the Future, showed and discussed a film of a Harlem-
classroom in which the pupils were using Caleb.Gattegno's Cuisenaire Rods and
Words in Colox, an example of effective "working withing the system.”

In answer to the Candidates' expressed desire to learn specific ways of being
change agents, there were two sessions involving community persons. The first,
a panel led by the Coordinator of Community Educational Services, involved a
Vigorous interchange of teacher change agents in a school. The second was
planned through a candidate-staff discussion to be a 1:1 role-playing session

of parents and community persons, each playing the parent who comes for a con-
ference with a teacher about something the teacher had done in relation to his
child--- the Candidates playing the teacher in question. From this role-playing
the Candidates were to gain a sense of their own professional and personal role
vis-a-vis the parents.

The Teacher Candidates themselves conducted most of the final sessions: written
and oral recommendations from TT's for FYT's (see Appendix W); effective student
. teaching experiences; psychoactive drug use; and the total program evaluation.

There were extra-curricular voluntary large group sessions,such as the weeckend

at Santa Barbara for the New Schools conference, and the Black Studies sessions
of the ACDC convention in San Francisco in March. Of particular note was a
Saturday multi-media workshop held in February, and organized by the photography
and video Media Specialists in conjunction with other specialists from industry

" {Kodak) and the School District Creative Environment Center. There was explora-
tion as well as presentations of the use of multiscreen presentation, photography
in language arts, teacher-made media projects, pictures for developing awareness
of non-verbal teacher-pupil relationships, video tapes used for self-evaluation
and teacher-pupil interaction, and specific media techniques such as:

1) Constructing and using the pin-hole camera.

2) "How to Set Up a Darkroom in a W.C."

3) Using the overhead pro;ector, transparencies and overlays.
4) Micrography.

5) Picture arrangement (story-telling with pictures).

6) 8mm. movie camera.

7) Ectographing machine.

8) Video and audio taping.

9) 8mm film animation, presented by STEP-TTT Student Teacher.
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Evaluation of Téacher Candidate Competencies. The staff as a whole, each with
-his particular perception, evaluated the Cendidates periodically for entrance
into the successive phases: pre-TA, TA, ST I and ST II. All but four had demon-
strated teaching competency at the pre-TA level by January, and about half had
qualified unconditionally for the Teacher Assistant ‘phase. The "conditional"
Candidates demonstrated the skills of unit deve lopmmt and verbal expression by
the Student Teaching phase..

In the Student Teacher phase, the entire staff evaluated questionable candidate
performance mid-phase so that the TC Trainer could specify deficiencies and sug-
gest alternatives or remediation before the final day. These evaluations were
based on weekly observations (at least one lesson with the Teacher Evaluation Scalc
discussions with the Classroom Teacher, conferencing, and seminar work. All but
two demonstrated necessary competencies for their credentials. Of these two, one
needed extended classroom experience to develop control skxlls and the other neede
addxtxonal experience in language skills. :

~ Following the initial procedure of written evaluation, and the Candidates' nega-
‘tive reaction to written communication of the “conditional" status, the staff
‘developed the following procedures for the identification of defiriency and

. remedial measures: 1) staff discussion and decxsmn-makmg, 2) Candidate-Trainer
mtervrew, and 3) written report of defiiciency and. recommended remedratxon.

'rhese unusually thorough wrrtten conditional evaluatxons were filed thh the
Elementary Eduration Department. - All evaluations were written on a College Place-
ment Office form for use in District recruiting. There was also a STEP-TIT eval-
uation by the ranking of the Candidates on a scale 1-5 representing the competzncy
and potential of the Candidates compared with one another,

While the TES was designed as both instructional and evaluative, it was often
-seen in the latter light; rarely as "helpful."” There was divided staff opinion
on how to use the Teacher Evaluation Scale most effactively, ranging from "use it
‘whenever you observe a TC whether it's a whole lesson or not" to "use it only afte
a full lesson observation." Many of the Candidates said that they never felt at
ease when observed, thereby somewhat offsetting the argument that the students
‘would be less anxious if it was always used. One Instructor tried observing
_ fully and then recording the summary ranmking.

In all cases, the TC reported that this kind of summary evaluation was more
.meaningful--they trusted the judgment since it seemed to be based on the total
-class interaction rather than serving as a checklist, and they relaxed in their
teaching., _

Student Evaluation. At the end of the First Semester the Candidates were sent
two kinds of ev evaluation instruments to answer: self-evaluation as to percentile
of competency and a classification of the STEP-TIT courses in relation to their
use in the classroom, TT or: future. Few’ responses came to the first, because
Teacher Candidates said they had no basis for comparing themselves to the others.
The few responses that came for the second instrument, indicated general satis-
faction, concern for having more specific curriculum skills, and concern for
having lack of opportunity to try the innovative skills they had learned.
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At the end of the Second Semester, immediately after Student Teaching and before
the Sunmer Individual Contract, the Teacher Candidates had an apportunity to
evaluate the preservice program in an open-cnded form developed jointly with the
staff. Rather than the proposed questionnaire of objectives, they elected to
‘write and then discuss in a round table setting the strengths and’ weaknesses of
the program, and recommendations for the future ‘

The Cand:dates' responses ranged from lists to essays. They focused on inter-
personal relations, procedure, schedule, learning nrocess, and structure. Rarely
was their attention directed to content. .

From the Candidates’ point of view, the strongest elements of the program {men-
tioned by one-half to one-ihird of the student group) were 1) the group, including
~ students and staff; 2) the workshop format used in the Math Workshop and half the
sessions of Reading/Language Arts; 3) resources and services such as the library .
and use of the bus for field trips; 4) availability of staff for help, listening,
showing concern for students. Several mentioned the value of Behavioral ObJec-
tives, rationale, and lesson plans; others, the effort to bring about change in
education.

The greatest number of recommendations (one-third of the students) concerned
~increase in 1) classroom experience, particularly observation, microteaching,
and teacher assistant. Several others (one-sixth to one-tenth of the students)
recormended increase in 2) attention to individual needs and differences of
students, 3) communication between staff and students.

The weakest elements (c:ted by one-third to one-szxth of the students) were 1)
authoritarian nature of the instructional program: 'Students are to be molded";
2) reality not matching expectations; 3) breakdown in communication between staff
and students, 4) variety of criteria and brevity of performance of evaluation
session., Several others commented on pressures to perform and emphasis on
unrealistic theory over practice. v

'l'he leader of students who planned and took the course, Roles of the Teacher,
evaluated it in terms of objectives, content, and realistic conditions. This
evaluation, together with the student-compiled booklet which was a product of
this course, are presented in Appendix X

Staff Evaluation of Program. After reviewing the entire year, the staff recom-

mended a number of specific changes for a future preservice training model focusec

on obJectwes, content, and procedures, as follows:

Recommended Objectives:

‘ 1. Define the "effective student teacher" in behavioral terms.

2. Define the role of a TC Trainer in terms of principles of supervision.
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| Recommended Chax_nggs in Content., S

71. ‘I‘

2.

' 3.'

More multi-ethnic experiences and materials. ’

'Collaboration with College Department in Arts and Sciences so that

‘Teacher Candidates start to think about use of areas such as geography -
-and history to teach/help children deal with social and personal prob- ,
lems. B ‘ R . :

More Curnculum content based on learning needs of Candidates w1th
individualized sequence and early release of competent Candidates for

ﬁ first year teaching

_' Greater vanety of teaching models, such as periodic changing of T'l'
'l‘rainers. , \ ‘

iMore training in affective domain. '

More library resources in specific Curriculum areas. -

Recomendea vrocedures- L

. 1. 'ﬁ"fEarly classroom placement w1th 1mmed1ate analys;s and small group

1nstruction. o

Single Candidate placement in TT classroom. :

: If Candidates are paired specific provision for partner's time when
- _the other Candidate is teaching alone (e.g.,. multi-ethnic materials

o collection or adaptation of affective strategy to inner: city classroom) .

'4l
5.
6.

._‘Successive blocks of separate Curnculum course.

Alternation ofsmall and large group Student Teaching Seminars.

Scheduled demonstration by TTT staff (team or individuals) to show what

. they want Candidates to learn..
"TT classroom teaching by College instructors.

Team-teachmg of Candidate and TC Trainer in TT classroon. _

More microteaching and classroom teaching to test course content.

,'More team planning and mterdisciplinary research by Candidates so that

their classroom lessons are not isolated

More attention to teaching skills such as classroom organizmg, lesson
timmg. - ’
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Summer: Summer Contract. The Summer Contract was designed as a post-session
_activity to help students engage in self-directed training for two purposes:

1) to remedy an individual deficiency in a curriculum or classroom area and .-

2) to prepare for their first year of teaching. The procedure and format had
evolved over a period of three years. At the close of Student Teaching this year,
each Teacher Candidate and his Trainer met in an individual conference to identify
mutually individual strengths and needs and possible focus foi the Summer Contract.
 There were seven basic aspects of the Summer. Contract that were specified for in-
clusion, although not necessarily in the form used in 1969. The procedure was
specified in the following instructions to the Teacher Candidates:

Formulate your contract using the form already distributed or a
form you'd like to use as a FYT with your pupils. In either case,
you'll want to include the basic 7 aspects of a contract --

. Diagnosis - statement of problem or need.
L] Blo-

. Procedure you'll follow.

. Resources you'll use (people, places, experiences,
books).

. Criteria for evaluating your end product.

. Way you'll “report" your “findings."

. Followup in FYT classroom.

SO I N -

Using the rationale that this kind of individual contract is the kind of contract
base they may want to use themselves for individualized instruction with pupils
in the classroom, the Teacher Candidates were urged to adapt these categories to
their own particular language or format. Some staff members suggested some of
their own ideas, thoughts, and suggestions (see Appendix Y), but in no way did
they attempt to tell the Candidates what activities to select.

Within three days the Teacher Candidates had formulated their own contracts,
written a concise abstract of what they planned to do, with one of the Instructors
as a Resource Person, and made an appointment to check it out with the staff
member having that responsibility. His approval did not mean applying his own
criteria, but rather his checking the completion of the seven aspects, the logic
of the procedures as applied to the Behavioral Objectives, the reality of the
criteria of evaluation, the practicality of the follow-up in the classroom, etc.
What was stressed was that it was the individual Candidate's contract and his
own criteria with the TTT experience helping him to formulate a defensible study.
The students produced a range of creative and realistic contracts. Of the 28
reports, 15 were selected to be reproduced in some quantity for the use of the
others as source material when they became First Year Teachers in 1970-71. The
complete list of contracts with the fifteen starred, appears in Appendix Y. The
only drawback of the Contract identified by the staff, lay in the difficulty of
balancing high staff expectations and student freedom. By relying on Candidate
self-direction, the TC Trainer responsible for administering the contracts
found it hard to follow up if "flaws" developed. At the same time, the ability
to let students fail and learn from consequences was suggested by some staff and
Candigatgs as an area for TTT Training, so that these difficulties could be
sustained.
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III. EFFECTS, OUTCOMES, PRODUCTS

Much of the TIT training will bear fruit in the succeeding years -- in community
leaders, children, teachers, and professors. There were signs of immediate effects
however in terms of changed behavior, training products, and curriculum development
in the 1969-70 STEP-TTT program.

Within the project, the TTT staff members expressed and demonstrated impact of
training in: development of interpersonal management skills of group process; admin-
istrative skills of shared accountability; receptiveness to alternative ways of
teaching; identification of a STEP-TTT career ladder approach which included Taba
Teaching Strategies to Develop Children's Thinking, Taba Social Studies curriculum,
multi-approach to Reading/Language Arts, manipulative Mathematics, the "Integrated
Day" of the British primary schools, and development of a coordinated preservice and
inservice feacher education program with specified competencies and periodic
evaluation. ‘

The incorporation of Media into the 1969-70 curriculum was st¥ong because there had
been criteria established to determine the selection of video subjects, and both
teamwork and constant communication among the instructional. staff and the Media
Specialists. Media was involved in all training levels, including.the community
Western Addition Festival and the graduation exercises of the Opportunities. Imdus-
trialization Center (0IC). Teamwork was best examplified by the instructors' use of
video along with the Teacher Evaluation Scale in the classrooms of TC/FYT; the in-
structors' use of video and photography in formal instruction; the instructors' and ;
trainees' use of video and photography for evaluating; microteaching; and the edit- :
ing of ten training films by the Coordinator of Teacher Education and the Specialist ‘ :
(training £ilm on inductive strategies, multi-ethnic content, science, micrography,
and manipulative mathematics). The major weaknesses in the video program stemmed
from the unavoidable time lag when equipment was stolen, thereby making it impossible
for pre-post evaluation of the Teacher Candidates and workshop followup in the class-
room,

TTT members had an effect on the College in three major ways: (1) staff members'
participation in departmental discussions such as involvement of the College in the

District move to integrate schools; (2) staff members' work on committees (advice on
three-semester credential sequence in Curriculum Committee, screening procedures for
Credential Review Board, development of Masters Program on MA Committee); and (3)

individual interaction and dialogue resulting from (1) and (2) above (individual

College faculty members visited the TIT Center of activities; the Chairman of the ;
Music Department took an active role in planning sessions of the Advisory Board; !
a Math Professor attended gecboard workshops at Dudley Stone School; an inner-city i
Elementary Educatior Professor descvibed Math Workshop materials and had Teacher :
Corps trainees visit the Center).

At the District level, and through the continual liaison work of the District Instruc-
tion Coordinator, administrative personnel from the District Office visited the
Center for conferences and explored the manipulative apparati and materials. The
Coordinator herself was invited to participate in meetings of District Principals

and Specialized Teachers.
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At the Schools level, the Principal of a T-school requested a geoboard workshop for
teachers and parents, and the Community Representative, Instructor/Supervisor, and
Math Instructors presented such a workshop at which parents, teachers, professors,
and pupils all learned toegether. Upcn hearing of plans for the Active Learning
Center, three schools have requested communication and involvement. Perhaps the
most striking example of positive effect in schools was the petition presented by a
TT school asking that STEP-TIT locate its 1970-71 program in its school, the key
school in the upcoming desegregated complex in the District.

In classrooms, through working with TT Instructors and the TC Instructor/Supervisor,
TT teachers changed room environment and grouping practices, tried Social Studies
strategies, adopted manipulative materials and activities, and assumed teaching of
multi-ethnic units -- all started by the teachers.

There were a number of specific instances in which the STEP-TIT impact went beyond
the Project, College, School District und Community. The most notable were through:
(1) professional conferences; (2) the large number of visitors who came to learn
about STEP-TTT, talk with its staff and, as time allowed, see some of the TTT com-
ponents in action; and (3) participants in the workshop sessions based on active
learning.

The Coordinator of Teacher Education planned and chaired an afternoon action lab for
the 1970 ACDC Conference held in San Francisco in March. About twenty visitors par-
ticipated in a discussion of the project, examination of materials, and analysis of
a video tape of a Teacher Candidate. Several participants returned later for further
inquiry,

The Student NEA “heard" about STEP-TTT and sent a national representative to learn
about the program. As a consequence of this visit, they printed an article (App. 2),
written cooperatively by STEP-TTT Teacher Trainers and Teacher Candidates, on the
training component for Teacher Candidates; and asked STEP-TTT to participate in
their annual conference, This participation itself was innovative in that a total
group of conference participants were bussed from San Mateo (another Bay Area city)
to the STEP-TTT Center for a full morning of study, with the Third T's, about the
innovations used in the TTT program for training Teacher Candidates. The TIT staff
was very much encouraged by their challenging questions and enthusiastic responses
concerning the program.

One of the strongest effects of the STEP-TTT training which went beyond the project
can be attributed to one of the most active components of the curriculum -- the
workshop sessions, primarily in Math but also in Reading and Language Arts. From
this active form of learning experiences, some members of the staff began to develop
a series of voluntary training workshop sessions on "Learning Possibilities in
Space,' "Freedom to Learn" in British Infant Schools, and construction of learning
space. As a result, visitors from several independent schools, Teacher Corps, and
non-STEP-TTT schools arrived to explore the learning possibilities and to ask to be
included in future workshops.

In view of this effect of active learning experiences at the TTT and TC levels, the
Director of Schools for the Future, Caleb Gattegno (Cuisenaire Rods and Words in
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Color) elected to use the STEP-TTT facxl:tles fbr hlS scheduled three-day sem1nar on
"The : Subord1nat10n of Teachlng to Learn1ng." : :

The above are some examples of the many ways in which STEP-TTT d1ssem1nated 1nforma-
t1on about its. activities.
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IV, PARITY IN STEP-TTT

" Our concept of involvement of community, liberal arts, school personnel, etc. -- the

Parity Principle -- is involvement in an actual working relationship (in Appendix AA
and also Appendix A are some of the kinds of things that have been done in these
areas in keeping with that concept). We feel that it is more important to have fewer

_persons involved, but have those few sincerely interested, representativz, and as a

result giving more valuable input and being able to disseminate information about the
STEP-TTT project from some first-hand knowledge. In keeping with this concept, you

- will notice that the following summary report on parity stresses active participation,

The Community

We started the year with two part-time‘regular staff community representatives. One
is a resident of the Haight Ashbury community and her two children attend Dudley
Stone Elementary School. She has long been active in this community's activities,

- having participated in organizing the Haight Ashbury Children's Center. Formerly

Publicity Chairman for the Dudley Stone PTA, she is now its Vice President, = She is
Park South Complex representative, and as an interested person, worked with the
Ernest Ingold Branch Boys' Club, The other community representative is a resident of
the Western Addition community and her children attend Raphael Weill School. She was
President for two years of the Raphael Weill Parent Organization,

Their primary responsibilities were: to participate as much as possible in relevant
TTT activities and in schools and organizations in their community areas; to act as
two-way communicators, feeding into TTT community/schools thinking relevant to edu-
cation and in particular to teacher training and to STEP-TTT activities, and feed-
ing out information about STEP-TIT objectives and activities. In addition, as much
as possible they attempted to actually help in community education endeavors.

The representatives served also as community resource people in the College methods
courses for the potential T participants, in the inservice seminar for potential
TT's and in the training by sharing sessions of the TIT group. They were also
responsible for bringing in other community people to contribute/participate in
these training programs. '

It soon became evident that we needed more staff time for these and other community
involvement activities. Thus, as the total group was discussing and evaluating our
community involvement and facing the fact of an already obligated tight budget,
various TTT and TT volunteered to take overload work in order to free one member of
the group to help in this area.

During Spring semester, the community/school/project involvement was broader and
more effective. It allowed us to do something for the community people who were so
willing to do something for us; to work in areas like this:

3%
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1. The development of a tutorial and enrichment program at the Haight-Ashbury
Children's Center. ' :

2. The recruitment of parents for enrollment in general education courses prepara-
tory to taking the High School Equivalency Test, and a series of educational
sessions for their self-improvement. ' :

3. Construction sessions at Raphael Weill and Dudley Stone Elementary Schools.
Such a program is designed to facilitate interaction between parents and teach-
ers, construct materials for use in the classroom and assist parents to an
understanding of current concepts and strategies presented within the school.

4. The initiation of a news series in the Sun Reporter (a newspaper distributed
primarily in the Western Addition target area) which is designed to facilitate
three-way commumication between community, school district, and college.

5. Preparation and dis.;ibution of a STEP-TTT Newsletter in an attempt to keep
parents, educators and community abreast of educational ‘developments within the
STEP-TTT project, the schools, the community and the College.

6. Provide instruction by 'helping ﬁarents to help their children,” and through
helping teachers to interpret and respond to the needs of the ghetto residents.

7. Encourage participation of community people.in educational endeavors, including

the school, and encouraging the participation of educators in community activi-

We also opened the way for parents to come into seminars or open sessions to talk to
teachers and teacher trainers about what they expected of teachers in the education
of their children.

"In addition to these kinds of involvement, various TTT staff and trainer-trainees
also became involved in the community, In Appendix AA there is an example list of
one person's activities, also examples of other STEP-TTT community involvement.

San Francisco Unified School District

. The program report describes in detail the numerous joint activities in the San

Francisco Unified School District schools; therefore we will only summarize the
major ones:

1, The District Assistant Superintendent, Instructional Development and Services,
works directly with STEP-TTT in planning and expediting the program.

- 2. Three ﬁ%rsons'assigned to the District Instructional Development and Services
Office were released full time to STEP-TTT as Third T trainees, with partial
salary paid by the District,

3. One of the three persons from "2" above was assigned part time during 1969-70
as the District/STEP-TTT Coordinator, with responsibilities for communication
and coordination between the District and STEP-TIT as to planning, policies, im-
plementation, etc. (see description in Appendix I).
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Various District staff people ~- in Persdnnel Curr1culum Deve10pment Subject
Specialists for Teacher Training -- have partlclpated in meetmgs with STEP-TTT
staff/Third T trainees.

The District placed 17 "'I"s" in 8 schools under a "F1rst Year Teather Program"
with STEP-TTT, which involved the cooperation of the Personnel Department and
the Pr1nc1pa1s of the schools where these T's were placed for potent1a1 TT
training -- with an additional 7 T-TT's from STEP-TTT who were in their second
and third years of teaching.

Cooperatively with the District, a group of 17 experienced teachers from 5
schools were seiected and participated in STEP-TTT training as Supervising
Classroom Teachers (TT) to become effective tramers for student teachers.

A total of 30 student teachers in the STEP-TIT were placed in pairs in a differ-
ent kind of student teaching program with the TT's and the TIT trainees.

Some District personnel came into the College Methods Courses to give teacher
candidates firsthand knowledge about District-policies expectations etc.

The SFUSD Assistant Superintendent attended the Phoemx Conference on the "Year
of the Liberal Arts." :

Some schodls in the District offered the1r schools and had entire faculty par-
t1c1pate 1n some STEP-TTT special sessions.

Francisco State College, School of Education

The Dean of the School of Education, the Chairman of the Elementary Education
Department and various other members at specific times and on specific issues
participated dlrectly in STEP-TIT planning and problems.

' The Chairman of the Elementary Education Department and a representative from

the Education Administration Department were volunteer time participants in the

STEP-TIT Managetrent-l)evelopment sessions.

For the first time in the history of the Elementary Education Departm ent, pro-
ject staff-trainees, including those from school districts, were given status
with the faculty, participated in faculty meetings and as contnbutmg members
of ongoing and spec1a1 faculty committees.

Those Third T trainees not released from the School District were foimally ap-
pointed to the faculty on a Direct Hire basis.

The Elementary Education Department approved special off-campus innovative meth-
ods training courses for fifth year (graduate) students to be taught by STEP
Third-T trainers, for one section of teacher candidates, and gave institutional
support for salar1es for that portion of teaching by Third-T trainers.

As a result of the Chairman's participation in STEP-TTT Management Development
sessions, he initiated a "Sensitivity Group Training" for his own faculty mem-
bers for both the Fall and Spring semesters.
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7. Some of the Department's interest and fbllow-through on changes and innovations
were 'kicked off' by a STEP-Elementary Educatlon Department Jolntly-sponsored
“Symposium."

8. The interest and direct participation in STEP-TTT by the Department Chalrman
gave him 1mpetus to innovate within the Department (i.e., a First Year Teacher
special section was given institutional support 1n the regular program),

9. STEP-TTT spent a great deal of time in plannlng and 1mp1ement1ng‘a screening
process for teacher candidates to look at their strengths and weaknesses in
relation to their potential as teacher candidates. In 1969-70, the Elementary
Education Department began to develop a way to screen appllcants for the
Standard Elementary Education Credential and requested use of STEP-TIT video-
tapes (see Appendix BB).

10, The Department Direction Committee works with proyect involvement. Following
is an excerpt from a Committee report:

"The Committee has been working overtime in trying to get a handle on the
Committee's primary function, that of suggesting for departmental approval
some criteria for department direction. Two meetings have been held with
project directcrs and members of department committees in an effort to
identify issues revolving around project involvement. The Committee's

next session will be with some San Francisco Unified School District ad-
ministrators."

11, Partially because of projects' (including TTT, Teacher Corps, 0.M.I., etc.)
working relationships with School District and Community, the Education Depart-
ment seems to have become more aware of the need for closer cooperation by the
regular program personnel with both the School District and the Communlty (note
excerpt above). For example, the'Department has become involved in the SFUSD
program for developlng complexes (see memo in Appendix CC, and note that four
of the participants are College STEP Th1rd T's).

12, Some:of the College-Project interaction, support, and influences are not direct
enough to be explicit (i.e., the STEP-TTT ethnic minority group may or may not
have influenced the almost all-white faculty toward more cross-cultural repre-
-sentation on the faculty -- this has come about this year; STEP-TTT participa-
tion on the Curriculun Development Committee influenced some new directions in
this area).

13. The Chairman of the Elementary Department was interested in having at least two
of our Third-T trainers from school districts as regular College Supervisors
in the student teaching program, although they had not completed their second
year of training with STEP-TIT.

The Liberal Arts

Participation of the Liberal Arts was the weak parity link in STEP-TIT in 1969-70.
Following are some of the attempts made by STEP-TTT to move in this area:
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We talked with the Chairman of the College-Wide Teacher Education Committee and
asked for an opportunity to discuss with that group the STEP-TTT program and
how we might all work together in sharing ideas and activities toward better
teacher training. .

We contacted various Departmeht Chairmen, or representstives when the Chairman
was not available, to alert them to our thrust for involvement in Liberal Arts.

In planning for the 1970-71 program, we included active participation with.
representatives from the Liberal Arts in our double thrust: the Taba training
and the Active Learning. In the Taba training, representatives from Liberal
Arts will actually participate in the full one-hour per wesk STEP-TTT (emphasis
on Third T) training. In the Active Learning, plans are under way to have
Liberal Arts capresentatives actively participate in the open sessions.

We worked with Dr. Frank Oppenheimer, Director of the Exploratorium and the

Palace of Arts and Science Foundation, to develop a cooperative program whereby
that Foundation, together with persons from Arts and Sciences from colleges and
the community in this area, would contribute toward offering teachers and pupils

-enrichment in arts and sciences at the Exploratorium, Dr. Oppenheimer's staff

and our staff are now working on a joint proposed program to expedite this,
This is a unique cooperative venture.

We contacted various representatives from the College Education and Liberzl Arts,
the community, other projects concerned with education, and the School District
to meet and plan for an Advisory Council for STEP-TTT for 1970-71.

STEP-TTT took three representatives from the College Liberal Arts to the TTT
Cluster Conference in Phoenix (April 30-May 2). They were Warren Rasmussen,
Chairman of the College-Wide Teacher Education Committee at SFSC; Donald
Barnhart, Chairman of Social Sciences at SFSC and presently working in one of
the elementary schoois with an Education professor; Luis Kemnitzer, Assistant
Professor in Anthropology at SFSC, who has been affiliated with and still works
closely with Ethnic Studies, especially in the area of Native American Studies.

(Dr. Raymond Pitts, Assistant Superintendent of San Francisco Unified School

District in charge of Instructional Development and Services, also attended,
along with Florence Bradford, District/STEP-TTT Coordinator, Elizabeth Titsworth,
Acting Director for Spring Semester, and James E. Bixler, Director of STEP-TIT.)

STEP-TTT considers Liberal Arts Parity to include not on!y representatives from
the officially cooperating College and School District, but also representatives
of Arts and Sciences from other institutions and from professional work in the
business community. For example: On May 14th from 3:00 to 5:00 p.m., Sim Van
der Ryn from the University of California at Berkeley and from the Farallones
Institute (environmental design) held a special session open to all Third T's,
TT's, T's and community representatives to discuss and show slides about en-
livening classroom environment for the learning of children; a special session
was held for all TTT participants at the Palace of Arts and Science to provide
personal experience of the principles as they 'worked' the apparatus at the
Exploratorium,
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STEP-TTT Advisory Bdard

Until the time of the first site visitation in midyear, the STEP-TTT program had been
operating under an interval policy-making group composed of Third-T trainees drawn
from College, District, and Community. The principle underlying this system of pro-
ject guidance and implementation was to give TIT staff an opportunity to develop
skills in democratic administration, with full participation in the planning and
decision making for the project and its impleme:itation. Included in this staff group
were two Community persons, three District persons, six College persons, and two
teachers hired for the project. ‘

During the first site visitation, this policy-making body and the site visitors dis-
cussed at some length the desirability of a different kind of organization to act

as an advisory board. As a result of this discussion, representatives from the TTT
staff contacted other organizations with advisory boards and attempted to gather
enough informztion about makeup and operations to organize an advisory board for the
project., : S .

The information gained from this investigation was consideved and a recommendation
to bring together a group of representatives from the different parity areas to plan
with the STEP-TTT staff was adopted. :

As a result of this decision, an initial interim advisory board meeting was held

on May 7th (see description and list of members in Appendix DD). As a staff, we are
not certain the direction proposed by the Site Visitation Team is the most expedi-
tious direction. The problems lie in the fact the '"representatives" of various
groups are hard to identify on more than a token basis, as well as the fact that
formal representatives from organizations and areas may not be knowledgeable regard-

ing TTT. However, we will try the recommendation and assess the consequences in the
coming year.
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Introducing Mrs. Jolla Moor, Aide Coordinator, Raphael Weill School --
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I'm working in the capacity of Aide Coordinator at Raphael Weill School, which
meang that I funetion as a group leader: for:the paraprofessionals here. I see the
role of the paraprofessional as being a co-teacher --.one who works closely with the
teacher in any learming situation, not just doing the trivial tasks of correcting
papere, arranging bulletin boards or acting as disciplinavrian, but as a second teacher
the second pair of eyes, to instruct:emall or large groups of children in the material
with which they are working; letting their main focue, again, be on the children.

The paraprofessionals at this school are very capable of performing these tasks
and many others that I would never be able to describe on paper. Some paraprofession-
als are npt.being used to their fullest potential. Some are being used in good learn-
ing situations which enable our childrén to'achieve’the” 1ével of leartiing bast ‘suited
for each child. When the paraprofessionals ave alloved to function in the actual
I <instruction of childyen, besides helping the children, they themselves become moti-

4 vated and inspired to further their oun education. :

Peachers ‘should not feel threatened or frustrated. when the" paraprofessionals are
able to accomplish ‘soniéthing with the children where the:teachens; havén't felt suc-
cessful. It should créate an:awareneds -on :the part.of .the teacher that the parapro-
fessional is doifig-an-éffective jobof relating well.with childnen. . . -

I'm not Bajing the téachen's @ids in ‘the claseroom:is what's making our childre:
produce this yedr, Bécausé” there”is no yardstick for measuring «the-effectiveness of
our paraprofessionals; but we're saying progress in which we see our children moving
proves something. Children who last year didn't read at all are now reading .
wanting to read -- because the second person has strengthened the other to do things
necessary to make a gor: learming situation. : :

Our situation at Raphael Weill is unique. Through the efforts of our community
and the heip of the Board of Education, we are able to bring about changes and
enrichment, for educationally deprived children.
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I am just standing here'

The, E;,bom:l.’ng" of the flowers ' I rum fast €rom my shadow

Watching the blue sky =~ A
Turning to dawn.
"ae .Che!‘yz Baca

In the nmiddle of Spring
The petals from flowers
Fall into the mountain
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‘Made ‘the hiingry bees

Happy . N
««.Frances Espinosa

The blue waves of the ocean
Slowly calm down-

For an overnight sleep. _
' .« David Spruill-
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" 1 run very fast

Y 1¢ vuns with me.
.o s Sandra Stevart

The biue sky above, movin'
slowly :
Following the wave of wat:
Near the beach.
STONBETE S JNoyman Parais

These poems are a result of an

Critique by College Supervisor;“June Williams -- ,

Feology untt taug%? 1z ;'th"and 8ixth grade students by STEP etudent teachers at LeCor

; Some objectives of this unit are to develop an awareness of how

man t8 only ome part of the entire universe, and how all parts of life relote and
O _iepend on each other, also to appz{e;'cfi,ate and preserve nature. )

EKC lents have become comscious of many ‘problems which threaten man and nature (i.e., ai

“g pollution, litter, destruction of plant and animal life).

From this study stu-
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On the follow1ng pages we' have‘g1ven ‘2 brxef
of STEP-TTT to brzng ‘together :for:you.our var1ous ac
t1v1t1es in‘a’ summary formy ~~Weowill welcome :any;.com
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SOMETHING TO THiNK'ABOUT:' You, the parents, are the fu11t1me B
' teachers for your ch11dren £or most
wﬁof the summer : :
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- Appendix A (2)
OVERVIEW OF STEP-TTT

History - STEP started in 1966 as the Sausalito Teacher Education Project. It was a
cooperative effort of San Francisco State College and the Sausalito School District.

The Sausalito School Disirict wés_selected,since it had just desegregated its schools.

The goal of the program was to develop ways to prepare teacher candidates to be more
effective with students in desegregated classrooms, . From Spring 1966 through the
Spring of 1969, three groups of teacher candidates completed their credential through
the STEP program, ' ' I o

The program was a combination of instruction and classroom experience. There were
changes in methods for each of ‘these £ roups, because we tried to improve.each year,
For example, we realized that we should have a nrogram for classroom teachers whe
would be working with our student teachers so that they .could help us. in training
student teachers. We added this in 1967-68. The Sausalito School District had few
vacancies for hiring our graduates, and we needed. to add experience in other types of
classrooms. Thus we expanded to:having student teachers in the San Francisco Unified
School District in 1968-69. It then became apnarent that we should have a supportive
program for our graduates placed as First:Year Teachers.in the.San Francisco District,
so that these teachers would have an opportunity to be even more effective with the
children in their assigned classrooms. Therefore, this year (1969-70) we moved our
program into the San Francisco Unified School District and werked with about 24 First"
and Second Year Teachers. - = - o e : * :

We also became concerned about the effectiveness of instructors who help to train
teachers. We felt that we should have a combination of College nersonnel and Master
Teachers right out of the classroom in a team program of trdining to be teacher train-
ers. We began that program this year also. ‘ '

Now - The présent program is called "STEP-Triple T' (STEP-TTT). The "S" in STEP now
stands for San Francisco State College and the San Francisco Unified School District.
The "TTT" stands for the three teacher training components. Actually, this year we

have four, because we included Teacher Candidates. Our program looks like a ladder:

-+ ]10 Trainers of Teacher Trainers (Who also work with
TTT TT, T, TC) .

15 Teacher Trainers (Classroom Teachers Tfaining
T -~ Student Teachers) . ' -

- T 4 Teachers (First § Second Year-Teachefs) .
TC 34 Teacher Candidates : -

"TIC" - The Teacher Candidates are SFSC students who have completed their four years o
tollege for the BA degree and are in a S5th year program to ful€ill requirements for
the Elementary Credential. Their training is a combination of: instruction at the
Center, participation in.the classroom in relation to their instruction, then student
teaching four full days a week during second semester, with Friddy devoted to semi-
nars and small group sessions with their instructors. The student teachers are in
pairs in the classrooms of the "Double T."” They are nlaced in pairs to give them
experience in the team approach to teaching, the value of sharing ideas and problems,
and to give more attention to and experiences for your children. '

" ~ The "First T are the STEP graduates placed.in the San Francisco Unified School
District. This program is a helping relationship of the instructors with the "new"
teachers. They discuss problems, do some planning and evaluating together and at
times the instructor teaches a séssion in the classroom. This program is to help the
"mew’ teacher to become an evén better teacher for your children.
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'TI" - The "Second T" (TT) group are classroom teachers who want to improve their own .

knowledge and ability and help train student teachers. This group has one three-hour v+

training session each week and also works with the instructors and the student teach-
ers to give your ch1ldren a better educatxon in the. classroom.

"PPTM - The "Third T" component (TTT) is to’ train master feachers from the Dlstrlct
and personnel from the College to be effective teacher ¢riiners. This group of "in-
structors" has special training sessions in teaching strategies, They also “teach"
each other by sharing their special krnowledge and experiences. In addition, they act

as a team in training teacher candidates and in working with classroom teachers who
have our student teachers. : '

Commmity: - Another part of the STEP-TTT program is communlty 1nvolvement.' We have a
full-time person in Community Services and two half-time parent representatives. The
community activities are varied but include communication (such as our Newsletter):
and work with community organizations.and activities (such as Child Care Center and
adult education classes.four nights a week for those who have dropped out of high
school and want to progress in their education), and an attempt to bring parents

and teachers to closer'umderstanding. Parents narticipate in some of our instruction
at the Center to give our groups. their expectations for their children and from
teachers.  We are also: developlng an Adv1sory Councll whlch will have a large com-
mnity representatlon. ; .

LiberaZ Arts - We are now attempt1ng to br1ng in mcre involvement from arts and
sciences, We have already had representatives in for our open learning sessions, such
as a Professor in Architecture at the University of California at Berkeley who d1s-
cussed andshowedslldes on how dull, boxy, school buildings and classrooms can be

made bright, exciting learn1ng centers through imaginative use of places and spaces.
We are cooperating with the Exploratorium on a program for Museum as a Classroom;

have persons from a. Drug Treatment Program in the Haight-Ashbury conducting a “Work-
shop .on Drugs, etc. We also have representation from Liberal Arts persons on the
Advisory. Comnittee. : -

Cooperative Effort - In our program we are striving for cooperation among the College
Education Department, Schools, Community, and persons from arts and sciences. "ur
1970-71 program will focus on the First T, who will be in a number of different
schools in the District, concentrating in one school on a ''Second T' training program,
and emphasis on the "Third T," especially as this group puts into practice a partner-
ship training-learning program with the classroom teachers, - Another major thrust

vill be the development of an ACTIVE LEARNING CENTER. '

Our.Center - Our program center is at 770 McAlllster Street. This center was just a
vacant . third floor which had been used primarily for storage. We all worked on de-

: velop1ng it -- with students, teachers professors and some community versons clean-

ing, bu11d1ng shelves, painting, moving in old desks, putting up bulletin boards.
That is why it feels. llke a warm activity center instead of a ‘cold office area. In
this center there are classes, workshops, open learning sessions. Next year we plan
to.make it an ACTIVE LEARNING CENTER, open to any. teachers, teacher aides, students,
pareats, etc., who want to.teach so that children can learn by be1ng directly and
act1vely involved 1n the learn1ng process.

| Our Our Goals - Ia our. teacher training we want more than subJect matter knowledge and

Q

teaching « competency; we want sensitivity, flexibility, and commitment. We want the
'child" to be the most important. concern of all our teachlng-learnlng ‘activities.
For the child is our hove for a better world. And the environment we all (teachers,
parents, friends, government, television, newspapers) give him in which to grow will
determine the kind of contribution he will make to himself and the society of his
eneration. We feel the commitment to do what we can and will genuinely appreciate

[]{\‘:nythlnh you can do to help us.
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Appendix C (1)

SECTIONS OF INSTRUCTION
Foci for Segquence of Imstruction STEP-TTT, 1969-70

The folllwim objectives must be emﬁplifi@a at a grade at both the primary and
m&emedmte level.

‘Xz,:

1L

LY

1%,

ERIC

Aruitoxt provided by Eic:

E)BJI EC‘K‘E VES

el i

- ,ll,o,-v Explains what is meant by an educational sbjective.

Tells why important for effective teaching.
Cites or lists at least 5 examples they consider important in each 6f the
curriculum areas.

3. Identifies at least 4 differvent types of maj@r educaticnal objectives end
gives examples of each (behavior, attentimm, thfmkmg, skills).

3, Explains what 1s meant by Behaviorsl ﬁhjr»m-ives.,
Tells why important for effective teaching
Wirites several examples of behavisral ob;ﬁert ives in cach of the majer.
curriculum areas. ,

4. Explains the Jz'e.ﬂ.aﬁ'omimp betwesn behavieral -@hjesct,ives snd evaluation
mMeasures. UL :
Gives examples of spscific questions which conld be used to determine the
degree to which certain objectives have been achieved.

 DIAGHOSIS

1. Expleins what is meant by "9 gnosz%" and lists dm.m*wﬁ. fm‘ma.
2. Explains rationale for di: agnosis in the classroom.

3. Describes the strengths and wesknesses of a pupil (both at primary and

intermediate level) in the Curriculum sress of S8, . R/LA, Math.
{Check list ¢o be prsvided). '

COVTENT.

1. Explains what relevant conzent mosns with regard to 2 multci-ethnic society
md fts impertant scelel and porsonal preblemsz.

2. Explsins what relevent content medns with regard to urbemn inmer city childwen

and cites at least 3 examples.
3. Idenmi‘ie? eriteris for selecting the content.

4. Uses such criteria to select snd ontline fn logical and psychelogical ordor

e body of content.

5. Differentistes among di%uwm“ levels of knowle edge asnd utilizes sach in
plenming legssons.

MATERTALS

i, list the different kinds of curriculum materialy.
‘Gather and organize cured suzlun materizls for a multi-sthuic classroon.

3
o

(2]

o Tdemtilly eriteria for selection of materials, :

Erxplain how would use at least a different type of materisnl in each of
3 lesszons in thelir TA/ST classroom. (total of 3). 51

§a

~ao



mrs T

W LR L T

R S

I RIC

P

Vo

VIO'

YII.

e

‘3. Prepaves objective snd subjestive “evalust

Appendix C (2)

PACHING STRATEGIES

1. Esnplains what a tesaching strategy ie and states a ratienale vnderlying
coneept. .

2, Tdentifics at least six teaching stratesies he could use in Student
Tesching.

3. Describes the uze of at loast three teaching strategies in his Student

’ Teaching.,

(=30

4. Uzes each of ﬁhﬁaw three tsach.ng strategles in a teaching ﬂ@ﬁSQﬁe

LEARKING ACTEVITIES

i, Explains whet & ipasning activity is.

n 2 .

Z. Lists 2t least 15 lesening activicies he conld uss during Stwdsnt Teaching.

3. Explains how to use at ﬁeast 5 ﬂ@armnng activities in cach currieulum aves.

4. Uses at least I of these learning retivities in a teuching lessen.

EVALUATION

lists kiuds of evaluoticn processes.

X

(=N

1. Bzpleins what @valuazrﬁn involves awm
ion izews" in 88, MLA, HMath for
use both during and at end of revieds of imstruction.
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Appendix F(7)

Fobruaxy 13, 19708

MEMO '_I'O' Curriculum Staff

PROM: Pgulette Gzigsby, Comrunity Worker

SUBJECT: A Special Breed of Teachers

STEP's Final Report, September 1968 - August 1988, pp. 21-22, elenﬂy identifies
scme of the feslingz of the community workers. We feel thet if some of their

ideas had been acted upon, then there would ba no need fur & repetition for this
present feedback.

. A3 comunity workers, our job is to interprei the program to parents and - "'

concerned educational greups. STEP's job is fully prepering & special breed of
teachers, supposedly. Before we intsrpret the program, .there are many quesiions

. which must be answered end soon. We are not going to sell the community "a pig
in a poko " :

Cux concems are dealing with the FYE's sud SYT'*s perfoumance in the classrcom
with the inner-city children. Some SYTs =2zo 'st:ill not able to teach because of

‘their lack of discipline. We £ind that some arve spending most of their time trying |

to get the children to settle dowm. STEP has a revolutionary type teacher, but

it’s very hard for them to divorie themselves From their sympathies for the injus-
_tices of the minority pupils, so what happens is--when the teacher wants to disci-
" pline the child, he can't handle it. He's gome in there as a Big Brother, and

now mist gct as a disciplinnrian. This is very confusing to the children.

In the SCT seminar, a teacher asked the question, "What kind of students are
rvecruited for STEP? My experience with STEP students is that they feel unless
thoy are being creative in all or most of their lessons, they haven't accomplished
anything--¢his is so unrealistic." The Instructor's response was something like,
"You must understand that these students are not satisfied with present methods
of teaching inner«city students.'" Even though this may be a valid statement, we

- feel that they haven't been able to:come up with any alternatives and they eventuany

end up accepting the traditional ways of disciplining kids.

STEP teachers feel that if they have to discipline the traditional way, they are.
compromising their beliefs and not wanting to, they end wp leaving the schools:
after dout two years. The demands made on them for not being traditional minded
come from administrators, perents, end the teachers who adhere to traditional
methods. The parents don't understand what the innovative teacher is attempting
to do. 1In the final analysis, the children who sre permitted fresdom to do their
own thing, end up with no noticeabie gain because they are placed and taught by
othex non-STEP Grads by traditional methods.

cc: Bixler
Titsworth
Moore

Towmsel
Wallen

PG/at -

2/13/70 - G 4
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Appendix K W
SYEP-TTT
Burns/Kofsiy,
Math Workshep
12711768

G@UhC&Td Se¢quence:

;ecbo,xd_V
‘an instruction diagram, all the children are to make gecboards
out of the wood & nails pznvxdﬂcov

et st

1zt day: B.0. - Given an e xplanatiov and dmmenstration of how o make a
Do &
q

2nd‘§ay: B.0. - sznn their freshly made geoboards and 10 vuhoerbdnds the shildren
: ‘ to explore § play with the nnoboazd :

»Thls B.0. is preceded by rules on rubber bands.

Sequenge:

i. Mahe the pve*“iﬁst design with the 10 rubber bands,
2. {Given a sheet of paper with geeboard warkings on it) wry
to duplicate your design on the paper with Crayons or colorved
pencils. - (These designi: w111 be dldplayed in the room).
3. Make ancther design you like. .
4. Duplicate this design if you want to save'iuu {f not, make
another desxgn you llkP » ' '

3vd day: B.0. - Given free vlay with the chanfQ¢ § further *n:cructxon. the
children are to make geematrlc shapes° {2 Jnst squares. & ¢:g ’)

Ao Take one tubber band.  Make ‘h&,sna17ust t;gure you ca
-which touches 4 nails. -~
2. What does that shape look IA“
3, Make another snape that looks llke the first one,
‘4. Make a shape that toucheés three nails. :
5. Make another shaps that looks like it.
6. What kind of a shape is 17 o

“4th day; “B.0, - leen the pr?cedlng 3 dayt' work & a preV;ou acquiantance with
squares and rectangles, the Lhzldran are to mzke. squares and
rectangles. -

-1, Make a square that ennloses 2 nails en ‘each ‘side.
-2, Make the biggest square you wan.

3. Make the smailest square,

4. What is the area of the square you made?

~{How are they to know what ares is all about?)

§;, ~ Make the smaillest r&aa&ngla you can. make,

6. Make the largest.  ° -
' 7; What 15 the srea of” thxe vectangle?

Sth day:. B.O. -szen hhe p ecedxng 4 days® vork and a previous acqualntance
i ‘ with triangles, the children are to make trighgles.
o Make the smal **ﬁﬁ“xanqie cu'ﬁan;'
| 2, Make the largest. R
3, Make a right triangle.
4,7 Make a triangle whose si
.5.

, es ave squal.
“,S;.:Maxe a trinnyl xWhOaﬁ,

d
ﬁes ars unsqual.

»uupnrvxsur 5 cnmmants Good OVﬂrdll st ture, but you' n#ed lOtS ore act*v ties
: oo more lware;ullv annenﬂcd - ' :

| 'EMC:**» .
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“Appendix L
SEMIHAR FOR SUBERVISING QLAQSRGDN TEACHERS (&ST) ‘ i Br. Jack R. Fraenkel
' : Instructor

Discussion of Student Teacher Evalustion Scale

'noxe;pzaying KFiim and Dﬁscuvsﬁow)'

ﬁrztzﬁg Obyectlves in the A#fécﬁxve Bowazn
Strategncs for Beveﬂepanw kﬂslnngs (Film apd ﬁiacussnnn)

SLra%egi@s for Value ﬁ‘alyazr (DemOWQtratxoa and Dnscusaxon)

Strategies for Deainng Hith Inz erpersonal Cenfl*ct (Demons&ration & Dzscusszon)

Gomes and Szmula&i@n (Preaontation and Denmﬁatrat101)
'Staateries for Forﬂi g Cn1cep% f'Theoryvtﬁxlm an& niséussiun)

’Strategies for Formnng Concepts e'Praatice (Film and Uiscussion)

trategies for Comp?ring and Contrasting - Theory (Fiﬁﬁ aﬂd/or discussion) o

rategves ror'Compaﬁing'and Cdmtwa sting - ?rqctlce {E anples)

vStraaegles for Apn yiug Gewemaliza%XOﬂs Preaneualv Forwea (ﬁld@ﬂaa‘@ﬂ)

,Hrapéﬁp‘ Plans far‘tge Future

o JRFimf
S 2718070
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 Apperdix M (1)

sCT E\Z}NAR chg 3, ’9b9

Questions. ; and Dasvus ion abou1 Student Teachera ,
by uzv? TIT ;CT“ and LOOTﬁlﬁaLQ?O ieacher Edncation

.Dc»stuﬁ&n’e‘ rig leoson nlans?

1. Yﬂs. Suudeu ts. plan befo;o Leachxng

_Whet o do’ Af *eﬁvl 4095 wat 1ike p1=ns?

. 1., Ask Low vtudcnt’v aa;ewt1we awd rai=0nale.
2. Point out CONSEGUEnLe,
3. Idnn?afv ways . to handle aonﬁequeneedo
.4.; Ufz@r aitcrﬁatiwbs, o ,

On@ hoIf hvua before schaoi s?aatﬂ .'

. How do 2 btudapxs wark ECY 53a5J€,

, E,,.anaue sive acachlng - one pﬂr subjevt
2, One te acﬁ,“atbc?s gid

3. ALl zeach-

4, Oae ”dachg*as BTG Pﬁﬁfe .

5, wa teacu.'uLher 0bue£vu°‘

Khat to do 1 ie qwt ulﬁe or pla~51nn auﬂ eva=uatmng students?

_ylo“Jan, Tvn@' Wml) havc aam“ amd 25‘0;11 be vequired §. in calerdar,
T2 I twor studeﬁts, one teaches snd gxn‘: is outside wizh teacher.

vC&n‘saedcnts do Jard duty‘

‘1. Yes, Feb° Jaﬂeu TR
2. Expected to pﬂ?tl?mebe in all ag rlwatxes of teashers, 1nuladzng :
aoelwcue& paan‘ CORZ@“FRG@% and communlgy mzetangs, '

;Shculn qtuﬁemﬁa phone scnoo 1f-absenﬁ°

, 1."Vas, by a: Gﬂa TR . o
C n Jtudentq ?ak@ ovev'oahcr aias%e* in ?he schooi af neceSopxy?

Untll Fras he; namrce, s(ud»nt% uzal atay ulah class wh&le
CE ‘takes. oﬁbex ala%sa,

.mh&? aru Janu&ry pzacwmunﬁs?

1, Schcduﬂod soon anﬁ dAll be tnxormed by Wed«, Daco 109,

-jfnn&ﬂurage stuaaats o aVk qubﬁﬁlﬁu”' th@v w¢n sp»@xﬂzcsa‘

il amplu, Haw teachor haadl@w e@y aim Chfzdfauo
S 2. ?rac@uﬁr 255 e?ca. ' R :

'\Rg hon&stp npen ana u@txﬁlu@tamﬁ &@ mféxmcm;a u%nm@mﬁs or ask guestions,

‘Jmud most9

B Qlarxfyznw p‘DCﬁdu es puptls ara tc ;01?0d~:»
2. Explaining dizection, - o
3. Ydentifying pract;ca1 routzne lxke wzthholalng auppllec ﬁhtll
e edivestions, given, : : »
L 4thhcn a Eew pupwl c‘zng t her dlscourag €




T
AR
" YSOT Semimaw 12/3/69, B 2) o o S ‘Appieﬁdi‘x M)
R M. fQould st Cd@?b 1 achers owu sSOMe ar'ﬂrneon (An a} to see other
reading g 0ups9 S
‘1"‘M$u"%ﬂcr.mwxwdstMMmt; _
N. Can you give other reading- typ@'“ﬁvsonw théSe‘ﬁhree weeks?
1. Yes, if t%'e SCT elects to do so. o
9. How do studenis u use maﬂua19 e
1. “Hse. n@hav o*di.terms;‘.;,
2. Pael xngs relevance, etc,
. Question sequonce. R ' ' L
3. IF 1n doubt ‘sbout the lesson's foilcwzng the manual SGT eould
_ ask; “iWhy ace yo ou usAig this- b;@ctzv: instead of manual?_ How?
LN Amy pnabienw working thh pup;ts? R ' v '
SN W -Agein, be. honest; dzwoctg and pﬂAﬂt mut nreblewv yau see
o dmmediately. :
2. " 8Shere helpful suggnwﬁxong ﬁer vurrecLGg cerors in montmol ,tc°
-3, ii:lassroom. prccﬁﬂvres, v o
- 4. Routiress ‘ RS S L ,
B dils helpxui %0 have a comnoqz :ion book at the corner of the:
y L desk in wnde ¢h both- CT and °1'av1&e suggestions, questions, ete.
‘Qn‘1Wha‘ aﬁ»*cto a“e exp@caed be ae cavnht? s
- R Rﬂadlngflan?uva» arts will be drxesswd in Pecbs R/&A SS M&th
; ) Uamnnny o0ll surrisuium: ”rem bamJuuem
R; Jhax c@.s "pottern DV&C?iLG" pean? -
’ ;1;v Toacher provides. or?=-model paﬁiurn of structursl or
transformational gremmar and the childrzen repeat. {Analysis
“~&ﬁd: abalin 0 come later Au «hnldren s devvlepmen&) :
S E“;31"*hﬂ bivd. is sxng ing.
- . The deg ds.b klng
Bx. 2: The bird is singing, -
©-The bluebird is almgxngrv
“hehbluebxra is aaagzﬁg,swee tly.
» Ex,'ﬁ:aThh'math er is u&lllﬂg levdly‘ .
IR - {Take out Iasz word; €irst word. %5 it a senteuce?)
2. ?&itarn PE ecﬁ;c¢ cauwbe 4 short lesson . {5 mznoy otc.) within -
o nother lesson {reading, social studaﬁs, etg. ) :
S. SWMMARY ‘ Lk _
1. Masn?agn DpPﬂ, dlre hcnesu rammuﬁluntzwn between SCT and ST
o ;jconccxnznp Pz abiems, can&erns, que stxona. S
R Superxscwo will help SﬂlVP :nm u1ate problensc
T 5.

Brimg eoncefns o aC”-uemina? 50 tﬁat if there a*e COMMON can *eXNS.

_Lh@f can be handled in pr -servzce instruction oiﬁghe>ST 5¢
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H, Woddng ont mutualily “rules” of behavier
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for resord-leeping

8, Sebblog np resouree Tile including m.mem s

9. Gefting acquainted with school staff

10, Relations with parents
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116G, mfautuulcxnlvo mute
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12, Planning yearly"@urxiculum'géalstith chitdren

13, -Establishing classroom roubtines
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Appendix © (1)

COURSE ORJECTIVES

-Reaégggjhamgumge hrts:

ijectiva - To
Te
To »

Disgmésis - To
To

Te

To

- To

To

T@
To

To

T@achinv ' .
{Strmtegy . To

oo

10

' Lﬂam :T.ng

,Amvw - To

o To
l;Eﬁﬁiﬁgﬁi@ﬁ = To

Teo

To

1 ERI

PAruntext provided by enic [l

Content = = To

 Materiais » . To

To.

To.

-exnlaiﬁ Qﬂb@ﬁa of R/LA leayning uc?ivimy aﬁd mts cnarectﬂris?w@

. To:
evsluate parts of the lesson im ?@ﬂ&@&@ﬂ

To id

state o@haviaraﬂ objectives for rzadxng, wraamng, speaking, listeningg

commvni@ate aim in micro-teeching so that peers cen restate, =
ewrite behavieral @bj@cmnVes for &evalmpmental reaﬂzng end idewtify

© component skills. _

administey, “ecomd imﬁerpret diagnostic surveys in visuwal, auditbry,
oral, written peﬁceptio%e - :

record cbjec?ive d@scfiptamn of R/LA uehavioro

identify oww feelings re: observations.

ask quastions re: Leachnngjﬁmayning R/LA.

write follow-up lossons from observation.

select "relovant® affec ive, cognitive, or sRlln comtent and expﬁazno

write, plan, and teach S-minute lesson tovard behevioral objective
for diagnesed children wamh svaluat iﬁn WSASYLL, id@ntifying level
of Rnowledge,~ .

idertify assumptroms underlyimg readnng pregram. -

identify ‘snd gencralize reﬁaﬁaowsﬁ ps asd” pa?@hOlﬂbucﬁl d@quen e of
learning’ lapguage, ‘

iden?va cureienlum mmteriaﬁs a@provr1at@ to level of uhald?en, to
b@havloraﬂ gbjective, to mein idea of "unzt " to punlﬂs in mu1t1=
‘ehtnic urbén community. '

vanalyzo use of tent waterial, t@ach@ramnd@ ?ﬁtexnalso £na QangLag@

gtterns in clasrream$o
stmrt File of msigi-ethnic mamGVianﬁ usakle in R/LA,
write p n, teach, and evaluat reading 1@5501.

explaiﬁ concepm of tcachinp s?rategf in Rj&ﬁo

:de%tiﬁy six strategies to use in teaching R/LA.

usg- strateghes of concepu fowm, g@nawalnzaonong and f@@lnn& in
¢lassroom (at least in T.A. phase) and evalwvate.

-describe tenching sequence for thvee Qﬁﬁ@fa in longer “unit” In ST -

and erpla 7 rati@nmie,

o

explain five Qeax ing activities in the four LA areas and ra&xanmlw (?&Kj
use at xeas? tvo in a ual R/LA lessons.

evaluate ‘the dse of these two with pupﬁ?so . -
evaihate ‘pupils’ learning in relation to behavioral @hjec*fvem Wlmh
smbj@ctmve ‘and objective. imaﬁrum@aﬁso_:qJ,-

€0, butcore sad write am r@prxmto

f@ﬂl@kup, : i
dentify ﬂmremgtha and “e&kn@sa@ im p@r Gn&l m@@@! aF @h&f@@%@fi@tics,
and plan remedy.

identnfy strongths and wesknesses in partneng 3@”&@% and s?yL&g ané
sta&@ c@1 %wmctave sugg@szﬁo%a for inpruv ment. -

88



| Appondiz O (2)
' Bocial Studiess

Given provious instructicm, students will be sble to:

.. distinguish overell gosls (course, wniz) from imstructional objectives (leszdn)s
.o distinguish between mmﬁicm and esplicit statenents of instructional sbjectives;
+o State the category lsbels for four commonliy used categories of objectives (knowledga;
thinking; attitwdes, feelings, and valuss; end social and scademic skills),. and
Write an @rpfm@i'& statement of an instructional objective in each category; .
.. oiplain whet iz wesmt by the concept "rationale,.” and write a raticnale for a partia
“cular explicit smt,mze*zfs of an instrectional obiective comsidezed luportent; .
oo dm.r:;imgm sh between facts, concepts, and generalis acz’.@misr m’sm 1denfrii'y oxgzples of
sach; o A e
oo Glsiinguish ammg soveral different types of auesti ons «:fawmlp wecmpt fve, -
@mﬁm&tmy, judemental) cm&cniv vsed ir secial studles - .m.;m\mumm mnd pwpm'e
in wziting at least two exawples of cach guestion;
.. distineuish amomg w’lma.-seg argmim\,iqmmﬂ and expres ive ‘ﬂ@m:mmrw mctcwmw& and
prepare in @mtiﬂ & lemwiw ‘activity seguence mmwiam 821l three typus oF .

. activities; :
ae deswibts \che steps (w orcuex-) inwolved in fouw @@ammﬂy u%& teachin s.,_, smmmgms (ewo
‘in the cognitive dewain end twa in the affective donpin), znd »r Topare in writing a
‘'sazple lesson organized around eme of- these strategios; L

oo Ap_é&iffa what is weant by the concept "t@acnmg strateg ay," nm. givi m‘ least 854
- cxemples of such strategies; :
.. prepare in weiting a somple lesson plam ({falmwm 8 n\or}’ax pmsemcxd m&z'her?) whnch
- ,nciluﬁ@d ah@ following: - b :
) imstvuctional - @by@@*m ve (staisd @mlmﬁ%}’) 1?
b} zationsle for this objective T
¢) materials and oqmpm’n&: needad
d) procedures to be followed -
e) alle:emmtwes to such pm@edmww L S
. £) suggestiong for futive follow-up R T S
_.;.,';'e%:lesmn Mat is meant. by the concept “svaluz ﬁ:ian“".'f‘taw’ Lt least four «,mmmly
. used sources in tests and meesurewcnt that wmight be used. in the proparation of -
: ,"r-evalm* ion items, and write ot leest five examples of test. itous designed to as 58 «,S.
,hcw w@M swdeme “mve-' chmv@d a desired ins i,mk,tm.msl _,.I:g@z,frm O o

g

,"l‘e"mth

B

3

.-'atu&esaﬁ:s will dwmﬂ@p 3 ‘E“@dl\LJlV@,, and hopsefuily joySal ‘;,-'atfc}!:iﬁiuda tovards Bat: g’éi ﬁawjé"

they w11l be capable of giving the Gwlcﬁmm in their cllasses;;tﬁte‘@pp@:ﬁtézmi'@:y © e'mam.,.

3 _omcmé fche joy of Jleammg.,

-.'.'smﬂ@mc will bocows confident in m@n- abiu;ﬁy to m’twck WE'. solve mﬂmmm&icaﬂ
"~"~_pmmmms so thet they mu be "mla to mamf this «camrié@nw o th@:‘m children..

;..'Smd@mc&, will understand the %@n@ pnd eqmm@@ of the math cxmwia.mlum so that they
_.uin be able to d@ve:x@p "mppmpmm vt lmmmg activitics for theiw C]l?l STOOUS o

-Swdem will becoss toichers who are pm’*mmmm mﬂmy ?hm s,pm,mtﬁ)rs in 'éﬂif" L
Clesriifyg &iperience o that ‘thej are sble €6 crizate ﬂz@ ve%e szawy @wwmmﬂm m thich:
‘.-'f:h@ cnnﬂd:@n may alse becoms participants, ‘ ; : -

.‘Stuﬁenits will beceme coachers who will possess a v@,mrty of means h; Memh they cen -

',e-vallum,@ :.?zca devz'@e to which mathematical E@aﬂimgs have woken pllace m ﬁ:he':r classreoun.

R v
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]g?JECTIVE§; &fqudenf shou d xdeﬂ°1zy the r&ascns ¢br ample count:ng and"

- r@adxﬂegs erneraﬂnce, for prxmazv chzldren,ﬁ

_exuerlcnces iur the

Wach Wox?shop: 

~Appendix Q.

. Class #8 -
LS

cadoncs shauta prep ax leass sxx d1fferenﬁ countlng
el

‘61V°n fﬁe mla e~?eachang of W1ruz £ Operatxans W1ﬁh Whole

T~Namb9vs, atudente should be ab? ta ;dent;fy.the mathematl-"

MATERIALS :

e A 0 ot

cal ap wanaups 1nv01vcd

Pram ry baokq 1rom MO’l]é CIarYe serzes {Great Brataln)

" Operesions With Whole Numbers, " Ditte -of "Mathematics in’

- The Rindergaxten,” | Dz?co of “Suggeqt1ons for Number Readi-

“,' ness Eﬁneriencesuﬂ_

3>QCT'VITEFS

B e

() Mlcrﬁwtpacﬂinﬂ ok counazng enperzence done by Sugenn9
-~ and Mqulyn,»' . ‘ .

2 -Scuéﬁn ts woite at least six counting experierices on

R S“ ﬂards. L

‘(3}_‘Three studeﬁts mzcre-teach countlng experlences.

{4} Discussion of ceuntlng and Teadiness with emphesls

on dzagnoszs (HGv do you know 1f youz sbudents can
count?) .

B (Sjkercrdeteacniﬁgrby. fgr ilvn of Operatlans W1th Whoie

ASSIGNVENT:

_ MB/SK :'jc: '
1/7/70
R D ‘

PR . 7ex: Provided by ERIC

Numbers.

{6) ,D1;cus»10n af cvera]l ﬂvsma;y math 1nc1ud:ng rramework'

of new texit; other. vehlcles for teﬂchxng tew? (Rods,
: Dwenes Wood Numaer Llnp}

.

Ileen *nventory °h°eta for ‘task cards, coliect items listed,

W: i $}:3¢'

:.Marzlyn Burns
Su;enna Kof:ky

e.at L
253 nvo?vxng manzpulatﬁve materlals.; Ty




: Genwié»mmiwim measﬁs ‘Rssigm@m‘f@r} ” ?"Cémmity, _?@eﬁi@néeé; weoo

t

During ﬂ:hce noX Lt 8 maetfs you ares ito cheduii@ fo:r ycwsm'if the "cmmity Experiemce»s" ‘
descmbed below. = These are to be. completed by Thursday, . December 11,1969, I sn.gg,est
om m wgeeﬁ’ % bu?: you am mspansibie for zhe scheduﬂ.mg. : DO NOT LET '!'HEM RIDE' -

After each of th@se expomencaq you aze to wr:u'xe a x‘eaction paper. Please do this
ime:diateﬂy following the experience . arnd then go ‘back to what you have written in.
24 hours, and add edditionsl comments, thoughts, ideas. ' The focus of the paper is
‘to bo what' you go through, to attempt to describe the impact for you, and wiat you
thin!' sre the implications f@r th& cilassmem, the chiildrrm, the parents, and yowself
as a t@acher im processe_i L L Tl PRRPR’ - .

) t:_f-.Comty Hospital., Co

‘You am to ‘£ind it. Go by bua and alone, Gnce there, go m Soci&l Sewices and B
fmd where the clinic for e:xpecﬁzmv: ‘mothers is located.. . You are to go between ..

B " the. Murs of 12 and 3 'p. m. Monday through Friday end stay ne-less than twe h"“""s.,,

'st ior Eme gemy. .

*¥ " You may. take mo reading or. writing uatei‘ial,, Please sense, wa'cch experiencp 311__:' -
L -fchat is going on armmd yoz.-.. ) S :

in'day, Saturda

’Lomfte; Spend no le.,s tham an hour between t‘he hour.a of 10 Poilte and 1 a;Mm. on A/
or Sunday nigm.. Pmat are implications for you as teachex?

H

,Hall of J‘ustme -' "’i‘he only Justice is- fmmd in the hans." .- L., Bruce

AN

a ‘Arraxgnment - Attend- between the hours of 9-12 in tha mming, spend o 1 lesy

than ‘2 hours in the court of Judge 0'Kene - 6th fidor. -

b, Process and ‘Pending Trial - Dept. 2«. or-18 between mxe hozxrs of 9»12 noom

. Spand no less then ¢wo hours.

-,9:' : ,Ccm‘t of - Jud{'u Fitzgex'ald. Anes - Spam‘i no less mv two homts, Check for

' ""?.oce.titm on the marquee. in the lobby.. If Judge Parvish is presiding while
you are in a:he Han of Justice, you should check cut his cmzrte :

‘D Egmmmt of U :@mﬂente .
"ss’ain. in the- le!\bv for no ‘less thzm two hours, Optional - apply for utxemployméﬁ;tb~.
: :“"Pubuc Assistance" ; Welfare R ' o S

o .Attempt to g@t oen Welfaree I yfm aro Lm:ilhngv to. go through &hp process, then
C spend no less than two hours in a central location of the Welfers Dept. If you
. aré not going to apply, them attempt to find out what is availsble in terms. of o

B CMEd Walfam mnd where, how, and who to see w obtain Food S'nt&:u'nps°

%
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-San}Francisco-
e Amer1can Conservatory Theater S RN
. Angel Island State Park - s
. . Black Man's. Art’ Gallery
;”Cable Car. Barns e
“China Town =~ - .o
.- Coit Tower (Telegraph H1ll) : :
.?Exploratorrum - Palace of Arts & Scrence
. . Fisherman's Wharf -
. Fort Point (Golden Gate Br1dge)

- Josephine Randall Jun1or Museum Lo
‘Levi Strauss Factory (where LeV1 s are e

“ifMar1t1me Museum .
“Matson Sh1pp1ng L1nes

- sTEP-TIT

R R T -..,—';

Golden Gate. Park'
" Aquarium : '
De Young Museum (Conservatory of
Flowers).

‘i‘.De Young Museum‘(Scrence)
" Hall.of Flowers . = -

Museum of Natural H1story :
Planetar1um - '

made) -

More Bookstore
Museum:of Black. Hrstory

. Parisian Bakery
. San Francisco. Tour

San Francisco Zoo.

- Sigmond: Stern Grove .
’Spreckles Russel Dairy (butterm1lk o

1ce-cream)
Wax Museum

u;fMar1n C Xh i

4vBol1nas B1rd Sanctuary o

College of Marin-

“Fort Cronkite, Beach .
“Kerby .Cove ‘Beach -
S M, Tamalpais
. Muir Woods - L
. Samuel P, Taylor. Park (redwoods) »
. Sen Francisco Bay: Model - Sausal1to
',gSt1nson Beacb S

SUGGESTED FIELD TRIPS*
o fEast Baz

QChabot Observatory, Oaklant
" Lawrence‘Hall of: Sc1ence, u, of C.
..+ Nakland: Fa1ryland“-' b :
- 50akland Zoo o

'Pen1nsula v-'

.'ilfj:Gary s Pumpk1n Farm, |

Half Moon Bay (726-4929)

S'Golden Gate: Produce Terminal,

South San’ Franclsco

*74"Mar1ne World: L
- -Moss ‘Beach T1de Flats SR
oo San Franc1sco Internatronal Alrport
- “..Thorton Beach .
. Train Ride (Southern Pac1f1c),

San Franc1sco to Stanford '

"lzggother Areas

' fAlum Rock: Park San Jose

Cheese. Factory, Petaluma

" Fort ‘Ross (H1ghway 1, North)

Fort Sutter, Sacramento

- Indian Museum, Sacramento

Jamk London's Home, - Sonoma

;,Pewaluma Clover Da1ry (cottage cheese,;'

" bottling milk) -

. Soda Springs (Intnrstate H1ghway 5,

- snow- area)
Sonoma.
~‘Adobe " ;. ‘ _
.- General Vallejo s Home ‘ ‘
‘Mission San Francisco Solano

'State Cap1tol Sacramento

When freld tr1p is- planned an advance call to po1nt of dest1nat1on is

strongly recommended
fees. ‘

,_Kclo/lsno

-in fact it W1ll frequently el1m1nate the usual entry ‘
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e
-1‘ 2.".

"7’2.5>;’"~':?’}Ethn1c 'M;nou.xes in the Commmuty Los,
- (Ccomnunitv pmzon . o S
o 6.
: R Professional Orxlsm‘ zan.ons R 7
o (guest speakex-si L B '

(2 guest sPeakers.:

| 10 'Groupmg 'for mstrucu,mon

:j‘lem.m

., l'_Teacher relatzons with parents :
- (malei-ethnic’ comm:.tv members

Appenchx V

ASSIGI\IED RE P‘ONSIBILITIES FOR "ORMAL INSTRUCTION

Focus

_. COntwl (ftotal class) 1}'.2 . 2.,

{steff panel)
Small semr RAY.:

Phomcs (progx-ams-matenalsnmethods) 3,
o R/LA (Cse\menc’e-matermls}) PR

_'Black iooncity (:»,uest speaker"___:- 6
- 1_'Bla.ck psych«logiwp 7 PRI A

Mam.pulatwe Math Actwitxos o
Math Teache:r e
Foxmgn Pobcy Msoc Y

;ﬁ,.Workmg within: the- System ' e,
-~ (guest speakor'

bmools fo:': the

L 1:1 role-play:e.ng])

s,

12° - School Admn1strators (Jtaff panel)

vRole of the. '!'eacher SRR
: ’](10 cand:.dates - demonstrutlonj)

co _‘ 14.0:.;,‘ )
_'(conmum.ty and school pane1)

-,Rocomendatmns for’ FY’I‘ .

Drug Workshop

(Supervv s:mg First Year Teakhers)

(‘ concerns (omall seminar)ﬁ 5 Indwidual 'rc tramers
Stage e C
e Individual '!'C t ainers G

»‘.'Piacement :m SPUSD | 5_”-',‘/%‘;_

12,
1.

- _:.::140 .

15,

f Respors:lbiiity

‘Instructor

stmct Instruction Coordmator &

.Distr:n.ct Personnel Ofﬁcer e

‘Commmi'cy Services Coordinator

S

 ‘Individual

8o Socioi ‘Studies Instructor

Cooi'dinator of 'Eﬂeacherf Education

. ‘-'.mdividuai 0 Triainer |

,' "Coordinator of Comm:.ty Sewmes
_ ‘and 'i’Candz.dates

'i‘C Ti'aiﬁef ‘,“" o

Indwidual Teaohgrr Candidates

j fﬁdiVidﬁal Teacher _'Céndidates

2 Teacher Candidates



',;-i;,j,;;'smri:?-m June 2, e

v".‘:MEI»AO TO Studen#s B

i ,FROM- - Leshea Coodnmn, Linda w.uus

RE, ; s Suggﬁsﬂons from JCT'S foc* f%rst Yent Teac‘serr‘ F't‘m Weaim

i In order io help us get ihraugh #he ﬁmi Few w.;e'cs of ?euchmg noxe fﬂl! our QCFS
1'_~'we=re asked o give us their advnce in 14 specmc areas. . “The' Foiiowing e sunlmry

o _."of their ideos. Stnce all i'eachers have different’ si‘yﬁe '\you will find: contmdicﬁons

i the: maiarialf a“ Ideas wevs %as!w‘ed however,
' wfes«ance., R L S

L ‘»."I - ARPAN(:%NG PHYbﬂCAL ENWRONMENT ﬁNCLUBﬂNG BULLETSN BOARDS

1‘) I'hve enough futm?ure ‘ :
el “ Avrange it s lcids can see. bluckboard IR S
N b)) Might be us'mnged in. citcle or horseshoe i‘o fucihmee clafs dnscussnons .
- ¢). 'Have movable rama fags on desk ' .
d) Pim seating armngemen? wiﬁh re.gmd fo good hgh?mg - (r.;&m of eyes
' impommr) , 4 R

2) Buﬂeﬂn Bnmds f"‘f‘: B : Lo
o ey Plan basie wi'linxa cand fet M grow o '
’ ‘,_f,b)} Plan an activity that results in mafericl for the bu%leﬂn bemd ;
ey ane disploys: that. begm e:onvea-mhens ond prcvnk@ que‘s.mns ftom the
) ‘ b;: R vmdaﬂﬁ ; ‘ :
ood)y F or primovy gmdas use colorFu! cmd lasge pictures .~ S
e ‘é) Lecxve bulletin boards blank: and. let siudenis full them with thefr awn
. T - A‘mea and. pm?uras 9he farst day :
SR j,'f)'f l’ut up cheerﬁul backing paper ¢ cmd int s%udwnh chco ie th@mn frorn
SRR - thaie own inferests . .
- 9) Mgth hﬂve a buileﬁn board of chnldren"s outssdﬂ mading

| #? L8 ESTABL&SHBNG "Q:ROUF“ ?SYCHOLOGV' AL-SGCQAL QL ﬁMA'E'E

1) ‘Find \umged reémed %o school or communii'y %haf evmyme can get mvoﬁve& L
ST ST o
_ 7'2)!*;1’ake all fiel d irips cs!one 50 chﬂdmn can. geﬁ' to know. euch o&her
w0 3) et children pick own seafs = watch that one child is nof isolaved
= .a). Have studenis write ‘o short paragraph ahout who he would like to
R sty by - ?h!s gwes imiqhtf ms-o the !eadevs of the class
-4y .;,Be youtse!f . / :
) ) _.I.nam ?he mmes of *he childran

gwe you a wndmr wunge of RN




*6);;,_;Orgunize games tequirlng paﬁ‘iclpaﬁon of ali chaldren R ‘
o 'Hove children: write about their summes vacations and. make i'hem 'x"'eei
oo importanﬁ ‘whein they ‘read them to the vest of the clasi o
8y 'ﬂnfroduce new kids and. eifhes' assugn or ask for voiuni'eeu: to act os. big'- R
© " brothers or sisters . . T A P
9 Hove dcxily class meeﬁngs wham you discuss wu'h frh., chi_!dren the problems g
Lo wathin the ‘class o , , v
o }lO_)"'Have a class government: R
. N} Have trust developing exercises such as blind walks = . -
S ;lZ)ff‘]I.ef the . children decide what they ‘axpect from each other. List theur
" conclusions on a chart. w!ih a pms!ble heading of "Gc\cd szens .

S
r'-,. N
l
N

0 Remembar These Rules® e
X 13)”Role playing will pmv!de ‘@ msans for fhe esmblithing of a poslﬂve R

psycho!egical-soctal rlumafe RRaE ARSI ;

E i.'3 - SE'E’TENG UP CEN’EERS OF HNTEREST ﬁNCLUDE;NG LGBRARY S(.C?ENCE MA'I'H ‘,

S l) _?‘Caet 10 knaw your c!uss ﬂrs? - develcp cani’ers according‘?o ywts qnd
i class' Interast '

e Append1xW(2)

2) -‘Having vlsﬁed dlfﬁarent clussrooms, plun an mi-efes#mg, Euncﬂomi amngoﬂen? »

‘{This can be readjusted as inferesis chcsagp) S ; -
~.3) ‘!nc!ude aasy books for slmver readers and zome familmr Ibmks 50 ihev feel
7 comfortable . |

) Have mmpulaﬂve ¢ ings and things proveking quesﬁon.,
. 5. Use refrigetator mrfon boxes to dee Interest areas und provide some
o privagy o . ‘
), Display puzzles: and games -
7). Introduce new books ' ‘
-8) Use plastic vegetaole bins to hcs!d books lf space is !emi?ed
9 Don'i set up too wmuch ot once,’ explaﬁn ﬂungs fo o ﬁ=w kids und then let
A fhem tcach cthers ‘ |
o '.'I‘OL){_ ) Huve a corner desk or utility mbia with library books F papevbacks of your
el own, math’ gurres, puzzles, sciences mierm sml! fish fank, mcks,
. 'sea shellg o
: l]) ; Have chﬂuren help chme ow boaks f'ar !rbmry ‘a&»iel T

":.‘_"‘4 HOUSING AND msmmunwc oF sumam

I) Muke a!i supplies readﬂy qvcailuble and wn‘hm mﬂch of Sm ic:dsa, shouad be"
. neatly kept - ;
2) Ta'y to aveoid passassweness - Mve classmom pencals, emsws, ezmyc:sw efc.
S - sather than each child huving his own )
- _3) Ecch child should have his own tools’ ' o
o a) Diswibute penclis and crayons’ ‘and ot chs!dreﬂ uss them right away
P ii’ 56¥28 proale'ns la‘?er , ' ;.

=




b) M;lk curtom covered wnfh con#ac? paoer omd labeled w!f:h each
i child's name; plasﬂc cups, or dhhes muke goo:l contalmrs
a "~ for ‘crayons and penclls - it e I
4) Keep pmper on shelf and’ bring out @ dally supply A
5) Have. definite place for kids to put comp!eted daily work: o
o q) Apple boxes  covered with contact paper muke gaod“f‘ling eabinets" :
“for paper’ supphes .
i b) Cui’-down .grocery cavdboard eartons or a baskef dre. also adequute
6) Huve stick for d*shing out paste . e
' 7) Pkmic bu 'fets are useful In rooms wﬁfhoui' smks

’}5 WORKING OUT MUTUALLY "RULES" OF BEHAVEOR

l) Go over school mles fhe m day gl S
~a) " Ortant kids in school- yard. (i.a., haw %o wai?) _
b)) Prdictice no-wnning role and entering schml buﬂdin«;
L e} Btp!am what she.bell means
' 1’2)‘, f-fEshblish a fow rules yourself (i.ey
PR d!scms them. the Flrst: day, ih
L a) Iet ckm go from there '

S b) es!a%l!sh o@har ru!es s pm&:\iems ariz«n o ' o
L 3) Give kids a chance to mdke misjudgments in their rules, i'ou, %0 that %hey
i Careaciually sharing in the- decigion making :
4y _-‘~Adhere strlctlz to the rules the lst few weeks,. lmﬂnﬁng up as werrks 4o by E
- 5) 'Be consistent. -Rules are meaningless R ycu can’t or don't follow thsough
6} " Have. each child thirk of the mule he fesls 55 mest imporant, Discuss the
‘suggestions. and than let” everycme vm’e o decﬁde wnet'helr o mﬁ fe ke@p
: - the ‘wle L
B ) Have & class election cﬁ’er om weeL cmd eiec? L] c:»mmmm; Y Formulcxtre
0 mutual rules '
8) Discuss withi the children how %hay foe! oboui* '-emm rhing., wch as someons
.. being. in?enup?ed : S ‘
?) qHave o ¢lass meeﬂng discumim, Deacide uace%aw tules = Kee[o stmple cmd ’
uﬂmmbia . B .

#6 - mAGNosaNG GNDMDUAL CHELDREN

SR 1) 3 Thls will fake ﬂmeo Confer, if possible, with former teachers. Chu!dren '
.7 do not o:lways show their capubilities af first with a new tecachef
. 2). Have kids racd aloud in small groups starting with easy- reoders '
3) Give some d!agnos?ac tests to group In math etc. . '
4) 'Keep a one day's chssrvation record on. children whese. behavios pu,,zie«-
~ 5) Don't dlugmae during 1st few days = give a week o so to werm up
6) vPlay crli'hmehc ‘games showtng G lot of abmfy

S Appendlxw(s)

don"f Em yourself o’rhers or ehﬁngsg qnd __ L :




..‘
LY
R

Lo Tsy to Ieam al! children s noines. ﬁ“he ﬂrsi* day S ' e
L 8) ;g:-‘Refer to "cum" folders:  list: kids with difficulstes in prevmus ciawﬂs, Use this e
S isstas a ‘guldeiine ‘and try to find. soluhons, usmg qlso your own ebsewaison SR

). Read’ pamgmphs (auteblogmphlcul ?) kids wrire

57 PREPAR%NG FOR ascoao KEEPING-__;

oy
S |

R
?5 ":6)7' :-: 'TW Jumes Bm“ or. cool Iazz whiie work ir going on

%‘s semms UP RESOURCE FILE INCLUDING MUL?h-ETHNIC MANIJPUE.ATBVE MATER!ALS ;) o

4) Set up: your: gmde boak uﬁ‘er l month becdbse them ure mmy changes ihe: f“rst PRt

) - Check "cum" foldess for physical di’sabilmes
Check reading curds For gmup p!ucemcnﬂ’

Keep jmple u'a' ﬁssi. A Some ereuchers like cutd f"lesg : Oﬂvﬁ{&g_.,wbo’t;& ‘boék_s"*—a o _‘
. individual subj. feco:d poges - TR e o
:D‘o A8 nmmedmtely 0 yéu don't ‘get behind

: During the ‘second ‘week: of school or 5o mo!ce ow-u dmo of all 1he siuden#s‘

_names lisied i ulphabeﬂcal order

" few: weeks '

.‘.F.:Do not ‘enfer mmes in. the Smte nguster uni'll you are fairly sure ﬁ'huf fhe clcss". g

. glven fo you will remain 50

'.This w!ll be « growmg, coniinui’ng fllea Muny childmn ws!l help in gntheving e
7 materfals. - Parcnts- and members of vacicl growps wiil add much . v
+ Use a big bow covered with wa!lpapef for each subject. Cardboaid apple bm:es ‘

‘covered with confact paper niso work o you might spmy p:unf giape boxes.

::f'jSeﬁ' the. file up dccarding fo subject and grade .
Dxmng the summer start collecting spcols, buttons, chips, yarn, egg cmwons,

pich.lres {ie. frorn mccguzines) and smpshofs o‘ d|ﬂ"erani' sections of town and
landmarks - s

A,_' L@oic through - |ibiu}y card 3ndex and devehp Iists L
School” departnent. fuinishes good reading lists from time to fime
? 'fl.ook thtougn vssua! aud catcllcg cmd order maievials af hegannmg of term

f9 - GETT!NG ACQUAiJNTED wsm SCHOQL STAI'F N

Ask quest'ions

" Smile a lot -

~ Wear o name tag i :

- Show an interest In geﬂmg i'o know oi'her ieachass

- Peek in rooms’ and: c.ommnnt on’ the work '

“"Be open to the sieff - :
-~ You will be" mtroduced to ihe si‘uff fhe Isi' day at a school meefing
_fCheck with teachess having the same grade level : .

'_fTry to get into ‘class the Wednesday before school openss i}

@) "Clerks and administraicrs will be' there to advise you
" b). You meet the custodians and other “earlybird” teachers

The prancapcl wull iwolvc aﬁ nevs si'uﬂ’ En schmﬁ ﬁchvmes

©hgpendix W (4)



fho - {ﬁ'"LA‘X”JONS WS”&'H PARENTS

i) -‘ be gmcmusl Pasen?s ase ycur be.,t &:enas and ho!psrsi :
2) Be postitve firsi (i.,m-.he reason you ve: ca!img is bec&:iu"e vou'te cencerne ed over
X chiid's well-being) : S : .
-3} Send noie home exp!olrmng youa' posmon on nomewoa'k dise ipiim:,‘ei’c@ cmd
- welcoming. pmanis o descuss ony pmb!em.. wi’h you B '
4) Begin the first day. : :
5} Always. be avaiieble for conferences ‘
8} Get to know purenis before trouble giaris
7} An open classioem with an mwwhwn fo visit mayrime 5 JOOC] rule
8) Soliclt their help .
9} Arange heme vistis, §f pﬁrsn’sc cire wn!lzng, io un’-‘roduce ymn's'aii and umd m:i what
pasents expeci for thalr kids : : : *
10) "chvc group -meetings S _
11} Have individual Inedepth confacis = E : o :
12} Drop in on things {choir, basketball procitees, eie. ) in whach kids are involved
13}, bi's beiter fo phone then io “write @ note '
’ ,.M) f. Don®t try fo handle seuous nmhiem ymse'"el - jet ihéz-‘pr&ncﬁpm! _‘in on v h*"“ i
gomq en : : :

H - LEARN&NG Sf.“.HDCDl POL@LE

1) Wok to change ihem i m‘ed&d S - _
2} Don't cut yourself off fiom older teachars; they can help i you don't tumn them off
.33 Ask befors you do; ask ques!-ioné i : '

- 4) Visten and look L -

5) Corsuli the teschers hendbook

&) Principal and adnainisivetive staff will presgri gined exg:irin ,,chcacaﬁ policies

2 - E’LANNQNG YEARLY © UR&%C'JL&JM GOALS WHH CHILDREN

1) Be flexible to lffds Interests
- 2) Give the studenis raal opiions :
3} Hove lots of ideas to stimulate students
4) Have d‘i.,cussﬁcm ;  ask kids whot they want
- 5) Refer to "cum® fe)ides for any neads or weuknesses
8) Plon to_de what you know or enjoy for yous Fiist unit
7} Study kidst- interestss a) . ohserve class behovior when working or playing: by onal
] news and stortes for thelr bockground: o)  ges mmuc.miwd with the N"c(}hhﬁi‘"ﬁﬂ x:’
8} Don’t sef goals untll after o month
91 When advised of grude you will teash lean the currlevium areas ~ scops and
sequence of letiming c"chvs?n@z of each subject. Plon ond discuss with cless
rhasc‘ goals

O
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Appendix W (6)

- #i3 »;]Esmusumé cLASsaooM ROUTINES

1)
2)
3

4).

5)

6)

7)
8

‘Mcake choris for helpen* and acitvities
‘Set an example for neatness qnd completion of work

Sef a few ground rules (Hnmg up, raising hands, sharpemng pencils, wheve i‘hey
" eat lunch, whot part of the yard they play in, how they are excused)

ay ”This could be done in o “talk” the first day.  Inittate with such queshons

as "How do you feel when...?" or "What is best...?" so that children
' Feel o part of the soufines. |
ch, as teacher, may have to take a day to show how ?hungs are done in class

Discuss good hablis and attftudes with class. Aliow children to help sef up

wles of behavior in heiplng to esmb!enh these routines
Have kids suggest ways of erganizing
Emphasize one routine of a time

.‘Adhere smcﬂy o the nou?mes once i'he:.. are. esiobsishﬁd Be fimn and consistent

14 - voux PART!CULAR MUST

)

' 2)

3)

R

5)

6}
7)

.8y~

9)

10)
1)
12)

Mo as many ‘“h?ngs 6s you e ﬂ ot aren’t amdemsc ov schoalish nnd that get your
class fogethef {uild and fly kites, make bread, play musical Enstruments, -
hove o pu:mc, go swimming, have an cvernite the/cmmp, sing & point

.‘Plan Isi dey in exireme detail and ge? a good nites sleep beforehand. Don't

" oversleep the st day!

Have an activity chart that changes daily for the class to use duting free fime,

The activities could involve:  blocks, puzzles, painting, iibsary, science center,
“chalkboard; cwf box (paper paste, scissors), magnetic beard, cmi*hmehc games,
- spelling gamies, clay, flannel board.

Have ‘a folder for ea. child and inshuciions on how to faie i’hen own papers ==
staple work to be sent home sach Friday

Have a box or folder to put work that ‘i= fo be corrected in

Get kids to sccept and like such other. Keep feelings in the open

Share yourse!f with the kids == leam with them

Keep your mouth shut and listen! Eventually you will take pcm‘ in focuity
discussions :

Mave something fo do the lst day fhat mukes the chiidren feel that coming fo
schoo! is worthwhile. A simple project that they could take home the 1st day
would help - " ' S ' :

Visit your classroom in vacotion

Plan; armange classeean furniture in o convenient, functional pattern
Selew seasonal celors, pictures, exhibils. fo snmulma tnterest and leorning in ¢
creahve envsrwmemf :

APB/ T8 5/14/70
ab/6=2-70
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. samocaAmr

1)\_.
3
5)
6)

8)

 1 9

Bessell Horold. , Humcm Develggment Prggmm.

Brown, George. . Now, the Human Dimemnon,__

Gesthalt: Therapy - Assn., SC!I'ITNRCISC. R R
Hillman, Ford-Esalen Staff,. Ewlen Cutulo:gL For Warkshgps On Affe:.ﬂve .
‘Humanistic Education: . - _ R o

I.odermon., Anger and the Rock]i;g Chuh.,

LIncoln-Fiiene Inner City Jozz Program. -~ o
Malamud et al. Toward Self-Understandin ding. T
Otto, Hetbert. Developsggl‘lumm Potenml : R ‘

Schultz. doy.. .
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The proposed content 2x7eas 1n¢3uded

Aﬁpenﬁix:x.(ii S

= EV&;uét%bnvByfavSttdegﬁfpf Bd. 177 Couise - Rciés'dffthe“Teaéherlln

;Céﬂﬁent: , :v ,lt; _'Af SR S

2

1) Soc1a1 1ssues (communlty actlon)

2) Alternative schools

3) A teacher's pexrsonal growth and
_4) Urban prob1ems

 to be eXplo~ed thronnh 1ndmv¢dua1 pfOJecc We 2il attended and participated
in 2 conference on- "Alfezmailvcs in Educatzon," held at Santa Barbava in April,

but did mot explore the other three areas, - Instead, we inventoried various
activities and strategies used by STEP student teachers and compxled then

“into a booklet (ses attached). We also organized & wovkshop in which teachexr .

trainges shared various sklll that could be used inm the classyoom,

‘Partzcxpatzcn.

e haé 10 me&txags of the entzre cless and severa? cther meetings of small
gr@ups of students. Imciluding time spemt for these discussion meetings and for

~worﬁ astlvzt“es each student spont around 25-30 hours for the couxse.

v,valuat10n~

»ﬁThe course was not successful in mcetlng the p”ﬁp@a&d ﬂbjam&iwes, primarily
. because students had a conflict of time with student ieach;ng it was fiexible

Q

ERIC

Aruitoxt provided by Eic:

- enough so that we could dzgreas inte an area mnot covered in the 0b3eccaves

but which was of interest to the participantis: - specific activities; lessoms;
ideas; units; projects that s*udcﬁ° teachers found successful. in mﬂc’w city

-multi~ethnic classvooms. The wesuiting project -- a booklet -- would not have
come out of student taaching seminar alone because of the extra time and effoxt

needed
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- Appendix X (3)
- What s the ??ue‘Function sf a Tegchar?
The b&nvans and the LaﬂQW:nds doniﬁated tne 3ﬁ“13 va i‘ey, uh;eh was. green
end 2live after the eains. In the spen tha sun wes strong and bit;ng, but in
the shade i¢ was wieasa1tly ecel, . The Sh&d@d@ were deep, and the old trees were
shapely against the blue gsky.  There was an asioﬁ1sh3np ﬁunber of b;rds in thaet
velley, bivds of meny different kinds, end they would come to these thees and
g quickiy disappear in them. There. weuid pzobably be no more rain for save"al
months, but now the csnntv"51de 1sy green and pesceful, the wells were: full,
#nd . there was ncpe in 3ne iand, ‘The Lorruntwng towns wers {ar beyond the hiilsy
but the nearby villages weve Filthy and the paap}e were starving. The govern-
ment only prowised, and the villsgers seemed to carve s¢ litile.  There : was beauty
and giadness all sbout ¢hem, but <hey had no syes for it nor for their awn in-
wored riches, Amidst so much 10Vﬁlldebs the 7eﬂple vere dull and emnty.
He wag a tescher uxtb i3 pay and & large family v, but he was 1nte4ested
in edueation, He said he had & difficult time meking ends mest, but he menaged
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A Sempling of Staff “Thoughts, Idess, Possibilitics on Summer Contracts”™

!

oﬁe You could take an ESS science wnit snd ACTUALLY 0O IT. By gethering the material

and actually experiencing the unit it would be possible t@ understand how vou can

use it in your f£ivst vear of teaching. ‘There are weny possibilities in these
 units -~ for example, Shadows, Deytime Astroncmy, Where is the Moon?, Tadpales,

Slides and ¥histles, Musical Recips Book, Bulbs znd Batteries, ete. _

Another possibility would be ¢to go on some of the fieid'tripdn A summer. contract

was dons last yeer on "Fileld Trips for You and Your Kids," which you can consult :
-on the bullotin boawrd or. at Jeonnett's desk. Also, San Fremeisce Unified School - ’
District has ficld trip information at thelr professional library, as well as

a bocklet. You could 2ake one of interest from one of those sources; or you could

go to the places you never get arcund to going to your 5018 -~ for example’

‘The elevator ¢o the top of Coit Tower. Do you kﬁom wha
Coit Tower is supposed to represent? Do you know its
history? Do you knoew there is an slevator im ig?

. The chease fzetory
. The ;mmpk;n fazm

The Golden Gate Bridge constructed of cavdbosyrd would be a
wonderful class project culminating 2 small wmit om bridges
in the Bay Arvea.

Instend of reading sbout it go on the field tvip yourself. REiperience the event
and think of the possibllities for Ffollew-up in your clgssroom.

The Glasser tapes are hore and it would be simple to0 set up & viewing time to see
.the tapes, read the book Scheols Without Failure, and think how } cu might implement
these in your classroom.

... Using the avt veprint from Julie Edwards that you recoived early lasz £all, actuslly

take sane of ¢he oxperiences she outlined that you DU NOT know how ¢to de apd DO
then. 778 ccuﬁd, if necessary, be open in evenings for you to work on this:

..o Go back to FREEDOM TO LEARN by Edith Biggs and work or a small aves im that which
" you could teke with you inte your £irst year of teaching.

Take 3 to 5 books that you have wanuud to vead but did not have time for and
siwply sit down, get confortable, and read thew.

The impozrtant thing is that you chesse experiences which ave new to you and which
have interest for you. Otherwise the process gets invalidated before it has a

chanze to begin.

Q
ERIC
132
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SIMMER CONTRACTS

va smd Crafts Workshop to Improve Skills.

R«haﬂ Black Lit EPRLVIE.,

L@ssm lans to Improve Pupil. Rvadmg Ski1lm. .

“L:agghwr &?- Classroom, (Cutsianding work mim cmﬂet@-ﬂ file cards of gamas, w}’esn etc )
Endependﬁm" Sestwork for Reinforcsment of Reaiiv'ag and Math Skills.

' --ﬁilanos» for a Collapsible i\"mh/%ﬁ.mw Lab Centey.
.”C@mtim and Memsuring Skills.

am.em:e Structuring for Grades 1-4,

~-"b&mt§‘}3 tm be Used During Inge wvals of Extra Time. (A g@@d x*esmsrc@ for FYT)

Read ‘Stories to be Retold to Pupils for Better Self ﬁ?@elingo

'mtudy of Cultural Commynitics ia Sam Prancisco. (Well d@ne m lesson form)
f"ﬁ!F mous Blacks. (Lns&ﬁwgs can be used in Multi-Ethnic e%ing )] _ o
.-f'mbilwgrmphx% of Cuﬁtmal hmmso (Useful for FYT to fﬁ:ﬂd _sourses of infom&tiqm')_‘_':.;- :

¢ t
: .}\..

Sﬁ,&dy of How Yoga Can &: ‘Applied to Classroom Use.

. Uxai* @n Magnotism and Hloyctx*i city. o
o @u smamding fleports on Se)lf'—Dw«:iplme., (A Sgudy of Japannese sch@ml system and goad

books to woad.)
~ipg ﬁ_&:ﬁ;ivw zies Sequence to Give Panpills Tceols te wpess ﬂimsc)lf in Art.
A Sw«iy of Life in (Rher Paves of the Umiverse.
"Expﬁa*atd.cn off Feinting Tschmq~ ag,

“’@um%andmg Scavenger Services to Accululate Useful Mamen‘iabo
j*DevaImpmem of Series of Math Comes. '

A H‘v,‘&@ of Useful "mldz‘en“@ Gares. _
Imrcdmmi‘y Study in Phonics. {Student made pncmr@s oﬁ? am.zmis )

“”@utstandmg Task Cands Im«»wmg Commting Expericneces.

k R@&:@Ma@c@ Paper te be b'xced by 'k‘eachem im Making Bul Retin ch'dso

_1&..»‘3 Trﬁp == Where to G@ &md Mmfc You Need to Know,
_#A Stméiy of Rhythm C«mcemed wwh Black Humenities.

*Dupiicated for distribucion for T-Trainiﬁ.ﬁg of Pivst Year Teachers, 1970-71.
)
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(Following is a reprint from STUDENT IMPACT Occasional Paper, May 1970,
published by the Student National Education Association)

The
STEP
Story...

ERIC

Aruitoxt provided by Eic:

is about teaching
teachers
through a
cooperative
program...

in an off-campus
setting.. ..

with a
specific goal . . .

on the team
concept...

To Make
Education More
Relevant and
More Meaningful

fbr children ...

of joint cotlege, schoof district, and
community effort

in a training center and in schools in the
heart of a San Francisco “target area”

to train teachers to be more effective
in multi-ethnic classrooms in inner city
schools

with college instructors, district
personnel, classroom teachers,
community representatives, and teacher
candidates all training together

children in elementary sc¢hools, of
different cultural and socio-economic
backgrounds, all with needs and
problems and potential and aspirations.

These are
the training
groups
involved:

—There is a faculty staff of about fifteen
people, from different cuitures, different
educational and experience backgrounds,
with different philosophies and talents.
They, too, are in training: to become better
college and school district teacher train-
ers. They study and practice using new
methods and new materials, and share
their strengths with each other. Those di-
rectly from inner city classrooms team
teach or demonstrate in the college in-
struction; those from the college go Into
the classrooms and work with the teachers
and students; those from the community
participate in both arenas, helping parents
and teachers and teacher trainers get to-
gether for a better education for their ~hil-
dren.

—in turn, members of this group share
their training with a corps of sixteen class-
room teachers from inner city schools,
who volunteer for participation in STEP. -

—Both of these groups then cooperate
in the training of about thirty-two teacher
candidates or students—in their fifth year
credential program. STEP instructional
staff works with the teacher candidates in
the training center and in the classrooms
of the STEP classroom teachers. As stu-
dents are ready, they go into these same
classrooms with these same teachers for
their student teaching experience.



pra

This is the
way it
works for
teacher
candidates:

—We applied for STEP. After individual
conferences on the program, its expecta-
tions, our qualifications and interests, we
were scheduled for an interview and told
to bring with us a creative object—some-
thing we had done ourselves. The inter-
view teams were made up of three STEP
faculty-staff and a current STEP student
{rom both black and white cultures. During
the first half of the interview we were asked
to discuss our “‘creation.” The team mem-
bers played different roles as to positive,
negative, disinterested, etc. This was to
test sensitivity and communication. For the
second half we were asked to play the role
of the teacher in a difficult fifth grade
classroom on the first day of school, with
a given task. We had five minutes to pre-
pare. The team members played “to the
hilt" the roles of problem pupils you might
find in such a classroom in an inner city
school. This was to test control, and it cer-
tainly did! I don't think any of us had ever
experienced just that kind of interview be-
fore. Of about eighty applicants these
teams selected thirty-two preservice stu-
dents,

—During the beginning of fall semester,
concentration is on instruction with some
observation/participation in classrooms
with pupils—the focus is on what you
teach and how you teach it.

We h?d all our so-called “methads

(S
ERIC

Aruitoxt provided by Eic:
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(3]

courses’ with STEP. [n our Social Studies
we were trained primarily in the Taba ap-
proach. This was new, difficult, oftentimes
frustrating; we were taught to plan on spe-
cific behavioral objectives, with a progres-
sion of activities and responses on the
part of teacher and student that would
achieve these objectives. It wasn't easy,
but it gave us some solid skills and com-
peteneies that are now paying off as we
student teach in tite classroom.

In our Reading/Language Arts, we had
a college instructor and a STEP instructor
directly from an inner city schoo! class-
room who taught as.a team, with other
STEP instructors coming in to demonstrate
lessons or work with small groups. The lat-
ter were from different cultures and had
each used some different kinds of tech-
niques in this subject area. The Taba ap-
proach was followed in this class also, to-
gether with micro-teaching, the Active
Learning concept, group and video feed-
back and evaluation.

Our Math was taught as a workshop. We
met for three hours one night each week
in the off-campus training center. There
we worked with concepts and materials
and solved mathematical problems in
small groups, just as we would be doing
with our own pupils in the classroom. Em-
phasis was on the Active Learning ap-
proach, with wide use of manipulative ma-

" terials.
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There was also a course in Generic
Curriculum which related the content and
methods to.the kinds of children we would
teach, with emphasis on special problems
and understanding community influences.

The STEP instructors had specific ex-
pectations of what students should te able
to do at various stages of the instructional
program. Some of the competency testing
was through micro-teaching, come on
actual performance with pupils in a
teacher assistant capacity.

As we were ready, we would go to the
next stage. For example, some students
wentinto classrooms as teacher assistants
in Reading/Language Arts earlier than
others. Some went into the first student
teaching phase on the condition that they
undertook some simultaneous special
work in an area of wz..kness.

—By spring semester, almost all of us
were placed’in pairs as student teachers
with the classroom teachers who were
also in training in STEP. The STEP super-
visors were the same people who had par-

. licipated in the instructional phase. This

made a team of the STEP instructor/super-

- visor, the STEP classroom teacher, and

the two STEP student teachers in the
classroom,

We are now in-the first phase of our
student teaching. Student teachers are in
classrooms four full days, Monday through
Thursday. On Fridays we all meet at the
training center. The first half of the morn-
ing we meet in small groups. These
groups are composed of the instructor/
supervisor and his pairs of student teach-
ers. In these we share our problems,
ideas, and concerns, and also get addi-
tional help from our instructor/supervisor
in content, methods, and materials. During
the last half of the morning, which often
goes on to 1:00 p.m., we have special in-
structional sessions. For example, in one
of these a group of community people,
mainly parents, discussed with us their ex-
pectations of a teacher. This particular
group was all black and thay really laid it
on the line about what they wanted for
their children, what they wanted from a

teacher of their children. It was a fiery
give-and-take session that added a very
irmportant dimension tc our perception- of
the kind of children, parents, and com-
munity we would face in inner city
schools.

Our Math workshop is also continuing,
and there is a student-initiated class on
The Role of the Teacher that we can at-
tend on Tuesday nights if we desire.

—When we demonsirate that we are
ready, we will go into our second student
teaching phase—in a different community,
on a different grade level—ta give us a
more varied teaching experience.

—After spring semester, we will go into an
individuai contract program to conlinue
through June. This will include in-depth
evaluation of each of our strengths and
weaknesses. Based on the resulis of these
evaluations, each of us, together with our
instructor/supervisor, will prepare an indi-
vidual contract. According to needs, the
contract may place emphasis on room en-
vironment, grouping, pupil assessment,
teaching reading, or just more general
practice in lesson planning—and for prep-
aration for aur first year of teaching.

—Those of us who are recommended by
STEP and accepted by the district will be

- placed in a group of inner city schools in

the STEP involvement areas as first year
teachers, with STEP. providing supportive
services for that year. Others may be
placed in different kinds of schools in
other areas.

In all of the STEP program, with teacher
trainers, experienced classroom teach-
ers, first year teachers, and teacher can-
didates, there is an emphasis on pro-
viding the very best learning experiences
for the child—learning experiences which
are rich and meaningtul to him, which will
motivate him to think, feel, and value for
himself. —
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FROM: Alvia {ownsel

GUBJECTS Compunity Fdueatslomzl Servige:

.

My communiby aetiviilen durics the nccimimic woane 1909 - T Rnye ipe g bed
work with 4hie folloving age ooed.

1. Hostern AGALsisn Dorly childhood Centers. (Uonducted workshop ab
Lake Teohoe; essisted In proposal w.eloxs.hx t3 developed area
e{ﬂuﬁ‘araﬁca for nebtional groupi.

~ .

Qs 'ﬁfs.ﬁ:;/:!iést an of Black Peychologicts {As i"“nd i'; ;*mparation ot
- prasentation to Dan Francisaoo Unili mi ysheool Listriet Board of
Rvention).

3. Task Fowee fer Minority Reeruitment. ((,uan-mm o? group vhigh
iﬁr:lwi.wl winopity group edusators ia the Sen Francises ares},

;‘Wﬁu@l‘ﬁ Addition (Youth orgeniznvion yoush advigor}.

4 " ‘“ivmt@ s Point Ccnnerneé Parents {(Consulient to group) .

"ﬂmmai@rs»i‘cr Wilsom Filesx,

_f;sawﬂm:.ia:u of fumm seloan Ldlwr':,o*“s: {mowber).

ey

."mmumiw “‘dtm.ti uv z‘mw ng ng,m-x; ‘mvm £,

:"kim':.er ) E’ainhfﬂa,}w* &y .,onzuxumﬁ"cy College {Bo aird wlembnr;.

"U?han I&naguc_ Hﬂh}wfh.rus‘: Pasm {Hember of Educevion Ucmmitites
:»C’?’) e nvem’;mn \ﬂcagﬁtahw Cmmniﬁ‘te-ex, Minority Planning).

12, Rephesl Weill Blementary School {Presentetion to parent group on
pws&*m m.«ymv‘n;? LO"' wha pm'&pmfﬁ-.asﬁoual

.
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San Francisco State College

San Francisco' Unified School District} " Teacher Education Project
"J'Sausaltfo School: Dis+r|c+ R N ST IR b aoonJanuary 197
S P 4{(}{) . T

San Eranc‘,sc,o State Cpllpge ' L JLU S OIC' Bu'l-ldmg

1600 Holloway Avenue

: 770 MeAllister Street’ '~ .
'San: Pranciseo, Californig. 9413? R : : +San Franeisco, Califormia- 94102
(415) 46‘9 2296‘ .

" STEP” COMMINITY EDUCATIONAL saavxééé Proiy - -'f s

STEP feels-it:is very important -that:the people of. the communlty, and the schools
where they send.their children, be able to communicate freely w1th each other.. This

_iway,. the.schools can gear some.of their- aot1v1t1es toward .the. needs. of the 1mméd1ate
“.community, and the.people can malke their needs known to. the schools.,ﬁ,~

e

It is also felt that if parents: ‘know more about their’children's edcation and the
schools they-attend, they may then create.a better. study atmosphere and try harder

ctay encourage ‘their chzldren to complete their: education.:

For these reasons a Communlty Edueat1onal SerV1ces program has’ been set up w1th1n
STEP to try to bulld this kind of communication and understanding. ‘The" Coordinator
of this program'is Mrs. Althedd Carrie (922-3100).. Mrs. Carrie has been a teacher

.in the San Francisco elementary and secondary schools." She has coordinated a tutor-
.,:ﬁlal program 1n the Western Add1t1on and has act1vely nart1c1pated 1n many volunteer

i~ﬁ yRoosevelt have two teenage oh1ldren._ Th1s "ummer she and herl on plan a study tour

of West Africa.

s

. Working with Mrs. Carrle are two Conmunlty Workers JMrs._Mhry W@lson (86}-3361) and

Mrs, . PuuZette Grzgsby (922 3100)

“Mrsi- WalSon i's' 4 resident of the Halght Ashbury communlty and her two thlldren at-

ténd Dudley Stone Elementary School. -She has:long been.active in this. community's

. ‘activities, hav1ng part1c1pated ini organaz1ng .the ‘Haight. Ashbury Children's Center.

Formerly Publlclty Chairmen for the Dudléy:Stune PTA; shé is new its Vice President.

«; She. is_Park .South. Complex representative, and as an 1nterested pew son, worked with
...the. Ernest Ingold Branch Boys' Club., Through the Black Panther Party, she has
~iworked to: : get free breakfasts ‘br ch1ldren.

‘Mrs Gr1gsby is"g resident ‘of ‘the Western Addltlon communxty and her chxldre; attend
““-Raphael ‘Weill ‘School. “:She was President for two years of the Raphael Weill Pareat -

[X23

urgam.zauon, and 15 stiil an active mewber of that school's Commmity Organi 7at10ﬂ

R HHRH LI A

" TPhese people would be happy to ‘talk-with anyone abgut problems or ideas for the

schools ' 'or the cammuntty They 2an be reack >d at the teléphone numbers given.
---o---
PARK SOUTH COMPLEX

A STEP Commmity Worker reacts: Education should be a preparat1on for llfe and in-
dependent 11v1ng within society and should help develop the.kinds of skllls to live

. .. and surv1ve in a world yet unknown.

Is. 1t4r1ght fox .any 1nd1v1dual to, deny another the rlght to a Quallty Educatlon7
-1 say no.., In; thls . society or. any. soclety, I feel the commun1ty, teachers, admin-
1strators, etc.ﬁ have to come together to. f1ght for.a,common .cause - that is a
better educatlon. It is very, Amportant. that, we: understand vhat Communzty Control of

Schools means, .. Ve hav; .the .power.to determine. what is be1ng taught who teaches 1t,
and who runs it. i

RSN R R RS

" In'the Fall of 1970,  the Park South Complex will be 1mp1emented W1tH1n the” San’ Fran-

cisco Unified School District. It is my opinion that I, along with others in the
community, will have to play watchdog over-the Board of Education to assure us that
our ch1ldren will get a better education. We e do it as a Community!
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RAPRAEL WEILL PROJECT LEARN WELL -- EXPANDING!

... An adult’education program to provide refresher courses is being initiated by the
- parents and some of the teachers at Raphael Weill School. A committee of 16 con-
sisting of parents, teachers, paraprofessionals and other concerned members of the
community has met several times to make tentative plans for the structure of the
night school. Behavioral Research Lahshas:promised. financial support; therefore
there will be no individual cost for taking any of the courses.

A large COmmunity megting was ‘held" ‘January‘13th-‘dt ‘which- parents set. up:specific’
 ‘course content for" Math,’ Reading/Language Arts, Black ‘Cultwural“and Political+Ameri-
<¢an Histoty, “and-courses'of- ‘preparation’for’ the General Education Diploma’and Civil

Service examinations. -They also decided’ on-criteéria-for teacher.selection;:and set i

L Up 8. selectzon commlttee made up. of eight of;the; parents.uF . : A :

At the’end: of. the meeting;- parents’s1gned up- "‘for'courses: to begrn February 10th ;
~ Parents can sign up for courses. at any-time by contacting Larry Yabroff at Raphael i
-Weill School... Courses will be held Tuesday nights from 8:00 to 10: 00, Pl at

Raphael We111 School 1501 O'Farrell Street Telephone 346 4278J‘ “
;;_ 7_1f=-““g*=: EMPHAEL WEILL PROY? CTU ARRENDA‘BIEN <= BN EXRANSIONﬁ

CUn, programa de educac16n de’ adultos vara proveer cursos de rememorlza
clado POT, 105 padres y' alguros pro fesores de la’ éscuela’ Raphael We11 ‘Una- comisién
-de 16 formada :por. padres, profesorea, profes1ona1es y'btros m1embros 1nteresadbs de
. la comunldad se . reun16 d1versas ,eé para hacer planes experlmentales para 1a*
organ1zac1on ‘de ‘una escuela nocturna. "pehavioral Research Labs" promet16 1a ayuda

anancxera Y por eso no habra gasto alguno para hacer los cursos.,

El" 13" de ‘Enero. hubo un gran reunién de 1a’ comun1dad en la cual ‘1os padres decidi-
eron el programa especifico de la Matemitica, del ‘Arte de la Lectura 'y Lenguage, de
1at H1stc:1a 'de 1a’ Culturay. ‘Polftica’del Negro.en-‘America, y. de .los: cursos de.pre-
pﬁgacz n: para los eximeneS‘para~1os”t1tulos de. Educacion: .General.. ¥ de-. Bmpleados

= -Pblicos. : Ellos: tambien:decidieron sobre el-criterio de. selecc15n de pro;esores y
organxzaran una comls16n ‘de. selecc16n formada..por- 8 de; lqs padresta"

Al term1narse Ia'reun1on,':1 nos de los padres se 1nscr1bieron para'cursos que em-
pezarén el 10 ‘de Febréro. ''Los' ‘padres’ pueden 1nscr1b1rse at tualquxer hora ‘poniendose
cn contacto con Larry Yabroff. Los cursos se réalizarén‘los Martes, de '873-'10de
‘:la. noche“ven la! escuela Raphael.Ve111 calle O'Farrell; 1501, telefono -346-4270.

i R L B RNt - Translattan courtesyio ‘Amada_Brown

1N

A MLNTER EAT-IW Jhnuary 28, 1970 RETRTIR NP SET R
- SPAGHETTI ..Dudley .Stone Sehool Cufbtev1a~ e, :
. Serving 6:30 - 7:30

************************'A;******ti****ﬂ**‘**

:yhe STEP Newsletter 1s an attempt o' commun1cate wlth you as parentq and to * g
invite you to becor ' :

) hppe to send you-a“NewsIetté'f'
' W 3Byt the“klnds of things”you'd

2 “#'ea11 U at? 922231007 % write us'aty our-hew’ downtown center 1°¢at°d at “}
* 770 McAllister Street. B

* & ***t********'ﬁ*
UGG “2'* w
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&Tﬁ" INVITES PARENT INTEREST AND PAQTI”!?ATION - w;

@ O Novesber 25th at Ducie/ Stone Schoo), STEP held an instructional session 1n
the usw of ‘the Geobuard, a wanipulative devxcu that aids children in discovering ::f¢s
regarding’ sbape PL%&"lfiu&?iPn of shapes, line segmenvs, fracticas and rofatian,
The Dudley Stone Faculty and a pumber of parents autcnupa thiz workshop, wh{chh§w§
conduetad by Mariiyn Burns and Sujenns Rofsky of the STEP instrustional stafi - (in.
future, this. Newsletter will helip im lox Tlan‘por sats know about these Xinds c&iahiogs
tunities sy "Dllaw-up meterials were sent to All participants for use and fi
uevelogmcnt by youngsters and temchers. gf

4

% Any‘comeuify people who are interested Jn n technigues 1o
iics in the elmmcntary classroom are invitdd i 85 driind a dachcmuLxus
is he ldvreqular‘v for STEP students, in the 51,P Fantuv &t‘iIQ“WCﬁ}'
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i

« Dudley Stonad.

iy

tudents could work

TRSOUTSE POTSONS

wanish and Chinese langusyes.)

o3 Focusing on

will

. s
TO: Beafy
WROM G@ﬁmmaaty Bduentionsl Soxvices Group
SURJEGT: WMimwes of Neekly Meetiay 871571370
Mewy, Pasiette, Altheda and J. Bizler met and
, This yeer's task which iy peinsvily te
; “‘%ﬂgg»umgn{ the zervises of the achonl personnal.
The four scheols we servies sre
Badll « Jehn Sweiz] snd Mary Wilson {(Anza
Vo discusaed:
13 The feodback fron the Rewsietter distpibuzed
{a) That the ;
We plam (o featurs s prefil
in oach of the sngolng n ew%ia
{2y Bwploring ways in which STEP
spd/or prrents {e.8., teaching in adwlt
ing srpanizntional ssetlngs; i@mr?nny
late newsletiex im &p
{&} Paxent grovps weoling in parent’s home
block perents o sepervise children em
Fovz .img groups of perenty
te fore pancls for comsunity complen meotings.
{4} Avtieles adited £
(53 ;
somnents in form of supgesiions;
(6] Sciting wp o teevoling exbibit board of what
£73 Comnumnity Bdusptionsl Seyvices tosm
Journed .
ee: Bixiew
Buxton
Q &
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in Dagember 1969,

readors would like o Know sbous the STEP staff.
@f Individusl staff novbers

with pm?anprof sssionals
educatlion programg;

Ltend-
o Transg-

seiting up
outs B0 and from school:
to attend Board of Bducation me@tinp&

Con NoWhletter to remd as writer intended.,

Leave spaee 4t botten of Nowsleltor Sor interested DRISORS T reach:
3 sonstructive criticlsa.

STEP iz about.
keep an ongoing sctivity
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7 STEP-TIT
CES
3715470

RY  PROJECT LEARN WELL - BXPARDING!

hs o rosult off the need for parents te be able te employ spenific teche
niques o follow up the new BRL prograrmed instrecticnel meterial at
fuphoel ¥ell Scheol, an sdult education pregram is being initiated by the
paremts ond some of the teschers. & comvittee of 16 consisting of parents ,
teschors, peraprofessionals sad other concerned wesbors £3om the community
has met seyeral times to mske tentative plans for the structure of the night

“

sshanl. Bohavioral Resesreh Lebs has promised fimancﬁhﬂ SUPROTE.

A lerge coxmmity msst&mg was hold Jan, 13. At thet macting psrents
dovised spreific comyse comtent for courses in Meth, Langusge Avts, Black
Culturel and Politdcal fwericsn History, and pmép&ﬁaai@n for General Educse
tiom Degres amd Clvil Sexvice exems. They alse decided on eriteria for
teachor selection. The selsction committos is ﬁaﬁ@ up of aight of the
PATBNTES.

At the ond of the mw@&iﬁg p&vmnté;sign@d up for courses o begin Feb. 10,
Parents canm sigm up for coursss ot any time. Courses wisl ha‘held Tuesday

nights froem $:00 %o 10:00.

140
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Harzeh 10, 1870
10 Faculty

FROM: Marilvn fZnack and Kob Moore
RE: Sewiner Tomorzow on Pavk-Scuth and Richmond Complexes
The fatwlty listed below commit¢ted thamselves ©o the soninar on the Paxk-

South and the Rickmond Complexes. Assuming theve is no conflict in ;
teaching schedules, they will atiend the seminax

Wednesday, Maveh 1%, 3:00-5:00, ED-127
This mamo iz being civculatad a3 a way of inviting everyens,

foples of Qus ébvquuail vy will be distributed this afievnoon to the
fooulty vho dndicated a will u.nsmesss to atiend the sominae.

e s LSRR S

Doloras gsugh
v Sandy Billue ‘ :
Gene Brysnt - ‘ h
v fnity Buxton
Bimp Cayrillio
Lavesy Cavpiilo
Bob Humiiten
Jim Biils
Hel Jonsson
v Bujenna Kofsky
+’ Dorothy Lathen
Mazry Lewis
Ennis MeDaniel
v’ Rob Moore
Lpis Nelsen
Cathering Piatte
Mariiyn Raack
Yirginia Rogers
Mamie Russell
Thomassine Seliers
Alice Sienmons
W’ Donaid Smith
Coveline Wasseinmen
Masrgaret Weymouth

et i 3 i e o e et s e s i

3
i
i
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STEP-TTT
May 1%, 157%

Memopandum To:  ETEF.TTY Seaff

Py 7.

From: Ziinabeth Titsworth

i, Atvached is a list of the p resosmended by varicus grouwps, who
Y '"z: invited o helo 38t up 7 typs of ETES-TTT Advm“,m*y Coumeil Fou

1970-7L. A meeling was heid ag i"’«) Z\in.:M ztery Street on 'ihu.v.'sas,v aftornoon,

Mhay Trh.,

., Dus ve the fact hm the uevernor awnewmcad thet Svate College campuses

would be c¢lossd on Thuwsday and Friday, some of these invitees did not
e
e

?C’&ﬂlms they were still sxpecied o 2tlend and so did not ceme. Those whe
were present are stazred on the attsched iist. |

3. Meterisl deseribing our presswd pz‘esv rigce progrer and g packet desovib~
ing STEP'z pwe fg-'oc::?‘ehl 197071 progran were distxibured,

4, The sgende was to discuss what Rind of Advisewy Comeil would be most
sEfactive &, the kimds of tatives we should have on suwch a Coune i1,
znd what showid go om in € g

5, I was suggested vhat Couteil be small enough vto eliow for comm
pleve sarticipation and cw“‘aA amang the membars; (D)} vepresentation
should not be Yiokealum," | uvid be by persons whoe are actively invelved
srd intiuenitial in thelir e-" areas; {o} community repvesentsiives should
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